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ABSTRACT

The purpose of this study is to determine the correlations between prospective teachers'
educational philosophy and lifelong learning tendencies. It is also to find out if such properties
differed significantly in terms of gender, year of study, field of study, the will to pursue post-
graduate education, the willingness to participate in activities such as courses, seminars,
symposiums, related to personal and professional development, following research and articles
related to the field and the beliefs regarding the suitability for teaching profession. Participants in
this study were 116 prospective teachers from a private university in Istanbul, Turkey. Data were
gathered through Lifelong Learning Tendency Scale (Diker-Coskun, 2009) and Educational
Philosophy Tendency Scale (Aytag & Uyangor, 2020). The collected data were analyzed with the
22.0 software package of the SPSS program. The results of the study were discussed within the
scope of the relevant literature.

Keywords: Lifelong learning, lifelong learning tendency, educational philosophy, perennialism,
essentialism, progressivism, reconstructionism.
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1. INTRODUCTION
1.1 Educational Philosophy

Throughout history, people have always aimed for an ideal individual, a harmonious
society, and a perfect world. Philosophy has been a significant guiding force in this search.
Philosophy helps us understand the complexities of human existence and has close ties with
education and other sciences. It introduces important values for education, and in turn,
education, as a system, seeks to instill these values in society (Cevizci, 2016; Gutek, 2006;
Ornstein & Hunkins, 2014). Educational philosophy, existing as a distinctive branch within
philosophical discourse, serves to conceptualize and address the multifaceted challenges
inherent in education (Noddings, 2016); this field draws from established branches such as
metaphysics, epistemology, and axiology (Erden, 2011; Gutek, 2006), encompassing a
multidisciplinary examination of the principles, beliefs, and values that underlie educational

theories, practices, and policies.

The interdisciplinary study of educational philosophy encompasses exploring
educational objectives, curriculum design, teaching methods, and the moral aspects of
teaching and learning (Erden, 2011; Demirel,2010; Ornstein& Hunkins, 2014; Sénmez, 2008).
That is, it acts as a theoretical foundation guiding educators in decision-making, instructional
methods, and overall educational settings, shaping the design of teaching materials and
approaches in alignment with broader philosophical principles. These educational
philosophies represent different perspectives on the nature and purpose of education,
influencing curriculum, instructional practices, and the overall educational experience

(S6nmez, 2008).

Indeed, educational philosophy tendency refers to an individual's perspective or
inclination towards education (Ayta¢ &Uyangor, 2020). Rooted in specific educational
philosophies such as perennialism, essentialism, progressivism, and reconstructionism, these
beliefs significantly shape educators' professional identities and practices (Erden,
2011;Ornstein & Hunkins, 2014). Each of these approaches offers distinct viewpoints on the
nature of education, the role of the educator, and the goals of the learning process.
Perennialism is rooted in idealism, and realism emphasizes the pursuit of universal truths and
absolutes. Proponents like Mortimer Adler advocate for the exploration and dissemination of

enduring ideas. Schools pass on unchanging values to new generations. Perennialism uses

Year/ Y 2023, Issue/Saye 15, 1-33.



Meltem IPEK ONER

deduction and Socratic discussions, with teachers leading and students following (Altinkurt,
Yilmaz &Oguz, 2012). Essentialism pioneered by William Bagley and E.D. Hirsch, focuses on
the systematic transmission of a core set of knowledge and skills with an emphasis on
intellectual and moral standards. Essentialists contend that classrooms should be centered
around the teacher, who assumes the roles of both an intellectual and moral exemplar for the
students. The determination of what is crucial for students to learn is primarily made by
teachers or administrators, with minimal consideration for student interests (Erden, 2011).
Progressivism, endorsed by John Dewey and others, prioritizes individuality, progress, and
change, promoting student-centered learning and critical thinking. A progressive teacher
empowers students by facilitating interactive and personalized learning experiences. They
prioritize critical thinking, creativity, and problem-solving, adapting teaching methods to
various learning styles while valuing student input and fostering autonomy. (Sénmez, 2008).
Reconstructionism, associated with figures like George S. Counts and Theodore Brameld,
highlights education's role in addressing societal issues and effecting social change. A
reconstructionist teacher is expected to act as facilitators guiding students to critically analyze
societal problems. They create an environment for exploring real-world issues, empowering
students to contribute to positive social change (Ornstein & Hunkins, 2014). Educational
philosophy tendency plays a pivotal role in shaping pedagogical approaches. Knowing what
future teachers believe about education is likely to be significant for making a great learning
place. Their ideas about teaching, why education matters, and how they like to teach are
shaped by their educational philosophies. Studies indicate a strong connection between
prospective teachers' educational philosophies and their teaching methods and approaches to
curriculum design (Aybek & Aslan, 2017; Sahan, 2020). Overall, these insights are pivotal for
shaping educational policies. Together, these studies highlight how educational philosophies
play a crucial role in influencing educational practices, curriculum design, and classroom
administration. The varied perspectives presented by reconstructionism, progressivism,
essentialism, and perennialism enrich and add depth to discussions in education, offering
educators and policymakers diverse frameworks to meet the needs of both learners and

society.
1.2 Lifelong Learning

Lifelong learning, characterized by purposeful engagement, clear objectives, and

individual responsibility for retaining and applying knowledge over time (Knapper &
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Cropley, 2000), is framed as a continuous acquisition of skills integrated into daily life and
cultural practice, necessitating preservation and renewal beyond formal educational settings
(Gudanescu & Cristea, 2009). Lifelong learning tendencies encapsulate an individual's
readiness and capacity for ongoing learning throughout their lifetime. As defined by Diker-
Coskun (2009), these tendencies encompass purposeful learning with clear objectives, personal
accountability for the learning process, and a motivation to preserve and apply acquired
knowledge over an extended period. According to Akkus (2008), lifelong learning skills are
the necessary skills for individuals to actively participate as informed citizens in education,

professional life, and beyond.

With regard to higher education, a lifelong learner embodies several key traits. Firstly,
they possess an inherently curious mind and an inner drive for learning, actively steering their
educational journey. Secondly, these individuals exhibit strong information literacy, efficiently
gathering and critically evaluating information from many sources. Thirdly, their approach to
learning is characterized by a depth of understanding rather than surface-level
comprehension. Finally, these learners maintain a positive attitude toward learning and
demonstrate adept organizational skills, promoting an environment for educational growth.
This sequential breakdown pictures the diverse yet interconnected attributes defining a
lifelong learner within the field of higher education (Candy et al. 1994). According to Cetin &
Cetin (2017), ensuring individuals acquire these fundamental skills early and sustain their
development throughout education is crucial, with teachers serving as central figures who
must both embrace innovation and lifelong learning. Understanding and integrating lifelong
learning principles into their practice allows prospective teachers to proactively address
potential challenges. With this awareness, these educators may serve as role models, positively
influencing both students and the educational environment through their consistent
interactions. Research extensively explores how future teachers develop lifelong learning
habits. Studies by Gokyer et al. (2018), Oral and Yazar (2015), Saritepeci and Orak (2019) and
Woodward et al. (2018) highlight these tendencies and factors that shape them, like training,
perception, and university background. Cam and Ustiin (2016) found that teachers show a
strong tendency for lifelong learning, a view supported by Cetin and Cetin (2017), who see it
as a vital part of teacher candidates' lives. Celebi et. al (2014) also noted teachers hold a positive
view of lifelong learning. Overall, the literature indicates that future teachers usually have a

favorable attitude toward lifelong learning.
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1.3 Lifelong Learning and Educational Philosophy

Educational philosophy influences how teachers perceive education. When combined
with lifelong learning principles, it lays the groundwork for continuous development in
education (Kaygin et. al, 2017). Teachers who value lifelong learning tend to employ
innovative teaching methods, promote critical thinking, and establish engaging learning
environments. This integration of educational philosophy and lifelong learning not only
impacts teaching strategies but also fosters an environment where both teachers and students
are encouraged to pursue ongoing learning and progress. Investigating the correlation
between educational philosophies, lifelong learning tendencies, and competencies in the
teaching-learning process, provides a thorough exploration of the interconnected nature of
these (Sahan, 2020). Considering factors like gender, gender, year of study, field of study,the
will to pursue postgraduate education, the willingness to participate in activities such as
courses, seminars, symposiums related to personal and professional development, following
research and articles related to the field , the beliefs regarding the suitability for teaching
profession can help us understand how future teachers approach learning and their views on
teaching. For instance, differences between genders, changes in perspectives over study years,
and the influence of study fields might shape their thoughts on teaching. Wanting to pursue
further education might signal a strong commitment to learning, while active participation in
learning activities and extensive reading could suggest high interest. Ultimately, how they
perceive teaching might connect closely with their attitudes toward learning and teaching
itself. However, there remains a scarcity of research on how future teachers' educational
philosophy aligns with their commitment to lifelong learning, as highlighted by Kaygin et al.
(2017) and Sahan (2020). Further exploration in this area could significantly benefit teacher
training programs and educational approaches, encouraging a culture of continual growth and

flexibility within the educational settings.

1.4 Purpose of the study

This study examines the relations between prospective teachers' lifelong learning
tendencies and their educational philosophy tendencies. To this end, the following research
questions were formulated:
1. What is the level of prospective teachers' lifelong learning tendencies?
2. Do prospective teachers' lifelong learning tendencies vary significantly by

a) gender,
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b) year of study,

c) field of study,

d) the will to pursue postgraduate education,

e)the willingness to participate in activities such as courses, seminars, symposiums related to
personal and professional development,

f) following research and articles related to the field,

g) the beliefs regarding the suitability for teaching profession?

3. What is the level of prospective teachers' tendencies related to perennialism?

4. What is the level of prospective teachers' tendencies related to essentialism?

5. What is the level of prospective teachers' tendencies related to progressivism?

6. What is the level of prospective teachers' tendencies related to reconstructionism?
7. Do prospective teachers' tendencies related to perennialism vary significantly by
a) gender,

b) year of study,

c) field of study,

d)the will to pursue postgraduate education,

e)the willingness to participate in activities such as courses, seminars, symposiums related to
personal and professional development,

f) following research and articles related to the field ,

g) the beliefs regarding the suitability for teaching profession?

8. Do prospective teachers' tendencies related to essentialism vary significantly by
a) gender,

b) year of study,

c) field of study,

d)the will to pursue postgraduate education,

e)the willingness to participate in activities such as courses, seminars, symposiums related to
personal and professional development,

f) following research and articles related to the field ,

g) the beliefs regarding the suitability for teaching profession?

9. Do prospective teachers' tendencies related to progressivism vary significantly by
a) gender,

b) year of study,

c) field of study,
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d)the will to pursue postgraduate education,

e)the willingness to participate in activities such as courses, seminars, symposiums related to
personal and professional development,

f) following research and articles related to the field,

g) the beliefs regarding the suitability for teaching profession?

10. Do prospective teachers' tendencies related to reconstructionism vary significantly by

a) gender,

b) year of study,

c) field of study,

d)the will to pursue postgraduate education,

e)the willingness to participate in activities such as courses, seminars, symposiums related to
personal and professional development,

f) following research and articles related to the field,

g) the beliefs regarding the suitability for teaching profession?

11. Is there a statistically significant relationship between prospective teachers' lifelong
learning tendencies and educational philosophy tendencies (perennialism, essentialism,

progressivism, reconstructionism)?

2. METHOD
2.1 Research Model

In this research, a relational descriptive model is utilized to explore how different factors
relate to each other. Descriptive studies aim to provide a focused snapshot, capturing specific
aspects of a phenomenon to understand its nature better. On the other hand, relational studies
focus on observing a phenomenon without intentionally altering it, aiming to comprehend its
dynamics and connections without interference (Biiyiikoztiirk et. al, 2015).

2.2 Study Group

The study included 116 students enrolled in the Philosophy of Education course across
various departments such as English Language Teaching (ELT), Elementary Mathematics
Teaching (EMT), Special Education Teaching (SET) , and Guidance and Counseling (GC) in a

faculty of education at a private university located in Istanbul, Turkey. Most of the students
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belonged to the freshman class, although there were also a few sophomores retaking the

course.

Table 1. Demographics of the Study Group

Variables Type N %
Gender Male 20 17,2
Female 96 82,8
Year of Study 1st Year 111 95,7
2nd Year 5 4,3
English Language Teaching 41 35,3
Elementary Mathematics
Field of study Teaching 7 6,0
Special Education Teaching 22 19,0
Guidance and Counseling 46 39,7
Willingness to Pursue Y - "
Graduate Education ©s i
No 7 6,0
Undecided 34 29,3
The Willingness to Participate
in Activities Yes 101 87,1
No 4 3,4
Undecided 11 9,5
Y 57 49,1
Following Research and Nes 57 491
Articles Related to the Field © ’
Undecided 2 1,7
Bel.lefs‘ Regardlng the . Yes 63 543
Suitability for the Teaching
. No 22 19,0
Profession
Undecided 31 26,7

The demographic analysis of the study revealed that 17.2% of participants were male (n =

20), while 82.2% were female (n = 96). Among the participants, 95.7% were in their first year of

study (n=111), with only 4.3% in their second year (n=>5). The distribution across departments

indicated that 35.3% were enrolled in English Language Teaching (n = 41), 6% in Elementary

Mathematics Teaching (n = 7), 19% in Special Education Teaching (n = 22), and 39.7% in

Guidance and Counseling (n = 46) departments within the faculty of education. Regarding

future pursuits, 64.7% expressed an interest in pursuing graduate education (n =75), while 6%

intended not to do so (n =7), and 29.3% remained undecided (n = 34). Furthermore, 87.1% of

prospective teachers expressed their willingness to engage in activities like courses, seminars,

and symposiums for personal and professional development (n=101). However, 3.4% showed
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no interest (n = 4), and 9.5% remained undecided (n = 11). With regards to following research
and articles, 49.1% expressed their interest (n = 57) and 49.1% disinterest (n = 57) while 1.7%
remained undecided (n = 2). In terms of beliefs about suitability for the teaching profession,
54.3% of prospective teachers considered the profession suitable for them (n = 63), while 19%

regarded it unsuitable (n =22), and 26.7% were undecided (n = 31).
2.3 Instruments

2.3.1 The Personal Information Form: The form was crafted by the researcher to gather
information on participants' gender, year of study, field of study, the will to pursue
postgraduate education, the willingness to participate in activities such as courses, seminars,
symposiums, related to personal and professional development, following research and
articles related to the field and the beliefs regarding the suitability for teaching profession. The
content of the form was aligned with the literature, and its final version was refined through

expert input from a researcher in the field of educational sciences.

2.3.2 Lifelong Learning Tendency Scale (LLTS): Lifelong Learning Tendency Scale (Diker-
Coskun, 2009) comprises 27 items rated on a 6-point Likert scale. In a previous study by
Coskun and Demirel (2010), the scale demonstrated Cronbach's alpha reliability coefficient of
0.89. Scores on this scale range from a minimum of 27 to a maximum of 162. Notably, items
within the "lack of regulating learning" and "lack of curiosity" dimensions are scored in reverse
and these sub-dimensions are named as curiosity and regulation for the purposes of this

research.

