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Okul yoneticilerinin yasam doyumlar1 ve bilingli farkindaliklar1 arasindaki iliskinin
belirlenmesi amaglandig1 bu ¢alismada iligkisel tarama modeli kullanilmistir. Ayrica okul
yoneticilerinin yasam doyumu ve bilingli farkindaliklarinin cinsiyet ve yoneticilik gorev
tanimma gore anlamli bir gekilde farklilasip farklilagmadigi saptanmistir. Aragtirmanin
katilimeilarin1  kolay ornekleme yontemi ile segilen 113 goniilli okul yoneticileri
olusturmaktadir. Caligmada yasam doyum oOl¢egi ve bilingli farkindalik 6lgegi
kullanilmistir. Verilerin analizinde yasam doyumu ve bilingli farkindaligin cinsiyet ve
yoneticilik gérev tamimma gore anlamh bir sekilde farklilagip farklilasmadiginin
belirlenmesi i¢in t-testi yapilmistir. Ayrica bilingli farkindalik ile yasam doyumu arasindaki
iliskinin belirlenmesi i¢in Pearson korelasyon analizi ve bilingli farkindaligin yasam
doyumunu yordama diizeyini belirlemek icin basit regresyon analizi kullanilmistir.
Caligmanin analizleri SPSS 25.0 programiyla yapilmistir. Calisma sonucunda; kadin
yoneticilerin bilingli farkindaliklarinin erkeklerden, okul miidiir yardimcilarinin bilingli
farkindaliklarinin okul miidiirlerinden anlamli bir sekilde daha yiiksek oldugu saptanmustir.
Ayrica okul yoneticilerinin bilingli farkindalik diizeyleri ile yasam doyumu diizeyleri
arasinda pozitif yonlii anlaml bir iligki oldugu ve bilingli farkindaligin yasam doyumunu
anlaml bir sekilde yordadigi saptanmistir. Okul yoneticilerine yonelik alan yazinda yer
alan c¢aligmalarda bir boslugu dolduracagi diisiiniilmektedir. Yine bu g¢alismada okul
yoneticilerine yonelik planlanacak proje ve caligmalarda bilingli farkindalik ve yasam
doyumunun arttirtlmasima yonelik calismalarinin da 6nemini ortaya koymaktadir. Bu
arastrma sonucunda ortaya c¢ikan bulgular okul yoneticilerine yonelik yapilacak
calismalarda onemli veri saglayacagi sGylenebilir. Arastirmada elde edilen bu bulgular
alanyazindan hareketle tartigilmis ve 6nerilerde bulunulmustur.
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Mindfulness and Life Satisfaction Relationship
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Administrators
Abstract

A relational screening model was used in this study, which aimed to determine the
relationship between life satisfaction and mindfulness of servant managers. In addition, it
was determined whether school administrators’ life satisfaction and mindfulness differed
significantly according to gender and administrative job description. The research
participants consist of 113 volunteer school administrators selected by convenience
sampling method. The life satisfaction scale and mindfulness scale were used in the study.
In the data analysis, a t-test was conducted to determine whether life satisfaction and
mindfulness differed significantly according to gender and managerial job
description.Additionally, Pearson correlation analysis was used to determine the
relationship between mindfulness and life satisfaction, and simple regression analysis was
used to determine the predictive level of mindfulness on life satisfaction. Analyzes of the
study were conducted with the SPSS 25.0 program. In the results of working, 1t was
determined that the mindfulness of female administrators was significantly higher than that
of men, and the mindfulness of school vice principals was significantly higher than that of
school principals. In addition, it was found that there was a positive and significant
relationship between school administrators' mindfulness levels and life satisfaction levels,
and mindfulness significantly predicted life satisfaction. It is thought that it will fill a gap in
the studies in the literature for school administrators. Again, this study reveals the
importance of studies to increase conscious awareness and life satisfaction in the projects
and studies to be planned for school administrators. The findings of this research will
provide important data for the studies to be carried out for school administrators. These
findings obtained in the research were discussed based on the literature, and suggestions
were made.
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GIRIS

Pozitif psikolojinin ortaya ¢iktigi 21. yiizyila kadar kaygi, depresyon ve mutsuzluk vb. duygu
durumlarma yogunlasilmistir. Ancak pozitif psikolojinin ortaya g¢ikmasiyla beraber bu
psikolojiye yonelik bir yonelim olmus her 17 ¢alismadan biri kisinin pozitif duygulariyla
alakali olmustur (Myers ve Diener, 1995). Pozitif psikolojinin kullandig1 temalar ¢ok sik
kullanilmaya baslanmistir. Bu temalar, onlarca yildir psikologlar arasinda popiiler olmustur.
Yasam doyumu kavrami alan yazinda ilk olarak 1961 yilinda Neugarten tarafindan
kullanilmis olup (Dilmag ve Eksi, 2008) pozitif psikolojiye yonelik yapilan ¢alismalarda
siklikla kullanilmaktadir (Yazici Celebi ve Celebi, 2018). Yasam doyumu kavrami alan
yazinda kisilerin memnuniyetlerinin saglanmasi ve gereksinimlerin giderilmesi (Myers ve
Diener, 1995; Vara, 1999); yasam kalitelerini kendi belirledikleri durumlara yonelik olumlu
olarak degerlendirmeleri ve hayatinda biiyiilk mutluluklar yasamasi (Veenhoven, 1996); tim
hayatlarinda biligsel olarak analiz etmesi (Shin ve Johnson, 1978); bilissel hayati sorgulama
stirecinde bireylerin toplumsal iliskilerinden etkilenerek duygusal ve psikolojik durumlara
girmesi ve kisisel yasamint mutlu olarak degerlendirmesi (Balci, Golcli ve Golcii, 2019)
olarak tanimlanmaktadir. Yagsam doyumu kendiliginden olusmaz (Johnson 1986). Diener ve
Lucas’a (1999) gore, bireyin simdiki hayatin1 farkli kilan, ge¢mis hayatindan doyum
diizeyidir. Yasam doyumu, bireyin yasamina bakis agist ve bu yasamini analiz etmesi ile
ilgilidir (Pavot vd., 2010). Yani kisinin kisisel hayat1 hakkindaki algisina yasam doyumu
kavrami yon vermektedir (Park ve Huebner, 2005).

Alan yazinda yer alan ¢aligsmalar incelendiginde yasam doyumunun psikolojik ve fiziksel
saglik iizerinde olumlu bir etkisinin oldugu gériilmiistiir. Ornegin, kronik hastalik, uyku
sorunlari, agri, obezite, sigara, kaygi ve fiziksel egzersizin tiimii, yasam doyumu ile onemli
olciide iliskilidir (Strine vd., 2008). Ayrica, Chapman Universitesinde gorev yapan
akademisyenler tarafindan gergeklestirilen bir ¢alismada, yasam memnuniyetinin 6liim riskini
azalttig1 bulunmustur. Ayrica, yasam doyumunda yasanan azalma veya artmanin bireylerin
yasam siiresine olumsuz etkilerinin oldugu bulunmustur (Boehm vd., 2015). Yine yasam
doyumu biligsel ve fiziksel sagliga etkisinin yani sira kisilerin nasil gelistigini gosteren hayat
kalitesinin de 6nemli gostergelerindendir (Veenhoven, 1996). Yasam doyumunun oynamis
oldugu bu kritik rol kisilerin yasam doyumlarina yonelik farkindaliklarinin énemli oldugunu
gostermektedir.

Farkindalik kavrami, hatirlama ve dikkat anlamlarini tagimaktadir (Germer, 2004).
Farkindalik kavramindaki dikkat, farkindaligin artmis bir sekilde yasanilan zaman diliminin
ozel bir dilimine odaklanma siirecidir (Westen, 1999). Bireyin hayatinda farkindalik ve dikkat
sabit Ozelliklerdir. Fakat bilingli farkindalik bu durumdan farklidir. Bilingli farkindalik,
simdiki an igerisinde yasanilan tecriibe lizerinde artan farkindalik ve dikkat (Brown ve Ryan,
2003); bireyin dikkatini simdiki anda olan olaylar1 kabul edici bir sekilde ve yargilamadan
odaklanmasi (Kabat-Zinn, 1994; Linehan, 1993); simdiki anda ig¢inde bulundugumuz nétr,
olumsuz, olumlu tiim duyularimizla, ac1 ¢ekmenin tiim seviyelerini azaltarak iyi olus halinin
arttirmasi (Germer, 2005) olarak tanimlanabilir. Bilingli farkindalik genel olarak dikkatliligi
ve su anda olan olaylarin farkinda olma durumu olarak tanimlanabilir (Brown ve Ryan, 2003).
Bu kavram, yasami anlamli ve zengin kilan, yasanan sorunlarin etkilerini azaltan, yasama
kars1 gosterilen belirli bir davranis veya yasam ile iliski icerisinde olmaya odaklanmaktadir
(Siegel, 2010). Bilingli farkindalik ayrica bireyin dikkatini simdiki ana, yapmakta oldugu ise
vererek yasanabilecek durumlara etkili ve makul olarak yaklagmasini saglar (Hanh, 1987).

Bilingli farkindalik 6n yargilardan bagimsiz, esnek bir sekilde bireyin belli bir diisiince ya da
duyguya takili kalmadan yasadigi bir bilinglilik halidir (Brown, Ryan ve Creswell, 2007).

Dolayistyla bilingli farkindalik; duygusal olarak agiklik, yargisizca kabul, duygu durumuna
iligkin farkindalik, iizlintii halinde kendini rahatlatma yetenegi ve bilissel esneklik halini
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icermektedir (Feldman vd., 2007). Bu dogrultuda bilingli farkindalik, kisilerin sikintili, yogun
duygu ve diisiinceleri tarafindan siiriikklenerek onlar1 kontrol etmeye ya da bastirmaya
calismasi yerine dengede tutmasi ve onlarla 6zdeslesmemesini saglayan bir farkindalik halidir
(Carson ve Langer, 2006; Ikiz ve Totan, 2012). Bireyin duygu ve diisiincelerden bir adim geri
cekilerek onlarla arasina psikolojik mesafe koymasina yardimci olur. Boylece onlara bir
gozlemci olarak bakan birey, diisiincelerin sadece birer diislince oldugu ve her zaman gercgegi
yansitmayabileceginin farkindaligin1 kazanir (Atalay, 2019; Wielgosz vd., 2019).

Alanyazindaki pek cok arastirmaci tarafindan incelenen bilingli farkindalik en kapsayict
tanimiyla simdiki anda var olan yasantiya dikkat kesilmek ve anda fark edilenleri
yargilamadan kabul etmektir. Alanyazindaki genel tanimlamalardan c¢ikarilabilecek sonuca
gore bilingli farkindalik iki boyuttan olusur. Birinci boyut, anda yasanilanlar1 algilamak, diger
boyut ise algilanan yasantiy1 kabul etmektir (Atalay, 2019). Ayrica bilingli farkindalik temelli
stres azaltma programinin yetiskin bireylerin bilingli farkindalik seviyelerinin stres
diizeylerinde de azalmaya neden oldugu bulunmustur (Carmody ve Baer, 2008). Bunun yani
sira bilingli farkindalik ile nevrotiklik ve sorumluluk (Giluk, 2009); 6z yeterlik (Bakioglu,
2017); duygusal zeka ve psikolojik iyi olus (Deniz, Erus ve Biiylikcebeci, 2017); depresyon
ve algilanan stres (Arslan, 2018) arasindaki iliskinin incelendigi caligmalar bulunmaktadir.
Ayrica lniversite 6grencileri (Bajaj ve Pande, 2016; Liang vd., 2022; Sahin, 2019; Tuncer,
2017; Yikilmaz ve Demir-Gudiil, 2015), yetiskin bireyler (Giiler ve Usluca, 2021; Kong,
Wang ve Zhao, 2014; Ozdogan ve Balci-Celik, 2022; Parmaksiz, 2020) ve evli bireylerin
(Sipahi, 2020) bilingli farkindalik ile yasam doyumu arasindaki iliskinin incelendigi ¢alisma
olmasina ragmen okul yoneticilerine yonelik herhangi bir c¢alismaya rastlanmamistir. Bu
durum yapilan ¢alismanin alan yazindaki bu boslugu doldurmasi beklenmektedir. Ayrica okul
yOneticilerinin yasam doyumlarinin arttirilmas: amaciyla yapilacak c¢aligmalarda bilingli
farkindaliginda dikkate alinmasini saglayacaktir.

Bu c¢alismanin amaci, okul yoneticilerinin bilingli farkindalik ve yagam doyumlar1 arasindaki
iligkinin belirlenmesi ve bilingli farkindaligin yasam doyumlarint yordama diizeyinin
belirlenmesidir. Calismada ortaya ¢ikan bulgularin literatiire ve alanda c¢alisan uzmanlara
yapacaklar1 ¢calisma ve projelerde yol gosterecegi umulmaktadir. Ayrica bu ¢alismanin okul
yoneticilerinin yasam doyumlarinin arttirilmast amaciyla kurum miidiirlerine yonelik
yapilabilecek ¢alisma ve projelerin  tasarlanmast  noktasinda yardimci  olacagi
distiniilmektedir. Bu durumdan hareketle ¢calismanin arastirma sorulari su sekildedir;

Okul yoneticilerinin yasam doyumlar1 ve bilingli farkindaliklari cinsiyet ve yoneticilik gorev
tanimlarina gore anlamli bir sekilde farklilasmakta midir?

Okul yoneticilerinin yasam doyumlari ve bilingli farkindaliklart anlamli bir iligki var midir?
Okul yoneticilerinin bilingli farkindaliklar1 yasam doyumlarini anlamli bir sekilde yordamakta
midir?

YONTEM
Arastirmanin Modeli

Okul yoneticilerinin bilingli farkindaliklar1 ve yasam doyumlar1 arasindaki iliskinin
incelenmesinin amaglandigi bu ¢alismada iligkisel tarama modeli kullanilmistir. Genel tarama
modelinde, ¢ok sayida ornekten olusan bir evrende, evren hakkinda genel bir degerlendirme
yapabilmek amaciyla evrenin tiimii ya da ondan alinacak bir grup 6rnek ya da orneklem
iizerinde degerlendirme yapilir. Iliskisel tarama modelinde ise, iki ya da daha fazla degisken
arasinda birlikte degisimin varligini belirlemek amaglanir (Karasar, 2023).
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Arastirmanin Calisma Grubu

Arastirmanin ¢alisma grubunu kolay drnekleme yontemi ile goniillii olan miidiir ve miidiir
yardimcilar1 olusturmaktadir. Bu ¢alismanin o6rneklem sayisi, arasgtirmada kullanilan
formlarda yer alan maddelerin en az bes kati olacak sekilde belirlenmistir (Bryman ve
Cramer, 2001). Arastirmaya katilan yoneticilerin 59’u (%52.2) kadin ve 54’4 (%47.8)
erkektir. Ayrica katilimcilarin 51’1 (%45.1) midiir ve 62°si (%54,9) midiir yardimcisidir. Son
olarak katilimcilarin 60°1 (%53.1) 0-5 y1l arasi, 23’1 (%20.4) 6-10 yil arast ve 30°u (%26.5)
11-15 y1l arasinda okul yoneticiligi yaptig1 saptanmustir.

Veri Toplama Araclar

Bu caligmada arastirmacilar tarafindan olusturulan kisisel bilgi formu (cinsiyet ve yoneticilik
gorev tanimi), bilingli farkindalik ve yasam doyum 6l¢egi kullanilmistir.

Bilingli Farkindalik Olgegi:Bilingli farkindalik 6lcegi kisilerin yasamlarinda kars: karsiya
kalabilecekleri durum veya olaylara yonelik dikkatlerini 6lgmek amactyla gelistirilmistir
(Brown ve Ryan, 2003). Bilingli farkindalik 6lcegi Ozyesil ve digerleri (2011) tarafindan
Tiirkge’ye uyarlanmistir. Olgegin Tiirkge’ye uyarlama calismasinda tek faktérlii oldugu ve
madde-toplam korelasyon degerlerinin .48 ve .81 arasinda degistigi goriilmiistiir. Olgegin
Tiirkce uyarlama calismasinda yapilan dogrulayici faktor analizlerinde uyum 1yiligi
degerlerinin de kabul edilebilir araliklarda oldugu goériilmiistiir [x2/sd= 2.086, RMSEA= .06,
GFI= .93, AGFI= .91]. Olgek 15 maddeden olusmakta olup hi¢ ters madde yoktur. Altili
likert tipinde olan bilingli farkindalik 6lg¢eginde alinan puan arttik¢a bilingli farkindalik da
artmaktadir. Olgegin uyarlama ¢alismasinda Cronbach Alfa i¢ tutarlilik katsayis1 .80 ve test-
tekrar test korelasyon degerlerinin de .86 oldugu goriilmiistiir. Okul yoneticilerinden
toplanan verilerle yapilan analizlerde bu ¢alisma i¢in de Cronbach alfa i¢ tutarlilik katsayisi
.83 olarak bulunmustur.

Yasam Doyum Olgegi: Kisilerin yasamlarindan aldiklar1 doyum diizeyini belirlemek igin
gelistirilen bu 6l¢ek 5 madden olugmakta olup yedili Likert tipi (1=tamamen katilmiyorum,
7= tamamen katiliyorum) kendini degerlendirme &lgegidir. Olgekten alman puan arttikca
yasam doyumu da artmaktadir. Koker (1991) tarafindan yapilan Tiirkge uyarlama
calismasinda “gdriiniim gecerligi” ile dlgegin gecerli olduguna karar verilmistir. Olgegin
yapilan madde toplam korelasyon analizlerinde 6lgek maddelerinin yeterli diizeyde degerler
verdigi saptanmustir. Olgegin yapilan uyarlama calismasinda Cronbach alfa i¢ tutarlilik
katsayis1 degeri .80 bulunmustur. Yapilan test-tekrar test analizinde Pearson momentler
korelasyon katsayist .85 bulunmustur. Yasam doyumu o6l¢eginin bu caligma i¢in yapilan
Cronbach alfa i¢ tutarlilik katsayisi .80 bulunmustur.

Verilerin Toplanmasi ve Analizi

Okul yoéneticilerine yonelik bu c¢alismanin verilerin Google form araciligiyla toplanmustir.
Google Formda toplanan veriler SPSS programina aktarilmistir. Bundan dolayr herhangi bir
veri kaybr olmamustir. Oncelikle mahalanobis uzaklik degerleri ile u¢ degerler incelenmis ve 2
deger analizden c¢ikarilmistir. Daha sonra normallik sayiltisi i¢in basiklik ve garpiklik
degerlerine bakilmistir. Verilerin Tablo 1’de yer aldig1 gibi -1,5 ve +1,5 araliginda normal
dagilim sergiledigi saptanmistir (Tabachnick ve Fidell, 2013). Verilerin normal dagilim
gosterdigi bulununca bilingli farkindalik ve yasam doyumunun cinsiyet ve yoneticilik gorev
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tanim1 degiskenine gore anlamli bir sekilde farklilasip farklilasmadiginin belirlenmesi igin t-
testi kullanilmistir. Okul yoneticilerinin bilingli farkindalik ve yasam doyumlar: arasindaki
iliskinin belirlenmesi i¢in korelasyon analizi kullanilmistir.

Tablo 1.
Yasam doyumu ve bilin¢li farkindaliga iliskin betimsel istatistikler
N Ortalama Standart Sapma Basiklik Carpiklik
Yasam Doyumu 113 20.45 2.51 .33 -.89
Bilingli
Farkindalik 113 54.05 6.73 .25 47
BULGULAR

Okul yoneticilerinin bilingli farkindaliklarinin ve yagam doyumlarinin cinsiyete gore anlamli
bir sekilde farklilasip farklilasmadiginin belirlenmesi igin t-testi yapilmis ve sonuglar Tablo
2’de sunulmustur.

Tablo 2.
Bilingli farkindalik diizeyinin cinsiyet degiskenine gore t- testi sonuglart
Degisken N X Ss Sd T p Cohend

Bilingli Kadin 59  55.97 6.72 111 3293 001 62
Farkindalik Erkek 54 5196 6.15
Yasam Kadin 59 20.63 2.62 111 779 438
Doyumu Erkek 54  20.26 2.38

*p<.05

Tablo 2’de goriildiigli lizere okul yoneticilerinin bilingli farkindalik diizeylerinin cinsiyet
degiskenine gore anlamh bir sekilde farklilastigi saptanmustir [t111y= 3.293, p<.05]. Kadin
okul yoneticilerinin (X = 55.97) bilin¢li farkindalik diizeylerinin erkek yoneticilerden (X =
51.96) daha yiiksek oldugu saptanmistir. Bu farkinda etki biiyiikliigliniin ise .62 ile orta
diizeyde oldugu goriilmistir (Cohen, 1988). Yine tablo 2’de gorildigi tizere okul
yoneticilerinin yasam doyumu diizeylerinin cinsiyet degiskenine gore anlamli bir sekilde
farklilasmadig1 saptanmustir [t111)= .779, p>.05].

Okul yoneticilerinin bilingli farkindaliklarinin ydéneticilik gorev tanimi degiskenine gore

anlaml bir sekilde farklilagip farklilasmadiginin belirlenmesi igin t-testi yapilmis ve sonuglar
Tablo 3’de sunulmustur.
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Tablo 3.

Bilin¢li farkindalik diizeyinin yoneticilik gérev tanumi degiskenine gore t- testi
sonuglari

Degisken N X Ss Sd T p Cohend
Bilingli Miidiir 51 52.65 6.83 111 2042 044 38
Farkindahk  \fadiir Yardimeist 62 55.21 6.48
Yasam Miidiir 51 19.98 2.43 111 1.883  .070
doyumu Miidiir Yardimeis: 62 20.84 2.52
*p<.05

Tablo 3°de goriildiigii lizere okul yoneticilerinin bilingli farkindalik diizeylerinin yoneticilik
gorev tanimi degiskenine gore anlamli bir sekilde farklilastigi saptanmistir [t(111)=2.042,
p<.05]. Midiir yardimcilarinin (X=55.21) bilingli farkindalik diizeylerinin miidiirlerden
(Xx=52.21) anlamhi bir sekilde daha yiiksek oldugu saptanmistir. Bu farkinda etki
biiyiikliigiiniin ise .38 ile diislik diizeyde oldugu goriilmiistiir (Cohen, 1988). Yine tablo 3’de
goriildiigii tizere okul yoneticilerinin yasam doyumu diizeylerinin yoneticilik gérev tanimi
degiskenine gore anlamli bir sekilde farklilagsmadig1 saptanmustir [t111)=1.883, p>.05].

Okul yoneticilerinin yasam doyumlar1 ve bilingli farkindaliklar1 arasindaki iliskinin
belirlenmesi icin korelasyon analizi yapilmistir. Ayrica bilingli farkindalifin  yasam
doyumunu yordama diizeyini belirlemek ic¢in basit regresyon analizi yapilmis ve sonuglar
Tablo 4 ’de sunulmustur.

Tablo 4.
Yasam doyumunun yordanmasina iligkin basit regresyon analizi bulgulart

B Sst:gf'na; B T p Bair ™
(Sabit) 12.560 1.768 7.105 0.000
1. Bilingli Farkindalik ,146 .032 .393 4,498 0.000 .393 .393
R=.393 R’=.154
Fuaiy= 20.231 p=.000

Tablo 4 incelendiginde, okul yoneticilerinin yasam doyumlar1 ile bilingli farkindaliklari
arasinda anlamh bir iliski oldugu saptanmistir, R= 0.326, R?=0.1086, p< .05. Bu iligkinin
pozitif yonlii ve orta diizeyde oldugu goriilmektedir. Yani okul yoneticilerinin yasam
doyumlar1 arttikga bilin¢gli farkindaliklar1 da arttigi sdylenebilir. Bu noktada bilingli
farkindalik yasam doyumundaki toplam varyansin yaklasik %15’ini agiklamaktadir.
Regresyon katsayilarinin anlamliliina iliskin t-testi sonuclar1 incelendiginde ise, okul
yoneticilerinin bilingli farkindaliklarinin yasam doyumlarinin anlamli bir yordayicist oldugu
goriilmektedir.

TARTISMA VE SONUC

Bu caligmada, okul yoéneticilerinin bilingli farkindalik ve yasam doyumlarinin cinsiyet ve
yoneticilik gorev tanimlarina goére anlamli bir sekilde farklilasip farklilasmadiginin
belirlenmesi amaclanmistir. Ayrica okul yoéneticilerinin bilingli farkindalik ve yasam
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doyumlar1 arasindaki iligkinin belirlenmesi ve bilingli farkindaligin yasam doyumunu
yordama diizeyinin belirlenmesi amaclanmistir. Bu noktada toplanan verilerle yapilan
analizlerde yasam doyumlarinin cinsiyete gore anlamli bir sekilde farklilasmadigi
saptanmistir. Alanyazinda yer alan ¢alismalar incelendiginde yasam doyumunun cinsiyete
gore anlaml bir sekilde farklilastigina yonelik ¢alismalarin (Aydiner, 2011; Cenkseven ve
Akbas, 2007; Dost, 2007; Eken ve Ebadi, 2019) yani sira ¢ogunlukla yasam doyumunun
cinsiyete gore anlamli bir sekilde farklilagmadigina yonelik (Bayrak, 2022; Giindogar vd.,
2007; Kirhalli-Gok, 2015; Kivileim, 2014; Kubilay, 2013; Otrar ve Findikli, 2014; Ozgiir vd.,
2010) calismalarin oldugu goriilmistiir. Myers ve Diener (1995), yaptiklari ¢aligmalarinda,
cinsiyetin yasam doyumu ve mutlulugu yordamada hemen hemen higbir etkiye sahip
olmadigini, psikolojik degiskenlerin, 6rnegin kisisel egilimlerin, yakin iligkilerin ve kiiltiiriin
yasam doyumunu aciklamada daha fazla etkiye sahip oldugunu saptamiglardir. Okul
yoneticilerinin yaptiklar1 standart is ve islemler bulunmaktadir. Bu durum cinsiyet fark
etmeksizin yapildigindan karsilasilan sorunlar ortaktir. Bundan dolayr yasam doyumunun
cinsiyete gore farklilasmadigr soOylenebilir. Yine kadin okul yoneticilerinin bilingli
farkindaliklarinin anlamli bir sekilde daha yiiksek oldugu saptanmistir. Farkli gruplara yonelik
yapilan calismalarda bilingli farkindaligin cinsiyete gore anlamli bir sekilde farklilasmadigina
dair ¢aligmalarin (Algay, 2019; Brown vd., 2011; Cengiz, Serdar ve Donuk, 2016; Cisler ve
Olatunji, 2012; Martin ve Tan, 2012; Tunger, 2022) olmasinin yani sira bilingli farkindaligin
cinsiyete gore farklilastigina dair ¢caligmalar (Altunkol, 2011; Peker-Akman ve Demir, 2021)
bulunmaktadir. Altunkol’a (2011) goére Tiirkiye’de yetistirilme tarzlar1 ve bireylere atfedilen
rollerden dolay1 bilingli farkindalik cinsiyete gore anlamli bir sekilde farklilagsmaktadir. Kadin
okul yoneticilerinin kendilerine atfedilen olumsuz algiy1 kirmak ve kendilerini ispatlamak i¢in
daha fazla ¢aba gosterdikleri ve bu c¢abalarin da kadinlarin daha fazla bilgi sahibi olmalarina
ve farkindaliklarinin artmasini sagladigi sdylenebilir.

Okul yoneticilerinin yasam doyumlarmin yoneticilik gérev tanimi degiskenine gére anlamli
bir sekilde farklilasmadigi saptanmistir. Alan yazinda yer alan ¢alismalar incelendiginde
dogrudan miidiir ve miidiir yardimcilarinin yagam doyumlarinin incelendigi herhangi bir
calismaya rastlanmamustir. Okul yoneticileri okullarda yaptiklari is ve islemlerde ayni oranda
sorumludurlar. Bu durum yasanabilecek her tiirlii durumdan ortak etkilenmelerinde sebep
oldugundan yasam doyumlarmin farklilasmadigi sdylenebilir. Yine okul miidiir
yardimcilarinin bilingli farkindaliklarinin okul miidiirlerinden anlamli bir sekilde daha ytiksek
oldugu saptanmigtir. Alan yazinda okul yoneticilerinin yoneticilik gorev tanimlarina yonelik
siirlt ¢alisma oldugu goriilmiistiir. Cam Tosun’un (2021) yapmis oldugu ¢alismada miidiir ve
miidlir yardimecilarinin  bilingli farkindaliklarinin - anlamli  bir sekilde farklilagsmadigt
saptanmistir. Bu bulgu arastirma sonuglariyla ortlismemektedir. Okullarda miidiirler her ne
kadar idari islerden sorumlu oldugu bilinse de is ve islemleri takip etmek okul miidiir
yardimcilan tarafindan yapilmaktadir. Bu durum okul miidiir yardimlarinin miidiirlerden da
fazla farkindalik sahibi olmalarini sagladigi sdylenebilir.

Son olarak bilingli farkindalik ve yasam doyumu arasinda pozitif yonlii anlamh bir iligki
oldugu ve bilingli farkindaligin yasam doyumunu anlamli bir sekilde yordadig1 saptanmistir.
Alan yazinda farkli gruplar iizerinde yapilan ¢alismalar incelendiginde bilingli farkindalik ve
yasam doyumu arasinda pozitif yonlii (Ar1 vd., 2020; Bajaj ve Pande, 2016; Giiler ve Usluca,
2021; Kong, Wang ve Zhao, 2014; Parmaksiz, 2020; Stolarski vd., 2015; Sahin,
2019)iligkilerin bulundugu ¢alismalar aragtirma sonuglarini desteklemektedir. Bu noktada alan
yazinda c¢aligmada bulunan bulguyu desteklemeyen herhangi bir ¢alismaya rastlanmamstir.
Okul yoneticileri bilingli farkindaliklar1 arttikca islerini daha bilingli bir sekilde
yapmaktadirlar. Bu durum 6zellikle okul yoneticilerinin islerine daha dikkatli yaklagsmalarini
saglamaktadir. Bu durum yoneticilerin kurumlarinda daha az sorun yasamalarini
saglamaktadir.
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Sonug olarak bu calismada okul yoneticilerinin bilingli farkindalik ve yasam doyumlarinin
cinsiyet ve yoneticilik gorev tanimlarma goére farklilasip farklilasmadigi ve bilingli
farkindaligin yasam doyumunu yordama diizeyi belirlenmistir. Bu durum okul yoneticilerine
yonelik yapilacak caligmalarda bilingli farkindaligin ve yasam doyumunun 6nemi ortaya
konulmustur. Bu caligsma ile ilgili bazi smirliliklar bulunmaktadir. Caligmada sadece okul
miidiir ve miidiir yardimcilar1 ¢alisma grubu olarak belirlendiginden sinirli sayida veri
toplanmustir. Bu noktada arastirmacilar tarafindan istanbul ve Gaziantep illerinin disinda
farkli illerden de veriler toplanarak daha genis kitlelere ulasilabilir. Diger bir sinirlilik bu
arastirmada sadece miidiir ve miidiir yardimcilarindan veriler toplanmistir. Arastirmacilar
tarafindan yapilacak caligmalarda miidiir bas yardimcilari da dahil edilerek bu {i¢ grubun
bilingli farkindalik ve yasam doyumlarinda anlamli bir farklilasma olup olmadig:
arastirilabilir. Ayrica bu calisma sadece nicel bir calismadir. Okul yoneticilerinin bilingli
farkindalik ve yasam doyumlarin etkileyen faktorlerin daha ayrintili olarak belirlenmesi i¢in
nitel veya karma desenler kullanilarak analizler yapilabilir.

Destek ve Tesekkiir

Yazarlar olarak, arastirmanin gergeklestirilmesi siirecine yonelik herhangi bir destek ya da
tesekkiir beyanimiz bulunmamaktadir.

Catisma Beyam
Aragtirmanin yazarlar1 olarak herhangi bir ¢ikar/catisma beyanimiz olmadigini ifade ederiz.
Yayin Etigi Beyam

Bu arastirmanin planlanmasindan uygulanmasina, verilerin toplanmasindan verinin analizine
kadar olan tiim siirecte "Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yaym Etigi
Yonergesi" kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan "Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler" baglig altinda belirtilen
eylemlerden hicbiri gerceklestirilmemistir. Caligmanin yazim siirecinde bilimsel etik ve alinti
kurallarina uyulmus, toplanan veriler tizerinde herhangi bir tahrifat yapilmamis ve bu ¢alisma
herhangi baska bir akademik yayin ortamina degerlendirme i¢in gonderilmemistir.
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EXTENDED ABSTRACT
Introduction

Philosophers throughout the ages have seen happiness as one of the sources of motivation that
guides human behavior to achieve goals. At this point, researchers interested in the field of
psychology, anxiety, depression and unhappiness, etc. until the evolution of positive
psychology. They focused on their emotions. After evolution, there has been a trend towards
studies on positive emotions, and one out of every 17 studies has been related to one's positive
emotions (Myers & Diener, 1995). The concept of life satisfaction, which is one of the
positive emotions, was first used by Neugarten in 1961 (Dilma¢ & Eksi, 2008) and is
frequently used in studies on positive psychology (Yazict Celebi & Celebi, 2018).

Awareness and attention are constant features in an individual's life. But conscious awareness
is different from this situation. Conscious awareness, increased awareness and attention to the
experience lived in the present moment (Brown & Ryan, 2003); focusing one's attention on
current events in an accepting and nonjudgmental way (Kabat-Zinn, 1994; Linehan, 1993); It
can be defined as increasing well-being by reducing all levels of suffering with all our neutral,
negative and positive senses in the present moment (Germer, 2005). Mindfulness can be
defined as mindfulness and awareness of current events in general (Brown & Ryan, 2003).

The aim of this study was to determine the relationship between mindfulness and life
satisfaction of school administrators and to determine the level of mindfulness predicting life
satisfaction. It is hoped that the findings of the study will guide the literature and experts
working in the field in their studies and projects. In addition, it is thought that this study will
help school administrators in designing studies and projects that can be done for school
administrators in order to increase their life satisfaction. Based on this situation, the research
questions of the study are as follows;

Do school administrators' life satisfaction and conscious awareness differ significantly
according to gender and administrative job descriptions?

Is there a significant relationship between school administrators' life satisfaction and
conscious awareness?

Does the mindfulness of school administrators significantly predict their life satisfaction?
Method

Relational screening model was used in this study, which aimed to examine the relationship
between mindfulness and life satisfaction of school administrators. Of the managers
participating in the research, 59 (52.2%) were female and 54 (47.8%) were male. In addition,
51 (45.1%) of the participants are managers and 62 (54.9%) are assistant managers. Finally, it
was determined that 60 (53.1%) of the participants were school administrators between 0-5
years, 23 (20.4%) between 6-10 years and 30 (26.5%) between 11-15 years. In this study, the
personal information form (gender, managerial position and total years of work in
management), mindfulness and life satisfaction scales created by the researchers were used.

The data of this study for school administrators were collected through Google form. The data
collected in the Google Form was transferred to the SPSS program. Therefore, no data was
lost. First of all, extreme values were examined and 2 values were excluded from the analysis.
Then, the values of kurtosis and skewness were checked for the normality assumption. It was
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determined that the data showed a normal distribution between -1.5 and +1.5 as shown in
Table 1 (Tabachnick & Fidell, 2013). When the data were found to have a normal
distribution, the t-test was used to determine whether mindfulness and life satisfaction
differed significantly according to the gender and managerial job description variable, and
one-way analysis of variance (ANOVA) was used to determine whether it differed
significantly according to the total working year as an administrator variable. . Correlation
analysis was used to determine the relationship between mindfulness and life satisfaction of
school administrators.

Findings

It was determined that the mindfulness levels of school administrators differed significantly
according to the gender variable. It was determined that the mindfulness levels of female
school administrators were higher than that of male administrators. In addition, it was
determined that the life satisfaction levels of school administrators did not differ significantly
according to the gender variable.

It was determined that the mindfulness levels of school administrators differed significantly
according to the managerial job definition variable. It was determined that the mindfulness
levels of assistant principals were significantly higher than that of principals. In addition, it
was determined that the life satisfaction levels of school administrators did not differ
significantly according to the managerial job definition variable.

It has been determined that there is a significant relationship between school administrators'
life satisfaction and conscious awareness. At this point, mindfulness explains about 15% of
the total variance in life satisfaction. When the t-test results regarding the significance of the
regression coefficients are analyzed, it is seen that the mindfulness of school administrators is
a significant predictor of their life satisfaction.

Conclusion and Discussion

It was determined that the life satisfaction of school administrators did not differ significantly
according to gender. In their study, Myers and Diener (1995) found that gender had almost no
effect on predicting life satisfaction and happiness, and that psychological variables, such as
personal tendencies, close relationships and culture, had more influence in explaining life
satisfaction. There are standard jobs and procedures that school administrators carry out.
Since this is done regardless of gender, the problems encountered are common. Therefore, it
can be said that life satisfaction does not differ according to gender. Again, it was determined
that the conscious awareness of female school administrators was significantly higher.
According to Altunkol (2011), conscious awareness differs significantly according to gender
in Turkey due to the upbringing styles and the roles attributed to individuals. It can be said
that female school administrators make more efforts to break the negative perception
attributed to them and prove themselves, and these efforts enable women to have more
knowledge and increase their awareness.

It was determined that the life satisfaction of school administrators did not differ significantly
according to the administrative job description variable. When the studies in the literature
were examined, no studies were found that directly examined the life satisfaction of principals
and assistant principals. School administrators are equally responsible for the work and
transactions they carry out in schools. Since this situation causes them to be affected by all
kinds of situations that may occur, it can be said that their life satisfaction does not differ. It
was also determined that the conscious awareness of school assistant principals was
significantly higher than school principals. It has been observed that there are limited studies
in the literature on the definitions of school administrators in terms of administration. In the
study conducted by Cam Tosun (2021), it was found that the conscious awareness of
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principals and assistant principals did not differ significantly. This finding does not coincide
with the research results. Although it is known that principals are responsible for
administrative affairs in schools, deputy principals are responsible for monitoring the work
and transactions. It can be said that this situation helps school principals to have more
awareness than principals.

