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Exploring Social Representations of Mersin as a Place and Tiirkiye

With the Cognitive Mapping Method

“Ezgi Mehmetoglu'

9Ars. Gor., Psikoloji Boliimii, Mersin Universitesi, Mersin, Tt tirkiye

Abstract

The representation of place is studied by many different disciplines, such as geography, urban planning,
and sociology. Studies on the representation of place share the idea that the representation of place consists of
geographical, social, and cultural elements. This study was carried out to examine the representations of Mersin
University students regarding Mersin and Tiirkiye, and their behavioral practices in Mersin. In the study, social
and cognitive representations were reached through cognitive mapping. For the purpose of the study, the sample
of the study consists of 130 students studying at Mersin University. One of the main differences in these
representations is that the representations of Tiirkiye and Mersin are independent and unrelated to each other. The
most important finding is that; Mersin University, important urban spaces, and neighboring countries are almost
never included in the cognitive maps of university students. Social and political criticisms against Mersin and
Tiirkiye were frequently seen on the maps. In the maps of the participants, it was determined that the use of place
practices differed according to gender. Compared to men, women's place usage practices and place usage diversity
are quite limited. In the study, the perceptions of Mersin University students about Mersin were discussed from
the perspective of environmental psychology in light of the findings.

Keywords: Mental representation, cognitive map, Mersin, place image.
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Bilissel Haritalama Yontemiyle Bir Yer Olarak Mersin ve Tirkiye'nin
Sosyal Temsillerini Kesfetme

Ozet

Yerin temsili; cografya, kent planlama ve sosyoloji gibi bir¢ok farkli disiplin tarafindan incelenmektedir.
Yerin temsili iizerine yapilan ¢aligmalar, yerin temsilinin hem cografi, hem sosyal hem de kiiltiirel unsurlardan
olustugu fikrini paylasmaktadir. Bu calisma, Mersin Universitesi 6grencilerinin Mersin’e ve Tiirkiye’ye iliskin
temsillerini ve Mersin’deki davranis pratiklerini incelemek amaciyla gergeklestirilmistir. Calismada sosyal ve
biligsel temsillere biligsel haritalama yoluyla ulagilmigtir. Calismanin amact dogrultusunda, arastirmanin
orneklemini Mersin Universitesi'nde 6grenim goren 130 ogrenci olusturmaktadir. Bu temsillerdeki temel
farklilagsmalardan biri Tiirkiye ve Mersin’e iligkin temsillerin birbirinden bagimsiz ve iligkisiz olmasidir. En 6nemli
bulgu ise; iiniversite dgrencilerinin biligsel haritalarinda Mersin Universitesi’nin, énemli kent mekanlarinin ve
komsu {ilkelerin neredeyse hi¢ yer almamasidir. Mersin ve Tiirkiye’ye yonelik sosyal ve siyasi elestiriler ise
haritalarda siklikla goriilmistiir. Katilimcilarin haritalarinda mek&n kullanim pratiklerinin cinsiyete gore
farklilastig1 saptanmistir. Kadinlarin erkeklere kiyasla mekan kullanim pratikleri ve mekan kullanim gesitlilikleri
oldukca sinirhdir. Calismada, Mersin Universitesi dgrencilerinin Mersin’e dair algilar1 elde edilen bulgular
1s1g1nda ¢evre psikolojisi perspektifiyle tartigilmistir.

Anahtar kelimeler: Biligsel temsil, bilissel haritalama, Mersin, yerin imgesi.
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Introduction

The concept of place indicates multiple viewpoints from which interrelationships may
concentrate between the geographical, psychological, social, anthropological, economic, and
philosophical content. The physical environment construct is a physical as well as a social phenomenon
(Proshansky, 1978). Place addresses not only geometrical differences, but also characterizes somewhere
that is the materialization of human existence. It may have embodied symbols and values which are
visible in urban areas (Lineu Castello, 2010). Place is one of the main concepts of environmental
psychology and structure that affects both human behavior and which is also is affected by human
behavior. It also forms the theoretical basis for the basic concepts of environmental psychology, such as
place attachment and place identity.

Place has never been only an object. It contains meaningful experiences. These experiences
contain various symbols and emotions. These symbols are also approved by society (Shamai, 1991).
Relph (1997) says that a sense of place is an innate ability in order to connect with the world. The sense
of place concept is a type of awareness used in order to criticize the environment. A sense of place is
like transferring traditions to the next generation. It can be combination of symbolic meanings,
attachments, and satisfaction of spatial features held by an individual or group (Stedman, 2002). John
Agnew (2014) has investigated the devaluation of place in social science. Losing value of place infers
that both community and the place can be overshadowed. In this way, place has lost social meaning and
is pressured by way of commodification (Duncan & Agnew, 1989). In addition, the organization of place
is signed with legal meanings. These legal buildings (religious buildings, borders) are built on the basis
of obligations and rights. They have a sense of continuity as they are frequently used. These buildings
are rooted in tradition and are often remembered for being used traditions (Halbwachs, 1950).

Place is often used in conjunction with the social network, the environment, and other networks
associated with the environment. The place contains subjective meanings to those who experience it.
These relations with the environment include social, emotional, and symbolic meanings related to the
context. Activities provide the formation of the relationship with the place, the attachment to that place,
and the meanings built there. In order to understand this structure, it is necessary to investigate the
related structures and functions established within the place (Goregenli, 2010).

People obtain various identities throughout relationship with place. The environment we interact
with tells us who we are in human relations. These multiple identities may change over time, and with
the dimensions of the place (Graumann, 1983). Place meanings are combined with local environmental
concerns. Gustafson (2001), in his study of the meaning of place, asked participants to list the important
places in their lives and to define what they meant to them. The responses of the participants were
analyzed and three categories determined: self, others, and environment. The self-category describes the
person's life stages, experiences, activities that connect the person to that place. The other categories
include the situations that the person builds with people living in the neighborhood, and include

recognition, anonymity, and the characteristics and behavior of indigenous inhabitants. These three
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categories are related to different dimensions. For example, the self-environment category includes both
objective and subjective information about the place. The self-environment category includes both being
known and anonymity. Shamai (1991) defined the meaning of place in three stages. The first phase is
place belonging, the second phase is place attachment and the third phase is place loyalty. There are no
clear boundaries between these phases.

The city differentiates itself as a diversity of traditions and functions. The physical arrangements
made in the city affect the behavior of the city residents. This situation sometimes changes the behavior
as a result of changing the urban space; sometimes the needs of the city residents require the physical
change of the city. The reflection of this difference on the external appearance of the city is slower.
While the habits associated with the physical environment change, this situation forces the environment
to change as well. This state of change is related to the collective memory of the group based on spatial
images (Halbwachs, 1950).

Place Attachment

Place attachment is a process of creating a memory that cannot be explained by the stimulus-
response relationship, which includes many different places from the most micro area to the macro based
on childhood experiences (Goregenli, 2010). It represents the link in our relationship with places
throughout our lives. While the continuity of the place with which the relationship is established
strengthens the attachment to this place, changing place damages this relationship.

Place attachment, in its simplest form, represents the process of a person's subjective
relationship with the place. These experiences depend on symbolic and personal meaning. The symbols
have a variety of multiple meanings. As a summary, place attachment interconnects the individual
symbols. Humans attribute meaning to the place, and this meaning creates place attachment by way of
these symbols and sense. Physical settings interact and shape attitudes, beliefs, and attachments
(Stedman, 2002). While interacting with a place for a long time increases the attachment to the place;
changes in the place negatively affect the place attachment.

Place attachment can touch different levels of functions for individuals, groups, and cultures. It
may link people to others or cultural values by way of symbols or by being reminded of childhood (Low
& Altman, 1992). When people attach to a place, they often state that the effect of a place's history,
which has its own roots, is more than the emotional ties it has with people (Lewicka, 2008). For this
reason, the living spaces of one's own family members, or the places where they are with them, are
places with high commitment. Another factor is that migration influences place attachment. Studies have
shown that locals have a higher level of commitment than that of immigrants (Hernandez, Carmen
Hidalgo, Salazar-Laplace, & Hess, 2007). Korpela (1989) who examined place attachment studies the
self-regulatory role of the physical environment and place attachment. According to the study, the
properties of the place, activities concerning the place and being together with others, comfort, and
pleasure, being able to express oneself comfortably, privacy and belonging, anonymity, security,

rooting, familiarity, and reputation are all seen as increasing place attachment. In their study, Ujang and
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colleagues (2015), who consider place attachment as one of the criteria for place-making in the context
of place reorganization, mention three factors that constitute place attachment: place dependence, sense
of belonging and rootedness, and place identity. The lack of connectivity of the physical areas with place
meanings and feelings affects the broader physical, cultural, and emotional contexts negatively (Ujang
& Zakariya, 2015). In addition, damage to this attachment harms place attachment and place identity.
For this reason, it is important to organize the physical change of places in line with the demands of the
people who use that place, so that place attachment and place identities are not damaged.

In understanding people's relationship with the place, their practices and memories with the
place show us attachment to the place. In line with this study, understanding Mersin in the minds of the
participants will also show us their place attachment.

Place Identity

Place identity is a structure that contributes to the commitment of people to a place; it deals with
place attachment. The identity of the place is the personal experience of the person, and emotion
acquired as a result of daily life practices. Place identity identifies the physical relationship between
place and the person's identity. It is an individual, unique structure. Proshansky, Fabian, and Kaminoff
(1983) explains place identity as:

“Individuals do indeed define who and what they are in terms of such strong affective ties to 'house and
home' and/or neighborhood and community... Place-identity is influenced by a wide range of
person/physical setting experiences and relationships based on a variety of physical contexts that from
the moment of birth until death define people's day-to-day existence. What emerges as 'place-identity’ is
a complex cognitive structure which is characterized by a host of attitudes, values, thoughts, beliefs,
meanings and behavior tendencies that go well beyond just emotional attachments and belonging to
particular places.”

For example, a person's relationship with the person they greet in the street they live on, the

bench on the street where they sit and listen, the corner where they feed the stray animals can express
the place identity of the person living on this street. Many people can go to the same street and sit on
the same bench. On the other hand, the relationship we establish with the place becomes unique together
with our personal characteristics. This is the place’s identity.

In the physical characteristics of a space, individual interaction of place, social or individual
beliefs, feelings, goals, and the behavioral tendencies continue throughout life. It makes the socialization
processes in the physical world unique (Proshansky, 1978). The individual interaction with the place
expresses the subjectivity of the person's self-properties and experience with the place. It takes place
with relationships established outside the home. Place identity, which is one of our multiple identities,
has a temporal dimension, beginning with the familiar and non-familiar distinction within the group in
which we are born (Graumann, 1983). The places and people we define as family when we are born
define me/us and the outsider/other. Over time, these boundaries change with our socialization
processes. It changes with the person's life-long experiences. Changing of self over time causes changes
in experiences. Thus, the place identity also changes with the self.

According to Lalli (1992), by conceptualizing the place in different ways, it plays a role in the

formation and maintenance of individuals' identity. In the sense of continuity provided by the
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environment, it is reflected in the individual's self-knowledge and the way individuals express their
identities.

Proshansky (1978) indicates that place identity has variety of dimensions. The organization of
the knowledge, beliefs, and memories of people has experience with the physical environment, which
constitutes the cognitive-descriptive dimension. This dimension shows how a place is arranged, with its
concept, belief, color and other physical characteristics. The affective-evaluative dimension deals with
the structural features of the environment, not only with structural features but also includes a repertoire
of emotions and preferences.

Place identity and place attachment affect and reproduce each other. The place attachment and
place identity include a process of experience, which involves both collective memory and
autobiographical memory. It determines the person's experience related to the place and place
attachment. This process also includes the construction of the meaning of the place. In this loop, both
memory and meaning are reproduced. The characteristics and context of the place play a role in the
production of these meanings in the relationship of a person with the place.

Place attachment, place identity, and the meaning of the place are complementary and feeding
structures. The person creates the meanings of the place with his/her own experiences in the
environment. These experiences, which contain symbols and emotions, represent the characteristics of
the place. These meanings allow for personal attachment to the place, and, over time, the person acquires
the place identity.

The clearest concept is place identity, which is formed as a result of subjective experiences with
place. However, the meaning of place, sense of place, place attachment, and place identity are structures
that affect each other, and which cannot be separated from each other with rigid boundaries.

Considering the purpose of the study, with the representations of the university students about
the city, it is aimed to determine the important public spaces of the city, the criticism of the city, and the
needs of the city. In addition, understanding Mersin within Tiirkiye and exploring representations and
criticisms of Tiirkiye is another aim of the study. The personal spaces indicated on the maps will show
place identity and location of these places in the lives of the participant will show place attachment in
the results.

Social Representation

Social representation takes on the function of interpretation of the unknown in society. In the
process of communication network in society, information is reproduced and shared within the society.
As aresult of this communication network, social representations of the produced information come to
the fore (Moscovici, 1988). Moscovici explains social representations as:

“..systems of values, ideas, and practices with a two-fold function: first to establish an order which will

enable individuals to orient themselves in and master their material world; and second, to facilitate
communication among members of a community by providing them with a code for naming and
classifying the various aspects of their world and their individual and group history”(Moskovici, (1973,
s. 13).
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Social representations encountered by individuals or groups are the product of the mental
activity process of rebuilding realities and attributing a specific meaning to them. It is an organized
whole of opinions, attitudes, beliefs, images, and information on a particular subject. To the extent that
the objective characteristics of a particular situation are not present for individual, the individual's
representations of this situation indicate that he/she acts as objective data and affects his/her behavior
(Bilgin, 2002). Social representations, which are cognitive tools to provide understand, recognize and
name the truth, include categories, classifications, and value-judgments. They are conditions and agents
of interpersonal relations since interpersonal relations occur according to experiences (Bilgin, 2005).

One of the aims of this study is to explore the social representations of Mersin and Tiirkiye,
which are the symbols and thoughts that the participants convey about Mersin and Tiirkiye in their
minds.

Cognitive Maps

Cognitive maps are a combination of information and images that people have regarding the
environment in which they live with their meanings and symbols in their minds. Unlike geographical
maps, they contain images developed by people in relation to the world. Cognitive mapping, come up
with by Tolman, is a process that brings together memories of people's spatial environment, recalling
these memories, coding, and the resolution of spatial information (Downs, Stea, & Boulding, 2017).
Cognitive mapping occurs through the process of information collecting, storing, and recalling. The
reactions of people when are faced with different places mostly depend on their perceptions. These
perceptions concerning physical features of the environment will be shaped by cultural and individual
factors in order to create cognitive images and representations, which will further emerge as simplified
models of reality. These images affect human spatial behavior. Cognitive mapping is a way of imagining
place and studying spatial behavior. Building a more livable city for people is through the study of
behavioral practices shaped by psychological and mental representations of people (Goregenli, 2010).

There are many studies conducted in Tiirkiye with cognitive mapping. Karasu and colleagues
(2017) examined what is needed to improve relations between Tiirkiye and Armenia and representations
of Tiirkiye with university students and non-governmental organizations through questionnaires and
cognitive mapping. The findings made visible both the cognitive and social representations of Tiirkiye
and the steps that would improve the relationship between the two countries. Tuzkaya and colleagues
(2015) investigated representations of Eastern and Western Tiirkiye through cognitive mapping. Sudas
and Goregenli (2013) analyzed representations of Europe through cognitive mapping with university
students. The results indicate that Tiirkiye's relations with Europe for university students have developed
on ideological background more than geographical basis. In her study, Karakus (2007) examined the
meaning of [zmir Kiiltiirpark for the people of izmir and its representations about Kiiltiirpark through
questionnaires and cognitive mapping. The findings of the study showed the representations and

meanings of the [zmir Fair and the construction process of this meaning.
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This study considers the behavioral practices of the participants by considering place identity
and place attachment framework. The social representations of Mersin and Tiirkiye are examined
through cognitive maps. The political climate in the country, considering the position of the social-
cultural and the geographical features in Mersin is examined through the eyes of the participants.

This study is conducted to explore the social representations of Mersin University students
regarding Mersin and the relationship between Mersin and Tiirkiye in their minds.

In this study, while Mersin in the minds of the participants showed the identity of Mersin on the
basis of their personal experiences with Mersin; The feelings, belonging indicators, and loyalty
expressed about Mersin indicate both the place identity and the sense of Mersin for the city for the

participants.
Method

Participants
The study was conducted by gathering cognitive maps from 130 students from Electrical and
Electronic Engineering, Psychology, Sociology, Mathematics, Philosophy departments of Mersin

University. The demographic characteristics of the participants are presented in Table 1.

Table 1.

Demographic characteristics of the participants and types of maps

Variable n Percentage
Sex Female 50 38
Male 80 62
Female 21.7 (mean) -
Age (in years)
Male 22.3 (mean) -
Unknown 1.00 0.77
Electrical & Electronics Engineering 64.00 49.23
Department Philosophy 18.00 13.85
Mathematics 20.00 15.38
Psychology 15.00 11.54
Sociology 12.00 9.23
Mersin 30.00 23.08
Longest place lived Other 98.00 75.38
Unknown 2.00 1.54
Procedure

The current study focuses on investigating the social representation of Mersin and Tiirkiye by
way of cognitive maps. Ethnic origins of the participants were not asked in the study; Instead, only place
of birth was asked. In this direction, the effect of the participants' being born in Mersin or coming to
Mersin for various reasons on their representation was examined. The ethics approval was granted by

the ethics committee of “Toros University” (Number: 23.06.2023/86).
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Firstly, exploring students’ behavior related to the city, an A3 size paper are given to students
and then, "Close your eyes and think about Mersin and Tiirkiye and then transfer what you have in your
mind on paper," statement was indicated by researcher. Participants transferred Tiirkiye and Mersin on
a single A3 paper. Secondly, students transferred what's on their minds about Tiirkiye and Mersin on
the paper.

Prior to the main analysis, cognitive maps were classified according to the drawing style and
afterwards items in the maps were analyzed with a quantitative method regarding item type (geographic
feature, symbol, text). Types of drawings on maps include the categorization of what is transferred to
the map. The texts, symbols, geographical features, or the presence of several of these transfer types on
the map determine the type of that map. Finally, all features on the maps were reanalyzed with Van Dijk
critical discourse which explores how these discursive resources are sustained and reproduced in social,
political, and historical contexts analysis in order to determine the symbolic meanings of the items. The
maps in the appendix are named according to the text and symbols conveyed by the participants. In a
classic map example, the shape of Tiirkiye transferred to the map and the places where Tiirkiye's
geographical regions are located, the transfers related to that region are seen. On the map indicated in
Appendix 6, Marmara Region with high-rise buildings-construction, Aegean Region with olive trees,
Mediterranean Region with sun, sea, and tail elements such as boats, Central Anatolia Region with child
brides, Southeast Anatolia Region with conflict thoughts and Eastern Anatolia Region with animals. and
finally, the Black Sea Region was represented by precipitation (See Appendix 6). The results are

presented below.
Results

All of the 130 maps were classified as symbolic (n = 63), geographic (n = 4), or geographic-symbolic
(n = 35) and the maps were classified as other types (n = 28) by the researcher. These maps were
investigated according to geographic and symbolic components. Items drawn on maps were coded into
excel file one by one then analyzed according to the types of the items. The results are presented in

Table 2.

Table 2.

Types of maps

Unknown 4 3.08

Geographic 4 3.08

Geographic- Text 1 0.77

Geographic - Symbolic 35 26.92

Type of maps Graphic 1 0.77

Text 3 2.31

Symbolic 63 48.46

Symbolic - Graphic 14 10.77

Symbolic - Text 70 53.85
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As a result of the analysis of the cognitive maps, we see that Mersin is mentioned in eleven
different categories: Symbols, Social system critique of the community, Null, Immaturity, Belonging,
Mersin University, Nationalism, Touristic Elements, Negative thoughts against the Syrians, Monuments
and Places and Climate. These categories are composed of three main structures, consisting of the
physical and social conditions of the city, critics of the city, and city-related experiences.

Nine categories come to mind when Tiirkiye is mentioned: Criticism of the power and form of
government, Poor urbanization, Criticisms of society, War, Criticism of the economy, Characteristics
of geographical regions, Feeling of individual entrapment, Nationalism, Touristic items. These include
representations of geographic regions, their feelings, and thoughts about the country, their criticisms and
various places.

After the instructions directed to the participants, some of the participants drew only Mersin on
the maps, some drew Tiirkiye and Mersin as two separate structures, and some drew Mersin as a part of
Tiirkiye. The student population which indicated Mersin with Tiirkiye together is only 30% of sample.
While some of the students transferred Tiirkiye to the paper with the country's neighbors, some did not.
The %7 of the student population which showed Tiirkiye with neighboring country. Not transferring
Tiirkiye to paper with neighbors also indicates the representation of Tiirkiye's relationship with other
countries in the minds of university students. Tiirkiye seems unrelated and separate from other countries.
The results are quite striking in terms of the representation of Tiirkiye and Mersin.

Geographic Components

Items drawn in the maps were coded one by one, and then thematic analysis was used according
to the types of the items. The geographic components included a total of 94 items. Those items included
only the neighborhood of Tiirkiye (10) and regions of Tiirkiye (84). While the Black Sea Region is
represented by expressions such as green, wooded, precipitation, natural, north; Mediterranean region
is shown on maps with sea, sand, and palm trees. Marmara Region, Istanbul, crowded, industry, over-
construction, risky area, obscurity; Aegean Region; indicated by calm, cordon, immigration, olive tree,
and Izmir. Southern and Eastern Anatolia; In the Central Anatolia Region, with terrorism, livestock,
terrestrial, darkness, war, planes, and bombs; Ankara is represented on maps with Cappadocia, Fairy
Chimney, and conservative people. In addition, twelve different places in the minds of the participants
were also included in the maps. These places were Fethiye, Antalya, Konya, Diyarbakir, Van, Agri, and
Bitlis.

Symbolic components

Social Representations of Tiirkiye

To examine social representations of Tiirkiye and Mersin; The symbols, texts and drawings
stated by the participants were primarily categorized by thematic analysis. In the second stage, the
relationship between the structures that the participant transferred to the map was examined and if the

participant did not have any criticism, only the frequency of the items transferred on the map was taken.
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The frequencies taken from the specified symbols, elements and criticisms were examined on
the basis of gender and place of birth. Since it is a descriptive study, comparisons were made on the
basis of frequency, and no statistical test was used for analysis. Frequencies of representations of Mersin
were shown in Figures 1, 2, 3 and 4.

Symbolic items were researched to understand the social representations of Tiirkiye through
Van Dijk critical discourse analysis. Three main categories were identified; (i) critiques toward the
conditions of Tiirkiye, (ii) sense of pressure on individual, and (iii) items of Tiirkiye.

Categories were created with the symbols and written expressions drawn by the participants.
The first category involves criticism of Tiirkiye, which consists of 4 separate categories. The first
category consists of criticism of the power and form of government, corruption, domestic violence,
violence against women, abuse of religion, injustice, animal rights problems, and poor-quality
education. This category mostly consists of criticisms of Tiirkiye's main administrative problems.
Criticism of the state administration, gender discrimination, and inadequacies in the education system
were mentioned totally 54 times. The characteristics of the maps are presented in Appendix 6 and 7.

The second category consists of criticisms of society. This category mentioned 34 times.
Pollution, backwardness, gossip, and child brides are included in this category. The category of war is
indicated 29 times, and is the third category, which includes war, conflict, death, martyrdom and external
threat. Another category includes poor urbanization. Destruction of nature increased shopping centers
and unplanned construction constitutes this category. This category mentioned 18 times. The fifth
category consists of criticism of the economy; particularly events experienced in the last year are
frequently included in maps. In total, this category was specified 17 times. The depreciation of the
Turkish Lira, an increase in gasoline prices, unemployment, poverty, and income-expense imbalance
were also mentioned.

Another important category represents feeling of individual entrapment. Symbols indicating that
they often felt under pressure were found on the maps of the participants. The political pressures in the
country were expressed by human figures that have been obstructed and violated by symbols, such as
the prison, cages, prohibition of speech, and railings indicated on the maps. The map of Tiirkiye, shown
in a total of 7 symbols, is symbolized by a sense of entrapment.

The last category showed representations regions of Tiirkiye. Tiirkiye were defined by several
characteristics of regions. Eastern and southeastern Anatolia are identified with 12 features: cold,
migration, terrorism, lack of development, government violence, mountainous, exhilarant, war,
livestock, darkness, and peace. The Marmara Region is represented by poor construction, chaos,
Istanbul, overcrowding, Istanbul Strait, the capital of the economy, obscurity, and unimaginable
concepts. Ankara, the capital city of Tirkiye, is defined on the maps by the presidential palace, wars
and expulsions. The central Anatolian region, including Ankara, is represented by conservatism, Ankara

and Cappadocia. The Black Sea region is represented by rainfall, natural life, and greenery. The
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Mediterranean region is shown with tourist items and the sea. The Aegean Region is represented on the
maps by holidays, calmness, and tranquility.

In addition, participants were indicated positive assessment of Tiirkiye. Attachment towards
Tiirkiye, with positive feelings was expressed; belonging, love, being a livable country, such as freedom
featured.

As a result of the analysis, it was found that there are many nationalist symbols that come to
mind when Tiirkiye is mentioned. Nationalism category which had included flag, patriotism, and wolves
were among a total of 25 items expressed as representing Tiirkiye. In addition, Syrians fleeing the war
in the last five years were also shown, through a small number of students represented in Tiirkiye. There
were also negative attitudes expressed regarding Syrians in Tiirkiye.

The participants in Tiirkiye highlighted tourist items. Natural resources, climate, sea, hot,
sunbed, and holiday items were mentioned a total of 16 times in the maps shown. Examples are given
in the appendix map for the representation of Tiirkiye. These include male dictatorship (Appendix 3),
authoritativeness (Appendix 2), extinction of nature and urbanization, political pressure, the distinction
between classes and conservatism (Appendix 2), violence against women, and animal rights problems
(Appendix 6), injustice (Appendix 2). In addition, the depreciation of the Turkish lira (Appendix 4),
unemployment, and malpractice are frequently stated as critiques of Tiirkiye. Moreover, towns,
resources, important historical and tourist monuments/buildings, and the climate are shown on maps
(Appendix 8).

Social Representations of Mersin

The students' representations of Mersin were examined in three main categories: criticisms,
feelings towards Mersin, and the symbols of Mersin. These categories are based on the frequency of the
structures specified in the maps. 38 participants did not indicate Mersin on their maps. Some of the
participants added texts to their drawings and some of them wrote texts and stated their representation
to Mersin. In the study, place attachment was expressed by the participants through positive
emotions/drawings and personal experiences stated. Criticisms and negative feelings about the city were
included in the category of representations. When we examine the criticism of Mersin, we see that the
most common criticism relates to society. This category include relationship between groups and
criticism, which was mentioned 25 times in total, and includes such structures as class distinction, fights,
insincerity, consumerism, and intolerance. Backwardness is a structure that was mentioned 16 times in
total, and contains pollution, low technology, and unemployment. Another category includes criticism
about urbanization. The urbanization category was identified 14 times in total. Structuring and the
reduction of green areas are the most important elements. Another reason and category for criticism was
traffic. Traffic problems and the inadequacy of the transport network was stated 10 times in total. The
last category of criticism relates to Syrians. Criticism of Syrians' life practices was mentioned 10 times

in total (Appendix 1).
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Mersin maps were categorized according to the emotions of the participants. Female participants
expressed 50% positive, 35.71% negative and 14.29% nétr feelings about Mersin. The feelings of male
participants about Mersin were determined as 35.71% positive, 42.86% negative and 21.43% neutral.

The symbols representing Mersin are indicated by the participants a total of 173 times. The most
expressed symbol was the beach. Items for the beach were specified 74 times in total. This category
included boat, parks, fisherman, picnic, cat, and bicycle. These symbols refer to the activities or
observations of the inhabitants of the city. The most indicated symbols after the coast are as follows: sea
(49), tantuni (17), palm (14), citrus (8), green (8) and intersection (3). Regarding buildings and places
mentioned, a total of thirty spaces were identified. The mentioned buildings/spaces were Mersin
University (9), 52.kat (5), Toroslar (4), Seaport (4), Plateau (2), Industrial Zone (2), Forum Shopping
Center (1), Lighthouse (1), Pozcu (1), Davultepe (1), Silifke (1), Tarsus (1), Bus Station (1) and Nuclear
Power Plant (1). Concerning the properties of the spaces or structures mentioned, it is an important
finding that they are all public spaces. In addition to specifying the public spaces of the inhabitants of
the city, the main features of these spaces are that these spaces are places where groups satisfy their
living spaces or needs. The shopping center and the bus station are on the basis of need. Other places
mentioned are living spaces. One of the structures that spring to mind concerning Mersin is nationalism.
The wolf, the emphasis on the Turkish flag and the hand signs symbolizing nationalism are mentioned
in the study as symbols of nationalism. The items related to nationalism are indicated on the maps 13
times in total. Another structure in this category is related to personal belonging and personal memories.
The "appropriated" places indicated by the participants with expressions such as "The cafe where I met
with my girlfriend, under the umbrella I always wait for in front of the university", as well as on the
maps with the place drawings, show a sense of belonging. These items are indicated on the maps 6 times.

The mean of representation of Mersin shows differentiation ratio based on sex and the longest
place to live. Although men use more space (10.33%) in number than women (2.91%) women used
more symbols on their maps (46.51%) than men (45.33%). It was found that men perceive Mersin as a
more nationalistic city (3.33%) compared to women (1.74%). Another finding shows that women have
more criticisms of society (25.58%) and the social system than men (14.67). The mental representation

and symbols for Mersin are shown for gender in Figures 1 and 2.
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Figure 1.

Mental Representation of Mersin for gender
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Natives and non-natives differ from each other. Natives gave more space (15.46%) to Mersin

for their maps than those born in other cities (9.09%). On the other hand, those who came from outside
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of Mersin described Mersin in more detail (73%) and with more elements than those who were born in
Mersin (27%). Those who came to Mersin from other cities had more personal memories and belonging
(5.67%) to Mersin in their maps than those born in Mersin (4.12%). The mental representation and
symbols for Mersin are shown regarding place of birth in Figures 3 and 4.

Figure 3.

Mental Representations of Mersin regarding place of birth
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Figure 4.
Symbols for Mersin regarding the place of birth
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Those who were born in other cities found Mersin to be less developed, but nationalist, than
those born in Mersin. However, non-native of Mersin found Mersin to be more touristy compared to
those born in Mersin. The relationships, lessons, and activities they have established at the university
constitute this category. They also put their emotional ties and personal memories of Mersin on their
maps. It was found that these students were more critical of society compared to students born in Mersin.
Their categories of criticism are class distinction and hierarchy, chaos, insincerity, and immigration. The
participants indicating Mersin and Tiirkiye on a map together represented only 34% of the sample; The
sample of students indicating neighbors of Tiirkiye constitutes only 8%. One of the countries mentioned
was Cyprus, which is close to Mersin. Other countries mentioned were Bulgaria, Greece, Syria, Iraq,
Iran, Armenia, and Georgia.

The representations of Mersin on the maps by the students show the meaning of the place for
the students and the attachment they have established with these places. These representations are

expressed with activities carried out in places, shapes or words that express emotions.
Discussion

The main goal of this study is to investigate the various social representations of Mersin and
Tiirkiye. The second aim is to explore the attachment of university students to the city and their
behavioral in their relationship with the city. We analyzed cognitive maps that were drawn by university
students and critical discourse analysis reveals that there were three main categories: critiques toward
the conditions of Mersin and Tiirkiye, a sense of pressure on individual, and items of Mersin and
Tiirkiye.

When the findings of the study were examined, it was determined that besides the objective
characteristics of the place, there are many individual meanings formed in line with the person's own
experience. Participants embodied the meaning and placed identity on maps by sharing their subjective
experiences with expressions such as "The stop in front of the school, heartbreak, typical student city,
similar to Tiirkiye, my memories with teachers and students" and various symbols. This interaction of
the person with the place indicates attachment to the place with symbols, feelings, and experiences
related to the place (Stedman, 2002).

In the study, none of the monuments and squares in Mersin were mentioned by the participants.
The fact that the only historical place mentioned is the Maiden's Castle, which shows that some of
Mersin's historical and cultural values have lost their importance. While Unlii (2017), which examines
the historical and spatial characteristics of Mersin through oral history, reveals important places; No
similar finding was found in our study. The only commonplace mentioned in the two studies is Mersin
Port. This situation shows us that the use of the space has changed in the time and the cultural
characteristics of the spaces have not been transferred.

In the construction of Mersin place identity, we see that the natural resources of the city are in

front of its historical background. The cognitive and social representations of the city, together with the
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participants' experiences with the city and what was conveyed to the participants about the city, were
shaped on natural resources such as the sea, the coast, citrus, and palm trees.

Another important result is that the non-native students attach more than native students. Non-
native group consisted of participants who were born outside of Mersin and came to Mersin for various
reasons. This group indicate more symbols and places in the city. All these findings should be evaluated
and new groups and methods should be used in order to increase the place attachment and life
satisfaction of the residents of the city. In addition, it is seen that the feelings of native participants are
only positive feelings on their maps; on the other hand, it was seen that the feelings of non-native
participants on their maps were 45% negative, 45% neutral, and 10% positive feelings. This shows us
that people are more attached to the places where they were born and lived for a long time. Another aim
of the study is to examine students' representations of the university and their attachment to the
university. The representation of Mersin University includes inadequate and negative features. Only the
items that symbolize education, such as class, lessons, and books are represented. University, from
Tiirkiye and Mersin, is expressed as an isolated structure. Mersin University is indicated on the maps
at a rate of 3.09% by native students and only 4.33% by non-native students. This situation shows us the
place of Mersin University in the lives of university students and the low level of students' attachment
to the university. It is another interesting result is that there are no drawings on the maps of university
students indicating any social organization or entertainment within the university. In addition, Mersin
University is not shown in Turkey and Mersin on the maps but shown as a separate-disconnected
structure.

In the past, the public sphere and activity were seen in Mersin where there was a greater number
of public spaces and activities, as in other cities (Mehmetoglu, 2017; Unlii, 2017). The study shows that
the number of public places and diversity of public place is now quite limited. Unlii (2017) examined
the relationship between urban memory and urban space in an oral history study with Mersin sample.
When our study results were compared, it was seen that the only place mentioned in common in both
studies was the port. Another important result is that the number of public places has decreased. When
the number and variety of the places were examined, men indicated less space than women.

Concerning the representations of Mersin, apart from the influence and criticism of power, we
realize a representation of tourist elements and nationalist figures. Maps were often drawn showing
Mersin and Tiirkiye separately from each other. This situation shows us that the students perceive Mersin
as disconnected and unrelated to Tiirkiye. There may be many factors that cause this situation: Interests,
channel followings, social media usage, and preferences. This issue can be examined in new studies.

As we examine these structures, we see that they constitute the main structure of the government
and criticism of the policies of Tiirkiye. The most important structure forms social representations
concerning Tiirkiye in these policies and power. In addition to this main category, the physical
characteristics of Tiirkiye's geographical area constitutes the basis of Tiirkiye's social representation.

Tiirkiye's cultural and political situation is reflected in the map. The war category is seen with fears of
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external powers, which are expressed by the sense of pressure on individual and pressure of power.
Economic decline, with the depreciation of the Turkish lira, is seen as a significant problem in all regions
of Tiirkiye with the rise in gasoline prices, especially in Istanbul, which is represented as the center of
poor urbanization and the disappearance of green areas.

The Aegean and Mediterranean regions are represented by beautiful climates and tourist elements;
Southeastern Anatolia and the Eastern Anatolia Region are represented by difficult climatic conditions
and pessimism. On the other hand, previous studies showed that representation of eastern Tiirkiye is
closely related with war (Peker-Dural and colleagues, 2018). The results of the study were similar to
those of Tuzkaya and colleagues (2015). This situation shows that the social representations of the
country have not changed, although they are in different cities of the country in a period of
approximately five years.

Central Tiirkiye is consistently revealed as an area with a perception of war. One reason for this
is the ever-changing political climate and the pressure on opposition groups. It is related to the sense of
pressure on individual, the one-manpower, centralized management, pressure to change the way of life,
political pressure, violation of special fields, and criticism related to authoritarianism. In addition, the
relationship with Tiirkiye's neighbors and other countries is reflected on the map. Few of the participants
reported on Tiirkiye's neighbors. In the specified map, the neighbors Tiirkiye are seen as an external
threat.

With this study, the loved and criticized aspects of Mersin as well as the relationship between the
city and Tiirkiye were discovered. With the findings of the study, the criticized aspects of the city can
be strengthened, and arrangements can be made with the determined needs. In addition, in order to
contribute to the memory of the city, places that cannot be transferred from the past to the present can
be contributed by reviving them.