2.3.3 Educational Philosophy Tendency Scale (EPTS): To determine the tendencies of teacher
candidates towards educational philosophies, the 36-item Educational Philosophy Tendency
Scale developed by Ayta¢ and Uyangor (2020) is used. The scale is in a five-point Likert type,
with items rated from 1 "strongly disagree" to 5 "strongly agree". Cronbach alpha values
according to the analysis results; .89 for the 13-item progressivism, .84 for the 9-item
reconstructionism, .82 for the 7-item essentialism, and .66 for the 7-item perennialism and 0.83
for the overall scale.
2.4 Data Collection and Analysis

The data for this study was collected in early June 2021. Prior to data collection, necessary
permissions were obtained from the developers of the scales utilized in the research.

Subsequently, the data collection process began. Once collected, the data were input and coded
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into the SPSS program, totaling 141 entries, in the relevant statistical software. Descriptive
statistics were employed in determining lifelong learning tendencies and educational
philosophy tendencies of the participants. Following an analysis of extreme values, 25 cases
were identified as outliers and consequently excluded from the research. Moving forward, to
ascertain the appropriateness of the data for the selected data analysis methods, the normal
distribution of the research data was checked. This involved examining kurtosis and skewness
values derived from the employed scales. The skewness coefficient for LLTS was observed to
be -0.449, with a kurtosis coefficient of 0.257. For the sub-dimensions of EPTS, skewness
coefficients ranged from -1,088 to 0,651, and kurtosis coefficients ranged from -0.164 to 1.202
(See Table 2). Given that these skewness and kurtosis values fall between -2 and +2, it is

assumed that the data demonstrate a normal distribution (Byrne, 2010; Hair et al., 2010).

Table 2. Tests of Normality for EPTS and LLTS

Std. Error of Std. Error of
Scales N Skewness Skewness Kurtosis Kurtosis
Perennialism 116 .077 225 -.270 446
Essentialism 116 .651 225 -.164 446
Progressivism 116 -1.088 225 1.202 446
Reconstructionism 116 -.854 225 187 446
LLTS 116 -.449 225 -.257 446

Consequently, parametric tests were considered suitable for the subsequent analyses.
Four statistical procedures, which run on the data collected through the scales, were used in
data analysis:

1. Prospective teachers' lifelong learning tendencies and their educational philosophy
tendencies were analyzed by using descriptive statistics.

2. t-test was used to find out if there is a difference between mean scores of prospective
teachers' lifelong learning tendencies and educational philosophy tendencies.

3. Analysis of variance (ANOVA) was implemented to examine the differences between the
prospective teachers' lifelong learning tendencies and educational philosophy tendencies with
regards to gender, year of study, field of study, the will to pursue postgraduate education, the
willingness to participate in activities such as courses, seminars, symposiums, related to
personal and professional development, following research and articles related to the field and
the beliefs about the suitability for teaching profession. Besides, the homogeneity of group

variances was tested to determine the groups between which there was difference at the end
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of the Analysis of Variance (ANOVA). When group variances were homogenous, Tukey's
Honestly Significant Difference (HSD) which is a post hoc test was used after an ANOVA to
determine which means are significantly different from each other.

4. A Pearson correlation coefficient was performed to find significant correlations between
prospective teachers' lifelong learning tendency and educational philosophy tendency. In the
Pearson correlation analysis, values below .30 were accepted as "low", values between .30-.69

as "moderate", and values above .70 as "high" correlation (Cokluk, et. al, 2014).

3. RESULTS

The following section presents the findings relevant to the research questions,
respectively.
The 1st Research Question
The first research question is "What is the level of prospective teachers' lifelong learning
tendencies?" Prospective teachers' lifelong learning tendencies' mean score was calculated.
The mean score for lifelong learning tendencies for is 3.99 with a moderate level of variability
(standard deviation of 0.56) around this mean (see Table 3). This suggests that, on average,
prospective teachers tend to have a score close to 4 in terms of their lifelong learning
tendencies. The range of scores spans from a minimum of 2.56 to a maximum of 5.00. Based
on the analysis, the level of prospective teachers' lifelong learning tendencies, on average,
seems to be relatively high, as the mean score is close to the maximum possible score (See

Table 3).

Table 3. The Mean and Standard Deviation of LLTS

Scale N Minimum Maximum Mean Sd

LLTS 116 2.56 5.00 399 .56

The 2nd Research Question

The second research question is "Do prospective teachers' lifelong learning tendencies vary
significantly by gender, year of study, field of study, the will to pursue postgraduate
education, the willingness to participate in activities such as courses, seminars, symposiums,
related to personal and professional development, following research and articles related to

the field and the beliefs regarding the suitability for teaching profession?". The mean score for
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lifelong learning scale for female prospective teachers (X = 4.01, sd = 0.54) appeared slightly
higher than that of male prospective teachers (X =3.90, sd = 0.66). However, despite this slight
discrepancy, the statistical analysis using the t-test (t =-0.79, df =114, p = 0.054 assuming equal
variances) did not reveal a significant difference between genders concerning their lifelong
learning tendencies (See Table 4). The analysis revealed that the mean score lifelong learning
tendencies for first-year students (X = 4.01, sd = 0.54) was slightly higher than that of second-
year students (X = 3.52, sd = 0.68). However, the independent samples t-test did not show a
statistically significant difference between the two groups in terms of their lifelong learning
tendencies (t=1.96, df =114, p =0.812 assuming equal variances). The ANOVA test for lifelong
learning tendencies indicated no statistically significant differences between the fields of study

(F=2.186, df =3, p =0.094, See Table 5).

Table 4. The t-test Analysis of Gender and Year of Study Related to LLTS

Std.
Std. Error
Variables N Mean  Deviation = Mean df t p
Gender Male 20 3.90 .66 149 114 -.798 .054
Female 96 4.01 54 .055
Year of  1st Year 111 4.01 .55 052 114 1.964 812
Study 2nd Year 5 3.52 .68 .305

The ANOVA results for lifelong learning tendencies the between-groups comparison revealed
a statistically significant difference regarding willingness to pursue graduate study (F =7.368,

df =2, p=0.001), indicating variations among at least two groups.

Table 5. The ANOVA Results for Lifelong Learning Tendencies

Sum of Mean
Source Squares df Square F Sig.
B
Field of Study etween 1.986 3 662 2186 094
Groups
Within Groups 33.908 112 .303
Willingness to Pu'rsue Between 4141 ) 2070 7 368 001
Graduate Education Groups
Within Groups 31.753 113 281
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Between
The Willingness to Groups 5.001 2 2.501 9.147 .000
Participate in Activities

Within Groups 30.892 113 273
Sultabll.lty of the Teaching Between 713 ’ 357 1145 30
Profession Groups

Within Groups 35.181 113 311
Foll.owmg Research and  Between 5.180 ’ 2500 9.508 000
Articles Related to the Groups
Field

Within Groups 30.714 113 272

Further post hoc tests using Tukey's HSD displayed specific differences between the groups
related to the will to pursue postgraduate education. There is a notable difference between the
prospective teachers who are willing to and not willing to pursue graduate study (X =0.40, p
=(.145), as well as between the prospective teachers who are willing to and who are undecided
about pursuing a graduate study (X = 0.40, p = 0.001), as highlighted by the Tukey HSD. In
terms of lifelong learning tendencies prospective teachers who are willing to pursue graduate
education tend to have higher scores compared to the other groups mentioned. Hence, the

observed differences are in favor of who are willing to pursue graduate education.

Table 6. Post-Hoc Analysis for Will to Pursue Graduate Education

Mean
Will to pursue graduate Difference
study (I-] Std. Error Sig.
Yes No 40 210 145
Undecided 40 110 .001
No Yes -40 210 145
Undecided -.00 220 1.000
Undecided Yes -40 110 .001
No .00 .220 1.000

The ANOVA test performed on scores lifelong learning tendencies across different levels of
the variable the willingness to participate in activities such as courses, seminars, symposiums,
related to personal and professional development, yielded a statistically significant result (F =
9.147, p=0.000; See Table 5). The significant F-value indicates that there are differences among
at least some of the groups. The subsequent multiple comparisons using Tukey's HSD test

revealed specific group differences. The post-hoc test indicates significant mean differences

Year/ Y 2023, Issue/Saye 15, 1-33.



Meltem IPEK ONER
between the prospective teachers who are willing (X = .75, p = 0.016) and unwilling to
participate in activities such as courses, seminars, symposiums, related to personal and
professional development and who are undecided about participating the activities (p =0.003),
and unwilling and undecided groups (p = 0.818) according to Tukey's HSD (See Table 7). While
there is a significant difference between willing and both unwilling and undecided groups in
terms of lifelong learning tendencies scores related participation in activities for personal and
professional development. In summary, the difference in lifelong learning tendencies scores

appears to be in favor of willing prospective teachers.

Table 7. Post-Hoc Analysis for Will to Participate in Activities

Will to participate Mean Difference

in activities (I-)) Std. Error Sig.

Yes No .75 267 .016
Undecided .56 .166 .003

No Yes -75 267 .016
Undecided -18 305 818

Undecided Yes -.56 .166 .003
No 18 .305 818

The analysis concerning beliefs about the suitability of the teaching profession did not reveal
any statistically significant differences between groups (F = 1.145, p = 0.322) (See Table 5). The
ANOVA conducted on LLTS scores showed a significant difference between groups based on
their engagement in following research and articles related to their field (F = 9.528, p < 0.001)
(See Table 5). Subsequent Tukey HSD multiple comparisons highlighted specific differences
among these groups. The mean difference of 0.43 indicated that the prospective teachers
following research and articles related to their field willing group had higher mean scores, and

this difference was statistically significant (p < 0.05) in favor of this group (See Table 8).

Table 8. Post-Hoc Analysis for Following Research and Articles

(I) Following Research Mean Std.

and Articles Difference (I-]) Error Sig.

Yes No 43 .098  .000
Undecided 19 375  .872

No Yes -43 .098  .000
Undecided -24 375 799

Undecided Yes -19 375 872
No 24 375 799
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The 3rd Research Question

The third research question is "What is the level of prospective teachers' tendencies related to
perennialism?" The obtained mean score for perennialism stands at 3.34, signaling a moderate
inclination toward perennialism in educational philosophy among the participants. The
highest standard deviation (ss=0.64) a considerable amount of variability in perennialism

scores (See Table 9).

Table 9. The Mean and the Standard Deviation of Subscales of EPTS

Scale N Minimum Maximum Mean Std. Deviation
Perennialism 116 2,00 5,00 3.34 ,64
Essentialism 116 2,00 3,57 2.53 ,39
Progressivism 116 3,54 5,00 4.69 ,29
Reconstructionism 116 3,22 5,00 4.49 44

The 4th Research Question

The fourth research question addresses prospective teachers' tendencies related to
essentialism. The mean score obtained for essentialism is 2.52, reflecting a moderate level of
essentialist tendencies observed, on average, among the participants. Additionally, the
standard deviation of 0.39 suggests a certain degree of variability in essentialism scores,
indicating some diversity in perspectives among the participants (See Table 9).

The 5th Research Question

The fifth research question is related to prospective teachers' tendencies linked to
progressivism. The average score obtained for progressivism stands at 4.69, signaling a
prevalent inclination toward a high level of progressivism in the teaching philosophy of the
participants. Moreover, the standard deviation of 0.29 implies a relatively limited degree of
variability around the mean, signifying a considerable level of agreement among the
participants regarding their progressivism tendencies (See Table 9).

The 6th Research Question

The sixth research question explores prospective teachers' tendencies toward
reconstructionism. The mean score for reconstructionism is 4.49, highlighting a relatively high
level of reconstructionist tendencies observed, on average, among the participants.
Furthermore, the standard deviation of 0.44 indicates a moderate level of variability around

the mean score (See Table 9).
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The seventh research question is "Do prospective teachers' tendencies related to perennialism

vary significantly by gender, year of study, field of study, the will to pursue postgraduate

education, the willingness to participate in activities such as courses, seminars, symposiums,

related to personal and professional development, following research and articles related to

the field and the beliefs about the suitability of teaching profession?". The perennialism scores

exhibited a distinct pattern among participants based on gender. Female prospective teachers

showed a mean score of 4.71 (sd = .28) while male prospective teachers had a mean score of

4.59 (sd = 3.39). However, upon conducting a t-test assuming equal variances, the difference

observed (t =1.645, df =114, p = 0.103) was not statistically significant (See Table 10).

Table 10. The t-test Analysis for Gender related to the subscales of EPTS

Std. Std. Error
Gender N Mean Deviation Mean
Progressivism Male 20 4.59 338 075
Female 926 4.71 .280 .028
Perennialism Male 20 3.55 .626 .140
Female 96 3.29 .640 .065
Reconstructionism Male 20 4.50 402 .089
Female 96 4.48 .452 .046
Essentialism Male 20 2.54 .336 .075
Female 926 2.52 402 .041

The independent samples t-test results assuming equal variances (t = -0.301, p = 0.764) and

unequal variances (t = -0.161, p = 0.880) indicate that there is no statistically significant

difference between the mean perennialism scores of first- and second-year students (See Table

11).

Table 11. The t-test Analysis for Year of Study related to the subscales of EPTS

Std. Std. Error
Year of Study N Mean Deviation Mean
Progressivism 1st Year 111 4.69 294 .03
2nd Year 5 4.53 217 .10
Perennialism 1st Year 111 3.33 .614 .06
2nd Year 5 3.42 1.228 .55
Reconstructionism 1st Year 111 4.49 436 .04
2nd Year 5 4.28 .569 .26
Essentialism 1st Year 111 2.52 .382 .04
2nd Year 5 2.54 .609 27
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The ANOVA for perennialism did not reveal a statistically significant difference between the
mean scores of the four fields of study (F = 1.947, p = 0.126). In analyses related to the
willingness to pursue postgraduate education perennialism the findings demonstrated no
statistically significant differences between the groups (F =0.180, p =0.836). Perennialism, from
a philosophical perspective, did not reveal significant differences in willingness among its
categorized groups regarding participation in activities related to personal and professional
development (See Table 12). The ANOVA analysis showed no substantial variation between
those classified as willing, unwilling, or undecided within the perennialism group (F=0.154, p
= (0.858). With an F-value of 0.787 and a p-value of 0.458, there is no significant difference
among the groups aligned with perennialism regarding their perceived suitability for the
teaching profession. There was no significant difference observed among groups aligned with
perennialism concerning their tendency to follow research and articles related to the field (F =

0.708, p = 0.495).