Finally, it was determined that there was a positive significant relationship between
mindfulness and life satisfaction and that mindfulness significantly predicted life satisfaction.
At this point, no study has been found in the literature that does not support the finding of the
study. As the conscious awareness of school administrators increases, they do their work more
consciously. This situation enables school administrators to approach their work more
carefully and reasonably. This situation enables managers to experience less problems in their
institutions. It can be said that school administrators have higher life satisfaction in the
institutions they manage because they experience fewer problems.

Finally, it was determined that there is a positive and significant relationship between
mindfulness and life satisfaction, and mindfulness significantly predicts life satisfaction. As
the conscious awareness of school administrators increases, they do their work more
consciously. They experience less problems as they do their management according to the
legislation and regulations they are affiliated with.
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Oz

Teknoloji liderligi, teknolojinin hizla gelistigi donemde egitim sistemlerinde teknolojinin
etkin bir sekilde kullanilmasidir. Bu galismada pandemi siireci olan 2020-2022 yillar1
arasinda Tiirkiye Ulusal Tez Merkezi'nde (YOKTEZ) yaymlanan ve “Egitimde Teknoloji
Liderligi” ve “Teknoloji Entegrasyonu” {izerine yapilmis lisansiistii tezler betimsel igerik
analizi ile incelenmistir. Incelenen ¢alismalarin 13'iniin nicel, 4'iniin nitel ve 1’inin karma
yontem kullanilarak hazirlandigt goriilmistiir. Analiz sonucunda lisansiistii tezlerin sadece
ylksek lisans tezlerinden olustugu, genellikle nicel-iligkisel tarama modelinde o6lcek
kullanilarak ve ¢ok sayida 6rneklem ile yapildigi, nitel arastirmalara ¢ok az yer verildigi ve
orneklem grubu olarak neredeyse biitiin ¢alismalarda okul yoneticisi ve dgretmenlerden
veri toplandig1 belirlenmistir. Tezlerde 6ne ¢ikan sonuglara gore okul yoneticileri teknolojik
liderlik yeterliklerini yiiksek olarak algilamaktadir. Fakat &gretmenler uzaktan egitim
siirecinde ders isleme arag ve programlarmi kullanma konusunda yasadiklari eksiklik
nedeniyle, okul yoneticilerinin en ¢ok teknoloji liderligine ihtiya¢ duyduklarini ve onlardan
cesitli beklentiler iginde olduklarmi belirtmislerdir. On plana ¢ikan &neri ise ydnetici ve
ogretmenlere teknolojik liderlik ve teknoloji entegrasyonu konusunda hizmet igi ve
igbasinda egitimlerin verilmesi ve bunun yant sira hizmet i¢i egitimlerin kalitesinin yontem,
zaman vb. degiskenler agisindan artirilmasidir. Lisansiistii tezlere genel olarak bakildiginda
genelinin iliskisel veri tarama geklinde yapildiklar1 fakat sorunlart ve yapilan uygulamalari
derinlemesine inceleyen ve degerlendiren gozlemsel ve deneysel calismalara yer
verilmedigi goriilmiistiir.

An Analysis of Postgraduate Theses on ""Technology Leadership in
Education" and "Technology Integration'" in Urgent and Distance
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Abstract

Technology leadership is the effective use of technology in education systems at a time
when technology is developing rapidly. In this study, postgraduate theses on "Technology
Leadership in Education" and "Technology Integration" published in the National Thesis
Center of Turkey (YOKTEZ) between 2020-2022, which is the pandemic period, were
examined by descriptive content analysis. It was seen that 13 of the analyzed studies were
quantitative, 4 of them were qualitative and 1 of them was mixed prepared using
methodology. As a result of the analysis, it was determined that the postgraduate theses
consisted of only master's theses, were generally conducted in quantitative-relational survey
model using scales and with a large number of samples, qualitative studies were rarely
included, and data were collected from school administrators and teachers in almost all
studies. According to the results of the theses, school administrators perceive their
technological leadership competencies as high. However, teachers stated that they need
technological leadership from school administrators the most and have various expectations
from them due to the deficiencies they experience in using course processing tools and
programs in the distance education process. The prominent suggestion is to provide in-
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service and on-the-job trainings to administrators and teachers on technological leadership
and technology integration, as well as to increase the quality of in-service trainings in terms
of variables such as method, time, etc. When the postgraduate theses were examined in
general, it was seen that most of them were conducted in the form of relational data
screening, but there were no observational and experimental studies that examined and
evaluated the problems and practices in depth.

GIRIS
Cagimizda teknolojinin her alanda ve ortamda yayginlagmasi teknolojinin egitime entegre
edilmesini gerektirmistir. Teknolojinin egitimde kullanilmasinin elestirel bakis agisinin
desteklenmesi, 6zgiir diisiinme, kalici, etkili ve hizli 6grenmeye yardimci olma gibi yararlari
vardir. Teknolojinin gelismesi ile teknolojinin okul ortamina entegrasyonu teknoloji
liderligini 6n plana ¢ikarmigtir (Ahmadi, 2018; Giiven, 2015). Teknoloji liderligi 6zellikle son
yillarda biiyiik 6nem kazanmistir (Turan, 2020).

Egitim kurumlarinda, is ve islemleri hizli bir sekilde gergeklestirebilmek, gorevleri yerine
getiritken pratik ve uygulamali olarak okulun diger paydaslarina rol model olmak icin
teknolojiyi kullanmak beraberinde teknoloji liderligi kavramini dogurmustur (Kdybasi, 2020).
Egitim kurumlar1 yoneticilerinin, kurumda teknolojinin egitim ve Ogretime entegrasyonuna
iligkin kararlarin alinmasi i¢in okul ikliminde bir degisim baglatmak ve kolaylastirmak icin
teknoloji liderligi rollerini benimsemeleri ve uygulamalar1 teknoloji kullanimindaki isleyisi
gosterir (Gonzales, 2020).

Egitimde Teknoloji Entegrasyonu okulun tiim paydaslar1 ile yapilmasi gereken bir olgudur
(Ahmadi, 2018; Giiven, 2015). Kar amac1 giitmeyen bir sivil toplum &rgiitii olan International
Society for Technology in Education (ISTE), 6gretmenler ve Ogrenciler igin teknoloji
standartlar1 belirlemekte ve giiniin kosullarma gore bu standartlar1 yenilemektedir (Turan,
2020). Bu kurulus, egitim yoneticileri i¢in uluslararasi egitim teknolojisi standartlarini
(NETS-A) belirlemistir. Egitim yoneticileri i¢in okul teknoloji liderligi alaninda yol gosterici
kriterleri belirleyen uluslararasi olgek, egitimde teknoloji liderligi standartlarini; esitlik
savunucusu, vizyoner planlamaci, giiclendirici lider, sistem tasarimcisi, 6grenmeye baglilik
seklinde bes alt baslik altinda toplamistir (ISTE, 2018)

Covid 19 pandemisi nedeniyle hizli ve zorunlu bir sekilde hayatimiza giren Acil ve Uzaktan
Egitim (AUE) siirecinde 6gretim hizmetlerinin yiiriitiilmesinde teknolojinin pay1 son derece
onemli bir rol almistir. Kriz zamanlarinda ogrenenlere gegici bir Ogretimsel destek
sunulmasin1 amacglayan AUE teknolojik araglarin yardimiyla uzaktan erisimle &grenme
faaliyetlerini yliz ylize egitime benzetme siireci olarak tanimlanmaktadir (Sezgin, 2021).
Ozellikle salgin hastalik kosullardan sonra egitim tamamen dijital ortamlara tasinmis ve
ogretim faaliyetlerin yiriitiilmesinde ve yonetilmesinde Teknoloji Liderliginin 6nemi biraz
daha 6n plana ¢ikmistir.

Bu calismada covid-19 donemde egitim yoneticilerinin teknolojik liderlik davranislarinin
neler oldugu, teknolojik lideri olarak egitim yoneticisinin gorevleri, kurumlarinda
karsilastiklar1 sorunlar ve zorluklar, bu zorluklara karsi getirdikleri ¢6ziim Onerilerinin neler
oldugu sorularina cevap aranmistir.

ISTE (2018) tarafindan belirlenmis egitim yoneticilerinin teknoloji liderligi davranig
standartlar1 NETS-A’ya gore pandemi doneminde yasadiklari sorunlarin ve ¢oziim
Onerilerinin arastirilmasi egitim yoneticilerinin teknolojik liderlik davraniglarini daha iyi
anlamak amaciyla degerlidir. Egitim yoneticilerinin teknoloji liderligi konusunda yapilan
caligmalardan ¢ikacak somut veriler egitim yoneticilerinde farkindalik olusturacak olup
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eksikliklerin bulunup onlara uygun ¢ozliimler getirmesi konusunda olumlu katkilar
saglayacaktir.

Arastirmanin Amaci

Bu ¢alismanin amaci; Pandemi déneminde 2020-2022 yillar1 arasinda YOK’iin Tez Izleme
Merkezin yer alan “Egitimde Teknoloji Liderligi” ve “Teknoloji Entegrasyonu” anahtar
kelimesi ile yaymlanmis tiim yiiksek lisans ve doktora tezlerini derleyip betimsel igerik
analizi yontemi ile incelemektir. Bu ama¢ dogrultusunda, asagidaki alt problemlere cevap
aranmistir:

1. Egitim Yoneticilerinin teknoloji liderligi ve teknoloji entegrasyonu alaninda yapilmis
lisansiistii tezlerin yayin tiirline, yillara, arastirma deseni, drneklem tiiriine, drneklem
biiyiikliigiine ve veri toplama araglarina gére dagilimi nasildir?

2. Incelenen tezlere gore Egitim yoneticilerinin teknolojili liderligi ve entegrasyonu
konusunda yasadiklar1 sorunlar ve bu sorunlara yonelik ¢oziim 6nerileri nelerdir.

YONTEM

Bu calisma alan yazin taramasi ile yapilmistir. Nitel ve nicel verilerin analiz edilmesini
saglayan betimsel igerik analizi yontemi kullanilmistir. Bu baglamda, Tiirkiye Ulusal Tez
Merkezi'nde 2020-2022 yillar1 arasindaki pandemi doneminde yayinlanan Yiiksek Lisans ve
doktora tezlerinde “Egitimde Teknoloji Liderligi” ve “Teknoloji Entegrasyonu” anahtar
kelimeleri/ifadeleri/anahtar sozciikleri aratilarak incelenmistir.

Alan yazindaki egilimlerin belirlenmesi amacini giiden betimsel igerik analizinde bulgulara
ulagsmak icin betimsel istatistikler temelinde hareket edilmekte ve cogunlukla frekans ve
ylizde dagilimlar1 analiz i¢in kullanilmaktadir (Dinger, 2018). Calismalarin ortak ve farkli
yonleri tablo, grafik ve semalarla gosterilir, incelenir (Aspfors ve Fransson, 2015). Betimsel
icerik analizinin asamalar1 soyledir (Arksey ve O'Malley, 2005):

1. Arastirma sorusunun tanimlanmasi,

2. Arastirma konusu ile ilgili tiim ¢aligmalarin tanimlanmasi,
3. Aragtirmanin amacini kapsayan c¢aligsmalarin se¢imi,

4. Verilerin gorsel olarak grafiklendirilmesi,

5. Sonuglarin derlenmesi ve raporlanmasi,

Arastirma Evreni ve Orneklemi

Arastirmanin evreni Egitim yoneticilerinin “Egitimde Teknoloji Liderligi” ve “Teknoloji
Entegrasyonu” anahtar kelimelerini igiren tezler olustururken 6rneklemi ise 2020-2022 yillari
arasinda yapilmuis lisansiistii tezler olugsmaktadir.

Amaca uygun olarak 22 teze ulasilmistir. Tezlerin amag, Ozet, yontem ve bulgular
incelenmis ve 18 tezin arastirmanin amacina uygun oldugu tespit edilmis ve 6rneklem olarak
belirlenmistir. Arastirmanin 6rneklemini olusturan tezler Tablo 1’de yer almaktadir.
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Tablo 1

Arastirmanin 6rneklemini olusturan tezler

Yil Arastirma bashg1 Arastirma Yontem Orneklem
Yazarn
Okul yoneticilerinin teknoloji liderligi 6z-yeterlikleri .. .. Nicel- Kirgehir merkezde- 102 okul
2022 ve 21. Yiizyil 6greten becerileri (2022) Dondi Durak iligkisel yoneticisi
Covid-19 siirecinde ilkokul yoneticilerinin teknolojik Mehmet . Karatay ilgesi-24  ilkokul
2022 D I ) Nitel A
liderliklerine dair goriigleri Sevki Turhan yoneticisi
Cevresel faktorler ile okul yoneticilerinin degisim ) Nicel-
2022  yonetimi ve teknolojik liderlik  yeterlilikleri Hakan Ibili iligkisel Erzincan, 325 okul yoneticisi
arasindaki iliskinin incelenmesi tarama
Okul yor}etlcllerlvr}lp 'Fekn(')'lo_llk liderlik 0z yeterlik Semsi .N.Ice.l_ Canakkale- 198 okul
2022  algilann ile degisimi yonetme yeterlik algilan iliskisel e
S Yumusak yOneticisi
arasindaki iligki tarama
Okul yoneticilerinin teknolojik liderlik diizeyleri ile Kader Nicel- Kahramanmaras, Onikisubat
2022 . N . e I iligkisel ilcesinde, 367 oOgretmen ve
ogrenen okul diizeyleri arasindaki iliski Giilliioglu T
tarama 54 okul yoneticisi
Okul midiirlerinin teknolojik liderlik davranist ve isa  Kiirsad Nicel-
2022  kriz yoOnetimi becerileri ile Ogretmenlerin uzaktan Unver ¥ iliskisel Zonguldak- 270 6gretmen
egitime yonelik tutumlarinin incelenmesi M tarama
Ogretmen algilarina gére okul ydneticilerinin Nicel-
2022  teknolojik  liderlik  rolleri ile  &gretmenlerin Cetin Giillmez iligkisel Siirt, 418 6gretmen
performans diizeyleri arasindaki iligki tarama
Pandemi siirecinde okul yoneticilerinin teknolojik Aslihan Buse .
2022  liderlik davranmiglarmi  kullanimina iligkin - durum . - Nitel Istanbul, 10 okul yoneticisi
- . > Biberoglu
degerlendirilmesi
Universite yoneticilerinin teknoloji liderligi yeterlilik . . Nicel- T
2021  algisinin incelenmesi: Burdur Mehmet Akif Ersoy Izgffj“lan iliskisel iz(falriakéalietrir:jk yonetici ve 56
Universitesi drnegi & tarama Y
Egitimde teknoloji entegrasyonu siirecinde okul Nicel-
yoneticilerinin bilisim teknolojileri liderlik ve 6z- Orhan N Bolu MEB- 420 okul
2021 . o o - . iligkisel e
yeterliklerinin ~ gesitli degiskenler  acisindan Dogruéz tarama yoneticisi
incelenmesi
e .. . . Karma - ERIC veritabanina giren ve
2021 Egitimde teknoloji entegrasyonuna genel bir bakis Hasan _Denlz Bilyiik veri 1965- 2020 yillari yayilanan
modeller, uygulamalar ve engeller Devletli :
ve nitel makaleler
Okul miidiirlerinin teknolojik liderlik diizeylerinin Irfan N.Ice.l_ Tekirdag -Cerkezkdy
2021 N . . iliskisel NS .
O0gretmen algilarina goére incelenmesi Kirlioglu tarama 635 Lise ogretmeni
Okul yonetici ve 6gretmenlerinin pandemi siirecinde - _ o
2021  cgitimde teknoloji kullanimna iliskin gdriislerinin Ali Ozcelik  Nicel Bingol MEB- 369 ogretmen
. - ve 120 yonetici
incelenmesi
Okul yoneticilerinin egitimde teknoloji entegrasyonu Avkut
2021  konusunda goérev ve sorumluluklarina iligkin y - Nitel Konya- 40 okul yoneticisi
P Koyuncuoglu
goriisleri
e e .. Dy . Nicel- . .
2021 Okul. y9n§t101lerlnln . .teknolo_]lk .hd.e.rhk. 92 iur Seven iliskisel Istanbl.l_l- B?I}gehevler, 337
yeterliklerinin uzaktan egitim tutumlari ile iliskisi tarama okul yoneticisi
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Tablo 2 (Devami)

Arastirmanin orneklemini olusturan tezler

2021 ilkokul 6gretmenlerinin uzaktan egitim siirecinde Enes Enain Nitel Istanbul ~ Bahgelievler,
okul miidiirlerine yonelik liderlik diigiinceleri 9 ilkokul 6gretmeni
R - . . Nicel-
2021 Okul etkililigini yordayan ki faktor: Teknolojik go) Atmaca iliskisel 588 dgretmen
liderlik ve orgiitsel ¢eviklik
tarama
Nicel- Karaman ili MEB’e bagh
2021 Okul yoneticilerinin 21. yiizyil becerileri ile teknoloji Sevket Tiilgen iliskisel resmi ilkokul, ortaokul ve

liderligi davraniglarinin incelenmesi
tarama Lo
ogretmen

Verilerin Toplanma siireci

YOK’iin ulusal tez veri tabaninda yapilan tarama sonucu ulasilan tezlerde aranan dzellikler
asagidaki gibidir.

e Egitim Yoneticilerinin teknoloji liderligi 6zelliklerine iligkin dgretmen, yonetici ve
diger personelin goriislerini igermesi,

e 2020-2022 yillar1 arasinda yapilmis olmasi

e Nitel, nicel ve karma olarak yapilan tiim ¢alismalar dahildir.

e YOK’iin Tez Merkezinde yaymlanmus yiiksek lisans ve doktora tezleri

e Tiirkiye’de yapilan ¢aligmalar,

e Arastirmada ortak tema ve alt temalarin olusturulmasi

e Arastirmada ¢ikan bulgularla sentez yapilmasi

e Siire¢ ve bulgularin raporlastirilmasi ve sekillerin hazirlanmasi

Yukaridaki kriterler dahilinde 22 teze ulasilmistir. Tezlerin amaglari, 6zet, yontem ve veri
toplama tarihleri incelenerek 3 yiiksek lisans tezinin verileri pandemi Oncesinde
toplanmasindan dolay1 bu ¢alismaya dahil edilmemistir. Ayrica bulunan doktora tezi egitim
dis1 bir alanda yapildig1 icin bu ¢aligmaya dahil edilmemistir.

Veri Analizi

Aragtirmalarda veri analizi yontemi olarak betimsel igerik analizi kullanilmistir. Belirli bir
veri tabanindan taranan kavramlarla elde edilen sonuclara gore, bir lisansiistii tezin baslik ve
0zet kismi ayri ayri incelenip okundu, ardindan tiim kisimlar okundu ve calismaya dahil
edilen tiim calismalarin kontrolii yapildi. Calisma icin konu, kategori ve kodlar olusturuldu.
Incelenen ¢alismalardan derlenen temalar sentezlendi ve tiimevarimsal sonuglar ¢ikarildi.

BULGULAR

Egitim Yoneticilerinin Teknoloji Liderligi ve Teknoloji Entegrasyonu Alaninda
Yapilmis Lisansiistii Tezlerin Yayin Tiiriine, Yillara, Arastirma Desenleri, Orneklem
Biiyiikliigii, Orneklem Diizeyi ve Veri Toplama Arag¢laria Gore Dagilim

Inceleme sonucunda tezlerin tamamimin yiiksek lisans tezi oldugu, 10 tanesinin 2021 ve 8’inin
2022 yilinda yapildig: belirlenmistir. Pandemi doneminde 2021 de yapilan ¢aligmalarin daha
fazla oldugunu gérmekteyiz. Ozellikle pandeminin daha iyi anlasilmaya ve kontrol edilmeye
bagladig1 yila denk gelmektedir. Salgin siirecinde yapilan uzaktan egitimde egitim liderlerinin,
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ogretmen ve dgrencilerin teknoloji okuryazarligi, egitim yoneticilerinin teknoloji liderligi ve
teknolojinin egitime entegrasyonu onemli bir Ozellik haline gelmistir. Sekil 1°de tezlerde
kullanilan arastirma desenleri verilmistir.

Sekil 1

Tezlerde kullanilan arastirma desenleri

14
12
12
10
8
6
4
4
2 T T
Sl e = |
Karma Nicel Nicel- Nitel
iliskisel
tarama

Sekil 1’de goriildiigii gibi, yapilan ¢aligmalarin ¢ogu nicel illiskisel tiirtinde yapilmistir. Bu
alanda nitel ¢aligmalarin az oldugu, deneysel ve nitel yontemlerle daha fazla ¢aligmaya ihtiyag
oldugu sdylenebilir. Sekil 2 tezlerin 6rneklem gruplarina gére dagilimini gostermektedir.

Sekil 2

Tezlerin orneklem biiyiikliikleri

10 9
9
8
7
6
> 4
4
3 2 2
2 _E. . :
1 .
0 1 T T - T T
1-10 arasi 11-30 arasi31-100 arasi 101-300 301 ve Uzeri
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Sekil 2°ye gore yapilan ¢aligmalarin yarisinin 6rneklem biiyiikliigii 301 ve iizerindedir. Bu
durum daha ¢ok nicel arastirmalarin yapildigin1 gostermektedir. Egitim yoneticilerinin
teknoloji liderligi ve teknoloji entegrasyonu alaninda yapilmis ¢alismalarda kullanilan veri
toplama araglari sekil 3’te yer almaktadir.

Orneklem diizeylerinin secilme sikliklar1 (Sekil 3) incelendiginde ¢alismalarin genellikle okul
yoneticisi ve 6gretmenlerle yapildigi goriilmektedir.

Sekil 3

Orneklem diizeylerinin segilme sikliklar:

12
10
8
6
4
2
0 . -
Okul yoneticisi Ogretmen Akademik yonetici idari yonetici

Sekil 4 incelendiginde tezlerde en fazla Glgeklerin kullanildig1 géze ¢arpmaktadir. Sorunu
derinlemesine analiz etmek icin kullanilan goriisme formlar1 ¢ok azdir. Ayrica gozlem formu,
beceri testi gibi araglara rastlanmamustir.

Sekil 4

Tezlerde kullanilan veri toplama araglar

14 13

12

10

8

6

4 3 3

0 . — .
Olgek Anket Yari yapilandiriimis Dokiiman analizi

gorisme formu
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Tezlerde One Cikan Sonuclar

Yapilan calismalar incelendiginde genel olarak okul yoneticilerinin teknoloji liderligi 6z-
yeterlikleri ve 21. ylizyil 6greten becerileri agisindan kendileri ¢ok iyi gordiikleri ortaya
cikmaktadir. 21. yilizy1l becerileri okullardaki teknoloji kiiltiiriiniin olusmasi ve teknolojik
doniistimler agisindan 6nemli yere sahiptir (Durak, 2022).

Ogretmenler ise okul yoneticilerini en fazla dijital ¢ag 6grenme boyutunda yeterli goriirken en
az yeterli gordiikleri alani sistematik gelisim olarak belirtmisler. Ayrica okul yoneticileri
biiyiik oranda teknoloji liderligi 6zelliklerini gosterdiklerini ve daha ¢ok doniisiimcii liderlik
tiiriine sahip olduklarin1 belirtmislerdir. Fakat uzaktan egitim siirecinde ders isleme ara¢ ve
programlarin1 kullanma konusunda yasadiklar1 eksiklik nedeniyle, okul miidiirlerinin en ¢ok
teknoloji liderligine ihtiyag duyduklarmi belirtmisler. Ogretmenler uzaktan egitim siirecinde
birer teknoloji lideri olmasi beklenen okul yoneticilerinden beklentileri, eksikliklerin
desteklenmesi, iletisimin gii¢lii tutulmasi, 6gretmenlerin teknolojik liderliklerine destek,
motivasyonun desteklenmesi, ailelerin maddi yetersizliginin getirdigi engellerin asilmasi, alt
yapt sorunlarinin giderilmesi, EBA destek noktalarmin olusturulmasi ve ydnlendirilmesi
seklindedir (Turhan, 2022).

Ogretmenlere gore okul miidiirleri dijital cagin getirdigi yeniliklere gore kurum kiiltiiriinii
olusturmada yeterli iken bunu gerceklestirmek i¢in teknolojik sistemleri giincel ve gelisimini
saglamada yetersiz kalmislardir. Okul yoneticilerinin ise bu konuda 6grenci ve dgretmenlere
onciiliik etmesi, vizyon sahibi olmas1 ve egitim 6gretim etkinliklerinin veriminin arttirilmasi
adima gerekli teknik altyapi ve her tiirlii maddi ve manevi destegi saglamasi son derece
onemlidir (Ozgelik, 2021). Ayrica 6gretmenlere gore pandemi siirecinin egitim sisteminde
yaratti1 kriz ortamimin yonetiminde okul yoneticilerinin kriz yonetim becerileri (anaokulu
yoneticileri harig) yiiksek diizeydedir (Unver, 2022).

Universitelerde gérev yapan akademik ve idari yoneticiler, teknolojik liderlik 6z yeterlilikleri
noktasinda kendilerini yeterli diizeyde gorseler de akademik yoneticilerin idari yoneticilere
kiyasla teknolojik liderlik 6z yeterliligi acisindan daha iyi olduklar1 sonucu ortaya ¢ikmustir.
Ayrica erkek akademik yoneticiler kadin akademik yoneticilere kiyasla vizyoner liderlik
boyutunda kendilerini daha yeterli goriirlerken, 1-5 yil arasi ¢alisan idari yoneticilerin 11-15
yil arast ¢alisan idari yoOneticilere gore dijital vatandaslik 6zyeterlilik alaninda kendilerini
daha yeterli gordiikleri sonucuna ulagilmistir (Karaoglan, 2021).

Koyuncuoglu (2021) okul yoneticilerinin egitimde teknoloji entegrasyonu, 6grenci, 6gretmen,
okul-veli iliskisi ve egitim kurumu agisindan olumlu etkiler sagladigini diisiindiiklerini
belirlemis ve egitim kurumlarinda teknoloji entegrasyonuna ihtiyag duyuldugunu ifade
etmistir.  Ayrica Onceliklerinin, kurumun alt yapismi iyilestirmek ve ekonomik siireci
yonetmek oldugunu; yapilan iyilestirmelere bagl olarak siniflarda farkli boyutlarda teknoloji
entegrasyonu olusturulabilecegini belirlemistir. Teknoloji entegrasyonuna daha c¢ok sayisal ve
uygulamali derslerde ihtiya¢ duyuldugunu; teknolojinin egitime entegrasyonu konusunda
yoneticilerin ve 0gretmenlerin hizmet i¢i egitime ihtiya¢ duydugunu ve yapilan hizmet ici
egitimlerin igeriginin, zamanlarinin ve yapilma mekanlarinin giincellenmesi gerektigini
saptamistir. Devletli (2021)’de egitimde tam anlamiyla entegrasyon yapilabilmesi i¢in egitim
kurumlarinda, teknolojik araclarin tedarik edilmesi, teknolojik altyapinin iyilestirilmesi,
ogretmenlerin tekno-pedagojik becerilerinin gelistirilmesi ve teknik destek saglanmasi
gerektigini ifade etmistir.
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Tezlerde En Cok Sunulan Oneriler

e Yonetici ve Ogretmenlere teknolojik liderlik ve teknoloji entegrasyonu konusunda
Hizmet i¢i ve igsbasinda egitimlerin verilmesi ve bunun yani sira hizmet i¢i egitimlerin
kalitesi artirllmali (ydontem, zaman vb.)

e Ogretmenlere derslerinde teknolojiyi etkin bir sekilde entegre etmeleri noktasinda
teknoloji okuryazarlii, uzaktan egitim yonetimi, teknoloji tabanli ders igerigi
olusturma konularinda kapsamli egitimler verilmeli.

e Ogretmen adaylarma fakiiltelerde branslarma gore teknoloji entegrasyonu egitimleri

verilmeli,

Okullarda teknolojik alt yap1 ve destek ekipleri olusturulmali,

Yonetici alimlarinda teknoloji yeterlikleri de bir kriter olarak eklenmeli

EBA’nin teknolojik altyapisini gelistirmeli ve zorlu sartlara her daim hazirlikli olmals,

Portallara erisimin internet kotasindan harcama yapmadan {icretsiz olmasi saglanmali,

Amaca ulagsmay1 engelleyen unsurlar belirlenmeli ve firsat esitliginin saglamasi i¢in

tedbirler alinmali,

e Tecknolojik liderlikte yetkin okul yoneticileri tarafindan 6gretmenlerin teknolojik
liderliklerine destek olunmali,

e Siniflar, meslek atdlyeleri ve laboratuvarlar, isbirligi ve proje calismalarina uygun
sekilde diizenlenmeli, gerekli donanim ve teknolojik yazilimlarla desteklenmeli

e Ogrencilerin 6grendikleri bilgi ve becerileri uygulayabilecekleri uygulama modelleri
ve benzetim programlarini i¢eren sinif ortamlar1 yaratilmalidir.

e Okul yoneticilerinin liderlik roliinii destekleyen 21. ylizy1l becerileri gelistirilmelidir.

TARTISMA, SONUC VE ONERILER

Bu c¢alismada okul yonetiminde teknoloji liderliginin rolii ve teknoloji entegrasyonu
incelenmistir. Alan yazinda egitim liderleri, dijital liderlik veya teknoloji liderligi ve
entegrasyon adina ¢ok sayida arasgtirma mevcuttur. Bu g¢alismada 2020-2022 pandemi
siirecinde okul yoneticilerinin teknoloji liderligi ve entegrasyonu konusunda Tiirkiye’de
yapilan lisansiistii tezler betimsel igerik analizi ile incelenmistir. Analiz sonucunda lisansiistii
tezlerin sadece yliksek lisans tezlerinden olustugu, genellikle nicel-iligkisel tarama modelinde
Olcek kullanilarak (%72) ve ¢ok sayida orneklem ile yapildigi, nitel arastirmalara ¢ok az yer
verildigi ve Orneklem grubu olarak neredeyse biitiin caligmalarda okul yoneticisi ve
Ogretmenlerden veri toplandigi belirlenmistir. Sorunu derinlemesine analiz etmek igin
kullanilan goriisme teknigine ¢ok az yer verilirken gézlem formu, beceri testi gibi araclara hig
yer verilmemistir. Bu alanda yapilmis deneysel bir ¢alismaya rastlanmamistir. Deneysel ve
nitel yontemlerle daha fazla calismaya ihtiya¢ oldugu sdylenebilir. Ayrica bu alanla ilgili
doktora diizeyinde genis kapsamli ¢alismalar yapilabilir.

Yapilan caligmalarda genellikle 6lcek kullanilarak yoneticilerin teknolojik yeterlilikleri
Olciilmek istenmis fakat bu liderlik vasiflarin1 gdsterebilmek i¢in neler yapilmasi gerektigi,
yasanan sorunlarin neler oldugu ve bu sorunlara nasil ¢oziim getirilebilecegi hakkinda sadece
iki adet caligmaya rastlanmigtir. Ayrica teknoloji entegrasyonu konusunda yapilan ¢alismalar
ti¢ adet ile siirhdir.

Tezlerde 6ne ¢ikan sonuglara gére okul yoneticileri teknolojik liderlik yeterliliklerini yiiksek
olarak algilarken Ogretmenler uzaktan egitim siirecinde ders isleme ara¢ ve programlarini
kullanma konusunda yasadiklar1 eksiklik nedeniyle, okul yoneticilerinin en ¢ok teknoloji
liderligine ihtiyag¢ duyduklari1i ve onlardan ¢esitli beklentiler iginde olduklarini
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belirtmislerdir. Banoglu (2011)’na gore, ogretmenler teknoloji liderligi konusunda okul
liderlerini yeterince iyi gormemekte, ancak okul liderleri kendilerini yeterince iyi
gormektedir. Demirkol, Ozdemir ve Polat (2023)’a gére 6gretmenlerin okul ydneticileri dijital
becerilerine iligkin goriislerini belirledigi bir ¢alismada, dijital becerileri geliskin olan okul
yoneticilerinin  kurumda verimliligi arttiracagini, kurum ici iletisimi gelistirebilecegini,
enerjiyi ve zamani daha etkili kullanacagimi ve sorunlarin daha hizli ¢oziilebilecegini
belirlemislerdir.

Tezlerde One c¢ikan Oneri ise yonetici ve Ogretmenlere teknolojik liderlik ve teknoloji
entegrasyonu konusunda hizmet i¢i ve isbasinda egitimlerin verilmesi ve bunun yani sira
hizmet i¢i egitimlerin kalitesinin yontem, zaman vb. degiskenler agisindan artirilmasidir.

Acil ve uzaktan egitim doneminde egitim ve dgretimin kesintisiz devam etmesini saglamak,
uzaktan egitim sirasinda yasanan eksikliklere kars1 6gretmen ve ogrencilere gerekli destegin
saglanmasi ve ayrica velinin egitime dahil edilmesinde egitim liderlerinin roli ¢ok énemlidir.

Ogrenci psikososyal gelisimi tizerindeki olumsuz etkilerini ve okuldan ayrilmay1 engelleme
caligmalarinda, acil ve uzaktan egitimde verimliligin arttirilmasinda, 6gretmen, dgrenci ve
veli motivasyonunu saglamada, normal egitimde verilen kazanimlarin verilmesinde, idare ile
ogretmenler ve Ogretmen ile Ogrenci arasinda iletisim saglanmasi ve 6grenci basarisinin
stirdiiriilebilmesi i¢in egitim yoneticilerinin teknoloji liderligi yeterliliklerine sahip olmasi
onemlidir. Siirecin devamui ve egitsel etkinliklerin niteligi agisindan yonetim, kilit noktada yer
almaktadir (Keskinkili¢ Kara ve Zafer Giines, 2022). Teknoloji entegrasyonunu gergeklestiren
okullar acil ve zorunlu uzaktan egitim siirecini daha verimli siirdiirebilir.

Oz’e (2020) gore “dijital liderlik, liderlerin teknolojiyi okullarda kullanma becerisinden daha
fazlasidir ve okul i¢in teknoloji temelli bir vizyon olusturmak i¢in okul personeli bu vizyon
etrafinda toplanmali, teknoloji yaratilmali ve yenilik¢i diistinme giiciine sahip olunmalidir.
Tiinel’e (2023) gore, okul yoneticilerinin teknoloji liderligi yeterlilikleri arttikca okuldaki
yenilesme iklimi artmaktadir. Bunun i¢in teknolojinin okullara entegrasyonu ile ilgili strateji,
politika, Onlem ve uygulamalar ortaya konulmali, &gretmenlerin egitimde teknoloji
kullanimiyla ilgili gereksinimleri karsilanmali ve eksiklikleri giderilmelidir.

Lisansiistii tezlere genel olarak bakildiginda genelinin iligkisel veri tarama seklinde
yapildiklar1 fakat sorunlar1 ve yapilan uygulamalar1 derinlemesine inceleyen ve degerlendiren
gozlemsel ve deneysel calismalara yer verilmedigi goriilmiistiir. Genelde calismalar okul
yoneticilerin algilarint ortaya koymustur. Okullarda ger¢ek anlamda teknoloji entegrasyonun
boyutlarin1 ve diizeyini, teknoloji liderleri olarak goriilen yoneticilerin vasiflarini ortaya
koyan ve farkli 6lgme araglarini kullanan calismalara ihtiya¢ vardir. Bu konuda oOncelikle
iiniversiteler ve diger kurumlar gergeklestirilecek caligmalar tegvik edebilir ve proje destegi
saglayabilir.

Destek ve Tesekkiir

Bu makale International Conference on Educational Technology and Online Learning (2023)
adl1 konferansta 0zet bildiri olarak sunulmustur.

Yazarlar olarak, arastirmanin gergeklestirilmesi silirecine yonelik herhangi bir destek ya da
tesekkiir beyanimiz bulunmamaktadir

Catisma Beyani

Arastirmanin yazarlari olarak herhangi bir ¢ikar/catisma beyanimiz olmadigini ifade ederiz.
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Yayin Etigi Beyam

Bu arastirmanin planlanmasindan uygulanmasina, verilerin toplanmasindan verinin analizine
kadar olan tiim siiregte "Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi
Yonergesi" kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan "Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler" baslig1 altinda belirtilen
eylemlerden higbiri gerceklestirilmemistir. Calismanin yazim siirecinde bilimsel etik ve alinti
kurallarina uyulmus, toplanan veriler lizerinde herhangi bir tahrifat yapilmamis ve bu ¢alisma
herhangi bagka bir akademik yayin ortamina degerlendirme i¢in génderilmemistir.
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EXTENDED ABSTRACT

Introduction

With the development of technology, the integration of technology into the school
environment has brought technology leadership to the fore (Ahmadi, 2018; Giiven, 2015).
Technology leadership has gained great importance especially in recent years (Turan, 2020).
In educational institutions, using technology to carry out work and transactions quickly and to
be a role model for other stakeholders of the school practically and practically while fulfilling
the tasks has given rise to the concept of technology leadership (Kdybasi, 2020). The adoption
and implementation of technology leadership roles by the administrators of educational
institutions to initiate and facilitate a change in the school climate to make decisions regarding
the integration of technology into education and training in the institution shows the
functioning in the use of technology (Gonzales, 2020). Technology Integration in Education is
a phenomenon that should be done with all stakeholders of the school (Ahmadi, 2018; Giiven,
2015).
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Emergency and distance education, which aims to provide temporary instructional support to
learners in times of crisis, is defined as the process of making learning activities similar to
face-to-face education by remote access with the help of technological tools (Sezgin, 2021).
Especially after the epidemic conditions, education has been completely moved to digital
environments and the importance of Technology Leadership in conducting and managing
teaching activities has become more prominent.

According to NETS-A, the technology leadership behaviour standards of educational
administrators determined by ISTE (2018), it is valuable to investigate the problems and
solution suggestions they experienced during the pandemic period in order to better
understand the technological leadership behaviours of educational administrators. Concrete
data to be obtained from studies on technology leadership of educational administrators will
create awareness in educational administrators and will contribute positively to finding
deficiencies and bringing appropriate solutions to them.

