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Kinalizade’de Aile Ahlaki

Family Ethics in Kinalizade

Yasemin BUDAK! Yusuf Bahri GUNDOGDU?2
Auf:
Budak, Y., Giindogdu, B, Y. (2023). Kinahizade’'de Aile Ahlaki, Disiplinlerarasi Egitim Arastirmalart Dergisi, 7(15), 162-173, DOI:
10.57135/jier. 1224369

0z

Bu ¢alismada, Islam ahlak diisiincesinin énemli ve kapsamli érneklerinden biri ve Tiirkce yazilmis ilk
ahlak kitabi sayilan Ahldk-1 Aldi’deki aile ahlaki anlayisi konu edilmistir. Kinalizade Ali Celebi'nin bir¢cok
eseri bulunmakla beraber en 6nemli eseri Ahldk-1 Aldi’ dir. Bu ¢alismada Kinalizade Ali Celebi'nin bu
eseri baz1 6nemli islam ahlak filozoflarinin da aile ahlaki ile ilgili gorisleri ele alinarak tartigilmistir.
Calisma, nitel bir arastirma olup igerik analizi yontemi izlenmistir. Veri toplama araci olarak da
Kinalizade Ali Celebi’'nin Ahldk-1 Alaf adli eseri kullanilmistir. Calismanin amaci dogrultusunda miimkiin
oldugunca ilgili goriislerin, icinde yasadigimiz ¢agda ne 6lciide gegerliligini siirdiirdiigii hakkinda da fikir
yuriitiilmeye ¢alisilmistir. Bununla birlikte Kinalizade Ali'nin goériisleri arasinda, giiniimiizde gecerliligini
koruyamamis olanlarin bulunmasinin ¢ok normal oldugunu belirtmek gerekir.

Anahtar Kelimeler: Kinalizdde Ali Celebi, Ahldk-1 Alai, ahldk, aile, aile ahldki

Abstract

This example deals with the understanding of family ethics in Ahlak-1 Alai, one of the important and
comprehensive examples of Islamic moral thought and the first moral book written in Turkish. Although
Kinalizade Ali Celebi has many works, his most important work is Ahlak-1 Alai. This impressive work of
Kinalizdde Ali Celebi is discussed by considering the views of some important Islamic moral
philosophers on family morality. The study was a qualitative research and content analysis method was
followed. Kinalizade Ali Celebi's Ahlak-1 Alai was used as a data collection tool. To the extent that it is
possible to realize the purpose of the study, it has also been tried to convey an idea about how the
relevant views continue to be valid in the era they see. However, it should be noted that among
Kinalizade's views, it is quite normal to find some that could not maintain their validity today.

Keywords: Kinalizade Ali Celebi, Ahldk-1 Aldi, ethics, family, education

GIRIS

Toplumun yap1 tasi, bir baska ifadeyle ana unsuru olan aile, insanoglunun kurmus oldugu en
kiymetli ve en kiiciik dogal olusumdur. Aile, biyolojik acidan insan irkinin devamina olanak
sagladig1 gibi, psikolojik ve sosyal acidan da Kkisileri birbirine baglayan son derece 6nemli
toplumsal bir kurumdur. Bu bakimdan aile, kiiltiiriin nesilden nesile aktarilmasinda, bireylerin
psikolojik doyumlarinin saglanmasinda ve sosyal iligkiler gelistirebilmelerinde ¢ok 6nemli
gorevler istlenmektedir (Turan, 2014). Bunlarin yani sira toplumun huzur ve mutlulugu da
biiyiik 6l¢tide aile bireyleri arasinda kurulan diizen, huzur ve mutluluga baghdir. Hi¢ siiphesiz
bedensel ve ruhsal agidan saglikli bireyler ancak bu yapida olan aile ortamlarinda
yetistirilebilir (Uysal, 2014: 271). Bu anlamda insan hayati i¢in vazge¢ilmez bir yapitasi olma

niteligine sahip olan aile, ¢aglar boyunca bircok dusiintir ve filozofun arastirma alanina girerek
bir¢ok ilim dalinin ¢alisma konusuna dahil olmustur.

1Doktora Ogrencisi, Ondokuz May1s Universitesi, Lisansiistii Egitim Enstitiisti, Samsun-Tiirkiye,
yaseminguven85@hotmail.com, ORCID: 0000-0002-9424-2451

2Dogent Doktor, Ondokuz Mayis Universitesi, Egitim Fakiiltesi, Samsun-Tiirkiye, yusufbahri.gundogdu@omu.edu.tr,
ORCID: 0000-0001-8305-8993
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Ailenin birey ve toplum ahldki bahsi icinde énemli bir yer isgal etmesi onu, ahlak felsefesi
alanindaki eserlerin ana konularindan biri yapmistir. Bu baglamda Antik Yunan’dan Islam
diistincesine kadar bircok filozofun aile konusuna eserlerinde yer verdigi goriilmektedir. Bu
filozoflardan bazilar eserlerinde genel olarak aile konusuna deginmekle yetinirken bazilar1 da
aile konusuna eserlerinde miistakil bir yer vermistir. Bilhassa Nasiruddin Tisi, Ahldk-1
Nasirf'sinde aile ahlaki bahsini, Islam filozoflar1 icinde, 6zel bir bsliimde incelemis olanlarin
basinda gelir. Ardindan gelen filozoflar da Celaleddin Devvdni basta olmak iizere onu takip
etmis ve konuyu kendi birikimleriyle genisleterek eserlerinde miistakil olarak ele almiglardir.

Konuya eserinde miistakil bir yer veren filozoflardan birisi de XVI. yiizyilda yasayan Kinalizade
Ali Celebi (1511-1572)’dir. Tiirkce yazilmis ilk ahlak kitabi sayilan Ahldk-1 Aldf’yi kaleme alan
Kinalizade, eserini ii¢ ana boliime ayirarak kitabin ikinci boliimiinde “ev yédnetimi” bashgi
altinda aile ahlaki konusuna yer vermistir. Bir ahlak felsefesi eseri olan Ahldk-1 Aldi, kendinden
onceki ahlak felsefesi alanindaki eserlerden biiylik oranda yararlanilarak hazirlanmistir
(Demirkol 2016: 51-78). Eserde kaynak olarak daha ¢ok Nasfruddin Tisi'nin Ahldk-1 Ndsirf'si,
Celaleddin Devvéani’nin Ahldk-1 Celéli’si, Hiiseyin Vaiz Kagiftnin Ahldk-1 Muhsini’si ve Imam
Gazzaltnin Thyd-u Ulimiddin’i kullanlmistir. Bunun yaminda Tas’nin ibn Miskeveyh'in
“Tehzibii’l-Ahldk” adli eserinden bolca faydalanmasi da s6z konusudur. Ayrica goriislerine
dogrudan yer verilmemis olsa da kendinden 6nceki islim ve Yunan filozoflarinin ad1 gecen
Miisliiman ahlakgeilarin eserleri tizerinden alinip kullanildigi tahmin edilmektedir (Demirkol,
2016: 51-78,2020: 18).

Klasik dénemde “tedbiru’l-menzil” olarak ifade edilen ev yonetimi, bu calismanin konusunu
teskil etmektedir. Bu baslik altinda genel itibariyle ev ve ailenin temel unsurlari, aile iiyelerinin
birbirleri arasindaki iliski ele alinmaktadir. Bu calismada ise Kinalizdde Ali Celebi’'nin iinli
eseri Ahldk-1 Alat’den hareketle aile bireylerinin kendi aralarindaki egitim-ahlak iliskisi ele
alinacaktir.

YONTEM

Bu arastirma icerik analizi tlrlerinden dokiiman analizine dayali nitel bir calisma olarak
tasarlanmigstir. Nitel arastirma, genel olarak alg1 ve olaylarin ait olduklar1 dogal ortamda ya da
kendi 6zgiil kosullar igerisinde biitiinciil ve gercekci bir sekilde ortaya konulmasina dontik
nitel bir siirecin takip edildigi arastirma sekli olarak tanimlanmaktadir (Simsek ve Yildirim,
2011: 39). Veri toplama araci olarak da Kinalizdde Ali Celebi’'nin kaleme aldig1 Ahldk-1 Alai adlh
eser kullanilmis, Murat Demirkol tarafindan sadelestirilen ve Fecr Yayinlar1 arasindan Haziran
2020 tarihinde yayimlanan 3. baski esas alinmistir.

TEORIK CERCEVE
Kinahizade Ali ve Ahldk-1 Alai

Kinalizade Ali Celebi Miladi 1510 yilinda Isparta’da diinyaya gelmistir. En 6nemli eserlerinden
biri olan Ahlak-1 Alal'yi Sam’da kadi iken 1563-1565 yillarinda kaleme almistir. Kinalizade Ali
eserini bir¢cok kaynaktan yararlanarak yazmis olmasina ragmen eserin 6zgiin taraflari da cok
fazladir. TGsi ve Devvani'nin sirasiyla ‘Ahlak-1 Nasir?’ ve ‘Ahlak-1 Celali’ adli eserlerinden biiytiik
oranda yararlanan miiellif, Sokrates, Platon, Aristoteles, ibn Sin4, Farabi gibi filozoflara da ¢cogu
yerde atifta bulunmustur. Kinalizide Ali eserinin birinci boliimiinde ahlak ilmine yer vermis,
ikinci bolimi aile bahsine, ligciincii b6liimii de devlet yonetimi bahsine ayirmistir (Demirkol,
2020: 81-351). Daha dnce de belirtildigi gibi bu ¢alismada aile ahlaki bahsi ele alinmistir.

Eserin donemin en kapsamli ahlak kitabi olmasi, kendisinden 400 y1l sonra bile okullarda ahlak
egitimi alaninda ana kaynak olarak kullanilmis olmasi ve hala gecerliligini koruyan énemli
gorisleri barindiriyor olmasi da eserin 6neminin daha iyi anlasilabilmesi ac¢isindan bilinmesi
gereken birer gercektir (Sakli, 2018: 147). Ornekleri ¢ogaltabilmekle birlikte giiniimiizde de
gecerliligini koruyan bir goris olarak Kinalizadde Ali'nin tek eslilik hakkindaki fikirleri 6érnek
verilebilir. Yazara gore, “birden ¢ok evlenenlerin evlerinde miicadele, husumet, k6tii yasayis ve

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 163
Journal of Interdisciplinary Educational Research 2023;7(15);162-173



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

bozuk nizam bulunur. Nitekim erkek evde tendeki can gibidir, iki bedende bir can olmadigi
gibi, iki eve de bir erkek yakismaz” diyerek tek eslilikten yana bir tavir sergilemistir
(Kinalizade, 2020: 311). Bu benzetmenin farkli bir versiyonuna “Evdeki erkek tek bedeni
yasatabilen bir kalp gibidir” s6zleriyle T{isi’de de rastlamaktayiz (Swain, 2022: 439). Bir 6rnek
daha verilecek olursa, ¢ocuk egitimi konusunda da “anne ve babadan taklit yoluyla 6grenilen
itikatlarin, delil ve akil yiiriitme ile verilmeye calisilmasi, yine ¢cocugun hangi ilim ve fenne
kabiliyeti varsa onunla mesgul edilmesi gerektigi” gibi giincelligini hala biiyiik 6l¢ciide koruyan
gorisler ifade etmistir. Bu goriisiinii, “insan istidadi (yetenegi) olan sanatla mesgul olunca, az
zamanda ve fazla gayret goOstermeden netice elde eder” ifadesiyle gerekcelendirmistir
(Kinalizade, 2020: 326-27).

Kinalizade Ali eserinde felsefeyi “pratik felsefe” ve “teorik felsefe” olarak ikiye ayirmistir. Bu
tasnifi daha iyi anlamak agisindan burada oncelikle Ahlak-1 Alat’nin ilk béliimi olan “ahlak
ilmi” kisaca ele alinacak, ardindan da calismanin asil konusu olan “aile ahldki” bahsine

gecilecektir.
Ahldk IImi

Kinalizdde Ali'nin ahlak anlayisini daha iyi anlayabilmek icin 6ncelikle “hikmet” kavramina
yaklasimini anlamak gerekmektedir. Kinalizade felsefe karsiliginda kullandig1 hikmeti “biitiin
ilimler icin esas alarak disaridaki varliklari insan giiciiniin elverdigi 6lciide gercekte olduklari
gibi bilmek” olarak tanimlamaktadir. Ona gore, akil ve tefekkiir de denilebilen bilgi giiclinlin
diizgiin olmasiyla meydana gelen bu fazilet, giizel ahlakin ilk sartidir (Cagrici, 2013). Bunun
gibi Kur’an-1 Kerim’de de “Kendisine hikmet verilene ¢ok hayir verilmistir.” (Bakara/269), “Sen,
Rabbinin yoluna hikmetle ve giizel dgiitle davet et.” (Nahl/125) seklinde hikmetin 6nemini
vurgulayici birgok ayet yer almaktadir.

Kinalizdde’'nin biiyiik oranda etkilendigi Nasiruddin Tisi de hikmeti “Her seyi oldugu gibi
anlamak, her isi geregi gibi yapmaktir.,” seklinde tanimlamaktadir. Bunun sonucunda Kisinin
maneviyati elden geldigince miikemmellestirilmeli ve istenilen seviyeye ylikseltilmelidir (Tusf,
2021: 14).

Yazar hikmeti selefleri gibi, “nazari hikmet” ve “ameli hikmet” olarak ikiye ayirmistir. Bu
tasnifte, kisinin giic ve iradesinin etkili olmadig1 harici varliklarin alam ile ilgili olan kisma
“nazari hikmet (teorik felsefe)” denilmistir. Nazari hikmet kendi icerisinde Metafizik, Matematik
ve Doga Ilimleri diye ayrilmistir (Devvani, 2019: 31). Nazarl hikmete GazzAall “hakiki hikmet”
demistir (Cagrici, 2013).

Yazar, kisinin gii¢ ve iradesinin miidahalesi ile sabit olan seyleri, yaptig1 eylem ve davranis
alaniyla ifade ettigi kisma da “amelf hikmet (pratik felsefe)” demistir (Kinalizade, 2020: 38-39).
Tasi ise pratik hikmeti kisinin iradesi dahilindeki davranislar1 amaca uygun olarak yénetmesi,
meslek hayatin1 diizene sokarak gecimini saglamasi, refahini iyilestirerek olgunlastirmasi gibi
beceriler olarak tanimlamistir (Tusi, 2021: 14-17). Gazzali ise ameli hikmete “ahldki hikmet”
demistir. O ahlaki hikmeti dogru islerin bilgisi olarak tanimlamaktadir (Cagrici, 2013).
“Seyhiirreis” Ibn Sina akli ilimlerin kisimlarinda ameli bilginin kisimlarini, Antik Dénem’den
miras kalan bilinen semaya gore “insanlar, hane halki ve sehirler” olarak ii¢c baslikta
belirtmistir. Bu tlgiinden ilki mutlu yasam elde etmesini saglamak amaciyla bir kisinin sahsi
ahlakini ve fiillerini diizenler. Ikinci bilgi yine kisinin saadete kavusmasi adina kendisi, cocugu,
esi ve hizmetkan tarafindan paylasilan evini nasil idare edecegi ile alakahdir. Ugiinciisii ise
siyaset tiirleri, iyi topluluklar ve devlet iizerinedir (Bryson, 2022: 113).

)

Kinalizade Ali de, ameli hikmeti, eserinde “ahldk ilmi”, “ev idaresi ilmi” ve “devlet yénetimi ilmi”
seklinde lice ayirarak ele almistir. Goruldigi gibi Ahldk-1 Aldf adlh eserin yazilis sebebini
meydana getiren seyin pratik felsefenin alanlari oldugu séylenebilir. Bu alanlar eserin icinde ii¢
ana bolim seklinde ele alinmistir. Burada amaglanan salt bilgi edinmek degil, bilgiyi
davranislara yansitarak davranislar giizellestirmek ve olgunlastirmak icin ¢abalamaktir. Kisi
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boylece bilgisizlikten arinarak davranislarini yeniden diizenlemeli ve giizel islere yonelmelidir.
Koti huylar1 birakmak, glizel huylar1 almak, diinya hayatini en giizel bicimde gecirip, erdemli
davranislarda bulunmak, pratik felsefenin bir diger deyisle ameli hikmetin bireye
kazandirmayi hedefledigi amaclardir (Kinalizade, 2020: 38-43).

Kisi eger dogru inan¢lardan mahrum, pratik felsefede yaraticinin ytice varligy, iistiin sifatlari ve
genel olarak baslangici ve sonu hakkinda bilgisiz kalir ise sonsuza kadar cehalet karanliginda
ve kifiir batakliginda kalir. Ebedi mutluluk ancak bilgi ve iman sermayesi ile miimkiin olabilir.
Kinalizadde Ali, insanin kalbine siiphenin girmemesi ve bilgi cevherinin insandan
uzaklasmamasi i¢in daima calismak gerektigi tavsiyesinde bulunur. Ona gore ilmin en 6nemli
gostergesi ameldir. Yani teorik bilginin etkin olabilmesi icin dncelikle kisiye faydasinin olmasi
gerekmektedir. Bu da ahlaki egitim yoniinden diisliniildiiglinde ancak davranisa yansitmakla
miimkiin olabilmektedir. Kisaca ifade edilecek olursa, bilginin 6ncelikle kiside gozle goriiliir bir
doniisiim ve degisim saglamasi gerekir. Boylece kisi iyiye ve dogruya yonelmis olur. Tisi de bu
bahsi “eylemsiz ilim zayidir” diyerek desteklemistir (Tusi, 2021: 50). Bu baglamda Kinalizade
Ali'nin eserinde 6nce ahlak ilmini ele alip ardindan da aile ahlaki ilmi ve devlet ilmine gegiyor
olmasi kisinin 6nce kendisini yonetebilmesini, insanligin geri kalanini yonetebilmesi icin bir 6n
kosul kabul ettigini gdstermesi acisindan 6nemli gériinmektedir.

Aile Ahldki [Imi

Bilindigi gibi aile, en eski filozoflardan Aristoteles’in diisiincesinde de merkezi bir konumda yer
almaktaydi. Ciinkii devlet bahsi kendi icinde biiyiik farklhiliklar barindirmasina ragmen aile,
birligin biitiinliigliin sembolii sayilmaktadir. Aristoteles’in genel anlamda ahlak konusunda, 6zel
anlamda da aile ahlaki konusunda bahsi gecen filozoflar1 etkiledigi ve bu etkinin sonraki
diistintirlerin de katkisiyla gliniimiize kadar devam ettigi goriilmektedir. Ev yonetimi bahisleri
ibn Sina, Gazzali gibi 6nde gelen Islam diisiiniirlerinin eserlerine konu oldugu gibi &ézellikle
Tis! sonrasinda felsefi nitelikteki Islam ahlak diigiincesi eserlerinde de miistakil bir bélim
olarak kendisine yer bulmustur (Ozturan, 2020: 459). Ancak bu ¢alismada konu Islam ahlak
diistincesinin 6nemli isimlerinden biri olan Kinalizade Ali Celebi ile sinirlandirilmistir. Bunun
nedeni de ¢alismanin sinirliligini asmamak adina kapsamin daraltilmasi ve Kinalizade Ali'nin
kendinden 6nceki mirasi biiyiik bir ahlak eseriyle sentezlemis olmasidir.

Hic¢ siiphesiz toplumun en vazgecilmez olusumu olan aile, yaratilis itibariyla toplumsal bir
varlik olan insan i¢in son derece énemli bir kurumdur. insanin yiyecek, giyecek, barinma,
cinsellik ve egitim gibi temel gereksinimlerini karsilayan en temel yapr aile kurumudur. Ornek
vermek gerekirse, insanin yasamini siirdirebilmesi i¢in gereken ana ihtiyaglarinin basinda
gelen yiyecek ihtiyaci, hayvanlarin elde ettigi besin maddeleri gibi basit sekilde elde edilir
nitelikte degildir. Insanlar pisirilmemis et yiyemedikleri gibi disarida bulduklar1 herhangi bir
ot ile de beslenemezler. Yiyeceklerini ancak ekme, yetistirme, toplama, bir araya getirerek
hazirlama, pisirme vb. gibi bir takim karmasik islemler vasitasiyla elde ederler. Bu islemlerinse
tek basina bir kisi tarafindan yapilabilmesi imkansiz gértinmektedir. Dolayisiyla insanlar bu
gibi durumlarda bagskalarinin yardimina ihtiya¢ duyarlar. Tabi ki bu durum giyecek, barinma
ve egitim gibi diger tiim ihtiyaclar icin de ayni dl¢iide gecerlidir. Bu imkanlari en pratik yoldan
saglayacak olan en temel yapi ise hi¢ kuskusuz ailedir (Kinalizade, 2020: 289). Arapca en
muteber sozliiklerden biri olarak bilinen “Lisanii’l-Arab”da, aile anlamina gelen “iisre”
sozcligiine yiiklenen anlamlardan birisi “koruyucu zirh”tir (Akt. Giindogdu, 2017: 390). Bu
anlamdan hareketle Giindogdu, aile bireylerini, dis ortamlardan gelebilecek her tiirlii tehlike ve
tehditten koruyan islevi sebebiyle aileye “zirh” isminin verilmis olabilecegi yorumunda
bulunmaktadir (Giindogdu, 2017: 390). Bu yorum da yukaridaki anlami destekler
goriinmektedir.

Ailenin en 6nemli islevlerinden birisi de neslin devamini saglamasidir. Aile biitiinliigii icinde
dogan ¢ocuklar vasitasiyla nesillerin devamliligl garanti altina alinmaktadir. Aile icinde genel
olarak yoneten konumunda bulunan baba, gida, giyecek ve barinma gibi ailenin temel
ihtiyaclarin1 karsilamakla miikellef iken, kadin ailede sadece neslin devamini saglamakla
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yukiimli degil, bununla birlikte erkek evde bulunmadigl zaman ona vekalet ederek evi
koruyarak ve ¢ocuklarin ihtiyaclarini karsilayarak onlarla ilgilenmek gibi gorevlere de sahiptir.
Kadin fiziksel giic anlaminda yeterli olmadigindan onun agir islerde calismasi veya uzak
mesafelere gidebilmesi kolay goriinmemektedir. Bu nedenle is boéliimiinde kadinin yeri, evin
icerisi olarak konumlandirilmistir (Kinalizade, 2020: 290).

Ailenin tUstlendigi gorevler icerisinde belki de en onemlisi cocuklarin egitimidir. Cilinki
¢ocuklar kiiciik yaslardan itibaren ebeveynlerinin desteklerine ve ahlaki egitimlerine ihtiyac
duyarlar. Iyi ya da kétii olsun, cocuk bir seye alistiginda ve onunla biiyiidiigiinde, onu hemen
terk edemez. Kisi kiiciik yaslardan itibaren giizel uygulamalara ve 6vgliye deger islere alisirsa
bu davranislar kendisinde yer eder ve onlari anlamaya basladikca lizerine ilave yapar. Aksine
ihmal edilip tabiatinin kendisine dayattig1 baskin 6zellikleri ya da dogasinda olmayan kotii
seyleri temel almaya alisana kadar birakilirsa, bu olumsuz vasiflar egitilecek kiside hakim
olmaya baslar ve diizeltilmesi erken yaslara gore ¢cok daha zor olur. Yapilmasi gereken ise
g¢ocugun iyi olana alisma yoluna sevk edilmesi, ardindan aliskanlik kazanip karakterinin bir
pargasi oluncaya kadar ilgilenilmeye devam edilmesidir (Bryson, 2022: 35).

Bu nedenle ebeveynlere cocugun egitimi konusunda biiyiik sorumluluklar diismektedir.
Ebeveynlere bu sorumluluklar agir gelebilir. Bu durumda onlarin yiikiinii hafifletecek olan
hizmetciler de ailenin 6nemli parcalarindan birini olusturur. Tim bu unsurlar bir araya
geldiginde, nihayet bir aile yasamindan séz edilebilir. islAm ahlak filozoflar aileyi olugturan
unsurlar arasindaki ev ile ilgili durumlarin nasil diizenlenecegine, aile icerisinde mutlulugun
nasil tesis edilecegine iliskin konular1 “menzili hikmet” ya da “tedbirti'l-menzil” tabirleri ile ele
almiglardir (Pazarli, 1980: 286). Sozliik anlami1 “bir kimsenin isini ¢cekip ¢evirmesi, sonunu hesap
etmesi” seklinde olan “tedbir” ifadesi, siyaset ve ahlak kitaplarinda “yénetim, siyaset” gibi
manalarda sikca kullanilmakta, “ev” manasindaki “menzil” ifadesiyle beraber kullanildiginda ise
daha ziyade felsefl metot kullanilarak yazilmis olan ahlak alanindaki kitaplarda pratik ahlakin
li¢ temel boliimiinden ikincisi olarak ele alinan “aile ahldki’n1 ifade etmektedir (Cagirici, 2011).
Tiisi, aile ahlakini1 konu aldig1 eserinde buradaki menzil ifadesinden kastin maddi anlamdaki ev
olmadigini, kar ile koca, ebeveyn ile ¢ocuk, hizmetci ile efendi, mal sahibi ile mal arasindaki
iliski oldugunu belirtir (Tusi, 2021: 189). Her ne kadar “tedbirii’l-menzil” ifadesi Tiirkge’ye “ev
idaresi” seklinde ¢evrilmis olsa da aile iiyelerinin idaresi, birbirlerine karsi olan hak ve
odevleri, ahlaki egitimleri ve aile icinde uymalar1 gereken birtakim davranms kurallar1 gibi
konular1 icermesi sebebiyle bu calismada “aile ahldki” seklindeki isimlendirme tercih
edilmigtir.

Kinalizade Ali evi (aileyi) olusturan temel esaslar1 “erkdn-1 menzil” kavramiyla ifade ederek,
diizenli ve intizaml bir yasayisin bunlarla olacagini belirtir. Bunlar; “(I) baba, (II) anne, (11I)
cocuk, (IV) hizmetci ve (V) mal” olmak lizere bes tanedir. Goriildiigii gibi bu ilimde kastedilen
evin, sadece maddi bir yapidan ibaret olan binasi degil, s6z konusu bes riiknii igcinde barindiran
yer anlaminda kullanildig1 anlasilmaktadir (Kinalizade, 2020: 290).

Yazara gore aile ahlakj, aile icinde bireyler arasindaki diizenin nasil tesis edilecegini ve ailede
gecimin en gilizel sekilde nasil saglanacagini bilmeye yarayan ilimdir. Bilindigi gibi insanlar,
diger canllardan farkl olarak yalmz degil aile iiyeleriyle birlikte yasamlarimi stirdiirmek
durumundadirlar. Bu beraberlikle hedeflenen mutlu ve huzurlu bir hayat1 elde etmek icin ev
icerisinde bir diizen olusturulmasi ve birtakim kurallara uygun yasamaya calisilmasi gerekir.
Bahsi gecen kurallari, herkesin kolaylikla belirleyip uygulamasi miimkiin gériinmemektedir.
Bu gibi kurallar1 ancak filozoflar, gerceklestirdikleri arastirmalar neticesinde meydana
getirebilirler (Kinahzade, 2020: 289).

Aileyi meydana getiren unsurlar ele alindiginda bu esaslarin ayni zamanda ailedeki bireyleri
icine aldig1 anlasilmaktadir. Dolayisiyla mal disarida tutulursa baba, anne, ¢ocuk ve
hizmetcilerin aileyi meydana getiren zorunlu kisiler olduklar1 sdylenebilir. Hi¢ kuskusuz aileyi
meydana getiren Kkisilerin her birinin ayr1 ayr aile i¢cinde birtakim gérev ve sorumluluklari
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vardir. Mutlu ve huzurlu bir aile yasantisinin imkani1 da bu gorev ve sorumluluklara itina ile
uyulmasina siki sikiya baghdir. Bu diisiincelerle Kinalizade Ali aile i¢cindeki bireylerin gorev ve
sorumluluklarini ayr1 basliklar altinda kapsaml bir sekilde ele almistir.

Ev Reisinin Gorevleri

Aile iyelerinin idaresinden sorumlu olan baba, ailenin bir nevi dogal baskani sayilir.
Dolayisiyla aile icinde babanin oncelikli gorevi aileyi yonetmektir. Aile iiyelerini disaridan
gelebilecek tehlike ve zararlara karsi korumak veya aile liyelerini zararlh is veya durumlardan
uzak tutmak babanin sorumlulugundadir. Bu sorumlulugu daha net anlatabilmek icin
Kinahizdde Ali farkli analojiler kullanmistir. Ornegin nasil ki bir ¢oban sorumlulugundaki
sliriiyli koruyup goézetiyorsa baba da 6yle davranarak sorumlusu bulundugu aile bireylerinin
etraftan gelebilecek zararhi durum ve tehlikelere karsi koruyup gozetmelidir. Ote yandan baba,
adeta bir doktorun bedeni tedavi etmeye calistif1 gibi, ev icinde bireyler arasinda dengenin
korunmasi konusunda ¢aba sarf etmelidir. Aile icinde meydana gelen veya gelebilecek olan
hastaliklar teshis edip dikkatle ve ivedilikle tedavi etmeli, tedavisi miimkiin olmayan durumlar
varsa onlar1 yerinden sokiip ¢ikarmalidir ki diger aile liyelerine de zarar vermesin (Kinalizade,
2020: 291).

Babaya diisen ikinci 6ncelikli goérev ise barinak ihtiyacini gidermektir. Evin aile iiyelerinin yani
sira misafirlerin de birbirlerini rahatsiz etmeyecek sekilde hazirlanmasi gerektigini sdyleyen
Kinalizade Ali, bir ev insa eder iken asir1 ve lilks harcamalar yapmamanin, savurganliga
kagmamanin gereginden bahseder. Ev alirken veya yaparken dikkat edilmesi gereken bir
hususun da komsuluk oldugunu ifade eder. Bu noktada komsunun iyi niyetli, giivenilir ve
samimi kisilerden segilmesi dnem arz etmektedir. Babanin diger bir gorevi, ailenin ge¢imini
temin etmektir. Babanin helal kazang yollari ile para kazanip aile {iyelerinin ge¢cimini saglamasi
gerekir. Maddi anlamda da iyi bir gecim, aile yasantisinda amag¢lanan mutlulugun énemli bir
parcasini olusturur. Babaya diisen dordiincii gorev ise aile iiyelerinin egitimi ile ilgilenmektir.
Ailenin yoneticisi konumunda bulunan baba, ailenin diizeni ve mutlulugu i¢in aile tiyelerinin
gorev ve sorumluluklarini bilerek ona uygun davranmalari adina almalar1 gereken ahlak
egitimini onlara saglamak ile gorevlidir (Kinalizade, 2020: 292-325). Aileyi olusturan unsurlari
siralarken her ne kadar Kinalizade Ali, “mal”1 6n sirada konumlandirmis olsa da bu ¢alismada
onem sirasi gozetilerek rikiinler baba, es, ¢ocuk, hizmet¢i ve mal seklinde bir sira takip
edecektir.

Evlilik ve Es Egitimi

Kinalizadde Ali'ye gore anne, aile yasantisi ve bilhassa neslin devamini saglamak i¢in ailenin
olmazsa olmaz bir parcasidir. Bunun yani sira kadin, kocasi evde bulunmadigi zamanlarda
evde ona vekilet etmekle, o evde iken de yardimciligini yapmakla gérevli olmasi sebebiyle
ailede vazgecilmez bir oneme sahiptir (Kinahizdde, 2020: 307). Bryson (2022: 31) bu
durumu“Kadin ve erkegin fitratlari geregi eksikliklerle yaratilarak birbirlerine ihtiyac duymalari
saglanmis ve boylece yaratici ikisini de tek bir kisi gibi yapmigstir.” seklinde ifade ederek, kadin
ve erkegin ev icindeki gorevlerinin farkli ve biitlinliik icinde olmasi gerektigini bir acidan
aciklamig goriinmektedir. Ote yandan neslin devam etmesi i¢in ¢ocugun dogmasi, bunun
olmasi icin de nikahin kiyilmasi ve evlilik birliginin kurulmasi gerekmektedir. Kuskusuz bir
ailenin kurulabilmesi icin gereken ilk sart evlenmektir. Evlilik ise neslin devami ve nefsin
gilinah islemekten korunmasi gibi iki temel amaci iginde barindirir (Kinahizade, 2020: 305).

Miiellife gore evlenirken dikkat edilmesi gereken birtakim hususlar vardir. Buna gore “Hiir
kadin ile evlenmek kéle bir kadin ile evlenmekten daha hayirlidir. Zira hiir olan bir kadin, iffet,
akil, yonetim ve cocuk egitimi bakimindan daha iistiindiir. Bekdr bir kadin ile evlenmek, esinden
ayrilmig bir kadin ile evlenmekten daha hayirlidir. Bekdr bir kadinin kocasina uyum saglamasi ve
onun isteklerini yerine getirmesi daha kolaydir. Makam ve mevki anlaminda kendisine denk
bulunmayan bir kadinla evlenilmemelidir. Bununla beraber sadece maddi durumu iyi oldugu icin
de bir kadinla evlenilmemelidir. Bu durum, kadinin erkege listiinliik kurmaya ¢calismasina neden
olarak aile icinde huzurun bozulmasina sebep olabilir. Evlenirken ¢cok giizel ve alimli veya ¢ok
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cirkin ve itici kadinlar tercih edilmemelidir. Bunlardan biri fazla dikkat ceker iken digeri erkegi
evinden uzaklastirabilir. Tiim bunlara dikkat edildikten sonra evlenilecek olan kadinin giiler
yiizli, nesebi muteber ve varlikli bir aileden olmasi iyidir. Bunlara kavusan bir kisinin elde etmis
oldugu nimetlerden étiirii cok siikretmesi gerekmektedir. Evlenilecek kiside bunlardan bir kismi
yok ise akilli ve iffetli olan tercih edilmelidir. Zira sadece glizellik, soy veya mal i¢in evlilik kurmak
bircok zarara neden olabilir’(Kinalizade, 2020: 307). Bu zararlardan bir tanesine, Bryson'in
(2022: 32-33) giizellige sahip olmanin ¢cogu kez kisinin yozlasmasina neden oldugu fikri ile
aciklik getirilebilir. Aile iginde diizenin saglanmasinda, birlik, beraberlik ve sevginin
olusmasinda, eslerin birbirlerine karsi olan gorev ve sorumluluklarinin belirlenmesi ve buna
gore davranilmaya calisiimasinin ailenin huzuru ve biitiinliigii agisindan 6nemli oldugu
diisiiniilmektedir. Bu baglamda Kinalizdde Ali eserinde, erkek ve kadinin birbirlerine karsi
yerine getirilmesi gereken sorumluluklari genel olarak su sekilde ele almistir:

Erkegin Karisina Karsi Sorumluluklari

Kinalizade'ye gore “Erkek heybetli ve otorite sahibi olmalidir. Bu, kadinin ona saygi duymasi ve
itaat etmesi icin ¢ok 6nemlidir. Aksi takdirde evin diizeni ve idaresi bozulur. Karisina deger verip
ilgi géstermeli, giicli ol¢tisiinde hediye almak, ev islerinde paylasimda bulunmak ve onun akraba
ve yakinlarina ikramda bulmak gibi davranislarla sevgisini kazanmaya calismall ve haklarina
riayet etmelidir. Karisini bir isle mesgul edip bos birakmamali, ev isleri ve ibadetlerden sonra,
ugragsabilecegi degerli sanatlarla ilgilenmesini saglamalidir. Ctinkii bos kalan insanin fikri, uygun
olmayan seylere kafa yorup, kétii diisiincelere maruz kalabilir (Kinahizade, 2020: 307-15).”
Plutarch’in dedigi gibi koca kadini yonetmelidir ancak bunu bir efendinin kéleyi idare etmesi
gibi degil, ruhun bedeni yonetmesi gibi yapmali, kadinin hislerini paylasmali ve onunla birlikte
sevgi ile bliylimelidir (Swain, 2022: 367).

Erkegin esine karsi olan sorumluluklarindan sonra bir de erkegin yapmamasi gereken
kurallardan bahsedilmistir. Bunlar da 6zetle soyle ifade edilebilir: “Erkek karisina asirt sevgi
gostermemeli, sevse bile gizlemelidir. Cilinkii kadin bu durumdan yararlanmak isteyebilir. Biitiin
gizli isleri ve sirlarini karisina sdylememelidir. Karisini kétii fikir ve eylemlere diisecek yer ve
olaylara maruz birakmamali, kétii insanlarla arkadaslk etmesine miisaade etmemelidir. Yine
onlarin ask hikdyeleri dinlemelerine izin vermemelidir. Hatta yanlis etkilenmemesi icin Kuran-i
Kerim’de yer alan Yusuf Suresi’'nin bile okutturulmamasi gerekir (Kinalizade, 2020: 307-13).”

Kadinin Kocasma Karsi1 Sorumluluklari

AN

Kinalizdde Ali'nin eserini yazarken temel aldig1 eserlerden ilki olarak belirttigimiz T{s?'nin
Ahldk-1 Nasiri’'sinde kadinin ailedeki yeri konusu Bryson’in “iyi bir kadin erkegin miilkiindeki
ortagidir.” soziiyle baslamasi, kadina erkegin yaninda ikinci bir yonetici vasfi yiiklemesi
acisindan onemli goériinmektedir. Ancak “yoneten kadin” konusundaki bu o6zel tavsiye,
Bryson'in yaklasimindan biraz farklidir. Ciinkii T{si ayni eserde miilkiin, paranin miktarinin
kadindan gizlenmesi tavsiyesi de yer alir (Swain, 2022: 116).

Yine Kinalizdde’de kadina yonelik tavsiyelerde bir takim ataerkil yaklasimlarin etkisini
gorebiliriz. Maddeler halinde siralanacak olursa: “Kadin, iffetli olmali ve namusunu korumali.
Tutumlu olmali. Kocasinin malina sahip ¢ikip, onu israf ve teleften korumali. Kocasina karsi kalbi
saygt (korku) ile dolu olmalidir. Ev islerinde kocasina itaat etmeli, ona isyan etmemeli ve onunla
inatlasmamalidir. Kocasinin isteklerini yerine getirmeye gayret gostermelidir. Kocasina karsi
yersiz naz ve cilveden kacinmalidir. (linkii naz uzayinca sevgi ve samimiyet azalmaya baslar.”
denilmektedir (Kinalizade, 2020: 314).

Gorildiigi gibi genel tislup kadinin kocasina karsi itaatkarhigidir ancak bu kocasinin karsisinda
kadinin daha asag1 bir seviyede olmasi anlamina gelmemektedir (Swain, 2022: 366). Zira
Kur’an-1 Kerim’de yer alan “O isinip kaynasasiniz diye size kendi tiirtiniizden egler yaratmis,
araniza sevgi ve sefkat duygulari yerlestirmistir.” (Rim/21), “Kadinlar ve erkekler birbirlerinin
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elbiseleridirler.” (Bakara/187) seklindeki ayetler, kadin ve erkegi birbirini tamamlayan iki
unsur olarak gérmektedir.

Birbirini tamamlama ya da uyum konusunda Kur’an ayrica “Kétii kadinlar kétii erkeklere, kétii
erkekler de kotii kadinlara layiktir.” (Nlr/76) demektedir. Ciftlerin erdemler konusundaki
ortakligl ve bunun ne kadar gerekli oldugu Bryson’in diiz ve ¢carpik tahta parcalar: tasviriyle
carpic1 bir sekilde ortaya konulmaktadir. Bu tasvire gore iki ahsap parcasindan biri diizgiin
degilse bile ikisini diizglin bir sekilde bir arada tutmak miimkiin olmadig1 gibi ikisinin de
diizglin olmamas1 kosulu bu birlikteligi daha da imkéansiz hale getirir. Netice o ki kadin ve
erkek birlikte zekaya, iffete ve adalete sahip olarak birbirlerine erdemli davranislarda
bulunuyor olabilmelidir. Eger bu erdemlere karsilikli olarak sahip olunamaz ise uzlasma olmaz
ve miilklerinin yonetimi mahvolur (Swain, 2022: 404). Bu da Niir suresi 76. ayetteki anlami
destekler niteliktedir.

Cocuklar ve Egitim

Cocuk ve egitim bahsini Kinalizdde Ali dogum o6ncesi, dogum sonrasi, ¢ocukluk ve genglik
donemi seklinde bir tasnif yaparak konuyu kendine has bir diizen icinde ele almistir. Bu genis
tasnif ile diistiniir cocuk egitiminde dogum 6ncesinden genglik ddnemine kadar genis bir siireci
kapsayan bircok etmenin rol aldigini ortaya koymustur. Yazar konuyu islerken sorumlulugu
biiylik olciide aileye vermis bdylece ebeveynlerin ¢ocuk egitimi konusundaki gorevlerine
dikkatleri ¢ekmistir. Ailenin en 6nemli unsurlarindan biri olan ¢ocuklari, Allah’in insana bir
litfu ve siikiir sebebi olarak ele alan yazar, 6nemli bir konuya daha dikkatleri cekerek kiz
¢ocuklarinin bir iizlintii veya kizginlik sebebi olmamasi gerektiginin 6nemle altim1 cizmistir
(Kinalizade, 2020: 320).

Kinalizdde'nin bu ifadeleri, giiniimiizde kismen de olsa var olan, kiz c¢ocuklarini erkek
cocuklara nispetle olumsuz karsilama anlayisinin, o zamanlarda daha yaygin oldugunu
gostermektedir. Ne tlziciidiir ki bu ¢arpik anlayis, tarihin ilk dénemlerinden bu yana bir¢ok
toplumda varlhigini siirdiirerek giinlimiize kadar gelebilmistir. Bununla birlikte Kinalizade
Ali'nin boyle bir anlayisin yanlishigini dile getirmesi hem kendi dénemi hem de giiniimiiz i¢in
onemli goriinmektedir. Zira Platon’un “geng erkeklerin egitimine dair tavsiyesi” ve bu eserdeki
goriislerin, onuncu ylizyll filozofu ve tarihcisi olan Miskeveyh’'in de bir eserinde varligini
devam ettirmesi gibi Antik Cag’dan islam diisiincesine kadar bircok filozofun daha ¢ok erkek
¢ocuklarinin egitimiyle alakadar olduklarini, kiz ¢cocuklarinin bu anlamda egitimini ise g6z ardi
etmis olduklarini géstermektedir (Swain, 2022: 458).

Bununla beraber Kinalizdde Ali'nin bdyle bir anlayisin yanlishigini dile getirmesi hem kendi
donemi hem de giiniimiiz icin son derece 6nemli goriinmektedir. S6yle ki Kinalizade, erkek
¢ocuklarin egitimi gibi kiz cocuklarinin genel egitimlerinin de ayni 6nem ve itina ile yapilmasi
gerektigini vurgulamaktadir. Ancak bununla birlikte kizlarin erkeklerden farkli olarak ev
idaresi, haya, iffet vb. konularinda daha ayrintili bir egitim almalar1 gerektigini belirtmeden de
gecememistir. Miiellif konu ile ilgili, “Ilim tahsil etmek, erkek ve kadin her Miisliiman’a farzdir.”
(ibn Mace, Mukaddime, 17), hadisini dile getirerek aym erkeklerde oldugu gibi kizlarda da
okuyup yazma Kkabiliyetinin gelistirilmesi gerektigini kesin bir dille ifade etmistir (Taskin,
2017: 198-99). Ayrica Hz. Ayse’'nin ve bir¢ok kadin dlim ve muhaddisin ilmi faaliyetlerine
isaret ederek, Islam’mm kiz cocuklarinin egitimine ne derece sicak baktifini orneklerle
gostermeye calismistir (Bolelli, 2012: 19-30).

Kinalizdde Ali eserinde c¢ocuk egitiminin, es sec¢imiyle birlikte daha cocuk dogmadan
basladigina dikkatleri ¢ekerek, evlenilecek kadinin, hiir, asil ve soylu biri olmasi gerektigini
ifade eder. Yazar bunu, ¢ocugun ileride utandirilmamasi ve yerilmemesi icin gerekli
gormektedir. Dogumdan hemen sonra ilk is ¢cocuga ¢aga uyumlu, giizel anlami olan bir isim
verilmelidir. Ciinkii ¢aga uygun olmayan ve gilizel anlam tasimayan isimler ileride bireyi
sikintiya sokabilmektedir. Daha sonra da ¢ocuga iyi bir stitanne tutulmasi tavsiye edilmektedir.
Bu da g¢ocugun diizgiin bedenli, kuvveti yerinde, saghkl ve iyi huylu olabilmesi icin gerekli
goriilmektedir. Eski filozoflar siit yoluyla siitannenin karakterinin cocuga aktarildigina
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inanmislardir. Bu nedenlerle siit emmeye “ikinci dogum” demislerdir. Clinkii siitannenin huy ve
karakterinin siit vasitasiyla cocuga gectigine inanmislardir. Kinalizide Ali bu aktarimin
boyutunu fiziksel degisime kadar gotiirmiis ve goz renginde bile bu yolla degisim olabilecegini
ifade etmistir. Goriildiigli gibi yazar kan yoluyla ahlak ve karakter aktarimina deginmese de siit
yoluyla karakter aktarimina deginmistir (Kinalizade, 2020: 321).

Gilinlimiiz pedagoji anlayisina da uygun olarak siit emme doneminden sonra ¢ocugun ahlak
egitimi baslamaktadir. Devvani de ayni sekilde “Siit emme tamamlaninca ¢ocugun egitimiyle
mesgul olunmalidir ki kétii ahldk edinmesin, zira ¢ocuklarin kabiliyeti mitkemmeldir.” diyerek
yuzyillar 6ncesinden giiclii bir pedagojik anlayis ortaya koymustur (Devvani, 2019: 159).
Kinalizade de seleflerini takip ederek “bu dénemde, cocugun egitimiyle ilgilenmek, iyi ve giizel
eylemleri ona tavsiye etmek, kotii ve cirkin islerden alikoymak gerektigi” Uizerinde durmustur.
Ona gore “Cocuk bu dénemden itibaren ahldk dist bir davranista bulundugunda, yaptigi eylemin
dogru olmadigi, yanls ve ayip oldugu hususunda uyarilmali ve kinanmalidir. Bu dénem telkin
metodunun tavsiye edildigi bir dénem olarak éne ¢ikmaktadir. Cocugun kétiiltiklerden sakinmast
ve iyiliklere yénelmesi icin yaninda daima iyi insanlar ve davranislart oviilmeli, kotii insanlar ve
davraniglari ise elestirilmeli ve kinanmalidir (Kinalizade, 2020: 321).”

Bu diistincenin benzerini Miskeveyh'in ahlaki konu alan “Tehzibii’l-Ahldk” isimli eserinde de
gormekteyiz. Miskeveyh de cocuklarin ilk utanma tepkisini vermeye baslamalarindan itibaren
ahlaki egitimlerinin ilgiye deger oldugunu bu sayede mizagta yer alan kot egilimlerin
aliskanlik haline gelmeden 6niiniin alinmig olacagini belirterek bu dénemin 6nemine dikkatleri
cekmistir. Bryson (2022: 36) da; “en iyi ¢cocuk, tabiati geregi utanma duygusu, seref sevgisi ve
gururu olan c¢ocuktur, ¢iinkii eger cocuk bdyleyse onu egitmek kolay olur zira onda yanlis
davranistan sonra gelen 6vgili veya suglama farkli bir ¢ocukta ceza ve armaganlarin
basaramayacagi seyi basarir” diyerek konunun 6nemini belirtmistir. Bununla beraber ¢ocugun
ahlaken iyi olmayan ve erdemsiz Kisilerle beraber zaman gecirmesine ve arkadashik kurmasina
miisaade edilmemelidir. Cinki “Tabiat ézellikle c¢ocuk yasta hirsizdir.” denilmektedir
(Kinalizade, 2020: 321). Bu tiir ifadeler, ¢ocukta karakter insasinda ¢evrenin etkisine dikkatleri
cekmesi acisindan 6nemli goriinmektedir.

Yine ¢ocugu kiiciikliikten itibaren sarhos edici seylerden uzak tutmanin ailelere diisen 6nemli
gorevlerden biri oldugu ifade edilmektedir. Miskeveyh’in eserinde de bu tavsiyelere ayniyla
rastlanmaktadir. Kinalizdde bu tavsiyelere su aciklamay1 getirmektedir: “Ciinkii ¢ocuklar hem
bedenen hem de ruhen g¢ok hassas bir dénemdedirler ve bu tiir zararl iceceklerden ¢cok
etkilenirler. Icki onlarda dfke, saldirganhk, hoppalik, edepsizlik ve ahldki bozukluga neden olur.
Bu kétiiliiklerden onu kurtarmak zor hale gelir”. Kinahizade Ali bunlarin yani sira, glinaha ve
aska sevk eden siirlerin ¢ocuklara dinlettirilmesinin yasaklanmasini tavsiye ederek bu tiirdeki
siirlerin ¢ocuklarin ahlakini bozabilecegini séylemistir (Kinalizade, 2020: 324-29). Cocuklarla
ilgili yapilan bu tavsiyelerin biiyiikk cogunluguna gerek Tisl gerekse Devvani'de ayni
dogrultuda rastlanildig1 icin Kinalizdde'nin ¢ocuk yonetimi konusunda biiyiik olglide
seleflerinin yolundan gittigi soylenilebilir.

Hizmetciler ve Yardimcilar

Kinalizade Ali hizmetgiler ile aile arasindaki bagi, insan ile organi arasindaki baga benzeterek
onlar1 da ailenin dogal bir iiyesi saymaktadir. Onceki filozoflarda da gérmiis oldugumuz bu
durum hizmetgilik ve kolelik kurumunun o zamanlar icin dogal bir yap1 olarak algilandigini
gostermektedir. Diger taraftan hizmetgilerin aileye olan yarar1 o kadar fazladir ki insanin eli,
ayagl, gozi veya kulaginin sagladigi faydaya denk tutulmaktadir (Kinalizade, 2020: 344). Ali
Celebi’ye gore onlar insanlarin mutluluguna sebep olmakta, zor ve mesakkatli isleri listlenerek
hayatin sikintilarini hafifletmektedirler. Bu nedenle, hizmetcilerin aile yasantisi icin biiyiik bir
nimet oldugu bu nispetle siikriiniin de biiyiik olmas1 gerektigi daima hatirlatilarak 6zetle su
tavsiyelerde bulunulmustur: “Onlara karst merhametli olunmali ve iyi muamelede bulunulmali,
dinlenmeleri ve kendi ihtiyaglarini gidermeleri icin miisaade edilmeli, onlarin da insan oldugu
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akildan ¢cikarilmamalidir. Onlara nazik davranmak ve kétii sozler séylememek gerektigi gibi hata
yaptiklarinda da asiri cezalar vermekten kacinilmalidir. Yiyecek ve elbise ihtiyaglart dogrudan
karsilanmali ve bu konuda ihmale veya cimrilige yer verilmemelidir” (Kinalizade, 2020: 345-50).

Hizmetcilerle ilgili benzeri tavsiyeleri ve deger agisindan Kkisinin organlarina benzetme
metaforunu daha 6ncesinde Galen, Aristoteles, Bryson, Miskeveyh gibi bircok filozofun dile
getirdigini gormekteyiz (Ozturan, 2020). Antik ¢ag diisiiniirlerinden olan Bryson’in kélelere iyi
davranilmasi bahsi hem koélelerin iyiligi hem de sahibine bu sekilde daha faydali olabilecegi
bakimindan da tavsiye edilmektedir (Bryson, 2022: 29). Yine T{isi ve Devvani’ nin eserlerinde
bu bahsin ayr1 bir bashk altinda bahsettigimiz goriisler dogrultusunda ele alindig
gorilmektedir.

Goruldigi gibi hizmetgilerle ilgili bu bilgileri veren Kinalizdde Ali, koéle ve hizmetciler
konusunda seleflerini takip etmis, genel olarak onlardan aldigi fikirlerle yetinmis, konu ile ilgili
kendine has fikirlere pek yer vermemistir. XI. asir Islam alimlerinden olan el- Kabis’nin
ogretmenlik iizerine yazdign bir risalede gecen “Ogretmenlerle cocuklar arasindaki
hiikiimlerden, erkegin karisini, ¢ocugunu, kolesini terbiye etmesi” bahsi de o donemlerde kole
olgusunun ailenin bir ferdi mesabesinde ele alindigini1 destekler niteliktedir (el-Kabisi, 1966:
66). Insanlik tarihinin ilk dénemlerinden bu yana, toplumlarin ¢ogunda varligin1 Koruyan
koleligin, Kinalizade Ali'nin yasamis oldugu Osmanl toplumunda da varligim siirdiirdigui
goriilmektedir. Bu nedenle yazarin yasadigi toplumda yer alan genel kabuliin etkisiyle bu
bahse yer verdigi anlasilmaktadir.

Mal Yonetimi

Ailenin unsurlarindan biri olarak kabul edilen mal ve para yonetim itibariyle babanin gérev ve
sorumluluklar: arasinda yer almistir ve ailenin devamlilif1l agisindan zorunlu sayilmistir. Bu
baglamda paranin ekonomideki yerinden ve Oneminden, gida maddesi biriktirmenin
gerekliliginden bahseden yazar mal konusunu “gelir, koruma ve harcama” seklinde li¢ ana
baslikta ele almigtir.

Gelir A¢isindan

Kinalizade Ali gelir ve kazanc itibariyle li¢ farkli sekilde tasnifte bulunuldugunu ifade etmistir.
Birinci tasnife gore; bir tarafta kazanma ve segimle elde edilen meslekler olarak ticaret ve
sanat yer alirken, diger tarafta kazanma ve secimin etkisinin olmadig1 hibe ve miras gelir
kaynag olarak yer almistir. Ikinci tasnife gére ticaret, ziraat ve sanat gelir kaynag olan
meslekler arasinda yer alirken, iiciincii tasnifte bunlara ek olarak memurluk eklenmistir. Bu
gelir yollarinin ise hangisinin daha iyi oldugu bahsi ayr1 bir tartisma konusu olmustur. Bu
konuda bazilar ticareti 6n plana alirken, 6zellikle son donemlerde bazilar ziraatin 6n plana
cikarildigini ifade etmistir (Kinalizade, 2020: 294).

Kazan¢ saglanirken su Ug¢ sarta dikkat edilmesi gerektigi ifade edilmistir. Haksizlik ve
zuliimden kaginmak ve baskasini oyuna getirerek malini almak bunun 6rnegidir. Utang verici
islerden uzak durmak: Ornegin maskaralik ve oyunculukla mal kazanmak, al¢akliktan yani
zillet kabul edilebilecek islerden sakinmak ve tuvalet temizligi buna 6rnek olarak verilmistir
(Kinalizade, 2020: 295).

Koruma A¢isindan

Kinalizdde Ali’'ye gore malin muhafaza edilmesi ve devam ettirilmesi malin arttirilmasina ve
kar getirmesine baglidir. Tersi bir durumda yapilan harcamalar malin tiikenmesine dolayisiyla
da ailenin zor duruma diismesine neden olabilir. Bu nedenlerle malin muhafaza edilebilmesi
icin 6nem verilmesi gereken bazi hususlar bulunmaktadir. Birincisi, giderin gelirden ¢ok
olmamasi1 gerekir. Zira gelirin elde edilmesi her zaman miimkiin olmayabilir. Bu nedenle
fazladan bir miktarin bulundurulmasi iyidir. Ikincisi, muhafaza etmeye giiciin yetmedigi ya da
kar getirmeyecek nitelikte olan mallar elde tutmamak gerektigidir. Bu fikrini de “Eger stirekli
gozetirsen sen zayi olursun, siirekli gozetmezsen o zayi olur.” (Kinalizadde, 2020: 299) ifadesiyle
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desteklemistir. Ugiinciisii ise az miktarda da olsa kar getirme potansiyeli olan ve siirekli ragbet
goren mallari tercih etmek gerektigidir (Kinalizade, 2020: 298).

Gider Acisindan

Kinalizade Ali harcama yapilirken 6ncelikle su dort davranistan kaginmak gerektigini soyler.
Bunlar: “(I) cimrilik, (Il) israf, (IIl) gdsteris, séhret, kibir ve (IV) insanlart minnet altinda
birakmak”tir. Burada cimrilikten kasit, zorunlu harcamalarda itidal derecesinin altina diisiip
aileye darlik ¢cektirmektir. israfin ise bircok cesidi oldugundan bahseder. En kétiisiisiin haram
arzulara ve ¢irkin lezzetlere harcamak oldugunu belirtir. Helal olsa bile yemegin gereginden
fazla pisirilmesi, artaninin ¢épe dokiilmesi, fazla cesit yapilip zorla yenmesi sonucu mide
hastaliklarina sebep olunmasi gibi 6rneklerle israf konusunu orneklendirir. Yine giysi, esya,
konut gibi konularda da israftan kacinilmasi gerektigini tavsiye ederek goriisiini Kur’an-i
Kerim’den ayetlerle destekler. Riya, sohret, gurur icin harcayan kisinin ise malin1 kaybedecegi
gibi sevaptan da mahrum Kkalacagini bircok rivayetle destekleyerek anlatir. Son olarak da
yapilan iyiligi basa kakmamak gerektigini zira riya gibi basa kakmanin da sadaka ve infakin
sevabini gotiirecegini, “Ey miiminler sadakalarinizi basa kakmak ve incitmek suretiyle bosa
ctkarmayin.” (Bakara/264) ayeti ile ve “saganak yagmurun tas ve mermerin listiindeki tozu
silmesi gibi basa kakmanin da sadakalarin sevabini silecegi” gibi etkili sozlerle destekleyerek
anlatir (Kinalizade, 2020: 299-304).

SONUC

Islam ahlak diisiincesi zengin bir literatiire sahiptir. Kinalizide de bu zincirin son énemli
halkalarindan bir tanesidir. Kendinden o6nceki miiktesebati olduk¢a iyi sentezleyen yazar,
kendisi de yeni ve 6zglin gorusler ileri stirmiistr.

Bu calismada oncelikle Kinalizide Ali'nin “ahlak ilmi”"ne, ardindan da “aile ahldki”na dair
gorisleri ele alinarak Ahldk-1 Alai adh  eserin 0Ozellikle “ev  yonetimi” bolimu
degerlendirilmistir. Kinalizade Ali'nin ev yonetimi seklinde isimlendirdigi boliim, bu calismada
“aile ahldki” olarak incelenmistir. Kinalizdde Ali'nin aile ahlaki hususunda miistakil bir eser
olmasa da olduk¢a uzun ve kapsamli bir boliim kaleme aldig1 gortilmiistir.

Kinalizdde Ali'nin gorisleri incelendiginde ailenin dogal bir yap1 olarak ele alindig1 goriliir.
Evvela aileyi, insanin ihtiya¢ duydugu beslenme, korunma ve ilireme gibi icglidiilerin
olusturdugu sosyal ve dogal bir olgu olarak kabul ettigi, boylece genel olarak aileyi, dogal
ihtiyaclarin karsilanmasi icin dogal gereksinimler sonucu olusturulmus bir topluluk olarak
tanimladig1 soylenebilir. Eserde aileyi olusturan unsurlar bes riikiin halinde ifade edilmistir.
Bunlar “baba, anne, ¢ocuk, hizmet¢i ve mal” bahisleridir. incelendigi lizere eserde ailenin
unsurlari olarak sayilan bu maddeler, Kinalizide tarafindan, gorev ve gereklilikleri bakimindan
kapsamli bir sekilde ele alinmistir.

Eserde ilk olarak donemin sartlar1 geregi ailenin reisi olarak erkegin 6n planda tutuldugu
ataerkil bir bakis acis1 altinda eslerin birbirlerine karsi gorevlerinin neler oldugu islenmistir.
Ikinci olarak incelemeye deger bulunan bir baska konu olan ¢ocuklarin ahlak egitimi hususu
ele alinmistir. Burada ¢ocuklarin ahldki egitiminin ihmal edilmemesi gereken son derece
onemli ve kritik bir mesele oldugu o6nceki filozoflarin gorisleriyle de desteklenerek ayrintili bir
sekilde ele alinmistir. Daha sonra evde ¢esitli islere yardimci olan hizmetgilerle ilgili ahlaki
kurallardan s6z edilmistir. Son olarak da ailedeki maddi unsur olan malin kullanimi ve
yonetimi ile ilgili ahlaki ilke ve kurallarin neler olmasi gerektigi hususunda durularak bu
konuda da asir1 u¢lardan uzak orta bir yol tutturulmas: gerektigi ifade edilmistir. Tiim bu
incelemelerden sonra Kinahizdde Ali'nin kendisine kadar ki ahlakla ilgilenen tiim islam
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filozoflar1 ile aile ahlakina iliskin konularda yiiksek oranda miisterek hareket ederek
birbirlerine yakin fikirler ileri siirdiikleri gibi Antik felsefeden de biiyiik 6l¢ciide yararlandiklari
ifade edilebilir. Kinalizdde Ali'nin bu konuda ortaya koydugu fikirlerin selefleriyle aym
dogrultuda olmasinin yani sira bir kisminin giiniimiiz ahldk anlayisina uygun bir zemin
olustururken, bir kisminin zamansal ve mekansal davranis kaliplar1 olma 6zelligi tasimasindan
dolay1 gliniimiize tasinma imkanindan yoksun oldugu soylenebilir.

Sonuc olarak ifade etmek gerekirse, Kinalizdde Ali bu eserde, aile ahlaki alaninda kendisine
tevariis eden mirasi dini ve felsefl cizgi icinde yorumlamis ve yasadigi donemin ihtiyac ve
problemlerine uygun olacak sekilde sunmustur. Bu eserdeki goriisleri ile XVI. ylizyll Osmanh
Devleti'nde ahldk disiincesinin canli bir sekilde varliginin devam ettigini ve toplumun yapitasi
olan ailenin ahlakina biiytik 6nem verildigini géstermektedir.
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Abstract

In this article, the understanding of family ethics in Ahldg-1 Alaf, one of the most prominent and
comprehensive samples of Islamic ethical thought and the first book of ethics written in Turkish, is the
subject of this study. Although Kinalizade Ali Celebi has many works, his most significant work is Ahlag-1
Alai. In this article, this book of Kinalizade Ali Celebi is discussed by considering the views of some
prominent Islamic moral philosophers on family ethics. The study is a qualitative research conducted using
the content analysis method. Kinalizade Ali Celebi's Ahlaq-1 Alai was used as a data collection tool . In the
direction of the purpose of the study, as much as possible, it has been tried to make an idea about the extent
to which the relevant opinions continue to be valid in the age we live in. However, it should be noted that it
is quite normal to find among Kinalizade Ali's views those that have not survived to the present day.

Key Words: Kinalizade Ali Celebi, Ahlag-1 Alai, ethics, family, family ethics

INTRODUCTION

The family, which is the basic component of society, is the most valuable and least natural
organisation established by human beings The family is an incredibly significant social
organisation that not only enables the continuation of the human race from a biological point of
view, but also binds people to each other from a psychological and social point of view. In this
aspect, the family plays a very crucial role in the transmission of culture from generation to
generation, in ensuring the psychological fulfilment of individuals and in developing social
relationships. (Turan, 2014). In adding to these, the peace and happiness of the society depends
to a great extent on the order, peace and happiness established among family members.
Undoubtedly, physically and mentally healthy individuals can only be grown in family conditions
of this nature. (Uysal, 2014: 271). In this context, the family, which has the quality of having an
irreplaceable structure for human life, has been included in the research field of many thinkers
and philosophers throughout the ages and has been included in the subject of study of many
branches of science.

The fact that the family has a significant place in the ethics of the individual and society has
rendered it one of the major issues in the works in the field of moral philosophy. In this respect, it
is observed that many philosophers from Ancient Greece to Islamic thought have included the
family in their studies. While some of these philosophers were contented with mentioning the
subject of family in general in their works, others gave a spesific place to the subject of family in
their studies. Nasiruddin al-Tus], in particular, is one of the leading Islamic philosophers who
analysed the ethics of the family in a special chapter in his Ahlaq-1 Nasir1. The philosophers who
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followed him, especially Jalaluddin al-Dawwani, broadened the scope of the subject with their own
experience and dealt with it separately in their works.

One of the philosophers who gave the subject an exceptional place in his work is Kinalizade Ali
Celebi (1511-1572), who lived in the 16th century. Kinalizidde, who wrote Ahlak-1 Alaf, which is
accepted as the first book on ethics written in Turkish, separated his work into three main parts
and included the subject of family ethics under the title of "home management" in the second part
of the book. As a work of moral philosophy, Ahlag-1 Alaf was prepared by making use of the works
in the field of moral philosophy before him to a great extent (Demirkol 2016: 51-78). Nasiruddin
Tiisi's Ahlag-1 Nasiri, Jalaluddin al-Dawwani 's Ahlag-1]Jalali, Hiiseyin Vaiz Kasifl's Ahlag-1 Muhsini
and Imam Gazzali's Ihya-u Ulimiddin were mostly used as sources in the work . In addition, al-
Tisi made extensive use of Ibn Miskawayh's " Tehzibu'l-Ahlaq". In parallel, despite the fact that
their thoughts are not directly mentioned, it is estimated that the previous Islamic and Greek
philosophers were taken and used through the works of the mentioned Muslim ethicists.
(Demirkol, 2016: 51-78, 2020: 18).