New researchers can reexamine this issue by supplementing it with various personality and group

measures.
Conclusion

This study was conducted to examine the representation of Mersin University students about
Mersin, Mersin University, Tiirkiye and their commitment to the city. As a result of the study conducted
with cognitive mapping for this purpose, the criticisms about Tiirkiye and Mersin, the physical features
in the minds of the participants and the attached places were determined on the maps.

In the study, Mersin University is very limited in the students' maps. This indicates the lack of
connection that students have with the university as a place. In addition, the places where university
students are in the city, the representation of these places in their minds and their criticisms of Mersin
are included in the maps. It is an important finding that the squares are few in number among the places

mentioned in the city.
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While Mersin and Tiirkiye are stated together in some of the maps, they are indicated separately
on some maps. This situation is thought to be related to the positioning of Mersin and Tiirkiye in the
minds of the participants.

There are representations of the regions of Tiirkiye on the maps. Despite that, the number of
neighboring countries specified is limited. This indicates the mental representation of the relations
established with neighboring countries. In addition, criticisms against the government, damage to nature,
urban construction, violations and criticisms against women's and animal rights are frequently indicated
on the maps.

The study sheds light on both Mersin, urban space usage practices, physical and social problems
in the city and structural problems in Tiirkiye from the students' perspective.

Due to the lack of similar studies in this field, it is expected to both fill an important gap in the

literature and contribute to the literature by pointing out system problems.

Contribution Statement/ Arastirmacilarin Katki Oram

All researchers contributed equally to the study/ Calismaya tiim arastirmacilar esit oranda katki

saglamistir.
Funding Statement and Acknowledgements/ Destek ve Tesekkiir Beyani

Arastirma kapsaminda herhangi bir destekten yararlanilmamistir./ This research received no specific

grant from any funding agency in the public, commercial, or not-for-profit sectors.
Declaration of Competing Interest/ Catisma Beyani

There is no conflict of interest. / Cikar ¢atigmasi bulunmamaktadir.

Ethics Committee Approval/ Etik Onay

Ethics committee approval was obtained for this study. / Etik kurul onay1 alinmstir.



Nitel Sosyal Bilimler-Qualitative Social Sciences 2023 5(2) 95-122 114

References

Agnew, J. A. (2014). Place and politics: The geographical mediation of state and society. Routledge.

Bilgin, N. (2002). Sosyal temsiller acisindan Ermeni soykirim iddialar: ve tarihin insasi. Tirkiye Armenian
Researches Congress

Bilgin, N. (2005). Siyaset ve insan (2nd ed.). Baglam Yayinlar.

Duncan, J. S., & Agnew, J. (Eds.). (1989). The power of place: bringing together geographical and sociological
imaginations. Unwin Hyman.

Downs, R. M., Stea, D., & Boulding, K. E. (2017). Image and environment: Cognitive mapping and spatial
behavior. In Image and  environment:  Cognitive  mapping and  spatial  behavior.
https://doi.org/10.4324/9780203789155

Goregenli, M. (2010). Cevre psikolojisi, insan mekan iliskileri (1st ed.). Istanbul Bilgi Universitesi Yaynlar1.

Graumann, C. F. (1983). On multiple identities. International Social Science Journal , 35, 309-321.

Gustafson, P. (2001). Meanings of place: Everyday experience and theoretical conceptualizations. Journal of
Environmental Psychology, 21(1), 5-16. https://doi.org/10.1006/jevp.2000.0185

Halbwachs, M. (1950). Space and the collective memory. In The collective memory (pp. 128—156). Harper
Colophan Books.

Hernandez, B., Carmen Hidalgo, M., Salazar-Laplace, M. E., & Hess, S. (2007). Place attachment and place
identity in natives and non-natives. Journal of Environmental Psychology, 27(4), 310-319.
https://doi.org/10.1016/j.jenvp.2007.06.003

Karakus, P. (2007). Izmir Kiiltiirpark:’nin, Izmirliler agisindan anlami ve Kiiltiirpark hakkindaki temsilleri. Ege
Universitesi Sosyal Bilimler Enstitiisii Yayimlanmanus Yiiksek Lisans Tezi, izmir.

Karasu, M., Mehmetoglu, E., Tuzkaya, F., & Goregenli, M. (2017). Tiirkiye-Ermenistan iligkileri ve temsiller:
Ermenistan’dan bir bakis [Tiirkiye-Armenia relations and representations: An outlook from Armenia]. In
International Symposium on the effects of Turkish-Armenian relations on the regional policies (From the
nineteenth century to present day) proceedings (pp. 419-442). Atatiirk Research Center Publications.

Korpela, K. M. (1989). Place-identity as a product of environmental self-regulation. Journal of Environmental
Psychology, 9(3), 241-256. https://doi.org/10.1016/S0272-4944(89)80038-6

Lalli, M. (1992). Urban-related identity: Theory, measurement, and empirical findings. Journal of Environmental
Psychology, 12(4), 285-303. https://doi.org/10.1016/S0272-4944(05)80078-7

Lewicka, M. (2008). Place attachment, place identity, and place memory: Restoring the forgotten city past. Journal
of Environmental Psychology, 28(3), 209-231. https://doi.org/10.1016/.jenvp.2008.02.001

Lineu Castello. (2010). Conceiving place in architecture-urbanism. In Rethinking the Meaning of Place (Vol. 26,
p- 276). https://doi.org/https://doi.org/10.4324/9781315606163

Low, S. M., & Altman, 1. (1992). Place attachment. In Place attachment (pp. 1-12). Springer. https://doi.org/DOI:
10.1007/978-1-4684-8753-4 1

Mehmetoglu, E. (2017). Izmir Kent Bellegi. Yiiksek Lisans Tezi, Ege Universitesi Sosyal Bilimler Enstitiisii, [zmir.

Moscovici, S. (1973). “Foreword,” in health and illness: A social psychological analysis (C. Herzlich, Ed.).
Academic Press.

Moscovici, Serge. (1988). Notes towards a description of Social Representations. European Journal of Social
Psychology, 18(3), 211-250. https://doi.org/10.1002/ejsp.2420180303

Proshansky, H. H., Fabian, A. K., & Kaminoff, R. (1983). Place-identity: Physical world socialization of the self.



Mehmetoglu 115

Journal of Environmental Psychology,(3), 57-83.

Peker-Dural, H., Mehmetoglu, E., Karasu, M., Akca, E., Tuzkaya, F., Elgi, C. ve G. (2018). Universite
dgrencilerinin dogu-bat1 temsilleri: Ayrimlar, elestiriler, talepler. Tiirk Psikoloji Yazilari, 21(Ozel Sayi),
103-116.

Proshansky, H. M. (1978). The city and self-identity. Environment and Behavior, 10(2), 147-1609.
https://doi.org/10.1177/0013916578102002

Relph, E. (1997). Sense of place. In H. Susan (Ed.), Ten geographic ideas that changed the world (pp. 205-226).

Shamai, S. (1991). Sense of place: an empirical measurement. Geoforum, 22(3), 347-358.
https://doi.org/10.1016/0016-7185(91)90017-K

Stedman, R. C. (2002). Toward a social psychology of place: Predicting behavior from place-based cognitions,
attitude, and identity. Environment and Behavior, 34(5), 561-581.
https://doi.org/10.1177/0013916502034005001

Sudas, 1., & Goregenli, M. (2013). Europe in mind: Social representations of Tiirkiye-Europe relations in case of
Turkish university students. European Journal of Geography, 4(1), 36-47.

Tuzkaya, F., Soylu, N. S., Solak, C., Peker, H., Peker, M., Ozeralp, K., ... & Goregenli, M. (2015). Tiirkiye in
minds: Cognitive and social representations of" East" and" West". International Journal of Psychological
and Behavioral Sciences, 9(8), 2732-2738.

Ujang, N., & Zakariya, K. (2015). The notion of place, place meaning and 1dentity in urban regeneration. Procedia
- Social and Behavioral Sciences, 170, 709-717. https://doi.org/10.1016/j.sbspro.2015.01.073

Unlii, T. S. (2017). Kent kimliginin olusumunda kentsel bellek ve kentsel mekan iliskisi: Mersin Ornegi. Journal
of Planning, 27(1), 75-93. https://doi.org/10.14744/planlama.2017.06078



Nitel Sosyal Bilimler-Qualitative Social Sciences 2023 5(2) 95-122 116

Appendices

Appendix 1. Sample drawing depicting critique; negative attitude towards Syrians and war criticism.
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Appendix 2. Sample drawing depicting critique; political pressure and urbanization
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Appendix 3. Sample drawing depicting critique; a male dictatorship.

Appendix 4. Sample drawing depicting critique; the depreciation of the Turkish lira.
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Appendix 5. Sample drawing depicting critique; war in Tiirkiye.

o
) i
—— )
~ ~—~~ ~B
/ 2N
<')
//
J
o= | |
V= TR ) ) {
| - ( (
S Sl (/
NN 71\;" /
), \
\ I\A ~ \ /”J
S // : \ § 5 ‘v’f
Ela { /
PR / ) J\& \ N\ (} /
N Q [ (
\J\ ~\E\J\\/\.\ :1\_) 2\
. ) (
R [
) |
‘\\
! \
)] / lyi @ \\
oy / {
) \ \
) \ X
- s < . /\n
\ \ h /\\\ ~ N



Mehmetoglu 119

Appendix 6. Sample drawing depicting critique; war, urbanization, violence against women and animal

rights problems in Tiirkiye.

Appendix 7. Sample drawing depicting critique; sense of pressure on individual
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Appendix 8. Sample drawing depicting features of regions in Tiirkiye

Appendix 9. Sample drawing depicting classic perceptions of Mersin (left picture in figure) and Tiirkiye

(right picture in figure).
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Appendix 10. Sample drawing war symbols and Nuclear Power Station of Mersin
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Foreign University Students' Opinions on The Role of Religion and
Spirituality in Coping with Stress in Turkey: A Qualitative Study

Extended Summary

While many students from Turkey went abroad to study abroad in previous years, in recent years
thousands of foreign students have started to study at Turkish universities. The remarkable development of Turkey
in social and economic fields as well as interstate relations and education in recent years, as well as the
attractiveness of Turkey's scholarship and education opportunities, have increased the interest of foreigners in
Turkey. Student and faculty exchange programs such as Erasmus have also become a different source of mobility
for Turkish education.

Young migrating individuals, who are in an important period in terms of adapting to social roles and rules
and responding to society's expectations, may also experience some adaptation difficulties during this period.
Trying to overcome obstacles and accelerate the adaptation process through trial and error, young individuals try
to reconcile the values transferred by their family and environment during their university education with their
new lives. However, the existing literature highlights a dearth of research exploring the role of religion and
spirituality in mitigating stress among foreign students. Philip et al. (2019) underscored the centrality of
religion/spirituality in enhancing psychological, cognitive, and social functioning, which subsequently impacts
academic performance among students.

This study employs a phenomenological research design, a qualitative approach, to investigate the
perspectives of foreign university students in Turkey regarding the role of religion and spirituality in stress coping.
Qualitative research, characterized by an inquisitive and interpretive nature, seeks to comprehend issues within
their natural context. Qualitative research, which uses qualitative data collection methods such as observation,
interview, and document analysis regarding the solution of a problem, refers to a subjective-interpretive process
aimed at perceiving previously known or unrecognized problems and dealing with natural phenomena related to
the problem in a realistic manner. The phenomenological design was preferred because it offers a high degree of
freedom in describing a new phenomenon (event or experience) from the perspective of the participants, providing
rich data, and detailing their experiences.

Criterion sampling method, one of the purposeful sampling methods, was used to determine the study
group. The sample of the research consisted of foreign students studying at Gliimiigshane University. The criteria
for inclusion in the sampling were determined as being a foreign student who agreed to participate in the study
voluntarily and knowing Turkish. The criterion for exclusion from the sample was determined as not being a
university student. In order to keep participants' identities confidential, codes were used instead of their real names.

The research employed the criterion sampling method, a purposeful sampling approach, to select
participants. Criterion sampling involves selecting individuals, events, objects, or situations that possess specific
qualifications relevant to the research problem. The study sample comprised foreign students enrolled at
Giimiishane University. Inclusion criteria were being a voluntary foreign student with proficiency in Turkish, while
exclusion criteria were non-university student status. To safeguard participant confidentiality, pseudonyms were
used instead of real names.

The sample consisted of 35 female and 20 male participants, with 22 of them majoring in tourism
guidance. Among the participants, 22 hailed from Azerbaijan, while 15 represented various African countries. The

average age of foreign students was 17.57+2.19, ranging from 17 to 26 years old. Data collection occurred between
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January 15 and February 15, 2023, involving invited interviews with students who met the specified criteria. A
total of 65 participants were interviewed in the study, with data collection concluding upon reaching data
saturation. Interviews with foreign students were conducted using voice recorders in appropriate settings.
Researchers utilized a semi-structured interview form, developed based on qualitative research methods, literature
review, and input from three experts, and each interview lasted between 35 to 45 minutes.

Data analysis employed Colaizzi's (1978) 7-stage method for phenomenological studies. Key expressions
within the interview texts were selected, reorganized into general terms, and then analyzed to elucidate underlying
meanings. Researchers iteratively formulated and validated these meanings through discussions until consensus
was achieved. Subsequently, themes and sub-themes were identified and organized in a clear and comprehensible
manner. The research findings were shared with participants to enhance the accuracy and credibility of themes and
content interpretation. Participant statements were included to allow readers to validate data interpretation and
analysis.

In the data analysis, four primary categories were identified: 1) Perspectives on the Role of Spirituality in
Coping with Stress, 2) Challenges Faced by Foreign Students, 3) Issues Related to Spirituality, and 4) Strategies
for Mental Well-being. These categories encompassed eleven sub-themes, including aspects related to spirituality,
social dynamics, physical well-being, and environmental factors.

The study revealed the significance of religion and spirituality in aiding foreign students in coping with
challenges and managing stress. While most foreign students did not encounter religious issues, they often faced
challenges related to spirituality. Feelings of isolation and exclusion due to living in a foreign country were
occasionally reported. Notably, foreign students sought solace and support through familial connections,
participation in social activities, and engagement in religious practices to safeguard and enhance their mental
health.

In summary, this study offers initial insights into the significance of religion and spirituality in the stress-
coping mechanisms of foreign university students studying in Turkey. The findings highlight the pivotal role of
religion and spirituality in assisting students in managing challenges and stressors. It's notable that religious issues
were not prevalent, but concerns related to spirituality emerged. Additionally, students occasionally experienced
feelings of isolation and exclusion due to their foreign residence. To bolster their mental well-being, foreign
students leaned on familial support, participation in social activities, and religious practices.

These outcomes underscore the importance of formulating policies that raise awareness of spirituality not
only among guest students but also among host students. It emphasizes the necessity for comprehensive initiatives
aimed at fostering stronger interconnections among students.

Keywords: Religiosity, qualitative study, spirituality, foreign student.
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Giris

Onceki yillarda Tiirkiye’den birgok dgrenci yurt disina yurt disina egitim almaya gitmekteyken
son yillarda binlerce yabanct uyruklu 6grenci Tiirk tiniversitelerinde egitim almaya baslamigtir (Sahin
& Demirtag, 2014). Tiirkiye’nin son yillarda sosyal ve ekonomik alanlarda oldugu kadar devletlerarasi
iligkiler ve egitim alaninda gosterdigi gelisimin dikkat ¢ekici olmasi ve ayni zamanda Tiirkiye’nin burs
ve egitim imkanlarmin da cazipligi, yabancilarin Tiirkiye’ye olan ilgisini arttirmistir. Erasmus gibi
Ogrenci ve Ogretim elemani degisim programlart da Tiirk egitimi i¢in farkli bir hareketlilik kaynagi
olmustur (Yagmur, 2013). Tiirkiye’nin bir¢ok farkli ilinde yabanci uyruklu &grenciler &grenim
gormektedir (Sahin & Demirtas, 2014). insanligim varolusundan beri var olan olgulardan biri olan go¢
durumu, zaman igerisinde farkli boyutlar kazanarak yeni formlar altinda varligini siirdiirmeye devam
etmektedir. Gog ile bireyler farkli sorunlar yagamaktadir (Giillii, 2016). Yabanci uyruklu 6grenciler gog
faktorii etkileriyle 6grenim siirecleri boyunca yasadiklar {ilkelerde egitim, dil, ekonomik, psikolojik,
sosyal ve kiiltiirel farkliliklardan kaynaklanan problemler yasayabilmektedir. Bu sorunlar 6grencilerin
Ogrenimlerine yasadiklari sehirlere adaptasyonlarini giiclestirmektedir. Bunun yaninda 6grenciler sosyal
ve sportif aktivitelere katilim, yurt ve barinma sorunlari, aileden uzak olma, dislanma ve yalnizlik gibi

sorunlar da yasamaktadir (Ozcetin, 2013).

Toplumsal rol ve kurallara uyum saglamak konusunda ve toplumun beklentilerine cevap vermek
noktasinda 6nemli bir donemde bulunan go¢ eden geng bireyler, bu donemde bazi uyum giigliikleri de
yasayabilmektedir. Deneme yanilma yoluyla engelleri asip uyum siirecini hizlandirmaya ¢abalayan geng
bireyler, iiniversite Ogrenimleri sirasinda aile ve c¢evreleri tarafindan aktarilmig degerleri yeni
yasamlariyla bagdastirmaya caligirlar. Bu donemde aymi yastaki kisilerin etkilesimlerinin artmasi
neticesinde arkadas cevresi ile olan iliskiler onem kazanmaktadir. Geng bireyler, {iniversite 6grenimi
doneminde bir grubun iiyesi olma, meslek sahibi olarak gelecege yon verme, yeni bir sehre ve yeni bir
gevreye uyum saglama gibi farkli problemlerle miicadele etmek zorunda kalmaktadir. Biitiin bu

durumlar bireylerde stres yasanmasina neden olmaktadir (Aktas, 1997).

Stres, stresor olarak adlandirilan sok ya da kayip yasanmasi gibi bir uyarici durum veya kisinin
psikolojik olarak uyarilmasi, olumsuz olarak etkilenmesi olarak tanimlanmaktadir (Lazarus, 1993;
Lazarus & Folkman, 1984). Stresin bireylerin yasami {lizerinde hem kisa siireli hem de uzun siireli
etkilerinin oldugu belirtilmektedir. Stresin kisa siireli etkilerinde fizyolojik, duygusal ve zihinsel
problemler yer alirken, uzun siireli etkilerinde ise kronik hastaliklar, kronik anksiyete ve depresyon gibi
sorunlar yer almaktadir (Baltas & Baltas, 2012; Simsir ve digerleri, 2020). Stresle bas etmede
maneviyatin rolii oldukea biiyiiktlir. Manevi yonden giiclii bireylerin fiziksel, duygusal, sosyal yonden
daha saglikli oldugu bilinmektedir. Maneviyati yliksek bireylerin umut diizeyleri yiiksek, depresyon ve
sosyal izolasyon egilimleri diisliktiir, stresle daha iyi bas etme kapasiteleri vardir ve yagsam Kkaliteleri

yiiksektir (Boztilki & Ardig, 2017).
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Yabanci uyruklu 6grencilere iliskin bu bilgilerden yola ¢ikarak yapilan alanyazin incelemesi
sonucu yabanci uyruklu 6grencilerinde stresle bag etmelerinde din ve maneviyatin roliinii ele alan az
sayida caligmaya rastlamildigi goriilmistiir. Philip ve arkadaglari (2019) yaptigi ¢alismada
din/maneviyatin psikolojik, bilissel ve sosyal islevselligin arttirilmasinda merkezi bir rol oynadigim ve
ogrencilerin akademik ortamdaki performansini etkiledigini belirtmistir (Philip ve digerleri, 2019).
Yavuz ve Dilmag yaptiklar1 caligmada (2020) manevi iyi olus ile psikolojik dayanmiklilik ve farkindalik
arasinda da pozitif dogrusal bir iliski oldugunu belirlemistir (Yavuz & Dilmag, 2020).

Bu baglamda Tiirkiye’de 6grenim goren yabanci uyruklu {iniversite 6grencilerinin stresle bag
etmelerinde din ve maneviyatin roliinii niteliksel fenomenolojik bir yaklasim kullanarak
degerlendirmesi ve agisindan énemli oldugu diistiniilmektedir. Bu ¢aligma Tiirkiye’de 6grenim goren
yabanci uyruklu iiniversite dgrencilerinin stresle bas etmelerinde din ve maneviyatin roliine yonelik

goriislerini belirlemeyi amaglamaktadir.
Yontem
Arastirmanin Yontemi

Tiirkiye’de 6grenim goren yabanci uyruklu tiniversite 6grencilerinin stresle bas etmelerinde din
ve maneviyatin roliine yonelik goriislerini niteliksel fenomenolojik bir yaklagim kullanarak
degerlendirmek i¢in nitel arastirma deseni olan fenomenolojik arastirma deseni kullanilmigtir. Nitel
arastirma, inceledigi probleme iliskin sorgulayici, yorumlayici ve problemin dogal ortamindaki bigimini
anlama ugras1 i¢inde olan bir yontemdir. Bir problemin ¢éziimiine iliskin gézlem, goriisme ve dokiiman
analizi gibi nitel veri toplama yontemlerini kullanan nitel aragtirma, daha 6nceden bilinen veya fark
edilmemis problemlerin algilanmasina, probleme iliskin dogal olgularin gercek¢i bir sekilde ele
alinmasina yonelik 6znel-yorumlayict bir siireci ifade etmektedir (Baltaci, 2019). Fenemenolojk desen
ise yeni bir olguyu (olay veya deneyim) katilimcilarin bakis agisiyla tanimlamada, zengin veri
saglamada ve deneyimlerini detaylandirmada yiiksek derecede 6zgiirliik sundugu igin tercih edilmistir
(Yildirnm ve Simsgek, 2016). Bu yaklasim, arastirilan olgunun 6ziinii ortaya ¢ikarmak ve deneyimi

sunmakla ilgilidir (Merriam, 2019; Morrow, Rodriguez & King, 2015; Willig, 2013)
Calisma Grubu

Aragtirmanin calisma grubunun belirlenmesinde amacgli 6rnekleme yontemlerinden biri olan
olgiit drnekleme yontemi kullamlmustir. Olgiit drnekleme, problemle ilgili belirlenen niteliklere sahip
kisi, olay, nesne veya durumlardan 6rneklem olusturulmasidir (Altunay, Oral & Yalginkaya, 2014;
Baskaya & Demir, 2023). Arastrmanin 6rneklemini Giimiishane Universitesi’nde &grenim goren
yabanci uyruklu égrenciler olusturmustur. Ornekleme dahil edilme kriterleri caligmaya goniillii olarak
katilmayi1 kabul eden yabanci uyruklu 6grenci olmak, Tiirkge bilmek olarak belirlenmistir. Orneklemden

dislanma kriteri ise tiniversite 6grencisi olmamak olarak belirlenmistir. Katilimcilarin kimlik bilgilerini



Nitel Sosyal Bilimler-Qualitative Social Sciences 2023 5(2) 123-139 128

gizli tutmak amaciyla gercek isimleri yerine kodlar kullanilmistir. Her bir yabanci 6grenciye numara

verilmis ve basina “K1, K2, K3,.... K65” harfleri eklenmistir.

Katilimeilarin  otuz besi kadin olup yirmi ikisi turizm rehberligi boliimiinde 6grenim
gormektedir. Katilimcilarin yirmi ikisi Azerbaycan, on besi Afrika’daki farkli iilkelerde yasamaktadir.

Yabanci uyruklu 6grencilerin yas ortalamalari (en diisiik yas 17, en fazla yas 26) olarak hesaplanmuistir.
Veri Toplama

Aragtirma, 15 Ocak-15 Subat 2023 tarihleri arasinda Giimiishane Universitesi’nde 6grenim
goren yabanci 6grenciler ile gerceklestirilmistir. Kriterlere uyan 6grenciler goriismeye davet edilmistir.
Veri doygunlugu bir calismada oldukca 6nemlidir. Teorik veya veri doygunlugu veri toplama siirecinde
ede edilen ilave verinin marjinal yani ilave faydasinin olmadigi noktayi ifade eder (Charmaz, 2015).
Teorik doygunluk diizeyine ulasildiktan sonra elde edilen ilave verilerin, aragtirmanin teorik modeline,
arastirma probleminin ¢éziimiine herhangi bir katkisinin olmadigi, kod, kategori ve tema iiretmeye
yeteneginin olmadigi bir asamadir. Teorik doygunluk ayni zamanda 6rneklemin yeterliliginin de olgiitii

anlamina gelir (Tutar vd., 2022)

Calismada toplamda 65 katilimciyla goriisiilmiis ve veriler tekrarlayinca doygunluk géz 6niinde
bulundurulup goriismeler sonlandirilmistir (Yildirnm & Simsek, 2016). Yabanci uyruklu 6grencilerle
yapilan goriismelerde uygun bir ortamda ses kayit cihazi kullanilmistir. Gortismeler, nitel aragtirma
yontemiyle hazirlanan ve arastirmacilar tarafindan literatiire dayali olarak olusturulan ve {i¢ uzmanin
goriigleri dogrultusunda diizeltilen yar1 yapilandirilmig goriisme formu ile gergeklestirilmistir.

Caligmadaki goriismeler 35 ile 45 dakika arasinda stirmiistiir.
Veri Toplama Araclar

Arasgtirmacilar tarafindan ilgili literatiir taramasina dayali olarak yar1 yapilandirilmis goriisme
formu hazirlanmistir. Form iki boliimden olusmaktadir. Birinci boliimde 6grencilerin yasi, cinsiyeti,
ogrenim gordiigii fakiilte/boliim, geldigi iilke ile ilgili 5 soru yer almaktadir. Ikinci béliim, yar
yapilandirilmig goriismede kullanilmak {izere alti temel agik uclu sorudan olusan bir formdan

olugmaktadir. Goriisme formunda yer alan sorular;

1.Size gore maneviyat ne demektir? Maneviyatin hayatiniza etkisi nedir? Sorunlarla bas etmede

maneviyatin katkisina yonelik diislinceleriniz nelerdir?
2.Ruh sagliginizi korumak ve gelistirmek i¢in hangi uygulamalari yaparsiniz?

3.Yabanci uyruklu 6grenci oldugunuz i¢in yasadiginiz sorunlar nelerdir? Bu sorunlarla bag

etmek icin neler yapiyorsunuz?

4.Size gore dindarligm anlam ve onemi nedir? Dini uygulamalar1 yaparken sorunlar yasiyor
musunuz? Maneviyatla ilgili hangi sorunlar1 yastyorsunuz? Hangi ¢O6ziim Onerileri

gelistirilmesini isterdiniz?
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Verilerin Degerlendirilmesi

Verilerin analizinde fenomenolojik ¢alismalar i¢in Colaizzi (1978) tarafindan gelistirilen 7
asamali analiz yontemi kullanilmistir (Morrow, Rodriguez & King, 2015). Goriisme metinlerinde yer
alan 6nemli ifadeler secilmis, yeniden diizenlenmis ve genel hatlariyla ifade edilmistir. Daha sonra
ifadelerdeki anlatilmaya calisilan veriler belirlenmis ve analiz edilmistir. Arastirmacilar, bir fikir
birligine varincaya kadar tartigarak anlamlar1 formiile etmisler ve onaylamislardir. Daha sonra
arastirmacilar temalar1 ana ve alt temalar halinde belirleyip ve diizenlemislerdir. Arastirmanin temalari
ve alt temalar1 net ifade anlatimiyla gelistirilmistir. Arastirmanin bulgular1 katilimcilara sunularak
temalarin ve icerigin dogrulugu giiclendirilmistir. Ayrica, katilimcilarin ifadelerine yer verilerek,
okuyucunun verilerin yorumunu ve analizini dogrulayabilmesi saglanmistir (Ulutagdemir ve digerleri,

2022; Yildirim, Aydogan & Bulut, 2021)
Arastirmanin Etik Yonii

Bu arastirma, Giimiishane Universitesi Bilimsel Arastirma ve Yayin Etigi Kurulu (E-95674917-
108.99-149374) (Ek-1) tarafindan onaylanmistir. Gorlismeye baslamadan oOnce katilimcilardan
bilgilendirilmis onam alinmistir. Kayitlar ve transkriptler parola korumali bir bilgisayarda saklanmistir.
Arastirmanin bu boliimiinde arastirma deseni, katilimcei grubu, veri toplama siireci ve veri toplama araci

ile verilerin analizine iligkin olarak detayli bilgilere ye verilmistir.
Bulgular
Goriismelerden elde edilen verilerin analizi sonucunda iist temalar ve alt temalar belirlenmistir.

Tablo 1.

Stresle bag etmede maneviyatin katkisina yonelik diisiincelere ait bulgular

Ust Tema Temalar Alt temalar
Stresle bas etmede Ruhsal Ruhsal yonden iyi hissetme
maneviyatin Hayata olumlu bakabilmek
katkisina yonelik Kendini yalniz hissetmemek
diisiinceler Sosyal Arkadaslartyla kaliteli zaman gegirme
Sosyal etkinlik yapma
Fiziksel Bedensel yonden saglikli hissetme

Fiziksel aktivite i¢in kendini giiclii gdrme

Stresle bas etmede maneviyatin katkisina yonelik diisiinceler

Gorligmelerden elde edilen verilere gore 6grenciler maneviyatin onlar i¢in dnemli oldugunu,
maneviyat sayesinde kendilerini ruhsal agidan saglikli hissettiklerini ve kendilerini yalniz

hissetmediklerini ifade etmistir.

Maneviyat benim i¢in ¢ok 6énemli burada yalnizim ailem ¢ok uzakta fakat burada sorunlarimla bas etmek
i¢cin maneviyat benim i¢in ¢ok énemli. (K29)

Yabanc1 uyruklu 6grenciler maneviyatin sosyal olarak kendilerine katki sagladigini belirtmistir.
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Kendimi bu iilkede ¢ok da yabanci hissetmiyorum ben de Tiirkiim sonugta bundan dolay: arkadas ve
dostlarimla zaman gegirip birlikte eglenebiliyorum. (K24)

Yabanci uyruklu 6grenciler maneviyatin onlara bedensel yonden saglikli hissetme ve fiziksel

aktivite i¢in kendini gii¢lii gérme konularinda katki sagladigim belirtmistir.

Manevi olarak kendimi giiglii hissedince her sey yapmaya giiciim varmig gibi hissediyorum. Geziyorum,
spor yapiyorum.... (K19)

Tablo 2.
Ruh saglhigina korumak icin yapilanlara ait bulgular
Ruh saghgina Sosyal Sosyal aktivite yapilmasi
yonelik Aile ile sik sik telefonda goriigiilmesi
uygulamalar Fiziksel Dini uygulamalari yerine getirme (namaz, orug)
Spor yapma
Meditasyon yapma
Ruhsal Kendine zaman ayirma

Maneviyat1 destekleme

Ruh saghgim korumaya yonelik uygulamalar

Yabanci uyruklu 6grenciler ruh saghigini korumak ve gelistirmek igin sik sik aileleri ile

telefonda goriistiikleri ve sosyal aktivite yaptiklarini belirtmistir.

Gezmeye calistyorum farkli bir yerlere gitmeye calistyorum. (K12)
Yabanci uyruklu 6grencilerle yapilan goriismeler sonucunda 6grencilerin kendine zaman

ayirdigl, maneviyati destekleyici davranislarda bulundugu saptanmistir.

Sik sik ruhumu dinlendirmeye ¢alistyorum. (K28)
Din insandir, din bence tedavidir... (K17).
Yabanci uyruklu 6grencilerle yapilan goriismeler sonucunda 6grencilerin dini uygulamalar ve

spor aktiviteleri yaparak ruh sagligin1 korumaya ve gelistirmeye ¢alistiklar1 belirlenmistir.

Meditasyon yapiyorum, bol bol vyiriiylls yapiyorum. Namaz kiliyorum kendimi daha iyi
hissediyorum...Din benim i¢in varolus sebebim.. (K56).

Tablo 3.
Yabanct uyruklu ogrenci olmaktan dolayr yasanan sorunlara ait bulgular
Yabanci uyruklu [letisim/ortam Dil sorunlari
o6grenci olmaktan Sosyal aktivite i¢in ¢ok az yer olmasi
dolay1 yasanan Yurtta yaganan sorunlar
sorunlar [letisim konusunda yasan sorunlar

Kiiltirel sorunlar
Uyum sorunlari
Ekonomik sorunlar
Kisiler Aileye duyulan 6zlem
Diglanma algisi
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Yabanci uyruklu 6grenci olmaktan dolay:r yasanan sorunlar

Yabanct uyruklu &grencilerle yapilan goriismeler soncunda 6grencilerin yabanci uyruklu

olmaktan dolay1 dil sorunlari, uyum sorunlari, kiiltiirel sorunlar gibi durumlar yasadiklar1 belirlenmistir.
Dilden dolay1 sorunlar yasiyorum bazen de aligveris yaparken iletisim problemleri yasiyorum. (K22).

Ogrencilerle yapilan goriismeler soncunda dgrencilerin ailesine ¢ok fazla &zlem duydugu

belirlenmistir.

Aileme ¢ok fazla 6zlem duyuyorum sik sik telefonla konusuyorum (K39).

Tablo 4.
Maneviyatla ilgili yasanan sorunlara ait bulgular
Maneviyatla ilgili Kisiler Iletisim problemleri nedeniyle yalmz hissetme,
yasanan sorunlar Bireylerin renkten dolay1 farkli algilanmasi
Ortam Kiigiik bir sehirde yagamak

Aile ve sosyal destek azligi

Maneviyatla ilgili yasanan sorunlar

Ogrenciler dil ve iletisim problemleri nedeniyle sorunlar yasadiklarini, bu durumun kendilerini
yalniz hissetmelerine yol actigini belirtmistir. Ayrica Ozellikle Afrika kokenli siyahi Ogrenciler

renklerinden dolay1 bazen insanlarin onlara tuhaf gézlerle baktiklarini ifade etmistir.

Ozellikle siyahi oldugum i¢in otobiiste bile insanlarn bana tuhaf baktigim diisiiniiyorum. (K17).
Dil problemi sebebiyle iletisim problemleri yasiyorum Tiirkgemi gelistirmeye calistyorum. (K56).
Ogrenciler bulunduklar1 sehrin kiiciik olmasindan dolay1 sosyal aktive konusunda sorunlar

yasadiklarini ifade etmistir.

Yasadigim sehir ¢ok kiigiik oldugu i¢in sosyal aktivite az yapiliyor bu durum da bazen canimizin
sikilmasina neden oluyor (K40)

Tartisma

Bu ¢aligmada Tiirkiye’de 6grenim goren yabanci uyruklu tiniversite 6grencilerinin stresle bag
etmelerinde din ve maneviyatin roliine yonelik goriislerini niteliksel fenomenolojik bir yaklagim
kullanarak degerlendirmek amaglanmistir. Elde edilen bulgular sonucunda o6grencilerin stresle bag

etmelerinde din ve maneviyatin rolii dort kategoride ele alinmugtr.

Maneviyatin tanimina baktigimizda kendisi ve diger insanlarla iligkilerini, evrendeki yerini,
yasamin anlamini anlama ve kabul etme ¢abasi olarak ifade edilmektedir. Maneviyat ayn1 zamanda
yasam boyu siiren tecriibelerin ve edinilen bilgilerin bir sonucudur. Yasamin anlamini bulma, yasam
sevinci gibi durumlar maneviyatin igerisinde yer almaktadir. Maneviyat insanlara gelecekleriyle ilgili
umut vermektedir (Boztilki & Ardig, 2017; Biisra & Totan, 2021). Insanin i¢ diinyasinin bir noktada

yansimas1 olan davranmislarimin, duygulan ve dislinceleri dogrultusunda ortaya ¢iktigi bilinen bir
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gergektir. Bu duygu ve diisiincelere etki eden birgok unsur bulunmakla birlikte bunlarin en

onemlilerinden birisi ise maneviyattir (Tosyalioglu, 2021).

Eksioglu, psikolojik iyi olma ile inang ve diinya goriisiine sahip olma tarzlar arasindaki iliskiyi,
tiniversite 6grencileri lizerinde incelemis Fen-Edebiyat ve Egitim Fakiiltesinde 6gretim gérmekte olan
206 dgrenciye Inang/Diinya Goriisii Tarzlar1 Olgegi ve Psikolojik Iyi Olma Olgegi uygulamis ve kisinin
psikolojik iyi olusu ile yiiksek diizeyde olumlu ya da olumsuz iligkisi olan bir inang stili bulunmadig
ve iyi olma hali ile inang stilleri arasinda anlamli bir iliski bulunmadigi sonucunu elde etmistir (Eksioglu,
2011). Yoon ve digerleri (2015) 105 erkek, 339 kadin ve 6 da cinsiyet tercihinde bulunmayan 18-80 yas
aras1 450 yetiskinle dindarlik ve maneviyat ile hedonik ve 6domonik iyi olus arasindaki iliskiyi
inceledikleri calismalarinda, iyi olus ile maneviyat ve dindarlik arasinda olumlu bir iliski oldugu
sonucuna ulagsmislardir. Sakellari ve digerleri (2018) yaptig1 calismada iiniversite 6grencilerinin yiiksek
benlik saygisi diizeylerinin daha diisiik depresyon diizeyleriyle iliskili oldugu, dini ve manevi inang
giicliniin ise depresyonla negatif yonde iliskili oldugunu saptamistir (Sakelleri ve digerleri, 2018).
Calismada da 6grenciler maneviyatin kendilerine yasama sevinci kattigini ve maneviyat sayesinde

kendilerini yalniz hissetmediklerini belirttigi goriilmektedir.