Table 12. The ANOVA Results for Perennialism

Sum of Mean
Source Squares df Square F Sig.
Between
Field of Study Groups 2.357 3 786 1.947 126
Within Groups 45.194 112 404
Willingness to Pu.rsue Between 151 ’ 075 180 836
Graduate Education Groups
Within Groups 47.399 113 419
The Willingness to Between
Participate in Groups 129 2 065 154 .858
Activities
Within Groups 47.421 113 420
Sultab.lhty of the ' Between 653 ’ 397 787 458
Teaching Profession Groups
Within Groups 46.897 113 415
Following Research Between
and Articles Related Groups .588 2 294 .708 495
to the Field
Within Groups 46.962 113 416

The 8th Research Question

The eighth research question is "Do prospective teachers' tendencies related to essentialism
vary significantly by gender, year of study, field of study, the will to pursue postgraduate
education, the willingness to participate in activities such as courses, seminars, symposiums,

related to personal and professional development, following research and articles related to
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the field and the beliefs about the suitability of teaching profession?" For Essentialism, the
mean score for males (X =2.54, SD = 0.33) is slightly higher than that for females (X =2.52, SD
= 0.40). Both the t-test assuming equal variances (t = 0.197, p = 0.844) and unequal variances (t
=0.825, - p = 0.019) did not show any statistically significant difference in essentialism scores
between genders (See Table 10). The essentialism mean score for first students (X =2.52, SD =
0.38) appears slightly lower compared to second year students (X =2.54, SD = 0.60). However,
both the t-test assuming equal variances (t =-0.092, p = 0.927) and unequal variances (t = -0.060,
p = 0.955) did not reveal any statistically significant differences between the two groups in
terms of their scores. This suggests that the observed differences in mean scores are not
statistically meaningful (See Table 11). For Essentialism, the ANOVA also showed no
significant difference in mean scores between the fields of study (F = 1.129, p = 0.341). The
essentialism category yielded an F-value of 0.476 with a corresponding p-value of 0.622. The
analysis indicates that there is no statistically significant difference among the groups aligned
with essentialism concerning their willingness to pursue postgraduate education. Moreover,
essentialism exhibited no notable discrepancies in the willingness to take part in personal and
professional development activities among the designated groups. The ANOVA test did not
yield statistically significant differences between those classified as willing, unwilling, or
undecided within the Essentialism group (F= 0.792, p = 0.455). An F-value of 0.300 and a p-
value of 0.741 indicate no statistically significant difference among the groups following
essentialism in terms of perceived suitability for the teaching profession. No statistically
significant difference was found among the groups subscribing to essentialism in terms of their
inclination to follow research and articles related to the field (F = 0.804, p = 0.450) (See Table
13).

Table 13. The ANOVA Analysis for Essentialism

Sum of Mean
Source Squares  df Square F Sig.
Field of Study Between Groups 516 3 172 1.129 341
Within Groups 17.052 112 152
Willingness to Pu.rsue Between Groups 147 5 o073 476 60
Graduate Education
Within Groups 17421 113 154
W111.1n.gness. to o Between Groups 43 » 121 790 455
Participate in Activities
Within Groups 17.325 113 153
Suitability of the Between Groups 093 ’ 046 300 741

Teaching Profession
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Within Groups 17.475 113 155
Following Research and ~ Between Groups
Articles Related to the 247 2 123 804 450
Field

Within Groups 17.321 113 153

The 9th Research Question

The ninth research question is "Do prospective teachers' tendencies related to progressivism
vary significantly by gender, year of study, field of study, the will to pursue postgraduate
education, the willingness to participate in activities such as courses, seminars, symposiums,
related to personal and professional development, following research and articles related to
the field and the beliefs about the suitability of teaching profession?". For progressivism males
(X'=4.58, SD = 0.33) showed a slightly lower mean score compared to females (X =4.71, SD =
0.27). However, the t-tests assuming equal variances (t = -1.758, p = 0.081) and unequal
variances (t =-1.550, p = 0.125) did not indicate a significant difference in progressivism scores
between genders (See Table 10). For progressivism, the mean score for first year students (X =
4.69, SD = 0.29) appears slightly higher compared to second year students (X =4.53, SD =0.21).
However, both the t-test assuming equal variances (t = 1.203, p = 0.232) and unequal variances
(t=1.588, p =0.177) did not demonstrate a statistically significant difference between the two
groups in terms of their progressivism (See Table 11). The ANOVA revealed a statistically
significant difference in mean scores for Progressivism among the fields of study (F = 4.569, p
=0.005).

Table 14. The ANOVA Results for Progressivism

Sum of Mean
Source Squares df Square F Sig.
Field of Study Between Groups 1.076 3 359 4.569 .005
Within Groups 8.794 112 .079
Willingness to Pu.rsue Between Groups 544 ’ 270 3005 041
Graduate Education
Within Groups 9.326 113 .083
Wﬂhn.gr}e'ss to Participate  Between Groups 1.029 ’ 515 6578 002
in Activities
Within Groups 8.841 113 .078
Sultab.lhty of the . Between Groups 405 » 002 2417 094
Teaching Profession
Within Groups 9.465 113 .084
Following Researchand =~ Between Groups
Articles Related to the .095 2 048 .550 579
Field
Within Groups 9.775 113 .087
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According to the Tukey HSD post-hoc test, significant differences were observed within this
study when comparing ELT and GC (p = 0.009) as well as GC and ELT (p = 0.009). The mean
difference of 0.19 units between ELT and GC groups indicates a favoring towards the GC
group. This suggests that, within this field of study, attributes or qualities associated with the
GC group surpassed those of the ELT group. Simultaneously, an equivalent significant
difference favoring the ELT group by 0.19 units implies that elements linked with ELT

exhibited superior characteristics compared to the GC group.

Table 15. Post-Hoc Analysis Results Regarding Field of Study

(I) Field of Mean Difference Std.

Study 1-]) Error Sig.

ELT EMT .10 115 841
SET =11 .074 454
GC -19 .060 .009

EMT ELT -.10 115 841
SET -.20 122 339
GC -.29 114 .059

SET ELT A1 .074 454
EMT .20 122 339
GC -.09 073 .651

GC ELT 197 .060 .009
EMT .29 114 .059
SET .09 073 651

The analysis focusing on the willingness to pursue postgraduate education from a
progressivist standpoint revealed a statistically significant difference among the groups
(willing, unwilling, and undecided), denoted by an F-value of 3.295 and a p-value of 0.041 (See
Table 14).

The post-hoc analysis exploring the willingness to pursue graduate study, comparisons were
made among respondents who answered 'Yes', 'No', and 'Undecided'. Notably, no significant
differences were found between those who responded 'Yes' and 'No', implying similar levels
of inclination towards further studies (Mean Difference = 0.00, p = 1.000). However, a
significant distinction emerged between 'Yes' and 'Undecided’, revealing that individuals who
were 'Undecided’ exhibited a notably higher inclination towards pursuing graduate studies
(Mean Difference = 0.15, p = 0.034). Conversely, no substantial difference was observed
between 'No' and 'Undecided’, indicating a comparable level of uncertainty regarding

pursuing graduate studies (Mean Difference = -0.15, p = 0.420). In summary, while no
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significant contrast was detected between 'Yes' and 'No', a significant difference highlighted
that individuals who were 'Undecided' showed a stronger inclination towards pursuing
graduate studies compared to those who firmly responded 'Yes', whereas 'No' and 'Undecided’

groups shared a similar level of uncertainty about further studies (See Table 16).

Table 16. Post-Hoc Analysis Regarding Will to Pursue Graduate Study

Mean
Difference Std.

(I) Will to GS (I-)) Error Sig.
Yes No .00 114 1.000

Undecided ,15 .059 .034
No Yes -.00 114 1.000

Undecided 15 119 420
Undecided Yes -, 15 .059 .034

No -15 119 420

With an F-value of 6.578 and a p-value of 0.002, there is a statistically significant difference
among the groups associated with Progressivism concerning their willingness to participate
in activities such as courses, seminars, symposiums, related to personal and professional
development. Post hoc comparisons reveal a significant difference between willing and
undecided groups and unwilling and undecided groups, favoring the willingness among
those aligned with Progressivism. The F-value of 2.417 and a p-value of 0.094 suggest no
significant difference among the groups associated with Progressivism concerning their
perceived suitability for the teaching profession, though the p-value is close to the significance
threshold. The groups aligned with progressivism also did not display any significant
difference in their interest in following research and articles related to the field (F = 0.550, p =

0.579).

The 10th Research Question

The tenth research question is "Do prospective teachers' tendencies related to
reconstructionism vary significantly by gender, year of study, field of study, the will to pursue
postgraduate education, the willingness to participate in activities such as courses, seminars,
symposiums, related to personal and professional development, following research and
articles related to the field and the beliefs about the suitability of teaching profession?".
Regarding reconstructionism, males (X = 4.50, SD = 0.400) and females (X = 4.48, SD = 0.45)

demonstrated a negligible variance in mean scores. Both the t-test assuming equal variances (t
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= 0.168, p = 0.867) and unequal variances (t = 0.858, p = 0.018) did not show any statistically
significant difference in reconstructionism scores between genders (See Table 10). The
Reconstructionism mean score for first students (X = 4.49, SD = 0.43) appears slightly higher
than that of second students (X = 4.28, SD = 0.56). Nevertheless, neither the t-test assuming
equal variances (t = 1.042, p = 0.300) nor the one assuming unequal variances (t = 0.458, p =
0.210) indicated a significant difference between the two groups in terms of their
reconstructionism scores (See Table 11). The ANOVA for reconstructionism did not indicate a
significant difference in mean scores among the fields of study (F = 0.794, p = 0.499). The
analysis under the perspective of reconstructionism demonstrates a statistically significant
difference among the groups in terms of their willingness to pursue postgraduate education

with an F-value of 3.953 and a p-value of 0.022.

Table 17. The ANOVA Results for Reconstructionism

Sum of Mean
Source Squares df Square F Sig.
Field of Study Between Groups 469 3 156 794 499
Within Groups 22.027 112 197
Willingness to Pu.rsue Between Groups 1471 5 736 3953 022
Graduate Education
Within Groups 21.024 113 186
W111'1n.gness. to o Between Groups 638 5 319 1.649 197
Participate in Activities
Within Groups 21.858 113 193
Sultab.lhty of the ' Between Groups 679 5 340 1.759 177
Teaching Profession
Within Groups 21.816 113 193
Following Research Between Groups
and Articles Related to .087 2 043 219 .804
the Field
Within Groups 22.409 113 198

In the examination of perspectives on Reconstructionism, participants were categorized based
on their responses, specifically 'Yes', 'No', and 'Undecided'. Post-hoc analysis revealed no
statistically significant difference in views between those who answered 'Yes' and 'No', with a
mean difference of 0.14 (p = 0.679). However, a significant distinction emerged when
comparing 'Yes' and 'Undecided’, indicating that individuals who were 'Undecided' had a
more positive inclination towards Reconstructionism, as reflected by the mean difference of
0.25 (p = 0.017). Conversely, no significant difference was observed between 'No' and

‘Undecided’, signifying that individuals who were 'Undecided' shared a similar perspective
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with those who firmly responded 'No' (mean difference =-0.11, p = 0.828). In summary, while
no significant contrast existed between those who firmly supported or rejected
Reconstructionism, a noteworthy difference emerged, underscoring a more favorable

inclination among those who were 'Undecided’ compared to both "Yes' and 'No' respondents

(See, Table 18).

Table 18. Post-Hoc Analysis Regarding Will to Pursue Graduate Study

Mean
Difference Std.

Reconstructionism (I-) Error Sig.
Yes No 14 171 .679
Undecided ,25 .089 .017

No Yes -14 171 .679
Undecided A1 179 .828

Undecided Yes -25" .089 .017

No -11 179 .828

There were no significant differences found between the unwilling group and either the
willing or undecided groups. The F-value of 1.649 and a p-value of 0.197 suggest no significant
difference among the groups aligned with Reconstructionism regarding their inclination
toward the willingness to participate in activities such as courses, seminars, symposiums,
related to personal and professional development. With an F-value of 1.759 and a p-value of
0.177, there is no significant difference among the groups aligned with reconstructionism
regarding their perceived suitability for the teaching profession. No significant variance was
found among groups related to reconstructionism concerning their inclination to follow

research and articles related to the field (F = 0.219, p = 0.804).

The 11th Research Question

The eleventh research question is "Is there a statistically significant relationship between
prospective teachers' lifelong learning tendencies and educational philosophy tendencies
regarding perennialism, essentialism, progressivism, and reconstructionism? The Pearson
correlation coefficient was calculated to determine the relationship between prospective
teachers' lifelong learning tendencies mean score and their educational philosophy tendencies
mean score. The correlation analysis highlights various meaningful relationships among the
examined variables. Perennialism shows a significant and positive correlation with

essentialism (r = 0.547**), indicating a strong relationship between these two educational
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philosophy dimensions. However, there are no statistically significant correlations
perennialism with progressivism (r = 0.137), reconstructionism (r = 0.170), lifelong learning
tendencies (r = 0.047), motivation (r = 0.054), perseverance (r = 0.098), curiosity (r =-0.021), and
regulation (r = 0.022). Similarly, essentialism shows insignificant correlations with
progressivism (r = -0.044), reconstructionism (r = 0.005), lifelong learning tendencies (r = -
0.024), motivation (r = 0.013), perseverance (r = 0.028), curiosity (r =-0.130), and regulation (r =
0.051). Progressivism, on the other hand, reveals significant correlations with
reconstructionism (r = 0.588**), lifelong learning tendencies (r = 0.406**), motivation (r =
0.356**), perseverance (r = 0.337**), and curiosity (r = 0.367**). Furthermore, reconstructionism
demonstrates significant correlations with lifelong learning tendencies (r = 0.424**), motivation
(r = 0.371**), perseverance (r = 0.387**), and curiosity (r = 0.337**). Lastly, lifelong learning
tendencies shows significant correlations with motivation (r = 0.859*), perseverance (r =
0.876*), curiosity (r = 0.875**), and regulation (r = 0.616**), underscoring the interconnected
nature of lifelong learning with motivational factors, perseverance, and curiosity. These
correlations provide insights into the relationships among different dimensions of educational

philosophy and various aspects of lifelong learning tendencies.

Table 19. The Correlation Matrix for LLTS and EPTS

2 2 = kel = = S =
rs) ) o0 g = %0 S I
= 9 = — e o %
= & R~ O & & 3
Motivation Pearson
. 1
Correlation
Sig. (2-tailed)
Perseverance Pearson ' 767" 1
Correlation
Sig. (2-tailed) .000
Regulation Pearson' 3797 319" 1
Correlation
Sig. (2-tailed) .000 .000
.. P
Curiosity earson. 606" 641" 556 1
Correlation
Sig. (2-tailed) .000 .000 .000
LLTS P
earson 859" 876" 616" 875 1
Correlation
Sig. (2-tailed) .000 .000 .000 .000
Progressivism Pearson. 3567 337% 249°  367° 406" 1
Correlation

Sig. (2-tailed) .000 .000 .007 .000 .000
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Reconstructionism Pearson 3717 387% 290" 337 424" 588" 1

Correlation

Sig. (2-tailed)  .000 000 .002 .000 .000 .000
Essentialism Pearson 013 028 051 -130 -024 -044 .005 1

Correlation

Sig. (2-tailed) 889 768 584 163 .798 .637 .960

Perennialism Pearson 054 098 022 -021 047 137 170 547"
Correlation

Sig. (2-tailed) 568 293 812 .820 .613 .143 .068  .000
**_Correlation is significant at the 0.01 level (2-tailed).