Home management, which was expressed as "tedbiru al-menzil" in the classical period,
constitutes the subject of this study. Under this title, the basic components of home and family and
the relationship between family members are discussed in general. In this article, with reference
to Kinalizade Ali Celebi's famous work Ahlag-1 Alaf, the relationship between education and
morality among family members will be discussed.

METHOD

This research was planned as a qualitative study based on document analysis, one of the types of
content analysis. Qualitative research is commonly identified as a type of research in which a
qualitative process is followed in order to reveal perceptions and events in a holistic and realistic
manner in the natural environment they belong to or within their own specific conditions (Simsek
& Yildirim, 2011: 39). As a data collection tool, the work titled Ahlak-1 Alal written by Kinalizade
Ali Celebi was used, and the 3rd edition, which was simplified by Murat Demirkol and published
by Fecr Publications in June 2020, was taken as basis.

THEORETICAL FRAMEWORK
Kinahizade Ali and Ahlaq-1 Aldi

Kinalizdde Ali Celebi was born in Isparta in 1510 AD. He wrote Ahlag-1 Alai, one of his most
important works, in 1563-1565 while he was a qadi in Damascus. Although Kinalizade Ali wrote
his work by making use of many sources, the work has many original aspects. The author, who
made great use of al-TiisT and al-Dawwani's 'Ahlag-1 Nasir1' and 'Ahlag-1Jalalt' respectively, also
referred to philosophers such as Socrates, Plato, Aristotle, Ibn Sina and Farabi in many places.
Kinalizade Ali devoted the first part of his work to the science of ethics, the second part to the
family and the third part to the state administration. (Demirkol, 2020: 81-351). As mentioned
before, this study deals with family ethics.

The most comprehensive ethics book of the period, the fact that it was used as the main source in
the field of ethics education in schools even 400 years later, and the fact that it contains important
views that are still valid are facts that should be known in order to better understand the
importance of the work. (Sakli, 2018: 147). While examples can be multiplied, Kinalizadde Ali's
ideas on monogamy can be given as an example of a view that is still valid today. According to the
author, "in the houses of those who marry more than once, there is strife, enmity, bad living and
bad order. As a matter of fact, a man is like a soul in a house, as there is not one soul in two bodies,
one man is not suitable for two houses". (Kinalizide, 2020: 311). A different version of this analogy
can be found in al-Tisi, who says: "The man in the house is like a heart that can sustain a single
body". (Swain, 2022: 439). To give another example, he expressed views on child education that
are still very much up to date, such as "the beliefs learnt from parents through imitation should
be tried to be taught through evidence and reasoning, and the child should be engaged in whatever
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science and science he is capable of". He justified this view with the statement that "when a person
is engaged in the art that he has a talent for, he achieves results in a short time and without much
effort”. (Kinalizade, 2020: 326-27).

In his work, Kinalizdde Ali divided philosophy into "practical philosophy" and "theoretical
philosophy". In order to better understand this classification, the first part of Ahlag-1 Ala’, "the
science of ethics", will be discussed briefly, and then the main subject of the study, "family ethics",
will be discussed.

Ethics

In enabling a better understanding of Kinalizade Ali's understanding of ethics, it is first necessary
to understand his approach to the concept of "wisdom". Kinalizidde describes wisdom, which he
uses for philosophy, as "knowing external beings as they really are to the extent of human power
as a basis for all sciences"”. According to him, this virtue, which comes about when the power of
knowledge, which can also be called reason and contemplation, is in order, is the first condition of
good morals (Cagrici, 2013). Similarly, there are many verses in the Holy Qur'an emphasising the
importance of wisdom such as "He who is given wisdom is given much good" (Al-Bagara/269),
"Invite to the way of your Lord with wisdom and good advice" (Al-Nahl/125).

Nasiruddin Tusi, who was significantly affected by Kinalizade, describes wisdom as
"understanding everything as it is and doing everything as it should be done." As a result, one's
spirituality should be perfected as much as possible and raised to the desired level (Tusi, 2021:
14). As a consequence, one's spirituality should be perfected as much as possible and raised to the
desired level (Tusi, 2021: 14).

Like his predecessors, the author divided wisdom into "theoretical wisdom" and "practical
wisdom". In this categorisation, the part related to the realm of external beings in which one's
power and will are not effective is called "theoretical wisdom" (theoretical philosophy).
Theoretical wisdom is divided into metaphysics, mathematics, and natural sciences (Dawwani,
2019: 31). Al-Ghazali called theoretical wisdom "true wisdom" (Cagrici, 2013).

The author calls the part in which the things that are fixed by the intervention of one's power and
will are expressed in the field of action and behaviour "practical wisdom (practical philosophy)".
(Kinalizade, 2020: 38-39). Al-Tisi, on the other hand, defined practical wisdom as the ability to
manage one's voluntary behaviour in accordance with the purpose, to make a living by organising
one's professional life, and to improve and mature one's welfare. (Tusi, 2021: 14-17). Al-Ghazali
called practical wisdom "moral wisdom". He defines moral wisdom as the knowledge of right
actions (Cagrici, 2013). In the parts of the rational sciences, Ibn Sina, the "Shaykhurreis”, has
divided the parts of practical knowledge into three categories: "people, households, and cities",
according to the well-known scheme inherited from antiquity. The first of these three regulates a
person's personal morality and actions in order to ensure a happy life. The second is about how
to manage one's household, which is shared by oneself, one's children, one's spouse, and one's
servant, in order to achieve happiness. The third is about types of politics, good communities and
the state. (Bryson, 2022: 113).

In his work, Kinalizade Alj, too, dealt with practical wisdom by dividing it into three as "the science
of ethics", "the science of household management" and "the science of state administration". As
can be seen, it can be said that what constitutes the reason for the writing of the work titled Ahlag-
1 Alai is the fields of practical philosophy. These fields are discussed in three main sections in the
work. The aim here is not only to acquire knowledge, but also to strive to beautify and mature
behaviour by reflecting knowledge on behaviour. In this way, the person should purify himself
from ignorance, reorganise his behaviour and turn towards good deeds. Leaving bad habits,
adopting good habits, spending the life of the world in the most beautiful way and engaging in
virtuous behaviours are the goals that practical philosophy, in other words, practical wisdom aims
to bring to the individual. (Kinalizade, 2020: 38-43).
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If a person is deprived of true beliefs, if he remains ignorant of the sublime existence of the Creator
in practical philosophy, of His superior attributes, and in general of His beginning and end, he will
remain forever in the darkness of ignorance and the swamp of disbelief. Eternal happiness can
only be possible with the capital of knowledge and faith. Kinalizade Ali advises that one should
always work in order to prevent doubt from entering one's heart and to ensure that the substance
of knowledge does not get away from the human being. According to him, the most important
indicator of knowledge is action. In other words, in order for theoretical knowledge to be effective,
it must first be beneficial to the person. This can only be possible by reflecting it to behaviour
when considered in terms of moral education. To put it briefly, knowledge must first bring about
avisible transformation and change in the person. Thus, the person is orientated towards the good
and the truth. Al-TusT also supported this by saying that "knowledge without action is wasted"
(Tusi, 2021: 50). In this context, the fact that Kinalizade Ali first deals with the science of ethics in
his work and then moves on to the science of family ethics and the science of the state seems
important in terms of showing that he accepts the ability to govern oneself as a prerequisite for
governing the rest of humanity.

Family Ethics

As it is known, the family had a central position in the thought of Aristotle, one of the oldest
philosophers. Because, although the state has great differences in itself, the family is regarded as
a symbol of unity and integrity. It is seen that Aristotle influenced the aforementioned
philosophers on ethics in general and family ethics in particular, and this influence has continued
until today with the contribution of later thinkers. The subject of household management has been
the subject of the works of prominent Islamic thinkers such as Ibn Sina and al-Ghazali, as well as
a separate section in philosophical works of Islamic ethical thought, especially after al-Tusl.
(Ozturan, 2020: 459). However, in this study, the subject is limited to Kinalizide Ali Celebi, one of
the important names of Islamic ethical thought. The reason for this is the narrowing of the scope
in order not to exceed the limitations of the study and the fact that Kinalizade Ali synthesised the
legacy of his predecessors with a great ethical work.

The family, which is undoubtedly the most indispensable formation of society, is an extremely
important institution for man, who is a social being by creation. The most basic structure that
meets the basic needs of human beings such as food, clothing, shelter, sexuality and education is
the family institution. To give an example, the need for food, which is one of the main needs of
human beings to sustain their lives, is not as simple to obtain as the nutrients obtained by animals.
People cannot eat uncooked meat, nor can they be fed with any grass they find outside. They can
only obtain their food through a number of complex processes such as sowing, growing, collecting,
preparing, cooking, and so on. It seems impossible for a single person to carry out these processes
alone. Therefore, people need the help of others in such situations. Of course, this situation is
equally valid for all other needs such as clothing, shelter and education. The most basic structure
that will provide these opportunities in the most practical way is undoubtedly the family.
(Kinalhizade, 2020: 289). In "Lisanii'l-Arab"”, known as one of the most authoritative Arabic
dictionaries, one of the meanings attributed to the word "lisre", which means family, is "protective
armour”. (Cited in Glindogdu, 2017: 390). Based on this meaning, Glindogdu comments that the
family may have been given the name "armour" due to its function of protecting family members
from all kinds of dangers and threats that may come from external environments. (Giindogdu,
2017: 390). This interpretation also seems to support the above meaning.

One of the most important functions of the family is to ensure the continuity of the generation.
The continuity of generations is guaranteed through children born within the family unity. While
the father, who is generally the ruler in the family, is obliged to meet the basic needs of the family
such as food, clothing and shelter, the woman is not only responsible for ensuring the continuation
of the generation in the family, but also has duties such as protecting the house by deputising the
man when he is not at home and taking care of the children by meeting their needs. Since the
woman is not sufficient in terms of physical strength, it does not seem easy for her to work in

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2023; 7(15);162-173 165



Journal of Interdisciplinary Educational Research

heavy labour or to travel long distances. For this reason, the woman's place in the division of
labour is positioned as inside the house (Kinalizade, 2020: 290).

Perhaps the most important of the duties undertaken by the family is the education of children.
Because children need their parents' support and moral education from an early age. Whether
good or bad, when a child gets used to something and grows up with it, he/she cannot abandon it
immediately. If a person gets used to good practices and praiseworthy deeds from an early age,
these behaviours will become ingrained in him and he will add to them as he begins to understand
them. On the contrary, if he is neglected and left until he becomes accustomed to the dominant
characteristics imposed on him by his nature or the bad things that are not in his nature, these
negative qualities begin to dominate in the person to be educated and are much more difficult to
correct than at an early age. What should be done is to encourage the child to get used to what is
good, and then to continue to take care of him/her until he/she gets used to it and it becomes a
part of his/her character. (Bryson, 2022: 35).

For this reason, parents have great responsibility for the education of their children. These
responsibilities may be heavy for the parents. In this case, the servants who will lighten their
burden are also an important part of the family. When all these elements come together, we can
finally speak of a family life. Islamic moral philosophers have addressed the issues of how to
organise the situations related to the home among the elements that make up the family and how
to establish happiness in the family with the terms "menzilf hikmet" or "tedbirii'l-menzil" (Pazarl,
1980: 286). The expression "precaution”, which has the dictionary meaning of "taking care of
one's business, calculating the end", is frequently used in books on politics and ethics in meanings
such as "management, politics", and when used with the expression "menzil" meaning "home", it
refers to "family ethics", which is considered as the second of the three basic parts of practical
ethics in books on ethics written using the philosophical method. (Cagirici, 2011). In his work on
family ethics, al-Tusl states that what is meant here by the expression "menzil” is not the house in
the material sense, but the relationship between husband and wife, parent and child, servant and
master, owner and property. (Tusi, 2021: 189). Although the expression "tedbirii'l-menzil" has
been translated into Turkish as "home management"”, the term "family ethics" has been preferred
in this study because it includes issues such as the management of family members, their rights
and duties towards each other, their moral education, and certain rules of behaviour that they
should follow within the family.

Kinalizade Ali expresses the basic principles that make up the house (family) with the concept of
"erkdn-1 menzil" and states that a regular and orderly life is possible with these. These are; "(I)
father, (II) mother, (III) child, (IV) servant and (V) property". As can be seen, it is understood that
the house meant in this science is not only the building of the house, which consists of a material
structure, but also the place that contains the five pillars in question (Kinalizade, 2020: 290).

According to the author, family ethics is the science that helps to know how to establish the order
between the individuals in the family and how to provide the best livelihood in the family. As it is
known, unlike other living creatures, people, unlike other living creatures, have to live their lives
together with their family members, not alone. In order to achieve a happy and peaceful life aimed
with this togetherness, it is necessary to establish an order in the house and try to live in
accordance with some rules. It does not seem possible for everyone to easily determine and
implement these rules. Only philosophers can create such rules as a result of their researches
(Kinalizade, 2020: 289).

When the elements that make up the family are considered, it is understood that these principles
also include the individuals in the family. Therefore, if the property is excluded, it can be said that
the father, mother, children and servants are the obligatory members of the family. Undoubtedly,
each of the people who make up the family has certain duties and responsibilities within the
family. The possibility of a happy and peaceful family life depends on the careful observance of
these duties and responsibilities. With these thoughts in mind, Kinalizade Ali has comprehensively
discussed the duties and responsibilities of individuals in the family under separate headings.
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Duties of the Head of Household

The father, who is responsible for the management of the family members, is regarded as a kind
of natural head of the family. Therefore, the father's primary duty in the family is to manage the
family. It is the father's responsibility to protect family members against external dangers and
harms or to keep family members away from harmful activities or situations. In order to explain
this responsibility more clearly, Kinalizdde Ali uses different analogies. For example, just as a
shepherd protects and watches over the flock under his responsibility, the father should act in the
same way and protect and watch over the family members he is responsible for against harmful
situations and dangers that may come from the environment. On the other hand, the father should
endeavour to maintain the balance between the individuals in the home, just as a doctor tries to
treat the body. He should diagnose the diseases that occur or may occur in the family and treat
them carefully and urgently, and if there are incurable conditions, he should uproot them so that
they do not harm other family members. (Kinalizade, 2020: 291).

The second primary duty of the father is to fulfil the need for shelter. Kinalizade Ali says that the
house should be prepared in such a way that family members as well as guests do not disturb each
other, and mentions the necessity of not making excessive and luxurious expenditures and not
being wasteful when building a house. He also states that another issue to be considered when
buying or building a house is neighbourliness. At this point, it is important that the neighbour is
chosen from well-intentioned, reliable and sincere people. Another duty of the father is to provide
for the family. The father should earn money through halal ways of earning and provide for the
family members. A good financial livelihood is an important part of the happiness aimed in family
life. The fourth duty of the father is to take care of the education of the family members. The father,
who is in the position of the manager of the family, is responsible for providing them with the
moral education they need to receive in order for the family members to know their duties and
responsibilities and to act accordingly for the order and happiness of the family. (Kinalizade, 2020:
292-325). Although Kinalizade Ali places "property” in the first place when listing the elements
that make up the family, in this study, the elements will follow the order of father, husband,
children, servants and property in order of importance.

Marriage and Spouse Education

According to Kinalizade Ali, the mother is an indispensable part of the family to ensure family life
and especially the continuation of the generation. In addition to this, the woman has an
indispensable importance in the family as she is in charge of deputising her husband when he is
not at home and assisting him when he is at home. (Kinalizadde, 2020: 307). Bryson (2022: 31) By
expressing this situation as "Women and men were created with deficiencies due to their nature
and they were made to need each other, and thus the Creator made them both as one person.", it
seems to explain in a way that the duties of women and men in the home should be different and
in integrity. On the other hand, in order for the generation to continue, a child must be born, and
in order for this to happen, marriage must be performed and a marriage union must be
established. Undoubtedly, the first condition for the establishment of a family is marriage.
Marriage, on the other hand, has two main purposes: the continuation of the generation and the
protection of the soul from sinning (Kinalizade, 2020: 305).

According to the author, there are some issues to be considered when getting married. According
to this, "It is better to marry a free woman than a slave woman. Because a free woman is superior
in terms of chastity, intellect, management and child education. It is better to marry a single
woman than a woman who is separated from her husband. It is easier for a single woman to adapt
to her husband and fulfil his wishes. One should not marry a woman who is not equal to him in
terms of status and position. However, one should not marry a woman only because she is
financially well-off. This may cause the woman to try to establish superiority over the man and
may cause a disturbance of peace in the family. Women who are very beautiful and attractive or
very ugly and unattractive should not be preferred. While one of them attracts too much attention,
the other may drive the man away from his home. After paying attention to all these, it is good for
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the woman to be married to be from a smiling, genealogical and wealthy family. A person who has
achieved these should be very grateful for the blessings he has obtained. If the person to be
married does not have some of these, the intelligent and chaste one should be preferred. Because
marrying only for beauty, lineage or wealth can cause a lot of harm."(Kinalizade, 2020: 307). One
of these harms can be clarified by Bryson's (2022: 32-33) idea that the possession of beauty often
leads to the corruption of the person. It is thought that it is important for the peace and integrity
of the family to determine the duties and responsibilities of the spouses towards each other and
to try to act accordingly in order to ensure order in the family, to create unity, solidarity and love.
In this context, in his work, Kinalizadde Ali has discussed the responsibilities of men and women
towards each other in general as follows:

Responsibilities of a man towards his wife

According to Kinalizade, "The man must be majestic and authoritative. This is very important for
the woman to respect and obey him. Otherwise, the order and administration of the house will be
disrupted. He should value and show interest in his wife, try to win her love and respect her rights
through behaviours such as buying gifts to the extent of his power, sharing in household chores,
and treating her relatives and relatives. He should not keep his wife busy and idle, but should
make sure that she is interested in valuable arts that she can engage in after housework and
worship. Because the mind of an idle person may be exposed to bad thoughts by thinking about
inappropriate things. (Kinalizade, 2020: 307-15)." As Plutarch says, the husband should govern
the wife, but not as a master governs a slave, but as the soul governs the body, sharing her feelings
and growing in love with her. (Swain, 2022: 367).

After the responsibilities of the man towards his wife, the rules that the man should not do are
also mentioned. These can be summarised as follows: "A man should not show excessive love to
his wife, and even if he does, he should hide it. Because the woman may want to take advantage of
this situation. He should not tell all his secret affairs and secrets to his wife. He should not expose
his wife to places and events where she will fall into bad ideas and actions, and should not allow
her to be friends with bad people. Again, he should not allow them to listen to love stories. Even
Surah Yusuf in the Holy Qur'an should not be made to read in order not to be wrongly influenced.
(Kinalizade, 2020: 307-13)."

Woman's Responsibilities towards her Husband

In al-Tas1's Ahlag-1 Nasiri, which we have mentioned as the first of the works that Kinalizade Ali
took as a basis for writing his work, the subject of the place of women in the family begins with
Bryson's statement "a good woman is a man's partner in his property"”, which seems to be
important in terms of attributing a second ruler quality to the woman besides the man. However,
this special recommendation on "the ruling woman" is slightly different from Bryson's approach.
For in the same work, al-Siis1 also includes the advice to conceal the amount of property and
money from the woman (Swain, 2022: 116).

Again, we can see the influence of some patriarchal approaches in Kinalizade's recommendations
for women. If they are to be listed in items: "A woman should be chaste and protect her honour.
She should be thrifty. She should protect her husband's property and protect it from waste and
waste. Her heart should be full of respect (fear) towards her husband. She should obey her
husband in household affairs, not rebel against him and not be stubborn with him. She should
endeavour to fulfil her husband's wishes. She should avoid unwarranted cajoling and flirting with
her husband. Because love and sincerity begin to diminish when the cajoling is prolonged.”
(Kinalizade, 2020: 314).

As can be seen, the general style is the submissiveness of the wife towards her husband, but this
does not mean that the wife is inferior to her husband. (Swain, 2022: 366). The verses in the Holy
Qur'an such as "He has created for you mates of your own kind, that you may warm yourselves
together, and has placed between you feelings of love and affection” (Rim/21) and "Men and
women are each other's garments” (Baqara/187) consider men and women as two
complementary elements.
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On the subject of complementarity or harmony, the Qur'an also says: "Evil women are worthy of
evil men, and evil men are worthy of evil women" (Niir/76). Bryson's depiction of straight and
crooked pieces of wood is a striking illustration of the commonality of virtues and how necessary
it is. According to this description, even if one of the two pieces of wood is not straight, it is not
possible to hold them together properly, and the condition that both of them are not straight
makes this union even more impossible. Consequently, a man and a woman should be able to have
intelligence, chastity and justice together, and they should be able to treat each other virtuously.
If these virtues are not mutually possessed, there will be no reconciliation and the management
of their property will be ruined. (Swain, 2022: 404). This supports the meaning of verse 76 of
Surat al-Nur.

Children and Education

Kinalizade Ali has classified the subject of child and education as prenatal, postnatal, childhood
and adolescence and handled the subject in a unique order. With this broad classification, the
thinker has revealed that many factors play a role in child education covering a wide period from
prenatal to youth. While dealing with the subject, the author gave the responsibility to the family
to a great extent, thus drawing attention to the duties of parents in child education. The author,
who treats children, one of the most important elements of the family, as a blessing of Allah and a
reason for gratitude, draws attention to another important issue and emphasises that girls should
not be a cause of sadness or anger. (Kinalizdde, 2020: 320).

These statements of Kinalizdde show that the understanding of viewing girls negatively in
comparison to boys, which exists today, albeit partially, was more widespread at that time. It is
unfortunate that this distorted understanding has survived in many societies since the early
periods of history and has survived to the present day. However, the fact that Kinalizade Ali
expresses the wrongness of such an understanding seems important both for his own period and
for today. Because Plato's "advice on the education of young boys" and the fact that the views in
this work continue to exist in a work by Miskawayh, a tenth-century philosopher and historian,
shows that many philosophers from Antiquity to Islamic thought were mostly concerned with the
education of boys and ignored the education of girls in this sense. (Swain, 2022: 458).

However, the fact that Kinalizade Ali expresses the wrongness of such an understanding seems to
be extremely important both for his own period and for today. Namely, Kinalizdde emphasises
that the general education of girls should be carried out with the same importance and care as the
education of boys. However, he also emphasised that girls, unlike boys, should receive a more
detailed education on housekeeping, haya, chastity, etc. The author, citing the hadith, "It is
obligatory on every Muslim, male and female, to acquire knowledge" (Ibn Maja, Mugaddimah, 17),
has stated with certainty that the ability to read and write should be developed in girls as well as
in boys. (Taskin, 2017: 198-99). In addition, by pointing to the scholarly activities of Hz Aisha and
many other female scholars and muhaddiths, he tried to show with examples the extent to which
Islam favoured the education of girls. (Bolelli, 2012: 19-30).

In his work, Kinalizade Ali draws attention to the fact that child education begins even before the
child is born with the choice of a spouse, and states that the woman to be married should be a free,
noble and noble person. The author considers this necessary in order not to embarrass and
disgrace the child in the future. Immediately after birth, the first thing to do is to give the child a
name that is compatible with the age and has a beautiful meaning. Because names that are not
suitable for the age and do not have a good meaning may cause problems for the individual in the
future. Afterwards, it is recommended to hire a good wet nurse for the child. This is considered
necessary for the child to be able-bodied, strong, healthy and good-natured. Ancient philosophers
believed that the character of the wet nurse is transmitted to the child through milk. For this
reason, they called breastfeeding "second birth". Because they believed that the temperament and
character of the wet nurse were passed on to the child through milk. Kinalizade Ali took the extent
of this transmission to physical change and stated that even eye colour could change in this way.
As can be seen, although the author does not mention the transmission of morals and character
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through blood, he does mention the transmission of character through milk (Kinalizade, 2020:
321).

In accordance with today's understanding of pedagogy, the child's moral education begins after
the period of breastfeeding. In the same way, al-Dawwani put forward a strong pedagogical
understanding centuries ago by saying, "When breastfeeding is completed, the child should be
engaged in the education of the child so that he does not acquire bad morals, because the ability
of children is perfect." (Dawwani, 2019: 159). Following his predecessors, Kinalizade also
emphasised that "in this period, it is necessary to be interested in the education of the child, to
recommend good and beautiful actions to him, and to prevent him from bad and ugly deeds".
According to him, "From this period onwards, when the child commits an immoral behaviour, he
should be warned and condemned that his action is not right, wrong and shameful. This period
stands out as a period in which the method of indoctrination is recommended. Good people and
their behaviours should always be praised and bad people and their behaviours should be
criticised and condemned in order for the child to avoid evil and turn towards good. (Kinalizade,
2020: 321)."

We see a similar idea in Miskawayh's work "Tehzibii'l-Ahlaq" on ethics. Miskawayh also drew
attention to the importance of this period by stating that the moral education of children from the
first embarrassment reaction is worthy of attention, so that the bad tendencies in the
temperament will be prevented before they become habits. Bryson (2022: 36) He also stated the
importance of the subject by saying: "The best child is the one who has a sense of shame, love of
honour and pride by nature, because if the child is like this, it will be easy to educate him, because
the praise or blame that follows the wrong behaviour in him will achieve what punishment and
gifts cannot achieve in a different child". In addition, the child should not be allowed to spend time
and make friends with people who are not morally good and virtuous. Because it is said that
"Nature is a thief, especially at a young age." (Kinalizade, 2020: 321). Such statements seem to be
important in terms of drawing attention to the influence of the environment on the construction
of character in children.

It is also stated that it is one of the important duties of families to keep children away from
intoxicants from childhood. These recommendations are also found in Miskawayh's work.
Kinalizade gives the following explanation to these recommendations: "Because children are in a
very sensitive period both physically and spiritually and they are very affected by such harmful
drinks. Drink causes anger, aggression, frivolity, rudeness and moral disorder in them. It becomes
difficult to save them from these evils". In addition to these, Kinalizdde Ali recommended that
children should be forbidden to listen to poems that incite them to sin and love, and said that such
poems could corrupt children's morals (Kinalizdde, 2020: 324-29). Since the majority of these
recommendations regarding children are found in the same direction in both al-Tusi and al-
Dawwani, it can be said that Kinalizade largely followed the path of his predecessors in child
management.

Servants and Helpers

Kinalizade Ali likens the bond between servants and the family to the bond between a human
being and his organ, and considers them a natural member of the family. This situation, which we
have seen in previous philosophers, shows that the institution of servitude and slavery was
perceived as a natural structure for those times. On the other hand, the benefit of servants to the
family is so great that it is equalled to the benefit provided by a human hand, foot, eye or ear.
(Kinalizade, 2020: 344). According to Ali Celebi, they cause people's happiness and alleviate the
troubles of life by undertaking difficult and arduous tasks. For this reason, it is always reminded
that servants are a great blessing for family life, and therefore their gratitude should be great, and
in summary, the following recommendations are made: "They should be treated with mercy and
kindness, they should be allowed to rest and fulfil their own needs, and it should be kept in mind
that they are human beings too. They should be treated kindly and should not be abused, and
excessive punishments should be avoided when they make mistakes. Their needs for food and

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2023; 7(15);162-173 170



Budak, Y., Giindogdu, B, Y. / Family Ethics in Kinalizide

clothing should be met directly and there should be no room for negligence or stinginess in this
regard.” (Kinalizade, 2020: 345-50).

We see that many philosophers such as Galen, Aristotle, Bryson, Miskawayh and others have
expressed similar recommendations about servants and the metaphor of likening them to the
organs of a person in terms of value. (Ozturan, 2020). Bryson, one of the ancient thinkers,
recommends that slaves should be treated well, both for the sake of the slaves and for the benefit
of their owners. (Bryson, 2022: 29). Again, in the works of al-Tus1 and al-Dawwanij, it can be seen
that this issue is dealt with under a separate heading in line with the views we have mentioned.

As can be seen, Kinalizdde Ali, who gave this information about servants, followed his
predecessors on the subject of slaves and servants, was generally contented with the ideas he took
from them, and did not give much space to his own ideas on the subject. The mention of "the
judgements between teachers and children, and the man's discipline of his wife, child and slave"
in a treatise on teaching written by al-Kabisi, one of the Islamic scholars of the XIth century,
supports the fact that the slave was treated as a member of the family at that time. (al-Kabis;j,
1966: 66). It is seen that slavery, which has existed in most societies since the early periods of
human history, continued to exist in the Ottoman society in which Kinalizade Ali lived. For this
reason, it is understood that the author included this mention under the influence of the general
acceptance in the society he lived in.

Property Management

Property and money, which are considered as one of the elements of the family, were among the
duties and responsibilities of the father in terms of management and were considered obligatory
for the continuity of the family. In this context, the author mentions the place and importance of
money in the economy and the necessity of saving foodstuffs, and discusses the subject of property
under three main headings as "income, protection and expenditure".

In terms of Income

Kinalizadde Ali stated that there were three different classifications in terms of income and
earnings. According to the first classification, on the one hand, commerce and arts were included
as professions that were acquired through earning and choice, while on the other hand, grants
and inheritance were included as sources of income where earning and choice had no effect.
According to the second classification, trade, agriculture and art are among the professions that
are sources of income, while in the third classification, civil service is added to these. The question
of which of these sources of income is better has been a matter of debate. While some people
prioritised trade in this regard, others, especially in recent times, stated that agriculture was
prioritised (Kinalizade, 2020: 294).

It is stated that the following three conditions should be observed while earning. Avoiding
injustice and cruelty and taking someone else's property by deceiving them are examples of this.
Avoiding shameful deeds: For example, earning money by masquerading and acting, avoiding
lowliness, that is, avoiding deeds that can be considered humiliation, and toilet cleanliness are
given as examples of this (Kinalizade, 2020: 295).

In terms of Protection

According to Kinalizade Alj, the preservation and maintenance of property depends on its increase
and profit. On the contrary, expenditures in the opposite case may lead to the depletion of the
property and thus cause the family to fall into a difficult situation. For these reasons, there are
some issues that should be emphasised in order to preserve the property. Firstly, expenses should
not be more than income. Because it may not always be possible to obtain income. Therefore, it is
good to keep an extra amount. Secondly, it is necessary not to keep goods that one cannot afford
to keep or that are not profitable. He expressed this idea by saying, "If you watch over it constantly,
you will be lost, if you do not watch over it constantly, it will be lost." (Kinalizade, 2020: 299) and
he supported it with this statement. The third is that it is necessary to prefer goods that have the
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potential to bring profit, even if it is a small amount, and that are in constant demand (Kinalizade,
2020: 298).

In terms of Expenditure

Kinalizade Ali says that the following four behaviours should be avoided while making
expenditures. These are: "(I) stinginess, (II) extravagance, (I1I) ostentation, fame, arrogance, and
(IV) leaving people under gratitude". What is meant by stinginess here is to fall below the degree
of moderation in compulsory expenditures and to cause hardship to the family. He mentions that
there are many types of waste. He states that the worst is spending on forbidden desires and ugly
flavours. He exemplifies the issue of waste with examples such as overcooking food even if it is
halal, throwing the leftovers into the garbage, causing stomach diseases as a result of making too
many varieties and eating them forcefully. He also recommends that waste should be avoided in
matters such as clothing, furniture and housing, and supports his view with verses from the Holy
Qur'an. He explains that the person who spends for riya, fame and pride will not only lose his
wealth but will also be deprived of rewards by supporting it with many narrations. Lastly, he
explains that the good deed should not be put on one's head because, like riya, putting on one's
head will also take away the reward of charity and infusion, with the verse "O believers, do not
waste your charity by putting on one's head and hurting" (Al-Bagara/264) and by supporting it
with effective sayings such as "just as the torrential rain washes away the dust on the stone and
marble, putting on one's head will also erase the reward of charity". (Kinalizadde, 2020: 299-304).

CONCLUSION

Islamic ethical philosophy has a vast literature. Kinalizade is one of the last prominent links of this
chain. The author, who synthesised his predecessors quite well, put forward new and original
views himself.

In this article, firstly, Kinalizade Ali's ideas on the "science of ethics" and then his ideas on "family
ethics" are evaluated and especially the "home management" part of the work titled Ahlag-1 Alai
is analysed. The section that Kinalizdde Ali names as "home management" is analysed as "family
ethics" in this study. Although Kinalizade Ali did not write an independent work on family ethics,
it was seen that he wrote a very long and quite comprehensive chapter.

When the thoughts of Kinalizade Ali are analysed, it is seen that the family is approached as a
natural structure. In the first place, it can be accepted that the family is a social and natural
phenomenon formed by human instincts such as nutrition, protection and reproduction, so it can
be said that he generally identifies the family as a community formed as a result of natural needs
in order to meet natural needs. In the study, the components of the family are described as five
pillars. These are "father, mother, child, servant and property". As analysed, these items, which
are listed as the components of the family in the work, are discussed comprehensively by
Kinalizade in accordance with their functions and needs.

First of all, the work deals with the duties of spouses towards each other under a patriarchal point
of view in which the man is prioritised as the head of the family due to the conditions of the period.
In the second place, the moral education of children, which is another subject worth analysing, is
dealt with. Here, it is elaborated in detail, backed by the ideas of previous philosophers, that the
moral education of children is an incredibly crucial and critical issue that should not be ignored.
Then, the moral rules regarding the servants who help in various tasks at home are mentioned.
Finally, the moral principles and rules regarding the use and management of the material element
in the family, which is the property, are discussed, and it is stated that a middle path away from
extremes should be taken in this regard. After all these analyses, it can be expressed that
Kinalizade Ali and all the Islamic philosophers who were interested in ethics up to him had a high
degree of commonality in matters related to family ethics and put forward ideas close to each
other, as well as benefiting from ancient philosophy to a great extent. In addition to being in the
same direction with his predecessors, it can be stated that while some of the ideas put forward by
Kinalizade Ali on this subject constitute a suitable basis for today's understanding of ethics, some
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of them lack the opportunity to be carried to the present day due to the fact that they are temporal
and spatial behavioural patterns.

To conclude, in this study, Kinalizade Ali interpreted the inherited heritage in the field of family
ethics within religious and philosophical lines and presented it in compliance with the needs and
problems of his time. His views in this work show that moral thought continued to exist in the
Ottoman Empire in the 16th century and that great significance was attached to the morality of
the family, which is the building block of society.
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Bu calisma; baglanma stilleri, karanlik doértlii, benlik saygisi ve ¢ocukluk cagr travmalari arasindaki
iligkileri teorik baglamda incelemektedir. Baglanma stilleri, karanlik doértlii, benlik saygisi ve ¢ocukluk
¢agl travmalar1 anahtar kelimeleri Yok tez, Pubmed ve Google Akademik arama motorlarina yazilarak
literatiire ulasilmistir. Baglanma; bebek ve bakim veren arasinda kurulan duygusal bag olarak
tanimlanmaktadir. Bu bag, bireyin sosyal ve duygusal gelisiminde 6nemli bir role sahiptir. Baglanma
stilleri ve Kkisilik arasindaki iliski pek ¢ok arastirmada incelenmistir. Karanlik dortlii olarak adlandirilan
makyavelizm, narsisizm, psikopati ve sadizm gibi kisilik 6zelliklerinin giivensiz baglanma sonucu ortaya
cikabilecegi diisiiniilmektedir. Benlik saygis1 da kisinin kendini degerlendirmesi agisindan 6énemli bir
faktordir ve hem olumsuz deneyimler hem de ¢ocugun baglanma tarz ile iliskilendirilmistir. 18
yasindan Kkiigiik ¢ocuklarin yasadigi olumsuz deneyimler ¢ocukluk c¢ag1 travmalari olarak
adlandirilmaktadir ve benlik saygisi lizerinde etkili olabilmektedir. Bu nedenle, bu konular tizerindeki
arastirmalar psikolojik danismanlik ve tedavi siirecleri i¢cin 6nemli bir kaynak olabilir.

Anahtar Kelimeler: Baglanma stilleri, karanlik dortld, benlik saygisi, ¢cocukluk ¢agi travmalari

Abstract

This research; examines the relationships between forms of closure, the dark tetrad, self-esteem and
childhood traumas in a theoretical context. The literature was reached by writing the keywords of
attachment habits, dark triad, self-esteem and childhood traumas in Y6k thesis, Pubmed and Google
academic. The relationship between attachment styles and personality has been extensively studied,
with the dark tetrad, including Machiavellianism, narcissism, psychopathy, and sadism, believed to be
associated with insecure attachment. Self-esteem is also a critical factor in one's self-evaluation and has
been linked to negative experiences and the bond a child experiences. Childhood traumas can also affect
one's self-esteem. Therefore, research on these topics can provide valuable insights for psychological
counseling and treatment processes. This study examines the relationships between attachment styles,
the dark tetrad, self-esteem, and childhood traumas.

Keywords: Attachment styles, dark four, self-esteem, childhood trauma
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GIRIS

Bu derlemede; geng¢ yetiskinlerde baglanma stilleri, karanlik dortlii 6zellikleri, 6z saygi1 ve
¢ocukluk ¢ag1 travmasi arasindaki iliski tizerine arastirma yaparak bu degiskenler arasindaki
karmasik etkilesime dair anlayisi gelistirme amaglanmistir. Savunmasizlik faktorleri, klinik
cikarimlar ve pratik uygulamalar hakkinda bilgi saglayarak literatiirdeki bosluklar1 doldurmak

ve nihayetinde bu faktorlerden etkilenen bireyler i¢in daha iyi degerlendirme, tedavi ve destek
saglama ¢alismalarina 6nciil olmak hedeflenmistir.

Baglanma; bebek ve bakim veren kisi arasinda kurulan ve bebegin ihtiyaglarina cevap veren,
ayni zamanda bebegin stres durumunu fark eden ve azaltan, dayanikl ve siirekli bir duygusal
bagdir (Bowlby, 1969; Terzi vd., 2019, s. 112). Bowlby’'nin baglanma teorisi, bebeklerin bakim
veren kisiden ayrildiktan sonra tepkilerinin gézlemlenmesi ile incelenmistir. (Hazan ve Shaver,
1987, s. 512). Bowlby'nin goériisiinden etkilen Ainsworth yaptig1 arastirmalar sonucunda,
annenin bebege karsi verdigi tepkinin cok énemli oldugu gozlemlemistir. Ainsworth yaptig
calisma sonucunda anne ve cocuk arasinda ki iliskinin ii¢c farkh kategoride oldugunu, bu
kategorilerin de giivenli, kaygili/kararsiz ve kaginmact baglanma seklinde oldugunu
aciklamistir (Ainsworth, 1979, s. 932-933). Kisinin bakim veren ile yasadig iliskinin ileriki
zamanlarda kisilik 6zellikleri tizerinde etkili oldugu bulgulanmistir. 2017 yilinda yapilan bir
calisma sonucunda, kisilik 6zelliklerin baglanma stilleri lizerinde etkisi incelenmistir (Onuk,
2017). Bu derleme ¢alismasina konu olan Kkisilik 6zellikleri, kisiligin negatif yanlarini yansitan
ve kisiligin karanlik yanlarina vurgu yapan karanlik dortlidir.

Paulhus ve Williams, psikoloji alaninda ¢ok bahsedilen kisilik 6zellikleri olan makyavelizm,
narsisizm ve psikopatinin ortak 6zelliklerinin oldugunu gozlemlemislerdir. Bu ortak 6zellikleri
tek bir kategori haline alarak "Karanlik Uglii" adin1 vermislerdir (Paulhus ve Williams, 2002).
Paulhus, sadizmin karakteristik 6zelliklerin oldugunu goézlemleyerek sadizm kavramini
eklemis ve kavrami "Karanlik Dortlii" olarak degistirmistir (Paulhus, 2021). Paulhus ayrica bu
dort kisilik o6zelliklerinin birbirleri arasindaki ortak belirtilerinin ¢ok dnemli oldugunu ve
birbirinden ayrilmalarinin yanlis sonuglar dogurabileceginden bahsetmektedir (Paulhus,
2021).

Kisilik 6zelliklerinin benlik saygisi icin 6nemli oldugu goézlemlenmektedir. Benlik saygisinin
kisilik 6zellikleriyle ile olan iliskisi ile ilgili yapilan arastirmalar sonucunda, benlik saygisinin
gelisiminde ve devamliliginda kisilik o6zelliklerinin biiyiik oOlciide etkili oldugundan soz
edilmektedir (Shikishima, Hiraishi, Takahashi, Yamagata, Yamaguchi ve Ando, 2018).

Benlik saygisy; kisinin kendini benimsemesi ve kendini olumlu degerlendirebilmesi olarak
tanimlanmaktadir (Morganett, 2005). Benlik saygisindan genellikle; kisiler arasi iletisim
kurarken, sosyal yasamda, akademik alanda ve is hayatinda ortaya koyulan bir davranis olarak
soz edilmektedir (Kohut, 1971). Kisinin benlik saygis1 diisiik veya yiiksek olabilmektedir.
Yiiksek benlik saygisina sahip kisiler, kendini kabul eden ve basarili goéren kisiler olarak
bilinmektedir. Dusiik benlik saygisina sahip kisiler ise kendini basarisiz olarak goérme
egilimindedirler (Deniz, Uzun ve Uzun, 2022). Benlik saygisinin cocukluk ¢agi travmalari
tarafindan etkilendigi gozlemlenmektedir. Yoyen'in (2017) yaptif1 c¢alisma, cocukluk cagi
travmalarinin benlik saygisini diisiirebildigini ortaya koymaktadir. Baska bir ¢alismada ise
cocukluk ¢aginda yasanan olumsuz deneyimlerin kisinin benlik saygisi lizerinde olumsuz etkisi
oldugunu gostermektedir (Oguz, Soyduk, Dogan, Bayram, Yavuzcan, Giiner, Berber ve Balci,
2022).

Cocukluk ¢ag1 travmalar (CCT); Kkisilerin 18 yasindan o6nce cinsel, fiziksel ve duygusal
istismara ve ihmale maruz kaldiklar1 durumlari ifade etmektedir. Ayrica ebeveyn Kkaybi,
ebeveynlerden ayr1 kalma, bosanma, goc, siddete taniklik etme, kazalar ve dogal afetler de
cocukluk ¢ag1 travmalari olarak sayilmaktadir (Celik ve ark., 2018).
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Mevcut derleme calismasinda, geng¢ yetiskin bireylerde baglanma stilleri, karanhk dortli,
benlik saygisi ve ¢cocukluk ¢ag1 travmalari ile iliskisi gozden gecirilecektir.

BAGLANMA STiLLERI

Baglanma stilleri, bireylerin hayatindaki 6nemli kisilere karsi gelistirdigi giiclii duygusal
baglantilar olarak tanimlanir (Bowlby, 1969). Bebekler korktuklarinda, ihtiyaclar1 oldugunda
ve stresli anlarda bir figiirle iletisim kurmak isterler ve bu figiir genellikle bakim veren kisidir
(Nacar ve Gokkaya, 2019). Bowlby, sevgi ve gilivenle biiyliyen bebeklerin yetiskinlik
doneminde giivenilir ve degerli bir birey olduklarimi diistindiiklerini ifade etmistir (Bowlby,
1973). Bebekler, bakim verenin beslenme ve korunma ihtiyaclarini karsilamasini beklerler.
Bakim veren kisi bu ihtiyaglar1 karsiladiginda bebek olumlu tepki verir ve giiven duygusu
gelistirir. Bebek korktugunda ve kaygi yasadiginda, bakim verenin yaninda olmasini ister ve
boylece gliven duygusunu pekistirmeye c¢alisir (Soysal vd., 2005). Bebekler, kendilerine bakim
veren kisiye yonelik zihinsel kodlamalar yaparlar ve bu kodlamalara Bowlby "i¢sel Calisma
Modeli" adim verir. I¢gsel Calisma Modeli, bebeklerin bakim veren kisi ile giivenilir ve
destekleyici bir iliski kurmalari sonucunda olusan bilissel semalari ifade eder (Celik, 2018).

Mary Ainsworth, "Yabanci Ortam" olarak bilinen bir arastirma yaparak, baglanma kurami
tzerinde calismalar yuriitmiistiir. Ainsworth'un g¢alismalarinin sonucunda, baglanma
davranisinda bireysel farkliliklar oldugu tespit edilmistir. Bu farkliliklar, annelerin baglanma
stillerinden kaynaklanmaktadir ve baglanmay1 etkilemektedir (Nacar ve Gokkaya, 2019).

Ainsworth, 26 bebekle yaptig1 calismalar sonucunda ii¢ baglanma tiiriinden bahsetmektedir:
gliivenli baglanma, kaygili baglanma ve kacingan baglanma. Giivenli baglanmada bebekler
kendilerine bakim veren kisileri giivenli iis veya giivenli yer olarak goriirler. Bebekler
ihtiyaclar1 karsilandiginda cevreyi kesfetmek icin giivenli Uslerinin yaninda olmak isterler.
Ayrica olumsuz deneyimler yasadiklarinda giivenli iissiin bebegi koruyacagini ve destek
olacagini bilmek ister (Nacar ve Gokkaya, 2019). Bebekler, giivenli iis olarak adlandirdiklari
kiginin tutarli ve duyarh olmasini isterler (Ork, 2021). Giivenli baglanmada bakim veren kisi
bebekten uzaklastiginda, bebek bakim verenin tekrar geri donecegini bilir ve bakim veren geri
geldiginde bebek tiim ilgisini tekrar giivenli lise yonlendirir (Kesebir vd., 2011).

Guvenli baglanan bebeklerin yetiskinlik doneminde kendilerine olan giiveni ve saygisi
ylksektir. Bu bebekler, kendilerini sevilmeye deger biri olarak goriirler. Ayrica, glvenli
baglanan kisiler iletisim kurmada ve insanlarla giiven duygusu olusturmada basarilidirlar
(Kazan ve Subasi, 2020).

Kaygili baglanan bebeklerin, ¢evrelerini kesfetmek istedikleri ve bakim veren kisinin
yanlarinda olmasini arzu ettikleri bilinmektedir. Ancak bakim veren kisinin ¢evreyi kesfetmek
istediginde yanlarinda olup olmadig1 konusunda emin olamazlar, bu da giiven duygularinin
gelisimini olumsuz etkileyebilir. Kaygili baglanan bebeklerin fiziksel yakinliktan haz
almadiklar1 ve temastan ka¢indiklar1 gozlemlenmistir (Bell & Ainsworth, 1972). Bu bebekler,
yetiskinlik donemlerinde de kaygili ve bagiml sosyal iliskiler kurma egilimindedirler; ilaveten
belirsizlik ve giivensizlik hissederler.

Kacingan baglanma ise bakim veren kisinin bebegin ihtiyaclarin siirekli reddettigi durumlarda
ortaya c¢ikar. Bu bebekler, bakim veren kisiden yardim beklememekte ve tepkisiz
kalmaktadirlar (Bowlby, 1958). Ainsworth'un yaptig1 "Yabanci Ortam" ¢alismasinda, anneleri
odadan ayrildiktan sonra kagingan baglanma gosteren bebeklerin anneleri geri geldiginde
tepki vermedikleri, baska seylerle ilgilendikleri ve annelerine karsi giiven hissetmedikleri
gozlemlenmistir (Kesebir vd., 2011). Kacingan baglanan bebekler, temasi sevmezler ve
temastan kacinirlar (Kutu, 2009). Bu durum yetiskinlik dénemlerinde duygularimi ifade

etmekte zorlanmalarina neden olabilir.
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KARANLIK DORTLU

Delroy L. Paulhus ve Kevin M. Williams, psikolojide en ¢ok bahsedilen {i¢ kisilik 6zelliginin
birlikte yorumlanmasi gerektiginden s6z etmektedirler (Paulhus ve Williams, 2002). Paulhus,
lic temel kisilik 6zelliginden bahsetmektedir; makyavelizm, narsisizm ve psikopati (Paulhus,
2002). Bu o6zellikler, ahlaki degerlere uymayan ve antisosyal davranisa yonelik egilimler olarak
anlasilan Kisilik o6zellikleridir (Mededovic ve Petrovic, 2015). Paulhus ve Williams, sadizm
ozelliginin de diger kisilik 6zellikleriyle uyumlu oldugunu goézlemlemislerdir ve bdylece
sadizmi de ekleyerek grubu "Karanlik Dortli" olarak adlandirmislardir (Paulhus ve Williams,
2021). Karanlik dortlii kisilik értintiisiiniin, ortak 6zellikleri arasinda duygusuzluk ve empati
yoksunlugu oldugu gézlemlenmistir (Aytag, 2022).

Makyavelizm terimi, Niccolo Machiavelli'nin "Prens" eserinden esinlenerek ortaya ¢cikmistir ve
Christie ve Geis tarafindan 1970'te psikoloji alanina tanmtilmistir (Aytag, 2022). Makyavelizm,
manipiilatif kisilik egilimi veya manipiilatif davranislar olarak tanimlanir (Ayan, Unsar ve
Kahraman, 2013: 104-105). Bu 6zellik, kisilerin istedikleri hedeflere ulasmak i¢in diger kisileri
manipiile etme egilimini ifade eder. Makyavelizm 06zelligine sahip kisiler, diger bireyleri
yonlendirmeye calisirlar (Ayan, 2017). Bu kisiler, kendi ¢ikarlari dogrultusunda yalan séyleme
veya aldatma gibi davraniglar sergileyebilirler. Is ve sosyal hayatlarinda gii¢ ve statii elde
etmek icin etik olmayan davranislar gosterebilirler (Kanten, Yesiltas ve Arslan, 2015: 369).
Makyavelizm o6zelligine sahip kisiler, toplumdan ve sosyal ortamdan kagan, empati eksikligi
bulunan anti-sosyal davranislar sergileyen, giic ve para ile motive olan ve etkili ve sonug veren
kurallar1 bulunan bireylerdir (Rauthmann, 2012: 345).

Narsisizm, karanlik ti¢cliideki en aydinlik degisken olarak yorumlanmaktadir (Rauthmann ve
Kolar, 2012). Narsisizm; kendini koruma i¢giidiisiintin bencilliginin libidinal bir tamamlayicisi,
her canli varliga hakl olarak bir dl¢lide atfedilebilecek bir 6zellik olarak tanimlanmaktadir
(Turan,2022). Narsisizm yapisina sahip Kkisilerin etrafina yonelik biiyiiklenici davranislari
oldugu go6zlemlenmistir. Narsisist kisiler elestirilmeye ve basarisizliga karsi hassastirlar
(Kohut, 2004). Kendilerini fiziksel ve psikolojik bakimdan ¢cok begenirler, kendilerini diger
insanlardan {istiin goriirler ve her zaman kendilerinin en iyisi oldugunu diisiiniirler (Ozay ve
Erol, 2020). Narsisizmin en 6nemli 6zelligi egonun asir1 enerjili olmasidir (Aytag, 2022).
Narsisist kisinin kendisini, her seye giicii yeten bir tanr1 gibi hissettiginden bile
bahsedilmektedir (Twenge ve Campbell, 2015; Lowen, 1997).

Psikopati; kriminoloji ve adli psikoloji alaninda, karsilasilan suc¢ isleme potansiyeli olan
duygusal yonden acimasiz kisiler olarak tanimlanmaktadir. Psikopatinin manipiilatif olma,
¢ekicilik, utanma duygusunun yoksunlugu, benmerkezcilik, somiriiciilik, hilekarhk,
sorumsuzluk ve kibir gibi 6zellikleri bulunmaktadir (Aytag, 2022). Psikopati davranisina sahip
kisiler 6zgiivenleri ytliksek olan kisiler olarak bilinmektedirler. Cevrelerindeki insanlarin onlar
ornek kisi olarak gormesini istemektedirler. Hayatlar1 disaridan ¢ok normal olarak goériinebilir.
Psikopati 6zelligine sahip kisiler kurallar1 sevmez ve kurallara uymazlar. Genellikle sucluluk
duygusunu hissetmezler. Psikopati kisiligine sahip kisiler cok kolay bir sekilde yalan soylerler.
Suclu olduklarinda 6ziir dilerler ama duygularindan 6tiirii inandirici bir 6ziir dileme olmaz.

Sadizm, Kkisilerin aci ¢ekmesine neden olmaktan veya aci ¢ekmelerini izlemekten haz alan
kisiler olarak tanimlanmaktadir (Paulhus & Williams, 2021). Sadist kisiler, kendilerinin
yasadig1 bosluk hissinden dolay1 karsilarindaki kisiye ac1 vermek istemekte ve karsisindaki
kisinin kendisinden korkmasini beklemektedirler. Sadist kisiler karsisindaki kisilere karsi asir1
ofkeli olabilirler, ayn1 zamanda kendilerine karsi da o6fke besleyebilirler. Canlilara zarar
vermek sadist kisiler icin zor degildir. Sadist kisiler, diger kisilere kars: iistiinlik kurmaya
calisirlar. Sorumluluktan kacarlar ve duygularini ifade etmekten ¢ok zorlanirlar (Meylani,
2020).
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BENLIK SAYGISI

Benlik, kisinin deneyimleriyle kazandig1 ve farkindalik diizeyine vardig: 6zelliklerinin algisal
bir semasi1 olarak tanimlanir (Rogers, 1951: 47). Benlik kavrami, bireyin benliginin
deneyimlerinden tiiretilen, kontrol edilen bir bilissel yap1 olarak da degerlendirilebilir (Adams,
1995). Benlik saygisi, kisinin kendisini nasil yorumladigi olarak tanimlanir. Baska bir deyisle,
kisinin sahip oldugu yetenek ve kapasiteleri kabul etmesi ve kendine deger vermesine iliskin
bir degerlendirme ve yorumlama siirecini kapsar (Mckay & Fanning, 2000: 1-2). Benlik saygisi
hem genel (herkes tarafindan fark edilebilen) hem de 6zel durumlar (kisinin kendisi tarafindan
fark edilen) icin kullanilabilir. Ayrica duygusal, akademik, sosyal ve fiziksel benlik saygis1 alt
boyutlar1 da gozlemlenebilir (Fleming & Courtney, 1984, s. 404). Rogers'a gore, bir kisinin
benlik bilinci iyi seviyede, orta seviyede veya kotili seviyede olabilir ve her zaman dogru bir
sekilde tanimlanamayabilir. Kendini gerceklestiremeyen bir kisi kendini yetenekli
sanabilirken, kendini gerceklestiren bir bireyde kendisini yeteneksiz olarak gérme olasilig1 da
vardir (Ciiceloglu, 1993, s. 428). Kisiler benlik saygisina énem verirler ve benlik saygilarini
korumak icin ¢aba sarf ederler. Benlik saygisi, yliksek benlik saygisi ve diisiik benlik saygisi
olarak ikiye ayrilir.

Kisinin benlik saygis1 yiiksek oldugunda kisinin kendisi hakkindaki goriis ve tutumlar gticli ve
olumlu olarak yorumlanirken, diisiik benlik saygisina sahip olan kisi kendisini negatif
ozelliklerle algilar ve kabul eder (Campbell & Lavallee, 1993, s. 9-10). Kisinin kendine y6nelik
yorumlayis sekli kendi islevselligini etkiler. Kendini olumlu olarak yorumlayan kisinin
tutumlar: ve kendine olan sevgisi artar, kendini olumsuz olarak yorumlayan kisi ise kendisine
saygl duyulmamasina yol acar (Sevim ve Artan, 2021).

COCUKLUK CAGI TRAVMALARI

Cocukluk c¢ag1 travmalari, cocukluk ve ergenlik donemlerindeki ruhsal ve bedensel biitiinligi
veya yasami tehdit eden deneyimleri ifade eder (Erten ve dig., 2015; Pfefferbaum ve Allen,
1998). Cocukluk ¢ag1 travmalarinin yetiskinlik donemindeki travmalardan daha fazla etki
biraktig1 gézlemlenmektedir. Ciinkii cocukluk déneminde savunma mekanizmalari ve bas etme
becerileri yeterli diizeyde gelismemekte ve korunma ihtiyaci yogun olarak devam etmektedir
(Yalgin ve dig., 2015). Cocuk istismari ve ihmalinin literatiirde tamimlanan c¢esitli tiirleri
bulunmaktadir. Buna gore, istismar; duygusal, fiziksel ve cinsel istismar olmak iizere ii¢
boyutta ele alinmakta ihmal ise duygusal ve fiziksel olmak tizere iki boyutta incelenmektedir
(Demirci, 2016; Giineri-Yoyen, 2017).

Duygusal istismar; ¢ocugun veya ergenin duygusal ihtiyaclarinin karsilanmamasi olarak
tanimlanmaktadir. Duygusal istismarin bir diger tanimi ise ¢ocugun ve ergenin sik sik
elestirilmesi, aile icinde kardesler arasinda ayrim yapilmasi, ¢ocugun tehdit edilmesi, kiiciik
diisiiriicti, utandirici ve gurur kirici ifadelerin kullanilmasi gibi ¢ocugun ruh saghigi ve gelisimi
tizerinde olumsuz etkisi olan davranislardir (Giimiis ve Sagargelik, 2009).

Fiziksel istismar; cocuk ve ergenin aileleri veya baska kisiler tarafindan bedensel olarak zarar
gormesi olarak tanimlanmaktadir. Fiziksel istismar davranislari; cocuga veya ergene vurma,
itme, tekme atma, iteleme, nesnelerle vurma (kemer, sopa ve terlik gibi), bogma, yakma gibi
eylemleri icermektedir (Oguz, Soyduk, Dogan, Bayram, Yavuzcan, Giliner, Berber ve Balci,
2022).

Cinsel istismar ise cinsel gelisimini tamamlamamis bir gocugun ya da ergenin bir yetiskin birey
tarafindan cinsel arzu ve gereksinimlerini karsilamak i¢in glic kullanarak tehdit ya da
kandirma yoluyla kullanilmasi olarak tanimlanmaktadir (Putham, 2003).

Cinsel istismar; istismar cesitleri arasinda belirlenmesi zor olan bir istismardir. Istismara
ugramis ¢ocuk veya ergenin ailesini ve toplumu tiimiiyle etkileyen psikolojik ve sosyal
sonuglar1 bakimindan énemli bir sorun olarak gorilmektedir (Goker, Aktepe, Hesapgioglu ve
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Kandil, 2010). Cinsel istismarla ilgili yapilan arastirmalar sonucunda ¢ocuk veya ergenin aile
ozelliklerinin ve bliyiidiigii cevrenin cinsel istismar icin risk faktorii oldugu belirlenmistir
(Karakartal, 2020). Cinsel istismari belirlemek i¢in fiziksel muayene yapilmasi gerekmektedir.
Cinsel istismara ugrayan cocuk veya ergen ailesine s6ylemekten cekinebilir veya soyleyemez
(Karakartal, 2020). Cinsel istismar uygulayan birey cocuk ve ergeni tehdit ederek aile
bireylerine sdylemesine engel olmaya calisabilir. Cocuk ve ergenin yasadig istismar dogrudan
kendisini etkiledigi gibi aile ve cevresini de etkiler. Aile olaylari kabul etmek istemeyebilir veya
hayal kirikligina ugrayabilir.

Duygusal ihmal; cocuk ve ergenin psikolojik, duygusal ve sosyal ihtiyaclarinin bakim veren kisi
tarafindan karsilanmamasidir. Cocuga bakim veren kisinin yeteri kadar sevgi ve sefkat
gostermemesi durumu olarak bilinir (Celik ve ark., 2018). Duygusal ihmal yasayan ¢ocuklarin
gelisim donemlerinde sorunlar yasandigi tespit edilmistir. Duygusal ihmal ¢ocugun sosyal
ortaminda eksiklikler olduguna isaret eder. Duygusal ihmal sonucunda, cocuk kendini ifade
etmekte giicliik cekebilir.

Fiziksel ihmal; ¢ocuk ve ergenin yetersiz beslenme, giyim, temizlik veya bakim verme
sonucunda zarar gormesi olarak tanimlanmaktadir (Celik ve ark., 2018). Fiziksel ihmale
ugramis cocuklarin fiziki muayenelerinde genellikle kirli, bakimsiz ve solgun olduklar: ve sik
hastalandiklar1 gozlemlenmektedir (Celik ve ark, 2018). Cocukluk ¢ag1 travmalarina maruz
kalanlarin yetiskinlik yasamlarinda depresyon, anksiyete bozukluklari, alkol- madde kullanim
bozuklugu, kisilik bozukluklar1 gibi psikiyatrik hastaliklara sahip olma oranlarinin daha fazla
oldugu saptanmistir (Celik ve ark., 2018).

BAGLANMA STiLLERi, KARANLIK DORTLU, BENLiK SAYGISI VE COCUKLUK CAGI
TRAVMALARI ARASINDAKI ILISKININ INCELENMESI iLE ILGILI ARASTIRMALAR

Psikanalitik yaklasima gore; baglanma stilleri kisinin sahip oldugu kisilik yapis1 iizerinde
biiylik bir 6neme sahiptir (Kernberg, 2006). Yapilan arastirmalar sonucunda giivenli
baglanmanin hig¢bir kisilik bozuklugunun yordayicis1 olmadigi, kagingan ve kaygil
baglanmanin ise olumsuz kisilik 6zelliklerinin yordayicis1 oldugu belirtilmistir (Karaaziz ve
Turk, 2020). Rogers'a gore, benlik saygisi anne-baba ve ¢ocuk arasindaki iliskiye baghdir.
Bakim veren kisi tarafindan sevgi goren ¢ocuk bu durumu kabullenir ve olumlu benlik saygisi
gelistirir (Schultz & Schultz, 2007). Baglanma, bebeklikten itibaren gelismeye baslayan zihinsel
temsillerdir ve yasam boyu ¢evremizle kurdugumuz iliskilerde kisinin benlik saygisinin ve
kisilik gelisiminde 6nemli bir role sahiptir (Bowlby, 1988; Collins ve Read, 1994; Ainsworth,
1997; Orcan ve Deniz, 2004; Akt. Akhunlar, 2010). Baglanma stilleri ve benlik saygisi
arasindaki iligki ile ilgili yapilan arastirmalar sonucunda baglanma stillerinin benlik saygisi
puanlarini anlamlh diizeyde yordadig1 saptanmistir (Kagar ve Can, 2021). Bebek ve bakim
veren kisi arasindaki giivenli baglanma iliskisi kisilik yapisinin temelini olustururken, bu bagin
bozulmasi travmatize kisinin temel kendilik duygusunu kaybetmesine yol a¢maktadir
(Herman, 2019). Travmaya sebep olan deneyimler bakim verenin kurdugu bag sistemlerini
etkileyerek kisinin caresizlik hissetmesine sebep olur (Oztiirk, 2017). Cocukluk ¢ag1 travmalari
ve baglanma stilli arasindaki arastirma sonuglarina bakildiginda, duygusal istismarin kaygil ve
kararsiz baglanmay, fiziksel ihmalin giivenli baglanmay1 ve kaginan baglanmay istatistiksel
olarak anlaml diizeyde yordadig: belirlenmektedir (Kuzgun, Sapanci ve Sezer, 2023). Benlik
saygisi ile kisilik 6zellikleri arasindaki iliskinin incelendigi ¢alisma bulgular1 incelendiginde
benlik saygisinin her bir kisilik 6zelligiyle iliskili oldugu anlasilmaktadir (Aluja, Rolland, Garcia
ve Rossier, 2007; Shackelford & Michalski, 2011). Kisilik 6zellikleri ile cocukluk ¢agi travmalari
arasindaki iliskinin sonucuna bakildiginda, fiziksel ihmal ve istismar ile yaratici kisilik
ozellikleri arasinda negatif ve yliksek diizeyde bir iliski vardir. Duygusal ihmal ve istismar ile
negatif yiiksek diizeyde bir iligki vardir. Cinsel istismar ile negatif yiiksek diizeyde bir iliskinin
oldugu saptanmustir (Buyiikcebeci, 2019). Cocukluk c¢ag1 travmasi, istismar ve ihmalinin
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psikiyatrik hastaliklarin yani sira bireyin benlik saygisim Onemli ol¢lide etkiledigi
arastirmalarda mevcut oldugu gézlemlenmistir (Yoyen, 2016).