Method

This study was conducted through literature review. Descriptive content analysis method was
used to analyse qualitative and quantitative data. In this context, "Technology Leadership in
Education” and "Technology Integration" keywords/phrases/keywords in master's and
doctoral theses published in the pandemic period between 2020-2022 in the National Thesis
Centre of Turkey were searched and examined. In accordance with the purpose, 22 theses
were reached. The purpose, summary, method and findings of the theses were examined and it
was determined that 18 theses were suitable for the purpose of the study (Table 1).
Descriptive content analysis was used as the data analysis method.

Findings

As a result of the analysis, it was determined that the postgraduate theses consisted of only
master's theses, were generally conducted in quantitative-relational survey model using scales
(72%) and with a large number of samples, qualitative researches were rarely included and
data were collected from school administrators and teachers in almost all studies. The
interview technique, which is used to analyse the problem in depth, was rarely used, while
tools such as observation forms and skill tests were not used at all. No experimental study was
found in this field. It can be said that more studies with experimental and qualitative methods
are needed. In addition, comprehensive studies can be conducted at the doctoral level in this
field.

In the studies, it was generally aimed to measure the technological competences of
administrators by using scales, but only two studies were found on what should be done to
show these leadership qualities, what are the problems experienced and how these problems
can be solved. In addition, studies on technology integration are limited to three.

According to the prominent results of the theses, school administrators perceived their
technological leadership competencies as high, while teachers stated that they needed
technological leadership from school administrators the most and had various expectations
from them due to the deficiency they experienced in using course processing tools and
programmes in the distance education process.

The prominent suggestion in the theses is to provide in-service and on-the-job trainings to
administrators and teachers on technological leadership and technology integration, as well as
to increase the quality of in-service trainings in terms of method, time, etc. variables.

Discussion and Conclusion
The role of educational leaders is very important in ensuring the uninterrupted continuation of
education and training during the emergency and distance education period, providing the
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necessary support to teachers and students against the deficiencies experienced during
distance education, and also involving parents in education.

It is important for educational administrators to have technology leadership competences in
order to prevent the negative effects on student psychosocial development and dropout, to
increase efficiency in emergency and distance education, to provide teacher, student and
parent motivation, to provide the gains given in normal education, to ensure communication
between the administration and teachers and teachers and students, and to maintain student
success. Schools that realise technology integration can continue the urgent and compulsory
distance education process more efficiently.

According to Oz (2020), "digital leadership is more than the ability of leaders to use
technology in schools, and in order to create a technology-based vision for the school, school
staff should be gathered around this vision, technology should be created and innovative
thinking power should be possessed. According to Tiinel (2023), as the technology leadership
competencies of school administrators increase, the innovation climate in the school
increases. For this purpose, strategies, policies, measures and practices related to the
integration of technology into schools should be put forward, teachers' needs related to the use
of technology in education should be met and their deficiencies should be eliminated.

When the postgraduate theses were examined in general, it was seen that most of them were
conducted in the form of relational data screening, but there were no observational and
experimental studies that examined and evaluated the problems and practices in depth. In
general, the studies revealed the perceptions of school administrators. There is a need for
studies that reveal the dimensions and level of technology integration in schools in real terms,
the qualifications of administrators who are seen as technology leaders and use different
measurement tools. In this regard, universities and other institutions can encourage studies
and provide project support.
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Abstract

Education accreditation is the formal evaluation process conducted by specialized
institutes or agencies to assess educational programs for compliance with established
quality standards. Accreditation publicly recognizes programs that meet these standards.
Beyond this recognition, accreditation also engenders increased public confidence,
fostering mutual acceptance of academic credentials and encouraging active participation
by academic staff. The present study is dedicated to evaluating the quality assurance (QA)
accreditation in higher education, with particular emphasis on Third-World and unstable
nations. The study draws insights from the experience of the Faculty of Engineering,
Sabratha University, which serves as a compelling case study. To gain a
comprehensive understanding of the status quo, the perspectives of faculty staff using a
SWOT analysis were solicited. This strategy enables the identification of the most
important opportunities and threats inherent in the current scenario. The findings
underscore the importance of quality assurance accreditation not only for enhancing
academic profiles but also for improving all facets of higher education systems.
Furthermore, it serves as a mechanism to address inconsistencies in regulations within the
Ministry of Higher Education and tackle the managerial and financial challenges prevalent,
particulary in  developing nations” university administrations. In  sum, QA
accreditation emerges as a preferred avenue for organizational enhancement and
overall development within the higher education sector.

! Sorumlu Yazar: Ehtiwesh, Ismael., PhD., Sabratha University, ismael.ehtiwesh@sabu.edu.ly
? Maousa, Omaima., PhD., Zawia University, 0.maousa@zu.edu.ly
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INTRODUCTION

In recent times, higher education has undergone significant transformations in terms of
its functions, governance dynamics, and strategic orientations. These changes are driven by
the need for alignment with the evolving demands of the labor market. Quality assurance in
higher education has emerged as a universal imperative, emphasizing the cultivation
of academic excellence and intellectual capacity among graduates. It goes beyond the
mere attainment of diplomas, instead emphasizing continuous self-evaluation and
accreditation as pillars of quality assurance (QA). Higher-education accreditation is a quality
assurance procedure wherein the services and operations of higher education institutions;
universities, faculties, and degree programs are reviewed to verify if applicable standards are
met (Lucas, 2014); then, accreditation is granted whether standards are met. Accreditation is a
crucial consideration when evaluating the caliber of academic institutions and programs in the
realm of higher education. The function of certification, both institutional and programmatic,
is to keep up with the comprehensive reform processes in the education, in an effort to
improve the standard of educational outcomes. Academic accreditation, as it is recognized in
the global academic community, is the main policy tool that aims to advance the level of
education and training institutions, and ensure that the educational process is continually
developed and improved. Additionally, it guarantees that minimal standard criteria are met,
which assurance that a reliable accreditation system thatsatisfies the demands of stakeholders
is available to students, parents, employers, and the global community. Challenges are also
posed by the standards, criteria, and resources employed for accreditation. The first is the
difficulty of developing quantifiable, impartial, and acceptable standards and criteria that
prevent or lessen biases in quality evaluation and accreditation. This challenge is brought on
by the fact that various ideas and models of quality exist, based on the objectives of various
stakeholders and the organizational complexity of higher education institutions (Alzafari &
Kratzer, 2019). It is difficult to develop a set of standards and criteria that may both serve as
the basis for an objective evaluation of quality and be used to precisely gauge the quality of
various university operations such as teaching and research development, taking into account
the interests and viewpoints of many stakeholders (students, academics, managers,
government, and employers), as well as diverse academic subjects. The second difficulty is
striking a balance between comprehensiveness and simplicity to guarantee that an intricate
institution or academic program is fully or mostly covered by the norms and criteria. Nguyen
et al. (2017), for instance, asserted that accrediting standards and criteria should be integrated
to cover outcomes rather than just inputs and procedures. Based on the insights of 40 high-
caliber professionals from several European nations, the challenges in adopting quality were
categorized by Alzafari and Kratzer (2019) into three main parts. First, problems in the
organizational, educational, or quality systems, that is, the difficulty presented by the diversity
of ideas and models of quality, depending on the parties involved, and the difficulty of
locating appropriate measurements, to evaluate and execute quality within complex
organizations using typically autonomous personnel. Challenges with implementation are the
second, the challenge of creating and carrying out action plans, deciding how to allocate
resources, and taking action based on the findings of quality assessment. The challenge of
quality culture and leadership comes in third, the challenge of locating capable leaders who
are eager to create a high-caliber culture. The literature outlines three categories of difficulties
in developing a quality system in Africa: funding, the effect of accreditation, and the staff's
availability and qualifications (Materu, 2007).

For the purpose of examining the changes (for better or for worse) that had changed from one
cycle of assessments to another in the chosen indicators, the study (Dattey et al., 2017) used
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quantitative research techniques. The findings revealed varied degrees of advancements in the
chosen indicators from the earlier assessments to the latter ones. Sackey et al.’s (2014) study
makes use of a tuning approach that has been used to successfully harmonize higher education
in Europe, Latin America, and Russia for coordinating African undergraduate mechanical
engineering programs. Researchers from 11 African universities look at the degree structures
and content of mechanical engineering programs by including stakeholder groups via a survey
questionnaire, establish competences, and construct a meta-profile for mechanical
engineering. The objective is to jointly contribute to the reform and harmonization of higher
education in mechanical engineering to increase its responsiveness to Africa's requirements
for development. Findings so far show that developing comparable academic systems and
reference standards throughout Africa is not only feasible but also highly promising, which
could promote greater cooperation among African academic institutions while facilitating
staff and student mobility.

Nelson Zavale (2021) addressed the challenges of accreditation in Mozambique and Africa.
The reflection focuses on challenges associated to the process and instruments, organizational
setting, resources, and policy, and accreditation impact. The challenges recommend that
identifying and addressing issues preventing or aiding the adoption of these processes should
be given priority along with establishing quality assurance mechanisms in Africa. The study
suggests some insights on how to implement accreditation policies with less romanticism and
idealism. The findings of the study indicate that, in addition to putting in place quality control
measures to deal with the on-going transformation of higher education in Africa, the
challenges encountered while implementing these procedures should also be addressed,
especially if these methods are meant to regulate and enhance the quality and standard of
higher education. Acevedo-De-los-Rios and Rondinel-Oviedo (2021) carried out a study
aiming to examine the influence, valuable, and the significance of accreditation as a measure
of QA at a private higher education institution in Peru. The qualitative influence of
accreditation was assessed within a survey presented to academic staff, students, and
employers. A quantitative assessment was conducted by comparing academic metrics before
and after the accrediting processes, such as the pass rate or weighted average per year. It came
to the conclusion that international accreditation is crucial for ensuring the caliber of
architecture programs. In addition, each type of accreditation measures different aspects of
academic quality. The priority of accreditation is to certify the training of competent
architects based on the demands of the local labour market and graduate profile. Enders and
Westerheijen (2014) investigated the emergence, development, and contested nature of
quality assurance (QA) in the European policy arena. They conceptualized their work on the
background of the study of multi-level and multi-actor dynamics; and discussed the changing
ideational framing of QA and attempts at European norm-setting and standardization. The
study reported that interest in national reforms made more countries join Bologna based on
the assumption of participating in a non-binding, voluntary process that would keep the
hierarchical integration. Therefore, quickly, Bologna supported, however, there is a chance
for European policymakers to seize control of the regulatory system by connecting the
procedure to the more economically motivated vertical integration procedures. The European
Commission provided grounds for the idea that QA is an issue for European education and
labour markets. Eaton (2010) highlighted that accreditation of higher education is a quality-
affirming process that, in many countries, includes the creation of accreditation standards,
institutional self-review, institutional peer review, judgment about achieving accreditation,
and award of accredited status. Accreditation plays major roles with regard to assuring
threshold quality and quality improvement; serving as a reliable authority on quality to
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students and society, and assisting with student mobility through recognition of qualifications
and transfer of credit. Higher education is experiencing a significant expansion of access with
the internationalization of colleges and universities and demands for heightened
accountability to the public. Accrediting bodies are expanding in numbers, improving, and
diversifying their capabilities to accommodate these changes so that these newly developing
key components of higher education may be efficiently assessed for quality and quality
improvement. Ibrahim (2014) highlighted that higher education institutions can only disregard
educational quality assurance at the risk of stagnation because it has become a universal
objective. Additionally, accreditation can promote public confidence and accountability; the
reciprocity of recognition of qualifications and facilitation of academic personnel mobility
is guaranteed. The unification of the professions is furthered by providing
together practitioners, academic staff in a task intended to enhance professional preparation
and qualified practice. Jose’s (2021) study focused on administrative staff in colleges and
seeks to determine strategies to enhance the role performed in the accreditation exercise. The
study makes suggestions for ways to strengthen the crucial function of administrative
personnel in accreditation. It concluded that an effective administrator should be
knowledgeable about accreditation, how it works, and how it might progress the institution's
mission and the student community. In addition, the administrative team may communicate
with, encourage, and motivate the faculty and students to work at their best through their
inventive and creative work. The most critical role of building coordination and understanding
among the academic units can be carried out by the administrative staff.

All above, accreditation is a useful technique for ensuring quality in higher education. It is
frequently the final element of the self-study with a peer review process. After analyzing an
evaluation report, an accrediting authority releases a public declaration certifying the level of
quality of an academic institution or program against defined requirements. Accreditation, in
general, seeks to enhance or hold higher education institutions accountable. However, the
studies are divided on the efficacy of accreditation. Positive effects have been shown in some
literature, more so at the structural and management levels than in learning and teaching.
Other studies, on the other hand, believe that accreditation has little to no effect other than to
overburden institutions with more bureaucracies and extra work aimed solely at complying
with or tick-boxing externally established requirements. Doubts regarding accreditation's
effectiveness have encouraged experts to investigate the challenges and difficulties. A survey
of these studies is necessary to determine the essential components to employ in developing a
conceptual framework for tackling accreditation difficulties. The literature outlines three types
of challenges in employing a quality system in Africa, namely, funding, the accreditation
impact, and the qualification of staff availability. The Libyan higher education established a
quality assurance system during the 2000s to cope with the country’s rapid expansion of
higher education. Higher-education accreditation is managed by a government organization
under the Ministry of Education, namely, The National Center for Quality Assurance and
Accreditation of Educational and Training Institutions (NCQAA) (NCQAA LY, 2021). As a
result, despite all efforts since then, Libyan higher education is still in its early stages. A few
universities have a proportionate number of students and professional academic personnel.
Most universities, in particular private ones, have a small number of enrolled students and
academic staff, as well as a dearth of permanent and qualified Ph.D. employees. Some older
universities are developing research skills, although the vast majority are primarily concerned
only with undergraduate teaching. The role of quality assurance accreditation is still very
limited, perhaps due to a lack of experience and culture of practicing quality requirements, as
well as a lack of seriousness in applying quality standards and obtaining accreditation. The
present study aims to investigate faculty members’ viewpoints about the QA accreditation in
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higher education in the Third-World drawing insights from the experience of the Faculty of
Engineering, Sabratha University. This study is concerned with understanding the difficulties
and challenges behind the reasons for not employing quality assurance standards using the
point of view of college staff, as well as contributing to disseminating quality culture and
encouraging its employment. The study was carried out during the period between the time
the faculty received institutional accreditation in 2020 and the end of the auditing process of
programmatic accreditation in August 2022. The objective is to address the effectiveness of
quality assurance accreditation in higher education and, in particular, to discuss a topic that
concerns all parties involved in higher education: How does quality assurance accreditation
affect the outcomes of higher education in developing countries?

METHODOLOGY

The present study focuses on evaluating QA accreditation in higher education in developing
nations drawing insights from the Sabratha University - Faculty of Engineering experience.
Sabratha University is one of Libyan largest public universities, which was established in
2015, and it consists of 19 colleges, some of which date back to 1992 that were affiliated with
University of Zawia. In 2020, the faculty of Engineering got institutional accreditation; and
the programmatic accreditation of the faculty of engineering programs was evaluated by an
audit committee, assigned by the Libyan QA Centre during 14-16 August 2022 for seven
programs. The programs are: Mechanical power Engineering, Communication Engineering,
Chemical Engineering, Civil Engineering, Petrol Engineering, Department of Environmental
Engineering and Natural Resources and Computer Engineering. The evaluation and audit
process includes eight criteria including 134 indicators (NCQAA_LY, 2021), namely,
planning & administrative organization (17 indicators), educational program (25 indicators),
faculty and support staff (12 indicators), student affairs (14 indicators), facilities &
educational support services (21 indicators), scientific research (17 indicators), community
service & the environment (10 indicators), and quality assurance & continuous improvement
(19 indicators). The audit report for the purpose of accreditation includes an evaluation of
performance according to each of the accreditation criteria separately. Points are allocated
according to the findings of the audit team, which are based on evidence, documents, and
tangible evidence during the audit process, and on a scale from zero to four points. To obtain
the accreditation, the program must obtain 70% of the total points for all the criteria.
Obtaining less than 65% in any criterion will lead to non-accreditation. Five programs -
Mechanical Power Engineering, Communication Engineering, Chemical Engineering, and
Civil Engineering-were accepted to receive programmatic accreditation, while the remaining
programs must wait until the standards are met.

Research Design

The components of the study are as follows: questionnaires, examining the results of the
questionnaires, carrying out a SWOT analysis, followed by the final analysis and
interpretation. The questionnaires are concerned specifically with all of its related elements
about quality assurance and accreditation; however, they also comprise all elements of the
teaching and learning process, in addition to management and financial matters, and other
assistance services associated with high standards of quality. Questionnaires were figured out
online using Google tools, in particular, the Forms application. The questionnaire was
prepared using clear, simple, coherent, and consistent statements in accordance with quality
demands and standards. Three essential groups are primarily the focus of this investigation,
namely, G;) Quality and its impact in general, G,) Accreditation application procedures, and

~80~



Perceptions on Quality Assurance Accreditation Ehtiwesh & Maousa (2023)

G3) QA accreditation auditing procedures. Based on at least 10 participations, each group was
divided into different categories; any other responses or remarks with fewer than 10 responses
were disregarded. The first group (Quality and its impact in general), is divided into three
categories: C1.1) Dissatisfied with how quality was handled, C1.2) Considers how quality
might be used for development and improvement, and C1.3) Persuaded by the use of quality
principles. Based on the second group (Accreditation application procedures), the opinions are
divided into four categories, namely, C2.1) A new experience that requires additional support,
C2.2) Persuaded to receive accreditation, C2.3) Indicators are unclear or difficult to use, and
C2.4) The capabilities do not meet the required standards. The third group is referred to QA
accreditation auditing procedures, where the opinions are divided into three categories,
namely, C3.1) Feels that even the audit committee was in the dark about some issues, C3.2)
Believes that there is a significant difference between one auditor's evaluation and another's,
and C3.3) The evaluation procedure went without a hitch.

Participants

The study considers the perspectives of the faculty staff using a survey of questionnaires and
by taking advantage of some of the workshops held in the run-up to the accreditation
application process. Fifty three (53) participants answered out of about 80, making up a
response percentage of 65%, the participants that provided answers are academics, students,
employers, assistant teachers, engineers and technicians, as reported in Figure 1. There were
38 men and 15 women among the participants, and there were also five foreigners, including
three students and two professors. The academics included 14 PhD holders and 8 master's
degree holders, while engineers were all B.Sc. holders. Employers included three BSc
holders, one with a diploma, and three Secretaries.

18
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0 — " —
Students Acadimics Engineers | Technicians | Employers | Ass. teacher
= Male 7 17 3 3 5 3
® Female 4 5 1 0 2 3
International 3 2 0 0 0 0

Figure 1: Participants characteristics.

Data Collection Procedure

The analysis and interpretation process of collecting data was done by creating tables and
charts which helps to understand the analysis of responses using Google tools such as Sheets
application. Lastly, following a thorough analysis of the perspectives of the important parties,
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including the teaching staff, employers, and students; a SWOT analysis is to be used in order
to understand the status quo situation in light of this novel experience, highlighting its
strengths, weaknesses, and the most important opportunities and threats. Face-to-face
interviews and workshop outcomes were used to supplement survey data and investigate
strategic and qualitative concerns. These were integrated with the interpretation of the results
along with the survey findings but are not shown separately as study findings as they were not
significant differences. Figure 2 demonstrated the various viewpoints of the group one (G,),
the first category (C1.1) earned 32% of the options, while the second category (C1.2) received
40% and the third category (C1.3) received 28%.

W Category 1.1
H Category 1.2
Category 1.3

Figure 2: The perceptions of group one.

Figure 3 reported various opinions about the second group (G,), where the first category
(C2.1) earned 38% of the options, while the second category (C2.2) received 42% and the
third category (C2.3) received 17, and finally fourth category (C2.4) received 21%. Figure 4
referred to the viewpoints regarding the third group (Gs), the first category (C3.1) earned 33%
of the options, while the second category (C3.2) received 41% and the third category (C3.3)
received 26%.
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W Category 2.1
B Category 2.2
m Category 2.3
B Category 2.4

Figure 3: The perceptions of group two.

B Category 3.1
H Category 3.2
m Category 3.3

Figure 4: The perceptions of group three.

INTERPRETING SURVEY RESULTS

The study aimed to assess how quality assurance accreditation affects the outcomes of higher
education in developing countries. Table 1 highlights the SWOT analysis results, which
demonstrates strengths and weaknesses, and identifies the most important opportunities
available and the threats it faces based on the recorded viewpoints. All parties anticipate that
the role of accreditation, both institutional and programmatic, will be an appropriate solution
to correcting rampant mismanagement in all higher education administrators' departments and
their various levels. Even individuals, who were not satisfied with the use of quality
standards, justify this by citing ineffective management and capabilities.
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Table 1. The result of the SWOT analysis

Helpful — Positive Factors Harmful — Negative Factors
STRENGTHS (S) WEAKNESSES (W)
- Quality assurance helps to improve the educational and - Some participants are not happy with
management systems. the way the quality.

- Accreditation leads to the improvement in the Ministry - Some participants are not pleased with
of Education's policies and the University's administrative the evaluation of the audit committee.
system and the provision of capabilities that support the

educational process and scientific research.

$10]9€e4 [euJalu|

OPPORTUNITIES (O) THREATS (T)

- Increase the attention and support of the Ministry of - Political instability.

Higher Education and Scientific Research. - Instability of higher education policies

- Enhancing the effectiveness of the administrative system and plans.
in universities and college.

S.1019eH
[eula1x3

In general, all participants look forward to the contribution of the accreditation process to help
develop and improve the educational process for all related educational and administrative
elements. In addition, not all members were satisfied with the evaluation of the audit
committee due to the disparity in the auditors’ evaluation. Quality Assurance Accreditation
can have an important impact on the outcomes of higher education in developing countries as
it helps to ensure that educational institutions meet certain standards of quality. Accreditation
promotes accountability and transparency in higher education institutions, which can help
address issues such as corruption and fraud. It also encourages institutions to prioritize the
quality of teaching, research, and facilities, leading to a more effective and relevant education
system.

CONCLUSION

The study addressed the evaluation of QA accreditation in higher education in
developing countries drawing insights from the Faculty of Engineering, Sabratha University
experience. Most of the findings were in line with the results of the previous studies that
addressed African countries. In addition, it concluded that QA accreditation is an important
element in Libya and developing countries not only in organizing the administrative portfolios
but also in the development and improvement of the educational process in all aspects and
levels, and can play a role in solving the Higher Education policy instability. Finally, since the
National Center for Quality Assurance and Accreditation of Educational
and Training Institutions belongs to the Ministry of Higher Education in Libya; in light of
this, the majority of survey participants recommended that they should provide all the needs
of their educational institutions as described by the quality standards and indicators in order to
meet quality criteria and objectives. Therefore, the World-Third's higher education system can
be improved through the use of QA accreditation, not only in profiles’ control but also in the
general structures of all sections, levels, and the numerous other activities.
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ABSTRACT

This systematic review examines contemporary research investigating the intersection of
literature on school leadership that has been well explored. It delves into school leadership

Received in Zambia, seeking to provide a comprehensive and insightful analysis of the country's
10.08.2023 current state of educational leadership practices. With a focus on understanding key trends,
Accepted challenges, and opportunities, the review aims to synthesize existing research and literature
07.12.2023 on school leadership in Zambia. In conformity with the guidelines outlined in the Preferred
Reporting Items for Systematic Reviews and Meta-Analyses (PRISMA) Statement, a
comprehensive search of the literature was done using iterative selection procedures. This
Key Words

process resulted in the identification of 44 empirical items that satisfied the predetermined
criteria for inclusion in this comprehensive analysis. The selection process was based on
considerations of relevance and quality, as determined through the weight of evidence
evaluations. The research results show school leaders in Zambia encounter various obstacles,
including limited resources, inadequate professional development opportunities, and
bureaucratic constraints. Additionally, the findings reveals that school leadership in Zambia
encompasses diverse leadership styles, each with its implications for educational outcomes.
The paper posits that it is imperative to invest in comprehensive and continuous professional
development, policy makers can foster a culture of continuous improvement among school
leaders.

School Leadership,
Systematic Review,
Zambia

INTRODUCTION

The landscape of school leadership knowledge is currently experiencing a subtle yet profound
transformation. Historically, the prominent body of knowledge in this field predominantly
originated from a limited pool of Anglo-American and Northern European societies. It was a
realm dominated by studies describing school leadership policies and practices, with
developing societies worldwide remaining relatively dormant in terms of contributing to school
leadership scholarship until the turn of the century. Furthermore, the scarce scholarship
produced in these regions rarely found its place within the international school leadership
literature.(Hallinger, 2018a; Walker & Dimmock, 2002 Samuel & Bridge, 2019; Shawa &
Sichilima, 2020).). Moreover, scholarship that was produced seldom found its way into the
international school leadership literature (Hallinger, 2018a).

However, over the past half-decade, the landscape has witnessed a remarkable shift. Extensive
reviews of research have unveiled a burgeoning volume of publications emerging from
developing societies across Asia, Africa, and Latin America. (see Castillo & Hallinger, 2018;
Mulenga & Kefalas, 2018, Chilala & Dlamini, 2021; Hallinger & Chen, 2015). The social,
political, economic, and institutional circumstances of many countries have a significant impact
on the requirements, and even the very nature of, "effective school leadership and
management,” which is driving experts to reconsider. (Haller, 2018; Clarke & O'Donoghue,
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2017).The need for rigorous reviews of literature outside the boundaries of school leadership
studies has been highlighted by these changes in the topography of our knowledge base
(Hallinger & Chen, 2015; Mulenga & Kefalas, 2018).
In response, academics have examined school leadership research from African, Asian, and
Arab societies in the last five years (Hallinger, 2018b; Walker & Hallinger, 2015; Hallinger &
Hammad, 2017; Oplatka & Arrar, 2017). As a result of these extensive "regional” studies of
school leadership research, academics have started "national reviews" of the school leadership
literature. These include comprehensive analyses of research conducted in certain societies,
such as Vietnam (Hallinger, Walker, & Gian, 2015), Taiwan (Pan, Nyeu, & Chen), Singapore
(Ng, Nguyen, Wong, & Choy), mainland China (Hu, Qian, & Walker, 2012), and Taiwan.
In a recent review of Africa’s school leadership literature, Muyunda (2022) identified Zambia
as a ‘positive outlier’ in knowledge production. This resulted in a call for systematic review of
the Zambian literature in school leadership. The current review of Zambia’s published school
leadership scholarship was undertaken as a response to this recommendation. This systematic
literature review addressed the following four research questions (RQs):
1. What are the predominant leadership styles employed by school leaders in Zambia,
and how do they influence educational outcomes?
2. What are the primary challenges school leaders face in Zambia, and how do these
challenges impact school effectiveness?
3. How does integrating technology in school leadership practices affect decision-making
and overall school performance in Zambia?
4. What are the existing policy interventions aimed at enhancing school leadership in
Zambia, and how effective have they been in addressing the challenges faced by
school leaders?

METHODOLOGY

The current systematic literature review aligns with the guidelines outlined in the Preferred
Reporting Items for Systematic Reviews and Meta-Analyses (PRISMA) Statement, as outlined
by Moher et al. (2009). The PRISMA guidelines provide a systematic and transparent
framework for conducting systematic reviews. This framework ensures that relevant studies are
included while minimizing bias, as illustrated in Figure 1.

Identification of Research Question

The first step in the review process involved formulating a clear and focused research question:
"What is the state of school leadership in Zambia, and what factors influence leadership
practices and their impact on educational outcomes?" This question guided the subsequent
stages of the review.

Literature Search Strategy

A comprehensive search was conducted across multiple electronic databases, including Google
Scholar, JSTOR, and ERIC. The search terms used were "school leadership," "educational
management,” "Zambia," and related terms. The criteria for inclusion were established to
encompass studies published throughout the previous decade (2004-2014) to encompass the
most up-to-date advancements in the area. To maintain consistency and feasibility, the search
scope was restricted to articles written in English.
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Figure 1. Flow-chart of study selection

Study Selection

The publications that were obtained were evaluated by examining their titles and abstracts to
determine their pertinence to the research inquiry. At this point, studies that were not
specifically focused on school leadership in Zambia or were not related to educational
management were omitted from consideration. Subsequently, a thorough examination was
conducted of the complete texts of the remaining articles to ascertain their suitability for
incorporation into the review.

Pre-2004, a comprehensive analysis of systematic reviews and meta-analyses was conducted,
encompassing a total of 43 papers and 111 articles. The findings indicated that a relatively low
percentage of these documents, specifically 28% (12 papers) and 59% (66 articles),
respectively, included flow diagrams. The purpose of this assessment is to establish a
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foundational measure for comprehending the historical backdrop of flow diagram
implementation within the realm of systematic reviews and meta-analyses. The following
decade experienced significant shifts in this particular field, which necessitated a
comprehensive statistical examination using the software SPSS in order to identify and measure
the observed alterations.

In order to establish empirical evidence supporting the temporal progression in the adoption of
flow diagrams, the utilisation of SPSS statistical software was employed. The computed
Pearson correlation coefficient (r) of 0.80 (p = 0.002) suggests a strong and statistically
significant positive correlation between the variable of time and the presence of flow diagrams.
The observed data indicates a clear and noticeable increase in the utilisation of flow diagrams
as time progresses.

Additionally, in order to accurately measure the magnitude of the fluctuation, a regression
analysis was conducted. The analysis yielded a regression coefficient beta (B) of 5.649 (p =
0.002), which provides insight into the extent and direction of the change in the proportion of
documents showcasing flow diagrams throughout the decade. The presence of a positive  value
in this context indicates both statistical significance and the meaningful magnitude of the
observed change.

In order to address the potential variability resulting from the annual number of systematic
reviews and meta-analyses conducted, a weighted regression analysis was performed. The
present analysis has resulted in the determination of a weighted regression coefficient, denoted
as beta, with a value of 5.290. This coefficient is accompanied by a p-value of 0.0007, indicating
a statistically significant relationship. Consequently, these findings provide additional support
for the notion that the integration of flow diagrams in these documents has experienced a
substantial and meaningful increase.

To gain a thorough visual depiction of this transformative phenomenon, we kindly direct your
attention to Figure 2. This graphical representation effectively showcases the progressive
changes that have occurred over a period of ten years in terms of the frequency of flow diagrams
employed in systematic reviews and meta-analyses. The comprehensive statistical analysis
conducted in this study highlights the significant change observed in the incorporation of flow
diagrams in academic papers. This finding provides valuable insights into the dynamic nature
of evidence synthesis and reporting practises.

Data Extraction

Relevant data points were extracted for the final selection of articles using a standardized data
extraction form. The extracted data included information regarding the authors, publication
year, research design, study objectives, main findings, and implications for school leadership
in Zambia.

Quality Assessment

To ensure the validity of the included studies, a quality assessment was conducted with the aid
of suitable evaluation instruments. The Newcastle-Ottawa Scale (NOS) was used to evaluate
the quality of quantitative studies, while the Critical Appraisal Skills Programme (CASP) was
utilized to evaluate the quality of qualitative studies. In the analysis, studies with low quality or
a high risk of bias were considered but interpreted cautiously.

The analysis revealed some variation in the proportion of flow diagrams that satisfied various
flow diagram checklist criteria. The reporting of items in flow diagrams was significantly more
in 78 of the 78 available flow diagrams. Twelve percent of flow diagrams omitted the total
number of identified articles, 62 percent omitted the names of databases or search engines, and
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73 percent omitted the number of papers from each database or search engine (See Figure 3).
Sixty-five percent and ninety-four percent of flow diagrams omitted the number of additional
records identified through other sources and queries, respectively. 26% of flow diagrams that
overlooked the total full-text articles were eliminated. In addition, 28% and 45% of flow
diagrams did not include the exclusion number and the reasons for full-text article screening,
respectively. Sixty-nine percent, thirty-six percent, and seventy-eight percent of papers,
respectively, omitted the number of studies included in qualitative synthesis, quantitative
synthesis (meta-analysis), and subgroup analysis.

Flow diagram Items

F : B Total number of title screening _ 88.5%

% 2 Describe name of database /search engine ﬁ 38.5%

% 3. Number of each database title screening _ 26.9%

S | 4. Number of additional records identified through other sources ——— 5%
) 5 Manual search [ 6.4%
? 6. Number of records after duplicates removed _ 50.0%

E 7. Method/tools to remove duplicates I 1.3%

§ 8 Total number of records title/abstract screened ﬁ 94.9%
— 9 Number of records excluded ﬁ 91.0%
A 10, Number of full-text articles assessed for eligibility “ 88.5%

% 11 Total number of full-text articles excluded || 74.4%

g |2 Reasons of fulltext rticles excoded [N 7 5%
—t 13, Number of full-text articles for each reason ﬁ 55.1%
—

8 14 Number of studies included in qualitative synthesis ﬁ 30.8%

% 15. Number of studies included in quantitative synthesis ﬁ 64.1%
Li 16. Number of studies for each specific/subgroup analysis _ 21.8%

0% 20% 40% 60% 80% 100%

Proportion of articles (%)

Figure 2. Characteristic of all items in the flow diagram and the presence of each item

Data Synthesis and Analysis

The study conducted on school leadership in Zambia involved a rigorous approach to data
synthesis and analysis. The studies that were chosen for analysis in this study encompassed a
wide variety of research designs and methodologies. These selected studies underwent a
thorough and rigorous examination process. In light of the diverse characteristics and variations
observed among the studies under consideration, a decision was made to employ a qualitative
methodology rather than relying solely on a meta-analysis. The primary aim of this study was
to discern and shed light on prevalent themes, trends, and patterns that surfaced within this body
of research.

The data synthesis and analysis process was characterised by a rigorous examination and a
methodical methodology. The scholarly investigators conducted a comprehensive examination
of the various studies, systematically extracting pertinent data concerning the implementation
of school leadership practises within the context of Zambia. Following the completion of these
studies, a process of thematic synthesis was undertaken to facilitate the identification of
coherent patterns and insights within the collected data. The process of synthesis in this study
entailed the systematic classification and arrangement of the gathered data into coherent themes
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that accurately represented the predominant issues and obstacles encountered in the field of
school leadership.

By employing a meticulous process of data synthesis and analysis, a comprehensive body of
information was intricately woven together, resulting in a rich tapestry of knowledge. The
multifaceted nature of school leadership in Zambia has become apparent, presenting a range of
distinct challenges and opportunities. The lack of a meta-analysis in this study does not detract
from its importance, as it offers a comprehensive exploration of the intricate dynamics of school
leadership within the specific context of Zambia. The insights that emerge from this study
provide a valuable resource for various stakeholders in the field of education, including
educators, policymakers, and researchers. These findings can be utilised to improve the overall
quality of education and leadership within schools in Zambia.

FINDINGS

The presentation of the findings has been carefully planned to be in line with the research
questions that provided the basis for this in-depth review. Both providing an exhaustive
description of the "surface features” defining Zambia's school leadership landscape and
conducting a systematic analysis of the research methodologies, theoretical frameworks, and
thematic areas used across the corpus of 292 studies under investigation were the main goals of
these investigations using sub-themes that emerged from the data analysis.

Leadership Styles in Zambian Schools

The literature reveals that school leadership in Zambia encompasses diverse leadership styles,
each with its implications for educational outcomes. Transformational leadership, exemplified
by visionary leadership and the capacity to inspire and motivate others, has been linked to
increased teacher morale and student achievement (Leithwood & Wahlstrom, 2008). However,
research has found a correlation between instructional leadership, which prioritizes establishing
transparent standards for classroom practice, and increased student participation and
achievement. Distributive leadership, involving shared decision-making and collaboration
among teachers, has also shown promise in fostering a positive school climate and student
success (Mulford, 2003). The following key leadership styles have been identified and studied
within the Zambian educational context:

1. Transformational Leadership: Transformational leadership is widely recognized as a

powerful and effective style that focuses on inspiring and motivating followers to
achieve higher performance levels. School leaders who exhibit transformational
leadership characteristics tend to have a compelling vision for the school's future and
can articulate it in a way that resonates with teachers, students, and other stakeholders
(Chirwa, 2017). These leaders create an organizational culture that fosters innovation,
creativity, and a strong commitment to shared goals by emphasizing values, ethics, and
moral purpose.
Transformational leadership has been associated with positive outcomes in Zambian
schools. Studies have shown that schools led by transformational leaders experience
increased teacher morale, higher levels of job satisfaction, and improved overall school
climate (Ngulube, 2019). Furthermore, students in such schools tend to have higher
levels of engagement and academic performance, as they are inspired by the leader's
vision and passion for learning.

2. Instructional Leadership: Instructional leadership centers on the school leader's role
in setting clear expectations for teaching and learning while actively engaging in
improving classroom practices. School leaders who adopt instructional leadership
devote considerable effort to monitoring and supporting teacher effectiveness through
regular classroom observations, providing feedback, and promoting professional
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development opportunities (Muyunda, 2022). According to existing research, there is
evidence to support the notion that instructional leadership positively impacts the
overall quality of teaching and learning within schools in Zambia. Instructional leaders
play a crucial role in fostering a school culture that emphasizes academic achievement
and ongoing improvement by highlighting teacher development and ensuring
instructional practices align with educational objectives (Mulenga, 2019). The presence
of instructional leaders in educational institutions has been found to positively impact
students' learning experiences and academic progress, primarily attributed to the
prioritization of effective pedagogical practices.

3. Distributive Leadership: Distributive leadership, also known as shared leadership,
involves the delegation of decision-making authority and responsibilities to various
members within the school community (Mulenga & Mutale, 2016). In such schools,
leadership roles are distributed among teachers, administrators, and other stakeholders,
creating a collaborative and participative approach to school governance. This
leadership style recognizes that expertise and insights are distributed throughout the
organization and encourages a collective effort to address challenges and make
informed decisions. Distributive leadership has shown promise in promoting a positive
school climate and enhancing overall performance. Through the active participation of
educators and staff members in decision-making, educational institutions cultivate a
sense of ownership and dedication toward the institution's mission and objectives
(Mumba & Shawa, 2018). The adoption of a collaborative approach has the potential to
yield innovative solutions, enhance job satisfaction, and bolster staff retention.

