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ULUSLARARASI LIDERLIK CALISMALARI DERGISi: KURAM VE
UYGULAMA HAKKINDA BIiLGI

1. Uluslararas1 Liderlik Calismalar1 Dergisi: Kuram ve Uygulama dort ayda bir

olmak iizere yilda ii¢ kez yayinlanan kor hakemli ve bilimsel bir dergidir.
2. Yonetim ve liderlik alanina katki saglayacak nitelikteki, 6zgiin makale ve
kitap tamitimlarinin yani sira seminer, konferans ve sempozyum

degerlendirmelerini yayinlar.

3. Makalelerde daha once baska bir yerde yayinlanmamis veya bagka bir yere

s0z verilmemis olma sart1 aranir.

4. Makaleler cagdas Tiirkge ya da Ingilizce yazilnus olarak gonderilebilir.

5. Dergide hangi makalelerin yayinlanacagina hakem raporlarina gére yayi

kurulu karar verir.

6. Yazimda, 6zel durumlar disinda, TDK Yazim Kilavuzu esas alinir.

7. http://dergipark.gov.tr/ijls sitesinde olan sistemimize yazarlarin iiye olup,

caligmalarini sisteme yiliklemesi gereklidir.
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INTERNATIONAL JOURNAL OF LEADERSHIP STUDIES:
INFORMATION ABOUT THEORY AND PRACTICE

1. The Journal of International Leadership Studies: Theory and Practice is a
blind peer-reviewed and scientific journal which is published once in four

months, three times a year.

2. It publishes the original papers and book presentations with the quality to
contribute to the management and leadership area as well as seminars,

conferences and symposiums evaluations.

3. Articles must not have been previously published elsewhere or promised

elsewhere.

4. Articles can be sent in contemporary Turkish or English.

5. The editorial board decides which articles will be published in the journal

according to the referee reports.

6. In writing, the TDK Writing Guide is taken as a basis except for some special

Cases.

7.The authors are required to be members of the system at
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Bas Editorlerden

Yaym hayatina Agustos 2018 sayisi ile baslayan Uluslararas1 Liderlik Caligmalar1 Dergisi:
Kuram ve Uygulama’nin 6. Cilt 2. Sayisi ile sizlerle yeniden bir araya gelmenin gururunu ve
mutlulugunu yasiyoruz. Bu sayimmizda da liderlik olgusunu disiplinler arasi bir anlayisla
inceleyen gerek kuramsal gerekse uygulamaya doniik makalelere yer verdik. Dergimizde yer
alan makaleler 2021 yilinda giincellenen TR Dizin Dergi Degerlendirme kriterlerine uygun bir

sekilde hazirlanmustir.

Uluslararasi Liderlik Calismalar1 Dergisi: Kuram ve Uygulama, ¢ift kor hakem sistemiyle ve
hizli degerlendirme siireciyle alanda {iiretilen bilimsel ¢aligmalar1 biiytlik bir titizlikle sizlere
sunmaktadir. S6z konusu hedeflerle dergimiz, 6zgiin makalelerin ve kitap tanitimlariin yani

sira seminer, konferans ve sempozyum degerlendirmelerini de yayimlamaya devam edecektir.

Dergimizin bu sayisinda birbirinden degerli bes makale yer almaktadir. Bu ve gelecek
sayllarimizdaki makaleler, diger c¢aligmalarla birlikte dergimiz, liderlik ve yOnetim
alanyazimina 06zglin ve bilimsel katkilar sunmaya devam edecektir. Dergimize degerli
katkilarda bulunan danisma ve hakem kuruluna, yazarlara tesekkiir ederiz. Bir sonraki sayimiz

yayinlanana kadar hepinize iyilik ve esenlikler diliyoruz.

Agustos 2023
Dr. Sefika Sule ERCETIN & Dr. Suay Nilhan ACIKALIN
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From the Editors-in-chief,

We are so proud and glad to come together with you again with VVolume 6 of Issue 2 of
International Journal of Leadership Studies: Theory and Practice, which started its publication
life in August 2018. In this issue, we have included both theoretical and applied articles that
analyze the phenomenon of leadership from interdisciplinary perspective. The articles in our
journal have been prepared in accordance with the TR Index Journal Evaluation Criteria
updated in 2021.

With double blind review system and quick evaluation process, International Journal of
Leadership Studies: Theory and Practice presents you the scientific studies conducted in the
field. For that purpose, our journal will continue to publish research articles and book reviews

as well as seminars, conferences and symposium proceedings.

There are five valuable articles in the current issue of our journal. We will continue to
contribute to leadership literature with authentic and scientific studies through our journal.
Lastly, we would like to thank the advisory board, reviewers and the authors for their valuable
contributions to our journal. Until our next issue is published, we wish you all wellness and

well-being.

August 2023
Dr. Sefika Sule ERCETIN & Dr. Suay Nilhan ACIKALIN
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THE LEADERSHIP ROLE OF THEQC IN THE DEVELOPMENT OF QUALITY
ASSURANCE SYSTEM IN HIGHER EDUCATION IN TURKIYE

Cihan Cenk CICEK!
Abstract

Higher education, which has a wide stakeholder structure with many actors at different levels, from international organizations
to students, has a complex structure in which various actors are intertwined. Quality assurance is one of the policy areas that
represents this complexity with many stakeholders at the international, national and institutional level. Quality assurance is an
important issue in the Turkish higher education system and improvements are needed in this area. Massification and
internationalization activities in higher education have brought quality problems to the fore. It is important to design a quality
assurance system so that Tiirkiye can compete internationally and achieve qualitative growth.

The focus of this study is the institutional leadership role of the Higher Education Quality Council (THEQC). It is important
for THEQC to assume an effective leadership role in the development and implementation of quality assurance processes. The
aim of the study is to analyze the quality processes in higher education and develop recommendations based on this in the
center of the institutional leadership role of YOKAK in the quality assurance system.Within the scope of the study, the
development and implementation of quality assurance in the Turkish higher education system, the issues that should be done
during the development phase in order to respond qualitatively to the quantitative development of quality assurance processes,
and the improvement of the current leadership role of YOKAK were emphasized. Document analysis method was used in the
study. The institutional leadership role in quality processes has been tried to be interpreted by reviewing the provisions in the
Constitution on the basis of the duties and responsibilities of CHE, and the regulation and other institutional or text-based
documents regarding the quality assurance system for the development of the quality assurance system.

Keywords: Quality Assurance, Corporate Leadership, International Competition, Quality Assurance System, THEQC.

Tiirkiye'de Yiiksekiogretimde Kalite Giivencesi Sisteminin Gelistirilmesinde YOKAK 'in

Liderlik Rolii
0z

Uluslararasi kuruluglardan 6grencilere kadar farkli diizeylerde pek ¢ok aktoriin yer aldig1 genis bir paydas yapisina sahip olan
yitksekogretim, cesitli aktorlerin i¢ ice gegtigi karmasik bir yapiya sahiptir. Kalite giivencesi, uluslararasi, ulusal ve kurumsal
diizeyde birgok paydas ile bu karmasikligi temsil eden politika alanlarindan biridir. Kalite giivencesi, Tiirk yiiksekogretim
sisteminde Onemli bir konudur ve bu alanda iyilestirmelere ihtiyag vardir. Yiiksekogretimde Kkitlesellestirme ve
uluslararasilagma faaliyetleri kalite sorunlarmi 6n plana ¢ikarmistir. Tiirkiye'nin uluslararasi alanda rekabet edebilmesi ve
niteliksel olarak biiyiiyebilmesi igin bir kalite giivence sisteminin tasarlanmasi onemlidir. Bu g¢alismanin odak noktast,

! Graduate Student, Hacettepe University, Graduate School of Educational Sciences, E-mail: ccihancenk@gmail.com,
ORCID: 0009-0005-7027-057X
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The Leadership Role of THEQC in The Development of Quality Assurance System in Higher
Education in Turkiye
Cihan Cenk CICEK

Yiiksekdgretim Kalite Kurulu'nun (YOKAK) kurumsal liderlik roliidiir. Kalite giivencesi siireclerinin gelistirilmesi ve
uygulanmasinda YOKAK"'n etkin bir liderlik rolii iistlenmesi ¢nemlidir. Bu ¢alismanin amaci, kalite giivence sisteminin
iyilestirilmesinde YOKAK'!n kurumsal liderlik roliine odaklanarak &nerilerde bulunmaktir. Calisma kapsaminda Tiirk
yiiksekodgretim sisteminde kalite giivencesinin gelistirilmesi ve uygulanmast, kalite giivencesi siireglerinin niceliksel gelisimine
nitel olarak yamit verebilmesi icin gelistirilmesi asamasinda yapilmasi gereken hususlar ve YOKAK'm mevcut liderlik roliiniin
iyilestirilmesi hususlari izerinde durulmustur. Calismada dokiiman analizi yontemi kullanilmigtir. Kalite giivencesi sisteminin
gelistirilmesine yonelik basta YOK'iin gorev ve sorumluluklari temelinde Anayasa'da yer alan hiikiimler ve kalite giivence
sistemine yonelik yonetmelik ve diger kurumsal veya yazi temelli dokiimanlar gézden gegirilerek kalite siire¢lerinde kurumsal
liderlik rolii yorumlanmaya ¢alisilmustir.

Anahtar Kelimeler: Kalite Giivencesi, Kurumsal Liderlik, Uluslararasi Rekabet, Kalite Giivence Sistemi, YOKAK.

Introduction

The main discussion topic in the higher education system in Tiirkiye before 1981 was the
autonomy of higher education institutions. (Celik, 2014, s.21). However, although the topics discussed
include more quantitative targets such as the inability to train a sufficient number of education in the
newly established higher education system and the inability to complete the higher education service by
its users, and reaching these, quality has started to be talked about more at this point and the targets
related to this field have started to be focused on.

The first step regarding quality assurance practices in Turkiye was the publication of the Higher
Education Law. The purpose of this Law; In addition to determining the aims and principles related to
higher education, it is the regulation of basic education related to the administrative units of education,
research and higher education institutions.

Quality Assurance System in the 1980s

Higher education in Tiirkiye is administered by the Higher Education Council (YOK), which
was established in 1981 with the Higher Education Law No. 2547. In the past, higher education had a
dispersed appearance consisting of state academies, state engineering schools and academies of fine arts,
institutes affiliated to the Ministry of National Education and other ministries, vocational schools and
sports academies. With the adoption of the new higher education law, which envisages the gathering of
higher education institutions under a single roof, it is aimed to eliminate this dispersed structure in the
education system by gathering colleges, academies and conservatories affiliated to different ministries
under the roof of universities and to eliminate this problem by providing similarity in planning, effective
coordination and programs between higher education institutions. YOK is the only institution
responsible for the establishment, unification and services of academic units at universities within the
scope of its constitutional mandate and responsible for the planning, organization and supervision of
higher education. The studies and missions/descriptions of YOK, to which all universities are
administratively and academically affiliated, were targeted with the Higher Education Law No. 2457 in
1981 and the 1982 Constitution (Eurydice, 2022). It is seen that the higher education system in Tiirkiye
is a centralized structure. Originally under the protection of universities in many parts of the world;
Planning and supervision of education is given to YOK in Tiirkiye.

The limitation of the powers of YOK for the said centralized and bureaucratic cage, and the
issue of the units of the autonomy and structure of higher education institutions have been discussed for
a long time. This bureaucratic and centralized structure did not encourage universities to create a quality
assurance in accordance with their characteristics. In the new understanding of YOK, important projects
and practices have been carried out in recent years in order for YOK to transfer some of its powers, t0
share some of its powers, and to change the uniform structure of universities. most important ones; The
formation of the Higher Education Council as an independent national quality assurance institution, the
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arrangement of the Education Advisory Council and the Vocational Schools Coordination Council, the
differentiation of their missions, and the redefinition of the types of higher education institutions with
their specialization practices.

Another application for quality improvement has been the accreditation of engineering programs
of some universities by the Engineering and Technology Accreditation Council operating in the USA
since the first half of the 1990s.? The “ABET Substantial Equivalance” document, which is the
equivalent accreditation given to institutions outside the USA, was obtained from Tiirkiye under the
leadership of Middle East Technical University (METU) (13), Istanbul Technical University (ITU) (25),
Bogazi¢i University (6), Hacettepe University (1), Bilkent. University (4) and Istanbul Gelisim
University (3) have been awarded a total of 52 programs from six universities.

In 1997, within the scope of cooperation between YOK and the British Consulate, “Turkish
Universities Quality Determination Project” studies were initiated in order to improve the quality of
Turkish universities, increase accreditation, internal evaluation of institutions, peer audit, performance
evaluation, reporting of results and establishment of a national quality office, and to establish a quality
assurance system; but the project could not be realized. Since the 1998-99 academic year, accreditation
of teacher education has been carried out within the scope of quality-enhancing regulations in education
faculties (Tezsiirticii and Bursalioglu, 2013, s.105).

Two years after the Bologna Declaration was published, Tiirkiye was participated in the Bologna
process at the meeting held in Prague in 2001 and the issue of quality was brought to the agenda of the
Turkish higher education system. Since this date, policy transfer has been experienced intensively and
widespread practices related to quality assurance have begun to be implemented. Quality assurance is
one of the main policy areas of the Bologna Process, which aims to promote European cooperation to
develop comparable criteria and methodologies.

It is aimed to increase the quality of education, training, research activities and administrative
services of higher education institutions by establishing comprehensive, systematic and regular
evaluation and development mechanisms. The quality assurance dimension in the Bologna process
focuses on the establishment of independent agencies, the establishment of internal and external
evaluation mechanisms and the participation of relevant stakeholders. In this context, the Bologna
Process provided a comprehensive quality assurance framework for the Turkish higher education system
and YOK was authorized as the institution responsible for the coordination of reforms. However, a
national framework for quality assurance could not be established until 2005, when Tiirkiye joined the
EU Education and Youth programs and the formal negotiation process with the European Union began.

Quality Assurance System in the 2000s

Until 2005, the need for a legal framework increased with the developments aimed at ensuring
quality in higher education, and in 2005, the "Regulation for Academic Evaluation and Quality
Improvement in Higher Education Institutions” was put into effect in order to establish quality assurance
in Tirkiye and to ensure international harmony, in line with ESG-2005. “Higher Education Evaluation
and Quality Improvement Commission (HEEQIC)” was established within the body of YOK,
responsible for the implementation of the regulation. (Kurulu, 2007, s.182)

2 The Accreditation Council for Engineering and Technology is a non-governmental organization that accredits
higher education institutions' programs in applied science, engineering, technology and informatics.
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YODEK has defined the processes and performance indicators required for higher education
institutions to carry out academic evaluation and quality improvement activities in a systematic way.
The fact that the Commission established at that time was not independent and the inclusiveness of the
commission members in terms of ensuring the representation of the relevant stakeholders shows that it
is far from the practices in the EHEA. Within the framework of the "Regulation for Academic Evaluation
and Quality Improvement in Higher Education Institutions”, each higher education institution has
established its own Academic Evaluation and Quality Improvement Council (AEQIC, which is
responsible for academic evaluation and quality improvement studies. After the institutional evaluation
process that will take place in a higher education institution, academic evaluation and quality
improvement reports are prepared by the Academic Evaluation and Quality Improvement Council of the
relevant higher education institution based on the evaluation reports from the evaluators.

The relevant report is sent to YODEK after the approval of the higher education institution's
senate and administrative institutions, and YODEK creates the Higher Education Academic Evaluation
and Quality Improvement Report in the light of the reports from ADEK and presents it to YOK. While
the internal evaluation process carried out in this way is repeated regularly every year, the external
evaluation process carried out by independent experts’ takes place every five years. External evaluation
can be applied on an institutional basis as well as on a program and unit basis. Although ADEK reports
were prepared by higher education institutions until 2014, the relevant reports are not available on the
web pages of many higher education institutions. However, due to the problems stemming from the
institutional culture and perception regarding the reports in question, the development did not reach the
expected level. The fact that the aforementioned reports were not adopted at the institutional level and
could not be internalized by all administrative and academic units in the higher education institution
prevented the formation of a quality culture. It was established as an independent platform under the
name of Engineering Evaluation Council in 2002 by the Engineering Deans Council (MDK), which
consists of the deans of faculties providing engineering education in Tiirkiye and the TRNC, in order to
organize and implement a detailed program for the evaluation of engineering undergraduate programs
of these faculties started the evaluation of its programs and became an association in 2007 by obtaining
the “Quality Evaluation Registration Certificate”.

YOK started to issue registration certificates to some accreditation institutions other than
MUDEK in order to enable them to make program-based external evaluations. In order to increase the
quality of education and training, regulations were made in the criteria for opening masters and doctoral
programs in 2014. In this context, the minimum number of faculty members in the doctoral program
was increased from 5 to 6, and while foreign faculty members were not previously considered among
the minimum faculty members, one foreign faculty member was accepted with these changes. (Tasci
and Lapgin, 2023, s.11).

Another development regarding quality assurance was the entry into force of the “Public
Financial Management and Control Law” No. 5018, which brought fundamental changes in the public
financial management system in 2016. With the law, it is aimed to make strategic planning and
performance-based budgeting in order to ensure efficiency and accountability in the use of public
resources. However, within the scope of the Bologna Process, the “Bologna Coordination Commission
(BEK)” was established in universities according to the decision of the General Assembly of Higher
Education dated 20.11.2008. In this process, ADEK and BEK have been structures that complement
each other (Ayvaz et al. 2016, s.57). Finally, YODEK applied for ENQA membership and the
application was accepted by the ENQA Council on 15 June 2007.
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Although quality assurance was on the agenda in Tirkiye in 2015, it has not yet become a
holistic strategic policy area for policy makers. In 2015, a more systematic quality approach was adopted
in line with the new vision of YOK on the higher education system. In this context, a new quality policy
has been established in line with the restructuring of the system. In 2015, YOK put into practice a new
understanding of higher education system defined as mission differentiation, diversity, institutional
autonomy and flexible structure.

The new vision for quality required significant changes in the existing higher education system,
which has a long history of being centralized, uniform and bureaucratic. (Erdem, 2006, s.302) Thus,
with the creation of new policies, legal frameworks and institutional structures, a new roadmap for
quality assurance has been adopted. In this context, the first step taken was the enactment of a new legal
framework in line with the policy change. With the "Higher Education Quality Assurance Regulation™
published in 2015, the rules regarding the internal and external quality assurance of education and
research activities and administrative services of higher education institutions, accreditation processes
and the authorization of independent external evaluation institutions have been determined. (Bakioglu
and Baltaci, 2000, S.42)

The regulation dealt with quality assurance with a conceptual approach in line with international
standards and formed the basic building blocks of the quality policy formulation designed in line with
quality assurance, accreditation, external evaluation, internal evaluation, self-evaluation, strategic
planning, Quality Assurance Standards and Principles in the European Higher Education Area.
“THEQC”, which was established under the YOK in the first place, has been transformed into an
administratively and financially independent structure with the Law dated 1 July 2017 (YOK, 2018,
s.6). The main responsibilities of THEQC are to raise awareness on external institutional evaluation,
registration of accreditation institutions and development of quality culture in order to organize and
carry out quality assessment and assurance in higher education institutions.

This formation of the Council can be considered as an important development in ensuring
stakeholder participation, which has been observed for a long time as an important deficiency of the
guality assurance system in the Turkish higher education system. THEQC elects the President and the
Vice-President from among its members by absolute majority. The term of office of the student member
of the Council is determined as one year, while the term of office of the other members is determined as
four years. In accordance with the regulation, the members of the Council can be a member for a
maximum of two terms. The Council convenes with at least two-thirds majority of the total number of
members and takes decisions with the absolute majority of the total number of members.

Quality assurance practices at the national level in Tiirkiye; internal quality assurance, program
accreditation and institutional external evaluation practices. Higher education institutions are
responsible for internal quality assurance, accreditation agencies for program accreditation and THEQC
for institutional external evaluation. While the internal quality assurance practices of higher education
institutions and the institutional external evaluation processes carried out by the Higher Education
Quality Council are legally compulsory, program accreditation is not mandatory. Program accreditation
can be carried out by national accreditation agencies as well as by international accreditation agencies.
There is no legal obstacle for international accreditation agencies to operate in Tiirkiye.

One of the most important implementation tools for THEQC’s quality assurance system is the
Institutional Evaluation Program. The program focuses on two main mechanisms, Self-evaluation and
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External evaluation. Institutional Internal Evaluation Reports (KIDR) are prepared by higher education
institutions every year as a basis for the Institutional External Evaluation Program. The program aims
to evaluate the procedures related to education, research and management systems of higher education
institutions and their quality improvement activities within the scope of Institutional Evaluation Criteria.
All higher education institutions are required to attend the Program at least once every five years.
Evaluation is made according to the self-evaluation reports submitted annually by the universities within
the scope of the program. After the institutions to be included in the program are determined, the
evaluation teams that will carry out the evaluation process are determined (Uludag et al. 2018, s.96).

Team members are selected from the THEQC evaluator pool. Evaluation teams include
academics and administrative staff. Each team has a chairperson, and this team head is determined by
the Council from among those experienced in quality assurance and managerial processes in higher
education. Throughout the program, the team makes a preliminary visit to the assessed institution and a
site visit. After the visits, each evaluation team drafts an Institutional Feedback Report (KGBR), which
will be made public by the Council. The program therefore includes both an internal evaluation
conducted by the universities and an external evaluation by the Council (Uludag et al. 2018, s.96).

Implementation and continuous improvement of mission, vision and target statements within
the scope of internal quality assurance of higher education institutions; quality assurance policy; quality
management mechanisms, reflection of institutional policies at faculty level; awareness of these policies
and the functioning of quality assurance processes. The Self-Assessment Report is one of the most
important tools that enables the institution to analyze and evaluate itself with all these aspects. The said
report enables the institution to realize its own strengths and weaknesses and to realize further
improvement processes.

THEQC started the mentoring program in 2019 to support the functioning of quality assurance
systems at universities. The mentoring program was created to guide the institutions to be evaluated
within the scope of the Institutional Evaluation Program. The purpose of the mentoring system is to
contribute to the establishment of an internal quality assurance system in institutions and to the
dissemination and internalization of the quality assurance culture in higher education. The most
important criticism of the structure of the Higher Education Quality Council, established within the
scope of the Higher Education Quality Assurance Regulation, was that it could not be independent in
terms of administrative and financial aspects.

With the legal regulation in 2017, this problem was eliminated and a structure with a public
legal personality was created. According to ESG standards (2015), quality assurance bodies are required
to have a legal basis. This situation has been ensured with the said legal regulation. The most important
task undertaken by the Higher Education Quality Council is to carry out the external evaluation of higher
education institutions. The Council conducts these evaluations through evaluation teams it has formed.
The Council carries out the external evaluation of higher education institutions at least once every five
years, taking into account the internal evaluation report prepared by higher education institutions every
year.

In the Institutional External Evaluation process, the quality of educational, research and social
contribution activities and administrative services of institutions is evaluated; this process includes the
evaluation of the institution through an evaluation team commissioned by THEQC. The stages of the
institutional external evaluation process; It consists of pre-evaluation, pre-visit, site visit/s and post-visit
activities that result in KGBR over KIDR. Institutions are informed in detail about the "strengths" and
"prospects for improvement" regarding the quality assurance system after a site visit after the

107



Uluslararasi Liderlik Caligmalar1 Dergisi: Kuram ve Uygulama

International Journal of Leadership Studies: Theory and Practice

preliminary evaluation. In this context, the Council expects higher education institutions to complete the
short-term improvement points in KIDR and to design the necessary infrastructure for long-term
improvements.

Another important mechanism of quality policy in the Turkish higher education system is
accreditation. The program was conducted by an independent evaluation team by THEQC, based on the
maturity level of the "planning, implementation, control and taking action (PUKO)" cycle in education
and training, research and development, social contribution and administrative service processes, based
on the level of meeting the criteria qualitatively and quantitatively. It is an evaluation process in which
the accreditation decision of the institution and the report given by the Council are shared with the
public.

With the new regulation made by YOK regarding the Higher Education Institutions
Examination (YKS), in order to increase the quality of education and training, the application of
"limitation according to success" in the admission of students to some programs has started. First of all,
in 2015, the order of success limits in medicine and law programs were determined, and in the same
context, the order of success restriction was implemented in 2016 for programs in the field of
engineering and architecture, and in 2017 for teaching programs.

Accredited programs started to be included in the Higher Education Programs and Preference
Guide as of 2016 in order to increase the quality of higher education programs and to encourage the
accreditation of their programs by creating a competitive environment among universities. All these
regulations signaled a new roadmap in terms of both internal and external quality assurance in higher
education institutions.

As of June 2019, an administrative staff of twenty-three people has been established in the
Higher Education Quality Council with the legal regulation. When the volume of higher education in
Tirkiye is evaluated, it is seen that the number of staff in question is quite insufficient. In addition, the
titles of the cadres given to reach a human resource specialized in the field of quality assurance are also
insufficient. The Higher Education Quality Council used the budget of YOK until the legal regulation
on financial resources.

As in almost all fields, the pandemic crisis represents a break in the higher education and quality
assurance system. THEQC, within the scope of its activities in line with its aims and objectives, for the
first time in 2020; He prepared the principles and calendar regarding the internal and external evaluation
processes, and these principles and the calendar were shared with higher education institutions as of
January. However, the Covid-19 pandemic, which started to show its effect in our country in March, has
necessitated the need for reorganization in the application calendar, application principles/principles and
methods. All activities were tried to be continued without interruption by ensuring the adaptation of all
implementations to the current situation.

In this context, all meetings held with various stakeholders at different levels, as well as training
activities and field visits related to external evaluation processes, were transformed into online and
mixed formats. In 2020, in order to ensure the continuity of the quality assurance system during the
Covid-19 pandemic process, more than 40 information meetings were held face-to-face and/or online
with higher education institutions, accreditation institutions, evaluation teams, team leaders and all
stakeholders (THEQC, 2020, s.10).
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The pandemic crisis, which is effective in the field of higher education like all social systems,
has brought with it the need for a rapid online transformation. THEQC has adapted to this sudden change
in an agile manner and has moved all its activities to the online environment. In order to ensure the
continuity of the quality assurance system during the pandemic process, more than 40 information
meetings were held face-to-face and/or online with higher education institutions, accreditation bodies,
evaluator teams, team leaders and all stakeholders.

The five basic headings of the THEQC quality assurance view, therefore the quality assurance
system and evaluation in Turkish higher education, are divided into the five main headings of "Quality
Assurance System", "Education and Training", "Research and Development", "Social Contribution" and
"Management System" under the "Distance Education and Quality" sections. Assurance” section was
added in 2020. "Quality Assurance Criteria in Distance Education and Evaluation Guide 2020" has been
prepared by THEQC in order to determine the quality standards for distance education, which has started
to be implemented in higher education institutions and presented to higher education institutions. (Emin,

2022, 5.90)

Within the scope of this guide, self-evaluation reports were received by higher education
institutions and a general evaluation report was prepared by THEQC. Global changes, which are felt in
all areas of life and accelerated with the pandemic period, have caused the outputs expected from higher
education institutions to change and transform. In this context, it has been seen that higher education
institutions with strong internal quality assurance in this change environment accompanied by
uncertainty are more successful in change management and turning crises into opportunities, and the
importance of the quality assurance system, especially in education and training processes, has been
revealed once again (a.g.e, s.135).