TARTISMA VE SONUC

Bebek ve bakim veren kisi arasinda olusan ilk baglanma iliskisi ¢cok dnemlidir. Bu deneyim
cocugun kendisi ve digerleri ile ilgili algisinin temellerini olusturur. Arastirmalar baglanma
stilleri, karanlik dortli, benlik saygisi ve ¢ocukluk cagi travmalari arasinda iliski oldugunu
gostermektedir. Baglanma stilleri, bebek ve bakim veren arasinda olusan duygusal bagin bir
simgesidir. Bu iliski bebeklerin kisilik 0zelliklerini etkileyebilir. Giivensiz baglanmanin
sonucunda bebekte karanlik dortli kisilik ozelliklerinin gelisebildigi goriilmiistiir. Olumsuz
baglanma, ¢gocugun kendini degerlendirmesi ve yorumlamasinda eksikliklere neden olabilir. Bu
baglanma tiirli, cocukta benlik saygisinin azalmasina ve hatta ¢ocugun travmatize olmasina
sebep olabilir. Bu arastirma sonuglari ruh sagligi uzmanlarinin evlilik, aile terapileri ve bireysel
psikoterapilerinde yon verici veriler saglayabilecegini diisiindiirmektedir. Yapilan literatiir
arastirmalar ve Gorgii'nilin (2018) yaptig1 calisma sonucunda annelerin baglanma bicimlerinin
kisilik 6zellikleri arasinda anlaml bir iligkinin oldugundan s6z etmektedir. Giivenli baglanma
stilline sahip olmayan annelerin endise seviyesinde artis oldugu goézlemlenmistir (Gorgii,
2018). Yasadigl olumlu ve olumsuz deneyimler sonucunda; bireyin ailesine, arkadasina
baglanma bi¢imi benlik saygisi lizerine etkili oldugu saptanmistir (Baltac1 & Altan, 2016).
Baglanma stillerinin kiigliklik doneminde yasanan olumsuz deneyimleri etkiledigi
saptanmistir. Yapilan arastirma sonuclarinda ¢ocukluk déneminde yasanan fiziksel ihmal,
fiziksel istismar, duygusal istismar ve duygusal ihmale ugrama ile kaygili baglanma gelistirme
arasinda anlamli diizeyde bir iliskinin oldugu saptanmistir (Celebi &Polat, 2019). Kisilik
ozelliklerinin benlik saygisinin gelismesinde o6nemli bir 6l¢li oldugu ve benlik saygisini
tanimlamada belirleyici rol oynadigi belirtilmektedir (Shackelford & Michalsk, 2011). Cocukluk
¢agl travmalarinda yasanan olumsuz deneyimler sonucunda kisilik Orilintiisii ortaya
¢ikmaktadir. Cocukluk c¢aginda yasanan deneyimler sonucunda benlik saygisini
etkilenmektedir. Cocukluk ¢ag1 travma puani ve benlik saygis1 arasindaki iliskiyi belirlemek
lizere yapilan arastirmalar sonucunda pozitif yonde iliski saptanmistir (Yoyen, 2016).
Arastirmalara bakildiginda, daha 6nce geng yetiskinlerde baglanma stillerinin karanlk dortli
benlik saygisi ve ¢ocukluk ¢ag1 travmalar arasinda iligki ile ilgili arastirma yapilmamistur.
Arastirmalar sonucunda ayri ayri birbirlerini etkiledikleri saptanmistir. Baglanma stillerinin
kisinin kisilik 6zelliklerini, benlik saygisini ve cocukluk ¢agi travmalarini etkilemektedir.
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Abstract

This research; examines the relationships between forms of closure, the dark tetrad, self-esteem and
childhood traumas in a theoretical context. The literature was reached by writing the keywords of
attachment habits, dark triad, self-esteem and childhood traumas in Yok thesis, Pubmed and Google
academic. The relationship between attachment styles and personality has been extensively studied, with
the dark tetrad, including Machiavellianism, narcissism, psychopathy, and sadism, believed to be
associated with insecure attachment. Self-esteem is also a critical factor in one's self-evaluation and has
been linked to negative experiences and the bond a child experiences. Childhood traumas can also affect
one's self-esteem. Therefore, research on these topics can provide valuable insights for psychological
counseling and treatment processes. This study examines the relationships between attachment styles, the
dark tetrad, self-esteem, and childhood traumas.

Keywords: Attachment styles, dark four, self-esteem, childhood trauma
INTRODUCTION

In this review; The aim of this study is to improve the understanding of the complex interaction
between these variables by researching the relationship between attachment styles, dark tetrad
characteristics, self-esteem and childhood trauma in young adults. It is aimed to fill the gaps in
the literature by providing information about vulnerability factors, clinical implications and
practical applications, and ultimately to pioneer efforts to provide better assessment, treatment
and support for individuals affected by these factors.

Attachment; It is a durable and continuous emotional bond that is established between the baby
and the caregiver and responds to the needs of the baby, as well as recognizing and reducing the
baby's stress situation (Bowlby, 1969; Terzi et al., 2019, p. 112). Bowlby's attachment theory has
been studied by observing infants' reactions after separation from their caregivers. (Hazan and
Shaver, 1987, p. 512). Influenced by Bowlby's view, Ainsworth observed as a result of his
research that the mother's reaction to the baby is very important. As a result of his study,
Ainsworth explained that the relationship between mother and child is in three different
categories, and these categories are secure, anxious/ambivalent and avoidant attachment
(Ainsworth, 1979, p. 932-933). It has been found that the relationship of the person with the
caregiver has an effect on the personality traits in the future. As a result of a study conducted in
2017, the effect of personality traits on attachment styles was examined (Onuk, 2017). The
personality traits that are the subject of this compilation study are the dark four, which reflect
the negative aspects of the personality and emphasize the dark aspects of the personality.
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Paulhus and Williams observed that machiavellianism, narcissism and psychopathy, which are
the most mentioned personality traits in the field of psychology, have common features. They
took these common features into a single category and named them the "Dark Trio" (Paulhus &
Williams, 2002). By observing that sadism has characteristic features, Paulhus added the concept
of sadism and changed the concept to the "Dark Tetrad" (Paulhus, 2021). Paulhus also mentions
that the common signs between these four-person bed slots are very important and their
separation from each other can lead to false results (Paulhus, 2021).

It is observed that personality traits are important for self-esteem. As a result of the studies on
the relationship between self-esteem and personality traits, it is stated that personality traits are
highly effective in the development and continuity of self-esteem (Shikishima, Hiraishi,
Takahashi, Yamagata, Yamaguchi, & Ando, 2018).

Self respect; It is defined as a person's self-acceptance and positive self-evaluation (Morganett,
2005). Usually from self-esteem; It is mentioned as a behavior that is revealed in interpersonal
communication, social life, academic field and business life (Kohut, 1971). The person's self-
esteem may be low or high. People with high self-esteem are known to be self-accepting and
successful. People with low self-esteem tend to see themselves as unsuccessful (Deniz, Uzun, &
Uzun, 2022). It is observed that self-esteem is affected by childhood traumas. The study by Yoyen
(2017) reveals that childhood traumas can lower self-esteem. Another study shows that negative
experiences in childhood have a negative effect on a person's self-esteem (0Oguz, Soyduk, Dogan,
Bayram, Yavuzcan, Giiner, Berber, & Balci, 2022). Childhood traumas (CT); It refers to situations
in which people are exposed to sexual, physical and emotional abuse and neglect before the age
of 18. In addition, loss of parents, separation from parents, divorce, migration, witnessing
violence, accidents and natural disasters are also counted as childhood traumas (Celik et al.,
2018). In the present review, the relationship between attachment styles, dark four, self-esteem
and childhood traumas in young adults will be reviewed.

ATTACHMENT STYLES

Attachment styles are defined as strong emotional connections that individuals develop towards
important people in their lives (Bowlby, 1969). Babies want to communicate with a figure when
they are afraid, in need and in stressful moments, and this figure is usually the caregiver (Nacar
& Gokkaya, 2019). Bowlby stated that babies who grow up with love and trust think that they are
reliable and valuable individuals in adulthood (Bowlby, 1973). Babies expect caregivers to meet
their nutritional and protection needs. When the caregiver meets these needs, the baby responds
positively and develops a sense of trust. When the baby is afraid and anxious, he wants the
caregiver to be with him and thus tries to reinforce the feeling of trust (Soysal et al., 2005).
Babies make mental encodings for their caregivers, which Bowlby calls the "Internal Working
Model". The Internal Working Model refers to the cognitive schemas that occur as a result of
infants establishing a reliable and supportive relationship with the caregiver (Celik, 2018).

Mary Ainsworth conducted studies on attachment theory by conducting a research known as
"The Foreign Environment". As a result of Ainsworth's studies, it was determined that there are
individual differences in attachment behavior. These differences arise from attachment styles of
mothers and affect attachment (Nacar & Gokkaya, 2019).

As a result of his studies with 26 infants, Ainsworth mentions three types of attachment: secure
attachment, anxious attachment and avoidant attachment. In secure attachment, infants view
their caregivers as a safe base or safe place. Babies want to be near their safe base to explore the
environment when their needs are met. They also want to know that a safe base will protect and
support the baby when they have negative experiences (Nacar & Gokkaya, 2019). Babies want
the person they call their safe base to be consistent and sensitive (Ork, 2021). In secure
attachment, when the caregiver moves away from the baby, the baby knows that the caregiver
will return, and when the caregiver returns, the baby directs all his attention back to the safe
base (Kesebir et al,, 2011).
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Securely attached babies have high self-confidence and self-esteem in adulthood. These babies
see themselves as someone worthy of love. In addition, securely attached people are successful
in communicating and creating a sense of trust with people (Kazan & Subasi, 2020).

It is known that anxiously attached babies want to explore their environment and desire the
caregiver to be with them. However, they cannot be sure whether the caregiver is with them
when they want to explore the environment, and this can negatively affect the development of
their sense of trust. It has been observed that anxiously attached infants do not enjoy physical
intimacy and avoid contact (Bell & Ainsworth, 1972). These babies also tend to form anxious and
dependent social relationships in adulthood; In addition, they feel uncertainty and insecurity.

Avoidant attachment occurs when the caregiver consistently rejects the infant's needs. These
babies do not expect help from the caregiver and remain unresponsive (Bowlby, 1958). In the
"Foreign Environment" study conducted by Ainsworth, it was observed that babies who showed
avoidant attachment after their mothers left the room did not react when their mothers came
back, were interested in other things and did not feel safe towards their mothers (Kesebir et al.,
2011). Avoidant attachment babies do not like contact and avoid contact (Kutu, 2009). This may
cause them to have difficulty expressing their emotions in adulthood.

THE SHORT DARK TETRAD

Delroy L. Paulhus and Kevin M. Williams mention that the three most mentioned personality
traits in psychology should be interpreted together (Paulhus & Williams, 2002). Paulhus
mentions three basic personality traits; machiavellianism, narcissism and psychopathy (Paulhus,
2002). These features are personality traits that do not comply with moral values and are
understood as tendencies towards antisocial behavior (Mededovic & Petrovic, 2015). Paulhus
and Williams observed that the sadism trait was also compatible with other personality traits,
and thus, adding sadism, they named the group as the "Dark Tetrad" (Paulhus and Williams,
2021). It has been observed that the common features of the dark four personality pattern
include apathy and lack of empathy (Aytac, 2022).

r.n

The term Machiavellianism was inspired by Niccolo Machiavelli's "Prince" and was introduced to
the field of psychology by Christie and Geis in 1970 (Aytag, 2022). Machiavellianism is defined as
manipulative personality tendency or manipulative behaviors (Ayan, Unsar, & Kahraman, 2013:
104-105). This trait refers to the tendency of people to manipulate other people to achieve their
desired goals. People with Machiavellianism try to direct other individuals (Ayan, 2017). These
people may exhibit behaviors such as lying or cheating in their own interests. They may show
unethical behaviors in order to gain power and status in their business and social lives (Kanten,
Yesiltas, & Arslan, 2015: 369). People with Machiavellianism are individuals who run away from
society and social environment, lack empathy, exhibit anti-social behavior, are motivated by
power and money, and have effective and result-making rules (Rauthmann, 2012: 345).

Narcissism is interpreted as the brightest variable in the dark triad (Rauthmann & Kolar, 2012).
Narcissism; It is defined as a libidinal complement to the selfishness of the self-preservation
instinct, a feature that can rightfully be attributed to every living being to some extent (Turan,
2022). It has been observed that people with narcissism have grandiose behaviors towards their
surroundings. Narcissistic people are sensitive to criticism and failure (Kohut, 2004). They like
themselves physically and psychologically, consider themselves superior to other people and
always think that they are the best (Ozay & Erol, 2020). The most important feature of
narcissism is the excessive energy of the ego (Aytag, 2022). It is even mentioned that the
narcissistic person feels like an omnipotent god (Twenge & Campbell, 2015; Lowen, 1997).

Psychopathy; In the field of criminology and forensic psychology, they are defined as emotionally
cruel people with the potential to commit crimes. Psychopathy has features such as being
manipulative, attractive, lack of shame, egocentrism, exploitation, deceit, irresponsibility and
arrogance (Aytag, 2022). People with psychopathic behavior are known as people with high self-
esteem. People in the environment want them to see them as an exemplary person. Their lives
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may seem very normal from the outside. People with psychopathy do not like and do not follow
rules. They usually do not feel guilt. People with a psychopathic personality lie very easily. They
apologize when they are guilty, but there is no credible apology for their feelings.

Sadism is defined as people who take pleasure in causing or watching people suffer (Paulhus &
Williams, 2021). Sadistic people want to inflict pain on the other person due to the feeling of
emptiness they experience and expect the other person to fear them. Sadistic people may be
extremely angry with others, but they may also harbor anger towards themselves. Harming
living things is not difficult for sadistic people. Sadistic people try to dominate others. They avoid
responsibility and have a hard time expressing their feelings (Meylani, 2020).

SELF RESPECT

The self is defined as a perceptual scheme of the characteristics that a person gains through
experience and reaches the level of awareness (Rogers, 1951: 47). Self-concept can also be
considered as a controlled cognitive structure derived from the experiences of the individual's
self (Adams, 1995). Self-esteem is defined as how a person interprets himself. In other words, it
includes an evaluation and interpretation process regarding the acceptance of one's abilities and
capacities and self-worth (Mckay & Fanning, 2000: 1-2). Self-esteem is for both general
(recognizable by everyone) and specific situations (recognized by the person himself). Available
In addition, emotional, academic, social and physical self-esteem sub-dimensions can also be
observed (Fleming & Courtney, 1984, p. 404). According to Rogers, a person's self-awareness can
be good, moderate, or poor and not always accurately described. While a person who cannot
realize himself may think himself talented, there is also the possibility of seeing himself as
incompetent in a self-actualizing individual (Ciiceloglu, 1993, p. 428). People care about their
self-esteem and make an effort to protect their self-esteem. Self-esteem is divided into high self-
esteem and low self-esteem.

When the person's self-esteem is high, the person's views and attitudes about himself are
interpreted as strong and positive, while the person with low self-esteem perceives and accepts
himself with negative features (Campbell & Lavallee, 1993, pp. 9-10). The way a person
interprets himself affects his or her functionality. The attitudes and self-love of the person who
interprets himself as positive increases, while the person who interprets himself negatively leads
to a lack of self-respect (Sevim & Artan, 2021).

CHILDHOOD TRAUMA

Childhood traumas refer to mental and physical integrity or life-threatening experiences in
childhood and adolescence (Erten et al., 2015; Pfefferbaum and Allen, 1998). It is observed that
childhood traumas have a greater impact than traumas in adulthood. Because defense
mechanisms and coping skills do not develop adequately during childhood and the need for
protection continues intensely (Yal¢in et al.,, 2015). There are various types of child abuse and
neglect described in the literature. Accordingly, abuse; emotional, physical and sexual abuse is
handled in three dimensions, while neglect is examined in two dimensions as emotional and
physical (Demirci, 2016; Glineri-Yoyen, 2017).

Emotional abuse; It is defined as the failure to meet the emotional needs of the child or
adolescent. Another definition of emotional abuse is the behaviors that have a negative impact
on the mental health and development of the child, such as frequent criticism of the child and
adolescent, discrimination between siblings in the family, threatening the child, and using
humiliating, embarrassing and humiliating expressions (Giimiis and Sacargelik, 2009).

Physical abuse; It is defined as the bodily harm of a child and adolescent by their families or
other persons. Physical abuse behaviors; It includes actions such as hitting, pushing, kicking,
shoving, hitting with objects (such as belts, sticks and slippers), strangling and burning a child or
adolescent (Oguz, Soyduk, Dogan, Bayram, Yavuzcan, Gliner, Berber, & Balci, 2022).
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Sexual abuse, on the other hand, is defined as the use of a child or adolescent who has not
completed their sexual development by an adult to meet their sexual desires and needs, by using
force by threat or deception (Putham, 2003).

Sexual abuse; It is an abuse that is difficult to identify among the types of abuse. It is seen as an
important problem in terms of the psychological and social consequences that affect the family
and society of the abused child or adolescent as a whole (Goker, Aktepe, Account¢ioglu, & Kandil,
2010). As a result of the researches on sexual abuse, it has been determined that the family
characteristics of the child or adolescent and the environment in which they grew up are risk
factors for sexual abuse (Karakartal, 2020). A physical examination is required to identify sexual
abuse. A child or adolescent who has been sexually abused may or may not hesitate to tell their
family (Karakartal, 2020). The sexual abuser may try to prevent the child and adolescent from
telling their family members by threatening them. The abuse experienced by children and
adolescents directly affects themselves as well as their family and environment. The family may
not want to accept the events or may be disappointed.

Emotional neglect; The psychological, emotional and social needs of children and adolescents
are not met by the caregiver. It is known as the situation where the person who cares for the
child does not show enough love and affection (Celik et al., 2018). It has been determined that
children who experience emotional neglect have problems in their developmental stages.
Emotional neglect indicates deficiencies in the child's social environment. As a result of
emotional neglect, the child may have difficulty expressing himself.

physical neglect; It is defined as the harm of children and adolescents as a result of malnutrition,
clothing, cleaning or care (Celik et al., 2018). In the physical examinations of physically neglected
children, it is observed that they are generally dirty, neglected and pale and get sick frequently
(Celik et al., 2018). It has been determined that those who have been exposed to childhood
traumas have higher rates of psychiatric diseases such as depression, anxiety disorders, alcohol-
substance use disorder, and personality disorders in their adult lives (Celik et al., 2018).

B RESEARCH ON THE RELATIONSHIP BETWEEN ATTACHMENT STYLES, THE DARK
TETRAD, SELF-RESPECT AND CHILDHOOD TRAUMA

According to the psychoanalytic approach; Attachment styles have a great importance on the
personality structure of the person (Kernberg, 2006). As a result of the studies, it was stated that
secure attachment was not a predictor of any personality disorder, while avoidant and anxious
attachment was a predictor of negative personality traits (Karaaziz & Tiirk, 2020). According to
Rogers, self-esteem depends on the relationship between parent and child. The child who is
loved by the caregiver accepts this situation and develops positive self-esteem (Schultz &
Schultz, 2007). Attachment is mental representations that start to develop from infancy and has
an important role in the development of self-esteem and personality in the relationships we
establish with our environment throughout life (Bowlby, 1988; Collins & Read, 1994; Ainsworth,
1997; Org¢an & Deniz, 2004; cited in Akhunlar, 2010). As a result of studies on the relationship
between attachment styles and self-esteem, it was found that attachment styles significantly
predicted self-esteem scores (Kacar & Can, 2021). While the secure attachment relationship
between the infant and the caregiver forms the basis of the personality structure, the disruption
of this bond causes the traumatized person to lose their basic sense of self (Herman, 2019).
Experiences that cause trauma affect the bond systems established by the caregiver, causing the
person to feel helpless (Oztiirk, 2017). Considering the research results between childhood
traumas and attachment style, it is determined that emotional abuse predicts anxious and
ambivalent attachment, physical neglect predicts secure attachment and avoidant attachment
statistically (Kuzgun, Sapanci, & Sezer, 2023). When the findings of the study examining the
relationship between self-esteem and personality traits are examined, it is understood that self-
esteem is related to each personality trait (Aluja, Rolland, Garcia, & Rossier, 2007; Shackelford &
Michalski, 2011). Considering the result of the relationship between personality traits and
childhood traumas, there is a negative and high level relationship between physical neglect and
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abuse and creative personality traits. There is a high negative correlation with emotional neglect
and abuse. It has been determined that there is a high level of negative relationship with sexual
abuse (Biiylikcebeci, 2019). It has been observed in studies that childhood trauma, abuse and
neglect significantly affect the self-esteem of the individual as well as psychiatric diseases
(Yoyen, 2016).

DISCUSSION AND CONCLUSION

The first attachment relationship between the baby and the caregiver is very important. This
experience lays the foundations for the child's perception of himself and others. Studies show that
there is a relationship between attachment styles, the dark four, self-esteem and childhood traumas.
Attachment styles are symbolic of the emotional bond between the baby and the caregiver. This
relationship can affect the personality traits of babies. As a result of insecure attachment, it has been
observed that the dark four personality traits can develop in the baby. Negative attachment can cause
deficiencies in the child's self-evaluation and interpretation. This type of attachment can lead to a
decrease in the child's self-esteem and even traumatize the child. These research results suggest that
mental health professionals can provide guiding data in marriage, family therapies and individual
psychotherapies. As a result of literature research and Gorgii's (2018) study, it is stated that there is a
significant relationship between the attachment styles of mothers and their personality traits. It has
been observed that mothers who do not have a secure attachment style have an increased level of
anxiety (Gorgii, 2018). As a result of his positive and negative experiences; it has been determined that
the individual's attachment style to his family and friend is effective on self-esteem (Baltac1 & Altan,
2016). It has been determined that attachment styles affect negative experiences in childhood. In the
results of the research, it was determined that there is a significant relationship between physical
neglect, physical abuse, emotional abuse and emotional neglect experienced in childhood and
developing anxious attachment (Celebi & Polat, 2019). It is stated that personality traits are an
important measure in the development of self-esteem and play a decisive role in defining self-esteem
(Shackelford & Michalsk, 2011). Personality pattern emerges as a result of negative experiences in
childhood traumas. As a result of experiences in childhood, self-esteem is affected. As a result of
studies conducted to determine the relationship between childhood trauma score and self-esteem, a
positive relationship was found (Yoyen, 2016). Looking at the studies, no research has been done on
the relationship between attachment styles, dark four self-esteem and childhood traumas in young
adults. As a result of the research, it was determined that they affect each other separately. Attachment
styles affect personality traits, self-esteem and childhood traumas.
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Psikolojik Saglamligin Yordayicisi Olarak Stresle Basa Cikma
Stratejileri: Lise Ogrencileri Uzerinde Bir Calisma

Strategies of Coping with Stress as a Predictive of
Psychological Strength: A Study on High School Students
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Bu arastirmada lise 68rencilerinin stresle basa ¢ikma stratejilerinin psikolojik saglamlik diizeylerini ne
derecede yordadigini 6grenmek amaglanmistir. Ayrica lise 6grencilerinin psikolojik saglamlik diizeyleri
ve stresle basa ¢ikma stratejilerinin cinsiyet, sinif diizeyi, kaldiklar1 yer (ev ya da okul pansiyonu),
kardes sayisi, okul tiirti ve maddi durum degiskenlerine gore anlamli olarak farkhlasip farklilasmadig:
incelenmistir. Arastirmanin c¢alisma grubunu Samsun ili Carsamba, Terme, Salipazar1 ve Ayvacik
ilcelerinde bulunan; fen, anadolu, meslek ve imam hatip lise tiirlerinde 6grenim goren 945 lise 6grencisi
olusturmaktadir. Arastirmada dlgme araci olarak Arslan (2015) tarafindan Tiirk¢eye uyarlanan Cocuk ve
Geng Psikolojik Saglamlik Olcegi, Aydin (2005) tarafindan gelistirilen G-Stresle Basa Cikma Stratejileri
Olgegi (G-SBSO) ve kisisel bilgi formu kullanilmistir. Toplanan verilerin analizinde SPSS 25 paket
programi kullanilmistir. Verilerin analizinde parametrik testler; bagimsiz 6rneklem t testi, tek yolu
ANOVA testi ve Basit Regresyon analizi kullanilmistir. Analizler sonucunda stresle basa c¢ikma
stratejilerinin psikolojik saglamlig1 anlaml derecede yordadigi sonucuna ulasilmistir. Stresle basa ¢ikma
stratejilerinin psikolojik saglamliktaki varyansinin %42’sini agiklamistir. Lise 6grencilerinin psikolojik
saglamliklarinin maddi duruma gére anlaml derecede farklilasirken; cinsiyet, kalinan yer, kardes sayis,
okul tiirii ve sinif diizeyine gére anlamli derecede farklilasmadigi; stresle basa ¢ikma stratejilerinin
cinsiyet, kardes sayisi, maddi durum ve sinif diizeyine gore anlaml derecede farklilasirken kalinan yer
ve okul tiiriine gore anlamli derecede farklilasmadigi sonucuna ulasilmistir. Yapilan incelmelerde
alanyazinda bu arastirmanin degiskenleri ve hedef grubuyla yapilan ¢ok fazla arastirmaya
rastlanmamistir. Bu nedenle bu arastirmanin alanyazina o©onemli derecede katki saglayacagi
diistiniilmektedir.

Anahtar Kelimeler: Lise 6grencileri, stresle basa ¢ikma stratejileri, psikolojik saglamlik.

Abstract

In this study, it was aimed to find out to what extent high school students' coping strategies with stress
predict their psychological resilience levels. In addition, it was examined whether the psychological
resilience levels and coping strategies of high school students differ significantly according to gender,
grade level, place of residence (home or school boarding house), number of siblings, school type and
financial status variables. The study group consisted of 945 high school students studying in science,
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Sule, O., T., Karatas, E., Atas, T., Sanli, E. / Psikolojik Saglamligin Yordayicis1 Olarak Stresle Basa Cikma
Stratejileri: Lise Ogrencileri Uzerinde Bir Calisma

Anatolian, vocational and imam hatip high schools in Carsamba, Terme, Salipazar1 and Ayvacik districts
of Samsun province. Child and Youth Resilience Measure (CYRM) adapted into Turkish by Arslan (2015),
the R-Scale of Strategies for Coping with Stress (R-SSCS) developed by Aydin (2005) and personal
information form were used as measurement tools in the study. SPSS 25 package programme was used
to analyse the collected data. In the analysis of the data, parametric tests; independent sample t test,
one-way ANOVA test and simple regression analysis were used. As a result of the analyses, it was
concluded that stress coping strategies significantly predicted psychological resilience. Stress coping
strategies explained 42% of the variance in psychological resilience. It was concluded that psychological
resilience of high school students differed significantly according to financial status, but not significantly
according to gender, place of residence, number of siblings, type of school and grade level; stress coping
strategies differed significantly according to gender, number of siblings, financial status and grade level,
but not significantly according to place of residence and type of school. In the literature review, there are
not many studies conducted with the variables and target group of this study. For this reason, it is
thought that this research will make a significant contribution to the literature.

Keywords: High school students, strategies for coping with stress, psychological resilience

GIRIS

Ginimiizde psikoloji ekolleri bireylerin negatif o6zelliklerine odaklanmak yerine giiclii
yonlerine odaklanmaya baslamisladir. Psikolojik saglamlik kavrami bu noktada karsimiza
¢ikmaktadir. (Karairmak ve Bugay, 2014). Psikolojik saglamlikla ilgili alanyazin incelendiginde
birden fazla taniminin oldugu goriilmistiir. S6z konusu tanmimlara deginmek gerekirse;
travmatik deneyimler sonrasinda insanlarin 6énceki durumlarina geri dénebilme kapasiteleri
olarak ifade edilmektedir (Garmezy, 1991). Amerikan Psikoloji Dernegi (2013) psikolojik
saglamligl; insanlarin yakin cevresinde deneyimledigi sorunlar, mesleki hayatlarindaki
olumsuzluklar, saglik durumlarindaki bozulmalar ve zorlu yasam olaylar karsisinda onceki
durumlarina tekrar gelebilme becerisi olarak tanimlamistir. Alan yazinindaki benzer tanimlar

incelendiginde olumsuz durumlara uyum saglayabilme ve bu durumlarin iizerinden gelebilme
stireclerinin psikolojik saglamligin 6nemli bilesenlerinden oldugu gériilmektedir.

Psikolojik saglamligin; olumsuz olaylar sonrasinda yeni durumlara adapte olabilme, inisli
cikish siireclerden olusma, dogustan olmama ve daha sonrasinda da gelistirilebilme gibi
ozellikleri bulunmaktadir. Bunlarin yani sira ilgili alan yazininda psikolojik saglamligin
bilesenleri olarak; koruyucu faktorler, risk faktorleri ve olumlu sonuclar siklikla karsimiza
cikmaktadir. Koruyucu faktorler; insanlarin stresle basa ¢ikmalarinda ve stresi
yonetebilmelerinde etkili olan durumlar olarak ifade edilirken risk faktorleri ise tam tersine
insanlarin zorlu yasantilara maruz kaldiklarinda uyum saglama ve kotii durumlarla basa
¢ikmalarini olumsuz etkileyen faktorler olarak belirtilmistir (Kefeli & Sanli, 2022; Sanli &
Kefeli, 2021; Truffino, 2010). Koruyucu faktorleri iic boyutta inceledigimizde ilk olarak
bireysel faktorlere deginilebilir. Etkilesimde bulunulan kisilerle saglikh iletisimin kurulmas;,
uyum becerilerinin yiiksek olmasi, kisinin kendisine olan giiveninin ve saygisinin yiiksek
olmasi ve belirli konularda donaniminin olmasi bireysel faktorler ile agiklanmaktadir. Ailesel
faktorler; aile ici iletisimin saglikli olmasi, etkili ebeveyn tutumlarinin var olmasi ve
sosyoekonomik diizeyin iyi olmasi olarak ifade edilirken gevresel faktorler ise kisinin temasta
bulundugu ¢evre ile iyi iliskilerde bulunmasi olarak belirtilmistir (Masten & Coasworth, 1998).
Karairmak (2006) risk faktorlerini, insanlarin hayatlarini saglikli bir sekilde siirdiirmelerinin
olumsuz etkileyen gii¢ yasantilar ve travmatik olaylar olarak ifade etmistir. Koruyucu faktorler
ve risk faktorleri her insani farkli diizeyde ve sekilde etkilemektedir. Bu noktada psikolojik
saglamlik alaninda olumlu sonuglar kavrami 6ne ¢ikmaktadir. Bireylerin zorlu yasam olaylari
ve risk faktorlerine maruz kaldiklarinda koruyucu faktorlerinde destegiyle uyum saglama
becerilerini ve etkin basa ¢ikma stratejilerini kullandiklarinda ortaya ¢ikan durum olumlu
sonug olarak belirtiimektedir. Insanlarin koruyucu faktérlerinde varhgiyla risk faktérlerinin
tizerinden gelebilmeleri olumlu sonuclar olarak karsimiza ¢ikmaktadir.
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Bireylerin karsilasmis olduklar1 zorlayici yasam olaylari sonucunda yasadiklar: stres; icinde
bulunduklari gelisim dénemleri, yaslari, cinsiyetleri, toplumsal-sosyal ¢cevreleri ve yasadiklari
doneme bagh olarak degiskenlik gosterebilmektedir (Koknel, 1988). Ergenlik déneminin
bireyin gelisimini ve degisimini etkileyen en 6énemli donemlerden biri oldugu bilinmektedir. Bu
nedenle ergenler icin stres ve stresle basa ¢cikma kavramlari 6nemli hale gelmektedir. Alan
yazinda stres ve basa ¢ikma kavramlarinin farkli tanimlamalarla kullanildig1 goriilmektedir.
Ruh sagligi alaninda stres; organizmanin icsel ya da dis kaynakli uyaricilar karsisinda kendisini
savunmast ve duruma uyum saglamasi amaciyla yasamis oldugu gerginlik hali
tanimlanmaktadir (Lazarus ve Folkman 1984; Baltas ve Baltas, 2013; Cliceloglu, 1996). Basa
¢ikma ise, zorlayici durumlar ya da olaylar karsisinda bireylerin maruz kaldiklar1 gerginligi
azaltmak amaciyla ortaya koyduklar1 bilissel ve davranigsal caba olarak ifade edilebilir
(Folkman ve ark., 1986).

Eryilmaz (2009) ergenler icin stres kaynaklarimi “gelisimsel gorevler, aile ve akranlarla
iliskiler, okul ve sinavlardan kaynaklanan sorunlar, 6nemli birinin 61iimi, saglik problemleri ve
cinsellikle ilgili problemler olarak” o6zetlemektedir. Ergenler ergenlik doneminin ilk
zamanlarinda bu stresorlerle nasil bas edebileceklerini tam olarak bilememektedirler; fakat
ilerleyen siire icerisinde farkli yasantilar ve tecriibeler sayesinde bazi bas etme stratejilerini
gelistirmektedirler. Ayrica bireylerin dogumlarindan ilkokul déneminin sonuna kadar
cevrelerindeki insanlar1 modelleyerek problemlerini ¢ozdiikleri; ¢ocukluk dénemi sonlarina
dogru ve ergenlik doneminde ise duygu merkezli bas etme ve duygu yonetimi yeteneklerini
gelistirdikleri diistiniilmektedir (Compas ve ark., 1997; akt, Eryilmaz 2009).

Gilinlimiizde ergenler gelisim gorevleri acisinda akademik basari ve gelecek planlama
noktalarinda kaygi yasamakta ve buna bagl olarak akademik problemler yasayabilmektedir.
Yasanan bu problemler sonrasinda basarisizik ve hayal kirikhigi gibi durumlarla
karsilasilmaktadir. Bu durum ergenlerde stresle basa ¢cikmada etkili stratejilerin kullanilmasini
¢ok daha dnemli hale getirmektedir (Kara,2010).

Arastirmanin Amaci

Bu arastirmanin amaci; lise 6grencilerinin stresle basa ¢ikma stratejilerinin psikolojik
saglamliklarini hangi diizeyde yordadig1 ve cinsiyet, sinif dlizeyi, kardes sayisi, maddi durum,
kaldiklar1 yer ve okul tiirii gibi demografik degiskenlere gore psikolojik saglamlik diizeyleri ve
stresle basa ¢ikma stratejilerinin anlamhi derecede farklilasip farklilasmadiginin
belirlenmesidir. Bu amaglar 1s181nda bu arastirma asagidaki sorulara cevap aramaktadir:

Lise 0grencilerinin stresle basa ¢ikma stratejilerinin psikolojik saglamliklarini hangi diizeyde
yordamaktadir?

Lise o6grencilerinin cinsiyet degiskenine gore stresle basa ¢ikma stratejileri ve psikolojik
saglamlik diizeylerinin anlamli olarak farklilasmakta midir?

Lise dgrencilerinin sinif diizeyi degiskenine gore stresle basa ¢ikma stratejileri ve psikolojik
saglamlik diizeylerinin anlamli olarak farklilasmakta midir?

Lise 6grencilerinin kardes sayis1 degiskenine gore stresle basa cikma stratejileri ve psikolojik
saglamlik diizeylerinin anlaml olarak farklilasmakta midir?

Lise 6grencilerinin maddi durum degiskenine gore stresle basa ¢ikma stratejileri ve psikolojik
saglamlik diizeylerinin anlamli olarak farklilasmakta midir?

Lise 6grencilerinin kaldiklar1 yer degiskenine gore stresle basa ¢ikma stratejileri ve psikolojik
saglamlik diizeylerinin anlamli olarak farklilasmakta midir?

Lise dgrencilerinin okul tiirii degiskenine gore stresle basa ¢ikma stratejileri ve psikolojik
saglamlik diizeylerinin anlaml olarak farklilasmakta midir?
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YONTEM
Arastirma Modeli

Bu arastirmada nicel arastirma yontemlerinden Korelasyonel arastirma modeli kullanilmistir.
Nicel arastirmalar; gercekligin arastirmacidan bagimsiz oldugunu ve gercekligin objektif olarak
gozlenip Olglilerek nicel verilerin toplanip analiz edilmesi esasina dayanmaktadir
(Buyukoztirk, Kilic Cakmak, Akgiin, Karadeniz & Demirel, 2013). Bu ¢alismada korelasyonel
arastirma tlrlerinden tek faktorlii yordayici korelasyon deseni kullanilmistir. Yordayici
korelasyon desenlerinde degiskenler arasindaki iligkiler incelenerek degiskenlerin birinden
yola ¢ikilarak diger degisken yordanmaya calisiimaktadir (Biytkoztiirk vd., 2013).

Calisma Grubu

Bu arastirmanin ¢alisma grubunu, Samsun ili Milli Egitim Midiirliigii'ne bagh Carsamba,
Terme, Salipazar1 ve Ayvacik ilgelerinde; fen, anadolu, meslek ve imam hatip lise tiirlerinde
0grenim gormekte olan 945 lise 6grencisi olusturmaktadir. Bu arastirmanin ¢alima grubu basit
seckisiz 6rnekleme yoluyla belirlenmistir. Basit seckisiz 6rnekleme yontemi; her bir 6rneklem
birimine esit secilme olasilif1 verilerek segilen birimlerin 6rneklem grubuna dahil edilmesi
seklinde agiklanabilir (Cing1, 1994).

Veri Toplama Araclari

Kisisel Bilgi Formu: Arastirmacilar tarafindan olusturulmustur. Kisisel bilgi formunda
katilimcilardan cinsiyet, sinif diizeyi, okul tiirQi, kardes sayisi, kaldiklar1 yer ve maddi durum
degiskenleri hakkinda bilgi alinmas1 amaglanmistir.

Cocuk ve Geng Psikolojik Saglamhk Olgegi: Liebenberg, Ungar ve Van de Vijver (2012)
tarafindan gelistirilmistir. Olcegin orijinal formu 28 maddeden olusmaktadir. Olgegin kisa form
calismas1 Liebenberg, Ungar ve LeBlanc (2013) tarafindan gergeklestirilmistir. Calisma
sonucunda 12 maddeden olusan tek boyutlu bir yapiya ulasilmistir. Arslan (2015) tarafindan
Tiirkge'ye uyarlama ¢alismasi gerceklestirilmistir. Olcme araci besli likert yapidadir. “Beni
tamamen tanimhyor (5)” ile “Hi¢ tammlamiyor (1)” arasinda puanlanmaktadir. Olgekten
alinabilecek puan 12 ile 60 arasinda degismektedir. Olcekte ters madde bulunmamaktadir.
Olcekten alinan daha yiiksek puan daha yiiksek psikolojik saglamlik diizeyine isaret
etmektedir. Arslan (2015) ¢alismasinda CGPSO’niin giivenirlik katsayisin1 .91 bulmustur. Bu
arastirma verileri icin 6lgegin i¢ tutarhilik giivenirlik katsayisi ise .84 bulunmustur.

G-Stresle Basa Cikma Stratejileri Olcegi: Aydin tarafindan 2005 yilinda akis kurami temel
alinarak gelistirilmistir. Lise 6grencilerinin stresle bas cikma stratejilerini belirlemek amaciyla
gelistirilmistir. SBSO’de baslangicta 48 madde yer alirken goézden gecirilmis formu 43
maddeden olugmaktadir. Olgekteki maddelere 1 ile 5 arasinda puan verilmektedir. Olgekte
“bana hi¢ uygun degil “1”,bana biraz uygun “2”, bana orta derecede uygun “3”, bana biiyiik
olciide uygun “4”, bana tamamen uygun “5” biciminde puanlanmaktadir. Olcek miicadele,
kisisel kontrol ve cevreyle etkin temas olacak sekilde ii¢ alt boyuttan olugsmaktadir. Olgekte
ters puanlanan 17 madde bulunmaktadir. Olgegin toplamindan alinabilecek en yiiksek puan
240, en disiik puan ise 48’dir. Tim o6l¢cekten alinan puan arttikeca, bireyin stresle etkin basa
¢ikma strateji diizeyinin daha ytliksek olduguna isaret etmektedir. Aydin (2005) calismasinda
6lcegin tamamina iliskin giivenirlik katsayisim .87 bulmustur. Bu arastirma G-SBSO’niin
giivenirlik katsayis1 .90 bulunmustur.

Verilerin Analizi

Toplanan verilerin analizi i¢cin SPSS 25 paket programi kullanilmistir. Verilerin ¢arpiklik-
basiklik katsayilarina bakildiginda; katsayilarin -1 ile +1 arasinda deger aldig1 tespit edilmis ve
Olceklerin normalden asir1 sapma gostermedigi bulgusuna ulasilmistir. Dolayisiyla bu
arastirmada normal dagilim i¢in verilerin ¢arpiklik-basiklik degerlerinin -2 ile +2 aralifinda
olmasi kosulu saglanmistir (George & Mallery, 2016; Tabachnick & Fidell, 2013). Buradan
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hareketle tim o6lceklerin normal dagilim gosterdigi belirlenmistir. Analiz asamasinda
parametrik testler kullanilmistir. Arastirma verilerinin giivenirlik katsayilar1 Cronbach alpha
katsayis1 kullanilarak hesaplanmistir. Arastirma verilerine iliskin betimsel istatistikler
yapilmistir. Lise o6grencilerinin stresle basa ¢ikma stratejileri ve psikolojik saglamlik
diizeylerinin cinsiyet ve kalinan yer degiskenine anlaml olarak farklilasip farklilasmadigini
belirlemek amaciyla bagimsiz 6rneklem t-testi teknigi kullanilmistir. Orneklem grubunun simf
diizeyi, kardes sayisi, okul tirii ve maddi durum degiskenlerine gore stresle basa cikma
stratejileri ve psikolojik saglamlik diizeylerini belirlemek amaciyla Tek Yonlii Varyans Analizi
(ANOVA) kullanilmistir. Tek Yonlii Varyans Analizi (ANOVA) verileri 1s181nda gruplarin anlaml
olarak farklilastigi durumlarda farklisasmanin kaynagini bekirlemek amaciyla Post Hoc Tukey
ve LCD testleri kullanilmistir. Ayrica bu arastirmada stresle basa c¢ikma stratejilerinin
psikolojik saglamlig1 yardayip yordamadigini belirlemek amaciyla Basit Dogrusal Regresyon
Analizi kullanilmistir.

BULGULAR

Bu béliimde toplanan verilerin istatistiksel analizinde ortaya ¢ikan bulgular yer almaktadur. ilk
olarak puan ortalamalarinin dagilimlarina iliskin betimsel istatistiklere ve carpiklik-basiklik
katsayilarina yer verilmistir. Devaminda lise 6grencilerinin stresle basa ¢ikma stratejilerinin
psikolojik saglamliklarini yordamadaki katkilarina iliskin bulgulara yer verilmistir. Sonrasinda
lise 6grencilerinin psikolojik saglamlik ve stresle basa ¢ikma stratejilerinin cinsiyet, kalinan
yer, kardes sayisi, maddi durum, okul tiirii ve sinif diizeyi degiskenlerine gore anlamli derecede
farklilasip farklilasmadigina iliskin sonuclara yer verilmistir.

Arastirma Verilerine Iliskin Betimsel Istatistikler
Arastirmada kullanilan 6lgeklerle ilgili betimsel istatistikler Tablo 2’de sunulmustur.

Tablo 2. Cocuk ve Geng Psikolojik Saglamlik Olcegi ve G-Stresle Baga Cikma Stratejileri Olcegine
Iliskin Betimsel Istatistikler

Olcekler N Min Max X SS

Psikolojik Saglamhk 943 12 60 45.44 8.75

Stresle Basa Cikma

Stratejileri 929 52 215 155.59 25.07

Tablo 2 incelendiginde; psikolojik saglamlik 6lcegi icin; en diisiik 12, en biiyiik 60, ortalama
45.44 ve standart sapma 8.75 sayilarina ulasilmistir. Katiimcilarin 6lcek ortalamalarinin
(45.44) da alinabilecek en yiliksek puana (60) yaklastig1 ve psikolojik saglamliklarinin gérece
olarak yiiksek oldugu degerlendirilebilir (Arslan, 2015). Stresle basa ¢ikma stratejileri dlgegi
icin en diisiik 52, en biliyik 215, ortalama 155.59 ve standart sapma 25.07 sayilarina
ulasilmistir. Katihmcilarin 6lcek ortalamalarinin (155.59) da alinabilecek en yiiksek puana
(215) yaklastig1 saptanmistir. Buradan hareketle Aydin (2020)’a gore katilimcilarin stresle
basa cikmada etkin stratejiler kullandiklar1 séylenebilir.

Psikolojik Saglamlik ve Stresle Basa Cikma Stratejileri Ortalamalarinin Carpiklik ve
Basiklik Degerlerine iliskin Bulgular

Arastirmada kullanilan 6l¢ekler araciligiyla ulasilan verilerin normallik varsayimini yapmak
amaciyla carpiklik-basiklik katsayilarina bakilmistir. Olgeklerden elde edilen verilere iliskin
carpiklik-basiklik degerlerine Tablo 3’te yer verilmistir.
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Tablo 3. Psikolojik Saglamlik ve Stresle Basa Cikma Stratejileri Ortalamalarinin Carpiklik ve
Basiklik Degerleri Tablosu

Olgekler N X SD Min Max Skewness Kurtosis
Psikolojik 927 454908 8.77507 12.00 60.00 -648 663
Saglamhik

Stresle Basa

Cikma 927 155.6084 25.09354 52.00 215.00 .007 -316
Stratejileri

Tablo 3 incelendiginde carpiklik ve basiklik katsayilarinin -1 ve +1 arasinda oldugu
saptanmistir. Bu sonuglarla birlikte verilerinin normal dagilim gosterdigi sonucuna
ulasabilmek icin ¢arpiklik ve basiklik katsayilarinin -2 ve +2 degerleri arasinda olmasi sarti
gerceklesmistir (George & Mallery, 2016;

Tabachnick & Fidell, 2013). Bu arastirmanin analizlerinde kullanilacak olan tiim verilerin
normal dagilim gosterdigi sonucuna ulasilmistir. Arastirma verilerinin analizinde kullanilacak
olan testlerin parametrik testlerden olusmasina karar verilmistir.

Psikolojik Saglamligin Yordayicis1 Olarak Stresle Basa Cikma Stratejilerinin Etkisine
iliskin Bulgular

Arastirmada kullanilan degiskenler arasinda anlaml iligkilerin tespit edilmesi amaciyla
Pearson Carpim Moment Korelasyon Analizi sonuclari incelenmistir. Sonrasinda stresle basa
¢ikma stratejilerinin psikolojik saglamligi yordayip yordamadiginin belirlenmesi i¢cin basit
dogrusal regresyon analizi yapilmistir.

Basit dogrusal regresyon analizi Oncesinde bazi 6n kosullarin saglanip saglanmadigina
bakilmistir. Oncelikle degiskenler arasinda iliskiye bakilarak coklu es dogrusalligi sorununun
olmamasina dikkat edilmistir. Bunun icin degiskenlerin aciklayamadiklari varyans orani olarak
aciklanan tolerans degerine bakilmistir. Tolerans degerinin .20’den daha biiyiik 1.00 oldugu
goriilmiistir. Sonrasinda aragtirmada kullanilan degiskenlerin varyans biiyiitme faktori (VIF)
degerine bakilmistir. Varyans biiylitme faktori (VIF) degerinin 2.5 ‘den kii¢lik , 1.00 oldugu
gorilmiistiir. Bahsedilen degerler 1s18inda degiskenler arasinda coklu baginti sorununun
olmadigi belirlenmigtir (Allison, 1999).

Stresle basa cikma stratejilerinin psikolojik saglamlig1 yordayip yordamadigini belirlemeden
once aralarindaki iliskiye bakmak amaciyla Pearson Carpim Moment Korelasyon Analizi
sonuglar1 incelenmistir.

Tablo 4. Lise Ogrencilerinin Psikolojik Saglamliklar1 ve Stresle Basa c¢ikma Stratejileri
Arasindaki iligkiyi Belirlemek i¢in Yapilan Pearson Carpim Moment Korelasyon Analizi

Degiskenler N X SD ’ ’
Psikolojik
Saglamlik 027 4549 il

648 .000
Stresle Basa 927 155.60 25.09

Cikma Stratejileri

Tablo 4’de goriildigii lizere psikolojik saglamlik ve stresle basa cikma stratejileri
arasinda (r=.648, p<.05) pozitif yonde anlaml iliski saptanmistir. Stresle baca ¢ikma
stratejilerinin psikolojik saglamligi yordama giiciine iliskin basit dogrusal regresyon
analizi sonuglar1 Tablo 5’te verilmistir.
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Tablo 5. Lise Ogrencilerinin Stresle Basa Cikma Stratejilerinin Psikolojik Saglamliklarini
Yordamasina Iliskin Basit Dogrusal Regresyon Analizi Tablosu

Olcekler B Standart Hata B t P
Sabit 10.225 1.380 7.409 .000
Stresle Basa

Cikma 227 .009 .648 25.881 .000
Stratejileri

R=.648 R2=420 F=669.845 p=.000

**p<.01 ***p<.001

Tablo 5 incelendiginde; lise 6grencilerinin stresle basa c¢ikma stratejileri ve psikolojik
saglamliklar1 arasinda anlaml ve pozitif yonde bir iliski saptanmis (R=.648, R2=420), lise
ogrencilerinin stresle basa ¢ikma stratejilerinin psikolojik saglamliklarinin anlamh bir
yordayicisi oldugu sonucuna ulasilmistir (F=669.845, p=.000). Lise dgrencilerinin stresle basa
cikma stratejileri, psikolojik saglamliklarinda %42 oranindaki degisimi anlamli derecede
acikladigl sonucuna ulasilmistir.

Lise Ogrencilerinin Psikolojik Saglamlik ve Stresle Basa Cikma Stratejilerinin Cinsiyet
Degiskenine Gore Ortalama, Standart Sapma, T ve P Degerlerine iliskin Bulgular

Lise 6grencilerinin psikolojik saglamlik ve stresle basa ¢ikma stratejileri 6l¢eklerinden aldiklari
puan ortalamalarinin cinsiyete gore dagilimlan ile ilgili independent T testi sonuclari Tablo
6’da verilmistir.

Tablo 6. Lise Ogrencilerinin Psikolojik Saglamliklarinin ve Stresle Basa Cikma Stratejilerinin
Cinsiyet Degiskenine Gore Ortalama, Standart Sapma, T ve P Degerleri

Olcekler Cinsiyet N X SD t P
. . Kadin 405 45.82 8.66

Psikolojik

Saglamlik 1.03 303
& Erkek 521 4522 8.86

Stresle Baga Cikma  Kadin 405 159.96 26.02

Stratejileri 4.73 000

Erkek 521 152.18 23.82

Tablo 6 incelendiginde lise 6grencilerinin psikolojik saglamliklar1 cinsiyete gore anlamh
farklilik gostermezken (p=.303, p>.05), stresle basa ¢ikma stratejileri cinsiyet degiskenine gore
anlamli derecede farklilasmaktadir (p=.000, p<.05). Buradan hareketle kiz 6grencilerin
erkeklere gore stresle daha etkin ve islevsel bas ettikleri sonucuna ulasilabilir.

Lise Ogrencilerinin Psikolojik Saglamlik ve Stresle Basa Cikma Stratejilerinin Kalinan
Yer Degiskenine Gore Ortalama, Standart Sapma, T ve P Degerlerine iliskin Bulgular

Lise 6grencilerinin psikolojik saglamlik ve stresle basa ¢ikma stratejileri 6lceklerinden aldiklari
puan ortalamalarinin kalinan yere gore dagilimlari ile ilgili independent T testi sonuglar1 Tablo
7'de verilmistir.

Tablo 7. Lise Ogrencilerinin Psikolojik Saglamliklarinin ve Stresle Basa Cikma Stratejilerinin
Kalinan Yer Degiskenine Gore Ortalama, Standart Sapma, T ve P Degerleri

Olgekler Kalinan Yer N X SD t P

Saslamlik -1,21 ,226
aglamil Yurt/Pansiyon 131 46,35 8,41

Stresle Basa Ev 796 155.21 25.31

Cikma -1.17 242

Stratejiler Yurt/Pansiyon 131 157.98 23.68

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2023; 7(15);182-201

188



Sule, O., T., Karatas, E., Atas, T., Sanli, E. / Psikolojik Saglamligin Yordayicis1 Olarak Stresle Basa Cikma
Stratejileri: Lise Ogrencileri Uzerinde Bir Calisma

Tablo 7 incelendiginde lise 6grencilerinin psikolojik saglamliklar:1 kaldiklar1 yere gére anlaml
farklilik gostermemektedir (p=.226, p>.05). Ayn sekilde lise 6grencilerinin stresle basa ¢ikma
stratejileri kaldiklar1 yere gore anlamli farklilik géstermemektedir (p=.242, p>.05).

Lise Ogrencilerinin Psikolojik Saglamlik ve Stresle Basa Cikma Stratejilerinin Kardes
Sayis1 Degiskenine Gore Betimsel istatistikleri ve ANOVA Sonuglarina iliskin Bulgular

Lise 6grencilerinin psikolojik saglamlik ve stresle basa ¢ikma stratejileri 61ceklerinden aldiklari
puan ortalamalarinin kardes sayisina gore dagilimlari ile ilgili betimsel istatistikler Tablo 8’de
verilmistir. Tablo 9'da Tek Yonlii ANOVA bulgularina yer verilmistir.

Tablo 8. Lise Ogrencilerinin Psikolojik Saglamlik ve Stresle Basa Cikma Stratejilerinin Kardes
Sayis1 Degiskenine Gore Betimsel Istatistikleri

Olcekler Kardes Sayisi N X SD
1 54 4757 7.31
2 254 46.19 7.85
Psikolojik Saglamlik 3 344 44.48 9.13
4 171 45.49 9.47
5+ 119 45.73 8.58
1 54 162.85 3.28
2 250 156.72 1.59
Stresle = Basa  Cikma 340 153.01 1.38
Stratejileri
4 168 154.05 1.87
5+ 116 159.75 2.21

Tablo 8 incelendiginde kardes sayisi 1 olan lise 6g8rencilerinin psikolojik saglamliklarinin puan
ortalamalar1 47.57, 2 olanlarin 46.19, 3 olanlarin 44.48, 4 olanlarin 45.49, 5 ve st olanlarin
ise 45.73 olarak belirlenmistir. Stresle basa ¢ikma stratejileri puan ortalamalari kardes sayis1 1
olan lise 6grencilerinin 162.85, 2 olanlarin 156.72, 3 olanlarin 153.01, 4 olanlarin 154.05 5 ve
istli olanlarin ise 159.75 olarak belirlenmistir.

Tablo 9. Psikolojik Saglamlik ve Stresle Basa Cikma Stratejileri Ortalamalarinin Kardes Sayisi
Degiskenine Gore Tek Yonliit ANOVA Sonuglari

Anlamh
Olgekler Varyal}sm Kareler Df Kareler F p
Kaynag Toplam Ortalamasi Fark
Gruplar Arasi 715,452 4 178,863
Psikolojik o 1o B 71030,961 937 75,807 2359 052
Saglamhik
Toplam 71746,413 941
Gruplar Arasi 7822,264 4 1955,566
Stresle ] 1 Kardes > 3-4 Kardes
Basa Cikma Gruplar Igi 575014,933 923 622,985 3,139 ,014
Stratejileri 3 Kardes > 5 Kardes
Toplam 582837,197 927

Tablo 9 incelendiginde lise 6grencilerinin psikolojik saglamliklar1 kardes sayisina gore (p=.052,
p>.05) gore anlamh bir fark gostermemektedir. Fakat lise 68rencilerinin stresle basa ¢ikma
stratejileri kardes sayisina gore anlamli derecede farklilasmaktadir. (p=.014,p<.05). Gruplar
arasinda gorilen farkin sebebini 6grenmek icin Post-Hoc testlerinden Tukey analizi
kullanilmistir.. Lise 6grencilerinin 1 kardes sahibi olanlar ile 3 ve 4 kardes sahibi olanlar, 3
kardes sahibi olanlar ile 5 kardes sahibi olanlar arasinda anlaml farkhliklar gézlenmektedir.
Yani lise 6grencilerinin 1 kardes sahibi olanlarin stresle basa cikma stratejilerini 3 ve 4 kardes
sahibi olanlardan, 3 kardes sahibi olanlarin stresle basa ¢ikma stratejilerini 5 kardes sahibi
olanlardan anlaml olarak daha etkin kullandiklari belirlenmistir.
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Lise Ogrencilerinin Psikolojik Saglamlik ve Stresle Basa Cikma Stratejilerinin Maddi
Durum Degiskenine Gore Betimsel Istatistikleri ve ANOVA Sonuglarina iligkin Bulgular

Lise 6grencilerinin psikolojik saglamlik ve stresle basa ¢ikma stratejileri 61¢eklerinden aldiklar:
puan ortalamalarinin kardes sayisina gore dagilimlari ile ilgili betimsel istatistikler Tablo 10’da
verilmistir. Tablo 11’de Tek yonliit ANOVA bulgularina yer verilmistir.

Tablo 10. Lise Ogrencilerinin Psikolojik Saglamlik ve Stresle Basa Cikma Stratejilerinin Maddi
Durum Degiskenine Goére Betimsel Istatistikler

Olgekler Maddi Durum N X SD
0-2000 TL. 192 46.3438 8.87650
2000-4000 TL. 259 45.0193 8.52150
Psikolojik Saglamlik 4000-6000 TL. 248 44.3710 8.79452
6000-8000 TL. 126 47.3016 8.85101
8000 TL. ve iizeri 117 45.1709 8.56345
0-2000 TL. 191 156.1099 28.28471
2000-4000 TL. 255 156.5412 24.08771
Stresle  Basa  Cikma —755 000 242 1517810  24.19024
Stratejileri
6000-8000 TL. 126 161.6587 22.45784
8000 TL. ve lizeri 114 153.8772 25.04479

Tablo 10 incelendiginde maddi durumu 0-2000 TL. arasinda lise 6grencilerinin psikolojik
saglamlik puan ortalamalar1 46.34, 2000-4000 arasinda olanlarin 45.01, 4000-6000 arasinda
olanlarin 44.37, 6000-8000 TL. arasinda olanlarin 47.30, 8000 TL. ve iizeri olanlarin ise 45.17
olarak belirlenmistir. Stresle basa ¢ikma stratejileri puan ortalamalari maddi durumu 0-2000
TL. arasinda lise 68rencilerinin psikolojik saglamlik puan ortalamalar1 156.10, 2000-4000 TL.
arasinda olanlarin 156.54, 4000-6000 TL. arasinda olanlarin 151.78, 6000-8000 TL. arasinda
olanlarin 161.65, 8000 TL. ve tzeri olanlarin ise 153.87 olarak belirlenmistir.

Tablo 11. Psikolojik Saglamlik ve Stresle Basa Cikma Stratejileri Ortalamalarinin Maddi Durum
Degiskenine Gore Tek Yonlii ANOVA Sonuclari

- Varyansin Kareler Kareler Anlamh
Olgelkder Kaynagi Toplami Df Ortalamasi F P Fark
Gruplar Arast  931.197 4 232.799
Psikolojik Gruplar Igi 71187.208 937 75974 3.064 .016 4000-6000 < 6000-8000
Saglamhk
Toplam 72118.404 941
Gruplar Arast  8768.250 4 2192.063
Stresle Basa
Cikma Gruplar I¢i 574328.007 923  622.241 3.523 .007 4000-6000 < 6000-8000
Stratejileri
Toplam 583096.258 927

Tablo 11 incelendiginde lise 6grencilerinin psikolojik saglamliklar1 maddi durum degiskenine
gore (p=.016, P<.05) gore anlamh bir fark géstermektedir. Gruplar arasinda goriilen farkin
kaynagini belirlemek amaciyla Post-Hoc testlerinden Tukey analizi uygulanmistir. Lise
ogrencilerinin maddi durumu 4000-6000 arasinda olanlar 6000-8000 arasinda olanlar
arasinda anlamh farkhiliklar gézlenmistir. Bu sonuglar Arslan (2015)’e gore lise 6grencilerinin
maddi durumu 4000-6000 arasinda olanlarin psikolojik saglamliklarinin, maddi durumu 6000-
8000 arasi olanlardan anlaml derece diisiik oldugunu ortaya koymaktadir.

Lise Ogrencilerinin stresle basa cikma stratejileri maddi durum degiskenine gore anlamlh
farklihk gostermektedir (p=.007, p<.05). Gruplar arasinda goriilen farkin sebebini 6grenmek
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icin Post-Hoc testlerinden Tukey analizi kullanilmistir. Lise 6grencilerinin stresle basa ¢ikma
stratejileri maddi durumu 4000-6000 arasinda olanlar ile 6000-8000 arasinda olanlar arasinda
anlamh farkhliklar gézlenmistir. Yani lise 6grencilerinin maddi durumu 6000-8000 arasinda
olanlarin stresle basa ¢ikma stratejilerini, maddi durumu 4000-6000 arasi1 olanlardan anlamh
derece etkin kullandiklari belirlenmistir.

Lise Ogrencilerinin Psikolojik Saglamlik ve Stresle Basa Cikma Stratejilerinin Okul Tiirii
Degiskenine Gore Betimsel istatistikleri ve ANOVA Sonugclarina iliskin Bulgular

Lise 6grencilerinin psikolojik saglamlik ve stresle basa ¢ikma stratejileri 6lceklerinden aldiklari
puan ortalamalarinin okul tiiriine gore dagilimlar ile ilgili betimsel istatistikler Tablo 12’de
verilmistir. Tablo 13’de Tek yonliit ANOVA bulgularina yer verilmistir.

Tablo 12. Lise Ogrencilerinin Psikolojik Saglamlik ve Stresle Basa Cikma Stratejilerinin Okul
Tiirli Degiskenine Gore Tek Yonlit ANOVA Analizi Sonuglari

Olcekler Okul Tiirii N X SD
Meslek Lisesi 183 46.39 9.19
Anadolu Lisesi 283 44.77 7.84
Psikolojik Saglamlik imam Hatip Lisesi 351 45.53 9.41
Fen Lisesi 126 45.33 8.03
Meslek Lisesi 183 152.14 25.06
Stresle Basa Cikma Anadolu Lisesi 277 155.25 25.17
Stratejileri imam Hatip Lisesi 343 156.73 25.26
Fen Lisesi 126 158.23 24.03

Tablo 12 incelendiginde meslek lisesinde 6grenim goren 6grencilerin psikolojik saglamlik puan
ortalamalar1 46.39, Anadolu lisesinde 6grenim gorenlerin 44.77, imam hatip lisesinde 6grenim
gorenlerin 45.53, fen lisesinde 6grenim gorenlerin 45.33 oldugu belirlenmistir. Stresle basa
cikma stratejileri incelendiginde meslek lisesinde 6grenim goéren o6grencilerin puan
ortalamalar1 152.14, anadolu lisesinde 0grenim gorenlerin 155.25, imam hatip lisesinde
0grenim gorenlerin 156.73, fen lisesinde 6grenim gorenlerin 158.23 oldugu belirlenmistir.

Tablo 13. Psikolojik Saglamlik ve Stresle Basa Cikma Stratejileri Ortalamalarinin Okul Tiiri
Degiskenine Gore Tek Yonli ANOVA Sonuglari

Varyansin

Kareler

Kareler

Olgekler Kaynag Toplam Df Ortalamasi P
Gruplar Arast 296.366 3 98.789
Psikolojik Gruplar Igi 71828572 939 76.495 1.291 276
Saglamhik
Toplam 72124937 942
Gruplar Arast 3526.524 3 1175.508
Stresle Basa —
Cikma Stratejileri Gruplar I¢gi 579777.484 925 626.786 1.875 132
Toplam 583304.009 928

Tablo 13 incelendiginde lise 6grencilerinin psikolojik saglamliklar1 okul tiirii degiskenine gore
(p=-276, P>.05) gore anlaml bir fark gostermemektedir. Lise 6grencilerinin stresle basa ¢ikma
stratejileri okul tiirii degiskenine gore anlaml farklilik géstermemektedir (p=.132,p>.05).

Lise Ogrencilerinin Psikolojik Saglamlik ve Stresle Basa Cikma Stratejilerinin Siif
Diizeyi Degiskenine Gore Betimsel istatistikleri ve ANOVA Sonugclarina iliskin Bulgular

Lise 6grencilerinin psikolojik saglamlik ve stresle basa ¢ikma stratejileri 61ceklerinden aldiklari
puan ortalamalarinin kardes sayisina gore dagilimlari ile ilgili betimsel istatistikler Tablo 14’te
verilmistir. Tek yonlii ANOVA sonuglari ise Tablo 15’de verilmistir.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi

191
Journal of Interdisciplinary Educational Research 2023;7(15);182-201



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

Tablo 14. Lise Ogrencilerinin Psikolojik Saglamlik ve Stresle Baga Cikma Stratejilerinin Sinif
Diizeyi Degiskenine Gore Betimsel Istatistikleri

Olcekler Simif Diizeyi N X SD
9 234 46.2393 8.44436
10 258 45.4070 8.84195
Psikolojik Saglamhik 11 271 44.6937 9.24914
12 180 45.6000 8.19293
9 229 157.8777 2552111
Stresle Basa Cikma 10 257 155.0973 24.42483
Stratejileri 11 266 152.0526 24.38692
12 177 158.6836 25.91444

Tablo 14 incelendiginde 9. Sinif diizeyinde 6grenim goéren 6grencilerin psikolojik saglamlik
puan ortalamalar1 46.23, 10. Siif diizeyinde 6grenim gorenlerin 45.40, 11. Simif diizeyinde
0grenim gorenlerin 44.69, 12. Sinif diizeyinde 6grenim gorenlerin 45.60 oldugu belirlenmistir.
Stresle basa ¢ikma stratejileri incelendiginde 9. Sinif diizeyinde 6grenim goren 6grencilerin
puan ortalamalar1 157.87, 10. Sinif diizeyinde 6grenim gorenlerin 155.09, 11. Sinif diizeyinde
o0grenim gorenlerin 152.05, 12. Sif diizeyinde 6grenim gorenlerin 158.68 oldugu
belirlenmistir

Tablo 15. Psikolojik Saglamlik ve Stresle Basa Cikma Stratejileri Ortalamalarinin Sinif Diizeyi
Degiskenine Gore Tek Yonlit ANOVA Sonuclari

Olgekler Varyal}sm Kareler Df Kareler F p Anlaml
Kaynagi Toplam Ortalamasi Fark
Gruplar Arasi 305.292 3 101.764
Psikolojik Gruplar Igi 71819.645 939  76.485 1331 263 -
Saglamhik
Toplam 72124.937 942
Gruplar Arasi 6283.318 3 2094.439
Stresle Basa _ 9. Sinif > 11. Simif
Cikma Gruplar Igi 577020.690 925 623.806 3.358 .018
Stratejileri 12. Siif > 11. Simf
Toplam 583304.009 928

Tablo 15 incelendiginde lise 6grencilerinin psikolojik saglamliklar1 sinif dizeyi degiskenine
gore (p=.263, P>.05) gore anlamh bir fark gostermemektedir. Lise 6grencilerinin stresle basa
cikma stratejileri okul tlirti degiskenine gore anlamli derecede farklilasmaktadir (p=.018,
p<.05). Gruplar arasinda goriilen farkin sebebini 6grenmek icin Post-Hoc testlerinden Tukey
analizi kullamilmistir. Lise Ogrencilerinin stresle basa ¢ikma stratejileri 9. sinifta 6grenim
gorenler ile 11. sinifta 6grenim gorenler arasinda, 11. sinifta 6grenim gorenler ve 12. sinifta
O0grenim gorenler arasinda anlamli farkliliklar gézlenmistir. Yani lise 6grencilerinden 9. sinifta
ve 12. smifta 6grenim gorenlerin stresle basa c¢ikma stratejilerini 11. smnifta 6grenim
gorenlerden anlaml derecede etkin kullandiklari ortaya konmustur.