Ruh sagligini etkileyen bir¢ok unsur bulunmaktadir. Bu unsurlari en genel bashigiyla kaliim ve
cevre seklinde ikiye ayirabiliriz. Cevre s6z konusu oldugunda ise bireyin i¢inde biiyiidiigii aile ortami
ve aile i¢inde yetistirilme tarzi, ebeveyn kaybi ya da pargalanmis aile iginde yetismesi, toplumun pozitif
ya da negatif etkisi, mensubu oldugu din ya da bir dine mensup olmamasi, manevi durumu, aldig: okul
egitimi vb. kisinin ruh sagligini etkileyen temel cevresel etkenler olarak siralanabilir. Ozellikle konumuz
olan maneviyatin ruh saghigindaki 6nemi, kavramin 1970’1 yillarda iyi olusun temel unsurlarindan birisi
olarak ifade edilmesiyle de dile getirilmistir (Kaya, 2020). Maneviyatin ruh saglhigina etkisi yapilan
arastirmalarin sonuglariyla da ortaya konulmaktadir. Iyi olus ile dindarlik ve maneviyat arasinda
ozellikle dini duygulara sahip olan kisilerin sahip olmayan kisilere gére daha olumlu duygular yasadigi
Koenig tarafindan tespit edilmistir. Stiphesiz karamsarlik, nefret, mutsuzluk vb. gibi olumsuz duygularin
ruhsal saglik tizerindeki etkisi de yine olumsuz olacaktir ve Koenig’in ¢aligmasinda yaptig1 bu tespit
manevi duygulara sahip kisilerin buna sahip olmayanlara gore pozitif olarak ayristigini gostermistir
(Koenig, 2000; Tosyalioglu, 2021) Cirhinlioglu, psikolojik iyilik hali ile utang egilimi, dini yonelimler
ve benlik kurgulan arasindaki iliskiyi tiniversite d6grencileri iizerinde incelemis, 328 6grenciye Dini
Yonelim Olgegi ve Benlik Kurgusu Olgegi uygulamis ve igsel ve dissal dini yénelimin genel olarak
psikolojik iyi olusu yordamadig1 ve bunda bir artigsa neden olmadig1 sonucuna ulagmistir (Cirhinlioglu,
2006).

Negatif yasam olaylar1 ya da yasanilan herhangi bir stresli durum karsisinda birey cesitli
sekillerde o durumun iistesinden gelebilmek i¢in girisimlerde bulunabilir. Bu girisimler seyahat etmek,
arkadaslarla bulusmak, miizik dinlemek, egzersiz yapmak veya dua etmek gibi genis bir yelpazede

degerlendirilebilir (Sagir, 2020). Bu ¢alismada da yeni bir kiiltiir ortaminda ¢esitli stres faktoriiyle
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karsilagan katilimcilarin, dini basa ¢ikma yontemlerini kullandigi, ailelerini sik sik arayip telefonda
konustugu sosyal destek aldigi belirlenmistir. Calismada da yabanci uyruklu 6grencilerin sik sik aileleri

telefonda goriiserek ruh sagliklarini koruma ve gelistirmek i¢in ¢aba gosterdikleri goriilmektedir.

Yurtdisinda egitim, akademik amagclarla yabanci bir iilkede kalan uluslararas1 6grenciler icin
zenginlestirici bir deneyim olarak goriilmektedir (Green ve digerleri, 2015). Bununla birlikte, yurt
disinda 6grenim gérmenin de zorluklart bulunmaktadir. Yapilan c¢aligmalar uluslararasi 6grencilerin
akademik performanslarini ve genel uyumlarimi etkileyen cok cesitli kiiltlirlesme stres etkenleri
yasadiklarini gdstermektedir (Ozer, 2015; Wang & Greenwood, 2015). Ulkemize gelen yabanci uyruklu
ogrencilerin daha huzurlu, rahat ve verimli bir yiiksek6grenim siireci gegirebilmeleri i¢in, karsilastiklar
sorunlar ve zorluklar hakkinda daha fazla bilgi sahibi olmak biiyiik 6nem arz etmektedir. Ulkemizde
bulunan misafir 6grencilerin 6zellikle, ekonomik, sosyal, kiiltiirel, egitim, biirokrasi gibi temel alanlarda
yasadiklar1 sikintilarin tespiti, bu sorunlarin ¢dziime kavusturulabilmesi agisindan gereklidir (ince &
Kogak, 2018). Yabanc1 uyruklu 6grencilerle yapilan bir calismada 6grencilerin en 6nemli sorunlarinin
ekonomik, ulasim ve dille ilgili sorunlar oldugunu saptamistir (Sahin & Demirtag, 2014). Caligmada
Ogrencilerin literatiirle benzer olarak ekonomik, dil problemlerini agirlikli olarak yasadig

goriilmektedir.

Din ve maneviyat, sadece bireyin psikolojik iyi olus noktasinda degil ayn1 zamanda temel bir
kaygi olan varolus kaygisi, hayatta yasanilan olaylara anlam verme gibi pek ¢ok konuda da olduk¢a
onemlidir (Sagir, 2020). Kiroglu ve arkadaslar1 yabanci uyruklu 6grencilerin sosyo-kiiltiirel olarak
gelenek gorenekler, insan iligkileri, giyim, yemek ve barinmay1 konularinda sorunlar yasadiklarini tespit
etmigtir (Kiroglu ve digerleri, 2010). Uluslararas: dgrenciler, {iniversite kampiislerindeki c¢esitlilige
katkida bulunan ¢ok ¢esitli dini/manevi yonelimlere sahiptirler (Andrade & Evans, 2009). Bir¢ogu i¢in
dini/manevi yonelim, kimliklerinin ayrilmaz bir pargasidir (Quinn, 2008). Yabanci bir iilkeye
gelindiginde dgrenciler giivenlik ve aidiyet duygusu ararlar ve din/maneviyat siklikla kisisel giiclenme
ve ihtiyaglarim karsilayacak yapilandirilmis bir sosyal sistem saglamaktadir (Chai ve digerleri, 2012;
Hsu ve digerleri, 2009). Kiiltiirel uyum ve kiiltiirlesme stresinin ortasinda, problemlerle bas etmek i¢in
siklikla din ve maneviyata yonelmekte ve farkli sorunlar yagamaktadir (Andrade & Evans, 2009; Chai
ve digerleri, 2012; Gardner ve digerleri, 2014). Calismada yabanci uyruklu 6grencilerin yasadiklar
sorunlarn literatiirle uyumlu oldugu goriilmektedir. Karaca, dinin sorunlarla bag etmede 6nemli bir alan
oldugunu belirtmistir (Karaca, 2021). Calismada 6grencilerin biiyiik gogunlugunun dini anlamda sorun

yasamadig1 saptanmustir.
Sonug¢ ve Oneriler

Bu ¢alismada Tiirkiye’de 6grenim goren yabanci uyruklu iiniversite 6grencilerinin stresle bag
etmelerinde din ve maneviyatin roliine yonelik goriislerini ele almistir. Uluslararasi 6grenci hareketligi
iiniversiteler ve hiikiimetler tarafindan tesvik edilen dnemli bir egitim stratejisidir. Universite egitiminin

Oonemli bir pargasini olusturan yurt disi deneyimler, 6grencilere kisisel ve akademik yetkinliklerini
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artirma firsat1 verirken, yabanci 6grenci popiilasyonuna sahip olmak da {iniversitelerin uluslararasi
taninirliga katkida bulunmaktadir. Yabanci uyruklu 6grenciler, yeni ortamlarinda dnemli derecede
sosyal ve kiiltiirel farkliliklarla kars1 karsiya kalmaktadirlar. Dolayisiyla kendilerine yabanci pek ¢cok
unsur s0z konusu olabilmektedir. Yabanci uyruklu 6grencilerin aileden uzak kalma, derslerin zorlugu,
ekonomik sorunlar, dil (Tiirkge) ile ilgili zorluklar, yemek konusunda ve diger konulardaki kiiltiirel
uyum sorunlari, 6grenim siiresince is bulma ile ilgili sikintilar ve barinmaya iligkin sorunlar konusunda

zorluklar yasadiklari belirtilmektedir.

Sonug olarak, bu ¢aligma Tiirkiye’de 6grenim géren yabanci uyruklu tiniversite 6grencilerinin
stresle bas etmelerinde din ve maneviyatin roliine yonelik &n kanitlar sunmaktadir. Ogrencilerin
yasadiklar1 zorluklarla miicadele etmeleri ve strese bas etmelerinde din ve maneviyatin ¢ok 6nemli
oldugu belirlenmistir. Yabanci uyruklu 6grencilerin bircogunun dini anlamda sorun yasamadigi fakat
maneviyatla ilgili sorunlar yasadiklar1 belirlenmistir. Ayrica 6grencilerin farkli bir iilkede yasmaktan
dolay1 bazen yalnizlik hissettigi ve diglanma yasadigi bulgulanmistir. Yabanci uyruklu 6grencilerin ruh
saghigim korumak ve gelistirmek icin ailelerinden sosyal destek aldigi, sosyal aktiviteler ve dini
uygulamalar yaptig1 belirlenmistir. Bu sonuglar yabanci uyruklu 6grencilerin maneviyatla ile ilgili
gelistirilecek politikalarin, sadece misafir 6grencileri degil ayni zamanda ev sahibi 6grencilerin de
maneviyat konusunda farkindaligini artiracak sekilde gelistirilmesinin énemli oldugunu; 6grencilerin

etkilesimlerini giiglendirecek kapsamli projelere ihtiyag duyuldugunu géstermektedir.
Simirlamalar

Arastirmanin sinirhiliklarindan biri, tiim katilimcilarin Giimiishane Universitesi’nde 6grenim
goren yabanci uyruklu &grencilerin segilmis olmasidir. Sonuglar, katilimcilara ve arastirmanin
yliritildiigii ortama baghdir. Kii¢iik katilimci grubu, yabanci O6grenci popiilasyonunu temsil

etmemektedir.



Uzun & Aslan 135

Arastirmacilarin Katki Orany Contribution Statement

Caligmaya tiim arastirmacilar esit oranda katki saglamistir. / All researchers contributed equally to the
study.

Destek ve Tesekkiir Beyani/ Funding Statement and Acknowledgements

Aragtirma kapsaminda herhangi bir destekten yararlanilmamustir. / This research received no specific
grant from any funding agency in the public, commercial, or not-for-profit sectors.

Catisma Beyani/ Declaration of Competing Interest
Cikar catismasi bulunmamaktadir. / There is no conflict of interest.
Etik Onay/ Ethics Committee Approval

Etik kurul onay1 (Giimiishane Universitesi Bilimsel Arastirma ve Yaym Etigi Kurulu (E-95674917-
108.99-149374) alinmustir. / Ethics committee approval was obtained for this study.



Nitel Sosyal Bilimler-Qualitative Social Sciences 2023 5(2) 123-139 136

Kaynaklar
Aktas, Y. (1997). Universite dgrencilerinin uyum diizeylerinin incelenmesi: uzunlamasina bir ¢caligma, Hacettepe

Universitesi Egitim Fakiiltesi Dergisi, 13, 107-110.

Altunay, E., Oral, G., ve Yal¢inkaya, M. (2014). A qualitative research about mobbing implications in educational

institutions. Sakarya University Journal of Education, 4(1), 62-80.

Andrade, M. S., & Evans, N. W. (Eds.). (2009). International students: Strengthening a critical resource. Rowman
& Littlefield Education.

Baltaci, A., Coskun, M. K., & Ceylan, 1. (2019). Suriyeli siginmac1 dgrencilerin din egitimi sorunlart: din kiiltiirii

ve ahlak bilgisi 6gretmenleri iizerine nitel bir arastirma. Darulfunun llahiyat, 30(2), 383-405.
Baltas, A., & Baltas, Z. (2012). Stres ve basa ¢ikma yollari. 28. Basim. Remzi Kitabevi.

Bagkaya, E., & Demir, S. (2023). The problems and information needs of patients with bipolar disorder during the
treatment process: A qualitative study in Turkey. Archives of Psychiatric Nursing, 42, 45-54.

Boztilki, M., & Ardig, E. (2017). Maneviyat ve saglik. Journal of Academic Research in Nursing, 3(1), 39-45.

Biigra, T., & Totan, T. (2021). Aile yasaminda maneviyat: aile psikolojik danigmasinda maneviyatin

degerlendirilmesi. Dumlupinar Universitesi Egitim Bilimleri Enstitiisii Dergisi, 5(1), 1-20.

Chai, P. P. M., Krigeloh, C. U., Shepherd, D., & Billington, R. (2012). Stress and quality of life in international
and domestic university students: Cultural differences in the use of religious coping. Mental Health,
Religion & Culture, 15, 265-277. doi:10.1080/13674676.2011.571665.

Charmaz, K. (2015). Teaching theory construction with initial grounded theory tools: A reflection on lessons and
learning. Qualitative Health Research, 25(12), 1610-1622.

Cirhinlioglu, F.G. (2006). Universite 6grencilerinde utang egilimi, dini yonelimler, benlik kurgular1 ve psikolojik

iyilik hali arasindaki iliskiler. [ Yayimlanmis doktora tezi]. Hacettepe Universitesi.

Eksioglu, H. (2011). Inan¢ ve diinya goriisiine sahip olma tarzlartyla psikolojik iyi olma arasindaki iliski.

[Yayimlanmus yiiksek lisans tezi]. Cumhuriyet Universitesi.

Gardner, T. M., Krégeloh, C. U., & Henning, M. A. (2014). Religious coping, stress, and quality of life of Muslim
university students in New Zealand. Mental Health, Religion & Culture, 17, 327-338.
doi:10.1080/13674676.2013.804044

Green, W., Gannaway, D., Sheppard, K., & Jamarani, M. (2015). What's in their baggage? The cultural and social
capital of Australian students preparing to study abroad. Higher Education Research & Development,
34(3), 513-526. https://doi.org/10.1080/07294360.2014.973381.

Giillii, I. (2016). Yeni bir gog¢ tiirli olarak &grenci gogii, kimlik ve dindarhik iligkisi iizerine sosyolojik bir

analiz. Journal of International Social Research, 9(42).


https://doi.org/10.1080/13674676.2011.571665
https://doi.org/10.1080/13674676.2013.804044
https://doi.org/10.1080/07294360.2014.973381

Uzun & Aslan 137

Hsu, P. H. C., Krégeloh, C. U., Shepherd, D., & Billington, R. (2009). Religion/spirituality and quality of life of
international tertiary students in New Zealand: An exploratory study. Mental Health, Religion &
Culture, 12, 385-399. doi:10.1080/13674670902752920

Ince, M., & Kocgak, M. C. (2018). Social and cultural problems of foreign students who study at universities in
Turkey. Electronic Turkish Studies, 13(10).

Karaca, A. (2021). Yabanci uyruklu iiniversite 6grencilerine yonelik tutum 6lgegi’nin gelistirilmesi. Tiirk Egitim

Bilimleri Dergisi, 19(1), 465-486.

Kiroglu, K., Kesten, A. & Elma, C. (2010). Tiirkiye’de 6grenim goren yabanci uyruklu lisans 6grencilerinin sosyo-

kiiltiirel ve ekonomik sorunlari. Mersin Universitesi Egitim Fakiiltesi Dergisi, 6, (2), 26-39.
Koenig, H. G., King, D., & Carson, V. B. (2012). Handbook of religion and health. Oxford University Press.
Lazarus, R. S., & Folkman, S. (1984). Stress, appraisal, and coping. Springer.

Lazarus, R. S. (1993). From psychological stress to the emotions: A history of changing outlooks. Annual Review
of Psychology, 44(1), 1-22.

Merriam, S. B., & Grenier, R. S. (Eds.). (2019). Qualitative research in practice: Examples for discussion and

analysis. John Wiley & Sons.

Morrow, R., Rodriguez, A., ve King, N. (2015). Colaizzi’s descriptive phenomenological method. The
Psychologist, 28(8), 643-644.

Ozgetin, S. (2013). Yiiksekdgrenim goren yabanci uyruklu dgrencilerin sosyal uyumlarini etkileyen etmenler.

[Yayimlanmis doktora tezi]. Hacettepe Universitesi.

Ozer, S. (2015). Predictors of international students' psychological and sociocultural adjustment to the context of
reception while studying at Aarhus University, Denmark. Scandinavian Journal of Psychology, 56(6),
717-725. https://doi.org/10.1111/sjop.12258.

Philip, S., Neuer Colburn, A. A., Underwood, L., & Bayne, H. (2019). The impact of religion/spirituality on

acculturative stress among international students. Journal of College Counseling, 22(1), 27-40.

Quinn, J. (2008). Perspectives on spiritual development as part of youth development. New Directions for Student
Leadership, 73-77. doi:10.1002/yd.257

Sagir, Z. (2020). Kiiltiirlesme, dini basa ¢ikma ve yasam memnuniyeti: Tiirkiye’de yasayan yabanci 6grenciler

tizerine nicel bir aragtirma. Kilitbahir, (17), 5-37.

Sahin, M., & Demirtas, H. (2014). Universitelerde yabanci uyruklu dgrencilerin akademik basar1 diizeyleri,
yasadiklar1 sorunlar ve ¢oziim onerileri. Milli Egitim Dergisi, 44(204), 88-113.

Simgir, Z., Hamarta, E., & Dilmag, B. (2020). Stresle basa ¢gikmanin yordayicisi olarak yagamin anlami ve manevi

deneyim. Kalem Egitim ve Insan Bilimleri Dergisi, 10(2), 509-528.

Tosyalioglu, M. B. (2021). Universite dgrencilerinde maneviyat ve psikolojik iyi olus arasindaki iliskinin

incelenmesi. [Yaymmlanmis doktora tezi]. Uludag Universitesi.


https://doi.org/10.1080/13674670902752920
https://doi.org/10.1111/sjop.12258
https://doi.org/10.1002/yd.257

Nitel Sosyal Bilimler-Qualitative Social Sciences 2023 5(2) 123-139 138

Tutar, H., Tutar, E. & Onat, O. (2022). Pandemi déneminde egitim sektdriindeki dijital ugurum: dezavantajli

gruplar tizerine etkisi Tiirkiye 6rnegi. Social Sciences Studies Journal, 8(98), 1681-1690.

Ulutagdemir, N., Ay, H., Gogmen, A., Uzun, S., & Kulakag, N. (2022). Needs of caregivers of patients with

palliative neurological problems: A qualitative study. Current Psychology, 1-7.

Wang, C. C., & Greenwood, K. M. (2015). Chinese nursing students' culture-related learning styles and
behaviours: A discussion paper. International Journal of Nursing Sciences, 2(3), 253-
258. https://doi.org/10.1016/j.ijnss.2015.07.009.

Willig, C. (2013). Introducing qualitative research in psychology. 3rd ed. Open University Press.

Yagmur, §. K. (2021). Yabanci dil olarak tiirkge O&grenen uluslararasi Ogrencilerin motivasyon

durumlar1. Kahramanmaras Siitgii Imam Universitesi Sosyal Bilimler Dergisi, 18(3), 1628-1639.
Yildirim, A., & Simsek, H. (2016). Qualitative research methods in social sciences. 10th ed. Seckin Publishing.

Yildirim, N., Aydogan, A., & Bulut, M. (2021). A qualitative study on the experiences of the first nurses assigned
to COVID-19 units in Turkey. Journal of Nursing Management, 29(6), 1366-1374.

Yavuz, B., & Dilmag, B. (2020). The relationship between psychological hardiness and mindfulness in university
students: The role of spiritual well-being. Spiritual Psychology and Counseling, 5(3), 257-271.

Yoon, E., Chang, C. C. T., Clawson, A., Knoll, M., Aydin, F., Barsigian, L., & Hughes, K. (2015). Religiousness,
spirituality, and eudaimonic and hedonic well-being. Counselling Psychology Quarterly, 28(2), 132-149.


https://doi.org/10.1016/j.ijnss.2015.07.009

Uzun & Aslan 139

EK-1
i @S TC.
—— GUMUISHANE UNIVERSITESI REK TORLIUG
e

BILIMSEL ARASTIRMA VE YAYIN ETIGI KURULLU

Sawvi : E-95674917-108.99-149374
Konu : Euk Onay

Sayvin Dr. Ogr. Uyesi Sevda UZUN

STURKIYEDE OGRENIM GOREN MUSLUMAN YABANCI UNIiVERSITE OGRENCILERININ
STRESLE BASETMELERINDE DiN VE MANEVIYATIN ROLU: NIiTEL BiR CALISMA™

konulu etik kurul bagvurunuz, Universiterniz Bilimsel arastimma ve Yaymn etiggi Kurulunun 27/12/2022 tarih
v 2022/7 sayil toplantismda gonisiilmiis olup, projenin yirirlikieki meveuata uygun olduguna oy birligi ile karar
wverihmistir.

Bilgilerinize nea ederim.

Prof. Dr. Bayram NAZIR
Kurul Baskam V.

Bu belge, glivenli eclebronik imea ile imealanmisgtr.
Belge Dofirulama Kodo - 082E-BTLG-0M 13 Belge Dofirulama Adresi = hitps:/ebyssor gu.pumushane eduir?

Adres:

Bilgi lgin :Dremer MUTAF
Telefon Mo : Fax No I5¢i
e-Poata = Internet Adresi @ hopeSsaosna_gumushane edo ! Drahili Mao:

Kep Adresi @ gumushancuniversitesig@@hs01 kepotr



Nitel Sosyal Bilgiler (NSB) 2023 5(2)

Nitel Sosyal Bilimler/Qualitative Social Sciences

Y1l:2023, Cilt:5 Say1:2
Year:2023, Vol:5 Issue:2

https://doi.org/10.47105/nsb.1317619

Makale Tiirii/Article Type: Arastirma/Research

Atf/Citation: Demir, A., & Toraman Turk, S. (2023). Digital generations paradox in pre-and in-service teachers’
literacy practices: An explanatory sequential mixed methods study. Nitel Sosyal Bilimler, 5(2), 140-164.
https://doi.org/10.47105/nsb.1317619

Digital Generations Paradox in Pre- and In-service Teachers’ Literacy

Practices: An Explanatory Sequential Mixed Methods Study

aAsiye Demirl™ PSinem Toraman Turk

aSouth Carolina University, USA;Turkish Ministry of Education Scholar
bDr., Yale School of Public Health, USA

Abstract

Digital practices have become more prominent due to the growing demand in digital exposure in
education. While technology has been used as a metaphorical divide between generations in many studies, very
few studies include individuals’ definitions of their generational sense of belonging. By administering an online
questionnaire (N=111) and conducting semi-structured interviews with pre-service and in-service teachers (n=6),
this mixed methods study aimed to capture participants’ self-definitions and changes in these definitions. The
results of this study provided evidence about the convergence impact of technology in educators’ personal and
professional lives. This study contributes to the field of digital literacy by offering different perspectives about
digital generations and discussing the use of technology to create collaborative and cooperative educational
settings.

Keywords: Convergence culture, digital generations, digital literacies, in-service teachers, mixed methods

research, pre-service teachers

1Sorumlu Yazar/Corresponding Author: Asiye Demir, ademir@email.sc.edu, Orcid: 0009-0003-9586-8282
S. Toraman Turk, sinem.toramanturk@yale.edu, Orcid: 0000-0002-5837-4414
Gonderim Tarihi/Received:21.06.2023 Kabul Tarihi/Accepted:20.09.2023 Yaymmlanma Tarihi/Published:30.12.2023



https://doi.org/10.47105/nsb.1317619
https://doi.org/10.47105/nsb.1317619.
https://orcid.org/0009-0003-9586-8282

Demir & Toraman Turk 141

Hizmet Oncesi ve Hizmet I¢ci Ogretmenlerin Okuryazarhk
Uygulamalarinda Dijital Nesiller Paradoksu: Aciklayici Siralh Karma

Yontemler Arastirmasi Calismasi

Ozet

Dijital uygulamalar, egitimde artan dijital kullanima maruz kalma ile daha da 6nemli hale gelmistir. Pek
¢ok calismada teknoloji, metaforik bir ayrim unsuru olarak kusaklari ayirt etmede kullanilsa da ¢ok az sayida
calisma, bireylerin kendilerini hangi kusaga ait olarak tanimladiklarina odaklanmistir. Ogretmen adaylar1 ve
ogretmenler ile ¢cevrimici nicel soru formu (N=111) ve yari-yapilandirilmis goriigmeler (n=6) kullanarak yapilan
bu karma yontemler arasgtirmasi ¢aligmasinda katilimcilarin dijital kusaklar kavramina iligkin tanimlari ve bu
kavramlardaki degisimler incelenmistir. Bu ¢aligmadan elde edilen sonuglar, egitmenlerin kisisel ve profesyonel
yasamlarinda teknolojinin birlestirme kiiltiirii etkisini ortaya koymustur. Bu ¢alisma, dijital kusaklara iliskin farkl
perspektifleri sunarak ve isbirlikli egitim ortamlar1 olusturmada teknolojinin kullanimini tartigarak dijital
okuryazarlik alanina katki saglamaktadir.

Anahtar kelimeler: Birlestirme kiiltiirii, dijital kusaklar, dijital okuryazarlik, karma yoOntemler

aragtirmasi, 6gretmenler, 6gretmen adaylari
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Introduction

Technology has become an essential component of individuals’ lives widely and brought about
categorizing generations based on their digital practices. Studies focusing on generations consider social
movements (e.g., wars, pandemics, scientific improvements, economic problems) as the indicators of
different categories (Pew Research Center, 2015). Prensky (2001), however, conceptualizes technology
with the metaphor of language and defines people by their year of birth. Prensky (2001) groups people
in two major categories and identifies people who were born after 1990 as digital natives, whereas others
who were born before 1990 as digital immigrants. Based on this metaphorized language competency,
the relationship between digital natives and digital immigrants in educational areas is discordant

(Prensky, 2001, 2010), which we call the digital generations paradox.

The digital generations paradox has left a contested concept in the literacy domain. While some
studies have challenged this paradox (e.g., Bennet & Maton, 2010; Buckingham, 2006; Helsper &
Eynon, 2010; Smith et al., 2020; Spiegel, 2021), others have accepted this categorization and
conceptualized their studies around this paradox (e.g., Cozma & Hallag, 2019; Dyikuk, 2019; Grigoryan,
2018; Li et al., 2020; Oriji & Torunarigha, 2020). Both types of studies closely examined young
generations’ dispositions, including learners’ attitudes (Grigoryan, 2018), language acquisition (Men &
Noordin, 2019), characteristics of ideal teachers (Helaluddin et al., 2020), and local digital culture
(Watson, 2013).

Boyd (2014) argued that the concept of digital natives and immigrants “has serious unintended
consequences” (p. 179). We observed in the literature that one of these unintended consequences is the
lack of participants’ voices about their sense of belonging to digital generational groups. The lack of
understanding of participants’ perceptions of their sense of belonging is a problem because the pre-
determined definitions of people have produced stereotypical mindsets about digital practices among
generations (Bennet & Maton, 2010; Smith et al., 2020). This mindset discriminates against people,
especially in educational settings where teachers from different generations work together and
incorporate digital practices into their teaching. Understanding how pre-service and in-service teachers,
who experience intensive exposure to digital practices in education, locate themselves within Prensky’s
digital generations metaphor can help researchers understand differences in personal practices and
preferences in educational settings. In addition, this understanding may allow modifications to the

existing digital practices to better prepare the next generations of teachers.

Therefore, the purpose of this study was to capture pre-service and in-service teachers’ self-
definitions of digital generations and the change in these definitions based on their digital practices.

Three specific research questions were addressed in this study:

1. To what extent do pre-service and in-service teachers’ self-identification about digital

generations align with the digital generations concept?
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2. How do pre-service and in-service teachers describe their digital generation

positionality drawing on their digital practices?

3. How do age cohort and pre-service and in-service teachers’ self-identification about

digital generations explain participants’ digital characteristics?
Conceptual Framework

This study was informed by two theories: (a) Convergence culture (Jenkins, 2006) and (b) new
literacy practices (Knobel & Lankshear, 2011). The first theory is convergence culture, which is
explained by Jenkins (2006) as the confluence of old and new practices, especially in technology-related
practice. The confluence is both in the material culture (e.g., shift from mobile phones to smartphones)
and in practical culture (e.g., getting used to touch screen). Jenkins (2006) states that the nature of
convergence culture leads to a paradigmatic shift that ought to be manifested in people’s daily lives.
Hence, convergence culture has three components: (a) Media convergence, (b) participatory culture, and

(c) collective intelligence.

Media convergence refers to the liquidity of the media context across different platforms and
media outlets (Jenkins, 2006). The circulation of content is contingent on users’ preferences that change
the center of production. More importantly, the variety of platforms and content leads to creating a
narrative that is different than ever before. Jenkins (2006) explains that media convergence “integrate[s]
multiple texts to create a narrative so large that it cannot be contained within a single medium” (p. 242).
That is, when a product is introduced in the market, there are various forms of that product for people
to use. For instance, when a new movie is launched, the market also introduces cartoons, comics, toys,
and materials about that movie for daily use. These auxiliary materials serve the purpose of carrying the
small fractions of a grand narrative, which makes the user a part of this narrative. Hence, media
convergence creates a multidimensional narrative not only in the entertainment market but also in other
facets of life. As education is one of these facets, in this study, we focus on capturing the manifestation

of multidimensional narrative through pre-service and in-service teachers’ perspectives.

Participatory culture refers to being part of an active digital environment that has a particular
focus of use, such as close Facebook groups. The dominant discourse today is that younger generations
use participatory platforms (e.g., YouTube) more profoundly than older generations. Because digital use
gets prominent among school-age individuals, some literacy scholars (e.g., Gee, 2014; Merchant, 2007)
address that schools might fail to liberate students’ digital practices, which encapsulates the biggest gap
between teachers and students. Jenkins (2006, 2009) capitalizes on this point and states that participatory
culture provides a support system that helps learners improve their participation as the learner is
surrounded by like-minded people through digital participation. In the context of this study, participatory
culture refers to teachers’ negotiation regarding digital positionality within generational cohorts,

considering where they are positioned in the different parts of the generational spectrum.
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Collective intelligence builds upon participatory culture in Jenkins’ framework (2006) and
refers to a cumulative body of knowledge and practice that stems from the investment of members who
have similar interests. As participatory culture creates a venue in which people can interact and learn
from each other, the participation turns into a repository that people can utilize whenever they need.
Within an affinity group, people may help each other to solve a personal problem and they can become
a support mechanism for each other (Lammers et al., 2012). In the context of this study, collective
intelligence refers to how teachers employ and utilize the repository that they build with people around

them. In addition, we pay attention to whether and how collective intelligence becomes a support system.

The second theory that informs this study is the new literacies theory. New literacies theory
postulates a different literacy perspective to correspond to the differences in digital change in daily life
(Knobel & Lankshear, 2011). As convergence culture documents the dimensions of digital change, new
literacies theory attests the convergence by focusing on the daily use of technology and social learning.
More importantly, as digital advancements change our practice (Jenkins, 2009), the values also change
accordingly (Lankshear & Knobel, 2011). Because the values are configured through practices that are
encultured from interaction on platforms (Knobel & Lankshear, 2011), the participatory nature of digital
practice shakes the core of the traditional values and brings the new ones. When researchers need to
rethink and redefine the relationships, positionalities, and interaction among people, new literacies
theory helps scholars think through a digital lens. Although the literacies perspective brings about
person-specific or platform-specific practices that are almost impossible to aggregate under a term, the
collectiveness of like-minded people helps at least categorize human practices. Hence, in this study, new
literacies are manifested versions of convergence culture through pre- and in-service teachers’ digital

use.

In addition to these two theories, there is a need for us to explain the concepts of generational
cohorts and digital generations in order to better communicate the purpose of this study. Generational
belonging and aggregation have been conflicting topics for the digital generations concept. It is hard to
find markers that define when generations begin and end (Urick, 2012). Moreover, it becomes hard to
understand the prominent characteristics of the generations. As Prensky (2001) used generational
attributions as a metaphorical concept, how to understand generational cohorts becomes more important.
Hence, in this study, we followed Dimock’s (2019) generational taxonomy to capture as much

meaningful generational sense as possible.

As this study engages multiple generations within its concept, we have used four generational
cohorts that refer to certain age groups of participants. Pre-service and in-service teachers are expected
to belong to the four generational cohorts. Hence, generation such as Silent Age (1928-1945) is excluded
as these teachers are already retired. Drawing on Dimock (2019), these four generational cohorts are: a)
Baby Boomers (1946-1964), b) Generation X (1965-1980) (from now Gen X), c¢) Generation Y (1981-
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1996) (from now Gen Y), and d) Generation Z (1997-2012) (from now Gen Z). Because these

generational cohorts are defined participants’ years of birth, they are also assigned generational cohorts.
Methods

To address the study purpose, we employed an explanatory sequential mixed methods design,
which involves collecting, analyzing, and intentionally integrating quantitative and qualitative data
(Creswell & Plano Clark, 2018). In this study, we put an emphasis on the qualitative phase (quan -
QUAL) because our rationale for using a sequential mixed methods design was explanation. Explanation
refers to the use of one type of data to explain results generated by the other (Bryman, 2006, 2008). In
the context of our study, we aimed to better understand pre-service and in-service teachers’ self-
definitions of digital generations based on their age cohorts. This study was informed by dialectical
pluralism paradigm. Dialectical pluralism, which is used when researchers have qualitative, quantitative,
and mixed methods research questions, helps researchers integrate qualitative and quantitative data in a
study in a dialogical manner (Johnson, 2017). Consistent with the logic of the study design (Figure 1)
and rationale, we first present the methods and results of the quantitative phase. Then, we describe the
procedures for connecting quantitative and qualitative phases with participant selection followed by the

methods and results of the qualitative phase. We conclude with integration of both phases in the final

discussion.
Figure 1.
Procedural Diagram of Digital Generations Paradox in Pre- and In-service Teachers’ Literacy
Practices
Phase 2:
Phase 1: .
o Connecting QUALITATIVE
quantitative > > Integrated Results
) . through Follow-up
Questionnaire ;
Interviews

Quantitative Phase: Methods

The purpose of the first, quantitative phase was to examine the extent to which pre-service and
in-service teachers’ self-identification about digital generations align with the digital generations
concept. This section describes methods of quantitative phase of the study.
Participants

We used convenience and purposive sampling strategies to recruit pre-service and in-service
teachers. Pre-service teachers were undergraduate students who were majoring in education at two
Southern public universities in the United States. In-service teachers were active teachers who were
employees of a school district in the city where these two universities are located. Both groups of
participants were recruited in the 2020-2021 academic year (at the time of the COVID-19 pandemic)

when the use of technology was organically an obligation for every pre-service and in-service teacher.
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Therefore, when recruiting pre-service and in-service teachers, we included all pre-service and in-
service teachers who were willing to participate in the study regardless of their major or subject area.
To capture the generational positionality, pre-service teachers’ college years and in-service teachers’
years of experience were not considered as an exclusion criterion. A total of 68 pre-service and 43 in-
service teachers took the questionnaire (Nto=111).

Data Collection Tool

Our theoretical frameworks drove the selection of the quantitative data collection tool in this
study. We used a modified version of the Digital Characteristic Scale developed by Thompson (2013)
and only administered the first part of the scale (i.e., digital characteristics) as an online questionnaire.
The digital characteristics questionnaire consists of 15 items that focus on identifying participants’
approach to learning on topics that are personal interests. The original scale asked participants to rate
themselves on a scale from one to eight from one being the most traditional approach to learning and
eight being the most digital. However, we modified this and used 5-Likert scale with one being the most
traditional and five being the most digital instead of 8-Likert scale because the psychometric literature
suggests that having more scale points might be better but does not change much when more than 7-
Likert scale (Boateng et al., 2018). The questionnaire was administered through Microsoft Forms online
data collection tool.