THEQC in the Focus of Institutional Leadership

The concept of leadership is a fundamental and important component in organizations, and it
presents a dynamic structure with the changing organizational theories and definitions in the leadership
literature. Although it is emphasized that leadership theories are constantly changing and transforming
over time, the phenomenon of leadership is inevitably affected by this situation.

Leaders function as key actors in organizations based on their authority to initiate, shape and
direct management. Leaders contribute to the achievement of their goals by undertaking responsibilities
such as setting vision and strategic goals, directing resources, building and motivating teams. (Yesil,
2016, s.160)

Leaders also undertake tasks such as shaping organizational culture, setting values and ethical
standards, managing the performance of employees and supporting their development. At the same time,
leaders have important roles and abilities such as coping with crises, managing change and promoting
innovation. As a result, leaders are vital to the success of organizations by assuming responsibilities
based on the authority to initiate, shape and direct management as key actors in organizations.

Studies in the field of leadership from past to present, such as James MacGregor Burns'
transformational leadership and Bernard Bass's transformational and transactional leadership, are shown
as successful examples by arousing significant interest in the literature. Corporate leadership, which is
not focused enough due to its periodic and theoretical effects, can be considered as a leadership approach
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that has an important position in the organizational context and can have a stronger field with its effects
compared to others.

Institutional leadership is a design that is often overlooked in organizational research and more
emphasis should be placed on this issue (Silva, 2020, s.81). It can be stated by referring to authors such
as Scott, who argue that institutional leadership is formed by integrating with the formal structure and
routinizing (Scott, 2003, s.72). Selznick, on the other hand, defines institutionalization as a process that
enables structures and activities to become value-infused beyond technical requirements (Selznick,
1997, 5.23).

These statements draw attention to the importance of corporate leadership and how
institutionalization affects leadership. Corporate leadership involves leaders embracing the
organization's mission, values, and goals, shaping the corporate culture, and developing a strategic
vision for the organization's sustainable success. Institutionalization, along with this leadership effect,
ensures that the structure and activities are compatible with the values, mission and goals of the
institution.

In this context, it is important to emphasize the institutional leadership role of THEQC in
improving the quality assurance system. THEQC needs to guide quality assurance processes based on
corporate leadership principles and guide institutions to meet quality standards. It is also important for
THEQC to take measures to improve its management skills and strategic thinking capacity in order to
strengthen its corporate leadership abilities. In this way, it can be ensured that the institutional leadership
plays an active role in the quality assurance processes and the goal of raising the quality standards of
the Turkish higher education system can be better achieved.

Identification of the Main Problem Area for Higher Education Quality Assurance Policies
Evaluations on the Main Problem Areas within the Scope of THEQC Activities

» Although quality assurance was on the agenda with the establishment of the Higher Education
Quality Council in 2015, it was stated by policy makers that it did not become a holistic and
strategic policy area. At this point, it has been stated that the quality assurance processes carried
out within THEQC are in a very good condition compared to the starting point, but there are
areas that need improvement.

» It has been stated that quality assurance processes in Tiirkiye should get rid of their advisory
nature and result in some obligations and gains. It has been stated that the lack of an award-
incentive mechanism causes universities to perceive quality processes as an administrative
workload and there are difficulties in motivation.

» Although THEQC is a member of many international agencies, it does not have departments,
assistant general secretariat, legal counsel, personnel department, strategy development
department within its administrative structure. It was stated that under the law of quality
assurance in higher education, the administrative structure of THEQC should be regulated and
that quality is an area that requires expertise, and that specialist staff should be created in the
execution of these processes. In this context, it has been stated that the institutional capacity of
THEQC needs to be improved.

» It has been stated that the application of the same criteria for all higher education institutions in
the institutional external evaluation process carried out by THEQC, due to the move away from
the uniform higher education institution approach within the new YOK understanding, is not
applicable for a long time within the scope of YOK's policies.
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It has been stated that the absence of a central database in the field of quality assurance makes
the current processes bureaucratic and this situation causes a loss of motivation in academics
and administrative staff.

It has been stated that due to the centralized nature of quality assurance processes in higher
education, the policy making phase is generally carried out by the bureaucracy and universities
are involved in the implementation phase. It has been stated that this situation has a very limited
effect on the decision-making processes of universities and this causes incompatibility between
formulation and practice.

It has been stated that in the selection of rectors, who are described as the leaders of higher
education institutions, a measurement and evaluation, certain and objective criteria are not
established and the rectors are not appointed accordingly. It has been stated that this situation
makes it impossible to provide a top-to-bottom quality in institutions.

Considering the locality of Tiirkiye, it has been stated that the lack of an external audit poses a
problem in establishing internal quality assurance in higher education institutions and ensuring
that it is established.

Solution Suggestions for The Main Problem Areas of The Quality Assurance System
Within the Scope of THEQC and Higher Education Institutions Activities

» The importance of data and digitalization in the changing world becomes even more prominent.

Adopting this approach in higher education will provide insights in many areas, from the
estimation of the graduation and employment time of the student to the effectiveness of the
academician in education and research. In this context, it was stated that the quality assurance
processes of both THEQC and higher education institutions should be digitalized.

Higher education institutions should develop performance indicators, in which they evaluate
quality, in line with changing learning outcomes. Higher education systems are transforming
into a level such as online assisted learning, shortened courses instead of diplomas, certificates,
recognition of prior learning, counting the knowledge and skills that a person has gained through
informal means outside the classroom environment into courses and credits. In this context, it
was stated that curricula should have a dynamic structure in order to compete in today's world,
in parallel with the learning outcomes.

Considering the fact that quality is a relative concept and not absolute quality, it was stated that
higher education institutions should clearly define the meaning of quality in their context and
be clear about the purpose of internal quality assurance.

It has been stated that higher education institutions should establish structures (offices, units or
centers) to support the implementation of internal quality assurance systems and processes and
that adequate resources (human, physical and financial) should be provided to these structures.
Because it has been stated that quality assurance cannot be effective if sufficient resources are
not provided.

While establishing the quality assurance system in higher education institutions, it should be
individualized by taking into account the institutional characteristics, various organizational
cultures, historical location and regional structure of the institution. In this context, the opinion
was expressed that institutions will be encouraged to adopt an all-encompassing approach to
develop an internal quality assurance system and mechanism that is guided by their own
strategic goals and adapts to the nature of the institutions, with systems specially prepared for
the relevant institutions.

It was stated that within the scope of the external evaluation program carried out by the Higher
Education Quality Council, local evaluators should be integrated into the system in order to
ensure professionalization in quality and human resources to take place as evaluators.
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Conclusion, Discussion, and Recommendations

Higher education institutions in Tiirkiye should fully document and periodically review their
quality systems after carrying out a major review. In quality assurance processes, THEQC should set a
time limit, and universities should be asked to provide standards, and sanctions such as budget
constraints or termination of education activities should be applied to universities that do not. While
determining this period, it is necessary to ensure that what is expected is prepared competently.
Institutions should consider establishing departmental, faculty and central institutional level quality
assurance structures to address quality issues. Responsibility for assuring the quality of education
provided should ultimately rest with the institutions, in partnership with THEQC.

Considering the relative infancy of quality assurance in Tirkiye, the provision of external
quality control is also of great importance. It is of great importance to ensure external quality control by
considering the current status of established or newly established universities. Considering the cultural
context, it should not be assumed that the mere existence of a formal internal assurance system will
ensure quality by itself. With the audit, THEQC will monitor and verify to what extent these internal
systems contribute to the maintenance and improvement of institutional quality and standards, and their
effectiveness.

Since the actual quality assurance procedures adopted and implemented differ between
institutions, the needs of individual institutions should be taken into account when conducting the audit
and a national model of how to implement improvement works and procedures should not be established.
While evaluating the quality of an institution by THEQC, it should focus on the institution's own goals,
mission and the effectiveness of the institution's own systems in achieving these stated goals.

Quality assurance processes in higher education in the world lead to decision-making
consequences in many countries. These decisions may be for the continuity of the activities of the higher
education institution or program, as well as for the financing of these structures. Quality assurance
processes in Tirkiye are currently advisory. Planning such as quotas, staff distribution, program/unit
opening, distribution of resources determined by YOK initiative, should be made taking into account
the results of the reports prepared by THEQC, and motivation, incentive and rewarding mechanisms
should be strengthened for higher education institutions with institutional accreditation or the number
of accredited programs. (Aktan and Gencel, 2010, s.141)

With this incentive, a competitive environment will be created between higher education
institutions, and this will have a positive effect on the improvement of quality. The revenues of the
Higher Education Quality Council are in the Higher Education Law No. 2547; Aids from the general
budget, operating income, all kinds of donations and aids and other incomes. The Higher Education
Quality Council does not have any income items within the scope of its activities. Many quality
assurance agencies in the AYA have their own revenues from their own activities. In this context, the
Higher Education Quality Council; Authorization of national accreditation agencies, Institutional
External Evaluation Program and national or international projects to be carried out should generate
own revenues. (Giiney, 2019, s. 410)

Due to the centralized structure of the higher education system, it has been observed that the
universities cannot be flexible in the processes and the systems imported without adapting to the cultural
structure are not successful in the implementation phase. Although the positive developments in this
field gained momentum with the policies and practices implemented after 2015 and the administrative
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and financial restructuring of THEQC in 2017, it is still not at the desired point in terms of ensuring
quality in higher education institutions.

As a result of the situation reports published by THEQC and the interviews, it is seen that the
level of awareness about the "Quality Assurance System" in higher education institutions has increased
compared to previous years, but the first steps of the PUKO cycle, which is the most important step of
the internal evaluation process, are concentrated on and the improvement processes are neglected.
Monitoring and improvement mechanisms, which are seen in very few institutions, need to be extended
to all institutions. In this context, since the digitalization of processes and the creation of integrated
information management systems will reduce the current bureaucracy and workload, it will increase the
motivation of the institutions at the point of closing all the cycles in the internal assurance processes.

One of the most important problems faced by Tiirkiye in establishing and maintaining quality
assurance processes is leadership. The quality process is a dynamic process that includes the full
participation of everyone, starting from the top management. With this rapid change in the world, people
who can keep up with this change and can lead agile should be included in the process and evaluated
according to indicators that can measure whether they have leadership qualities and qualifications. Even
when the manager changes, ensuring that the system is still sustainable and functional is only provided
by leadership. In this context, quality assurance processes should be designed independently of
individuals and the new leader should be included in the process with his team.

Since quality is an area that requires expertise, the institutional capacity and legal basis of
THEQC, similar to international practices, should be strengthened. Planning such as quotas, staff
distribution, program/unit opening, and distribution of resources determined by YOK initiative, should
be made taking into account the results of the reports prepared by THEQC, and motivation, incentive
and rewarding mechanisms should be strengthened for higher education institutions with institutional
accreditation or the number of accredited programs competitive environment will be created and this
will have a positive effect on the improvement of quality.

Concepts such as quality assurance and accreditation in the Turkish higher education system
have started to be spoken loudly in recent years. In particular, the fact that accredited program
information has been included in the OSYS Higher Education Programs and Quotas Guide since 2016
has created a serious awareness about accreditation and encouraged higher education institutions to
accredit their programs. This practice also encourages the organization of accreditation agencies in
different disciplines as civil initiatives. Such studies should be intensified more in order to raise
awareness about quality assurance in higher education institutions.
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LIDERLIKTE ALGI YONETIMI STRATEJILERIi: DONALD TRUMP ORNEGI

Ismet Amil YILMAZ*
0z

Giiniimiizde Kitle iletisim araglarinin yayginlagmasi liderlerin ve izleyenlerin daha fazla etkilesim igerisinde olmasini
saglamaktadir. Dolayisiyla kitle iletisim araglarinin kullanilmasi liderler i¢in daha fazla izleyene ulagmak igin stratejik bir hal
aldi. Liderlerin bu stratejileri uygulamasinda referans aldigi disiplinler arasi bazi stratejiler bu arastirmanin konusunu
olusturmaktadir. Liderlerin rakiplerinden ayrilmasi amaciyla kullanilan strateji ise nevi sahsina miinhasirlik anlayigindan yola
¢ikarak bazi pazarlama stratejilerine yonelmistir. Gliniimiiz siyasal iletisim stratejilerine farkli bir perspektifle yaklasan Donald
Trump, kendi lider markasini olustururken belirli pazarlama tekniklerinden etkilenmis ve bunlar1 organizasyonel, iyi
kurgulanmis bir sekilde uygulamaya koymugtur. Bu uygulama ve pazarlama stratejisinin ortaya g¢ikarttigt Donald Trump’mn
lider markasi bu ¢alismada incelenecektir. Bu pazarlama stratejilerinden liderin akillara en kolay gelmesi amaciyla benzersiz
satig noktasi (unique selling points / USP) Donald Trump tarafindan kullanildigi bu ¢alismanin bulgulari arasindadir.

Anahtar Kelimeler: Lider, Marka, Algi Y6netimi, USP, Trump.

Perception Management Strategies in Leadership: The Case of Donald Trump

Abstract

Today, the widespread use of mass media enables leaders and followers to interact more. Therefore, the use of mass media has
become strategic for leaders to reach more followers. Some interdisciplinary strategies that leaders refer to in the
implementation of these strategies are the subject of this research. The strategy used to distinguish leaders from their
competitors, on the other hand, has turned to some marketing strategies based on the understanding of sui generis. Approaching
today's political communication strategies with a different perspective, Donald Trump was influenced by certain marketing
techniques while creating his own leader brand and put them into practice in an organizational and well-constructed manner.
The leading brand of Donald Trump, which is revealed by this application and marketing strategy, will be examined in this
study.It is among the findings of this study that Donald Trump used the unique selling points (USP) in order to bring the leader
to mind the easiest among these marketing strategies.

Keywords: Leader, Brand, Perception Management, USP, Trump.
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ingas1 konusunda yer almaktadir. Siyasal statiisii tizerinden bir marka insa siirecine giren lider
konumundaki insanlar kendi kisisel markalarin1 olusturarak lider marka kavramini besleyecek
davranigsal 6gelere sahip olurlar. Bu 6geler kapsaminda pazarlamanin ve marka yonetiminin en 6nemli
kavramlarindan biri olan benzersiz satis teklifi/alamet-i farika (uniqge selling proposition) kisiler
tarafindan farkli sekillerde kullanilmaktadir. Bu ¢alisma kapsaminda bu kavramin bir énceki donem
Amerika Birlesik Devletleri (ABD) baskanligi yapmis Donald Trump tarafindan nasil kullanildig:
incelenecektir.

Benzersiz Satis Teklifi (Unique Selling Proposition)

Unique Selling Proposition (ya da kisa haliyle USP), 1940’11 yillarda Rosser Reeves tarafindan
pazarlama bilimi literatiiriine kazandirilan bir pazarlama terimidir. Tiirk¢eye ‘Benzersiz Satis Teklifi’
veya ‘Essiz Satig Teklifi’ olarak bircok sekilde ¢evrilmis olan Unique Selling Proposition, glinlimiizde
bir pazarlama teriminden ziyade pazarlama stratejisi olarak kullanilmaktadir.

Dijital doniistimiin ¢ok hizl yasandigi cagimizda, birgok alanda oldugu gibi pazarlama alaninda
da var olan strateji ve yontemler bu degisime ayak uydurmustur. Ancak pazarlama stratejisinin
temelinde yatan, miisteriyle etkilesime gegerken markanin ve {irliniin ne sunacagi, hangi iletisgim
kanallarini kullanacagi ve bu iletisim kanallarinin hitap edecegi hedef kitlenin belirlenmesi ilkeleri koklii
bir degisime ugramamus fakat siirekli olarak giincellenmistir. Bu noktada en 6nemli unsur iriin
miisteriye sunulurken 6ne ¢ikarilacak mesajin belirlenmesidir.

Unique Selling Proposition, iiriiniin sadece kendisinde bulunan bir 6zelliginin ya da diger
tiriinler lizerinde bir ayricaliga sahip olmasi durumunda, miisteriye iletilecek mesajin bu iistiinliik veya
ayricalik iizerine kurulmasidir. Temelinde miisteri ile kurulan iletisimde {irlinlin spesifik tek bir
mesajinin  Ustlendigi roliin verilmek istenen diger mesajlarin Oniine gegirilmesini  bdylece
“biriciklesmesini” ifade eder. A¢ikca sdylemek gerekirse, U.S.P. bir iddianin felsefesidir ve marka imajt
bir duygunun felsefesidir.

Artik sloganlar ve ifadeler garip resimlerle hemen hemen her sey ile gevsek ve anlasilmaz bir
sekilde uygulaniyor (Reeves, 1970, s. 48). 21. yiizyila gelindiginde ise durum sadece yOnetilen arag
olarak degismistir. Giiniimiizde sosyal medya araciligi ile insanlara temas eden liderler kendi alamet-i
farikalarin1 (u.s.p.) sosyal medya iizerinden pazarlayarak kisisel markalarini olusturmaktadir. Bu
alamet-i farikalar sosyal medyada anlik, ikonik ve sembolik hareketler ve paylasimlar sayesinde
olusabilir. Ornek olarak Trump’in secim siirecinde dans figiirlerinin insanlar tarafindan TikTok adli
sosyal medya platformunda defalarca kez tekrarlanarak parodi haline getirilmistir. Trump’in bu sekilde
olusturdugu alamet-i farikalar1 insanlar tiiketici olarak siirekli gérme arzusunda olduklar1 i¢in siirekli
olarak Trump’1 takip etme potansiyelinde olmalar1 ¢ok yiiksektir. Bununla birlikte sosyal medyada
“meme” olarak adlandirilan gorsellerin kullanimi da yine kisisel marka ingasinda alamet-i farika unsuru
olarak hem Trump’in kisisel markasina hem de lider markasina katk: saglayarak siyasi politikalarini da
pazarlama da 6nemli arag olarak kullanilmistir. Bu tip uygulamalar ayn1 zamanda organizasyonel olarak
liderler tarafindan kullanilabilir. Elsbach’a gore sembolik davranislar, bir kurulusun imaj1 veya kimligi
hakkinda bir seyler belirtmek i¢in hem rutin hem de 6zel olarak kullanilan eylemleri igerir (Elsbach,
2003, s. 313).

Organizasyonel uygulamalarda sembolik davraniglar Onem tasimaktadir. Nitekim
organizasyonel algi yonetimi bakimindan degerlendirildiginde Trump, mitinglerinde sembolik
davranislar sikga tekrar ederek kitleleri kolayca hareket gecirmis ve izleyenleri ile ¢ok etkin bir iletisim
igerisinde olmustur (Immelman, ve Griebie, 2020, s. 28). Hatta pandomim etkisi yaratarak Trump
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destekgilerinin sosyal medya hesaplarinda bile kolayca tekrar edilebilen ve akilda kalici bir hal almustir.
Bu uygulama yine lider tarafindan kullanilan sembolik davranislarin gruplarla ve kuruluslarla etkilesim
icinde olabilecegi anlamina gelmektedir (Elsbach, 2003, s. 315).
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Sekil 1. Donald Trump'm Twitter'da paylastigi "meme" 6rnegi

Donald J. Trump 9 ’
@realDonaldTrump - Follow

SAN S

+ AREE

COMING

7:01 PM - Nov 2, 2018 ®

Sekil 2. Donald Trump'in Twitter'da paylastigi "meme" 6rnegi
Trump ve U.S.P.
Lider marka kavram.

Insanin bir marka olarak tanimlandigi zaman "pazarlama iletisimi ¢abalarinin konusu olan
herhangi bir taninms kisidir" tanim ortaya konmustur. (Thomson, 2006). insan markalarini pazarlama
iletisimi ¢abalarinin odak noktasi olarak tanimlayan bu tanim, kisinin marka konumlandirma siirecini
aciklar. Tipki ticari ya da herhangi bir markalama stratejilerinde oldugu gibi bir insanin, kayda deger bir
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marka degerine sahip olup olmadigi, belirli bir pazardaki farkindaligina ve o pazardaki miisterilerin
birey hakkinda sahip oldugu ¢agrisimlara baglidir (White ve Chernatony, 2002). Olusturulan kisilik
imaj1 ile sahip olunan kisilik 6zellikleri arasindaki uyumun toplum tarafindan &ziimsenmesi durumu
“Ozgiinlik” olarak adlandirilir. Hedef pazardan alinan cagrisimlar olumluysa, hedef grup tarafindan
giiclii bir sekilde sahipleniliyorsa ve onlar i¢in 6zgiinliige sahip karakterse, o zaman tiiketicilerin insan
markasina yonelik davraniglari, o markanin izleyeni seklinde olacaktir (Tolson, 2011, s.445). Bir
markanin izleyeni statiisii geregi siyasal bir yapiya sahip oldugu zaman ortaya Lider Marka kavramin
¢ikarmaktadir. Lider markalari, segmenlerin tercihlerine dayali olarak “{irlinlerin olduk¢a akict oldugu
bir ortamda uzun vadeli sadakat i¢in, siyasi liderin ve partinin siyasi markasiyla baglantist bir temel”
olusturma potansiyeline sahiptir (Needham, 2006, s.180). Se¢gmenleri olusturulan lider markalarin
tilketicisi olarak kabul edersek, liderin siyasi markasina dayali olarak gelistirilen baglanti, partilerin
se¢menlerin aidiyetini ve destegini pekistirmesine yol agabilir (Pich ve Dean, 2015, 5.1358). Bu tiir bir
baglilik ve destek bir kez tesis edildiginde, siyasi lider, bagli kuruluslariyla iletisimlerini
konumlandirarak baglantiy1r daha da giiclendirebilir. Ayrica, siyasi markalara dayali baglantilar kisayol
olma potansiyeline sahiptir. Bu kisayollar, segmenler ve segmen adaylar tarafindan siyasi liderleri ve
partileri test ederken kullanilabilir. Siyasi liderlerin de sahip oldugu marka degerlerini bu kisayollar ve
belirledikleri politikalar1 uygularken stratejik olarak kullanma egilimde olmalarindan dolay: kendi
markalarini siirekli olarak gelistirme egiliminde olduklar1 sdylenebilir (Busby ve Cronshaw, 2015
s.101).

Donald Trump ve liderlik markasi.

Trump izledigi markalama stratejilerinde yukarida bahsedilen Lider Marka kavraminin ortaya
koydugu “6zgiinliik” olgusunu basarili bir sekilde izleyenlerine aktarmig ve bu 6zgiinliik izleyenler
tarafindan kabul edilmistir.

Trump kendi marka degerini izleyenleri ile kitle iletisim araglar1 araciyla dolayli yoldan degil
dogrudan kendi iletisim kanallar1 ile paylasarak kendi iletisim stratejisi dogrultusunda marka yonetimi
uyguladi. Bu uygulamay1 yaparken de Amerikan toplumunda kabul goren medya mesruiyetini elimine
etme gayreti igerisine girdi. Bu gayret igerisinde sahip oldugu iislup muhafazakar goriise sahip medya
kanallarinin diginda kalan ¢ogu medya kanalinda olumsuz ve uygunsuz olarak yer aldi (Mitchell,
Gottfried, Stocking, Matsa ve Grieco, 2017). Trump’in bu tavir ve tislubu kendi siirekli olarak istisnasiz
ve ayn1 kurgu, markalama stratejisi halinde organizasyonel ve operasyonel olarak kullanmasi onun hem
konvansiyonal hem de sosyal medyada olduk¢a yer almasimi sagladi. Trump’in medyadaki bu yogun
varlig1 onun popiilaritesini ve benzersiz satis teklifine (usp) olan aginaligi oldukga arttirdi. Dolayisiyla,
Amerikan biirokrasisinin, medya otoritesinin aligtig1 yapiya aykir1 davranmasi onu benzersiz kildi. Onun
hikayeleri ve yiizlesmeleri, lider markasina dikkat ¢ekmeyi ve kalabalik, asir1 uyarilmis bir pazarda 6ne
¢ikmasina amagliyordu.

Politik markalasma, onu etkili bir sekilde kullanan politikacilar i¢in 6nemli faydalar saglarken,
kullanmayanlar i¢in 6nemli riskler sunar. Trump donemi, markalagsma, marka stili, segmentasyon ve
politika se¢imlerinin bir Bagkanlik makaminin davranisini ve kamu algisini sekillendirmek igin bir araya
geldigini gosteriyor (Cosgrove, 2022, s. 2). Markas1 onu kalabalik bir pazarda 6ne ¢ikardi, derin bir
sadakat olusturdu. Aslinda, Trump uzun yillara dayanan ticari ve tinlii faaliyetleri nedeniyle markalagmig
bir kisidir. Demokratlar ve Cumhuriyetciler arasinda sosyalizm ve kapitalizm etrafinda bir karsithik ve
geleneksel degerler ile liberalizm arasinda bir karsitlik yaratmak, Cumhuriyetgiler igin birkag on yil
boyunca ise yaradi. Muhaliflerin onu bir irk¢1 olarak sunmasi, boylece segmen bloklarinin onun
hakkinda sahip oldugu temel rahatsizlik diizeyini yiikseltiyor. Trump'in dogrudan tiiketiciye yonelik
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pazarlama kampanyasi, sosyal medyanin bir organizasyon olarak partiyi ve se¢kin medyanin adaylari
ve fikirleri eleme yetenegini nasil zayiflattigini gosterdi (Cosgrove, 2022, s. 12). Trump'in Beyaz Saray
medya operasyonu, tamamen dikkati markasina ¢ekmek ve mallarini satmakla ilgiliydi. Pek ¢ok seyi
degistirmeye calismasi ve rakiplerini siirekli olarak harekete gecirme sekli gbz oniine alindiginda,
Trump'in gérevden alinmasi muhtemeldi (Cosgrove, 2022, s.13).

Donald Trump, Richard Neustadt'in Bagkanlik Giicli'nde ana hatlariyla belirttigi emirleri
neredeyse hic yerine getirmedi. Giiciinii sistemi calistirmak i¢in kullanirken her zaman stratejik degildi.
Kongre, biirokrasi ve medya ile kavgalara girmek ve ardindan bu savaslar1 marka vaatlerinin
tutuldugunu gosterme ve Yonetiminin eksikliklerini agiklama cabasinin bir parcasi olarak kullanma
konusunda pazarlama anlaminda oldukga stratejikti. Trump, Neustadt'in Bagkanlig1 analiz ettigi katip
veya lider modelinden ¢ok Birinci Pazarlamaci olmaya benziyordu (Cosgrove, 2022, s. 13).

Emirlerine federal mahkemeler tarafindan itiraz edildiginde ve bazen engellendiginde bile, bu
ayn1 zamanda Trump'a tweet atmasi ve takipgileri arasinda olumlu marka izlenimleri yaratmasi i¢in bir
firsat sagladi. Yirmi birinci ylizyilin baslarinda, Amerikalilarin erisebildigi medya platformlarinin,
dagiim kanallarmin ve igerigin sayis1 dnemli &lgiide artti. Igerigin, kanallarin ve platformlarin
patlamasi, Donald Trump'in kendi marka degeri, kendisinin stratejik agidan organize ve iyi kurgulanmis
olmasinin énemli bir par¢astydi. Amerika medya ve igerik liretimim artmast ile platformlarin ¢ogalmasi,
izleyicilerin her zamankinden daha fazla parcalanmig oldugu anlamina geliyordu, ancak Trump’in lider
markasi, Trump'a stratejisini bu alanlarda 6ne ¢ikarmasi igin bir firsat haline geldi. Bu yeni platformlar,
kullanicilar1 hakkinda bir zamanlar mevcut olandan c¢ok daha fazla veri iiretti. Siyasi ve ticari
pazarlamacilar, miisterilerini anlamak igin veri tabanlari olusturmak igin bunu kullandi. Bu veri
tabanlari, secmen profilleri ve ilgili uygulamalar Trump’in marka ve siyasi yOnetim stratejisini
uygulamasinda énemli bir unsur olarak 6ne ¢ikti.