4. CONCLUSION

This study examined the lifelong learning tendencies and their educational philosophy
tendencies of prospective teachers. What is discovered is that most of these soon-to-be
educators have a strong appetite for lifelong learning. They firmly believe in the value of
continual personal and professional growth. These findings reveal a genuine enthusiasm
among aspiring educators for lifelong learning. They are eager to acquire new knowledge and
adjust to changes in teaching methods. This keenness suggests they are ready to explore fresh
approaches, potentially leading to more innovative teaching practices. Overall, it is evident
that these future educators are dedicated to broadening their knowledge. This not only
supports their personal development but also suggests a positive influence on the field of
education. Similar to Coskun-Diker and Demirel (2010) and Cam and Ustiin's (2016) findings,
this research supports the notion that teachers exhibit a strong inclination towards lifelong
learning. This perspective is reinforced by Cetin and Cetin (2017), who consider lifelong
learning a vital aspect of teacher candidates' lives. Additionally, our study is consistent with
Celebi, Ozdemir, and Eligin's (2014) observation of teachers holding a positive view of lifelong
learning. In summary, our findings, like the cited studies, suggest that teachers, including
prospective ones, generally maintain a positive and enthusiastic attitude toward embracing
lifelong learning.

The study investigated how prospective teachers' interest in lifelong learning varied
concerning gender, academic year, postgraduate education plans, participation in
developmental activities, research engagement in their field, and beliefs about teaching
suitability. slight differences were noticed between genders and academic years in lifelong
learning scores, these variances did not reach statistical significance, indicating that gender or
academic progression might not heavily influence tendencies toward lifelong learning.

However, notable patterns emerged concerning postgraduate education and developmental
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activities. It is found that individuals aspiring for further education exhibited higher lifelong
learning scores, echoing the connections highlighted in Atacanli (2007) and Ayaz and Unal
(2016). Similarly, active participation in developmental activities correlated positively with a
stronger inclination for lifelong learning, consistent with the research of Cam and Ustiin
(2016), Gokyer et al. (2018), Oral and Yazar (2015), Woodward et al. (2018), Saritepeci and Orak
(2019). Furthermore, engaging in research in their field significantly impacted future teachers'
tendencies toward lifelong learning. However, beliefs about teaching suitability showed a
weak correlation, implying a disconnect between perceived suitability for teaching and the
inclination for lifelong learning.

It is clear from the findings of this research that the prospective teachers in this study
exhibit a moderate inclination toward perennialism, indicating a balanced perspective on
traditional educational values. Essentialism tendencies are also moderate, reflecting a diverse
range of beliefs within this philosophy. Interestingly, there is a prevalent and high level of
alignment with progressivism, suggesting a strong consensus among participants on
progressive educational principles. Similarly, reconstructionism tendencies are notably high
on average, indicating a collective inclination towards innovative and transformative
educational ideas. The variability in essentialism scores and the limited variability in
progressivism scores may suggest a more uniform agreement on progressive principles
compared to essentialist ones. Within the academic literature, perennialism and essentialism
philosophies are commonly categorized as “traditional,” while progressivism and
reconstructionism philosophies are often designated as "contemporary" educational
philosophies, as outlined by Cevizci (2014), Duman and Ulubey (2008) and Gutek (2006).

The analysis indicates that perennialism tendencies among prospective teachers remain
consistent and unaffected by gender, academic year, chosen field of study, willingness for
further education, participation in developmental activities, suitability perceptions for
teaching, or inclination towards academic research in the educational field. Though various
research studies have approached and examined educational philosophical orientations
through different scales and methodologies, their findings often converge on a common theme
regarding the hierarchy of dispositions toward educational philosophies. Studies involving
preservice teachers (Alkin-Sahin et al., 2014; Duman &Ulubey, 2008) consistently indicate that
contemporary educational philosophies such as progressivism and reconstructionism tend to
be more deeply internalized, whereas essentialism and perennialism are typically perceived
as less internalized among these cohorts.
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While progressivism did not significantly differ based on gender or academic year, it
displayed variations among fields of study. Moreover, those aligned with progressivism
showed a greater interest in postgraduate education and professional development activities,
suggesting a certain alignment between Progressivism tendencies and aspirations for
continued education and growth. Reconstructionism tendencies among prospective teachers
do not exhibit significant variations based on gender, academic year, or field of study.
However, reconstructionism is linked to the willingness to pursue postgraduate education,
favoring those inclined towards reconstructionism, particularly those who are willing
compared to the undecided group. Nonetheless, reconstructionism has no significant influence
on other aspects like engagement in personal and professional development activities,
suitability perception for the teaching profession, or inclination towards following research
and articles related to the field of study. It is seen that these results are consistent with the
theoretical structure (Cevizci, 2014; Gutek, 2006;) regarding the relationship between teaching-
learning approaches and the philosophies on which they are based. The findings are also
supported within the relevant literature (Altinkurt, Yilmaz & Oguz, 2012; Aybeké&Aslan, 2017;
Duman & Ulubey, 2008; Sahan & Terzi, 2015).

The investigation into the correlation between prospective teachers' educational
philosophy tendencies and their lifelong learning inclinations revealed both meaningful and
inconsequential associations. While perennialism demonstrated a significant and positive
correlation with essentialism, indicating a strong interrelation between these educational
philosophy dimensions, other dimensions such as progressivism, reconstructionism, and
certain aspects of lifelong learning tendencies showed statistically insignificant correlations.
The observed significant correlations between certain educational philosophy dimensions
(like progressivism and reconstructionism) and aspects of lifelong learning tendencies
(motivation, perseverance, and curiosity) imply an alignment between these ideologies and
attributes fostering ongoing learning readiness and determination among prospective
teachers. Moreover, the correlations of lifelong learning tendencies with motivational factors,
perseverance, curiosity, and regulation underscore the intrinsic interdependence of these
lifelong learning attributes with crucial motivational and regulatory factors, indicating their
integral role in a teacher's desire for continual learning. Conversely, the statistically
insignificant correlations between essentialism and various dimensions, including
progressivism, reconstructionism, and specific aspects of lifelong learning tendencies, suggest
a lack of association or dependency between these constructs. This absence of strong
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correlations implies that certain educational beliefs might not significantly influence facets of
a teacher's inclination towards lifelong learning, emphasizing their relative independence
from these specific ideologies. While certain educational philosophies exhibited associations
with aspects of lifelong learning tendencies, the absence of significant correlations in other
instances describes varying relationships between different educational ideologies and
elements of lifelong learning among prospective teachers (Sonmez, 2008). These correlations
and their significance or insignificance reveal the relationships between various dimensions of
educational philosophy and aspects of lifelong learning tendencies among prospective
teachers. They hint at how certain ideologies may align or not align with specific attributes of
ongoing learning readiness, determination, and curiosity within the teaching domain. In this
study, it was found that the lifelong learning tendencies of prospective teachers had a positive
correlation with all its sub-dimensions. These findings resonate with similar research

conducted by Tarhan (2015) among university students.

5. IMPLICATIONS

Education stands as a dynamic field, constantly evolving in response to societal changes
and pedagogical advancements. The study examining the relationship between prospective
teachers' educational philosophies and their tendencies toward lifelong learning yields
valuable insights into fostering continuous growth among educators. From the conclusions
drawn, several implications emerge, shaping the direction for educational institutions and
policymakers.

Firstly, the study underscores the significance of postgraduate education in nurturing a
culture of lifelong learning among aspiring educators. There exists a significant correlation
between a desire for ongoing learning and the inclination toward further education.
Consequently, institutions are encouraged to facilitate avenues for postgraduate studies and
continuous professional development, thereby fostering a more informed and adaptable cadre
of educators.

Scholarship programs encourage this pursuit, aligning educational aspirations with
lifelong learning objectives. Furthermore, active participation in developmental activities
emerges as a pivotal factor influencing heightened lifelong learning tendencies.
Extracurricular engagements, workshops, seminars, and practical experiences offer fertile

ground for cultivating continuous learning. Educational institutions are prompted to integrate
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such activities within their curriculum, promoting a culture that values hands-on experiences
and continuous skill development.

The study also underscores the influential role of research engagement in shaping
educators' lifelong learning attitudes. Encouraging and facilitating research-oriented learning
experiences or mentorship programs can significantly enhance teachers' propensity for
ongoing learning. Institutions may consider allocating resources and support to cultivate a
research-oriented mindset among aspiring educators, enriching their understanding, and
stimulating their pursuit of knowledge. Moreover, the landscape of educational philosophies
among prospective teachers demands recognition and understanding. Institutions and teacher
training programs should accommodate this diversity by creating an environment that
respects and embraces various educational ideologies. By acknowledging and catering to
diverse beliefs within these philosophies, educational institutions can foster an inclusive and
supportive environment conducive to the growth of educators.

The correlations observed between specific educational philosophies—such as
progressivism and reconstructionism —and lifelong learning attributes shed light on potential
alignments. This insight can inform the development of teaching methodologies and
professional development programs, aligning them more effectively with certain
philosophical orientations. Intrinsic motivational factors, including perseverance, curiosity,
and self-regulation, stand out as pivotal attributes correlated with lifelong learning tendencies.
Fostering these traits early in teacher training programs becomes imperative to instill a natural
drive for continual learning among future educators.

It is crucial to acknowledge that certain educational beliefs might exhibit limited influence
on specific facets of lifelong learning. This emphasizes the need to avoid imposing singular
ideologies and instead create an environment that allows educators to choose and evolve their
philosophies based on experiences and preferences. The moderate inclinations toward
traditional educational values, such as perennialism and essentialism, suggest the importance
of integrating these perspectives with innovative, progressive teaching methods. Institutions
are encouraged to strike a balance between traditional approaches and contemporary
pedagogies, ensuring a comprehensive educational experience for future educators.

Recognizing variability in educational philosophies—where essentialism scores exhibit
variability while progressivism scores demonstrate uniformity —guides tailored interventions.
Institutions can explore methods to bridge gaps between different philosophies or facilitate
platforms for discussions that embrace this diversity. In conclusion, the implications drawn
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from the study underscore the imperative for educational institutions and policymakers to
craft interventions that cater to diverse educational philosophies while fostering a culture of
continual learning among prospective teachers. By understanding the correlations between
educational philosophies and lifelong learning attributes, institutions can shape teacher
training programs and initiatives that cultivate a more adaptable, informed, and growth-

oriented educators.
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Oz

Bu aragtirmada kekemeligi olan ve olmayan yetiskin bireylerin psikolojik dayanikliliklari iizerinde
duygu diizenleme glicliigiiniin yordayici etkisi incelenmistir. Kekemeligi olan ve olmayan yetiskin
bireylerin psikolojik dayanikliliklar: kiyaslanarak, sosyodemografik 6zelliklerin psikolojik dayaniklilik
tizerindeki etkisi incelenmis ve kekemeligi olan 6rneklem grubunun belli 6zellikleri tespit edilmistir.
Aragtirmanin katilimcilarini, 83 kekemeligi olan 139 kekemeligi olmayan toplam 222 yetiskin
olusturmaktadir. Olgiim araci olarak Kisisel Bilgi Formu, Duygu Diizenleme Giigliigii Olgegi (DDGO)
ve Yetiskinler Icin Psikolojik Dayaniklilik Olgegi (YPDO) kullamilmustir.  Arastirma sonucunda,
kekemeligi olan yetigkinlerle kekemeligi olmayan yetiskinler arasinda psikolojik dayaniklilik toplam
puanlar1 arasinda istatistiksel agidan anlamli bir fark oldugu tespit edilmistir. Kekemeligi olan
yetiskinlerin psikolojik dayanikliliklar1 daha diisiik bulunmustur. Bunun yani sira, duygu diizenleme
giicliigii ile psikolojik dayaruklilik arasinda negatif yonde giiclii bir iligkinin oldugu tespit edilmis ve
kekemeligi olan ve olmayan bireylerde duygu diizenleme giicliigiiniin, psikolojik dayarmiklilig1 anlaml
sekilde yordadig1 goriilmiistiir. Bu arastirma, elde edilen sonuglar dogrultusunda duygu diizenlemenin
psikolojik dayaruklilik iizerinde ne kadar kritik bir rol oynadigimi gostermektedir. Bu bulgular,
kekemeligi olan bireylerin kekemelik deneyimini sekillendirmek veya kontrol altina almak, ayrica bu
bireylerin yasam kalitesini artirmak i¢in daha etkili terapotik yaklasimlarin gelistirilmesinde 6nemli bir
yol gosterici olabilecegi diistiniilmektedir.

Anahtar Kelimeler: Kekemelik, duygu diizenleme, psikolojik dayaniklilik, yetiskinler.
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The Effect of Emotional Regulation Difficulty on the Psychological Resilience of Stuttering

and non-Stuttering Adults

ABSTRACT

This study investigates the predictive impact of challenges in emotional regulation on the psychological
resilience of adults who stutter compared to those who do not. Sociodemographic factors' influence on
psychological resilience was analyzed by examining the groups of stuttering and non-stuttering adults.
The sample group with stuttering had unique characteristics that were identified. The study comprised
222 participants, including 83 adults with stuttering and 139 adults without stuttering. The
measurement tools used in the research were the Personal Information Form, the Difficulty in Emotion
Regulation Scale (DERS), and The Resilience Scale for Adults (RSA). The study revealed a significant
disparity in total psychological resilience scores between adults with and without stuttering, with those
with stuttering exhibiting lower psychological resilience. Additionally, a strong inverse correlation was
identified between emotional regulation difficulty and psychological resilience. Emotional regulation
difficulty was shown to be a significant predictor of psychological resilience in both stuttering and non-
stuttering individuals. Based on the obtained results, this research highlights the paramount importance
of emotional regulation in shaping psychological resilience. These findings imply that developing more
effective therapeutic approaches to shape or manage the stuttering experience of individuals may
ultimately lead to an enhanced quality of life.

Keywords: Stuttering, emotional regulation, resilience, adults.
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1. GIRiS

Kekemelik, konusmanin yiiksek siklikta ve/veya siirede akiciigmin olagan disi
bozulmasidir. Bu bozulmalar genellikle ses, seslerin uzamasi, hece veya tek heceli s6zciik tekrar1
ya da hava akimindaki bloklar seklinde goriilebilir (Guitar, 2013). Ruhsal Bozukluklarin Tanisal
ve Istatistiksel El Kitab1 5e gore (DSM-5), norogelisimsel bozukluklar icinde tanimlanan
kekemeligin “kisinin yas: ve dil becerileri agisindan uygun olmayan, zamanla ge¢meyen asagidakilerden
birinin (ya da daha cogunun) sik stk ve belirgin bir bigimde ortaya ¢ikmasi ile belirli, konusmanin
akiciliginda ve zamanlama oOriintiisiinde bozukluklar; ses ya da hece yinelemeleri, iinsiiz ve iinlii ses
uzatmalari, kirtk sozciikler (6rn. Sozciigiin icinde ara verme), sesli ya da sessiz duraklama, dolambagli
konusma (sorunlu sozciikleri kullanmamak igin yerine baska sozciik kullanma), sozciikleri biiyiik bir
gerginlikle ¢ikarma, tek heceli tam sizciik yinelemeleri” (6rn. “ben-ben-ben- ben onu goriiyorum.)
seklinde goriildiigt belirtilmektedir. Bu bozuklugun, konusmayla dair kaygiya sebep oldugu
veya etkin iletisimde ve toplumsal katilimda, okul veya is basarisinda, kisithliklara neden
oldugu vurgulanmakta ve belirtilerin erken gelisim evresinde basladig1 One stiriilmektedir
(Amerikan Psikiyatri Birligi, 2013).