SONUCLAR ve TARTISMA

Arastirmamizdan elde edilen verilerin analizleri sonucunda stresle basa ¢ikma stratejileri
psikolojik saglamlig1 pozitif yonde anlaml olarak yordamaktadir. Arastirmanin 6rneklemini
olusturan liseli 6grenciler gelisimsel anlamda ergenlik doneminde yer almaktadir ve ergenlik
doneminin, yasamin genel stresorleri disinda spesifik stres kaynaklar1 barindirdig:
bilinmektedir. Genel olarak yasamda anlam ve kimlik arayisi1 (Sanh ve Ersanli, 2021), kimlik
denemeleri stirecinde aile i¢i catismalar, okul ve akademik basari, arkadas iliskileri gibi bu
déneme yogunlasan bircok stres kaynaginin oldugu bilinmektedir (Smith ve Carlson, 1997). Bu
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ve daha fazlasi stres kaynaklariyla etkin bir bicimde bas edememesi bireyin risk grubunda yer
almasi icin zemin olusturmaktadir (Smith ve Carlson, 1997). Bunun aksine etkin basa ¢ikma
yollart mevcut arastirmamizin bulgularinin da ortaya koydugu sekliyle psikolojik
saglamliklarinin artmasi icin altyapi olusturmaktadir. Alan yazinda lise 6grencileri tizerinde bir
arastirmaya rastlanmamisken farkl gruplar lizerinde yapilan arastirmalar incelenmistir. Bu
arastirmalar stresle basa ¢cikmada aktif ve islevsel basa cikma stratejilerinin kullaniminin
psikolojik saglamhigi arttirdigini ifade etmektedir (Gloria ve Steinhardt, 2014; Karstoft vd.,
2015; Ozer, 2016; Varicier, 2019; Fleishman, 1984; Kaya ve Demir, 2017). Yapilan arastirmalar
genel olarak; pozitif duygular (Gloria ve Steinhardt, 2014; Oztiirk ve Mackali, 2022), bilissel
esneklik (Beasley, Thompson ve Davidson, 2003), kabullenme ve davranissal aksiyon (Polizzi,
Lynn ve Perry, 2020), 6zsayg: (Rutter, 1987), sosyal destek (Rahim, 1996), duygusal zeka
(Kékcam, Arslan ve Tras, 2022), duygu diizenleme becerisi (Isézen ve Kolay, 2022), 6z kontrol
(Kagar, 2022) gibi faktorlerin stresle basa ¢cikmanin etkili bilesenleri oldugunu ve bireylerin
psikolojik dayaniklilik diizeylerini olumlu yonde etkilediklerini ortaya koymustur. Biitiin bu
arastirmalarla birlikte degerlendirildiginde mevcut arastirmamizin lise 6grencilerinin daha
gelismis stresle basa c¢cikma stratejilerine sahip olmalarinin daha yiliksek psikolojik bir
dayanikliga yol acacagina yonelik bulgusunun tutarli ve anlamli bir sonug¢ oldugu
anlasilmaktadir.

Arastirmamizin verilerinin analizi sonucunda lise 6grencilerinin psikolojik saglamliklarinin
cinsiyete gore anlamli olarak farklilasmadigi belirlenmistir. Alan yazin incelendiginde;
arastirmamizin bulgularim destekleyen calismalarin oldugu gozlemlenmistir. Ornegin; liseli
ergenler lizerinde yapilan bir arastirmada cinsiyet ve psikolojik saglamlik arasinda anlaml bir
iliski bulunamamistir (Lamiser Atik, 2013). Yine Ak¢a (2012) tarafindan geng¢ yetiskinler
tizerinde yapilan bir arastirmada cinsiyet ve psikolojik saglamlik arasinda anlaml bir iliski
bulunamamustir. Ayrica; Terzi (2008), Ozcan (2005), Eryilmaz (2012) ve Sezgin (2012)
yaptiklar1 arastirmalarda psikolojik saglamlik ile cinsiyet arasinda anlamli bir iliskinin
olmadigini ortaya koymuslardir. Bunlarin yani sira; ergenler tizerinde yapilan bir calismada
kizlarin psikolojik saglamliginin erkeklere gére daha yiiksek oldugu ortaya konmustur (Oktan,
2008). Onder ve Giilay (2008) arastirmalarinda psikolojik saglamhigin kizlarda daha yiiksek
oldugunu belirtmistirler. Alan yazinda psikolojik saglamligin erkeklerde daha yiiksek
oldugunu ortaya koyan arastirmalara da rastlanmistir (Toprak, 2014; Boyraz ve Sayger, 2011;
Bahadir, 2009).

Alan yazinda arastirma sonuglar1 tutarlilk gostermemektedir. Kiz ergenlerin psikolojik
saglamliklarinin daha yiiksek oldugunu ortaya koyan arastirmalarin sonuglari, kizlarin
ergenlige erken girmelerinden kaynaklanan problemleri daha ¢ok bireysel cabalariyla ¢6zmeye
calismalarina ve toplumumuzdaki ataerkil yapidan kaynakli beklentiler ve yiiklenen
sorumluluklardan kaynaklanan durumlarda giligli durma ¢abalarina baglanabilir.
Arastirmalarda erkek ergenlerin psikolojik saglamliginin yiiksek bulunmasinin yine
toplumumuzun ataerkil yapisindan kaynaklh olarak “erkekler aglamaz” yargisindan ve
erkeklerin her zorluk karsisinda giiclii olmalar1 gerektigi yargisindan kaynaklanabilecegi
diistiniilmektedir.

Arastirmadan elde edilen verilerinin analizi ile lise dgrencilerinin cinsiyetlerine gore stresle
basa ¢ikma stratejilerinin anlaml olarak farklilastigi ve kiz 6grencilerin erkeklere gore stresle
daha etkin ve islevsel bas ettikleri ortaya konmustur. Tiirkiim (2002) yaptig1 arastirmada
arastirmamizla benzer sonuglara ulasmis ve kiz cocuklarinin erkeklere gore etkin ve islevsel
basa ¢ikma stratejilerini daha fazla kullandiklarini ortaya koymustur. Alan yazinda
arastirmamizin sonuglariyla benzerlik gosteren farkli arastirmalara da rastlanmistir. Aydin
(2003) stresle basa c¢ikmada kiz ergenlerin erkeklere gore stresle basa ¢ikmada etkin ve
islevsel stratejileri kullandiklar1 ortaya konmustur. Aymi sekilde Cankiroglu (2007)
arastirmasinda erkek ergenlerin kizlara gore pasif basa ¢ikma yontemlerini kullandiklarini
belirlemistir. Alan yazinda arastirmamizdan farkli sonuglara ulasilan c¢alismalara da
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rastlanmistir. Spor lisesinde okuyan 6grenciler iizerinde yapilan bir arastirmada stresle basa
¢ikma yontemlerinin cinsiyete gore farklilasmadigi ortaya konmustur (Kalkavan, Kadioglu ve
Kayhan, 2021). Ayrica Ciftci (2002) yaptig1 arastirmada stresle basa cikmada erkek ergenlerin
kizlara gore etkin ve islevsel yontemleri kullandigini ifade etmistir. Bu bulgulardan hareketle
ergenlerin cinsiyetlerine gore ortaya koyduklari stresle basa cikma stratejilerinin net bir
sekilde farklilasmadigi disiiniilebilir. Bu durumun ortaya c¢ikmasinda; kiz 6grencilerin
ergenlige erkeklere gére daha erken girmeleri, bu dénemde kiz 6grencilerin kendilerini ifade
etme noktasinda erkeklerden daha girisken olmalari, sosyal kiiltiirel faktérler, aile i¢i tutumlar,
kisisel ve cevresel faktorler gibi etkenlerin etkili oldugu sdylenebilir.

Arastirmayla lise 6grencilerinin psikolojik saglamliklarinin kaldiklar1 yere gore anlamli olarak
farklilasmadigr bulunmustur. Alan yazin incelendiginde arastirmamizin degiskenine yonelik
farkli arastirmalara rastlanmamistir. Bununla beraber aileleriyle ve yetistirme yurtlarinda
kalan 6grencilerin psikolojik saglamhgini aragtiran bazi arastirmalara rastlanmistir. Ornegin;
Temel (2017) aileleriyle yasayan ergenlerin psikolojik saglamliklarinin yetistirme yurtlarinda
yagayan ergenlere gore; Ozcan (2005) aileleriyle yasayan ergenlerin ayr1 olanlara goére
psikolojik saglamliklarinin daha fazla oldugu ortaya koyarken; Katyal (2015) ise yetistirme
yurtlarinda kalan ergenlerin psikolojik saglamliginin aileleriyle yasayanlara goére daha ytliksek
oldugunu belirlemistir. Katyal (2015) tarafindan yapilan arastirmada elde edilen bu sonucun
aragstirmanin gergeklestirildigi yurdun gelismis ozellikler tasimasi, pozitif uyaranlar
barindirmasi1 ve gelismis bir c¢evrede yer almasina baglanmaktadir. Aileleriyle yasayan
ergenlerin psikolojik saglamliklari; ebeveynlerinin rol model olmasi ve onlarin olumsuz yasam
olaylarina karsi gostermis olduklar1 tepkilere gore degiskenlik gosterebilmektedir.
Arastirmamizin sonucunun farklilasmamasi ise 6grencilerin okul pansiyonlarinda kalmalariyla
ve hafta sonlar1 ya da istedikleri zamanlarda aileleriyle goriisme imkanina sahip olmalariyla
iliskili olabilecegi diisiiniilmektedir.

Arastirmada lise 6grencilerinin stresle basa ¢ikma stratejilerinin kalinan yer degiskenine gore
anlamli olarak farklilasmadigi belirlenmistir. Bu sonucun alan yazinla paralel oldugu
soylenebilir. Alan yazin incelendiginde arastirmamizin degiskenine yonelik az sayida
arastirmaya rastlanmistir. Firat ve Kaya (2015) tarafindan lise 6grencileri iizerinde yapilan
arastirmada yasanilan yer ile stresle bas etme yontemleri arasinda anlamh bir fark
bulunamamustir. Ozdemir (2013) aileleriyle ve ailelerinden ayr1 yasayan iiniversite 6grencileri
tizerinde yapmis oldugu arastirmada aileyle birlikte ya da aileden ayr1 yasamayla stresle bas
etme yontemleri arasinda anlamh bir fark olmadigini ortaya koymustur. Bununla beraber
aileleriyle ve yetistirme yurtlarinda kalan 6grencilerin stresle bas etme yontemlerini arastiran
bir arastirmaya rastlanmistir. Sahin Baltac1 (2002) yaptig1 arastirmada yetistirme yurtlarinda
kalan ergenlerin aileleriyle yasayanlara gore stresle bas etmede daha basarisiz yontemler
kullandiklar1 belirlemistir. Bu sonuglar 1s18inda, ebeveynler tarafindan saglanan sosyal
destegin stresle basa ¢ikma stratejilerinin belirlenmesinde etkili oldugu ifade edilebilir.

Arastirmamizda ve arastirmamizin sonugclariyla ayn1 sonuca ulasan diger arastirmalarda
stresle basa cikma stratejilerinin kalinan yere gore farklilasmamasi; stresle basa ¢ikma
stratejilerinin  durumsal olarak degisebilecegiyle, 0grencilerin okul pansiyonlarinda
kalmalariyla ve hafta sonlar1 ya da istedikleri zamanlarda aileleriyle goriisme imkanina sahip
olmalariyla iligkili oldugu sdylenebilir.

Arastirmamizin bulgularindan elde edilen veriler sonucunda lise 6grencilerinin psikolojik
saglamliklarinin kardes sayisina gore anlamli olarak farklilasmadigi ortaya konmustur. Alan
yazinda arastirmamizin sonuglarini destekleyen ve ergenlerin psikolojik saglamliklarinin
kardes sayisina gore farklilasmadigini bulan arastirmalarin oldugu gorilmistir (Acikgoz,
2016; Altundag, 2013; Glndas, 2013; Onat, 2010; Sahin,2018; Topgu 2017). Arastirmamizin
sonuglariyla farkhliklar gosteren arastirmalara da rastlanmustir. Ornegin; Cicek (2021) lise
ogrencileri lizerinde yapmis oldugu arastirmada kardes sayisiyla psikolojik saglamligin
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dogrusal olan bir iliskiye rastlamamistir. Onat (2010) ise yaptig1 arastirmada kardes sayilari
acisindan dort-bes kardese sahip bireylerin psikolojik saglamliklarinin daha yiiksek oldugunu
ortaya koymustur. Bunlarla beraber kardes sayisi azaldikca psikolojik saglamligin arttigini
ortaya koyan arastirmalara da rastlanmistir (Aydin ve Egemerdiyeva, 2018; Celikci, 2021; Kilic,
2014). Arastirmalarda farkl sonuglarin ortaya konmasinda kiiltiirel farkliliklar; kardes sayisi
fazla olmasi halinde ortaya cikabilecek ilgi yetersizligi, ihmal ve yalnizlik hissi, kardeslerin
yaslar1 ve yas farklari, icinde bulunulan doénem gibi etkenlerin etkili olabilecegi
diistiniilmektedir.

Arastirmamizda lise 6grencilerinin stresle basa ¢ikma stratejilerinin kardes sayisi degiskenine
gore anlamh olarak farklilastig1 belirlenmistir. Veriler analiz edildiginde tek cocuk olan lise
ogrencilerinin 3 ve 4 kardes olan 68rencilere gore etkin ve islevsel bas etme yontemlerini daha
¢ok kullandigy; 5 ve daha fazla kardes olan 6grencilerin ise 3 kardes olan 6grencilere gore etkin
ve islevsel basa cikma stratejilerini daha ¢ok kullandigi belirlenmistir.

Alan yazin incelendiginde lise 6grencileri lizerinde yapilan ve stresle basa ¢ikma stratejilerini
kardes sayis1 degiskenine gore arastiran farkl arastirmalara rastlanmistir. Cerit (2019) stresle
bas etme yontemlerinin kardes sayisina gore anlamli olarak farklilasmadigi ortaya koymustur.
Ayrica Aydin (2003) ergenlerin stresle bas etmede kardes sayisi arttikca boyun egici yaklasimi
daha ¢ok kullandigini, 3 kardesi olan ergenlerin de 2 kardesi olan ergenlere gore iyimser
yaklasimi daha ¢ok kullandigim1 ortaya koymustur. Arastirmalardaki sonuglarin
farklilasmasimin kiiltiirel dinamiklerin, icinde bulunulan dénemin ve aile ici iletisim ve
tutumlarin farklilik géstermesiyle iliskili olabilecegi diisiiniilmektedir.

Arastirmamizin  bulgularinin  analizleri sonucunda lise o&grencilerinin  psikolojik
saglamliklarinin maddi durum degiskenine gére anlamli olarak farklilastigi belirlenmistir.
Buna gore maddi durumu 6000-8000 TL arahiginda olan lise 6grencilerinin psikolojik
saglamliklarinin maddi durumlar1 4000-6000 TL araliginda olanlara gore daha ytiksek oldugu
ortaya konmustur. Buradan hareketle lise 6grencilerinin maddi durumunun artmasiyla
psikolojik saglamligin ytikseldigi sonucuna varilabilir. Alan yazin tarandiginda arastirmamizin
sonuglarini  destekleyecek nitelikte calismalara rastlanmistir. Ornegin; Celikci (2021)
ergenlerin ekonomik duzeyi arttikga psikolojik saglamliklarinin arttigin1 ortaya koymustur.
Ayrica Ezer (2017) ve Gizir (2007) yaptiklar1 arastirmalarda ekonomik yoksullugun psikolojik
saglamlik icin bir risk faktéri oldugunu belirtmistirler. Arastirmalar ve bulgular géz oniinde
bulunduruldugunda sosyo-ekonomik diizey ergenlerin koruyucu kaynaklarla etkilesimini
arttirirken, psikolojik saglamlig1 desteklemeyen bir unsur olarak degerlendirilebilir.

Arastirmada lise 6grencilerinin stresle basa cikma stratejilerinin maddi durum degiskenine
gore anlaml olarak farkhlastigi ve maddi durumu 6000-8000 TL aralifinda olan lise
ogrencilerinin, maddi durumlar1 4000-6000 TL araliginda olanlara gore daha etkin ve islevsel
basa c¢cikma stratejilerini kullandiklar1 belirlenmistir. Buradan hareketle lise 6grencilerinin
maddi durumunun artmasiyla daha etkin ve islevsel basa ¢ikma stratejilerini kullandiklari
diisiiniilebilir. Alan yazinda arastirmamizi destekler nitelikte calismalarla beraber farkl
sonuglara ulasan ¢alismalara da rastlanmistir. Incelenen bir arastirmada ekonomik diizeyin
yliksek olan ergenlerin aktif ve etkin basa ¢ikma yodntemlerinin daha ¢ok kullandiklar
sonucuna varilmistir (Ciftci, 2002; Cankiroglu, 2007). Yine Davison & Neale (2004) ve Copur
(1996) tarafindan yapilan arastirmalarda ekonomik durumu diisiik olan bireylerin yliksek
olanlara gore etkin ve islevsel bas etme yontemlerini daha az kullandiklar ortaya konmustur.
Incelenen ¢aligmalardan farkl sonuglara ulasanlar da olmustur. Ornegin; Yildiz (2021) ve Cerit
(2019) arastirmalarinda ergenlerin stresle bas etme ydntemlerinin ekonomik diizeye gore
anlamh olarak farklilasmadig1 belirtmistirler. Arastirmalarda ekonomik kosullarin dusiik
olmasi ve bunun sonucunda ihtiyaclarin karsilanamamasi stres diizeyinin yliksek olmasina
sebep olmaktadir. Ayrica ekonomik yetersizlikler aile ici iletisimde kopukluga, aile ici destek
yetersizligine, yasam doyumunun diismesine neden olmaktadir (Cankiroglu, 2007). Buradan
hareketle maddi durumdaki yetersizliklerin stresle basa ¢ikmada etkili oldugu s6ylenebilir.
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Arastirmamiz bulgularinin analizleri sonucunda lise 6grencilerinin psikolojik saglamliklarinin
okul tiirtine gore anlamh olarak farklilasmadigi belirlenmistir. Alan yazinda arastirmamizin
bulgularini destekler nitelikte calismalara ulasilmistir. Bu arastirmalarda lise 6grencilerinin
psikolojik saglamliklarinin okul tiiriine gore farklilasmadigl ortaya konmustur (Akgiin ve Uz
Bas, 2020; Dayioglu, 2008) . Ayrica arastirmamizin sonuclariyla farklilik gdsteren ¢calismalar da
mevcuttur. Celikci (2021) ve Giirsu (2012) arastirmalarinda yiiksek basar1 siralamasi ile
ogrenci alan liselerdeki 6grencilerin, diisiik basar1 siralamasi ile 6grenci alanlara liselerdeki
ogrencilere gore psikolojik saglamliklarinin daha yiliksek oldugunu ortaya koymuslardir.
Arastirmalardaki bu farklilasmanin okullarin bulunduklar: ¢evre, okullara iliskin basar: algisi
ve ergenlerin okullara ytikledigi anlamlardaki degiskenlikten kaynaklandigi diisiiniilmektedir.

Arastirmamizda lise 68rencilerinin stresle basa cikma stratejilerinin okul tiirii degiskenine
gore anlaml olarak farklilasmadigi ortaya konmustur. Alan yazin tarandiginda; Yildiz (2021)
ve Binboga (2002) tarafindan yapilan arastirmalarda lise 6grencilerinin stresle basa ¢ikma
stratejilerinin okul tiirii degiskenine goére anlaml olarak farklilasmadigi vurgulanmistir. Bu
sonuglar arastirmamizi destekler niteliktedir. Ayrica Yakinlar (2006) yaptig1 ¢calismada askeri
lise 6grencilerinin diger liselerdeki 6grencilere gore stresle basa ¢cikmada daha etkin ve islevsel
yontemler kullandiklarini belirtmistir. Yine Cerit (2019) yapmis oldugu arastirmada lise
ogrencilerinin okul tlriine gore sadece ¢aresiz yaklasim alt boyutunda bir faklilasma tespit
etmistir. Arastirmada sosyal bilimler liselerinin en yliksek caresiz yaklasima sahip oldugu ve
ozel liselerde okuyan 6grencilerin ise caresiz yaklasimi en az kullandiklari ortay koyulmustur.
Arastirmalardaki bu farkliliklarin lise tiirlerinin seciminde ekonomik kosullarin, ergenin kisilik
ozelliklerinin, aile yapisinin ve gelecekle ilgili hedeflerin farklilasmasiyla ilgili oldugu
diistiniilmektedir.

Arastirmamizin bulgular 1s181inda lise 6grencilerinin psikolojik saglamliklarinin simif diizeyine
gore anlaml olarak farklilasmadigi ortaya konmustur. Alan yazinda arastirmamizi destekleyen
bir¢ok calismaya rastlanmistir. Aslan (2018), Cicek (2021), Kili¢ (2019) ve Yondem ve Bahtiyar
(2016) arastirmalarinda lise 6grencilerinin psikolojik saglamliklarinin sinif kademesine gore
farklilasmadigini belirlemistirler. Bunun yani sira arastirmamiz sonuglarindan farkh sonuglara
ulasmis ¢calismalar da incelenmistir. Ergii (2009), Celikci (2021), Cavga (2019), Onat (2010) ve
Kurtoglu (2019) arastirmalarinda 9. sinif 6grencilerinin psikolojik saglamliklarinin diger simf
diizeyindeki oOgrencilerin psikolojik saglamliklarina goére daha yiiksek oldugunu ortaya
koymuslardir. Arastirmalarda farklilasmanin nedeninin; 6grencilerin sosyal c¢evrelerinin
faklilasmasi, sosyo-kiiltiirel yapilarindaki degisiklik ve yas arttikga zorlayici durumlari
algilama ve etkilenme diizeyinin artmasi olarak diisiintilmektedir.

Arastirmamizin verilerinin analizleri sonucunda lise 06grencilerinin stresle basa ¢ikma
stratejilerinin simif diizeyi degiskenine gore anlamli olarak farklilastigi ortaya konmustur.
Analizlere gore 9. siif 6grencilerinin 11. sinif 6grencilerine gore stresle daha etkin ve islevsel
bas ettikleri; 12. siif 6grencilerinin ise 11. sinif 6grencilerine gore stresle daha etkin ve
islevsel bas ettikleri belirlenmistir. Bu sonuclara goére lise 68rencilerinin stresle basa ¢ikma
stratejilerinin simnif diizeyine gore dogrusallik gostermedigi soylenebilir. Alan yazina
bakildiginda arastirmamiz sonuglarindan farkli sonuglara ulasan c¢alismalara rastlanmistir.
Demircioglu (2014) yapmis oldugu arastirmada 9. sinif 6grencilerinin 12. simif 6grencilerine
gore problem ¢ozme yontemlerini daha az kullandiklari; 12. simif 68rencilerinin ise 9. sinif
Ogrencilerine gore sosyal destek arama alt boyutunu daha az kullandiklar1 ortaya konmustur.
Tan (2006) yapmis oldugu arastirmada 10 ve 11. sinif 6grencilerinin 9. sinif 6grencilerine gore
stresle daha etkin ve islevsel bas ettikleri belirtmistir. Ayrica Cerit (2019) lise 6grencileri
lizerinde yaptif1 arastirmada stresle basa cikma stratejilerinin sinif diizeyine goére anlamh
olarak farklilasmadigi ortaya konmustur.

Bu sonuglara bakildiginda st smiflarin alt siniflara goére daha etkin problem ¢6zme
yontemlerini kullanmalari; yas ilerledik¢e bilissel becerilerde, sorumluluk bilincinde ve
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problem c¢6zme becerilerindeki artisa baglanabilir. Ayrica liseden mezun olma, iiniversite
sinavi, gelecege yonelik karara verme gibi sorumluluklarin stresle bas etmede 12. siniflar
avantajli duruma getirdigi soylenebilir. Bunlarla beraber 9. siniflarda sosyal destek aramanin
daha fazla kullanilmasinin; yeni bir okula baslama ve yeni insanlarla tanisma, iliski kurma
noktasindaki ihtiyaclardan kaynaklanabilecegi diisiiniilmektedir. Sinif diizeyine goére anlaml
bir farklilasma olamamasi ise kisisel, sosyal-kiltiirel farkliliklarin ve bolgesel 6zelliklerin
degismesine baglanabilir.

SONUC ve ONERILER

Bu arastirmada calismanin degiskenleri ile alakali bundan sonra yapilacak olan arastirmalara
kaynaklik edebilecek sonuclar elde edilmistir. Lise 06grencilerinin stresle basa ¢ikma
stratejilerinin psikolojik saglamliklarini anlamli derecede yordadigi sonucuna ulasilmistir.
Ayrica lise 6grencilerinin stresle basa ¢ikma stratejileri psikolojik saglamliklarindaki varyansin
%42’sini anlamli derece acikladigi tespit edilmistir. Demografik degiskenler acisindan
incelendiginde; lise 6grencilerinin psikolojik saglamliklari maddi durum degiskenine gore
anlamli derece farklilasirken cinsiyet, kalinan yer, kardes sayisi, okul tiri ve simf dizeyi
degiskenlerine gore anlamh farklilik géstermedigi sonucuna ulasilmistir. Stresle basa ¢ikma
stratejileri de cinsiyet, kardes sayisi, maddi durum, sinif diizeyi degiskenlerine gére anlamli
derece farklilasirken; kalinan yer ve okul tiirii degiskenlerine goére anlamli derece
farklilasmadig1 saptanmistir.

Bu arastirma cercevesinde sunulan Onerilere, arastirma sonuglarina dayal oneriler ve ileride
yapilabilecek arastirmalara yénelik éneriler seklinde gruplandirilabilir. ik olarak arastirma
sonuglarina dayali Oneriler agisindan incelendiginde; bu g¢alismada lise 6grencilerinin
psikolojik saglamligini yordayan stresle basa ¢ikma stratejileri iizerinde ¢alisilmistir. Stresle
basa c¢ikma stratejileri disinda psikolojik saglamligi yordadigi tahmin edilen farkh
degiskenlerle yapilacak arastirmanin ilgili literatiire katki saglayacagi diistiniilmektedir. Bu
¢alismada lise Ogrencilerinin psikolojik saglamliklar1 ve stresle basa c¢cikma stratejilerinin
kalinan yer degiskenine gore anlamli derecede farklilasmadig1 sonucuna ulasilmistir. Bu sonug
kalinan yer degiskeninin katilimcilar arasinda esit dagilmamasindan kaynakl olabilir.
Katilimcilarin kalinan yer degiskeninin birbirine yakin dagildigi calismalarin yapilmasi
arastirma hakkinda daha dogru sonuglar verebilir. Bu ¢alismada lise 6grencilerinin stresle basa
¢ikma stratejilerinin psikolojik saglamligin oldukga gli¢li bir yordayicis1 oldugu sonucuna
ulasilmistir. Bu baglamda lise 68rencilerinin psikolojik saglamliklarini yiiksek olmasi igin
stresle basa ¢ikma stratejileri ile ilgili 6grencilere yonelik egitimlerin veya yaratici etkinliklerin
gerek yerel gerek bakanlik diizeyinde organize edilmesinin énemli oldugu diisiiniilmektedir.
lleride yapilabilecek calismalara yonelik oneriler cercevesinde diisiiniildiigiinde; bu ¢alisma
lise O6grencilerinin psikolojik saglamliklarinin yordayicis1 olarak stresle basa ¢ikma
stratejilerinin etkisini nicel arastirma yontemi ve teknikleri kapsaminda gergeklestirilmistir.
lleride yapilacak ¢aligmalarda nitel arastirma yonteminden de faydalamilabilir. Ayrica bu
calisma Samsun ili Carsamba, Terme, Salipazar ve Ayvacik ilceleri devlet liselerinde 6grenim
gormekte olan Ogrenciler ilizerinde yapilmistir. Bundan sonra yapilacak olan ¢alismalarda
orneklem farkl bolgelerde 68renim gérmekte olan 6grenciler ile yapilabilir. Bu ¢alismada lise
ogrencilerinin psikolojik saglamliklarinin yordayicisi olarak stresle basa ¢ikma stratejileri
incelenmistir. Ileride yapilacak calismalarda psikolojik saglamhgin yordayicisi olarak bilingli
farkindalik, kisilik, benlik vb. degiskenler kullanilabilir.
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Abstract

In this study, it was aimed to find out to what extent high school students' coping strategies with stress
predict their psychological resilience levels. In addition, it was examined whether the psychological
resilience levels and coping strategies of high school students differ significantly according to gender, grade
level, place of residence (home or school boarding house), number of siblings, school type and financial
status variables. The study group consisted of 945 high school students studying in science, Anatolian,
vocational and imam hatip high schools in Carsamba, Terme, Salipazar1 and Ayvacik districts of Samsun
province. Child and Youth Resilience Measure (CYRM) adapted into Turkish by Arslan (2015), the R-Scale
of Strategies for Coping with Stress (R-SSCS) developed by Aydin (2005) and personal information form
were used as measurement tools in the study. SPSS 25 package programme was used to analyse the
collected data. In the analysis of the data, parametric tests; independent sample t test, one-way ANOVA test
and simple regression analysis were used. As a result of the analyses, it was concluded that stress coping
strategies significantly predicted psychological resilience. Stress coping strategies explained 42% of the
variance in psychological resilience. It was concluded that psychological resilience of high school students
differed significantly according to financial status, but not significantly according to gender, place of
residence, number of siblings, type of school and grade level; stress coping strategies differed significantly
according to gender, number of siblings, financial status and grade level, but not significantly according to
place of residence and type of school. In the literature review, there are not many studies conducted with
the variables and target group of this study. For this reason, it is thought that this research will make a
significant contribution to the literature.

Keywords: High school students, strategies for coping with stress, psychological resilience
INTRODUCTION

Today, psychology schools have started to focus on the strengths of individuals instead of focusing
on their negative characteristics. The concept of psychological resilience emerges at this point
(Karairmak & Bugay, 2014). When the literature on psychological resilience was examined, it was
seen that there are more than one definition. To mention these definitions; it is expressed as the
capacity of people to return to their previous state after traumatic experiences (Garmezy, 1991).
The American Psychological Association (2013) defined psychological resilience as the ability to
return to their previous state in the face of problems experienced by people in their immediate
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environment, negativities in their professional lives, deterioration in their health status and
challenging life events. When similar definitions in the literature are examined, it is seen that the
processes of adapting to negative situations and overcoming these situations are important
components of psychological resilience.

Psychological resilience has features such as being able to adapt to new situations after negative
events, being composed of ups and downs, not being innate and being able to be developed later.
In addition to these, protective factors, risk factors and positive outcomes are frequently
encountered as components of psychological resilience in the relevant literature. Protective
factors are expressed as situations that are effective in helping people cope with and manage
stress, while risk factors, on the contrary, are stated as factors that negatively affect people's
ability to adapt and cope with bad situations when they are exposed to challenging experiences
(Kefeli & Sanli, 2022; Sanhi & Kefeli, 2021; Truffino, 2010). When we examine protective factors
in three dimensions, first of all, individual factors can be mentioned. Establishing healthy
communication with the people with whom one interacts, having high adaptation skills, having
high self-confidence and respect for oneself, and being equipped in certain subjects are explained
by individual factors. Familial factors are defined as healthy communication within the family,
effective parental attitudes and good socioeconomic status, while environmental factors are
defined as having good relations with the environment with which the person is in contact
(Masten & Coasworth, 1998). Karairmak (2006) defined risk factors as difficult experiences and
traumatic events that negatively affect people's ability to maintain their lives in a healthy way.
Protective factors and risk factors affect each person at different levels and in different ways. At
this point, the concept of positive outcomes in the field of psychological resilience comes to the
fore. When individuals are exposed to challenging life events and risk factors, the situation that
emerges when they use adaptation skills and effective coping strategies with the support of
protective factors is stated as a positive outcome. The ability of people to overcome risk factors
with the presence of protective factors emerges as positive outcomes.

The stress experienced by individuals as a result of challenging life events may vary depending on
their developmental stages, age, gender, social environment and the period they live in (Kéknel,
1988). It is known that adolescence is one of the most important periods affecting the
development and change of the individual. Therefore, the concepts of stress and coping with stress
become important for adolescents. In the literature, stress and coping concepts are used with
different definitions. In the field of mental health, stress is defined as the state of tension
experienced by the organism in order to defend itself against internal or external stimuli and
adapt to the situation (Lazarus & Folkman 1984; Baltas & Baltas, 2013; Ciiceloglu, 1996). Coping,
on the other hand, can be defined as the cognitive and behavioral efforts of individuals to reduce
the tension they are exposed to in the face of challenging situations or events (Folkman et al.,
1986).

Eryilmaz (2009) summarizes the sources of stress for adolescents as "developmental tasks,
relationships with family and peers, problems arising from school and exams, death of someone
important, health problems and sexual problems". Adolescents do not know exactly how to cope
with these stressors in the early stages of adolescence; however, they develop some coping
strategies over time through different experiences. In addition, it is thought that individuals solve
their problems by modeling the people around them from birth until the end of the primary school
period, and that they develop emotion-centered coping and emotion management skills towards
the end of childhood and during adolescence (Compas et al., 1997; cited in Eryilmaz 2009).

Today, adolescents experience anxiety about academic success and future planning in terms of
their developmental tasks and may experience academic problems accordingly. After these
problems, situations such as failure and disappointment are encountered. This situation makes it
much more important to use effective strategies to cope with stress in adolescents (Kara, 2010).
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Aim of the Study

The aim of this study is to determine to what extent high school students' coping strategies with
stress predict their psychological resilience and whether their psychological resilience levels and
coping strategies with stress differ significantly according to demographic variables such as
gender, grade level, number of siblings, financial status, place of residence and type of school. In
the light of these aims, this research seeks answers to the following questions:

At what level do high school students' coping strategies with stress predict their psychological
resilience?

Do stress coping strategies and psychological resilience levels of high school students differ
significantly according to gender variable?

Do high school students' stress coping strategies and psychological resilience levels differ
significantly according to the grade level variable?

Do the stress coping strategies and psychological resilience levels of high school students differ
significantly according to the number of siblings variable?

Do the stress coping strategies and psychological resilience levels of high school students differ
significantly according to the financial status variable?

Do high school students' coping strategies with stress and psychological resilience levels differ
significantly according to the place of residence variable?

Do high school students' coping strategies and psychological resilience levels differ significantly
according to the type of school?

METHOD
Model of the Research

In this study, correlational research model, one of the quantitative research methods, was used.
Quantitative research is based on the principle that reality is independent of the researcher and
reality is objectively observed and measured and quantitative data are collected and analyzed
(Buyukoztiurk, Kilig Cakmak, Akgilin, Karadeniz & Demirel, 2013). In this study, one-factor
predictive correlation design, one of the correlational research types, was used. In predictive
correlation designs, the relationships between variables are examined and the other variable is
tried to be predicted based on one of the variables (Biiyiikoztirk et al., 2013).

Study Group

The study group of this research consists of 945 high school students studying in science,
Anatolian, vocational and imam hatip high schools in Carsamba, Terme, Salipazar1 and Ayvacik
districts of Samsun province under the Directorate of National Education. The study group of this
research was determined by simple random sampling. Simple random sampling method can be
explained as giving each sampling unit an equal probability of selection and including the selected
units in the sample group (Cingi, 1994).

Data Collection Tools

Personal Information Form: It was created by the researchers. In the personal information form, it
was aimed to obtain information from the participants about gender, grade level, school type,
number of siblings, place of residence and financial status variables.

Child and Youth Resilience Scale: It was developed by Liebenberg, Ungar, and Van de Vijver (2012).
The original form of the scale consists of 28 items. The short form study of the scale was conducted
by Liebenberg, Ungar, and LeBlanc (2013). As a result of the study, a unidimensional structure
consisting of 12 items was reached. Arslan (2015) conducted an adaptation study into Turkish.
The measurement tool has a five-point Likert structure. It is scored between "It completely defines
me (5)" and "It does not define me at all (1)". The score that can be obtained from the scale varies
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between 12 and 60. There are no reverse items in the scale. A higher score on the scale indicates
a higher level of psychological resilience. Arslan (2015) found the reliability coefficient of the
CGPSS to be .91 in his study. The internal consistency reliability coefficient of the scale for this
study was found to be .84.

G-Stress Coping Strategies Scale: It was developed by Aydin in 2005 based on flow theory. It
was developed to determine high school students' coping strategies with stress. While the
initial version of the SBSS included 48 items, the revised version consists of 43 items. Items in
the scale are given a score between 1 and 5. The scale is scored as "not at all suitable for me
"1", somewhat suitable for me "2", moderately suitable for me "3", largely suitable for me "4",
completely suitable for me "5". The scale consists of three sub-dimensions: struggle, personal
control and effective contact with the environment. There are 17 reverse-scored items in the
scale. The highest score that can be obtained from the total scale is 240 and the lowest score
is 48. The higher the score obtained from the whole scale, the higher the individual's level of
effective coping strategy with stress. Aydin (2005) found the reliability coefficient for the
whole scale to be .87. In this study, the reliability coefficient of the G-SBSS was found to be .90.

Analysis of the Data

SPSS 25 package program was used for the analysis of the collected data. When the skewness and
kurtosis coefficients of the data were examined, it was found that the coefficients were between -
1 and +1 and it was found that the scales did not deviate excessively from normal. Therefore, in
this study, the condition that the skewness-skewness values of the data should be between -2 and
+2 for normal distribution was met (George & Mallery, 2016; Tabachnick & Fidell, 2013).
Therefore, it was determined that all scales were normally distributed. Parametric tests were used
in the analysis phase. The reliability coefficients of the research data were calculated using
Cronbach alpha coefficient. Descriptive statistics were made for the research data. Independent
sample t-test technique was used to determine whether high school students' stress coping
strategies and psychological resilience levels differed significantly according to gender and place
of residence variables. One-Way Analysis of Variance (ANOVA) was used to determine the levels
of stress coping strategies and psychological resilience of the sample group according to grade
level, number of siblings, school type and financial status variables. In the light of the One-Way
Analysis of Variance (ANOVA) data, Post Hoc Tukey and LCD tests were used to wait for the source
of the difference in cases where the groups differed significantly. In addition, Simple Linear
Regression Analysis was used in this study to determine whether stress coping strategies predict
psychological resilience.

BULGULAR

This section presents the findings of the statistical analysis of the collected data. Firstly,
descriptive statistics and skewness and kurtosis coefficients related to the distribution of mean
scores are presented. Subsequently, the findings regarding the contribution of high school
students' coping strategies to predict their psychological resilience are presented. Afterwards, the
results regarding whether high school students' psychological resilience and coping strategies
with stress differ significantly according to gender, place of residence, number of siblings,
financial status, school type and grade level variables are presented.

Descriptive Statistics on Research Data

Descriptive statistics about the scales used in the study are presented in Table 2.
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Table 2. Descriptive Statistics for the Child and Adolescent Resilience Scale and G-Strategies for
Coping with Stress Scale

Scales N Min Max X SS
Psychological Resilience 943 12 60 45.44 8.75
Coping Strategies 929 52 215 155.59 25.07

When Table 2 is examined; for the psychological resilience scale; the lowest score was 12, the
highest score was 60, the mean was 45.44 and the standard deviation was 8.75. It can be evaluated
that the participants' scale mean (45.44) is close to the highest score (60) and their psychological
resilience is relatively high (Arslan, 2015). For the stress coping strategies scale, the lowest score
was 52, the highest score was 215, the mean was 155.59 and the standard deviation was 25.07. It
was also found that the participants’ scale mean (155.59) was close to the highest possible score
(215). Thus, according to Aydin (2020), it can be said that the participants use effective strategies
to cope with stress.

Findings Related to Skewness and Kurtosis Values of the Means of Psychological Resilience
and Stress Coping Strategies

In order to make the normality assumption of the data obtained through the scales used in the
study, skewness and kurtosis coefficients were examined. The skewness and kurtosis values of
the data obtained from the scales are given in Table 3.

Table 3. Table of Skewness and Kurtosis Values of the Means of Psychological Resilience and Stress
Coping Strategies

Scales N X SD Min Max Skewness Kurtosis
Psychological
. 927 45.4908 8.77507 12.00 60.00 -.648 .663
Resilience
Coping 927 155.6084  25.09354  52.00 215.00 007 -316
Strategies

When Table 3 is examined, it is found that the skewness and kurtosis coefficients are between -1
and +1. With these results, the condition that the skewness and kurtosis coefficients must be
between -2 and +2 values in order to reach the conclusion that the data are normally distributed
(George & Mallery, 2016; Tabachnick & Fidell, 2013). It was concluded that all the data to be used
in the analysis of this research showed normal distribution. It was decided that the tests to be
used in the analysis of the research data would consist of parametric tests.

Findings on the Effect of Stress Coping Strategies as a Predictor of Psychological Resilience
Pearson Product Moment Correlation Analysis results were analyzed to determine the significant
relationships between the variables used in the study. Afterwards, simple linear regression
analysis was conducted to determine whether coping strategies with stress predict psychological
resilience.

Before the simple linear regression analysis, it was checked whether some prerequisites were
met. First of all, the relationship between the variables was examined and it was ensured that
there was no problem of multiple collinearity. For this, the tolerance value explained as the ratio
of the variance that the variables cannot explain was examined. It was seen that the tolerance
value was 1.00, which is greater than .20. Then, the variance inflation factor (VIF) value of the
variables used in the study was examined. It was seen that the variance inflation factor (VIF) value
was less than 2.5 and 1.00. In the light of these values, it was determined that there was no
multicollinearity problem between the variables (Allison, 1999).
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Before determining whether stress coping strategies predict psychological resilience, the results
of Pearson Product Moment Correlation Analysis were examined to examine the relationship
between them.

Tablo 4. Pearson Product Moment Correlation Analysis to Determine the Relationship Between
High School Students' Psychological Resilience and Stress Coping Strategies

Scales N X SD r P
Psychological 927 45.49 8.77

Resilience 648 000
Coping Strategies 927 155.60 25.09

Tablo 4’de goriildiigli iizere psikolojik saglamlik ve stresle basa ¢cikma stratejileri arasinda
(r=.648, p<.05) pozitif yonde anlaml iliski saptanmistir. Stresle baca ¢ikma stratejilerinin
psikolojik saglamlig1 yordama giictine iliskin basit dogrusal regresyon analizi sonuclari Tablo 5’te
verilmistir.

Tablo 5. Lise Ogrencilerinin Stresle Basa Cikma Stratejilerinin Psikolojik Saglamliklarim
Yordamasina Iliskin Basit Dogrusal Regresyon Analizi Tablosu

Scales B S.E B t P
Constant 10.225 1.380 7.409 .000
Coping 227 .009 648 25.881 .000
Strategies

R=.648 R2=420 F=669.845 p=.000

*p<.01 **p<.001

When Table 5 is examined; a significant and positive relationship was found between high school
students' stress coping strategies and their psychological resilience (R=.648, R2=420), and it was
concluded that high school students' stress coping strategies were a significant predictor of their
psychological resilience (F=669.845, p=.000). It was concluded that stress coping strategies of
high school students significantly explained the 42% change in their psychological resilience.

Findings Related to Mean, Standard Deviation, T and P Values of Psychological Resilience
and Stress Coping Strategies of High School Students According to Gender Variable

Independent T test results related to the distribution of high school students' mean scores from
the psychological resilience and coping strategies with stress scales according to gender are given
in Table 6.

Table 6. Mean, Standard Deviation, T and P Values of High School Students' Psychological
Resilience and Stress Coping Strategies According to Gender Variable

Scales Gender N X SD t P
. Female 405 45.82 8.66
Psychological
o1 1.03 .303
Resilience
Male 521 45.22 8.86
Female 405 159.96 26.02
Coping Strategies 4.73 .000
Male 521 152.18 23.82

When Table 6 is examined, while the psychological resilience of high school students does not
differ significantly according to gender (p=.303, p>.05), their coping strategies with stress differ
significantly according to gender (p=.000, p<.05). Therefore, it can be concluded that female
students cope with stress more effectively and functionally than male students.
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Findings Related to Mean, Standard Deviation, T and P Values of High School Students’
Psychological Resilience and Coping Strategies with Stress According to Place of Residence
Variable

Independent T test results related to the distribution of high school students' mean scores from
the psychological resilience and coping strategies with stress scales according to the place of
residence are given in Table 7.

Table 7. Mean, Standard Deviation, T and P Values of High School Students' Psychological
Resilience and Stress Coping Strategies According to Place of Residence Variable

Scales Place of Residence N X SD t P
Psychological _Home 796 45.34 8.83 . 12
Resilience Dormitory/Pension 131 46,35 8,41 ' '
Coping. Home 796 155.21 25.31 1 2
Strategies Dormitory/Pension 131 157.98 23.68

When Table 7 is examined, the psychological resilience of high school students does not differ
significantly according to their place of residence (p=.226, p>.05). Likewise, high school students'
coping strategies with stress do not differ significantly according to their place of residence
(p=.242, p>.05).

Descriptive Statistics and ANOVA Results of High School Students' Psychological Resilience
and Stress Coping Strategies According to Number of Siblings

Descriptive statistics related to the distribution of high school students' mean scores from the
psychological resilience and coping strategies with stress scales according to the number of
siblings are given in Table 8. One-way ANOVA findings are given in Table 9.

Table 8. Descriptive Statistics of High School Students' Psychological Resilience and Stress Coping
Strategies According to Number of Siblings

Scales Number of Siblings N X SD
1 54 47.57 7.31
. - 2 254 46.19 7.85
Psychological Resilience 3 344 4448 9.13
4 171 45.49 9.47
5+ 119 45.73 8.58
1 54 162.85 3.28
2 250 156.72 1.59
Coping Strategies 3 340 153.01 1.38
4 168 154.05 1.87
5+ 116 159.75 2.21

When Table 8 is examined, the mean scores of psychological resilience of high school students
with 1 sibling were 47.57, 2 siblings were 46.19, 3 siblings were 44.48, 4 siblings were 45.49, and
5 and above siblings were 45.73. The mean scores of coping strategies with stress were 162.85
for high school students with 1 sibling, 156.72 for 2 siblings, 153.01 for 3 siblings, 154.05 for 4
siblings, and 159.75 for 5 and above siblings.
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Table 9. One-Way ANOVA Results of Psychological Resilience and Stress Coping Strategies Means
According to Number of Siblings Variable

Significant
Scales Source of Variance Sum of Df Mean of F P
Squares Squares difference
Between Groups 715,452 4 178,863
Psychological
Resilience Within Groups 71030,961 937 75,807 2,359 ,052 -
Total 71746,413 941
Between Groups 7822,264 4 1955,566
Coping 1 Sibl.> 3-4 Sibl.
. Within Groups 575014,933 923 622,985 3,139 ,014
Strategies 3 Sibl> 5 Sibl.
Total 582837,197 927

When Table 9 is examined, the psychological resilience of high school students does not show a
significant difference according to the number of siblings (p=.052, p>.05). However, stress coping
strategies of high school students differ significantly according to the number of siblings (p=.014,
p<.05). Tukey analysis, one of the Post-Hoc tests, was used to find out the reason for the difference
between the groups. Significant differences were observed between high school students with 1
sibling and those with 3 and 4 siblings, and between those with 3 siblings and those with 5
siblings. In other words, it was determined that high school students who had 1 sibling used stress
coping strategies more effectively than those who had 3 and 4 siblings, and those who had 3
siblings used stress coping strategies more effectively than those who had 5 siblings.

Descriptive Statistics and ANOVA Results of High School Students' Psychological Resilience
and Stress Coping Strategies According to Financial Status Variables

Descriptive statistics about the distribution of high school students' mean scores from the
psychological resilience and coping strategies with stress scales according to the number of
siblings are given in Table 10. One-way ANOVA findings are given in Table 11.

Table 10. Descriptive Statistics of High School Students' Psychological Resilience and Stress
Coping Strategies According to Financial Status Variable

Scales Income N X SD
0-2000 TL. 192 46.3438 8.87650
2000-4000 TL. 259 45.0193 8.52150

Psychological Resilience  4000-6000 TL. 248 44.3710 8.79452
6000-8000 TL. 126 47.3016 8.85101
8000 TL. and over 117 45.1709 8.56345
0-2000 TL. 191 156.1099 28.28471
2000-4000 TL. 255 156.5412 24.08771

Coping Strategies 4000-6000 TL. 242 151.7810 2419024
6000-8000 TL. 126 161.6587 22.45784
8000 TL. and over 114 153.8772 25.04479

When Table 10 is examined, the mean psychological resilience scores of high school students with
a financial status between 0-2000 TL. were 46.34, between 2000-4000 TL. were 45.01, between
4000-6000 TL. were 44.37, between 6000-8000 TL. were 47.30, and between 8000 TL. and above
were 45.17. The mean scores of psychological resilience of high school students with financial
status between 0-2000 TL. were 156.10, those between 2000-4000 TL. were 156.54, those
between 4000-6000 TL. were 151.78, those between 6000-8000 TL. were 161.65, and those with
8000 TL. and above were 153.87.
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Table 11. One-Way ANOVA Results of the Means of Psychological Resilience and Stress Coping
Strategies According to Financial Status Variable

Source of Sum of Mean of

Scales Variance Squares Df Squares P Significant difference
Between 931.197 4 232.799

Psychological Gr.ou[.Js

Restio o EVFISZZIS 71187208 937 75974 3.064 .016 4000-6000 < 6000-8000
Total 72118.404 941
Between 8768.250 4 2192.063

. Groups

Coping Within 3523  .007 4000-6000 < 6000-8000

Strategies Groups 574328.007 923 622.241 ' '
Total 583096.258 927

When Table 11 is examined, the psychological resilience of high school students shows a
significant difference according to the financial status variable (p=.016, P<.05). Tukey analysis,
one of the Post-Hoc tests, was applied to determine the source of the difference between the
groups. Significant differences were observed between high school students whose financial
status was between 4000-6000 and those whose financial status was between 6000-8000.
According to Arslan (2015), these results reveal that the psychological resilience of high school
students whose financial status is between 4000-6000 is significantly lower than those whose
financial status is between 6000-8000.

Stress coping strategies of high school students show a significant difference according to the
financial status variable (p=.007, p<.05). Tukey analysis, one of the Post-Hoc tests, was used to
find out the reason for the difference between the groups. Significant differences were observed
between high school students' coping strategies with stress and those whose financial status was
between 4000-6000 and those whose financial status was between 6000-8000. In other words, it
was determined that high school students whose financial status was between 6000-8000 used
stress coping strategies significantly more effectively than those whose financial status was
between 4000-6000.

Descriptive Statistics and ANOVA Results of High School Students' Psychological Resilience
and Stress Coping Strategies According to School Type Variable

Descriptive statistics about the distribution of high school students' mean scores from the
psychological resilience and coping strategies with stress scales according to school type are given
in Table 12. One-way ANOVA findings are given in Table 13.

Table 12. One-Way ANOVA Analysis Results of High School Students' Psychological Resilience and
Coping Strategies with Stress Scales According to School Type Variable

Scales School Type N X SD
Vocational High School 183 46.39 9.19
Anatolian High School 283 44.77 7.84
Psychological Resilience
Imam Hatip High School 351 45.53 9.41
Science High School 126 45.33 8.03
Vocational High School 183 152.14 25.06
Anatolian High School 277 155.25 25.17
Coping Strategies
Imam Hatip High School 343 156.73 25.26
Science High School 126 158.23 24.03

When Table 12 was examined, it was determined that the mean psychological resilience scores of
the students studying in vocational high schools were 46.39, those studying in Anatolian high
schools were 44.77, those studying in imam hatip high schools were 45.53, and those studying in
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science high schools were 45.33. When stress coping strategies were examined, it was determined
that the mean scores of the students studying at vocational high school were 152.14, those
studying at Anatolian high school were 155.25, those studying at imam hatip high school were
156.73, and those studying at science high school were 158.23.

Table 13. One-Way ANOVA Results of Psychological Resilience and Stress Coping Strategies
According to School Type Variable

Source of Sum of Mean of

Scales . Df F P
Variance Squares Squares
Between Groups 296.366 3 98.789
Psychological Within Groups 71828.572 939 76.495 1.291 276
Resilience
Total 72124.937 942
Between Groups 3526.524 3 1175.508
Coping Strategies  Within Groups 579777.484 925 626.786 1.875 132
Total 583304.009 928

When Table 13 is examined, the psychological resilience of high school students does not show a
significant difference according to the school type variable (p=.276, P>.05). Stress coping
strategies of high school students do not show a significant difference according to school type
variable (p=.132, p>.05).

Descriptive Statistics and ANOVA Results of High School Students' Psychological Resilience
and Stress Coping Strategies According to Grade Level Variable

Descriptive statistics related to the distribution of high school students' mean scores from the
psychological resilience and coping strategies with stress scales according to the number of
siblings are given in Table 14. One-way ANOVA results are given in Table 15.

Table 14. Descriptive Statistics of High School Students' Psychological Resilience and Coping
Strategies with Stress Scales According to Grade Level Variable

Scales Grade Level N X SD
9 234 46.2393 8.44436
10 258 45.4070 8.84195
Psychological Resilience
11 271 44.6937 9.24914
12 180 45.6000 8.19293
9 229 157.8777 25.52111
10 257 155.0973 24.42483
Coping Strategies
11 266 152.0526 24.38692
12 177 158.6836 25.91444

When Table 14 was examined, it was determined that the mean psychological resilience scores of
the students studying at the 9th grade level were 46.23, those studying at the 10th grade level
were 45.40, those studying at the 11th grade level were 44.69, and those studying at the 12th
grade level were 45.60. When stress coping strategies were analyzed, it was determined that the
mean scores of the students studying at the 9th grade level were 157.87, those studying at the
10th grade level were 155.09, those studying at the 11th grade level were 152.05, and those
studying at the 12th grade level were 158.68.
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Table 15. One-Way ANOVA Results of Psychological Resilience and Stress Coping Strategies Means
According to Grade Level Variable

Scales Sou_rce of Sum of Df Mean of F p Sl_gmflcant
Variance Squares Squares difference
Between 305.292 3 101.764
. Groups
Psychologica 1331 263
1 Resilience Within Groups ~ 71819.645 939 76.485 ' '
Total 72124.937 942
get‘”ee" 6283.318 3 2094.439
Coping roups 2358 018 9. Grade > 11. Grade
Strategies Within Groups ~ 577020.690 925 623.806 ) ) 12.Grade >11. Grade
Total 583304.009 928

When Table 15 is examined, the psychological resilience of high school students does not show a
significant difference according to the grade level variable (p=.263, P>.05). High school students’
coping strategies with stress differ significantly according to the school type variable (p=.018,
p<.05). Tukey analysis, one of the Post-Hoc tests, was used to find out the reason for the difference
between the groups. Significant differences were observed between 9th graders and 11th graders,
and between 11th graders and 12th graders in high school students' coping strategies with stress.
In other words, it was revealed that high school students studying in the 9th and 12th grades used
stress coping strategies significantly more effectively than those studying in the 11th grade.

CONCLUSIONS and DISCUSSION

As a result of the analysis of the data obtained from our research, stress coping strategies predict
psychological resilience positively and significantly. High school students, who constitute the
sample of the study, are in adolescence in developmental terms and it is known that adolescence
period contains specific stress sources other than the general stressors of life. In general, it is
known that there are many stress sources that focus on this period such as the search for meaning
and identity in life (Sanli & Ersanli, 2021), family conflicts in the process of identity experiments,
school and academic success, and peer relationships (Smith & Carlson, 1997). The inability to cope
effectively with these and more stress sources creates a basis for the individual to be in the risk
group (Smith & Carlson, 1997). On the contrary, effective ways of coping create an infrastructure
for increasing psychological resilience as revealed by the findings of our current study. While no
research on high school students was found in the literature, studies on different groups were
examined. These studies indicate that the use of active and functional coping strategies in coping
with stress increases psychological resilience (Gloria & Steinhardt, 2014; Karstoft et al., 2015;
Ozer, 2016; Varicier, 2019; Fleishman, 1984; Kaya & Demir, 2017). In general, the researches
conducted on positive emotions (Gloria & Steinhardt, 2014; Oztiirk & Mackali, 2022), cognitive
flexibility (Beasley, Thompson, & Davidson, 2003), acceptance and behavioral action (Polizzi,
Lynn, & Perry, 2020), self-esteem (Rutter, 1987), social support (Rahim, 1996), emotional
intelligence (Kékcam, Arslan, & Tras, 2022), (Is6zen & Kolay, 2022), self-control (Kagar, 2022) are
effective components of coping with stress and positively affect individuals' psychological
resilience levels. When evaluated together with all these studies, it is understood that the finding
of our current study that high school students' having more advanced stress coping strategies will
lead to a higher psychological resilience is a consistent and meaningful result.

As a result of the analysis of the data of our study, it was determined that the psychological
resilience of high school students did not differ significantly according to gender. When the
literature was examined, it was observed that there are studies supporting the findings of our
research. For example, in a study conducted on high school adolescents, no significant relationship
was found between gender and psychological resilience (Lamiser Atik, 2013). Again, in a study
conducted by Akca (2012) on young adults, no significant relationship was found between gender
and psychological resilience. In addition, Terzi (2008), Ozcan (2005), Eryilmaz (2012) and Sezgin
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(2012) revealed that there was no significant relationship between psychological resilience and
gender in their studies. In addition to these; in a study conducted on adolescents, it was revealed
that the psychological resilience of girls was higher than that of boys (Oktan, 2008). Onder and
Giilay (2008) stated in their study that psychological resilience was higher in girls. In the
literature, there are also studies showing that psychological resilience is higher in boys (Toprak,
2014; Boyraz & Sayger, 2011; Bahadir, 2009).

Research results are not consistent in the literature. The results of the studies showing that the
psychological resilience of female adolescents is higher may be attributed to the fact that girls try
to solve the problems arising from their early adolescence with their individual efforts and their
efforts to stand strong in situations arising from the expectations and responsibilities arising from
the patriarchal structure in our society. It is thought that the high psychological resilience of male
adolescents in the studies may be due to the judgment that "boys do not cry" due to the patriarchal
structure of our society and the judgment that boys should be strong in the face of every difficulty.

The analysis of the data obtained from the study revealed that the coping strategies of high school
students differed significantly according to their gender and that female students coped with
stress more effectively and functionally than male students. Tiirkiim (2002) reached similar
results with our research and revealed that females used effective and functional coping strategies
more than males. In the literature, different studies similar to the results of our study were also
found. Aydin (2003) found that female adolescents used effective and functional strategies in
coping with stress more than male adolescents. Similarly, Cankiroglu (2007) found that male
adolescents used passive coping methods more than female adolescents. In the literature, studies
with different results from our research were also found. In a study conducted on students
studying in sports high school, it was revealed that coping methods for coping with stress did not
differ according to gender (Kalkavan, Kadioglu, & Kayhan, 2021). In addition, Cift¢ci (2002) stated
in his study that male adolescents used effective and functional methods in coping with stress
compared to girls. Based on these findings, it can be thought that the stress coping strategies of
adolescents do not clearly differentiate according to their gender. In the emergence of this
situation; it can be said that factors such as the fact that female students enter adolescence earlier
than males, the fact that female students are more sociable than males at the point of expressing
themselves in this period, social cultural factors, family attitudes, personal and environmental
factors are effective.

In the study, it was found that the psychological resilience of high school students did not differ
significantly according to their place of residence. When the literature was examined, no different
studies were found for the variable of our research. However, some studies investigating the
psychological resilience of students living with their families and in orphanages were found. For
example, Temel (2017) found that the psychological resilience of adolescents living with their
families was higher than adolescents living in orphanages; Ozcan (2005) found that adolescents
living with their families had higher psychological resilience than those living separately; Katyal
(2015) found that the psychological resilience of adolescents living in orphanages was higher than
those living with their families. This result obtained in the research conducted by Katyal (2015)
is attributed to the fact that the dormitory where the research was conducted has advanced
features, contains positive stimuli and is located in a developed environment. The psychological
resilience of adolescents living with their families may vary according to the role modeling of their
parents and their reactions to negative life events. The fact that the results of our study did not
differ is thought to be related to the fact that students stay in school hostels and have the
opportunity to meet with their families on weekends or whenever they want.

In the study, it was determined that high school students' coping strategies with stress did not
differ significantly according to the place of residence variable. It can be said that this result is in
parallel with the literature. When the literature was examined, few studies were found for the
variable of our research. In the study conducted by Firat and Kaya (2015) on high school students,
no significant difference was found between the place of residence and methods of coping with
stress. Ozdemir (2013) conducted a study on university students living with their families and
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separated from their families and found that there was no significant difference between living
with or separated from the family and coping with stress. However, there was a study
investigating the coping methods of students living with their families and in orphanages. Sahin
Baltac1 (2002) found that adolescents living in orphanages used less successful methods of coping
with stress than those living with their families. In the light of these results, it can be stated that
social support provided by parents is effective in determining coping strategies for stress.

The fact that coping strategies for coping with stress did not differ according to the place of
residence in our study and other studies that reached the same results as the results of our study
may be related to the fact that coping strategies for coping with stress may change situationally,
students staying in school hostels and having the opportunity to meet with their families on
weekends or whenever they want.

As a result of the data obtained from the findings of our research, it was revealed that the
psychological resilience of high school students did not differ significantly according to the
number of siblings. In the literature, it was seen that there are studies supporting the results of
our research and finding that the psychological resilience of adolescents does not differ according
to the number of siblings (Acikgoz, 2016; Altundag, 2013; Glindas, 2013; Onat, 2010; Sahin, 2018;
Topgu 2017). There are also studies that show differences with the results of our research. For
example; Cicek (2021) did not find a linear relationship between the number of siblings and
psychological resilience in his study on high school students. Onat (2010), on the other hand,
found that individuals with four or five siblings had higher psychological resilience in terms of the
number of siblings. In addition to these, there are also studies showing that psychological
resilience increases as the number of siblings decreases (Aydin & Egemerdiyeva, 2018; Celikci,
2021; Kilig, 2014). It is thought that factors such as cultural differences; lack of attention, neglect
and feeling of loneliness that may arise if the number of siblings is high, the age of siblings and age
differences, and the current period may be effective in revealing different results in the studies.

In our study, it was determined that high school students' coping strategies with stress differed
significantly according to the number of siblings. When the data were analyzed, it was determined
that high school students with only one child used effective and functional coping methods more
than students with 3 and 4 siblings, while students with 5 or more siblings used effective and
functional coping strategies more than students with 3 siblings.

When the literature was examined, different studies conducted on high school students
investigating coping strategies with stress according to the number of siblings were found. Cerit
(2019) found that coping with stress methods did not differ significantly according to the number
of siblings. In addition, Aydin (2003) found that adolescents used the submissive approach more
frequently in coping with stress as the number of siblings increased, and adolescents with 3
siblings used the optimistic approach more frequently than adolescents with 2 siblings. It is
thought that the differentiation of the results in the studies may be related to the differences in
cultural dynamics, the current period, and communication and attitudes within the family.

As aresult of the analysis of the findings of our research, it was determined that the psychological
resilience of high school students differed significantly according to the financial status variable.
Accordingly, it was revealed that the psychological resilience of high school students whose
financial status was between 6000-8000 TL was higher than those whose financial status was
between 4000-6000 TL. From this point of view, it can be concluded that psychological resilience
increases with the increase in the financial status of high school students. When the literature was
reviewed, studies that support the results of our research were found. For example; Celikci (2021)
found that as the economic level of adolescents increases, their psychological resilience increases.
In addition, Ezer (2017) and Gizir (2007) stated that economic poverty is a risk factor for
psychological resilience. Considering the research and findings, while socio-economic level
increases adolescents' interaction with protective resources, it can be considered as a factor that
does not support psychological resilience.
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In the study, it was determined that high school students' coping strategies with stress differed
significantly according to the financial status variable and high school students with financial
status between 6000-8000 TL used more effective and functional coping strategies than those
with financial status between 4000-6000 TL. From this point of view, it can be thought that high
school students use more effective and functional coping strategies with increasing financial
status. In the literature, along with the studies that support our research, studies that reached
different results were also found. In one of the studies, it was concluded that adolescents with high
economic status use active and effective coping methods more (Ciftgi, 2002; Cankiroglu, 2007).
Again, Davison & Neale (2004) and Copur (1996) found that individuals with low economic status
used active and functional coping methods less than those with high economic status. There were
also some studies that reached different results. For example, Yildiz (2021) and Cerit (2019)
stated that adolescents' coping methods with stress did not differ significantly according to
economic level. In the studies, low economic conditions and consequently the inability to meet the
needs cause high levels of stress. In addition, economic inadequacies cause disconnection in family
communication, insufficient support within the family, and decreased life satisfaction (Cankiroglu,
2007). From this point of view, it can be said that financial inadequacies are effective in coping
with stress.