Web sitesi tanimlama bilgileri gibi izleme teknolojileri, siyasi pazarlamacilara, bu tiir seyler i¢in
destekgilerinin soziine giivenmek yerine, tiiketici davranislari, nereye gittikleri ve ne tiikettikleri
hakkinda bir anlayis saglar. Ornegin, 2020 Trump kampanyasi, mobil cihazlarin yerini, kullanicinin
cihazinin 6l¢iim cihazina ne kadar yakin oldugunu ve ikisinin ne kadar siiredir iletisim halinde oldugunu
gormesini saglayan web isaretcileri kullandigini belirtti. Trump, sosyal medyay1 dogrudan tiiketiciye
yonelik bir pazarlama platformu olarak benimsemeden 6nce, marka bilinirligi olusturmak i¢in reklamlar
satin ald1, ana akim haberlerde ve iinliilerin dedikodu siitunlarinda diizenli olarak yer aldi. Trump, sosyal
medyay1, markanin her yerde bulunabilirligini olusturmayi amaglayan dogrudan tiiketiciye yonelik bir
pazarlama bigimi olarak kullandi ve bunu yaparak halk ile Bagkan arasindaki mesafeyi azaltti1 (Cosgrove,
2022, 5.90). Ote yandan, markasina odaklandig1 ve onun igin her yerde mevcudiyet olusturdugu igin,
hi¢cbir zaman birlestirici bir sembol olarak Baskan roliine ge¢is yapmadi. Boylece Trump kendi kisisel
markasini yaratmaya odaklanmistir. Bunu yapmak i¢in esas olarak yukarida bahsedilen kendi alamet-i
farikalari, sembolleri ve ikonik hareketlerini uygulamistir.

Trump, izleyenleri ile dogrudan iletisim kanali olarak sosyal medya ve internet platformlarini
etkin bir bigimde kullandi. 6 Ocak 2021'e kadar sosyal medyay1 kullanimi devam eden Trump, ardindan
2020 segimlerinde bir¢ok Amerikali'nin kiskirttigini diistindiigii olaylar arasindaki faaliyetleri nedeniyle
sosyal medyadan yasaklanmistir. Ancak Trump, sosyal medya kisitlamalarinin kendisine getirdigi
iletisim engellerine ragmen bu platformlarda varliginin devam ettirmis ve lider markasinin
goriinlirligiini ve asinaligini oldukga arttirmistir (Cosgrove, 2022, s. 90).
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Yukarida bahsi gecen USP stratejisi bir lideri sosyal medyada icerik iireticisi haline
getirmektedir. Bu baglamda Donald Trump USP stratejisini takip ederek kendine has belli mimikler
edinerek bunlari sosyal medya aracilig ile izleyenlerine ulagtirmistir. Dolayisiyla bu durum insanlarda
pandomim etkisi yaratarak kisa bir mimik ya da hareket ile kendilerini liderleri ile bagdastirdig1 bir
noktaya getirmistir. Donalp Trump tarafindan kullanilan strateji onu nevi sahsina miinhasir bir
pozisyona tagimis Ve nitekim kisisel bir marka insasini temellerini atmasini saglamistir. Dolayisiyla USP
kullanimu, kitle iletisim araglar1 ve 6zellikle sosyal medya ile birlikte kullanildiginda bir kisiyi marka
ogelerini olugturan bir profile doniistiirebilir. Donald Trump siyasal iletisim stratejilerini olustururken
kitle iletisim araclarinin tiimiinii etkili, sistematik ve organizasyonel bir sekilde kullanmasi onun 6nce
popiilaritesini ve medyatik asinaligini arttirmistir. Donald Trump bu siirecte var olabilecegi iletisim
kanallarinda var olma cabasi igerine girmis ve bu baglamda 21.yiizyilin siyasal iletisimine yeni bir
perspektif katmistir. Nitekim bu perspektif Donald Trump’in kisisel marka degerini etkilemistir. Sonug
olarak, Donald Trump’in sahip oldugu lider marka degeri izleyenlerine dinamik bir deneyim yasatmis
ve kiiresel asinaligini oldukea arttirmistir.
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Extended Abstract

Today, communication strategies have become quite dynamic and variable with the change of
communication channels and tools. The communication and interaction of individuals with each other
and the speed of this interaction that does not spread to the whole society has increased considerably.
The fact that this phenomenon is also effective in political communication channels has attracted the
attention of those who compete in this field and has led them to develop strategies in this field. Especially
with the use of social media channels, political leaders have started to highlight their personal awareness,
popularity and brand identities that they created later, instead of bringing their political policies to the
fore. As a matter of fact, this form of communication has been replaced by the leader's personality traits,
idiosyncratic gestures and behaviors by the followers, as the marginal benefit of the products offered by
the political leader to his customers, such as party policies and election promises, has decreased. Political
leaders, foreseeing this paradigmatic transformation, have turned to the way of creating their own
political brand values by putting their own political advertisements and promotions in the background.
In doing so, one of the most important concepts of marketing and brand management, the unique selling
proposition, which was first put forward by Rossert Reeves in the 1940s, was used. The subject of this
article is how and how often this concept is used to gain brand value to a political leader and how this
value is used. In this article, which examines how the Former President of the United States of America
Donald Trump created the personal brand experience, it was basically researched that the unigue mimics,
behaviors, style and speeches of Donald Trump created by the mass media were adopted by the audience
by creating a pantomime effect. It has been seen that the social media shares used by Trump are
presented to the followers of his own political policies as well as the use of his own brand value. This
practice emerged as a style in which both the temperamental style and the political policies were adopted
by the followers. The determination that Donald Trump, which we define as the brand of political leader,
maintains these shares and style within a systematic and strategic program, has been taken into
consideration that such practices do not actually reveal a strategy and that this strategy also feeds a
concept. To enhance and apply these strategies he made prior to adopting social media as a direct-to-
consumer marketing medium. Therefore Trump purchased advertisements critical media tool to boost
his popularity and existence in social media. Trump has utilized social media as a type of direct-to-
consumer marketing to create the brand's ubiquity, and in doing so, he has narrowed the gap between
the public and the President. On the other hand, while he focused on his brand and became a ubiquitous
presence for it, he never made the transition to the position of President as a uniting figure. As a result,
Trump has concentrated on developing his own personal brand. He mostly used his own trademarks,
emblems, and distinctive gestures to accomplish this. The aforementioned USP approach transforms a
leader into a social media content creator. In this context, Donald Trump used the USP method to acquire
distinctive phrases and communicate them to his supporters through social media. As a result, this event
generated a pantomime effect among individuals, causing them to link themselves with their leaders
through a quick imitation or dance. Donald Trump's plan has put him in a unigue position and, in fact,
established the groundwork for developing a personal brand. As a result, when utilized with mass media,
particularly social media, USP may turn a person into a profile that generates brand aspects. While
political branding has huge benefits for politicians who utilize it well, it also has considerable hazards
for those who do not. The Trump era demonstrates how branding, brand style, segmentation, and policy
decisions all work together to create the behavior and public impression of a Presidential office. His
brand let him stand out in a congested market, fostered strong loyalty, and at the same time, he and his
competitors were excavating, eradicating the politics of compromise and consensus. Donald Trump is a
branded person as a result of his many years of business and celebrity pursuits. In this research, we will
look at what Donald Trump employs in his personal branding techniques and USP. It has been
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demonstrated how skillfully he utilized the notion of political leader while developing his own brand of
political leader.
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REKTOR VE REKTOR YARDIMCILARININ LIiDERLIK OZELLIKLERININ
UYGULAMADAKI ROLLERI

Ayse Sena OZDEMIR*
0z

Bu arastirma, yiiksekdgretim yonetiminin en {iist diizeyinde yer alan rektor ve rektdr yardimcilarinin liderlik 6zelliklerinin
yitksekdgretim kurumlarinin isleyis ve yonetiminde nasil farkliliklar olusturdugunu incelemeyi hedeflemektedir. Liderlik,
egitimde liderlik, yiiksekdgretimde liderlik ve rektorlerin liderlik 6zellikleri konular1 bu baglamda detayli bir sekilde ele
alinmustir. Aragtirmada, nitel aragtirma yontemlerinden dokiiman analizi tercih edilerek, rektor ve rektor yardimeilarinin liderlik
ozellikleri ve bu dzelliklerin nasil ve nerede kullanildigina odaklanilmstir. Yiiksekdgretimde akademik liderlik, bu liderlik
tarzinin 6zellikleri ve etkileri detayli bir sekilde incelenmistir. Elde edilen veriler, liderligin ve 6zellikle yiiksekogretimdeki
liderlik yaklagimlarinin daha iyi anlagilmasina katki saglamakla birlikte, rektor ve rektor yardimeilarinin liderlik 6zelliklerinin
yiiksekdgretim kurumlarmin basaris1 iizerindeki etkisini agiklifa kavusturmayr amaglamaktadir. Arastirma sonuglarinin
yiiksekogretim alanindaki literatiire yeni perspektifler kazandirmasi ve akademik yoneticilerin liderlik becerilerinin
gelistirilmesine katki saglamasi beklenmektedir. Bu ¢aligmanin yiiksekogretim yonetimine dair daha iyi anlayis saglayarak
karar alicilarin ve egitimcilerin etkili liderlik stratejilerini benimsemesine yardimci olmasi, iiniversitelerin daha verimli ve
basarili bir sekilde islemesine katki saglamasi hedeflenmektedir. Boylece arastirma, yiiksekgretim alanindaki alan yazinini
zenginlestirerek sektdrdeki liderlik uygulamalarini giiglendirmeyi amaglamaktadir.

Anahtar Kelimeler: Liderlik, Egitim, Yiiksekogretim, Rektor, Rektor Yardimcisi.

The Roles of Leadership Qualities of Rectors and Vice Rectors in Practice
Abstract

This research aims to examine how the leadership characteristics of individuals serving in the highest levels of higher education
management, such as rectors and vice rectors, create differences in the functioning and administration of higher education
institutions. Leadership, educational leadership, leadership in higher education, and the leadership qualities of rectors are
extensively explored in this context. The research adopts a qualitative approach, employing document analysis as the chosen
method to investigate the leadership qualities of rectors and vice rectors and how and where they are utilized in higher
education. The study delves into the concept of academic leadership and explores its features and effects in higher education.
By shedding light on the impact of leadership, particularly in the higher education context, the research aims to clarify the role
of rectors and vice rectors in the success of higher education institutions. The findings of this research are expected to contribute
new perspectives to the existing literature in higher education and aid in the development of leadership skills among academic
administrators. The ultimate goal is to enhance the understanding of higher education management, leading decision-makers
and educators to adopt effective leadership strategies that can lead to more efficient and successful universities. As a result,
this research seeks to enrich the higher education literature and strengthen leadership practices in the sector.
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Giris
Toplumlarin olusmasindan ve birlikte yasamin baslamasindan bu yana insanlar bilingli ya da
bilingsiz olarak hep bir lider, yol gdsterici 6nderliginde yasamaya énem vermis, gayret gostermistir. Bu
sebeple toplumsal yasam var oldugundan beri ad1 konmamis olsa da liderler ve yoneticiler vardir.
Liderligin ve liderlik 6zelliklerinin tarihin hemen hemen her déneminde merak ve arastirma konusu
olmasini da bu durumla iligkili olarak agiklayabiliriz. Ozellikle gegti§imiz yiizyildan bu yana liderlik
konusuna daha fazla 6nem gosterilmistir.

20. yy’da liderlik, bilimsel ¢aligmalarda oldukg¢a sik konu alinmigtir. Yine 20. yy’da pek ¢ok
alanda teorisyenler ve uygulayicilar liderligi daha anlasilir bir kavram olarak ele alabilmek i¢in ¢ok fazla
caligma yapmuslardir. Bu ¢alismalar, liderlik ile ilgili literatiire yaklasik olarak, 5.000’den fazla ¢aligma,
350’den fazla da tanim kazandirmistir. Boylelikle bu arastirmalar, liderlikle ilgili ¢esitli yaklagimlarin
gelismesine, tanimlar da liderligin ¢6ziimlenmesine yardim etmistir (Ergetin, 2000).

Liderlik yasamin her alaninda var olan bir kavramdir. Toplumlarda 6nemli bir isleve sahip
olmasinin yani sira kurumlarin etkinligi ve basarilarinda da liderlerin 6nemli bir yeri oldugu
bilinmektedir. Liderlik yasam boyu devam eder ve yasam boyu 6grenmeye agik bir siirectir. Bu nedenle
basaril1 sayilan iilkeler ve kurumlarin basarili olmalarinin liderleri sayesinde olduguna dair, yonetim
bilimciler arasinda, genel bir hemfikir olma durumu vardir (Turan, 2020). Genel kan1 liderligin baska
insanlara yon vermek iizerine yogunlagtigidir. Ancak liderlik kisinin kendine yonlenmesiyle bir anlam
kazanabilir. Bu tanimla, liderlik 6ncelik olarak igsel bir siirectir (Bender, 1997).

21. yy’dan dnceki dénemlerde liderlik, disa doniik ve énde olma anlamina gelmekteydi. Ornek
olarak en yiiksek mevkilerde bulunmak, yapilan segimlerde en fazla oyu toplamak, maglarda en yiiksek
sayida golii atmakti. 21. ylizyilda liderlik olgusuna daha farkli ve yeni bir bakis agis1 gelistirmemiz
gerekmektedir. Yeni bakis agisina gore liderligin nitelikleri sunlardir:

* Liderlik insanlar igindir.

* Liderlik, esas olarak kendinizin liderligini yapmaktir.

* Liderlik igsel bir motivasyondur.

* Liderlik, miitkemmel olmadigini bilerek miikemmel i¢in ¢aligmaktir.
* Liderlik, degisimdir.

* Liderlik, glivendir.

* Liderlik, biiylimektir.

* Liderlik, enerji dolu olmaktir.

* Liderlik, pozitif tecriibe iiretimidir (Bender, 1997).

Firestone’a (1996) gore liderlik, belli basl bir mevkide bulunan insanlarin yaptiklarindan ¢ok,
kurumun/sistemin varliklarina devam etmesi, kendini gelistirmesi ve etkili olmasi igin yapilmasi
gereken gorevlerin ve liderin islevlerinin ne oldugunun incelenmesi gerektigidir. Bu agidan bakildiginda
liderlik fonksiyonlarin1 normal zamanlardaki liderlik fonksiyonlar1 ve degisim zamanlarindaki liderlik
fonksiyonlar1 olmak tizere iki ayr1 baslikta ele almaktadir (Firestone, 1996; Akt.: Karip, 1998). Buna
gore her zamana, ortama ve kosula uyum saglayacak ideal bir liderligin oldugunu sdéylemek dogru
olmayacaktir. Liderlik olgusu iginde bulundugu g¢evreye, zamana, kosullara goére degisiklik
gosterebilmektedir.
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Liderlik pek ¢ok farkli yoniiyle incelenmeye miisait, ¢ok yonlii bir kavramdir. Yonetsel agidan
liderlik kavramina bakildiginda Liderlerin ellerinde bulundurduklar: yetkilerini ddiillendirme seklinde
kullandiklar1 goriiliir (Eren, 1998).

Yonetsel acidan liderlik kavramin1 Bass ve Avolio, liderin kendini izleyenlere ceza ve 6diil
sistemi kullandig1 bir bi¢im seklinde agiklar (Mandell ve Pherwani, 2003). Lider, 6diil-ceza sistemiyle
istenilen sonuglara ulagan bireylerin bu olumlu davraniglarini devam ettirmeleri i¢in 6diil mekanizmasini
kullanirken, istenmeyen sonuglar ortaya ¢iktiginda ceza yaklasimini uygular. Lider, kural ve standart
ihlallerini diizeltmek i¢in 6zellikle standartlara uyulmadigi zamanlarda ceza sistemini devreye sokar
(Oren, 2006). Liderler &diil-ceza sistemi araciligiyla takim iiyelerinin davramslarini yonlendirebilir,
performanslarimi artirabilir ve organizasyonun hedeflerine ulagmasini saglayabilirler.

Orgiitler ve kurumlar insanlarla var olur ve insanlar sayesinde bir isleyise sahip olur. Egitim
orgiitleri de digerleri gibi hedeflerine insan ¢abasiyla erisir. Egitim orgiitleri, egitimin toplumu olusturan
insanlara etkili bir sekilde eristirilmesi amaglanarak olusturulmustur. Her orgiitte var oldugu iizere
egitime yonelik orgiitlerde de hedeflere ulasabilmek icin yoneticilere biiylik gorevler diismektedir. Bu
sebeple egitim orgiitlerindeki yoneticilerin hedeflerin basariya ulagmasi igin liderlik yeteneklerine sahip
olmalar da gerekmektedir (imamoglu ve Yerlisu, 2003).

Yapilan pek cok arastirmada yoneticilik ve liderlik becerileri birbirinden farkli bir sekilde
degerlendirilse de birbiriyle yakin iliskisi oldugu goriisii de sik¢a karsimiza ¢ikmaktadir (Kotter, 1990).
Liderlik ve yoneticilik, birbirini tamamlayan diislinceleri ve eylemleri icerir. Modern organizasyonlarda
basar1 elde etmek isteyen yoneticiler i¢in, bu iki yaklasimin uyumunu anlamalar1 ve yakalamalari
gereklidir. Diinyada meydana gelen ve gelecekte yasanmasi muhtemel degisimlerin hizi ve kapsami,
sadece takip etmek ve uyum saglamak Gtesinde, organizasyonlarin varliklarini siirdiirebilmeleri igin
yaraticilik, yonlendirme, etkileme gibi liderlik siireglerini iceren canli bir yonetim anlayigini gerektirir
(Ergetin, 2000).

Yonetici, oOrglitsel hedeflerine erismek amaciyla yonetim siireclerinin etkin bir sekilde
olusturulmasinda bilgi birikimine, beceriye ve yetenege sahip kisidir (Dale, 1994). Liderlik ise etkileme
stirecidir (Northcraft ve Neale, 1990). Bu iki kavramin i¢ ice gegmesiyle olusan olusuma ise “Y6netsel
Liderlik" ad1 verilmektedir (imamoglu ve Yerlisu, 2003).

Tim diger orgitler gibi egitim oOrgiitleri de varliklarmi etkin bir sekilde siirdiirmeyi
hedeflemektedir. Bu sebeple verimlilik diizeylerini {ist noktalara ¢ikarmak, calisanlarin gerekliliklerini
kargilamak, is birligi gergeklestirmek, Orgiitiin igerisinde olusabilecek catigmalart minimum diizeyde
tutmak, toplumsal ve teknolojik degisimlere uyum saglamak, orgiitii hedefledigi amaglara ulastirmak
gibi misyonlar yoneticilerin sorumluluguna verilmistir. Bu sebeple Orgiitii basariya ulastirmak igin
yonetici, yoneticilik becerilerinin yani sira liderlik becerilerine de sahip olmalidir (imamoglu ve Yerlisu,
2003).

Yiiksekogretim kurumlari, bilimsel 6zerklige ve kamu tiizel kisiligine sahip, yiiksek oranda
egitim-O0gretim, bilimsel arastirma ve yayin yapan ve fakiilte, enstitii, yiiksekokul, boliim, anabilim dals,
ana sanat dali, bilim dali, sanat dali, arastirma ve uygulama merkezlerinden olusan kurumlardir.
Giiniimiizdeki yiiksekdgretim teskilatlanmasi, akademik ve idari birimlerden olusan genis bir yapiyi
icerir. Bu yapi igerisinde ¢esitli yonetici pozisyonlari bulunur. Temel yonetici pozisyonlarindan ilki olan
rektorler, yiiksekdgretim kurumunun en iist diizey yoneticisidir. Universiteyi temsil eder, stratejik
planlan belirler, akademik ve idari isleri koordine eder, {liniversitenin iliskilerini yonetir. Rektor
Yardimcisi, rektoriin yardimcilart olarak gorev yaparlar. Farkli alanlarda uzmanlasmis rektor
yardimeilari, tiniversitenin farkli islevlerine destek saglarlar (akademik isler, idari isler, dis iliskiler
gibi). Dekanlar ise fakiiltelerde veya yiiksekokullarda gorev yapar. Akademik ve idari islerin
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koordinasyonunu saglar, fakiilte veya yiliksekokulunun stratejik yonetimini iistlenir. Béliim Bagkani
olarak gorev yapan yoneticiler, fakiiltelerde veya yiiksekokullarda bulunan béliimlerde gorev yapar.
Akademik ve idari igleri yonetir, 0gretim programlarinin gelistirilmesi ve uygulanmasini saglar
(Universitelerde Akademik Teskilat Yonetmeligi, 1982).

Her kurumda goriildiigii tizere yliksekdgretim kurumlarinda da isleyisin diizgiin ve planli olarak
stirdiiriilebilmesi i¢in, kurumu basariya ulastirabilmek igin yoneticilere ihtiyaci vardir. Yoneticilerin
liderlik vasfi tagiyor olmasi yiiksekogretim kurumlarinin daha etkili ve verimli olabilmesi adina iizerinde
durulmas: gerekilen bir konudur. Yiiksekdgretim kurumundaki liderler yiiksekdgretim kurumlarinda
gorev yaparken bir takim yasal giiclere sahip olurlar. Sahip olduklar1 bu yasal giiciin yan1 sira kisilik
ozellikleri olarak sosyal, teknik, kiiltiirel ve karizmatik giiclere de sahip olmasi beklenir (Battal ve
Sahan, 2002).

Akademik liderlik; genel bir vizyon olusturma, fikir iiretme, ekip olusturma, ekip ¢aligsmasi
yapma vb. rolleri barindiran bir liderlik tiirii olarak agiklanmigtir (Harman, 2002). Akademik lider
giincel gelismeleri izleyen, ihtiyaclara yonelik analizler yapan, ekip arkadaslariyla beyin firtinasi
gercgeklestiren ve akademik standartlarin {izerine gegmeyi kendine amag olarak edinen bir bakisa sahip
olmalidir. (Ervay, 2006). Akademik liderler hem yiiksekogretim kurumlarinda pozitif 6grenme ikliminin
gelismesinden hem de yonetimle alakali durumlardan birincil kisi olarak sorumludur (Oz ve Baloglu,
2021).

Akademik liderlerin, 6teki liderlik ¢esitlerinden farkli giigliikleri de vardir. Bu durumun en
onemli etkenlerinden biri paydaslaridir. Akademik 6rgiitte 6grenci ve 6gretim elemanlari gibi paydaslar
vardir. Bu sebeple akademik liderin herkesle ayr1 ayri ilgilenmesi ve ¢esitli 6nleyici tedbirler almasi
gerekmektedir (Sathye, 2004).

Akademik birer orgiit olarak bilinen iniversitelerdeki liderlik kavramini, bagka bir deyisle
akademik liderligi iniversitenin isleyisiyle ve gelecegiyle alakali vizyon saglayan, hiyerarsik yapinin en
istiinde yer alan rektorlerle iliskilendirmek miimkiindiir. Rektor kelimesini sozliiklerde dogruya
yonelten yonetici seklinde gormemiz miimkiindiir (Dogramaci, 2007).

Liderlik, takipgilerin degerlendirmelerine yoneliktir ve akademik liderler (rektorler, dekanlar
vb.) takipgilerinin onlar1 nasil gérdiigiinii bilmezse basarma ve basarili olma noktasinda bazi sikintilarla
karsilagabilirler. Herhangi bir hataya diistiiklerinde bunun farkina varabilmek igin bilgi birikimine ve
ogrenme yeteneklerini gelistirebilmek i¢in bazi stratejilere ihtiyag duyarlar. Her iki durum da liderlik
ozelliklerine ve becerilerine daha fazla giiven ve otantiklik saglamalarina yarar. Rektorlerin rutin
uygulamalarinda yapilandirabilecekleri dort 6grenme rutini vardir. Bunlar;

* Takipeilerinden geri doniit almada etkin ve 1srarci ol.
*Varsayimlari ve yorumlamalar1 analiz et.

*Dengeli savunma ve sorgulama tizerine ¢aligmalar yap.
*Kullanilan teorileri 6gren (Bolman ve Gallos, 2010).

Toparlayacak olursak etkili bir akademik liderlik igin gii¢lii bir iletisim becerisi, sorunlari
¢cOzebilme yetenegi, idari yonetim becerileri, analitik diisiinme becerileri ve performans degerlendirme
becerileri oldukca 6nemlidir ve gelistirilmelidir. Bireyler dogustan akademik liderlik 6zelliklerine sahip
bir sekilde dogabilecegi gibi daha sonra da liderlik 6zelliklerini kazanabilir. Akademik liderlik egitimleri
bireye liderligi 6gretme veya bireyin sahip oldugu fazla liderlik 6zelliklerini torpiillemeye yonelik
olabilmektedir. Liderligin nasil olacagi, ne gibi 6zelliklere sahip olunmas1 gerektigi, kriz aninin nasil
yonetilecegi gibi konularla alakali bilgiler verilir ve drnek olaylarla pratik yapilmasi saglanarak gerekli
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egitimler verilmektedir. Tiim bunlarin yani sira kisinin kendi yasant1 ve tecriibeleri, kendinden 6nce
gorev almis lideri kendine 6rnek almasi da liderligi 6grenmek i¢in birer yontemdir (Yukl, 2013).

Akademik liderlik oOrgiitlenmesinin en tepesinde yer alan rektorlik kavrami bizim igin
onemlidir. Rektorlere akademik liderlik noktasinda, ayn1 zamanda yonetim noktasinda oldukga fazla
gorev diismektedir.

Akademik bir lider ve yonetici olarak rektorler, gérevdeki rektoriin bildirimi ile bir araya gelen
Ogretim {iyeleri tarafindan alti adaymn secilmesi ile belirlenir. Belirlenen rektér adaylarindan
Yiiksekogretim Kurulunun segecegi lic aday Cumhurbaskani’na sunulur. Cumhurbagkani bu ii¢ adaydan
birini rektdr olarak atar (Universitelerde Akademik Teskilat Yonetmeligi, 1982).

Rektdr, kendisine yardimci olmalari amaciyla, {iniversite biinyesinde bulunan profesorler
arasindan ikiden az olmamasi sartiyla en fazla ii¢ kigiyi rektor yardimcisi olarak seger. Rektor
yardimcilari 5 yil igin atanir. Rektor gerekli gordiigii durumlarda yardimcilarini degistirebilir. Rektoriin
gdrevi sona erdiginde yardimcilarinin da gorev siiresi de sona erer (Universitelerde Akademik Teskilat
Yonetmeligi, 1982).