The only demographic data collected from the participants were participants’ year of birth. In
order to prevent creating discomfort in participants, we did not directly ask participants’ ages. Instead,
drawing on Dimock (2019), we created four intervals of years that are definitive of the beginning and
end of the generations. Then, we asked participants to locate their year of birth in a corresponding
interval without revealing the exact age. Right after the birth year interval, we provided participants the
brief definition of digital native and digital immigrant and asked them how they would define themselves
regarding this definition. We also asked an open-ended question for the participants to provide reasons
for their self-definition. At the end of the questionnaire, participants were asked whether they would be
willing to be interviewed, and if so, asked to provide an email address.

Data Analysis

Prior to the data collection, both authors obtained the approvals of the institutional review board
from their affiliate institutions (10.03.2020/Pro00104763-Appendix B). After providing informed
consent, participants answered the online questionnaire, typically completed in 15-20 minutes.
Quantitative data were analyzed using descriptive statistics (i.e., mean, standard deviation, frequencies).
The first author was involved in data collection and analysis with participant identifiers available. The
second author was involved in the data analysis process after the first author de-identified the data.
Quantitative Phase: Results

To address the first research question —To what extent do pre-service and in-service teachers’
self-identification about digital generations align with the digital generations concept? — we employed

guantitative descriptive statistics and we compared quantified open-ended responses from pre-service



Demir & Toraman Turk 147

and in-service teachers with their birth year intervals to identify the generations they belong. Drawing
upon the digital generations concept, pre-service teachers were expected to self-identify as digital
natives because they were born in Gen Y and Gen Z cohorts. As seen in Table 1, a total of 50 pre-service
teachers identified themselves as digital natives. Of those 50 pre-service teachers, 48 of them were from
Gen Z and two of them were from Gen Y by their year of birth. A total of five pre-service teachers
identified themselves as digital immigrants. The result that draws our attention is that 13 pre-service
teachers who are assigned to Gen Z by their year of birth refrained from providing any self-identification.
Table 1.

Descriptive Findings of Different Generational Cohorts and Self-Definitions (N=111)

Pre-service Teachers (n=68) In-service Teachers (n=43)
Pre- In-
Digital Digital Not  service Digital Digital Not  service
Generational ~ Natives Immigrants sure Teachers Natives Immigrants sure Teachers
Cohorts (n) (n) (n) Total (n) (n) (n) Total

Baby Boomers
(1946-1964) 0 0 0 0 2 3 0 5
Generation X
(1965-1980) 0 0 0 0 6 13 3 22
Generation Y
(1981- 1996) 2 2 0 4 10 3 1 14
Generation Z
(1997-2012) 48 3 13 64 0 0 2 2
Grand Total 50 5 13 68 18 19 6 43

The results showed that in-service teachers were more diverse regarding assigned generational
cohorts by year of birth, which could be expected. Their self-identification also showed diverse patterns.
Drawing on Prensky’s (2001) digital generations concept, in-service teachers in the Baby Boomer
generational cohort are expected to be all digital immigrants; however, out of five Baby Boomer in-
service teachers, two self-identified as digital natives. Similarly, Gen X in-service teachers were mostly
expected to be digital immigrants as they were born before the advent of technology. As expected, 13
of 22 in-service Gen X teachers self-identified as digital immigrants. In the cohort of Gen Y, which is
expected to be mostly digital immigrants, 10 out of 14 in-service teachers reported being digital natives.
It is important to note that two Gen Z in-service teachers did not provide any self-identification, while
they were expected to be digital natives according to Prensky (2001).

To address our first, quantitative research question, we also calculated the total score for each
participant, as well as the means and standard deviation of each digital characteristic (i.e., 15-item
questionnaire) based on the participants’ responses. As shown in Table 2, the results showed that pre-
service teachers had higher scores than in-service teachers in printed reading style, online reading style,
and multitasking meaning that they had a higher tendency of being most digital. However, in-service
teachers reported managing searching on the web faster and more efficient than pre-service teachers.
The results showed that pre-service teachers reported paying more attention on graphics than text when
reading something they find interesting. In-service teachers reported being more digital than pre-service

teachers in using hyperlinks and finding question of interest while reading. The results also showed that
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pre-service teachers reported explaining their thoughts in a step-by-step way, whereas in-service
teachers reported explaining in the order the ideas and thoughts occur to them. In addition, pre-service
teachers reported having constant contact while reading or learning and studying compared to in-service
teachers, whereas the mean score for learning alone was found to be the same for both groups. In-service
teachers reported using more independent search and completely mixing work and play compared to
pre-service teachers; however, pre-service teachers reported higher acceptance of short-term boredom
and learning in game-like settings when learning something that interest them. Compared to pre-service
teachers, in-service teachers reported higher importance of technology in learning.

Table 2.

Pre-service and In-service Teachers’ Digital Characteristics by Mean and Standard Deviation

Pre-service In-service
Teachers Teachers Overall
Digital Characteristics Mean SD Mean SD Mean SD
Overall 2.66 0.37 2.62 0.45 2.64 040
Printed reading style 2.22 1.06 1.91 1.13 2.10 1.10
Online reading style 2.63 1.17 2.44 1.12 2.56 1.15
Managing searching on the web 3.06 1.29 3.56 1.16 3.25 1.26
Multitasking 241 1.04 2.07 1.14 2.28 1.09
Balancing attention for graphics vs. text 2.84 1.06 2.67 0.97 2.77 1.02
Using Hyperlinks 2.07 1.08 2.37 0.98 2.19 1.05
Finding question of interest while reading 2.94 1.41 3.40 1.25 3.12 1.37
Explaining thoughts 3.06 1.58 2.56 1.61 2.86 1.61
Maintaining contact while reading or learning 2.78 0.77 2.70 0.91 2.75 0.83
Study and learn alone vs with friends 2.28 0.99 2.28 1.16 2.28 1.05
Preference of lecture vs independent search 2.33 1.05 2.72 0.98 2.48 1.04
Defining the relationship between work and play 2.57 1.04 2.67 1.15 2.61 1.08
Attitude about short-term boredom 2.85 1.15 2.35 1.09 2.66 1.15
Learning in game-like settings 2.78 1.01 2.19 1.04 2.55 1.05
The importance of technology in learning 3.04 1.06 3.35 0.97 3.16 1.03

Notes: In the calculation of mean and standard deviation (SD), assigned values: 1=being the most
traditional and 5=being the most digital.
Connection from Quantitative Phase to Qualitative Phase

The quantitative results showed that pre-service and in-service participants’ self-identification
had noteworthy differences from the general age categorization in Prensky’s (2001) concept. In addition,
their reported digital characteristics were found to be varied. Therefore, the quantitative results called
for further exploration of the pre-service and in-service teachers’ description of their digital generation
positionality, drawing on their digital practices. Based on quantitative findings from the online
questionnaire, we employed maximum variation sampling technique to select participants for the
second, qualitative interview phase. Maximum variation sampling is used to select different
representative cases that helps understanding different aspects of the phenomenon of interest (Teddlie
& Yu, 2007). In the context of this study, three pre-service and three in-service teachers (a total of six
interviewees) were selected based on their mean questionnaire scores and self-definitions, and they were
invited for an interview. Accordingly, we used nested sampling strategy to connect the quantitative and
gualitative phases. Nested sampling is a mixed methods sampling strategy that is used when researchers

select a sub-sample of one method to collect the other type of data (Collins et al., 2007).
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Quialitative Phase: Methods

The aim of the second, qualitative phase was to develop a deeper understanding of how pre-
service and in-service teachers described their digital generation positionality, drawing on their digital
practices. Therefore, we invited pre-service and in-service teachers who were expected to belong to
certain digital generational cohorts, and yet they identified themselves as contrary. In addition, we
invited teachers whose self-identification aligned with Prensky’s (2001) perspective to see whether their
reasons for identifying as such. For the qualitative phase, we invited a total of 12 participants who
reported diverse positionalities. A total of six participants volunteered to participate in the interview.
Participants

Three pre-service and three in-service teachers whose assigned generational cohorts were
identified as diverse volunteered to be interviewed. Participants are represented with two letters and a
number. For example, PS1 represents the first pre-service teacher, whereas 1S2 represents the second
in-service teacher. As shown in Table 3, among the three in-service teachers, two of them (IS1 and 1S3)
are Gen Y by their assigned generational cohorts, and these in-service teachers identified themselves as
digital natives contrary to the digital generations concept. Both of these in-service teachers (IS1 and
IS3) scored above the mean average in the questionnaire. Only one participant (1S2) whose assigned
generational age cohort is Baby Boomer self-identified as a digital immigrant, and this in-service teacher
had average overall mean score from the questionnaire.

Among the pre-service interviewees, one participant (PS3) who belong to Gen Z by birth self-
identified as digital natives, which aligns with Prensky’s (2001) concept. The other Gen Z participant
(PS2) reported that he did not have any idea about these identifications. The remaining one participant
(PS1) among pre-service teachers belongs to Gen Y by year of birth and self-identified as digital
immigrant. All pre-service teacher interviewees had average overall mean score from the questionnaire.
Table 3.

Qualitative Interviewees (Pre-service and In-service Teachers) Characteristics (n=6)

Participants Status Gender Generational Self-identification Mean
Cohort

I1S1 In-service Teacher Male Gen Y (81-96) Digital Native I 2.87
1S2 In-service Teacher Female Boomer (46-64) Digital Immigrant 2.60
1S3 In-service Teacher Female Gen Y (81-96) Digital Native I 3.07
PS1 Pre-service Teacher Female Gen Y (81-96) Digital Immigrant 2.33
PS2 Pre-service Teacher Male Gen Z (97-12) No clue 2.33
PS3 Pre-service Teacher Female Gen Z (92-12) Digital Native 2.33

Note: =At Average; I =Above Average
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Data Collection and Analysis

The semi-structured interview protocol included 10 questions with some additional probes to
better understand participants’ experiences (see Appendix A). Two types of data sources were used as
the qualitative data in this study: (a) Open-ended questions from the questionnaire and (b) semi-
structured interviews. We included three open-ended questions to the questionnaire in order to obtain
information about participants’ self-definition of sense of belonging. The open-ended questions in the
guestionnaire were analyzed using thematic analysis (Braun & Clarke, 2006) to examine patterns within
the self-definition of participants’ sense of belonging.

The first author developed the interview questions based on the findings from the quantitative
phase. The second author reviewed the questions, and both authors revised the protocol before the data
collection. The interview questions focused on the personal digital literacy practice and each
participant’s self-definition of a generational sense of belonging. In addition, we aimed to understand
participants’ coping mechanisms when they were challenged by technology and how this confrontation
changed their positionality regarding their digital use. Each interview lasted about 35-45 minutes and
was audio-recorded and transcribed verbatim. Qualitative interviews were also analyzed using thematic
analysis (Braun & Clarke, 2006) to explore pre-service and in-service teachers’ digital practices. Both
authors performed line-by-line coding on two transcripts together first, then independently coded the
rest of the transcripts. The authors met twice, each lasting approximately two hours. During these
sessions, the authors shared new codes and their questions to refine the codebook, followed by
discussions to ensure consistency, and address inter-rater reliability. To validate the qualitative data, the
first author took extensive notes and reflexive memos throughout the data collection and analysis
process. MAXQDA 2022 qualitative and mixed methods research software was used for quantitative,
qualitative, and mixed methods integrated analyses (VERBI Software, 2021).

Qualitative Phase: Findings

To address the second research question —How do pre-service and in-service teachers describe
their digital generation positionality drawing on their digital practices? — we first present our findings
from the interviewees’ answers to the open-ended questions of self-definition about generational sense
of belonging and their reasons in the questionnaire. Then, we present the themes from the interviews to
explain the participants’ personal digital literacy practices and their self-definition about generational
sense of belonging.

Findings from the Open-ended Responses: Participants’ Self-definition about Generational Sense
of Belonging and Their Reasons

The findings from the open-ended responses showed that not only generational cohorts and self-
definitions were different, but also participants’ reasoning for their self-definition varied. It is important
to note that the positionality difference was not a personal preference for these participants; rather, it
was a political stance. For example, for IS1 being a digital native was related to technological

“availability” in his daily life, whereas for IS3 being a digital native meant that she grew up at the time
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technology evolved. IS3 reported that she identified as a digital native because she grew up “as it
[technology] was evolving.” IS2 reported a stark difference regarding her positionality and experience
with technology. As a Baby Boomer in-service teacher, 1S2 explained that she drew on her experience
with technology over the course of her profession but focused mostly on “embrac[ing] the change” rather
than the “evolving” nature of technology like IS3. Table 4 presents the participants’ self-definition about
the generational sense of belonging and the reasons for their self-definition.

Table 4.

Participants’ Self-definition about Generational Sense of Belonging and Reasons for Their Self-
Definition (n=6)

Participants Self-definition about Reasons for self-definition
generational sense of
belonging

IS1 Digital Native “I capitalize on the technology’s availability and use it as much as |
can in my day-to-day life.”

1S2 Digital Immigrant “I have released my old mindset about the role of technology in
teaching as times and children have changed. When 1 started
teaching, the teacher directed all student learning with some
allowance for inquiry. The inquiry was important then, but not
technologically driven at that time. The role and the tools of
technology in the education of young people has changed frequently
and dramatically over the years that | have been teaching. However,
because I am an intrinsic lifelong learner, I embrace change.”

1S3 Digital Native “I grew up as it [technology] was evolving.”

PS1 Digital Immigrant “I grew up as technology was emerging, so my childhood was not
as technologically involved as kids growing up today.”

PS2 No idea “I have no clue what that means, but I am very comfortable with a
computer and using the internet.”

PS3 Digital Native “I was born into the age of technology and have used it my entire
life.”

Findings from the Interviews: Explanation about Participants’ Personal Digital Literacy Practices
and Their Self-definition about Generational Sense of Belonging

Pre-service and in-service teachers’ interviews provided in-depth explanations and diverse
perspectives about their generational positionality and digital use. In this section, the findings from the
thematic analysis are organized in three major headings: (a) Material trajectory, (b) positioning through
practice, and (c) paradigmatic shift.

Material Trajectory. Material trajectory refers to the participants’ self-definitions drawing on
the material use of technology. The findings showed that the participants, to a certain degree, appreciated
a correspondence between the course of their lives and digital use. For instance, 1S3 defined herself as
a digital native and reported that she was exposed to technology from an early age. She said, “I’ve grown
with technology from elementary school.” Her attention in the rest of the interview was not on the
availability or the accessibility of digital devices but rather on the correspondence between her life from
early on and digital developments. PS3 shared a similar definition, but she was more reliant on digital
use. She stated that technology was something she has always known and an inseparable part of her life

and said, “I do not think that I’d be able to navigate my life without it.”
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Material trajectory emerged in the form of a comparison of some participants’ statements. While
IS3 and PS3 articulated their digital use as progression, PS1 articulated digital use by comparing her
practice with people around her. PS1 stated that her digital use from her younger ages could not be
comparable to today’s world’s young kids of various ages that she babysat. PS1 reported that she was
“not reliant on technology as other people,” and she emphasized the importance of human relationships
rather than online interaction. PS1 shared that technology could be used as long as it improved human
relationships for her. Similar to PS1, IS2 reported that there should be a human being for students to
help them, and only a human teacher could build relationships to help students. 1S2 further discussed
the human component of teaching and concluded that her understanding of teaching shifted through
technology. As one of the most experienced teachers among the interviewees, 1S2 reported that she
previously thought that teachers were “the purveyor of the knowledge;” however, she then realized that
she needed to be helping students find the true information through technology. As IS2 described, this
switch caused a “steep learning curve” for her as she struggled with intense digital use during the
pandemic. The “steep learning curve” may explain the challenge for IS2 to develop new literacies
practices. Overall, the findings about material trajectory in participants’ self-definitions may signal
convergence culture from multiple dimensions, including developing new literacies practices upon
challenge and the manifestation of participatory culture in the form of new literacies.

Positioning Through Practice. Positioning through practice means the positionality of
participants regarding their practice. Participants tied their material trajectory to their digital practices
and positioned themselves at various points of the generational spectrum. Their statements from the
interviews showed that a short self-definition does not suffice understanding participants’ positionality
deeply. Participants compared their practices, digital or non-digital, to clarify their self-definition and
depict their positionality. For instance, PS3 described herself in the use of navigation devices and printed
maps. She said, “I know certain people would still use printed-out like MapQuest.” Similarly, PS1
described her degree of technology use and focused on having a balanced perspective. She said, “It
[technology use] does not have to be 24/7. It does not have to be every single thing is on it, but it is
helpful. But then it, if it does not work, you are stuck.” PS1 further explained her comparison of self to
other people who belong to other generational cohorts. She associated the most prominent generational
divide with her experience. PS1 considered that “older people who do not use technology” might
consider younger people more technology savvy. This perspective was common among pre-service
teachers in the qualitative sample. PS1 exemplified this perspective by mentioning her first contact with
technology. She stated that she got an iPad from school when she was in 11" grade and said, “that was
the first time [ had ever had one of them for school. And so, everything started being on there.” With
this passive positionality, as PS1 was exposed to technology, she positioned herself as a digital
immigrant.

IS2 had a different perspective when she was positioning herself within the generational

spectrum. She defined herself as a digital immigrant, but her description of practice seemed quite similar
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to natives. IS2 explained and said, “Because there were some younger teachers at school that were using
technology before all of this happened who were using it a lot more during their actual teaching than I
was.” Her observation of younger teachers amazed her but did not restrict her from learning and adopting
technology and she said, “Oh wow, look at what they are able to do. And I probably could have done
it.”

IS3 positioned herself as a mentor to digital immigrants around her. She reported an example of
her father, who was also a teacher at the time of the pandemic. She said, “it takes him so much longer
to learn the technology... but we walk through it together. He writes down on paper all that steps of the
technology.” As IS3 reported, her mentorship in digital interaction was not only in the relationship with
her father but also with her students’ parents, as she reported a similar type of support she offered to the
parents in her school.

Findings about positioning through practice referred to media convergence within the
convergence culture framework. On the one hand, the participants’ practices, as well as their position
within the digital generation cohorts, changed. On the other hand, IS3’s practice with her dad was an
example of collective intelligence within the framework, which is interwoven with new literacy practices
as her father “wrote down” every step of the required digital work, he had developed new literacy
practices.

Paradigmatic Shift. Pre-service and in-service teachers in this study reported that they were
aware of a paradigmatic shift that affected their profession and use of technology. As the participants
described, the traditional place of teachers, instruction, and appropriate material use in teaching have
been shifted towards more digital. However, not every digital device was considered educational by the
participants. For instance, IS1 reported that he was criticized because he used her phone for educational
purposes. He underlined that being on a laptop was considered as doing something important while
being on the phone is considered trifling, although he was able to accomplish important tasks for his job
on the phone, such as taking notes and keeping up with a class. He further explained the paradigmatic
shift and said, “It is not something that we should resist.” He emphasized that people who criticized him
or were opposed to the use of technology did not understand the shift. He said,

It is you against the world, isn’t it? Yeah, it is you against a whole paradigm shift. And

that’s the battle that we currently fight because, on the one hand, you want to say to the

child, for the phone up, because you, again, your first thought is that it is a distraction.
According to IS1, the paradigm shift would continue, and those who went against it would not be able
to keep up with their own perspective.

While the paradigmatic shift emerged as a motivational stance in IS1’s practices, it emerged
differently in 1S2. 1S2 experienced a shift in her central role as a teacher. She reported that she previously
considered computers as “clerical stuff” in her in-classroom practices However, with this paradigm shift,
she needed to open a space for young children who were good at technology, and she did that without

any discomfort. It even helped her improve her relationship with her students. She said, “Well, I take
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advantage of it every day. There’s one little boy in my class, and if something does not go right, I will
say, [student name], can you come over here and show me this?”

While the paradigmatic shift 1S1 and 1S2 reported was in their personal life, 1S3 reported a
similar shift in the lives of students’ parents. Given that parents needed to communicate with teachers
at some point via technology, this digital paradigm challenged the parents differently. While some
parents adopted the apps and used them for communication, some parents kept saying, “just call me.”
As a teacher who was fond of emails as a means of communication with parents, 1S3 was also challenged
by different requests from the parents.

PS1 explained a paradigm shift in her life through another cultural concept called “the third
culture kid.” She said, “Different people who do everything in a different way is always really hard to
identify with one culture or one idea.” For PS1, she was also a digital third culture kid as she identified
herself as a digital immigrant, but she reported that there were people who considered her as a digital
native. Because she felt like an outsider to digital culture, she explained her point by stating how old she
was when she began to use technology and said, “I think in 11" grade, | got an iPad from the school.
And everything started being on there.” According to her, 11" grade was too late to be a digital native.
Different than PS1, PS2 was aware of the shift, but he focused more on the struggling part of the
technology. He said, “I’m having to adjust. But it is still a struggle.” Similarly, PS3 observed the struggle
of her professors in digital use. She further underlined that she might become one of the “not very
technologically savvy” professors, and she found the solution in collaboration and said, “I’1l just have
to learn from my students and have them help me out.” Overall, the findings about paradigmatic shift
may be explained by the pertinence of convergence culture. IS1’s statements about a paradigm shift and
his criticism about reactions to digital use exemplified how convergence culture is prominent and how
teachers were pioneering it. More importantly, he challenged the inured perspective about mobile
phones and laptops by conducting his tasks on the phone. From this perspective, a new literacies
perspective may be manifested through his cell phone use for professional purposes.

Integration Techniques and Integrated Results

To address our third, mixed methods research question —How do age cohort and pre-service
and in-service teachers’ self-identification about digital generations explain participants’ digital
characteristic? — we employed narrative and joint display techniques to present the integrated findings
by bringing gquantitative results and qualitative themes together. Joint displays are visual tools that are
used to present integrated findings in mixed-methods research studies (Fetters et al., 2013). The narrative
technique is an approach to explaining the connections between qualitative and quantitative findings
thematically (Fetters et al., 2013).

The profiles of in-service teachers, who participated in the interviews, were different than the
pre-service teachers. The questionnaire results showed that two in-service teachers scored above the
average (M=2.64, SD=0.40), whereas only one in-service teacher’s score was at the average.

Accordingly, in-service teachers who defined themselves as digital natives were found to be the ones
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that scored above the average. The digital immigrant in-service teacher was the one that scored at the
average. 1S1, a self-defined digital native, noted that he turned intense exposure into an advantage for
him by using the fast availability of technology. He also stated the “paradigm shift” in today’s society
and underlined the “adoptability” of technology. IS2, a self-defined digital immigrant, emphasized the
shift in her mindset. As 1S2 noted, the technology was for “clerical stuff” in her teaching before intense
digital exposure. She stated, however, she realized that it could be used for “purveyor” of the knowledge.
IS3, a self-defined digital native, noted monitoring her convergence from her childhood along with
technological developments. As she described, the change in technology and in her teaching due to
intense digital exposure was very fast but she insisted keeping up with this convergence.

The quantitative results showed that the pre-service teachers, who also participated in the
interview, scored at the average (M=2.64, SD=0.40). However, they all had different explanations for
intense digital exposure. PS1 saw the bright side of intense exposure and stated that she became more
organized because she used technology more. As a self-defined digital immigrant, PS1 also asserted that
she got used to the challenges of technology and the change for her remained constant. PS2 stated that
intense digital exposure was a struggle, and he was adjusting. We found the same uncertainty in his
reaction to digital exposure in his self-definition as PS2 said, “I have no clue what that [digital
generations] means, but I am very comfortable with technology.” PS3, a self-defined digital native,
reported a major increase in her digital practice. Table 5 is the joint display that depicts the integrated
findings and presents mixed methods interpretations.

Table 5.
Joint Display of Integrated Findings about Pre-service and In-service teachers’ Self-identification about
Digital Generations

Participant  Quantitative Qualitative Findings Mixed Methods Interpretation

Results
I1S1 2.87 Turned intense exposure into an His mean score and interview indicated a
I advantage. ‘“Paradigm shift” in strong and welcomed changed in his
society and “adoptability” matters.  digital practice.
1S2 2.60 Convergence in her mindset. The She depicted a willing convergence;
role of technology changed in her however, she was hesitant to define
teaching. She challenged the herself as digital native. Her
challenges. convergence was a challenge in her
profession.
1S3 3.07 Technological trajectory Her mean score and interview showed
beginning from childhood. that she was aware and embraced the
I Keeping up with convergence in convergence.
her teaching.
PS1 2.33 She became more organized and Her mean score showed that she was
got used to the challenge. close to change. Her interview indicated
Convergence continued for her. that she had already begun and accepted
the change.
PS2 2.33 Digital exposure was a struggle, His mean score showed that he was close

and he was still adjusting.

to change. However, his interview
showed that he had an uncertainty about
this change.
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PS3 2.33 Experienced a major increase in She already adopted the digital change.
digital practice and enjoyed She was also aware the difference
technology in her daily life. But between her and others who were not
she was very tired of Zoom. changed.

Discussion

The purpose of this mixed methods study was to capture pre-service and in-service teachers’
self-definitions of digital generations and the change in these definitions based on their digital practices.
Our study has shown that participants’ positionalities regarding assigned and defined generational
belonging have contrasting and overlapping areas with Prensky’s (2001) concept. While some
participants reported digital practice as it would be expected in Prensky’s (2001) concept, many other
participants reported contradicting digital practices and positionalities, which created a paradox among
generational cohorts. The paradox here emerged through highly personalized and customized digital
practice, which does not make it possible to reach a general categorization among age groups. The
paradox, however, revealed various new literacies practices that pre-service and in-service teachers
adopted, employed, and executed when they were challenged by extensive digital exposure.

Similar overlapping and contradicting practices that were reported in this study have already
been documented by Thompson (2013) when she challenged the popular digital native discussion.
Because the empirical base of the digital generations concept is weak (Buckingham, 2006; Bennett et
al., 2008; Smith, 2012), it is expected that a non-empirical-based proposal regarding digital generations
should die out (Judd, 2018). However, the digital generation concept has gotten stronger rather than
weaker. Even further, anecdotally, we observed that the digital generations concept had become a
stereotypical perspective that categorizes and discriminates against pre-service and in-service teachers.
Smith and her colleagues (2020) proposed a more inclusive approach and focused on integrating digital
practice into professional education. However, the recent COVID-19 pandemic has drastically affected
the educational technology domain, so that it required a brand-new perspective.

It is not easy to provide definitive borders among generations, as there will always be blending
and mixing practices. Upon the recent intense digital exposure on pre-service and in-service teachers
due to the pandemic, we provided empirical evidence for a convergence nature of the digital practice,
which interferes with teachers’ self-conceptions. In this study, the pre-service and in-service teachers
reported that their personal practices had changed along with their mindset. During this convergence,
they developed new coping mechanisms or alternative positionalities for their digital practice.

Our study diverges from previous studies in another important point. As Prensky’s (2001)
concept did not have any empirical base, it seems easy to categorize generations. However, we could
not locate any previous studies that invited pre-service and in-service teachers to define themselves
rather than putting them into categories. More importantly, at the time this study was conducted, four
generational cohorts were working in the same workplaces (Meister & Willyerd, 2010). As they went
under intense digital exposure as a cluster of colleagues, a holistic approach was required to understand

their positionalities. With this study, we could explain pre-service and in-service teachers’ self-
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identification, reasons for identification, and practices and address this gap in the literature. The
inclusive perspective we adopted in this study revealed a blended picture of teachers’ perceptions of
technology. Some reasons for self-identification, such as setting a beginning time with an iPad, showed
us that participants considered a close connection between their positionality and digital devices
(Fernandez-de-Arroyabe-Olaortua et al., 2018). This result is not surprising given that Prensky’s (2001)
digital generations concept has been around for more than two decades.

The close connection between digital materials and participants’ positionality signaled an inertia
that was inherited within educational society. As educators have been categorized by their assigned
generation regarding their digital use for a long time, they might have adopted categories. However,
some reasons participants provided the pioneering position of the teachers. For instance, when an in-
service teacher who was expected to be a digital immigrant by birth questioned the criticism about digital
use in the classroom and addressed the paradigm shift, he manifested that teachers cannot be contained
in their assigned generational cohorts. This result explains that practices can help individuals challenge

the stereotypes and pioneer the paradigmatic shift instead of accepting the predetermined positionality.

Implications

This study has several implications for the fields of digital literacy and education. First, the
digital generations paradox is explained by the pre-service and in-service teachers’ reasons that were
discordant with the common perception. Although previous studies about digital natives focused on
young people’s digital practices, this study emphasized that digital immigrants may experience digital
literacies in similar ways to digital natives. Therefore, the different positionalities that were
encompassed in this study provide an inclusive picture regarding pre-service and in-service teachers’
digital practices.

Second, the practices documented in this study were hard to categorize, which led us to think
about paradoxical interaction. Although there are only two main positionalities (i.e., digital native or
digital immigrant), participants’ reasons for taking a particular positionality were highly personalized
and fractured. At this point, we turned our gaze to the center of the paradox and began the question the
generational divisions. We understood that focusing on the assigned generational cohorts and pre-
determined categories regarding pre-service and in-service teachers’ digital practices was not enough in
explaining discordancy. Therefore, we underlined in this study that we should conceive the assigned
birth groups and their digital practices as a spectrum. Instead of putting teachers in pre-determined
categories, we offer researchers to consider age cohorts as a spectrum of human practices that can change
by interacting with others. For these reasons, future research may focus on examining pre-service and
in-service teachers’ digital practices within a single frame of study, as interaction among different age
cohorts may lead to different results.

Limitations
The results of this study should be interpreted with the consideration of four limitations. First,

we purposefully selected pre-service and in-service teachers to better understand their self-definitions
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of digital generations based on their age cohorts and conducted the data collection at the time of the
COVID-19 pandemic, when pre-service and in-service teachers were forced to use technology
extensively. Because of the sample selection and timing of the data collection, our findings should be
interpreted with caution. Second, we used a modified version of the Digital Characteristic Scale
developed by Thompson (2013) and only administered the first part of the scale (i.e., digital
characteristics) as an online questionnaire, although the scale has two components. Our intent in using
this modified version was to ease the potential burden on the participants, given that the COVID-19
pandemic brought a lot of unprecedented demands for both pre-service and in-service teachers. Third,
we aimed to use maximum variation sampling strategies to explain the variation among the pre-service
and in-service teachers and their definitions and practices of digital generations qualitatively. However,
all of our pre-service teachers who participated in the qualitative phase had the average score, whereas
our in-service teacher interviewees scored above the average and at average. Therefore, our study is
limited in explaining pre-service and in-service teachers’ digital generation practices for those who
scored below the average. Fourth, we did not collect any demographics information about our
participants, given that the concept of digital generations is controversial and stereotypical in a way that
could lead to discrimination for the race, ethnicity, and gender among the many other characteristics of
our participants when interpreting the quantitative results. Yet, we included the gender characteristics
of our interviewees to explain the contextual meaning of their experiences to further describe the
stereotypes.
Conclusion

This study contributes to the fields of digital literacy and education by providing in-depth
knowledge about how technological integration can play a role in stereotypical concepts in education
and by raising educators’ voices to describe their sense of belonging about digital generations. It
contributes to the digital literacy practices research by showing the overlooked effect of literacy to unify
and value different perspectives and positionalities. Instead of using technology to categorize educators
and letting the technology exacerbate the discrimination in education, as the authors, we appreciate
diverse profiles of educators under intense technological exposure and change. We hope that this work
further expands the discussion on how to use technology to provide a collaborative and cooperative

venue in the fields of digital literacy and education.
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Appendix A. The semi-structured interview protocol

Due to the nature of the qualitative research, some of the questions varied depending on the participants’

survey results.

1. Youdefined yourselfas a because . Canyou elaborate more on this definition?

2. You reported in the survey that technology is____ part of your life. This might interfere with
engaging educational activities during pandemic. Can you elaborate more on this?

3. You reported that your reading style . Can you compare your reading performance when
you read online and printed?

4. How do you think the reason you stated previously contradicts with your self-definition of
digital native?

5. How do you describe your overall digital engagement during pandemic?

6. Asyou can guess digital immigrant is a name for the people who adopt technology later in their
life. These people are assumed that they are not fully comfortable in their digital engagement.
Do you observe this kind of people around you? Your students, classmates, co-workers,
administrative people? How do you describe your interaction with them?

7. How have you felt about being a digital ____? Have you ever been criticized because of your
digital engagement?

8. Your colleagues and administrative staff might define themselves differently than you do. How
do you think this will influence your teaching, especially in the future?

9. What else should I know about your experience?
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Bu aragtirmanin amaci ortadgretim 6grencilerinin kariyer planlamasini etkileyen faktorleri tespit ederek
ortaya cikan kariyer gelisim ihtiyaclarinin giderilebilmesi amaciyla yapilabilecekleri tartigmaktir. Aragtirmanin
amaci dogrultusunda 6grencilerin ilgi ve yeteneklerinin 6lgiilerek ailenin bir karne ile her yil bilgilendirilmesini
ve kisisel kariyer bilgilerinin e-portfolyo olarak sistemde saklanmasini, egitim hayat1 boyunca tutulan kisisel
dosyanin bir sonraki egitim kurumuna devreden bir siireci i¢eren bir model 6nerisi gelistirilmistir. Aragtirmanin
amacina uygun olarak ortaya konulan modelin, nitel arastirma yontemi kullamilarak, 6grencilerin kariyer
planlamasina yon veren okul psikolojik danigmanlar1 ve okul idarecileri ile gériismeler yapilarak gegerliligi test
edilmistir. Elde edilen bulgular 1s181nda 6grencilerin ilgi ve yeteneklerinin 6lgiildiigii kariyer testlerinin yapilmasi
ve saklanmasi, donem sonunda bir karne olarak ailenin bilgilendirilmesi, sonug¢larin ilkokuldan ortaokula oradan
liseye ve son olarak tiniversite kariyer merkezlerine aktarilmasi gerekliligi ortaya ¢ikmistir. Ayrica dgrencilerin
saglikli bir kariyer profili olusturabilmeleri i¢in dnerilen modelin etkililigi katilimci goriigleri dogrultusunda
tartistlmigtir.
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A Model Proposal on Career Planning of Secondary School Students

Extended Summary

Career choice and development play pivotal roles in individuals' lives and contribute significantly to
societal progress. The process of making career decisions is subject to various influences, such as familial and
environmental pressures, the availability of accurate information, guidance, and personal determination. Notably,
last-minute considerations often impact career choices (Gezer, 2010).

This study aims to elucidate the processes of career planning, career development, and the factors
influencing the career choices of secondary school students. To facilitate more informed career decisions, the
study proposes a model wherein the results of interest and talent inventories from previous periods are stored in
the e-school system. This system aims to empower students in their decision-making by providing a foundation
based on historical data. The research utilized qualitative methods, employing face-to-face interviews with experts
in the field of career planning, including three administrators and six school psychological counselors.

The proposed model involves administering personality and interest tests in the last year of primary
school under expert guidance or by guidance teachers. The results are then communicated to parents in the form
of a report card, and this information is transferred to the secondary school. Subsequently, these tests are repeated
annually throughout four years of secondary school, with the results communicated to families at the end of each
year. This model strives to establish a systematic approach to career planning and development.

In addressing the need for comprehensive career guidance, only assigning school guidance teachers is
deemed insufficient. To enhance this service, the proposal contemplates the potential employment of additional
teachers specifically dedicated to career planning. A novel structural framework is suggested, wherein a
designated teacher oversees the career planning of a cluster of schools, with, for instance, one teacher assigned to
monitor the progress of five schools. To assess the viability of this system, a qualitative study was conducted
through semi-structured interviews with nine participants, including three administrators and six school
psychological counselors. The research adopted a qualitative phenomenological design to identify factors
influencing students' career planning. Data collection involved face-to-face interviews using a semi-structured
interview form, adhering to the phenomenological pattern. Participants, comprising three administrators and six
school psychological counselors, were chosen for their expertise in reflecting on the experienced phenomenon
and guiding student career planning. The study's scope was limited to nine participants due to the recurrence of
participants' opinions. The average interview duration was 25 minutes, and audio-recorded interviews were
transcribed with participants' consent, followed by the extraction of themes and codes.

Examination of factors affecting career planning among students revealed influences from the education
system, the students themselves, and their families. Consistent with prior research by Batur and Adigiizel (2014),
interventions experienced by Science High School students indicated the significance of family and education
system-related factors in career choices. The research identified challenges in career planning, such as issues with
the examination system, delays in guidance, score-oriented preferences over talent-oriented guidance, and parental
influence in directing students toward popular professions or areas of personal interest. Parallel findings by
Kayike¢1 and Tutan (2019) underscored the limited effectiveness of the education system's orientation directive

and emphasized the impact of family and individual factors on students' career choices. In alignment with the
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current research, Kdsterelioglu and Bayar (2014) highlighted deficiencies in students' orientation and professional
guidance as a major problem in the Turkish Education System.

The proposed model, based on research insights, underscores the significance of accumulating and
transferring data throughout an individual's educational journey, from primary education to higher education
career centers. This systematic approach ensures robust data accumulation, facilitating self-awareness in career
planning.