As aresult of the analysis of the findings of our research, it was determined that the psychological
resilience of high school students did not differ significantly according to the type of school.
Studies supporting the findings of our research were found in the literature. In these studies, it
was revealed that the psychological resilience of high school students did not differ according to
school type (Akgiin & Uz Bas, 2020; Dayioglu, 2008). There are also studies that differ from the
results of our study. Celikci (2021) and Giirsu (2012) found that students in high schools with high
achievement rankings had higher psychological resilience than students in high schools with low
achievement rankings. It is thought that this differentiation in the studies is due to the
environment in which the schools are located, the perception of success regarding schools, and
the variability in the meanings that adolescents attribute to schools.

In our research, it was revealed that high school students' coping strategies with stress did not
differ significantly according to the school type variable. When the literature is reviewed; Yildiz
(2021) and Binboga (2002) emphasized that the coping strategies of high school students do not
differ significantly according to the type of school. These results support our research. In addition,
Yakinlar (2006) stated in his study that military high school students use more effective and
functional methods to cope with stress than students in other high schools. Again, Cerit (2019)
found a differentiation only in the helpless approach sub-dimension of high school students
according to the type of school. In the study, it was revealed that social sciences high schools had
the highest helpless approach and students studying in private high schools used the helpless
approach the least. It is thought that these differences in the studies are related to the
differentiation of economic conditions, personality traits of adolescents, family structure and
future goals in the selection of high school types.

In the light of the findings of our study, it was revealed that the psychological resilience of high
school students did not differ significantly according to their grade level. Many studies supporting
our research were found in the literature. Aslan (2018), Cicek (2021), Kili¢ (2019) and Yéndem
and Bahtiyar (2016) determined that the psychological resilience of high school students did not
differ according to grade level. In addition, studies that reached different results from the results
of our research were also examined. Ergii (2009), Celikci (2021), Cavga (2019), Onat (2010) and
Kurtoglu (2019) found that the psychological resilience of 9th grade students was higher than the
psychological resilience of students at other grade levels. The reason for the differentiation in the
studies is thought to be the differentiation of the social environment of the students, the change
in their socio-cultural structures, and the increase in the level of perceiving and being affected by
challenging situations as age increases.

As a result of the analysis of the data of our research, it was revealed that high school students'
coping strategies with stress differed significantly according to the grade level variable. According
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to the analysis, it was determined that 9th grade students coped with stress more effectively and
functionally than 11th grade students; 12th grade students coped with stress more effectively and
functionally than 11th grade students. According to these results, it can be said that high school
students' coping strategies with stress do not show linearity according to grade level. When the
literature is examined, studies that reached different results from the results of our research were
found. Demircioglu (2014) found that 9th grade students used problem solving methods less than
12th grade students; 12th grade students used the sub-dimension of seeking social support less
than 9th grade students. Tan (2006) stated in his study that 10th and 11th grade students coped
with stress more effectively and functionally than 9th grade students. In addition, Cerit (2019)
conducted a study on high school students and found that coping strategies for coping with stress
did not differ significantly according to grade level.

Considering these results, the fact that upper grades use problem solving methods more
effectively than lower grades can be attributed to the increase in cognitive skills, awareness of
responsibility and problem solving skills as age increases. In addition, it can be said that
responsibilities such as graduating from high school, university exams, and making decisions
about the future give 12th graders an advantage in coping with stress. In addition, it is thought
that the higher use of seeking social support in 9th graders may be due to the need to start a new
school, meet new people and establish relationships. The fact that there is no significant difference
according to the grade level can be attributed to personal, social-cultural differences and regional
characteristics.

CONCLUSION and RECOMMENDATIONS

In this study, results that can be a source for future researches related to the variables of the study
were obtained. It was concluded that high school students' coping strategies with stress
significantly predicted their psychological resilience. In addition, it was determined that high
school students' coping strategies with stress significantly explained 42% of the variance in their
psychological resilience. When analyzed in terms of demographic variables, it was concluded that
the psychological resilience of high school students differed significantly according to the financial
status variable, but did not differ significantly according to gender, place of residence, number of
siblings, school type and grade level variables. Stress coping strategies also differed significantly
according to the variables of gender, number of siblings, financial status, and grade level, but did
not differ significantly according to the variables of place of residence and school type.

The suggestions presented within the framework of this research can be grouped as suggestions
based on research results and suggestions for future research. First of all, when analyzed in terms
of recommendations based on research results; in this study, stress coping strategies predicting
psychological resilience of high school students were studied. It is thought that research with
different variables that are predicted to predict psychological resilience other than stress coping
strategies will contribute to the related literature. In this study, it was concluded that the
psychological resilience and stress coping strategies of high school students did not differ
significantly according to the place of residence variable. This result may be due to the fact that
the place of residence variable is not equally distributed among the participants. Conducting
studies in which the participants' place of residence variable is distributed close to each other may
give more accurate results about the research. In this study, it was concluded that stress coping
strategies of high school students were a very strong predictor of psychological resilience. In this
context, it is thought that it is important to organize trainings or creative activities for students on
stress coping strategies at both local and ministerial levels in order to increase the psychological
resilience of high school students. When considered within the framework of suggestions for
future studies; this study was conducted within the scope of quantitative research methods and
techniques on the effect of coping strategies as a predictor of psychological resilience of high
school students. Qualitative research method can also be utilized in future studies. In addition,
this study was conducted on students studying in public high schools in Carsamba, Terme,
Salipazari and Ayvacik districts of Samsun province. In future studies, sampling can be done with
students studying in different regions. In this study, stress coping strategies of high school
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students were examined as predictors of their psychological resilience. In future studies, variables
such as mindfulness, personality, self, etc. can be used as predictors of psychological resilience.
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Oz

Bu ¢alismada ChatGPT’'nin ¢oktan se¢meli test maddelerini yanitlama ve bu maddelerin madde gii¢liik
diizeylerini siniflama performansi incelenmistir. 20 maddeden olusan bes secenekli coktan se¢meli test
maddesine 4930 6grencinin verdigi yanitlara gore madde giicliikk diizeyleri belirlenmistir. Bu gti¢liik
diizeyleri ile ChatGPT’nin ve uzmanlarin yaptig1 simiflandirmalar arasindaki iliskiler incelenmistir. Elde
edilen bulgulara gére ChatGPT’'nin ¢oktan se¢cmeli maddelere dogru yanit verme performansinin orta
diizeyde oldugu (%55) goriilmiistiir. Ancak madde gii¢liikk diizeylerini siniflandirma konusunda
ChatGPT; gercek madde gli¢liik diizeyleri ile 0.748, uzman goériisleri ile 0.870 korelasyon gostermistir.
Bu sonuglara gore deneme uygulamasinin yapilamadigl veya uzman goriislerine basvurulamadigi
durumlarda ChatGPT'den test gelistirme asamalarinda destek alinabilecegi diisiiniilmektedir. Genis
6lcekli sinavlarda da uzman goézetiminde ChatGPT benzeri yapay zeka teknolojilerinden faydalanilabilir.

Anahtar Kelimeler: ChatGPT, yapay zeka, madde gii¢liigii, uzman goriisi

Abstract

In this study, ChatGPT's performance in answering multiple-choice test items and classifying the item
difficulty levels of these items was examined. Item’s actual difficulty levels were determined according
to the responses of 4930 students to the five-choice multiple-choice test items consisting of 20 items.
The relationships between these difficulty levels and the classifications made by ChatGPT and experts
were tested. The findings demonsrated that ChatGPT's performance in giving correct answers to
multiple-choice items was at moderate level (55%). However, in terms of classifying item difficulty
levels, ChatGPT showed a correlation of 0.748 with actual item difficulty levels and 0.870 with expert
opinions. According to these results, it is thought that ChatGPT can be used to support test development
in cases where trial application cannot be conducted or expert opinions cannot be consulted. In large-
scale exams, ChatGPT-like artificial intelligence technologies can be utilized under expert supervision.
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GIRIS

OpenAl (2023) kar amaci giitmeyen bir yapay zeka arastirma sirketidir ve amaci, insanlik icin
en yararl olacak sekilde dijital zekay1 gelistirip finansal getiri kaygisi olmadan calismaktir. Bu
kapsamda sirketin en iinlii Giriini ChatGPT 30 Kasim 2022’de piyasaya slriilmiistiir. ChatGPT,
yapay zeka konusunda egitilmis bir prototip sohbet robotudur ve 6zellikle diyalog konusunda
uzmanlasmistir. ChatGPT, baglamsal olarak uygun cevaplar iiretme ve dogal bir sekilde
konusma yapabilme yetenegi olan biiyiik bir dil modelidir (Deng & Lin, 2022). Biiytik bir basari
yakalayan dil modeli; saglik, egitim ve c¢esitli disiplinlerde farkli uygulamalara konu olmustur.
Ornegin, Minnesota Universitesi Hukuk Fakiiltesi'nde dért ayr1 sinavi biilyiik bir basariyla
tamamlamistir (CNN, 2023). Puanlan simdilik yliksek olmasa da, sonuclar bu yapay zeka
uygulamasinin bir Universite diplomasi alabilecek kapasitede oldugunu ortaya koymaktadir
(Choi, Hickman, Monahan ve Schwarcz, 2023).

Lo (2023) ChatGPT ile gerceklestirilen 50 farkli calismay1 incelemis ve egitmenler ile ilgili
olarak bes ana islevi iki temada ortaya koymustur. Buna gore 6gretim hazirligi (materyal
gelistirme, Oneriler, ¢eviri vb.) ve degerlendirme (gorevler olusturma ve performans
degerlendirme) temalarim belirtmiglerdir. Ilgili calismalarda temalar olusturulmus olsa da
hem 6gretim hem de degerlendirme siirecine yardimci olma konusunda hala kisith sayida
¢alisma oldugu goriilmektedir. Zhai (2023), 6gretmenlerin ChatGPT kullanarak degerlendirme
calismalarin1 zamandan ve emekten tasarruf ederek gercgeklestirebileceklerini belirtmektedir.
Ogretmenlerin bircogu kisa sinavlar, aylik testler ve smavlar hazirlamak icin ¢ok zaman
harcadigindan egitimcilerin ChatGPT'den yardim alarak degerlendirme baskisini hafifletme
firsat1 bulabilecegi ifade edilmektedir (Sok ve Heng, 2023). ChatGPT, 6grencilerin 6grenme
ciktilarini artirmak icin gerekli geri bildirimleri iceren bir otomatik notlandirma sistemini de
sunabilir. ChatGPT 6grencilerin hem zayif hem de giiclii yonlerini belirleyerek notlandirmay1
yar1 otomatik hale getirebilir. Bu sekilde 6grencilerin ¢alismalarina daha iyi bir not verilmesine
yardimc olabilir (Kasneci vd., 2023). Ayrica 6gretmenlerin yiiklerini azaltarak zamandan
tasarruf etmelerini saglayabilir (Bozkurt vd., 2023).

Gilintimiizde egitim, insan davranislarini gelistiren bir sistem olarak goériilmektedir. Bu sistemin
bilesenlerinin isleyip islemedigi, eksik ve gii¢cli yanlar1 6lgcme ve degerlendirme 06gesi
vasitasiyla ortaya konulur (Baykul, 2015). Olgme ve degerlendirme ¢alismalarinda ise testler
onemli bir yer tutar. Gelistirilen bir testin niteligi hazirlanan maddelerin niteligi ile orantilidir.
Maddelerin niteligini ortaya koymak icin ise cesitli madde gostergeleri hesaplanir. Madde
giicliik indeksi, madde ayirt edicilik indeksi, ¢eldirici analizi gibi istatistikler ile maddelerin
niteligi ortaya koyulur. Klasik test kuramina goére bu gostergelerden birisi olan madde gli¢liik
indeksi; bir maddeyi dogru yanitlayan birey sayisinin gruptaki tiim birey sayisina boliinmesi
ile elde edilir. Kisaca bu indeks katilimcilar tarafindan bir maddenin dogru cevaplanma
ylzdesini ifade eder. Bilen ile bilmeyeni en iyi ayirt edecek testlerin madde giicliik indeksi
ortalamasinin 0.50 civarinda olmasi beklenir. Bir maddenin gii¢liik indeksi 0.00-0.20 arasi ise
bu madde “gok zor”, 0.21-0.40 aras1 “zor”,0.41-0.60 aras1 “orta, 0.61-0.80 aras1 “kolay” ve 0.81-
1.00 arasi ise “cok kolay” olarak yorumlanir (Baykul, 2015; Crocker & Algina, 1986; Urbina,
2014). Alanyazin incelendiginde, uzman gortslerine dayal olarak belirlenen madde giicliikleri
ile gercek madde gii¢lik indeksleri arasindaki uyumun incelenmesine yonelik ¢ok sayida
arastirma oldugu ifade edilebilir (Anil, 2002; Baykul & Sezer, 1993; Giiler, [lhan & Teker, 2021;
Impara & Plake, 1998; Lorge & Diamon, 1954; Quereshi & Fisher, 1977; Tinkelman, 1947).
Ancak madde giicliik indekslerinin belirlenmesinde yapay zekanin kullanildigi ¢alismalarin
sinirll sayida oldugu goriilmektedir.  Uzmanlara ulagsmada zorlanildigi veya deneme
uygulamasinin yapilamadigl durumlarda nitelikli 6lcme degerlendirme araglari gelistirebilmek
icin ChatGPT’nin nasil bir performans sergileyecegine yonelik calismalarin literatiire katki
saglayacagi sdylenebilir.
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Arastirmanin Amaci

Test gelistirme siirecinde Oncelikle testin amaci ve kapsami belirlenir ve sonrasinda da test
maddelerinin hazirlanmasi asamasina gecilir. Test maddelerinin testin genel amacina uygun
olarak hazirlanmasi, gézlenen davranislari ortaya ¢ikaracak nitelikte olmasi, bilimsel acidan ve
dil yoniinden hatalardan arinik olmasi gereklidir. Maddelerin bu 06zelliklere sahip olup
olmadigint belirlemek icin uzman gorislerine basvurulur ve deneme uygulamalari
gerceklestirilir (Baykul, 2015). Test gelistirme siireclerinde deneme uygulamasinin
yapilamadig1 veya sinav giivenligi sebebiyle uzman goriislerine basvurulamadigi durumlarda
birtakim sorunlarla Karsilasilabilir. Boyle durumlarda madde ve test istatistikleri test
gelistiricilerin veya madde yazarlarinin sinirli tahminleri ile kestirilmeye ¢alisilir ve hatal
sonuglar elde edilebilir (Sezer, 1992). Bu sorunlar1 en aza indirgemek icin ChatGPT
teknolojisinin egitim alaninda destekleyici bir rolde kullanilip kullanilamayacagina yonelik bir
arastirmanin ytrutilmesi hedeflenmistir. Bu arastirmada ChatGPT’'nin matematik alaninda
¢oktan secmeli test maddelerine verdigi yanitlarin incelenmesi ve maddelerin ChatGPT
tarafindan madde gii¢liik diizeylerine gore siniflandirilma performansinin uzman gortsleri ve
gercek madde glcliik diizeyleri ile karsilastirilmas1 amac¢lanmistir. Bu amaclarla arastirmada
asagidaki iki alt probleme cevap aranmistir:

1- ChatGPT’nin ¢oktan secmeli test maddelerini yanitlamadaki performansi nasildir?

2- Madde giicliik diizeylerinin belirlenmesinde; uzman gortsleri, ChatGPT siniflamasi ve
gercek madde giicliik diizeyleri arasindaki iliski nasildir?

YONTEM
Arastirma Modeli

Bu arastirma nicel arastirma yéntemlerinden olan iliskisel arastirma desenindedir. iliskisel
arastirmalar iki ya da daha fazla degisken arasindaki iliskileri oldugu gibi ortaya koymay1
amaglar. ligkisel aragtirmalar degiskenler arasindaki var olan bir iliskiyi tanimladig1 igin bazen
betimleyici aragtirmalarin bir tiirii olarak da adlandirilir (Fraenkel, Wallen ve Hyun, 2012). Bu
arastirmada ChatGPT ve uzman goriislerine gore elde edilen madde giigliik diizeyleri
siiflandirmasi ile gercek madde giicliik indeksleri arasindaki iliskiler incelenmistir. Bu
sebeple arastirmanin iliskisel arastirma deseninde oldugu ifade edilebilir.

Arastirma Verileri

Arastirmada kullanilan madde istatistikleri Nigde ili genelinde 9.sinif diizeyinde 6grenim géren
4930 o6grenciye uygulanan bes secenekli ve coktan se¢meli 20 maddelik Matematik testinden
elde edilmistir. Uygulanan bu test; bes alan uzmani, bir dil uzmani ve bir 6lgme degerlendirme
uzmanl tarafindan gelistirilmistir. Gelistirilen testin pilot uygulamalar1 yapilmis ve elde edilen
test ve madde istatistiklerine gore nihai maddeler olusturulmustur. Test gelistirme siirecinin
tiim prosediirlerine uygun olarak gelistirilen bu test maddelerine ChatGPT’'nin verdigi yanitlar
ve madde giicliik diizeyi siniflandirmalart ile {i¢ alan uzmani tarafindan yapilan madde giigliik
siniflamalari arastirmanin verilerini olusturmaktadir.

Veri Toplama Yéntemleri

Arastirmada incelenen test maddelerinin ve bu maddelere dair madde gii¢liikk indekslerinin
kullanilabilmesi i¢in Nigde Il Milli Egitim Miidiirliigii'nden resmi izin ahnmis ve verilere erisim
saglanmistir. Bu veriler Nigde ili genelinde 6grenim goéren 9.sinif 6grencilerinin tamamina
uygulanan genis 6lcekli ortak sinav uygulamasindan elde edilmis olup arastirmada kullanilacak
diger veriler icin bir 6lciit niteligi tasimaktadir. Bu ¢oktan se¢meli maddeler secenekleri ile
birlikte ChatGPT 3.5 uygulamasina verilmis ve bu maddelerin yanitlanmasi istenilmistir. Ayrica
ChatGPT’den yanitlanan her bir maddeyi madde giicliik diizeylerine gore Cok Kolay-Kolay-
Orta-Zor-Cok Zor olarak siniflandirmasi ve gerekce sunmasi istenmistir. Sonrasinda madde
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glclik diizeyi siniflandirmasi icin uzman gorislerine basvurulmustur. Devlet okullarinda
gorev yapmakta olan ve test gelistirme konusunda yetkin {ic matematik 6gretmeni uzman ekip
olarak belirlenmistir. Bu uzmanlardan testteki 20 maddeyi inceleyerek maddeleri giigliik
diizeylerine gore gerekgesi ile birlikte siniflandirmasi istenmistir. Bu siniflandirmadan sonra
veri toplama islemi tamamlanmistir.

Verilerin Analizi

Arastirmanin birinci alt probleminde 20 coktan se¢meli test maddesine ChatGPT 3.5 versiyonu
tarafindan 01.03.2023 tarihinde verilen yanitlar kaydedilmistir. Her bir maddeye uygulamanin
2 kez yanit vermesi istenmistir. Cevaplar arasinda tutarlilik varsa nihai cevap olarak kayit
altina alinmistir. Aksi bir durum icin tekrar bir cevap olusturulmasi istenmistir. Madde giicliik
diizeyi siniflamasi icin ChatGPT’ye “Bu maddeyi gii¢liik diizeyine gore Cok Kolay-Kolay-Orta-
Zor-Cok Zor olarak gerekcesiyle birlikte siniflandirir misin?” istemi girilmistir. Elde edilen
sonuglar tablolastirilmistir. Uzmanlardan da benzer sekilde bagimsiz olarak gli¢liik siniflamasi
alinmistir. Uzmanlar arasindaki uyumu belirlemek icin Fleiss Kappa istatistigi kullanilmistir.
U¢ uzmanin yaptig1 1-5 arasindaki siniflamaya gére ortalama puan degeri ¢ikarilmistir. Gergek
madde giicliik diizeyleri, ChatGPT siniflamasi ve uzman gorisleri arasindaki giivenirligi
belirlemek amaciyla SPSS paket programu ile sinif ici korelasyon katsayisi1 hesaplanmistir. Elde
edilen sonuglar 0,05 anlamlilik dizeyinde raporlastirilmis ve veri analizi asamasi
tamamlanmistir.

BULGULAR

Arastirmanin ilk alt problemi icin 9. simif matematik testinde yer alan 20 ¢oktan se¢meli
maddeye ChatGPT tarafindan verilen yanitlar incelenmistir. Her bir maddenin konu alanini,
madde gii¢liik indeksini ve ChatGPT’'nin verdigi yanitlarin dogru ya da yanlis olma durumunu
gosteren veriler Tablo 1'de sunulmustur.

Tablo 1. Test Maddelerine Dair Konu Alani, Gligliik Indeksi ve ChatGPT Yanitlari Tablosu

Madde Konu Alani Madde Giigliik ChatGPT
No indeksi Yanitlart
1 Mantik 0,81 (Cok Kolay) Yanlis
2 Kiimeler 0,49 (Orta) Yanlis
3 Kiimeler 0,50 (Orta) Dogru
4 Béliinebilme 0,32 (Zor) Yanlis
5 Denklemler 0,60 (Orta) Dogru
6 Mutlak Deger 0,43 (Orta) Dogru
7 Oran-Oranti 0,47 (Orta) Dogru
8 Problemler 0,63 (Kolay) Dogru
9 Problemler 0,33 (Zor) Dogru
10 Problemler 0,41 (Orta) Dogru
11 Mantik 0,64 (Kolay) Yanlis
12 Kiimeler 0,48 (Orta) Yanlis
13 Kiimeler 0,52 (Orta) Dogru
14 Kiimeler 0,52 (Orta) Dogru
15 Kartezyen Carpim 0,45 (Orta) Yanlis
16 Boliinebilme 0,72 (Kolay) Dogru
17 Denklemler 0,72 (Kolay) Dogru
18 Mutlak Deger 0,31 (Zor) Yanlis
19 Esitsizlikler 0,19 (Cok Zor) Yanlis
20 Boliinebilme 0,26 (Zor) Yanlis

Tablo 1 incelendiginde testteki 1 maddenin “Cok kolay”, 4 maddenin “Kolay”, 10 maddenin
“Orta”, 4 maddenin “Zor”, 1 maddenin ise “Cok Zor” giicliikk diizeyinde oldugu goériilmektedir.
ChatGPT’nin 20 ¢oktan se¢cmeli maddesine verdigi yanitlardan 11 tanesi dogru iken 9 tanesi ise
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yanlistir. Tabloya gore madde glicliik indeksleri ile maddenin dogru cevaplanma durumu
arasinda net bir iliski goriillememistir. Dogru ve yanlis yanitlanan maddelerin madde gii¢liik
indeksleri ortalamalar1 arasinda fark olup olmadigi Mann-Whitney U testi ile sinanmistir.
Analiz sonucuna goére 0,05 anlamlilik diizeyinde gruplar arasinda manidar bir farklhilik
gorilmemistir (U=31, p=0,160). Testin en kolay maddesi olan 1. madde ChatGPT tarafindan
yanlis cevaplanirken zor kategorisinde yer alan 9. madde dogru cevaplanmistir. Yanlis
cevaplara iliskin uzman incelemeleri gergeklestirilmis ve bu duruma; maddedeki bilinmeyen
sayis], islem adimlari sayisi, ¢6ziim icin gereken muhakeme becerisi gibi ¢esitli faktorlerin etki
ettigi belirtilmistir. Testte yer alan 20 madde i¢in ortalama giigliik indeksi 0,49’dur. Bu indekse
gore testin ortalama zorluk diizeyinde oldugunu séylemek miimkiindir. ChatGPT ise test
maddelerinin 11 tanesini dogru cevaplayarak %55 basar: orani elde etmistir. Bu verilere gore
ChatGPT’nin yaklasik olarak bu teste katilan ortalama basaridaki bir 6grenci kadar dogru
yanitlama becerisine sahip oldugu sdylenebilir.

Arastirmanin ikinci alt problemi icin 3 alan uzmani tarafindan test maddeleri incelenmis ve
bagimsiz olarak bu maddeler gii¢liik diizeylerine gore (Cok Kolay(5)-Kolay(4)-Orta(3)-Zor(2)-
Cok Zor(1)) olarak smiflandirilmistir. Uzmanlar arasindaki uyumun derecesini belirlemek
amaciyla Fleiss Kappa istatistigi hesaplanmis ve bu deger 0,86 olarak bulunmustur. Landis ve
Koch (1977)’a gore bu degerin cok yiiksek dlizeyde uyuma isaret ettigi ifade edilebilir. Elde
edilen uzman gorislerinin ortalama degeri alinarak arastirmada bu degerler iizerinden
analizler yiiriitiilmistir. Daha sonra ChatGPT’den de test maddelerini benzer sekilde gii¢liik
diizeylerine gore siniflandirmasi istenmistir. Tablo 2’de ChatGPT ve uzmanlar tarafindan
testteki bir maddeye dair giicliikk diizeyi siniflandirmasi ve bu siniflandirmanin gerekgesini
gosteren veriler sunulmustur.

Tablo 2. ChatGPT’nin ve Uzmanlarin Madde Gligliik Siniflandirmasini ve Gerekcesini Gosteren
Bir Ornek

Madde 3:

Bilgi: Ortak elemani olmayan kiimelere ayrik kiimeler denir.
A ve B ayrik kiimeler olmak tlizere;

s(AUB) =13 s(A) = 3x-1 s(B) =x+2 ise

s(A) kactir?

A)3 B)5 ()8 D)10 E)12

ChatGPT Siniflandirmasi:

Bu soru orta diizeyde bir matematik sorusudur. Soru, kiime teorisi temel prensiplerini anlama ve bu prensipleri
kullanarak verilen kosullardan yararlanma becerisini 6lcmektedir. Ayrica soruda denklem ¢6zme ve basit aritmetik
islemleri kullanma becerisi de gereklidir. Ancak soru oldukca agik ve net bir sekilde verildigi icin zorlayic1 veya kafa
karistirici bir yani yoktur. Dolayisiyla, bu soruyu orta diizeyde bir soru olarak siniflandirabilirim.

Uzman Siniflandirmasi:

Soruda “Ayrik Kiime” tanimi bilgi notu olarak verilmistir. Dolayisiyla kiimelerde temel islem becerisine sahip olan
bir 6grenci bu soruda isterse denklem kurarak isterse de Venn semasi ¢izerek ¢6ziime ulasabilir. Sorunun
bilinmeyen bir ifade icermesi zorluk diizeyini bir miktar artirmaktadir. Ancak kiimeler konusu ile ilgili temel bir
soru kalib1 6zelligi tasimasi sebebiyle bu sorunun orta giigliikte oldugu diisiiniilmektedir.

Tablo 2 incelendiginde testteki 3 numarali maddeye ChatGPT’nin “orta” giicliik diizeyinde bir
siniflandirma yaptig1 gériilmektedir. ChatGPT'den maddeyi giicliik diizeyine gore siniflandirma
yapmasi istendiginde sadece siniflama yapmakla kalmamis ayn1 zamanda bu siniflandirmanin
gerekcesini de detayli olarak ortaya koymustur. Bu durum tiim test maddeleri i¢in de benzer
sekilde gerekcelendirilmistir. Uzmanlar da bu madde icin farkli degerlendirmeler yapmis ve
maddeyi “orta” giicliik diizeyinde siniflandirmistir. Tablo 3’te 20 test maddesi icin gercek
uygulamadan elde edilen madde giicliik indeksleri ile ChatGPT’nin ve uzmanlarin yaptigi
giicliik diizeyi siniflandirmasi verilmistir.
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Tablo 3. Test Maddelerinin Giicliik Indeksleri Siniflandirmasi

Madde Ma(_ide Giiglik Madde Giigliik ChatGPT Uzman Goritsleri
No Indeksi Diizeyleri Degerlendirmesi Ortalamasi
1 0,81 Cok Kolay (5) Cok Kolay (5) 5.00
2 0,49 Orta (3) Kolay (4) 3.67
3 0,50 Orta (3) Orta (3) 3.67
4 0,32 Zor (2) Orta (4) 2.67
5 0,60 Orta (3) Kolay (3) 4.33
6 0,43 Orta (3) Kolay (4) 3.33
7 0,47 Orta (3) Orta (3) 3.33
8 0,63 Kolay (4) Kolay (4) 4.33
9 0,33 Zor (2) Kolay (4) 2.67
10 0,41 Orta (3) Kolay (4) 3.00
11 0,64 Kolay (4) Cok Kolay (5) 4.67
12 0,48 Orta (3) Orta (3) 2.67
13 0,52 Orta (3) Orta (3) 3.67
14 0,52 Orta (3) Orta (3) 2.67
15 0,45 Orta (3) Orta (3) 3.00
16 0,72 Kolay (4) Cok Kolay (5) 3.67
17 0,72 Kolay (4) Cok Kolay (5) 4.00
18 0,31 Zor (2) Kolay (4) 2.00
19 0,19 Cok Zor (1) Orta (3) 3.00
20 0,26 Zor (2) Orta (3) 2.67

Tablo 3 incelendiginde bazi maddelerde hem uzman goriisleri hem ChatGPT degerlendirmesi
madde giicliiklerini dogru siniflamis olmasina ragmen gore iken bazi maddelerde ise
smiflandirmalar farkhilik géstermektedir. Ornegin testteki 1. maddenin giigliik indeksi 0,81'dir
ve bu madde “cok kolay” sinifindadir. Hem ChatGPT hem de uzman goriisleri bu maddenin “cok
kolay” sinifinda oldugu yoniindedir. Testteki 18. maddenin ise gli¢liik indeksi 0,31'dir ve bu
madde “zor” kategorisindedir. Ancak ChatGPT bu maddeyi “kolay” olarak siniflandirmistir.
Gercek madde giicliik diizeyleri, ChatGPT’nin belirledigi diizeyler ve uzman gértslerinden elde
edilen ortalama degerler arasi giivenirligi belirlemek icin sinif i¢i korelasyon katsayilari
hesaplanmigtir. Iki yonlii karma yéntem ile ortalama él¢iim degerleri alinarak elde edilen
sonuglar Tablo 4’te verilmistir.

Tablo 4. ChatGPT, Uzman Goriisii ve Madde Giigliik Diizeyleri Arasindaki Sinif i¢i Korelasyon

Analizi
Sinif ici 95% Giiven Aralig F Testi Sonuglari
Korelasyon Alt Sinir Ust Sinir Deger dfl df2 Sig
Uzman - Madde Giigliigi ,870 ,673 ,949 7,716 19 19 ,000
ChatGPT- Madde Giigligii ,748 ,363 ,900 3,968 19 19 ,002
ChatGPT- Uzman ,787 ,462 ,916 4,692 19 19 ,001

Tablo 4 incelendiginde, uzman gortslerinden elde edilen madde giicliik diizeyi siniflandirmasi
ile gercek test uygulamasindan elde edilen madde giicliikk diizeyleri arasindaki sinif ici
korelasyon katsayisi 0,870 olarak goriilmektedir (p<.05). Bu deger uzman gortislerine gore
yapilan siniflandirmanin gergekte olan madde gii¢liik diizeyleri ile yliksek diizeyde benzerlik
gosterdigi seklinde yorumlanabilir. Benzer karsilastirma ChatGPT tarafindan yapilan madde
giicliik diizeyi siniflandirmasina gore incelendiginde ise sinif ici korelasyon degeri 0,748 olarak
bulunmustur (p<.05). ChatGPT siniflama performansinin uzman goriislerine gére daha diisiik
diizeyde kaldig1 ifade edilebilir. Ancak sinif i¢i korelasyona dayali puanlayici giivenirliginde
kabul edilebilir alt sinir 0,40'tir (Walter, Eliasziw ve Donner, 1998). Bu sebeple ChatGPT’nin
yaptig1 siniflama performansinin da yiiksek diizeyde oldugunu belirtmek miimkiindiir. Son
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olarak ChatGPT ve uzman goriisleri arasindaki giivenirlik incelenmis ve bu deger 0,787 olarak
bulunmustur (p<.05).

SONUC, TARTISMA ve ONERILER

Dogal dil isleme teknolojisindeki gelismeler tiim alanlarda oldugu gibi egitim alaninda da
cesitli yenilikler ve firsatlar sunmustur. ChatGPT benzeri bu araclarin egitimin temel 6geleri
olan Ogretmen ve Ogrencilere geri bildirim sunmasi, bireysellestirilmis 6grenmeye imkan
tanimasi, 6grenme ve O0gretme siirecinde destekleyici bir mekanizma olarak kullanilabilmesi
miimkiindiir. Son donemlerde ChatGPT'nin farkli disiplinlerdeki yanitlama becerisinin test
edildigi bircok calismaya rastlanmaktadir. Literatiirde hukuk, tip, dil egitimi gibi alanlarda
egitim sonundaki yeterlilik sinavlarinda ChatGPT’'nin gosterdigi basarili performansi ortaya
koyan arastirmalar mevcuttur (Choi vd., 2023; Kung vd., 2023; Ryznar, 2023).

Bu arastirmanin ilk asamasinda ChatGPT’nin 20 ¢oktan se¢cmeli matematik testi maddesine
verdigi yanitlar incelenmistir. ChatGPT bu maddelerden 11 tanesine dogru yanit verirken 9
maddeyi yanlis yanitlamistir ve 55 puan almistir. ChatGPT, lise kademesinde bir dersten
basarili sayilabilmek icin gerekli olan 50 puanin {lizerinde bir basar1 gostermistir. Ancak
ortalama madde giicliikk indeksinin 0,49 oldugu bu test icin yliksek diizeyde bir yanitlama
performansinin elde edilemedigi diisiiniilmektedir. Alanyazinda bu arastirmadaki bulgulara
benzer calismalar yer almaktadir. Frieder vd., (2023) c¢alismalarinda ChatGPT'nin
matematiksel yeteneklerini test etmistir. ChatGPT'nin soru yanitlama, teorem arama gibi
kullanim durumlarinda matematikgiler icin yararl bir destekei olup olmadigini ele almistir.
Ancak ChatGPT’'nin matematiksel yeteneklerinin medyadaki olumlu haberlerin aksine
ortalama bir yiiksek lisans 6grencisinin bile altinda kaldig: belirtilmistir. ChatGPT’'nin sorulari
genel olarak anladigi fakat bu sorulara dogru cevaplar iliretmede yetersiz kaldigi ifade
edilmistir. Shakarian, Koyyalamudi, Ngu ve Mareedu (2023) arastirmasinda ChatGPT’nin
matematik problemlerine verdigi yanitlari farkli tekrarlar ile incelemistir. ChatGPT’nin verdigi
yanitlara gore istem sekli degistirilerek ve ek ifadeler eklenerek gerceklestirilen
sorgulamalarda ChatGPT’nin problemleri yanitlamadaki basarisizlik oraninin %84’ten %20’ye
diistiigii ifade edilmistir. Ayrica problemlerdeki bilinmeyen sayisi ve islem sayisi arttikca
ChatGPT’nin maddeleri yanitlamadaki basarisizlik olasiliginin da arttig1 belirtilmistir.

Arastirmanin ikinci agsamasinda ChatGPT’nin ve uzmanlarin yaptig1 madde giigliik diizeyleri
siniflandirma performanslari incelenmistir. Elde edilen sonuglara goére ChatGPT, uzman
siiflamasinin gerisinde kalsa da yine de gercek madde giigliik siniflari ile yiiksek korelasyon
gosteren bir siniflandirma performansi ortaya koymustur. Bu arastirmaya benzer bir calisma
Khademi (2023) tarafindan yuriitiilmistiir. Arastirmada ChatGPT ve Google Bard araglarinin,
yazma istemlerinin karmasikligini algilama ve derecelendirme konusunda uzman insanlara
karsi giivenilirligi incelenmistir. Hem ChatGPT hem de Google Bard’'in uzman puanlamasina
kiyasla daha diisiik giivenirlik diizeyinde oldugu sonucuna ulasilmistir.

Bu arastirmadan elde edilen sonuglara gore ChatGPT veya benzer yapay zeka teknolojilerinin
egitim alaninda ve okul ortaminda insan kontroli altinda destekleyici birer unsur olarak
kullanilabilecegi diisiiniilmektedir. Ozellikle deneme uygulamasinin yapilamadig genis 6lcekli
sinavlarda madde ve test hazirlama siirecinde ChatGPT’'nin verdigi yanitlardan faydalanilarak
madde giicliikleri tahmin edilebilir. Ayrica sinav giivenligi acisindan uzman goriislerine
basvurulamadigi durumlarda da ChatGPT’den yararlanilabilir. Baska arastirmalarda madde
sayisl ve uzman sayisi artirilarak farkl disiplinlerde benzer arastirmalar yiiriitiilebilir. Yapay
zeka teknolojisindeki ilerlemeleri de gozlemlemek amaciyla benzer ¢alismalar belirli aralikta
tekrarlanip bu teknolojilerin maddelere verdikleri yanitlarin ne 6lciide gelistigi incelenebilir.
Ayrica yapay zekad teknolojisi ile istenilen konu alam1 ve kazanima gore otomatik madde
liretimi yapilabilir.
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Abstract

In this study, ChatGPT's performance in answering multiple-choice test items and classifying the item
difficulty levels of these items was examined. Item’s actual difficulty levels were determined according to
the responses of 4930 students to the five-choice multiple-choice test items consisting of 20 items. The
relationships between these difficulty levels and the classifications made by ChatGPT and experts were
tested. The findings demonsrated that ChatGPT's performance in giving correct answers to multiple-choice
items was at moderate level (55%). However, in terms of classifying item difficulty levels, ChatGPT showed
a correlation of 0.748 with actual item difficulty levels and 0.870 with expert opinions. According to these
results, it is thought that ChatGPT can be used to support test development in cases where trial application
cannot be conducted or expert opinions cannot be consulted. In large-scale exams, ChatGPT-like artificial
intelligence technologies can be utilized under expert supervision.

Keywords: ChatGPT, artificial intelligence, item difficulties, expert opinion
INTRODUCTION

OpenAl (2023) is a non-profit artificial intelligence research company whose goal is to develop
digital intelligence in a way that is most beneficial for humanity, without concern for financial
return. In this context, the company's most famous product ChatGPT was launched on November
30, 2022. ChatGPT is a prototype chatbot trained in artificial intelligence and specializes in
dialogue. ChatGPT is a large language model with the ability to generate contextually appropriate
responses and converse naturally (Deng & Lin, 2022). The language model has been a huge
success and has found applications in healthcare, education, and various other disciplines. For
example, it has successfully completed four separate exams at the University of Minnesota Law
School (CNN, 2023). Although the scores are not high for now, the results show that this artificial
intelligence application is capable of obtaining a university degree (Choi, Hickman, Monahan, &
Schwarcz, 2023).

Lo (2023) analyzed 50 studies conducted with ChatGPT and identified five main functions related
to instructors in two themes. These were instructional preparation (developing materials,
suggestions, translation, etc.) and assessment (creating tasks and evaluating performance).
Although themes have been established in related studies, it is seen that there is still a limited
number of studies on assisting both the teaching and assessment process. Zhai (2023) states that
teachers can save time and effort by using ChatGPT for assessment. Since most teachers spend a
lot of time preparing quizzes, monthly tests, and exams, educators can find the opportunity to
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alleviate the pressure of assessment with the help of ChatGPT (Sok & Heng, 2023). ChatGPT can
also offer an automated grading system with the necessary feedback to improve student's learning
outcomes. ChatGPT can make grading semi-automated by identifying both weaknesses and
strengths of students. In this way, it can help students work to be graded better (Kasneci et al.,
2023). It can also help teachers save time by reducing their burden (Bozkurt et al., 2023).

Today, education is seen as a system that develops human behavior. Whether the components of
this system are functioning or not, their deficiencies and strengths are revealed through
measurement and evaluation (Baykul, 2015). Tests have an essential place in measurement and
evaluation studies. The quality of a developed test is proportional to the quality of the prepared
items. To reveal the quality of the items, various item indicators are calculated. Statistics such as
item difficulty index, item discrimination index, and distractor analysis reveal the quality of the
items. According to classical test theory, the item difficulty index, one of these indicators, is
obtained by dividing the number of individuals who answered an item correctly by the number of
all individuals in the group. In short, this index expresses the percentage of participants' correct
answers to an item. It is expected that the average item difficulty index of the tests that will best
distinguish between those who know and those who do not know should be around 0.50. If the
difficulty index of an item is between 0.00-0.20, this item is interpreted as "very difficult”, between
0.21-0.40 as "difficult”, between 0.41-0.60 as "medium", between 0.61-0.80 as "easy" and between
0.81-1.00 as "very easy" (Baykul, 2015; Crocker & Algina, 1986; Urbina, 2014). When the
literature is examined, it can be stated that there are many studies examining the compatibility
between item difficulties determined based on expert opinions and actual item difficulty indices
(Anil, 2002; Baykul & Sezer, 1993; Giiler, Ilhan & Teker, 2021; Impara & Plake, 1998; Lorge &
Diamon, 1954; Quereshi & Fisher, 1977; Tinkelman, 1947). However, it is seen that there are a
limited number of studies in which artificial intelligence is used to determine item difficulty index.
It can be said that studies on how ChatGPT will perform to develop qualified assessment and
evaluation tools in cases where it is difficult to reach experts or where a trial application cannot
be performed will contribute to the literature.

Purpose of the Study

In the test development process, the purpose and scope of the test are first determined and then
the test items are prepared. Test items should be prepared for the general purpose of the test, be
of a quality to reveal the observed behaviors, and be free from scientific and linguistic errors. To
determine whether the items have these characteristics, expert opinions are consulted and trial
applications are carried out (Baykul, 2015). In test development processes, some problems may
be encountered in cases where trial applications cannot be conducted or expert opinions cannot
be consulted due to exam security. In such cases, item and test statistics are tried to be estimated
with the limited estimates of test developers or item writers and erroneous results may be
obtained (Sezer, 1992). To minimize these problems, it was aimed to research whether ChatGPT
technology can be used in a supportive role in the field of education. This study, it was aimed to
examine the responses of ChatGPT to multiple-choice test items in the field of mathematics and to
compare the performance of ChatGPT in classifying items according to item difficulty levels with
expert opinions and actual item difficulty levels. For these purposes, answers to the following two
sub-problems were sought in the study:

1- How is the performance of ChatGPT in answering multiple-choice test items?
2- In determining the item difficulty levels; what is the relationship between expert opinions,
ChatGPT classification and actual item difficulty levels?
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METHOD
Research Model

This research is a correlational research design, which is one of the quantitative research
methods. Relational research aims to reveal the relationships between two or more variables as
they are. Relational research is sometimes referred to as a type of descriptive research because it
describes an existing relationship between variables (Fraenkel, Wallen, & Hyun, 2012). In this
study, the relationships between the classification of item difficulty levels obtained according to
the ChatGPT and expert opinions and the actual item difficulty indices were examined. For this
reason, it can be stated that the study has a correlational research design.

Research Data

The item statistics used in the study were obtained from a 20-item, five-choice, multiple-choice
mathematics test administered to 4930 9th-grade students in Nigde province. This test was
developed by five domain experts, one language expert, and one measurement and evaluation
expert. The test was piloted and the final items were created according to the test and item
statistics obtained. The responses of the ChatGPT to these test items, which were developed by all
the procedures of the test development process, and the item difficulty level classifications and
item difficulty classifications made by three domain experts constitute the data of the study.

Data Collection Methods

To use the test items examined in the study and the item difficulty indices of these items, official
permission was obtained from the Nigde Provincial Directorate of National Education and access
to the data was provided. These data were obtained from a large-scale common exam
administered to all 9th-grade students studying in Nigde province and serve as a criterion for
other data to be used in the study. These multiple-choice items were given to the ChatGPT 3.5
application with their options and asked to answer these items. In addition, ChatGPT was asked
to classify each answered item as Very Easy-Easy-Medium-Difficult-Very Difficult according to
item difficulty levels and to justify. Afterward, expert opinions were consulted for item difficulty
level classification. Three mathematics teachers working in public schools and competent in test
development were selected as the expert team. These experts were asked to examine the 20 items
in the test and classify the items according to their difficulty levels with their justifications. After
this classification, the data collection process was completed.

Data Analysis

In the first sub-problem of the study, the answers given to 20 multiple-choice test items by
ChatGPT 3.5 version on 01.03.2023 were recorded. The application was asked to respond to each
item 2 times. If there was consistency between the answers, it was recorded as the final answer.
In the opposite case, a new answer was requested. For item difficulty level classification, the
prompt "Can you classify this item according to the difficulty level as Very Easy-Easy-Medium-
Difficult-Very Difficult with the reasoning?" was entered into ChatGPT. The results obtained were
tabulated. Similarly, difficulty classifications were obtained independently from the experts. Fleiss
Kappa statistic was used to determine the agreement between the experts. The average score
value was derived according to the classification between 1-5 made by the three experts. To
determine the reliability between actual item difficulty levels, ChatGPT classification, and expert
opinions, the intraclass correlation coefficient was calculated with the SPSS package program. The
results obtained were reported at a 0.05 significance level and the data analysis phase was
completed.

RESULTS

For the first sub-problem of the study, the answers given by ChatGPT to 20 multiple-choice items
in the 9th-grade mathematics test were analyzed. The data showing the subject area of each item,
the item difficulty index, and the correctness or incorrectness of the answers given by ChatGPT
are presented in Table 1.
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Table 1. Table of Subject Area, Difficulty Index and ChatGPT Responses for Test Items

Item Subject Item Difficulty ChatGPT's
Number Area Index Answers
1 Logic 0,81 (Very Easy) False

2 Clusters 0,49 (Medium) False

3 Clusters 0,50 (Medium) Correct
4 Divisibility 0,32 (Difficult) False

5 Equations 0,60 (Medium) Correct
6 Absolute Value 0,43 (Medium) Correct
7 Ratio and Proportion 0,47 (Medium) Correct
8 Problems 0,63 (Easy) Correct
9 Problems 0,33 (Difficult) Correct
10 Problems 0,41 (Medium) Correct
11 Logic 0,64 (Easy) False
12 Clusters 0,48 (Medium) False
13 Clusters 0,52 (Medium) Correct
14 Clusters 0,52 (Medium) Correct
15 Cartesian Product 0,45 (Medium) False
16 Divisibility 0,72 (Easy) Correct
17 Equations 0,72 (Easy) Correct
18 Absolute Value 0,31 (Difficult) False
19 Inequalities 0,19 (Very Difficult) False
20 Divisibility 0,26 (Difficult) False

When Table 1 is examined, it is seen that 1 item in the test is at "Very easy", 4 items are at "Easy”,
10 items are at "Medium", 4 items are at "Difficult" and 1 item is at "Very Difficult” difficulty level.
While 11 of the answers given to the 20 multiple-choice items of the ChatGPT were correct, 9 of
them were incorrect. According to the table, there was no clear relationship between the item
difficulty indices and the item being answered correctly. The Mann-Whitney U test was used to
test whether there was a difference between the mean item difficulty indices of the items
answered correctly and incorrectly. According to the results of the analysis, there was no
significant difference between the groups at a 0.05 significance level (U=31, p=0.160). While item
1, the easiest item of the test, was answered incorrectly by ChatGPT, item 9 in the difficult category
was answered correctly. Expert examinations were conducted regarding the incorrect answers
and it was stated that various factors such as the number of unknowns in the item, the number of
operation steps, and the reasoning skills required for the solution affected this situation. The
average difficulty index for the 20 items in the test was 0.49. According to this index, it is possible
to say that the test is at an average difficulty level. ChatGPT achieved a 55% success rate by
answering 11 of the test items correctly. According to these data, it can be said that ChatGPT has
approximately as many correct answering skills as an average achievement student participating
in this test.

For the second sub-problem of the study, the test items were examined by 3 domain experts, and
these items were independently classified according to their difficulty levels (Very Easy (5)-Easy
(4)-Medium (3)-Difficult (2)-Very Difficult (1)). Fleiss Kappa statistic was calculated to determine
the degree of agreement between the experts and this value was found to be 0.86. According to
Landis and Koch (1977), this value indicates a very high level of agreement. The average value of
the expert opinions obtained was taken and analyzes were conducted on these values in the study.
Then, ChatGPT was asked to classify the test items according to their difficulty levels in a similar
way. Table 2 presents the difficulty level classification of an item in the test by ChatGPT and
experts and the data showing the rationale for this classification.
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Table 2. An Example of ChatGPT's and Experts' Item Difficulty Classification and Rationale

Item 3:

Info: Sets with no elements in common are called discrete sets.
Let A and B be discrete sets;

If s(AUB) = 13 s(A) = 3x-1 s(B) = x+2

Whatis s(A)?

A)3 B)5 )8 D)10 E)12

ChatGPT's Classification:

This is an intermediate-level math question. The question measures the ability to understand the basic principles of
set theory and to use these principles to make use of given conditions. It also requires the ability to solve equations
and use simple arithmetic operations. However, since the question is given in a very clear and straightforward way,
nothing is challenging or confusing about it. Therefore, [ would classify this question as an intermediate-level
question.

Expert's Classification:

In the question, the definition of "Discrete Set" is given as an information note. Therefore, a student who has basic
operation skills in sets can solve this question either by constructing an equation or by drawing a Venn diagram. The
fact that the question contains an unknown expression increases the difficulty level to some extent. However, this
question is considered to be of medium difficulty since it is a basic question pattern related to the subject of sets.

When Table 2 is examined, it is seen that ChatGPT made a classification at the "medium" difficulty
level for item number 3 in the test. When ChatGPT was asked to classify the item according to the
difficulty level, he not only made a classification but also provided a detailed justification for this
classification. This situation was similarly justified for all test items. The experts also made
different evaluations for this item and classified it at the "medium" difficulty level. Table 3 shows
the item difficulty indices obtained from the actual administration and the difficulty level
classifications made by ChatGPT and experts for 20 test items.

Table 3. Classification of Difficulty Indices of Test Items

Item Item Difficulty Item Difficulty ChatGPT's Average of Expert
Number Index Levels Review Opinions
1 0,81 Very Easy (5) Very Easy (5) 5.00
2 0,49 Medium (3) Easy (4) 3.67
3 0,50 Medium (3) Medium (3) 3.67
4 0,32 Difficult (2) Medium (4) 2.67
5 0,60 Medium (3) Easy (3) 433
6 0,43 Medium (3) Easy (4) 3.33
7 0,47 Medium (3) Medium (3) 3.33
8 0,63 Easy (4) Easy (4) 433
9 0,33 Difficult (2) Easy (4) 2.67
10 0,41 Medium (3) Easy (4) 3.00
11 0,64 Easy (4) Very Easy (5) 4.67
12 0,48 Medium (3) Medium (3) 2.67
13 0,52 Medium (3) Medium (3) 3.67
14 0,52 Medium (3) Medium (3) 2.67
15 0,45 Medium (3) Medium (3) 3.00
16 0,72 Easy (4) Very Easy (5) 3.67
17 0,72 Easy (4) Very Easy (5) 4.00
18 0,31 Difficult (2) Easy (4) 2.00
19 0,19 Very Difficult (1) Medium (3) 3.00
20 0,26 Difficult (2) Medium (3) 2.67

When Table 3 is examined, it is seen that although both expert opinions and ChatGPT assessment
correctly classified item difficulties in some items, the classifications differ in some items. For
example, the difficulty index of item 1 in the test is 0.81 and this item is in the "very easy" class.
Both ChatGPT and expert opinions suggest that this item is in the "very easy" class. The difficulty
index of item 18 in the test is 0.31 and this item is in the "difficult" category. However, ChatGPT
categorized this item as "easy". Intraclass correlation coefficients were calculated to determine
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the reliability between the actual item difficulty levels, the levels determined by ChatGPT, and the
mean values obtained from expert opinions. The results obtained by taking average measurement
values with the two-way mixed method are given in Table 4.

Table 4. Intraclass Correlation Analysis between ChatGPT, Expert Opinion and Item Difficulty

Levels
Intraclass 95% Confidence Interval F Test Results
Correlation Lower Upper Estimate dfl df2 Sig
Expert - [tem Difficulty ,870 ,673 ,949 7,716 19 19 ,000
ChatGPT- Item Difficulty , 748 ,363 ,900 3,968 19 19 ,002
ChatGPT- Expert ,787 462 916 4,692 19 19 ,001

When Table 4 is examined, the intraclass correlation coefficient between the item difficulty level
classification obtained from expert opinions and the item difficulty levels obtained from the actual
test administration is 0.870 (p<.05). This value can be interpreted as a high level of similarity
between the classification made according to expert opinions and the actual item difficulty levels.
When a similar comparison was analyzed according to the item difficulty level classification made
by ChatGPT, the intraclass correlation value was found to be 0.748 (p<.05). It can be stated that
ChatGPT classification performance was lower than the expert opinions. However, the acceptable
lower limit for rater reliability based on intraclass correlation is 0.40 (Walter, Eliasziw, & Donner,
1998). For this reason, it is possible to state that the classification performance of ChatGPT is at a
high level. Finally, the reliability between ChatGPT and expert opinions was examined and found
to be 0.787 (p<.05).

CONCLUSION, DISCUSSION and RECOMMENDATIONS

Developments in natural language processing technology have provided various innovations and
opportunities in the field of education as in all other fields. It is possible that these ChatGPT-like
tools can be used as a supportive mechanism in the learning and teaching process by providing
feedback to teachers and students, which are the basic elements of education, enabling
individualized learning. Recently, there have been many studies testing ChatGPT's responsiveness
in different disciplines. In the literature, some studies reveal the successful performance of
ChatGPT in proficiency exams at the end of education in fields such as law, medicine, and language
education (Choi et al,, 2023; Kung et al,, 2023; Ryznar, 2023).

In the first phase of this study, ChatGPT's responses to 20 multiple-choice math test items were
analyzed. ChatGPT answered 11 of these items correctly, and 9 items incorrectly, and scored 55
points. ChatGPT scored above the 50 points required to be considered successful in a high school
course. However, it is thought that a high level of answering performance could not be achieved
for this test with an average item difficulty index of 0.49. There are studies in the literature similar
to the findings of this study. Frieder et al. (2023) tested the mathematical abilities of ChatGPT in
their study. They addressed whether ChatGPT is a useful supporter for mathematicians in use
cases such as answering questions and searching theorems. However, contrary to the positive
media reports, ChatGPT's mathematical abilities were reported to be below that of an average
graduate student. It was stated that ChatGPT understood the questions in general but failed to
produce correct answers to these questions. Shakarian, Koyyalamudi, Ngu, and Mareedu (2023)
examined ChatGPT's responses to math problems with different repetitions. According to the
answers given by ChatGPT, it was stated that the failure rate of ChatGPT in answering the
problems decreased from 84% to 20% in the queries performed by changing the prompt form and
adding additional expressions. It was also stated that as the number of unknowns and the number
of operations in the problems increased, the probability of ChatGPT's failure in answering the
items also increased.
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In the second stage of the study, the item difficulty level classification performances of ChatGPT
and experts were analyzed. According to the results obtained, although ChatGPT was behind the
expert classification, it still showed a classification performance that was highly correlated with
the actual item difficulty classes. A similar study to this research was conducted by Khademi
(2023). In the study, the reliability of ChatGPT and Google Bard tools against people who are
experts in perceiving and rating the complexity of writing prompts was examined. It was
concluded that both ChatGPT and Google Bard had lower reliability levels compared to expert
ratings.

According to the results obtained from this study, it is thought that ChatGPT or similar artificial
intelligence technologies can be used as a supportive element under human control in the field of
education and school environment. Item difficulties can be estimated by utilizing the answers
given by ChatGPT in the item and test preparation process, especially in large-scale exams where
the trial application cannot be done. In addition, ChatGPT can also be utilized in cases where
expert opinions cannot be consulted in terms of exam security. Similar studies can be conducted
in different disciplines by increasing the number of items and experts in other studies. To observe
the advances in artificial intelligence technology, similar studies can be repeated at certain
intervals and the extent to which these technologies improve the responses to the items can be
examined. In addition, artificial intelligence technology can be used to automatically generate
items according to the desired subject area and outcome.
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Bu arastirmada 2020-2021 egitim-6gretim yili Marmara Universitesi, Atatiirk Egitim Fakiiltesi, Sosyal
Bilgiler programina kayith é6gretmen adaylarinin merkezi yerlestirme (OSYM), kurumlar arasi, kurum ici
yatay gecis durumlari, kurum icinde hangi alanlarda 6ncelikli olarak cift anadal ve yandal yapmay: tercih
ettikleri incelenmistir. Ayrica c¢ift anadal ve yandal yapan Ogrencilerin cinsiyet oranlar1 da
degerlendirilmistir. Nitel arastirma deseninde yiiriitilen c¢alismada dokiiman incelemesi teknigi
kullanilmigtir. Marmara Universitesi, Sosyal Bilgiler programina ait dokiimanlar incelenmistir. Elde
edilen veriler icerik analizi yontemi ile degerlendirilmistir. Sonu¢ olarak Sosyal Bilgilerden diger
boliimlere yap ve cap tercihlerinin daha agirlikli oldugu tespit edilmekle birlikte kiz 6grencilerin erkek
ogrencilere oranla c¢ap ve yap tercihlerinin yiliksek oldugu gozlenmistir. Yatay gecis ve merkezi
yerlestirme basvurularinda da kadin adaylar ¢ogunluktadir. Cap ve yap alanlarinda ise Ozel Egitim, Sinif,
Okul Oncesi, Rehberlik ve Tiirkce 6gretmenligi boliimlerinin éncelikli olarak tercih edildigi gézlenmistir.

Anahtar Kelimeler: Sosyal bilgiler 6gretmenligi merkezi yerlestirme, yatay gecis, cift anadal, yandal.

Abstract

In this research, the students enrolled in the 2020-2021 academic year Marmara University, Atatiirk
Faculty of Education, Social Studies program, central placement (OSYM), inter-institutional, internal
transfer status, in which areas within the institution to do double major and minor programs their
preferences are examined. In the study carried out in the qualitative research design, the document
analysis technique was used. Documents of Marmara University Social Studies Program were examined.
The obtained data were evaluated by content analysis method. As a result, although it was determined
that the preferences of diets and diameters from social studies to other departments were more
predominant, it was observed that female students had higher diametre and do preferences compared to
male students. Female candidates are also in the majority in undergraduate transfer and central
placement applications. It was observed that Special Education, Classroom, Preschool, Guidance and
Turkish Language Teaching departments were preferred primarily in the areas of diameter and
structure.

Keywords: Key social studies teaching center placement, undergraduate transfer, double major, minor.
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Disiplinlerarasi Egitim Arastirmalari1 Dergisi

GIRIS

Yeni kusaklarin sosyalizasyonunu gerceklestiren egitim ve bireylerin toplumsal tutumlarini
olusturan, onlar1 ortak sosyal paydalarda bir araya getirerek kisisel olaylara toplumsal bir
deger atfeden egitim, din gibi 6geler toplumsal yapinin kiiltiirel 6zelliklerini olusturmaktadir.
Toplumsal yapinin korunup siirdiiriilmesi i¢in var olan sosyal kurumlar, 6zellikle de egitim
zaruri bir mahiyet arz etmektedir (Bottomore, 1998; Kurtkan, 1982; Tezcan, 1981; Toku,
2002). Atatiirk egitim ve 6gretimin sosyal islevini “Devletin en miithim vazifesi vatandaslari
okutmaktir.” ifadeleri ile vurgulamistir (Wofford, 1952, s. 21). Egitim ve bunun en 6nemli icra
alani okullar/yiiksekdgretim kurumlar: bir toplumun gelisip, ilerlemesine katki saglayabilecegi
gibi yikimina da sebep olabilen bir yapidir. Birey iizerinde kalic1 etkilere sahip olan egitim,
onemli bir toplumsal kurumdur. Toplumun sekillenmesinde egitime atfedilen bu énemin basat
aktorii olan 6gretmenleri Sat1 Bey ilk kez bir orduya benzeterek “Ogretmenler; bir ordudur ki,
diismanlarin en gii¢lii ve 6ldiiriiciisii olan cehaleti imha ile gorevli!” diyerek dile getirmistir
(Acar, 2009).

Diyojen, “Yeryliziinde 6gretmenlikten daha serefli bir meslek tanimiyorum” diyerek ge¢misten
glinlimiize bu meslegin 6nemini ifade etmektedir (Karademir ve Akgiil, 2019). 1973 yilinda
yayinlanan 1739 sayili Milli Egitim temel kanununa gore 6gretmenlik “devletin egitim 68retim
ve bununla ilgili 6gretim gorevlerini lizerine alan 6zel bir ihtisas meslegidir” (Milli Egitim
Temel Kanunu, 1973: madde 43). Glinlimiizde 68retmene 6greten olmanin yani sira egitimin
temsilcisi, 6grenmeye siirekli devam eden bir rehber olma misyonu da eklenmistir. Sullivan ve
McDonough (2002), 68retmenleri egitimde pozitif yonde ilerlemenin bas mimarlar1 olarak
kabul etmektedir. Egitim sisteminin basaris1 biiyiik 6l¢lide, bu sisteme islevsellik kazandiran
o0gretmenlerin gerekli nitelik ve nicelikte donanima sahip olmasi ile miimkiindiir (Senemoglu,
1989). Diinyada uygulamaya konulmus herhangi bir egitim modeli, bu modeli uygulayacak
insanlarin niteliginden daha fazla hizmet ortaya ¢ikaramayacagi icin denilebilir ki bir kurum
icindeki 6gretmenleri kadar iyidir (Kavcar, 1987).

Kiiresel capta hizli bir sekilde enformasyon alaninda yasanan dontistimler egitim sistemlerinde
yapilanma ve degisim siirecini baslatmistir. Bu kapsamda diger alanlarda oldugu gibi Sosyal
Bilgiler 6gretmenligi alaninda da énemli degisiklikler yasanmistir. Oncelikle ders programlari
yapilandirilmis, ders kitaplari yenilenmis, 6gretim sistemlerinde arastirma ve sorgulamaya
Onem verilmistir. Egitim sisteminin bir par¢asi olan 6gretim programlarinin basariya
ulasmasinda ki temel faktor 6gretmenlerdir (Mitchener ve Anderson, 1989). Tiirkiye’de 1925
yilinda Milli egitim bakanligi brans 6gretmeni yetistirme amaciyla ‘Terbiye-i Bedeniye
Mektebi'nin acilmasini kararlastirmis, bu okul 1926 yilinda faaliyete ge¢mistir. 1973 Milli
egitim temel kanununda 6gretmenlik 6zel bir ihtisas alani oldugu belirtilmistir. 1978-79’da
ylksek 6gretmen okullarina dontisen 3 yillik egitim enstitiileri 20 Temmuz 1982’de egitim
fakiiltesine doniistiiriilerek iiniversiteye baglanmistir (Oztiirk, 2005). Boylece 6gretmenlik
meslegini icra edecek 6gretmen adaylar egitim fakiiltesi biinyesinde yer alan 6gretmenlik
programlar1 araciligiyla yetistirilmeye baslanmistir. Egitim fakiiltelerinde yer alan brans
O0gretmeni yetistiren programlardan biri de Sosyal Bilgiler 6gretmenligidir. Farkh disiplinleri
konu edinen disiplinler arasi bir disiplin olan Sosyal Bilgiler egitimi de bu amaca hizmet ederek
yetismekte olan yeni kusaga bilgi, beceri, deger ve tutumlarin aktarildig1 énemli bir ¢alisma
alanidir. Sosyal Bilgiler, sosyal ve beseri bilimler ile vatandaslk yeterliklerini gelistirmek
amaciyla kaynastiran bir disiplindir. Okul programi iginde Sosyal Bilgiler, Antropoloji,
Arkeoloji, Ekonomi, Cografya, Tarih, Hukuk, Felsefe, Siyaset Bilimi, Psikoloji, Din ve
Sosyolojinin yan1 sira beseri bilimler, Matematik ve doga bilimlerinden kendine mal ettigi
icerik tizerinde sistematik ve esgiidiimlii bir calisma saglamaktadir. Sosyal Bilgilerin 6ncelikli
amac1 karsilikli olarak birbirine bagh diinyada, kultiirel farkliliklari olan demokratik bir
toplumda, geng insanlara bilgiye dayali ve mantikli karar alabilme yeteneklerini gelistirmede
yardimci olmaktir (NCSS, 1994, s.3; Oztiirk, 2012).
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Tirkiye'de 6gretmen yetistiren kurumlar incelendiginde brans 6gretmeni yetistiren fakiilteler
icinde 87 fakilte sayisi ile en fazla iliniversitede boliimi olan 6gretmenlik ilkogretim
matematik olmakla birlikte bunu 85 fakiilte sayisi ile Tiirkge ve 75 fakiilte sayisi ile Ingilizce
o0gretmenligi izlemektedir. Fen Bilgisi 6gretmenligi 66, Sosyal Bilgiler 6gretmenligi 64, 6zel
egitim O6gretmenligi 45 fakiiltede bulunmaktadir. 24 vakif iiniversitesi ile en fazla 6zel
liniversitelerde béliimii olan brans ise Ingilizce 6gretmenligidir. 15 fakiiltede Tiirkce-Ozel
Egitim; 11 fakiiltede Ilkogretim Matematik ve 10 fakiiltede Sinif 6gretmenligi programlar: vakif
Uiniversitelerde en fazla kendine yer edinen programlardir. Sosyal Bilgiler bransi ise 2 vakif
Uiniversitesinde bulunmakla birlikte vakif {iniversitelerinde en az yer alan branstir. Brans
O0gretmeni yetistiren boliimlerin kontenjanlarina bakildiginda 6zel egitim bransinda 120
kontenjan ile en fazla 6grenci alan tiniversite Necmettin Erbakan Universitesi'dir. Ingilizce’de
Ortadogu Universitesi 100; Tirkce’de Dokuz Eylil, Marmara, Gazi Universiteleri 80; Sinif'ta
Marmara, Hacettepe Universiteleri 80; Hkégretim Matematik'te Gazi, Dokuz Eyliil
Universiteleri 70; Sosyal Bilgilerde Gazi, Marmara Universiteleri 70 ile en fazla kontenjana
sahip {niversitelerdir. Tarih, Cografya, Matematik, Felsefe, Biyoloji, Kimya ve Fizik
boéliimlerinin kontenjan sayis1 20’dir. Boliimlerin Kamu Personeli Se¢gme Sinavi (KPSS) atama
oranlarinda en fazla atamasi olan branglar Tiirkce (1149), Ozel Egitim (1599), Sif (2011),
Ingilizce (1960) iken en az atamasi olan béliimler Biyoloji (90) ve Cografya (140)’dir. Sosyal
Bilgiler programinin kontenjani ise 579’dur (Elgicegi, 2020, s.180-182).