Challenges Faced by School Leaders

The literature identifies several challenges that school leaders in Zambia confront in their daily
responsibilities. Inadequate resources, such as a lack of textbooks, learning materials, and basic
infrastructure, hinder the effective implementation of educational programs (Hapanyengwi-
Chemhuru, 2015). Moreover, limited opportunities for professional development inhibit the
growth of school leaders, leading to stagnation in leadership practices and strategies (Crow,
2004; Mumba & Lushimba, 2017). Bureaucratic constraints and complex administrative
procedures also burden school leaders, impeding their ability to focus on instructional
improvement and student support (Bowa, 2019).

1. Inadequate Resources: School leaders in Zambia often struggle with a lack of
resources, which hampers their ability to provide quality education. Many schools face
shortages of textbooks, learning materials, and essential infrastructure, such as
classrooms and sanitation facilities (Hapanyengwi-Chemhuru, 2015). Limited access to
technology and internet connectivity further exacerbates the challenges, making it
difficult for schools to integrate digital tools into teaching and learning processes.

Addressing this challenge requires concerted efforts from the government, education
authorities, and other stakeholders to allocate adequate funding to schools and prioritize
resource distribution based on need. Innovative approaches, such as public-private partnerships,
can also be explored to supplement government efforts in providing necessary resources to
schools in underserved areas.

2. Limited Opportunities for Professional Development: Effective school leadership
relies on continuous professional development to keep abreast of best practices and
innovative strategies. However, school leaders in Zambia often face limited
opportunities for professional growth and skill enhancement (Mumba & Lushimba,
2017; Muyunda,2022). This can result in stagnation of leadership practices, hindering
the implementation of evidence-based approaches for school improvement.

In order to effectively tackle this challenge, educational authorities must give utmost
importance to the implementation of comprehensive and customized leadership

~03 ~



School Leadership in Zambia Muyunda (2023)

development programs. The primary objective of these programs should be to provide
school leaders with the requisite knowledge and skills to tackle both present and future
educational challenges effectively. Regular workshops, seminars, and mentorship
opportunities can effectively promote ongoing learning and foster networking among
school leaders.

3. Bureaucratic Constraints: The bureaucratic processes and administrative
requirements imposed on school leaders can be overwhelming and time-consuming.
School leaders often find themselves entangled in administrative tasks, leaving less time
for instructional leadership and student-focused initiatives (Bowa, 2019). This
regulatory weight can inhibit creativity and innovation in schools, making it difficult for
them to respond flexibly to the particular requirements of their children and
communities.

Streamlining administrative procedures and reducing unnecessary paperwork can alleviate the
bureaucratic burden on school leaders. Introducing digital solutions for administrative tasks,
such as student records management and financial reporting, can significantly increase
efficiency and free up more time for instructional leadership and student support.

4. Teacher Attrition and Student Retention: High teacher attrition rates and low student
retention rates are persistent challenges in the Zambian education system. The constant
turnover of teachers poses a significant disruption to the learning process and can
negatively impact student outcomes (Muyunda,2022; Tembo & Mwalye, 2019).
Additionally, low student retention rates contribute to high dropout rates, limiting the
potential for students to complete their education (Mulenga & Mutale, 2020).

To address these issues, a holistic approach is required, which includes improving teacher
working conditions, providing more substantial incentives for teachers to continue in the
profession, and upgrading teacher training and support programs (Lusambo, 2021; Tembo &
Mwalye, 2019). Schools can employ targeted interventions to identify and address the core
causes of dropout, such as academic support, mentorship, and creating a conducive learning
environment to improve student retention (Mulenga & Mutale, 2020; Mwale, 2018).

In conclusion, the challenges of high teacher attrition rates and low student retention rates in
the Zambian education system are well-documented in the literature. Addressing these issues
requires a multifaceted approach, encompassing improvements in teacher working conditions,
incentives, and training, as well as targeted interventions within schools to enhance student
retention. Only through these comprehensive efforts can Zambia hope to provide its students
with a quality education and increase the likelihood of students completing their educational
journey.

The Importance of Technology for Improving Leadership Techniques

According to new research, technology can significantly impact school leadership practices in
Zambia. Using digital platforms for communication, data management, and professional
development can help improve decision-making processes and overall school performance
(Ngoma, 2018). School administrators, for example, might employ online communication
technologies to enhance collaboration among teachers, parents, and other stakeholders, thereby
increasing transparency and inclusion in decision-making (Chabala & Bwalya, 2019).
Furthermore, data analytics powered by technology can assist school administrators in
identifying areas for improvement and implementing evidence-based school development plans
(Chisenga, 2017).

Technology integration into education has had a considerable impact in recent years, notably in
the context of school leadership in Zambia. Using various information and communication
technologies (ICTs) to improve leadership practices and address crucial difficulties school
leaders encounter has proven beneficial. This section looks deeper into the use of technology
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in enhancing leadership practices in Zambian schools, emphasizing its transformative potential
and developing trends.

1. Enhancing Communication and Collaboration: Technology has revolutionized
communication channels, enabling school leaders to engage with teachers, parents,
students, and other stakeholders more efficiently. Digital communication platforms,
such as emails, instant messaging, and virtual meetings, facilitate real-time interaction
and information exchange (Ngoma, 2018). School leaders can now effectively
disseminate essential announcements, share updates on school activities, and address
concerns, fostering a more transparent and inclusive school community. Moreover,
these technologies break down geographical barriers, allowing school leaders to
collaborate with other schools, educational authorities, and experts, expanding their
networks and resources (Chabala & Bwalya, 2019).

2. Data-Driven Decision Making: Technology-driven data analytics, enabling evidence-
based decision-making processes, is pivotal in school leadership. School leaders can
leverage digital tools to collect and analyze data related to student performance, teacher
effectiveness, and school resources (Chisenga, 2017). By harnessing these insights,
leaders can identify areas of improvement, allocate resources strategically, and
implement targeted interventions to enhance school performance. Additionally, data-
driven decision-making empowers school leaders to assess the impact of implemented
policies and interventions, leading to a continuous improvement cycle.

3. Professional Development and Capacity Building: Technology offers various
opportunities for continuous professional development and capacity building for school
leaders. Online learning platforms, webinars, and virtual conferences enable school
leaders to access training and resources tailored to their needs and interests (Nampota
& Chola, 2021). These flexible and self-paced learning options accommodate the busy
schedules of school leaders, allowing them to acquire new skills and stay updated with
the latest trends in educational leadership. Furthermore, technology provides access to
a wealth of scholarly research and best practices, fostering a culture of reflective practice
among school leaders (Lishimpi, 2016).

4. School Management and Administration: The automation of administrative tasks has
been a significant benefit of technology in school leadership. School leaders can use
digital tools for tasks such as student enrollment, attendance tracking, and grade
management, streamlining administrative processes, and saving time (Chinyemba et al.,
2020). Additionally, technology facilitates efficient resource management, enabling
school leaders to monitor and optimize the utilization of school facilities, budget
allocation, and procurement processes.

5. Virtual Learning Environments: The development of virtual learning environments,
especially during the COVID-19 epidemic, has brought attention to the use of
technology in school leadership. School administrators have had to swiftly adjust to new
instructional models and technology integration due to the move to remote and blended
learning (Chinyemba et al., 2020). Online learning platforms and virtual classrooms
have assumed an increasingly pivotal role in modern education, serving as essential
tools for delivering high-quality instruction while maintaining the continuity of student
learning. Bozkurt's research has contributed significantly to our understanding of the
challenges and opportunities associated with this educational shift (Mangul et al., 2017).
To uphold the principles of equitable access to technology and to facilitate an
environment conducive to effective virtual learning, educational leaders face the
formidable task of integrating technology seamlessly into their institutions (Bozkurt,
2020).
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Bozkurt's findings underscore the significance of addressing the digital divide, wherein students
from disadvantaged backgrounds may lack access to the necessary technology and internet
connectivity for virtual learning (Bozkurt, 2017). To mitigate this issue, school leaders must
prioritize the provision of technology resources, such as laptops and internet access, to ensure
that all students have an equal opportunity to participate in online learning (Bozkurt, 2018).
Moreover, Bozkurt highlights the importance of fostering a supportive virtual learning
environment for both teachers and students (Bozkurt, 2021). This includes providing
professional development opportunities for educators to enhance their digital pedagogical skills
and adapt to online teaching methodologies effectively (Bozkurt, 2019). Additionally, offering
students comprehensive support structures, such as access to online tutoring and counseling
services, can help address the challenges posed by virtual learning (Bozkurt, 2020).

In conclusion, Bozkurt's research emphasizes the critical role of online learning platforms and
virtual classrooms in contemporary education and highlights the need for school leaders to
navigate the complexities of technology integration. By addressing issues of equitable access,
offering professional development, and providing robust support systems, educational
institutions can ensure the success of virtual learning initiatives while preserving the quality of
instruction for all students.

Technology integration in school leadership has emerged as a transformative force,
empowering educational leaders to navigate the complex challenges in Zambia's education
system. Technology offers valuable tools for effective leadership practices, from enhancing
communication and collaboration to enabling data-driven decision-making. Continuous
professional development and the automation of administrative tasks further contribute to
building strong leadership capacities. As Zambia's education landscape evolves, school leaders
must embrace technology's potential, ensuring its equitable and effective use to foster
educational excellence and equitable outcomes for all students.

Policy Interventions and Leadership Development

In order to assist and empower school leaders in Zambia, the literature emphasizes the
importance of policy initiatives and leadership development programs. Strengthening
leadership development programs can give school administrators the knowledge and abilities
they need to handle complex issues in education (Lishimpi, 2016). Continuous professional
development opportunities, including workshops, seminars, and mentoring programs, enhance
leadership capabilities and foster a culture of reflective practice among school leaders (Nampota
& Chola, 2021). Furthermore, promoting collaboration among educational stakeholders,
including teachers, parents, communities, and policymakers, is vital to develop a shared vision
for educational improvement (Chinyemba et al., 2020).

In Zambia, policy interventions and leadership development play a crucial role in nurturing
effective school leadership and driving educational improvement. The literature highlights
various approaches that policymakers and educational stakeholders can adopt to support and
empower school leaders for enhanced performance and student outcomes.

2. Leadership Development Programs: Implementing leadership development programs
is crucial in providing school leaders with the requisite knowledge, skills, and
competencies to traverse the intricate landscape of educational leadership effectively. It
is recommended that these programmes prioritise the cultivation of a wide range of
leadership styles, with a particular emphasis on instructional and transformative
approaches to leadership (Mikunda & Mwansa, 2018). According to Mwansa and
Mumba (2019), it is important for leadership training programmes to encompass key
elements such as strategic planning, data-driven decision-making, the cultivation of a
good school environment, and the establishment of robust partnerships with
stakeholders. By allocating resources towards the ongoing professional development of
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school leaders, policymakers may guarantee that they stay updated on the most effective
practises and evidence-based ideas for enhancing education.

3. Mentoring and Support Networks: Establishing mentoring programs and support
networks can significantly contribute to the growth and professional development of
school leaders. Mentoring allows experienced leaders to provide guidance, advice, and
practical solutions to less experienced peers, fostering a culture of shared learning and
reflective practice (Mulenga & Sakala, 2017). Support networks can also facilitate
collaboration and the exchange of best practices among school leaders, enabling them
to address common challenges and learn from one another's successes (Chabala &
Muleya, 2019).

3. Leveraging Technology for Leadership Development: Integrating technology into
leadership development initiatives can enhance the accessibility and effectiveness of
professional development opportunities for school leaders. E-learning platforms can be
utilized to provide self-paced, interactive courses on various leadership topics (Kabwe
& Njamba, 2020). Online webinars and virtual conferences can connect school leaders
with experts and practitioners from around the world, facilitating knowledge sharing
and exposure to innovative leadership practices (Ngoma & Nampota, 2021).

4. Collaborative Policy Formulation and Implementation: Policy interventions should
be formulated collaboratively, involving various stakeholders such as educators,
parents, community members, and policymakers. Engaging stakeholders in the policy
formulation process ensures that policies align with the practical realities and needs of
schools (Simukoko et al., 2019). Furthermore, transparent and participatory policy
implementation processes foster a sense of ownership among stakeholders, facilitating
effective policy implementation and sustainable change (Chilipi & Katongo, 2021).

Furthermore, the implementation of policy interventions and the cultivation of leadership
development play crucial roles in promoting the efficacy of school leadership within the context
of Zambia. Policymakers have the potential to successfully provide school leaders with the
necessary skills to confront the difficulties of the education system through the implementation
of comprehensive leadership development programmes, mentorship initiatives, and the
strategic use of technology. The process of collaborative policy development and
implementation plays a crucial role in ensuring that policies are in line with the requirements
of educational institutions and communities, hence resulting in long-lasting enhancements in
educational achievements. The symbiotic relationship between meticulously formulated
policies and highly skilled school administrators has the potential to provide a favourable
outcome in terms of educational quality and make a significant contribution to the advancement
of Zambia's educational landscape.

DISCUSSION

This systematic review of literature offers a comprehensive examination of the current state of
school leadership in Zambia, utilising existing research and scholarly publications within the
domain. The results highlight the significant impact that effective school leadership has on
shaping the educational environment within a nation. The significance of effective leadership
in enhancing educational outcomes and tackling the diverse challenges encountered by
educational institutions in Zambia is readily apparent.

The significance of different leadership styles, such as transformational, instructional, and
distributive leadership, has been emphasised in recent research (Kim,2021). The
implementation of various leadership approaches plays a crucial role in moulding the overall
school environment and cultivating favourable interactions between educators and students. As
a result, these approaches significantly contribute to the attainment of academic success.
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However, it is of utmost importance to recognise the significant challenges that school leaders
in Zambia are facing. The presence of scarce resources, as highlighted by Mwansa(2019), along
with limited opportunities for professional development, as noted in the literature ((Mwansa,
2019), and the existence of bureaucratic constraints, as discussed by Sikasote et al., (2023),
collectively hinder the capacity of educational leaders to effectively lead and establish an
environment conducive to optimal learning conditions. The exacerbation of these difficulties
can be observed through recent reports (Bernardo et al., 2013), which highlight challenges such
as teacher attrition and student retention.

In addition, recent scholarly investigations highlight the considerable capacity of technology to
enhance and strengthen school leadership practises. The utilisation of digital platforms for the
purposes of communication, data management, and professional development is increasingly
being recognised as a viable strategy to improve decision-making processes and ultimately raise
the overall performance of educational institutions (Kwan, 2019).

Based on the conclusions drawn from this comprehensive review, it is evident that policy
interventions play a crucial and indispensable role in providing support and empowerment to
school leaders. According to the Zambia Ministry of Education (2023), it has been suggested
that implementing customised leadership development programmes that are specifically
designed for the Zambian educational context can enhance the abilities of educational leaders.
These tailored programmes aim to equip leaders with the necessary skills to effectively
overcome the challenges they may encounter in their roles. Through the strategic allocation of
resources towards comprehensive and continuous professional development initiatives,
policymakers have the potential to foster a culture of perpetual enhancement within the realm
of school leadership.

In order to enhance the educational system, it is crucial to emphasise the necessity of
collaboration among schools, communities, and government entities. Partnerships that are
specifically designed to cultivate community engagement and involvement play a crucial role
in establishing a conducive ecosystem for school leadership. The aforementioned collaborations
foster a profound sense of ownership and accountability within the realm of education, thereby
making a significant contribution towards the progress and development of the educational
system in Zambia (Kwan, 2019).

Based on the comprehensive analysis conducted in this systematic literature review, it becomes
apparent that the state of school leadership in Zambia holds significant importance. The
exploration of potential avenues for enhancing educational outcomes and securing a more
promising future for students in Zambia necessitates the careful consideration of challenges and
the strategic utilisation of technology and community partnerships. The collaborative
endeavours of policymakers, educators, and communities are imperative in this undertaking

RECCOMENDATION

Based on the insights gathered from the systematic literature review, the following
recommendations are proposed:

Develop Comprehensive Leadership Development Programs: Policymakers and
educational authorities should design and implement leadership development programs that
address the unique needs and challenges faced by school leaders in Zambia. These programs
should provide training on instructional leadership, transformative leadership, strategic
planning, and effective decision-making.

Establish Support Networks and Mentorship Opportunities: Creating support networks and
mentorship programs for school leaders can provide a platform for sharing experiences, best
practices, and solutions. Peer support and mentorship can be invaluable resources for leadership
growth and professional development.
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Invest in Technology Infrastructure and Capacity Building: Policymakers should prioritize
investments in technology infrastructure to enhance school leadership practices. Providing
access to digital tools and training can enable school leaders to leverage technology for efficient
school management and improved communication.

Conduct Further Research on Leadership Styles: Additional study is required to investigate
the influence of distinct leadership styles on student outcomes in Zambia, considering the ever-
evolving nature of school leadership. Gaining a comprehensive understanding of the most
efficacious leadership techniques can provide valuable insights for implementing focused
interventions aimed at enhancing school development.

Promote Collaborative Efforts: Encouraging collaborative efforts between schools,
communities, and government entities is crucial for addressing systemic challenges and
promoting inclusive leadership practices. Partnerships that involve all stakeholders can lead to
sustainable and holistic improvements in the education system.
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Oz
Bu arastirma sosyal medya ve bilgisayar oyunlan kullanimi ile meslek lisesi 6 grencilerinin

Gonderi Tarthi siddet egilimleri arasindaki iligkinin incelenmesi amaciyla gerceklestirilmistir. Arastirma

29.09.2023 kapsamindaayrica dgrencilerin cinsiyetleri, okuduklar boliimleri, sinif diizeyleri ve aile i¢i
Kabul Tarihi siddete maruz kalma durumlari degigkenlerinin siddet egilimleriyle iliskisi de ele alinmistir.
07.12.2023 Aragtirmanin 6rneklemini 2022-2023 egitim 6gretim yilinda Tekirdag ilinde bir meslek

lisesinde Ogrenimine devam eden 9, 10 ve 11. sinif olmak lizere toplam 181 6grenci
olusturmaktadir. iliskisel tarama modelinin kullanildig arastirmada veri toplama araclan
olarak Haskan ve Yildinm (2012) tarafindan gelistirilen “Siddet Egilimi Olcegi” ile
Siddet Egilimi, katilimcilarin demografik 6zellikleri, bilgisayar ve sosyalmedya kullanimlart hakkinda bilgi
meslek lisesi, almak amaciyla arastirmacilar tarafindan hazirlanan “Kisisel Bilgi Formu” kullanilmistir.
sosyal medya, Arastirmada iki bagimsiz grup arasindakifarkicin BagimsizOmeklem t Testi, ikiden fazla
bilgisayaroyunlari bagimsiz grup karsilastirilmasinda ise Tek Yonli Varyans Analizi (ANOVA) uygulanmisg ve
fark bulundugu durumda fark yaratan grubu bulmak i¢in Bonferroni kullanilmistir. Analiz
sonucunda ogrencilerin aile icinde siddet varhg durumlarina, sosyal medyada gegirdikleri
stirelere, bilgisayar oyunu oynama durumlarina, bilgisayar oyunlarinda gegirdikleri siire ve
oynadiklar oyun tiirlerine gére Siddet Egilimi Olgegi puanlan arasinda istatistiksel olarak

anlaml bir fark oldugu goriilmiistiir.

Anahtar Kelimeler

The Relationship Between Social Media and Computer Games and
Violence Tendency in Vocational High School Students

Abstract
. This research was conducted to examine the relationship between the use of social media
Received and computer games and the violent tendencies of vocational high school students. Within
29.09.2023 the scope of the research, the effects of the variables of students' gender, grade level and
Accepted exposure to domestic violence on their violence tendency levels were also discussed. The
07.12.2023 sample of the research consists of a totalof 181 studentsin the 9th, 10th and 11th gradeswho

continue their education ata vocationalhigh school in Tekirdag in the 2022-2023 academic

year. Inthe research where the relationalscreening model wasused, the "Violence Tendency

Key Words Scale" developed by Haskan and Yildinm (2012) and the "Personal Information Form"
Violence tendency, prepared by the researchers to obtain information about the participants' demographic
vocational high characteristics, computer and social media usage were used as data collection tools. In the

school, social study, Independent Sample T Test was used to determine the difference between two
media, computer  independent groups, and One-Way Analysis of Variance (ANOVA) was used to compare
games more than two independent groups, and in case of a difference, Bonferroni was used to find

the group that made the difference. As a result of the analysis, it was seen that there was a
statistically significant difference between the Violence Tendency Scale scores of the
participantsaccordingto the presence of violence in the family, the time they spent on social
media, the time they spent playing computer games, and the types of games they played.

! Sorumlu Yazar: Tura Giilsah, Dog¢. Dr, Kocaeli Universitesi Egitim Bilimleri Bolimii,
gulsah.tura@kocaeli.edu.tr
2 {lhan Riimeysa Berna, Psikolojik Danisman, Milli Egitim, r.bernailhan@gmail.com
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GIRIS

Hizla gelisen medya teknolojilerinin de etkisi ile sosyal medya ve bilgisayar oyunlar 6zellikle
genglerin giinliilk yasamlarmin siradan bir parcasi haline gelmistir. Bos zaman etkinliginin
otesine gegerek Ozellikle ergenlerin uzun saatler gecirdigi sosyal medya ve bilgisayar oyunlari,
olumsuz etkilerini akademik basaridan sosyal iligkilere degin pek c¢ok alanda kendini
gostermistir. Kontrollii kullanim davranisimi gostermekte giicliik yasamalart nedeniyle tehlikeli
uygulama ve igeriklere maruz kalan ergenler, basta bagimliliklar olmak tiizere siddet ve
saldirganlik gibi davranislar acisindan risk grubunu olusturmaktadirlar.

Siddet kavrami son yillarda siklikla kullanilan ancak ge¢misten giiniimiize her daim varligini
siirdiiren bir kavram olmustur. Kapsamh bir tanimda Diinya Saghk Orgiitii (WHO), siddeti
bireyin kendine, diger bireye ya da bir topluluga kars1 amagh olarak fiziksel, psikolojik zarar
verme, bireyin gelisimini etkileme ya da gelisiminden yoksun birakma sonuglarmi yaratan
fiziksel gii¢ kullanilmasi1 seklinde ele alinmustir. Siddet egilimi ise bireylerin sadece siddet
davraniglarin1 degil, ayn1 zamanda siddete iliskin duygu ve diislincelerini de igermektedir. Bu
kavram siddetin davranissal olarak kullanilmasi disinda, siddeti kullanmanin hakli oldugunu
diisiinmeyi de igermektedir (Haskan, 2009).

Siddet egilimini olusturan risk faktorleri incelendiginde bireysel oOzelliklerin yani sira
gelisimsel Ozellikler, ailesel Ozellikler, toplumsal ve cevresel ozellikler ve medya karsimiza
cikmaktadir (Cakir, 2017; Giile¢ ve dig., 2012). Saldirgan ve siddet icerikli davraniglarin
edinilmesinde kitle iletisim araclarmin 6énemli bir paydaya sahiptir. Medyadakarsilasilan siddet
gorilintiileri bireyi saldirganliga yonlendirme, kendini tehdit altinda hissederek siirekli
savunmaya ¢ekilme, yasanan siddet olaylarina ve magdurlarma kars1 duyarsizlasma ve artarak
devam eden siddet icerigini izleme arzusu gibi olumsuz sonuclara yol agmaktadir (Dolu, Biiker
ve Uludag, 2010). Benzer sekilde siddet icerikli bilgisayar oyunlarinin da saldirganligi
arttirdig1, genci aci duygusuna duyarsizlastirdigi ve karsilagilan sahneleri sosyal iliskilerind e
uygulamaya sevk ettigi goriilmiistiir (Balkaya Cetin, 2014; Karabulut, 2019). Duygusal, sosyal
ve biligsel gelisim 6zellikleri heniiz yeterli olgunluga erismedigi i¢in ergenlik donemi, medya
ve internetin olumsuz etkilerini bertaraf edebilme ve bireyde kalic1 etkiler birakma agisindan
tehdit olusturmaktadir (Kirsh, 2003; Yang ve Tung, 2007). Burak ve Ahmetoglu (2015)
tarafindan yapilan arastirmada siddet igerikli bilgisayar oyunu oynayan ergenlerin oynamayan
ergenlere gore toplam saldirganlik, fiziksel saldirganlik, sozel saldirganhk, 6fke, diismanlik ve
dolayli saldirganlik diizeylerinin dahafazla oldugu goriilmiistiir. Selimen (2016) arastirmasinda
fiziksel ve sozel saldirganlhk, diismanlhk ve 6fke davranislarmin giinlik bilgisayar oyunu
oynama bakimindan hi¢ oynamayanlara gore giinde yedi saat ve lizeri oynayanlarda belirgin bir
sekilde arttig1r bulgusuna ulasmistir. Medya ve siddet egilimi arasindaki iliskiyi inceledigi
calismasinda Inaltekin (2017) ise lise dgrencileri arasinda her giin internet kullananlarm haftada
birkag kez internet kullananlara gore 6fke diizeylerini daha yiiksek bulmustur.

Ergenlik donemindeki bireylerin siddet egiliminde etkili oldugu diisiiniilen bir baska etmen ise
ailedir. Ailede maruz kalinan siddet davranislar1 ya da ebeveynler arasinda yasanan ¢atismalar,
ergenin siddet igerikli davraniglari sergileme olasihigini yiikseltmektedir. Haskan (2009) aile
icerisinde siddete maruz kalan ergenlerin, aile i¢inde siddet uygulanmayan ergenlere oranla
daha fazla siddet egilimi oldugu sonucuna ulagsmistir. Bir baska calismada ise ergenlerin siddet
egilimine etki eden ailevi faktdrlerden biri olarak ele alinan aile i¢i siddete maruz kalma
degiskeni incelenmis ve benzer bir sonucun ortaya c¢iktigi, aile i¢i siddete maruz kalan
ergenlerin siddet gormeyenlere gore daha fazla siddet egilimlerinin oldugu sonucuna
ulasilmistir (Gengoglu, Kumcagiz ve Ersanli, 2014).
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Istendik davranislarin kazandmilmasmda aileden sonra en 6nemli kurum olan okullarda
ozellikle de liselerde meydana gelen siddet ve saldirganlik olaylarinin diger iilkelerle benzer
sekilde {ilkemizde de son yillarda arttigi belirtilmektedir (Durmus ve Giirgan, 2005).
Ogrencilerin siddete yonelmesinde okul tiirii ve gevresi belirleyici bir faktdr olarak karsimiza
¢ikmaktadir (Unlii ve dig., 2013). Haskan (2009) ve Tuncer Ugar (2016) siddet egilimi ile ilgili
yaptig1 arastirmalarinda meslek lisesi Ogrencilerinin siddet egiliminin daha fazla oldugu
bulgusuna ulasmislardir. Bagka bir arastirmada ise okul tiirlerine gore siddet egilimi puan
ortalamalarma bakilmis, endiistri meslek lisesi 6grencilerinin diger lise tiirlerine gore orta ve
yiiksek siddet egilimi kategorisinde daha fazla 6grencinin oldugu goriilmiistiir (Davli Temel,
2018).

Tiirkiye’de ergenlerde goriilen siddet icerikli eylemlerin 15-16 yas aralifinda en yiiksek
seviyeye ulastigi ve dolayisiyla bu grubun siddet davraniglart icin risk olusturdugu
bilinmektedir (Kilig, 2007). Siddetin hem uygulayicist hem de magduru konumunda olan
cocuklar ve gencler, zamanlarinin biiylik ¢ogunlugunu dijital ortamlarda gegirmekte ve bu
ortamlarda oynadiklart oyunlarm onemli bir kismi siddet icermektedir (Arslan, 2020). Gerek
sosyal ve kiiltiirel degerler gerekse biyolojik faktorler acisimdan erkeklerin kadimnlara gore
saldirgan davranislar gostermeye daha fazla egilimli olduklart ve saldirgan davraniglarin
magduru konumunda olduklar bilinmektedir (Erden, 2007). Lise Ogrencileri ile yapilan
calismalarda erkek Ogrencilerin siddet egilim diizeylerinin kiz 6grencilerin siddet egilim
diizeylerine oranla dahayiiksek oldugubulgusuna ulasilmistir (Cakir, 2017; Davli Temel, 2018;
Gengoglu ve dig., 2014; Haskan, 2009; Ozgiir ve dig., 2011; Pala, 2020; Tuncer Ugar, 2014).

Tiim bu bilgilerden yola ¢ikarak bu calisma, meslek lisesi 0grencilerinin sosyal medya ve
bilgisayar oyunlari kullanimlar1 ile siddet egilimleri arasindaki iligkiyi arastirmak amactyla
tasarlanmig ve arastirmada su sorularin cevaplart arastirilmistir:

1) Meslek lisesi dgrencilerinin siddet egilim diizeyleri nasildir?

2) Meslek lisesi 6grencilerinin sosyal medya kullanimlar ile siddet egilimleri arasinda anlaml
bir iliski var midir?

3) Meslek lisesi 6grencilerinin bilgisayar oyunu kullanimlari ile siddet egilimleri arasinda
anlamlt bir iliski var midir?

4) Meslek lisesi 6grencilerinin cinsiyetleri, simif diizeyleri ve aile i¢i siddet durumlari ile siddet
egilimleri arasinda anlamli bir iliski var midir?

YONTEM

Bu arastirma nicel arastirmadir. Bu arastirmada meslek lisesi dgrencilerinin siddet egilimleri
ile sosyal medya ve bilgisayar oyunlarini kullanimlart arasindaki iligkinin incelenmesi
bakimindan genel tarama modellerinden olan iliskisel tarama arastirma modeli kullanilmistir.
Iliskisel tarama modelleri, iki ve daha ¢ok degisken arasinda birlikte degisimin varhgmi ve/veya
derecesini belirlemeyi amaglayan arastirma modelleridir (Karasar, 2016).
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Cahsma Grubu

Tablo 1.
Ogrencilerin Cinsiyet ve Sinif Diizeylerine Gére Dagilimi
Degiskenler n %
Cinsiyet Kadin 57 315
Erkek 124 68.5
Sinmif 9.Sinif 70 38.7
10.Sin1f 63 34.8
11.Sin1f 48 26.5

Tablo 1’e gore arastirmaya katilan dgrencilerin %31.5°i kadm, %68.5°1 erkektir. Ogrencilerin
boliimleri incelendiginde %49.7’sinin Bilisim Teknolojileri, %29.3’tiniin Elektrik-Elektronik
Teknolojileri ve %21’inin Muhasebe ve Finansman oldugu goriilmektedir. Arastirmaya katilan
ogrencilerden %38.7’s1 9.sinif, %34.8°110.smif ve %26.5’1 ise 11.smifa devam etmektedir.

Verilerin Toplanmasi

Yapilan arastirmada veriler 2022-2023 egitim 6gretim yilinda Tekirdag ili Cerkezkoy ilgesinde
bir meslek lisesinde 6grenim gormekte olan 9, 10 ve 11. siif 6grencilerinden olmak iizere
toplam 181 goniilli 6grencinin  katimuyla toplanmustir. Uygulama Oncesinde Kocaeli
Universitesi'nden 11.01.2023 tarih ve 350470 sayili karar ile gerekli izinler ahnnus olup
arastirmada kullanillan Olgme araglar1 arastirmacilar tarafindan yiiz yiize uygulanarak
toplamigtir. Formlarm doldurulma siiresinin yaklagik 10-12 dakika oldugu goriilmistiir.
Katilimcilara uygulama oOncesinde aragtrmanin amaci anlatilmis olup formlarm nasil
doldurulacagma iliskin bilgiler aktarilmigtir. Arastirmanm goniilliiliik ilkesine bagli olarak
yuriitiildiigi katihmeilara ifade edilmistir.

Veri Toplama Araglar

Siddet Egilim Olcegi

Siddet Egilim Olgegi, Haskan ve Yildirim tarafindan 2012 yihnda ortadgretim dgrencilerinin
siddet egilimini Slgmek amaciyla gelistirilmistir. Toplam 20 maddeden olusan olgek 3’li
derecelendirmelidir (3=Her zaman, 2=Bazen, 1=Hi¢bir zaman). Olgekte diiz maddeler oldugu
gibi puanlanirken tersine ¢evrilmis maddeler de bulunmaktadir. Siddet egilim dlgeginden en az
20 en ¢ok 60 puan alinabilmektedir. Alman yiliksek puan bireylerin siddet egiliminin yiiksek
oldugu anlamma gelmektedir. Olgegin gegerlik ve giivenirlik galigmast yapilmis olup

giivenirlik ¢aligmasi iki yolla hesaplanmustir: Birincisi, Cronbach Alpha katsayisi .87
bulunmustur. Ikincisi, test - tekrar test glivenirlik katsayisi .83 olarak hesaplanmustir.

Kisisel Bilgi Formu

Arastirmaya katilan Ogrencilerin sosyal medya ve bilgisayar oyunu kullanimlarina iligkin
bilgilerin yani sira cinsiyetleri, smif diizeyleri ve aile ig¢inde siddet durumlarma yonelik
bilgilerine ulasmak amaciyla kisisel bilgi formu kullanilmistir. Kullanilan form arastirmacilar
tarafindan hazirlanmistir. Formda toplam 10 madde bulunmaktadir.

Verilerin Analizi

Arastirmada elde edilen veriler SPSS programui kullanilarak analiz edilmistir. Verilerin sayi,
ylizde, minimum ve maksimum degerler, ortalama ve standart sapma degerlerine bakilmustir.
Normal dagilim ig¢in +1.5 arasinda olan carpiklik ve basiklik degerleri baz almmustir
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(Tabachnick ve Fidell, 2013). Normal dagilima sahip verilerde niceliksel verilerin
karsilagtirilmasinda iki bagimsiz grup arasindaki fark i¢in bagimsiz t testi, ikiden fazla bagimsiz
grup karsilagtirilmasinda ise tek yonlii varyans analizi uygulanmis ve fark bulundugu durumda
fark yaratan grubu bulmak i¢in Bonferroni kullanilmistir.

BULGULAR
Tanmmlayici Istatistikler

Aragtirmaya katilan 6grencilerin sosyo-demografik 6zelliklerine gore dagilimlar1 Tablo 2’de
verilmistir.

Tablo 2.
Ogrencilerin Sosyo-Demografik Ozelliklerine Gore Dagilimi
Degiskenler n %
Sosyal Medya Uygulamasini Evet 176 97.2
Kullanmak Hayir 5 2.8
Sosyal medya kullanmiyorum 5 2.8
Youtube 21 11.6
Instagram 112 61.9
Kullanilan Sosyal Medya Uygulamasi Tiktok 29 121
Whatsup 21 11.6
Diger 0 0
Sosyal medya kullanmiyorum 5 2.8
1 Saatten az 27 14.9
z(éz}zllelr\l/les(ii}iz Uygulamalarinda 1-3 Saat 69 38.1
4-6 Saat 48 26.5
7 Saat ve lizeri 32 17.7
i Evet 138 76.2
Bilgisayar Oyunu Oynamak Hayir 43 238
Bilgisayar oyunu oynamiyorum 43 23.8
1 Saatten az 30 16.6
Bilgisayar Oyunlarinda Gegirilen Siire 1-3 Saat 61 33.7
4-6 Saat 32 17.6
7 Saat ve lizeri 15 8.3
Bilgisayar oyunu oynamiyorum 43 238
GTA Serisi 9 5.0
Clash of Clans 6 33
Oynanan Bilgisayar Oyunu PES Serisi 21 11.6
Minecraft 14 7.7
Pubg Mobile 72 39.7
Diger 16 8.9
Bilgisayar oyunu oynamiyorum 43 238
Aksiyon/Macera/Doviis 82 45.2
Oynanan Bilgisayar Oyunu Tiiri Spor/Yarig/Simiilasyon 38 210
Strateji/ Bulmaca/Zeka 18 10.0
Diger 0 0
Ailemden siddet goriiyorum 7 3.9
Ailede Siddetin Varhig Ailemde birbirine siddet uygulayanlarvar 6 3.3
Aile i¢inde siddet unsuru yok 168 92.8
Toplam 181 100.0

Tablo 2’ye gore Ogrencilerin olduk¢a biiylik bir cogunlugu (%97.2) sosyal medya
kullanmaktadir. Sosyal medya uygulamalarinda ise en ¢ok kullanilanin %61.9 ile Instagram
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oldugu goriilmektedir. Sosyal medyada gegirilen siire bakimindan 1-3 saat (%38.1) ve 4-6 saat
(%26.5) araliklan ise en ¢ok gecirilen zaman dilimleridir.

Ogrencilerin %76.2’si bilgisayar oyunu oynarken, oyunda gecirdikleri siireler ise ¢ogunlukla
1-3 saat (%33.7) ve 4-6 saat (%]17.7) arasinda olmaktadir. Oynadiklari bilgisayar oyunlarinda
ise ilk sirayr Pubg Mobile (%39.7) oyunu alirken ikinci sirada ise PES Serisi (%11.6) yer
almaktadir. Oynanan oyun tiirii agisindan %34.8 ile en ¢ok aksiyon/macera kategorisinde oyun
oynadiklart goriilmektedir. Katilimcilarm aile igindeki siddet durumlan incelendiginde biiyiik
cogunlugun (%92.8) herhangi bir siddet unsuruna maruz kalmadig1 goriilmektedir (Tablo 2).

Giivenirlik Analizi

Arastirmada kullanilan olgeklerin  gilivenirlik ve normallik analizi sonuglart Tablo 3’te

verilmistir.

Tablo 3.

Arastirmada Kullanilan Olgegin Giivenirlik ve Normallik Analizi Sonuglart
Olgek Cronbach's Alpha Basiklik Carpiklik
Siddet Egilimi Olgegi 0.864 0.532 -0.037

Cronbach Alfa degerlerinin .60’tan biiyiikk olmasi, kullanilan 6lgeklerin giivenilir oldugunu
gostermektedir. Sonuglar incelendiginde bu arastrmada Siddet Egilimi Olgegi giivenilirlik
katsayis1 .864 olarak bulunmus olup, calismada kullanilan Glgegin igsel tutarhiliklarinmn iyi
oldugunu goriilmektedir. Verilerin normal dagilim gostermesi ise ¢arpiklik ve basiklik
degerlerinin +1.5 arasinda olmasma baghdir (Tabachnick ve Fidell, 2013). Degerler
incelendiginde bu arastirma icin Siddet Egilimi Olgegi puanlarmin normal dagilima sahip
oldugu goriilmektedir.