In essence, a person's career includes all the roles acquired throughout their life, influenced significantly
by values, attitudes, and beliefs about oneself and professions. While self-discovery and understanding of various
professions occur, parental and societal guidance shapes the trajectory of career progression. However, for
effective career planning, an individual must rely on their data. The recommended model, supported by existing
research, advocates for the recording of students' ability, interest, and value test results in the e-school system
from primary school to the last year of high school. This approach empowers students to make informed decisions
based on their data, thereby taking more accurate steps in career development.

Keywords: Career choice, career planning, Donald E. Super, model proposal
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Giris

Meslek secimi ve kariyer planlamasi bireyin hayatin1 ve toplumun kalkinmasimi dogrudan
etkileyen 6nemli bir siirectir. Bu siirecin bilingli bir sekilde yapilmasi biiyiik 6nem arz etmektedir. Bir
meslegi se¢gmeye yonelen ya da se¢im agsamasindaki bazi kisilerin karar veremedikleri, aile ve gevre
tarafindan gelen baskilarin karar verme siirecini etkiledigi, kimisinin ise dogru bilgi ve yonlendirme ile
tercihte bulunmadig1, bazilarin ise kararli olduklar1 goriilmektedir. Bu durumun olusmasinin sebebi
ise meslek se¢imin son anda ele alinmasidir (Gezer, 2010).

Bu calisma ile kariyer planlamasi, kariyer gelisim siirecleri, ortadgretim 6grencilerinin meslek
secimini etkileyen faktorler aciklanarak, kariyer planlamas: siirecinde dgrencilerin meslek segimlerini
daha bilingli yapmalar1 i¢cin gecmis donemlerdeki ilgi ve yetenek envanterleri sonuglarina ait verilerin
e-okul sisteminde saklandig1 ve bu veriler 1s181nda karar vermelerini giiclendirecek bir model 6nerisi
sunulmustur. Arastirmadaki veriler nitel arastirma yonteminden goriisme teknigi kullanilarak ve yari
yapilandirilmig goériisme formu uygulanarak yiiz yiize yapilmistir. Katilimeilar 6grencilerin kariyer
planlamasina yon veren alaninda uzman kisilerden secilerek; 3 idareci ve 6 okul psikolojik danismandan
olusmaktadir.

Model oncelikle ilkokul son smifta uzman rehberlik ve psikolojik danigmanlik veya kariyer
planlama hocalar1 tarafindan yapilan kisilik, ilgi testlerinin bir karne (rapor) olarak velinin
bilgilendirildigi ve ilkokul sonrasi bu dosyanin ortaokula aktarildigi, ardindan ortaokulda 4 y1l boyunca
her yil testlerin tekrarlanarak yine yil sonunda ailenin bilgilendirildigi bir sistem olarak ortaya
konulmaya calisilmistir.

Bu noktada okullarin rehberlik 6gretmenlerinin siireg iginde gorevlendirilmesi yeterli gelmedigi
takdirde gerekirse kariyer planlama konusunda yeni 6gretmenler istihdam edilerek belirli okullarin
ornegin 5 okulun 1 6gretmen tarafindan takip edildigi yeni bir yapilanmanin kurulmasi éngdriilmiistiir.
Caligma ile bu sistemin uygulanabilirligi i¢in nitel analiz yontemi ile 3 idareci ve 6 okul psikolojik
danismandan olusan 9 kisi ile yart yapilandirilmis bir gériisme formu kullanilarak yapilmis ve 6ne
siiriilen modelin gegerliligi, uygulanabilirligi konusunda katilimcilarin goriigleri alinmistir. Calismanin
sonucunda gelistirilen modelin birtakim riskleri barindirmak ile beraber uygulanabilirligi katilimcilarin
gorisleri ile de desteklenmistir.

Kavramsal Cerceve
Kariyer ve Meslek

Kariyer kelimesi meslek kelimesi ile ayn1 anlamda kullanilsa da aslinda bireyin hayati boyunca
yaptig1 biitiin isleri, bos vakitlerinde yaptig1 ¢alismalari, iistlendigi rolleri 6zet olarak yasaminin biitiin
yoOnlerini ele almaktadir (Giineri Yerin, 2008). Bu baglamda Savickas’a gore ise kariyer, meslek segmek
ve meslege girmek ile tanimlanamayan yasam boyu devam eden ve yasaminin tamamini kapsayan bir

stirectir. Kisinin mesleki rol ve iistlendigi mesleki gorevleriyle beraber sosyal hayattaki rolleri,
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gorevlerini, kendisinden beklenen davraniglari ve bos zaman faaliyetlerini ve bunlarinin hepsini
yaparken ortaya koydugu uyum ve gelisimi anlatan bir kavramdir (Yesilyaprak, 2011).

Kisinin gelecek yasantisini etkileyen kariyer planlamasinin iginde meslek tercihinin 6nemli bir
yeri vardir. Kisi kendi degerlerine uygun kariyer seciminde bulunmazsa karsilasabilecegi olumsuzluklar
bireyin kariyerini etkileyecektir (Oztemel, 2012). Kariyer taniminin genel bir kapsami olmasi ve biitiin
hayat1 kapsamasina ragmen meslek kavrami Korkmaz (1994)’a gore gecimini saglamak igin bir
kimsenin devamli yaptig1 veya 6grenimini gordiigii, ustaligin1 kazandigi, bildigi is”tir. Kuzgun (2014)
ise meslegi “insanlara yararli mal ve hizmet iliretmek ve karsiliginda para kazanmak i¢in yapilan belli
bir egitimle kazanilan sistemli bilgi ve becerilere dayali, kurallar1 toplumca belirlenmis etkinlikler
biitiiniidiir.” sekli ile tanimlamaktadir. Karagiille (2007)’ye gore meslek belirli bir egitim ve is tecriibesi
ile dgrenilen, kisiye manevi doyum saglayan, gecimini kazanmak i¢in yaptig1 ve toplumsal ahlaki
kurallar ile ¢celismeden siirekli yaptigi faaliyetlerdir.

Diger tanimlardan farkli olarak Roe ise meslegi sdyle tanimlamaktadir: “bir yetiskin zamaninin
biiylik cogunlugunu neye harciyorsa o faaliyet onun i¢in meslektir. Bu faaliyetin sonucunda kisi bir
gelir temin edebilir ya da etmeyebilir...” Ev kadini olmak, Reo’nun tanima gore bir meslege sahip olmak
demektir. Ancak bunun yaninda baba olmak ise bir meslegi ifade etmez, ¢iinkii 0 zamaninin biiyiik bir
kisminda babalik yapmaz veya bu onun faaliyetlerinin agirlik merkezini olusturmaz. Pul
koleksiyoncusu olmak veya at yariglarini siirekli olarak takip etmek birer meslektir” (Uysal, 1970).

Potansiyelin ortaya konmasini da énemseyen Kuzgun (2003) meslegin taniminda, insanlarin
sadece para kazanmak i¢in meslek tercih etmediklerini, para kazanmanin tek neden olmadigini ve para
kazanmanin Gtesinde potansiyeli kullanma ve kendini gergeklestirme siireci olarak ele alir. Telman
(2002) ise is ve meslek kavramlarini farkl sekillerde degerlendirmektedir. Is yapmak insanin tabiatinda
saklidir. Is sahibi olmak icin genellikle egitim gerekmemektedir. Meslek ise kisinin devam ettirdigi bir
egitim ve 6gretim sonrasinda elde edilir.

Bu tanimlar 15181nda meslek, egitim ile kazanilan, siirekli yapilan, karsiliginda maddi ve manevi
gelir elde edilen, kendini gergeklestirme yolculugunda kapasitesini kullandig1r ve bir¢ok kurulusta
benzeri olan ekonomik ve sosyal faaliyetler olarak tanimlanabilir.

Kisinin yasaminin biiyiik bir boliimiinii kapsayan meslek se¢iminin {istiin korii yapildigi
literatiirdeki aragtirmalarda mevcuttur. Curgatay (2010)'in yapmis oldugu arastirmada 6grencilerin
kariyer planlamasi yaparken sececekleri meslekler hakkinda ¢ok fazla bilgi sahibi olmadan meslek
sectikleri, liselere yonlendirmede sikintilar yasandigr igin Ozellikler meslek lisesine yonelen
ogrencilerin gelecekten daha c¢ok iimitsiz olduklari saptanmigtir. Halbuki meslegini severek secen
ogrencilerin meslek secim yeterlilikleri sevmeden secen Ogrencilere gore daha yiiksektir ve kariyer
planlamalar da lise de se¢mis olduklar1 bélimler dogrultusundadir (Vurucu, 2010).

Sarikaya ve Khorshid (2009)'in yapmis oldugu arastirma sonucunda tiniversite 6grencilerinin

meslek se¢imini etkileyen faktorler arasinda %58,4"iniin ¢esitli nedenlerle ¢aresizlik yasamalar1 ve



Nitel Sosyal Bilimler-Qualitative Social Sciences 2023 5(2) 165-190 170

acikta kalma kaygisi, sectikleri meslekleri avantajli bulmalar1 ya da bagskalarinin Onerileri yer
almaktadir.

Kariyer Planlamasi

Kariyer planlamasi, kisinin becerilerini, potansiyelini ve bilgi birikimini gelistirmesiyle
calismakta oldugu is yerindeki ilerlemesini planlamasidir. Kariyer planlamasi iki asamadan
olusmaktadir. Ik asamada birey kendini tammakta ve degerlendirmekte, kendi tercihleri dogrultusunda
gelecekte kendini nerede ve nasil gormek istedigini belirlemektedir. Kisi bu sekilde kendi kariyer
planini yapmis olmaktadir. ikinci asamada ise; kisinin kariyerinin calisti1 orgiitiin bireye sundugu
kariyer firsatlarin1 degerlendirmesidir. Bu durumda orgiit kendi amaclarin1 6n planda tutarak kisisel
hedefleri de kendisine uyarlamaya ¢aligmaktadir. Bu siirecin saglikli gelismesi i¢in kisinin ve orgiitiin
amaglarinin birlestirilmesi gerekmektedir (Sabuncuoglu, 1997).

Barutcugil kariyer planlamasini, bireyin kendi beceri, istidat, tecriibe ve ilgi alanlarini referans
alarak, kariyer firsatlarini ve amaglarin1 degerlendirme ve gelistirmeye yonelik miicadelesi seklinde
tanimlamustir (Oztiirk, 2014).

Kariyer planlama, bireyle ilgili gibi goriinse de c¢evre ile etkilesimli olarak da
gerceklesmektedir. Birey mesleki olarak hedefler olustururken ilgi, yetenek, beceri ve degerlerini
gercekei bir sekilde degerlendirir. Mevcut firsatlar1 analiz eder ve hedeflerini belirler ve hedeflere
ulasmak i¢in faaliyet plani olusturur. Plan1 uygulamaya koyar ve birtakim etkinliklerde bulunur. Cevresi
ile etkilesime geger ve geri bildirimler alarak planlarin1 gézden gegirir, hedeflerine ulasmaya caligir.
Geri bildirimler bireyin gergekgi kararlar almasini saglayacak ve gevreden kopuk, bagimsiz kararlar
almasimi engelleyecektir (Kordon, 2006).

Kariyer planlamasi ii¢ temel asamadan olusmaktadir. Birinci asamasi bireyin kendini
tanimasidir. Ikinci asama, egitim ve meslekler hakkinda bilgi edinme asamasidir. Ugiincii asama ise, ilk
iki asamadaki elde ettigi bilgileri biitiinlestirerek kariyer planlamas1 yapmaktir (Giineri Yerin, 2008).
Kisinin ilgi, yeteneklerini ve degerlerini tanimasi kariyer planlamasinin ilk asamasini, egitim siireci ve
mesleklerin gerektirdigi kisilik 6zellikleri ve meslekler hakkinda bilgi edinmesi ise ikinci agsamay1 ve
de sonug olarak kendisi ve meslekler hakkinda elde ettigi bilgileri biitiinlestirip karar vermesi de kariyer
planlamasini olusturmaktadir.

Kariyer planlama, Gutteridge’e gore, kisinin sahip oldugu firsatlar ve sinirliliklar, yaptigi
tercihler ve bu se¢imlerin sonuglarinin kasith bir sekilde kendisini kariyer hedeflerini belirlemek ve
kariyer hedeflerine gotiirecek is, egitim ve ilgili gelisim programlarini planlamaktan olusan siirectir
(Erdogmus, 2003). Diger bir tanima gore, kariyer planlama, bireyin hayat1 boyunca siirdiirecegi isle
ilgili gorevinin ve konumlarinin, hedeflerinin, geleceginin planlamasidir, aslinda yapilan bu plan
bireyin kariyerini siirdiirecegi mesleklerin, isyerlerinin ve yollarinin segimi olan bireysel bir siiregtir
(Aytag, 2005).

Yapilan tanimlar 1g1ginda kariyer planlamasi kisinin kendini tanimasi, daha sonra meslekleri

tanimas1 ve mesleklerin egitim olanaklarini ve bu mesleklerin ig ve egitim firsatlarini gézden gegirerek
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hedef koymasini, ¢aligtigi orgiitiin is olanaklarin1 ve bu imkanlarin bireysel hedefleri ile ortiismesini
planlayan bir siire¢ olarak tanimlanabilir.

Yetenek, Ilgi ve Deger

Yetenek; dogustan getirilen egitim ve gevre etkilesimi ile gelistirilen gizil giicii ifade eder.
Ogrenme ve egitimden yararlanma giicii olarak da tamimlanabilir. Bir kisinin belirli bir yasa kadar
gelistirdigi beceriler degerlendirilerek ileride alacagi egitimden ne odlciide faydalanabilecegi tahmin
edilebilir (Yelken, 2008). Siiphesiz yetenegin disinda meslekte basariy1 etkileyen gok farkli faktorler
vardir. Ancak meslekte basarry1 elde etmek icin yetenek temel bir sarttir ve kisi bir iste devam
edebilmesi i¢in en az bir yeteneginin belirli bir diizeyde olmasi gerekir aksi takdir de mesleginde basarili
olmasi s6z konusu degildir (Kuzgun,1989). Yetenegin tanimina bakildiginda ise bir isi yerine getirmek
icin gerekli olan kisisel gii¢ ya da performans sekli ile yer almaktadir (Krane & Tirre, 2005).

Ilgi; kisinin bir nesneye, faaliyete ya da faaliyet kars1 hoslanip hoslanmadig1 ya veya tepkisiz
kalma bi¢imindeki tepki ya da dis uyarici tarafindan doyum saglamak icin harekete gecirilen diirtii
olarak tanimlanabilir. Kisi yetenekli oldugu alanlara genellikle ilgi duyar, basarinin altinda yetenek
vardir, bireyin bu alanda kullandigi yetenekleri gelistirmekten zevk duyar. Insanlar yaptiklari
faaliyetlerden doyum saglamak isterler, onlerinde farkli faaliyet imkanlar1 bulunsa dahi yine de ilgi
duyduklan faaliyeti segerler (Yelken, 2008).

Mesleki deger ise, bireyin bir is ya da bir meslekten ne bekledigi ve ne istedigine iligkin
beklentiler olarak agiklanabilir. Bu tanima gore kisinin bir etkinlik ya da bir isi yaparken asil gayesinin
ne olduguna iligkin ana diistinceleri ve ne bekledigini agiklamaktadir (Round & Armstrong, 2005).

Brown ve Brooks'un Super’dan aktardigina gore, meslek se¢imi ile ilgili gelismenin ¢ocukluk,
on ergenlik ve genglik yillar1 olmak lizere ii¢ evrede olustugunu belirtmistir. Meslek se¢imi ¢ocukluk
doneminde hayal kurma ile baslayip 6n ergenlik yillarinda kisinin ilgileri 6n plana ¢ikamaya baglar ve
on yedi ve on sekiz yaglarda ise kisi gercekei se¢im yapma siirecine ulagir. Kariyer se¢imi ise bireyin
yasadig1 yasam siiresi boyunca devam etmektedir (Brown,1990).

Genel olarak kisinin gelecekte se¢mis oldugu meslekten dolay1 basarili ve mutlu olmasi ilgi
deger ve yeteneklerini ¢ok iyi tanimasina baghdir. Birey eger ilgi yetenek ve degerlerine gore uygun
bir meslegi secerse dogru bir kariyer planlamasi yapmis olacaktir.

Meslek Secimini Etkileyen Faktorler

Bireyin ileride se¢meyi diisiindiigii meslekle ilgili karar vermesini etkileyecek fikirler
olustururken, i¢inde dogup biiyiidiigii ve kiiltiiriinii aldig1 ve sosyal iliskileri ile etkilesim igerisinde
oldugu yakin c¢evresi, Orfleri, adetleri, deger yargilar1 dini tutumlan etkilemektedir. Kisinin bazi
meslekler hakkinda degerler gelistirmelerinde yakin gevresi etkilidir. Meslekler ile ilgili degerlerinin
gelisiminde aile biiyiikleri, kisinin yakin akrabalar1 ve 6gretmenlerinin tavsiyeleri, davranislari, ayrica
kisinin meslekler ile ilgili yasantilari, gézlem ve deneyimleri, toplumun farkli mesleklere bakis agisi

onemli rol oynamaktadir (Aytag, 2005).
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Brown ve Brooks'un degerlendirmesine gore; Anna Roe, kariyer se¢imini etkileyen en 6nemli
gelisim doneminin ¢ocukluk yillar1 oldugunu ifade etmektedir. Bu yillarda kisinin sosyallesmesi ve
cevresi ile etkilesimi ve deneyimleri meslek se¢imini dogrudan etkilemektedir. Roe teorisini dogrulayan
yapmis oldugu aragtirmasinda daha kiiciik yaslarda bazi sanat¢i ve artistlerin ileride segenekleri
meslekleri ile ilgi ortaya koyduklar 6zel ilgi ve yetenekleri bu mesleklerin iktiza ettigi davraniglarin
baz1 belirtilerini sergiledikleri goriilmiistiir. Kisinin zeka diizeyi, kendisine ait ilgi ve yetenekleri, kisilik
ozellikleri ve ¢evresel imkanlar1 da mesleki gelisimini siirdiirmesinde etkili olmaktadir. Ancak Roe
bunlarin yaninda, ailenin ¢ocuk yetistirme tarzinin ve aile tutumunun bagka bir ifade ile aile ikliminin
de kisinin meslek ve kariyer secimini etkileyecegini ifade etmektedir. Bundan dolay1 kisinin ¢cocukluk
yillarinda ailesinden yakin bir ilgi gérmesi ve sicak bir aile ortaminda olmasi onu sosyal iliskilerin
oldugu mesleklere, bunun yaninda ise ilgisiz ve sevgisiz bir aile ortaminda biiyiiyen kisilerde teknik
islerin gerektirdigi mesleklere yonlendirecektir (Brown, 1990)

Kisinin i¢inde bulundugu sosyal ¢evre, aile ve dgretmenleri bireyin kendisi ve meslekler ile
ilgili tutum ve inanglarinin olusmasinda biiyiik bir rol oynar. Ancak ¢ocukluk yasantilari, kisilik
ozellikleri, psikolojik yapisi ve ilgi duydugu faaliyetler meslek se¢imi ve kariyer yonetimini biiyiik
oranda etkilemektedir.

Anne babalar ¢ocuklarinin meslek se¢ciminde daha ¢ok gelir getiren ve istihdam garantili
meslekleri segmelerini istemektedir. Gelismekte olan iilkelerde genellikle ¢abuk is bulunan popiiler
meslekleri se¢meleri ebeveynler tarafindan istenmektedir. Ancak ebeveynlerin eskisine gore
cocuklarmin belli mesleklere yonlendirmede azalma olsa da bununla birlikte yonlendirmelerin bagka
bir ydnden devam ettigi goriilmektedir (Ozsoy, 2005).

Bireyin iginde yasadigi sosyal ¢evre, ailesinin sosyo-ekonomik diizeyi, ebeveynler ve ¢ocuk
arasindaki iligkiler kiginin kariyer se¢imini etkileyen temel faktordiir. Yapilan arastirmalarda
ebeveynlerin egitim diizeyinin diisiik olmasi ¢ocuklarinin daha ¢ok beceri gerektirmeyen isleri
secmelerine, ailesi idareci ve uzman olanlar ise yonetici ve uzmanlik gerektiren islere yonelme ve tercih
etme olasiliklarin yiiksek oldugu goriilmektedir (Can vd., 1995).

Sonug olarak kisinin meslek se¢ciminde anne babanin, kisisel 6zelliklerin ve sosyal ¢evrenin
etkili oldugu sadece bireysel bir tercih olmadigi kisisinin karar verirken demografik 6zelliklerinin etkili
oldugu goriilmektedir.

Donald E. Super Mesleki Gelisim Kurami

Mesleki gelisim kuramlarn 1s18inda kariyer gelisimi ve meslek secimini ele aldigimizda
Isaacson ve Ginzberg mesleki gelisim donemlerini 24 yasinda tamamlandigim, Donald E. Super
mesleki gelisimin omiir boyu devam ettigini, Holland ise segilen meslek ile ilgili kisiligin baglantil
oldugunu yani ayni faaliyetleri yapanlarin benzer kisiliklere sahip olduklarini ve Roe ise kisinin
cocukluk yillarindaki ilgileri ve bu ilgilerin altindaki ihtiyaglarinin nasil karsilandiginin doyum diizeyi

etkili oldugunu savunmaktadirlar (Vurucu, 2010).



Kayacan, Ozkanan & Acar 173

Brown ve Brooks'un (1990: 44-45) aktardigina gore; Donald E. Super mesleki gelisimi 5

doneme ayirmistir. Bunlar;

1.

Biiyiime ve Gelisme Donemi: Bu donem kisinin 14 yasma kadar olan yillarmi kapsadigi
bedensel, psikolojik ve sosyal gelisim donemidir. Cocuk dogdugu andan itibaren sosyal ¢evresi
ile etkilesimi sonucu kendi benligi hakkinda kavramlar gelistirmektedir. Aile {iyelerinden
babast ile 6zdesim kurdugu bu donemde ¢ocuk kendisi ve meslek hakkinda baglantilar
olusturmaya baslamaktadir.

Kesfetme ve Deneme Donemi: 15 ile 24 yas araligini kapsayan bu donem, ergenlik donemine
denk gelmektedir. Kisinin is ve calisma hayatina atildig1 bu dénemde kisi deneme dénemine
girmektedir. Birey son olarak sinama ve deneme evresinde kendisine uygun olarak buldugu is
ve is ortamini hayatini kazanma yolu olarak se¢mekte ve sitnamaya baslamaktadir.

Yerlesme Donemi: Kisinin kendisine uygun bir ig ve ¢alisma ortami buldugu ve istikrarl bir
isinin oldugu 25 ile 44 yas araligini kapsayan donem olarak tanimlanmaktadir. Bu dénemin ilk
yillarinda kisi sahip oldugu isi sinayabilmekte veyahut farkli bir ise geg¢is yapabilmekte ya da
bunlarmn higbiri olmadan mevcut bir ise yerlesebilmektedir. ilk baslarda ¢alisma ortami
beklentilerini kargilamayabilecegi gibi kisi tatmin olmadigi bir baslangi¢ yapabilmekte veyahut
asil meslegine uygun olmayan farkli islerde calisabilmektedir. Ancak meslegine ait algilari
netlestikge verdigi ¢abalar mesleginde netlesmesine, saglamlagmasina ve ¢alisma diinyasinda
giivenli bir yerde olmasini saglamaktadir.

Koruma ve Olgunluk Déonemi: Calisma hayatinda meslek se¢imi yapip giivenli bir ¢aligma
hayatina yerlesen kisinin bu donemi 44 ile 65 yasa denk gelmektedir. Bu donemde kisi artik
mesleki ¢cabalarini sahip oldugu isini korumaya ve kendisinin mesleki yeterliliklerini arttirmaya
odaklanmaktadir. Mesleki gelisim bazen ilerlerken bazen de gerileyebilmektedir.

Cokiis Donemi: Emeklilik ve yaslilik yillarmin rast geldigi bu donem 65 yas ve ilerisini
kapsamaktadir. Artik kisinin bedensel ve zihinsel giicli meslegini basarili bir sekilde icra etmesi
konusunda yetersiz kalmaktadir.

Super’in mesleki gelisim kurami diger mesleki gelisim kuramcilarina gére mesleki gelisimin

kisinin yagama boyunca devam etigini ifade etmektedir.

Kariyer Yonetimini Etkileyen Faktorler

Meslek se¢imi bireyi ve toplumu etkileyen dnemli bir siiregtir. Ancak bu siirecin yonetilmesi

ve mesleki karar verilmesi biiylik oranda iilkemizde rastlantilara bagh olarak gerceklesmektedir

(Yilmaz, 2017). 1lkdgretim ve ortadgretimi bitiren genglerin ¢ogu mesleklerini sececekleri zaman

kararsizlik yasayarak paniklemektedirler ve bu panik onlart hayatlarimin biiyiik bir boliimiinii

kapsayacak mesleki ugraglarinin tercihini rastlantilarla yapmaktadirlar. Kisilerin yetenek ve ilgilerine

ve iilkenin insan giicii istihdamin1 dnemsemeden yaptiklar1 mesleki tercihleri hem kendilerini hem de

ailelerini biiyiikk hayal kirikligina ugratmaktadir. En olumsuz sonucu da toplumsal kalkinmay1

saglayacak insan giiciiniin israfina neden olmaktadir. Kisilerin ilgi yetenek ve degerlerine uygun tercih
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yapmamalarinin nedenlerinden biri de is hayati konusunda gerekli bilgiden yeterli diizeyde haberdar
olmamalaridir (Kuzgun, 1989).

Diger yandan, iiniversite sinavina hazirlanan genclerin pek ¢ogunun, liniversite tercihleri
siirecinde yliksekdgretim boliimleri hakkinda bazi teknik bilgileri bilmedikleri i¢in dogru bir tercih
yapamadiklart ve kendileri i¢in en uygun boliimlerin hangisi oldugu konusunda kararsizlik yasayarak
net bir siralama yapamadiklar1 cagimizin devam eden bir sorunudur. Kendi ilgi ve yetenekleri
konusunda farkindaligi olan bazi kisiler 6ndeki birkac tercihini kendisine gore yapmakta ancak diger
tercihlerini baskalarinin yonlendirmesine goére yapmaktadir. Bilgi sahibi olmadan tercileri arasinda
bulunan béliimlere yerlesen kisiler bilingsiz bir sekilde tercih listelerinde bulundurduklar1 bu programa
yerlestiklerinde pismanlik yasamaktadirlar. Bununla birlikte isteyerek ve bilerek tercih siralarinin
baglarina yerlestikleri programlara yerlesen, yani bilingli bir sekilde tercih yapan bazi kisiler ise
yerlestikleri program hayallerine uygun olmadig: fark etmekte ve hiisran yagamaktadirlar. Bu durumun
nedeni de adaylarin yiiksekdgretim boliimleri hakkinda yetersiz ve yiizeysel ya da yanlis bilgi sahibi
olmalarindan kaynaklanmaktadir (Kuzgun, 2003). Kisilerin meslek seciminde yanlis tercihte
bulunmalarin nedenleri ise meslek ¢alisanlarinin etkisi altinda kalmalari, zorlanmadan yapabilecekleri
bir ig aramalari, sayginlik ve maddi kazang elde etme arzu olarak siralanabilir. Kisilerin meslekler ve
caligma kosullar1 hakkinda yeterli bilgi sahibi olmadan tercihte bulunmalari da meslek se¢imi siirecinde
yaptiklari diger bir yanligtir (Sorensen,1995).

Baz1 6grenciler meslek se¢imi siirecinde meslekleri ve kendilerini tanimadan veya mesleklerin
iktiza ettigi bedensel ve ruhsal becerilere sahip olmadan meslek se¢iminde bulunabilmektedirler.
Oysaki meslek se¢im siirecinde kisinin kendisini ve meslekleri tanimasi biiyiik 6nem arz etmektedir.
Meslek seciminde bazi meslekler igin meslegin icrasi i¢in iist diizey bir zihinsel yetenek gerekebilir
ancak kisinin zihinsel kapasitesi meslek i¢in gereken kapasitenin altinda kalabilir. Bu durumun tam zitt1
da yasanabilir ¢ok zeki bir kisi daha az zihinsel bir kapasite gerektirdigi i¢in kisiyi memnun etmeyebilir.
Turgut (1965) yaptig1 arastirmada meslegin icrasi i¢in gerekli olan zihinsel kapasitenin iistiindeki
kisilerin mesleklerine kars1 ilgilerinin azaldigi, bireyin sahip oldugu bilissel kapasitenin meslegi
uygulamada yetersiz kalmasi durumunda ise kisinin meslegi ile biitiinlesemedigi ve isinde basarisiz
oldugunu tespit etmistir.

Meslek Seciminde Yasanan Sorunlar ve Bir Model Onerisi

Yiiksekogretimde 6grenim goren Ogrenciler yanlis boliim secimleri toplum icin 6nemli bir
problem olmaya devam etmektedir. Yanhs egitim politikalar1 ve plansiz, programsiz bir sistemin
uygulaniyor olmasi sistemden kaynakli birgok sorunun iilkemizde ortaya ¢ikmasina sebep olmaktadir.
Bunun en belirgin yansimasi ise yiiksekdgretimde ortaya ¢ikmaktadir (Kaya,1991). Ulkemizdeki egitim
sisteminin yanlis egitim politikalariyla yonetilmesinden dolay1 i garantisi olmayan boliimleri okuyarak
gengler yillarini bog yere harcamaktadirlar. Diploma sahibi olan bu gengler is bulamama durumlarindan

dolay1 ebeveynleri biiyiik sikint1 yasamaktadirlar (Erdeniz, 1992).
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Meslek seciminde kargasa ve lniversite kapilarinda yigilmanin olmadigi gelismis bati
tilkelerinde ise mesleki yonlendirme ortaokulda net bir seklide belirlenerek 6grenci lise egitiminde
kararsizlik yasamadan tiiniversitedeki boliimiine yonelmektedir. Boylelikle 6grencinin yillar1 bosa
harcanmamakta ve ileriye yonelik planlama yapildigindan hangi meslek grubuna ne kadar ihtiyag
duyuldugu ongoriillmektedir. Boylelikle lilkemizde yasanan mesleki kararsizlik ve mezuniyet sonrasi
igsizligin oniine gecmek miimkiin olacaktir (Kaya, 1991). Ulkemizde kariyer danismanlik hizmetleri
daha c¢ok ortaokul son sinifta lise tanitimlari, lisede ise mesleki rehberlik faaliyetleri kapsaminda kariyer
giinleri, meslek tanitimlari, ilgi ve yetenek testleri ve iiniversite tanitimlar1 seklinde yiiriitiilmektedir.
Ancak bu faaliyetlerin daha ¢ok gelistirilerek 6grencilerin egitim yasamindan is hayatina gecisinin
kolaylastirilacagi adimlar atilmasi gerekmektedir (Yaylaci, 2007)

Meslek seciminde yaganan problemlerin basinda kendini tanima ve kisinin kisisel potansiyeline
uygun meslegi segmesi gelmektedir. Bireyin kendini tanimasi ve kendisine ait 6z farkindalig1 arttirmasi
icin dissal yasantilara ve cevresel destege ihtiya¢ duymaktadir. Kisinin kendini tanima dénemi okul
cagina denk gelmektedir. Bireyin kendini tanimasi i¢in okullarda gérev yapan psikolojik danigmanlar
tarafindan ilkogretim ve ortadgretim kurumlarinda mesleki rehberlik hizmeti verilmektedir. Okullarda
yiiriitiilen mesleki rehberlik ve kariyer planlamasi derslerindeki bireyi tanima tekniklerinde kullanilan
envanterlerin sonuglarinin 6grencilerin karar verme siirecinde daha etkili olmasi i¢in 6grencinin biitiin
egitim siiresi boyunca bir e-portfolyoda tutulmasi gerekmektedir. Milli Egitim Bakanligi’nin 2023
Egitim Vizyonu'nun en énemli hedeflerinden biri olan "e-portfolyo" projesi okullarda uygulanmaktadir.
Bu proje ile 6grencinin bagarilari, aldigi 6diilleri, akademik, sosyal, sportif ve kiiltiirel sonuglar e-
portfolyo sistemine girilmektedir. Ogrencinin lise son smifa kadar gelisiminin takip edilecegi bu
sistemin daha islevsel hale gelmesi i¢in 6grencilerin ilkdgretim birinci siniftan lise bitene kadar ilgi
yetenek ve degerlerinin 6l¢timiiniin yapildig ilgi ve yetenek testleri uygulanarak e-portfolyo sistemine
yliklenmesi amacglanmistir. Sistemde saklanarak ve ailenin, 6grencinin bilgilendirildigi model ile
ilkdgretim, ortaokul ve ortaggretim bitiminde 6grenci, veli ve Ogretmenle paylasilan sonuglar ile
Ogrencinin dogru kariyer planlama yapmasi hedeflenmistir. Model kisaca ilkokul son siniftan
baglayarak 4 yil orta okulda 4 yil lisede yillik belli periyotlar uzman rehberlik veya kariyer planlama
hocalari tarafindan yapilan kisilik, ilgi testlerinin bir karne (rapor) olarak veliye verildigi ve ilkokuldan
ortaokula oradan liseye oradan da iniversiteye kisinin e-portfolyosun (karne) aktarildig: ve son olarak
dosyanin 6grencinin kazandig1 tiniversitenin kariyer merkezine aktarildigi bir model ¢aligsma ile ortaya
konulmustur. Bu modelde 10 yil boyunca 6grenci ve aile kariyer planlama konusunda zorlamadan
sadece dogru bir kariyer planlamasi i¢in yonlendirilmesi amaglanmistir. Bu konuda benzer uygulamalar
olsa da yeterli degildir. Bu uygulama iilkenin istihdamina, isgiicii kaybinin Oniine gegebilecegi gibi
dogru kariyer baglangici i¢in daha biitiinciil bir yap1 ortaya koyacaktir.

Mevcut Durum
[Ikogretim dénemindeki rehberlik faaliyetlerine bakildiginda ilkdgretim okullarinda sadece 8.

sinifta bir saatlik rehberlik ve kariyer planlama dersi mevcuttur. Diger ilkdgretim sinif diizeylerinde ise
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okul cerceve planlar dogrultusunda hazirlanan smif rehberlik planlar1 kapsaminda 6grenci kisilik

hizmetleri yiirtitiillmektedir.

Tablo 1.
Haftalik Ders Cizelgeleri Rehberlik ve Yonlendirme Dersi

OKkul Tiirleri Rehberlik ve Yonlendirme
Hazirhk 9.S1mif 10.S1mf 11.S1mf 12.S1imf
Anadolu Lisesi - 1 1 1 1
Hazirhk Sinifi
Bulunan Anadolu 1 1 1 1 1
Liseleri
Sosyal Bilimler Lisesi 1 1 1 0 0
Fen Lisesi - 1 0 0 1
Giizel Sanatlar Lisesi
(Miizik) i 1 1 1 1
Spor Lisesi - 0 0 1 1
Anadolu Imam Hatip
Lisesi ) 1 0 0 0
Mesleki ve Tek i 1 0 0 1

Anadolu Lisesi

Kaynak: MEB, 2018. (Haftalik ders ¢izelgeleri).

Bu calismadaki model Onerisi daha ¢ok mevcut durumu gelistiren uygulama boyutunda bir
oneridir. Tlkogretim cagindaki 6grenciler daha ¢ok hayal déneminde olduklari igin mesleki tanitim
faaliyetleri, merak duygularini tesvik edecek c¢alismalar ve canlandirma gibi ¢alismalarin yaptirilmasi
uygun olacaktir. Tim bu calismalarin yaninda da 6grencilerin gelisim seviyelerine uygun ilgi ve
yetenek testleri uygulanarak sonuclari e-okul sisteminde saklanabilir. Bu sekilde kararsizlik yasayan
ogrencilerin karar verme siirecinde bilgi eksikligi ile degil de kendisine ait sonuglar 1s18inda karar

vermesi saglanabilecektir.

Kariyer planlamasinin daha ¢ok ortadgretime ertelendigi ve son anda yapilan tercihlerle birgok
Ogrencinin yanlis tercih yapip yillarint bosa harcadigi goriilmektedir. Kariyer planlamasini
ilkdgretimden itibaren uygulanan yetenek ve ilgi testlerinin sonuglarinin oldugu ve ilgi alanlan ile
baglantili meslek gruplari eslestirmesinin elektronik ortamda tasinan 6grencinin kendini kesfetmesi ve

daha dogru kariyer planlamasi yapmasi kolaylasacaktir.

Okul rehberlik hizmetlerinin okuldncesi ve ilkdgretimde okul rehberlik planlari dogrultusunda,
8. sinifta ise sadece rehberlik ve kariyer planlama dersi kapsaminda yiiriitiildiigi goriilmektedir.
Ortadgretim kurumlarinda ise rehberlik ve yonlendirme dersi ve okul rehberlik planlar1 dogrultusunda

okul rehberlik faaliyetleri yiiriitiilmektedir.
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Tablo 2.