Marmara Universitesi 1983’te giiniimiize faaliyet gosteren bir yiiksedgretim kurumudur.
Atatiirk Egitim Fakiiltesinin tarihgesi 16 Mart 1848’de acilan Dariilmuallimin-i Riisdi'ye
dayanmaktadir. Istanbul’da acilan bu okulun kurulus amaci, Osmanli Devleti'nin ilk sivil ve
modern egitim kurumlar1 olan riisdiyelere 6gretmen yetistirmekti. 1869 “Maarif-i Umumiye
Nizamnamesi” ile Osmanlh egitim sistemi, Fransa egitim sistemi modeline uygun olarak
yeniden yapilandirilmisti. Dartilmuallimin-i Kebir, ilk ve orta 6gretime, yani riisdiye, idadi ve
sultanilere 6gretmen yetistirecekti. 1936’da Yiiksek Ogretmen Okulu adin1 alan okul, yalniz lise
O0gretmeni yetistiren bir kurum olarak faaliyetini siirdiirmeye devam etti. 1959 yilina kadar
Tirkiye'nin lise 68retmeni yetistiren tek kurumu olma 6zelligini korudu. 1946-1947’de
Atatiirk Egitim Enstitiisii acildi. 1978 yilinda, Dariilmuallimin-i Riisdi'yi de bilinyesine alan
Dariilmuallimin-i Kebir ve Dariilmuallimin-i Aliye’nin devami olan istanbul Yiiksek Ogretmen
Okulu kapatildi. Atatiirk Egitim Enstitiisii de 1980 yilinda, Atatiirk Yiikksek Ogretmen Okulu
adiyla yeniden faaliyete basladi. Atatiirk Yiikksek Ogretmen Okulu, tiim yiiksek oégretim
kurumlarim YOK’iin ¢atis1 altinda toplayan yasal diizenlemeyle 1982 yilinda, Atatiirk Egitim
Fakiiltesi adin1 alarak yeni kurulan Marmara Universitesi'nin birimlerinden biri oldu. Atatiirk
Egitim Fakiiltesi, baslangicta, Egitim Yiiksekokulu ve sekiz boliim ile faaliyete basladi. Egitim
Yiiksekokulu, 1992 yilinda kapatilarak biinyesindeki Okul Oncesi ve Siif Ogretmenligi
Bolimleri dogrudan fakiilteye bagh boliimler olarak egitim hayatina devam etti. 1994'te,
biinyesinde birden fazla diploma veren birim olan Fen Bilimleri, Sosyal Bilimler ve Yabanc Dil
Egitimi Bo6liimleri kaldirilarak her diploma programi, ayr bir béliim haline getirildi. Boylece,
fakiilte biinyesindeki boliim sayisi1 17’ye c¢ikarildi. 1998’de Atatiirk Egitim Fakiiltesi, lilkedeki
tiim egitim fakiilteleriyle birlikte YOK tarafindan yeniden yapilandirildi. Bu yapilanmayla
ortadgretim sosyal, fen ve matematik alanlarina 6gretmen yetistiren programlarda 6grenim
goren Ogrencilerin, alan derslerini fen-edebiyat fakiiltelerinde almalar1 esasa baglandi
(Marmara Universitesi, 2022). 2021 yilinda 285; 2022 yilinda Sosyal Bilgiler bransindan 351
O0gretmenin atamasi gerceklestirilmistir.

Cift Anadal Programi, herhangi bir lniversitede lisans dilizeyinde egitim géren 6grencilerin,
ayni Universitedeki baska bir boéliime kayit olmasina ve es zamanli olarak ders almasidir. Bu
ogrenciler, es zamanl olarak iki programi da bitirdikleri icin, iki ayr1 diploma almaktadirlar.
Yandal programinda ise 6grenim goriilen iiniversitede baska bir b6limiin sinirh sayida dersi
alinmakta ve programi bitirdiginde diploma degil, Yandal sertifikasi alinmaktadir.

Ulkeler arasi veya ayni iilkedeki kurumlar arasinda farkl sekilde anlasilabilen (Moulton, 2009)
Cift Anadal Programi (CAP) Tiirkiye’de Yiiksekdgretim Kurulu (YOK) tarafindan “Bagari sartini
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ve diger kosullar1 saglayan Ogrencilerin aymi yiiksekogretim kurumunun iki diploma
programindan es zamanl olarak ders alip, iki ayr1 diploma alabilmesini saglayan program”
(Yiiksekogretim Kurulu, 2010) seklinde tanimlanmistir. Bir diger tanima gore ise “Cift anadal,
ogrencilerin bir veya iki kurumun iki fakiiltesi veya anabilim dalinda ardisik veya es zamanh
olarak iki derece, lisans ve/veya lisansiistli programlar1 tamamladiklar1 belirli bir disiplinler
arasi egitim programidir” (Moulton, 2009). Sonuc¢ olarak cift anadal programi ayn anda iki
anabilim dalinda 6grenim gérme ve diploma alma firsati saglayan bir uygulamadir. Cift anadal
programi lilkemizdeki yiiksekdgretim kurumlarinda 1998 yilinda yer almis ve ilk kez 2001-
2002 yilinda uygulanmaya baslanmistir (Temizylirek ve Derelioglu, 2004).

Marmara Universitesi Cift Anadal Programi kosullari: Ogrenci ayni anda birden fazla Cift
Anadal Programina kayit yaptiramaz. Ancak dégrenci Cift Anadala ek olarak bir Yan dal
Programina kayit yaptirabilir.

Ogrenci Cift Anadal Diploma Programina, Ana dal Lisans Diploma Programinda en erken iiciincii
yariyilin basinda, en geg¢ ise dért yillik programlarda beginci yariyilin basinda, bes yillik
programlarda yedinci yariyilin basinda, alti yillik programlarda ise dokuzuncu yariyilin basinda
Ana dal On Lisans Programinda en erken ikinci yariyihin baginda, en gec ise iictincii yariyilin
basinda bagvurabilir.

Ogrencinin basvuru sirasinda Ana dal Programindaki genel akademik basari not ortalamasinin
4,00 iizerinden;

Sosyal ve Begeri Bilimler Temel Alanlarinda 3,25

Fen ve Miihendislik Bilimleri Temel Alanlarinda 3,25

Saglik Bilimleri Temel Alanlarinda 3,25

Farkli alanlara basvuru yapmak isteyen dgrencilerin GANO bilgisinin 3,50 olmasi gerekmektedir.

Ana Dal Programinda bagsari siralamasi agisindan en iist % 20 icinde yer almasi gerekir. Eger bu
kosulu saglayamiyor ise tercih edecegi programda giris yili itibari ile Marmara Universitesi
Taban Puani karsilamak zorunludur.

Marmara Universitesi Yandal programi kosullari: Ogrenci, yandal programina, anadal lisans
programinin en erken ligiincli, en geg¢ altinci yariyilin basinda bagsvurabilir. Yandal programi
basvurularim Ogrenci Isleri Daire Baskanligi yiiriitiir. Yandal programina, basvurdugu yariyila
kadar aldigi lisans programindaki tiim kredili dersleri basariyla tamamlamis olan égrenciler
bagsvurabilir (iist yaryillardan alinmis olan derslerde basari sarti aranmaz). Ogrencinin basvuru
sirasinda anadal programindaki genel not ortalamasinin en az 2,75 olmasi gerekir.

Arastirmanin Amaci

Bu arastirmada 2020-2021 egitim-6gtretim yih Marmara Universitesi, Atatiirk Egitim
Fakiiltesi, Sosyal Bilgiler programina kayith 6gretmen adaylarinin merkezi yerlestirme Olgme
Secme Yerlestirme Merkezi (OSYM), kurumlar arasi, kurum ici yatay gecis durumlari, kurum
icinde hangi alanlarda oncelikli olarak c¢ift anadal ve yandal yapmayi tercih ettikleri
incelenmistir. Ayrica merkezi yerlestirme, ¢ift anadal ve yandala basvuru yapan adaylarin
cinsiyet oranlari, merkezi yatay geciste Sosyal Bilgiler programini kacinci sirada tercih
ettikleri, yandal ve ¢ift ana dalda hangi alanlar1 hangi sirada tercih ettikleri, kacinci tercihlerine
yerlestikleri, diger boliimlerden Sosyal Bilgiler programina mi Sosyal Bilgiler programindan
farkl boliimlere mi en ¢ok tercih yapildigi konulari ele alinmistir. Bu kapsamda asagida yer
alan arastirma sorularina cevap aranmistir.

1. Marmara Universitesi Sosyal Bilgiler 6gretmen adaylarinin merkezi yerlestirme
(OSYM) puanlar nedir?
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2. Marmara Universitesi Sosyal Bilgiler 6gretmen adaylarinin kurumlar arasi yatay
gecis durumlari nedir?

3. Marmara Universitesi Sosyal Bilgiler égretmen adaylarinin kurum igi yatay gecis
durumlari nedir?

4. Marmara Universitesi Sosyal Bilgiler 6gretmen adaylar1 kurum ici hangi alanlarda
oncelikli olarak c¢ift anadal basvurusu yapmistir?

5. Marmara Universitesi Sosyal Bilgiler 6gretmen adaylar1 kurum ici hangi alanlarda
oncelikli olarak yandal bagvurusu yapmistir?

6. Cift anadal programina basvuru yapan adaylarin cinsiyete gére dagilimi nedir?
7. Yandal programina basvuru yapan adaylarin cinsiyete gore dagilimi nedir?

8. Ogrenciler merkezi yatay geciste Sosyal Bilgiler programim kagina sirada tercih
etmislerdir?

9. Ogrenciler cift anadal programinda kaginc tercihlerine yerlesmistir?
10. Ogrenciler yandal programinda kacinci tercihlerne yerlesmistir?

11. Sosyal Bilgiler boéliimiinden diger programlara mi diger programlardan Sosyal
Bilgiler programina mi basvuru yapilmistir?

YONTEM
Bu arastirmada nitel arastirma yontemi kullanilmistir (Biytikoztiirk, 2012).
Calisma Grubu

Bu arastirmanin érneklemini 2020-2021 egitim-6gretim yih Marmara Universitesi, Atatiirk
Egitim Fakiiltesi, Sosyal Bilgiler 6gretmenligi programina kurum ici, kutumlar arasi yatay gecis
ve merkezi yerlestirme (OSYM) ile gelen dgretmen adaylar ve baska programlardan Sosyal
Bilgiler programina, Sosyal Bilgiler programindan diger béliimlere cift anadal, yandal yapan
ogrenciler olusturmaktadir.

Veri Toplama Araclari

Calismanin verileri dokiiman analizi teknigi ile toplanmistir. Bu arastirmanin verilerini 2020-
2021 egitim-6gretim yili Marmara Universitesi, Atatiirk Egitim Fakiiltesi, Sosyal Bilgiler
ogretmenligi programina kurum ici, kurumlar arasi yatay gecis ve merkezi yerlestirme (OSYM)
ile gelen 68retmen adaylarn listesi ve baska programlardan Sosyal Bilgiler programina, Sosyal
Bilgiler programindan diger boliimlere cift anadal, yandal yapan o6grencilerin listesinin
bulundugu dokiimanlar olusturmaktadir. Dokiiman incelemesi teknigi, arastirilmasi
hedeflenen olgu ya da olgular hakkinda yazili bilgi igeren her tiirli kaynagin analiz edilerek
¢ozlimlenmesi esasina dayanmaktadir. Ayrica bu teknik, nitelik, diisiik maliyet, uzun siireli
analiz, tepkiselligin olmamasi, bireysellik ve 6zgilinliilk a¢isindan avantaja sahip oldugu igin
tercih edilmistir (Simsek ve Yildirim, 2016).

Islem

Marmara Universitesi Atatiirk Egitim Fakiiltesi Sosyal Bilgiler 6gretmenligi b6liimii 6gretmen
adaylarinin merkezi yerlestirme, ¢ift anadal ve yandal programlar1 basvurularini incelemek
amaciyla ilgili programin incelenecek konular1 ile ilgili dokiimanlara ulasilip ¢alisma
yapilmistir.

Verilerin Analizi

Belgeler ve dokiimanlar araciligiyla elde edilen veriler tek tek analiz edilerek konuya uygun
sekilde tablolastirma ve sayisallastirma islemleri yapilmistir. Elde edilen veriler igerik analiz
yontemi kullanilarak analiz edilmistir. Sosyal bilimler arastirmalarinda siklikla kullanilan
icerik analizi yontemi, s6z konusu iceriklerdeki temalar, 6riintiiler, kaliplar, sik gecen kelimeler
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gibi icerigin 6nemli oldugu diisliniilen pargalarini belirlemek ve analiz etmek i¢in kullanilir
(Biiytikoztiirk, 2012; Simsek ve Yildirim, 2016).

BULGULAR

Incelenen dokiimanlar dogrultusunda Marmara Universitesi, Sosyal Bilgiler 6gretmenligi
programina merkezi yerlestirme, kurum ici/kurumlararasi yatay gecis, Sosyal Bilgiler
programindan baska boéliimlere, farkli béliimlerden Sosyal Bilgiler programina yandal ve cift
anadal basvurulari, 6grencilerin puanlar, cinsiyet dagilimi, yerlestirdikleri programlar vb. ile
ilgili bilgiler asagida yer alan tablolarda gosterilmektedir.

Marmara Universitesi Sosyal Bilgiler programina kurum ici yatay gecis bagvurular1 Tablo 1’de
gosterildigi sekildedir.

Tablo 1. Sosyal Bilgiler Programi Kurum ici Yatay Gecis Bagvuru Listesi

Ogrenci

. . = - Gano SlnaV

fg;ﬂyet gissim Birim gissim Birim ?(;;1)11 0 o Yili Puam MTP
Yizlik  (sy) (©.P)

K1 FEF I:g’;bl)’l’ AEF SBO 2,810 80,600 2019 3853186  369.356

2020-2021 egitim-6gretim yilinda Marmara Universitesi, Atatiirk Egitim Fakiiltesi, Sosyal
Bilgiler 6gretmenligi programina kurum i¢i yatay gecislerde yalniz bir kiz 6grenci basvuru
yapmistir. Ayni aday kurumlararasi yatay geciste 4. sirada yer alan kisi olup Fen Edebiyat
Fakiiltesi, Tirk Dili ve Edebiyat1 b6liimiinden Sosyal Bilgiler programina ge¢is yapmak i¢gin
basvuruda bulunmustur. Fakat farkli béliimlerden programa gecis yapilamamasi nedeniyle
basvurusu iptal edilmistir.

Marmara Universitesi Sosyal Bilgiler programina kurumlararasi yatay gecis basvuru listesi
Tablo 2’de gosterilmektedir.

Tablo 2. 2Sosyal Bilgiler Programi Kurumlararasi Yatay Gecis Basvuru Listesi

C Universit  Birim Y G GY SY 0.p MTP BP Aciklama
e Y
K1  Adiyaman SBO Derslerde
n basarili
olma
76,6 201 375,59 369.35 kosulu
2 3,00 6 9 1 6 0,00 saglamiyor
K2  Aydin
Adnan Gazetecili 86,4 201 298,86 348.83 Basvuru
Menderes k 4 342 6 8 9 8 0,00 iptal
K3 89,9 201 354,55 369.35 Basvuru
Trakya SBO 2 357 6 9 4 6 0,00 iptal
K4 Tiirk  Dili 80,6 80,6 201 385,31 369.35 Basvuru
Marmara  ve Ed. 2 0 0 9 8 6 0,00 iptal

2 C (Cinsiyet); K (Kadin); E (Erkek); AEF (Atatiirk Egitim Fakiiltesi); SBO (Sosyal bilgiler 6gretmenligi); G (Gano); GY (Gano
Yiizliik); SY (Snav Yih); O.P (Ogrenci puam); MTP (Marmara Taban Puani); YY (Yar1 yil); SBF (Siysal Bilimler Fakiiltesi); BP
(Bagvuru Puani) kisaltmasidir.
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E1l Onkosul
82,0 Saglamiyo

Bartin SBO 2 323 3 1999 0,000 0,00 r

K5 874 201 320,09 34883 90,88 Onaylandi
Sinop SBO 4 346 O 8 2 8 8

E2  Zonguldak Onaylandi
Biilent 80,6 201 347,59 36935 9141
Ecevit SBO 2 317 3 9 0 6 2

K6 79,7 201 35459 369.35 92,74 Onayland:
Trakya SBO 2 313 0 9 8 6 4

K7  Mugla Onaylandi
Sitki 79,7 201 357,02 369.35 93,26
Kogman SBO 2 313 0 9 5 6 9

K8 81,3 201 356,30 36935 93,43 Onaylandi
Trakya SBO 2 320 3 9 2 6 9

K9  Canakkale Onaylandi
Onsekiz 785 201 362,18 369.35 94,15
Mart SBO 2 308 3 9 6 6 3

K1  Adnan 82,7 201 359,11 36935 94,32 Onaylandi

0 Menderes SBO 2 3,26 3 9 3 6 7

E3 80,6 201 361,82 36935 9449 Onaylandi
Akdeniz SBO 2 317 3 9 9 6 6

K1 86,7 201 357,28 36935 94,72 Onaylandi

1 Trakya SBO 2 343 0 9 1 6 5

E4 80,4 201 36574 36935 9530 Onaylandi
Amasya SBO 2 - 3 9 5 6 4

K1 84,6 201 344,65 34883 9596 Onaylandi

2 Anadolu SBO 4 334 0 8 2 8 0

K1 79,7 201 372,12 369.35 96,54 Onayland:

3 Trakya SBO 2 313 0 9 7 6 0

K1 87,4 201 346,25 34883 96,88 Onaylandi

4 Sinop SBO 4 346 O 8 3 8 7

K1 857 201 377,21 36935 9885 Onaylandi

5 Gazi SBO 2 339 6 9 8 6 5

2020-2021 egitim-6gretim yilinda Marmara Universitesi, Sosyal Bilgiler programina
kurumlararasi yatay geciste 15 kadin, 4 erkek aday olmak tlizere toplam 19 kisi basvuru
yapmistir. Bu adaylar Gazi, Marmara, Sinop (2), Trakya (4), Anadolu, Amasya, Aydin Adnan
Menderes (2), Akdeniz, Canakkale Onsekiz Mart, Mugla Sitki Kogman, Zonguldak Biilent Ecevit,
Bartin ve Adiyaman Universiteleri'nden basvuruda bulunmustur. Adiyaman Universitesi'nden
basvuru yapan aday derslerden basarili olma kosulunu saglamadigi; Aydin Adnan Menderes
Universitesi (Gazatecelik béliimii)) ve Marmara Universitesi, Tiirk Dili ve Edebiyati
béliimiinden basvuru yapan adaylar farkli alanlardan basvuru kabul edilmedigi; Bartin
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Universitesi’/nden bagvuru yapan aday énkosulu saglamadigi (sinav yili 1999) icin basvurular
iptal edilmistir. 4 kadin 1 erkek adayin basvurular1 onaylanmamis olup toplam 14 kisinin
basvurusu kabul edilmistir. Bagvurular1 kabul edilen 11 aday 2. yar1 yila; 3 adayda 4. yar1 yila
kayit edilmistir. Basvurular1 kabul edilen 11 adayin sinav giris yili 2019 iken 3 adayin 2018
yilidir. En diisiik puanla kabul edilen 6grencinin puan1 320,092 (Sinop Universitesi) basari
puani 90,888 iken en yiiksek puanla kabul edilen 68rencinin puani 377,218 basar1 puani 98,
855 olup bu aday Gazi Universitesi'nden gecis yapmustir. Ogrencilerin merkezi puanlar1 320-
377; basar1 puanlan ise 90-98 arasindan degiskenlik gdstermektedir. Ogrencilerin Genel
Akadamik Not Ortalama (GANO)lan incelendiginde bu sefer en diisiik puanla yerlesen
o0grencinin 3.46 (87.40) ile en yiliksek ortalama sahip oldugu tespit edilmistir. Sinop
Universitesi'nden 346,2530 puanla gecis yapan diger égrencinin ortalamasida aymdir. En
diisiik ortalama 3,08 (78,53) ile Canakkale Onsekiz Mart Universitesi'nden gelen 6grenciye
aittir. Ortalamalar 3.08 (78,53)-3.46 (87.40) arasinda degismektedir. Sadece Amasya
Universitesi'nden gelen adayin 4’liik sistemdeki ortalamasi belirtilmemistir. Kurumlararasi
yatay gecislerde tiim adaylarda Marmara Universitesi, Atatiirk Egiitm Fakiiltesi (AEF), Sosyal
Bilgiler 68retmenligi programi tercih sirasi ilktir.

Marmara Universitesi Sosyal Bilgiler programina merkezi yerlestirme (OSYM) ile gelen
adaylarin listesi Tablo 3’'de gosterildigi gibidir.

Tablo 3. Sosyal Bilgiler Programi Merkezi Yerlestirme Basvuru Listesi

Ust Tercih Smav

Cinsiyet Birim Birim Basvurdugu Smf Vil o.p MTP

K1 AEF SBO 1 1 2019 371,795 369.356
K2 AEF SBO 1 2 2018 357,422 369.356
K3 AEF SBO 1 1 2019 385,318 369.356
E1l AEF SBO 1 1 2018 364,394 369.356
K4 AEF SBO 1 9 2018 373,565 369.356
E2 AEF SBO 1 1 2018 387,964 369.356
K5 AEF SBO 1 1 2018 349,102 369.356
K6 AEF SBO 3 1 2018 360,592 369.356
E3 AEF SBO 3 1 2018 363,499 369.356
K7 AEF SBO 2 1 2019 373,544 369.356
K8 AEF SBO 1 1 2018 364,192 369.356
K9 AEF SBO 2 1 2019 377,218 369.356
E4 AEF SBO 2 1 2019 374,534 369.356
K10 AEF SBO 2 1 2019 374,321 369.356
E5 AEF SBO 1 1 2019 378,787 369.356
E6 AEF SBO 1 1 2018 358,601 369.356
E7 AEF SBO 1 1 2019 387,471 369.356
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K11 AEF SBO 2 1 2019 372,784 369.356
K12 AEF SBO 2 1 2019 376,532 369.356
E8 AEF SBO 3 1 2018 357,015 369.356
K13 AEF SBO 2 1 2019 372,127 369.356
K14 AEF SBO 2 1 2019 376,202 369.356
E9 AEF SBO 1 1 2019 371,436 369.356
E10 AEF SBO 1 3 2018 416,981 369.356
K15 AEF SBO 1 1 2019 373,969 369.356
K16 AEF SBO 1 1 2015 391,989 369.356
K17 AEF SBO 1 1 2019 378,949 369.356
E11 AEF SBO 1 1 2019 371,709 369.356
K18 AEF SBO 1 2 2019 373,860 369.356
K19 AEF SBO 2 1 2019 383,562 369.356
K20 AEF SBO 1 1 2019 390,173 369.356
E12 AEF SBO 1 1 2018 354,530 369.356
E13 AEF SBO 2 1 2019 381,977 369.356
K21 AEF SBO 2 1 2018 368,854 369.356
E14 AEF SBO 1 7 2019 405,207 369.356

2020-2021 egitim-6gretim yilinda Marmara Universitesi, Atatiirk Egitim Fakiiltesi, Sosyal
Bilgiler programina merkezi yerlestirme sinavi (OSYM) ile gelen 21 kadin, 14 erkek olmak
lizere toplam 35 6grenci bulunmaktadir. 416,981 puanla en yiiksek puanla yerlesen aday erkek
olmakla birlikte en diisiik puanla yerlesen 6grenci 349,102 puanda olup kadin adaydir. En
yliksek puanli adayin 3. tercihi iken en diisiik puanli adayin Sosyal Bilgiler programi ilk
tercihidir. Puan aralig1 349 ile 416 arasinda degiskenlik gostermektedir. 30 adayin ilk tercihi, 2
adayin ikinci tercihi olup 3,7 ve 9. sirada tercih eden bir aday bulunmaktadir. 21 aday birinci
sinifa; 11 aday ikinci sinifa; 3 adayda tgiincii sinifa kaydedilmistir. Adaylarin sinav yillar1 2018-
2019 olmakla birlikte yalniz bir kadin adayin sinav yili 2015 yilina aittir.

2020-2021 egitim-6gretim yilinda Marmara Universitesi, Atatiirk Egitim Fakiiltesi, Sosyal
Bilgiler programina kayith 6gretmen adaylarinin farkl béliimlere yan dal (yap) basvurulari ve
sonuglar1 Tablo 4’'te gosterilmektedir
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Tablo 4. Sosyal Bilgiler Programi Kayith Ogretmen Adaylarinin Yandal Basvuru Listesi

C. Ust Birim Basvurln. Basvurulan Kon. BP TS.3 Aciklama
Birim . .. Birim
Ust Birim
K1 AEF SBO AEF Tiirkge 8 83,249 3 Y.
K1 AEF SBO AEF RPD 9 74,167 1 Y.
K1 AEF SBO AEF Cografya 6 84,562 2 2. Asil
K2 AEF SBO Siyaset
Bilimi ve
Siyasal Kamu
Bilgiler Yonetimi 7 88,317 2 3. Asil
K2 AEF SBO AEF Sinif 8 87,904 3 Y.
K2 AEF SBO Sosyoloji
FEF (ingilizce) 6 90,473 1 Y.
E1 AEF SBO AEF Tarih 2 96,131 1 1. Asil
E1 AEF SBO Tirk Dili ve
AEF Edb. 2 90,558 2 Y.
E1 AEF SBO AEF Cografya 6 94,372 3 Y.
K3 AEF SBO FEF Cografya 6 92,414 3 1. Asil
K3 AEF SBO AEF RPD 9 75,252 1 Y.
K3 AEF SBO AEF Sinif 8 77,700 2 Y.
E2 AEF Tiirkce  AEF RPD 9 83,723 2 Y.
E2 AEF Tiirkge  AEF SBO 7 102,819 1 1. Asil
E2 AEF Tirkce  AEF Ozel Egitim 10 94,166 3 Y.
K4 AEF SBO AEF Ozel Egitim 10 83,038 1 8. Yedek
K4 AEF SBO AEF Okul Oncesi 8 84,881 2 Y.
K4 AEF SBO AEF RPD 9 75,841 3 Y.
K5 AEF SBO Siyasal Uluslararasi
Bilgiler fliskiler 7 83,795 2 Y.
K5 AEF SBO Halkla
lliskiler ve
fletisim Tanitim 10 93,120 1 8. Asil
K6 AEF SBO AEF RPD 9 78,460 1 Y.
K6 AEF SBO AEF Sinif 8 81,685 3 Y.

3 Kon. (Kontenjan); BP. (Bagvuru Puram); TS. (Tercih Siras1); Y. (Yerlestirilemedi); SB. (Saglik Bilimleri); SY. (Saglik Yonetimi)
kisaltmasidir.
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K6 AEF SBO AEF Okul Oncesi 8 77,701 7. Yedek
K7 AEF SBO AEF Okul Oncesi 8 85,751 Y.
K7 AEF SBO AEF Tiirkce 8 86,132 6. Asil
K7 AEF SBO AEF Ozel Egitim 10 83,550 Y.
K8 AEF SBO AEF RPD 9 81,936 Y.
E3 AEF SBO AEF Ingilizce 9
E3 AEF SBO AEF Okul Oncesi 8 87,723 Y.
E3 AEF SBO Turk Dili ve

AEF Edb. 2 85,929 1. Asil
K9 AEF SBO FEF Sanat Tarihi 6 102,335 5. Asil
K9 AEF SBO AEF RPD 9 81,003 Y.
K9 AEF SBO AEF Okul Oncesi 8 89,812 Y.
K10 AEF SBO AEF Ozel Egitim 10 84,250 Y.
K10 AEF SBO AEF Sinuf 8 84,534 1. Yedek
K10 AEF SBO AEF Okul Oncesi 8 86,543 Y.
K11 AEF Simif AEF Ozel Egitim 10 80,642 Y.
K11 AEF Sinuf AEF Okul Oncesi 8 82,669 Y.
K11 AEF Simif AEF RPD 9 91,319 2. Asil
E4 AEF SBO AEF Sinif 8 84,114 Y.
E4 AEF SBO AEF RPD 9 81,757 Y.
E4 AEF SBO AEF Ozel Egitim 10 89,007 8. Asil
K12 AEF SBO AEF Okul Oncesi 8 88,360 Y.
K12 AEF SBO AEF Tiirkce 8 88,285 4. Asil
K12 AEF SBO AEF Ozel Egitim 10 86,497 Y.
K13 SB. SY. AEF Sinif 8 78,829 Y.
K13 SB. SY. AEF SBO 7 85,887 Y.

13 kadin, 4 erkek olmak iizere toplam 17 aday 45 programa basvuruda bulunmustur. Bu
adaylardan 11 kadin aday ii¢ programa, 1 kadin aday 2, bir diger kadin aday ise yalnizca 1
programa basvurmustur. Erkek adaylarin hepsi 3 farkhh programa basvuru yapmistir. Bu
adaylardan 4 tanesi ilk tercihi, 4 tanesi de son tercihi olan programlara yerlestirilmistir.
Adaylardan biri son tercihine ilk sirada; bir diger adayda ilk tercihine ilk sirada hak
kazanmistir. Yedeklerde bir kisi son tercihinde 7. bir kiside ilk tercihinde 8. yedek
konumundadir. 17 adayin 16’s1 Sosyal Bilgiler programindan diger bdliimlere basvuruda
bulunmusken yalniz bir aday Tiirkce boéliimiinden Sosyal Bilgiler programina yandal
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basvurusu yapmistir. Sosyal Bilgiler programindan farkli boliimlere yandal yapan adaylardan 2
tanesi Atatiirk Egitim Fakiiltesi disinda Siyasal Bilgiler Fakiiltesi ve iletisim Fakiiltesi’nden
ogretmenlik dis1 programlar1 tercih ederken bir adayda Fen Edebiyat Fakiiltesi'nden Sanat
Tarihi boliimiinii tercih etmistir. Bu durum 6gretmenlik branslarindan daha ¢ok atamasi olan
boéliimlere yandal basvurusu yapilirken sanat tarihi gibi 6nii ¢ok fazla a¢ik olmayan béliimlere
tercih yapildigin1 gostermektedir. Tablo’da italik olarak gosterilen adaylar ayni zamanda cift
anadala da basvuru yapan kisilerdir.

Tablo 5’te 6gretmenlik programlari arasinda yandal basvurusu yapan adaylarin tercih ettikleri
program siralamasi ve yerlestikleri boltimler ile ilgili bilgiler yer almaktadir.

Tablo 5. Ogretmenlik Programlar1 Arasinda Yandal Tercihi Yapan Adaylarin Tercih Siralamasi

C Tr. OE. RPD Cog. smf  00. T. TDE. SB. I.
K1 1 2 3

K2 2

El 3 1 2

K3 2 1 3

E2 3 1 2

K4 1 3 2

K6 1 2 3

K7 2 3 1

K8 1

E3 2 3 1
K9 2 3

K10 1 2 3

K11 1 3 2

E4 3 2 1

K12 2 3 1

K13 1 2

Toplam 3 6 9 3 6 8 1 2 2 1

Tirkce 6gretmenligi bolimiini 2 kisi 2.; bir kisi 1. sirada toplam 3 aday tercih etmis olup 2.
sirada tercih edenler yerlesmis; Ozel Egitim boliimiinii 3 kisi 1., 3 kisi 3. sirada toplam 6 aday
tercih etmis olup 1 ve 3. siradaki 2 aday yerlesmis; Rehberlik ve Psikolojik Danismanlik
boéliimiinii 3 kisi ilk sirada, 4 kisi ikinci sirada, 2 kisi liglincii sirada toplam 9 aday tercih etmis
olup sadece 3. sirada tercih eden bir aday yerlesmis; Cografya boliimiini bir kisi ilk sirada iki
kisi iiciincii sirada toplam 3 kisi tercih etmis olup ilk ve {iglincli sirada tercih eden bir kisi

4 Tr. (Tiirkge); OE. (Ozel egitim); RPD (Rehberlik ve Psikolojik Danismanlik); Cog. (Cografya); OO. (Okul Oncesi); T.(Tarih);
TDE. (Tiirk dili ve edb.); SB. (Sosyal Bilgiler; I. (Ingilizce) kisaltmasidar.
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yerlesmis; Sinif 6gretmenligi boliimiint 2 kisi ilk, 3 kisi ikinci, bir kisi ticiincii sirada toplam 6
aday tercih etmis olup 2. sirada tercih eden bir aday yerlemis; Okul Oncesi 6gretmenligi
programini 2 kisi ilk, 3 kisi ikinci, 3 kisi li¢lincii sirada toplam 8 kisi tercih etmis olup sadece 3.
sirada tercih eden bir aday yerlesmis; Tarih 6gretmenligi b6liimiinii bir kisi ilk sirada tercih
edip yerlesmis; Tiirk Dili ve Edebiyat1 6gretmenligini 2. ve 3. sirada iki kisi tercih etmis olup 3.
sirada tercih eden aday yerlesmis; Sosyal Bilgiler 6gretmenligi programin iki kisi 2. sirada
tercih etmis olup bir tanesi yerlesmis; Ingilizce 6gretmenligi boliimiinii tek bir kisi ilk sirada
tercih etmis fakat yerlestirilememistir. Bu kisi Tiirk Dili ve Edebiyati boliimiine yandal yapma
hakki kazanan kisidir. Tablo’dan yola ¢ikarak en fazla Rehberlik ve Psikolojik Danigsmanlik (9),
Okul éncesi (8), Siif (6), Ozel Egitim (6) d6gretmenligi programlan tercih edilmistir. Fakat
Rehberlik, Sinif ve Okul 6ncesinde yandal yapma hakkini sadece bir kisi elde etmistir. Buradan
yola ¢ikarak popiiler olarak tercih edilen branslara en az yandal yapma hakki verildigi ifade
edilebilir. En az yandal icin basvurusu yapilan branslar ise Tarih (1), ingilizce (1), Sosyal
Bilgiler (2), Turk Dili ve Edebiyat1 (2) 6gretmenligidir. Her programda 2 aday ile yandalda en
fazla 6grenci yerlestirilen boliimler ise Tiirkce, Ozel Egitim ve Cografya ogretmenligi
programlaridir. Toplam 12 aday yandal programina yerlestirilmistir.

2020-2021 egitim-6gretim yilinda Marmara Universitesi, Atatiirk Egitim Fakiiltesi, Sosyal
Bilgiler programina kayith 6gretmen adaylarinin farkl béliimlere ¢ift anadal (¢cap) basvurular:
ve sonuclar1 Tablo 6’da gosterildigi sekildedir.

Tablo 6. Sosyal Bilgiler Programi Kayith Ogretmen Adaylarinin Cift Anadal Basvuru Listesi

Cinsiyet Birim Basvurulan Basvurulan Kontenjan Bagvuru Tercih Aciklama
. .. Birim Puani Sayisi
Ust Birim
K1 SBO AEF ingilizce Ogr. 18 93,905 1 5. Asil
K1 SBO Siyaset
Bilimi ve
Uluslararasi
Iliskiler
SBF (ing) 14 86,953 2 Yerlestirilemedi
K1 SBO Uluslararasi
SBF Iliskiler 14 86,953 3 Yerlestirilemedi
E1l SBO AEF Tarih Ogr. 4 107,211 1 1. Asil
E2 Cografya AEF SBO 14 95,400 3 2. Asil
E2 Cografya Beden
Spor Egitimi  ve
Bilimleri Spor Ogr. 10 1
E2 Cografya Spor Spor
Bilimleri Yoneticiligi 13 2
K2 SBO Uluslararasi
SBF Iliskiler 14 80,494 1 8. Asil
K2 SBO Siyaset
Bilimi ve
Uluslararasi
Iliskiler
SBF (ing) 14 80,494 2 Yerlestirilemedi
K3 RPD AEF Sinif Ogr. 16 94,590 1 7. Asil
E3 Tarih AEF SBO 14 96,380 1 1. Asil
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E3 Tarih AEF RPD 18 81,724 Yerlestirilemedi
E3 Tarih Cografya

AEF Ogr. 12 96,380 Yerlestirilemedi
E4 SBO Ozel Egitim

AEF Ogr. 20 100,412 4. Asil
E4 SBO AEF Tiirkce Ogr. 16 100,412 Yerlestirilemedi
E4 SBO AEF RPD 18 85,016 Yerlestirilemedi
E5 Cografya AEF Tarih Ogr. 4 96,104 3. Asil
E5 Cografya AEF SBO 14 96,104 Yerlestirilemedi
K4 SBO Okul Oncesi

AEF Ogr. 16 83,625 Yerlestirilemedi
K4 SBO AEF Tiirkce Ogr. 16 78,170 15. Asil
K4 SBO Ozel Egitim

AEF Ogr. 20 76,164 Yerlestirilemedi
K5 SBO AEF Tarih Ogr. 4 92,759 Yerlestirilemedi
K5 SBO Okul Oncesi

AEF Ogr. 16 92,759 Yerlestirilemedi
K5 SBO AEF Tiirkce Ogr. 16 92,759 14. Asil
K6 SBO Ozel Egitim

AEF Ogr. 20 94,184 Yerlestirilemedi
K6 SBO Okul Oncesi

AEF Ogr. 16 94,184 15. Asil
K6 SBO AEF RPD 18 83,361 Yerlestirilemedi
K7 SBO AEF RPD 18 84,446 Yerlestirilemedi
K7 SBO AEF Tiirkge Ogr. 16 93,848 12. Asil
K7 SBO Cografya

AEF Ogr. 12 93,848 Yerlestirilemedi
E6 SBO AEF Tiirkce Ogr. 16 94,889 Yerlestirilemedi
E6 SBO Okul Oncesi

AEF Ogr. 16 94,889 10. Asil
E6 SBO Ozel Egitim

AEF Ogr. 20 94,889 Yerlestirilemedi
K8 SBO Tiirk Dili ve

AEF Edb. 4 98,615 1. Asil
K8 SBO AEF ingilizce Ogr. 18
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K8 SBO AEF Tiirkce Ogr. 16 98,615 2 Yerlestirilemedi
E7 SBO AEF Tarih Ogr. 4 98,558 2 Yerlestirilemedi
E7 SBO Halkla
lliskiler ve

fletisim Tanitim 20 3
E7 SBO AEF Tiirkce Ogr. 16 98,558 1 3. Asil
K9 SBO AEF Sinif Ogr. 16 82,497 1 Yerlestirilemedi
K9 SBO AEF RPD 18 82,497 2 Yerlestirilemedi
K9 SBO AEF Tiirkge Ogr. 16 92,917 3 13. Asil
K10 SBO AEF RPD 18 88,973 1 Yerlestirilemedi
K10 SBO Giizel

Sanatlar

Fakiiltesi i¢c Mimarlik 12 64,603 2 6. Asil
K10 SBO isletme isletme

Fakiiltesi (ingilizce) 19 82,636 3 Yerlestirilemedi
K11 SBO AEF Sinif Ogr. 16 89,035 1 11. Asil
K11 SBO Ozel Egitim

AEF Ogr. 20 98,909 2 Yerlestirilemedi
K12 SBO Ozel Egitim

AEF Ogr. 20 93,708 1 15. Asil
K12 SBO Okul Oncesi

AEF Ogr. 16 93,708 2 Yerlestirilemedi
K12 SBO AEF Tiirkge Ogr. 16 93,708 3 Yerlestirilemedi
K13 SBO AEF RPD 18 83,486 1 Yerlestirilemedi
K13 SBO AEF Sinif Ogr. 16 83,486 2 16. Asil
K13 SBO Ozel Egitim

AEF Ogr. 20 97,488 3 Yerlestirilemedi
E8 SBO AEF RPD 18 82,869 1 Yerlestirilemedi
E8 SBO AEF Sinif Ogr. 16 82,869 3 Yerlestirilemedi
E8 SBO Ozel Egitim

AEF Ogr. 20 96,395 2 9. Asil
K14 SBO AEF Sinif Ogr. 16 84,739 1 14. Asil
E9 SBO AEF Sinif Ogr. 16 86,550 2 Yerlestirilemedi
E9 SBO AEF Tiirkce Ogr. 16 99,753 1 2. Asil
E9 SBO Okul Oncesi

AEF Ogr. 16 99,753 3 Yerlestirilemedi
ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 225

Journal of Interdisciplinary Educational Research 2023;7(15);211-230



Disiplinlerarasi Egitim Arastirmalari1 Dergisi

K15 SBO Siyaset

Siyasal Bilimi ve

Bilgiler Kamu

Fakultesi Yonetimi 14 79,587 2 Yerlestirilemedi
K15 SBO Siyasal

Bilgiler Uluslararasi

Fakiiltesi Iliskiler 14 79,587 1 9. Asil

15 kadin, 9 erkek olmak tizere toplam 24 6gretmen aday1 62 progrdamda cift anadal bagvurusu
yapmistir. Kadin adaylardan 11 tanesi 3 farkli programa, 2 tanesi 2 programa, 2 tanesi de 1
programa basvuru yapmistir. Erkek adaylardan ise 6 tanesi 3 farkli programa, 2 tanesi 2 farkh
programa, 1 tanesi de sadece bir programa basvuru yapmistir. 24 adaydan 1. tercih listesine ilk
sirada yerlesen 3 aday, 3. sirada yerlesen 2 aday olmakla birlikte diger 9 aday sirasiyla 2, 5, 7,
8, 9, 10, 11, 14, 15. tercihlerine yerlesmistir. ilk tercihine yerlesemeyen 10 aday vardir. 2.
tercih yapan 21 adaydan 13 tanesi 2. tercihine yerlesememistir. 2 aday 15. tercihine, 6 aday ise
4, 6,9, 12, 14 ve 16. tercihlerine hak kazanmustir. Ugiincii program olarak tercih yapan 17
adaydan 15 tanesi yerlesememistir. Kalan iki adaydan biri 2. digeri 13. tercihine yerlesmistir.
En fazla 3. tercihlerde yerlesemeyen aday bulunmakla birlikte en fazla yerlestirme 14 kisi ile
ilk siradaki tercihlerde olmustur. Yandalda oldugu gibi cift anadalda yedekte olan 6grenci
bulunmamaktadir. Her aday basvurdugu programlardan birine yerlesmistir. Kadin adaylardan
ilk tercihine 2 kisi ilk sirada digerleri 5, 7, 8, 14, 15 ve 16. siralarda yerlesmistir. Kadin
O0gretmen adaylarindan ikinci tercihine ti¢i 15, ikisi 16. sirada digerleri 10 ve 12. sirada
yerlesmistir. Erkek 6gretmen adaylarindan ilk tercihine ikisi 1. asil olarak digerleri 2, 3 ve 4.
asil olarak yerlesmistir. Erkek adaylardan ikinci tercihine ikinci asil olarak yerlesen bir aday
bulunmaktadir. Erkek adaylardan t¢lincii tercihine 3, 9, 13, 14. asil olarak yerlesen adaylar
vardir. Erkek adaylarun ilk tercihlerine ilk siralarda yerlesme oranlar1 kadin adaylara gore
yliksek iken kadin adaylarda da iiciincii tercihine yerlesen aday bulunmamaktadir. 24 aday
icerisinde 20 aday Sosyal Bilgiler programinda baska o6gretmenlik branslar1 ve farkh
fakiiltedeki boliimlere cift anadal icin basvuru yaparken kalan 4 adayin ikisi Cografya’dan biri
Tarih ve Sosyal Bilgiler programina basvurmus ve ilk tercihi olan Tarih 6gretmenligi bransina
3. asil olarak, digeri tek tercihi olan Sosyal Bilgiler programina 2. asil olarak yerlemis iken
Tarih 6gretmenligi boliimiinden sirasiyla tercihi Sosyal Bilgiler, Rehberlik ve Psikolojik
Danismanlik, Cografya 6gretmenligi bo6llimiine basvuru yapan aday ilk tercihi olan Sosyal
Bilgiler programina birinci sirada yerlesmistir. Sosyal Bilgiler programi disindan baska bir
alana ¢ap basvurusunda bulunan diger adayin anadali Rehberlik ve Psikolojik Danismanlik
olup tek tercihi olan Sinif 6gretmenligi bransina 7. asil olarak yerlestirilmistir.

Adaylarin puan araligi en yiiksek 107, 211; en diisiik 64, 603’tlr. Programlarin c¢ift anadal
kontenjanlarina bakildiginda 20 ile en fazla kontenjan1 bulunan béliim AEF’ten Ozel Egitim,
lletisim Fakiiltesi'nden Halkla Iliskiler ve Tanitim béliimiidiir. Bunu sirasiyla 18 kontenjan ile
Ingilizce ve Rehberlik-Psikolojik Danismanlik; 16 kontenjan ile Siif, Tiirkce, Okul Oncesi
ogretmenligi; 14 kontenjan ile Sosyal Bilgiler 6gretmenligi ve Uluslararas: iliskiler; 12
kontenjan ile Cografya 6gretmenligi ve ic Mimarlik ve 10 kontenjan ile Beden Egitimi ve Spor
O0gretmenligi bolimi takip etmektedir. 4 kontenjan ile Tarih ve Tiirk Dili-Edebiyati
O0gretmenligi programlari en az kontenjana sahip boliimlerdir.

Cift anadala basvuru yapan 24 adaydan 14 kadin aday Sosyal Bilgiler programindan baska
programlara, 1 kadin aday Rehberlik ve Psikolojik Danismanlik béliimiinden Sinif 6gretmenligi
programina; erkek adaylardan ise 6 tanesi Sosyal Bilgiler programindan baska programlara,
biri Tarih 6gretmenliginden Sosyal Bilgilere, 2 tanesi Cografya 6gretmenliginden biri Sosyal
Bilgiler programina digeri Tarih 6gretmenligine basvuru yapmistir. Cografya 6gretmenliginden
ilk tercihi olan Sosyal Bilgiler programina yerlesen adayin diger iki tercihi Spor Bilimleri
Fakiiltesi'nden, Beden Egitimi-Spor Ogretmenligi ve Spor Yoneticiligi alanlaridir. Ana dali
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Sosyal Bilgiler programi olan 2 kadin aday Siyasal Bilimler Fakiiltesi'nden Uluaslararasi
lligkiler béliimiine, bir kadin aday da GSF’den I¢ Mimarlik béliimiine hak kazanmistir. Ayrica
bu alanlara yerlesememis olmakla birlikte bir kadin aday Siyasal Bilimler Fakiiltesi'nden, bir
diger aday Isletme Fakiiltesi'nden, bir erkek aday Iletisim Fakiiltesi’nden tercih yapmistir.

K15 numarali aday Siyasal Bilimler Fakiiltesi (SBF)’den Siyaset Bilimi-Kamu YoOnetimi ve
Uluslararasi iliskiler béliimiinden ikinci tercihi olan Uluslararas: iliskiler béliimiine 9. asil
olarak hak kazanmistir. Bu adayin 6gretmenlik programlarindan herhangi birini tercih
etmeden Siyasal Bilimler Fakiiltesi’'nden iki tercih yapmasi oldukea ilgi ¢ekicidir.

Ogretmenlik programlari icerisinde cift anadalda en fazla tercih edilen program 10 basvuru ile
Tiirkce 6gretmenligidir. Bunu 8 kisi ile Ozel Egitim, Rehberlik-Psikolojik Danismanlik ve Simif
ogretmenligi takip etmektedir. Okul Oncesine 5, Tarihe 4, Sosyal Bilgilere 3, Ingilize ve
Cografyaya 2, Tirk Dili ve Edebiyati ile Beden Egitimi ve Spor 6gretmenligine bir basvuru
olmustur. Tiirkce béliimiine yapilan 10 basvurudan 2 tane ikinci tercihi olan kadin aday 12 ve
15. sirada, 3. tercihi olan aday 14. sirada; erkek adaylardan ise 2. tercihi olan aday 2. sirada, 3.
tercihi olan aday 3 ve 13. sirada hak kazanmistir. Ozel Egitim béliimiine basvuran 8 adaydan 1.
sirada tercih eden erkek aday 4. asil olarak, 3. sirada tercih eden erkek aday 9. sirada; 1. sirada
basvuran kadin aday ise 15. sirada yerlestirilirken basvuru yapan diger kadin adaylar
programa yerlestirilememistir. Sinif 6gretmenligine basvuran 8 adaydan 1. sirada tercih eden
kadin adaylardan biri 11. asil digeri 14. asil, 2. sirada tercih eden 14. asil; erkek adaylardan 2.
sirada tercih eden 10. asil olarak yerlesmistir. Okul Oncesine bagvuran 5 adaydan sadece
2.sirada tercih eden bir kadin aday 15. asil olarak yerlestirilmistir. Tarih 6gretmenligine 1.
sirada basvurarak 1. asil olarak hak kazanan bir erkek aday vardir. Tiirk Dili ve Edebiyati
ogretmenligine ilk sirada bagvuran bir kadin aday birinci asil olarak hak kazanmstir. Ingilizce
o0gretmenligine ilk sirada basvuran bir aday 5. sirada yerlesmistir. Farkl fakiilte ve
boéliimlerden yapilan tercihler genelde tektir. Sadece SBF'den Siyaset Bilimi ve Uluslararasi
lliskiler béliimiine 2 tercih yapilarak bir istisna teskil etmektedir.

Tiirkce Ogretmenligine bagvuran 10 adaydan 4’ii (2 kadin- 2 erkek); Ozel Egitim
o0gretmenligine basvuran 8 adaydan 4l (3 kadin-1 erkek); Rehberlik ve Psikolojik Danismanlik
boéliimiine basvuran 8 adaydan (5 kadin-3 erkek) hicbiri; Cografya 6gretmenligi boliimiine
basvuran 2 adaydan biri (erkek); Siif 6gretmenligine basvuran adaylardan biri kadin ikisi
erkek toplam 3 aday; Okul Oncesi égretmenliginden 3 kadin, 1 erkek toplam 4 aday; Tarih
ogretmenligine basvuran bir kadin bir erkek toplam 2 aday; Ingilizce égretmenligi béliimiine
basvuran bir kadin aday yerlesememistir. Tiirk Dili-Edebiyat1 ve Sosyal Bilgiler 6g8retmenligi
programlarina basvurup yerlesemeyen aday bulunmamaktadir.

Genel olarak degerlendirilecek olursa 8 6grenci hem cift anadala hem yandala basvurmustur.
Bu adaylardan iicii erkek, besi kadindir. Cift anadal ve yandala basvuran 7 aday iki grupta da
licte Ui¢ veya ikide iki tercih yaparken kadin adaylardan biri cift ana dalda ii¢ alanda yan dalda
ise sadece tek bir alanda basvuru yapmistir. Bu alan ise cift anadalda ilk tercihi olan Rehberlik
ve Psikolojik Danismanlik béliimiidiir. Aday ikinci tercihi olan Tiirk¢e 68retmenligi boliimiine
¢ift anadal yapma hakki kazanmistir.

SONUCLAR ve TARTISMA

Konu ile ilgili yapilan ¢alismalara; Temizyiirek ve Derelioglu’'nun (2004) “Universite
ogrencilerinin cift anadal-yandal programlarina iliskin tutumlar1”, Hopcan, Polat ve Adigiizel
'in (2014) “Cift Anadal Programinda Okuyan Ogrencilerin Goriisleri: Bir Degerlendirme
Calismasi”, Sahin ve Oztiirk’iin (2020) “Almanca Ogretmenligi Programi Ogrencilerinin Bakis
Acisindan Cift Anadal Programlar1”, Aykir1 ve Aktuna (2021) “Cift Anadal Programina Kayith
Olan Sosyal Bilgiler Ogretmeni Adaylarinin Bu Programa Iliskin Goériisleri”, adli ¢calismalar:
ornek olarak verilebilir. Temizytrek ve Derelioglu'nun (2004) arastirmasinda ganolari yeterli
olan 6grencilerin ikinci bir diploma almak ve basarilarinin kanitlamak amaciyla tercih ettikleri,
bununla birlikte ders ve sinav saatlerinin ¢akismasinin basarilarini etkilemis olmasina ragmen
¢ift anadal ve yandal programlarina iliskin olumlu tutumlar géstermis oldugu bulgularina
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rastlanmistir. Basarili 6grencilerin ¢ift anadal ve yandal programlarina basvuru yaptiklari
gozlenmistir. Ayrica bulundugu tUniversiteden yatay gecis ile kisisel, sosyal ve mesleki
gelisimleri i¢cin hem il hem {iniversite olarak avantajli kurumlari tercih ettikleri s6ylenebilir.
Hopcan, Polat ve Adigilizel'in (2014) bulgular arasinda ¢ift anadalin daha fazla bilgi/beceri
kazanarak is bulma potansiyelini arttiracagi amaciyla birbirini destekleyen boéliimleri tercih
ettikleri, ¢ift anadalin gelistirilmesi icin bir el kitab1 ve web sitesi olmasinin gerektigini
belirtiken ayni zamanda ders programi ve derslerle ilgili yapisal sorunlar nedeniyle yogun
emek sarfedilmesi agisindan olumsuz bir yani olarak degerlendirdikleri bilgisi mevcuttur.
Sahin ve Oztiirk’iin (2020) ve Aykir1 ve Aktuna’'nin (2021) arastirma sonuglari arasinda da cift
anadalin atanma sanslarini arttiracagi fakat bunun yogun stres, is ytikii ve zaman gerektirmesi
nedeniyle zor oldugunu ifade etmeleri su ana kadar incelenen calismalarin birbirini destekler
nitelikte oldugunu goéstermektedir. Ayrica Almanca 6gretmenigi boélimiindeki katilimcilarin
biiyiik bir ¢ogunlugunun ingilizce 6gretmenligi programinda cift anadal yapmalarinin nedeni
bu boéliimiin atanma oranlarinin yiiksek olmasi sonucu bu calismadaki 6grencilerin Sosyal
Bilgiler programindan atama kontenjan orami daha yiiksek olan Ingilizce, Sinif, Tiirkce, Ozel
Egitim, Rehberlik ve Psikolojik danismanlik vb. boéliimlerini tercih etmeleri ile de benzerlik
gostermektedir.

Alanyazinda konu ile ilgili yeterince ¢alisma yapilmamis oldugu gézlenmekle birlikte yapilan
calismalarin tutum belirleme, goriis degerlendirmeye yonelik gerceklestirildigi bir kurumda
bir programa merkezi yerlestirme, kurumlar arasi/kurum ici yatay gecis, 6grencilerin hangi
alanlarda yandal ve cift anadal tercih ettikleri, bolimden baska programlara ve farkh
programlardan o alana yonelik basvurularin orani hakkinda yapilan bir g¢alismaya
rastlanmamistir. Yandal, cift anadal, yatay gecis basvurularinda 6grencilerin cinsiyet oranlari,
basari puanlari, tercih siralari, yerlestirdikleri alanlar vb. konular hakkinda da ayrintili
inceleme yapilmamis oldugu gozlenmistir. Bu nedenle “Sosyal Bilgiler Ogretmen Adaylarinin
Farkli Béliimlerde Hangi Alanlarda Cift Anadal ve Yandal Yaptiklarinin Incelenmesi” adli bir
calisma konusu seg¢ilmistir.

2020-2021 egitim-6gretim yilinda Marmara Universitesi, Sosyal Bilgiler programina
kurumlararasi yatay geciste 15 kadin, 4 erkek aday olmak iizere 19 kisi basvuru yapmistir. 4
kadin 1 erkek adayin basvurulari onaylanmamis olup toplam 14 kisinin basvurusu kabul
edilmistir. Basvurular1 kabul edilen 11 aday 2. yan yila; 3 adayda 4. yar1 yila kayit edilmistir.
Ogrencilerin merkezi puanlar1 320-377; basar1 puanlar1 ise 90-98 arasindan degiskenlik
gostermektedir. Ogrencilerin GANO’lan incelendiginde ortalamalar 3.08 (78,53)-3.46 (87.40)
arasinda degismektedir. Kurumlararasi yatay gecislerde tiim adaylarda Marmara Universitesi,
AEF, Sosyal Bilgiler 6gretmenligi programi tercih sirasi ilktir.

2020-2021 egitim-6gretim yilinda Marmara Universitesi, Atatiirk Egitim Fakiiltesi, Sosyal
Bilgiler programina merkezi yerlestirme sinavi (OSYM) ile gelen 21 kadin, 14 erkek olmak
lizere toplam 35 égrenci kayit yaptirmistir. Ogrencilerin puan araligi 349 ile 416 arasindadur.
30 adayin ilk tercihi, 2 adayin ikinci tercihi olup 3, 7 ve 9. sirada tercih eden birer aday
bulunmaktadir. 21 aday birinci sinifa; 11 aday ikinci sinifa; 3 adayda tgclincii sinifa
kaydedilmistir.

Yandalda 13 kadin, 4 erkek olmak iizere toplam 17 aday 45 programa basvuruda bulunmustur.
Bu adaylardan 4 tanesi ilk tercihine, 4 taneside son tercihi olan programlara yerlestirilmistir.
17 adayin 16’s1 Sosyal Bilgiler programindan diger boliimlere bagsvuruda bulunmusken yalniz
bir aday Tirkge boliimiinden Sosyal Bilgiler programina yandal basvurusu yapmistir. Sosyal
Bilgiler programindan farkli béliimlere yandal yapan adaylardan 2 tanesi AEF disindan Siyasal
Bilgiler Fakiiltesi ve Iletisim Fakiiltesinden 6gretmenlik dis1 programlan tercih ederken bir
adayda Fen Edebiyat Fakiiltesi'nden Sanat Tarihi bo6liimiinii tercih etmistir. 3 kadin aday
yandalda yedek aday listesindedir. Saglik Bilimleri Fakiiltesi, Saglik Yontemi boéliimiinden AEF
Sinif ve Sosyal Bilgiler o6gretmenligine basvuru yapan aday iki programa da
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yerlestirilememistir. Alan dis1 kurum-i¢i, kurumlararasi yandal ve ¢ift anadal basvurular1 kabul
edilmemektedir. Yandal basvurulari en fazla Rehberlik ve Psikolojik Danismanlik (9), Okul
oncesi (8), Siif (6), Ozel Egitim (6) 6gretmenligi programlarina yapilmistir. Fakat Rehberlik,
Sinif ve Okul oncesinde yandal yapma hakkini sadece bir kisi kazanmistir. Buradan yola
cikarak popiiler olarak tercih edilen branslara en az yandal yapma hakki verildigini
soyleyebiliriz. En az yandal icin basvuru yapilan branslar ise Tarih (1), Ingilizce (1), Sosyal
Bilgiler (2), Tiirk Dili ve Edebiyat1 (2) 6gretmenligidir. Yan dalda en fazla 68renci yerlestirilen
béliimler ise Tiirkce, Ozel Egitim ve Cografya 6gretmenligi programlaridir. Toplam 12 aday
yandal programina yerlestirilmistir.

15 kadin, 9 erkek olmak ilizere toplam 24 6gretmen aday1 62 programda cift anadal basvurusu
yapmistir. 24 adaydan ilk tercihine yerlesemeyen 10; 2. tercih yapan 21 adaydan 13’(; 3. tercih
yapan 17 adaydan 15’i yerlesememistir. En fazla yerlestirmenin 14 kisi ile ilk siradaki
tercihlerde oldugu go6zlenmistir. Erkek adaylarun ilk tercihlerine ilk siralarda yerlesme
oranlar1 kadin adaylara gore yiiksek iken kadin adaylarda da tglincii tercihine yerlesen aday
bulunmamaktadir. Yandalda oldugu gibi cift anadalda yedekte olan 6grenci bulunmamaktadir.
24 aday icerisinde 20 aday Sosyal Bilgiler programinda baska 6gretmenlik branslar1 ve farkh
fakiiltedeki boltimlere ¢ift ana dal i¢in basvuru yaparken kalan 4 adayin ikisi Cografya’dan biri
Tarih ve Sosyal Bilgiler programina basvurmus ve ilk tercihi olan tarih 6gretmenligi bransina
3. asil olarak, digeri tek tercihi olan Sosyal Bilgiler programina 2. asil olarak yerlemistir. Tarih
o0gretmenligi bolimiinden bir aday ilk tercihi olan Sosyal Bilgiler programina birinci sirada
yerlesmistir. Adaylarin puan aralig1 en yiiksek 107, 211 (Tarih 68retmenligi), en diisiik 64, 603
(ic Mimarlik)'tir. Programlarin cift anadal kontenjanlarina bakildiginda 20 ile en fazla
kontenjani bulunan béliim AEF’ten Ozel Egitimdir. 18 kontenjan ile ingilizce ile Rehberlik ve
Psikolojik Danismanlik; 16 kontenjan ile Sinif, Tiirkce, Okul Oncesi Ogretmenligi; 14 kontenjan
ile Sosyal Bilgiler 6gretmenligi; 12 kontenjan ile Cografya 6gretmenligi ve 10 kontenjan ile
Beden Egitimi ve Spor 6gretmenligi bolimi bulunmaktadir. 4 kontenjan ile Tarih ile Tiirk Dili
ve Edebiyati 6gretmenligi programlari en az kontenjana sahip boéliimlerdir.

Ogretmenlik programlari icerisinde cift anadalda en fazla tercih edilen program 10 basvuru ile
Tiirkce 6gretmenligidir. Bunu 8 kisi ile Ozel Egitim, Rehberlik-Psikolojik Danismanlik ve Sinif
ogretmenligi takip etmektedir. Okul Oncesine 5, Tarihe 4, Sosyal Bilgilere 3, Ingilizce ve
Cografya’ya 2, Tiirk Dili ve Edebiyati ile Beden Egitimi ve Spor 6gretmenligine bir basvuru
olmustur.

Cift anadala basvuru yapan 24 adaydan 14 kadin aday sosyal bilgiler programindan baska
programlara; erkek adaylardan ise 6 tanesi Sosyal Bilgiler programindan baska programlara,
biri Tarih 6gretmenliginden Sosyal Bilgilere, 2 tanesi Cografya 6gretmenliginden biri Sosyal
Bilgiler programina digeri Tarih 68retmenligine basvuru yapmistir.

Siyasal Bilimler Fakiiltesi’'nden 3 kadin aday Uluslarararasi iliskiler béliimiine, bir kadin aday
da Giizel Sanatlar Fakiiltesi (GSF)’'den i¢ Mimarlik béliimiine; bir aday Isletme Fakiiltesi’nden;
bir erkek aday Iletisim Fakiiltesi’'nden tercih yapmustir.

ONERILER

Ogretmen yetistiren egitim fakiiltelerine gelen ogretmen adaylarinin kendi alanlan ve
meslekleri disinda ¢ift anadal yapma tercihlerinin nedeninin arastirilmasi gerekmektedir.

Ogrencilerin hangi alanlar1 nicin éncelikli olarak tercih etmelerinin nedenlerini 6grenebilmek
icin 68rencilerle goriisme yapilmasi 6nerilmektedir.

Hem yandal hem de cift anadalda baska programlardan Sosyal Bilgiler programina yapilan
basvurular oldukg¢a az oldugu goriilmiistiir. Bunun nedeninin de arastirilmasi dnerilmektedir.
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Abstract

In this research, the students enrolled in the 2020-2021 academic year Marmara University, Atatiirk Faculty
of Education, Social Studies program, central placement (OSYM), inter-institutional, internal transfer status,
in which areas within the institution to do double major and minor programs their preferences are
examined. The document analysis technique was used in the qualitative research design. Documents of
Marmara University Social Studies Program were examined. The obtained data were evaluated by content
analysis method. As a result, although it was determined that the preferences of diets and diameters from
social studies to other departments were more predominant, it was observed that female students had
higher diametre and do preferences compared to male students. Female candidates are also in the majority
in undergraduate transfer and central placement applications. It was observed that Special Education,
Classroom, Preschool, Guidance and Turkish Language Teaching departments were preferred primarily in
the areas of diameter and structure.