Akademik bolgenin lideri olan rektor, farkli egitim seviyelerinden, 6zel dgretimden siirekli
egitime kadar, Ogretici ve Ogretici olmayan tiim personelin yonetiminden sorumludur. Rektoriin
gorevleri iki temel islev etrafinda sekillenir. ilk olarak, yoresel islevler baglaminda, rektérliik bolgesi
icindeki farkli béliimlerin gorevlerini igerir. Ikinci olarak, egitim bakanhig: tarafindan belirlenen
yonetimsel gorevler, rektoriin sorumluluklari arasindadir. Rektor, okul sistemi hizmetlerinin denetimini
saglamak tizere sivil hizmet elemanlarindan yardim alir. Bu yardimcilar arasinda genel sekreter ve
kabine yoneticisi rektére en yakin ig birlikgilerdir. Digerleri ise danigmanlik, denetim ve yonetim
islevleri ile ilgili pozisyonlardadir. Yiiksekogretimdeki akademik yonetim, rektdriin sorumluluklariyla
uyumlu bir sekilde g¢alisir. Bu baglamda rektdr, Yiiksekogretim Bakanligi'min temsilcisi olarak,
yliksekdgretim kurumlarinin denetimi, yonetimi ve liderligi gibi yonetimsel gorevleri ylriitiir. Ayni
zamanda, ayni akademik bolgedeki {iniversiteler arasindaki koordinasyonun yani sira diger tiirdeki
egitim kurumlar1 ve diger {iniversiteler arasindaki iletisimi saglamaktan da sorumludur. Rektor ayni
zamanda 0gretim kadrosunun yonetimi, devlet destekli yatirimlarin finansmani ve 6grenci burslar1 gibi
konularda da goérevlidir. Universitelerin lideri olarak rektdr, bagimsiz kuruluslarin denetimi igin de
sorumluluk tasir. Ornegin, yasal prosediirler gerektiren konularda kararlarin iptali igin ilgili kuruluslari
yonetimsel bir mahkemeye sevk edebilir (Ozmen, ve digerleri, 2007).

Amag

Bu aragtirmanin amaci akademik teskilatin list siralarinda yer alan rektorlik ve rektor
yardimciligimin liderlik 6zellikleriyle iliskisini incelemek, rektor ve rektér yardimcilarinin liderlik
ozelliklerini bu konumlarda nasil ve hangi konularda kullandigini1 aragtirmak ve liderlik 6zellikleri ile
uygulamadaki rollerini birbiriyle iligkilendirebilmektir.

Yontem

Arastirmada veriler alan yazin incelemesiyle, dokiiman analiziyle elde edilmistir. Verilerin
analizi i¢in; tematik bir ¢ergeve olusturma, olusturulan ¢erceveye gore verilerin toplanmasi, bulgularin
toplanmasi ve yorumlanmasi basamaklarini i¢eren dokiiman analizi kullanilmustir.

Dokiiman analizi, yazili belgelerin igerigini planl ve titiz bir sekilde analiz etmek amaciyla
kullanilan bir nitel arastirma yontemidir (Wach, 2013). Dokiiman analizi, basilmis ve elektronik ortamda
erisime sunulmus materyaller olmak iizere biitiin belgeleri incelemek ve degerlendirmek amaciyla
kullanilan sistematik bir yontemdir. Nitel arastirmada kullanilan diger yontemler gibi dokiiman analizi
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de anlam ¢ikarmak, ilgili konu hakkinda bir anlayis olusturmak, i¢in verilerin incelenmesini ve
yorumlanmasini gerektirir (Corbin ve Strauss, 2008).

Arastirmanin ilk basamaginda Google Akademik ve Yiiksekogretim Kurulu Tez Merkezi
(YOK Tez) web sitesinde basit tarama secenegiyle “liderlik” anahtar kelimesinde ulasilan tezler
taranmistir. Liderlik konulu tezler ¢aligma alanlarina gore gruplandirilmig ve alt bagliklara ayrilmistir.
Bu alt bagliklar, “egitimde lideri”, “yiiksekogretimde liderlik”, “rektér ve yardimcisit ile liderlik
ozellikleri” seklinde belirlenmis ve arastirmalar buna yonelik olarak planlanmistir. Bu makale,
aragtirma kapsamini 1990 ile 2021 yillar1 arasindaki doneme sinirlamistir. Makalede, veri tabani olarak
Google Scholar ve Yiiksekogretim Kurulu Tez Merkezi (YOK Tez) kullanilmistir.

Bulgular

Birey kendi istek ve ihtiyaglarin1 gergeklestirebilmek, kendilerine koyduklar1 hedeflere
ulasabilmek gibi sebeplerden 6tiirii bir gruba gereksinim duyar ve toplu halde hareket etme zorunlulugu
hisseder. Bu noktada belli amag¢ ve hedeflere yonelik aksiyon alan gruplarin olusturulmasi ve harekete
gecmelerinin saglanmasi herkeste kolayca bulunamayan farkli becerileri ve ikna yeteneklerini gerektirir
(Eren, 2008). Bu durum liderligin gruplar ve toplumlar i¢in 6nemini agiklar niteliktedir.

Liderlik, uzun yillardir iizerinde calisilan bir konudur (Akbaba ve Erenler, 2008). Literatiirde
liderligin tanimu, 6zellikleri ve tiirlerine yonelik pek ¢ok yazin bulunmaktadir. Liderlik, yillar i¢erisinde
yasamda meydana gelen ekonomik, siyasi, askeri, her tiirlii degisimden etkilenmistir. Bu degisimler
liderligin tamimlarinda da kendini gdstermistir (Aykan, 2002). Bu sebepler nedeniyle liderligi
tanimlamak olduk¢a zordur. Liderlik arastirmalarmin 6nciilerinden sayilan (Yukl, 2013) liderligi bir
sosyal etkileme siireci olarak gérmektedir.

Farkli liderlik tanimlari ise su sekildedir;

-Liderlik, sosyal hareketlerin kontrol edilmesi siirecinde, grupta var olan bir kiginin 6n plana
¢ikmasidir (ibicioglu, Ozmen ve Tas, 2009).

-Insanlar1 belirlenmis hedefler dogrultusunda yoneltmeye ikna etme kabiliyetidir (Celik ve
Siinbiil, 2008).

Yapilan farkli liderlik kavramlarina bakildiginda liderligin temelini, bir bireyin digerlerini
etkileyebilmesinin olusturdugu goriilmektedir. Liderlik i¢in, bireyin iist kademelerde gérev almasi veya
resmi yetkilere sahip olmasit gibi Ozellikler gerekli degildir. Liderlik her kademede
gerceklesebilmektedir. Bu noktada 6nemli olan i¢inde bulundugu grubu ikna edebilmek, grup igin

amaglar belirleyebilmek ve belirlenen amaglar dogrultusunda grubu harekete gecirebilmektir (Simsek,
2006).

Etkili liderlik, kisi ve kurumlar1 bagartya gotiiren 6nemli etkenlerden biridir. (Hacitahiroglu,
2012) Egitim gibi bireyin hayatinda olduk¢a 6nemli bir rol oynayan siireglerde ise liderlik kavraminin
ve liderligin 6nemi artmaktadir. Egitim liderligi, kurumun kendini ileri tasimasinda kilit rol oynama,
iyiye ve dogruya yonelik degisim i¢in destek verme, yoneltme faaliyetlerini siirdiirme gibi kavramlari
icerir. Egitim liderleri bu noktada degisiklik meydana getiren kimseler olarak da tanimlanabilir (Harris
ve Muijs, 2005). Yapilan arastirmalar, liderlik faaliyetlerinin saglikli bir 6grenme sistemi olusmasinda
rol oynayarak direkt olarak veya dolayl1 olarak 6grencilerin 6grenmelerini olumlu yonde etkiledigini
gostermistir (Bossert, Dwyer, Rowan ve Lee, 1982).

Akademik liderlik daha ¢ok yiiksekdgretim kurumlarinda ihtiya¢ duyulan bir liderlik tiiriidiir
(Karsantik, 2019). Akademik liderlik genel anlamda kullanilan liderlik kavramu ile birkag ortak noktaya
sahip olsa da akademik liderligin kendine has bazi zorluklari bulunmaktadir. Bu durumun en 6nemli
sebeplerinden biri paydaslarin ¢esitli olmasidir. Akademik orgiitlerde 6grenciler, 6gretim elemanlari
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gibi farkli pek ¢ok paydas bulunmaktadir. Bu nedenle akademik liderin her bir paydasla ayri ayr
ilgilenmesi, her bir birey icin birbirinden farkli politikalar belirlemesi ve belirledigi bu politikalar
kullanmas1 gerekmektedir (Sathye, 2004). Etkili bir lider 6nderlik ettigi toplulugun kurum i¢i veya
kurum disinda cikabilecek degisikliklere uyum saglayabilmesi i¢in ikna giiciinii ve motive etme giiclinii
kullanir (Durmaz, 2017).

Yiiksek 6gretim kurumlar1 yonetim kademesinde yer alan yoneticilerin ¢ogunlugunu akademik
personel arasindan se¢mektedir. Rektorlilk, dekanlik, miidiirliik ve bolim baskanligi gibi yonetsel
gorevler Tlniversitelerde calisan akademisyenler tarafindan idame ettirilmektedir. Bahsi gegen
akademisyen yoOneticiler, iiniversitelerde yiiksekogretimin amaglarini gergeklestirmek ve mevcut yapiy1
stirdirmekle gorevlidir (Korkut, 1992).

Akademik teskilatlanmada en iist sirada rektorler bulunmaktadir. Rektorlerin pek ¢ok gorevi
bulunmaktadir. Idari islerinin yani sira bulunduklar yiiksekdgretimin liderligini yapmalar1 da
beklenmektedir. Bu noktada rektorler liderlik ¢esitlerinden olduk¢a yiiksek bir sekilde
faydalanmaktadirlar. Yapilan arastirmalara gore rektorler en yiiksek olarak “demokratik liderlik”
anlayigini benimsemislerdir. Demokratik yaklasimi “destekleyici liderlik” takip etmektedir. En geriden
bu iki yaklagimi takip eden bir diger yaklagim ise yapisal yaklagim olarak belirlenmistir (Ergetin, 2001b).
Kerr (1984) ise tniversite rektorleri tizerine bir arastirma yapmus ve rektorlerin; Kkisiliklerine,
kullandiklar1 stratejilere ve gorev yaptiklart kuruma gore farkli kategorilerde tanimlanabileceklerini
ifade etmistir.

Yiiksekogretimde onemli degisimlerin yasandigi giinlimiizde iiniversite iist ydneticilerinin
degisime liderlik etme rolleri de One ¢ikmaktadir. Rektorlerin kurullara bagkanlik etmesi ve
iiniversitenin stratejik hedeflerine ulasilmasina yardimci olmasi beklenmektedir. Bu kisilerin yiiksek
icsel motivasyon ile yonlendirme ve basaridan tatmin olma 6zellikleri yaninda iyi bir performansa sahip
olmasi beklenmektedir (Rowley vd., 2003).

Sonuc, Tartisma ve Oneriler

Aragtirmanin bulgular incelendiginde genel liderlik kapsaminda ele alinan hemen hemen her
unsur akademik liderlik ve rektorliikte liderlik davraniglari i¢in de gegerlidir. Liderligin ve lider
olabilmenin esas cevheri bireylerin kendi iclerinde var olan potansiyellerini ortaya ¢ikarmak ve onlari
dogru sekilde yonlendirebilmektir. Etkin bir akademik lider c¢alistigi kuruma dair hedefler belirler,
sistematik ve planli olacak sekilde Ogrencileri, 6gretim elemanlarmi vb. ve kaynaklar1 yonetir.
Izleyenlerini motive der ve harekete gecmeleri igin tesvik eder, geri bildirim alarak kendini gelistirmenin
yollarini arar. Akademik liderlerin gelistirilmesi akademik liderlik becerilerini anlamak, uygulamak ve
gelistirmek i¢in zaman ve belirli adimlar gerektirir. Arastirma incelendiginde liderlerin problem ¢6zme
becerilerini kullanabilmesi ve etkin bir sekilde problem ¢dzebilmesi igin is birligine yatkin olmasi ve
meslektaglariyla istigsare etmesin gerektiginin 6nemi gorilmiistiir.

Akademik lider giincel gelismeleri izleyen, ihtiyaglara yonelik analizler yapan, ekip
arkadaslariyla beyin firtinasi1 gergeklestiren ve akademik standartlarin lizerine gegmeyi kendine amag
olarak edinen bir bakigsa sahip olmalidir (Ervay, 2006). Akademik liderler hem yiiksekdgretim
kurumlarinda pozitif 6grenme ikliminin gelismesinden hem de yonetimle alakali durumlardan birincil
kisi olarak sorumludur (Oz ve Baloglu, 2021).

Universiteler gibi akademik 6rgiitlerde, liderlik kavrami, kurumun faaliyetlerini sekillendiren
ve gelecegine dair vizyon saglayan rektorlerin en st diizeydeki hiyerarsik pozisyonlariyla
Ozdeslestirilebilir. Bu baglamda, rektorler aldiklar1 kararlar, belirledikleri hedefler ve izledikleri
politikalar araciligryla, liderlik davranislar1 ve yaklagimlariyla 6gretim iiyeleri ve diger ¢alisanlarin is
performansini, is motivasyonunu, ise yoOnelik tutumlarimi ve akademik basarilarini dogrudan
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etkileyebilirler. Akademik orgiitlerde liderler, sahip olduklar1 6zellikler sayesinde ¢alisanlarin basarisina
ve memnuniyetine dogrudan katkida bulunurken, ayn1 zamanda orgiitiin huzurlu ve demokratik bir
ortam olusturmasina da etki ederler. Rektor adaylarinin akademik orgiitlerin yapisindaki liderlik tarzlar
ve davraniglari, iliski odakli, gorev odakli, demokratik ve giigclendirici liderlik 6zellikleri tasidigi
seklinde ifade edilebilir. Rektor ve rektor yardimceilar, yiiksekogretim kurumlarinin yonetiminde kilit
roller istlenirler. Liderlik 6zellikleri ve bu 6zelliklerin uygulamadaki rolleri, iiniversite toplulugunun
basarisini sekillendirmede biiylik 6nem tasir. Rektorlerin liderlik 6zellikleri arasinda etkili iletisim
becerileri, stratejik diisiinme yetenegi, vizyon sahibi olma ve ekip yonetme becerileri yer alir. Rektorler,
iiniversitenin gelecegine yon verme misyonunu iistlenerek stratejik planlar olustururlar, iniversite icinde
ve disinda paydaglarla etkili iletisim kurarlar ve gesitli akademik ve idari birimleri yoneterek
tiniversitenin hedeflerini gergeklestirmeye odaklanirlar (Civilidag, 2018).

Tirk {tniversitelerinde gerceklestirilen {ic ayr1 arastirma, rektorlerin farkli konulardaki
onceliklerini gozler Oniine sermistir. Bu ¢aligmalarin sonuglarina gore, rektorlerin uluslararasi
entegrasyonu artirma, bilimsel arastirmalar i¢in altyapiy1r giliclendirme ve akademik kadronun
yaraticilik, inovasyon ve problem ¢d6zme yeteneklerini gelistirme konularina 6zellikle vurgu yaptiklar
goriilmektedir. Ayni1 zamanda, niteliksel zafiyetleri ele alma, orgiitsel yapinin doniistiiriilmesi ve mali
sartlarin iyilestirilmesi konularinda da degisiklikler yapmay: hedefledikleri ortaya c¢ikmistir. Bu
aragtirmalar, rektorlerin gelecege yonelik hedeflerini belirlerken hem akademik mitkemmeliyeti hem de
orglitsel gelisimi gozetmeyi amagladiklarini gostermektedir (Ergetin, 2001a).

Rektor yardimeilart da ayni sekilde liderlik 6zellikleri tasirlar ve rektorii desteklemekte dnemli
bir rol iistlenirler. Rektor yardimcilari, farkli alanlarda uzmanlasarak tiniversitenin stratejik hedeflerini
yonlendirirken, 6zellikle akademik isler, idari isler veya dis iliskiler gibi alanlarda rektoriin vizyonunu
yansitan projeleri yonetirler. Iyi iletisim, is birligi ve problem ¢dzme becerileri, rektdr yardimeilarmimn
iiniversite topluluguyla etkili bir sekilde caligmalarini ve ortak hedeflere ulagsmalarini saglar.

Her iki pozisyon da iiniversitenin liderlik diizeyini belirlemede ve kurumun misyonunu
gerceklestirmede Kkilit roller istlenir. Liderlik 6zellikleri, rektdr ve rektor yardimcilarinin {iniversite
icindeki etkilerini ve katkilarimi biiyiik 6lclide etkiler. Bu liderler, sadece idari kararlar1 degil aym
zamanda tlniversite kiltiiriinii ve toplulugunu sekillendirmek i¢in de sorumluluk tagirlar.

Rektorlerin akademik birer lider olarak yalniza problemleri ¢ézecek adimlar atmasi degil,
problem ¢dzme becerilerini izleyenleri ile de paylasmasi1 gerekmektedir. Boylelikle etkili bir liderlik
bicimi ortaya ¢ikmus olur. Izleyenler etkin bir sekilde dinlenmeli, geri bildirimler verilmeli, beyin
firtinas1 yapilarak diisiinme saglanmasi ve en dogru, verimli sonuca ulagmasi saglanmalidir. Akademik
liderler izleyenlerinde vizyon olusturmalidir. Yeniliklere ve cagdas yonelimlere agik olmalarimi
saglamali ve bizzat tamstirmalidir. Ozetle erkili bir akademik etkili bir akademik liderlik igin gii¢lii bir
iletisim becerisi, sorunlar1 ¢ozebilme yetenegi, idari yonetim becerileri, analitik diisiinme becerileri ve
performans degerlendirme becerileri olduk¢a oOnemlidir ve gelistirilmelidir. Akademik liderlik
orgilitlenmesinin en tepesinde yer alan rektorlere hem akademik liderlik noktasinda hem de yonetim
noktasinda oldukca fazla gorev diismektedir.

Arastirma ve Yayin Etigi Beyam

Bu aragtirma ¢aligmasi, bilimsel etik kurallarina ve diiriistliige uygun olarak gerceklestirilmistir.
Asagida belirtilen ilkeler ve beyanlar, yazar tarafindan titizlikle takip edilmistir:

Diiriistliik ve Giivenilirlik: Bu ¢alismanin tasarimi, veri toplama, analiz ve yorumlamasi diiriist
ve giivenilir bir sekilde gerceklestirilmistir. Veriler, dogru ve eksiksiz bir sekilde sunulmustur.
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Intihal Onleme: Bu calismada kullanilan bilgiler kaynak belirtilerek kullamilmistir. Yazar,
bagkalariin ¢aligmalarini alintilarken uygun referanslari saglamustir.

Veri Dogrulugu ve Saklanmasi: Veriler, titizlikle toplanmis ve analiz edilmistir. Verilerin
dogrulugu ve biitiinliigii korunmus, gerektiginde veri kaynaklarina erisim saglanmistir.

Bu beyan, yazar tarafindan, bilimsel etik kurallarina, toplumun ve akademik camianin giivenine

saygl gostermek amaciyla sunulmustur. Calismanin gergeklestirilmesi ve yayinlanmasi siirecinde tiim
ilgili etik ilkeler dikkate alinmustur.

Yazarlarin Makaleye Katki Oranlar
Makale yazar tarafindan tek basina hazirlanmstir.
Cikar Beyani

Cikar ¢atigmasi olmadigini beyan ederim. Finansal veya kigisel herhangi bir ¢ikar ¢atismasi, bu
makalenin sonuglarina veya yorumlarina etki etmemistir.
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Extended Abstract

Throughout history, humans have instinctively sought guidance from leaders, even though the
concept of leadership might not have been formally named. The 20th century saw a surge of interest in
leadership, with extensive studies and definitions contributing to the development of various approaches
to the concept. Leadership plays a vital role in societies and organizational success, with a focus on
guiding others and oneself.

In the 21st century, leadership is understood as an internal process encompassing qualities such
as guiding people, self-leadership, internal motivation, striving for excellence while acknowledging
imperfections, embracing change, building trust, fostering growth, energizing others, and creating
positive experiences.

Leadership is multifaceted and context-dependent, influenced by environment, time, and
circumstances. From a managerial perspective, leaders utilize authority for reward purposes. Leadership
and management skills, although distinct, are closely related. The combination of these skills results in
"Managerial Leadership," essential for effective functioning in various sectors, including education.

Higher education institutions require leadership for efficient operation, with academic
leadership at the forefront. Academic leaders, like rectors, must possess communication, problem-
solving, administrative, analytical, and evaluation skills. Academic leadership training provides
knowledge and practical examples, complemented by learning from predecessors' experiences.

Rectorship, a pivotal role in higher education, entails responsibilities for academic and
managerial leadership. Rectors must understand how followers perceive them, employing feedback and
balanced advocacy to enhance leadership traits. By analyzing assumptions and learning relevant
theories, academic leaders can improve their skills and authenticity.

In conclusion, effective academic leadership necessitates a range of skills and qualities that can
be developed over time. Academic leadership training, along with learning from experiences,
contributes to successful leadership. Rectors, as academic leaders and managers, hold significant
responsibilities and can enhance their abilities through structured learning routines.

Individuals feel the need to belong to a group and cooperate collectively due to reasons such as
fulfilling personal desires and goals. Establishing and mobilizing groups with specific objectives
requires unique skills and persuasive abilities. Leadership has been studied extensively over the years,
with various definitions and characteristics. It has been influenced by economic, political, and other
changes in society. Defining leadership is challenging due to its evolving nature.

Effective leadership is essential for individual and organizational success. In critical processes
like education, the importance of leadership becomes even more prominent. Educational leadership
involves supporting positive change, guiding institutions forward, and aiding in achieving the right
direction. Educational leaders are considered change agents. Research shows that leadership activities
positively impact learning systems, directly or indirectly benefiting students' learning experiences.

Academic leadership, especially in higher education, presents unique challenges due to diverse
stakeholders. Academic organizations involve various stakeholders such as students and faculty
members, demanding tailored policies and approaches for each. Leadership requires adapting to changes
within and outside the organization while using persuasive and motivating abilities.
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Academic leadership roles, such as rectors and deans, play a crucial role in universities. These
leaders must manage administrative tasks while also providing effective leadership. Research suggests
that rectors predominantly adopt democratic and supportive leadership styles. The structural approach
follows, and Kerr proposed categorizing university leaders based on personality, strategies, and
institutions.

In summary, leadership involves influencing others toward specific goals. Leadership's essence
lies in an individual's ability to influence, regardless of their position. Academic leadership, especially
in higher education, comes with its challenges due to diverse stakeholders. Effective leaders adapt to
changes, motivate, and guide institutions toward success.

The findings of the research reveal that almost every element encompassed within the broader
concept of leadership applies to academic leadership and rectorship as well. The essence of leadership
lies in bringing forth individuals' inherent potentials and guiding them appropriately. An effective
academic leader sets goals for the institution, manages students, faculty members, resources
systematically, and in a planned manner. They motivate their followers, encourage them to take action,
seek feedback to enhance their own development. The development of academic leaders necessitates
time and specific steps to comprehend, practice, and improve academic leadership skills. The research
emphasizes the significance of collaboration, problem-solving abilities, and consultation with
colleagues to effectively resolve challenges.

An academic leader must possess a perspective that follows current developments, conducts
analyses based on needs, engages in brainstorming with team members, and strives to exceed academic
standards (Ervay, 2006). Academic leaders are responsible for nurturing a positive learning environment
in higher education institutions and overseeing administrative matters (Oz ve Baloglu, 2021).

For rectors to act as effective academic leaders, it's crucial not only to take steps towards
problem-solving but also to share their problem-solving skills with their followers. This approach
cultivates effective leadership. Followers should be listened to attentively, provided with feedback,
encouraged to engage in brainstorming to facilitate thorough thinking and arrive at the most accurate,
efficient solution. Academic leaders must inspire vision among their followers, encouraging openness
to innovation and contemporary trends. In summary, effective academic leadership necessitates strong
communication skills, problem-solving abilities, administrative skills, analytical thinking, and
performance evaluation skills, all of which should be developed.

At the pinnacle of the academic leadership structure, rectors shoulder substantial responsibilities
in both academic leadership and management realms.
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EGITIM LIDERLIGIYLE ILGILI STANDARTLAR VE TURKIYE’DE EGIiTiM
LIDERLIGI: ISLLC OKUL LIiDERLiGi STANDARTLARI

Aslihan UZUN' & Mehmet SISMAN?

0z

Egitim sisteminin bir alt sistemi ya da birimi olarak okullarin, dngdriilen amaglar1 gergeklestirebilmelerinde ve okulun ¢iktilar:
tizerinde bir egitim lideri olarak okul miidiirlerinin ¢ok yonlii etkileri vardir. Bu nedenle okul miidiirlerinden, okuldaki giindelik
rutinleri gerceklestirmenin Gtesinde gerek okul toplumu gerekse okul gevresi yoniinden bazi liderlik davraniglarina ve
ozelliklerine sahip olmalar1 beklenmektedir. Kiiresellesme siirecinde egitim ve okul yonetimi alaninda giindeme gelen yeni
paradigmalar, giderek okuldan ve okul yoneticilerinden beklentilerin artmasina yol agmakta olup okula ve okul miidiirlerine
yeni gorev ve sorumluluklar yiiklemektedir. Dolayisiyla degisen toplumsal talep ve beklentiler, okul yoneticilerinden
beklentileri zaman i¢inde degistirmektedir. Buna bagl olarak egitim ve okul liderligiyle ilgili baz1 standartlarin gelistirilmesi
ve zaman i¢inde bunlarin ihtiyaglara gore giincellenmesi s6z konusu olmaktadir. Okul yoneticiligi ve liderligi konusunda ilk
aragtirmalarin yapildig1 ve standartlarin gelistirildigi tilkelerin baginda Amerika Birlesik Devletleri (ABD) gelmektedir. Soz
konusu standartlar, baglangigta 1996 yilindaki, kisa adiyla, ISLLC standartlar1 adiyla ortaya konulmus olup 2008 ve 2015
yillarinda yeni adiyla giincellenmis ve gelistirilmistir. Bu makalede yukarida sozii edilen egitim ve okul liderligi ilgili belirtilen
standartlar incelenmigtir. Bu kapsamda Tiirkiye’de okul yOneticisi segme ve atama, okul yoneticilerinden beklenen rol ve
sorumluluklara deginilerek bu baglamda egitim ve okul liderligiyle ilgili standartlar gercevesinde Tiirkiye’de Milli Egitim
Bakanliginca (MEB) okul yoneticisi segme ve atama siireciyle ilgili gelistirilen ilgili mevzuat ve yetistirme programlari, Milli
Egitim Suralarinda egitim yoneticiligi konusu, okul yoneticisi segme ve istihdamiyla ilgili uygulamalar incelenmistir. Yapilan
alan taramasi sonucunda okul yoneticiliginde uzmanlagma siirecinde baz1 yeterlilik veya standartlar gelistirme girisimlerinin
oldugu ancak heniiz ulusal diizeyde biitiinciil ve siirdiiriilebilir standartlarin heniiz olusturulamadigi sonucuna ulagilmistir.

Anahtar Kelimeler: ISLLC, Okul Miidiirleri, Tarama, Liderlik, YoOnetim.