Kariyer Planlanmasi Model Onerisi

Super’in Yasam Boyu
Kariyer Gelisimi Donemler
Modeli

Kariyer Gelisim

Gérevleri Kariyer Testleri

_ Biytime
(Ozdeslesme Evresi)

[Ikdgretim Donemi

Hayal Basamagi

(4-10 Yas) Anaokulu - 4. Simif

Gelisim Envanteri, Meslek Tanitimlari,
Rol Play

flgi Basamag1

(11— 12 Yag) 4. ve 5. Sinif

flgi Envanteri uygulamalari

Yetenek Basamagi

(13— 14 Yas) 6. ve 8 Smif

Yetenek Envanteri uygulamalari

Arastirma (Kegfetme)
(14 — 24 Yas)

Ortadgretim ve Yiksekogretim

Deneme Basamagi

(14-18 Yas) Ortadgretim (9 - 12)

9. Kariyer Testi (Yetenek, Ilgi ve

Deger)
o 10. Kariyer Testi (Yetenek, Ilgi ve
Meslek tercihlerini Deger)
billurlastirma 11. Kariyer Testi (Yetenek, lgi ve
(14 — 18 yas) Deger)

12. Kariyer Testi (Mesleki Yonelim)

Gegis Basamagi

(1921 Yas) Yiiksekogretim Bir meslek tercihini saptama (18 — 21 yas)
Sinama ve izleme . . S
(22— 24 Yas) Is Hayat1 Bir meslek tercihini koyma (21 — 24 yas)
Yerlesme Evresi . .
(2544 Yas) Is Hayat1 Bir meslekte karar kilma (24 — 35 yas)
Koruma, Devam o .
Ettirme Evresi i Hayat: Durumu saglamlastirma ve m.e)slekte ilerleme (35 yas ve
(45 — 64 Yas) uzett
Cokiis Evresi

(65 yas ve sonrasi)

Yavaglama Basamagi
(65 — 70 Yas)

Tam Emeklilik
Basamagi (71 Yas ve
sonrasi)

Emeklilik

Tablo 2 Super’in mesleki gelisim evreleri ve gelisim goérevleri referans alinarak hazirlanan

Kariyer Planlamast Model Onerisi”, grenciye kariyer gelisim siirecinde yardimci olacak ve 6grencinin

kariyer planlamasin1 daha bilingli gergeklestirmesini saglayacaktir. Dijital ¢agin insanlara sunmusg

oldugu firsatlardan biri olan verilerin uzun siire kolayca depolanabilmesi kolaylig1 ile 6grencilerin

geligimlerine uygun kariyer testleri ve mesleki tercih envanterleri uygulanarak e-okul sisteminde

saklanabilecektir.

Sunulan bu model dnerisinde (Tablo 2) 6grenciye anaokulunda gelisim envanteri uygulanarak

cocugun Kkisisel-sosyal, ince motor, dil, kaba motor gelisiminin yasina uygun olup olmadigi

degerlendirmeye yardimci olacaktir. Boylelikle ¢ocugun velisine ¢ocugu hakkinda giiglii ve zayif

yonleri ve ilkokula hazir olup olmadig1 hakkinda bilgi verilebilecektir.
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Ilkokul ¢agindaki cocuklarin ise meslekler hakkinda bilgileri yakin cevreleri ile sinirli oldugu
icin bircok meslek hakkinda bilgi sahibi degildir (Kése & Yangin, 2011). Bu dénemde 6grencilerin
daha c¢ok kaliplasmis mesleklerden ziyade meslekler hakkinda bilgi almalan i¢in kariyer ilgilerini

arttiracak tanitici faaliyetler ve canlandirma yapilabilecektir.

[Ikogretim donemi, cocugun kisilik gelisimi acisindan kritik bir dneme sahiptir. Bu yillarda,
kendini kabul eden, 6zgiivenin gelisimi, i¢sel kontrol duygusunun gelismesi ve benlik tasarimi gibi
siiregler kisinin mesleki gelisimi acisindan da bu dénemin saglikli bir sekilde yasanmasinin geregini
iktiza etmektedir. Cocukluk yillarinda olusan tutumlar, degerler ve algilar egitimsel ve mesleki
dogurgularla yiikliidiir. Bundan dolay1 mesleklerin degerlerine iliskin degerlendirmeler, meslekler ile
cinsiyetlere iliskin deger yargilarinin bu yillarda olustugu ve birey icin gelecekte bu 6nyargilarin meslek

seciminde ozgiirligii kisitladigi gozlenmektedir (Yesilyaprak, 1997).

Ortadgretime gegen Ogrenciler icin, lise tiirleri ve alan se¢imleri ayristigi icin ilgi, yetenek ve
degerlerini 6lcen kariyer testleri uygulanarak 6grencinin karar verme siireci kolaylastiracaktir. Lise son
siifa dogru mesleki yonelimlerin belirmesi ve mesleki olgunluklarmin gelismesi ile uygulanacak

testler kariyerlerinin belirlenmesinde 6grencilere yardimci olacaktir.
Arastirma Yontemi

Arastirma amacina uygun olarak nitel arastirma metodu ile tasarlanmstir. Ogrencilerin kariyer
planlamasini etkileyen faktorleri tespit etmek amaci giiden ¢alismada olgubilim deseni kullanilmigtir.
Aragtirmadaki veriler nitel aragtirma yonteminden goériisme teknigi kullanilarak ve yari yapilandirilmis
goriisme formu uygulanarak yiiz yiize yapilmistir. Katilimcilar olgubilim deseninin geregi olarak
yasanilan olguyu yansitabilecek, Ogrencilerin kariyer planlamasina yon veren alaninda uzman
kisilerden seg¢ilerek; 3 idareci ve 6 okul psikolojik danismandan olusmaktadir. Arastirma katilimcilarin
goriigleri tekrar ettigi icin 9 katilimci ile siirlandirilmistir. Etik kurul onayi Siileyman Demirel
Universitesi Sosyal ve Beseri Bilimler Etik Kurulu tarafindan 27/07/2021 tarihli ve 110/8 sayil karar1
ile alinmistir. Gortismeler ortalama 25 dakika siirmiistiir. Katilimcilardan ses kaydi igin izin alinip

transkripte edilerek temalar ve kodlar ¢ikartilmistir. Elde edilen bulgular asagida sunulmustur.



Kayacan, Ozkanan & Acar 179

Sekil 1.

Bulgular

Ogrencilerin Kariyer Planlamasim Etkileyen Faktorler

Ogrenciden
Kaynakli Sorunlar
Egitim Sisteminden

Kaynakh Sorunlar

Aileden kaynakh
Sorunlar

Sekil 1°de Ogrencilerin kariyer planlamasini etkileyen faktorleri olusturan 3 alt baslikta

toplandig1  goriilmektedir. Ogrencilerin kariyer planlamasini etkileyen faktorler arasinda egitim

sisteminden kaynakli sorunlar katilimcilarin gogunlukla dile getirdigi alandir. Diger sorunlar ise

ogrenciden ve aileden kaynakli sorunlardan olugsmaktadir.

Tablo 3.

Oésrencilerin Kariyer Planlamasini Etkileyen Faktorler

Ogrencilerin Kariyer Planlamasim Etkileyen Faktorler

Ogrenciden Kaynakh Sorunlar Kendi Ilgi ve Yeteneklerini Tanimamalari

Meslekleri Tanimamalari

Aileden Kaynakh Sorunlar Cocugunu Tanimamalari

Ailelerin Cocuklarint Kendilerinin Uzantilar1 Olarak Gérmeleri
Popiiler Meslekler
ilgisizlik

Egitim

Sisteminden Kaynakh Sorunlar Yo6nlendirme Sorunu
Miifredat

Tablo 3’te gore Ogrencilerin kariyer planlamasini etkileyen faktorler arasinda egitim

sisteminden kaynaklanan sorunlarin altinda olusan 2 alt basligin yonlendirme ve miifredat kaynakl

sorunlar oldugu ortaya ¢ikmistir. Katilimcilara gére yonlendirme sorunu kariyer planlarini etkileyen en

biiylik sorunlardan biridir. Katilimcilarin bu konudaki goriisleri su sekildedir;

K1: “Cocuklarimiz1 17-18 yasina gelmeden alanlara ayirmaliyiz ki ¢ocuklar gelecekte miihendis mi
olacagint hukuk¢u mu olacagini bilmeli. Bu sistemin kanayan bir yarasidir.”

K7: “Geleneksel olarak biz sorariz ¢ocuklara, bilyliylince ne olmak istiyorsunuz diye? Mutlaka revagta
olan meslekleri tercih ediyorlar ancak zaman i¢inde baktigimizda bunlar ¢ok degiskenlik arz edebiliyor.
Yani o yaslarda ben doktor olacagim, ben dgretmen olacagim, miithendis olacagim, polis olacagim diyen
cocuklarin ileriki donemlerde dogru yonlendirilmedikleri icin, yeterince bu konuda
bilin¢lendirilmedikleri i¢in ya da yetenekleri kabiliyetleri tespit edilmedigi i¢in zaman igerisinde farkl
yonlere dogru kayabiliyorlar.”

K9: “Bizim sistem tamamen sonu¢ odakli bir degerlendirme yapiyor, yani belli donemlerde sinava
girmeye dayali bir sistem, ama su sistem tamamen tekil degerlendirmeye dayali, durumsal
degerlendirmeye dayali bir sistem oldugu i¢in maalesef dgrencilerin tamamen puan odakli mesleklere
yonelmesine neden oluyor.”
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Ké6: “Belirtmek isterim ki Milli Egitim’inde miifredatindan kaynaklanan, 6gretmenlerinde kendi istek ve

arzularindan kaynaklanan, sadece dersimi anlatirim gerisine agik¢asi ¢ok fazla karismiyorum diisiincesi

hakim oldugu i¢in, biz gerekeni veriyoruz ve gerisi Allah kerim dendigi i¢in sorunlar yasanmaktadir.”

Tablo 3’e gore aileden kaynakli sorunlar ¢ocugunu tanimamalari, popiiler meslek ve ilgisizlik
sorunlari, ailelerin ¢ocuklarini kendilerinin bir uzantilar1 olarak gdrmeleri olarak siralanmaktadir.
Katilimcilar bu durumu su sekilde ifade etmektedirler:

K1: “Cocugun kendi varligini, kendi becerilerini tanimamak; hatta tanimaya cabalamamak da buna dahil

edebiliriz. Tanimas1 gerektigini bile bilmiyor bence ¢ogu aile.”

K3: “Aileler maalesef her aile kendi cocugunu iist diizey goriiyor, hani kirpiye yavrusu pamuktur hesabi,

cocuklarin hep bdyle iistiin yetenekli gordiikleri i¢in gergekei bir degerlendirme yapamryorlar.”

K1: “Ailenin sadece kendi hayallerini ¢ocuk iizerinden ger¢eklestirmeye ¢alismasi diyebiliriz.”

KS8: “Velilerimizin bircogu daha ¢ok ¢ocuga ilgi ve kabiliyetlerinden ziyade popiiler boliimler neler,

veyahut is bulacagi boliimler neler seklinde bir yonlendirme yapmaktadirlar.”

Tablo 3’¢ gore Ogrenciden kaynaklanan sorunlar baghiginin altinda olugan 2 alt bashigin
ogrencilerin kendilerini tanimamalar1 ve meslekleri tanimama oldugu tespit edilmistir. Katilimei
ifadelerinden 6rnekler verilecek olunursa;

K1: “Her seyden 6nce 6grencilerin kendi ilgilerini ve yeteneklerini tanimamalari diyebiliriz.”

K8: “En biiyiik sikintilardan drnek vermek gerekirse, 6grencilerin neyi ne kadar yapabildigini bilmemesi

ve de ilgi yeteneklerinin farkinda olmasi diyebiliriz.”

K9: “En biiyiik problem, dgrenciler kendilerini ¢ok iyi tanimadan tistiinkorii bir tercih yapmalar1.”

K4: “Oprencileri meslekler hakkinda ¢ok fazla bilgilerinin olamamas1.”

Ogrencilerin kariyer planlamasini etkileyen en énemli faktdrler, yapilan arastirma 1siginda
degerlendirildiginde en biiyiik etkenin egitim sisteminin yoOnlendirme sorunundan kaynaklandigi
degerlendirilmektedir. Ogrencilerin kendi ilgi ve yeteneklerini tanrmamalari da kariyer planlamalarini
etkilemektedir. Ailelerin ¢ocuklarini yeterince tanimamalar1 ve popiiler meslek arayislar1 da kariyer
planlamasinda etkili oldugu gorilmektedir.

Sekil 2.
Modelin Sagladigi Faydalar

Kendini
Tanima

Kapsayici
Degerlendir
me

Dogru
Yonlendirm
e

Sekil 2’ye gore dgrencilerin kariyer planlamasinda ortaokuldan itibaren ilgi ve yetenek test
sonuglarinin e-okul sisteminde her y1l saklandig1 modelin saglayacagi katkilar igerisinde en fazla katki
kapsayict degerlendirme olarak belirtilmistir. Diger baghklar ise kendini tanima ve dogru
yonlendirmedir. Modelin sagladigi faydalar hakkinda katilimcilarin goriisleri su sekildedir;

K4: “Her y1l yapilmasi1 6grencilerdeki hem gelisimleri gérmenizi hem de verileri daha 6nceki yillarla
beraber toparlayarak bir cocugun basindan sonuna kadar nereden nereye geldigini, ne gibi degisiklikler
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gosterdigini, nasil planlamalar yaptigini veya planlarinda bir degisiklik oldugunu gérmemiz agisindan
¢ok kiymetli bir ¢aligsma olacaktir.”

K8: “Ogrencilerin gelisimlerini daha iyi yorumlayabiliriz, bir dnceki yil ile bu sene arasindaki farkin
degerlendirmesini yaptigimizda arasinda farklilik var mi tutarlilk var m1 bunlar1 daha gercekei
gozlemleyebiliriz.”

K9: “Her seyden oOnce yazi akilda kalir, yani siire¢ iginde elde ettigimiz sonuglari degerlendirip
kaydettikce, verileri biriktirdikce evveliyati cok daha giiglii gorme firsat1 saglar.”

KS5: “Cocuklarin egitim dgretim hayatinda ¢ok fazla 6gretmen degisikligi olmaktadir ancak 6grenciye ait
bu bilgilerin e okul sisteminde bulundurulmasi dgrenciyi yeni taniyan 6gretmenler igin bir veri seti
olusturacaktir. Dolayistyla 6gretmenler o gocuk hakkinda bilgi sahibi olacaklar ve boylelikle saglikli bir
yonlendirme olacaktir.”

K9: “Kisinin kendinde gormedigi o kor noktalar1 bile gdérmesini saglayabilir. Bu bir siireg
degerlendirmesi oldugu igin kisinin resim ya da karikatiir yeteneginin varligini ortaya ¢ikmasini saglar.”

Ogrencilerin ilgi ve yetenek test sonuglarmin ortaokuldan itibaren her yil yapilip e okul
sisteminde saklandig1 ve bir sonraki okula devredildigi bir modelin 6grencileri daha genis bir bakis agist
ile kapsayici bir degerlendirme yapmamizi ve kendilerini daha gergekgi tanimalarini ve de bunun
sonucu olarak dogru bir yonlendirme imkan1 saglayacagi arastirma sonucunda ortaya ¢gikmistir.

Ilgi ve yetenek testlerinin uygulanip saklandig1 bir model, ortaokul 6grencilerin lise tercihlerine
etkisi soruldugunda ilk sirada hedef koymasini saglayacagi goriilmektedir. Ardindan dogru
yonlendirilmesini, kendini tanimasini ve mutlu olmalarin1 saglayacagi yoniinde etkiler gelmektedir.

Modelin lise tercihlerine etkisini katilimeilar agagidaki gibi agiklamislardir;

K1: “Cocuk gelecekte mutlu olur. Bizim bu hayattaki amacimiz mutluluk degil mi zaten, hayati niye
yastyoruz?”’

K5: “Kisinin kendi ilgi ve yeteneklerini bilmesi kendini tanimasini saglar bdylelikle kendine uygun hedef
secer. O yiizden ben ¢ok etkiler diye diisiiniiyorum.”

K7: “Ogrencinin ilgi ve yeteneklerinin ortaokuldan itibaren hatta ilkokuldan itibaren tespit edilmesi kendi
yeteneklerine uygun bir alana gegmesine yardimei olacaktir.”

KS8: “Cocuk kendini ne kadar iyi tantyorsa kendini ne kadar iyi biliyorsa hedef koyarken o derece daha
kararli olacaktir.”

K1: “14 yaslarinda dogru tercih yapar, yani 17-18 de ¢ocugun su an savrulusunu izliyoruz ya biz, o
savrulus en aza iner herhalde.”

K9: “Ortaokuldan itibaren belirlenecek bir hedef yonelimi ile belki de daha saglikli tercihler
yapilabilmesinin yolunu agacak.”

K5: “Kademe gecislerinde hep sorgulariz ya bu okullara ¢ocugun yetenegi var mi, uygun mu? Onun
ilerdeki hedefleriyle bu bdlim Ortiisiyor mu? Bunlart degerlendirmek icin ¢ocuklarin kendilerini
tanimasi gerekiyor, bu anlamda bence ¢ok ¢ok 6nemli diye diisiiniiyorum.”

Bu modelin lise tercihlerindeki etkisine arastirma ekseninde bakildiginda model; 6grencilerin
kendilerini tanimalarina, hedef koymalaria, dogru bir yonlendirme siirecinden gegtikleri iginde mutlu
olacaklar bir egitim 6gretim hayat1 gecireceklerine etkileyecegi gorilmektedir.

Onerilen modelin 6grencilerin {iniversite tercihlerine etkisinde ise katilimcilar dgrencilerin
mutluluguna katkisinin olacagini ifade etmektedirler. Universite tercihlerine modelin diger katkilari
dogru karar vermesini saglamasi ve kendine uygun boliimii segmesi ve basarili olmasi temalarinda
toplanmaktadir. Modelin {iniversite tercihlerine etkisi katilimcilar tarafindan asagidaki gibi
degerlendirilmistir;

K4: “Ogrencilerin kendisine ait verilen sakli tutulmasi 6grencinin kendini tanimasmna ve ne olmak
istedigi yoniinde biiyiik katki saglayacaktir.”

K9: “Sadece puanin &tesinde tercih yapmaya oturdugunda ben bunlari yapabiliyorum, 6nceliginin bu
olmas gerekiyor fikrini uyandirmasi bile ¢ok biiyiik bir kazanimdir, yani rastgele bir boliim yazmaktan
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ziyade tamamen daha bilingli bir tercih yapilabilmesi i¢in elde hazir birikmis bir veri olacaktir. Kendini
taniyan kisi en azindan tercihlerini daha da daraltabilecektir.”

K1: “Ogrenciler kendilerine uygun boliimii sectikleri igin severek galisirlar bdylelikle yiiz de yiiz basar
elde ederler.”

K2: “Kimi tanidigimiz insanlar var, pek fazla insanin yapmadig1 meslekleri yapiyorlar kazanclar1 az, ama
hayatlarindan mutlular. Kisi burada karar verirken diyor ki; ben bir defa bir hayat yasayacagim ve bu
hayatimin da mutlu olmasini istiyorum diye diigiiniiyor ve sevdigi meslegi yapiyor.”

K9: “Kendisi tantyan insan, kendisinin farkinda olan insan mutlu olmaya daha ¢ok yaklasan insandir,
¢linkii gergeklik denen sey mutlulugun ilk bilesenidir.”

K4: “Karar verme siirecini de olumlu etkileyecegini diisiiniiyorum, kesinlestirecegini ve kisaltacagint
diisiiniiyorum. O yiizden bu verilerin bence kesinlikle depolanmasi gerekiyor, ¢linkii 6gretmen siirekli
degisiyor, okul degisiyor ve kisinin verileri bir yerde tutulmadikca siirekli bir bilgi eksikligi ortaya
¢iktyor. Bu durumda kopukluklar meydana geliyor, bir sonraki 6gretmen bir 6nceki 6gretmenle tanigma
ya da goriisme sansi yoksa eger, bu tabii ki her zaman bu miimkiin degil olmuyor. O yiizden ¢ocuk
tanima siirecine her zaman yeni bastan basliyoruz. Bu durumdan dolay1 da ¢ocuk her yerde yeniden
kendisini ispat etmek durumunda, yeniden kendini gdstermek durumunda kaliyor. Bu olumsuzluklarin
oniine gecmek icin boyle bir depolama ya da bdyle bir veri tabani olmasi herkes agisindan bence bilgiye
hizli ulasma, kisinin kendisi ig¢inde, kendiyle ile ilgili netlikleri goérmesi acisindan ¢ok biiyiik yarar
saglayacagina inantyorum.”

K6: “Ogretmen cocuga tabiri caizse gizli bir dosyas1 olusmussa, al oglum sen liseyi bitiriyorsun ama
ilkokulda boyle bir diisiincen vardi, ortaokulda bdyle bir diisiincen vardi bunlara istinaden artik
gelecegini dizayn edebilirsin diyebilirse, bu 6grenciye ¢ok fazla faydasi olacagini diisiiniiyorum.”

Modelin iiniversite tercihleri agisindan degerlendirdiginde; 6grencilerin karar verme siirecini
dogru bir sekilde yonettikleri i¢in kendilerine uygun boliim segeceklerini, bu se¢imin onlar1 basariya
gotiirecegi ve de akabinde kendilerine uygun bir kariyer planlamasi gerceklestirdikleri icinde mutlu
olacaklari ortaya ¢ikmustir.

Onerilen modelde yetenek ve ilgi test sonuglariin bir karne olarak ortaokuldan itibaren her yil
ogrenci ve veliler ile paylasilmasini katilimeilar genel olarak olumlu bulmaktadir. Olumlu temasinda
aile desteginin artacagi ve dogru degerlendirmelerin yapilacagi yer almaktadir. Onerilen modelin
olumsuz yonleri ele alindiginda ise c¢atisma, degiskenlik, dogal akis ve yanlis degerlendirme
bagliklarinin oldugu goriilmektedir. Modelin olumlu ve olumsuz ydnleri katilimcilar tarafindan su
sekilde ifade edilmektedir:

Olumlu Yonleri

K1: “Cocuk kendini evde anlasildigint hisseder. Bdylelikle aile iligkilerini olumlu etkiler bu durumda
da aile i¢i huzuru da saglamig oluruz.”

K4: “Aile ¢cocugundaki o yapiy1 gordiigii zaman ben ¢ocugumun tip okumasini istiyorum diyen bir aile,
Cocugunu tiptan ¢ok uzak bir yapiya sahip oldugunu gordiigii zaman eger tabi bilingli bir aileyse
gergekten etkisini goriirsiiniiz. Bunu fark eden aileler hata yaptiklarini anliyorlar.”

K5: “Olumlu tarafi dogru yapildigi zaman kisinin ¢ok yonlii olarak kendini degerlendirmesini
saglayabilir. Bizim zaten en biiyilk eksiklerimizden bir tanesi kisinin kendini yeterince
degerlendirememesi, yeterince taninmamasidir.”

KS5: “Veliler de ¢ocuklarin ilgili oldugu, yetenekli oldugu alanlart bir uzman goziiyle gordiikleri zaman,
bir dokiim olarak gordiikleri zaman ¢ocuklarini o noktada desteklemeye ¢aligirlar.”

K7: “Veli ¢ocugunun durumunu O6grenirse tedbir almasi agisindan ileriye doniik bir takim farkli
uygulamalar planlamasi agisindan fayda saglar diye diisliniiyorum.”

K9: “Kendisini bilmesi noktasinda ¢ocuguna daha iyi rehberlik yapabilecek. Belki de yetenegi yoniinde
noksanlik fark eden aileler gocuguna yeni yetenekler kesfetmesi i¢in yeni imkénlar saglamaya
calisacaktir. Tyi top oynadigini fark eden 6grenci belki de bir futbol okuluna yazilacak.”

Yapilan aragtirma da katilimeilar tarafin Onerilen modelin faydali olacagi (%72), aileler

cocuklariin ilgi ve yeteneklerini yillar i¢erinde gergekei bir sekilde degerlendirdikleri i¢in onlarin
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istidatlar1 yoniinde destekleyecekleri ve siire¢ igerisinde ¢ocugun egiliminin daha net bir sekilde

anlagilacagi i¢in dogru bir yonlendirme yapabilme imkéani sunacagi goriillmektedir.

Modelin Riskleri

K1: “Cocuk kendi ilgi ve yetenegine inanmistir sizin de yaptiginiz ige inanmissinizdir, ama veli buna
inanmamistir, belki evdeki ¢atismanin biraz daha yasanmasina sebep olabiliriz.”

K5: “Her yil diizenli bir sekilde ilgi ve yetenek testleri uygulandi bir donem ¢ocukta sayisal alanda
miihendisliklerle ilgili yetenek ve becerileri ¢ikti. Sonraki donem yapildi ancak mithendislik degil de spor
alan1 ¢ikti. Yani ¢ocuk sunu diyebilir. Benim gecen donem verdigim cevaplardan miihendislik ¢ikti, bu
donem spor c¢iktt ne alaka diyebilir. Clinkii o yas grubunda kisi kendinde verdigi cevaplarin hatali
oldugunu gdrmeyebilir, saglikli degerlendirme yapamadigi icin bu celiskili durumun sugunu ya da
eksikligini yapilan ¢aligmaya, testlere ya da anketlere yorabilir.”

KS8: “Eger uygulanan anketler sonucunda ¢ocugu yansitan dogru bir sonug¢ ¢cikmazsa veliyi, 6gretmeni ve
okulu yanlis bilgilendirmis oluruz.”

K9: “Cogu seyi bilmek de bazen 6zellikle tabi bu durum her veli i¢in gegerli degil ama ¢ogu veli ile de
stirekli o dogal akisa miidahale etme gibi yanlis eylemlerin yapilmasina da yol agabilir.”

Bu model de risk olusturulabilecek durumlar katilimcilar tarafindan ele alindiginda; ikna

olmayan ailelerde catisma c¢ikabilecegi ya da cocugun egilimini gdren ebeveynlerin istedikleri

boliimleri dikte etmeye g¢alisacaklari, veriler toplanirken dogru bilgi vermeyen &grencilerin ¢ikacagi

bundan dolay1 da yanlis bilgilendirmelerin olabilecegi ya da her yil yapilan uygulamalar sonucunda

farkli alanlardaki ilgi ve yeteneklerin c¢ikabilecegi risklerinin olabilecegi katilimcilar tarafindan

paylasilmstir.

Katilimcilarin aragtirma hakkinda diger goriis ve onerileri Tablo 5’te sunulmustur.

Tablo 4.

Arastirma Haklanda Katilimeilarin Goriis ve Oneriler

Ortak
Paydaslar

K2: “Bu alanda kariyer planlamasini yaparken g¢ocuklarin yetenekleri dogrultusunda
mutlaka ¢aligmalarin yapilmasi lazim ancak bunlarin sadece okul ve aile arasinda degil farkl
kurumlarin, esnaf teskilatlarinin mesleklerin de buna dahil edilmesi gerekiyor.”

Potansiyelin
Kesfi

K6: “ilkokul birinci smnifa hatta ana sinifindan itibaren ana smifi dgretmeninin goriisii,
ilkokuldaki 6gretmenlerin goriisii dgrencilerin e-okul sistemine kaydedilirse eger, Ileride
geemise yonelik kendi potansiyelinin farkinda olan 6grenciler yetistirmis oluruz. Boylelikle
fen lisesine meslek lisesine gidecek ogrencileri dogru yonlendirdigimiz i¢in devletin en
kritik yerlerinde servislerinde c¢aligtirabilecek o&grencileri ¢ok ¢abuk buluruz diye de
diigiinebiliriz.”

Cok Yonlii
Degerlendirme

K8: “Biz sadece ilgi yeteneklerine gore ¢ocugu degerlendirilmis olmamiz belli alanlari
almamiza sebep olabilir. Degerlendirmeyi yaparken c¢ocugu bircok alanla ilgili
degerlendirebilecegimiz ve birgok yontemle ilgili degerlendirebilecegimiz sistemler kurmak
gerekir. Mesela anket yontemi bir boliimiinii olusturabilir. Bunun yaninda 6gretmenlerin
gozlem yapacagi destek bagka bir yontem olacak ama bunun da bir planlamasi gerekir.
Dogaglama bir gozlemden ziyade Ogretmenlerin neleri gozlemlemesi gerektigi ilgi
yetenekleriyle ilgili bilgi sahibi olmasi gerekir.”

Egitimde
Ihtiyac

K4: “Su verilerin hani elektronik ortamda tutulmasinin daha saglikli olacagini diistiniiyorum
bir, ikincisi bizde 6grencinin egitim-6gretim hayati uzun siiriiyor bu yilizden bu verilen
kaydedilmesi dgrencinin yillarca basindan sonuna kadar nasil bir degisim gosterdiginin
goriilmesi acisindan ¢ok faydali olacagmna inaniyorum. Bdyle bir uygulamaya ihtiyac
oldugunu da diisiiniiyordum inanin, olmasi gerektigini diisiiniiyorum.”

Yetenek
Odakh
Yonlendirme

K9: “Kariyere doniik bu tiir veri toplama ilgi yetenekleri géz oOniinde bulundurma
stireglerinin gelismesi, eminim ki bu sinava bagimli sistemleri ortadan kalkmasinin en biiyiik
aracis1 olacaktir ve belki de lilkemiz igin gerekli is gilicliniin planlanmasinda ¢ok ¢ok biiyiik
katk1 verecektir, o yiizden de bu ¢alisma ¢ok ¢ok 6nemlidir ve de kiymetlidir.”
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K7: “Son smifa kadar ¢ocuk ne olacagina karar vermemis, bakalim bir sinava girelim de

ondan sonra puana gore bir tercih yapariz. Bu durumda istedigi degil artik 6niine konulan
Pismanhklar seye gore bir tercih yapmak zorunda kaliyor. Bu da ¢ogu kez geri doniisleri beraberinde
Onlenmis getiriyor. Yani ben iste bunu begenmedim bir daha sinava girecegim gibi boyle hem zaman
Olur kaybina sebep oluyor hem iste morali bozuluyor. Ailesiyle birtakim sikintilar yastyor, bu

sorunun bastan itibaren bu gekilde sistemli bir sekilde tespit edilip ortaya konulsa, buna gore

cocuk yonlendirilmis olsa, bu tiir olumsuzluklar yaganmamis olur.”

KS5: “Hani siibjektif degerlendirmeden ziyade objektif degerlendirme daha ¢ok daha énemli.
Obijektif Bunu yapabilmek i¢in de kisinin kendinin degil de ¢esitli ¢evrelerine verilerini alabilmek
Degerlendirme lazim. Yani gergekten kisinin kendini beyan etmesi yani o dzelliginin gergekten kendisinin

de var m1? Bunun desteklenmesi lazim. Saglikli se¢im siireci de bu olur.”

Katilimeilarin diger goriis ve Onerileri ele alindiginda; boyle bir modelin egitimde ihtiyag
oldugu, uzun siire verilerin depolanmasi egitim sistemindeki 6grencilerin kendileri daha kolay
bulunmasini saglayacagi, boylelikle potansiyelleri kesfedebilme imkan1 sunacag; iilkemizin gelisimine
katki sunacak yetenek odakli bir yonlendirme yapilarak 6grencilerin yanlis tercih yliziinden yasamis
olduklar1 pismanliklarin Oniine gecilebilecegi degerlendirilmistir. Ayrica bu modelin cevresel
degerlendirmeleri de i¢ine alarak kisinin kendisini tanimasi yoniinde daha giiclii bir model olabilecegi
vurgulanmigtir.

Sonuc ve Oneriler

Ogrencilerin yapilan arastirmaya gore kariyer planlamasim etkileyen faktorler incelendiginde
egitim sisteminden, 0grenciden ve aileden kaynakli faktorler etkili oldugu goriilmektedir. Yapilan
arastirma bulgular1 dogrultusunda Batur ve Adigiizel (2014)’in Fen Lisesi 6grencilerinin kariyer
tercihlerinde maruz kaldiklar1 miidahaleler arastirma bulgularinda ise aile faktorii ve egitim sistemi
kaynakli faktorler ortaya ¢ikmistir. Kariyer planlamasinda egitim sisteminden kaynakli sinav sistemi,
yonlendirmedeki gecikmeler, yetenek odakli bir yonlendirmeden ziyade puan odakli yapilan tercihler
ve de ailenin popiiler meslek arayiglart bunun yaninda ¢ocuklarmi kendilerinin bir uzantilar1 gibi
gorerek ukdeleri olan mesleklere yonlendirmeleri etkili oldugu goriilmektedir. Yapilan arastirmaya
benzer sekilde Kayikgr ve Tutan (2019) yapmis oldugu arastirmada egitim sisteminin yoneltme
yoOnergesinin etkili bir sekilde islemedigi ve 6grencilerin meslek seciminde aile ve kendileriyle ile ilgili
faktorlerin etkili oldugunu saptamislardir. Kosterelioglu ve Bayar (2014) Tirk Egitim Sisteminin
sorunlaria yonelik yapmis olduklari arastirmalarinda egitim sistemimizdeki temel sorunlardan birinin
de mevcut arastirma ile benzer sekilde 6grencilerin yoneltme ve mesleki yonlendirmede eksikliklerin
olmasi seklinde bulmuslardir.

Literatiire bakildiginda 6grencilerin dogru bir sekilde yonlendirilmedikleri kendi ilgi ve
yeteneklerin farkinda olmadiklar (Cevik, 2006) goriilmektedir. Sunulan model 6nerisinin uygulamaya
gecmesiyle egitim sisteminde gériilen bu acikligin giderilecegi diisiiniilmektedir. Ogrencilere dnerilen
modelin kendilerini tamimalarina, kapsayici bir degerlendirmeye ve de dogru bir yonlendirme firsati
saglayacagi mevcut arastirma da tespit edilmistir.

Yaylaci, (2007) yapmis oldugu arastirmasinda; 6grencilerin ilgi yeteneklerini ve kisilik yapilar

ile meslek se¢imlerini belirlemeyi amaglayan kariyer testlerinin ilkdgretimden itibaren uygulanmasinin
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ogrencilerin kariyer gelisimine katki saglayacagini dnermektedir. Ortaya koymus oldugumuz modelin
ogrencilere olan faydasinin katilimcilar tarafindan kendilerini tanimalarina, kariyer planlamalarinda
kapsayici bir degerlendirme yaparak dogru yonlendirmeye katki sunacagi aktarilmistir. Saglanan bu
faydanin Ggrencilerin  kariyer profillerini daha gergek¢i bir sekilde olusturarak kariyer
planlamalarindaki boslugu dolduracag diisiiniilmektedir.

Yapilan arastirmada kariyer testlerinin ortaokuldan itibaren her yil uygulanip saklanarak bir
sonraki yila ve kademeye aktarilmasinin, 6grencilerin mutlu olmalarini, kendilerini tanimalarini, hedef
koymalarin1 ve dogru bir yonlendirme siirecinden gecerek dogru lise tercihlerinde bulunmalarina katki
saglayacag1 ortaya ¢ikmistir. Bu baglamda Atli, (2016) yapmis oldugu arastirmasinda, 6grencilerin
erken yasta ilgi ve yeteneklerinin cesitli 6lcme araglari, gézlem ve etkinlikler ile 6lgiilerek elde edilen
verileri bir Gist kademeye aktarilmasinin gerekliligini 6nermektedir. Benzer bir arastirmada Karahan,
(2019) meslek tercihlerinin sadece lise kademesinde giindemde olmamasi gerektigini gecmis yillarin
da degerlendirmeye alinmasi gerektigini vurgulamaktadir.

Ulkemizdeki dgrencilerin meslek secimini tesadiiflere biraktigi, liseyi okuyan &grencilerin
meslek secimlerini kendi ilgi ve yetenekleri dogrultusunda se¢medikleri igin yiiksekogretimdeki
kazandiklar1 béliimden memnun olmamaktadir (Yelken, 2008). Onerilen modelde dgrencilerin kariyer
planlamasindaki iiniversite tercihlerine etkisi; dogru karar vererek kendilerine uygun boliimii segtikleri
icin basarili olup mutlu alacaklari sonucuna ulasilmistir. Béylelikle modelin uygulamaya gegmesiyle
birlikte boliim segimindeki yanligliklar diizetilip tesadiifii bir tercihten ziyade bilingli bir se¢im
yapilarak 6grencilerin kendilerini gergeklestirecegi alanlara yonelecekleri diistiniilmektedir.