Kekemeligi olan insanlar, giinliik ihtiyaclarini ifade etmek icin bile giin iginde yasadiklar:
zorluklarin yani sira kekemelikten kaynaklanan duygusal, bilissel ve davranigsal sorunlarla da
bas etmeleri ve bunlar1 yonetmeleri gerekmektedir. Kekeleyen yetiskinler igin kekemelik
deneyimi psikososyal ya da davranigsal olarak yonetilmesi ¢ok zor ve kalic1 veya kronik bir
yasam durumu olarak goriilmektedir (Plexico, Erath, Shores ve Burrus, 2019).

Kekemeligi olan g¢ocuklarin kendilerini yasitlariyla karsilastirarak konusmalarinda yanhs
giden bir seyler olduguna dair bir inang gelistirdigi ve iletisim gerektiren konularda kendilerini
basarisiz gormelerine neden olarak duygusal problemler yasadiklar1 belirtilmektedir (Kayhan
Aktiirk ve Unsal, 2019). Karrass, Walden, Conture, Graham, Arnold, Hartfield ve Schwenk
(2006) da okul oncesi ¢ocuklarla yaptig1 arastirmaya gore kekemeligi olan ¢ocuklarin kekemeligi
olmayan c¢ocuklara gore, daha yiiksek duygusal tepkisellie sahip olduklari, duygularini
diizenlemede giigliik yasadiklari, daha az dikkatlerini diizenleyebildikleri ortaya ¢ikmistir. Bu
farklilik zamanla azalmazsa ya da tedavi ile hafifletilmezse kekemeligin sikliginin, siiresinin ve
siddetinin artacagi vurgulanmistir. Ayrica, siddetli kekemeligi olanlarin hafif seviyede
kekemeligi olanlara veya akici konusan bireylere gore sosyal iletisimdeki durumluk kaygisinin
daha yiiksek oldugu ortaya ¢ikmistir. Bunun sebebi ise, siirekli takilacagini diisiinme ve gesitli
yonetemlerle bu gercegi saklamaya calisma gibi gabayla iligskilendirilmektedir (Silverman, 2003).
Kekemeligi olan kisilerin, stres altinda konusmalarindaki akiciigin daha da azaldig:
belirtilmektedir. Telefonda ya da baskalar1 6niinde konusma gibi durumlardan kagindiklarini
iletilmektedir. Ozellikle telefonda konusmanin en ¢ok korktuklar: an oldugu belirtmektedirler.
Isimlerini sdylemede giigliik yasadiklarinda heceleme, bagka isim sdyleme ya da kartvizit
kullanma gibi yollara basvurduklari, kendilerini korkutan, takilacaklarini diistindiikleri
sOzctikleri hizlica tarayarak, onlar1 sdylemekten kagindiklar1 gozlenmektedir (Schwartz, 1990).
Ayn1 zamanda kekemelik, kisi-gevre iligkisinin siirekli olarak degistigi ve genellikle kekeme

olan bireyin stres etkeninin ne zaman ve nasil kendini gosterecegini tam olarak tahmin
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edemedigi, ongoriilemeyen ve degisken bir stres kaynagi oldugundan bu ongoriilemezligin
bircok kekeme olan bireyin kacinma gibi uyumsuz stratejiyi birincil bir bas etme yolu olarak
kullanmasinin nedenlerinden biri olarak gordiigii ve bu kaginma stresten aninda kurtulma
sagladig1 aktarilmaktadir (Plexico ve ark. 2019). Ayrica kekemelerin kekemelikte ikincil
davraniglar dedigimiz kaslarii sikma ya da kelimeleri ¢ikarabilmek igin gesitli uyumsuz basa
¢ikma davramislar1 benimseyebildikleri, dolayisiyla kaginmanin ve miicadelenin kekemelik
siddetini artirdig1 ortaya konmaktadir (Freud ve Amir, 2020).

Kekeleyen bireylerin konusma diizeyinde zorluklarla yiizlesirken duygusal diizeyde de
zorluklar yasadig: ifade edilmektedir. Kekemelik yasayan kisiler, kekemelikleriyle sebebiyle
siirekli kaygi ve utang gibi duygularin yam sira, damgalanma gibi psikososyal stres de
yasamaktadirlar (Boyle, 2015). Blood, Blood, Tellis ve Gabel (2001) kekemeligi olan ergenlerin,
olmayanlara gore iletisim becerilerini oldugundan daha diisiik algiladiklar1 ve daha fazla
iletisim kaygis1 veya stresi yasadiklarini ortaya koymuslardir. Biitin bu bulgular
degerlendirildiginde  kekemeligi olan bireylerin duygularini diizenlemekte zorlandiklar:
sonucuna varilabilir. Duygu diizenleme kisaca, duygularin fark edilmesini, duygularin kabul
edilmesini, olumsuz bir duygu yasandiginda kontrol edilebilmesini ve amaca uygun
davranabilmeyi kapsayan bir yap1 olarak acgiklanmaktadir (Gratz ve Roemer, 2004).

Uluslararas: literatiire bakildiginda  kekemelik ve duygu diizenlemeyi birlikte ele alan
model olarak Kekemeligin letisimsel ve Duygusal Modeli kalitim-gevre etkisinin dil ve konusmanin
planlamasi ve stirdiiriilmesinde duygu diizenlemesinin ve duygusal tepkiselligin kekemelik
tablosunu etkiledigi diistiniilmektedir. Yani yiiksek diizeyde yogun duygusal uyarim yasama
yatkinlig1 olan ve duygusal diizenlemesi diisiik olan ¢ocuklarin konusmalarindaki bozulmalara
daha fazla tepki verdigi ve bu durumun da diger faktorlerin etkilesimiyle konusmadaki akicilig
etkileyebildigi belirtilmektedir (Conture, Walden, Arnold, Graham, Hartfield ve Karrass, 2006).
Psikolojik dayamikliligin ise stresle basa etmede ya da sikintiya neden olan kosullardan da
etkilenmede 6nemli oldugu vurgulanmaktadir (Lee, Nam, Kim, Lee ve Lee, 2013). Ayrica
psikolojik dayaniklilik basa ¢ikma stratejilerini etkiliyor gibi goriiniirken, daha etkili basa ¢itkma
becerilerinin kullanilmas: daha yiiksek dayaniklilifa yol agiyor gibi goriinmektedir. Olumsuz
bir duruma olumlu bir sekilde bakabilmenin, stres ve diger olumsuzluklar karsisinda veya
zorluklarda bile olumlu duygulara kapilmanin psikolojik dayaniklilikla ilgili oldugu
diistintilmektedir (Bonanno, 2004; Connor ve Davidson, 2003; Connor, 2006). Psikolojik
dayanikliligi kavramsal olarak daha detayl agiklamak gerekirse, Latince “resilire” kokiinden
tiireyen “resilience” sozciigiiniin “esneklik, zorluklar1 yenme giicii, ¢cabuk iyilesme giicii,” olarak
sozliik anlami bulunmaktadir. Alan yazinda bu sozctigiin; psikolojik saglamlik, psikolojik
dayaniklilik, yilmazlik, kendini toparlama giicii olarak kullanildig1 goriilmektedir (Akar, 2018;
Basim ve Cetin, 2011; Karairmak, 2010). Genel olarak, bu cercevede bir tehdit, travma, ailesel
veya iliskisel sorunlar, kronik ya da ciddi saglik sorunlari, psikolojik problemler, isyeri ve
maddi sorunlar gibi onemli stres durumlarma karsi psikolojik dayaniklilik kisinin uyum
saglama, kendini toparlayabilme ya da bas etme siireci olarak goriilmektedir (Basim ve Cetin,

2011; Dogan ve Yavuz, 2020).
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Dayaniklilik, basa ¢ikma siirecinin altinda yatan 6nemli bir kavramdir ve farkhi zorluklar
veya engelleri olan kisilerin "gercek" durumlari ile yasam kalitelerine iligkin algilar1 arasinda bir
diizenleyici gorevi gorebilir (Freud ve Amir, 2020). Plexico ve ark. (2019) kekeme olan diisiik
psikolojik dayanikliliga sahip insanlarin yasamda daha diisiik memnuniyete sahip olduklarini,
psikolojik dayanmikliigin yasamdan yiiksek doyum elde etmek igin koruyucu bir faktor
oldugunu, kekeme olan bireylerin kendini kabul etmelerinde psikolojik dayanikliigin araci
oldugunu ortaya koymuslardir.

Olumlu duygu yasantilari, zaman icginde canliligin bir gostergesi olarak iyi olma halinin
gelismesini saglayarak zihinsel, fiziksel, sosyal psikolojik kaynaklar olarak psikolojik
dayaniklilik ve yasam doyumunun 6nemli yordayicilarilarindan biridir (Dogan ve Yavuz, 2020).
Yiiksek psikolojik dayaniklilik seviyesinde olan kekeme olan bireylerin yasami tizerindeki
kontrol hissinin artmasiyla ve daha yararl sosyal destek aglarina ve yiiksek sosyal islevsellige
sahip olabildikleri belirtilmektedir (Boyle, 2015).

Freud ve Amir (2020) 30 kekemeligi olan birey tizerinde yiiriittiikleri arastirmada
bireylerin psikolojik dayaniklilik diizeyleri ile kekemeligin agik belirtileri olarak belirtilen
kekemelik siddeti ve ikincil belirtilerin arasindaki iliskiyi incelenmis ve istatistiksel agidan
anlamli bir iliskinin olmadig1 belirlenmistir. Diger arastirma ise, kekemeligi olan 200 yetiskin
tizerinde yapilan bir baska calismada, yiiksek dayaniklilik iyi genel saglik durumu, yiiksek 6z
yeterlilik, sosyal destek alma, iyi sosyal islevsellik ve canlilik ile iliskilendirilmistir (Craig,
Blumgart and Tran, 2010). Humeniuk ve Tarkowski (2019) ise kekemeligi olan bireylerin,
duygusal olarak uyarict durumlarda daha fazla heyecan gosterdiklerini, duygusal olarak daha
az dayanikli olduklarmni ve kendileri tizerinde daha diisitk kontrol sahibi olduklarim
belirtmiglerdir. Literatiirdeki arastirmalar incelendiginde, kekemeligi olan bireylerin psikolojik
dayaniklilik tizerinde kisith sayida ¢alisma vardir ve ayrica duygu diizenleme ile psikolojik
dayaniklilik arasindaki yordayici iliskiyi dogrudan degerlendiren alanyazinda bir ¢alismayla
karsilasilmamistir. Genel popiilasyonda da duygu diizenleme ile psikolojik dayaniklilik
arasindaki iliskiyi degerlendiren literatiirde az sayida arastirmayla karsilasilmistir. Ornegin,
orneklemi depresyona sahip bireylerden olusan bilissel duygu diizenleme stratejilerinin
dayaniklilik {izerine etkisini arastiran bir ¢alismada ise planlama, yeniden odaklanma, olumlu
yeniden degerlendirme ve daha az ruminasyon gibi bilissel duygu diizenleme stratejilerinin
depresyon ve anksiyete bozuklugu olan hastalarda dayanikliiga katkida bulundugunu
gostermistir (Min, Yu, Lee ve Chae, 2013). Yiiksel, Saruhan ve Kegeci'nin (2021) yaptiklar
arastirmada kisileraras1 duygu diizenlemenin alt boyutlarindan yalnizca sakinlestirme alt
boyutunun psikolojik dayaniklilig1 yordadig: ortaya konmustur. Bu bulgu, bireyler arasindaki
psikolojik dayanikliik farkliliklarinin anlasilmasinda, bu farkliliklarin yorumlanmasinda ve
etkili miidahalelerin tasarlanmasinda kisileraras1 duygu diizenleme seviyelerinin 6nemli bir
belirleyici olabilecegini 6ne siirmektedir.

Universite dgrencilerinin dayanikliligi ve duygu diizenleme stratejileri arasindaki iligki
tizerinde 6z saygmin diizenleyici etkisini arastiran bir ¢alismada sonuglar, duygu diizenleyici

stratejilerinden olan biligsel yeniden degerlendirmenin 6z saygi mekanizmasi1 araciliiyla
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dayaniklilik tizerinde dogrudan ve dolayl olarak olumlu bir etkisi bulunmusken, disavurumcu
bastirmanin 6z saygi mekanizmasi araciligiyla dayaniklilik tizerinde dolayli olarak olumsuz bir
etkisinin var oldugu sonucuna ulagilmistir (Mouatsou ve Koutra, 2021). Psikolojik dayaniklilig:
anlamanin, Ozellikle kaygi, depresyon ve stres tepkileri gibi yaygin zihinsel ve ruhsal
bozukluklar1 6nlemek ve/veya tedavi etmek i¢in miidahaleler gelistirmenin bir yolu olarak
onemli oldugu belirtilmektedir (Connor ve Zhang, 2006).

Kekemelik deneyimi yasayan bireylerde, duygu diizenleme becerilerinin psikolojik
dayaniklilik tizerindeki etkisinin kekemelik deneyimini yOonetme ve psikolojik dayaniklilig
artirma konusundaki ¢alismalara ilham kaynag: olabilecegi ve bu alandaki literatiire 6nemli

katkilar yapabilecegi diistiniilmektedir.

2. YONTEM

2.1. Orneklem

Bu calismanin 6rneklemini, 18-74 yas araliginda yas ortalamasi 31,91+8,41 olan 135 kadin
(%60,8) ve 87 erkek (%39,2) olusturmaktadir. Ozel bir tan grubuyla calisildigindan ve alan
yazinda kekemelikle ilgili yapilan pek ¢ok g¢alismanin 70 kisinin altinda oldugu goriilmiis
(Freud ve Amir, 2020; Plexico, 2019) ve arastirmanin 6rneklem grubu kekemeligi olan 83 (DSM-5
kriterlerine gore tani almis), 139 kekemeligi olmayan katilimci olmak tizere toplam 222 kisiden
olugmaktadir. Ilgili 6rneklem grubundaki kekeme olan bireylere Kekemeler Dernegi'ne iiye
olan, arastirmaya goniillii olarak katilmak isteyen kisiler ve dil ve konusma terapisti bulunan
baz: illerdeki (istanbul, [zmir, Ankara, Bursa) kurumlarla iletisime gegilerek kolay ornekleme
yoluyla ulagilmigtir. Olgekler internet iizerinden googleforms dlgek formu olusturularak e-posta
ve gevrimigi iletisim yoluyla iletilmistir. Arsatirma katilan biitiin katilimcilardan goniillii onam
formu alinmugtir. Arastirmaya okudugunu anlama kendini degerlendirme, anketler iizerinde
isaretleme yapabilme gibi arastirmanin temel gerekliliklerini yerine getirmeye engel norolojik
rahatsizlig1 olan ya da okur yazarlig1 olmayan kisiler dahil edilmemistir.