Ogrencilerin Siddet Egilim Diizeyleri

Olgek icin {i¢ farkh siddet egilim diizeyi siniflamasi bulunmaktadir (Haskan, 2009). 20-29
arasinda yer alan puanlar i¢in diisiik diizeyde siddet egilimi; 30-36 arasinda yer alan puanlar
icin orta diizeyde siddet egilimi ve 37 puan ve iizeri i¢inde yliksek diizeyd e siddet egilimi, 6lgegi
gelistiren arastirmacilar tarafindan belirlenmistir.

Tablo 4.

Ogrencilerin Siddet Egilimi Diizeylerine Gore Gruplandirilmast
Siddet Egilimi Puan Araliklan n %
Diisiik Diizeyde Siddet Egilimi (20-29 puan) 69 38.10
Orta Diizeyde Siddet Egilimi  (30-36 puan) 67 37.00
Yiiksek Diizeyde Siddet Egilimi (37-60 puan) 45 24.90

Tablo 4’e bakildiginda katilmcilarm %38.10°u diisiik diizeyde siddet egilimi, %37.00’1 orta
diizeyde siddet egilimi, %24.90’1 ise yiiksek diizeyde siddet egilimi gosterdigi sonucuna
ulagilmistir.  Arastrmada kullanilan 6lgeklerin  tanimlayict istatistikleri ise Tablo 5’te
verilmistir.
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Tablo 5.

Arastrmada Kullanilan Siddet Egilim Olceginin Tammlayict Istatistikleri
Olgek Min. Maks. X Ss
Siddet Egilimi Olgegi 20.00 52.00 32.11 6.88

Siddet Egilimi Olgegi ortalama puaninm 32.11+6.88 oldugu goriilmektedir. Siddet Egilim
Olgegi ortalama puanma gore katilmcilarm orta diizeyde siddet egilimi oldugu sonucuna
ulagilmistir.

Tablo 6.

Ogrencilerin  Sosyal Medya Kullamimlarma Gore Siddet Egilimi Olgegi Puanlarimin
Karsilastiriimast

Test

Degiskenler X Ss degeri p
Youtube 32.66 6.50 0.613F 0.608
Kullanilan Sosyal Medya Instagram 31.82 6.69
Uygulamasi Tiktok 32.68 6.30
Whatsup 33.90 8.24
1 Saatten az! 28.44 5.28 7.141F 0.000*
%02; e Gecirien 1-3 Saat? 3149 662 41,2
S 4-6 Saat® 3281 578
7 Saat ve iizeri* 36.40 7.64
*p<0.05 F: Tek yonlii varyans analizi (ANOVA)

Tablo 6 incelendiginde 6grencilerin kullandiklar1 sosyal medya uygulamalarina gore Siddet
Egilimi Olgegi puanlar arasinda istatistiksel olarak anlamli bir fark olmadig: gériilmektedir
(p>0.05). Ogrencilerin sosyal medyada gecirdikleri siirelerine gore ise Siddet Egilimi Olgegi
puanlart arasinda istatistiksel olarak anlamh bir fark bulunmaktadir (p<0,05). Farkin hangi
gruptan kaynaklandigini tespit etmek i¢in yapilan Bonferroni testi sonucunda sosyal medyada
gecirdikleri siire 7 Saat ve iizeri olan katilimcilarin Siddet Egilimi Olgegi puanlarmin sosyal
medyada gegcirdikleri siire 1 saatten az ve 1-3 saat arasi olan katilimcilara gore daha yiiksek
oldugu goriilmektedir.

Tablo 7.

Ogrencilerin Bilgisayar Oyunu Kullammlarima Gére Siddet Egilimi Olgegi Puanlarmin
Karsilastiriimast

o - Test

Degiskenler X Ss degeri p
Bilgisayar Oyunu  Evet 32.89 6.25 2.465! 0.017*
Oynama Hayir 29.55 8.17

Bilgisayar oyunu oynamayanlar! ~ 29.55 8.17 3.633F 0,007*
Oyunlarda  Gegirilen 1 Saatten az? 31.66 5.68 5>1
Siire 1-3 Saat® 32.49 5.72

4-6 Saata* 33.00 7.40

7 saat ve iizeri® 36.80 573
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Tablo 7(Devamu). )
Ogrencilerin Bilgisayar Oyunu Kullanimlarma Goére Siddet Egilimi Olgcegi Puanlarinin
Karsilastiriimast

- < Test

Degiskenler X Ss degeri p
Bilgisayar oyunu oynamayanlar 29.55 2.154F 0.50
8.17
GTA Serisi 32.22 457

Oynanan Bilgisayar Clash Of Clans 33.83 5.77

Oyunu PES Serisi 30.28 5.89
Minecraft 32.50 7.20
Pubg Mobile 33.33 8.07
Diger 34.75 6.88
Bilgisayar oyunuoynamayanlart 2955  8.17 9.266" 0,000*

Oynanan Oyun Tiirii Aksiyon/Macera/Doviig? 34.69 6.41 2>1,3
Spor/Yans/Simiilasyon? 29.18 457
Strateji/Bulmaca/Zeka* 3255 517

Tablo 7°de 0grencilerin bilgisayar oyunu oynayip oynamama durumlarina gore Siddet Egilimi
Olgegi puanlar arasinda istatistiksel olarak anlamh bir fark oldugu gériilmektedir (p<0.05).
Bilgisayar oyunu oynayan ogrencilerin Siddet Egilimi Olgegi puanlarinin  oynamayan
ogrencilere gore daha yiiksek oldugu goriilmektedir. Ogrencilerin oyunlarda gegirdikleri
siirelerine gére Siddet Egilimi Olgegi puanlarn arasinda istatistiksel olarak anlamh bir fark
oldugu goriilmektedir (p<0.05). Farkin hangi gruptan kaynaklandigm tespit etmek i¢in yapilan
Bonferroni testi sonucunda; oyunlarda gegirdikleri siire 7 saat ve tizeri olan d6grencilerin Siddet
Egilimi Olgegi puanlarinmm oyun oynamayan ogrencilere gore daha yiiksek oldugu
goriilmektedir.

Ogrencilerin oynadiklari oyun isimlerine gore Siddet Egilimi Olgegi puanlarini karsilagtirmak
icin tek yonlii varyans analizi uygulanmstir. Ogrencilerin oynadiklar1 oyun isimlerine gére
Siddet Egilimi puanlan arasinda istatistiksel olarak anlamli bir fark olmadig1 goriilmektedir
(p>0.05). Ogrencilerin oynadiklar1 oyun tiirlerine gére ise Siddet Egilimi Olgegi puanlar
arasinda istatistiksel olarak anlamli bir fark oldugu goriilmektedir (p<0.05). Farkin hangi
gruptan kaynaklandigin1 tespit etmek i¢in yapilan Bonferroni testi sonucunda; oynadiklart oyun
tiirli Aksiyon/Macera/Dovils olan dgrencilerin Siddet Egilimi Olgegi puanlarinin oynadiklari
oyun tiirii Spor/Yarig/Simiilasyon olan 6grencilere gore ve oyun oynamayan dgrencilere gore
daha yiiksek oldugu goriilmektedir.

Tablo 8.

Ogrencilerin  Sosyo-Demografik Ozelliklerine Gore Siddet Egilimi Olcegi Puanlarmin
Karsilastiriimast

.. < Test
Degiskenler X Ss Degeri p
Cinsiyet Kadin 30.63 6.74 -1.969t 0.051
Erkek 32.78 6.86
9.Smmf 30.82 581 2.364F 0.097
Sinmif 10.Sin1f 33.39 7.27
11.Smif 32.27 7.57

Aile i¢inde siddet unsuru var 37.38 7.85 2.931t 0.004*

Ailede Siddetin Varhg Aile icinde siddetunsuruyok ~ 31.69  6.65

*p<0.05t: Bagimsiz 6reklem t testi F: Tek yonlii varyans analizi (ANOVA)
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Ogrencilerin ~ sosyo-demografik ozelliklerine gore Siddet Egilimi Olgegi puanlarini
karsilagtirmak i¢in iki bagimsiz grup karsilastirilmasinda bagimsiz t testi, ikiden fazla bagimsiz
grup karsilagtirlmasinda ise tek yonlii varyans analizi uygulanmistir. Bunun sonucunda,
dgrencilerin cinsiyetlerine, bdliimlerine ve smiflarma gore Siddet Egilimi Olgegi puanlart
arasinda istatistiksel olarak anlamli bir fark olmadig1 goriilmektedir (p>0.05) (Tablo 8).

Ogrencilerin aile iginde siddetin varligi durumuna gére Siddet Egilimi Olgegi puanlar1 arasinda
istatistiksel olarak anlaml bir fark oldugu goriilmektedir (p<<0.05). Aile i¢cinde siddet unsuru
olan 6grencilerin Siddet Egilimi Olgegi puanlarmm aile iginde siddet olmayan 6grencilere gore
daha yiiksek oldugu goriilmektedir.

SONUC VE TARTISMA

Dijital teknolojilerin hizla gelismesi ile birlikte gerek iletisimde sosyal medyanin kullanimmin
gerekse dijital oyunlara ayrilan siirenin arttig1 bilinmektedir. Bu baglamda gelisen dijital
teknolojilerin gergek sosyal iligkiler kurmalar1 bakimmdan 6nemli bir gelisimsel ¢agda olan
ergenlerin davranislarinda 6nemli degisimler yarattigi ve bu degisimlerin bir boyutunu da siddet
egiliminin olusturdugu gozlenmektedir. Bu arastirmada meslek lisesi Ogrencilerinin sosyal
medya ve bilgisayar oyunlart kullanimi ile siddet egilimleri arasindaki iliski incelenerek
degiskenlere gore siddet egilimleri istatistiksel olarak incelenmistir. Arastirmanin ilk bulgusu
meslek lisesi dgrencilerinin orta diizeyde siddet egilim puanina sahip oldugu yoniindedir.

Bu calismada meslek lisesi 6grencilerinin sosyal medya ve bilgisayar oyunlart kullanimlar ile
siddet egilimleri arasindaki iliskinin incelenmesi amacglanmistir. Arastirmada 181 6grenciden
69’unun (%38.10) diisiik, 67’sinin (%37.0) orta ve 45’inin (%24.90) yiiksek siddet egilim
diizeyine sahip oldugu goriilmektedir. Siddet egilimi ortalamasmna bakildiginda 6grencilerin
orta diizeyde siddet egiliminin oldugu sonucuna ulasilmistir. Ucar (2016) orta Ogretim
ogrencilerinde siddet egilimini Samsun Omeginde inceledigi arastirmasinda Ogrencilerin
arastirmamizin bulgusuyla paralel sekilde orta diizeyde siddet egilimine sahip oldugu sonucuna
ulagmistir. Meslek lisesi, Anadolu lisesi, Fen lisesi, Sosyal Bilimler lisesi ve Anadolu Imam
Hatip lisesi gruplart arasindan Anadolu lisesi 6grencilerinin siddet egilimlerinin diger okul tiirii
gruplarina gore daha yiiksek oldugunu belirtmistir. Meslek lisesi Ogrencilerinde siddet
egiliminin incelendigi arastirmalar ise Ogrencilerin yiiksek diizeyde siddet egilimine sahip
oldugunu gostermektedir (Karabulut, 2019; Yakut, 2012; Nair, 2014). Bu arastirmada ulasilan
orta diizeyde siddet egiliminde, 6grencilerin sadece okul ortamindan edindikleri egitimin degil,
ayn1 zamanda i¢inde yetistikleri ailelerinin ve sosyo-kiiltiirel ¢evrelerinin de etkili olabilecegi
diigtiniilmektedir.

Ogrencilerin kullandiklar1 sosyal medya uygulamalarma gore Siddet Egilim Olgegi puanlart
arasmda anlaml bir fark olmadigr gorilmiistiir. Kullanilan sosyal medya uygulamalar:
arasindan Instagram ise dgrencilerin en ¢ok kullandiklart uygulama olmustur. Saglam (2021)
ortaggretim 6grencilerinde sosyal medya kullanimi ve siddet algisini inceledigi arastirmasinda
ogrencilerin en ¢ok kullandiklar1 sosyal medya uygulamalarinin Facebook, Instagram, Twitter
ve Tiktok oldugu sonucuna ulasirken; ayni1 zamanda 6grencilerin kullandiklar1 sosyal medya
uygulamasini ise ¢ogunlukla zaman geg¢irmek, eglenmek, video izlemek, arkadaslarindan
haberdar olmak, gelismeleri takip etmek ve ders iceriklerini izlemek gibi amaglarla
kullandiklar1 sonucuna ulasmustir. Arastirmamizda elde edilen bulgu ise Saglam (2021)’in
arastirmasinda elde ettigi sonuglarla benzer sekilde, 6grencilerin uygulamay1 ayni amaglar igin
kullanmis olabilecekleri diistiniilmektedir.
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Ogrencilerin sosyal medyada gegirdikleri siirelerine gdre Siddet Egilimi Olgegi puanlari
arasinda istatistiksel olarak anlamh bir fark oldugu goriilmektedir. Farkin hangi gruptan
kaynaklandig1 incelendiginde sosyal medyada gecirdikleri siire 7 saat ve tizeri olan 6grencilerin
Siddet Egilimi Olgegi puanlarinin sosyal medyada gegirdikleri siire 1 saatten az ve 1-3 saat arasi
olan 6grencilere gore daha yiiksek oldugu goriilmektedir. Dogrudan sosyal medya kullanim
stiresinin siddet egilimi ile iligkisini inceleyen bir ¢caligmaya ulasilamamis olsa da Dogan ve
Karakus (2016), sosyal medya uygulamasi ile yalmizlik arasindaki iliskiye baktiklar
caligmalarinda, romantik iliskilerde ve aile i¢inde yalmizligin sosyal aglarm kullaniminin
onemli bir yordayicist oldugunu gérmiistiir. Sosyal iliskilerinde kendini yalniz hisseden birey
icin sosyal medya uygulamalarinda gegirilen siirenin uzunlugunun oOnemli bir kaynak
olabilecegi diisliniilmektedir. Dolayisiyla sosyal medyada gecirilen siire uzadik¢a, bireyin
gercek sosyal iligkilerden daha da uzaklasacagi ve iletisim, sorun ¢ézme, catisma ¢dzme
becerileri gibi becerilerinde diisiis yasayabilecegi diisiiniilmektedir. Tiim bunlarin yani sira
ogrencilerin sosyal medya uygulamalarmi kullanim amaclar1 eglenmek, bilgi edinmek, ders
iceriklerine ulagsmak vb. sebepler oldugu diisiinlilse bu siirenin artis1 uygulamalarda
karsilagabilecekleri  istenmeyen igeriklere ulasma ihtimallerini arttirmis olabilecegini
disiindiirtmektedir. Nitekim Krug ve dig. (2002) arastirmalarinda sosyal medyada siddet
icerikli kaynaklari izleme siliresinin artisinin siddet davraniglarinda artisa neden oldugu
sonucuna ulagmistir.

Ogrencilerin bilgisayar oyunu oynayip oynamama durumlarma gére Siddet Egilimi Olgegi
puanlan arasinda istatistiksel olarak anlaml bir fark oldugu goriilmektedir. Bilgisayar oyunu
oynayan dgrencilerin Siddet Egilimi Olgegi puanlarnmm oynamayan ogrencilere gore daha
yiksek oldugu goriilmektedir. Alan yazinda arastirmadan elde edilen bulguyu destekleyen
birgok calisma bulunmaktadir (Addo ve dig., 2021; Anderson ve Murphy, 2003; Anna ve dig.,
2018; Karabulut, 2019; Medeiros ve dig., 2020; Polman, Castro ve Aken, 2008; Selimen ve
Ceylan, 2018; Ulusoy, 2008; Von Salisch ve dig., 2011). Eglence ve bos vakitlerini gegirme
amach oynanan bilgisayar oyunlarindan ¢ogu, oyunu oynayan bireylerin bir siddet ortaminda
oyunu deneyimlemesini saglamaktadir. Oldiirmek, rakipleri yok etmek, siirekli miicadele,
tuzaklar kurma vb. eylemler dijital oyunlardaki karakterlerin temel 6zellikleri arasinda yer
almaktadir (Zorlu, 2016). Nitekim Ozbakirc1 ve Tarlac1 (2023) arastirmalarinda siddet icerikli
dijital oyun oynayan lise 0grencilerinin siddet egilimleri arasinda pozitif yonde anlaml iligki
bulmustur. Calismamizda bilgisayar oyunu oynayan 6grencilerin siddet egilimlerinin yiiksek
cikmasi, oynadiklar bilgisayar oyunlarinda bir anlamda siddetin provasini yapabileceklerini ve
ogrencilerin  deneyimledikleri bu sanal siddet ortamuni igsellestirmis olabileceklerini
diisiindiirtmektedir.

Ogrencilerin oyunlarda gegirdikleri siireye gore Siddet Egilimi Olgegi puanlar arasmda
istatistiksel olarak anlamli bir fark oldugu goriilmektedir. Farkin hangi gruptan kaynaklandigina
iliskin yapilan istatistiksel inceleme sonucu oyunlarda gecirdikleri siire 7 saat ve iizeri olanlar
ile bilgisayar oyunu oynamayanlar ve diger saat araliklarinda (1 saatten az, 1-3 saat ve 4-6 saat)
oynayanlar arasinda 7 saat ve iizeri oynayanlarin lehine istatistiksel agcidan anlamli bir fark
bulunmustur. Bir bagka ifade ile bilgisayar oyununa ayrilan siire arttikca dgrencilerin siddet
egilimlerinin de arttig1 sdylenebilir. Elde edilen bu bulguyu destekleyen c¢alismalar
bulunmaktadir (Alper, Canpolat ve Kizilisikoglu, 2021; Anderson ve Bushman, 2002; Ergiir,
2015; Karal, 2022; Kars, 2010). Bilgisayar oyunlarina ayrilan siirenin artmasi, dgrencilerin
gercek sosyal iligkilerden uzaklagmasma ve giinliik yasamdaki yasit iliskilerini daha az
deneyimlemelerine yol agmaktadir. Ayrica ¢evrimi¢i bilgisayar oyunlarmda kullanilan hakaret,

~111~



Education & Youth Research - EYOR  Yil/'Year:2023  Cilt/Vol.:3  Sayi/lIssue:2 Pages:102-118

saldiri, diismanst tavir gibi iletisim sekilleri, catisma ¢dzme becerisini olumsuz yonde
etkileyebilmekte ve bu beceri diisiikliigi de saldwrganlik egilimi olarak kendini
gosterebilmektedir.

Ogrencilerin oynamay: tercih ettikleri oyunlara gore Siddet Egilimi Olgegi puanlar arasmda
istatistiksel olarak anlamli bir fark bulunmamustir. Ancak 6grenciler arasinda en ¢ok oynanan
oyunun %39.7 ile Pubg Mobile oldugu goriilmiistiir. Alper, Canpolat ve Kizilistkoglu (2021)
ortadgretim 6grencilerinde dijital oyunlarin siddete yonelik davranislara etkisini inceledikleri
arastirmalarmda benzer sekilde dgrencilerin en ¢ok oynadiklart oyunun Pubg Mobile oldugunu
gormiistiir. Bir bagka calismada ise ortaokul ve lise 6grencilerinin bilgisayar oyunu oynama
aligkanliklar1  incelenmis ve Ogrencilerin sadece %6.4’0 her zaman gergek hayatta
bilgisayardaki oyun karakterimin 6zelliklerini gosteririm cevabini vermistir (Taylan, Kara ve
Durgun, 2017).

Ogrencilerin oynadiklar1 oyun tiirlerine gére Siddet Egilimi Olgegi puanlari arasinda
istatistiksel olarak anlamli bir fark oldugu goériilmektedir. Farkin hangi gruptan kaynaklandig:
incelenmis ve oynadiklari oyun tiirii Aksiyon/Macera/Doviis kategorisinde yer alan
katihmeilarin Siddet Egilimi Olgegi puanlarmin oynadiklari oyun tiirii Spor/Y aris/Simiilasyon
kategorisinde yer alan katilimcilara gore ve oyun oynamayan katilimcilara gore daha yiiksek
oldugu goriilmistiir. Aksiyon/Macera/Déviis kategorisinde yer alan bilgisayar oyunlari,
kurgulari, kahramanlar1 ve oyun hedefleri geregi i¢inde siddet iceren 6geler barmdirmaktadir.
Siddet igeren bilgisayar oyunlari oynamanin saldirganca davranislar, siddet igerikli diisiinceler
ve saldirgan duygularda artisa neden oldugu bilinmektedir (Anderson ve dig., 2008). Balci
Celik, Gengoglu ve Kumcagiz (2016)’m arastirmasinda bilgisayar oyunu oynama ve siddet
egilimi arasinda diisiik diizeyde negatif yonde anlaml bir iligki bulmustur. Bilgisayar oyun
tiirleri ile saldirganhik diizeyini inceledigi arastrmasida Ulusoy (2018) iseK, hig¢ bilgisayar
oyunu oynamayan Ogrencilerin saldirganlik egilimlerinin savas ve strateji oyunu oynayan
ogrencilerden daha diisiik oldugunu gérmiistiir. Arastirmalarin bulgular1 arastirmanizdan elde
edilen verileri destekler niteliktedir.

Ogrencilerin cinsiyetlerine, boliimlerine, smiflarma gore Siddet Egilimi Olgegi puanlari
arasinda istatistiksel olarak anlamli bir fark olmadigi goriilmektedir. Siddet egilimi ile ilgili
yapilan arastirmalarin biiylik ¢ogunlugunda cinsiyet degiskenine yonelik istatistiksel olarak
anlamh farkliliklar ortaya ¢ikmustir ve bu farkliik erkek 6grencilerin siddet egilim puan
ortalamalarmmn kiz 6grencilerin siddet egilimi puan ortalamalarma gore daha fazla oldugu
gorilmistiir (Davli Temel, 2018; Gengoglu ve dig., 2014; Giles ve Heyman, 2005; Gullane ve
Moore, 2000; Haskan, 2009; Ozgiir ve dig.,2011; Thomas ve Smith, 2004). Cahsmamizda ise
cinsiyet degiskenine gore anlamli bir farklilik ¢ikmamustir. Elde ettigimiz bu bulgu Karademir,
Kayabagst ve Vural (2019), Karatas (2002) ile Kaura ve Lohman (2007)’m calismalar ile
paralellik gdstermektedir. istatistiksel olarak anlamh bir farkmn olusmadig: bir diger degiskense
ogrencilerin boliimleridir.

Arastirmada 6grencilerin simif diizeyleri ile siddet egilimi arasinda istatistiksel bir farkin
olmadig1 gortlmiistiir. Smif degiskeni ile siddet egilimini ele alan arastirmalardan birinde
ogrencilerin smif diizeyleri ile siddet egilimleri arasinda anlamli bir iligki olmadig1 sonucuna
ulasilmistir (Tuncer Uger, 2016). Yapilan bir diger arastrmada smif diizeyi ile siddet egilimi
arasinda negatif yonde anlamli bir iliski bulunmus smif diizeyi arttikca siddet egiliminin
azaldig1 goriilmiistiir (Cakir, 2017). Bir baska arastirmada ise lise 6grencilerinde smif diizeyi
yiiksek olan dgrencilerin alt siif diizeyindeki 6grencilere gore siddet egilim diizeylerinin daha
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diistik oldugu gortilmiistiir (Yakut, 2012). Arastirma bulgulan incelendiginde siddet egilimi ile
smif diizeyi arasindaki iliskiyi agiklayan farkli sonuclara ulasilmistir. Bu arastirmada elde
ettigimiz sinif diizeyleri agisindan anlamli bir farkin olmamasi, arastirmada ele alinan smiflarin
olusturulma seklini ve meslek lisesi dgrencilerinin farkli sinif diizeylerinde farkli boliimlerde
olmalarmin etkisini diisiindiirtmektedir.

Ogrencilerin aile iginde siddet varligi durumlarina gére Siddet Egilimi Olgegi puanlart arasinda
istatistiksel olarak anlamli bir fark oldugu goriilmistiir. Aile i¢inde siddet unsuru olan
(ailesinden siddet goren ve aile i¢inde birbirine siddetuygulayan iiyeleri olan) 6grencilerin, aile
icinde herhangi bir siddet varligi olmayan G6grencilere gore siddet egilimleri daha yiiksektir.
Siddete yol agan etmenlerinden birinin siddete maruz kalma veya siddete sahit olma oldugu
bilinmektedir. Aile i¢inde siddete taniklik eden ¢cocuklarin yetiskin yasamlarinda birer siddet
uygulayicist haline geldikleri yapilan caligmalarda goriilmektedir (Denmark ve dig. 2005;
Heitmeyer ve Hagan, 2005). Geng ve dig. (2017) Antalya il merkezinde yer alan liselere devam
eden 2.383 6grenci ile gergeklestirdikleri aliymalarinda ebeveynlerinin fiziksel siddetine maruz
kalan ve ebeveynleri arasinda siddete taniklik eden 6grencilerinin siddet egilimlerinin sidd ete
maruz kalmayan ve taniklik etmeyen 6grencilere gore anlamli diizeyde daha yiiksek oldugu
sonucuna ulagmustir. Tuncer Uger (2016)’in ortadgretim Ogrencileri ile gergeklestirdikleri
caligmalarinda da arastirmamizdan elde edilen bulgu ile benzer bir sonug goriilmektedir. Aile
icinde herhangi bir siddet 68esinin varlig1 ¢ocuklarin siddeti normallestirmesine ve model alma
yolu ile siddeti 6grenmesine neden oldugu diisiiniilmektedir.

Mevcut aragtirmanin bulgularindan yola ¢ikarak su onerilerde bulunulabilir:

Bu arastirma meslek lisesi 6grencilerinin sosyal medya ve bilgisayar oyunlarini kullanimlar ile
siddet egilimi arasindaki iliskiyi incelemek amaciyla gerceklestirilmis, arastirmada ayrica
siddet egilimi ile cinsiyet, smif ve ailede siddetin varhg1 degiskenlerine de bakimustir. Ilgili
alan yazin incelendiginde Ozellikle sosyal medya kullanimi ile siddet egilimi arasmdaki
iligkinin incelendigi aragtirmalarin oldukg¢a smnirli oldugu ve meslek lisesi ile bu konuda
calisilmadig1 goriilmiistiir. Bu sebeple gerek sosyal medya kullanimi gerekse meslek lisesi
ogrencileri ile siddet egilimi konusunda ¢alismalar yapilabilir.

Bu arastirmada meslek lisesi 6grencilerinin siddet egilimleri sinif diizeylerine gore incelenmis
ve smif diizeyleri ile siddet egilimleri arasinda anlamli bir iligki bulunmamustir. Yapilacak diger
calismalarda smif diizeyinin yam1 swa meslek lisesi Ogrencilerinin  bdliimlerinin - de
incelenmesinin arastirmacilart meslek lisesi 6grencilerinin siddet egilimleri hakkinda farkli
sonuglara ulastirabilecegini diisiindlirtmektedir.

Bu arastirmada 6grencilerin sosyal medyadave bilgisayar oyunlarinda gegirdikleri siire arttik¢a
siddet egilimlerinin arttig1 goriilmiistiir. Dolayistyla okul rehberlik servisleri tarafindan
ogrencilerin sosyal medya ve bilgisayar oyunlarma aywrdiklar siirenin azaltilmasina destek
olacak okul i¢i ve dis1 sosyal etkinliklere gerekli yonlendirmelerin yapilmasi, seminerler
diizenlenmesi ve psikoegitim gruplarinin olusturulmasi onerilebilir.

Destek ve Tesekkiir

Yazarlar olarak, arastirmanin gergeklestirilmesi siirecine yonelik herhangi bir destek ya da
tesekkiir beyanimiz bulunmamaktadir.
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Catisma Beyam
Aragtirmanin yazarlarn olarak herhangi bir ¢ikar/catisma beyanimiz olmadigim ifade ederiz.
Yaymn Etigi Beyam

Bu aragtirmanin planlanmasindan uygulanmasina, verilerin toplanmasmdan verinin analizine
kadar olan tiim siiregte “Yiiksekogretim Kurumlart Bilimsel Arastima ve Yaym Etigi
Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yo6nergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yaym Etigine Aykir1 Eylemler” baghg: altinda belirtilen
eylemlerden hicbiri gergeklestirilmemistir. Calismanin yazim siirecinde bilimsel etik ve alinti
kurallarina uyulmus, toplanan veriler iizerinde herhangi bir tahrifat yapilmamis ve bu calisma
herhangi bagka bir akademik yaymn ortamina degerlendirme i¢in gonderilmemistir.
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EXTENDED ABSTRACT
Introduction

Social media and computergames, which have gone beyond leisure time activities and where adolescentsspend
long hours, have shown their negative effects in many areas ranging from academic achievement to social
relationships. Adolescents, who are exposed to dangerous applications and content due to their difficulty in
demonstrating controlled use behavior, constitute a risk group in terms of behaviors such as violence and
aggression, especially addictions. Violent tendency includes not only violent behaviors of individuals but also their
feelings and thoughts about violence. This concept includes not only the behavioral use of violence but also the
belief that using violence is justified (Haskan, 2009).

Mass media has an important share in the acquisition of aggressive and violent behaviors. Images of violence
encountered in the media lead to negative consequences such as directing the individual to aggression, feeling
threatened and being constantly defensive, becoming insensitive to violent incidents and their victims, and the
desire to watch increasingly violent content (Dolu, Biiker, & Uludag, 2010). Similarly, it hasbeen observed that
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violent computergamesincrease aggression, desensitize youngpeople to the feeling of pain and encourage them
to apply the scenes encountered in their social relationships (Balkaya Cetin, 2014; Karabulut, 2019). Since
emotional, socialand cognitive developmental characteristics have not yet reached sufficient maturity, adolescence
poses a threat in terms of eliminating the negative effects of media and the Internetand leaving lasting effectson
the individual (Kirsh, 2003; Yang & Tung, 2007).

Another factor that is thought to be effective in the tendency of adolescents to violence is the family. Violent
behaviors in the family or conflicts between parents increase the likelihood of the adolescent exhibiting violent
behaviors. Haskan (2009) concluded that adolescents who were exposed to violence in the family had more violent
tendencies than adolescents who were not exposed to violence in the family.

School type and environment appearasa determining factorin students' tendency towards violence (Unlii et al.,
2013). Haskan (2009)and Tuncer Ugar (2016) found that vocationalhigh school studentshad a higher tendency
to violence in their research on the tendency to violence.

Violent behavior among children and adolescents in Turkey reaches its highest level at the age of 15-16, and
therefore this age range is seen as a risk group (Kih¢, 2007). Children and adolescents, who are both perpetrators
and victims of violence, spend most of their time in digital environments and a significant portion of the games
they play in these environments contain violence (Arslan, 2020). In terms of both social and cultural values and
biological factors, it is known that men are more prone to show aggressive behaviors than women and that they
are the victims of aggressive behaviors (Erden, 2007). Based on all this information, this study was designed to
investigate the relationship between social media and computergames and violent tendencies of vocationalhigh
school students.

Method

This research utilized the relational survey research model, which is one of the general survey models. In the study,
data were collected with the participation of 181 volunteer students from 9th, 10th and 11th grade students studying
at vocational high school in the district of Tekirdag Cerkezkdy in the 2022-2023 academic year. In the research
‘personal information form’ created by the researchers, ‘Violence Tendency Scale’ developed by Haskan and
Yildirim (2012) were used as data collection tools. SPSS statistical package program was used in the analysis of
the data. In the study , parametric tests were used because the data showed normal distribution.

Findings

According to the mean score of the Violence Tendency Scale, it was concluded that the participants hada moderate
level of violence tendency. There is no statistically significant difference between the scores of the Violence
Tendency Scale according to the social media applications used by the students. It is seen that the Violence
Tendency Scale scores of students whose time spent on social media is 7 hours or more are higher than those of
students whose time spent on social media is less than 1 hour, 1-3 hours and 4-6 hours.

It is seen thatthe Violence Tendency Scale scores of studentswho play computergamesare higher than those of
studentswho do notplay computergames. And also Violence Tendency Scale scores of the students whose time
spentin gameswas 7 hours or more were higher than the scores of the studentswho did not play games. It is seen
thatthe Violence Tendency Scale scores of the students whose game type is Action/Adventure/Fighting are higher
than the students whose game type is Sports/Competition/Simulation and the students who do not play games.

There is no statistically significant difference between the Violence Tendency Scale scores of students according
to their gender, department and grade. The violence tendency scores of the students who have violence in the
family are higher than the students who do not have violence in the family.

Conclusion and Discussion

Studies examining violence tendency in vocational high school students show that students have a high level of
violence tendency (Karabulut, 2019; Yakut, 2012; Nair, 2014). It is thought that not only the education that
studentsreceive from the school environment, butalso the families and socio-culturalenvironmentsin which they
grow up may be effective in the moderate level of violence tendency reached in this study.

Saglam (2021) examined the use of social media and the perception of violence in secondary school students and
concluded thatthe most commonly used social media applications by studentswere Facebook, Instagram, Twitter
and Tiktok, and at the same time, it was concluded that students mostly used the social media application they
used forpurposes such as spending time, having fun,and watchingvideos. The finding obtained in our research is
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similar to the results obtained by Saglam (2021) in his research, and it is thought that students may have used the
application for the same purposes.

Dogan and Karakus (2016) found that loneliness in romantic relationships and within the family is an important
predictor of the use of social networks. Itis thought that the length of time spent on social media applications may
be animportant source for individuals who feel lonely in their social relationships. Therefore, it is thought thatthe
longer the time spent on social media, the furtherthe individual will move away from realsocial relationships and
may experience a decline in skills such as communication, problem solving and conflict resolution skills. As a
matterof fact, Krug et al. (2002) concluded in their research that the increase in the time spent watching violent
sources on social media leads to an increase in violent behaviors.

Most computer games, which are played for entertainment and leisure, enable individuals who play the game to
experience the gamein an environment of violence. Actions such as killing, destroying rivals, constant struggle,
setting traps, etc. are amongthe main characteristics of charactersin digital games (Zorlu, 2016). In our study, the
high level of violence tendencies of students who play computergames suggests thatthey can rehearse violence
in a sense in the computer games they play and that students may have internalized this virtual violence
environment they experience.

There are studies supporting that students'tendency towards violence increases as the time allocated to computer
games increases (Alper, Canpolat, & Kizilisikoglu, 2021; Anderson & Bushman,2002; Ergiir, 2015; Karal, 2022;
Kars, 2010). The increase in the time spent on computer games causes students to move away from real social
relationships and experience less peer relationships in daily life. Inaddition, communication stylessuch as insults,
attacks, and hostile attitudes used in online computer games can negatively affect conflict resolution skills, and
this low level of skill can manifest itself asaggression tendencies. There was no statistically significant difference
between the scores of the Violence Tendency Scale according to the games that students preferred to play.

Computer games in the Action/Adventure/Fighting category contain violent elements due to their fiction,
protagonistsand game objectives. Itisknown that playingviolent computergames causes an increase in aggressive
behaviors, violent thoughts and aggressive emotions (Anderson et al., 2008). The findings of the studies support
the data obtained from your research.

Itis seen thatthere is no statistically significant difference between the scores of the Violence Tendency Scale
according to the gender, department and class of the students. It was observed that there was a statistically
significant difference between the scores of the Violence Tendency Scale according to the presence of violence in
the family. Studies have shown that children who witness violence in the family become perpetrators of violence
in their adult lives (Denmark et al. 2005; Heitmeyer & Hagan, 2005). It is thought that the presence of any element
of violence in the family causes children to normalize violence and learn violence through modeling.

This study was conducted to examine the relationship between the use of social media and computer games by
vocationalhigh school studentsand their tendency to violence, and the variables of gender, class and the presence
of violence in the family were also examined. When the related literature was examined, it was seen that the studies
examining the relationship between social media use and tendency to violence were quite limited and that
vocational high schools were not studied in this regard. For this reason, studies can be conducted on both social
media use and tendency to violence with vocational high school students.
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Abstract

Human beings are an important element of cultural heritage. Because human beings have
both contributed to the development of art and architecture with the architectural structures
they have built and reflected their aesthetic understanding on their own architectural
structures. After the Turks accepted Islam, they built many architecturalworks in Anatolia,
the Balkansand the Middle Eastand contributed to the development of art and construction
activities in these regions. In the light of this rich cultural background, this study aims to
revealthe impressions and reflectionsin the social studies textbooks taught in schools. In this
study, document analysis, one of the qualitative research methods, wasused. The data of the
study consisted of 4th, 51 6thand 7t" grade social studies textbookstaughtin secondary and
imam hatip secondary schools affiliated to the Ministry of National Education in the 2022-
2023 academic year. Descriptive analysis technique was used to analyze the research data.
According to the results of this study, it is seen that the subjects belonging to Turkish Islamic
architecture are included at least in the 4t grade social studies textbook and mostly in the 6t
and 7t grades. In the 51" grade social studies course, it can be said that architecturalstructures
belonging to the Ottoman Empire period are predominant. It was determined that the most
common type of architectural structure was historical houses. Then, it was determined that
the names of architectural types such as historical fountains, historical mosques, tombs,
palacesand hospitalswere mentioned. As can be understood from these results, the fact that
examples of Turkish Islamic architecture are presented in social studies textbooks and
introductory information is evidence that the understanding of Turkish Islamic art is not
ignored. In addition, textbooks can be enriched with activities to develop children's cultural
awareness of Turkish Islamic architecture.