Keywords: Key Social Studies Teaching Center Placement, Undergraduate Transfer, Double Major, Minor.

INTRODUCTION

Elements such as education, which socialize new generations, and which constitute the social
attitudes of individuals, and which attach a social value to personal events by bringing them
together in common social denominators, constitute the cultural characteristics of the social
structure.The social institutions that exist, especially education, are essential for the preservation
and maintenance of the social structure (Bottomore, 1998; Kurtkan, 1982; Tezcan, 1981; Toku,
2002). Atatiirk described the social function of education and training as follows: "The most
important duty of the state is to educate the citizens." stressed with expressions (Wofford, 1952,
pp. 21). Education and its most important execution area, schools/higher education institutions,
is a structure that can contribute to the development and progress of a society, as well as cause its
destruction. Education, which has lasting effects on the individual, is an important social
institution. Sat1 gentleman, who is the leading actor of this importance attributed to education in
shaping the society, likened the teachers to an army for the first time and said, “Teachers; It is an
army whose ignorance, which is the most powerful and deadly of the enemies, is in charge of
annihilation!” he has stated (Acar, 2009).

Diogenes, expresses the importance of this profession from past to present by saying, "I do not
know a more honorable profession on earth than teaching." (Karademir and Akgiil, 2019).
According to the National Education Basic Law No. 1739 published in 1973, teaching is a special
profession that takes on the education and teaching duties of the state (Basic Law of National
Education, 1973: article 43). Today, in addition to being a teacher who teaches, the mission of
being a representative of education, a guide who continues to learn continuously has been added.
Sullivan and McDonough (2002) recognize teachers as the chief architects of positive progress in
education. The success of the education system is largely possible if the teachers who provide
functionality to this system have the necessary quality and quantity of equipment (Senemoglu,
1989). It can be said that any educational model put into practice in the world cannot provide
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more services than the quality of the people who will implement this model, so it can be said that
itis as good as its teachers in an institution (Kavcar, 1987).

The rapid transformations in the field of information on a global scale have started the process of
structuring and change in education systems.In this context, as in other areas, there have been
significant changes in the field of Social Studies teaching.First of all, the curriculum was
structured, the textbooks were renewed, and the importance of research and questioning was
given importance in the teaching systems. Teachers are the main factor in the success of curricula
that are part of the education system (Mitchener and Anderson, 1989). In Turkey, in 1925, the
Ministry of National Education decided to open the School of Education for the purpose of training
branch teachers, and this school became operational in 1926. In the Basic Law of National
Education of 1973, it is stated that teaching is a special specialization. The 3-year educational
institutes, which were transformed into higher teacher training colleges in 1978-79, were
transformed into the faculty of education on 20 July 1982 and connected to the university (Ozturk,
2005). Thus, teacher candidates who will practice the teaching profession have started to be
trained through the teaching programs within the education faculty. One of the programs that train
branch teachers in the faculties of education is Social Studies teaching. Social Studies education,
which is an interdisciplinary discipline that deals with different disciplines, serves this purpose
and is an important field of study in which knowledge, skills, values and attitudes are transferred
to the new generation. Social Studies is a discipline that fuses social sciences and humanities with
the aim of developing citizenship competencies. The school provides a systematic and coordinated
study on content it has appropriated from Social Studies, Anthropology, Archeology, Economics,
Geography, History, Law, Philosophy, Political Science, Psychology, Religion and Sociology, as well
as the humanities, Mathematics, and natural sciences within its program. The primary purpose of
Social Studies is to assist young people in developing their ability to make informed and rational
decisions in a culturally diverse democratic society in a mutually interconnected world (NCSS,
1994, pp.3; Ozturk, 2012).

When the institutions that train teachers in Turkey are examined, it is seen that the number of
faculties in the university is primary education with the highest number of 87 faculties among the
faculties that train branch teachers, but it is followed by Turkish teaching with 85 faculties and
English teaching with 75 faculties. There are 66 faculties for Science teaching, 64 faculties for
Social Studies and 45 faculties for special education. The branch with the most departments in
private universities and 24 foundation universities is English language teaching. Turkish-Special
Education in 15 faculties; Elementary Mathematics in 11 faculties and Classroom teaching
programs in 10 faculties are the programs that have gained the most place in foundation
universities. Social Studies branch, on the other hand, is the branch at least in foundation
universities, although there are 2 foundation universities. Considering the quotas of the
departments that train branch teachers, Necmettin Erbakan University is the university that
receives the most students with 120 quotas in the special education branch. Middle East
University 100 in English; In Turkish, Dokuz Eyliil, Marmara, Gazi Universities 80; Marmara and
Hacettepe Universities in Class 80; Gazi, Dokuz Eyliil Universities 70 in Elementary Mathematics;
In Social Studies, Gazi and Marmara Universities are the universities with the highest quota with
70. The quota of History, Geography, Mathematics, Philosophy, Biology, Chemistry and Physics
departments is 20. In the Public Personnel Selection Exam (KPSS) assignment rates of the
departments, the branches with the highest number of assignments are Turkish (1149), Special
Education (1599), Classroom (2011), English (1960), while Biology (90) and Geography (140)
with the least assignments. is. The quota of the Social Studies program is 579 (Elcicegi, 2020,
pp.180-182).

Marmara University is a higher education institution operating in 1983. The history of Atatiirk
Education Faculty is based on Dariilmuallimin-i Riisdi, which was opened on March 16, 1848. The
purpose of the establishment of this school, which was opened in Istanbul, was to train teachers
for the middle school, the first civil and modern educational institutions of the Ottoman Empire.
With the 1869 “Maarif-i Umumiye Nizamnamesi”, the Ottoman education system was restructured
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in accordance with the French education system model. Dartilmuallimin-i Kebir was to train
teachers for primary and secondary education, namely for middle school, high school and sultanis.
The school, which was renamed the Higher Teachers' School in 1936, continued to operate as an
institution that trains only high school teachers. Until 1959, it remained the only institution in
Turkey to train high school teachers. Atatiirk Education Institute was opened in 1946-1947. In
1978, the Istanbul Higher Education School, which was the continuation of Dartilmuallimin-i Kebir
and Dartlmuallimin-i Aliye, which also included Dariilmuallimin-i Riisdi, was closed. Atatiirk
Education Institute started its activities again in 1980 under the name of Atatiirk Higher Teachers'
School. Atatiirk Higher Education School became one of the units of the newly established
Marmara University, taking the name Atatiirk Education Faculty in 1982, with the legal
arrangement that gathered all higher education institutions under the roof of the higher education
institution. Atatiirk Education Faculty initially started its activities with the School of Education
and eight departments. The School of Education was closed in 1992 and the Pre-School and
Classroom Teaching Departments continued their education life as departments directly affiliated
to the faculty. In 1994, the Departments of Science, Social Sciences and Foreign Language
Education, which had more than one diploma awarding unit, were abolished, and each diploma
program was turned into a separate department. Thus, the number of departments within the
faculty was increased to 17. In 1998, Atatiirk Faculty of Education was restructured by the higher
education institution together with all the education faculties in the country. With this
restructuring, it was essential that students studying in programs that train teachers for social,
science and mathematics in secondary education should take their field courses in science and
literature faculties (Marmara University, 2022).

The Double Major Program is the registration of students studying at the undergraduate level in
any university to another department at the same university and taking courses simultaneously.
Since these students complete both programs simultaneously, they receive two separate diplomas.
In the minor program, a limited number of courses are taken from another department at the
university and when the program is completed, a minor certificate is received, not a diploma.

The double major program took place in higher education institutions in our country in 1998 and
was first implemented in 2001-2002 (Temizytlirek and Derelioglu, 2004). Marmara University
Double Major Program conditions: Students cannot enroll in more than one Double Major
Program at the same time. However, the student can enroll in a Minor Program in addition to the
Double Major Program. The student can enter the Double Major Diploma Program at the beginning
of the third semester at the earliest, at the beginning of the fifth semester in the four-year
programs, at the beginning of the seventh semester in the five-year programs, and at the beginning
of the ninth semester in the six-year programs, the second earliest in the Major Associate Degree
Program. at the beginning of the semester, at the beginning of the third semester at the latest.

At the time of application, the student's general academic achievement grade point average in the
Major Program is over 4.00;

3.25 in Basic Areas of Social Sciences and Humanities

3.25 in Basic Fields of Science and Engineering Sciences

3.25 in Basic Fields of Health Sciences

Students who want to apply to different fields must have a AGNO of 3.50.

It must be in the top 20% in terms of success in the Major Program. If this condition is not met, it
is obligatory to meet the Marmara University Base Points as of the year of entry in the program
they will choose.

Marmara University Minor Program conditions: Students can apply to the minor program at the
beginning of the third semester at the earliest and at the beginning of the sixth semester at the
latest. Applications for minor programs are carried out by the Registrar's Office. Students who
have successfully completed all the credit courses in the undergraduate program they have taken
until the semester they applied for can apply to the minor program (the requirements for success
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are not required for the courses taken from the upper semesters). The student must have a
minimum GPA of 2.75 in the major program at the time of application.

Purpose Of The Research

In this research, the 2020-2021 academic year Marmara University, Atatlirk Faculty of Education,
Social Studies program of prospective teachers enrolled in the central placement Assessment
Selection and Placement Center (OSYM), inter-institutional and intra-institutional transfer status,
which areas within the institution are primarily double major. and they preferred to do sub-
branches were examined. In addition, the gender ratios of the candidates applying for central
placement, double major and minor programs, the order in which they preferred the Social Studies
program in the central lateral transfer, which fields they preferred in the minor and double major
programs, in which order they were placed, and the Social Studies program from other
departments? The subjects of whether different departments from the Social Studies program are
preferred the most are discussed. In this context, answers to the following research questions
were sought.

1. What are the central placement (OSYM) scores of Marmara University Social Studies teacher
candidates?

2. What are the lateral transfer status of Marmara University Social Studies teacher candidates
between institutions?

3. What is the internal transfer status of Marmara University Social Studies teacher candidates?

4. In which fields did Marmara University Social Studies teacher candidates primarily apply for
double major?

5. In which fields did Marmara University Social Studies teacher candidates primarily apply for
minor branches?

6. What is the gender distribution of the candidates applying to the double major program?

7. What is the gender distribution of candidates applying to the minor program?

8. In which rank did the students prefer the Social Studies program in the central lateral transfer?
9. In which preference of the students are placed in the double major program?

10. Which preferences did the students place in the minor program?

11. Has an application been made to other programs from the Social Studies department or to the
Social Studies program from other programs?

METHOD

Qualitative research method was used in this study (Biiytkdoztiirk, 2012).

Study Group

The sample of this research is 2020-2021 academic year, Marmara University, Atatiirk Faculty of
Education, Social Studies teaching program with in-house, inter-departmental transfer and central
placement (OSYM) and prospective teachers from other programs to the Social Studies program,
from the social studies program to other departments. students who do double major and minor
majors.

Data Collection Tools

The data of the study were collected by document analysis technique. The data of this research is
the list of prospective teachers who came to Marmara University, Atatiirk Faculty of Education,
Social Studies teaching program in the 2020-2021 academic year with in-house and inter-
institutional horizontal transfer and central placement (OSYM), and from other programs to the
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Social Studies program, from the Social Studies program to the other Documents containing the
list of students who have double major and minor programs to the departments are created.

The document analysis technique is based on the analysis and analysis of all kinds of sources
containing written information about the case or cases that are aimed to be investigated. In
addition, this technique was preferred because it has advantages in terms of quality, low cost, long-
term analysis, lack of reactivity, individuality and originality (Simsek & Yildirim, 2016).

Process

In order to examine the central placement, double major and minor programs of Marmara
University Atatiirk Education Faculty Social Studies Teaching Department teacher candidates, the
documents related to the subjects of the program to be examined were reached and a study was
conducted.

Analysis of Data

The documents and the data obtained through the documents were analyzed one by one and
tabulated and digitized in accordance with the subject. The obtained data were analyzed using the
content analysis method. The content analysis method, which is frequently used in social sciences
research, is used to identify and analyze parts of the content that are considered important, such
as themes, patterns, patterns, and frequent words (Blyiikoéztiirk, 2012; Simsek & Yildirim, 2016).

RESULTS

In line with the documents examined, Marmara University, Social Studies teaching program,
central placement, intra-institutional / inter-institutional transfer, applications from Social
Studies program to other departments, from different departments to the Social Studies program,
minor and double major applications, student scores, gender distribution, programs placed, etc.
Information on the subject is shown in the tables below.

Internal transfer applications to Marmara University Social Studies program are as shown in Table
1.

Table 1. Social Studies Program Internal Transfer Application List

Gender Superunit Unit Superunit Unit Agno Gano Exam Student Central
(@) Hundred Year Score Base
Score
Turkish
L ..
F1 FEF? anguage - app SBO 2,810 80,600 2019 3853186 369.356
and Edb.

In the 2020-2021 academic year, only one female student applied to the Marmara University,
Atatiirk Faculty of Education, Social Studies teaching program for internal transfers. The same
candidate is in the 4th place in the inter-institutional transfer and applied to the Social Studies
program from the Faculty of Arts and Sciences, Department of Turkish Language and Literature.
However, his application was canceled due to the inability to switch to the program from different
departments.

The list of applications for inter-institutional transfer to Marmara University Social Studies
program is shown in Table 2.

2 SBO (Social Studies Teaching), AEF (Atatiirk Education Faculty), FEF (Science and Letters Faculty),
F(Female), M(male), G(gender), SBF (Faculty of Political Sciences), RPD (Guidance-Psychological
Counseling).
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Table 2. Social Studies Program Inter-institutional Transfer Application List

G

F1

F2

F3

F4

M1

F5

M2

F6

F7

F8

F9

F1

M3

F1

M4

F1

F1

Universit
y

Adiyaman

Aydin
Adnan
Menderes

Trakya

Marmara

Bartin

Sinop
Zongulda
k Biilent
Ecevit

Trakya
Mugla
Sitki
Kog¢man

Trakya
Canakkale
Onsekiz
Mart
Adnan
Menderes
Akdeniz
Trakya
Amasya

Anadolu

Trakya

Unit

SBO

Journalis
m

SBO
Turkish

Language
and Edb.

SBO

SBO

SBO

SBO

SBO

SBO

SBO
SBO
SBO
SBO
SBO
SBO

SBO

Half Agn
yea o
r
2 3,00
4 3,42
2 3,57
80,6
2 0
2 3,23
4 3,46
2 3,17
2 3,13
2 3,13
2 3,20
2 3,08
2 3,26
2 3,17
2 3,43
2 -
4 3,34
2 3,13

Gano
Hundre
d

76,66

86,46

89,96

80,60

82,03

87,40

80,63

79,70

79,70

81,33

78,53

82,73

80,63

86,70

80,43

84,60

79,70

Exa
m
Year

2019

2018

2019

2019

1999

2018

2019

2019

2019

2019

2019

2019

2019

2019

2019

2018

2019

Studen
tScore

375,59

298,86

354,55

385,31

0,000

320,09

347,59

354,59

357,02

356,30

362,18

359,11

361,82

357,28

365,74

344,65

372,12
7

Centra
1 Base
Score

369.35

348.83

369.35

369.35

348.83

369.35

369.35

369.35

369.35

369.35

369.35

369.35

369.35

369.35

348.83

369.35
6

Applicatio
n score

0,00

0,00

0,00

0,00

0,00

90,888

91,412

92,744

93,269

93,439

94,153
94,327
94,496
94,725
95,304
95,960

96,540

Explanatio
n

Does not
provide the
condition of
being
successful
in the
courses
Application
Cancellatio
n
Application
Cancellatio
n
Application
Cancellatio
n

Does Not
Provide
Prerequisit
es

Approved

Approved

Approved

Approved

Approved

Approved

Approved
Approved
Approved
Approved
Approved

Approved
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F1 346,25 348.83 Approved
4 Sinop SBO 4 3,46 87,40 2018 3 8 96,887
F1 377,21  369.35 Approved
5 Gazi SBO 2 3,39 85,76 2019 8 6 98,855

In the 2020-2021 academic year, a total of 19 applicants, 15 female and 4 male candidates, applied
to the Marmara University Social Studies program. These candidates applied from Gazi, Marmara,
Sinop (2), Thrace (4), Anadolu, Amasya, Aydin Adnan Menderes (2), Akdeniz, Canakkale Onsekiz
Mart, Mugla Sitki Kocman, Zonguldak Biilent Ecevit, Bartin and Adiyaman Universities. Candidates
applying from Adiyaman University do not meet the requirement to be successful in the courses;
Candidates applying from Aydin Adnan Menderes University (Journalism Department) and
Marmara University, Department of Turkish Language and Literature are not accepted from
different fields; Since the candidate applying from Bartin University did not meet the prerequisite
(exam year 1999), their application was cancelled. The applications of 4 female and 1 male
candidates were not approved, and a total of 14 applications were accepted. 11 candidates whose
applications have been accepted will enter the 2nd semester; 3 candidates are registered for the
4th semester. The exam entrance year of 11 candidates whose applications were accepted is 2019,
while the year of 3 candidates is 2018. The student who was accepted with the lowest score had a
score of 320,092 (Sinop University), while the success score was 90,888, while the score of the
student who was accepted with the highest score was 377,218 and the success score was 98,855.
This candidate transferred from Gazi University. Students' central scores are 320-377; success
scores vary between 90-98. When the General Academic Grade Point Average (AGNO) of the
students was examined, it was determined that the student who was placed with the lowest score
this time had the highest average with 3.46 (87.40). The average of the other student who
transferred from Sinop University with a score of 346,2530 is the same. The lowest average of 3.08
(78.53) belongs to the student from Canakkale Onsekiz Mart University. Averages vary between
3.08(78.53)-3.46 (87.40). Only the average of the candidate from Amasya University in the 4-point
system is not specified. Marmara University, AEF, Social Studies teaching program preference
order is the first for all candidates for horizontal transfers between institutions.

The list of candidates coming to Marmara University Social Studies program with central
placement (OSYM) is as shown in Table 3.
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Table 3. Social Studies Program Central Placement Application List

G University  Unit Applying Preference Exam Year Student Central
Class Order Score Base Score
F1 AEF SBO 1 1 2019 371,795 369.356
F2 AEF SBO 1 2 2018 357,422 369.356
F3 AEF SBO 1 1 2019 385,318 369.356
M1 AEF SBO 1 1 2018 364,394 369.356
F4 AEF SBO 1 9 2018 373,565 369.356
M2 AEF SBO 1 1 2018 387,964 369.356
F5 AEF SBO 1 1 2018 349,102 369.356
F6 AEF SBO 3 1 2018 360,592 369.356
M3 AEF SBO 3 1 2018 363,499 369.356
F7 AEF SBO 2 1 2019 373,544 369.356
F8 AEF SBO 1 1 2018 364,192 369.356
F9 AEF SBO 2 1 2019 377,218 369.356
M4 AEF SBO 2 1 2019 374,534 369.356
F10 AEF SBO 2 1 2019 374,321 369.356
M5 AEF SBO 1 1 2019 378,787 369.356
M6 AEF SBO 1 1 2018 358,601 369.356
M7 AEF SBO 1 1 2019 387,471 369.356
F11 AEF SBO 2 1 2019 372,784 369.356
F12 AEF SBO 2 1 2019 376,532 369.356
M8 AEF SBO 3 1 2018 357,015 369.356
F13 AEF SBO 2 1 2019 372,127 369.356
F14 AEF SBO 2 1 2019 376,202 369.356
M9 AEF SBO 1 1 2019 371,436 369.356
M10 AEF SBO 1 3 2018 416,981 369.356
F15 AEF SBO 1 1 2019 373,969 369.356
F16 AEF SBO 1 1 2015 391,989 369.356
F17 AEF SBO 1 1 2019 378,949 369.356
M11 AEF SBO 1 1 2019 371,709 369.356
F18 AEF SBO 1 2 2019 373,860 369.356
F19 AEF SBO 2 1 2019 383,562 369.356
F20 AEF SBO 1 1 2019 390,173 369.356
M12 AEF SBO 1 1 2018 354,530 369.356
M13 AEF SBO 2 1 2019 381,977 369.356
F21 AEF SBO 2 1 2018 368,854 369.356
M14 AEF SBO 1 7 2019 405,207 369.356

Inthe 2020-2021 academic year, there are a total of 35 students, 21 female and 14 male, who come
to Marmara University, Atatlirk Faculty of Education, Social Studies program with the central
placement exam (OSYM). While the candidate with the highest score of 416,981 is male, the
student placed with the lowest score has a score of 349,102 and is a female candidate. While the
candidate with the highest score is the 3rd choice, the Social Studies program of the candidate
with the lowest score is the first choice. The score range varies between 349 and 416. The first
preference of 30 candidates, the second choice of 2 candidates, and there is a candidate who
prefers 3,7 and 9th. 21 candidates to the first class; 11 candidates to the second year; 3 candidates
were registered in the third year. Although the exam years of the candidates are 2018-2019, the
exam year of only one female candidate belongs to 2015.

In the 2020-2021 academic year, the applications and results of prospective teachers enrolled in
Marmara University, Atatiirk Faculty of Education, Social Studies program to different
departments and their results are shown in Table 4
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Table 4. Minor Application List of Social Studies Program Registered Teacher Candidates

G Superun  Unit Referenced Referenced Quot Applicatio Order of Explanatio
it Superunit Unit a n Score Preferenc n
e
F1  AEF SBO Failed to
AEF Turkish 8 83,249 3 place
F1  AEF SBO Failed to
AEF RPD 9 74,167 1 place
F1  AFEF SBO AEF Geography 6 84,562 2 2. Royal
F2  AEF SBO Political
science and
Political public
Sciences administrati
on 7 88,317 2 3. Royal
F2  AEF SBO Failed to
AEF Class 8 87,904 3 place
F2  AEF SBO Sociology Failed to
FEF (English) 6 90,473 1 place
M1 AEF SBO AEF History 2 96,131 1 1. Royal
M1 AEF SBO Turkish
Language Failed to
AEF and Edb. 2 90,558 2 place
M1 AEF SBO Failed to
AEF Geography 6 94,372 3 place
F3  AFEF SBO FEF Geography 6 92,414 3 1. Royal
F3  AEF SBO Failed to
AEF RPD 9 75,252 1 place
F3  AEF SBO Failed to
AEF Class 8 77,700 2 place
M2 AEF Turkish Failed to
AEF RPD 9 83,723 2 place
M2 AEF Turkish AEF SBO 7 102,819 1 1. Royal
M2 AEF Turkish Special Failed to
AEF education 10 94,166 3 place
F4  AFEF SBO Special
AEF education 10 83,038 1 8. spare
F4  AEF SBO Failed to
AEF Pre-school 8 84,881 2 place
F4  AEF SBO Failed to
AEF RPD 9 75,841 3 place
F5 AEF SBO Political International Failed to
Sciences relations 7 83,795 2 place
F5 AEF SBO Public
Communicati ~ Relations and
on Promotion 10 93,120 1 8. Royal
F6  AEF SBO Failed to
AEF RPD 9 78,460 1 place
F6  AEF SBO Failed to
AEF Class 8 81,685 3 place
F6 AEF SBO AEF Pre-school 8 77,701 2 7. Yedek
F7  AEF SBO Failed to
AEF Pre-school 8 85,751 1 place
F7  AEF SBO AEF Turkish 8 86,132 3 6. Royal
F7  AEF SBO Special Failed to
AEF education 10 83,550 2 place
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F8

M3
M3

M3

F9

F9

F9

F1

F1

F1

F1

F1

F1

M4

M4

M4

F1

F1

F1

F1

F1

AEF

AEF
AEF

AEF

AEF

AEF

AEF

AEF

AEF

AEF

AEF

AEF

AEF

AEF

AEF

AEF

AEF

AEF

AEF

Health

Sciences

Health
Sciences

SBO

SBO
SBO

SBO

SBO

SBO

SBO

SBO

SBO

SBO

Siuf

Siuf

Siuf

SBO

SBO

SBO

SBO

SBO

SBO
Healthcare
Manageme
nt
Healthcare

Manageme
nt

AEF
AEF

AEF

AEF

FEF

AEF
AEF

AEF

AEF

AEF

AEF

AEF

AEF

AEF

AEF

AEF

AEF

AEF

AEF

AEF

AEF

RPD
English

Pre-school
Turkish
Language
and Edb.
Art History

RPD
Pre-school

Special
education
Class
Pre-school
Special
education
Pre-school
RPD

Class

RPD
Special
education
Pre-school
Turkish
Special

education
Class

SBO

81,936

87,723

85,929

102,335

81,003
89,812

84,250

84,534

86,543

80,642

82,669

91,319

84,114

81,757

89,007

88,360

88,285

86,497

78,829

85,887

N

W =

Failed
place

Failed
place

1. Royal
5. Royal
Failed
place
Failed
place
Failed
place

1. spare

Failed
place
Failed
place
Failed
place

2. Royal

Failed
place
Failed
place

8. Royal

Failed
place
4. Royal

Failed
place
Failed
place

Failed
place

to

to

to

to

to

to

to

to

to

to

to

to

to

to

A total of 17 candidates, 13 women and 4 men, applied to 45 programs. Among these candidates,
11 female candidates applied to three programs, 1 female candidate applied to 2, and another
female candidate applied to only 1 program. All male candidates applied to 3 different programs.
4 of these candidates were placed in the programs of their first choice and 4 of them were placed
in the programs of their last choice. One of the candidates is in the first place for the last choice;
another candidate was entitled to his first preference in the first place. In reserve, one person is
7th in his last choice and 8th in his first choice. While 16 of the 17 candidates applied to other
departments from the Social Studies program, only one candidate applied to the Social Studies
program from the Turkish department. While 2 of the candidates who minored in different
departments from the Social Studies program preferred non-teaching programs from the Faculty
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of Political Sciences and the Faculty of Communication, one candidate preferred the Department
of Art History from the Faculty of Arts and Sciences.

This situation shows that when applying for a minor branch, which has more assignments than
teaching branches, it is preferred to departments that are not very open, such as art history.
Candidates shown in italics in the table are also applicants for a double major.

Table 5 contains information about the program ranking preferred by the candidates applying for
a minor program among teaching programs and the departments they are placed in.

Table 5. Preference Ranking of Candidates Who Prefer Minor Among Teaching Programs
G Turkish Special RPD Geography Class Pre- History Turkish SBO English
education school Language
and Edb.

F1 1 2 3

F2 2

M1 3 1 2
F3

M2 3
F4 1
F6

F7 2 3
F8 1
M3

F9 2
F10

F11

M4

F12 2
F13 1 2

Total 3 6 9 3 6 8 1 2 2 1

=W RN
N W W =

W W R R
N
[N

Turkish teaching department 2 persons 2.; one person preferred 3 candidates in the 1st rank and
those who chose the 2nd rank were placed; 3 people preferred the Special Education Department
in the 1st place and 3 people in the 3rd rank, 6 candidates in total, and 2 candidates in the 1st and
3rd rank were placed; A total of 9 candidates preferred the Guidance and Psychological Counseling
department, 3 people in the first place, 4 people in the second place, and 2 people in the third
place. One person preferred the geography department, two people in the third place, and a total
of 3 people in the third place, and one person who preferred it in the first and third place; A total
of 6 candidates preferred the classroom teaching department with 2 people in the first place, 3
people in the second place, and one person in the third place. 2 people in the first, 3 people in the
second, and 3 people in the third place preferred the Pre-School Teaching Program, a total of 8
people, and only one candidate who preferred it in the 3rd place was placed; One person preferred
the history teaching department in the first place and settled; Two people preferred Turkish
Language and Literature teaching in the 2nd and 3rd places, and the candidate who preferred it in
the 3rd place was placed; Two people preferred the Social Studies teaching program in the second
place and one of them was placed; Only one person preferred the English teaching department in
the first place, but could not be placed. This person is the person who has the right to make a minor
in the Turkish Language and Literature department. Based on the Table, Guidance and
Psychological Counseling (9), Preschool (8), Class (6), Special Education (6) teaching programs
were preferred the most. However, only one person has the right to minor in Guidance, Class and
Pre-School. From this point of view, it can be stated that popularly preferred branches are given
the right to make minor branches at least. The branches that have applied for at least minor
branches are History (1), English (1), Social Studies (2), Turkish Language and Literature (2)
teaching. The departments with 2 candidates in each program and the most students in the minor
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branch are Turkish, Special Education and Geography teaching programs. A total of 12 candidates
were placed in the minor program.

In the 2020-2021 academic year, double major (diameter) applications and results of prospective
teachers enrolled in Marmara University, Atatiirk Faculty of Education, Social Studies program to
different departments are as shown in Table 6.

Table 6. Double Major Application List of Social Studies Program Registered Teacher Candidates

G Unit Referenced Referenced Quota Application Number of Explanation
Unit Superunit Score choices
F1 SBO AEF English teach. 18 93,905 1 5. Royal
F1 SBO Political Science
and
International
SBF Relations (Eng.) 14 86,953 2 Failed to place
F1 SBO International
SBF relations 14 86,953 3 “
M1 SBO AEF History Teach. 4 107,211 1 1. Royal
M2 Geography AEF SBO 14 95,400 3 2. Royal
M2 Geography Physical

Education and

Sports Sciences Sports Teaching 10 1
M2 Geography Sports

Sports Sciences Management 13 2
F2 SBO International

SBF relations 14 80,494 1 8. Royal
F2 SBO Political Science

and
International

SBF Relations (Eng.) 14 80,494 2 Failed to place
F3 RPD AEF Class teach. 16 94,590 1 7. Royal
M3 History AEF SBO 14 96,380 1 1. Royal
M3 History AEF RPD 18 81,724 2 Failed to place
M3 History Geography

AEF teach. 12 96,380 3 “
M4 SBO Special

AEF education teach. 20 100,412 2 4. Royal
M4 SBO AEF Turkis Teach. 16 100,412 3 Failed to place
M4 SBO AEF RPD 18 85,016 1 “
M5 Geography AEF History Teach 4 96,104 1 3. Royal
M5 Geography AEF SBO 14 96,104 2 Failed to place
F4 SBO Pre-school

AEF teach. 16 83,625 1 “
F4 SBO AEF Turkis teach. 16 78,170 2 15. Royal
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F4 SBO Special

AEF education teach. 20 76,164 Failed to place
F5 SBO AEF History Teach. 4 92,759 “
F5 SBO Pre-school

AEF teach. 16 92,759 “
F5 SBO AEF Turkish teach. 16 92,759 14. Royal
F6 SBO Special

AEF education teach. 20 94,184 Failed to place
F6 SBO Pre-school

AEF teach. 16 94,184 15. Royal
F6 SBO AEF RPD 18 83,361 Failed to place
F7 SBO AEF RPD 18 84,446 “
F7 SBO AEF Turkish teach. 16 93,848 12. Royal
F7 SBO Geography

AEF Teach. 12 93,848 Failed to place
M6 SBO AEF Turkish teach. 16 94,889 “
M6 SBO Pre-school

AEF teach. 16 94,889 10. Royal
M6 SBO Special

AEF education teach. 20 94,889 Failed to place
F8 SBO Turkish

Language and

AEF Edb. 4 98,615 1. Royal
F8 SBO AEF English teach. 18
F8 SBO AEF Turkish teach. 16 98,615 Failed to place
M7 SBO AEF History teach. 4 98,558 Failed to place
M7 SBO Public Relations

Communication and Promotion 20
M7 SBO AEF Turkish teach. 16 98,558 3. Royal
F9 SBO AEF Class teach. 16 82,497 Failed to place
F9 SBO AEF RPD 18 82,497 “
F9 SBO AEF Turkish teach. 16 92,917 13. Royal
F10 SBO AEF RPD 18 88,973 Failed to place
F10 SBO Faculty of fine Interior

arts architecture 12 64,603 6. Royal
F10 SBO Faculty of Management

Management (English) 19 82,636 Failed to place
F11 SBO AEF Class teach. 16 89,035 11. Royal
F11 SBO Special

AEF education teach. 20 98,909 Failed to place
F12 SBO Special

AEF education teach. 20 93,708 15. Royal
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F12 SBO Pre-school

AEF teach. 16 93,708 2 Failed to place
F12 SBO AEF Turkish teach. 16 93,708 3
F13 SBO AEF RPD 18 83,486 1
F13 SBO AEF Class teach. 16 83,486 2 16. Royal
F13 SBO Special

AEF education teach. 20 97,488 3 Failed to place
M8 SBO AEF RPD 18 82,869 1
M8 SBO AEF Class teach. 16 82,869 3
M8 SBO Special

AEF education teach. 20 96,395 2 9. Royal
F14 SBO AEF Class teach. 16 84,739 1 14. Royal
M9 SBO AEF Class teach. 16 86,550 2 Failed to place
M9 SBO AEF Turkish teach. 16 99,753 1 2. Royal
M9 SBO Pre-school

AEF teach. 16 99,753 3 Failed to place
F15 SBO Political science

and public

SBF administration 14 79,587 2
F15 SBO International

SBF relations 14 79,587 1 9. Royal

A total of 24 teacher candidates, 15 female and 9 male, applied for double major in 62 programs.
11 of the female candidates applied to 3 different programs, 2 of them applied to 2 programs and
2 of them applied to 1 program. Of the male candidates, 6 of them applied to 3 different programs,
2 of them applied to 2 different programs, and 1 of them applied to only one program. Among the
24 candidates, 3 candidates placed in the first place in the 1st preference list and 2 candidates
placed in the 3rd place, while the other 9 candidates were placed in their 2nd, 5th, 7th, 8th, 9th,
10th, 11th, 14th, 15th preferences, respectively. There are 10 candidates who were not placed in
their first choice. Of the 21 candidates who made a second choice, 13 could not be placed in their
second choice. 2 candidates were entitled to their 15th preference, while 6 candidates were
entitled to their 4th, 6th, 9th, 12th, 14th and 16th preferences. 15 of the 17 candidates who
preferred as the third program could not be placed. Of the remaining two candidates, one is placed
in the 2nd and the other 13th preference. Although there were candidates who could not be placed
in the 3rd preferences at most, the highest number of placements was in the first preferences with
14 people. As in the minor branch, there are no reserve students in the double major. Each
candidate has been placed in one of the programs they have applied for. Among the female
candidates, 2 people took the first place in their first preference, while the others were placed in
the 5th, 7th, 8th, 14th, 15th and 16th places. Among the female teacher candidates, three of them
ranked 15th, two of them 16th, the others 10th and 12th. Among the male teacher candidates, two
of them were placed in their first preference as 1st noble and the others as 2nd, 3rd and 4th noble.
Among the male candidates, there is a candidate who is placed in his second preference as the
second principal. Among the male candidates, there are candidates who are placed in the third
preference as the 3rd, 9th, 13th, 14th. While the rate of placing in the first preference of male
candidates in the first place is higher than that of female candidates, there is no candidate placed
in the third preference among female candidates. While 20 candidates among 24 candidates
applied for a double major in other teaching branches and departments in different faculties in the
Social Studies program, two of the remaining 4 candidates applied to the History and Social
Studies program, one of which was in Geography, and was chosen as the 3rd principal and the
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other as the only choice for the History teaching branch, which was their first choice. While he was
placed second in the Social Studies program, which is the first choice, the candidate who applied
to the Department of Social Studies, Guidance and Psychological Counseling, and Geography
teaching, respectively, from the Department of History teaching, was placed in the first place in the
Department of Social Studies, which is his first choice. The main branch of the other candidate,
who applied for a diameter in a field other than the social studies program, is Guidance and
Psychological Counseling, and he was placed as the 7th principal in his only choice, Classroom
Teaching.

Candidates have the highest score range of 107, 211; the lowest is 64, 603. Considering the double
major quotas of the programs, the department with the highest quota of 20 is the Special
Education Department from the AEF, and the Public Relations and Publicity Department from the
Faculty of Communication. This is followed by English and Guidance-Psychological Counseling
with 18 quotas; Classroom, Turkish, Pre-school teaching with 16 quotas; Social studies teaching
and international relations with 14 quotas; It is followed by geography teaching and interior
architecture with 12 quotas, and physical education and sports teaching with 10 quotas. With 4
quotas, History and Turkish Language and Literature teaching programs are the departments with
the least quota.

Of the 24 candidates who applied for a double major, 14 female candidates from the Social Studies
program to other programs, 1 female candidate from the Guidance and Psychological Counseling
Department to the Classroom Teaching Program; 6 of the male candidates applied to programs
other than Social Studies program, one applied to Social Studies from History teacher, 2 of them
from Geography teacher, one to Social Studies program and the other to History teacher. The other
two preferences of the candidate who is placed in the Social Studies program, which is his first
choice as a geography teacher, are the fields of Physical Education-Sports Teaching and Sports
Management from the Faculty of Sport Sciences. Two female candidates, whose main branch is
Social Studies program, were entitled to the Department of International Relations from the
Faculty of Political Sciences, and one female candidate to the Department of Interior Architecture
from the GSF. In addition, although not able to settle in these fields, one female candidate chose
from the Faculty of Political Sciences, another candidate from the Faculty of Business
Administration, and a male candidate from the Faculty of Communication.

Candidate number F15 was awarded the 9th degree from the Faculty of Political Sciences (SBF) in
the Department of Political Science-Public Administration and International Relations, which is
his second choice, International Relations. It is very interesting that this candidate made two
choices from the Faculty of Political Sciences without choosing any of the teaching programs.

Among the teaching programs, the most preferred program in double major is Turkish teaching
with 10 applications. This is followed by Special Education, Guidance-Psychological Counseling
and Classroom teaching with 8 people. There were 5 applications for Preschool, 4 for History, 3
for Social Studies, 2 for English and Geography, 2 for Turkish Language and Literature, and Physical
Education and Sports teacher. Out of 10 applications made to the Turkish department, 2 second-
choice female candidates are in the 12th and 15th places, and the third-preference candidate is in
the 14th place; among male candidates, the candidate with the 2nd choice was awarded the 2nd
place, and the candidate with the 3rd preference was entitled in the 3rd and 13th places. Among
the 8 candidates who applied to the Special Education Department, the male candidate who
preferred it in the 1st place was the 4th principal, and the male candidate who preferred it in the
3rd place was in the 9th place; While the female candidate applying in the 1st place was placed in
the 15th place, the other female candidates who applied could not be placed in the program.
Among the 8 candidates who applied for classroom teaching, one of the female candidates who
preferred it in the 1st place was the 11th noble, the other 14th noble, and the 2nd preferred it was
the 14th noble; among male candidates, he was placed as the 10th noble who preferred in the 2nd
place. Out of the 5 candidates who applied to Pre-School, only a female candidate who preferred
in the 2nd place was placed as the 15th principal. There is a male candidate who applied to the
history teacher in the 1st place and qualified as the 1st noble. A female candidate who applied to
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the Turkish Language and Literature teaching position in the first place was entitled as the first
noble. A candidate who applied for English teaching in the first place was placed in the 5th place.
The choices made from different faculties and departments are usually single. Only 2 choices from
SBF to Political Science and International Relations are an exception. 4 out of 10 applicants to
Turkish Language Teaching (2 females-2 males); 4 out of 8 candidates applying for Special
Education teaching (3 females-1 male); None of the 8 candidates (5 women-3 men) who applied
to the Guidance and Psychological Counseling Department; One of the 2 candidates (male) who
applied to the geography teaching department; A total of 3 candidates, one woman and two men,
who applied for classroom teaching; A total of 4 candidates, 3 female and 1 male, from pre-school
teaching; A total of 2 candidates, a woman and a man, applied to the history teacher; A female
candidate who applied to the English language teaching department could not be placed. There is
no candidate who could not apply to the Turkish Language-Literature and Social Studies teaching
programs.

To be evaluated in general, 8 students applied to both double major and minor programs. Three of
these candidates are male and five are female. While 7 candidates applying for a double major and
minor program preferred three out of three or two out of two in both groups, one of the female
candidates applied for a double major in three fields and only in a single field. This field is the
Department of Guidance and Psychological Counseling, which is the first choice in double major.
The candidate has the right to do a double major in the department of Turkish teaching, which is
his second choice.

CONCLUSION and DISCUSSION

Studies on the subject; “Attitudes of university students towards double major-minor programs”
by Temizytirek and Derelioglu (2004), “Opinions of Students Studying in Double Major Programs:
An Evaluation Study” by Hopcan, Polat and Adigiizel (2014), Sahin and Oztiirk (2020) ) "Double
Major Programs from the Perspective of German Teaching Program Students"”, Aykir1 and Aktuna
(2021) "The Opinions of the Social Studies Teacher Candidates Registered in the Double Major
Program about this Program" can be given as examples. In the study of Temizyiirek and Derelioglu
(2004), it was found that students with sufficient diploma scores preferred to get a second
diploma and to prove their success. It has been observed that successful students apply to double
major and minor programs. In addition, it can be said that they prefer advantageous institutions
both as a province and a university for their personal, social and professional development
through lateral transfer from their university. Among the findings of Hopcan, Polat and Adigiizel
(2014), they stated that they preferred departments that support each other in order to increase
the potential of finding a job by gaining more knowledge/skills, and that there should be a
handbook and website for the development of double major. There is information that they
consider it as a negative aspect in terms of intensive labor due to structural problems. In addition,
the reason for the majority of the participants in the German teaching department to do a double
major in the English teaching program is the high rate of appointment of this department, as a
result of the high rate of assignment of the students in this study from the Social Studies program
in English, Classroom, Turkish, Special Education, Guidance and Psychological Counseling, etc. It
is also similar in that they prefer their departments.

Although it is observed that there are not enough studies on the subject in the literature, central
placement in a program in an institution where the studies are carried out for attitude
determination, opinion evaluation, inter-institutional / intra-institutional transfer, in which fields
the students prefer a minor or double major, from the department to other programs and No study
has been found on the rate of applications from different programs to that field. In minor, double
major, and lateral transfer applications, students' gender ratios, success scores, order of
preference, areas of placement, etc. It was observed that there was no detailed study on the
subjects. For this reason, a study titled "Examination of Social Studies Teacher Candidates in Which
Fields They Do Double Major and Minor Majors in Different Departments” was chosen.
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In the 2020-2021 academic year, 19 applicants, 15 female and 4 male candidates, applied to the
Marmara University Social Studies program. The applications of 4 female and 1 male candidates
were not approved, and a total of 14 applications were accepted. 11 candidates whose applications
have been accepted will enter the 2nd semester; 3 candidates are registered for the 4th semester.
Students' central scores are 320-377; success scores vary between 90-98. When the GPAs of the
students are examined, the averages vary between 3.08 (78.53)-3.46 (87.40). Marmara University,
AEF, Social Studies teaching program preference order is the first for all candidates for horizontal
transfers between institutions.

In the 2020-2021 academic year, a total of 35 students, 21 female and 14 male, enrolled in
Marmara University, Atatiirk Faculty of Education, Social Studies program with the central
placement exam (OSYM). The score range of the students is between 349 and 416. First preference
of 30 candidates, second preference of 2 candidates, and there is one candidate who prefers 3rd,
7th and 9th places. 21 candidates to the first class; 11 candidates to the second year; 3 candidates
were registered in the third year.

A total of 17 candidates, 13 women and 4 men, applied to 45 programs in the minor branch. 4 of
these candidates were placed in their first choice, and 4 of them were placed in their last choice
programs. While 16 of the 17 candidates applied to other departments from the Social Studies
program, only one candidate applied to the Social Studies program from the Turkish department.
While 2 of the candidates who minored in different departments from the social studies program
preferred non-teaching programs from the Faculty of Political Sciences and the Faculty of
Communication, one candidate preferred the Department of Art History from the Faculty of Arts
and Sciences. 3 female candidates are on the reserve candidate list in the minor branch. The
candidate who applied to AEF Classroom and Social Studies teacher from the Faculty of Health
Sciences, Department of Health Methods could not be placed in either program. Non-field in-
house, inter-institutional minor and double major applications are not accepted. Minor
applications were mostly made to Guidance and Psychological Counseling (9), Preschool (8), Class
(6), Special Education (6) teaching programs. However, only one person has won the right to minor
in Guidance, Class and Pre-School. From this point of view, we can say that the most popular
branches are given the right to make minor branches at least. The branches that apply for at least
minor branches are History (1), English (1), Social Studies (2), Turkish Language and Literature
(2) teaching. The departments with the highest number of students placed in the minor branch
are Turkish, Special Education and Geography teaching programs. A total of 12 candidates were
placed in the minor program.

A total of 24 teacher candidates, 15 female and 9 male, applied for double major in 62 programs.
10 out of 24 candidates who could not be placed in their first preference; 13 out of 21 candidates
who made 2nd choice; 15 of the 17 candidates who made the 3rd choice could not be placed. It
was observed that the highest number of placements was in the first rank with 14 people. While
the rate of placing in the first preference of male candidates in the first place is higher than that of
female candidates, there is no candidate placed in the third preference among female candidates.
As in the minor branch, there are no reserve students in the double major. While 20 candidates
among 24 candidates applied for a double major in other teaching branches and departments in
different faculties in the Social Studies program, two of the remaining 4 candidates applied to the
History and Social Studies program, one from Geography, and chose the history teaching branch
as their first choice, the other as their only choice. He was placed in the social studies program as
the second principal. A candidate from the history teaching department was placed in the first
place in the social studies program, which is his first choice. The highest score range of the
candidates is 107, 211 (History teaching), the lowest is 64, 603 (Interior Architecture).
Considering the double major quotas of the programs, the department with the highest quota with
20 is Special Education from AEF. Guidance and Psychological Counseling in English with 18
quotas; Classroom, Turkish, Pre-School Teaching with 16 quotas; Social Studies teaching with 14
quotas; There is a Department of Geography teacher with 12 quotas and Physical Education and
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Sports teaching department with 10 quotas. With 4 quotas, History and Turkish Language and
Literature teaching programs are the departments with the least quota.

Among the teaching programs, the most preferred program in double major is Turkish teaching
with 10 applications. This is followed by Special Education, Guidance-Psychological Counseling
and Classroom teaching with 8 people. There were 5 applications for pre-school, 4 for History, 3
for Social Studies, 2 for English and Geography, and 2 for Turkish Language and Literature and
Physical Education and Sports teacher.

Of the 24 candidates applying for a double major, 14 female candidates from the social studies
program to other programs; 6 of the male candidates applied to programs other than Social
Studies program, one applied to Social Studies from History teacher, 2 of them from Geography
teacher, one to Social Studies program and the other to History teacher.

3 female candidates from the Faculty of Political Sciences to the Department of International
Relations, one female candidate from the Faculty of Fine Arts (GSF) to the Department of Interior
Architecture; one candidate from the Faculty of Business; one male candidate chose from the
Faculty of Communication.

RECOMMENDS

It is necessary to investigate the reason why pre-service teachers who come to teacher-training
faculties prefer to do a double major other than their own fields and professions.

It is recommended to interview students in order to find out the reasons why students prefer
which areas as priority.

It has been observed that the applications made to the Social Studies program from other
programs in both minor and double major programs are quite low. It is recommended to
investigate the reason for this.
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Abstract
It is seen that disasters, which are expressed as an important threat for the world, are growing day by day

and affecting wider geographies. Because of this situation, an effective disaster education should be given
to individuals about what to do before and after the disaster. In this research, it was investigated what kind
of perspective social studies teachers have on disaster education, which will be given through educational
comics. The research was carried out on 17 social studies teachers working in public secondary schools in
Samsun city center in the 2022-2023 academic year. The study was conducted by considering the case study
technique, which is one of the qualitative research methods. Social studies teachers participating in the
research answered the questions posed to them through the interview forum, and the answers given by the
teachers to the questions were analyzed by considering the content analysis technique. As a result of the
findings obtained in the research, the following conclusions were reached: educational comics embody the
theoretical information on the subject, allow the readers to give the topics of disasters in an entertaining
way, increase the motivation for learning the theoretical information, raise the sense of curiosity towards
the subjects to the highest level and eliminate the misconceptions about the subject. has been reached.

Keywords: Disaster Education, Social Studies Teacher, Educational Comics.

INTRODUCTION

Earthquake disaster, which causes great destruction in many countries, including our country, can
be defined as the sudden vibrations caused by the spread of the energy created by the movement
of fault fractures in the earth's crust in the form of waves, and these vibrations cause the earth to
shake and consequently the destruction on the earth (Agahan, 2018; Yolcu. and Bekler, 2020).
Disaster and Emergency Presidency, (AFAD) (2021), on the other hand, indicates the earthquake,
the plates in the earth's crust; He expressed it as the ground shaking that occurs after the layer
breaks that occur in the places where they come into contact with each other, move away from
each other, and rub against each other.

Earthquakes are one of the most destructive natural events in which structures can be damaged
and destroyed depending on their size and loss of life is seen (Senol, 2020). Because; It is of great
importance to take necessary precautions by knowing the characteristics, effects and
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consequences of earthquakes (Karacaywr, 2022). For this reason, it is important to use
contemporary materials that provide concrete experiences and contribute to effective learning in
order to minimize the negative effects of natural disasters and especially earthquakes. One of
these materials is comics.

Since the point of view towards comics in the changing and developing world has changed in the
same direction, many definitions of comics have been made (Topkaya, 2014). Eisner (1974), as
drawings designed by synthesizing writing and visuality and appealing to visual and verbal
intelligence at the same time, Zhang (2017), as a literary work that emerges by the combination
of writing and image, Ozkefeli (2017), poetically and stylistically, art and art. As a tool similar to
literature, Muzundar (2016) defined various subjects as cartoons telling stories, Akdag (2023) as
the material in which visuality is at the forefront, and Kaba, Maide and ilhan (2020) as the ninth
branch of art in the world.

When we look at the formal features of the comic; Comics basically contain cartoons and stories.
Depending on the subject to be conveyed, sometimes lines and sometimes words are given weight.
However, the denser use of lines allows the message to be conveyed more clearly (Cantek, 2002;
Kirecci, 2008; Topkaya, 2014). In comics, the message to be given to the comic reader is visualized
through the story or the characters. In addition, texts are also used to increase the effectiveness
of the message given in the picture (Cantek, 2010). Again, the subject chosen in the comics is
expressed clearly and appropriately according to the level of the student; the language used is
given as plain and understandable; While the characters used are mostly male, the heroines are
mostly used in detective comics, and sometimes animal figures are used. While the places given
as spaces are immediately understood by the readership, it is very difficult to understand the
concept of time. As a matter of fact, in order to understand the concept of time in comics clearly,
it is necessary to read the entire text (Lanyi, 1979; Tuncer, 1993; Kiregci, 2008; Basimoglu, 2009;
Topkaya, 2014; ilhan, 2016; Unal, 2018; Akdag, 2023).

There are many factors regarding the necessity of using comics in education. The most important
of these factors is that comics actively involve children in the process and provide high-level
motivation (Hutchinson 1949; Haugaard, 1973; Akdag, 2023). In addition, it helps children to
develop a positive attitude towards the lesson (ilhan, 2016), to use Turkish correctly, beautifully
and effectively and to serve reading skills (Glirsoy, 2018; Karagoz, 2018; Karcioglu, 2020), to
increase children's interest in the lesson (Unal, 2018), It is seen that comics have important effects
in serving learning and achieving academic success (Topkaya, 2014; Topkaya, 2016, Cicek
Sentiirk, 2020; Topkaya and Dogan,2020; Akdag, 2023). Again, comics play a key role in conveying
an abstract and difficult concept or subject to children more easily and effectively (Or¢an, 2013;
Topkaya and Dogan, 2020).

The necessity of using comics in social studies lessons has been revealed in many studies (Tiirkal,
2018; Unal 2018; Kurt, 2019; Mutlu, 2019; Cicek Sentiirk, 2020; Akdag, 2023). The mostimportant
reason for this is that comics contain visual elements and that visual materials serve permanent
learning in social studies lessons (Kaba, Maide, and flhan, 2020). As a matter of fact, comics that
combine text and visuality to the reader facilitate learning and allow children to construct
information in their minds. In addition, the use of different teaching materials and enrichment of
learning environments were clearly stated in the Social Studies Curriculum (SBDOP), which was
revised in line with the constructivist approach (MEB, 2018).

In the light of this information, it is important to benefit from educational comics in order to
inform children about natural disasters and especially earthquakes with great effects, to raise
awareness and prepare them for the future. In many studies that comics have a great effect on
affective learning in particular (Orgcan, 2013; Topkaya, 2014; flhan, 2016; Topkaya, 2016a;
Topkaya 2016b; Topkaya, 2017; Unal, 2018; Cigek Sentiirk; 2020; Akdag, 2023) has been revealed.
Again, it has been stated in studies that educational comics have many benefits in terms of
sensitivity to the natural environment (Topkaya, 2016a; Topkaya, 2016b; Topkaya and Dogan,
2020; Topkaya, Yilmaz, Kalkar, Erten, and Karaoglu, 2022; Topkaya and Yilar, 2015). For this
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reason, educational comics will be used to minimize the psychological effects that may occur
before, during and after the earthquake and to raise effective individuals about natural disasters.

Purpose of the Research

The main purpose of this study; The aim of this study is to reveal what kind of perspective social
studies teachers have on disaster education, which will be given through educational comics. In
this context, this research will seek answers to the following sub-problems:

1)What is the most positive aspect you see in educational comics?

2) What effect do educational comics have on transferring theoretical knowledge?
3)What effect do educational comics have on motivation for the lesson?

4)What effect do educational comics have on teaching the subjects?

5)What effect do educational comics have on concept teaching?

METHODOLOGY

Research Model

This study is a qualitative research that reveals what kind of perspective social studies teachers
have on disaster education, which will be given through educational comics. The case study
technique, one of the qualitative research designs, was used to obtain the data. The most obvious
feature in qualitative research is the in-depth examination of events. In qualitative research, the
factors affecting the researched element are primarily handled with a holistic perspective, and it
reveals how this existing perspective affects the examined situation and also to what extent it is
affected by the current situation (Yildirim and Simsek, 2016). Based on these reasons, the data to
be obtained in this research were obtained by considering the case study technique, one of the
qualitative research designs. case study; It can be expressed as the storage of information and
documents belonging to any situation (Yin, 1989). In addition, case study is a technique that
focuses on making the highest level of conclusions from the obtained situations rather than
generalizing, and processes these results from a longitudinal perspective (Best and Kahn, 2017;
Denzin and Lincoln, 1985).

Working Group

This research was carried out on 17 social studies teachers working in public secondary schools
in Samsun city center. The study was carried out in the spring semester of the 2022-2023
academic year. Of the social studies teachers in the study group, 9 (53%) were male and 8 (47%)
were female. All of the social studies teachers whose opinions were consulted in the study
participated in the study voluntarily without any pressure or coercion.

Data Collection Tools

In this qualitative research, the researchers who designed and conducted the research obtain data
from the participants through observation, interview forms, and interviews in order to collect
data for their study (Wiersma, 1995). In this study, in which the perspectives of social studies
teachers on disaster education given through educational comics are revealed, data related to the
subject were collected from the participants, primarily through a semi-structured interview form
prepared by the researchers. There are 5 open-ended questions in the interview form prepared
by the researchers. In order to determine the content and content validity of the open-ended
questions in the semi-structured interview form, 4 expert opinions were requested. The concepts
in the study were revised and the semi-structured interview form was given its final form. In order
to get opinions from social studies teachers about educational comics, educational comics
prepared in the www.pixton.com application were distributed to the participants and they were
asked to read these comics. Afterwards, the prepared semi-structured interview form was
distributed to the social studies teachers and they were asked to express their views on the
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questions. A small section of educational comics distributed to social studies teachers is given
below.

Mahalleler Topla

Picture 1. Educational Novel Used in the Scope of the Study
Analysis of Data

The data obtained as a result of the views of social studies teachers on disaster education carried
out through educational comics were examined by subjecting them to content analysis. The most
basic principle in content analysis is to scan different types of printed or visual materials within a
system and to determine thematic relationships in terms of some categories as a result of this
scanning (Yildirim and Simsek, 2016). The most important issue in this process is the creation of
certain themes by the data reached and the analysis of these data (Patton, 1990). The expressions
that come to the fore in the creation of the themes put forward are listed from most to least, and
the views of the participants that are suitable for the themes are included.

RESULTS

The findings obtained as a result of the data obtained in this research, in which the views of social
studies teachers on disaster education given through educational comics are investigated, are
included in this section.

Table 1. Findings on the most positive aspect in educational comics

Expressions Teacher f %

Concretization of theoretical knowledge T2, T5,T7,T8,T11, T13,T15 7 41.17
Being a remarkable material T3, T9,T10, T17 4 23.52
Having a sense of humor T1, T4, T17 3 17.64
Presenting different perspectives T6, T14 2 11.76
Relating topics to daily life T12 1 5.88

“What is the most positive aspect you see in educational comics?” directed to social studies
teachers. The answers given to the question are shown in Table-1 in detail. When Table-1 is
examined, 7 of the social studies teachers stated that "concrete theoretical knowledge". While 4
social studies teachers gave the answer "It should be an attention-grabbing material”, 3 social
studies teachers gave an opinion as "Having a humorous aspect”. While 2 social studies teachers
expressed their views as "To reveal different perspectives”, 1 social studies teacher stated as
"Associating the subjects with daily life". Some of the expressions that are in line with the views
in the table are as follows:

“Educational comics take a different take on the subject they're really meant to be told. I can say that
it has a very good effect on concretizing many different concepts or theoretical knowledge, especially

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2023; 7(15);231-240 234



Ugureli, G., Kiigiikaltun, C.,Caliskan, M.,Avan, B., Evgin, Giil, H., Yurtbekler, M. /. An Effective Material in Disaster Education:
Educational Comics.

abstract. I've used many different kinds of materials in my classes, but I think these educational
comics really have a magical effect. Disasters, which are very important for human beings, should be
taught to children at an early age. While doing this, theoretical information about disasters should
be presented to students in an attractive way. My students really learned about many different
subjects about disasters through these materials.” T13.

Table 2. Findings on the effect of educational comics in the process of transferring the topics

Expressions Teacher f %

Presenting the topics in a fun way T1, T5,T6,T10, T11, T16 6 35.29
Clarifying matters T3, T4,T12,T13, T14 5 29.41
Presenting different perspectives to the reader T2, T6, T15, T17 4 23.52
Developing a critical perspective T7,T8 2 11.76

“What is the effect of educational comics in transferring theoretical knowledge?” directed to social
studies teachers. The answers given to the question are shown in Table-2 in detail. When Table-2
is examined, 6 of the social studies teachers stated that "Presenting the subjects with a fun
structure". While 5 social studies teachers gave the answer "It should clarify the issues", 4 social
studies teachers stated "Presenting different perspectives to the reader”. On the other hand, 2
social studies teachers expressed an opinion as "Developing a critical perspective". Some of the
expressions that are in line with the views in the table are as follows:

“Today's students are unfortunately not very keen on reading. I think these comics should be used
frequently in order to tell them about the issues that are so important for their own lives. Because
the characters in the comics and the way they talk to each other are very funny and this amused the
children a lot. If I can find comics on different subjects from now on, I would love to use them in my
lessons.” T16.

Table 3. Findings on the effect of educational comics on the course process

Expressions Teacher f %

Increasing motivation for the lesson T4, T5,T9,T12, T15 5 29.41
Allows for collaborative learning T1,T8,T10, T11 4 23.52
Providing an environment for discussion T2, T3, T14 3 17.64
Enabling drama T6,T13,T17 3 17.64
Allows comparisons between ideas T3, T7 2 11.76

“What effect do educational comics have on motivation for the lesson?” directed to social studies
teachers. The answers given to the question are shown in Table-3 in detail. When Table-3 is
examined, 5 of the social studies teachers stated that "It increases motivation towards the lesson".
While 4 social studies teachers gave the answer "It allows for collaborative learning”, 3 social
studies teachers gave an opinion as "Providing a discussion environment" and 3 social studies
teachers "enabling for drama". On the other hand, 2 social studies teachers expressed their
opinion as "It provides opportunity to make comparisons between ideas". Some of the expressions
that are in line with the views in the table are as follows:

“Students prefer materials with more visual aspects than plain reading texts. They have already said
that they prefer to read such fun things. The important thing is to increase the motivation of the
students towards the lesson. Educational comics proved to have more of an impact on this than I
expected. These comics should be used in many different lessons. Because children are cold towards
the lessons.” T5.
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Table 4. Findings on the effect of educational comics on the transfer of topics

Expressions Teacher f %

Maximizing curiosity T1, T3, T5,T6,T9, T10, T12 7 41.17
Presenting topics by simplifying them T4,T7,T8,T13, T16, T17 6 35.29
Offering different perspectives on topics T2,T11, T14, T15 4 23.52

“What kind of effect do educational comics have on teaching the subjects?” directed to social
studies teachers. The answers given to the question are shown in Table-4 in detail. When Table-4
is examined, 7 of the social studies teachers stated that "raising the sense of curiosity to the
highest level". While 6 social studies teachers gave the answer "Presenting the subjects by
simplifying", 4 social studies teachers gave their opinion as "Presenting different perspectives on
the subjects”. Some of the expressions that are in line with the views in the table are as follows:

“One of the most important emotions in human life is undoubtedly the sense of curiosity. I can say
that these educational comics have a very successful side in triggering our students’ sense of
curiosity. We can see that this feeling shows itself a lot, especially in the transitions between frames.
I wonder what will happen in the next frame, which brings with it a quick read.” T10.

Table 5. Findings on the effect of educational comics on concept teaching

Expressions Teacher f %

Eliminating misconceptions T5,T7,T9, T10, T13, T16 6 35.29
Clarifying the concepts T1, T4, T8, T17 4 23.52
Presenting different contents of concepts T2,T3,T11, T14 4 23.52
Enriching the concepts of the subject T6, T12, T15 3 17.64

“What effect do educational comics have on concept teaching?” directed to social studies teachers.
The answers given to the question are shown in Table-5 in detail. When Table-5 is examined, 6 of
the social studies teachers stated that "It should eliminate the misconceptions". 4 social studies
teachers stated that they "clarified the concepts" and 4 social studies teachers stated that they
"presented different contents of the concepts". Some of the expressions that are in line with the
views in the table are as follows:

“While describing the subjects, we see that there are many different concepts related to that subject.
Especially in explaining a subject that is so important for human life, students need to learn the
concepts of that subject correctly. Educational comics, I think, give the concepts of the existing subject
in a very simple and funny way. I would really like to use these materials in my lessons later on.” T9.

DISCUSSION AND CONCLUSION

With the increase in the world population, industrialization activities were also affected by this
situation and found the opportunity to spread to very large areas. Industrialization activities
brought with it environmental pollution and environmental problems. As a result of this situation,
it is witnessed that global warming, climate change, soil pollution and many other types of
disasters grow and make themselves felt in wider geographies. These disasters, which are present
especially in the second half of the last century, are increasingly threatening geographies of
different sizes. More than 90% of current disasters are felt more effectively in countries located
in continents such as Asia and Africa and which are economically and socially weak (Reeves and
Lenoir, 2006).

Our country is exposed to different kinds of natural disasters with the effect of both geological
structure and climatic events. Natural disasters sometimes cause loss of life and sometimes
property. It can be said that the aforementioned loss of life and property has reached gigantic
proportions, especially in locations where unplanned urbanization is intense. Disasters affect
different segments of the society in different dimensions, not only materially but also spiritually.
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For this reason, academic studies on the necessity of raising public awareness in order to
minimize the damages caused by natural disasters draw attention (Hurnen and McClure, 1997;
Ercetin, 2003; Basibiiytik, 2004; Ocal, 2005).

It should not be forgotten that an effective education for natural disasters is an advantage for the
individual in particular and for the society in which he lives in general. In this context, it has been
tried to reveal the perspectives of social studies teachers on disaster education given to
individuals through educational comics. The results related to the sub-problems of the research
are given below in detail.

"What is the most positive aspect you see in educational comics?" Social studies teachers shared
the view that educational comics are materials that make important contributions to the question
of concretizing theoretical knowledge. It can be stated that the emphasis of this view lies on the
fact that educational comics identify the subjects they deal with with daily life. Studies supporting
this result of the study are found in the relevant literature. In their study, Topkaya and Yilar (2015)
revealed that educational comics are a material that concretizes information and allows to give
the message to be conveyed more clearly. In the study conducted by Topkaya and Dogan (2020),
it was determined that the majority of the participants who participated in the research expressed
the opinion that educational comics have a significant effect on the concretization of abstract
concepts. In the research conducted by Kurt (2019), it was found that educational comics are an
effective material in concretizing the information given during the course process.

The second sub-problem of the research, "What is the effect of educational comics in the transfer
of theoretical knowledge?" was asked to social studies teachers in this context. To the question,
social studies teachers expressed the view that educational comics are products that allow the
subjects to be presented with an entertaining structure. It is thought that the element of humor
used in educational comics is effective in bringing this point of view to the fore. Studies supporting
this result of the study are found in the relevant literature. Ozdemir (2017) revealed in his study
that scientific concepts are taught to students in a more entertaining way through educational
comics. Olson (2008) revealed in his research that educational comics have a significant effect on
creating fun classroom environments. Topkaya et al. (2022), it was determined that the social
studies teachers who participated in the research expressed the opinion that the lessons taught
through educational comics were taught in an entertaining way. The study by Topkaya and Dogan
(2020) reveals that the students participating in the research expressed the opinion that
educational comics make the lessons fun.