2.2.Veri Toplama Araglar1
Kisisel Bilgi Formu

Katilimcilarin yas, cinsiyet, medeni durum, egitim diizeyi, calisma durumu, gelir diizeyi,
kronik bir hastalik durumu ve psikiyatrik tanm1 alma gibi bilgilerinin istendigi sosyodemografik
degiskenlerin yani sira kekemeligi olan grubun cevaplamasinin istendigi agik ve kapali uglu
sorulardan olusan bilgi edinme formu kullanilmistir.

Duygu Diizenleme Giicliigii Olcegi (DDGO)

Gratz ve Roemer (2004) tarafindan gelistirilen, Tiirkgeye Ruganci ve Gengdz (2010)
tarafindan uyarlanan dlgek, duygu diizenleme giigliiklerini 6lgmeyi amaglamaktadir. Olgek 36
madde ve 6 alt boyuttan olugmaktadir. Bu alt boyutlardan farkindalik alt boyutu, duygusal
tepkilere iliskin farkindaligin olmamasini ifade eder. Agiklik alt boyutu, ise duygusal tepkilerin
anlasilmamasini ifade eder. Kabul Etmeme alt boyutu ise duygusal tepkilerin kabul
edilmemesini ifade eder. Stratejiler alt boyutu ise kisilerin etkili olarak algiladigi duygu

diizenleme stratejilerine ne kadar erigebildigini olger. Diirtii alt boyutu ise olumsuz duygular
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deneyimlerken diirtiilerin kontroliinde zorluk yasamay: ifade eder. Amaglar alt boyutu ise,
olumsuz duygular deneyimlerken amag¢ odakli davranisa yonelmede giigliik yasamay: ifade
eder. Olgek, 5'i Likert tipi bir puanlama sistemine gdre degerlendirilir (1=Hemen hemen hig,
2=Bazen, 3=Yaklasik yar1 yariya, 4=Cogu zaman, 5=Hemen hemen her zaman). Duygu
diizenleme giiliigii yasayan bireylerin puanlari yiiksek olacaktir. Olgegin i¢ tutarlilik katsayist
(Cronbach Alfa) 0.94 olarak hesaplanmistir, bu da lgegin igsel giivenilirligini gosterir. Olcegin
alt boyutlarinin i¢ tutarlilik katsayilar ise 0.75 ile 0.90 arasinda degismektedir, yani alt boyutlar
da givenilir Ol¢limler saglamaktadir. Test-tekrar test giivenirlik katsayis1i 0.83 olarak
hesaplanmistir, yani 6lgek zaman iginde de giivenilir sonuglar verebilmektedir. Alt boyutlar igin
ise test-tekrar test edilebilirlik katsayilar1 0.60 ile 0.85 arasinda degismektedir. Bu degerler,
Ol¢timiin istikrarli bir sekilde tekrarlanabilir oldugunu gostermektedir (Rugancit ve Gengoz,
2010).

Bu arastirmada kullanilan 0lgegin giivenirlilik analizi gergeklestirildiginde Duygu
Diizenleme Giigliigii Olgegi (DDGO) genel toplam igin Cronbach Alfa giivenirlik katsayist .95
olarak hesaplanmuistir. DDGO'niin 6 faktorlii yapisina gore ‘Farkindalik’, “Agiklik’, ‘Diirti’,
‘Kabul Etmeme’, ‘Stratejiler’, ‘Amaglar’ alt boyutlarinin Cronbach Alfa i¢ tutarlilik katsayilar1 .73

ile .90 arasinda degismektedir.

Yetigkinler i¢in Psikolojik Dayaniklilik Olgegi (YPDO)

Friborg ve ark. (2003) tarafindan gelistirilen, Olgegin Tiirkge gecerlilik ve giivenirlik
calismast Basim ve Cetin tarafindan (2011) yapilan Yetiskinler igin Psikolojik Dayaniklilik
Olgeginin faktdr analizi sonucunda, orijinal dlgekle benzer ‘Gelecek algist’, ‘Kendilik algist’,
“Yapisal stil’, ‘Sosyal yeterlilik’, ‘Sosyal kaynaklar’ ve ‘Aile uyumu’ boyutlarin igeren 6 faktorlii
yapt dogrulanmistir. Olgegin toplam Cronbach Alfa giivenirlik katsayisi .86 olarak
hesaplanmistir. Olgegin alt boyutlarinin i¢ tutarlilik katsayilarinin .66 ile .81 arasinda ve test-
tekrar test gilivenilirliklerinin ise .68 ile .81 arasinda degistigi bulunmustur. Puanlar arttikca
psikolojik dayaniklili§in artmasi isteniyorsa, cevap kutucuklarinin soldan saga dogru 12345
olarak degerlendirilmesi gerekmektedir. Bu goriis dikkate alindiginda 6lcekteki madde 1-3-4-8-
11-12-13-14-15-16-23-25-27-31-33 ters sorulardir (Basim ve Cetin, 2011).

Bu arastirmada kullanilan 6lgegin giivenirlilik analizi gergeklestirildiginde Yetiskinler igin
Psikolojik Dayaniklilik Olgegi genel toplam icin Cronbach Alfa giivenirlik katsayisi .89 olarak
hesaplanmustir. Yetigkinler igin Psikolojik Dayaniklilik Olgeginin 6 faktdrlii yapisma gore
‘Kendilik algist’, ‘Gelecek algisi’, “Yapisal stil’, ‘Sosyal yeterlilik’, ‘Aile uyumu’ ve ‘Sosyal
kaynaklar’ alt boyutlarinin Cronbach Alfa i¢ tutarhilik katsayilar1 .57 ile .78 arasinda
degismektedir.

2.3.Islem

Ilk olarak, etik kurul dosyasi olusturulup FMV Isik Universitesi'ne bagvuru yapilmistir. Etik
onayimn verilmesinin ardindan (Tarih: 06.05.2021), kronik kekemeligi olan 6rneklem grubuna
Kekemeler Dernegi ile goriisiiliip derneginde onayindan gegilerek dlgme araclari dernege iiye

olan kisilere gonderilerek aragtirmaya katilmaya goniillii olan katilimcilara Bilgilendirilmis
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Goniillii Onam Formu da iletilerek onaylari alinmistir. Onay alindiktan sonra katilimcilara;
Kisisel Bilgi Formu, Duygu Diizenleme Giicliigii Olgegi (DDGO), Yetiskinler Icin Psikolojik
Dayanmiklilik Olgegi (YPDO) uygulanmistir. Katilimcilara, aragtirma ile ilgili herhangi bir sorulart
olmasi halinde iletisime gegebileceklerinin bilgilendirmesi yapilmistir.

2.4.Veri Analizi

Bu arastirma, kekemeligi olan ve olmayan yetigskin bireylerle yiritiilmistir (n=222).
Kekemeligi olan ve olmayan yetiskin bireylerin duygu diizenleme diizeylerinin psikolojik
dayanikliklar1 {izerindeki yordayic etkisinin incelendigi arastirmada, orneklem grubuna ait
sosyodemografik 6zelliklere ve arastirmaci tarafindan gelistirilen arastirma sorularinin betimsel
sonugclarina da yer verilmistir.

Kronik kekemeligi olan yetiskin bireylerin YPDO toplam puanlarinin kekemeligi olmayan
gruptan farklilagip farklilasmadigma bakilabilmesi icin Bagimsiz Orneklemler T-Testi
yapilmistir. Ayn1 zamanda sosyodemografik degiskenlerin de YPDO bakimindan fark olup
olmadigini degerlendirmek iizere Bagimsiz Orneklemler T-testi ve Tek Yonlii Varyans Analizi
(ANOVA) uygulanmis, farkin hangi gruplar arasinda oldugunu belirlemek amaciyla
varyanslarin homojenligi saglanmadig1 icin “Scheffe” teknigi yerine “Tamhane’s T2” teknigi
uygulanmistir.

Adimsal Coklu Dogrusal Regresyon Analizi igin ise Oncelikle katilimcilarin 6z
bildirimlerine dayanarak “kronik kekemelik var” ve “kronik kekemelik yok” olmak {izere iki
kategorili nominal bir degisken olarak Olciilen Kekemelik tani durumu kukla (dummy)
degiskene donistiirtilmiistiir (Kekemelik var=0, Kekemelik yok=1). Bu dogrultuda, kronik
kekemelik olup olmama durumu, Duygu Diizenleme Giigliigii Olgegi ile dlciillen duygu
diizenleme diizeyleri bir arada yordayicy; Yetiskinlerde Psikolojik Dayarniklilik Olgegi ile Slgiilen
psikolojik dayanikliik puanlarmin yordanan oldugu Adimsal Coklu Dogrusal Regresyon
Analizi yliriitiilmiistiir. Regresyon analizini gerceklestirmek amaciyla analizin 6n kosullar1 da
(normal dagilim, yordayict ve yordanan degiskenler arasinda anlamli korelasyon kosulu,
degiskenler arasi iliskinin dogrusal olup olmadigin tespiti, yordayic1 degiskenler arasinda ¢oklu
dogrusallik tespiti) saglanmigtir. Tiim analizler SPSS v20.0 programiyla gerceklestirilmistir.

Anlamlilik diizeyi p< .05 olarak kabul edilmistir.

3. BULGULAR

3.1. Aragtirmanin Orneklemine Dair Bulgular

Aragtirmanin Orneklemi 18-74 yaslar1 arasinda yas ortalamasi 31,91+8,41 olmak {izere 83
(%37,4) kekemeligi olan, 139 (%62,6) kekemeligi olmayan olmak tizere toplam 222 kisidir.
Orneklemin 1351 (%60,8) kadm, 87’si (%39,2) erkektir. Orneklemin egitim diizeylerine
baktigimizda 12 kisi (%5,4) ilkokul ve ortaokul mezunu, 44 kisi (% 19,8) lise, 118 kisi (%53,2) On
lisans-Lisans, 48 kisi (%21,6) yiiksek lisans ve {istii diizeye sahiptir. Ayrica 100 kisi (%45) medeni
durum olarak evli, 122 kisi ise (%55) bekardar.

Ayrica arastirmaci tarafindan gelistirilen kekemelige 6zgii olusturulan sorulara yanitlar

aranarak katilimcilarin kekemelige dair ozelliklerine iliskin ozelliklere de yer verilmistir.
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Kekemeligin baglama yas1 soruldugunda genel olarak 6érneklemden 71 kisinin (%85,5) 3-6 yaslar1
arasinda basladigi, 9 kisinin (%10,8) 7-12 yaslarinda basladig1 ve 3 kisinin (%3,6) ise 13 yas ve
tistiinde basladig1 6grenilmistir. Kekemeligi baglatan stres etkeni veya travmayla karsilasma
durumlar soruldugunda orneklem grubundan 30 kisiden (%36,1) “Evet” cevabini verdigi, 13
kisinin (%15,7) “Hay1r” cevabini verdigi, 40 kisinin ise (%48,2) “Bilmiyorum” cevabini verdigi
goriilmektedir. Kekemeligin genetik agidan degerlendirmek igin ailede kekeme olan baska
bireylerin varligr soruldugunda 40 kisinin (%48,2) “var” cevabimi verdigi, 43 kisinin (%51,8)
“yok” cevabini verdigi goriilmektedir. Katihlmcilarin kekemeligin sebebini neye bagladiklar:
soruldugunda 35 kisi (%42,2) beynin calismasindaki farkliliklarla ilgili oldugunu diistindtigiinii
aktarmistir. 28 kisi (%33,7) psikolojik ve duygusal problemlerle iligkili bulmus, 6 kisi (%7,2)
nefes kontroliiyle iliskilendirmis, 11 kisi (%13,3) cevab1 bilemedigini, 3 kisinin (%3,6) ise
seceneklerin hepsinin olabilecegini belirtmistir. Orneklemdeki kekemeligi olan kisilerden kendi
kekemelik sikliklarini ve siddetlerini degerlendirmeleri istenmistir. 8 kisi (%9,7) kekemeligin
siklig1 ve siddetini az olarak degerlendirirken, 64 kisi (77,1) orta, 11 kisi (%13,2) yogun olarak
degerlendirmistir. Kronik kekemeligi olan kisilere ayrica dil ve konusma terapisi alip almama
durumlar1 sorulmus 64 kisi (%77,1) ‘evet’ yamitim1 verirken, 19 kisi (%22,9) ‘hayir’ yanitini
vermistir. Bu 64 kisiden konusma terapisinin etkinligini 22 kisi (%26,5) hi¢ faydali bulmamigken,
23 kisi (%27,7) orta seviyede, 19 kisi (%22,9) yliksek seviyede fayda gordiigiinii belirtmistir.

3.2. Arastirmanin Degiskenlerine Dair Bulgular

Tablo 1'de goriildiigii gibi arastirmaya katilan kekemeligi olan yetigkinler ile kekemeligi
olmayan yetigkinler arasinda YPDO toplam puanlari arasindaki fark istatistiksel agidan anlamli
bulunmustur (t(220)=-4,81; p<.05). Kekemeligi olan yetigkinlerin (Ort=114,01; ss=19,61) YPDO
toplam puanlarinin, kekemeligi olmayan yetiskinlere gore (Ort=126,10; ss=17,16) anlamh
diizeyde daha diisiik oldugu ortaya gikmistir. Bu sonuca gore, kekemeligi olan bireylerin
kekemeligi olmayan bireylerden psikolojik dayanikliliklar: daha diisiiktiir.
Tablo 1’de goriildiigii gibi cinsiyet degiskenine gore kadinlarm (Ort=123,3; ss=18,9) YPDO
toplam puanlarinin, erkeklere gore (Ort=118,8; ss=18,8) anlaml diizeyde daha yiiksek oldugu
ortaya ¢tkmugtir. Fakat yapilan analiz sonucunda cinsiyet degiskenine gére YPDO toplam
puanlar1 arasindaki fark istatistiksel olarak anlamli bulunmamaistir (t(220)=1,70; p>.05).
Tablo 1'de goriildiigii gibi arastirmaya katilan tiim 6rneklemin medeni durum degiskenine gore
YPDO toplam puanlar1 arasindaki fark, istatistiksel olarak anlamli bulunmustur (t(220)=2,93;
p<.05). Evli olan yetiskinlerin (Ort=125,6; ss=16,9) YPDO toplam puanlari, bekar olanlara gore
(Ort=118,2; ss=20,0) anlaml1 diizeyde daha yiiksektir. Bu sonuca gore evli bireylerin psikolojik
dayanikliliklar1 bekar bireylere gore daha yiiksektir.