Standards in Educational Leadership and Educational Leadership in Tiirkiye: ISLLC
Standards about Educational Leadership

Abstract

As a sub-system or unit of the education system, school principals, as an education leader, have multifaceted effects on the
achievement of the foreseen goals and on the outputs of the school. For this reason, school principals are expected to have some
leadership behaviors and characteristics in terms of both the school community and the school environment, beyond performing
the daily routines at school. New paradigms that have come to the fore in the field of education and school management in the

1 Doktora Ogrencisi, Fatih Sultan Mehmet Vakif Universitesi, Egitim Fakiiltesi, Egitim Yénetimi Anabilim Dali,
aslihnuzn@gmail.com ORCID: 0000-0003-2495-8638

2 Prof. Dr., Fatih Sultan Mehmet Vakif Universitesi, Egitim Fakiiltesi, Egitim Y6netimi Anabilim Dali, msisman@fsm.edu.tr
ORCID: 0000-0003-1816-5412
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globalization process lead to an increase in expectations from the school and school administrators and impose new duties and
responsibilities on the school and school principals. Therefore, changing social demands and expectations change expectations
from school administrators over time. Accordingly, some standards related to education and school leadership are developed
and updated over time according to needs. The United States of America (USA) is at the forefront of the countries where the
first researches on school management and leadership were made and standards were developed. These standards were initially
introduced under the short name ISLLC standards in 1996, and were updated and developed under the new name in 2008 and
2015. In this article, the above-mentioned standards regarding education and school leadership are examined. In this context,
the selection and appointment of school administrators in Turkey, the roles and responsibilities expected from school
administrators are mentioned, and in this context, the relevant legislation and training programs developed by the Ministry of
National Education (MEB) in Turkey regarding the selection and appointment process of school administrators, within the
framework of standards related to education and school leadership in the National Education Councils, practices related to the
subject of education administration, selection and employment of school administrators were examined. As a result of literature
review, it was concluded that there are attempts to develop some qualifications or standards in the specialization process in
school administration, but that holistic and sustainable standards at the national level have not yet been established.

Keywords: Leadership, ISLLC Standards, School Leadership.

Giris

Egitim ve okul yonetimi alaninda arastirmacilar ve politika yapicilar, gecen ylizyilin son
ceyreginden itibaren etkili okullarin 6zelliklerini belirleyerek okullar1 gelistirme ve iyilestirme, daha
etkili okullar olusturma konularinda ¢aligmalar yiiriitmektedir (Cravens vd.,2013). Bu c¢aligsmalar,
okullarin i¢inde bulunduklari sosyal, siyasi ve ekonomik g¢evreye gore farklilagmaktadir. Sanayi
déneminden sanayi sonras1 doneme gegis, okul ve egitimle ilgili yeni kavramlari beraberinde getirmistir.
Ekonominin kiiresellesmesi ve bilgi ekonomisinin gelismesi, bilgi teknolojilerinin her alanda 6nemli
hale gelmesi, bagar1 kavraminin yeniden tanimlanarak temelde farkli beceri ve yetkinlikleri icermesi,
bunlardan bazilaridir (Adams, 2006). Bu degisim siirecinde okullarin temel amaglarini
gerceklestirebilmesi ve varliklarini siirdiiriilebilmesi i¢in degisen baglamlara ve taleplere bagli olarak
ogrencilere yeni beceri ve yetkinliklerin kazandirilmas: gerekli goriilmektedir (OECD, 2008). S6z
konusu beceri ve yetkinliklerin kazandirilmas: siirecinde okullarin, 6grenci basarisini artirict ya da
azaltic1 etkileri olabilmektedir (Marzano, Waters, McNulty, 2021; OECD, 2020). Bu kapsamda degisen
cevre kosullarina bagli olarak okul yoneticilerinin sorumluluklari artarak genislemekte; okul liderligi,
belirli uzmanlik ve becerileri gerekli kilan bir uzmanlik alani haline gelmektedir (Kafka, 2009). Giderek
egitim ve okul yonetimi alaninda, liderlik kavrami 6n plana ¢ikmakta; bu baglamda okul yoneticiligi ve
miidiirliigii yerine, egitim liderligi, okul liderligi, 6gretim liderligi gibi kavramlastirmalar daha ¢ok
tercih edilmektedir (Balci, 2022). Egitim liderligi alaninda gelistirilen standartlardan s6z etmeden 6nce
bu alanda degisen paradigmalarin bilinmesinin, standartlarin daha iyi anlasgilmasina katki saglayacagi
disiiniilmektedir. Asagida Sekil 1’de egitim yonetimi alaninda ge¢misten bugiine gelistirilen
yaklagimlarin beslendikleri teori ve paradigmalar 6zetlenmistir:

Frederick Taylor ve Yénetim Teorisi Dig etkenlerin artan
bilimsel ynetimin Hareketi ; egitim baskisi
ilkeleri yoneticileri teori Okul ve toplum

Mantiksal positivist

gelistirip test eder arasinda ittifakin
_ ve yapisal kurulmasi ve insan
islevselci lider .
kaynaklarinin geligimi
[ ] [ ] [ ] [ ]
1920-
oncesi
Egitim yéneticileri, Egitim Hedef: brgiitsel Elestirel teori,
geleneksel ybnetiminde denge ve Max postmodernizm
manevi degerleri hiyerargik- Weber'in ve gogulculuk
tegvik eden ve dogrusal ve biirokrasi bigimlerinin
sosyal baglantilar béliimlere ayrilan kavrami ortaya gikis!
gelistiren bir lider bir model

Demokratik lider

Sekil 1. Egitim liderligine tarihsel bakis (English, 2006, 5.623-625)
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Sekil 1 incelendiginde; toplumda degisen sosyal, politik ve ekonomik kosullara bagli olarak
okul liderlerinden beklenenlerin degisimi anlagilmaktadir. Bu gelisim siirecinde 1920’lerin 6ncesinde
egitim liderleri, gelencksel degerleri siirdiiren bir lider olarak tanimlanirken karar verme siireglerinde
sezgilerin 6nemli oldugu, yonetim alaninda Frederick Taylor’un gelistirdigi bilimsel yonetim teorisi
sonrasinda bu yaklagimdan vazgegilerek okul yonetim siireglerine teknik birtakim ilkelerin hakim
oldugu anlagilmaktadir. 1930°1u yillarda 2. Diinya Savasinin etkisiyle demokratik liderlerden iiretken
bir toplum hayati olusturmada kolaylastirict olmalar1 beklenmektedir. 1940’larin sonlarinda ise egitim
liderlerinden bir arasgtirmaci gibi teori ve uygulama arasindaki iliskiye bagl bilgi tabaninmn
olusturulmasinda katki saglamasi beklenmistir. Bunun yani sira, {iniversitelerde yonetici yetistirmeye
yonelik kurslarin agilmasi giindeme gelmistir. 1960’larda ise yonetimde biirokrasi ve rasyonellik
kavramlar1 giindeme gelmistir. Egitim liderlerinden kendi otoritelerini koruyarak biirokrasinin
desteklenmesi ve siirdiiriilmesi  beklenmistir. Planlama ve degerlendirme siiregleriyle ilgili
karmagiklagan stratejiler ve okul disi etkenlerin okullar {izerindeki baskisinin, okul yoneticilerinin
kendilerini savunmasiz hissetmelerine sebep oldugu ileri siiriilmektedir. 1970’1erden itibaren ise okullar
tizerinde giderek artan baskilarin, okul yoneticilerini ¢evreyle is birliklerinin kurulmasina yonlendirdigi
ve insan kaynaklarinin gelistirilmesi i¢in olumlu ve destekleyici bir okul kiiltiirii olugturmalar geregi
vurgulanmaya baglanmistir. 1980’ler ve 1990’larda ise postmodernist paradigma kapsaminda gelisen
¢ogulcu yaklasim, egitim liderlerinin kisilerarasi kolaylastirici, bilgi yoneticisi ve karar verici rollerini
uistlenmelerini gerekli kilmistir (English, 2006).

Okul yoneticilerinin, okullarin basarisinda ve amaglarin1 gergeklestirmelerinde hem dogrudan
hem de dolayli etkileri olabilmektedir (Williams, 2015). Bu etkiler, okulun vizyonuna bagli olarak okul
kiiltiiriniin ve ortaminin, etkili 6grenmeler icin uygun bir bigimde tasarlanmasina dayanmaktadir.
Okulun kisiligi olarak da ifade edilen s6z konusu kiiltiiriin olusturulmasi, okul yoneticilerinin temel
rolleri arasinda goriilmektedir (Murphy, 2013; Hoy vd., 1998). Okul yoneticilerine yiiklenen yeni roller
kapsamimda modern toplumlarda 2. Diinya Savasi sonrasinda egitimde demokratiklesme ve firsat
esitliginin saglanmasina yonelik yaygin bi¢imde giindeme gelen taleplere bagli olarak okullarin biitiin
ogrenciler icin daha etkili hale getirilmesi, okul liderligiyle ilgili baz1 standartlarin olusturulmasi, okul
yoneticilerinin daha donanmimli bir bigimde yetistirilmesi ihtiyacini ortaya ¢ikarmistir. Bu kapsamda,
Amerika Birlesik Devletleri'nde (ABD) 24 eyaleti kapsayan Eyaletler Arasi Okul Liderleri Lisans
Konsorsiyumu (ISLLC) tarafindan 1996 yilinda okul liderligiyle ilgili ilk ulusal standartlar seti
hazirlanmigtir. Egitim Yonetimi Ulusal Politika Kurulu (NPBEA) ve ABD Eyalet Okul Yoneticileri
Bagkanlar1 Konseyi (CCSSO) tarafindan ortaklasa yonetilen bir proje olarak, okul yoneticileri i¢in ulusal
standartlar olusturularak mesleki gelisimi yonlendirmek ve standartlara bagli lisans degerlendirmelerini
yapmay1 amaglamaktaydi (English, 2006). Standartlarin hazirlanmasinda temel alinan birkag¢ ilke
gelistirilmis ve bu ilkeler, 6grenci dgrenmesi, degisen okul liderlerinin roli, is birligi, meslegin
saygmliginin artirilmasi, okul liderlerine yonelik standartlara dayali degerlendirme sistemi ve tutarli
davranis gibi konular1 kapsamaktadir (s.525).

Egitim liderligine yonelik ISLLC (1996) standartlarinin, okul yonetimiyle ilgili yetistirme
programi ve uygulamalar iizerinde dogrudan ve dolayli etkileri bulunmaktadir (Murphy, 2015). Daha
sonra degisen sosyal, siyasi ve ekonomik baglamla iligkili olarak s6z konusu standartlar, 2008 yilinda
gbzden gecirilerek yeniden belirlenmistir. Yeni standartlarin olusturulmasinda okul yonetimiyle iliskili
bulunan biitiin paydaslarin  katilimi  saglanmistir.  Okul liderligiyle 1ilgili yeni standartlarin
belirlenmesinde her ne kadar 1996 yilinda belirlenen standartlara bagl kalinmis ise de 2008 yilinda bir
onceki standartlarda yer alan uzun listeler yerine kapsayici temel islevlere yer verilmistir. S6z konusu
standartlar daha sonra 2015 yilinda yeniden giincellenmis olup daha 6nce belirlenen alt1 standarda ilave
olarak dort standardin daha eklendigi goriilmiistiir. Bu makalede, okul liderligiyle ilgili olarak 1996
yilindan itibaren zaman i¢inde siirekli degisikliklere ugrayan ve kisaca ISLLC standartlari olarak bilinen
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bu standartlarin tamtilmasi ve Tirkiye baglaminda egitim yoneticiligiyle ilgili yetistirme ve
uygulamalarin mevcut durumunun ortaya konulmasi amaglanmustir.

Egitim Liderligiyle ilgili ISLLC Standartlari (1996)

Bu belgede, okul yoneticilerine yonelik alt1 standarda yer verilmigtir. Her bir standart basligi
altinda bu standartlarin gerceklestirilmesine yonelik olarak okul liderlerinin sahip olmalar1 6ngdriilen
bazi inang ve degerlere, standartlarin dayandigi ve okul liderlerinin sahip olmasi ongoriilen bilgi
temellerine ve beklenen performans gostergelerine deginilmistir. Belgede yer alan konu bagliklari,
asagida sirastyla kisaca agiklanmistir.

Birinci standartta okul yoneticisi; okuldaki Ogrenme siirecine yonelik paylasilan vizyonu
olusturan, uygulayan ve 6grencilerin basarisini yiikseltecek yonetim siire¢lerinden sorumlu olan bir lider
olarak tanmimlanmistir. Yoneticilerden; cogulcu bir toplumda 6grenci kazanimlari, stratejik planin
gelistirmesi ve uygulamasi, sistem teorisi, veri toplama ve veri analizi teknikleri, iletisim siirecinin
yonetimi konularinda yeterliklere sahip olmalari, bunlart etkili bir sekilde kullanarak okulda goriis
birligi olusturabilmesi beklenmektedir. Yoneticilerin sahip olmasi beklenen inang ve degerler
incelendiginde ise her 6grenciyle ilgili yiiksek basari beklentisi icinde bulunma, herkesin 6grenebilecegi
inancina baglh olarak gerekli bireysel ve kurumsal gorevlerin planlanmasi konular1 vurgulanmaktadir.
Yoneticilerin performans gostergeleri incelendiginde ise biitiin okul paydaslarinin katilimiyla okulun
vizyon ve misyonunun olusturulmasi, cesitli toplanti, téren ve sembollerle bu vizyon ve misyonun
paylasilmasi ve yansitilmasi, buna katkida bulunanlarin basarilarinin taninmasi ve kutlanmasi, okul
iyilestirme cabalarinda aktif rol alinmasi ve degerlendirme ydntemlerinin belirlenerek amaclarla
sonuclarin diizenli bir sekilde degerlendirilmesinin gerekliligine dikkat ¢ekilmektedir.

Ikinci standartta okul ydneticisi, dgrenci basarisini temel alan siirdiiriilebilir okul kiiltiirii ve
miifredatt olusturan bir lider olarak belirtilmistir. Okul yoneticisi, 6grenci 6grenmelerinin yani sira
caliganlarin mesleki gelisimlerini destekleyen bir lider olarak tanimlanmigtir. Bunun i¢in yoneticilerin,
uygulamali 6grenme ve motivasyon teorilerine hakim olmasi, dgrenci basarisi ve gelisiminde ilgili
teorilerden yararlanilmasimi saglayan bilgi ve anlayisa sahip olmasi beklenmektedir. Okul iginde
gesitliligin egitim programlarina dahil edilerek yetiskin 6grenmesi, degisim siireci ve teknolojinin
roliiniin farkinda olunmas1 gerekli goriilmektedir. Bu bilgi setlerinin yani sira yoneticilerden, hayat boyu
ogrenme ve mesleki gelisimi, okul gelistirme siirecinde tamamlayict siiregler olarak gdérmesi ve
ogrenmeyi destekleyen bir okul kiiltirtinii olusturmasi beklenmektedir. Performans gostergeleri
incelendiginde ise arastirmalardan, 6gretmenlerin deneyimlerinden ve onerilerinden faydalanilarak okul
miifredatinin olusturulmasi, okulun basari odakli olarak oOrgiitlenmesi, etkili 6grenmeyi saglayan
faktorler lizerinde diisiintilmesi, bunun icin gerekli eylem planlarimin olusturulmasi, son olarak da
Ogrenci ve calisanlarin duygularina deger veren bir okul kiiltiiriiniin olugturulmasi 6ngoriilmektedir.

Ucgiincii standart ile okul yoneticisi, dgrenmeye elverisli ortamin tasarlanmasinda okulun sahip
oldugu biitiin kaynaklar1 ve okul siireglerini etkili bir sekilde yoneten bir lider olarak betimlenmektedir.
Okul yoneticilerinin, orglit gelistirmeyle ilgili ilke ve modeller, bélgesel diizeyde operasyonel siiregler,
insan kaynaklarmin ve okul biitcesinin yonetimi hakkinda bilgi sahibi olmasi beklenmektedir.
Yoneticilerin; okulun gelisimi i¢in risk almasiin gerekliligine, paydaslarin yonetim siireglerine
katiliminin 6nemli olduguna, sorumluluk iistlenme ve karar verme siire¢lerinde 6grencilerin yararini 6n
planda tutma geregine inanmas1 beklenmektedir. Performans gostergelerine bakildiginda ise alandaki
yeniliklerin takip edilmesi ve uygunlugu acisindan degerlendirilmesi, zaman yonetimi, okul
ihtiyaclarima yonelik kaynaklarin diizenlenmesi, firsatlar ve muhtemel problemlere dair analizler
yapilmasi, etkili grup etkilesimi, ¢atigma yoOnetimi, paydaslarin katilimi ve okul kayitlarmin gizli
tutulmasina yonelik maddeler yer almaktadir.
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Dordiincti standartta, okul yoneticisinin rollerinin tanimlanmasinda okul dis1 paydaslarla is
birligi, okul ¢evresindeki kaynaklarin okula yonlendirilmesi ve okul ¢evresinde meydana gelen farkli
talep, ihtiya¢ ve ilgi alanlarina cevap verilebilmesi konular1 vurgulanmaktadir. Yoneticilerin; okulu
etkileyen cevresel faktorler, okul dinamikleri, cevresel kaynaklar, is birligine dayanan basarili modeller
konusunda bilgi sahibi olmalar1 beklenmektedir. Yoneticilerin; is birligine, katilima, kamunun
bilgilendirilmesine ve farkliliklarin okulu zenginlestirdigine dair bir inanca sahip olmasi
ongorilmektedir. Performans gostergelerinde ise, okul toplulugunun ¢evrede goriiniir olmasi, diger
topluluk tyeleriyle yiiksek diizeyde iletisim iginde olunmasi, diger okul ve toplum liderlerinin
desteginin alimmasi, okul amaglarma ulasilmasinda ve problemlerin ¢éziimiinde eldeki kaynaklarin
degerlendirilmesi, farkliliklara deger verilmesi, ¢aliganlarin is birligi yapma becerilerinin gelistirilmesi
ve medyayla etkili iligkilerin kurulup siirdiirilmesi olarak siralanmusgtir.

Besinci standartta okul yoneticilerinin adil, etik ilkelere uygun ve biitiinsel davranmasi tizerinde
durulmaktadir. Yoneticilerin; modern toplumda egitim ve liderlik roliiniin nemi, mesleki etik kodlar,
egitim tarihi ve felsefesi, farkliliklarin degeri konularinda bir anlayisa sahibi olmalar1 beklenmektedir.
Yoneticilerin; okulda verilen kararlarin getirdigi sorumlulugu kabul etmesi, okul toplumunun geligimi,
erigilebilir ve nitelikli okullar olusturma siirecinde, yasal metinlerde yer alan ilkelere bagli olmalarina
deginilmektedir. Yoneticilerden beklenen eylemlere bakildiginda ise kisisel ve mesleki degerlerin
incelenmesi, etik kodlara baglilikta model olunmasi, insanlara adil ve esit davranilmasi, 6grenci ve
calisanlarin gizliliginin giivence altina alinmasi, okulun toplum denetimine agik tutulmasi ve yasal
zorunluluklarin takibi gibi maddeler siralanmustir.

Altinci ve son standartta ise okul yoneticisi, bulundugu gevre ve baglami anlayan, buna cevap
veren ve bunu etkileme giiciine sahip bir lider olarak ifade edilmektedir. Bu kapsamda yoneticilerden
yonetisim ilkeleri, demokratik bir toplumda demokrasinin korunmasi, ekonomik yonden iireten
bireylerin yetistirilmesi, egitimle ilgili yasalar, okulu etkileyen politik, kiiltiirel ve diger sistemler,
egitime yonelik kiiresel sorunlar, gii¢liikler ve politika gelistirmenin dinamikleri hakkinda bilgi sahibi
olmalar1 beklenmektedir. Egitimin, sosyal hareketlilikte bir ara¢ olarak goriilmesi, egitimi etkileyen
diger karar vericilerle diyalog halinde bulunulmasi, &grencilerin korunmasi ve gelisiminde yasal
koruyuculardan faydalanilmas1 gerektigi belirtilmektedir. Deger ve inanglarin sekillendirecegi
eylemlere bakildiginda ise toplumda farkli gruplarin temsilcileriyle etkilesimin siirdiiriilmesi, diger
karar verici makamlarla iletisim yollarmin gelistirilmesi, okulun yasalar ve politikalar ¢ergevesinde
yonetilmesi gibi uygulamalara yer verilmistir.

Egitim Liderligiyle ilgili Giincellenmis ISLLC Standartlari (2008)

Yukarida ifade edilen ve okullarda liderlikle ilgili anlayis ve uygulamalarin giliclendirilmesine
yonelik alt1 standart, aradan on yili askin bir siire gectikten sonra giincellenerek yeniden gelistirilmistir
(ISLLC, 2008). Bu standartlar; paylasilan vizyon, 6grenci ve c¢alisanlarin mesleki 6grenmelerine
elverisli okul kdiltiirii ve 6gretim programinin hazirlanmasi, etkili 6grenme ortaminin olusturulabilmesi
icin etkili yonetim siireclerinin olusturulmasi, okul kadrosu ve topluluk iiyeleriyle is birligi, biitiinsel,
adil ve etik davranma, politik, sosyal ve kiiltiirel baglamlar1 anlama, buna cevap verebilme ve etkileme
olarak gruplandirilmustir.

[k standartta, siirekli 6grenmeyi tesvik eden okul Kkiiltiiriiniin gelistirilmesine yonelik
paydaslarin hepsi tarafindan paylasilan bir vizyonun gelistirilmesi vurgulanmaktadir. Ortak katilimla
paylasilan vizyonun olusturulmasi ve uygulanip gelismesine yonelik olarak 6gretmenlerin ¢abalarinin
birlestirilip biitlinlestirilmesine deginilmektedir. Amaglara yonelik kurumsal etkililigin 6l¢lilmesinde
veri toplama ve veri analizi, alinacak geribildirime gore siirdiiriilebilir gelisme icin eylem planlarinin
g6zden gegirilmesi ve uygulama soz edilen islevler arasinda yer almaktadir.
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Ikinci standart, egitim lideri tarafindan Ogrenci Ogrenmelerini ve calisanlarin mesleki
ogrenmelerini destekleyici okul kiiltiiriiniin olusturulmasini kapsamaktadir. Giiven ortamina dayali
isbirlik¢i 6grenme kiiltiiriiniin olusturulmasi, miifredatin 6grenme kiiltiiriiyle uyumlu bir sekilde
hazirlanip smif ortaminin 6grenmeye elverisli bir sekilde tasarlanmasi hususlart belirtilmektedir.
Egitimde kalitenin artirilmasina yonelik olarak calisanlar arasi liderlik kapasitesinin paylasilmasi,
Ogrencilerin Ogrenme siireglerinde aktif rol almalari, kolaylastirici teknolojik uygulamalardan
faydalanilmasi ve 6grenci basarisinin siirekli takip edilip degerlendirilmesi hususlari ifade edilmektedir.

Ugiincii standartta okul yonetim siireclerinin ve okul kaynaklarinin yonetiminin, basariy1
destekleyici bir sekilde diizenlenmesine deginilmektedir. Standardin gergeklestirilmesine yonelik
islevlere bakildiginda ise insan kaynaklarini da iceren mali ve teknolojik kaynaklarin tahsis edilmesi,
kaynaklarin verimli bir sekilde kullanilmasi, yonetim siireglerinin izlenmesi ve degerlendirilmesi,
Ogretim faaliyetlerinde zamanin etkili olarak kullanilmasi konular1 dile getirilmektedir. Dagitilmig
liderlik kapasitesiyle 6grenci ve ¢alisanlarin refahinin desteklenmesi vurgulanmaktadir.

Dordiincti  standartta, okul paydaslariyla is birligine deginilmektedir. Okullarin, okul
kadrosunun ve c¢evrede yer alan topluluklarin desteklerinin alinarak Ogrencilerin farklilasan
ihtiyaclarinin karsilanmasinda kaynak olusturabilmesine odaklanilmaktadir. Ogrenci basarisina iliskin
yliksek beklentiler konusunda ailelerle olumlu iligkilerin kurulmasi ve siirdiiriilmesi, s6zii edilen islevler
arasinda yer almaktadir. Ek olarak, toplumda farklilasan kiiltiirel, sosyal ve entelektiiel gelismelerin
anlasilmasi ve bunlarin ortak amaglar ¢ercevesinde kullanilmasi gerekli goriilmektedir.

Besinci standart, isbirlik¢i okul kiiltiiriiniin olusturulmasini kapsamakta olup okul liderinin adil,
etik ve biitlinciil davranigini vurgulamaktadir. Bu standartla ilgili olarak okul liderlerinden okulun
seffaflik, hesap verebilirlik ve sosyal adalet ilkelerini temel alan uygun davranislariyla rol model olmasi
beklenmektedir. Farkindalik bilinciyle gesitli degerlerin korunmasina deginilmektedir.

Altinct ve son standartta ise farkli kiiltiirel baglamlarin anlasilmasi ve 6grenci basarisinin
artirlmasinda farkliliklar iizerinde etki olusturabilme konular1 vurgulanmaktadir. Ogrenci basarisini
etkileyen kararlarin alinmasinda etkin rol alan gii¢ yapilarinin anlagilmasi ve bunlar etkileme yollarimin
analiz edilmesi, liderlik stratejilerinin girisim faaliyetlerine yonelik olarak uyum igerisinde kendini
gosterebilmesine ihtiyag duyulmaktadir. Asagidaki Tablo 1’de yukarida s6z edilen iki standart belgesi,
vurgulanan kavram ve bagliklar yoniinden karsilastirilarak 6zetlenmistir:

Tablo 1. ISLLC 1996 ve ISLLC 2008 Belgelerinin Karsilastirilmast
ISLLC STANDARTLARI (1996)

Standart 1: Vizyon

Bilgi Temelleri, inanc ve Degerler, Performans Kriterleri:

29

Standart 2: Okul Kiiltiirii ve Tklimi

Bilgi Temelleri, inang ve Degerler, Performans Kriterleri:

39

Standart 3: Kaynaklarin Y&netimi

ISLLC STANDARTLARI (2008)

Standart 1: Vizyon
islev: 5

Standart 2: Okul Kiiltiirii ve Ogretim Programi
islev: 9

Bilgi Temelleri, inang ve Degerler, Performans Kriterleri:

38

Standart 3: Uygulamalar, Y6netim ve Kaynaklar
islev: 5

Standart 4: Is Birligi

Standart 4: Okul Kadrosu ve Topluluk Uyeleriyle s

Bilgi Temelleri, inanc ve Degerler, Performans Kriterleri: Birligi

29 islev: 4
St.an'dart 5: Dur.us‘t ve Adil Yozletlm ) ) Standart 5 Etik
Bilgi Temelleri, Inan¢ ve Degerler, Performans Kriterleri: islev: 5

29

Standart 6: Toplumsal Degiskenlere Gore Yo6netim

Bilgi Temelleri, inanc ve Degerler, Performans Kriterleri:

19

Standart 6: Politik, Sosyal, Yasal ve Kiiltiirel Baglam
islev: 3

Kaynak: CCSSO, 2008
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Egitim Liderligiyle flgili PSEL Standartlari (2015)

Egitimin dinamik olan yapis1 geregi okullarin varligint degisen toplum, durum ve baglamlarda
stirdiirebilmesi igin okul liderlerine siirekli yeni roller yiiklenmektedir. Bu roller, yukarida agiklanmaya
caligilan okul liderligiyle ilgili standartlara da yansimaktadir. Yukarida ifade edilen ISLLC standartlari,
2015 yilinda yeniden giincellenmis olup Okul Liderleri I¢in Mesleki Standartlar “Professional Standards
for Educational Leaders (PSEL)” olarak yeniden adlandirilmistir. Bu standartlar belgesinde s6z edilen
yeterlikler; misyon, vizyon, temel degerler; etik ve mesleki normlar; esitlik ve kiiltiirler aras1 duyarhilik;
miifredat, 6gretim faaliyetleri ve degerlendirme; 6grenciler i¢in ilgili ve destekleyici topluluk; okul
calisanlarinin mesleki kapasitesi; 6gretmen ve diger ¢alisanlar igin mesleki topluluklar; aile ve okul dist
paydaslarin katilimi; uygulamalar ve yonetim, okul iyilestirme bagliklart altinda siralanmigtir (National
Policy Board for Educational Administration, 2015). Yukaridaki herbir standart kapsaminda okul
yoneticilerinin gostermeleri beklenen islevlere deginilmistir. Bu islevler; okul yoneticilerinin sahip
olmas1 gereken yetkinlik ve becerileri kapsamakta olup ayni zamanda onlarin yetistirilme siirecine
yonelik olarak bir kilavuz niteligindedir.