Vurucu, (2010) yapmis oldugu arastirma ile meslek seciminde ailenin beklentisi ve 6grencilere
yonelik diisiincelerinin 6nemli oldugunu ortaya koymustur. Kilig (2019) yapmis oldugu arastirmasinda
aile iligkileri ¢ok iyi olan ebeveynlerin, aile iligkileri orta diizeyde olanlara gore farklilagtigi; yakin iligki
kuran ailelerin ¢gocuklarini tanidiklar1 ve yetenekleri dogrultusunda yonlendikleri sonucuna ulagmustir.
Literatiir ele alindiginda kariyer planlamasinda ailenin etkisinin biiyiik bir 6éneme sahip oldugu
goriilmektedir. Ortaya konulan modelde ise cocuklarina ait kariyer test sonuglarina ulasabilen ailelerin
cocuklarinin kariyer planlama siirecinde dogru degerlendirme yaparak aile destegini artacagi sonucuna

ulasilmistir. Mevcut aragtirma sonucu literatiirdeki diger arastirmalarla desteklenmektedir.
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Sekil. 3
Kariyer Gelisim Modeli Veri Aktarimi

E-Okul
Kariyer Test Sonuglari

E-Okul
ilgi ve Yetenek Sonuglart

Tkogretim E-Okul

Gelisim Envanterleri

>
>
>

Modelde elde edilen verilerin ilkdgretimden baslanarak ytliksekogretim kariyer merkezlerine
kadar biriktirilerek devredilmesi bireyin kariyer planlamasinda kendini tanimasi adia gii¢lii bir veri

birikimi saglayacaktir.

Sonug olarak kariyer, kisinin hayati boyunca edindigi biitiin rolleri kapsamaktadir. Sahip
oldugu bu rollerin ortaya ¢ikmasinda kendisi ve meslekler hakkinda edindigi degerleri, tutumlari ve
inanglar1 ¢ok fazla etkili olmaktadir. Kendisini ve meslekleri tanirken ebeveynleri ve sosyal gevresi
kariyer basamaklarindan nasil tirmanmasi gerektigi konusunda ona yon vermektedir. Ancak saglikli bir
kariyer planlamasinin olmasi igin kiginin kendisine ait verilerle hareket etmesi gerekmektedir.
Onerdigimiz modelde; 6grencinin ilkdgretimden lise son simfa kadar yetenek, ilgi ve deger testlerinin
sonuglarinin e-okul sisteminde kaydedilmesi 6grencilerin kariyer planlamasini el yordamiyla degil de
kendilerine ait verilerle karar vermesini, kariyer gelisimde daha dogru adimlar atmasini1 saglayacagi

mevcut arastirma bulgulariyla ortaya cikartilmis ve de diger arastirmalarla da desteklenmistir.
Arastirmacilara, ailelere ve politika yapimcilarina oneri olarak;

. Ogrencilerin kariyer gelisimini destekleyen calismalarin sinavlarin oldugu yillarda
yogunlagmasindan ziyade 6nceki yillarda da arttirilmas1 gerektigi,

. [lkokul diizeyinde meslek tanitimlar1 ve kariyer atdlyeleri faaliyetleri ile mesleki rehberlik
calismalarinin yapilmasi,

. Ortaokuldan itibaren kariyer testlerinin yapilarak e okul sisteminde saklanip aile, 6grenci
ve dgretmenlerin erisimine sunmak,

. Ailelerin c¢ocuklarim1 kendilerinin bir uzantilar1 gibi goriip ukdeleri olan mesleklere
yonlendirmekten ziyade ¢ocuklarinin ilgi ve yetenekleri dogrultusunda meslek segimlerini

desteklemeleri Onerilmektedir.



Kayacan, Ozkanan & Acar 187

Arastirmacilarin Katki Orami- Contribution Statement

Caligmaya tiim arastirmacilar esit oranda katki saglamistir.

All researchers contributed equally to the study.

Destek ve Tesekkiir Beyam- Funding Statement and Acknowledgements
Aragtirma kapsaminda herhangi bir destekten yararlanilmamigtir.

This research received no specific grant from any funding agency in the public, commercial, or not-for-

profit sectors.

Catisma Beyami- Declaration of Competing Interest
Cikar ¢atismasi1 bulunmamaktadir.

There is no conflict of interest.

Etik Onay- Ethics Committee Approval

Etik kurul onay:r Siileyman Demirel Universitesi Sosyal ve Beseri Bilimler Etik Kurulu tarafindan
27/07/2021 tarihli ve 110/8 sayil1 karari ile alinmustir.

Ethics committee approval was granted by the Siileyman Demirel University Social and Human
Sciences Ethics Committee with the decision dated 27/07/2021 and numbered 110/8.



Nitel Sosyal Bilimler-Qualitative Social Sciences 2023 5(2) 165-190 188

Kaynaklar

Atli, A. (2016). Lise 6grencilerinin meslek tercihlerinin yetenek, ilgi ve mesleki degerlerine gore incelenmesi. Ahi
Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi, 17(1), 555-573.

Aytag, S. (2005). Calisma yasaminda kariyer: Yonetimi planlamast gelisimi ve sorunlari. Ezgi Kitabevi.

Batur H. Z. & Adigiizel O. (2014). Schein'in kariyer degerleri perspektifinde 6grencilerin kariyer tercihlerini
etkileyen faktorler iizerine bir arastirma: Isparta ili fen lisesi 6grencileri 6rnegi. Dumlupinar Universitesi
Sosyal Bilimler Dergisi, 42, 327-348.

Bayar, A. & Kosterelioglu, 1. (2014). Tiirk egitim sisteminin sorunlarina iliskin giincel bir degerlendirme.
Akademik Sosyal Bilimler Arastrmalart Dergisi, 25(1), 177 — 187.

Brown, D. & Brooks, L. (1990). Career choice and development. Jassey Bass Publication.

Can, H., Akgiin, A. & Kavuncubagi, S. (1995). Kamu ve ézel kesimde personel yonetimi. Siyasal Kitabevi.

Cevik, K. (2006). llikogretim ikinci kademede ¢oklu zekd kuramina dayali yénlendirme etkinliklerinin
uygulanmasinda karsilasilan sorunlar, [Yiiksek Lisans Tezi, Balikesir Universitesi Sosyal Bilimler
Enstitiisii]. https://tez.yok.gov.tr/Ulusal TezMerkezi/

Curgatay, V. (2010). Universite sinavina girecek 6grencilerin meslek segimini etkileyen sosyo-kiiltiirel faktorler:
malatya'daki lise son sinif 6grencileri uygulamasi, [Yiiksek Lisans Tezi, Inonii Universitesi Sosyal Bilimler
Enstittisii]. https://tez.yok.gov.tr/UlusalTezMerkezi/

Erdeniz, E. (1992). Egitim ve toplum, [Yiiksek Lisans Tezi, Istanbul Universitesi, Sosyal Bilimler Enstitiisii].
https://tez.yok.gov.tr/Ulusal TezMerkezi/

Erdogmus, N. (2003). Kariyer gelistirme: Kuram ve uygulama. Nobel Yayin Dagitim,

Gezer, M. (2010). Kariyer planlanmasinda meslek se¢iminin onemi: meslek lisesi son sinif 6grencileri iizerine bir
arastrma.  [Yiiksek  Lisans  Tezi, Sakarya Universitesi, Sosyal Bilimler  Enstitiisii].
https://tez.yok.gov.tr/UlusalTezMerkezi/

Giineri Yerin, O. (2008). Kariyer ve egitimi planlama. Ragip Ozyiirek (Ed.). Kariyer Yolculugu Iginde.
Euroguidance (Avrupa Rehberlik Merkezi). Avrupa Birligi Egitim ve Genglik Programlari Merkezi
Baskanlig1, Hayat Boyu Ogrenme Programi,

Karagiille, B. (2007). Tiirkiye'de issizlige bir ¢oziim énerisi olarak Tiirkiye Is Kurumu'nun Is Damsmanlhg
Hizmetleri. Calisma ve Sosyal Giivenlik Bakanhgi. Tiirkiye Is Kurumu Genel Miidiirliigii. Ankara, S. 5.

Karahan, S. (2019). Lise son sinif 6grencilerinin mesleki tercihlerini etkileyen faktorler: Kocaeli li 6rnegi.
[Yiiksek Lisans Tezi, Sakarya Universitesi Egitim Bilimleri Enstitiisii].
https://tez.yok.gov.tr/Ulusal TezMerkezi/

Kaya, A. (1991), Ogrenci Bilgi Sistemi, Ege Universitesi Fen Fakiiltesi Istatistik Boliimii.

Kilig, E. (2019). Meslek seciminde ailenin etkisine yonelik bir arastirma. [Yiiksek Lisans Tezi, Maltepe
Universitesi, Sosyal Bilimler Enstitiisii]. https://tez.yok.gov.tr/Ulusal TezMerkezi/

Kordon, E. (2006). Yetkinliklere dayalr kariyer planlama ve endiistri miihendisligi 6grencileri igin bir uygulama.
[Yiiksek Lisans Tezi, Pamukkale Universitesi, Fen Bilimleri Enstitiisii].
https://tez.yok.gov.tr/Ulusal TezMerkezi/

Korkmaz, A. & Korkmaz, M. (1994). Tiirk¢e Sozliik. Tiirkiye Diyanet Vakfi Yaynlart,

Kose, T. A., & Yangm, S. (2011). Ilkokul ve ortaokul 6grencilerinin bilimsel kariyer ilgileri. Recep Tayyip
Erdogan Universitesi Sosyal Bilimler Dergisi, 1(1), 45-66.



Kayacan, Ozkanan & Acar 189

Krane, N. E. R., & Tirre, W. C. (2005). Ability assessment in career counseling. In S.D.Brown & R.W.Lent (Eds.),
Career development and counseling (330-352), John Wiley & Sons, Inc.

Kuzgun, Y. (2014). Meslek gelisimi ve danismanligi. Nobel Yaymlari.

Kuzgun, Y. (2003) Meslek rehberligi ve danismanligina giris. Nobel Yayinlari.

Kuzgun, Y. (1989). Mesleki rehberlik ders notlari, Ankara.

Meb, 2018. Haftalik Ders Cizelgeleri. Https://Ttkb.Meb.Gov.Tr/Www/Haftalik-Ders-Cizelgeleri/Dosya/6

Ozsoy, O. (2005). Degisen diinyada meslek secimi: Gelecegin meslekleri, Hayat Yayinlar:

Oztemel, K. (2012). Kariyer kararsizlig1 ile mesleki karar verme 6z yetkinlik ve kontrol odag1 arasindaki iliskiler.
Gefad, Gujgef. 32(2), 460.

Oztiirk, M. (2014). Kisilik tipine uygun meslek se¢imi yapilabilmesi iin gelistirilmis web tabanli uzman sistem
uygulamasi. Mesleki Bilimler Dergisi, 3(1), 1.

Round, J. B., & Armstrong, P. I. (2005). Assessment of interests and values. In S. D. Brown & R.W. Lent (Eds.),
Career development and counseling (305-329), John Wiley & Sons, Inc.

Sabuncuoglu, Z. (1997). Personel yénetimi politika ve yonetsel teknikler. Ezgi Kitabevi.

Sarikaya, T., & Khorshid, L. (2009). Universite grencilerinin meslek segimini etkileyen etmenlerin incelenmesi:
tiniversite 6grencilerinin meslek se¢imi. Tirk Egitim Bilimleri Dergisi, 7(2), 393-423.

Telman, C. (2002). Basariya giden yolda meslek se¢imi. Epsilon Yaymecilik.

Turan, U. & Kayikgi, K. (2019). Lise son sinif 6grencilerinin meslek segiminde okul rehberlik hizmetlerinin rolii.
E-International Journal of Educational Research, 10(1), 155 — 33.

Uysal, S. (1970). Bireysel ve toplumsal faktérlere gore lise 6grencilerinin meslek segimleri. Ankara Universitesi
Egitim Fakiiltesi Yaymlart.

Vurucu, F. (2010). Meslek lisesi 6grencilerinin meslek se¢imi yeterliligi ve meslek segimini etkileyen faktorler.
[Yiiksek Lisans Tezi, Yeditepe Universitesi Sosyal Bilimler Enstitiisii].
https://tez.yok.gov.tr/Ulusal TezMerkezi/

Yaylaci, G. O. (2007). ilkogretim diizeyinde Kkariyer egitimi ve damismanligi. Tiirk Diinyast Sosyal Bilimler
Dergisi (Bilig), 40, 119-140.

Yelken, K. (2008). Orta 6gretim son smif dgrencilerinin {iniversite tercihlerini ve meslek sec¢imini etkileyen
faktorler.  [Yiiksek  Lisans  Tezi, Sakarya  Universitesi, Sosyal  Bilimler  Enstitiisii].
https://tez.yok.gov.tr/Ulusal TezMerkezi/

Yesilyaprak, B. (1997). Mesleki gelisim siireci agisindan temel egitim donemi. 111. Ulusal PDR Kongresi Bildiriler
Kitab1 (97- 104). Cukurova Universitesi Egitim Fakiiltesi Yaymlari.

Yesilyaprak, B. (2011). Mesleki rehberlik ve kariyer danismanliginda paradigma degisimi ve Tiirkiye acisindan
sonuglar: gegmisten gelecege yonelik bir degerlendirme. Kuram ve Uygulamada Egitim Bilimleri, 11(4),
97-118.

Yilmaz N. F. (2017). Lise 6grencilerinin meslek segimlerini etkileyen faktdrlerin ikili karsilastirmalar yontemiyle

incelenmesi. Egitimde ve Psikolojide Ol¢me ve Degerlendirme Dergisi, 8(2), 224-236.



Nitel Sosyal Bilimler-Qualitative Social Sciences 2023 5(2) 165-190

190
Ek-1
T.C.
SULEYMAN DEMIREL UNIVERSITESI
Universite Etik Kurulu
Say1  E-87432956-050.99-86848 Tarih: 27.07.2021
Konu :Bilimsel Calsma Onay.
Kadir KAYACAN

Yilriitlicliliging yaphgmz "Ortabgretim Ofirencilerinin Kariyer Planlamasimin Etkileyen
Faktérler ve Bir Model Onerisi" baghkh bilimsel ¢aligmamz Universiterniz Sosyal ve Begeri
Bilimler Etik Kurulu'nun 27.07.2021 tarihli ve 110/8 sayih karar ile uygun bulunmustur,

Kararin bir sureti génderilmis olup, ilgi bagvurunuza cevaben bilgilerinizi rica ederim.

Prof, Dr, Mehmet SALTAN
Rektiir
Reltdr Yardimeis

Eu eveak S070 sayal Elektronik s Kanununun 5. maddesi genines givenli elektrondi imé4 ilé imaslassmgtr.

Belge Dojretama Kodu: 56155981

— Beeipe Tukip Adnesi: bttpsc/febys sdu.eda iV EvmkDograta sl 796 SGSED
50U Ban Yenejkes QanlnlSPARTA Bilgi Igin:Zihal Sersa BARDAK

Tel Ma:(245) 211-R052 Faks Ma:(296) 2370431 Fef
E-Posta;zabalbardoki@sduedu b Inberset Adesizwwow sdu.sdatr

Tel Mo:2118052 £k fond =8
Kep Adnesi: schi ksl kepair




Nitel Sosyal Bilgiler (NSB) 2023 5(2)

Nitel Sosyal Bilimler/Qualitative Social Sciences

Y1l:2023, Cilt:5 Say1:2
Year:2023, Vol:5 Issue:2

https://doi.org/10.47105/nsb.1276851

Makale Tiirii/Article Type: Derleme/ Review

Auf/Citation: Kara, H., Giil Ersoz, S., & Uyur, E. (2023). Nitel aragtirma yontemine dayali bir kuramin geligim siireci:
Gomiilii kuram 6rnegi. Nitel Sosyal Bilimler, 5(2), 191-210. https://doi.org/10.47105/nsb.1276851

Nitel Arastirma Yontemine Dayal Bir Kuramin Gelisim Siireci: Gomiilii

Kuram Ornegi

“Hakan Kara''" "Serpil Giil Ers6z, CEmine Oyur

aDog¢. Dr, Kiitahya Dumlupimar Universitesi, Kiitahya, Tiirkiye
Dr. Ogr. Uyesi, Kiitahya Dumlupinar Universitesi, Kiitahya, Tiirkiye
®Dr. Ogr. Uyesi, Kiitahya Dumlupinar Universitesi, Kiitahya, Tiirkiye

Oz

GoOmiilii Kuram (GK), nitel verilerin toplanmasi ve analizi i¢in bir dizi sistematik prosediir araciligiyla
bir olgu hakkinda tiimevarimsal kuram gelisimini desteklemek i¢in tasarlanmig genel bir arastirma metodolojisidir.
Bu ¢aligmada, Glaser ve Strauss’un goriis ve katkilari temelinde, nitel aragtirma yontemine dayali bagka kuramlar
gelistirebilmek i¢in GK 6rneginde, bir kuramin nasil gelistirilebildigi ve kullanimi degerlendirilmistir. Bu amagla
nitel bir arastirma yontemi olan dokiiman analizinden yararlanilmistir. Elde edilen bulgular 1s1ginda GK’nin arka
plani, Glaser ve Strauss’un goriis ve katkilari, metodolojik tasarim, veri analizi, alanyazin taramasi ve aragtirmact
temelinde sistematize edilerek degerlendirilmistir.

Anahtar Kelimeler: Gémiilii kuram, nitel arastirma, nitel arastirma siireci

1Sorumlu Yazar/Corresponding Author: Hakan Kara, hakan.kara@dpu.edu.tr, Orcid: 0000-0001-9480-4904

S. Giil Ersoz, serpil.gulersoz@dpu.edu.tr, Orcid: 0000-0003-3580-8280

E. Oyur, emine.oyur@dpu.edu.tr, Orcid: 0000-0002-2002-8954

Gonderim Tarihi/Received: 04.04.2023 Kabul Tarihi/Accepted:18.09.2023 Yayimlanma Tarihi/Published:31.12.2023



https://doi.org/10.47105/nsb.1276851
mailto:emine.oyur@dpu.edu.tr
https://doi.org/10.47105/nsb.1276851
https://orcid.org/0000-0001-9480-4904

Nitel Sosyal Bilimler-Qualitative Social Sciences 2023 5(2) 191-210 192

Development Process of a Theory Based on Qualitative Research Method:
The Case of Grounded Theory

Extended Summary

Grounded Theory (GT) is a general research methodology designed to support inductive theory
development about a phenomenon through a set of systematic procedures for the collection and analysis of
qualitative data (Noble & Mitchell, 2016). In the historical development of GT, the maturation process of GT was
explained by comparing other views and contributions based on Glaser and Strauss' views and contributions.
Based on the findings obtained, the background of GT, the views and contributions of Glaser and Strauss,
methodological design, data analysis, literature review, and researcher were systematized and evaluated.

The idea that the researcher must somehow be 'removed' from the research process in order for an
objective theory to be discovered or allowed to emerge is among the topics of positivist/post-positivist
epistemology. However, the idea that the researcher can be purified from the research results through the
appropriate use of methodologies is highly controversial, especially in qualitative research. In qualitative research,
since the epistemological process is interactional and structural, the influence of the researcher on the research
outcome can be more easily recognised. However, in order to see and/or criticise understanding knowledge as
interpretation, it is necessary to refer to hermeneutics, where interpretation is considered historically and culturally
situated (Ramalho et al., 2015).

Quialitative methodologies facilitate in-depth and detailed examination of issues and provide a broad
approach to the study of social phenomena based on interpretive and lived experiences (Holton, 2008). This is
because Glaser and Strauss designed GT to bridge the gap between theory and research and to improve the capacity
of social scientists to generate theory (La Rossa, 2005). Within the framework of these basic reasons, GT should
be evaluated on the basis of the findings (Allan, 2003; Glaser & Strauss, 1967; Goulding, 2000; Kenny & Fourie,
2014; Pandit, 1996).

Especially when it is considered that the origins of social events are formed by broad cultural dynamics,
the phenomena that occur in societies will also differ from society to society. Although science is universal, the
formation of social phenomena or the solution of emerging problems will still be within that society. Therefore, in
order to understand the phenomena occurring in societies in their own speciality or to get more specific, it will be
necessary to search for the dynamics and solutions caused by the phenomena within that society. In this direction,
GT is a qualitative-based research methodology that has and will have a significant impact on social science
research. GT -based research makes important contributions to the formation of new theories to be used in
understanding and describing new social events by systematising the information coming from the practice through
communication between the researcher and the participants from whom the data are taken.

Achieving the expected benefits in GT research depends on its applicability. Therefore, knowing the
theoretical background of GT will guide researchers. On the other hand, it should be noted that determining the
theoretical sample (participants) from which the findings will be obtained in the implementation process or
expanding the sample for the findings is an important factor in reaching broader findings that can be evaluated.
However, starting with the first sample (participant) who has extensive knowledge of the subject will form a basis
for reaching the findings and the next sample. The fact that the research topic is certain or that the reference to the

literature has been postponed or is still being discussed in the research process with the thought that it will affect
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the design of the GT may cause difficulties for the researchers. For this, researchers are expected to be highly
competent and proficient in their field. In this direction, when the researcher follows the stages of GT (determining
the phenomenon to be researched, determining the sample -participants-, coding the findings obtained, combining
the codes with categories, making a general inference from the responses in the categories, and reaching a general
conclusion by combining the inferences in the categories), he/she can develop a theory that can be put forward for
the phenomena. However, the constant change of social phenomena will make it necessary to re-check the theory
put forward.

Keywords: Grounded theory, qualitative research, methodology
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Giris

Nitel arastirma metodolojisi olarak Gomiili Kuram (GK), epistemolojinin bir {irlintidiir
(Aldiabat & Le Navenec, 2018; Walker & Myrick, 2006). GK yaklagimi temelini sosyoloji (tipsal
sosyoloji) ve sembolik etkilesim geleneginden almistir (Ilgar & Ilgar, 2013). Glaser ve Strauss (1967)
tarafindan hastanede 6liim {izerine yapilan incelemeler (Aksakal & Kirkaya, 2013; Charmaz, 2006;
Ramalho vd., 2015; Ruppel & Mey, 2015) ve ‘Olme Bilinci’ adli calismalar1 sirasinda gelistirilmistir
(Dunne, 2011; Holton, 2008; Lambert, 2019; Noble & Mitchell, 2016; Ramalho vd., 2015). Glaser ve
Strauss tarafindan yazilan (Gomiilii Teorinin Kesfi, 1967) calismada mevcut kuramlardan test edilebilir
hipotezleri ¢ikarmak yerine, verilere dayanan aragtirmalardan gelisen kuramlara erismek gerektigi
savunulmustur (Bulduklu, 2019). Glaser'in diisiincelerinin arka plani, pozitivizmdir. Strauss’un ise
insanlarin sosyal etkilesim sirasinda gelistirdikleri ve dayandiklari sembolik anlamlara dayanan
etkilesimcilik {izerinedir. Glaser ve Strauss pozitivizme ve sembolik etkilesimcilige -elestirel
yaklagmiglardir (Lambert, 2019; Noble & Mitchell, 2016; Ruppel & Mey, 2015; Urquhart vd.,2010). Bu
ylizden GK, hem pozitivizm hem de yapisalcilik kapsamindadir (Jergensen, 2001). Glaser ve Strauss’un
diisiincelerinin arka plani, GK’nin tasariminda éncii bir rol oynamustir. Oyle ki her iki diisiince de
timevarimsallig1 ifade eden GK’nin olusturulmasinda etken olmustur. Ciinkii GK toplanan verilerden
hipotezlerin ve kuramlarin {iretildigi arastirmalara yonelik tiimevarimsal bir yaklasim o&zelligi
tasimaktadir (Engward, 2013; Haig, 1995; Heath & Cowley, 2004; Locke, 2002). Glaser ve Strauss’a
gore kuram, ham verilerden sosyal siireglerle ilgili kuramlarin titiz bir sekilde olusturulmasimi
saglayacak pratik yonergeler sunmaktadir (Dunne, 2011). Kuramin bu temel 6zelligi, sosyal kokenli
aragtirmalarda kendisini gostermektedir. S6z gelimi GK, sosyal baglamlardaki insan davranisi kaliplar
hakkinda yeni kuram iiretmek i¢in verilerin sistematik olarak toplanmasi ve analiz edilmesinin bir yolu
oldugunu gostermektedir (Engward, 2013). GK, sosyal siiregler olarak bilinen gruplarin sosyal
iligkilerini ve davramislar1 ortaya ¢ikarmak igin de kullanilmakta (Glaser & Strauss, 1967; Noble &
Mitchell, 2016), insanlarin deneyimleri tarafindan yonlendirilmekte, bulgular da arastirma
konularmdaki kaliplar1 yansitan deneyimleri icermektedir (Engward, 2013). Bu dogrultuda Glaser ve
Strauss kuram igin, niceliksel arastirmalar ile mevcut kurami test etmek veya sorgulamak yerine,
niteliksel verilere dayanan c¢alismalarin varligina ve gerekliligine gonderme yapmiglardir (Engward,
2013; Glaser & Strauss, 1967; Yasar, 2018). GK, temelde sosyolojik calismalara uygulanmis (Cutcliffe,
2000; Ruppel & Mey, 2015) ve baslangigta sosyolojik arastirmalar ile sinirli kalmistir (Ruppel & Mey,
2015). Ancak, GK’nin tercih edilen bir aragtirma metodolojisi olarak benimsenmesi baslangicta oldukca
yavas olsa da alanyazinin nitel aragtirmalarinda oldukga popiiler hale gelmistir (Dunne, 2011; Ruppel &
Mey, 2015). Glinlimiize kadar da antropoloji, hemsirelik, pedagoji, yazilim gelistirme siireclerinin
incelenmesi, kiiltiirlerarasi arastirmalar, alkol kullanimi, hemsirelik, gebelik, egitim, psikoloji, sosyoloji,
aile, sosyal medya, isletme ve yonetim, gokuluslu isletmeler vb. birgok alanda kullanilmistir (Babchuk,
2011; Can & Himmetoglu, 2021; Cutcliffe, 2000; Dunne, 2011; Gligor, 2016; Lambert, 2019; LaRossa,
2005; Ozsoy & Cetinkaya, 2014; Sener, 2019; Thornberg, 2012). Alanyazindan GK’nin farkli
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disiplinlerin arastirmalarinda olduk¢a yaygin oldugu izlenmektedir. Kanimizca bu durum farklh
kuramlara olan ihtiyaci gostermektedir. GK da nitel aragtirma yontemine dayali bir kuram gelistirmede
ornektir. Bu ¢aligma da nitel bir aragtirma yontemi kullanilarak, GK iizerinden nitel bir kuramin gelisim

stireci ve kullanimi degerlendirilerek betimlenmesi amaglanmustir.
Yontem

Alanyazin iizerinden GK iizerine yapilan caligmalar taranmistir. Tarama asamasinda elde
edilenlerden calismanin amacini kapsayan degerlendirmelerde bulunmak i¢in dokiiman analizinden
yararlanilmistir. Dokiiman analizi asamalar1 su sekildedir (Glizeler & Arkan, 2022):

*Dokiimanlara ulagsma; alanyazinda GK iizerine yayinlanmis ¢alismalara ulasilmasi,

*Ozgiinliigii denetleme: GK iizerine yapilan alanyazinda bulunan Ingilizce kaynaklarin
Tiirkceye ¢evrilmesi,

*Dokiimanlar1 anlama; kuramsal bilgilerin ayrimlastirilmasi, derlenmesi ve degerlendirme i¢in
bulgularin siniflandirilmasi,

*Bulgularin degerlendirilmesi; alanyazindan ulasilan caligmalardan elde edilen bulgularin
degerlendirmelerinin yapilmasi,

*Bulgular1 kullanma; GK’nin arka plani, Glaser ve Strauss’un goriis ve katkilari, metodolojik
tasarim, veri analizi, alanyazin taramasi ve arastirmaci gibi basliklar temelinde sistematize edilerek
degerlendirmelerin yapilmasi

Bulgular ve Degerlendirmeler

Alanyazindan, dokiiman analizi ile elde edilen GK bulgulari, izleyen kisimda betimlenerek
degerlendirmeler yapilmistir.
Gomiilii Kuram’in Arka Plam

GK, Glaser ve Strauss’dan oOnce kdokenleri, Cooley (1864-1929) ve Mead (1863-1931)
caligmalarina dayanan sembolik etkilesimcilik olarak bilinen bir harekete kadar dayanmaktadir
(Goulding, 2000; Heath & Cowley, 2004). Mead sonras1 GK, ozellikle iki temel faktore yanit olarak
gelistirilmistir. Birinci temel faktdr, nitel arastirmalarin genellikle izlenimci, anekdotsal, sistematik
olmayan, 6nyargici olmasina kargin gelisen degerlendirmelerden ve ikincil bir statiide bulunmasindan
dolay1, 1960'larda sosyal bilim arastirmalarina egemen olan niceliksel bir diisiinceye karsi1 bagkaldiriyr
temsil etmektedir. GK’nin ¢ikisi, nitel arastirmalara karsi gelistirilen elestirilere bir yanittir. Diger bir
deyisle GK, kurgu olmakla suglanan nitel arastirma bulgularimin bilimsel hale getirme girisimini ve
sosyal arastirmalarda nicel metodolojilere karst farkli bir metodoloji olabilecegini gostermektedir
(Charmaz & Thornberg, 2021; Charmaz, 2006; Dunne, 2011; Urquhart vd.,2010). Ikinci temel faktdr de
nitel aragtirmay1 benimseyenlerin, arastirmanin kalitesini artiracak ve ayni1 zamanda nicel arastirmalari
destekleyenlerin elestirilerine kars1 koyacak sistematik yonergelerin eksikligini fark etmesidir. Boylece
Glaser ve Strauss, gergek diinyada elde edilen verilerden kuram iiretebilecek bir metodolojinin
gelistirilmesi i¢in katalizor olusturmuslardir. GK, nitel yorumlayici geleneklerin derinligini ve

zenginligini, niceliksel tarama arastirmasinin dogasinda bulunan mantik, titizlik ve sistematik analizle
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birlestirerek, oncii bir arastirma yaklagimimi olusturmaktadir. Bu durum GK’nin herhangi bir ampirik
aragtirmay1 destekleyen degiskenlerini analiz etme, hipotezleri dogrulama ve yeni kuramlarin
olusmasindaki kisitlayicilarindan kurtarmaya yonelik bir girisim olarak degerlendirilmistir (Dunne,
2011; Jargensen, 2001; Ruppel & Mey, 2015).

GK, arastirma siirecinde verileri sistematik bir sekilde toplar ve analiz eder. Bu sebeple, nitel
arastirmalarla iligkilendirilen GK, verilerden kuram kesfini kolaylastiran yenilik¢i bir metodolojidir.
Arastirmact mevcut kuramsal gergevelerden alinan hipotezleri test etmeye odaklanmamakta, bunun
yerine sahadan toplanan ampirik verilere dayanarak yeni bir kuramin gelistirilmesi i¢in ¢aligmaktadir
(Dunne, 2011). Ancak yine de GK’nin ne anlatmak istedigini tanimlarmin igeriginde aramak
gerekmektedir. GK;

« Onemli bir alanda kuram kesfetmek icin bir arastirma metodolojisi (Hernandez, 2009).

» Sistematik olarak toplanan ve analiz edilen verilere dayanan bir kuram gelistirmeyi amaglayan

nitel bir yaklasim (Ramalho vd., 2015).

* Yorumlama konularina 6zen gosteren metodolojik bir siire¢ (Suddaby, 2006).

» Ampirik aragtirmalarda organize ve ikna edici bir kuram gelistirmelerine olanak taniyan bir

tasarim metodolojisi (Lambert, 2019).

* Alternatif bir pozitivist, sosyal insac1 ve yorumlayici yaklagim 6zelligi tasiyan nitel bir veri

metodolojisi (Engward, 2013).

*Verilerin toplanmasini igeren ve verilerden kuram {iretme siireci; sistematik olarak toplanan ve

analiz edilen verilere dayanan kuram gelistirmek i¢in genel bir metodoloji (Noble & Mitchell,

2016; Ruppel & Mey, 2015).

*Verilerden ¢ikarilan bir kuram (Cutcliffe, 2000; Ruppel & Mey, 2015).

*Sistematik olarak toplanan bilgilerden bir kuramin gelistirildigi bir aragtirma yaklagimi (Harris,

2014; Locke, 2002).

«Insanlar icin énemli olan konular hakkinda kuram olusturmay1 amaglayan bir metodolojidir

(Mills vd., 2006).

*Bir olay ya da olguya iliskin sosyal stireclerini acgiklayict kuram gelistirmektir (Kocabiyik,

2016).

GK’nin temel amaci bir kuram olusturmaktir (Glaser & Strauss, 1967; Urquhart vd.,2010).
GK’nin degeri, incelenmekte olan konu, sorun, olay, olgu vb. kavramsal bir genel bakis agis
saglamaktadir. Onemli goriilen konu, sorun, olay, olgu vb. hakkindaki diisiincelerin ifade edilmesine
firsat saglar. Yeni bilgiler elde etmek arastirmacilar1 diisiince kazanmak ve derin diisiinmeye
yonlendirici yetenege sahiptir. GK’nin bu yetenegi, GK’y1 niceliksel veya niteliksel metodolojilerden
iistiin kilmaz. Aksine tamamlayicidir. GK yorumlama, agiklama, konu, sorun, olay, olgularin altinda
yatan nedenler vb. ile genel bir bakis saglayarak, nitel arastirmacilara kuram gelistirmek i¢in sistematik
bir metodoloji sunar. Bdylece arastirmaciy1 ¢oklu bakis agilarinin dogrulugu ve yorumlanmasiyla, nitel

aragtirmanin endiselerinden kurtarir (Mills vd., 2006; Noble & Mitchell, 2016). GK arastirmasinin amaci
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da konu, sorun, olay, olgulardaki ana unsurlar1 ortaya ¢ikarmak ve varsa 6nemli bir alandaki sorunu
¢ozmektir. Bu ¢6ziim ¢ekirdek kategori olarak bilinir (Hernandez, 2009). Amaca ulasmak i¢cin GK’nin,
temeli nitel veri toplama ve verinin analizine baglidir. Kuramin metodolojik giicii, veri toplama ve
analizinin gerceklestirilmesinin mantiksal olarak ifade edilmesinde, hata ve eksikliklerin diizeltilmesi,
analitik diisiincelerin rafine edilmesinde ise, temel sosyal ve toplumsal konularin incelenmesi igin
araglarin dogal ortamlarinda, psikolojik siireglerinde ve orta siireli de olsa gegerli olabilecek kuramlar
olusturmaya dayanmaktadir. Ote yandan, nitel verilerin analizinde kodlama adimlar1 da bulunmaktadir.
Bu adimlar GK’nin diger metodolojilerden ayirt edicilik sinirlaridir. GK’nin sinirlari ise, eszamanli veri
toplama, analiz, karsilagtirmali metodolojilere dayanma, kategorilerin ilk analiz ile kullanilabilmesi,
verilerin kodlanmasi ile ilk taslagin yazilmasi, diisiince gelistirmek icin 6rnekleme, alanyazin taramasi
ve kuram olusturmadir (Jergensen, 2001). Veri toplama ve analiz es zamanl olarak gerceklesir. GK,
olgular1 agiklama potansiyeline sahip oldugu i¢in kodlama olgularin agiklandigi mekanizmalardir.
Kodlama, agiklayici bir ¢ergeve saglamak i¢in gelismis kavramlarin kullanilmasidir (Birks vd., 2019).
Kodlar elde edilen verilerden gelistirilir. Onceden var olan kavramsallastirmalar kullanilmamaktadir
veya kullanilmamalidir. Bu kuramsal duyarlilik olarak bilinir. Kuramsal duyarlilik arastirmacinin
icgoriisiinii ifade eder. Duyarlilik, aragtirmacinin verilere anlam verebilmesi, verilerin ne sdyledigini
anlayabilmesi ve neyin ilgili neyin ilgisiz oldugunu ayirabilmesi ile ilgilidir (Mills vd., 2006; Noble &
Mitchell, 2016).
Glaser ve Strauss’un Goriis ve Katkilari

GK i¢in ontolojik ve epistemolojik inanglar, postpozitivist, insact ve yorumsamaci
yaklagimlarin bir ¢ergevesi olarak ele alan goriisler bulunmaktadir (Heath & Cowley, 2004; Levers,
2013). Yine de Glaser ve Strauss’un GK’nin temellerinin anlasilmasinda 6nemli katkilar1 ve gortsleri
oldugunu belirtmek gerekir. GK, yasamda ne olmasi gerektigini anlatmak yerine, elde olunan veriler ile
belirli bir zamanda gergekte neler oldugunun arastirtlmasina ve kuram tretmeye dayanmaktadir
(McCallin, 2003; Mills vd., 2006). Bundan dolay1 Glaser ve Strauss, toplanan verilere dayali bir kuramin
olusturulmasini saglayan es zamanli veri toplama ve analizini, GK adiyla, dnceden var olan kavramlar
test etmek yerine, kuram olusturmay1 amagclayan bir metodolojiyi ortaya koymuslardir. Glaser, GK’y1
bir kesif metodolojisi olarak tanimlarken (Aldiabat & Le Navenec, 2018) Strauss’da, Corbin ile birlikte
de Mills, Bonner ve Francis’in goriislerini gelistirerek, gelismis GK’ya ulagmiglardir (Charmaz, 2006;
Holton, 2008; Ramalho vd., 2015). GK’nin gelismis GK disinda, Temelli Kuram, Boyutsal Analiz,
Yapilandirmaci Temelli Kuram ve Durumsal Analiz gibi GK’nin gelistirilmis farkli versiyonlar1 da
bulunmaktadir (Aldiabat & Le Navenec, 2018). Strauss ve Corbin, GK arastirmalarini, nitel bir
caligmada veri toplama ve analizin giivenilirligini ve gegerliligini saglamak i¢in gereken belirli nicel
tekniklere kars1 duyarli hale getirmistir. Ancak GK’y1, Glaser ve Strauss’un gelistirdigi varsayilsa da
ampirige yonelik goriisleri elestirilmistir (Charmaz, 2006; McCallin, 2003). Charmaz (2005), GK
metodolojisinin nitel arastirmalarin ilerlemesinde 6nemli igerikler sundugunu ve Glaser'in arastirma

sorularini, hipotez testlerini ve tekniklerini sorgulamis ve GK arastirmasi i¢in onceden hazirlanmis
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sorular1 veya agiklamalar1 zorlamadan veri toplanmasinin ve analiz edilmesinin gerekliligini belirtmistir
(McCallin, 2003).