Gecmisten Giiniimiize Kiiltiirel Mirasimiz: Sosyal Bilgiler Dersinde

Tiirk Islam Mimarisine Ait Kiiltiirel Ogelerin Arastirillmasi

Gonderi Tarihi
14.10.2023
Kabul Tarihi
20.12.2023

Anahtar Kelimeler

Tiirk-Islam
sanatlari,
Sosyal Bilgiler,
Mimari,
Sanat,
Kiiltiirel miras,
Ders kitaplari

Ozet

Insan, kiiltiirel mirasin énemli bir unsurudur. Ciinkii insanoglu, insa ettigi mimari yapilara
hem sanat ve mimarinin gelismesini saglamis hem de kendisine ait mimari yapilara estetk
anlayisin1 yansitmistir. Tiirkler, Islam dinini kabul ettikten sonra Anadolu, Balkanlar ve
Ortadogu’da ¢ok sayida mimari eserler insa ederek bu bolgelerin sanatini ve imar
faaliyetlerinin gelismesine katki sunmuslardir. Bu zengin kiiltiirel birikim 1s18indan hareketle
bu ¢alisma, okullarda okutulan sosyal bilgiler ders kitaplarindaki izlenimleri ve yansima
durumlarini ortaya ¢ikartmayi amaglamistir. Bu ¢alismada, nitel arastirma yontemlerinden
dokiiman incelemesi kullanilmistir. Aragtirmanin verileri, 2022-2023 egitim ve 6gretim
yilinda MEB’e bagh ortaokul ve imam hatip ortaokullarinda okutulan4, 5,6 ve 7. Sinif sosyal
bilgiler ders kitaplarindan olusmaktadir. Arastirma verilerinin ¢éziimlenmesinde betimsel
analiz teknigi kullanilmistir. Bu arastirmanin sonuglan gore, Tiirk Islam mimarisine ait
konulara, en az 4. Sinif sosyal bilgiler ders kitabinda yer verilmis, en ¢ok 6 ve 7. Sinif
diizeyinde yer verildigi goriilmektedir. 5. Sinif sosyal bilgiler dersinde ise Osmanl Devleti
dénemine ait mimari yapilarin agirlikta oldugu sdylenebilir. Mimari yap1 tiirii olarak en ¢ok
tarihi evlere yer verildigi belirlenmistir. Daha sonra tarihi gesme, tarihi cami, tiirbe, saray ve
hastane gibimimaritiirlerinin isimlerinin gectigi belirlenmistir. Ayrica derskitaplarinda Tiikk
Islam mimarisine ait metinsel agiklamalar, gérsellerle desteklenmistir. Bu sonuglardan

1 Sorumlu Yazar: Yalgin, Ali, Dr., Uludag Universitesi, aliylcnn77@gmail.com
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anlasildif iizere sosyal bilgiler ders kitaplarinda Tiirk Islam mimarisine ait yapilardan
omekler sunulmasi ve tanitici bilgilere yer verilmesi, Tiirk Islam sanat anlayisinin gbz ardi
edilmediginin kanitidir. Ayrica cocuklarin, Tiirk Islam mimarisine yonelik kiiltiirel
farkindaliklarini gelistirmek amaciyla ders kitaplar, etkinliklerle zenginlestirilebilir.

INTRODUCTION

People have created many architectural structures over time by adding their own feelings and
thoughts and creating an aesthetic pleasure. With the acceptance of Islam by the Turks, they
created important works in the field of architecture. Some of these works have survived until
today by preserving their texture and aesthetic understanding. The historical source of the
discussions on Islamic art and architecture was made by the orientalists of the 19t century and
western circles looked at Islamic art and architecture with an understanding that developed with
the influence of the west and the east (Nasr, 1992; Kartal, 2014). However, thanks tothe Islamic
religion's own understanding of art, the societies that accepted Islam developed a new
architectural style by combining their own cultures with the Islamic understanding of art
(Yidmrm & Kegeci, 2022; Burckhardth, 2005).

Throughout the history of civilization, many tribes have created many city civilizations in
regions such as Mesopotamia, Egypt, Ancient Greece, Anatolia, China and India. Especially
the beliefs, religions, cultures and thoughts of the people living in these regions were reflected
in their understanding of art and architecture. In the pre-Islamic period, it is seen that the
activities in the field of art and architecture started with the processing and use of the paintings
made by the Turks, especially the Uyghurs in the Central Asia region (Cakan, 2018). In fact,
the ancient Turkish architectural tradition developed under the influence of the Chinese
tradition, using ochre and gilded wood, clay bricks, stone, as well as carved ceramics and glazed
bricks. According to the archaeological excavations and written documents, the structures built
by the Uyghur Turks can be listed as "Balik” walled cities and fortresses, palaces surrounded
by walls in which the rulers could sit, religious complexes called "Kédiis” built for charity,
temples called "Burkan-Orun™, Buddhist shrines called "Stupa” and mansions called "Kalik".
As a matter of fact, after adopting Islam, the Uyghurs raised Turkish-Islamic architecture to the
highest levels with these advanced experiments and experiences in architecture (Sonmez, 1989;
Cakan, 2018). On the other hand, the Qarakhanids, Gaznavids, Seljuks and Ottomans brought
about a golden age in Turkish Islamic architecture. Inparticular, Turkish Islamic architects used
their knowledge of mathematics and geometry while building new structures and combined
their new understanding of art with their skills to create incredible works (Grabar, 2010).

Itis essential to protectand preserve the structures of Turkish Islamic architecture in thetransfer
of cultural heritage and its transmission to future generations (Y1lmaz, 2020). According to the
convention adopted by UNESCO on November 16, 1972, architectural structures belonging to
important monuments and building communities in Turkish Islamic history were accepted in
the field of cultural heritage and should be protected (UNESCO, 2023). After the Turks
accepted Islam, they contributed to the development of Islamic culture and civilization by
building madrasas, zawiyahs, mosques, dariissifa and masjids. For this purpose, the Turks
established the Nizamiye Madrasas, where they carried out important construction and
development activities by training scientists, statesmen, architects and commanders (Sahin,
2021). Today, many works of Islamic architecture are still standing in Turkey. Some of them
have been restored and are still in use. Some of them have been transformed into museums and
ruins and brought into tourism, and some of them serve people in accordance with their
originals. After this descriptive and explanatory information in the relevant literature, it is
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thought that it will be useful to give information about the impressions of Turkish Islamic
architecture in social studies textbooks, which is the main focus of the research.

In the learning and teaching process, textbooks are one of the most important tools for students
to acquire basic knowledge, skills, values and concepts. Because textbooks have an effective
function in the process of processing and teaching subjects (Kizilcaoglu, 2009; Oztiirk &
Otluoglu, 2002; Yasar, 2008). Teaching cultural heritage topics in the social studies course
plays an active role in making future generations individuals who are sensitive and respectful
to their history and culture (Arikan, 2012). For this reason, textbooks, which are highly effective
in teaching historical knowledge and skills as well as transferring dominant cultural values, are

one of the most important auxiliary teaching materials used in schools (Oztiirk & Otluoglu,
2002).

One of the subjects in the learning area of culture and heritage in the social studies course is the
subject and visuals of Turkish Islamic architecture. Impressions and visuals of Turkish Islamic
architecture are included at a level that children can understand, starting from the 4™ grade of
primary school from the basic level to the 51, 6™ and 7t grades. Because the most important
task in teaching the subjects of Turkish Islamic architecture is undertaken by the social studies
course. For this reason, it is aimed to provide children with basic knowledge, skills, values and
concepts in subjects such as developing their artistic and aesthetic sensitivity, increasing their
historical sensitivity, and supporting them to protect cultural heritage. For this reason, one of
the most important reasons forconducting this research is that today, historical and architectural
structures are damaged as a result of various writings on historical and architectural structures,
spray painting, destruction of historical artifacts by smugglers and insensitive behavior of
people.

It shows how important it is to raise individuals who are conscious, sensitive and protect cultural
heritage in the transfer of these structures to the next generations. For this reason, the social
studies course in schools has an important task. Because protecting and preserving historical
buildings and transferring this cultural richness to future generations is one of the important
missions of the social studies course.

There are many architectural structures around us that reflect national cultural elements and
were built for various purposes. These structures can be a historical mosque, bridge, fountain,
madrasah, caravanserai or a house (Tiysiiz, 2020). Although there are studies on Turkish
Islamic architecture in the relevant literature (Sahin, 2010; Dogan, 2010; Ozaydn, Kamalov,
Hunkan, Co6hge, 2013; Cakan, 2018; Kilig, 2015; Akyiiz, 2021), the scarcity of studies to
determine the presence of Turkish Islamic architecture in textbooks is striking (Biyikli, 2010;
Dagdemir & Tekin, 2018; Bayir & Kose, 2019; Avel & Tager, 2020).

Historical architectural artifacts are the cultural treasures of our country. The name Kkiilliye
(Sonmez, 1989; Sahin, 2021), which reflects the best example of the Turkish Islamic
architectural complex and is a collection of buildings that serve different purposes such as
madrasah, healing, library, tomb, bathhouse and imaret built around a mosque (S6nmez, 1989;
Sahin, 2021), many historical architectural works built in Anatolia during the Ottoman, Seljuk
and Principalities period and reflecting the architectural understanding of the period are
important in terms of the continuation of cultural heritage and protection in terms of tourism
and carrying it to the future. This study is a descriptive study to determine the impressions of
Turkish Islamic architecture in social studies textbooks. This research was conducted to find an
answer to the following question:
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e What are the architectural works of Turkish Islamic states, types of architectural
works and visuals related to architectural structures in social studies textbooks
according to grade level?

METHODOLOGY
Research Model

People with broad knowledge, skills and imagination like to work with documents and
materials. Due to the nature of documents, this study was designed according to the qualitative
research method (Creswell, 2016). Document analysis method is used in such analytical and
descriptive studies. Therefore, document analysis was also used in this study. Document
analysis is a type of method in which the existence of certain words or concepts is determined
by analyzing written materials containing information about the phenomenon or phenomena to
be investigated (Loeb, Dynarski, McFarland, Morris, Reardon, & Reber, 2017; Yildirim &
Simsek, 2021). In this context, in this study, it was tried to determine the architectural works of
Turkish Islamic states, typesof architectural works and visuals related to architectural structures
in social studies textbooks according to the 4, 5t 6t and 7t grade level.

Data Collection

Within the scope of this study, 4 textbooks taught in secondary schools affiliated to Ministry of
National Education [MoNE] in the 2022-2023 academic year were analyzed. Since these
textbooks are distributed free of charge by MoNE and used as the main source books, they were
chosen as the main data source in the study. Access to the textbooks was digitized online in pdf
format on the MoNE website and filed for analysis. The textbooks used in this study are given
in table 1.

Table 1.
Textbooks analyzed in the research

Grade level Publisher Name of the textbook The Authors
4th grade Tuna printing Primary School Social Sami Tiiysiiz
Studies
5t grade MoNE Publications Secondary and Imam Omer Faruk Evirgen
Hatip Secondary School  TJiilide Ozkan
Social Studies Suna Oztiirk
6t grade Anadol Publishing Secondary and Imam
Hatip Secondary School Erhan Sahin
Social Studies
7t grade Secondary and Imam Gokhan Giiltekin
MoNE Publications Hatip Secondary School ~Murat Akpinar
Social Studies Mustafa Nohutcu
Pmar Ozerdogan
Seher Aygiin
Data Analysis

In this study, descriptive analysis technique was used to analyze the data. The most important
purpose of this type of analysis is to present the data obtained from the results of the study to
the reader in an organized and interpreted manner without the need for in-depth information
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(Yildinm & Simsek, 2018). In this process, some cause and effect relationships can be
established between the findings and comparisons can be made between the facts when
necessary. For this reason, while interpreting the analyzes in this study, some comparisons and
interpretations were made between the cases.

In descriptive analysis, a framework is created in the light of predetermined themes or research
questions. Then, according to this framework plan, the analysis steps are carried out
sequentially. In this study, the first framework is the textbooks, culture and heritage learning
area determined according to the grade level. Then, descriptive determinations were made in
the relevant subject sections based on a research question. Finally, the concept and related
explanations determined in accordance with the research question were tabulated and
interpreted appropriately. These steps are also meant to support the credibility of the research.

FINDINGS

In this section, the findings obtained as a result of the analysis of the research are tabulated and
related comments are given.

e What are the architectural works of Turkish Islamic states, types of architectural
works and visuals related to architectural structures in social studies textbooks
according to grade level? The question was answered and interpreted.

In the 4™ grade social studies textbook, it is seen that architectural structures belonging to
Turkish Islamic states are included, albeit to a lesser extent. Especially the example of Mardin,
a city rich in cultural and architectural aspects, is given. Information about this is presented in
table 2.

Table 2.

In The 4™ grade social studies textbook, architectural artifacts belonging to Turkish Islamic
States

Architectural structures of Turkish Islamic states

Century/period The State Name of the Type of Is there a visual?
architectural architectural
structure structure

15. Artuklular/ Kasimiye Madrasa Yes

Akkoyunlular

In the 4 grade social studies textbook, the only example of Turkish Islamic architecture is the
Kasimiye madrasa in Mardin province. In the textbook, its architectural features are mentioned
and it is explained that it is one of the most important educational institutions of the period with
its 700-year history. Itis stated that the madrasa, which was built as a two-story building, has
an architectural complex in the form of a complex with a mosque and a mausoleum around it.
It is also noteworthy that visuals reflecting the entrance courtyard and gate of the madrasa are
included. Except for this example, the textbook does not include any structure belonging to
Turkish Islamic architecture. In addition, the following visual about Kasimiye madrasa is
included in the textbook.
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Figure 1.

Entrance gate and courtyard of Kasimiye Madrasa (Tiysiiz, 2020, p. 42).

Table 3.

In The 51" Grade social studies textbook, architectural works of Turkish Islamic States

Architectural structures of Turkish Islamic states

Century/period The State Name of the Type of Is there a
architectural architectural visual?
structure structure

700 yearsago Ottoman State Cumalikizik Historic house Yes
village

- Ottoman State Historical Historical fountain Yes
fountain in
Edirne

- Ottoman State Suleymaniye Historical mosque Yes
Mosque

- Ottoman State TopkapiPalace Palace Yes
tiles

- Seljuks Mevlana and Tomb Yes
Museum

- Seljuk/Ottoman Antalya Teke Historic house Yes
houses

- Ottoman State Beypazari Historic house Yes
houses

- Byzantine/ Ottoman Hagia Sophia Historical mosque Yes

State
13. century Mengiicek Divrigi Great Historic Yes
Principality Mosque and mosque/Hospital
Darussifa
1566 Ottoman State Mostar Bridge Yes

The findings obtained in the 51 grade social studies textbook are presented in Table 2. As it is
understood from these findings, it is seen that the architectural structures belonging to the
Ottoman Empire period are predominant. Then the names of the architectural structures
belonging to the Seljuks and Principalities period were mentioned. Among these structures,
only Bursa Cumalikizik village, Divrigi Great Mosque and Dariissifa and Mostar bridge were
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mentioned in which periods they were built, while the period in which other architectural
structures were built was not specified.

It has been determined that historical houses are the most common type of architectural
structures. Then, architectural types such as historical fountains, historical mosques, tombs,
palaces and hospitals were identified. Visuals of these architectural structures were also
included in the textbook. Looking at the architectural structures in this table, it can be said that
there are places that are famous in Turkey and important in terms of historical tourism. In
particular, these buildings are adorned with the features of Turkish Islamic architecture, have
survived to the present day and have taken their place among the remarkable structures with the
restoration and landscaping done over time. In the 51" grade social studies textbook (Evirgen,
Ozkan & Oztiirk, 2020, p, 46), the visuals of Turkish Islamic architecture are as follows:

Figure 2

Bursa Cumalikizik houses

In Figure 2, these historical houses located in the village of Cumalikizik in Bursa during the
Ottoman Empire are at the forefront with their extremely elegant and impressive colors. This
building is one of the important cultural treasures of the region. It is also visited by thousands
of tourists every year, increasing its attractivenesslt is stated that the architectural structure in
visual 3 on the side is a historical fountain built in Edirne during the Ottoman period. It was
explained that the future of this work, which was built according to the Turkish Islamic
architectural tradition, was under threat because its writings were erased and some paints were
used on it. Thus, it was aimed to draw attention to the issue in order for children to gain
sensitivity towards Turkish Islamic architectural structures and to have the awareness of
protecting historical structures.

In the Grade 5" social studies textbook, two other very impressive visuals of Turkish Islamic
architecture are included. These are the Siileymaniye Mosque in Istanbul and the tile panels
used in Turkish Islamic architecture, especially in mosques, palaces and some madrasas.
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Figure 4

Siileymaniye Mosque and Topkap1 Palace Tile panels (Evirgen, et al, p. 46).

Built by Mimar Sinan the Architect, the Stileymaniye Mosque is aesthetically impressive and
can be seen even from far away, providing an elegant image with its four minarets. Offering an
incredible visual feast with its fountain, courtyard and high dome, this building is one of the
masterpieces of Turkish Islamic architecture. In addition, the tile panels in Istanbul Topkap1
Palace were used as indispensable in the art of decoration of Turkish Islamic architecture.

Table 4.

6t Grade social studies textbook, architectural works of Turkish Islamic States

Architectural structures of Turkish Islamic states

Century/period The State Name of the Type of Is there a
architectural architectural visual?
structure structure

750 Abbasi State Samarra Mosque Historical mosque  Yes

(1072-1202 Saltuklular Mama Hatun Kiilliye Yes
Kiilliye

(1080-1178) Danismentliler Yagibasan Madrasa Yes

(1080-1228) Mengiicekler Divrigi Great Historical mosque  Yes
Mosque and
Darussifa

(1102-1409) Artuklular Malabadi Bridge Historical bridge Yes
Gevher Nesibe Madrasa Yes
Hatun
Cemaleddin Ferruh  Hospital Yes
Darussifa
Alaeddin Mosque Historical mosque  Yes

1077-1308 Anatolian Seljuk Kilicarslan 11 Kervansaray Yes

Empire Kervansaray
Thin Minaret Madrasa Yes
Double Minaret Madrasa Yes
Torumtay Hospital Yes
Darussifasi
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Table 4 (Continue).
6t Grade social studies textbook, architectural works of Turkish Islamic States

Architectural structures of Turkish Islamic states

Century/period The State Name of the Type of Isthere a
architectural architectural visual?
structure structure
Rotating Kumbet Kumbet Yes
Malatya Grand Historical mosque  Yes

Anatolian Seljuk Mosque
1077-1308 Empire Hunad Hatun Kiilliye Yes
Kiilliye
Sultan Khan Kervansaray Yes

When Table 4 is examined, examples of architectural structures belonging to Turkish Islamic
states are presented in the 6™ grade social studies textbook. Primarily, these structures are the
architectural structures belonging to the Abbasi state, Saltuklu, Danisment, Mengiicekler,
Artuklu and the Seljuk State of Turkey. As a matter of fact, in the 61 grade social studies
textbook, the state with the most architectural elements among the states belongs to the Seljuk
State of Turkey. Especially after the Seljuks settled in Anatolia, they carried out important
construction activities. It is noteworthy that most of the architectural works belonging to the
Seljuk State of Turkey are in the Central Anatolia region and around their capital Konya. In the
textbook, it is stated in which period the architectural structures were built. However, it was
determined that the chronological order was not followed. In the 6% grade social studies
textbook, it is seen that the most examples, madrasahs and historical mosques are the most
common types of architectural structures. Afterwards, it can be said that there are kiilliye,
historical bridge, hospital, kumbet and caravanserai. Visuals of these architectural structures
are also included in the textbook. In addition, it is seen that these historical architectural
structures are known in Turkey and are important places in terms of historical tourism. Millions
of people visit these places of Turkish Islamic architecture every year.

Figure 5
Divrigi Great Mosque (Sivas) (Sahin, 2021).
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Figure 6
Malabadi bridge (Diyarbakir) (Sahin, 2021).

Figure 7
Alaeddin Mosque (Konya) (Sahin, 2021).

In the 6™ grade social studies textbook, visuals of Turkish Islamic architecture are included,
and some of them have been selected to support textual information and draw the reader's
attention, and a few visuals popular in Anatolia in Turkish Islamic architecture have been
selected. Image 5 is of the Great Mosque of Sivas Divrigi, an important building in the Turkish
Islamic world. The 6™ image is the Malabadi Bridge in Diyarbakir. The 7t image belongs to
the Alaeddin Mosque in Konya, which was built by the Anatolian Seljuks and is an important
symbol of the city (Sahin, 2021). Afterthe Turks came to Anatolia, they established many cities
and supported the development of culture and civilization by carrying out construction activities
in these regions. The most important proof of this is the historical architectural structures that
have survived to the present day and are located in many cities of Anatolia.
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Table 5.

In the 7! grade social studies textbook, architectural artifacts belonging to Turkish-Islamic
States

Architectural structures of Turkish Islamic states

Century/period The State Name of the Type of Is there a
architectural architectural visual?
structure structure

- Ottoman State  Cimpe Castle Yes

- Ottoman State  Rumeli Hisan Castle Yes

Tulip Era Ottoman State ~ Ahmed 11l Fountain  Historical fountain  Yes

- Ottoman State  Ottoman houses in Historical houses Yes
Bursa

- Ottoman State  Mostar Historical bridge Yes

- Ottoman State  TopkapiPalace Palace Yes

- Ottoman State ~ Grand Bazaar Historical bazaar Yes

- Ottoman State  Fatih Mosque Historic mosque Yes

- Ottoman State  Mihrisah Sultan Nursing Home Yes
Imaret

- Ottoman State  Samarkand Observatory Yes
Observatory

- Ottoman State  Sultanahmet Historical mosque  Yes

- Ottoman State  Buruciye Madrasa Yes

- Ottoman State  1znik Suleyman Madrasa Yes

Pasha

In Table 5, when the architectural structures belonging to Turkish Islamic states are examined
in the 7t grade social studies textbook, only the architectural structures belonging to the
Ottoman Empire are included. It can be said that most of these architectural structures are
masterpieces located in Istanbul, the capital of the Ottoman Empire, and are important in terms
of Turkish Islamic architecture. The most common architectural building types are castles,
historical mosques and madrasas. In addition, the majority of religious architectural building
types show their commitment to the Islamic religion. Among these structures, only the Ahmed
Il Fountain is stated to have been built during the Tulip Period, but the periods in which the
other architectural structures were built are not included, nor is there a chronological order. This
can be seen as an important deficiency. As a matter of fact, if the social studies course is
designed according to the two important skills of perceiving time and chronology and
perceiving change and continuity, children's misconceptions and mislearning about history
subjects can be prevented. The textbook also includes visuals of these architectural structures.
Inthe 7t grade social studies textbook, Topkap1 Palace, Fatih Mosque and Sultanahmet Mosque
are among the most visited cultural tourism sites in Turkey. For this reason, it is thought that
our country is directly effective in adding these important historical architectural structures to
the textbooks. Textbooks can be an important tool for students to protect historical and cultural
heritage. For this reason, the opinions, suggestions and requests of individuals, society and
teachers are important when updating textbooks. Inthe 7t grade social studies textbook, 7t and
8" images of Turkish Islamic architecture are as follows: (Giiltekin, Akpmar, Nohut¢u,
Ozerdogan & Aygiin, 2019).
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Rumeli Fortress Ahmed 111 Fountain

In the 7! grade social studies textbook, when the visuals belonging to Turkish Islamic
architecture are examined, the Rumeli Fortress is included in the 71 visual, and in the 8t visual,
the Ahmed I11 Fountain is one of the first architectural works built during the Tulip period in
the Ottoman period. This fountain is one of the rare examples of traditional Turkish tile
workmanship with its multiple floral exterior decorations. In addition, on one of the front
surfaces of the Ahmed 111 Fountain, an impressive verse is inscribed: "Open and drink the water
with besmeleyle, pray to Khan Ahmed". The 91 image is the Mostar Bridge, one of the
important bridges built by the Ottomans in the Balkans. During the Ottoman period,
architectural structures were at the forefront of art. Architects trained in the Ottoman period,
mosques, madrasas, bridges, baths, almshouses reflect the superior aesthetic understanding of
the period. In fact, Ottoman architects did not neglect animals and built birdhouses on the roofs
or walls of their architectural works. In addition, some tombstones had sections on their
headstones where birds could drink water. Among the places where birdhouses are found,
Istanbul Fatih Mosque, Kastamonu lbn Neccar Mosque, Amasya Sultan Bayezid Mosque,
Bayezid Seyyid Hasan Pasha Madrasa are among the most beautiful examples.

DISCUSSION AND CONCLUSION

In this section, the impressions of Turkish Islamic architecture in social studies textbooks were
tried to be determined and some conclusions were reached as a result.

The most important carrier of cultural heritage is human. Because many structures, tools and
equipment are built thanks to the people who make up a nation. Thus, a nation that builds
structures creates its own understanding of art and architecture. There are many architectural
structures that reflect the national culture and were built for different purposes. Among these
structures, a historical mosque, bridge, fountain, madrasa, kervansaray and historical houses
can be given as examples. Turks, who have a deep-rooted history, have created many
architectural works with the acceptance of Islam and have brought Turkish Islamic architecture
to the top with the architectural works they have built especially in Anatolia (Tiysiiz, 2020).
Thanks to the madrasas built by the Turks in the Islamic world, the development of science and
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astronomy was ensured and they played an active role in the training of important scientists
(Nasr, 1992; Cansever, 1997).

When the results of this research are evaluated in general, only Kasimiye madrasa in Mardin
province, which can be considered as an example of Turkish Islamic architecture, is included
in the 4 grade social studies textbook. When the results are analyzed according to the grade
level, it is determined that the subjects of Turkish Islamic architecture are less included in the
4™ grade social studies textbook. It is seen that it is mostly included in the 6™ and 7t grade
level.

According to the results obtained in the 5" grade social studies textbook, it is seen that the
architectural structures belonging to the Ottoman Empire period are predominant. Then the
names of the architectural structures belonging to the Seljuks and Principalities period were
expressed. Among these structures, only Bursa Cumalikizik village, Divrigi Great Mosque and
Dartigsifa and Mostar bridge were mentioned in which periods they were built, while the period
in which other architectural structures were built was not specified.

Within the architectural structures, it was determined that historical houses were the most
common type of architectural structure. Afterwards, it was concluded that architectural types
such as historical fountains, historical mosques, tombs, palaces and hospitals were mentioned.
In the 6™ grade social studies textbook, among the architectural structures belonging to the
Turkish Islamic states, the architectural structures belonging to the Abbasid state, Saltuklular,
Danismentliler, Mengiicekler, Artuklular and Turkey Seljuk State. Asa matter of fact, in the 6"
grade social studies textbook, it was determined that the state with the most architectural
elements among the states belonged to the Seljuk State of Turkey. Inthe 6™ grade social studies
textbook, it was determined that the most examples, madrasa and historical mosques were the
most common types of architectural structures. Then it was determined that there are kiilliye,
historical bridge, hospital, cluster and kervansaray.

In the 7" grade social studies textbook, when the results related to the architectural structures
of Turkish Islamic states are evaluated, only the architectural structures of the Ottoman Empire
are included. It can be said that most of these architectural structures are masterpieces located
in Istanbul, the capital of the Ottoman Empire, and are important in terms of Turkish Islamic
architecture. The most common types of architectural structures are castles, historical mosques
and madrasas. In addition, the majority of religious architectural building types show their
commitment to the Islamic religion (Burckhardth, 2005). It was determined that the
chronological order of the subjects describing Turkish-Islamic architectural structures in the
textbooks was not followed. Although some periods and dates are mentioned, there is no
classification in accordance with chronology. This can be seen as a serious criticism and
deficiency for the textbooks. In addition, visuals related to architectural structures were
included in the textbooks.

According to a research result, including the works of Turkish Islamic scientists who made
important studies in the field of architecture (Kartal, 2014) can help students develop a positive
perception of cultural heritage and structures. According to another research result, by stating
that Turks directly influenced the development of Islamic science and the progress of Islamic
architecture by building madrasas (Cakan, 2018), students can realize the contribution of Turks
to the development of architecture in the Islamic world. Because one of the aims of the social
studies course, whose subject is human, is to ensure the protection and development of cultural
heritage that ensures the formation of national consciousness. As such, the question of how
knowledge, skills and values related to the protection of cultural heritage and gaining this
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awareness are included in the social studies course will always remain important (Pehlivan,
2015).

It can be said that social studies textbooks have the idea of a Turkish-Islamic synthesis by
presenting examples of structures belonging to Turkish-Islamic architecture and including
introductory information (Bilgili, 2014). Especially dueto thetourism factor that plays an active
role in the development of a country today, it is very important to protect cultural heritage and
transfer it to future generations (Aslan, 2023). For this reason, monuments, which are examples
of tangible cultural heritage, and architectural monuments of exceptional universal value in
terms of history, art or science, architectural complexes such as building communities are
important assets reflecting cultural heritage (Yilmaz, 2020, p.158). Social studies is one of the
most important courses that emphasizes the important services of Turks in the development of
Islamic architecture (Sonmez, 1989). Therefore, supporting the subjects and contents in the
field of culture and heritage learning about architectural structures in textbookswith descriptive
information and visuals can improve children's awareness of cultural heritage. Inthis context,
out-of-school learning environments can be utilized to visit the buildings of Turkish Islamic
architecture around us. In addition, examples of important works that are currently being
restored can be given. Technology-supported virtual museums, applications showing
architectural remains can be used in the teaching process in the classroom environment. Models
of important buildings belonging to Turkish Islamic architecture can be made with various
materials. Thus, students can be helped to develop their sensitivity towards cultural heritage
and their understanding of art.
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Genis Tiirkce Ozet

Insan, kiiltiirel mirasin énemli bir unsurudur. Ciinkii insanoglu, insa ettigi mimari yapilarla hem
sanat ve mimarinin gelismesini saglamis hem dekendisine ait mimari yapilara estetik anlayisini
yansitmugtir. Tiirklerin Islam dinini kabul etmesiyle mimari alanda énemli eserler meydana
getirmiglerdir. Bu eserlerin bazilar1 gliniimiize kadar dokusunu ve estetik anlayisin1 koruyarak
gelebilmistir. Islam sanat1 ve mimarisine yonelik tartismalarm tarihsel kaynag: 19. Yiizyihn
oryantalistleri tarafindan yapilmis ve batili ¢evrelerce Islam sanat ve mimari tarzma bati ve
dogulu etkisiyle gelisen bir anlayisla bakmuslardir (Nasr, 1992; Kartal, 2014).

Kiiltiirel mirasmn aktarilmasinda ve gelecek nesillere ulastirmasinda Tiirk Islam mimarisine ait
yapilarm korunmast ve kollanmasi elzemdir (Yilmaz, 2020). UNESCO’nun 16 Kasim 1972
tarthinde kabul ettigi sozlesmeye gore Tiirk Islam tarithinde 6nemli anitlar ve yapi1 topluluklarina
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ait mimari yapilar, kiiltiirel miras alaninda kabul edilmis ve korunmasi gerektigi belirtilmistir
(UNESCO, 2022).

Ogrenme ve Ogretme siirecinde, ogrencilere temel bilgi, beceri, deger ve kavramlarin
kazandirilmasinda en 6nemli araglardan biri de derskitaplaridir. Clinkii ders kitaplari, konularin
islenmesinde ve dgretilmesi siirecinde etkili bir isleve sahiptir (Kizilgaogh, 2009; Oztiirk ve
Otluoglu, 2002; Yasar, 2008). Sosyal bilgiler dersindekiiltiirel mirasa ait konularin 6gretilmesi,
gelecek kusaklarm tarihine ve kiiltiirline duyarl ve saygili bireyler olmasinda aktif rol oynar
(Arikan, 2012). Sosyal bilgiler dersinde kiiltiir ve miras isimli 6grenme alaninda yer alan
konulardan biri de Tiirk Islam mimarisine ait konu ve gorsellerdir. Cocuklarm anlayabilecegi
sev1yede ilkokul 4. smiftan itibaren temel seviyeden baslanarak 5, 6 ve 7. smifa kadar Tiirk
Islam mimarisine ait izlenimlere ve gorsellere yer verilmektedir. Ciinkii Tiirk Islam mimarisine
ait konularin 6gretilmesinde en 6nemli gorevi, sosyal bilgiler dersi tistlenmistir. Bu nedenle
cocuklarin sanat ve estetik duyarhliklarini gelistirmek, tarihsel duyarliliklarini artirmak,
kiiltiirel mirasa sahip ¢ikmalarina destek olmak gibi konularda temel bilgi, beceri, deger ve
kavramlarin kazandirilmasi hedeflenmektedir (Sonmez, 1989; Sahin, 2021).

Bu arastirmanin yapilmasinin en 6nemli gerekcelerinden biri giinlimiizde tarthi ve mimari
yapilarin {lizerinde c¢esitli yazilarin yazilmasi, sprey boyalarla boyanmasi, tarihi eser
kacakgilarinin tahribati ve insanlarin duyarsizca davraniglari sonucu, tarihi mimari yapilar zarar
gormektedir. Bu yapilarin sonraki kusaklara aktarilmasinda bilingli, duyarh ve kiiltiirel mirasa
sahip ¢ikan bireylerin yetismesinin ne kadar énemli oldugunu gostermektedir. Bu sebeple
okullarda yer alan sosyal bilgiler dersine énemli bir gorev diigmektedir. Ciinkii tarihi yapilar1
korumak ve kollamak, gelecek kusaklara bu kiiltiirel zenginligi aktarmak, sosyal bilgiler
dersinin 6nemli misyonlarmdan biridir.

Bu calisma, sosyal bilgiler ders kitaplarinda Tiirk Islam mimarisine ait izlenimleri belirlemeye
yonelik betimleyici bir ¢alismadir. Bu ¢alisma, dokiimanlarin dogasi geregi, nitel arastirma
yontemine gore tasarlanmistir (Creswell, 2016). Bu tarz analitik ve betimleyici ¢alismalarda
dokiiman incelemesi yontemi kullanilmaktadir. Bu nedenle bu arastirmada da dokiiman
incelemesi kullanilmistir. Bu galisma kapsaminda 2022-2023 egitim ve 6gretim yilinda MEB’e
bagl ortaokullarda okutulan 4, 5, 6 ve 7. Smif ders kitab1 incelenmistir. Bu arastirmada verilen
coziimlenmesinde betimsel analiz teknigi kullanilmistir. Arastirmanin sonuglarina gore koklii
bir ge¢mise sahip olan Tiirkler, Islam dinini kabul etmesiyle beraber birgok mimari eser
meydana getirmis ve 6zellikle Anadolu cografyasinda yapmus olduklari mimari eserlerle adeta
Tiirk Islam mimarisini zirveye cikartnuslardir (Tiiysiiz, 2020). Tiirklerin Islam diinyasinda
yapmis olduklar1 medreseler sayesinde fen bilimleri ve astronomi ilminin gelismesi saglanmis
ve 6nemli bilim insanlarinin yetigsmesinde aktifrol oynamislardir (Nasr, 1992; Cansever, 1997).
4. Smif sosyal bilgiler ders kitabinda, Tiirk Islam mimarisine 6rnek olarak sayilabilecek sadece
Mardin ilinde yer alan Kasimiye medresesine yer verilmistir. Smif diizeyine gore sonuglari
incelendiginde, Tiirk Islam mimarisine ait konulara 4. Smif sosyal bilgiler ders kitabmda daha
az yer verildigi tespit edilmistir. En ¢ok 6 ve 7. Smif diizeyinde yer verildigi goriilmektedir.
Mimari yapi tiirii olarak en cok tarihi evlere yer verildigi belirlenmistir. Daha sonra tarihi
cesme, tarihi cami, tiirbe, saray ve hastane gibi mimari tiirlerinin isimlerinin gectigi
belirlenmistir. Sosyal bilgiler ders kitaplarinda Tiirk Islam mimarisine ait yapilardan &rmekler
sunulmasi ve tanitic1 bilgilere yer verilmesi, Bir Tiirk Islam sentezlemesi diisiincesine sahip
oldugu soylenebilir (Bilgili, 2014). Ozellikle giiniimiizde bir iilkenin gelismesinde etkin rol
oynayan turizm faktorli nedeniyle kiiltiirel miraslarin korunmasi ve gelecek nesillere
aktarilmasi oldukg¢a dnemlidir (Aslan, 2023).

Islam mimarisinin gelismesinde Tiirklerin énemli hizmetleri oldugunu belirten (Sonmez, 1989)
derslerden en dnemlisi sosyal bilgilerdir. Bu nedenle ders kitaplarinda mimari yapilar1 anlatan
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kiiltiir ve miras Ogrenme alanindaki konu ve igeriklerin tanmmlayict bilgi ve gorsellerle
desteklenmesi, cocuklarm kiiltiirel miras bilincini gelistirebilir. Bu nedenle okul dis1 6grenme
ortamlarinda faydalanarak c¢evremizde olan Tiirk Islam mimarisine ait yapilara ziyaretler
gerceklestirilebilir.  Ayrica giincel olarak restorasyonu yapilan dnemli eserlere de Ornekler
verilebilir. Teknoloji destekli sanal miizeler, mimari kalintilar1 gdsteren uygulamalar, sinif
ortamida dgretim siirecinde kullanilabilir. Cesitli materyallerle 5nemli Tiirk Islam mimarisine
ait yapilarin maketleri yapilabilir. Bdylece dgrencilerin kiiltiirel mirasa yonelik duyarliliklar
ve sanat anlayislarmin gelismesine yardimci olunabilir.
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Oz

Bu cahsma, COVID-19 salgini sirasinda hijyen malzemesi iireten Mesleki ve Teknik
Anadolu liselerindeki miidiirlerin ve 6gretmenlerin deneyimlerini incelemektedir. Nitel
desende yiiriitillen cahismada, katihmcilar6lgiit drnekleme yoluyla segilmistir. Arastirma igin
gereken veri, yan yapilandirilmis gériismeler yoluyla toplanmis ve nitel yontem le analiz
edilmistir. Bulgular, katihmcilarin ¢ogunun hijyen malzemeleri iiretmek icin goniillii
oldugunu; hazirhk, iiretim ve dagitim asamalarinda gesitli zorluklar yasadigini ve bu
asamalarda hem yetkililerden hem de ¢evreden destek aldigini gostermektedir. Analiz
sonucuna gore, katihmecilar, bilgi sahibi olmamalarina veya sinirh deneyime sahip olmalanna
ragmen, bazen Ogrencileri de dahil ederek, dnemli miktarda maske iiretmistir. Baz
malzemeler licretsiz olarak dagitihrken, digerleri Oncelikle kamu kurumlarnna satilmistir.
Siire¢ boyunca malzeme sikintisi, uzman eksikligi, kaynak kisitlamalari, teknik ve lojistik
zorluklar ile karsilagilmistir. Bulgular, son olarak, egitimcilerin girisimcilik niteliklerinin
ortaya ¢iktigini ve meslek okullarinin toplumdakiitibarinin arttigini da vurgulamaktadir. Bu
arastirma, meslek liselerinde, bir kriz durumu olan COVIDI19 salgimi sirasinda, hijyen
malzemesi iiretim siirecinin nasil yonetildigini, karar vermeden biitgelemeye, ortaya
koymaktadir. Bu baglamda ¢alismanin bulgulart egitim yoneticilerine yol gosterici ve
gelecekte ortaya ¢ikabilecek kriz durumlar igin, diger kurumlara rehber olacaktir.
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Abstract

This study examinesthe experiences of principals and teachersin Vocationaland Technical
Anatolian High schools producing hygiene materials during the COVID-19 pandemic. The
qualitative study used criterion sampling to select participants. Data for the study were
collected through semi-structured interviews and analyzed qualitatively. The findings show
that most participants volunteered to produce hygiene materials, experienced various
difficulties during the preparation, production, and distribution phases, and received support
from both the authoritiesand the community during these phases. According to the analysis,
the participants produced a significant amount of masks, sometimes involving students,
despite their lack of knowledge or limited experience. Some materials were distributed free
of charge, while others were sold primarily to public institutions. Throughout the process,
material shortages, lack of expertise, resource constraints, and technical and logistical
challenges were encountered. Finally, the findings also highlight the emergence of
entrepreneurial qualities amongeducatorsand the increased reputation of vocational schools
in society. This research shows how the production process of hygiene materials was
managed in vocational high schools during a crisis, the COVID-19 pandemic, from decision-
making to budgeting. In this context, the findings of the study will guide educational
administrators and other institutions in future crises.
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Hijyen Malzemesi Uretimi ve Dagitim1
Production and Distribution of Hygiene Materials

Gokee & Sonmez (2023)

GIRIS
Mesleki egitim, bireylerin kariyer yolculugunda basarili ve isgiici piyasalarinda etkin
olmalarmi kolaylastiran kritik bir 6§renme siirecidir. Bu egitim tiirii, bilgi kazandirmanin yani

sira, Ogrencileri is diinyasinin dinamikleriyle de tanistirarak, onlarm isgiicii piyasalarmin
ihtiyaglarma uygun becerileri kazanmalarma destek olur.