Misyon ve vizyon kapsaminda, okul toplumu i¢inde, 6grencilerin akademik ve sosyal yonden
basarilarinin artirilmasina yonelik temel degerlerin olusturulup gelistirilmesi vurgulanmaktadir. Bu
amaca yonelik olarak okul yoneticilerinden; amaca uygun egitim misyonu gelistirmesi, her 6grencinin
Ogrenebilecegini vurgulayan uygulamalarin tesvik edilmesi ve okul c¢evresinde bulunan {iyelerle is
birligi i¢inde egitim vizyonunun olusturulmasi, okul kiiltiiriinii karakterize eden esitlik, sosyal adalet
gibi ilkelerin belirtilmesi, eylem planlarinin uygulanmasi ve siirekli degerlendirilmesi beklenmektedir.

Etik ve mesleki normlar kapsaminda belirlenen standartla temel degerlere yonelik normlarin
gelistirilmesi ifade edilmektedir. Meslegin uzmanliga dayandigini vurgulayan karar verme, ortak
sorumluluk bilinci, formal ve informal iletisim, okuldaki farkliliklarin yonetilmesinde demokratik ilke
ve degerlerin dikkate alinmasi ve profesyonel davranis sergilenmesi tesvik edilmektedir.

Esitlik ve Kkiiltiirleraras1 duyarlilik kapsaminda ifade edilen standartla firsat esitligi ilkesi
kapsaminda farkli kiiltiirel degerlerin korunmasina yonelik uygulamalara deginilmistir. Egitim
liderlerinden okul kiiltiiriiniin gelistirilmesine katkida bulunulmasinda okul ve &grenciyle ilgili
politikalarin gelistirilmesi, 6grenci gelisimine yonelik uygulamalarin 6grencilerin hepsinin erisimine
acik bicimde tasarlanmasi ve ¢alisanlarin 6nyargilari ile yiizlestirilmesinin saglanmasi ve davraniglarin
ortaklastirilmasi beklenmektedir.

Miifredat, 6gretim faaliyetleri ve degerlendirme kavramlarini igeren standartla okulun vizyon,
misyon ve temel degerlerini yansitan miifredat; belirlenen programla tutarli 6gretim ve degerlendirme
faaliyetlerinin tasarlanmasina deginilmektedir. Bu standarda yonelik olarak 6grencilerin saglikli bir
kimlik kazanmasinda 6grenme siireclerine yardimec1 ve yol gosterici sinif ortamlariin tasarlanmasi,
yoneticilerden beklenen sorumluluklar arasinda yer almaktadir. Ogrencilere yonelik yiiksek basari
beklentisi i¢inde iyi uygulamalarin simiflar arasinda yayginlastirilmasi ve dgrencilerin biitlinciil olarak
degerlendirilmesine olanak saglayan uygulamalarin tesvik edilmesi beklenmektedir.

Okulun, ilgili ve destekleyici bir topluluk olarak olusturulmasi, 6grenci 6grenmesini temel alan
uygulamalari ifade etmektedir. Ogrencilerin farklilagan ihtiyaglarmin karsilanmasina uygun, onlara
deger verilerek iiyesi olduklar1 toplumda aktif rol almalarini tesvik eden, bu kapsamda okul i¢inde ve
okul disinda destekleyici hizmetlerin yiiriitiilmesi ve olumlu davranislarin pekistirildigi okul kiiltiiriine
ihtiya¢ oldugu vurgulanmaktadir.

Okul ¢alisanlarinin mesleki kapasitelerinin gelisimine yonelik standart kapsaminda yukarida
bahsedilen uygulamalarin gergeklestirilmesi ve gelistirilmesi i¢in sorumlu olan g¢alisanlarin mesleki
yeterliliklerinin artirilmasi 6ngoriilmektedir. Yetkin dgretmenlerin ise alinmasiyla baslayan bu siirecin,
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stirekli mesleki gelisimlerinin tesvik edilmesiyle devam ettirilmesi beklenmektedir. Bu anlamda okulda
gelisim ve Ogrenme kiiltiiriiniin  olusturulmasiyla o6gretmenlerin  yetkinliklerinin g6z Oniinde
bulundurularak farkli takimlara dahil edilmesi, farkli uygulamalarin yiriitiilmesine yonelik tesvik
edilmesi ve desteklenmesi gerekli goriilmektedir.

Mesleki topluluk kavrami, sadece 6grencilerin degil ayni zamanda dgretmen ve diger personelin
de 6grenme siireclerine vurgu yapmaktadir. Ogrenme déngiisiine uygun bir ortam hazirlamaya yonelik
kosullarin gelistirilmesi, bireysel zekénin kolektif zekdya doniismesi i¢in eylemlerin planlanarak
uygulanmasi, 6grenci basarisina yonelik ortak sorumluluk bilincinin gelistirilmesi 6ngoriilmektedir. Ek
olarak, okul kadrosu ve ¢alisanlar arasinda is birliginin artirilmasi ve uygulamalarin gelistirilmesi i¢in
iyilestirmelerin desteklenmesine deginilmektedir.

Okul dis1 paydaslarin katilimiyla okul ¢evresinde yer alan aile ve diger kurumlarin karsilikli
fayda kapsaminda desteklerinin alinmasi ve erisime acgik bir toplulugun olusturulmasi geregi
belirtilmektedir. Etkin egitim liderlerinden 6grenci O0grenmelerinin artirilmasina olanak saglayan
bolgesel kaynaklarin kullanilmasi, diger kurumlarla ortakliklarin olusturulmasi ve ¢ift yonlii agik
iletisim araglarindan faydalanilmasi beklenmektedir.

Okul yonetim siiregleri yoniinden yaklasildiginda ise etkili egitim liderlerinden diger
standartlarda belirtilen uygulama, vizyon ve misyon, ortakliklarin kurulmasi, uygun okul yapisinin
olusturulmasina yonelik alt standartlara deginilmektedir. Daha genis kapsamda egitim sisteminin {ist
basamaklarinda yer alan kurumlarla iletisimde bulunmak; yasa, politika ve diizenlemeleri yakindan
takip etmek; okuldaki insan kaynaginin stratejik yonetimini saglamak; uygulamalarin verimlilik ve
niteliginin artirilmasi igin giincel teknolojilerden yararlanmak; son olarak da iletisim ve verilerin
kaydedildigi, siirecin takip edildigi kanallarin olusturulmasi hususlari ifade edilmektedir.

Son standart olarak okul iyilestirme bashgi, diger standartlarin toplandigi semsiye standart
olarak nitelendirilebilir. Okul liderleri, okulun vizyon ve misyonu cercevesinde 6grenci dgrenmesine
yonelik iyilestirici faaliyetlerde bulunan degisim ajanlar: olarak nitelendirilmektedir. Genis anlamda,
toplum iginde okulu aktif hale getirmede planlama, uygulama, izleme, geribildirim ve degerlendirme
stireglerine iligkin elverisli bir yapinin olusturulmasi, yapiy1 destekleyecek davraniglarin tesvik edilmesi,
risk almaya yonelik bir kiiltiiriin yerlesmesi ve liderlik kapasitesinin paylasilmasi gerekli gériilmektedir.

Asagida Tablo 2’de 2015 yilinda gelistirilen standartlar setinde yer alan bagliklarin 2008 yilinda
gelistirilen setle karsilagtirmasina yer verilmistir:

Tablo 2. ISSLC 2008 ve PSEL 2015 arasindaki baglanti

ISLLC 2008 Standartlari PSEL 2015 Standartlar

1.Misyon, Vizyon ve Temel Degerler

10.0kul Iyilestirme

4 Miifredat, Ogretim Faaliyetleri ve Degerlendirme
5.0grenciler igin {lgili ve Destekleyici Topluluk
6.0kul Caliganlarinin Mesleki Kapasitesi
7.0Ogretmen ve Calisanlar icin Mesleki Topluluk
5.0grenciler icin Ilgili ve Destekleyici Topluluk

Vizyon

Okul Kiiltiirii ve Ogretim Progranm

Uygulamalar, Yo6netim ve Kaynaklar 6.0kul Caligsanlarmin Mesleki Kapasitesi
9.Uygulamalar ve Yonetim
Okul Kadrosu ve Topluluk Uyeleriyle I Birligi 8.Aile ve Okul Dis1 Paydaglari Katilimi

2.Etik ve Mesleki Normlar

3.Esitlik ve Kiiltiirel Duyarlilik

3.Esitlik ve Kiiltiirel Duyarlilik

8.Aile ve Okul Dig1 Paydaslarm Katilimi

Etik

Politik, Sosyal, Yasal ve Kiiltiirel Baglam

Kaynak: CCSSO (2016)
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Yukaridaki tablodan 2015 yilindaki bazi standartlarmm 2008 yilinda gelistirilen birden g¢ok
standartla iliskili oldugu anlasilmaktadir. Buradan yola ¢ikarak 2015 yilinda gelistirilen standartlarin
daha kapsayict oldugu soylenebilir.

Covid-19 Pandemi Siirecinde Okul Liderligi Standartlar:

2020 yilinda diinyada yaygin olarak ortaya ¢ikan Covid-19 salgininin, okullar iizerinde
yadsinamaz etkileri olmustur (UNESCO, 2021). Okullarin kapatilmasi ve sosyal mesafe, beraberinde
izolasyonu getirmis olup okullarin etkilesimli dogasini derinden etkilemistir. Okullarin temel amac1 olan
ogrencinin akademik basarisinin artirilmasi, 6grenme faaliyetlerine ara verilmesiyle kesintiye ugramis
olup 6grenme kayiplarinin 6nlenmesinde ve 6grenme farkliliklarinin giderilmesinde okullarin rol ve
sorumluluklarinda yeniden bir artis olmustur. Bu durumla beraber okul yoneticilerinin rollerinde
yeniden tanimlamalar ve bir karmasiklik ortaya ¢ikmistir.

PSEL (2015) standartlarin uygulanabilirligine yonelik olarak 2021 yilinda Ulusal Ilkokul
Miidiirleri Birligi (National Association of Elementary School Principals -NAESP) tarafindan bir
caligma yiriitilmiistiir. 188 katilimer ile gergeklesen arastirma, standartlar arasinda kriz doneminde
uygulama sirasinda hangi standartlarin 6ncelikli olarak ele alindigina, hangilerinin arka plana atildigina
dair veriler sunulmustur. Arastirma kapsaminda, yoneticilerin zaman kullanimi incelendiginde pandemi
dolayisiyla zaman kullaniminda dikkate deger bir artis goriilmedigi ifade edilmektedir. 2016 yilinda
yiriitiilen ¢alismada yoneticilerin okulun yonetim islerine haftada ortalama 60 saat vakit ayirdiklari
(Lavigne vd., 2016’dan Akt. Clifford ve Coggshall, 2021) ve 2021 yilina bakildiginda ise bunun 60.5
saate ¢iktig1 belirtilmektedir. 2020-2021 egitim yilinda okul yoneticilerinin okul gelistirmeye yonelik
faaliyetlerden aciliyet gerektiren 6grenme aciginin giderilmesine yonelik ¢aligmalar: yiiriittiigii, ev ve
okul yagami arasindaki ayrimin seffaflastigi ve bu gorevlerin kendilerini yiprattigini ifade etmislerdir.
Arastirmada okul liderligiyle ilgili 2015 yilinda olusturulan standartlarin kullanildigi fakat aralarinda
dort standarda-ilgili ve destekleyici topluluk, 6gretmen ve diger ¢alisanlar igin mesleki topluluk,
ailelerin ve diger paydaslarin katilimi, yonetim siirecleri-oncelik verildigi belirtilmistir. Bunun yani sira,
okul yoneticilerinin 6gretmenlerin mesleki kapasitelerinin artirilmasindan ¢ok 6gretmenlerin sahip
olduklart1 mesleki ve teknolojik kapasitelerinden yararlandigi ve yoneticilerin bolgesel saglik
kurumlariyla is birligi i¢inde olduklar1 ifade edilmistir.

Aragtirmanin son boliimiinde katilimcilarin  gorislerine dayanarak ortaya c¢ikan yeni
sorumluluklara deginilmistir. Yeni sorumluluklar, iki kategoride ifade edilmistir: Kriz yonetimi ve
iletisim yonetimi. Egitimin; saglik ve ekonomik alanlartyla i¢ ige gecmesi, yoneticilerin kriz yonetimine
yonelik egitim ve acil miidahale i¢in planlama konusunda gelistirilmelerine yonelik g¢alismalarin
yiriitiilmesi Onerilmistir. Ek olarak, toplumdaki uzlagsmazlik ve celiskilerden dogrudan etkilenen
okullarin yanlis bilgilerin dagilimini 6nlemede sosyal medya kanallar1 gibi araclarm iletisimi
giiclendirecek sekilde kullanimi konusunda okul yoneticilerinin desteklenmesi belirtilmektedir. Bu
durum, okulda bir lider olarak okul yoneticisinin, okul ile toplum arasindaki iligkinin yogunlasmasiyla
ayn1 zamanda gevre lideri olarak nitelendirilmesi sonucunu ortaya ¢ikarmaktadir.

Tiirkiye’de Egitim ve Okul Liderligi
“Cesmelerde bardagin doldurmadan kor isen,

Kirk yil orada kalsa kendi dolasi degil."”
Yunus Emre

Egitim ve ogretim faaliyetleriyle idari iglerin ¢akistig1 bir alan olarak okul yoneticiligi, egitim
ekosisteminin biitiinsel olarak ilerlemesinde 6nemli role sahiptir (UNESCO, 2018; TEDMEM, 2018;
Turhan ve Karabatak, 2015; Aslan ve Karip, 2014; OECD, 2008; Karip ve Koksal, 1999). Okul
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yoneticilerine yonelik yakin gegmiste olusturulan mevzuat incelendiginde 2017 tarihli MEB Yonetici
Degerlendirme Yonetmeliginde belirtilen genel sartlar arasinda yiliksekdgretim mezunu olmak,
Ogretmen olarak gorev yapiyor olmak, son dort yil igcinde adli ve idari ceza sorusturmasinda olumsuz
sonucun olmamasi, zorunlu ¢alisma yiikiimliiliigiinii tamamlamis ya da bu yiikiimliiliikkten muaf olmak
ve gorevlendirilecegi okulda atanabilir niteliklere sahip olmak seklinde ifade edildigi goriilmektedir.
2021 tarihli MEB Yonetici Segme ve Degerlendirme Y6netmeligine bakildiginda ise adaylarda aranacak
sartlarin arttirilldig1 anlagilmaktadir. Belgeye gore genel sartlar arasinda bahsedilenlerin disinda egitim
yonetimi sertifikasina sahip olmak, ilk gorevlendirmelerde ifade edilen sinavda basarili olmak sartlar
eklenmistir. i1k kez mevzuatta yer alan egitim ydnetimi sertifikas1 sekiz y1l gecerlilige sahip olup buna
doniik programin Ogretmen Yetistirme ve Gelistirme Genel Miidiirliigiince egitim yonetimi alaninda
yiiz yiize egitim ya da uzaktan 6gretim araciligiyla uygulanacagina deginilmektedir. Ek olarak, okul
yoneticisi olarak gorevlendirilecek olanlara sozlii miilakat ve degerlendirme formu uygulanmaktadir.
Buna gore Tiirkiye’de egitim yoneticisi yetistirme ve se¢me konusunda heniiz yerlesik standartlarin
olmadigi, ozellikle 2014 yili itibariyla siklikla degisen ve yiiriirliikkten kaldirilan mevzuat belgeleri
dikkate alindiginda, Tiirkiye’de okul yoneticilerine yonelik biitiinsel bir diizenleme ya da belgenin
olmadigi sdylenebilir (TEDMEM, 2018).

1980’lere uzanan uluslararasi okul yoneticilerine yonelik standart olusturma calismalari
Tiirkiye’de 1999 yilinda kararlagtirilan 2508 sayili Milli Egitim Bakanligi Talim ve Terbiye Kurulu
Baskanlig1 Yonetmeliginde Degisiklik Yapilmasina Dair Yonetmelikte yoneticilerin egitim, tecriibe,
kisisel ozellikler, gerekli beceriler, calisma kosullar1 ve yiikselme gibi maddelerle gorev tanimlarina yer
verildigine ulagilmistir. Fakat, bu yonetmeligin ilerleyen yillarda gelistirilmediginden dolay1 baglayici
olmayan bir ¢alisma olarak arsivde yerini aldig1 belirtilmektedir (Selvi vd., 2019).

Midiirliige ilk defa gorevlendirme usulleri yoniinden 2017, 2018 ve 2021 yillarindaki mevzuat
belgeleri karsilastirildiginda 2017 yilinda yazili sinavin olmadigi, deneyimin bir y1l yoneticilik ile sinirh
oldugu goriilmektedir. 2018 ve 2021 yillarinda asgari deneyim siiresi devam ettirilirken 2018’de yazili
siav ve 2021°de siava ek olarak egitim yonetimi sertifikas1 zorunluluguna deginilmektedir (Dilbaz ve
Atis, 2021).

Aslan ve Karip’e (2014) gore, okul yoneticilerinin se¢imi ve yetistirilmesine yonelik konular
icinde bulunan sosyal yapinin gereklilikleriyle uyumlu yeterlilik ve standartlarin olusturulmasi
gerekmektedir. Ayni zamanda degisim yonetiminde aktif rol {istlenen okul yoneticilerine yonelik etkili
liderlikle ilgili performans gostergeleri hazirlanmalidir. OECD (2009°den Akt. Aslan ve Karip, 2014),
Tirkiye’de okul liderligi kavraminin gelisememesinin nedenlerini, yeterlilik ve standartlarin
bulunmamasina baglamaktadir. OECD’ye goére kavramin gelisememesindeki diger etkenler arasinda
liderlik igin altyapimin olmamasi, kariyer basamaklarinin olusturulamamasi, yiikselme ve secim
olgiitlerinin belirlenmemis olmas1 yer almaktadir. Bu sebeplerden 6tiirii okul yoneticiligi, politik yonden
tartigmali bir alan haline gelmistir (A¢ikalin, Sisman ve Turan, 2007). Mevzuat belgeleri incelendiginde
okul yoneticiliginin kurumsallagamamas1 yogun kontrol mekanizmasi ve yoneticilerin kendilerine
yonelik sorgulama ve yansitma etkinliklerini gerceklestirebilecegi uygulama eksikliginden
kaynaklandigi distiniilmektedir.

Milli Egitim Surasi tavsiye kararlar incelendiginde 1993 yilinda gergeklestirilen 14. Sura’da
okul yoneticilerine yonelik kariyer basamaklari, tniversite ile is birligi, lisansiistii egitim, giincel
teknolojiden yararlanma ve ilkogretimin ikinci kademesinden itibaren veli ile is birligi konularina yer
verilmistir. 2010 yilinda gergeklestirilen 18. Sura’da ise okul yoneticiliginde liderlik kavramina
deginilmistir. ISLLC standartlarinda yer alan yeterliliklere benzer sekilde vizyoner, doniisiimcii ve
ahlaki lider olarak tanimlanan okul ydneticilerinin inisiyatif, yetki ve sorumluluklarinin artirilmasi,
yOnetici atama islemlerinde bolgesel kosullarin dikkate alinarak yeterli gériilen yoneticinin atanmasi ve
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okul kiiltiiriiniin ve kimliginin olusturulmasinda okul yo6neticilerine ciddi roller verildigi gériilmektedir.
Okul miidiirlerinin okul kiltiiriniin taninmasi, térenler ve sembollerle okul degerlerinin korunmasi
konusunda oOnciilik etmelerine deginilmektedir. Cikarilabilecek diger bir ¢ikarim ise okul
yoneticiliginin uzmanlik alani haline getirilmeye ¢alisilmasidir. Bunun yani sira informal 6grenmenin
dikkate alinarak egitim ortamlarinin tasarlanmasi, alinacak kararlarin bilimsel verilerle desteklenmesi,
paydaslarin is birligi ve kiiltiirler aras1 duyarliligin saglanmasi konular1 da tavsiye kararlari arasinda yer
almaktadir. 2010 yilinda gerceklestirilmis olan 18. Surada okul yoneticilerine yonelik birgok 6nemli
karar alinmasina ragmen uygulamaya gecirilememistir (Aktepe, 2014).

19. Milli Egitim Surasi’nda (2014) ise okul yoneticilerinin niteliginin artirilmasinin yeniden
giindeme geldigi goriilmektedir. Okul yoneticilerinin segim siiresinde yazili smavlar, belli bir siire
miidiir yardimecilig1 yapma durumu, lisansiistii egitimin veya Egitim Yoneticiligi Yetkinlik Belgesi’nin
tercih sebebi olmasi geregi ifade edilmektedir. Gorevlendirme konusunda ise okul yoneticisinin miidiir
yardimcisi atamalarinda goriislerine basvurulmasi, bolgesel oOzelliklerin dikkate alinmasi ve
yeterliliklerin tespit edilmesi hususlari belirtilmektedir. Bunlarin yani sira, okul yoneticilerinin
gelistirilmelerine yonelik hizmet i¢i egitimlerin uygulamaya doniik ve eylem arastirmasi seklinde olmasi
gerektigi, yonetimde mentorlik mekanizmasinin olusturulmasi, okula yonelik basar1 gostergeleri, okul
karnesi uygulamasi ve politika olusturma konusunda egitim yoneticiliginde deneyimi olan kisilerin
atanmast konularina deginilmektedir. Yukarida ifade edilen hususlardan anlasildigi {izere, hesap
verebilirlik ilkesiyle okul ozerkligini artirma, bolgesel farkliliklar ve performans gostergelerinin
hazirlanmasi tavsiye edilmekte olup bu konularin ISLLC standartlari ile benzerlikler olusturdugu
sOylenebilir.

En son gergeklestiren 20. Sura (2021), egitimde firsat esitligi ve okuldncesi egitim {izerine
yogunlagmistir. Okul-aile isbirliginin saglanmasi, Ogrenci ihtiyaclariin tespit edilmesi ve
desteklenmesi, evrensel tasarim ilkeleri goz oniinde bulundurularak egitim ortamlarinin diizenlenmesi,
okul-dig1 6grenme faaliyetlerinin olusturulmasi, 6grenci akademik basarisinin belirli araliklarla takibi,
teknolojinin egitimle bitiinlestirilmesi, bilimsel ilkelere dayali program hedefleri gbéz Oniinde
bulundurularak yeterliliklerin belirlenmesi, izleme, degerlendirme ¢alismalarinin yiiriitiilmesi, yerel
diizeyde g¢evre topluluklari ile okulu destekleme konusunda isbirligi yapilmasi, dgretmenlerin mesleki
gelisimlerinin izlenmesi, kapasite gelistirmeye yonelik lisansiistii egitimin tesvik edilmesi, iyi
uygulamalarin yayginlastirilmasina yonelik dijital platformun olusturulmasi yoniinde tavsiye niteliginde
kararlar alinmigtir. ISLLC ve PSEL standartlarinda vurgu yapildigi lizere 6grenci 6grenmesi temelinde
ihtiyag tespiti, okul dis1 paydaslarin desteginin alinmasi ve katilimlarinin saglanmasi, calisanlarin
mesleki kapasitelerinin artirilmasina yonelik egitimlere vurgu yapilmasi ve teknolojik kaynaklardan
faydalanma konular1, bu sura kararlarinda yer almaktadir.