GK’da bir hipotezi test etmek yerine verilere dayali bir kuram gelistirme hedefi bulunmaktadir.
Ancak yaklagimlar bazi yonlerden farklilik gdstermektedir. Veri toplama ve analizden 6nce yapilan
alanyazin taramasinin ampirik farkliligi bunlardan birisidir. Glaser ve Strauss, GK’y1 ilk kez
tanittiklarinda, GK kapsaminda, veri toplamaya baslamadan once ve hatta arastirmanin sonraki
asamalarinda da alanyazin arastirmasina acikg¢a karst cikmislardir. Glaser ve Strauss, GK’in
asamalarindan birisi olan kategorilerin ve adlarinin engellenmemesi veya karistirilmamasi i¢in aragtirma
yapilan alanla ilgili kuram ve alanyazini g6z ardi etmenin gerekliligini dnermislerdir. Diger bir deyisle,
bir alanyazin taramasindan ka¢inmanin, alanyazindaki kurama gore dayatmak yerine verilerden ortaya
cikmasina izin verilmesi gerekliligini vurgulamislardir. Ancak sunduklart 6nerilere karsin, Glaser ve
Strauss, veri toplamaya baglamadan Once alanyazin taramasi yapilmasi konusundaki tutumlarinda
birbirleriyle diisiince ayriligina da girmislerdir (Holton, 2008; Mills vd., 2006; Ramalho vd., 2015).

Glaser ve Strauss, arastirma sorularinin ampirik durumlar1 incelemekten kaynaklanmasi
gerektigini, timdengelimli hipotez testinin yeni kuramsal yaklasimlar gelistirmeyi engelledigini ve
bdylece arastirma sonuglariin kalitesini, uygunlugunu ve kullanisliligini azalttigini 6ne siirmiiglerdir
(Charmaz & Thornberg, 2021). ileri siirdiikleri diger goriisleri i¢in Glaser ve Strauss’un arastirmanin
nasil yapilmasi gerektigine yonelik katki ve goriisleri alanyazindan izlenebilmektedir. S6z gelimi
Glaser’a gore veriler, onyargili yorumlamay1 onler ve kuramin gelismesine onciiliik eder. Boylece, veri
ile veri, veri ile kavram, kavram ile kavram ve mevcut kuramlar ile olusturulan kuram ayrimlagtirilir
(Jorgensen, 2001). Glaser ve Strauss, alanyazin incelemelerine yaklasim konusundaki farkliliklarina
karsin yine de aragtirma sonucunda bir kuram kesfetmenin ortak bir temel olmasi gerekliligini de
savunmuglardir (Ramalho vd., 2015; Ruppel & Mey, 2015). Glaser ve Strauss ¢aligmalarinda, toplanan
verilere dayal1 bir kuramin olusturulmasini saglayan es zamanli veri toplama ve analiz metodolojisini
olusturmuslardir. Onceden var olan kavramlar test etmek yerine kuram olusturmay1 amaglayan bir
metodolojinin varligina génderme yaparak, kuramin nasil uygulanmasi gerektigine katki saglamislardir.
Katk1 ve gortislerinin basinda, GK’y1 diger arastirma metodolojilerinden ayiran 6zellikleri gelmektedir.
Siirekli karsilagtirmali analiz ve kuramsal 6rnekleme gibi birkag benzersiz metodolojik unsurlar icermesi
ozelliklerin baginda gelmektedir (Dunne, 2011; Ruppel & Mey, 2015). GK igin kavramlar, kategoriler
ve Onermeler gibi iic temel unsur (diger unsurlarin genis Ozeti izleyen kisimda belirtilerek
degerlendirilmistir) bulunmaktadir (Pandit, 1996). GK’nin benzersiz 6zelliklerinden birisi de veri
toplama ve analizinin dinamik ve etkilesimci olmasidir. Belirtilmeye calisilan 6zellikler GK’in
kullanilmasinin zor olabilecegi onyargisini giindeme de getirebilir. Gergekten en sorunlu konulardan
biri, GK’yla galisilmasi sirasinda mevcut alanyazinin nasil ve ne zaman kullanilmasi gerektigi ile

ilgilidir (Dunne, 2011).
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Glaser ve Strauss, GK’nin altinda yatan varsayimlar agikca ifade etmemislerdir. Ancak, yine
de bazi varsayimlar yapilan c¢aligmalardan elde edilmektedir. Bu dogrultuda GK’nin temel
varsayimlarini $6yle 6zetlenebilir (Charmaz, 2006; Eaves, 2001; Glaser & Strauss, 1967):

* Sosyal ve sosyal psikolojik siireclerin kesfedilmesiyle yapilandirilir.

* Aragtirmanin veri toplama ve analiz asamalar1 es zamanl olarak yiiriitiiliir. Arastirmanin hem

stiregleri hem de ¢iktilari, mantiksal olarak ¢ikarsanmis kuramsal verilerden sekillenir.

* Analitik siiregler, 6nceden var olan kuramlarin dogrulanmasi yerine kesif ve kuramsal

gelistirmeyi hizlandirir.

» Kuramsal 6rnekleme, kavramsal kategorileri ayrimlastirir ve detaylandirir.

* GK, yalnizca siiregleri incelemeyi amaclamaz, ayn1 zamanda toplumsal yasami kuramsal

olarak anlamlandirmanin kendisinin de bir siire¢ oldugunu varsayar

Bir nesnel kuramin kesfedilebilmesi veya ortaya c¢ikmasma izin verilebilmesi igin
arastirmacinin bir sekilde arastirma siirecinden ‘uzak tutulmasi’ gerektigi diisiincesi, pozitivist/post-
pozitivist epistemolojinin konular1 arasindadir. Ancak arasgtirmacinin, metodolojilerin  uygun
kullanimiyla arastirma sonuglarindan arindirilabilecegi diisiincesi, 6zellikle nitel arastirmalarda biiyiik
Olciide tartismalidir. Nitel aragtirmada, epistemolojik siire¢ etkilesimsel ve yapisal oldugundan,
arastirmacinin arastirma sonucu tizerindeki etkisi daha kolay fark edilebilir. Ancak temelde bilgiyi
anlamay1 yorumlama olarak gérmek ve/veya elestirmek i¢in, yorumlamanin tarihsel ve kiiltiirel olarak
konumlanmasinin kabul edildigi hermenoétige bagvurmak gerekmektedir (Ramalho vd., 2015). Niteliksel
metodolojiler, konularin derinlemesine ve ayrintili olarak ¢aligilmasini kolaylastirmasi, yorumlayici ve
deneyimlere dayanan sosyal olgularin incelenmesine yonelik genis bir yaklagim saglamasi gibi
gerekeeler, GK icin de gegerlidir (Holton, 2008). Ciinkii Glaser ve Strauss GK’y1, kuram ve arastirma
arasindaki agikligi kapatmak ve sosyal bilimcilerin kuram tiretme kapasitesini gelistirmek tizerine
tasarlamiglardir (La Rossa, 2005). Bu temel gerekgeler sinirinda, GK’nin arka plan1 bazi unsurlar
temelinde deger ve amag, veri analizi, alanyazin taramasi, aragtirmaci (Glaser & Strauss, 1967;
Goulding, 2000; Kenny, & Fourie, 2014) gibi temel unsurlar asagida agiklanacaktir.

Metodolojik Tasarim

GK sosyoloji temellidir. Sosyoloji ve kuram arasinda, davranisi tahmin edebilmek ve
aciklayabilmek, yararl olmak, pratik ampirikte kullanilabilir olmak, arastirmaciya durumlar1 anlamasin
ve kontrol etmesini saglamak, davranisa iliskin bir bakis a¢is1 saglamak, verilere yonelik olarak alinacak
onlemler i¢in rehberlik etmek ve bir metodoloji saglamak {izere belirli davranig alanlari iizerinde
aragtirma yapmak gibi iliskiler bulunmaktadir. Dolayisiyla sosyolojide kuram, arastirmada verilerin ele
alinmasina yonelik bir stratejidir (Glaser & Strauss, 1967). Buna karsin, GK’nin elestirisinin ana odagini
kuram kavrami olusturmustur (Thomas & James, 2006). Glaser ve Strauss GK’nin, verilerden
tiimevarimsal olarak tiiretilen, kuramsal detaylandirmaya tabi tutulan bir dizi kritere gére kendi alaninda
yeterli olduguna karar verildigi (Haig, 1995) hem hiyerarsik hem de yinelemeli oldugu i¢in kuram

kavramini kullanmistir (Eaves, 2001; Wolfswinkel vd., 2013).
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Glaser’a gore GK, genel bir sorun alanina yonelik sosyolojik bir bakis acisi ile baslar (Age,
2011). Ancak biitiin siireclerin temellerini, verilerle elde edilecek Orneklemin belirlenmesi
olusturmaktadir. Diger bir deyisle, GK’nin temelleri, 6rnekleme ile veri toplama siirecinin sonunda
ortaya cikarilan verilerin kodlama ve analizinin siirekli karsilagtirmasina dayanmaktadir. Glaser ve
Strauss’un terminolojisi su sekilde dzetlenebilir: Verilerdeki olgular kategorilere ayrilir. Arastirmaci,
her bir olay1 aymi kategorideki dnceki olaylarla karsilagtirarak kategorilerin kuramsal &zelliklerini ve bu
ozelliklerin boyutlarii gelistirir. Arastirma ilerledikce, veriler karsilastirilir. Kuram 6rnekleme ve
siirekli karsilastirma siiregleri, ortaya ¢ikan kuramin sinirlari, kuramsal doygunluga ulasilincaya kadar
devam eder. Notlar (kategorilerle ilgili diislincelerin kayitlar1) ve kategorilerin kendileri olusturulacak
olan kuramin temelini olusturur (Partington, 2000). Bu aciklamalar 6rneklemi, GK’nin metodolojik
ilkelerinden birisi olduguna yonlendirmektedir. Orneklem, bir kuramin gelistirilmesi ve iyilestirilmesi
icin gereklidir. Verilerin kaynagini olusturacak olan temellerdir. Bu dneme karsin, 6rneklem igin
eszamanlilik tanimlamalar: siireglerin hangi yollarla ve nasil yiiriitiilecegine iliskin belirsizlikler s6z
konusudur (Breckenridge & Jones, 2009). Bu elestiriye karsin yine de GK arastirmalarinda bazi
metodolojik ilkelerin bilinmesi gerekmektedir. Bu ilkeler ve agiklamalar su sekildedir (Holton, 2008;
Glaser & Holton, 2004):

*Kuramsal hassasiyet; Arastirmacinin, verilerden kavramlar tiretme ve bunlar1 genel olarak
normal kuram modellerine gore iliskilendirme yetenegi,

sArastirmanin baslangi¢ diisiincesi; Arastirmacinin mevcut kuram veya arastirmacinin
kavramlara dnyargili olmamasi,

*Veri tiirlerini ve kaynaklarim1 kullanma; Verilerin toplanmasi, veri analizi iizerinde
alanyazindan olabildigince kaginmak;

*Veri toplama siirecinin belirlenmesi; Arastirmacimnin verileri topladigi, kodladigi, analiz
ettigi ve ortaya ¢ikan kurami gelistirmek i¢in hangi verileri toplayacagina ve onlari nerede kullanacagina
karar verdigi,

*Acik kodlama; Verilerde ortaya ¢ikan dnemli kodlar1 belirlemek igin verilerin satir satir agik
kodlanmasinin yapilmasi, verilerin miimkiin olan her sekilde kodlanmasi,

*Siirekli karsilastirma; Sistematik ve acik kodlama ve analitik prosediirler yoluyla kuramin
iiretilmesini saglar. Siireg, ii¢ tiir karsilastirmay1 icerir. ilk olarak, altta yatan tekdiizelik ve degisken
kosullar1 olusturmak igin arastirilanlar karsilastirilir. Tekdiizelik ve kosullar, iiretilen kavramlar ve
hipotezler haline gelir. Ardindan, kavramin yeni kuramsal ozelliklerini ve daha fazla hipotezi
olusturmak icin kavramlar olayla karsilagtirilir. Amag, kavramlarin kuramsal olarak detaylandirilmasi,
doygunlugu ve dogrulanmasi, ozelliklerini gelistirerek kavramlarin yogunlastirilmast ve daha ileri
kavramlarin tretilmesidir. Son olarak kavramlar, kavramlarla karsilastirilir. Amag, bir¢ok kavram
se¢eneginin bir dizi gostergeye en iyi sekilde uymasini saglamaktir.

*Gostergelerin degisebilirligi; GK, arastirilanlar arasinda siirekli karsilagtirmalar yapan

kavram gosterge modeline ve bir kez kavramsal kod olusturulduktan sonra, olaylardan yeni ortaya ¢ikan
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kavrama dayamir. Bu, arasgtirmaciy1r gostergeler arasindaki anlamin tutarlilifindaki benzerlikler,
farkliliklar ve derecelerle yiizlesmeye zorlar. Bu da kodlanmis bir kategori ve bu kategorinin
Ozelliklerinin baglangic1 ile sonuglanan altta yatan bir tekdiizelik olusturur. Daha fazla olaym
karsilagtirilmasindan kavramsal kodlara kadar, kod en iyi uyumu elde etmek i¢in keskinlestirilirken, kod
dogrulanana ve doymus olana kadar daha fazla 6zellik {iretilir.

*Cekirdek kategori; Arastirmaci verileri, ardindan olaylar kategorilerle karsilagtirmaya devam
ederken, bir c¢ekirdek kategori olugsmaya baglar. Arastirmanin odak noktast olan sorun etrafindaki
varyasyonlarin ¢ogunu agiklayan bu temel degisken, daha fazla segici veri toplama ve kodlama
cabalarinin odak noktast haline gelir. Ana sorunun nasil ¢oziildiiglinii aciklar.

*Secmeli kodlama; Coziimlerin ortaya ¢ikisi, secici kodlamanin baslangicini isaret eder.
Arastirmact acik kodlamayi durdurur ve kuram iiretmek i¢in kodlamay1 yalnizca temel degiskenle
yeterince anlamli sekillerde iligkili olan degiskenlerle sinirlandirir. Segici kodlama, ancak arastirmaci
temel degiskeni kesfettiginden emin olduktan sonra baglar.

*Sinirlandirma; Aragtirmaci temel degiskeni belirler, sonraki veri toplama ve kodlama, ortaya
¢ikan kavramsal gerceveyle ilgili olanla sinirlandirilir. Bu segici veri toplama ve analiz, arastirmaci
cekirdek degiskeni, Ozelliklerini ve kuramsal baglantilarin1 diger ilgili Kkategorilerle yeterince
detaylandirip biitlinlestirene kadar devam eder.

*Not alma; GK’daki, veri analiz siirecine paralel olan kapsamli ve sistematik bir not alma siireci
araciligiyla kolaylastirilir. Notlar, veriler ve kategoriler arasindaki kavramsal baglantilar hakkinda
kuramsal notlardir. Kuramsal notlarin yazilmasi, kuram olusturma siirecindeki temel asamadir.
Arastirmaci, kodlamadan sonra dogrudan siralamaya veya yazmaya giderek bu asamayi goz ardi
etmemelidir.

*Kuramsal kodlama; Verilerin kodlama yoluyla kavramsallastirilmasi, kuram gelistirmenin
temelidir. Verilerde ifade edilen olaylar, kuramsal kategoriler olusturmak igin siirekli karsilastirma
metodolojisi kullanilarak analiz edilir ve kodlanir. Veri ve kuram arasindaki temel iligski kavramsal bir
koddur. Kod, verilerdeki bir dizi ampirik gdstergenin altinda yatan modeli kavramsallastirir. Kodlama,
verileri parcalara ayirip kavramsal olarak gruplandirir ve ardindan verilerde neler oldugunu aciklayarak
kuram haline getirir, arastirmaciyr ampirik diizeyden uzaklastirir. Kodlar, aragtirma alaninin ampirik
0ziinii kavramsallastirir. Kodlar biitiinlestirici ve yeni bir bakis agis1 saglar. Arastirmaciya kavramlar ve
bunlarin karsilikli iligkileri hakkinda da kavramsal diizeyi korumasina yardimc1 olurlar.

*Siralama ve yazma; Arastirmaci, siirekli karsilastirmali kodlama siireci boyunca, kategorilerin
ortaya cikardigi diisiinceleri notlar bigiminde siralar ve yazar. Arastirmaci, kategorilerin kuramsal
doygunlugunu elde ettikten sonra, ana kategori, ozellikleri ve ilgili kategorilerle ilgili ¢cok sayida notu
gozden gecirmeye, siralamaya ve biitlinlestirmeye devam eder. Siralanan notlar, biitiinlesmis bir
hipotezler dizisi araciligiyla kuramin tam olarak ifade edilmesi i¢in kuramsal bir taslak veya kavramsal
gergeve olusturur. Bu tiir notlar, kuramin diisiinsel temelidir. Notlarin kuramsal siralamasi, sunum veya

yazma i¢in kuramm formiilasyonunun anahtaridir. Siralama 6nemlidir; par¢alanmis verileri tekrar bir



Nitel Sosyal Bilimler-Qualitative Social Sciences 2023 5(2) 191-210 202

araya getirir. Temellendirilmeye calisilan kuram, yazilan notlar ve tasnif edilmesiyle ortaya gikar.
Kuram, notlardan kategorileri ve 6zellikleri benzerliklere, baglantilara ve kavramsal siralamalara gore
ana hatlar1 olusturur. Kodlama yoluyla, taslagi sekillendiren modeller ortaya ¢ikar.

*Siralama yoluyla gelistirilen analitik kurallar; Kodlama degiskenler arasindaki iliskiyi ve
analitik kurallar ortaya ¢iktik¢a, kuramin olusumuna rehberlik eder. Analitik kurallar islemleri
detaylandirir, odaklart belirler, verilerin ve kavramlarin kullanimimi sinirlandirir, seger, ne yapilmasi
gerektigini hatirlatir, takip eder ve kurami olustururken ana temaya bagli kalmak ve onu takip etmek
icin gerekli disiplini saglar.

«Ilerleme hiz1; Temellendirilmis bir kuramn olusturulmasi zaman alir. Kuram, kodlama, analiz
etme ve veri toplama siirecindeki degisimler ile olgunlasir ve daha sonra notlardan ortaya cikar.

Veri Analizi

Veri analizi sirasinda kullanilacak olan veri kaynaklari, kavram ve kategoriler ortaya ¢ikana
kadar kullanilir. Bu nedenle, arastirmanin basinda katilimci veya veri kaynagi sayisinda herhangi bir
sinirlama yoktur. Arastirmaci, arastirilan kavramlar hakkinda yeni bir sey ortaya ¢ikmayana kadar
goriisiilen katilimcilart segmeye devam eder. Dolayisiyla 6rneklem biiyiikliigiinii belirleyecegi i¢in
katilimeilarin segimi ve veri kaynaklari, ortaya ¢ikan kuramsal biitiinliigiin bir fonksiyonu olacaktir. Bu
nedenle, GK iginde 6rnekleme, ortaya ¢gikan kuram tarafindan yonlendirildigi i¢cin amagli olmaktan ote
kuramsaldir (Cutcliffe, 2000; Glaser & Strauss, 1967). Bu arada veri kaynaklari igin veri analizinden
bahsetmek de yerinde olacaktir. GK’da veri analizinin ii¢ asamasi bulunmaktadir. Bunlar sdylece
siralanmaktadir (Hernandez, 2009; Noble & Mitchell, 2016):

*Acik kodlama; bu asama, kavramlarin ve anahtar ifadelerin belirlenip vurgulandigi ve alt

kategorilere, ardindan kategorilere tasindigi kodlamayi igerir. Bu veriler kavramsal bilesenlere

ayrilir ve arastirmaci okuduklarini ve anladiklarii kuramsallagtirmaya veya yansitmaya
baslayabilir ve verileri anlamlandirabilir. Her bir katilimcidan elde edilen veriler benzerlikler
agisindan siirekli karsilastirir.

*Eksenel kodlama; bu asamada kategoriler arasindaki iliskiler belirlenir ve baglantilar

tanimlanir.

*Secici kodlama; bu asama ise, temel kategorinin belirlenmesini ve diger kategorilerle

iliskilendirilmesini icerir. Iliskiler dogrulanmali ve kategoriler rafine edilmelidir. Kategoriler

daha sonra bir araya getirilir ve bir GK tanimlanir.

GK aragtirmalari, kategorilerin belirlenme siirecinde yapisalci anlatim kavramlar1 veya sabit bir
dizi yapisal 6ge ile sinirh degildir. Veriler i¢in katilimeilara bagvuruldugunda, verilerin su sekilde elde
edilmesinin daha yerinde olacag1 bildirilmistir.

*Yonlendirme (katilimeilarin, yer, zamansal gergeve, ilk olay durumu ile ilgili ayrintili bilgi

verilmesi i¢in yonlendirilmesi),

*Karmagiklik (katilimcilari, sorunlarin kokenlerinin birden fazla olabileceginin bilinerek

yonlendirilmesi),
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*Degerlendirme (bilginin katilimcinin bakis agisindan énemli oldugunun ve bilginin sunulmaya

deger oldugunun bilenerek degerlendirilmesi),

*(oziiniirlik (verilerin degerlendirmeyle ¢alisilmasi) ve kodlamadir (verilerin siniflandirilarak

hepsini kapsayici bir kavramsal kodun verilmesi). Kodlama i¢in alanyazinda asagida belirtilen

sorularin da sorulmasinin yonlendirici ve yararli olabilecegi bildirilmistir (Heath & Cowley,

2004; Ruppel & Mey, 2015).

*Ne? (Buradaki sorun nedir? Hangi olgu ele alinmaktadir?)

*Kim? (Hangi kisiler veya aktorler isin i¢inde? Nasil bir rol oynuyorlar? Nasil etkilesime

giriyorlar?)

*Nasil? (Olgunun hangi yonleri ele aliniyor veya alinmiyor?)

*Ne zaman/ne kadar/nerede? (Zamanin énemi nedir?)

*Neden? (Hangi nedenler verilmis veya ¢ikarilmis olabilir?)

*Hangi yollarla? (Kisiler konu veya sorunun ¢6ziimii amaca ulagsmak i¢in hangi metodolojiler,

taktikler ve stratejiler kullaniliyor?) ve hangi nedenle, hangi amaca ulasilmak i¢in konuyu veya

sorunu ¢dziiyorlar?

GK’da, aragtirmadan ortaya ¢ikan toplanan verilerle temellendirilmesi veya gerekgelendirilmesi
oldugu i¢in kuramlarin test edilmesinin aksine, arastirma siirecini yonlendirmek i¢in neler olduguna dair
onyargil diisiinceler yoktur. Kuram arastirma siirecinin kendisi sirasinda iiretilir ve bu siire¢ tarafindan
dogrulanir. Bu nedenle, daha Once arastirilmamis veya mevcut aragtirmalarin 6nemli eksikliklerinin
oldugu ve yeni bir bakis agisinin arzu edilebilecegi alanlarin arastirilmasi igin idealdir. Arastirilan
konuya iligkin betimleyici agiklamalar sunmak yerine, arastirilan olguya iligskin bir agiklama arayisinda
olmasiyla da diger nitel yaklagimlardan ayrilmaktadir. GK siirecinde, arastirma tasarlanirken agik uglu
bir soru sorarak ise baglanmaktadir: ‘Ne oluyor?’ arastirma sorusunun cevabi daha sonra tiimevarim
yaklagimi olarak adlandirilan arastirma siirecinin kendisiyle ortaya ¢ikar. Soru, durumun agiklamasini
kesfetmek icin metodolojik bir yaklagimi saglamis olunur (Harris, 2014). Verilerden neler olduguna dair
diisiinceler ortaya ciktikca gbzlemlenen veriler i¢in olasi agiklamalar olusturulur. Bu siire¢ kuramsal
ornekleme olarak bilinir. Orneklemenin nasil yapildigini yansitir. Bu agiklamalar dogrultusunda
kuramsal 6rnekleme i¢in su siranin izlenmesi 6nerilmektedir (Glaser & Strauss, 1967; Heath & Cowley,
2004):

*Bilgi saglanabilecek kisilerin belirlenmesi ve veri toplanmasi,

*Toplanan verilere yonelik kuramsal duyarlilik sayesinde cevaplanmasi gereken baska sorularla

birlikte agiklamalarin belirlenmesi,

*Ortaya ¢ikan sorulara cevap verebilecek baska katilimcilarin belirlenmesi ve ortaya g¢ikan

verilerin degerlendirilmesi,

*Kuramsal Orneklemeyi artirmak igin daha fazla veri toplama ve veriler ile kuramin

betimlenmesi.
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GK {izerinden aragtirmaya baglamadan oOnce konunun kapsaminin belirsiz de olsa
aciklanmasi/bilinmesi 6nemlidir. Ancak spesifik sorular, arastirma siirecinin herhangi bir agamasinda
ortaya cikabilir veya degistirilebilir. Konunun kapsami agisindan, arastirma sorularina sahip olmak,
bityiik fayda saglayacaktir. Ote yandan, kesin olarak tanimlanmis bir dizi arastirma sorusuna sahip
olunmasinin ayr1 katkis1 vardir. Diger bir deyisle, iyi tanimlanmis bir aragtirma problemi ve sorusu ile
incelemeye baglamak, cevaplanabilir aragtirma sorularinin asamali olarak iyilestirmesine olanak
taniyacaktir (Wolfswinkel vd., 2013). Veri toplama ve analiz eszamanlidir. Arastirmaci, verilerdeki
benzerlikleri ve farkliliklar1 arar, ortaya ¢ikan kuramsal kavramlari agikliga kavusturmak i¢in soru sorar
ve bundan sonra nereye gidecegini planlar. Bu siire¢, zaman ve sabir gerektirir etkili organizasyon
becerisine ve zaman ydnetimi becerilerine sahip oldugunda daha kolay ilerler (Mc Callin, 2003; Pandit,
1996).

Alanyazin Taramasi

GK alanyazin taramasi i¢in iki agamanin varligina dikkat ¢cekmektedir. Bunlardan ilki sistematik
bir alanyazin taramasinin veri setine dahil edilmesi ve/veya hari¢ tutulmasina yonelik kriterlerin
tanimlanmasidir. Tanimlamada, arastirma kapsaminin yani sira verileri aragtirmaya dahil etme /harig
tutma Olgiitlerinin belirlenmesi gerekmektedir. S6z gelimi, bir yaymn organmin etki faktorii, yayn
organlarmin tiirlerini kisitlayabilir veya tasnif edilmek iizere yayinin belirli bir zaman ¢ergevesi iginde
degerlendirilmesi (6rnegin, son on yil iginde) olarak belirlenebilir. Ikincisi ise alanyazin kapsaminda
uygun arastirma alanlariin tanimlanmasidir. Bu alanlar psikoloji gibi oldukga genis olan disiplinleri
kapsayabilir. Arastirilan konunun dogasina ve belirli aragtirma sorularina bagli olarak alanyazin,
disiplinler aras1 olabilecektir. Disiplinler arasi incelemeye hangi arastirma alanlarinin dahil edilmesinin
uygun oldugunu bulmak i¢in ideal olarak olusturulan alanlara egemen olunmasi gerekmektedir.
Alanyazin taramasinda, aranan kavramlarin bazi temel es anlamlilarinin oldugu veya kapsamin ilk
asamada yeterince belirlenmedigi ortaya ¢ikabilir. Bu durum, tanimlama asamasinin bazi adimlarinin
yeniden gozden gegirilmesi gerektigi anlamina gelir. Dolayisiyla, bu durum rutin olarak yinelemeyi,
yani tanimlama adimlarindan birinde diizeltmeleri veya ayarlamalar igerebilecektir. Arama yapilirken,
aramalar1 ve kavramlari, kaynaklarin ne oldugunu ve sonuclarini arsivlemek onemlidir. Alanyazin
aramasi ile ulasilan kaynaklardan benzer olanlar veya uygun olgiitlere uymayanlar elenmelidir. Bu
eleme, kaynaklardan baslik, 6zet veya daha fazlas1 okunarak yapilabilir. Kaynak, 6rnekleme kalitesini
daha da zenginlestirmek icin her yeni secilen makalede se¢gme asamasindaki eleme siirecleri
tekrarlanmalidir. Yeni ilgili makaleler son buluncaya kadar veya diger bir deyisle, verilere ulagma
titkenene kadar siire¢ tekrarlanmalidir. Bu asamada makale se¢imi standardi olarak aranan kavram ile
en az %90 ortiismesi gerekmektedir (Backman & Kyngis, 1999; Pandit, 1996; Wolfswinkel vd., 2013).
Arastirmaci

GK arastirmasi, gergeklerin bildirilmesi degil, kavramlar arasindaki iligkiler hakkinda olasilik
ifadelerinin tiretilmesidir. GK arastirmacisinin yetenegi de verinin detayini geride birakarak, kavramlari

verinin lizerine ¢gikartmasi ve somut bir alandaki davranisin altinda yatan gizli sosyal oriintiiyii agiklayan
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bir kuramla biitiinlestirerek soyutlamasina baghdir. GK ¢aligmasinin sonucu, gergeklerin bildirilmesi
degil, kavramlar arasindaki iliskiler hakkinda olasilik ifadelerinin iiretilmesidir. Bu nedenle, GK’ya
yonelik girisimlerin kalitesi, caligmanin metodolojik eksiksizligine, arastirma sorularinin énemine ve
analistin keskinligine gore degisecektir (Age, 2011; Holton, 2008; Ruppel & Mey, 2015). Bu yiizden
GK’nin amacimin netlestirilmesi, kuramsal sinirlart belirleyecektir. GK arastirmacisi, kavramin tam
olarak anlagilmasini saglamak i¢in daha fazla gériisme yapilan kisi/veri kaynagi arar. Bu nedenle,
kuramsal 6rnekleme, GK siirecinin ayrilmaz bir pargasidir. Ancak, aragtirmacinin daha fazla kuramsal
ornekleme icin bir rehberlik gérevi gormesi, veri toplamaya ve analiz etmeye baslamadan 6nce de
GK’nin gelisen bir kuram olmadigi, aksine siirece uydugunun farkinda olmasi gerekmektedir. GK
kullanan arastirmacinin, 6nemli kisilerle goriiserek 6rnekleme siirecini baslatmasi yerinde olacaktir.
Burada 6nemli kisi kavrami; ihtiya¢ duyulan bilgi ve deneyime, yansitma yetenegine sahip, kendini
ifade edebilen, goriisme yapmak i¢in zamani olan, bilgi sahibi olan ve arastirmaya katilmaya istekli
ozelliklere sahip olanlar1 anlatmaktadir (Cutcliffe, 2000; Glaser & Strauss, 1967; Heath & Cowley,
2004).

GK bircok disipline niifuz etmekte ve ampirikte ¢ok cesitli varyantlar sunmaktadir. Cok sayida
secenegin bulunmasi, zaman zaman, Ozellikle de metodolojiyi ilk kullananlar arasinda bir ampirik
soruna veya yanlis anlamalara yol agabilir (Age, 2011; Belgrave & Seide, 2019). Bu nedenle GK’nin
ampirik siireci ile ilgili geliskili goriisleri ve ¢oziilmemis sorunlari oldugu sdylenebilir. Kurami
kullanmak isteyen arastirmacilarin geligkili goriisleri dikkate almalari gerekmektedir. Bu nedenle,
orneklem, yaraticilik, doniistiirme ve alanyazinin kullanimi gibi dort temel konunun tanimlanmasi
gerekmektedir. Arastirmacilarin, arastirma sorularini dikkate almalar1 ve karar vermeleri gerekir. GK
aragtirmacilari, kavramsal olarak yogun kuram arayislarinda, yaraticilik ve bilgi kullanimlarin
sinirlayan  kisitlamalardan uzak durmalidir. Ayrica aragtirmacilar, metodolojik karmasasindan
kacinmak, kuramsal kodlamanin ger¢eklesmesini saglamak, secgilen metodolojiden herhangi bir sapmay1
aciklamak ve tamimlamak zorundadirlar. Bu tiir bir farkindalik temeli zorunluluk, g¢alismanin
metodolojik titizligini, muhtemelen de arastirmanin genel kalitesini ve bulgularin giivenilirligini
artiracaktir (Cutcliffe, 2000; Heath & Cowley, 2004).

Sonu¢

Ozellikle sosyal olaylarin kdkenlerinin genis kiiltiirel dinamikler ile olustugu diisiiniildiigiinde,
toplumsal olgular toplumdan topluma farklilik gosterecektir. Bilim evrensel olsa da sosyal olgularin
olusumu veya ortaya ¢ikan sorunlarin ¢ézlimii yine o toplum igerisinde olacaktir. Bu yiizden toplumlarin
kendi 6zelinde meydana gelen olgular1 anlamak veya daha 6zele inmek i¢in o toplum igerisinde olgularin
neden oldugu dinamikler ve ¢6zliim yollarinin aranmasi1 gerekecektir. Bu dogrultuda, GK, sosyal bilim
aragtirmalarini oldukga etkileyen ve etkileyecek olan nitel temelli bir arastirma metodolojisidir. GK
temelli bir arastirma, arastirmaci ve verilerin alindig1 katilimeilar arasinda iletisim ile uygulamadan
gelen bilgileri sistematize ederek yeni sosyal olaylar1 anlamada ve betimlemede kullanilacak, yeni

kuramlarin olusmasina 6nemli katkilar sunacaktir. GK aragtirmalarinda beklenen yararlarin elde
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edilmesi, uygulanabilirligine baghdir. Bu yiizden, GK’nin kuramsal arka planinin belirlenmesi,
arastirmacilara rehberlik edecektir. Ote yandan uygulama siirecinde bulgularin elde edilecegi kuramsal
orneklemin belirlenmesi veya bulgular i¢in 6rneklemin genisletilmesi, degerlendirilebilecek daha genis
bulgulara ulagilmasinda énemli bir unsur oldugu belirtilmelidir. Ancak, ilk 6rneklemin (katilimcinin)
konu ile ilgili genis bilgisi olandan baslanilmasi bulgularin ve daha sonraki 6rnekleme ulagilmasinda bir
temel olusturacaktir. Arastirma konusunun belli olmasi veya arastirma siirecinde, GK’nin tasarimini
etkileyecegi diisiincesiyle, alanyazina basvurulmasinin 6telenmis olmasi veya hala tartisiliyor olmasi
arastirmacilar i¢in oldukga zorluk cikartabilecektir. Bunun i¢in arastirmacilarin alaninda oldukca yetkin
ve yeterli olmasi1 beklenmektedir. Bu dogrultuda arastirmaci bir 6rnek olarak GK asamalarini izlediginde
veya gelistirecegi yeni bir metodolojiyle olgulara yonelik ileri siirebilecegi yeni bir kuram gelistirebilir.
Diger bir deyisle, uygulamadan gelen bilgilerin sistematize edilmesini saglayan yeni bir kuram
toplumsal olaylarin anlasilmasinda ve tanimlanmasinda 6nemli katkilar saglar. Ancak, sosyal olgularin

siirekli degismesi, ileri siiriilecek kuramlarda yeni arayislart gerekli kilacaktir.
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