The third sub-problem of the research, "What kind of effect does educational comics have on
motivation for the lesson?" Social studies teachers shared the opinion that it increased the
motivation for the lesson. It is thought that the reason for this view to come to the fore is the fact
that the subjects of the educational comics are handled in a short, clear and humorous language.
Studies supporting this result of the study are found in the relevant literature. Haugaard (1973)
revealed that children have a positive perspective towards educational comics and that teachers
who prefer these materials during the lesson can benefit from this motivating feature of comics at
a high rate. Hutchinson (1949), on the other hand, determined in his research that educational
comics have an important effect on increasing the motivation for the lesson. Olson (2008)
revealed that educational comics are important instructive materials in increasing interest in the
course together with science literacy. In all of the studies conducted by Caruso and Feritas (2009),
Popa and Trabuzan (2015), ilhan and Orug (2019) and Sentiirk (2020), it has been determined
that educational comics have a significant effect on increasing the motivation for the lessons.

Determined as the fourth sub-problem of the research and directed to social studies teachers in
this context, "What effect do educational comics have on teaching the subjects?" Social studies
teachers shared the opinion that they raised the sense of curiosity to the highestlevel. It is thought
that the reason for this view to come to the fore is the fact that there is a transition feature between
the frames in educational comics and the language used is fluent. Studies supporting this result of
the study are found in the relevant literature. In the study put forward by Topkaya and Dogan
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(2020), it was determined that educational comics have an important contribution in raising the
sense of curiosity to the highest level. In another study conducted by Topkaya et al., (2022), it was
determined that social studies teachers who participated in the research expressed the opinion
that educational comics have an important contribution in triggering the sense of curiosity.

“What effect do educational comics have on concept teaching?”, which was determined as the fifth
sub-problem of the research and addressed to social studies teachers in this context. Social studies
teachers shared their views on the question of eliminating misconceptions. It is thought that the
reason for this view to come to the fore is the plain language used in educational comics. Studies
supporting this result of the study are found in the relevant literature. In the study put forward by
Topkaya and Dogan (2020), it was concluded that educational comics are an effective material in
eliminating misconceptions. Hosler and Boomer (2011) and Phoon et al. (2020), it was also
pointed out that educational comics have an important mission in eliminating misconceptions.
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Abstract

This study focuses on the analysis of spelling errors in Moore made by teachers in French/Moore bilingual
classes in Burkina Faso. The problem raised by this research is that a good number of studies are interested
in the orthographic productions of learners without questioning the quality of the designs of teachers'
educational sheets. We wondered whether the learners' lack of mastery of the spelling rules is not partly
linked to the shortcomings of their teachers, especially in the field of national languages such as Moore.
Therefore, this study aims at identifying the different categories of errors made by teachers while
highlighting the origin of these errors. From a corpus made up of preparation sheets for Mathematics
lessons, the hypotheses confronted with the results led to recommendations for remediation in order to
contribute somewhat to improving the quality of the teaching of Mathematics in Moore in bilingual
French/Moore classes in Burkina Faso.

Keywords: Error analysis, spelling, remediation, error typology, Moore.

INTRODUCTION

Spelling can be defined as the set of conventions and rules governing the writing of a language. It
concerns both the words of the language (lexical spelling) and the morphology (grammatical
spelling), which can be richer in writing than in speaking (Bezzekhami, 2016, p.3). Spelling is not
being limited to the transcription of the phonemes of a given language, mastering the rules that
govern its writing is not easy for all learners. This is what some authors like Pit Corder (1980)
maintain. They write in essence that we cannot learn without making mistakes, and that mistakes
are used to learn.

In the review of the literature on the issue, many investigations relating to the analysis of errors
focus on students' productions. On the other hand, there is little work on the preparation of
teachers. However, if a course is prepared with errors, it follows that the transmission will be
accompanied by the same errors, which will be reproduced later by the learner. Therefore, it is
essential to look into the development of teachers' preparation sheets. Even if bilingual education
is a reality in Burkina Faso, work on the analysis of errors in the national language Moore also
emphasizes on classical education and the production of pupils. This suggests that not only is the
analysis of errors much more interesting in production in French, as evidenced by the work of
Ouedraogo (2016), Rouamba (2021), etc. but also that, when it emphasizes national languages, it
does not pay attention to teachers' preparation sheets (Kabore, 2016). The analysis focuses on the
written skills of students in bilingual classes (Sawadogo, 2015). A survey carried out in 2022 as
part of mathematical terminological research in Moore in bilingual classes (Tirogo, 2022d) reveals
the presence of spelling errors on teachers' preparation sheets. Therefore, one wonders whether
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this situation does not justify, at least partially, the errors frequently observed in the written
productions of the learners. This study attempts to answer this concern through the following
questions:

Why do teachers continue to produce spelling errors in the development of their sheets? What is
the origin of these errors encountered in their written productions?

To provide some answers to these questions, two hypotheses have been put forward: the spelling
errors encountered on the teachers' preparation sheets are due to the lack of mastery of the
spelling rules that govern the writing of Moore; these errors may also be due to the negative
influence of French. Teachers’ lack of practice as well as their lack of reading could constitute the
major causes of the deterioration of their level.

The objective of this study is to draw up a typology of spelling errors made by teachers of bilingual
French/Moore classes in Moore in order to determine their causes and consequently explain them
and suggest some ways of remediation.

Theoretical framework

This study is part of the analysis of errors, specifically the theoretical and practical treatment of
spelling proposed by Catach (1986). This typology was also developed in the studies of Anis
(1983), Gruaz, Karabetian & Mitaine (1986) and, Sautot (2020). It classifies errors into six
categories:

(1) Errors predominantly extragraphic

The errors predominantly extragraphic are predominantly calligraphic and predominantly
phonetic errors. In French, the predominantly calligraphic error may be due to the malformation
of a letter as in *mid instead of nid "nest", * un nane instead of un ane " a donkey". The
predominantly phonetic error is due to poor oral production. It can be an omission or an addition
of a phoneme as in * craite instead of crainte "fear"; it can also come from a confusion of
consonants or vowels. For example, a learner can write in French *saussure instead of chaussure
"shoe" because he does not know that we pronounce [fosyR].

(ii) Phonogram-dominant errors

The phonogram-dominant errors are graphical errors. According to Rouamba (2020: 322), these
errors "correspond to correct oral and erroneous writing [...]". Phonograms are the graphemes
that correspond to the different phonemes. For example, in French, [3] corresponds to
phonograms: on, om, ons, ont, which means that this situation constitutes a temporary state
before moving on to correct spelling. As an example of phonogram-dominant errors, a learner may
write * guorille instead of gorille "gorilla”, *merite or instead of mérit "merit".

(iii) Morphogram-dominant errors

Morphogrammatically dominant errors can be grammatical or lexical. The morphograms
"constitute 3 to 6% of the graphic system (Catach, 1986: 27). They are divided into two categories:
grammatical morphograms and lexical morphograms.

Grammatical morphograms are "additional graphic endings that are incidentally added to words
according to the encounters of the parts of speech (gender and number marks, verbal inflections)"
(Catach, 1986: 27). In other words, these morphograms are used to indicate the grammatical
category of words through their endings. Thus, a predominantly morphogrammic grammatical
error can come from a confusion of nature, category, gender, number or an erroneous omission
or addition of close agreements. A learner can write in French * chevaus instead of chevaux
"horses", * ils danses instead of ils dansent " they dance ".
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Lexical morphograms are a type of morphograms used to indicate the marks of the radical and
those of the affixes (prefixes, infixes, suffixes). As an example, a learner can write in French *lezart
instead of 1ézard "lizard", *annui instead of ennui "boredom”.

(iv) Logogrammatically dominant errors

These errors can be lexical or grammatical. Logogrammatically dominant errors of the lexical type
result from confusion between lexical homophones. For example, a learner can write in French *
j’ai fin " 1 have end " instead of j’ai faim "I am hungry". In French, logogrammatically dominant
errors of grammatical type come from confusing grammatical homophones as in * sont livre "are
book" instead of son livre "his book".

(v) Errors with dominant ideograms

Ideograms are signs that are not only related to the alphabet. These are punctuation marks, capital
letters, apostrophes, hyphens. For example, in French, a learner can write *leau instead of I'’eau
"the water", * burkina instead of le Burkina "Burkina".

(vi) Predominantly Non-Functional Errors

Generally, as noted by Pothier (1996), many errors made by learners in French do not always stem
from ignorance of spelling rules. Many errors are due to the types of dictations submitted to
learners. This is why Catach (1980) emphasizes that a student should never be required to apply
what he has not mastered orally.

Conceptual frame

Before starting the study on the analysis of errors, it seems necessary to focus on the clarification
of some concepts. The goal is to remove some ambiguities to allow the reader to follow. These are
terms such as "error"” and "fault" as well as the evolution of the status of error in the act of language
learning.

In the forum of words, about mistakes or spelling errors, Jean-Mi posted on February 10, 2010
what follows: "it's my fault, it's my very big fault". It is this expression that most often comes to
the mind of any learner. For him, the word fault has moral connotations, it is seen as a sin. In
medical matters, we speak more of "lack of diagnosis" than of "diagnosis error”. Based on this
observation, this study fits into the vision of Jean-MI who postulates that the "fault” implicitly
suggests guilt, while the "error” is only a forgivable failure, that is to say it is humanly shared. This
is how Pit Corder (1980) argued that mistakes serve to learn. Spelling being the transcription of a
language from its spoken code into its written code, it is therefore imperative to remember that
normative ignorance is not a fault. Therefore, the term "fault" must yield to the use of that of
"spelling error".

The word error comes from the Latin "to err” from the family of "errare” which means "to deviate,
to move away from the truth". The error seems to be a delicate concept to define according to
certain authors. Thus researchers like Porquier & Frauenfelder (1980: 36) argue that it is
impossible to give an absolute definition to the word "error":

Error can (...) be defined in relation to the target language, or in
relation to exposure, even in relation to the intermediate system of the
learner. We cannot really speak of error. We see then that it is impossible
to give an absolute definition of error. Here, as in linguistics, it is the point
of view that defines the object. (Translation mine). 3

3Source: L’erreur peut (...) étre définie par rapport a la langue cible, soit par rapport a
I'exposition, méme par rapport au systéme intermédiaire de I'apprenant. On ne peut
véritablement parler d’erreur. On voit alors qu'il est impossible de donner de 'erreur une
définition absolue. Ici comme en linguistique, c’est le point de vue qui définit I'objet.
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On the other hand, other authors such as Cuq et al. (2004:192) propose a provisional definition of
error which is that of "deviation from a provisional norm or an expected achievement". From this
definition, it is reasonable to question the status of error in the act of teaching/learning languages.
As Rouamba (2020) reminds us, in traditional and direct methodologies, error was considered a
pejorative act and its presence in class must be sanctioned in the sense that it "reflects the
weakness and failure of learners". But, with the advent of the communicative approach, the error
will acquire a positive status, it then becomes a sign of learning. Moreover, error is inevitable in
the act of learning. To support this state of affairs, Cuq & Gruca (2006: 389) testify that "there is
no learning without error, because that would mean that the learner already knows".

Based on this observation, Astofli (1997: 97) shows the status of error over time: "from the end
of the 19t century to the beginning of the 20th century, error testifies to weaknesses; from 1940
to 1960, error is excluded from learning; from 1960 to today, the error is seen as a mark on the
path of learning".

That said, it should be remembered that the status of error in school has changed considerably in
recent years. To go in the same direction as researchers who grant a positive status to error,
Bezzekhami (2016: 9) underlines that "today, error is considered a normal stage of learning. The
status of the error actually appears to be a good indicator of the learning model in force in the
class.".

METHOD

The methodological approach adopted in this article is qualitative. As a data collection tool, an
interview guide was sent to teachers in order to obtain information relating to teaching practice
as well as the difficulties they may encounter related to spelling. The preparation sheets of the
teachers holding the French/Moore bilingual classes were analysed. The investigations carried
out took place in May 2021 at the bilingual primary school of Samandin B, a school located in
Ouagadougou, the capital of the country. The interest was in mathematics lessons, since it is a
study falling within the framework of the project "Improvement of the teaching / learning of
mathematics in the Moore/French and Fulfulde-French bilingual schools in Burkina Faso" of the
APPRENDRE program of the Francophone University Agency (AUF).

To do this, ten preparation sheets for mathematics lessons in first and second year classes were
used. The preparation sheet is a personal tool allowing "the formalization of the teacher's work
so as not to improvise and to be effective, to keep the common thread of the sequence, to help
identify and achieve the objectives of the sequence. (Lingani, 2015: 155). In other words, the
preparation sheets for class sequences constitute, therefore, an assembly tool specific to class
activities. They derive their importance from the fact that they serve as support, as guides for any
sequence presented by the teacher.

Finally, an analysis grid made it possible to list the types of errors. This explains the use of the
typological error analysis grid according to Catach (1986), which classifies errors into six
categories: errors predominantly extragraphic, phonogrammic, morphogrammic, logogrammic,
ideogrammic and errors with non-functional dominant.

The analysis will also fit into the window of the steps recommended by Perdue Clive (1980) which
are the following: (i) find the error, (ii) describe the error and (iii) explain the error.

RESULTS

To allow the reader to follow, it is necessary to recall some principles governing the writing of the
Moore language in order to better understand the errors that will be analyzed.
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Reminders of the rules of orthographic writing of Moore

To provide national languages with an orthographic code, a national alphabet was created by
decree n°79/055PRES/ESRS of February 2, 1979. [tincludes 42 symbols, including 31 consonants
and 11 vowels.

The rules and conventions governing the writing of Moore are inspired by the national alphabet.
The spelling of Moore includes 26 symbols including 18 consonants and 8 vowels represented in
the table below:

Table 1. The Symbols Of The Moore Alphabet

a 4 b d e € f
g h i 1 k 1 m
n o p r S t u
v % w y z

Source: Balima (1997)

After presenting the symbols of the alphabet, the following sections will report on the
orthographic representation of these segments and the principles of the orthographic writing of
Moore.

Orthographic representation of vowels and consonants

It should be remembered that the eight vowels of short Moore all have corresponding long ones
(ii, uu, w, Vv, ee, €g, 00, aa). Heterotimbral vowels also exist in the spelling of Moore. The different
combinations of stamps are shown in the table below:

Table 2. The Oral Diphthongs of Moore

i u

1 v

e o

€

Source: Balima (1997)

As with isotimbral vowels, heterotimbral vowels also have long correspondents (iuu, uii, wv, vy,
€00, O€ee, €00, O€EE, €aa, aee, 0aa, aoo). Only three oral vowels have no nasal counterparts in Moore:
1, €, V. These nasal vowels can be short or long. As for diphthongs, all nasal vowels do not have the
same combination possibilities as shown in the table below:

Table 3. The Short Nasal Diphthongs of Moore

1 a

Source: Balima (1997)

When it is a long nasal vowel, only the first bears the mark of nasalization whether it is isotimbral
(3a,1i, tiu, €e, 60) or heterotimbral (iii, dee, €00, Oee, a00, 0aa).

4In Moore, the glottal considered as a consonant in its own right, is symbolized by the apostrophe (').
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Regarding the consonants, only 1 and s can be doubled in the spelling of mooré (ll, ss) if the
conditions are met. The consonants k, g can be realized kj or gj but are transcribed k, g in the
spelling. The consonants b, d, g can also undergo modifications due to contexts but remain as such
in the spelling. In fact, spellings like *soaamma (hare), *tdnno (we), *nanna (scorpion) must be
transcribed respectively soaamba, tdndo and nanga in the spelling.

Principles of orthographic writing of Moore

Several rules govern the spelling of Moore. Here, we briefly recall a few to enable the reader to
follow along.

(i) Vocal elision

In Moore, when a word does not end a sentence and is not followed by a pause, its final vowel
drops, except for the grammatical elements a (mark of the definite) and € (spatial-temporal mark
and of the imaginary world). Example: wa kelge "come and listen"; wa kelg la f t{i (come listen and
comply). Here, when the verb kelge "to listen" does not end the sentence, the vowel "e" is elided.

(ii) Vocal epenthesis

In Moore, when certain conditions are met, a supporting vowel is inserted to indicate that
consonants are pronounced separately and distinctly. Thus, vowel insertion allows us to
distinguish words like wénega "a category of dance" from wénga "bad". It should be remembered
that there are three epenthetic vowels: i, u, e. Each vowel is inserted according to a specific context.

(iii) Automatic nasalization

In Moore, when a vowel follows a nasal consonant (m, n), it is automatically nasalized and
therefore does not bear the mark of nasalization (~). As a result, spellings like *naaba "chief",
*maam "me" are not reflected in the spelling and are transcribed naaba, maam respectively.
However, spatio-temporal (€) and definite form () marks do not obey this rule and bear the tilde
regardless of the context.

(iv) Grouping and separating words

Briefly, it is to be recalled here, the spelling of grammatical and non-grammatical elements. They
can be separated by a hyphen, written glued or stand alone. Are linked to the word by a hyphen,
among others, grammatical elements such as reduced personal pronouns in postverbal position
(ko-a "give him"); the middle-form personal pronouns after ne "with" or ade "here" (ad-ma "here
[ am).

The reduced forms d of the mark of the definite wd, a and ame of the mark of the declaration blade,
and the mark of location and time or of the imaginary world & are transcribed glued to the word:
baaga (the dog); roogé (in the house); pagad yabame (the woman cried); biigd yaba zaamé (the
child cried yesterday).

The autonomous grammatical elements are, among others, the mark of the definite wa (ki wa "that
millet"), the full form of the affirmative assertion lame (a pab-a lame "he hit him), the mark of the
negation ka....ye (a nan ka rtye “he hasn't eaten yet).

As for non-grammatical elements, compound words can be written with a hyphen: na-biiga
"prince"; pa-weoogo "emigrated", togs-n-taare "imitation"; there are compounds without a
hyphen: zug peoogo "hat", maasem tuga "umbrella"; single-word compounds also exist: kvware
"groin", bdonyéega "the lion".

It should also be remembered that the constituent elements of reduplication are separated by a
hyphen: peelg-peelga "whitish", maasg-maasga "slowly". On the other hand, the constituent
elements of repetition are written in a single word: yopoepoe "seven each", pisoobsoobe "sixty
each".
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After having made this brief reminder of some rules which govern the spelling of the Moore, now
lit us move on to the analysis of the errors strictly speaking. This reminder allows the reader to
follow along.

Presentation and analysis of data

Of the ten (10) preparation sheets, two sheets were chosen at random in order to identify the
spelling errors therein. The first worksheet represents a lesson in geometric activities. The second
concerns arithmetic. It is determined the type and number of spelling errors made to carry out
the analys. This approach made it possible to have a precise idea of the nature of the most
dominant errors that I classified while relying on the typological grid of spelling errors by Nina
Catach (1986). In each table, in the column of examples, first, the error is transcribed in italics,
then the correction is in parentheses, and finally, the English translation of the expression. The
table below shows the errors found on a geometry lesson preparation sheet.

Table 4. Number of Errors Noted on a Geometry Teaching Sheet

Type of error Number Percentage Example
Phonetic extragraphic 05 31,25% Omission of a phoneme
dominant error Yy sd ta yiri (y sd n ta yiri) once at home

Confusion of a vowel
tiir pu-svka (tiir pv-svka) half perimeter; karén-
biisd (karen-biisd) the learners; ydrémde
(yaremde) quadrilateral
Incorrect addition of a phoneme
yaasere (yaasre) corner
Grammatical 04 25% Category confusion +definite/-definite
zdmsga pooré (zamsga poore) at the end of the
session; a baaba (a baaba) his father;
dominant error Category confusion + locative/-locative
zdmsga pooré (zamsga poore) at the end of the

morphogramic

session ;

Failure to agree on the name
wal-bi zugu (wal-bi zutu) on the slates

Dominant ideogram 07 43,75% Lack of hyphen
error toto (to-to) manner ; ...la a béega (la a béeg-a)

and draw it ; kog kidsd (kog-kidsa) the widths ; a
baabd le paasa ... (a baabd le paas-a ...) his father
added to him...

Erroneous addition of a hyphen

tulsem-takt (tvlsem taki) specific objective, b

réesda-b wal-bi zutu (b réesda b wal-bi zutu) they
draw on their slates ;

No comma

zdmsgd poore bilg fda segd n ... (zdmsga poore,
biig faa segd n...) at the end of the session, each
learner will be able to...

Total 16 100%

This table shows that the preparation of geometry lessons by teachers reveals several difficulties
in each category of errors, including that related to the confusion of phonemes, the absence of
punctuation, the confusion of the definite and the indefinite in Moore, etc. These errors are also
noted on the preparation sheet for an arithmetic lesson. They are represented in the table below:
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Table 5. Number of Errors Noted on an Educational Sheet In Arithmetic

Type of error Number Percentage Example

Phonetic extragraphic 12 48% Omission of a phoneme

dominant error geedame (geendame) action of performing a
mathematical operation ; gule (gulle) circle ;
Confusion of a vowel
tulsem (tulsem) objective ; bugse (bugse) to meditate
; sigli (sigli) to perform the operation; puubo
(pvubo) division; geel-sigindem (geel-sigindim)
operation; zdndlim (zadndlem) height; yub-ta-
miimdi (yub-ta-mumdi) parallelepiped ; guls-mdogo
(guls-moogo) pen;
Incorrect addition of a phoneme
Sigl-y la y geele yembr-yembre (sigl-y la y geel
yembr-yembre) pose and perform one by one ;

Grammatical 06 24% Category confusion +definite/-definite

morphogramic zdmsga pooré (zamsgd poore) at the end of the

dominant error session ; a ma le paas-a (a ma le paas-a) his mother
added to him ; a baaba le paas-a (a baaba le paas-a)
his father added to him ; karen-biisd gvlsda leokra
(karen-biisa gulsda leokrd) learners write the
answer ; karen-biisa geendame (karen-biisa
geendame) students perform the operation ;
Category confusion + locative/-locative
zdmsga pooré (zdmsgd poore) at the end of the
session.

Dominant ideogram 07 28% Lack of hyphen

error gom zugu (gom-zugu) topic ; a md le paasa.. (a ma le
paas-a) his mother added to him ... bugs n geelga
(bugs-n-geelga) problem ;
Erroneous addition of a hyphen
zAdmsgd - gom zugu (zamsga gom-zugu) lesson title ;
tvlsem-tak: (tvlsem taky) specific objective ; pis-naas-
naase (pis-naasnaase) 200 F CFA ;
No comma
zdmsgd poore biig fda segd n .... (zdmsga poore, biig
faa segd n..) at the end of the session, each learner
will be able to ...

Total 25 100%

All the spelling errors noted on the two sheets are summarized in the table below:
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Table 6. Summary Of Errors Found In Mathematics In Moore

Type Of Error Number Percentage Example
Phonetic  extragraphic 41,46% Omission of a phoneme
dominat error 17 geedame (geendame) action of performing a

mathematical operation ; gule (gulle) cercle ;

Confusion of a vowel

tulsem (tulsem) objective ; tiir pu-svka (tiir pv-suvka)
half perimeter ;

Incorrect addition of a phoneme

Sigl-y la y geele yembr-yembre (sigl-y la y geel

yembr-yembre) pose and perform one by one ;

Grammatical 10 24,39% Category confusion +définite/-définite
morphogramic zdmsga pooré (zamsga poore) at the end of the
dominant error session ; a ma le paas-a (a ma le paas-a) his mother

added to him ; a baaba le paas-a (a baaba le paas-a)
his father added to him ;

Category confusion + locative/-locative

zdmsga pooré (zamsga poore) at the end of the

session.
Dominant ideogram 14 34,14% Lack of hyphen
dominant error gom zugu (gom-zugu) topic ; toto (to-to) way

Erroneous addition of a hyphen
zdmsgd - gom zugu (zamsga gom-zugu) lesson title ;

pis-naas-naase (pis-naasnaase) 200 F ;

No comma

zdmsgd poore biig fda segd n .... (zdmsga poore, biig
faa segd n..) atthe end of the lesson, each learner will

be able to ...

Total 41 100%

In total, on the two sheets that we have chosen at random, forty-one (41) errors were noted.
Obviously, this proves that teachers do indeed encounter difficulties related to the orthographic
writing of Moore in the preparation of lessons. Among these errors, the most dominant are
represented in the graph below:

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2023; 7(15);241-254 249



Journal of Interdisciplinary Educational Research

sPhonetic extragraphic dominant error
sGrammatical morphogramic dominant error
Dominant ideogram error

Figure 1. Percent Error Types

The graph above shows that errors with a dominant extragraphic phonetic character are the most
recurrent on teachers' pedagogical sheets. These errors are manifested by a phoneme omission, a
phoneme confusion, or by an erroneous addition of a phoneme.

DISCUSSION

This section sets out to corroborate or refute the hypotheses initially put forward. If errors have
been noted, after their description, it is necessary to explain why these errors are made, and
especially by the teachers. From the analysis of the data presented in the tables above, it emerges
that the spelling errors encountered by the teachers are errors with a dominant extragraphic
phonetic character, errors with a dominant grammatical morphogram and errors with a dominant
ideogram.

In grammatical morphogramic errors, the observation is that teachers have difficulty in
distinguishing the mark of the definite from that of the indefinite in Moore. For example, to write
At the end of the session, "the learners will be able to...", where we know which session is about,
the teachers give the information as if the session was not known. Instead of zdmsgd poore /the
teaching, after/, they write *zamsga poore /teaching, after/. This is due to the fact that the reduced
form of the mark of the definite wd in Moore is a nasal vowel /a/ and is written stuck to the word.
Teachers write the oral vowel /a/ which is not a grammatical element in this context. The
denasalization of the reduced form of the mark of the definite is not reflected in the spelling. The
same is true for the grammatical element, the spatio-temporal mark and the imaginary world /&/
associated with a functionalized name in Moore. The mark /&/ associated with any name or part
of the human body generally indicates the locative (roogé "in the house", koomé "in the water",
pooré "behind"). In the word pooré, we have poore "back" and /é/ "mark of location". As a
functionalized noun, poore denotes "after". The expression At the end of the session, must be
translated into Moore as after the session and not behind the session or concerning the session.
Therefore, we must write zdmsgd poore and not *zdmsgd pooré. The vowel is oral and not nasal.

The predominantly ideographic errors noted on the educational sheets generally manifest
themselves from elements of punctuation such as the absence of the pause (comma), the lack of a
hyphen or the erroneous addition of a hyphen. In Moore, when a word does not end a sentence
and its final vowel is pronounced, it necessarily requires a comma. This is the example of the word
poore "back (after)" in the expression at the end of the session the learners will be able to..... The
teachers write *zdmsgd poore karen-biisd segd n ... respect for the rules wants good writing to be
followed by a break so zdmsgd poore, karen-biisd segd n...
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As we recalled in principles of orthographic writing of Moore section, the use of the hyphen plays
a very important role in the spelling of non-grammatical elements in Moore. The observation that
is made is that teachers do not master the contexts in which compound words must be written
with or without a hyphen or independently. The word "theme" in Moore is transcribed *gom zugu
instead of gom-zugu. This could be due to the lack of mastery of the grammar of Moore. In the
compound gom-zugu, there is the hyphen because the first element of the compound gomde
"speech" has lost its class suffix {-re}. The compound becomes compact, so it is written with a
hyphen. On the other hand, in the compound *tvisem-taki "specific objective”, the first element
tvisem "need" having not lost its class suffix, this type of compound is written autonomously,
therefore tvisem tak: and not *tvlsem-taku.

Lack of mastery of the grammar of Moore seems to be one of the main causes of the spelling errors
noted on their preparation sheets. For example, the personal pronouns of Moore come in various
forms: reduced form, medium form and full form. Let's take the third person singular, the full form
is "yénda", the middle form "yé" and the reduced form is "a". Depending on the form of the
pronoun and its position in relation to the verbal base, the spelling principles change through the
use of the hyphen. On all cards, this error was made by the teachers. During an exercise in
arithmetic or geometry, this rule is not respected at all. To say that "his father added (n pebbles)
to him", the teachers write rather "his father added" in Moore. Good writing requires that the
pronoun "a" which is postposed to the verb, be linked to it by a hyphen; therefore, a baabd paas-
a and not *a baabd paasa. This situation could affect students' understanding of mathematical
activities. These facts point out, in my view, that the lack of mastery of the rules governing the
spelling of Moore is at the origin of the errors made by the teachers on their teaching sheets. This
supports the first hypothesis of this study.

Of all the errors noted on the teachers' preparation sheets, those that dominate are phonetic
(42%) (see Figure 1). These errors manifest themselves mainly through the omission of
phonemes, the confusion of phonemes and the erroneous addition of a phoneme. Whatever the
type of phonetic error, it undermines the smooth running of the mathematics teaching/learning
process. For example, the word circle, instead of gulle, the teacher writes gule which means “to
write (plural)”. The omission of the second consonant /l/ systematically leads to a change of
meaning. This is why in the spelling of Moore, the double consonant /1l1/ is reflected, if the
conditions are met, in order to be able to make a difference with the single consonant /1/.

Another fact that deserves more attention is that of the 42% of phonetically dominant errors
noted, 70% are due to a confusion of phonemes, especially vowels. Teachers fail to distinguish, on
the one hand, the tense closed front vowel /i/ from its loose corresponding /1/, and on the other
hand, the tense high velar vowel /u/ from its loose corresponding /u/ in Moore. Yet these vowels
are indeed distinct phonemes in the language. In a proposed exercise in arithmetic, to say "he gave
me ..." which translates into Moore as "a kisa maam" /3 sg, give-acc, 1sg/, the teacher instead
wrote *"a kisa maam"/3sg, detester-acc, 1sg/ which means "he hates me" in English.

Similarly, the term “problem” translated into Moore by bugs-n-geslga /think-relator-operation/ is
written *bugs-n-geelga /to frighten-relator-operation/ which would seem to say in Moore "to
carry out operations while frightening ". By writing /u/ instead of /u/ the teaching does not seem
to translate the logic of the educational objectives pursued. But what could be the origin of this
confusion of the two vowels?

It should be remembered that teachers in charge of bilingual classes went through classical
schools during their school career. That said, in their articulatory habits, they have greatly
internalized the symbols of French. The loose vowels /i/ and /u/ are not attested in French.
Instead, the vowels /i/ and /u "ou"/ are reflected there. Teachers try to transpose this fact into
Moore. This is a phonetic interference that explains the fact that teachers write /i/ and /u/ instead
of /1/ and /u/ respectively. This means that beyond the lack of mastery of the spelling rules, the
hypothesis stipulating that phonetic interferences are also at the origin of the errors made by the
teachers on the educational sheets is confirmed.
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SUGGESTIONS FOR REMEDIAL ACTION

The analysis of the elements which are at the origin of the spelling errors committed by the
teachers leads us to make proposals going in the direction of filling these gaps. These are therefore
some remedial avenues that will lead teachers to correct these errors. Remediation is a "more or
less formal device which consists in providing the learner with new learning activities to enable
him to fill in the gaps diagnosed (...)" (Bezzekhami, 2016: 29).

As avenues for remediation, it seems necessary to introduce aspects of general linguistics such as
phonetics, phonology, morphology and syntax into teacher training curricula in training schools,
as recalled by Nacoulma, Bere, and Tirogo (2019) regarding the impact of borrowings from Moore
from French on the learning of French in bilingual classes in Burkina Faso. These modules should
allow teachers to acquire knowledge on the phonetic realization of sounds in order to understand
the phenomena of linguistic interference.

Moreover, the lack of training and lack of interest in continuing education on the part of some
teachers holding bilingual classes is one of the main causes of the lack of mastery of the grammar
of Moore (Sawadogo, 2015). Faced with this reality, emphasis should be placed on refresher
courses. It is being understood that phonetic interferences - which manifest themselves by the
confusion of tense and relaxed closed vowels - it is possible to introduce the following activities
during refresher courses:

(i) Write i ory, ii or udepending on the meaning

a) a k.sa maam (he hates me) / a k.sa maam (he gave me)
b) a p..saligdi (he swept away money) / a p..sa ligdi (he found money)

(ii) Choose ui or v1 depending on the meaning

a) t. “to put on”

b) t.. “spread out (to sit down)”
c) p.. “to divide”

d) .. “to fall”

In order to master the grammar of Moore - which will be manifested concretely by the distinction
of the definite from the indefinite and the notion of the spatio-temporal mark - the following
activity could be submitted to them:

(iii) Give the correct transcription of the following words and sentences:

a) nine “in the eyes”

b) biiga loogame “the child is gone”

c) koome “in the water”

d) f kooma noomame “your water is good”
e) paga waame “the woman has come”

f) a zii piiri “he is sitting on a mat”

g) a kée koome “he entered the water”

The follow-up of teachers in charge of bilingual classes is provided by pedagogical supervisors.
However, some supervisors do not have enough knowledge of the spelling of Moore. Therefore, it
is necessary to emphasize training in bilingual education at the Ecole Normale Supérieure (ENS)
of Koudougou. Supervisors deserve to be well equipped on aspects relating to bilingual education
in order to properly carry out their monitoring activities in the field.

Excellence prizes for writing in Moore can be introduced in order to motivate teachers to master
the spelling of the language. And this necessarily involves reading because "to acquire good
spelling, you must also use reading to memorize words, to write correctly and do good writing,
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you must always note the errors often encountered and consult the dictionary to avoid making
the same mistakes. (Djema, 2021: 43).

CONCLUSION

Through this study, [ was able to identify the different categories of spelling errors in Moore made
by the teachers of bilingual classes in Burkina Faso. While drawing our inspiration from the
typology drawn up by Catach (1986), the most dominant errors encountered are three: errors
with a dominant extragraphic phonetic character, errors with a dominant grammatical
morphogram and errors with a dominant ideogram. Among these errors, the most productive
among teachers are those with a phonetic dominance (42%) which essentially manifest
themselves by phoneme omission and phoneme confusion. The analysis made it possible to
deduce that the main sources of these errors are largely due to the lack of mastery of the rules
governing the writing of the Moore language and the influence of French causing phenomena of
phonetic interference. These results amply confirm the hypotheses formulated at the beginning
of this study. Knowing the origins of the errors, we have proposed some ways to remedy these
errors. These proposals range from the introduction of general linguistic modules (phonetics,
phonology, morphology, syntax) in teacher training curricula to the development of recycling
activities through the emphasis on continuing education.
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Bu arastirma, nitel arastirma yontemlerinden dokiiman inceleme yontemi temelinde gerceklestirilmistir.
Arastirma kapsaminda, afetleri konu alan ¢ocuk kitaplarinin hangi afet tiirlerini islediklerini belirlemek
hedeflenmistir. Heniiz yasaminin ilk yillarinda afetlere dair bilgileri edinmis ¢ocuklar, yasamlarinin
ileriki yillarinda afetlerin dnlenmesi ve afetlere karsi tedbirlerin alinmasi konusunda daha duyarl
olabilmekte ve bu sayede toplumsal bilincin olusturulmasina yonelik tutumlara daha meyilli
olabilmektedirler. Bu agidan bakildiginda ¢ocugun tiim gelisimsel alanlarini g6z 6niinde bulundurarak
hazirlanmis edebi tiirlerin, afetlere dair bilgilerin 6gretilmesinde 6nemli bir yere sahip oldugu
diigiiniilmektedir. Ilgili literatiirde afetleri konu alan ¢alismalara bakildiginda, arastirmalarin ya bir
programi afetler agisindan inceledigi, ya da belirlenmis ders kitaplarini afet bilinci agisindan inceledigi
goriilmektedir. Yapilan literatiir taramalari siiresince bu arastirmadaki gibi ¢ocuklar i¢cin hazirlanmis
kitaplarin hangi afetleri ele aldigini inceledigini arastiran bir ¢alismaya rastlanamamistir. Halbuki
afetleri konu alan ¢ocuk kitaplarinin hangi afetler iizerine yogunlastigini bilmek, ¢ocuklara hangi afetler
hakkinda bilgi kazandirilmaya c¢alisildiginin goriilmesine, eger bu hususta bir eksiklik oldugu
diisiintlirse bunun giderilmesine yonelik calismalarin yapilmasina olanak verir. Bu amaglar
dogrultusunda afetler ile ilgili hazirlanmis ¢ocuk kitaplari ¢alismanin alt problemlerine gére analiz
edilmistir. Elde edilen verilerin gosterilmesinde frekans analizi kullanilmistir. Arastirmadan elde edilen
bulgulara gore, afetleri konu edinen ¢ocuk kitaplarinda ¢ocuklara; deprem, sel, firtina, yangin, yanardag
patlamasi, kuraklik ve tsunami afetleriyle ilgili bilgiler kazandirilmaya ¢alisildig1 bulgusuna erisilirken,
en yiiksek frekansta biling kazandirilmaya c¢alisilan afetlerin sirayla deprem (14), firtina (7), sel (5),
yangin (5), yanardag patlamasi (3), kuraklik (1) ve tsunami (1) oldugu goriilmiistiir. Bu aragtirmanin,
ilerde cocuklara yonelik hazirlanacak ¢ocuk kitaplarinda afet konusunun en etkili islenmesinde yol
gosterici olacagina inanilmaktadir.

Anahtar Kelimeler: Afet, afet egitimi, cocuk kitaplari, egitim materyali

Abstract

This research was conducted based on the document review method, which is one of the qualitative
research methods. The aim of the study was to determine which types of disasters are addressed in
illustrated children's books focusing on disasters. Children who acquire knowledge about disasters in
their early years can become more sensitive to the prevention and mitigation of disasters in their later
years. From this perspective, it is believed that literary genres prepared considering all developmental
areas of the child play an important role in teaching information about disasters. During the literature
review process, no study was found that specifically investigated the types of disasters covered in books
prepared for children, as in this research. In this regard, children's books related to disasters were
analyzed based on the sub-problems of the study. Frequency analysis was used to present the frequency
of observed data. According to the findings obtained from the research, it was found that children's
books addressing disasters aimed to provide information about earthquakes, floods, storms, fires,
volcanic eruptions, droughts, and tsunamis. The most commonly addressed disasters in terms of raising
awareness were earthquakes (14), storms (7), floods (5), fires (5), volcanic eruptions (3), droughts (1),
and tsunamis (1). It is believed that this research will serve as a guiding tool for addressing the topic of
disasters in children's books to be prepared in the future.

Keywords: Disaster, disaster education, children illustrated books, instructional material
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GIRIS

Insanlik diinya seriiveninin basindan bu yana gesitli problemlerle basetmeye ¢alismaya devam
etmektedir. Savaslar, depremler, sel, firtina, kuraklik, ac¢lik, hastalik gibi sikintilar diinya var
oldukga gerceklesmeye devam edecektir. Son yillarda afet olaylarinin giderek arttig1 ve yiiksek
sayida insanin bu afetlerden olumsuz sekilde etkilendigi belirtiimektedir. Deginilen bu olaylar
gibi felaketlerin 6n goriilmeden meydana gelmesi ve yiiksek sayida insanin hayatin
etkileyerek toplumlar1 travmatize etmesi afet olarak nitelendirilmektedir (Aker & Karakaya,
2017). Diinya saglik orgiitii; aniden beklenmedik bir sekilde olaganiistii siddette gelisen ve
disardan yardim gerektiren ekolojik olaylari afet olarak tanimlamaktadir. Diinya tam da Diinya
Saglik Orgiitiiniin afet tanimina uyan Covid 19 pandemisi ad1 verilen bir afeti atlatmis ve hayat
tim diinyada normal seyrine donmeye calisirken: bu kez insanlik 6 Subat 2023 tarihinde
Tiirkiye Kahramanmaras ili merkezli deprem felaketiyle bir kez daha ¢ok siddetli bir afetle yiiz
yluze Kkalakalmistir. Cesitli iilkeler yardim teklifinde bulunmus binlerce insan deprem
felaketinin yaralarini sarmak icin seferber olmustur. Fakat karsilasilan afetin siddeti o kadar
biiyiiktiir ki, olusan yaralari sarmak muhtemeldir ki ¢ok kolay olmayacak ve ¢ok zaman
alacaktir. Zira afetin beklenmedik bir sekilde meydana gelmesi ve sebep oldugu can ve mal
kaybinin ¢ok biiylik olmasi afetlerin olusturdugu olumsuz durumlarin onarilmasin
zorlastirmaktadir. Bireyler ve toplumlar travmatize olmakta ve psikolojileri afet nedeniyle
olumsuz sekilde etkilenmektedir. Afet sonrasi bireylerde; sosyal aglarda bozulma, aile
yapisinda kopmalar, depresyon, anksiyete, yeme ve uyku problemleri, gidaya ve suya
erisememe gibi sikintilar bas gosterebilmektedir (IASC, 2007). Bahsi gecen tiim bu olumsuz
durumlardan etkilenme tehlikesi en ytliksek olan grup c¢ocuklardir (Efthymis vd., 2014).
Cocuklar yas ve gelisimsel durumlarindan dolay1 kritik donemdedirler. Dahas1 ¢ocuklar
zihinsel, anatomik ve psikosoyal gelisimleri agisindan biiyiik risk altindadirlar. Diinya
genelinde afetten olumsuz sekilde etkilenen %60 ile %70 arasindaki afetzedelerin ¢ocuklar
oldugu bildirilmektedir (Hamele, Gist & Kisson, 2019). Bu durum c¢ocuklar: agresif, saldirgan,
ice kapanmaya meyilli ve depresif bir ruh haline siriiklemektedir. Cocuklar okul
basarisizliklary, post travmatik stres bozukluklari, korkular, uyum problemleri, davranis
problemleri, somatik sikayetler, 6grenme bozukluklar1 gibi problemlerle karsi karsiya
kalmaktadirlar. Afet stirecinde yasamis olduklari yasamsal tehdide bagl korku ve kaygi
hislerinden otiirii ¢ocuklarin sinir sistemleri bu durumdan olumsuz etkilenmektedir. Bu
nedenledir ki; cocuklarin bu dénemi olabildigince en hafif hasarla atlatabilmeleri icin ek
yardimlara ihtiyaclari bulunmaktadir. (Ozgiir, 2014; Lok vd., 2016; Perry & Szalavitz, 2018).
Afet sonrasi sunulan bu tarz psikososyal destekler cocuklarin gelecege dair umut ve
motivasyonlarin1 giiclendirmekte ve c¢ocuklarin tekrardan gelecege yonelik hayaller
kurmalarina vesile olmaktadir (Eroglu & Demiréz, 2020).

Psikososyal destek hizmetlerinde egitim programlarinin ve buna bagh olarak kitaplarin yeri
cok onemlidir. Afetle basa ¢ikmak icin gelistirilen egitim materyalleri ve yontemlerinde; afete
kars1 giiven kiiltliriiniin desteklemesi beklenmektedir. Geng¢ ¢cocuklarin felaketlerle yiizlesmeye
hazirlanmasi, gelecek neslin hayatta kalmasi icin ¢ok énemlidir. Cocuklarin ihtiyacglar ve ilgi
alanlarini iceren sosyokiiltiirel etkiler dikkatlice incelenmelidir (Inan, 2021). Bu ¢alismalarda
erken c¢ocukluk donemine o6ncelik verilmesi O6nem arz eden bir gereklilik oldugu
belirtilmektedir. Erken cocukluk déneminde afetlerle basa cikmak, felaket tiirlerini net bir
sekilde taniyabilmelerini, afetin etkilerini azaltma 6nlemlerini ve bir afetten kendilerini nasil
kurtaracaklarini bilmeyi ve de bir felaketten sonra iyilesmeyi 6grenmelerine yardimci olan
0grenme materyallerinin varligini gerektirir.

Cocuklara yonelik yasamis olduklar: afetleri konu alan kitaplar biitiin bu amaglar icin yaygin
olarak kullanilan egitim araclaridir. Cocuklarin afetin ne oldugunu anlamalari ve afetle nasil
basa cikabileceklerini kavramalar igin kitaplara ihtiyaci vardir. Ozellikle afetlere yénelik
hazirlanmis resimli kitaplar sayesinde cocuklar bilgileri hafizalarinda daha uzun siire
tutabilmektedirler (Solfiah vd., 2020). Cocuk edebiyati ve ¢ocuk kitaplar1 ¢ocuklar1 hayata
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hazirlar ve c¢ocuklarin zihinsel gelisimlerini ve hayal diinyalarim1 destekler (Dilizdlzgiin,
Karag6z & Geng, 2016; Sever, 2022). Cocuklar bos zamanlarinda ya da giin icinde kitaplar
okuyarak afet yonetimi hakkinda birgok bilgiye erisebilmektedir (Kitagawa, 2016). Meng &
Mufioz (2016)'1n da belirttigi gibi resimli cocuk kitaplari felaketlere karsi hazirlikli olmasini ve
gelecekte karsilasabilecekleri muhtemel afetlerde kendilerini koruyabilmeleri i¢cin dngoriili
olmalarim1 saglayabilmektedir. Kitaplar insanlarin kendilerini gelistirmelerine ve hayati
anlamlandirmalarina firsat verir (Kavcar, 1999). Kitaplar bireylere bir olay1 tecriibe etmeden
anlama firsat1 verir (Gonen & Aydos, 2013). Resimli ¢ocuk kitaplari da ¢ocuklar: eglendirirken
onlarin farkindalik ve hassasiyetlerinin gelisimini desteklemektedir (Tome- Fernadez, Seniz-
Fernandez & Ruiz-Martin, 2019).

Neredeyse her giin diinyanin farkl bir kdsesinden gelen bir afet haberiyle karsi karsiya kalinan
glinimiiz diinyasinda, c¢ocuklarda afet bilinci olusturmanin ¢ok ©6nemli olduguna
inanilmaktadir. Afeti yasamadan ne oldugunun bilinmesi ve 06nlemek amaciyla neler
yapilabileceginin bilgisi ve afet sonrasinda neler yapilmasi gerektiginin bilgisi, diinyanin ve
insanligin gelecegi adina ¢ok 6nem arz etmektedir. Bu bilgiler cocugun yasina ve gelisimine
uygun olarak verilmelidir. Bu baglamda resimli ¢ocuk kitaplarinin okul éncesi donemde afet
bilinci kazandirmak icin kullanilacak en etkili ve en ulasilabilir araglardan biri olduguna
inanilmaktadir.

Arastirmanin Amaci

Bu calismada okul oncesi donem icin hazirlanmis resimli cocuk Kkitaplarinin afet kavrami
cercevesinde incelenmesi amacglanmistir. Bu genel amac¢ dogrultusunda arastirmanin soru
climleleri su sekilde belirlenmistir:

1- Okul oncesi donem i¢in hazirlanmis resimli ¢ocuk kitaplarinda hangi afet tiirleri
islenmektedir?

2- Resimli cocuk Kkitaplarinda islenen afet tiirlerinin islenme orani nedir?

llgili alanyazin incelendiginde bu aragtirmanin konusuna benzer bir ¢alismaya
rastlanamamistir. Yapilan ¢alismalarin daha ¢ok ilkogretim seviyesinde bir ders programini
veya ders kitaplarini incelemeye doniik oldugu goriilmistiir. Halihazirdaki arastirma ¢ocuklara
yonelik hazirlanmis afet konusunu ele alan resimli ¢ocuk kitaplarini inceleme amaciyla
gerceklestirilmistir. Bu sayede cocuklarda afet bilinci kazandirilirken hangi afet tiirlerinin
islendigi ve ne oranda ele alindiginin goriilmesi hedeflenmektedir. Arastirmanin ilgili
literatiirde 6nemli bir boslugu dolduracagina ve sonraki ilgili arastirmalara 1s1k tutacagina
inanilmaktadir.

YONTEM

Bu arastirma dokiiman inceleme yontemiyle gerceklestirilmistir. Elde edilen dokiimanlarin
incelenmesiyle arastirmanin verileri elde edilmektedir. Dokiiman inceleme yéntemi siklikla
tercih edilen nitel arastirma yontemlerinden biridir (Yildirim & Simsek, 2013). Verilerin
toplanmasi igin dokiiman incelemesi ismi verilen bir siire¢ uygulanir. Bu stirecte elde edilen
dokiimanlar belli bir ama¢ dogrultusunda, taranir, incelenir, okunur ve not alinir (Karasar,
2012). Bu c¢alismada, arastirmanin hedefine uygun olmasi sebebiyle dokiiman inceleme
yontemi tercih edilmistir

Orneklem

Arastirmada calisma grubu olarak erken cocukluk dénemindeki cocuklar icin hazirlanmis
resimli hikaye kitaplar1 belirlenmistir. Bu kitaplar amach 6rnekleme yontemlerinden olgiit
ornekleme yontemi kullanilarak belirlenmistir. Kitaplarin belirlenmesinde kullanilan ol¢iitler
su sekildedir:

1- Afet konusunu isleyen bir kitap olmasi

2- Erken ¢ocukluk déonemine hitap etmesi
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3- Resimli ¢cocuk kitabi olmasi

Belirlenen bu olciitler temelinde halk Kkiitiiphaneleri ve anaokullarinin Kiitliphaneleri
arastirilmis ve web kaynaklarindan bu Kriterleri karsilayan kitaplara erisilmeye calisilmistir.
Arastirmalar neticesinde afet konusunu isleyen 50 adet resimli kitaba erisilmistir. Erisilen
kitaplardan 10 tanesi ayni kitaplar listede bulundugu icin, 8 tanesi yas grubu kriterini
karsilamadig icin ve 6 tanesi konu 6zelliklerini tam saglayamadigi icin listeden ¢ikarilmistir.
Toplamda 26 afet konulu resimli hikaye kitabi calismaya dahil edilmistir.

Veri Toplama Araclari

Afet konusunu ele alan resimli ¢ocuk kitaplari, Kahramanmaras ili icerisinde faaliyet gosteren
halk kiitiiphanelerinde ve anaokullarinin Kkiitliphanelerinde ve de Web kaynaklarinda
taranarak ilgili kitaplar incelenmis ve arastirmanin veri kaynagi elde edilmistir. Elde edilen bu
kaynaklarin hangi afeti konu aldig1 incelenmistir. Ayrica, hangi afet konusunun en ¢ok konu
edildigi hususu kitaplar temelinde incelenmistir. Bu afetlerin incelenmesi icin arastirmaci
tarafindan gelistirilen bir arastirma formu kullanilmistir. Formda yer alan kategori ve alt
kategoriler literatiire dayali olarak olusturulmustur. Olusturulan form alaninda uzman bir
meslektasin goriisiine sunulmustur. Alan uzmani Tirkiye’de farkll bir iiniversitede gorev
yapmaktadir. Alan uzmanindan alinan 6neriler dogrultusunda form diizenlenerek uygulamaya
hazir hale getirilmistir. Arastirmaci, nitel calismalarda kullanilan giivenilirlik yontemlerinden
zengin agiklama ve veri ¢esitlendirme ydntemlerini uygulayarak arastirmanin giivenilirligini
saglamaya calismistir (Creswell & Miller, 2000). Arastirmaci bu form temelinde kitaplardan
arastirmanin amaci dogrultusunda bilgileri edinmistir.

Verilerin Analizi

Arastirma siirecinde arastirmanin giivenirligini elde etmek amaciyla, elde edilen veri
kaynaklar1 baska bir arastirmaci tarafindan incelenmistir ve analiz edilmistir. Arastirmanin
glivenirlik hesaplamasinda Miles & Huberman’in (1994) formili kullanilmistir. Miles ve
Huberman'in (1994) formiilii olan arastirmacit ve uzman arasinda goris birligi/ ayrilig1
arasindaki tutarliliga dayanan; Giivenirlik = Goris Birligi / Gorius Birligi + Gorlis Ayrilig
formili kullanilarak arastirmanin giivenilirligi hesaplanmis ve oran .75 bulunmustur. Bu
oranin % 70 veya %70’in lizerinde olmas1 ¢alismanin giivenilir olduguna isaret etmektedir
(Miles ve Huberman, 1994). Arastirmanin giivenirligini elde etmek i¢in kullanilan
yontemlerden biri de Lecompte & Goetz (1982)'in oOnerdigi sekilde verilerin analizini
belirlenmis bir kavramsal ¢cergeve dahilinde gergeklestirmektir (Akt: Yildirim & Simsek, 2011).
Bu calismada afet olarak kabul edilen tiim felaketler arastirmaya dahil edilmistir. Veriler
arastirmaci tarafindan gelistirilen bir afet veri toplama formu ile toplanmistir. Veriler hem
arastirmaci hem de baska bir arastirmaci tarafindan kontrol ve analiz edilmistir. Bu sekilde
arastirmanin giivenirligi elde edilmeye calisiimistir. Elde edilen verilerin gézlenme durumu ve
sikligini belirtmek amaciyla frekans analizi kullanilmistir. Elde edilen degerler, gore biiylikten
kiiciige dogru siralanip, tablo haline getirilerek ve resimli ¢cocuk kitaplarinin afet bulundurma
durumu gosterilmistir.
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BULGULAR

Bu b6liimde arastirmanin veri kaynaklarindan elde edilen bilgiler, arastirmanin alt amaclarina
gore sunulmaktadir.

Tablo 1. Resimli Cocuk Kitaplarinda Islenen Afetler

Kitabin Ismi Kitapta gecen afet tiiri

Oyuncak Moli Sallaniyor Deprem MEB, 2021

Gezegenimiz Diinya Deprem, Yanardaglar Tubitak 2021

Cok Kapan Tutun Deprem MEB 2019

Benim Adim Deprem Deprem Elma Yayinevi 2023

Bavulumdaki Kirik Fincan Sel Pearson 2022

Kiiciik Kedi Mimi Deprem Anneninokulu sitesi
2023

Kral Sakir afetten Korkma Deprem, Yangin, Hortum, Sel Vizyon Basimevi

Esrarli Ada Firtina, Yanardag Izkgxlrgryum yaymevi,

Ela’nin Neseli Glinliigii Sel, Heyelan Mavi Kirpi, 2020

Sallanan Karinca Yuvasi Deprem MEB, 2021

Bulutun Fidanlar Yangin MEB, 2021

Sakaa Tilki Yangin Strateji Matbaa, 2020

Depremden Korkmuyorum Deprem Alfa Basim Yayin, 2005

Bay Korku ve Bayan Uziintii Firtina 2023

Sicak Giines Akilli Col Kuraklik Camlica Cocuk, 2016

Ne oluyor Tavsancik Deprem

Cihan Depremi Ogreniyor Deprem Yeni Devir Matbaacilik,

2019

Hortum, Kasirga, Deprem, Tsunami,

Yanardag, Yangin Tubitak, 2019

Ne yapsak da Dogal Afetlerle Basetsek

Durmayan Yagmur Sel, Heyelan Mustu Yayinlari, 2010
Bademin Yolculugu Firtina Kiiltiir Yayinlari, 2020
Yash diinyamiz ve Depremler Deprem Timas Yayinlari, 2020
Yeni Birinin Balonu Deprem

Firtinalar Firtina Beta Basim Yayin, 2021
Gokytizii Firtina, Yangin, Kasirga Cicek Kitaplar

Neseli Dere Sel MEB, 2021

Deprem Dersi Deprem Kolektif, 2010

Tablo 1’de incelen afet konusunu ele alan resimli cocuk kitaplarinin isimleri, kitapta gecen
afetin tiiri, kitaplarin yayinlandigi kitap evlerinin isimleri ve kitaplarin yayinlanma tarihine ait
bilgiler sunulmaktadir. Tabloda afet konusunu ele alan 26 adet ¢ocuk kitab1 oldugu
gorilmektedir. Bu kitaplarin afet konusu olarak; deprem, yanardag, sel, yangin, hortum,
firtina, heyelan kuraklik, kasirga ve tsunami konularini isledigi goriilmektedir. Kitaplardan en
eski yayinlanan kitabin 2005 yilinda Alfa basin yayin tarafindan yayinlanan deprem konulu
‘Depremden Korkmuyorum’ isimli kitap oldugu goriilmektedir. Kitaplardan en son yayinlanan
kitaplarin 2023 yilinda yayinlanan deprem konulu ‘Kii¢lik Kedi Mimi’ ve ‘Benim Adim Deprem’
isimli kitaplar oldugu goériilmektedir.

Tablo 2. Resimli Cocuk Kitaplarinda islenen Afetlerin Gézlenme Sikligi

Afet Frekans

Deprem 14

Firtina (Hortum, Kasirga)

Sel

Yangin

Yanardag Patlamasi

Kurakhik

R W o |

Tsunami
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Tablo 2’de resimli ¢ocuk kitaplarinda islenen afet konularinin islenme sikiligina dair elde
edilen bulgular sunulmaktadir. Elde edilen verilere gore resimli cocuk kitaplarinda en ¢ok
islenen afet konusunun deprem (14) oldugu goriilmektedir. Bunu firtina (7), sel (5), yangin (5),
yanardag patlamasi (3), kuraklik (1) ve tsunami (1) afetlerinin izledigi goriilmektedir.

SONUCLAR ve TARTISMA

Yapilan ¢alismalar, 15 yasin altinda 1 milyar civarinda ¢cocugun depremlerden, 175 milyondan
fazla sayida cocugun ise iklim degisikligi nedeniyle meydana gelen krizlerden etkilendigi
belirtilmektedir. Cocuklar fiziksel, duygusal ve zihinsel olarak heniiz gelisim dénemlerinin
ozelliginden dolayy, afetlere ve acil durumlara kars yetiskinler tarafindan korunmaya muhtag
durumdadirlar (Masuda & Yamauchi, 2017; Bosschaart, van der Schee, Kuiper, &
Schoonenboom, 2016; Tuladhar, Yatabe, Bhandary, & Dahal, 2015).

Egitim, toplumun geleceginin sekillendirilmesinde 6nemli bir rol oynayan yap:1 taslarindan
biridir. Egitim ve 6gretim bir siire¢ isidir ve gerceklesmesi icin programlarla yiiritiiliir. Bu
programlar dikkate alinarak 6gretim materyalleri hazirlanir (Onal & Senyurt Topgu, 2013).
Kitaplar en ¢ok kullanilan egitim 6gretim materyallerinden biridir. Okuyanlar1 eglendirirken
egitebilir ve okuyucularina ve dinleyicilerine bir olayr yasamadan deneyimleme ve hayal
edebilme imkani verir (Sever, 2022; Dilidiizgiin, Karagoéz & Geng, 2016). Cocuklar kendileri icin
hazirlanmis kitaplar1 okuyarak afetler hakkinda bir ¢ok bilgiye erisebilirler (Kitawa,2016).
Resimli ¢ocuk kitaplar1 gelecekte olmasi muhtemel afetlere karsi ¢ocuklar hazirlayabilir ve
onlara afetler hakkinda 6ngori kazandirabilir (Meng & Munoz, 2016). Cocuklar afetlere karsi
yetiskinlere kiyasla daha savunmasiz durumdadirlar. Bu sebepten ¢ocuklar1 erken yaslardan
itibaren afetler konusunda egitmek ve onlara dogru davranislar kazandirmak dnemlidir (Peek,
2008). Afetler konusunda bilingli c¢ocuklar yetistirmenin en etkili yontemlerinden biri etkin
egitim materyalleri kullanmaktir. Bu egitim materyallerinden en cok tercih edilenlerden biri
kitaplardir. Gliniimiizde insanlarin neredeyse tamamin yapay ya da dogal bir afet tehdidi
altinda bulundugu g6z o6nlinde bulundurulursa (UNISDR, 2015); ¢ocuklar1 afet konusunda
bilin¢glendirmek, insanligin gelecegi adina elzemdir. Bu calisma, ¢ocuklara yonelik hazirlanmig
resimli ¢ocuk kitaplarinda en cok hangi afetlerin islendigi ve bu afetlerin islenme sikligini
arastirmak amaciyla gerceklestirilmistir. Cocuk kitaplarinda en ¢ok hangi degerin islendigini
bilmek, gelecegin yetiskinleri olan ¢ocuklarin hangi afetler hakkinda bilgilendigini ve 6ngorii
kazandigimin anlasilmasina yardimci olabilir. Ote yandan hangi yénlerden eksiklik oldugunun
da gorilmesine yardimci olabilir. Bu amagla yapilan bu arastirmada 50 adet resimli ¢ocuk
kitab1 incelenmis, iclerinden 26 adedi ¢alismaya dahil edilmistir. Bu kitaplardan elde edilen
bulgulara gore, bu kitaplarda afet konusu olarak; deprem, yanardag, sel, yangin, hortum,
firtina, heyelan kuraklik, kasirga ve tsunami konularinin islendigi gérilmektedir. Kitaplardan
en eski yayinlanan kitabin 2005 yilinda Alfa basin yayin tarafindan yayinlanan deprem konulu
‘Depremden Korkmuyorum’ isimli kitap oldugu goriilmektedir. Kitaplardan en son yayinlanan
kitaplarin 2023 yilinda yayinlanan deprem konulu ‘kiiciik Kedi Mimi’ ve ‘Benim Adim Deprem’
isimli kitaplar oldugu goriilmektedir. resimli ¢ocuk kitaplarinda islenen afet konularinin
islenme sikiligina dair elde edilen bulgular sunulmaktadir. Ayrica, elde edilen verilere gore
resimli ¢cocuk kitaplarinda en ¢ok islenen afet konusunun deprem (14) oldugu goriilmektedir.
Bunu Firtina (7), sel (5), yangin (5), yanardag patlamasi (3), kuraklik (1) ve tsunami (1)
afetlerinin izledigi goriilmektedir.

Alanyazindaki ¢alismalar incelendiginde, Ko¢ ve arkadaslarinin 2020 yilinda gerceklestirdigi
calismada afet konusunu ele alan arastirmalarin igerik analizini yapmis ve sonug olarak en ¢ok
deginilen afet tiirtiniin deprem oldugunu, depremi sel ve heyelan afetlerinin takip ettigini
belirtmistir. Degirmencay ve Cin (2016), Karakus (2019), Dogan ve Koc¢ (2017) ve Sozen
(2019)'un yapmis olduklar1 ¢alismalarin da deprem odakli oldugu goriilmiistiir. Bu alanda
yapilan calismalarin deprem oncelikli olmasinin temelinde, Tiirkiye'nin aktif fay hatlarina
sahip bir deprem tlkesi olmasi sebep gosterilebilir. Bu afetleri firtina, sel ve yanginlar
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izlemektedir. Deprem orneginde oldugu gibi Tiirkiye'nin sel ve yanginlara siklikla maruz
kalmasi bu afet tiirlerinin kitaplarda islenme sikligini etkiledigi diisiiniilmektedir.

Arastirmadan elde edilen bulgularda kuraklik ve tsunami afetlerinin ayni derecede, resimli
¢ocuk kitaplarinda en az islenen afet oldugu goriilmektedir. Tsunami afetinin Tiirkiye'de ¢cok az
islenmesi normal olarak kabul edilebilir zira tsunami afetinin okyanuslarda gerceklestigi
diistiniiliirse, Tiirkiye bu afetin gériilebilme ihtimalinin olmadig1 bir iilkedir. Ote yandan
kuraklik konusunun resimli ¢ocuk kitaplarinda en az islenen afet olmasi diisiindiiriicii bir
durumdur. Diinya genelinde kendinden siklikla bahsettiren iklim degisikligi ve buna bagh
olarak gelisen kuraklik sorununun resimli ¢ocuk kitaplarinda en az islenen konulardan biri
olmamas1 gerekmektedir. Cocuklar erken yaslardan itibaren kuraklik konusunda
bilinglendirilmeli ve buna karsi aksiyon almalar1 saglanmalidir. Bunun en etkin yollarindan biri
cocuk kitaplarinda bu afete daha cok yer vermektir. Ilgili calismalara bakildiginda, Ahm vd.
(2008), Dikmenli & Gafa (2017) ve Akengin & Siier (2011)’in yapmis oldugu calismalarinda,
halihazirdaki arastirmanin bulgularini destekler nitelikte oldugu goriilmektedir.

Bu ¢alismadan elde edilen sonuglar dogrultusunda su 6nerilerde bulunulabilir:

-Erken cocukluk donemi icin hazirlanmis resimli cocuk kitaplarinda islenen afetler daha
orantili bir dagihim gostermelidir. Bu kitaplarda daha cesitli afetlere deginilmeli ¢ocuklara
afetler konusunda bilgi ve 6ngorii kazandirilmalidir.

-Resimli ¢ocuk kitaplarinda afet dncesi ve afet sonrasinda yapilmasi gerekenlere yonelik
bilgiler eklenebilir.

-Kurum ve kuruluslar erken cocukluk déonemine yonelik afet bilincini gelistirmek adina bu
alandaki calismalari destekleyebilir.

-Afetleri konu alan resimli ¢ocuk kitaplarinin ¢ocuklar tarafindan daha erisilebilir olmasi adina
anaokullarina ve kiitiiphanelerde daha ¢ok bulundurulmasi desteklenebilir.

-Bu calisma Kahramanmaras ili merkezindeki anaokullar1 ve Kkiitiiphaneler ve de web
kaynaklar1 taranarak gerceklestirilmistir. Calisma daha genis c¢aph arastirmalarca
desteklenebilir.
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