Tiirkiye’de Ahilik geleneginden gelen mesleki egitim, Batida (Benovat, 1983; Hodge vd., 2020)
geleneksel egitim sistemi, sanayi devrimiyle beraber degisen is diinyasmnm ihtiya¢ duydugu
becerileri kazandirmada yetersiz kalmasi nedeniyle, yeni bir egitim tiirii olarak, gelismistir.
Almanya'nin onciiliik ettigi mesleki egitimin temel mantig1, 6zellikle belirli mesleki becerilerin
kazandirilmasma odaklanarak, isgiiciiniin ekonomiye daha erken dénemde ve etkin bir sekilde
katilmasini tesvik etmektir. Gliniimiizde Avrupa’da ve gelismekte olan iilkelerde, ortadgretim
diizeyinde mesleki egitim sunulmaktadir (Hanushek vd., 2016; Maslak, 2022). Amerika
Birlesik Devletleri'nde (ABD) mesleki egitim, oOrgiin egitimi terk etme olasiligi yiiksek
ogrencileri, uygulamali dersler sayesinde, okulda tutmay1 amaglamaktadir. Tiirkiye’de ise bu
egitim, Kavi ve Kocak’m (2017) vurguladig1 gibi, sosyo-ekonomik diizeyi diisiik ailelerin
cocuklarini, beceri kazandirarak, is hayatina yonlendirmeyi amaglamaktadir. Birgok arastirma
(Brunello, 2001; CEDEFOP, 2013; Hampf ve Woesmmann, 2016; Acar ve Yabanove, 2017,
Golsteyn ve Stenberg, 2017; Choi, Jeong ve Kim, 2019) mesleki egitimin, okul hayatindan is
piyasalarina gegisi olumlu etkiledigini belirtmektedir.

Mesleki egitim veren okullar, 6grencileri is piyasalarina veya meslek Kkariyerlerine hazirlamak
icin tasarlanmis 6zel egitim ve dgretim sunar. Mesleki egitimin birgok avantaji vardir. Birincisi,
ogrencilere isgiiciine dogrudan uygulanabilen pratik beceri ve bilgiler saglayarak istihdam
edilebilirliklerini artirr (Kosan, 2003; Carnevale vd., 2013; Erol, 2013). Ikincisi, meslek
okullart genellikle giiclii endiistri baglantilarina sahiptir. Bu baglantilar sayesinde, staj ve
ciraklik yoluyla, 6grencilerinin gercek diinya deneyimi kazanmalarina olanak tanir (Bailey ve
Merritt, 1997). Boylece, meslek okullarindan mezun olanlar, akranlarma goére daha yiiksek
oranda ise yerlesebilir (Aliaga, Kotamraju ve Stone, 2014). Ayrica mesleki egitim
programlarinin siiresi genellikle daha kisadir ve geleneksel dort yillik lisans derecelerine gore
daha az maliyetlidir (Jacobson ve Mokher, 2009; Mokher ve Jacobson, 2022).

Giiniimiizde mesleki egitimi tesvik eden politikalar okuldan ise gegise odaklanmaktadir. ABD,
Yeni Zelanda, Sili ve 15 Avrupa iilkesindeki mesleki egitimi inceleyen Hanushek vd.,’nin
(2017) calismasma gore mesleki egitim mezunlarinin geng yasta istthdam edilme olasilig1
akranlarma gore daha yiiksektir. Cilinkii mesleki egitim genglerin ekonomideki teknolojik ve
yapisal degisikliklere uyum saglama yetenegini gelistirmektedir. Bu etki insan sermayesine
onemli katki yapmaktadir. Bu nedenle, okuldan isgiicli piyasalarina gegisi iyilestirmenin bir
yolu olarak, mesleki egitim biiyiik dl¢iide tesvik edilmektedir.

Mesleki egitimin sagladig1 avantajlar, akademik basaris1 veya sosyo-ekonomik durumu diisiik
ogrencilerin bu okullar tercih etmesini saglamistir. Diger yandan, akademik basarisi yliksek
ogrenciler, son yillarda mesleki egitimi tercih etmemeye baslamistir. Bu durum, mesleki
egitimin toplumsal sinif ¢atigmalarin1 destekleyen araglar arasnda goriilmesine (Ozer ve Perc,
2020) neden olmustur. Smif catigmalarina katkist nedeniyle, mesleki egitimin isgiicii
piyasalarina girisi kolaylastirmadaki avantajlari, Hanushek vd.’nin (2017) belirttigi gibi,
yasamin ilerleyen donemlerindeki dezavantajlariyla dengelenmektedir. Diger bir deyisle,
meslek lisesi mezunlar1 genelde ara eleman olarak istihdam edildiginden, kariyerleri boyunca
ilerleme olanaklar1 sinirli kalmaktadir. Bu nedenle meslek lisesi mezunlari, yiiksekdgretim
goren akranlarma gore, kariyer basamaklarinda ilerlemede dezavantajli konumda olmaktadir.
Diger yandan, bu gengler, 6grenimleri sirasindaki stajlar nedeniyle, piyasa ile tanigmaktadir.
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Bu tanigiklik onlara, mezuniyetten kisa siire sonra istihdam edilme olanagi saglamaktadir.
Boylece meslek lisesi mezunlarinin “vazgegme maliyeti”, yliksekogretim mezunlarina gore
daha disiik olmaktadir. Zira bir meslek lisesi mezunu hemen istindam edilirken, akrani bir
yiiksekOgretim 0grencisi, ortalama dort yil daha 6grenim gorerek, bir iste calisarak elde edecegi
gelirden vazgecmis olmaktadir. Ayrica bu geng yiiksekdgretim igin hayatinin en az dort yilini
daha aymrmakta ve harcama yapmaktadir. Ustelik mevcut piyasa kosullarmda (Gokge, 2019;
Cumhuriyet, 2022a, 2022b; Bildircin, 2023; Yenicag, 2023) yiiksekdgretimden mezun olanlarin
kisa sitirede is bulma olasihig1 diisiiktiir. Diger yandan, okulu biter bitmez bir is bulan bir meslek
lisesi mezunu, yiiksek6gretim okumay1 segen akran1 mezun olarak bir ige girene kadar, kariyer
basamaklarinda izin verildigi 6l¢iide ilerleyecektir. Bdylece bir yiiksekogretim mezunu, kisa
stirede ya da yiiksek ticret/is kosullartyla istihdam edilmediginde, meslek lisesi mezunu olan ve
coktan hayatima yon vermis akranina gore oldukca yiiksek bir vazgegme maliyeti ile kars
karstya olacaktir.

Kiiresel gelismelerle uyumlu olarak, Tiirkiye'de mesleki egitimde, 2018 yilindan itibaren,
doniisiim olmustur. Bu okullar, 6zellikle son yillarda artan issizlik (Gokge, 2019; Elmacioglu,
2021; Cumhuriyet, 2022a, 2022b; Pelek, 2022; Bildircin, 2023; Yenigag, 2023) nedeniyle,
gengler tarafindan yeniden tercih edilmeye baslanmistir. Son yillarda ¢esitlenen ve yenilenen
programlarla gelisen mesleki okullar, COVID-19 pandemi (salgin) sirasinda da maske ve
dezenfektan gibi, cesitli hijyen malzemesi ve makinesi iireterek salginla miicadelede aktif rol
oynanustir (Sanayi, 2020; MEB, 2020; Ozer, 2020; Rakipoglu, 2021; TR THaber, 2021).

COVID-19 salgmi, 2019 yilinda Cin'de ortaya ¢ikmis ve tiim diinyaya yaymustir. Salgin
boyunca diinya genelinde saglik sistemleri biiyiik bir baski altina girmis; cok sayida insan viriis
nedeniyle yasamm yitirmistir. 6 Eyliil 2023 itibartyla Diinya Saglik Orgiitii’ne (DSO) bildirilen
770.437.327 dogrulanmig COVID-19 vakasi bulunmaktadir. Bu saymin 6.956.900’t 6lim ile
sonuglanmis vakalardir. Bir¢ok tlilke, COVID-19 salgminin yayilmasint kontrol altina almak
icin, egitim kurumlarini gegici olarak kapatmistir. Kiiresel diizeydeki bu kapanmalar diinya
ogrenci niifusunun %90'mdan fazlasini (yaklasik 1,3 milyar ¢cocuk ve geng) etkilemistir
(Unesco, nd). Salgin ile kiiresel diizeyde miicadele ederken siki karantina onlemleri, seyahat
kisitlamalari, maske takma ve sosyal mesafe kurallar1 getirilmistir. Ayrica, hizla a1 gelistirilmis
ve dagitilmistir. DSO'niin (2023) raporuna gére, 4 Eyliil 2023 tarihi itibartyla, kiiresel diizeyde
toplam 13.500.135.157 doz as1 uygulanmustir.

COVID-19 salgminin ekonomik, sosyal ve psikolojik etkileri olmustur. Oregin Almanya’da,
baslangicta, saglikli olanlarin giinlik yasamini etkileyecek kati politikalarm yani sira, viriis
bulasanlar izole edilmis; kat1 sekilde temasli takibi yapilmistir. Vaka sayisi hizla artinca,
1.000'den fazla katilimemn yer aldig1 etkinliklerin yasaklanmasi ve iilke diizeyinde evde kalma
gibi, dahasiki 6nlemler alinmistir. Diger yandan, bu tedbirlerin issizlik ve kisa siireli ¢aligma
gibi ekonomik sonuglar1 olmus; bu da toplumda sosyal esitsizlikleri artirmustir (Naumann vd.,
2020). Tiirkiye’de debenzer onlemler alinms; salgina karst savasta “cok boyutlu ve ¢ok aktorli
miicadele politikas’” (Iletisim Bagkanhgi, 2020) uygulanmusti. Bu kapsamda &rnegin
COVID-19 Bilim Kurulu olusturulmus; Cin, Iran, Irak, Giiney Kore ve Italya ile tiim yolcu
ucuslart durdurulmus; diizenlenecek ulusal ve uluslararasi bilimsel etkinlikler ertelenmis;
havayolu yolcularina “Seyahat izin Belgesi” sart1 getirilmistir (Saghk Bakanligi, 2021).

Salginla miicadelede filyasyon ¢alismalar1 da yiriitilmistiir. Filyasyon ¢alismalart COVID-19
virtisii goriildiigiinde koruma ve kontrol 6nlemlerinin alinmasi amaciyla, kaynagin tespiti ve
temashilarin  belirlenmesi igin yiiriitiilen ¢alismalardir (Saghik Bakanlig, 2021). Salgmin
olaganiistii bir durum olmas1 nedeniyle, saglik calisanlarmin yani sira, 6gretmenler ve giivenlik
gorevlileri de filyasyon ekiplerine katilmistir. Bu siiregte, bazi mesleki okullar1 temizlik
malzemeleri, maske, yiiz siperligi, tek kullanimlik 6nliik/tulum, solunum cihazi, sterilizasyon
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cihaz1 ve maske makinesi (Sanayi, 2020; MEB, 2020; Ozer, 2020; Rakipoglu, 2021; TR THaber,
2021) tireterek salginla miicadeleye destek olmustur. Boylece bu okullarin potansiyeli ortaya
cikmus; salgmmn yarattigi kriz, bu okullar igin firsata dontismiistiir. Zira doner sermaye
faaliyetleri kapsaminda iiretim yapilmasinin yani sira, yeni bir uygulama alani yaratilarak
egitime katki saglanmustir. Bu silireg, egitim yoneticilerine, iilkenin salginla miicadelesine
destek olurken, okullardaki iiretim potansiyelini olaganiistii durumlarda nasil ortaya
cikaracaginin yolunu gostermistir. Ayrica, bu siirecte bu okullar, gerek 6grencilerine, gerek
topluma, kurulus amaclarmin smirlarmi1 da sergilemistir.

Bu arastirmanin temel amaci, COVID-19salgmu siirecinde hijyen malzemesi iireten Mesleki ve
Teknik Anadolu Liselerinde gorev yapan okul midiirii ve dgretmenlerin, liretim siirecinde
yasadiklarma yonelik goriislerini ortaya c¢ikartmaktir. Boylece COVID-19 salgimi sirasinda
Tiirkiye’de ihtiyag duyulan saglik ve hijyen malzemesinin {iretimine destek olan okullarin bu
iretimin yonetim siireclerinde yasananlar belirlenmis olacaktir. Arastirmanin problem
ctimlesini “COVID-19 salgin1 siirecinde hijyen malzemesi tircten Mesleki ve Teknik Anadolu
liselerinde gorev yapan okul miidiirii ve Ogretmenlerin {iretim siirecine iliskin goriisleri
nelerdir?” sorusu olusturmaktadir. Arastirmanimn alt problemleri asagidaki gibidir:

Hijyen malzemesi tliretiminde gorev alan okul miidiirii ve 6gretmenlere gore:

1. Hijyen malzemesi iiretiminin hazirlik siireci nasil yasanmistir?

2. Hijyen malzemesi iiretim siireci nasil yasanmigtir?

3. Uretilen hijyen malzemesinin dagitimi nasil gerceklesmistir?

4. Hijyen malzemesi liretimi ve dagitim siirecinde yasanan zorluklar, bu zorluklar1 asmaya
yarayan destekler ve kazanimlar neler olmustur?

Bu arastirma, salgin siirecinde tiretim yapan Mesleki ve Teknik Anadolu liselerinin planlama
ve iiretim faaliyetlerini nasil yOnettigini ortaya koyarak, diger mesleki egitim okullar igin
kilavuz olacaktir. Bdylece, gelecekte ortaya cikabilecek olaganiistii durumlarda benzer
etkinlikleri gergeklestirmek isteyen diger mesleki egitim okullarinin yonetici ve 6gretmenlerine
yol gosterici olacagi diisiiniilmektedir.

YONTEM

Bu ¢alisma nitel desende gergeklestirilmistir. Cesitli yazarlar (Giorgi, 2009; Cresswell, 2014;
Gill, 2014) nitel arastirmalarin dogal ortamda biitiinciil bir ¢ercevede gergeklestirildigini
belirtmektedir. Bu yazarlara gore, genel olarak bir deneyimin (birgok kisi tarafindan paylasilan
bir deneyim) tanimlanmasi amaglandiginda, arastirmanin deseni betimleyici fenomenoloji
(olgubilim) olmalidir. Betimleyici olgubilim, belirli bir psikolojik olgunun 6ziinii olusturmay1
ve sunmayi amaglamaktadir. Bu nedenle bu ¢aligma, yorumlamaya daha az yer vererek,
katimcilarin - deneyimlerini daha ¢ok o6n plana c¢ikaran betimsel olgubilim deseninde
gerceklestirilmistir. Bu desende, Yildirim’in (1999) da vurguladigi gibi, arastirilan konuyu
katihmeilarin bakis agisma gore gorebilmek i¢in en uygun veri toplama yontemi goriismedir.
Bu nedenle, arastirma igin gereken veri, goriisme yontemi ile elde edilmistir.

Calsma Grubu

Arastirmanin ¢alisma grubu, amagh 6rnekleme yontemlerinden, 6lgiit 6rnekleme yontemi ile
belirlenmistir. Patton (2018) gore Olgiit ornekleme, 6nceden belirlenmis Olgiitleri tasiyan
kisilerin/durumlarin incelenebilmesi igin kullanilir. Bu arastirmada, ¢aligma grubu kapsamina
alinan okul ve katilimeilart belirlemek i¢in asagidaki Olgiitler gdzetilmistir:

1. Okullarin, hijyen malzemesi iiretimine COVID-19 salgin1 sirasinda baglamis olmasi.
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2. Soz konusu okullarda gdrev yapan okul miidiirii ve 6gretmenlerin, iiretim siirecinin
basindan itibaren, i¢inde yer almasi.

Birinci Olgiite gore Kocaeli'nde bu olgiitlere uyan dort kamu Mesleki ve Teknik Anadolu
Lisesinin bulundugu saptannustir. ikinci lgiite gore ise dordii okul miidiirii, dérdii 6gretmen
olmak tizere sekiz kisi belirlenmistir. Katilimeilar arastirmaya goniillii olarak katilmay1 kabul
etmistir. Katilimcilara ait demografik bilgiler Tablo 1’de sunulmustur.

Tablo 1

Katilimcilara Ait Demografik Bilgiler
Kod Gorev Brans Yas Cinsiyet
M1 Miidiir Elektrik 44 Erkek
M2 Miidiir Elektronik 48 Erkek
M3 Mudiir Bilisim 40 Erkek
M4 Miidiir Elektrik 42 Erkek
01 Ogretmen Kimya 45 Erkek
02 Ogretmen Elektrik 43 Erkek
03 Ogretmen Metal 50 Erkek
04 Ogretmen Kimya 44 Kadm

Tablo 1’de goriildiigii gibi katilmeilarin biri disinda tiimii erkektir. Katilimer okul midiirleri
40-48 yas araligindayken, o6gretmenler 43-50 yas araligindadir. Katihmcilarm brang1 agirhkl
olarak elektrik/elektroniktir. Bu baglamda, katilimcilarin ¢ogunun meslek dersi dgretmeni
oldugu anlasilmaktadir.

Veri Toplama Araci

Aragtirma i¢in gereken veri, arastirmacilar tarafindan gelistirilen yar yapilandirilmig goriisme
formu ile toplanmistir. Formun gelistirilmesinde Patton’dan (2018) yararlanilmistir. Patton’a
(2018) gore, goriisme formu arastirmactya yol gosterir. Oncelikle taslak goriisme formu
hazirlanarak uzman goriisii almmustir. Uzman goriisiine gore yeniden diizenlenen formun pilot
uygulamasi yapilmustir. Pilot uygulama sonucunda goriisme sorularinin arastirmanin amacina
uygun olduguna karar verilmistir. Formun son halinde, sonda sorularla birlikte, 13 soru yer
almaktadir.

Veri Toplama Siireci

Arastirma igin gereken veri bire bir ve yiiz yiize goriismelerle elde edilmistir. Oncelikle ¢alisma
grubuna uygun olan kisiler tek tek telefon ile aranmis ve arastirma hakkinda bilgi verilmistir.
Bu kisilere arastirmaya katilmay1 isteyip istemedikleri sorulmustur. Aranan tiim kisiler
arastirmaya katilmaya goniillii olduklarini belirtmistir. Her bir katilimcidan, uygun oldugu yer,
giin ve saatte goriismek i¢in randevu alinmustir. Gortismeler, 2020 yilinin Aralik ayinda,
katilimcilarin  kendi okullarinda gergeklestirilmistir. Okul miidiirleri ile yapilan goriismeler
ortalama 40 dakika, 6gretmenler ile yapilan goriismeler ise ortalama 30 dakika siirmiistiir.
Katilimeilarm yedisi ile yapilan goriismeler, izinleri alinarak, ses kayit programui ile kayit altina
almmustir. Bir katilimer ile yapilan goriisme, ses kaydi istemedigi i¢in, arastirmaci tarafindan
elle not tutularak kayit altina almmugtir.

Patton (1918) ve Yildirim (1999), nitel arastirmalarda, katilimcilarin i¢inde bulunduklart dogal
ortamda incelenmesinin, veri toplamay1 destekledigini belirtmektedir. Bu nedenle, goriigmeye
baslamadan once, goriismeci ile katilimel, okuldaki {iretim bolgesini birlikte ziyaret etmistir.
Boylece katilimcilar ile dogal ortamin etkisiyle, daha samimi bir iligki kurmaya c¢ahisilmgtir.
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Gorligmelerin tiimii bittikten sonra, toplanan veri, bilgisayar ortamma aktarilarak yazili hale
getirilmistir.  Yazih hale gelen metinler, her bir katilimciya, e-postalart aracihigiyla
ulagtilmigtir.  Katihmcilarin, kendilerine goénderilen metni dogrulamasindan sonra Veri
analizine gegilmistir.

Verinin ¢oziimlenmesi ve yorumlanmasi

Toplanan veri, metin igindeki kaliplari, temalar1 ve anlamlar belirlemeye yonelik sistematik
bir yaklasim olan igerik analizi (Elo ve Kyngés, 2008) ile analiz edilmistir. Bu kapsamda
oncelikle, metinler, verinin derinlemesine anlasilmasi i¢in, belirli bir kodlama semasi
olusturularak sistematik bir sekilde incelenmistir. Devaminda, arastirmacilar, metinlerde ortaya
cikan anahtar kavramlari agik kodlama ile belirlemistir. Bu asamada, veri igeren metinler
taranmis ve One ¢ikan kelimeler, ifadeler ve Oriintiiler belirlenmistir. Daha sonra, belirlenen
anahtar kavramlar, daha genis temalara doniistiiriilmiistiir. Temalar, tekrarlanan Oriintiileri ve
anlam igermektedir. Bu asamada, katilimcilarin deneyimleri derinlemesine incelenmis ve veri
setindeki O6nemli konular vurgulanmistir. Son olarak, olusturulan temalar, arastirmanin
sorularima ve amaglarma uygun bir sekilde yorumlanmugtir.

Giivenirlik agisindan, toplanan verinin analizi arastirmacilar tarafindan ayri ayr yapilmistir.
Bu siirecte, her iki arastirmaci, belirledikleri kodlama semalarini ve temalari, dogrulanabilirligi
artirmak adma, karsilastirmustir. Orijinal ifadelerin eksiksiz ve dogru bir sekilde yansitilmasini
saglamak adia, goriisme esnasinda elde edilen verinin bir kismi, dogrudan alintilar ile metin
icinde sunulmustur. Yilduwmm (1999) katihmci gortslerinin, belirtildikleri sekliyle, aynen
sunulmasmin, onlarin bakis agilarini dogrudan yansitmak bakimindan 6nemli oldugunu
vurgulamaktadir. Calismanin dogruluk ve giivenirlik diizeyini artirmak amaciyla, katilime1
gorliglerine miimkiin oldugunca sadik kalinmistir. Veri analizi sirasinda katilimcilara kod
isimler verilmistir. Arastirmaya katilan okul miidiirleri icin “M”, dgretmenler igin ise “O”
kullanilmustir. BSylece 6rnegin, veri toplanan birinci okulun miidiirii “M1”, gretmeni ise “O1”
ile kodlanmustir.

BULGULAR

Aragtirmanin alt problemlerine gegmeden once, katilimcilarin hijyen malzemesi iiretimine nasil
dahil oldugu sorgulanmustir. Veri analizine gore katilimeilar, ikisi digsinda, hijyen malzemesi
iretimine gonilli olmustur. Bu konudaki katilimer goriisleri soyledir:

“Benim kisisel olarak ¢ok istedigim birseydi aslinda, okulda doner sermaye kapsaminda bu tip
tiretim faaliyetinin olmasi.” M4.

“Tamamen goniillii oldu. Zaten ilk basta da miidiir bey goniillii olanlar arkadagslar demisti.
Herhangi bir iicret, doner sermaye gibi bir sey olmadan tamamen kendi istegimle geldim.” O2.

“Bayle bir teklif geldi ilden. ..Sordular yapar misiniz diye? Yapariz dedik ama daha once hig
tecriibe etmedigimiz bir konuydu maske tiretme isi... ... Goniillii olarak girdik bu ise.” O3.

“Biz daha Covid baslamadan énce doner sermaye kurmaya karar verdik.. ..Okullar koronadan
dolayt tatil olduktan sonra da ne yapabiliriz diye oturduk diistindiik arkadaslarla. Birkag tane
goniillii 6gretmen ve teknisyen ile beraber, ‘bu siiregte en ¢ok ne kullanmilir’ diye diistindiik ve
kolonya ve dezenfektan ihtivact oldugunu fark ettik iilkemizde. ‘Onlarla baslayalim’ diye
diistindiik ve onunla ilgili hazwliklarimizi yaptik.” M1.

“...bizim kimya béliimii olarak tiretim yapma diisiincemiz zaten mevcuttu. Kimya béliimii olan
bir okul olarak disaridan gidip sivi sabun almmasi, deterjan alinmas: kisisel olarak benim
zoruma gidiyordu. .. ...Pandemi siireci, ozellikle bakanligin ézel izin verip bizim de iiretim
yapmamiz islerimizi hizlandwdi.” O1.
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Analiz sonucuna gére, iki okul miidiirii, i1 Milli Egitim Miidiirligiinden (IMEM) gelen emir
dogrultusunda tiretime baslamistir. Bu katilimeilarin ifadeleri soyledir:

“Biz kendimiz karar vermedik. Bakanligimiz ilk etapta Tiirkiye’'de 20 ilde maske tiretilmesine
karar veriyor. Bu illerden birisi de Kocaeli’ydi, her ilde bir okul secilivordu. IMEM bizde
(Kocaeli’'nde) iki tane olsun demis. .. yani emir ile oldu.” M2.

“llk olarak bizi ilgeden aradilar, ‘maske iiretiminde gérevlisiniz’ dediler. Onlar boyle deyince
biz ‘yanlshk vardir’ dedik. Bizim giyim veya tasarim gibi boliimlerimiz yok’ dedik.. ..Biz de
‘verilen emir demiri keser’ dedik, ‘verilen gorev neyse yapariz’ dedik.” M3

Hijyen Malzemesi Uretimine Hazirhk Siireci

Analiz sonucuna gore, katimcilar Once arastirma yapmis, sonra malzeme ve arag gereg
bulmaya calismustir. Isin nasil yapilacagini 6grenmek icin diger okullarla isbirligi yaptigimni
belirten katilimcilarn ifadeleri sdyledir: “licedeki diger okulun miidiirii ile bir araya geldik.
Beraber arastirdik. Ardindan bakanligin bu tiretimi yapacak okullarla ilgili kurdugu whatsapp
gruplarma katildik. Buralarda diger okullardan ¢éziimler, videolar gelmeye basladi.” M3.

“Arastrma icine girdik hemen. ..bizden daha énce bu ise baslayan Istanbul’daki okullar:
gezdik.” O3.

“Teknik bilgi eksigimizi gidermek icin ¢evreden bilen arkdaslardan, daha once bu isi
vapanlardan destek aldik. ..Diger alet edevat temini icin Kocaeli’deki diger iiretim yapan
okullarla iletisime gegtik.” M4

“Aragtirdik gezdik. Gergekten ¢ok gezdik. ..pandemi demedik, hastalik demedik, Istanbul,
Sakarya, Diizce ...yani gitmedigimiz yer kalmadi Samsun’da, Bursa’da iiretim yapan
arkadaslar vardi, onlarla iletisime gectik. Onlar da bize yol gosterdi. Arastirdik, etrafimizda
bu tir malzemelerin iiretimini yapan igletmeleri dolastik. Bircok bizden tecriibeli

arkadasimizdan fikirler aldik.” O1.

Katihmcilar, hazirlik asamasinda, Milli Egitim Bakanligi (MEB) ve Valilik gibi kurumlardan
ve ¢cevreden destek aldiklarmi belirtmistir. MEB’den 6denek aldigmni belirten katilmer ifadeleri
soyledir:

“Bu stiregte Bakanhigin da destegini aldik. ...uygun fiyata makineler bulmugslar. Bunlardan biri
tela pres makinesi. ...Yaz ile ddenek talep ettik. 60-65 bin liraya sistemi tamamen kurduk.”
M3.

“Makinelerin odenekleri MEB tarafindan gonderildi. Biz de arastirma yapuk ‘en uygun
nereden aliriz’ diye. O sekilde para geldi 6denek olarak. Biz de basladik.” O2.

“Bakanlik bu ise édenek gonderdi, biz de tesisi kurduk. Tamamen MEB’in ve IMEM in
destegiyle basladi siire¢.” M4.

“Bakanhigimizdan maske makinasi icin o6denek geldi ve hizli bir sekilde maske iiretmeye
basladik.” M1.

“Milli Egitim Miidiirliigiimiiz Valiligin destegivle o donemde bize 500 bin maskelik kumas aldh.
250 bini bize, 250 bini diger okula verildi. Biz o sekilde basladik.” M2.

Uretim siirecinde Valilik’ten de destek aldigmi belirten bir katilmcinin ifadesi sdyledir:
“Valilik, biitcesinden yiiklii miktarda maske kumasi temin etti bize. Bu kumaslar sayesinde
tiretime basladik.” M3.
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Uretim siirecinde gevreden destek aldigmi belirten bir katihimeinm ifadesiise soyledir: .. kazan
almamiz da miidiir beyin sayesinde oldu. ..miidiir beyin eski ogrencisiymis. Bir tanesini bize
hediye etti, digerini yari fiyata verdi. O sekilde bir baslangi¢ yaptik.” O1.

Hijyen Malzemesi Uretim Siireci

Arastirmanin ikinci alt probleminde hijyen malzemesi iiretim siireci sorgulamaktadir. Bir
katilimc1 okul miidiirii gelen emir dogrultusunda nasil {iretim yaptiklarii soyle anlatmastir:
“Sonra etiket kesme makinesini kullandik. Tela presten ¢itkan kumaslart bildiginiz etiket kesme
makinesiyle kestik. ..Kumaslarin nasu takilacagin falan makineyi getirenler yarim saat anlatt
gitti. ..teknik miidiir yardimcimiz ve hizmetlimiz ile makineyle deneme yaptik; baktik is kolay.
Kesim kolay. Ama bunlarin dikilmesi de gerekiyor. Oturduk diistindiik, dedik biz meslek
lisesiyiz. Bizim kaynagimiz kim? Ogrenci. ..Hocamiz geldi, 2 saatte bu isi égrencilerimize
ogretti. Ilk giin bir kiz 6grencimiz 50-60 tane yapabildi, ertesi giin 150-170. Baktik kizlar bir
giinde 350-400 aras1 maske dikebiliyor. Biz kendimiz 900-1200 arast maske tiretebiliyorduk
artik. XXXX ilcelerindeki kiz meslek liseleri bizim okula baglanmisti. Biz miidiirler olarak
toplandik. ‘Herkes ne kadar iiretir, kapasitesi nedir’ goriistiik. Her okula bir miktar maske
paylastriddy dikilmesi i¢in.” M3.

Ayni okulda gorev yapan diger katilimer siireci s6yle tanimlamustir: “Biz burada kesimciydik.
8-10 tane halk egitime ve meslek lisesine, kesilen kumaslari génderirdik. Onlar diker bize geri
yollardi. Biz burada steril yapar, I'e AMEM) génderirdik.” O3.

Goriildiigii gibi, bu siirecte, pandemi Onlemlerine ragmen, bazi okullarda 6grencilerin de
tiretime katildig1 belirlenmistir. Veri analizine gore, katilimcilar, deneyimleri olmamalarina
ragmen, ¢ok kisa siirede yliksek miktarda tiretim yapmak zorunda kalmistir. Bir katilimer okul
miidiirii, {iretimi kisa siirede nasil gerceklestirdiklerini soyle ifade etmistir: “Iki giin icinde
maske tiretmeye bagsladik. 25 tane ogretmen goniillii ¢alisarak giinde 15 bin tane maske
yapmaya basladik. Once maskeyle basladik... Milli Egitim kumas ve lastik getiriyordu; biz
tiretim yapip ticretsiz olarak dagitiyorduk.” M1.

Ayni okulda gorev yapan diger katilimci da kisa siirede yiiksek miktarda nasil iiretim
yaptiklarmi soyle anlatmistir: “Biz burada kumasin kesimini yaptik. Halk egitim ve kiz meslek
liseleri de dikimini yapti. Tekrar buraya gelip steril edildi, paketlendi, dagiimi yapildi. O
sekilde milli egitimin soyledigi yerlere giinliik 5 bin, 10 bin, 20 bin neyse hepsini tamamladik.
Tabi bu bir miiddet siirdii. .. Iki vardiva ¢alistyorduk burada. 8-4, 4-12 égretmenler geliyordu.
Sokaga cikma yasaklart da vard: o siirecte. Ogrenciler yoktu zaten. Sadece bu isi yaptik iki
vardiya seklinde. Okulda da egitim ogretim olmadig icin, okulun genel islerini aksatmayacak

sekilde bu isi de yaptik. 20’ye yakin arkadas vardi ¢alisan. Déniistimlii olarak geliyorduk hep.”
02.

Uretilen Malzemesinin Dagitim

Veri analizi sonucu, Katilmeilarin iirettiklerinin bir kismini ticretsiz dagittig; bir kismini ise
oncelikle kamu kurumlarina sattigi  belirlenmistir.  Katiimeilar  iriinlerini  nasil
dagittigini/sattigini soyle ifade etmistir:

“Aksam ben kendi aracimla saydigim tim ilcelere bu kumagslar dagitiyorum. Okullarin
yaptiklarint geri topluyorum, kendi okuluma getiriyorum. Dikilen maskeleri burada sterilize
ediyor, oglen de kurumlara veriyorduk. ..Biz bu siirecte bugiine kadar okul olarak 1 milyon
maske tiretimine ulastik. Bunlarin yaklasik 400-500 bin kadarni iicretsiz daguttik. Kalanlarini
ise ¢evre fabrikalara sattik.” M3

“Belediyelere, valilige, IMEM e verdik hep. Ama iicretsizdi. Kumasg: getirdiler yaptik génderdik
biz. Biz burada iirettik sattik, ama para yoktu, hep hibe gibi oldu. Déner sermaye kapsaminda
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liretivoruz ama para yok. Sorumluluk miidiirde. Iste o esnada bakanhk bunlari isledigimiz
modiile ‘hibe yoluyla verilen, parayla satilan’ Qibi béliimler ekledi. Oradan girdik biz de
sayilari. Yanls hatirlamiyorsam 160 bin tane maskeyi bu sekilde valilige teslim ettik. .... O
zaman biz bir miktar fabrikalara sattik. Oradan gelen parayla kendimize yeni kumaglar aldik.
Bir ara hem kamu kurumlarmma hem de isteyen fabrikalara sattk. Ama agwligr yine kamu
kurumlarina verdik biz. Ciinkii oradan ¢ok istek geliyordu valilik, jandarma, polis, saglhkc¢ilar.”

M2.

Iki katilimei, 6zel sektdriin maddi kaygilar nedeniyle iiriinlerini satin almadiklarmi sdyle
belirtmistir: “Ozel sektorden acikcast pek bir destek gérmedik. ..Gidip iiriinlerimizi tamittik,
memnun da kaldilar. Ama maddi kaygilardan dolayr daha ucuz olan yerlerden satm almay:
tercih etti ozel sektor.” M4.

“Mesela isletmelerin faydast olmad:. ..Onceden piyasada maske yokken araya adam sokup
bizden maske almaya ¢alistyorlardi. Ama sonra ortalikta maske bollasinca, ‘hadi su okula da
destek olalim’ diye bir sey hi¢ yapmadiar. Ashinda fabrikalar icin ¢ok biiyiik paralar degil
bunlar. Ama yapmadilar iste.” M2

Hijyen Malzemesi Uretimi ve Dagitim Siirecinde Yasanan Zorluklar ve Kazamimlar

Analiz sonucunda, katilimcilarin hazirlik, tiretim ve dagitim olmak {izere, {ic asamada zorluklar
yasadig1 ortaya ¢ikmustir (Sekil 2).

Sekil 2

Malzeme iiretiminin tiim asamalarinda ortaya ¢ikan zorluklar

Hazirhk asamasi Uretim asamasi Dagitim asamasi
~ Sermaye/malzeme | '
| eisikliéi | Teknik Bilgi eksikligi
| Bilgi cksikligi | -
I' Fiziki mekan | Yonetim Lojistik
yetersizligi -
| Zaman baskis1 ‘ Is yiikii Rekabet kosullar

Sekil 2’de goriildiigi gibi, katilmcilar agirlikli olarak hazirhik siirecinde zorluk yasamustir.
Katilmcilar ayrica her asamada, o asamaya 0Ozgii, bilgi eksikligi yasamustir. Katilimcilar
yasadiklar sorunlar nedeniyle yogun stres yasamustir.

Hazirlik Asamasinda Yasanan Zorluklar
Sermaye ve Malzeme Eksikligi

Katilimcilar 6ncelikle, tiretim igin gereken malzeme (kumas) veya arag gereglerinin olmadigini
belirtmistir. Bu konudaki katilimei ifadeleri soyledir: “Sifirdan basladik. Seri tiretime yonelik
hi¢bir ekipmanimiz yoktu. .. bu tiretim igin gerekli olan alet edevati temin ederken, iste etiketler,
kutular, siseler vs, bunlart yaptirirken zorlandik.” M4.