Tablo 1’de goriildiigi gibi arastirmaya katilan yetiskin bireylerin ¢alisma durumuna gore
psikolojik dayanikliik Olgegi toplam puanlari arasindaki fark, istatistiksel olarak anlaml
bulunmustur (t(220)=2,76; p<.05). Calisan bireylerin (Ort=124,1; ss=17,4) YPDO toplam puanlari,
calismayan bireylerin (Ort= 116,9; ss=20,8) YPDO toplam puanindan anlamli diizeyde daha
yliksektir. Bu sonuca gore calisan bireylerin psikolojik dayanikliliklar1 ¢alismayan bireylere

gore daha yiiksektir.
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Ayrica Tablo 1’de goriildiigii gibi arastirmaya katilan yetiskin bireylerin psikiyatrik psikolojik
rahatsizhk durumu olup olmama durumuna goére YPDO toplam puanlari arasindaki fark
istatistiksel ~olarak anlamli  bulunmustur  (t(220)=-5,27; p<.05). Bu sonuca gore
psikiyatrik/psikolojik rahatsizligi olmayan bireylerin (Ort=124,4; ss=17,3) YPDO toplam
puanlarinin, psikiyatrik/psikolojik rahatsizligi olan bireylere gore (Ort=105,2; ss=20,0) anlamlh
diizeyde yiiksek oldugu goriilmiistiir. Bu sonuca gore psikiyatrik/psikolojik rahatsizligi olan

bireylerin psikolojik dayanikliliklar1 daha diistiktiir.

Tablo 1. Baz1 Degiskenler ile YPDO Toplam Puanlarma Ait Bagimsiz Orneklem T-Testi

Sonuglar1 (n=222)

Degisken N Ort. Ss. Sd t p

Kekemelik Tan1 Durumu

Var 83 114,01 19,61 220 -4,81  ,000%*

Yok 139 126,10 17,16

Cinsiyet

Kadin 135 123,3 18,9 1,70 ,001
220

Erkek 87  118,8 18,8

Medeni Durum

Evli 100 125,6 16,9 220

Bekar 122 1182 20,0 2,93 ,004*

Calisma Durumu

Calisiyor 142 124,1 17,4 220 2,76 ,006*

Calismiyor 80  116,9 20,8

Kronik Hastalik Durumu

Var 24 1186 191 290 -796 427

Yok 198 1219 19,0

Psikiyatrik Psikolojik Rahatsizlik

Var 33 1052 20,0 290 -5,27  ,000**

Yok 189 124,4 17,3

Daha Once Psikolojik Terapi Destegi

Evet 95  120,8 19,7 20 -489  ,625

Hayir 127 1221 18,4

*p<.05; **p<.001, Ort: Aritmetik Ortalama, Ss: Standart Sapma

Tablo 2'de goriildiigii gibi arastirmaya katilan kekemeligi olan bireylerin YPDO toplam
puanlarinin bireylerin egitim diizeyleri degiskenine gore istatiksel olarak anlamli bir farklilik
gostermistir (F(3,79)=2,85; p<0,05). Bu farkliliklarin hangi gruplar arasinda oldugunu test etmek
i¢in varyanslarin homojenligi saglanmadigi igin “Scheffe” teknigi yerine “Tamhane’s T2” teknigi
uygulanmistir.  Yapilan analizlerin sonucunda farklilik; ilkokul/ortaokul mezunu grubunda
olan bireyler ile 6n lisans/lisans grubunda bulunan bireyler arasinda (I-Jramhanes12:-17,66—p: ,027-
.05) ve ilkokul/ortaokul mezunu grubunda olan bireyler ile yiiksek lisans ve tistii grupta
bulunan bireyler arasindadir (I-Jramhanesr2:-24,35-p: ,007-.05). Bu sonuca gore; ilkokul/ortaokul
mezunu grupta olan bireylerin YPDO toplam puanlari, 6n lisans/lisans ve yiiksek lisans/iistii

mezunu grubunda olan bireylere gore anlamh diizeyde daha diisiiktiir.
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Tablo 2. Baz1 Degiskenler ile Psikolojik Dayaniklilik Olgegi Toplam Puanlarina Ait Tek Yonlii

Varyans Analizi Sonuglar1 (n=83)

Degiskenler N Ort. Ss F p
Yas
18-25 38 113,7 21,4
26-33 27 118,7 15,8
1,94 ,129
34-40 15 104,5 18,6
41 yas iistii 3 1223 21,3
Egitim Diizeyi
[lkokul-Ortaokul 7 981 19,6
Lise 26 111,2 19,7
. 2,85 ,042*
On lisans-Lisans 36 1158 18,4
Yiiksek Lisans ve Ustii 14 1225 187
Gelir Diizeyi
Diistik 21 106,6 20,1
Orta 52 1153 17,7 2,60 ,080
Yiiksek 10 1224 24,5

Kekemeligin Siklig1 ve Siddeti

Az 8§ 1160 16,7
Orta 64 1149 185 ,838  ,436
Yogun 11 1069 26,9

*p<.05; Ort: Aritmetik Ortalama, Ss: Standart Sapma

Kekemeligi olan ve olmayan yetigkin bireylerin duygu diizenleme diizeylerinin psikolojik
dayanikliklar1 tizerindeki yordayic etkisinin incelenmesinin amaglandig arastirmada; kronik
kekemelik olup olmama durumu, Duygu Diizenleme Giicliigii Olcegi ile olciilen duygu
diizenleme diizeyleri bir arada yordayicy; Yetiskinlerde Psikolojik Dayaniklilik Olgegi ile
Olciilen psikolojik dayanikliblk puanlarmin yordanan oldugu anlamli derecede yordayip
yordamadig1 sorgulanmistir. Bu amagla ilk olarak yordanan degiskenin normal dagilip
dagiimadigi Kolmogorov-Smirnov Tek Orneklem Normal Dagilim Testi (p<.001) ve ayni
zamanda Basiklik (Kurtosis) ve Carpiklik (Skewness) degerleri ile smnanmistir (Psikolojik
Dayaniklilik Olgegi icin Basiklik=.03, SE:.32,5; Carpiklik=-,498, SE=.163). Basiklik ve carpiklik
degerleri beklenen sinirlarda oldugundan verilerin normal dagildig1 kabul edilmistir. Daha
sonra amaca yonelik olarak Adimsal (Stepwise) Coklu Dogrusal Regresyon Analizi
yuriitiilmesi planlanmistir. Regresyon analizine girmeden once her bir yordayicinin yordanan
degisken ile olan iligkilerinin anlaml ve en az .20 giiciinde olup olmadigini degerlendirmek
amaciyla uygulanan Pearson Korelasyon Testi, Psikolojik Dayaruiklilik Olgegi ile dlgiilen
psikolojik dayariklilik diizeyleri ile tiim yordayicillarin anlamli iliski gosterdigini ortaya

koymustur (Tablo 3).
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Tablo 3. Regresyon denklemine sokulacak degiskenler arasindaki Pearson korelasyon

katsayilar1 (n=222)

Degiskenler 1 2 3
1. YPDO! -

2.DDGO? -.673* -

3. Kekemeliktanidurumu? .309* -.335% -

1YPDO: Yetiskinler igin Psikolojik Dayaniklilik Olgegi. 2DDGO: Duygu Diizenleme Giigliigii Olgegi.

3Kekemeliktanidurumu: 0-kekemelik var, 1-kekemelik yok. *p<.001

Regresyon analizine ge¢meden Once incelenen dogrusallik iliski analizine gore ise tiim
yordayicilarin yordanan degisken olan Psikolojik Dayaniklilik ile dogrusal iligki gosterdikleri
tespit edilmistir (Kekemelik tan1 durumu icin Z=0, Duygu Diizenleme i¢in Z=0; p’ler>.05). Yine
yordayicilar arasinda ¢oklu dogrusal iliski olmadigi da gozlemlenmistir (Kekemelik tani
durumu igin Tolerance=1.000, VIF=1.000; Duygu Diizenleme igin Tolerance=.887, VIF=1.127).
Tim bu sonuglar, ilgili yordayicilarla regresyon analizi yapilabilecegine dair kanit
olusturmustur.

Kekemelik tani durumunun ve Duygu diizenleme giigliigliniin arastirmanin bagiml
degiskeni olan yetiskinlerde psikolojik dayaniklilig1 yordama giiciiniin belirlenmesi amaciyla
yapilan Adimsal (Stepwise) Coklu Dogrusal Regresyon Analizinde, Ilk olarak Kekemelik tan
durumu puani igin (B=.309, R?=.095, F,221=23.168, p<.001) analize alinmis ve varyansin yaklasik
% 10'nu tek basmna acikladig1 bulunmustur. Tkinci asamada Duygu Diizenleme toplam puani
(B=-.642, R?=.456, F(219=148.455, p<.001) analize alinmis ve varyansin yaklasik % 46’siu
acikladig1 gdzlenmistir. 1lgili regresyon analiz sonuglar1 Tablo 4’de 6zetlenmistir. Tablo 4" de
gortuldiugii gibi; “Duygu Diizenleme Giicliigii” degiskeni bireylerin psikolojik dayanikliliginin

anlamli bir yordayicisi oldugu goriilmektedir.

Tablo 4. Yordanan degiskenin YPDO! puanlari oldugu Adimsal Coklu Dogrusal Regresyon

Analizi Sonuglar:

Model AR? B S.E. Beta t
1.Sabit - 114,01 1,988 - 57,336*
Kekemeliktanidurum?3 .091 12,09 2,513 .309 4,813*
2. Sabit - 161,836 4,216 - 38,387*
Kekemeliktanidurum3 3,66 2,064 .093 1,774
DDGO? 456 -,504 .041 -.642 -12,184*

*p<.01. 'YPDO: Yetigkinler icin Psikolojik Dayaniklilik Olgegi; 2DDGO: Duygu Diizenleme Giigliigii

Olgegi; *Kekemeliktanidurum: 0-kekemelik var, 1-kekemelik yok.

Sonug olarak sirasi ile; kekemelik tani durumu (kekemeligin olmamasi) kontrol
edildiginde, duygu diizenleme gilicliigliniin yetiskinlerde psikolojik dayanikliligin anlaml
yordayicist oldugu sonucuna ulasilmistir. Yani, bireylerin duygu diizenleme becerileri ne

kadar iyi ise, psikolojik dayarmikliliklar1 da o kadar yiiksek olma egilimindedir. Bu sonug,
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duygusal diizenlemenin psikolojik dayaniklilik tizerinde onemli bir etkiye sahip oldugunu
gostermektedir. Bu sonuglar arastirmamizin teorik temellenmesi ve hipotezleriyle uyumludur.
Elde edilen sonuglar, literatiirdeki diger ¢alismalarla karsilastirildiginda onemli bir tutarlilik

gostermektedir.

4. TARTISMA ve SONUC

Bu aragtirmanin temel amaci kekemeligi olan ve olmayan yetigkin bireylerin psikolojik
dayanikhiliklar: {izerinde duygu diizenleme giicliigliniin yordayic etkisinin incelenmesidir.
Kekemeligi olan ve olmayan yetiskin bireylerde cinsiyet, yas, egitim durumu, medeni durum,
gelir diizeyi, kronik hastalik olup olmama gibi sosyodemografik Ozelliklerin yani sira
aragtirmaci tarafindan kekemelik 6zelliklerini tanimlamaya yonelik sorulan sorular tizerinden
analizler yapilarak kekemelige dair belli 6zellikler belirlenmistir. Bu amaclar dogrultusunda
18-74 yas araliginda yas ortalamasi 31,91+8,41 olmak tiizere 83 kekemeligi olan ve 139
kekemeligi olmayan toplam 222 katilimciya ulagilmistir.

Aragtirmanin birinci amaglarindan biri olan, kekemeligi olan yetigkinler ile kekemeligi
olmayan yetiskinler arasinda Yetigkinler icin Psikolojik Dayaniklilik Olgegi (YPDO) toplam
puanlar1 arasindaki fark istatistiksel agidan anlamli bulunmus ve kekemeligi olan bireylerin
kekemeligi olmayan bireylerden psikolojik dayanikliliklarmin daha diisiik oldugu tespit
edilmistir. Alanyazinda yetigkin grubunda dogrudan bu arastirma sonucunu destekleyen ya
da karsit olan baska bir goriis bulunmamaktadir. Fakat Freud ve Amir (2020) yilinda
yaptiklar1 arastirmada kekemelik deneyiminin gizli ve agik Ozellikleri ile dayaniklilik
arasindaki iliskiyi incelemislerdir. Psikolojik dayaniklilik ile kekemeligin gizli ozellikleri
arasindaki iligskiyi incelemek igin yapilan analizler, dayanikliligin, bireyin objektif ("gercek")
durumu ile bireyin durumuyla ilgili subjektif deneyimi (yani yorumu) arasinda bir koruyucu
tampon olarak hizmet ettigini gostermistir. Yiiksek dayanikliliga sahip kisilerin, diisiik
dayanikliliga sahip kisilere gore kekemelik yiikiinii daha basarili bir sekilde yonetme
yetenegine sahip oldugu ve daha olumlu bir yasam kalitesine sahip oldugu gozlenmistir. Bu
arastirma sonuglarinin birbirlerini destekler nitelik oldugu diistintilmektedir.

Aragtirmada, yetiskinlerin psikolojik dayaniklilik puanlarinin cinsiyet agisindan anlaml
fark gosterip gostermedigi incelendiginde; arastirmaya katilan yetiskinlerin dayaniklilik
puanlar1 arasinda cinsiyet degiskenine gore anlamli bir farkliligin olmadigl sonucuna
ulasilmistir. Bu aragtirma sonucunu paralel olarak psikolojik dayanikliligin cinsiyet agisindan
farklilasmadigini gosteren birgok arastirma bulunmaktadir (Bozkurt ve Levent, 2021; Ugar,
2020; Sarikaya, 2019; Bektas, 2018; Yagmur ve Tiirkmen, 2017; Karatas, 2016). (jrnegin Onemli
calismalardan biri ise, Ar1 ve Carkit (2020) tarafindan cinsiyet agisindan psikolojik dayaniklilig:
incelemeyi amaglayan bir meta-analiz yontemidir. Tiirkiye'de 2019 yilina kadar yapilmis
Tiirkiye Yiiksekogretim Kurulu Ulusal Tez Merkezi'nde bulunan yiiksek lisans tezleri, bu
amag dogrultusunda incelenmistir. Cinsiyete gore psikolojik dayaniklili1 inceleyen ve gerekli
istatistiksel bilgileri iceren 57 yiiksek lisans tezine ulasilmistir. Bu meta-analiz ¢alismasmin
orneklemi toplamda 26,193 katilimciyr icermekte olup, bunlarin %55,71'i kadin (14,593) ve
%44,28'1 erkektir (11,600). Calismanin sonucu, psikolojik dayaniklilik ile cinsiyet degiskeni
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arasinda istatistiksel olarak anlamsiz bir etki biiytikliigii ortaya koymustur. Bu, incelenen
tezlerde kadin ve erkeklerin dayaniklilik seviyelerinin esit oldugunu gostermistir (Ar1 ve
Carkat, 2020).