Tiirkiye’de egitim liderligine yonelik standartlara iliskin gecerli standartlarin bulunmadig: fakat
bu konuda bazi adimlarin atildig1 séylenebilir (Aslan ve Karip, 2014). ilkdgretim Kurum Standartlari,
Okul Temelli Mesleki Gelisim Modeli ve 2023 MEB Vizyon belgeleri, bu kapsamda degerlendirilebilir.
2010-2011 egitim dgretim y1linda uygulanmaya baslanan ilkdgretim Kurum Standartlarinda (2009) ii¢
standart belirlenmistir: a. egitim yonetimi b. 6grenme ve dgretim siiregleri c. destek hizmetler. Her bir
standardin altinda alt standartlar belirtilmis olup mevcut durum analizine yonelik evet/hayir listeleri ve
performans gostergelerine yer verilmistir. Bu anlamda belirtilen standartlara benzer oldugu sdylenebilir.
Egitim yonetimi standardinda; okul gelisim plani, mesleki gelisim, okul dis1 paydaslarm katilim,
katilime1 yonetim, teknolojiden yararlanma (e-okul), okul kayit alan1 ve 6grenme durumlarimin takibi
seklinde siralanmaktadir. Ogrenme ve Ogretim siirecleri bashigi altinda; &grencilerin biitiinsel
gelisiminin saglanarak siifi¢i uygulamalarin iyilestirilmesi, 6grencilerin meslege yonlendirilmesi, okul
ve ¢evrenin biitiinlesmesine yonelik kaynastirma egitimi, 6grenme materyalleri, ¢evre bilinci gibi alt
standartlar yer almaktadir. Destek hizmetleri standardi ise giivenli fiziksel ortam, saglikli psikososyal
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ortam, destekleyici saglik ve beslenme hizmetleri, saglhiga uygun temizlik hizmetlerini kapsamaktadir.
Bu belge asagidaki tabloda 6zetlenmistir:

Tablo 3. MEB ilkdgretim Kurumlari standartlar

Standart Alam Standart Toplam Alt Standartlar Toplanu
Egitim Yonetimi 5 14
Ogrenme ve Ogretim Siirecleri 3 13
Destek Hizmetler 4 16

Kaynak: MEB (2009)

MEB Okul Temelli Mesleki Gelisim Modeli (2010) incelendiginde ise bu modelin okul
miidiirlerinin yeterliliklerine uygun olarak gelisimine iliskin 6nemli bir Ornek teskil ettigi
belirtilmektedir (Tamer, 2020). Modelde yeterlilikler temel alinarak okuldaki gelisim ihtiyaglarinin
belirlenmesi, eylem planlarinin yapilmasi ve degerlendirmeye tabi tutulmasi seklinde ilerlemektedir.
Belgede her adim i¢in gerekli olan asamalar sunulmaktadir. Asagidaki tabloda bu modelde kullanilan
yontem ve araglara yer verilmistir:

Tablo 4. MEB okul temelli mesleki gelisim modeli
ASAMALAR YONTEMLER ve ARACLAR
Oz Degerlendirme
Performans Degerlendirme Sonuglari
Gelisim ihtiyaclarimin Belirlenmesi Gozlem
Gorilisme
Kayitli Verilerin Incelenmesi
KEFE (SWOT) Analizi

Mevcut Durumun Belirlenmesi

Odak Carklar:
s - C Onceliklendirme Matrisi
Gelisim Ihtiya¢larinin Onceliklendirilmesi Elmas Oyunu
Hedefi Ciimlelestirme
Gelisim Stratejisinin Belirlenmesi Hedefi Gorsellestirme

Anahtar Sorular

Etkinlikler, Kodlama Sistemi ve Kayitlar
Bireysel ve Mesleki Gelisim Plani1'nin Hazirlanmasi Bireysel ve Mesleki Gelisim Plani
Bireysel ve Mesleki Gelisim Plan1 Olgiitleri
Okul Islem- Zaman Cizelgesi
OTMG Okul Plani
Gorevlerin Gergeklestirilmesi
Kayitlarin Olusturulmast
Etkinlik Degerlendirme
Birinci, Ikinci ve Uglincii Goriismeler
Sonug¢ Raporu
Bireysel ve Mesleki Gelisim Dosyas1 Inceleme Formu
OTMG Yillik Degerlendirme Raporu

OTMG Okul Plaminin Hazirlanmasi

Bireysel ve Mesleki Gelisim Plan1’min Uygulanmasi, Siirecin
Izlenmesi ve Degerlendirilmesi

Kaynak: MEB (2010)

2023 Egitim Vizyon Belgesinde (2018) ise dgretmen ve okul yoneticilerinin standartlaria
yonelik yeniden yapilandirmalara gidilecegi belirtilmekte olup bunun i¢in gerekli planlamalara yonelik
baz1 ifadeler yer almaktadir. Bu kapsamda soz edilen planlarin bazilarn su sekildedir: a. yoneticilik
atamalarinda nesnel dlgiitlerden faydalanilmasi b. lisansiistii programlar ile yoneticilerin desteklenmesi
c. yatay ve dikey kariyer planlamalarinin yapilmasi d. okul yoneticilerinin gorev yaptiklart baglamin
g0z onilinde bulundurulmasi ve e. Cografi Bilgi Sistemi adl1 ¢evrimi¢i uygulamanin olugturulmasi ve
boylelikle okullardaki mevcut kaynak ve Ongoriilen ihtiyaglarin belirlenmesine yonelik veri setinin
sunulmas1 amacglanmaktadir. Anlasilacagi tlizere, ABD’de oldugu gibi baz1 standartlarin
siralanmamasina ragmen topluluk iiyeleriyle is birligi, kaynak kullanimi ve yonetim siire¢lerine yonelik
planlamalara yer verildigi goriilmektedir.
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Tartisma ve Sonug¢

“.... Ortalamanmin altindaki bir okul yoneticisini ortalamamn iistiindeki bir
miidiirle degistirmek, ortalama bir 6grencinin matematik ve okuma alanindaki
ogrenimini bir yil icerisinde yaklagsik tic ay artirmaktadur....” (Grissom, Egalite
ve Lindsay, 2021, 5.91)

Gegmiste genellikle yoneticilerin rolleri iist yonetimin emirlerine uymasi, programlari yapmasi,
kaynaklarin yonetimi ve personel sorunlari ile ilgilenme gibi konularla sinirli iken giiniimiizde okul
yoneticilerinden beklenen rollerde bir artis gézlemlenmektedir (UNESCO, 2018; ETUCE, 2012; OECD,
2008). Goodwin ve digerleri (2009) tarafindan gergeklestirilen ¢alismada, okul yoneticileriyle ilgili
Murphy’nin gelistirdigi metaforlara deginilerek 21. yiizyilda okul yoneticileri; sosyal mimar, egitimci
ve ahlak temsilcisi “moral agent” (s.13) olarak tasvir edilmektedir. Betimlemeden anlasilacag: tizere
okullar1 yeniden insa etme siirecinde dinamik bir ¢evrede yer alan sosyal aktorlerin katilimi, okulun
ahlaki ve sosyal boyutunu 6nceleyerek okul hedeflerinin sekillendirilmesi, okul yoneticiliginin karmagik
yapisini ortaya ¢ikarmaktadir.

ISLLC (1996; 2008) ve PSEL (2015) standartlarinin hazirlanmasinda temel alinan dort 6ge
bulunmaktadir (Murphy ve Smylie, 2018). Okul liderligi, iizerine insa edilen bilgi temelleri, liderlik
vizyonu, ilke ve degerlerin ifade edilmesi ve Ogrenci basarisi, bahsedilen dort 6ge kapsaminda
degerlendirilmektedir. ISLLC standartlarinda esitlik, etik degerler ve farklh kiiltiirel degerleri iceren
standartlarin tek grup altinda belirtildigi goriilmektedir. PSEL (2015) standartlarinda ise her bir
kavramin farkli diisiinme becerilerini gerektirdiginden dolayi belirtilen kavramlarin ayr1 ayr1 ele alindigi
anlagilmaktadir. Ek olarak; 2015 yilindaki standartlarda liderligin, miifredat, 6gretim ve degerlendirme
tizerinde daha detayli ele alindigi ¢ikariminda bulunabilmek miimkiindiir. Okul liderleri tarafindan tiim
paydaslari icine alan topluluk olusturmalari, ¢aliganlarin mesleki kapasitelerinin artirilmasi igin okul
yoneticilerinin sorumluluklarina ve 6grenci 6grenmesinde topluluk i¢inde yer alan aile ve diger tiyelerin
katilimina yer verilmektedir (Murphy vd., 2017). Murphy ve Smylie’e (2018) gore eylem teorisinin,
okul yoneticiligi alanina dogrudan ve dolayli etkileri bulunmaktadir. Standartlar, okul yoneticilerine
uygulama i¢in beklentiler olusturmakta olup dogrudan etkisi gézlemlenmektedir. Bunun yani sira, alanla
iliskin dernek ve kuruluslarin okul yoneticilerinin yetistirilmesindeki destekleyici rolii, okullar
iizerindeki dolayli etkisini ortaya c¢ikarmaktadir. Dikkat edilmesi gereken bir diger konu ise yeni
standartlarda biitiinciil ve giivenilir olma gibi liderlerin kisisel 6zelliklerine deginilmesi ve liderlige
yonelik olumlu lensler ile bakilmas1 PSEL (2015) standartlarmin ayirt edici 6zellikleri arasinda yer
almaktadir (Murphy vd., 2017).

Alan yazina bakildiginda kiiresellesme ile egitim yoneticilerinden beklentilerin degistigi ifade
edilmektedir (TEDMEM, 2018; Aslan ve Karip, 2014; Demirtas ve Ozer, 2014; Altin ve Vatanartiran,
2014; ETUCE, 2012; Karip ve Koksal, 1999). Okullarin varligini siirdiirmesinde degisen toplum iginde
hayatini siirdiirebilen egitimli yurttaglar yetistirme amacina uygun bi¢cimde 6grencilere derin ve ileri
diisinme becerilerinin kazandirilmasi amaglanmaktadir. Fakat, mevcut egitim sistemi iginde
yoneticilerin biirokratik gorevlerden derin diisiinmelerine ayiracak yeterli zamanlarinin kalmadigi ve
kontrol mekanizmasi iginde hapsolduklarini séylemek yanlis olmayacaktir (Karip ve Koksal, 1999).
Okul yoneticilerinin se¢imine ve yetistirilmesine yonelik sosyal yapinin gereklilikleriyle uyumlu
yeterlilik ve standartlar bulunmamaktadir (Aslan ve Karip, 2014).

Mevzuatta yer alan “meslekte asil olan 6gretmenliktir” anlayisinin uzmanlagmayi engelleyici
oldugu, okul liderliginin bir meslek olmaktan 6te bir gorev olarak algilandigi goériilmektedir. Okul
yoneticiliginde kaynagin 6gretmenlik olmasi dogal ve gereklidir. Birgok iilkede de durum boyledir.
Siireleri  farkli olmakla birlikte Ogretmenlikle ilgili belirli bir deneyimin esas alindigi
gozlemlenmektedir. UNESCO (2018), farkli baglamlarda degisikliklerin olmasiyla birlikte emekliligi
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yaklasan deneyimli 6gretmenlerin okul yonetim kadrosuna yerlestirilmesinin okul lideri olarak gereken
bazi becerilerden 6gretmenlerin yoksun olmasina sebebiyet verdigini belirtmektedir.

Tirkiye’de egitim ve okul liderligindeki programlarin uluslararasi geligmelere uyumu
saglayamadig1, programlarin igeriginin biitiinciil olarak cagdas gelismelere uygun olarak hazirlanmadig:
sdylenebilir (Ozdemir, Kése ve Kavgaci, 2014). Bunun yani sira, vizyon-misyon; siirdiiriilebilir geligme;
Ogretim programlart ve liderlik kapasiteleri gibi ISLLC standartlarinda 2008’de yer alan bazi
standartlarin, egitim ve okul liderligiyle ilgili program iceriklerinde yer almadig sdylenebilir. OECD
(2020) raporuna gore Tiirkiye’de okul yoneticilerinin idari islerle yogun oldugu ve liderlik roliine idari
gorevlere kiyasla %15ten daha az zaman ayirdiklar belirtilmektedir. Ayrica, Tirkiye i¢in 6gretim
liderligi endeksine bakildiginda PISA 2015 raporunda 0.54 oldugu belirtilmektedir.

Sisman ve Turan (2002) ise oOzellikle egitim yonetimiyle ilgili lisans programlarinin
kapanmastyla lisansiistli programlarin yayginlastigini belirtmektedir. Bu konuda 6gretmenlere yonelik
mesleki kapasitenin artmasi ig¢in 6zendirici bazi uygulamalardan faydalanilmasina, aslinda yonetici
aday1 segiminde belirli standartlarin olusturuldugu fakat yayginlastirilamadigi ifade edilmektedir.
Tiirkiye’de okul yoneticiligi heniliz uzmanlagsmaya dayali bir meslek olarak goriilmemektedir. (Sisman,
2020; Balyer ve Giindiiz, 2011).

Can (2022) tarafindan gerceklestirilen durum c¢alismasi sonucunda okul ydneticilerinin
karsilastiklar1 sorunlar yonetsel ve dgretimsel olmak iizere iki baslik altinda kodlanmustir. Ogretimsel
anlamda; miidiirlerin kendilerini “yetkisiz amir” olarak gordiikleri, 6gretmenlerin hizmet ici egitim
eksikligi, 6gretmen eksikligi ve kadrolu olmayan 6gretmenlerin kuruma diisiik bagliliklar1 seklinde
degerlendirilirken yonetimsel olarak; sendika, siirekli degisen mevzuat, maddi kaynak yetersizligi ve
siyasal baski olarak ifade edilmektedir. Okul yoneticilerine yonelik yeterliliklerin hazirlanmasinda okul
yoneticilerinin karsilagtigi zorluklar da dikkate alinmalidir. Okul yoneticilerinin yetistirilmesine yonelik
modelleri inceleyen Turhan ve Karabatak (2015), alan yazinda bir¢ok sorunun hem igerik hem de
programin uygulanmasinda kullanilan yontemlerden kaynaklandigini belirlemistir. EK olarak, okul
yoneticilerinin hizmet 6ncesi, yerlestirilmesi ve hizmet i¢i egitimlerinin belirlenen yeterliliklere uygun
olarak tasarlanarak liderlik becerilerinin gelistirilmesi saglanmali ve adaylar arasinda basarilarin
sec¢ilmesinde tesvik ve 6diil sistemi kurulmasi gerekmektedir (UNESCO, 2018).

Egitim yOnetiminin bir uygulama alani olarak okul yonetimi, okulun misyon ve vizyonunu
gerceklestirebilmek icin 6gretmen ve diger personelin ¢abalarini ortaklastirmahidir. Bu sayede, okula
ayrilan kit kaynaklarin etkili kullanilmasi saglanabilir (Bursalioglu, 2015). Etkili okul yonetimi i¢in okul
yoneticilerinin teknik, egitimsel, sembolik, etik, kiiltiirel ve insani yonlerden bazi yeterliklere sahip
olmasi gerekmektedir (Sergiovanni, 1994). Yoneticilerin degerlendirilmesine yonelik MEB tarafindan
gelistirilen son li¢ mevzuat belgesi incelendiginde usul ve esaslarin degisiklik gosterdigi ve biitiinsel ve
tizerinde uzlasilan bir belgenin olmadigini belirtmek miimkiindiir (Dilbaz ve Atig, 2021).

Tiirkiye’de okul yoneticiliginin uzmanlasma siirecinde oldugunu ifade eden Balyer ve Giindiiz
(2011), yoneticilerin segimi ve yetistirilmesinde iki model &nermektedir. [lk model ele alindiginda yazih
ve millakat uygulamalarinin siirdiiriildiigi ve sonrasinda iki yillik siireci kapsayan miidiirliik
formasyonu ile hizmet 6ncesinde yetistirilmesi vurgulanmaktadir. Bahsedilen formasyon egitimini
verenler ile sadece iiniversitedeki akademisyenler kastedilmemekte olup MEB tarafindan
gorevlendirilen uzmanlarin da bu siiregte yer almasi Onerilmektedir. Aday yoneticiler, bu siireci
atlattiktan sonra bir y1l boyunca deneyimli bir miidiiriin rehberliginde ¢alistirilarak ii¢ aylik periyodik
araliklarla gelisim raporlarinin deneyimli miidiir tarafindan hazirlanmasina deginilmektedir.
Arastirmacilara gore lisansiistii egitimini tamamlayip smavlardan basarili olan adaylarin belirtilen
uygulamaya katilmalarina gerek duyulmamaktadir. Diger model ise ili¢ basamakli egitim siireci olarak
ifade edilmektedir. Yonetim alanindaki deneyim siirelerine gore ayrilan {i¢ asama sirasiyla baslangic,
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gelisme ve son asama olarak ifade edilmektedir. Okulu merkeze alan problemlerin ¢6ziimiine yonelik
stratejik liderlik, finansal kaynaklar, insan kaynaklarin1 gelistirme gibi egitimlerden gecirilmesi ve bu
egitim siirecini kapsayan portfolyo tarzinda degerlendirmeye tabi tutulmasi gerektigi énerilmektedir.

Altin ve Vatanartiran (2014) ise Istanbul ilinde yer alan okullarda ¢alisan egitimcilerin
goriislerine dayanarak olusturdugu okul yoneticilerinin yetistirilmesine yonelik modeli ii¢ agamay1
icermektedir. Ik asama olan yetistirme siirecinde en az 3 yil 6gretmenlik deneyimi ve beraberinde
alanda ytiksek lisans ya da 1/2 yil hizmet i¢i egitim almasi, sonrasinda ise stajyer miidiir olarak 1 veya
2 y1l gérev yapmasi 6nerilmektedir. ikinci adim olan segme siirecinde ise yazili sinav, miilakat ve proje
ya da basarilarin dahil edilmesi, son adimda ise ihtiya¢ analizi yapilarak hizmet i¢i egitim ve egitimlerin
sonucunda yiikselme olanaginin sunulmasiyla beraber siirekli rehberlik hizmetleriyle eleme-iicret
iyilestirme sisteminden faydalanilmasi tavsiye edilmektedir (s.31). Staj deneme siiresinde ise nesnel
standartlarin olusturulmasinin alt: ¢izilmektedir. Standartlarin olusturulmasi hususu birgok arastirmaci
tarafindan dile getirildigi anlagilmaktadir (bkz. Ozdemir, 2020; Turhan ve Karabatak, 2015; Demirtas
ve Ozer, 2014)

Ozdemir, Kose ve Kavgact (2014) egitim yonetimi alamindaki lisansiistii programlarini
inceledigi caligmasinda bilgi kazaniminin agirlikta oldugunu ve beceri ya da davranis kazaniminin
yeterli diizeyde olmadigi sonucuna ulagsmustir. Halbuki bu durumun ISLLC standartlariyla uyusmadigi
diisiiniilmektedir. Akin (2012) ise okul yoneticilerinin yetistirilmesinde MEB ile tiniversiteler arasinda
bir uzlasmanin bulunmadigini ifade etmektedir. Alanda lisansiistii derecenin olmasinin adaylar arasinda
ayirt edilebilir bir 6nem icermemesini elestirmektedir. Aktepe (2014) ise okul yoneticilerinde aranmasi
gereken bazi Ozelliklere deginmektedir. Bu 6zelliklerden bazilari; problem ¢dzme ve etkili iletigim
becerisi, sosyal yonii yiiksek, gilincel gelismeleri takip eden, demokratik yaklagim ve farkliliklara duyarl
seklinde ifade edilebilir (s.93). Okul ydneticisi olacak aday basarili yoneticilerin yaninda yetismeli
belirli bir siire gozlem yapmali ve uygulamali staj egitim gérmelidir.

Okul yoneticiligi atamasindaki 6gretmen, yonetici ve velilerin goriisiinii ele alan bir durum
caligmasinda 6gretmenlerin %901, velilerin ise %80’1 mevcut atamanin adil olmadig1 belirlenmistir
(Ergin, 2016). Bu baglamda giiven ortaminin olusmadigini sdyleyebilmek miimkiindiir. Ek olarak,
yonetmeliklerin degisim sikliginin yiiksek olmasi siirdiiriilebilir politikanin eksik oldugunu gosterdigi
ifade edilmektedir (Aktepe, 2014). Acikalin ve arkadaglari (2007), yoneticilerin sorun ¢6zme
kabiliyetinin 6nemli oldugunu vurgularken Aslanargun (2012) ise degerlerden noksan yalnizca sinava
dayal1 yonetici segme teknigi sonucuna yoneticilerin ahlaki yonii yetersiz, mevzuata bagl bir teknisyen
olarak algilanmasina yol actigin1 belirtmektedir. Adalet ve giiven hislerinin okul yonetimi anlayisinda
onem verilmesi gerekmektedir.

Tirkiye’de okul yoneticilerine yonelik yeterliliklerin belirlenmesi iizerinde ¢alismalar
yiriitiilmis olsa da Agaoglu ve arkadaslar1 (2012), okul yoneticiliginin mesleklesmemesinden kaynakli
uygulamaya doniistirmede problemlerle karsilasildigini belirtmistir. Okul yoneticiliginin ihtisas
meslegi olarak kabul goriilmesi gerekmektedir (Turhan ve Karabatak, 2015; Demirtas ve Ozer, 2014).
Belirlenen tecriibeye sahip olan 6gretmenlerin ayn1 zamanda okul yoneticiligi yapabilecekleri kanisi
meslegin ihtisaslasmasinda bir engel olarak ele alinabilir. Okul yoneticilerine énemli rol atfeden diger
arastirmacilar (Demirtas ve Ozer, 2014), okul yoneticilerinin atamalarinda kariyer basamaginin
olmamasini elestirmektedir. Yetistirme programlarinda 6gretime liderlik etme davranigina yonelik
egitimlerin yer almasi ve yoneticilere birtakim yetkilerin verilmesinin gerekliligi savunulmaktadir.
Belirlenen yeterliliklere sahip olan yoneticilere calisma arkadaslarini segebilme ve bazi kosullarda
caligsanina izin verebilme gibi yetkilerin verilmesinin saglanabilecegi diisiiniilmektedir.

Ozdemir (2020), Tiirkiye perspektifinden okul yéneticilerinin yeterliliklerini belirlemek icin
yuriittiigi calismasinda ana yeterlilikler liderlik, 6grenme faaliyetlerinin yonetimi ve etkili iletisimi
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belirlemistir. Bunun yani sira; finansal kaynaklarin, gevre ile ittifak olusturma, 6grenci merkezlilik,
teknolojik ve orgiitsel iletisim ana yeterlilikler arasinda yer almaktadir. Calismaya alt yeterliliklerde
dahil edilmistir. Ogretmenlerin okul yoneticilerine yonelik biligsel kurgularini konu alan ¢alismada
Karadag (2011); etkili iletisim ve sosyal beceriler, degerlere baglhlik, diirtistliik ve liderlik (Aktepe,
2014) bagliklarmi ortaya ¢ikarmistir. 2000 y1l1 itibariyle liderlik ile 6grenci ve okul ¢iktilarini inceleyen
caligmada ise (Grissom, Egalite ve Lindsay, 2021) 6grenciler agisindan devamsizlik, disiplin, akademik
basari; yoneticiler acisindan olumlu calisma ortami, 6gretmen devir hiz, is birligi, stratejik beseri ve
kaynak yonetimi ve mesleki 6grenme toplulugu olusturmaya olanak sagladigi; kapsayici ve farkli
kiiltiirlere dayali 6gretim programina dair bulgular sunulmaktadir. ISLLC standartlarina bakildiginda
bahsedilen katkilara yonelik bilgi ve beceri temelli maddelerin bulundugunu soyleyebilmek
mimkiindiir. Peker ve Selguk (2011) ise yiiriittiigii calisma okul yoneticisinin sekiz yeterliligi arasinda
ii¢ yeterliligin - mesleki gelisim, olumlu bir okul kiiltiirli olusturma ve mali kaynaklari etkin yonetebilme
— egitim siirecinin etkililigine anlaml diizeyde etki ettigi sonucuna ulagmustir.

Okul yoneticilerinin yetistirilmesi hala bilimsel bir temele dayandirilarak gelistirilememistir
(Kesen, Sundaram ve Abasli, 2019). Siirdiiriilebilir bir politikanin gelistirilmesinde ydneticilerin
istihdami, gelistirilmesi ve yerlestirilmesi biitiinciil olarak ele almmalidir (UNESCO, 2018).
Arastirmacilar, standartlarin olusturularak okul yoéneticiliginin ihtisas gerektiren bir meslek haline
getirilmesini savunmaktadir (Aktepe, 2014). Standartlarin kazandirilmasinda gerekli olan yeterlilik
alanlarmin belirlenerek uygun yol haritasinin ¢izilmesi vurgulanmaktadir (Demirtas ve Ozer, 2014).
Bunun yani sira, mevcut paradigmanin degiserek okullarin gii¢lii yonlerinin gelistirilerek zayif kalan
yonlerin daraltilmasinin hedeflenmesi gerektigi belirtilmektedir.

Tirkiye’de heniiz uzmanlasma siirecinde olan egitim yonetimi ve egitim yonetiminin bir
uygulama alani olan okul yonetiminde Milli Egitim Sura kararlar1 ve arastirmacilar tarafindan bazi
Oneriler sunulmasina ragmen mevcut mevzuat belgeleri incelendiginde yukarida egitim liderligine
yonelik ulusal standartlarin olusturulamadigi sonucuna ulagilabilir. Bu baglamda, egitim yonetimi
alanindaki programlarda teori ve uygulamanin dengeli bir sekilde yer almasinin saglanmasi ve ders
iceriklerinin analiz edilerek egitim liderligine yonelik ihtiya¢ duyulan standartlara uyumlu hale
getirilmesi Onerilebilir.

Arastirma ve Yayin Etigi Beyam

Arastirma yayin ve etigine uygun olarak gerceklestirilmistir. Arastirma alan yazindaki okul
yoneticiligine yonelik Amerika’daki standart belgeleri ve Tiirkiye’deki modellerin arastirilmasiyla
olusturuldugu igin etik kurul onay1 gerektiren bir ¢alisma olarak degerlendirilmemektedir.

Yazarlarin Makaleye Katki Oranlari
Makale iki yazar tarafindan kaleme alinmistir. Yazarlarin makaleye katki oranlari esittir.
Cikar Beyam

Bu makale ile ilgili olarak yazarlarin hi¢bir kisi ya da kurulusla c¢ikar gatigmasi
bulunmamaktadir.
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Extended Abstract

The increase in globalization, the development of the information economy and the importance
of technology in every field require a different set of competencies for success. In the process of change,
schools are expected to provide students with new skills within the context of changing conditions and
contexts in achieving their goals. School administrators have a key role in the success of schools. In this
context, some models and standards have been prepared for the selection and training of school
administrators. In this study, the first set of national standards on school leadership prepared in 1996 by
the Interstate School Leaders Licensure Consortium (ISLLC) covering 24 states in the United States
(USA) was included. In addition, 2008 and 2015 studies, which are updated versions of the standards,
are included. In this context, it is aimed to compare the method of selection and training of school
administrators in Turkey with ISLLC standards.

Six standards for school administrators are included in the standard document of ISLLC (1996).
Under each standard; beliefs and values, knowledge bases and performance indicators for the realization
of these standards are mentioned. The first standard defines school administrators as the person who has
a shared and supported vision for the academic success of all students, develops this vision and is
responsible for its implementation. The second standard defines school administrators as a person who
can create and maintain a school culture and curriculum that fosters learning and professional
development for the academic success of all students. In the third standard, school administrators are a
person who designs and maintains a learning environment centered on learning and can use resources
efficiently for this purpose. In the fourth standard, school administrators are described as a person who
develops cooperation with family and environment in ensuring the academic success of all students, and
who can evaluate environmental resources in favor of students. The fifth standard addresses a consistent
and fair school administrator for the academic success of all students. In the sixth standard, school
administrators are defined as a person who is aware of and can respond to the cultural context in ensuring
the academic success of students.

There are six standards for school administrators in the ISLLC standards developed in 2008. In
the first standard, school administrators are defined as the person who develops and implements the
vision shared and adopted by all members in ensuring the academic success of each student. In the
second standard, school administrators are described as those who can develop and maintain the school
culture and curriculum that fosters learning and professional development in ensuring the academic
success of each student. In the third standard, school administrators are expressed as a person who
creates a learning-based environment and can use resources in favor of students to ensure the academic
success of each student. In the fourth standard, school administrators are described as a person who
cooperates with in-school and out-of-school stakeholders and directs the resources of the society to
ensure the academic success of each student. In the fifth standard, school administrators are specified as
the person who acts consistently and fairly to ensure the academic success of each student. In the sixth
standard, school administrators are defined as a person who can understand and respond to the social
context to ensure the academic success of each student.

There are ten standards for school administrators in the PSEL standards developed in 2015. In
this standard document, standards are listed as: mission, vision, core values; ethical and professional
norms; equality and intercultural sensitivity; curriculum, teaching activities and assessment; caring and
supportive community for students; professional capacity of school staff; professional community for
teachers and other staff; involvement of family and non-school stakeholders; operations and
management and school improvement. Within the scope of the mission and vision, it is emphasized that
the basic values to increase the academic and social success of the students in the school community are
formed and developed. Decision-making emphasizing that the profession is based on expertise,
awareness of shared responsibility, formal and informal communication, taking into account democratic
principles and values in the management of diversity in the school, and displaying professional behavior
are encouraged. The standard expressed within the scope of equality and intercultural sensitivity and the
practices for the protection of different cultural values within the scope of the principle of equal
opportunity are mentioned. Designing classroom environments that help and guide students' learning
processes in gaining a healthy identity is among the responsibilities expected from administrators. The
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establishment of schools as a relevant and supportive community refers to practices based on student
learning. Within the scope of the standard for the development of the professional capacity of school
staff, it is foreseen to increase the professional competencies of the employees who are responsible for
the implementation and development of the above-mentioned practices. The concept of professional
community emphasizes the learning processes of not only students but also teachers and other staff. It
is stated that with the participation of out-of-school stakeholders, the support of families and other
institutions around the school within the scope of mutual benefit and the creation of an accessible
community. School improvement, on the other hand, can be described as the umbrella standard where
other standards are gathered.