“Il Miidiiriimiiz bize Istanbul’dan bir tane toptancinn adini verdi, maske kumaglart iizerine
ticareti var adamn. Adami aradik, ‘piyasada kumas yok hocam’ dedi. ‘El ile falan dikilmez bu’
dedi. Bize otomatik makineler lazim. Biz makine aramaya da basladik tabi. Tiirkiye'de o
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makineyi o donem iireten yer yok yani, pandeminin baslarint séyliiyorum. Biz siirekli iki miidiir,
internette, telefonda gece 12-1 siirekli arastrdik. Ik 10 giin hep béyle gecti siirekli stres. Biz
zannettik bize her seyi hazwr verecekler. ‘Miidiiriim makineyi vermiyor musunuz’ dedik, ‘yok’
dediler. ‘Makineyi siz bulacaksiniz’. Para yok o anda. Makine yok, paran olsa bile alacak
makine yok. En erken giin veren 40 giin. Cin’'den getirtecek o da. Cin o swrada miithis bir
Sfirsatgilik yapip 5-6 kati fiyatina satti. Sorumluluk da tamamen bizim iizerimizde. ... Herkes
bilgi paylasiyor ama kimsede yok makine. Ama biz \l olarak biraz one ¢iktik yani. Kimi makine
imalat¢ilart da yardimct olmaya ¢alisti. Ama onlar da sifirdan gelistirecekti yani. Bunun bir
ARGE si var, zaman gerekiyor. Ama ortalik yikiltyor; maske yok. Bu siireler bize ¢ok uzun geldi,
30 giin, 40 giin, 60 giin. Gelip gelmeyecegi bile belli degil.” M2.

“Hi¢bir seyimiz yoktu. Bolimiimiizdeki laboratuvar malzemeleri haricinde hicbir seyimiz
yoktu.” O1.

“Uretim yapacak sekilde bir alt yapimiz yoktu. Ama burasi meslek lisesi ve kimya boliimii,
kimya laboratuvarlart var. Donamimi gayet giizel, icerisinde her tiirlii deney malzemesi var,
ama tiretim yapmak ayri bir sey. Uretim tanklar: vs ekipman olarak sifirdik.” O4.

“Malzeme sikintist oluyordu. Ik basta ilden verdiler ama sonrasinda artik kendimizin bulmast
gerekti...” O2.

“Bu siire¢ ilk zamanlar gergekten ¢ok zordu, maske bulmak zordu, kumas bulmak zordu.” M3

Katihmcilar en biiyiik zorlugun, iiretime baslamak i¢in gereken malzeme ve teknolojiyi alacak
paralarmin olmamasmdan kaynaklandigmi belirtmistir. Bu konudaki baz1 katilimer goriisleri
soyledir: “Ilk basta okulun sermayesi falan yoktu. Her tarafi dolastik o siirecte Istanbul’da,
Lzmit’te. Bagis almaya ¢alistik, bagis gelmedi.” M1.

“Pandeminin patlamasiyla birlikte firsat¢ilar ortaya ¢ikti. Normalde 15-20 bin dolar olan
makineler, 70-80 bin dolarlara c¢ikmisti. Ultrasonik cihazlar bu makineler icin onemli bir
bilesen. Cok wuygun fiyatlara satilan bu cihazlarm 10 kati fivatina satildigimi  gordiik.
Makinelerin giimriikten gelirken takildigini; baska iilkelerin aldigini gérdiik. Baktik sikintili.
Bu ortamda bu iy igin yeterli bir biit¢e de yok. Ciinkii milyonlarla olgiilecek rakamlar ortaya
¢tkti. Biz bu stiregte makine alamayacagimiza karar verdik. ” M3.

“Kurulum asamasinda gelen giden ustalar oldu. Insanlar ‘burasi okuldur parasi vardwr’ diye
viiksek fiyatlar verdi bize hep. Bu da isimizi zorlastirdr bizim.” MA4.

“Ultrasonik makineleri bulmak icin ¢ok zorlandik. 10 bin liralik makineler 100 bin lira
olmustu; fiyatlar ¢ok artmisti. Biz onun stresini yasadik, ‘nasi makine alalim acaba’ diye.
Fiyatlar da bizi strese soktu. Malzemeleri bulma kisminda zorlandik. Piyasada firsat¢ilik
yapanlar oldu. Kolilerde, kartonlarda fivatlar: hep artwrdilar. ..Ozel firmalar destek vermedi
hep. Il disinda yaptrdik bazi malzemeleri daha uygun oldugu icin. Sterilizasyon makinesi
mesela, diger okul daha kiiciik makineyi daha pahalya aldi. Biz daha ¢ok arastirdik, daha
biiyiigiinii daha ucuza aldik. Firsat¢ilar artinca biz de daha ¢ok arastirmaya daha ucuzunu
bulmaya ¢alstik.” O2.

Bilgi Eksikligi
Katilimeilar malzeme bulmaya ve bu tiir bir iretime iliskin bilgilerinin olmadigin1 soyle dile
getirmistir. “Teknik bilgi noktasinda zorluk yasadik.” M4

“’En ufak bir bilgimiz yok bu konuda’ dedim. ..Ka¢ yillik teknik égretmenim ben, hayatimda
maske nasil tiretilir gérmedim bile, yani filmini bile gérmedim.” M2.

Fiziki Mekan Yetersizligi
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Bir katilimci, iiretim yapmak igin gereken fiziki 6zelliklere sahip olmadiklarini sdyle ifade
etmistir: “Ilk basta yerimiz olmadigi icin okul bahcesine koyduk agik alana. Milli egitim
Siparigini agikta yaptik tamamen. O milli egitim siparisinden gelen parayla yeni hammadde
aldik ve iiretim atolyesini gelistirdik.” ML1.

Zaman Baskisi

ki Katilimci ‘kisa siirede lretim yapmak zorunda kalmanin yarattigi baskiyr soyle dile
getirmistir: “Ilk 10 giin ¢ok stresli gecti. Benim telefonumda 1000 dakika vardi. 10 giin iginde
bitti, telefon kulagimizdan hi¢ inmedi yani. O 10 giinde yasadigimiz stresi sana anlatamam .

Yukaridan miithig bir beklenti var. Bir de gazeteye verildik maske iiretecek bu okullar diye.”
ML1.

"Biz de basladik okuldaki ogretmenlerle ¢ift vardiya. Saat sekizde baslyorduk dortte birinci
vardiya bitiyor, sonra ikinci gelenler gece on ikiye kadar. Ogretmenler ¢alistyordu.” M2.

Uretim Asamasinda Yasanan Zorluklar
Teknik Sorunlar

Katilimcilar, makinelerin sik sik arizalanmasi nedeniyle sorun yasadiklarmni belirtmistir. Bu
konudaki baz1 katilimci1 gortisleri soyledir: “Sonradan anladik ki bu makineler sik sik ariza
yapti mesela. Bizde elektrik boliimii var, makine boliimii var, arkadaslarim oraya stirekli
miidahale etmek zorunda kaldilar. Yani tamir ettiler.” M2

“Makine basinda da bir siirii aksaklik ¢ikiyor. Makine ariza veriyor adamlar (makineyi satan
firma) viriis var diye gelmiyor. Is aksiyor. O sirada mecburen biz ¢ézmeye ¢alistk arizalart.

.teknik aksakliklar yasandi.” O3.
Yonetim

Katilimeilar, isi organize etmede ve esgiidiim saglamada sorun yasadiklarini belirtmistir. Bir
katilmemin bu konudaki goriisii soyledir: “Ilk basta organizasyon sikintist ¢ektik. Herkes bu
iste tecriibesizdi. Aramizdaki gérev dagilimint net yapamadik. Bir yandan hesap kitap isleri,
bir yandan gelen giden malzemeler, stoklar falan derken isler karisti yani bir siire.” M4.

Bir katilimer isi yonetmede ¢ektigi sikintiy1 soyle ifade etmistir: “Hem pandemi zamani okulun
rutin isleri hem doner sermaye isleri hem de bu organizasyon ve diger okullarla iletisim zor
oldu tabi.” M2.

Is yiikii

Katihimeilar is yiiki nedeniyle fazla mesai yaptiklarini ve bundan dolay: yasadiklan sikintilari
soyle dile getirmistir: “Talep ¢ok fazlaydi.” O3.

“Iki ii¢ hafia ¢ift vardiva cahsarak agigi kapattk, giinde 15 bin maske iireterek.” M1.

“Yiikiim ¢oktu, yemek yemeye bile zaman bulamadigim zamanlar oldu. ..Cok yiiklendigimiz
zamanlar oldu arkadaslarimiza. Nk zamanlardaki stresimizi bir gérseniz! Diisiin yani!
Saglik¢ilar, emniyet teskilati bizden maske bekliyor. Giinde bes bin tane maske verdik emniyete.
O zamanlarda bunlar hayal edilmesi zor rakamlardi. Bir de el ile dikiliyordu. Biz kesim
vapiyorduk, kiz meslekler dikis yapiyordu. Ama biz iis konumundaydik; onlar sadece dikis
yapwyordu. Sonra bunlart topla, sterilize et, kutula, nakliyesi, organizasyon her tiirlii sey bizde.
..Bu sekilde ne oldugunu anlamadan ilk 10 giin ¢ok stresli gecti. ..Bu arada yukaridan da siirekli
‘hadi yapamadiniz mi, bulamadiniz m1’ diye soruyorlar. Ornek alacak, gidip bakacak yer bile

yok yani. Ithalat¢ilar hep Cin menseli zaten. O 10 giinde yasadigimiz stresi sana anlatamam.”
M2:
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“Baknk talep artiyor biz gece vardiyasina gegtik artnk. Gece 10’lara kadar ¢alistyorduk.
Ogretmen arkadaglarimiza sorduk. Goéniillii arkadaslar katildi bize. Toplam alti arkadas daha
eklenince tiretimi iki misline cikardik.” M3

Dagiim Asamasinda Yasanan Zorluklar
Bilgi Eksikligi
Katilimcilar, doner sermaye kapsaminda iiretilen iriinlerin satigma ve elde edilen gelirin nasil

kullanilacagmma iliskin yeterli bilgi sahibi olmamanm sorunlara yol agtigini belirtmistir. Bu
konuda bir katilimcinin goriisii soyledir:

“Bu konuda zaten kimseye derdimizi anlatamadik. Okulun biitcesi ile doner sermaye
isletmesinin biitgcesi birbirinden ayridir. Okul biitgesine gelen para okul isleri igin harcanir,
doner sermaye isletmesine gelen para doner sermaye faaliyetleri icin harcanwr. Yani bir
tarafian diger tarafa transfer yapma durumu olmuyor. Ikisinin de biitcesi ve gelir gider
kalemleri farkl, kayitlart farkl. Onun i¢in doner sermayeden kazanilan paradan g¢alisan
ogretmen, ogrenci, idareci pay alir, vergiler ddenir, devletin ¢esitli kurumlarmma pay dagitiir,
kalan para ile de iiretim yapilan alanin eksikleri giderilir.” MA4.

Lojistik Sorunlar

Katilimcilar tiretilen irtinlerin dagitiminda da zorluklar yasadigimi belirtmistir. Bu konuda bir
katilimci ifadesi soyledir: “Fakat bir de bunlarin o okullara dagitilmasi ve toplanmast meselesi
ortaya ¢ikti. ..Bu siire¢ bizim igin zorlu gecti, her aksam her sabah kendi aracimizla gittik geldik
dagittik. Bayagi ugrasmistik yani o donemler.” M3.

Rekabet Kosullar

Katihmcilar rekabet sartlarmin adil olmamasi nedeniyle olumsuz etkilendiklerini de ifade
etmistir. 1ki katiimcinmn bu konudaki ifadesi soyledir: “Mesela benim burada fabrikalarla
yaptigim goriismede adam benimle, affedersiniz ama xx pazarhigi yapiyor. ...Oyle bir pazarlik
yapwor ki benimle. Kurtarmayacak fiyat verdiler hep.” M2.

“Ozel sektor isin ticaretinde, ama bizim iiriinlerimiz kesinlikle formiilasyona uygun kaliteli
viriinler. Dolayisiyla piyasa iiriinleriyle biz fiyat olarak yarisamiyoruz. Mesela benim iiriiniimii
gidip markette satamazsin. Benim 10 lira dedigim iiriine hocam ama surada bes lira diyor. Isin
bilincinde olan insan geldiginde ‘hocam bunun igerigi ne?’ diye soruyor bana once. Fiatini
sormuyor. Mesela en basitinden Kizilay’'dan geldiler, ‘icerigi ne’ diye sordular. Misal baska
bir kurumdan geldiler, ‘ka¢ liraya satiyorsunuz?’ diye sordu direkt. Zaten konuya bakis agisi,
konusma kendini ele veriyor.” O1.

Zorluklart Asmada Destekler

Katilimeilar yasadiklar zorluklari, MEB, IMEM, Valilik, 6zel sektor, belediye ve dgretmen,
ogrenci, veli gibi okulun paydaslar tarafindan verilen maddi/emek destekleri ile astiklarini
belirtmistir. IMEM, bu okullardan iiriin satm alarak, {iretime maddiagidan destek olmustur. Bir
katilimcinin bu konudaki ifadesi sdyledir:

“Bir yandan temizlik malzemesi atolyesi kurulumuna da devam ettik. Tanklar faaliyete
gecirdik. Ik basta hammadde ve para olmadig1 icin borclanarak hammadde aldik. Ondan
sonra ilk satisimizda onlarin parasini édedik. IMEM ’in de ¢ok destegi oldu bu noktada. Bizden
malzeme almaya basladilar. ..LGS smavimin biitiin ilde dagitilacak olan dezenfektanlarmin
siparigini bize verdiler. Oradan gelen parayla bor¢larumizi ddedik ve ilerlemeye basladik. ” M1.
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Bazi katilmeilar 11 Milli Egitim (IME), IMEM, Valilik ve belediyenin kendilerine destek
verdigini soyle ifade etmistir: “Bazi belediyeler bizden satin alma yaparak bize destek oldu.”
M4,

“IMEM’in, valiligimizin cok destegi oldu. Iice belediyesinin destegi oldu. Atélyemizin yani
kullanilmaz durumdaydi. Belediye ile goriistiik bize desteklerini sundular. Orayr agtilar. Beton
dokecekler, orayr da iiretim alanina katacagiz. Bunun yaninda Kaymakamligin destegi oldu.
Ama agirlikli olarak en ¢ok destegi Il Milli Egitimden Ve valilikten gordiik. Onlardan aldigimiz
ihalelerle ¢ark donmeye bagsladi.” O1.

“llk dénemde paramiz yok zaten bizim. Milli egitim miidiirliigiimiiz valiligin destegiyle o
donemde bize 500 bin maskelik kumas aldi. 250 bini bize verildi.” M2.

“IME siirekli destekledi bizi. Bu is direkt IME emri ile yapidigi icin IMEM siirecin biraz
disimda kaldi. Ama siirece bir olumsuz durum yansimadi. Basar: belgelerimizi ilge verdi bize.
..Makinelerin ticretini MEB gonderdigi icin ve ilk etaptaki kumaslar: da milli egitim miidiirliigii
direkt gonderdi. Onlarin bir maliyeti vardi. Doner sermayeye girdi olarak girdi ama biz de
onun karsithginda bir siirii kuruma milli egitime, jandarmaya, polise, saglk¢ilara giinliik milli
egitim miidiirliigiiniin soyledigi sayilarda iirettik gonderdik.” Q2.

MEB, iiretim siireci boyunca 6denek gondererek, bu okullarin alt yapisinin gelistirilmesine
destek olmustur. Bir katilimcinin bu konudaki ifadesi sdyledir:

“...Bakanliktan da 6denek noktasinda istedigimiz zaman odenek geldi. ‘Atolyeyi gelistirmek
istiyoruz’ dedik. Ne gerekiyorsa parasim gonderdiler. ..60-70 bin bor¢lanmistik zel sektore.
Alkol, bidon, diger malzemeler. Zaten tanklar iicretsiz gelmisti, o tanklart da tamamen kendi
imkanlarimiz ile ¢calisir hale getirdik.” M1.

Ozel sektorden de destek aldiklarmi bir katilime1 sdyle belirtmistir: “Yine ozel sektorden bir
kurulusun destegiyle uygun fiyata atolye binast yaptik... Suf okula destek oldugu i¢in uygun
fivata yaptilar bize. ...Saf su aritma cihazini bulduk bir firmadan yine ticretsiz olarak. Okula
hibe edildi. Bu sekilde siparis aldik¢a gelen karlarla iiretim atélyesini gelistirdik.” M1,

Cevreden destek aldigini belirten katihmci ifadeleri soyledir: “Hi¢ parasiz yola ¢iktigimiz igin
tiretim tankim tesadiifen bulduk. Firmanin sahibi eski 6grencimiz ¢ikti. O tamamen bize destek
olmak icin iki tane tiretim tankint hibe etti bize. O tanklar ile basladik aslinda. Ondan sonra
rahatladik.” M1.

“Biz rettigimiz iiriinlerden numuneleri ¢evreye dagunk hep. Oralardan olumlu geri doniisler
aldik. Uriinlerimizi begendiler. Okulun bulundugu c¢evrede iiriinlerimizi kullanan kisiler
begenilerini bildirdi bize. Ogrencilerin aileleri araciligiyla falan olumlu doniitler aldik.” M4.

“Islerimizi biraz kolaylastranlar oldu, yardimci olanlar oldu. Miidiir bey cevresini ¢ok
kullandi. Biz etrafimizdaki insanlari ¢ok kullandik. Yani ne oldu, bazi aletlerimiz hibe oldu, bazi
aletlerimiz kdrsiz satis oldu bize, bu sekilde donanimimizi tamamladik.” O1.

Katilimcilar, okulun paydaslarindan aldiklari destegi de soyle belirtmistir: “Sonradan kiz
meslek ve halk egitimler bize baglandi. O okullarda da ogretmenler, ogrenciler yetmedi,
velililer veya is ihtivaci olan kadinlar, evinde, okulda, er yerde dikmeye basladi. Ogretmenler
vardiyali geldi. Hele miidiir yardimcilarim ¢ok ¢aligti her giin geldiler pandemi déneminde.”

M2

“Ilk baslarda 6gretmenler goniillii cahsti, tamamen hizmet amaciyla. Para almayacaklarin
soyledigimiz halde, maske yapimina geldi 25 tane ogretmen, vardiyali bir sekilde. Kimya
ogretmenlerimiz ve teknisyenimiz tamamen kimya tiretimiyle, dezenfektan tiretimiyle ilgilendi.
Ogrencilerin 1 Haziran'a kadar sokaga c¢ikma yasagi vardi. Onun icin Ogrenci
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calistramwyorduk. Onun icin oOgretmenler tamamen kendileri ¢alistilar ve diger kiiltiir
ogretmenleri de geldiler; yardim ettiler. Sabaha kadar ¢alisigimiz oldu.” M1.

“Uc tane kiz 6grenci bulduk okulumuzda, burada oturan. U¢ kiz 6grencide hayatlarinda ilk
defa dikis makinesi gériiyor. Ben bir tane dikis ogretmeni buldum. Hocamiz geldi, iki saatte bu
isi 6grencilerimize égretti. .. Miidiir yardimcilarimiz, hizmetliler, ISKUR personeli, 6gretmenler
hepsi goniillii geldiler. ISKUR personeli bize yemek yapti mesela. Herkes daha bir i¢ ice oldu
bu dénemde; daha sicak iliski kurma firsatt yakaladik. Aksamlara kadar kaldik burada.
Hocalarimiz hep kendi istegiyle geldi ¢alist. Hi¢ kimsenin para derdi olmadi. O siiregte ev
hanimlart da dikis nakis isinden para kazanmaya basladi. Hatta buradan kazandigi parayla
¢ocugunu dershaneye yazdwran bir hanimefendi oldu.” M3.

Kazanimlar

Veri analizi sonunda katilimcilarin baghca iki boyutta kazanim elde ettikleri goriilmiistiir:
Girisimcilik ve itibar. Girisimcilik boyutu, egitimcilerin  girisimcilik  yOnlerinin ortaya
cikmasini belirtmektedir. Bu boyutta katilimcilar, hijyen malzemesi iiretiminin baslangicindan
satisgina kadar, biitlin siireclerde girisimcilik gostermis; yeni bilgiler edinmis; esgiidiim
icerisinde ekip ¢alismasi gergeklestirmistir. Bu boyutta yer alan katilimer ifadeleri soyledir:

“Ondan sonra makineyi bulduk, adamlar yarim saat gésterip gittiler. Biz kendi kendimize isi
¢ozmeye ¢alistik. ..Biz tiretim yaparken tamamen steril bir ortamda yapmaya ¢alistik. Kaliteden
asla odiin vermedik. 3 kath 70 gram maske yaptik hep. Cogu insan maskenin nasil olmasi
gerektigini bilmiyor. Biz de iiretime girmeden once bilmiyorduk ama isin igine girince fark
ediyorsun. ....Hatta fabrikalardan ziyarete gelenler oldu iiretim sahasmi gérmeye. Biz iiretim
yaparken tamamen steril bir ortamda yapmaya ¢alstk. Kar amact giitmedik, insanlarin
ihtivaglarmi  karsilamas: icin c¢alistik. Miisteri memnuniyetine 6nem verdik. Bize gelen
sikayetleri dinledik hep. Yavas yavas diizelttik hep. Hala giincelleme yapmaya devam
ediyoruz.” O3.

“Biz sermayesiz bu ise basladik gibi bir sey oldu. Veresiyelerle, bor¢larla sonra yavas yavas
¢arkimiz donmeye baslad.. Iste, dondiikge bor¢lar kapadi. Yeni siparigler alindi, onlar tedarik
edildi derken suanda iyi kotii bir doniis saglanmakta.” O1.

“Isi yaparken yanls yapa yapa dogru yapmay: égrendik. Kendi aramizda sik sik toplantilar
yapip gorev paylasimini netlestirdik. Sorun ¢ikinca arkadaslar hemen bildirdi onlari ¢ozmeye
calistik. Rica minnet bazi ozel isletmelere sans yaptik ama devami gelmedi.” M4

“Destek vermek amaciyla itirettigimiz maskeleri almak isteyen bazi firmalar olmustu onlara
sattik mesela. Bu sekilde dondiirmeye ¢alistik. Calisan ogrenciler de memnum kaldi bundan.

Mesela ¢alisan iki kiz kardes buradan aldigi parayla inek aldar, siit satmaya basladilar.
Aileye katki sagladilar.” O2.

Itibar boyutu, bu okullarm toplumdaki degerinin artmasmi belirtmektedir. Katihmecilar,
gergeklestirdikleri iretim sayesinde, sadece girisimcilik Ornegi gostermekle kalmamis;
okullarmm toplum goziinde degerini de artirmigtir. Bu konudaki katilimer goriisleri soyledir:
“Calismalarimiz genel olarak olumlu karsilaniyor. ..Takdir ediyor bizi cevremizdekiler.” O4.

“Artik tesisi kurdugumuzdan beri bizim 6grencilerimizden hi¢ bize ‘hocam mezun olduktan
sonra biz ne yapabiliriz?’ gibi bir soru gelmedi. Daha once biz anlatsak da havada kaliyordu.
‘Hocam is yeri agma belgesi aldik. Ben bununla ne yapacagim?’ diyen ogrencilerimiz oluyordu.
Yani bunu gérdiikten sonra artik ¢ocuklar ne gibi isler yapabilecegini, ne gibi isletmelerde
gorev alip calisabilecegini, daha genis olarak sezinleyebilivorlar. Istegimiz biraz daha
boliimiin albenisini artirmakti. Ciinkii her seyden once buraya gelen ¢ocuklarmn istekli olmasi
¢cok onemli. Basarimin altinda zaten istek yatmakta. Biz de biraz da bunu per¢inlemek istedik,
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okulun bagarisimi artirmak ve reklamimizi yapmak agisindan da ¢ok yararlh oldu. Bizim
okulumuzu arnk ilimizde tamimayan kimse yok. 20 farkl ilde, 70 tane yatli bolge okuluna
malzeme gonderiyoruz. Ulke genelinde de taniniyoruz.” O1.

SONUC VE TARTISMA

Bu arasgtirma, COVID-19 salgmi déneminde, mesleki egitim okullarinda hijyen malzemesi
iiretimi ve dagitimu siirecinde yasanan zorluklar1 ve kazanimlar incelemistir. Bu ¢alisma ile
katilimcilarin  Oncelikle 6zverili bir sekilde arastirma yaparak gerekli malzeme ve kaynaklar
topladig1 belirlenmistir. Bu durum, egitimcilerin problem ¢ézme yetenegini ve isbirligini
vurgulamaktadir. Bu siire¢te kurumlardan ve ¢evreden alinan destegin 6nemli bir rol oynadigi
belirlenmistir. Bu durum, okul gevre iligkilerinin 6neminin altin1 ¢izmektedir.

Hijyen malzemesi iiretimi ve satisi siireci malzeme temini, liretim, pazarlama ve satig gibi bir
dizi girisimeilik becerisi gerekmektedir. Katilimcilar yeni bir girisimde bulunmusglardir.
Bulgular mesleki egitim kurumlarindaki egitimcilerin bu siiregte girisimcilik becerileri
gelistirdigini; yeni bilgiler edindigini; ekip ¢alismast yaptigmi ve doéner sermaye
kurulmasina/siirdiiriilmesine katki sagladigini gostermektedir. Katilimcilar, bu siirecte kendi
yeteneklerini ve girisimcilik potansiyelini kesfetmistir. Bu, egitimcilerin sadece Ogrencilere
bilgi veren kisiler olmadigini, ayn1 zamanda girisimcilik ruhuyla hareket edebildiklerini
gostermektedir. Bu bulgu alanyazin (Brunello, 2001; Golsteyn ve Stenberg, 2017; Hampf ve
Woesmmann, 2016; Acar ve Yabanove, 2017; Choi, Jeong ve Kim, 2019) ile uyumludur.

Katilmcilar tiretim siirecinde malzeme se¢imi, tiretim teknikleri ve pazarlama stratejileri gibi
konularda yeni bilgiler 6grenmislerdir. Bu, egitimcilerin siirekli 6grenmeye agik olduklarimni ve
kendilerini gelistirebildiklerini gdstermektedir. Dahasi, katilimcilar arasinda ekip ¢aligmasi ve
koordinasyon becerileri 6nemli bir kazanim olarak one ¢ikmaktadir. Hijyen malzemesi iiretimi
ve satis1 stireci, birden fazla kisinin isbirligi yapmasmi gerektirmistir. Katilimeilar, bu siiregte
ekip caligmasi yaparak isleri organize etmeyi ve koordinasyonu saglamay1 6grenmislerdir. Bu,
ayrica egitimcilerin  6grencilere isgbirligi ve iletisim becerileri kazandmma roliinii de
vurgulamaktadir. Bu bulgu, katimcilarm ve Ogrencilerin  girisimcilik  yonlerini
vurgulamaktadir. Bu bulgu alanyazin1 (Brunello, 2001; Golsteyn ve Stenberg, 2017; Hampf ve
Woesmmann, 2016; Acar ve Yabanove, 2017; Choi, Jeong ve Kim, 2019) destekler niteliktedir.
Ayrica, arastirmanin bulgusuna gore, bazi 6grenciler iiretimden elde ettikleri gelir ile inek
almistir. Bu bulgu, Kavi ve Kogak’in (2017) vurguladigi mesleki egitimin amacimi destekler
niteliktedir.

Doner sermayesi olan mesleki okullar, kendi ihtiyaglarini gidermenin yani sira, topluma hizmet
vererek, ekonomik getiri elde etmektedir. Arastirmanin bulgularina gore, katilimeilar deneyim
eksikligine ragmen, kisa siirede biiylik miktarda hijyen malzemesi tiretmistir. Katilimeilar,
tirettikleri Giriinleri satiga sunarak doner sermaye geliri elde edilmesine yardimci olmuslardir.
Ayrica bazi okullarda oOgrenciler de (doner sermaye kapsaminda) iiretime katilmuistir.
Dolaysiyla katilimcilar topluma hizmet vermis; hem de ekonomik getiri elde etmistir. Bu
bulgu, mesleki egitim okullarinda, egitimcilerin kriz zamanlarinda yaratici ve iiretici oldugunu
ve Ogrencilere is basinda farkli deneyimler kazanma firsat1 sunulabilecegini vurgulamaktadir.
Bu baglamda bu arastirma, mesleki egitim okullarinda iiretim yapma bilgisine sahip 6gretmen
ve yoneticilerin kriz zamanlarinda topluma nasil yardimer olabilecegini ve mesleki egitim
kurumlarinin toplumsal dayanigma ve isbirligi acgisindan kritik bir rol oynayabilecegini
gostermektedir. Bu sonug 1518inda, kriz yonetimi ve mesleki egitim kurumlarmimn rolii hakkinda
daha fazla arastirma yapilmasi onerilmektedir.

Arastirma sonucunda, iiretilen malzemelerin dagitimi siirecinde 6zellikle, kamu kurumlarmin
iirlin satin alarak okullar1 destekledigi, 6zel sektoriin ise maddikaygilar nedeniyle iiriinleri satin
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almadig1 belirlenmistir. Bu bulgu, kamunun ve 6zel sektoriin kriz donemlerinde gosterdigi
isbirliginin ve yardimlagsmanm dinamiklerini vurgulamaktadir. Ayrica iiretim siirecinde
malzeme eksikligi, bilgi eksikligi, zaman baskisi, yonetim sorunlart ve is yiikii gibi zorluklar
one ¢ikmistir. Dagitim asamasinda yasanan zorluklara odaklandigimizda, bilgisizlik, lojistik
sorunlar ve rekabet sartlart 6ne ¢ikmustir.

Bulgular, katilimeilarm yasadiklar1 zorluklar1 agmak i¢in kurumlar, personel ve gevreden destek
aldiklarin1 ortaya koymustur. Bu bulgu, okullarin da yer aldigi toplumsal dayanigsmanin ve
isbirliginin kriz zamanlarinda ne kadar 6nemli oldugunu vurgulamaktadir. Katilimcilar, bu tiir
girisimlerin mesleki egitim veren okullarmn yeniden deger kazanmasma katki sagladig: ifade
etmistir. Bu bulgu, mesleki egitim kurumlarmm toplumla daha yakin iligkiler kurdugunda daha
fazla 6grenci ¢ekebilecegine ve topluma fayda saglama potansiyeline isaret etmektedir. Ayrica,
okullarin toplumsal dayanigma, kurumlar arasi igbirligi ve hizli tepki verme yetenegine sahip
olmasinin, Kriz zamanlarinda ne kadar 6nemli oldugunu gostermektedir. Bu baglamda, egitim
kurumlarinin  olas1 kriz durumlarmi yonetme yeterligi konusunda daha fazla arastirma
yapilmasi Onerilmektedir.

Sonug¢ olarak, olaganiistii giinler yasatan COVID-19 salgininin ardindan normale
dontildigiinde, farkh tiretim uygulamalari igin okul-sanayi is birligi gii¢clendirilmelidir. Bu
amagla okul-sanayi eslesmesi yapilabilir. Boylece, mesleki egitim veren okullarda
iiretilebilecek iiriinlerin iiretiminde, sanayi kuruluslarmin destegi saglanabilir. Ikinci olarak,
katilime1 okul yoneticilerinin girisimci olmasi, risk almasi, ekip ruhuna énem vermesi, ¢evre
ile iyi iligkiler kurabilmesi, yasanan sorunlarin asilmasmnda onemli rol oynamustir. Bu
baglamda, okul miidiirlerinin seciminde bu dzellikler vurgulanmalidir. Ugiincii olarak, mesleki
egitim veren okullardaki 6gretmen ve yoneticiler, doner sermaye kurma veya mevcut doner
sermayeyi siirdiirme yoniinde tesvik edilmeli veya desteklenmelidir. Bulgular, doner sermaye
kapsaminda yapilan {iiretim faaliyetlerinin egitsel ¢iktilarini vurgulanmistir. Bu baglamda,
ogrencilerin de doner sermaye c¢aligmalarma katilimi tesvik edilmelidir. Ayrica, bu sonug
is18inda, doner sermaye deneyimi olan mezunlarin kazanimlarmim incelendigi arastirmalarin
yapilmasi Onerilmektedir. Son olarak, bu arastirmada sadece COVID-19 salgini doneminde
tiretime baglayan okullar incelenmistir. Bu okullarm deneyimlerinin, salgin dncesinde hijyen
malzemesi tireten diger okullarin deneyimleriyle karsilagtirilmasi onerilmektedir.

Destek ve TesekKkiir

Yazarlar olarak, arastirmanin gerceklestirilmesi siirecine yonelik herhangi bir destek ya da
tesekkiir beyanimiz bulunmamaktadir.

Catisma Beyam
Arastirmanin yazarlart olarak herhangi bir ¢ikar/catigma beyanimz olmadigmi ifade ederiz.
Yaym Etigi Beyam

Bu arastirmanin planlanmasindan uygulanmasina, verilerin toplanmasindan verinin analizine
kadar olan tiim siiregte "Yiiksekogretim Kurumlari Bilimsel Arastima ve Yaym Etigi
Yonergesi" kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. YO6nergenin ikinci
boliimii olan "Bilimsel Arastirma ve Yaym Etigine Aykir1 Eylemler" baghigi altinda belirtilen
eylemlerden higbiri gerceklestirilmemistir. Caligmanm yazim siirecinde bilimsel etik ve alinti
kurallarma uyulmus, toplanan veriler iizerinde herhangi bir tahrifat yapilmamis ve bu ¢calisma
herhangi bagka bir akademik yaymn ortamina degerlendirme i¢in gonderilmemistir.
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Introduction

Today, vocational and technical schools provide specialized education and training to prepare
students for careers in specific industries or occupations. Vocational education and training
increases employability by providing students with practical skills and knowledge that can be
directly applied in the workplace (Carnevale et al., 2013).They have strong industry
connections and allow students to gain real-world experience through internships and
apprenticeships (Bailey & Merritt, 1997). Graduates are more likely to be employed (Aliaga,
Kotamraju, & Stone, 2014). The length of study is shorter and less expensive than traditional
university (Jacobson & Mokher, 2009; Mokher & Jacobson, 2022). According to Hanushek et
al. (2017), vocational training improves young people's ability to adapt to technological and
structural changes in the economy.

The "cost of giving up™ is lower for vocational school graduates than for college graduates.
While a vocational high school graduate is immediately employed, a comparable college
student forgoes the income he or she would have earned by studying and working for an average
of four more years. Inaddition, that young person devotes and spends at least four more years
of his or her life to higher education. Moreover, under the current market conditions (Gokge,
2019; Cumhuriyet, 2022a, 2022b; Bildircin, 2023; Y eni¢ag, 2023), a higher education graduate
is unlikely to find a job in a short period of time. On the other hand, a vocational high school
graduate who finds a job immediately after graduation will move up the career ladder as far as
possible until his or her peer who chooses higher education gets a job as a graduate. Thus, if a
university graduate is not employed in a short time or with high wages/working conditions,
he/she will face a higher “cost of giving up" than his/her peer who is a vocational school
graduate and has already planned his/her life.

Vocational education in Turkey has also been transformed since 2018. Programs have been
renewed, especially due to the increase in unemployment in recent years (Elmacioglu, 2021;
Pelek, 2022). These schools played an active role in the fight against the pandemic by producing
various hygiene materials and machines during the Covid-19 pandemic (Sanayi, 2020; MEB,
2020; Ozer, 2020; Rakipoglu, 2021; TR THaber, 2021).

On a global scale, educational institutions have been temporarily closed due tothe COVID-19
pandemic. These closures have affected more than 90% of the world's student population
(approximately 1.3 billion children and adolescents) (Unesco, n.d.). Strategies to combat the
pandemic on a global scale include strict quarantine measures, travel restrictions, masks and
social distancing rules, and vaccination. According to the WHO report (2023), as of September
4, 2023, a total of 13,500,135,157 doses of vaccine had been administered worldwide.

Some vocational technical schools have also played an important role in the fight against Covid
in Turkey. These schools contributed to the fight against the pandemic by producing cleaning
materials, masks, face shields, disposable gowns/overalls, respirators, sterilizers, and mask
machines (Sanayi, 2020; MEB, 2020; Ozer, 2020; Rakipoglu, 2021; TRTHaber, 2021). Thus,
the training in these schools moved from the idealized experimental environment to the real
production field.

The aim of this research is to reveal the views of principals and teachers working in vocational
high schools that produce hygiene materials during the COVID-19 pandemic on the production
process. The sub-problems of the research are as follows:

According to the principals and teachers involved in the production of hygiene materials
1. How was the preparation process of hygiene material production experienced?

2. How was the process of production of sanitary materials experienced?
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3. How was the distribution of sanitary materials realized?

4. What were the challenges encountered during the production and distribution of the hygiene
kits, and what were the supports and achievements that helped overcome these challenges?

Method

This research was conducted using a qualitative design. The study group was selected using the
criterion sampling method, one of the purposive sampling methods. All but one of the
participants were male. Participant principals were between the ages of 40-48, while teachers
were between the ages of 43-50. The data required for the study were collected using a semi-
structured interview form developed by the researchers. The datarequired for the research was
obtained through in-person and face-to-face interviews. The data obtained from the interviews
were analyzed according to the recommendations of (Elo ve Kyngés, 2008).

Findings

Data analysis showed that all but two participants volunteered to produce hygiene materials.
The participants received support from the authorities and the environment during the
preparation phase. Despite their lack of experience, the participants produced large guantities
of masks in a short period of time. Students from some schools also participated in the
production. The participants distributed some of the products they produced free of charge and
sold some of them mainly to public institutions. In the preparation process they faced
difficulties due to lack of materials, knowledge, capital, physical space and time constraints,
while in the production phase they faced technical, managerial and workload challenges. In the
distribution phase, they experienced difficulties due to lack of knowledge, logistics and
competitive conditions. The most important gain is the emergence of entrepreneurial aspects
of educators.

Conclusion and Discussion

This research will be a guide for other vocational-technical schools by revealing how schools
that produce during the pandemic process manage their planning and production activities.
Thus, it is thought that it will guide the administrators and teachers of other vocational-technical
high schools who want to carry out similar activities in extraordinary situations that may arise
in the future.
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