To summarize, especially after the Second World War, the increase in the level of dependency
of countries in social, political and economic fields (Northouse, 2014) and the rapid change in the
external environment in which the institutions are located (Yukl, 2018) offer a new set of competencies
to the leaders. Considering Turkey, it is possible to deduce that the standards for education leaders are
not prepared as in the case of America, when the current legislation documents are examined, although
the decisions of the National Education Council and the above-mentioned researchers in the field of
school management, which is a reflection of educational administration and educational administration
from the discipline that is still in the process of specialization.
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TECHNICAL EDUCATION IN TURKIYE
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Abstract

Vocational and technical education aims to train an innovative, entrepreneurial, productive, competent workforce that adds
value to the economy, with national and international professional competence, professional ethics and professional values, in
cooperation with social and economic sectors. With this purpose, each country carries out studies towards this goal with its
own institutional and human capacity. Vocational and technical education is a process that is on the agenda in Tiirkiye. Leaders
who carry out the vocational and technical education process and the functioning of the institutions involved in this process are
gaining more and more importance. In this direction, the study focused on the leaders in vocational and technical education
and the institutions in the management structure. Document analysis, one of the qualitative research methods, was used in the
research. With the purpose of the research, a field survey was conducted. It has been discussed who the leaders can be and what
duties and responsibilities they have. In the management structure, there are different institutions and organizations in the
central and provincial organization. The General Directorate of VVocational and Technical Education in the central organization
and the provincial and district national education directorates in the provincial organization are in question. It is striking that
there are managers with different duties and responsibilities in the management structure of vocational and technical education
schools, which we can call the kitchen of the business. These administrators, who are accepted as leaders in this study, are
school principals and vice principals who have different duties.

Keywords: Leader, Vocational and Technical Education, Management.

Tiirkiye’de Mesleki ve Teknik Egitimde Liderler ve Yonetim Yapilanmasti

0z

Mesleki ve teknik egitim sosyal ve ekonomik sektorler ile is birligi i¢inde ulusal ve uluslararasi mesleki yeterlilige, meslek
ahldkina ve mesleki degerlere sahip, yenilik¢i, girisimci, iiretken, ekonomiye deger katan ehil is giicli yetistirmek
amaclamaktadir. Bu amag¢ dogrultusunda her iilke kendi kurumsal ve beseri kapasitesi ile bu hedefe yonelik ¢aligmalar
gerceklestirmektedir. Tiirkiye’de mesleki ve teknik egitim giindemde olan siiregtir. Mesleki ve teknik egitim siirecini
gerceklestiren liderlere ve bu siiregte yer alan kurumlarin isleyisi gittikce 6nem kazanmaktadir. Bu dogrultuda ¢aligmada
mesleki ve teknik egitimdeki liderlere ve yonetim yapilanmasinda bulunan kurumlara odaklanilmistir. Arastirmada nitel
arastirma yontemlerinden dokiiman analizi kullanilmistir. Arastirmanin amaci dogrultusunda alan taramasi yapilmustir.
Liderlerin kimler olabilecegi ve hangi gorev ve sorumluluklara sahip olduklari tartigilmustir. Yo6netim yapilanmasinda merkez
ve tagra teskilatinda farkli kurum ve kuruluslar yer almaktadir. Merkez teskilatinda Mesleki ve Teknik Egitim Genel Miidiirligii
ile tasra teskilatinda il ve ilge milli egitim midiirliklerinin yapilanmasi s6z konusudur. Ayrica isin mutfagt olarak tabir
edebilecegimiz mesleki ve teknik egitim okullarinin yonetim yapilanmasinda farkli gérev ve sorumlulukta yoneticilerin oldugu
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gbze carpmaktadir. Bu ¢aligmada lider olarak kabul edilen bu yoneticiler okul miidiirii ve birbirinden farkli gérevleri bulunan
miidiir yardimeilaridir.

Anahtar Kelimeler: Lider, Mesleki ve Teknik Egitim, Y6netim.

Introduction

Vocational and technical education (VET) is important in ensuring the sustainable economic
and social developments that countries need. Vocational and Technical Education, in general terms, can
be expressed as a process in which practical training is applied as well as theoretical training in order to
provide individuals with the necessary basic competencies, to develop their professional skills and to
ensure their employability in these fields (Alkan, Dogan and Sezgin, 1998; Bulug, 2003; Cice and
Balkar, 2020).

Considering the international literature, the opinions of institutions and organizations in the field
of vocational and technical education are considered important. According to the European Center for
the Development of Vocational Training (CEDEFOP, 2014, p. 129); It defines vocational and technical
education as “the process of providing people with the knowledge, skills and competencies required in
the labor market”. The European Education Foundation (ETF) (2005) defines vocational and technical
education as “the education and training aimed at equipping people with skills that make them
employable, and the system in which this education and training is provided”. According to the United
Nations Educational Scientific and Cultural Organization, in addition to general knowledge, it includes
the study of technologies and related sciences and practical skills related to occupations in various
sectors of economic and social life “all forms and levels of the educational process that includes the
acquisition of technical knowledge, attitudes and understandings”. The Organization for Economic Co-
Operation and Development (OECD) (2010), defines vocational and technical education as skill
development in a wide variety of vocational fields through school-based and work-based learning.

With VET in Tirkiye, it is aimed to create an innovative vocational and technical education
system that focuses on business and professional ethics, prepares it for employment, is developed
according to the needs of the economic and social sectors, and is constantly renewed in cooperation with
stakeholders, where appropriate learning opportunities are offered in line with the interests, abilities and
temperaments of individuals (MEB, 2018, p.21). In the Vocational and Technical Education Strategy
Document and Action Plan of Tiirkiye (MEB, 2014, p.18), the purpose of vocational and technical
education is “to educate students as good citizens, as well as to provide them with a common general
culture in line with their interests and abilities in a flexible structure, to provide them with a higher
education and/or preparing for business life”.

Vocational education and training not only provides job-specific practical training, but also aims
to enable the individual to have a broader knowledge and transfer what he has learned to other fields,
which is necessary for his/her work and work life as a whole. As a system, vocational education and
training is expected to prepare people for working life, to equip students with the basic knowledge and
skills needed to enter a profession, and to provide people with the opportunities to update, increase or
change their professional skills and competences (ETF, 2005, p.190). The first of these aims is generally
realized within the education system. Others can be realized within the education system or can be
obtained privately from the education market. As an example of the education and training to be received
within this framework, business education, introductory training, management training, team training,
problem-solving training, new techniques or technology training can be shown. Therefore, in vocational
and technical education, many public or private institutions and the management structure of these
institutions can be mentioned.
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The term of leader and leadership in vocational and technical education comes from the fact that
there are series of changes that are quickly and significantly altering the educational and economic area
in which vocational technical education exists. The nature of work is changing; technology keeps
changing rapidly; there is increased public demand on vocational technical education system to produce
individuals with more opportunities for present and future prospects in multiple industries and offer the
individuals with enough skills for personal development and success in the changing society. Therefore,
it has gained importance in this respect to consider the leadership processes in vocational and technical
education in the context of management. Gu, Gomes and Brizuela (2011) stated that ensuring sustainable
development in vocational and technical education depends on exemplary leadership behavior.

Leadership is an interdisciplinary concept. Management science, educational science, sociology,
biology, psychology etc. defines leadership according to its field of study. Therefore, there is no
definition of leadership agreed upon by everyone. Leadership; It has been defined according to features,
behaviours, influence, forms of interaction, role relations and occupation of an administrative position
(Akbasli, Ercetin and Yiice, 2019).

There are many definitions about the leadership processes of the administrators, who are
accepted as the leaders of educational institutions. Considering the various definitions of leadership, it
is striking that the concepts of leadership and management are mostly considered together. A leader,
defined as a person who is capable of helping him achieve organizational goals and has the ability to
transfer his experiences and has certain characteristics (Alkin and Unsar, 2007). Also the leader can be
defined as a person who can exert an influence on the members of the organization, prepare for change
in interaction with them, go beyond the usual patterns, and has the ability to change and direct the
behaviors, beliefs, and attitudes of the people he/she works with (Aydin, 2010).

It is necessary to focus on the leaders in vocational and technical education in order to
understand the process of the purpose and management processes of vocational and technical education
organizations. For this reason, first of all, the concept of leader needs to be understood in detail.
Afterwards, we need to define the people and roles we mean by the leader in the vocational and technical
education system. In addition, it will be necessary to specify the main institutions in vocational and
technical education so that we can determine which institutions and organizational goals these leaders
will refer to. Considering that there are many different institutional structures at the central and local
level in the vocational and technical education system in Tirkiye, it is necessary to analyse the
administrative structure in order to perceive these processes. Accordingly, this study focuses on the
leaders and management structure in the professional and technical process in Tiirkiye and addresses
following questions:

1. Who are the leaders in vocational and technical education in Tiirkiye?
2. What is the management structure in the vocational and technical education system?
Method

In the research, it is focused on the leaders in vocational and technical education and the
institutions in the management structure. For this purpose, document review or document analysis, one
of the qualitative research methods, was adopted in the study. Document analysis includes the analysis
of written materials containing information about the case or cases that are aimed to be investigated. In
qualitative research, document analysis can be a stand-alone data collection method or it can be used
together with other data collection methods. Documents are important sources of information that should
be used effectively in qualitative research. The stages of document review are; accessing documents,
checking originality, understanding documents, analysing data, using data (Y1ldirim and Simsek, 2013).
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During the document review process, official publications of the Ministry of National Education, articles
and reports related to the vocational and technical education system were examined.

Who are the VET Leaders?

The concept of leadership is etymologically of Anglo-Saxon origin and derives from the word
"leadare". “Leadare” is expressed as taking people on a journey and guiding them. The first information
about the prehistory of the word leader is that it was defined as "captain, commander, leader" in the
English dictionary organized by Samuel Johnson in 1755. "Leadership" first appeared in Webster's
American Dictionary in 1828 (Giiglii, 2016). According to the Turkish Language Association (2022),
"the person who has power and influence in management is defined as a leader, chief", and leadership
is defined as the "leader's duty". In general, the process in which individuals influence a group of
individuals in line with a common goal is described as leadership.

Although there are definitions of leadership expressed in different disciplines by various authors
and researchers, there is no single agreed definition of leadership. Stogdill (1974) stated that leadership
has as many different definitions as the person trying to define it. These different definitions reveal a
broad perspective on leadership. Although the definitions of leadership change, it can be mentioned that
there are common views such as emphasis on purpose, existence of different interactions and various
characteristics attributed to the leader. Leadership; It is the process of influencing group members to
achieve generally targeted individual or organizational goals (Lunenburg and Ornstein, 2013). In this
context, there is an impact and influencing process and reaching the goals.

McGregor (1966, p. 73) pointed out the existence of at least four main variables known to be
related to leadership. Leadership is seen as a complex relationship of these variables rather than an
individual trait. These variables are; characteristics of the leader, the attitudes, needs and other personal
characteristics of the followers, the purpose and structure of the organization, the nature of the task to
be performed, and the social, economic and political environment.

When the relationship between the concepts of leadership and management is examined, the
general approach is that the concepts of leadership and management are separate and different from each
other (Cirpan, 1999; Ergetin, 2000). However, the "Managemental Leadership Approach”, which
includes leadership in one aspect, is also generally accepted (Yalginkaya, 2002). Leaders in vocational
and technical education are mostly defined as people responsible for management duties. VET leaders
who design vocational education and training futures will have attributes such risk-taking, initiative,
innovative behaviour, networking, partnership, a capacity for futuring—envisioning future trends,
strategic resourcing, and being pro-active (Falk and Smith, 2003).

Leaders in VET refer to those who are appointed or employed in a recognised leadership
position to oversee VET programmes and institutions and who have responsibility for the goals set by
the organisation that offers VET programmes. VET leaders manage “complex and knowledge-intensive
organisations” — both in the short and long-term (Ruiz-Valenzuela, Terrier and Effenterre, 2017). In this
study, therefore, as vocational and technical education leaders, it refers to school principals and assistant
principals who take part in the management process in institutions that provide vocational and technical
education services at secondary education level.

Research and planning, organisation, guidance, monitoring, supervision and evaluation,
communication and governance tasks in schools are fulfilled by the school administration. Principal,
assistant principal, assistant principal, technical director, assistant coordinator, deputy director of
boarding house, field/department chief, workshop chief and laboratory chief are the administrators of
vocational and technical secondary schools (Resmi Gazete, 2013). Therefore, it can be stated that
vocational and technical education leaders are principals in these positions.
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The Roles and Tasks of VET Leaders

The knowledge, skills, behaviours and attitudes that school principals should have directly or
indirectly affect students, teachers, parents, staff and many other people involved in the education
process. According to Darling-Hammond et al. (2007), in school administrators; Educational visionary,
change agent, instructional leader, curriculum and appraiser, budget analyst, facilitator, talent
management, special program manager and community builder qualifications are required. Katz (1974)
school principal's managerial skills; expressed in three groups as technical, human relations and
conceptual. In general, the knowledge and skills required to fulfil his managerial duties can be expressed
as technical skills, the ability to use human resources effectively, human relations skills and the
dominance of management processes can be expressed as conceptual skills.

According to the Secondary Education Institutions Regulation; the duties of the principals
include leading teachers, students, parents and the environment in education and training. In addition, it
is expected from the school administrator to carry out studies to increase productivity, to create a team
spirit, to integrate the school with the environment and to develop the corporate culture, and thus to lead
the school to development and change. School administrators are obliged to constantly renew and
develop the school in line with the principles of efficiency and transparency in line with scientific and
technological developments, and to use time and all available opportunities to achieve the school's goals
(Resmi Gazete, 2013). The tasks of research, planning, guidance, organization, monitoring, supervision
and evaluation, communication and governance in schools are fulfilled by the school principals.

VET system need well-prepared leaders. VET leaders must understand VET sector and the
labour market, and its changing needs, while at the same time have organisational and pedagogical
leadership skills as they seek to improve teaching and learning. To ensure that VET leaders can
effectively carry out their complex and varied roles, countries should make sure all leaders are equipped
with the right skills. A first step will be to clarify their roles and tasks to act as a key point of reference
for those considering a leadership role, and for those organising their selection and training (OECD,
2021).

MTE is a type of education that includes different dimensions from the general education
process (Educational International, 2009; UNESCO, 2016). This situation requires leaders to have
different competencies in the VET process (CEDEFOP, 2011; Ozdemir and Sahin, 2016, 2020). VET
leader’s roles and responsibilities considered essential for effective VET leadership are knowledge and
facility in carrying out internal organisational activities; networking the external environment and
relevant stakeholders, which consists of learners, community, business and enterprises and levels of
policy bodies (Falk and Smith, 2003).

A VET organisation is influenced by global changes as well as trends in working life and
educational policy. Changes in VET institution involve developments both in social practices and the
learning environment. Together these changes pose demands on the whole school management, not only
to the principal or director but also to the heads of units and teams and the staff as a whole. The activity
areas of administration and training can be considered the operational dimension of the work of VET
Professions, while Development and Quality assurance and Networking can be considered the strategic
dimension of their work (Volmari, Helakorpi and Frimodt, 2009, p.15). This process is illustrated in
Figure 1.
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Figure 1. Activity areas of VET professionals

These four areas constitute the core competences of VET professionals found in all training
contexts where VET professionals are involved. The weight and importance of the different areas vary
from national and occupational context to another. Also the boundaries of the activity areas overlap and
require adaptation in different contexts.

Changes in VET take place rapidly. This is even wider when the education and training system
is handled within a process approach that receives input from the environment and produces output to
the environment. VET leaders are also more independent and carry more responsibility than earlier. The
change in the administration of organisations providing VET can be perceived as a chain of effects with
different contributing factors as shown Figure 2 (Volmari, Helakorpi and Frimodt, 2009, p.42).
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Figure 2. Dimensions of pressure on school management and leadership
Organizational Structure of Vocational and Technical Education Institutions

The management structure of vocational and technical education in Tiirkiye is of two types, at
the central level and at the provincial level. While the General Directorate of Vocational and Technical
Education is located at the central Ministry level, there are provincial and district national education
directorates and vocational and technical education schools and institutions at the provincial level. In
addition to the institutions opened at the official level, there are private schools and institutions affiliated
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to the General Directorate of Private Education in the Ministry organization. Another point worth
mentioning is that vocational and technical education and training activities are also included in the non-
formal education dimension. These institutions are also under the umbrella of the General Directorate
of Lifelong Learning at the Ministry level. Since the main vocational and technical education activities
will be mentioned in this study, the focus is on the General Directorate of VVocational and Technical
Education in the Central Organization.

General Directorate of Vocational and Technical Education management
structure.

General Directorate of Vocational and Technical Education; As one of the service units of the
Ministry, it is responsible for the planning and execution of vocational and technical education at the
central level. The General Directorate fulfills its duties and responsibilities through the Departments. In
this context, it is divided into different service units according to the functioning and duties. This process
is shown in Figure 3.

—Department of Educational Policies

—Department of Programs and Instructional Materials

| [Department of Development of Educational Environments and
Learning Processes

—Social Partners and Projects Department

Student Affairs and Social Activities Department

| [Department of Monitoring, Evaluation and Quality
Improvement

General Directorate of Vocational and
Technical Education
I

—Department of Administrative and Financial Affairs

—Department of Workplace-Based Vocational Education

Figure 3. Structure of departments of the General Directorate of Vocational and Technical Education

According to Article 306 of the Presidential Decree No. 1 published in 2018, the duties and
powers of the General Directorate of Vocational and Technical Education are as follows (Resmi Gazete,
2018):

a) To carry out studies on the management of schools and institutions providing vocational and
technical education and training, and the education and training of their students, and to implement the
determined policies,

b) To prepare or have the education and training programs, textbooks, educational tools and
materials of schools and institutions providing vocational and technical education and training prepared,
and to present them to the Board of Education,

¢) To carry out the necessary studies for the development of policies and strategies that will
strengthen the education-employment relationship and to expand vocational education, to implement
the determined policies and to coordinate their implementation,

¢) To provide general and vocational training of candidate apprentices, apprentices, journeymen
and masters in accordance with the VVocational Education Law No. 3308 dated 5/6/1986,
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d) To perform other duties assigned by the Minister.

According to the Vocational Education Law No. 3308, to take decisions on the planning,
development and evaluation of vocational and technical education to be provided in all types and degrees
of formal, non-formal and apprenticeship education, vocational and technical education schools and
institutions and enterprises, and to submit opinions to the Ministry, in which vocational and technical
education programs are implemented. The Vocational Education Board (MEK) was established (Resmi
Gazete, 1986). According to the Vocational Education Law No. 3308, which regulates the principles
regarding the training of apprentices, journeymen and masters, and vocational training in schools, higher
education institutions and businesses, the duties of the Vocational Education Board are as follows
(article 5):

a) To follow up and evaluate the implementation of both this Law and the regulations to be
issued pursuant to this Law.

b) To determine the training needs on apprenticeship training and vocational training in various
sectors and branches and to inform the Ministry.

¢) To give an opinion to the Ministry on the principles and duration of Vocational Education
programs.

d) To prepare and submit to the Ministry the draft regulations regarding the establishment and
operation of vocational training examination commissions in apprenticeships and enterprises, and the
procedures for conducting examinations.

e) To prepare contract models for candidate apprentices, apprentices and students receiving
vocational training in enterprises and submit them to the Ministry.

f) Establishing specialized commissions, if necessary, to examine issues related to
apprenticeship and vocational training.

g) To examine the issues to be sent by the Ministry regarding apprenticeship and vocational
training and to give an opinion.

h) In apprenticeships and vocational training in enterprises according to this Law; To determine
the places and professions that will be taken or removed from the application area and to give an opinion
to the Ministry.

i) To evaluate the annual work reports of the Provincial VVocational Education Boards.

j) To monitor the effects of technological developments and changes in business life on
vocational education and to inform the Ministry.

Vocational and technical education management structure in the provincial
organization.

In provinces and districts, work and transactions related to vocational and technical secondary
schools are carried out through national education directorates. There are branch directorates responsible
for vocational and technical education in provincial and district national education directorates. At the
provincial level; Provincial Employment and Vocational Education Boards have been established in the
provinces in order to establish employment and vocational education policies, to determine the measures
to protect and develop employment and prevent unemployment, to determine the active labor force
programs to be implemented, to monitor and evaluate employment activities and vocational training
practices (Resmi Gazete, 2008).
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In 2008, Provincial Employment Board and Provincial Vocational Education Board were
merged and Provincial Employment and Vocational Education Boards were formed. Provincial
Employment Board and Provincial Vocational Education Board carry out tasks such as establishing
employment and vocational training policies in general, measures to protect and improve employment
and prevent unemployment, and to determine active labor force programs to be implemented at the local
level. Requests for opening and closing areas and branches in schools are evaluated by Provincial
Employment Board and Provincial Vocational Education Board and submitted to the opinion of the
Ministry of National Education (MEB, 2014).

Provincial Employment Board and Provincial Vocational Education Board; under the
chairmanship of the governor, the mayor, the metropolitan mayor or the secretary general or the deputy
general secretary in the provinces with a metropolitan municipality, the general secretary of the special
provincial administration, the provincial national education director, the provincial industry and trade
director, the provincial director of the institution, the head of the provincial chamber of commerce and
industry, or The presidents of the organization consist of one representative from each of the workers'
confederations, one representative from the employers' confederations, one representative from the
Confederation of the Disabled, the president of the provincial chambers of tradesmen and craftsmen, a
faculty member to be determined by the governor from the departments of labor economics and
industrial relations of higher education institutions in the province or vocational technical education.
The Board has two different organs, namely the executive board and the supervisory board.

Vocational and technical secondary schools management structure.

VTE schools and institutions includes secondary education institutions that provide diplomas in
the fields of VTE, schools at higher education level that perform VTE activities, and formal and non-
formal education institutions of different types and degrees where certificate and certificate programs
are applied (Resmi Gazete, 1986). There are differences in VTE according to school type, field and
branches. In the formal education dimension; vocational and technical Anatolian high schools (MTAL),
multi-program Anatolian high schools (CPL) and vocational training centers are located. In the
dimension of non-formal education, there are vocational open education high schools. General
information about schools in the formal dimension is as follows:

e Anatolian Vocational Program (AMP) and Anatolian Technical Program (ATP) programs can
be applied in 53 field and 114 branch programs at MTAL.

e CPL; They are secondary education institutions that include general, imam hatip and MO
programs under one management umbrella.

e Vocational Training Centers; This school, which includes apprenticeship education in the old
term, is an educational institution where journeyman and mastership training and VTE course
programs are implemented (MEB, 2018). These centers have educational activities in 38 fields
and 192 branches. 11th grade students are given a journeyman certificate at the end of the year,
and 12th grade students are given a mastership certificate at the end of school. In vocational
training centers, it is ensured that the apprentice needs of the enterprises are met and the
apprentice students learn the professions on the job through the master-apprentice relationship
coming from the Akhism culture.

In vocational and technical secondary education institutions; It is aimed to train manpower in
accordance with national and international occupational standards needed in the fields of work, service
and health, to update their professional knowledge and skills, to gain entrepreneurship awareness,
professional ethics, occupational health and safety culture and work habits with the programs
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implemented, and to prepare those who receive vocational training for employment (Resmi Gazete,
2013).

Vocational and technical secondary education schools and institutions are under the leadership
of the school and institution director within the scope of an organizational structure according to the
Secondary Education Institutions Regulation; It is managed by deputy directors, field chiefs, workshop
chiefs, laboratory chiefs, boards and commissions. The principal is the primary responsible for the
effective and efficient use of all resources, the management and representation with a team spirit
approach in order to realize the school's purposes in accordance with the provisions of the Constitution,
laws, statutes, regulations, directives, circulars and other relevant legislation in accordance with the
general objectives and basic principles of Turkish national education. The principal manages the school
in cooperation with the boards, commissions and teams within it. Figure 4 illustrates this process.

Vocational and Technical Education School Management Structure

Coordinator
Vice Principal.

Department Chief

Workshop and
Laboratorv Chief

Vocational Course Teachers (Coordinator Teachers) Teachers
k4

Figure 4. Vocational and technical education schools management structure

Note: (*) Different number of assistant principals positions may be created according to the conditions in the
relevant regulation.

The head vice principal and coordinator vice principal are the people directly reporting to the
school principal. In the hierarchy, the technical assistant manager and other assistant managers are
subordinates of the assistant manager and carry out the work in a coordinated way. The mnemonic
teachers working in the school dormitory report to the assistant principal of the school dormitory.

Area - department chiefs to the assistant manager and assistant technical manager; workshop
and laboratory chiefs, master trainers and experts to the head of the field/department; to the assistant
director of the coordinator together with the department chief who receives vocational course teachers;
culture lesson teachers are subordinate to the chief vice principal. The management structure in
vocational training centers and CPLs is the same as in MTALS.

There are also schools that implement special projects and programs among vocational and
technical secondary education institutions. There are special management practices for these schools.
Managers and teachers are appointed within the framework of the Regulation on Educational Institutions
Implementing Special Programs and Projects of the Ministry of National Education (T.C. Resmi Gazete,
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01.09.2016). In addition, there are management models created by the relevant stakeholders in the
schools within the scope of the protocol. Within the scope of the protocols made with the relevant sector,
education is provided in schools with project school status throughout Tiirkiye.

In schools that implement special projects and programs, there is a management process through
the Protocol Advisory Board and the Protocol Administrative Board. It leads teachers, students, parents
and the environment in education and training, and keeps the school ready for service by working
towards increasing productivity, creating team spirit, integrating the school with the environment and
developing the corporate culture. It constantly renews and develops the school in line with scientific and
technological developments and the principles of efficiency and transparency and uses time and all
opportunities to achieve the school's goals (Resmi Gazete, 2013). It can be stated that it is shared with
the boards.

Conclusion and Discussion

Vocational and technical education system is considered important in the multi-faceted
development of individuals. For this reason, the priority given to vocational and technical education in
the public sense is increasing. The structure and strengthening of the vocational and technical education
management process is also important at this point.

It can be stated that leaders in vocational and technical education are the principals of
educational institutions where education and training activities are carried out. Leaders need different
qualifications required by the vocational and technical education process. Leaders in the vocational and
technical education process, which includes many goals in terms of its definition and structure, will be
able to provide an effective and efficient management structure in the process if they are competent in
both internal and external factors.

Considering the importance of the concept of leadership in education and training processes, it
can be stated that leaders in vocational and technical education are in a position to be active in different
processes of the organization. Therefore, it is important at this point that managers in vocational and
technical education have different qualifications and skills. In addition to the general managerial
competencies of the leaders in the education and training process, their development in different fields
is also on the agenda.

VET leaders in our country can be expressed as the management staff of schools, which are the
places where the main processes in the vocational and technical education system are carried out. These
institutions are vocational and technical Anatolian high schools, multi-program Anatolian high schools
and vocational training centers. Principals and vice principals in these institutions play a key role in the
fulfillment of organizational goals in schools and in directing human resources. These leaders need to
create and direct the process and operation in the most effective way within the framework of their
current duties and responsibilities.

The management structure in the vocational and technical education process is provided by
various institutions and boards at the central and provincial level of the Ministry of National Education.
Especially due to the central management approach, decisions at the general and policy level are taken
by the central organization through the General Directorate of Vocational and Technical Education and
implemented at the provincial, district and school level. In addition, local policies are developed in the
provincial organization through the boards established within the provincial and district national
education directorates. There are units in the provincial organization that provide support to vocational
and technical education. Provincial Employment Board and Provincial Vocational Education Board at
the provincial level are examples of this.
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As a result, it can be stated that the qualifications and characteristics that vocational and
technical education expects from the leaders in the system due to its dynamics and structure differ from

other school leaders. At this point, it will be important for leaders to be defined and operate in accordance
with the organizational structure and characteristics.
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