Aragtirmaya katilan tiim &rneklemin medeni durum degiskenine gore YPDO toplam
puanlari arasindaki fark istatistiksel olarak anlamli bulunmustur. Evli olan yetigkinlerin YPDO
toplam puanlari, bekar olanlara gore daha yiiksektir. Bu sonuca gore, evli bireylerin psikolojik
dayanikliliklar1 bekar bireylere gore daha yiiksektir. Arastirma verilerine paralel olarak (Ernas,
2017) yilinda yapti§1 arastirmada evli bireylerin psikolojik dayaniklilik diizeylerinin, bekar
bireylerin psikolojik dayamiklilik diizeylerinden yiiksek oldugu bulunmustur. Bu bulguya
karsit olarak, medeni durum ile psikolojik dayaniklilik arasinda anlaml bir iliski olmadigini
tespit eden calismalar da mevcuttur (Bozkurt ve Levent, 2021; Sezgin, 2012; Yilmazer, 2017).

Arastirmaya katilan yetiskin bireylerin ¢alisma durumuna gore psikolojik dayaniklilik
Olcegi toplam puanlar1 arasindaki fark istatistiksel olarak anlamli bulunmustur. Calisan
bireylerin YPDO toplam puanlari, calismayan bireylerin YPDO toplam puanindan daha
yliksektir. Bu sonuca gore calisan bireylerin psikolojik dayanikliliklar1 ¢alismayan bireylere
gore daha yiiksektir. Bektas ve Ozben’in (2015) yilinda 485 kadin, 350 erkek evli bireylerin
psikolojik dayanikliliklarin1 bazi sosyo demografik degiskenlerle inceledigi arastirma
sonucuna gore evli bireylerin psikolojik dayaniklilik diizeyleri g¢alisma durumuna gore
farklilik gostermemistir. Bektas (2018) yilinda evli bireylerle yaptig1 arastirmada ise psikolojik
saglamlik diizeylerinin bireylerin bir iste calisip ¢alismamalarina gore bir farklilik
gostermedigi sonucuna ulasilmistir. Bu sonuglardan hareketle tek basina bireylerin bir iste
¢alisma durumlarinin degil, ¢calisma kosullarinin ve bununla ilgili degiskenlerinde psikolojik
dayaniklilik tizerindeki etkisini inceleyen arastirmalara ihtiyag¢ oldugu goriilmektedir.

Aragtirmaya katilan yetiskin bireylerin psikiyatrik psikolojik rahatsizlik durumu olup
olmama durumuna goére YPDO toplam puanlari arasindaki fark istatistiksel olarak anlaml
bulunmustur. Bu sonuca gore psikiyatrik/psikolojik rahatsizligi olmayan bireylerin YPDO
toplam puanlar1 psikiyatrik/psikolojik rahatsizligi olan bireylere gore anlaml diizeyde daha
yiiksektir. Bu sonuca gore psikiyatrik/psikolojik rahatsizligi olan bireylerin psikolojik
dayanikliliklar1 daha diisiiktiir. Arastirma bulgumuzu destekler nitelikte Shrivastava ve
Desousa (2016) mental bozukluk gelistiren insanlarin dayaniklilik seviyelerinin daha diisiik
oldugunu, yiiksek dayaniklilik seviyesinin mental hastaliklarin gelisimini Onleyebilecegini
veya hastaligin siddetini azaltabilecegini belirtmislerdir.

Kekemeligi olan katilimcilarin egitim diizeyine gore psikolojik dayanikliliklarinin
anlamli bir sekilde farklilastig1 goriilmektedir. Sonuglara gore yiiksek lisans ve iistii egitim
diizeyinde katiimailarin psikolojik dayarmiklilik toplam puanlari, lise ve ilkokul-ortaokul
egitim diizeyinde olan katihmcilardan anlamli diizeyde daha yiiksek oldugu ortaya ¢ikmustir.
Bu bulgu, alanyazindaki psikolojik dayanikliligin egitim diizeyine gore farklilastigini ve egitim
diizeyi arttikga, psikolojik dayaniklilik diizeylerinin de arttigini gosteren onceki arastirma
sonuglariyla tutarlilik gostermektedir (Bonanno, Galea, Bucciarelli ve Vlahov, 2007; Campbell-

Sills, Cohan ve Stein, 2006; Selguklu, 2013). Karabulut ve Bala (2017) tarafindan yapilan
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aragtirmada ise, 290 kamu ortadgretim okulunun yoneticilerinin psikolojik saglamlik diizeyleri
ile denetim odaklar1 arasindaki iliski incelenmistir. Arastirmada, yoneticilerin psikolojik
saglamlik diizeylerinin cinsiyet, gorev yapilan okul tiirii ve egitim durumu gibi degiskenlere
gore anlamh bir farklilik gostermedigi bulunmustur. Ancak, kidem degiskenine gore anlamh
bir farklilik oldugu tespit edilmistir.

Aragtirma sonugclarina baktigimizda duygu diizenleme giigliigii ile psikolojik dayaniklilik
arasinda istatistiksel agidan anlamli negatif yonde giiclii bir iliski oldugu ve duygu
diizenleme giigliigii arttikca psikolojik dayariklilik diizeyinin de anlamli diizeyde azaldig:
goriilmiistiir. Ayrica, kekemeligi olan ve olmayan grupta duygu diizenleme giligliigii
degiskeni bireylerin psikolojik dayanikliliginin anlamh bir yordayicist oldugu goriilmiistiir.
Kekemelik tan1 durumu psikolojik dayanikliliga iligkin varyansin yaklasik %10'nu agilarken,
duygu diizenleme giicliigli varyansin %46’sim1 agiklamaktadir. Yapilan analizden kekemelik
tan1 durumunun ve duygu diizenleme glicliigii yetiskinlerde psikolojik dayanikliligin anlaml
yordayicilart oldugu sonucuna ulagilmistir. Yani, bireylerin duygu diizenleme becerileri ne
kadar iyi ise, psikolojik dayanikliliklar1 da o kadar yiiksek olma egilimindedir. Bu sonuclar
arastirmamizin teorik temellenmesi ve hipotezleriyle uyumludur. Arastirma sonuglariyla
benzer sekilde Covid-19 doneminde f{iniversite Ogrencileri tizerinde duygu diizenleme,
psikolojik saglamlik ve iyilik olus {izerine yapilan baska bir calismada, yiiksek diizeyde duygu
diizensizligi olan katilimcilarin ayn1 zamanda daha diisiik diizeyde dayaniklilik bildirdiklerini
ortaya koymustur (Rufino, Babb and Johnson, 2022). Tiirkiye’de ergenler iizerinde yaslar1 14-
19 araliginda 752 Ogrenci (426 kadin, 326 erkek) yapilan bir baska arastirmada ise, duygu
diizenleme giicliigli ve 6z sefkatin, bilingli farkindalik (mindfullness) ve psikolojik dayaniklilik
arasindaki iliskide aracilik ettigini bulmuslardir. Bu arastirma 6z-sefkatin ve duygu diizenleme
giicligiiniin psikolojik dayanikliligin 6nemli yordayicilart oldugunu gostermistir. Aymni
zamanda duygu diizenleme giicliigii ile psikolojik dayaniklilik arasinda negatif yonde bir
iliski oldugu bulunmustur (Aydin Stinbiil ve Yerin Giineri, 2019). Yiiksel ve ark.’nin (2021)
yaptig1 bir arastirmaya gore psikolojik saglamlik ile kisileraras1 duygu diizenleme alt boyutlar1
arasindaki iliskide sosyal modelleme ve sakinlestirme alt boyutlarinin psikolojik saglamlik ile
negatif yonde anlamli diizeyde iliski oldugu gozlenmistir. Kisilerarasi duygu diizenleme alt
boyutlarindan sadece sakinlestirme alt boyutunun psikolojik saglamhigi yordadig:
goriilmiistiir. Elde edilen sonuglar, literatiirdeki diger ¢alismalarla karsilastirildiginda 6nemli
bir tutarlilik gostermektedir.

Bireylerin psikolojik dayaniklilik diizeylerindeki farkliliklarin nedenlerini anlamada,
farkliliklar1 yorumlamada ve etkin miidahale olusturmada duygu diizenlemenin psikolojik
dayaniklilik {izerinde belirleyici olabildigi arastirma sonuglariyla ve yapilan diger ¢alismalarla
desteklenmektedir. Bu nedenle, bu c¢alismanin sonuglarnin alanda c¢alisan uzmanlarin
terapotik miidahalelerinde daha biitiinciil bir yaklasim saglamasinda onemli bir adim olarak
goriinmektedir. Elde edilen bu sonuglarin kekemelik deneyiminin sekillendirilmesinde ya da
kontrol altina alinmasinda ve kekemeligi olan bireylerin yasam kalitesini artirmak i¢in daha

etkili terapotik yaklagimlarin olusturulmasi, bireysel ya da grup c¢alismalari igin bu
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aragtirmanin onemli bir kaynak olusturacagi ve alan yazinina da Onemli bir katki
saglayacagina inanilmaktadir. Ornegin, amaci grup akicilik programinin kekeleyen ergenlerde
psikolojik dayaniklilig: tesvik etme tizerindeki etkisini incelemek, dayaniklilik ve kekemeligin
genel etkisi arasindaki iliskiyi arastirmak olan bir c¢alisma; grup miidahale programina
katilimin, kekeleyen ergenlerde psikolojik dayanikliligi artirabilecegini ve sonug olarak
kekemeligin = yasamlarindaki  olumsuz etkisini azaltabilecegi  arastirmalarla da
desteklenmektedir (Craft ve Gregg, 2019). Bu calisma, kekemelik tedavisi alanindaki yeni
yontemlerin gelistirilmesi ve i¢in 6nemli bir adimdr.

Arastirmanin sinirhiliklarina baktigimizda, veri toplama siirecinde devam eden Korona
virlis (Covid-19) pandemisi sebebiyle verilerin g¢evrimigi ortamda toplanmasi, kullanilan
Olgeklerin 6z bildirime dayali olmasi 6nemli bir smirlilik olarak goriilmektedir. Bu nedenle
Orneklemi olusturan goniillii katihlmcilarin, arastirma degiskenlerini 6l¢mek igin belirlenen
Olceklerin tiimiine dogru ve samimi yanitlar verdikleri varsayilmaktadir. Ayrica evde uzun
stire kalmanin kisilerin psikolojik dayanikliligin1 ve duygu diizenleme diizeylerinde etkisi
olabilecegi diistiniilmektedir. Gelecek calismalarda farkli degiskenleri de igine katan daha
genis bir 6rneklem grubuyla bu konuda yeni arastirmalarin yapilmasi onerilmektedir. Bu
anlamda bu ¢alismanin alanyazinina énemli bir katki saglayacag: diistiniilmektedir. Bulgularin
nesnel gergekligi yansitmasi agisindan gelecek ¢alismalarin, arastirmamizin kisithiliklarini goz
oniinde bulundurarak planlanmas: onerilmektedir. Buraya yorum/tartisma kismi eklenmeli ve

yukarida verilen Onerilere dikkat edilmelidir.

EXTENDED ABSTRACT

Stuttering is an atypical interruption of speech fluency, commonly identified by frequent
and long-lasting disruptions in the ordinary pattern. Such interruptions typically manifest in
extended sounds, repetition of syllables or individual words, or blockages in the airflow
(Guitar, 2013). It is important to note that this disorder can cause speaking-related
apprehension, resulting in limitations in effective communication and social involvement,
which can potentially impact educational and professional success. It is proposed that
symptoms frequently commence during the early stages of development (American Psychiatric
Association, 2013).

Individuals who stutter not only encounter difficulties in conveying their daily needs but
also deal with emotional, cognitive, and behavioral challenges that arise from stuttering
throughout the day. The management of stuttering experiences for adults is widely perceived
as an extremely difficult psychosocial or behavioral task and is regarded as a persistent or
chronic condition in life. Stuttering is frequently viewed as an erratic and changeable stressor
since those who stutter are incapable of accurately forecasting when and how this strain will
appear, especially since the relationship between the individual and their environment is
constantly shifting (Plexico, Erath, Shores, & Burrus, 2019).

Psychological resilience plays an essential role in coping with stress and remaining

unaffected by challenging circumstances (Lee et al., 2013). Furthermore, effective coping skills
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appear to lead to greater resilience, which reinforces the connection between resilience and
coping strategies. The capacity to perceive a negative circumstance in a positive manner, and
to embrace affirmative emotions while confronting stress and hardship, is thought to be linked
to psychological resilience (Bonanno, 2004; Connor and Davidson, 2003; Connor, 2006).

Resilience plays a crucial role in the coping process and can regulate the way individuals
perceive their quality of life in the face of challenges or obstacles (Freud and Amir, 2020).
Plexico et al. (2019) found that individuals who stutter and have low psychological resilience
experience lower satisfaction with their lives. Psychological resilience serves as a protective
factor for attaining greater life satisfaction and as a mediator in self-acceptance among
individuals who stutter. Increased levels of psychological resilience among this group are
linked to a greater sense of control over their lives, along with more beneficial social support
networks and improved social functioning (Boyle, 2015). In a 2020 study by Freud and Amir,
the relationship between the severity of stuttering symptoms, including overt stuttering and
secondary behaviors, and levels of psychological resilience was examined in a sample of 30
individuals who stutter. The study did not identify any statistically significant relationship
between the mentioned factors. However, a study conducted with a group of 200 adults who
stutter unveiled a positive correlation between high resilience and good general health, high
levels of self-efficacy, receiving social support, good social functioning, and vitality (Craig,
Blumgart, and Tran, 2010). Humeniuk and Tarkowski (2019) found that individuals who
stutter showed greater excitement in emotionally stimulating situations, lower emotional
resilience, and decreased sense of self-control.

Upon reviewing the existing literature, limited research on psychological resilience in
people who stutter is evident. Additionally, scarce studies have directly assessed the predictive
connection between emotional regulation and psychological resilience. Understanding
psychological resilience is considered crucial, especially in the prevention and treatment of
prevalent mental and emotional conditions, including anxiety, depression, and stress
responses (Connor and Zhang, 2006).

Research suggests that examining the impact of emotion regulation skills on psychological
resilience could inspire effective management of stuttering experiences and enhance
psychological resilience in individuals who stutter. This field of study has the potential to
make significant contributions to the existing literature.

Method

The research involved a group of 222 individuals ranging between the ages of 18 to 74,
who had an average age of 31.91 + 8.41. The group comprised of 135 females (60.8%) and 87
males (39.2%). Out of this group, 83 individuals fulfilled the criteria for stuttering diagnosis
according to DSM-5, while 139 did not show any indication of stuttering. Participants with
stuttering experiences were recruited through The Association of Stutterers (Kekemeler
Dernegi), individuals who volunteered to participate in the research, and through contacting
institutions in select cities with speech-language therapists via convenience sampling methods.

Data was collected through an online Google Forms questionnaire distributed via email and
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online communication. The study utilized three measurement tools: a Personal Information
Form, the Difficulty in Emotion Regulation Scale (DERS), and The Resilience Scale for Adults
(RSA).

Results

The study findings indicated a significant statistical discrepancy in total scores of RSA
(The Resilience Scale for Adults) between individuals with stuttering and those without [t(220)
= -4.81; p < 0.05]. The RSA total score of adults with stuttering (M = 114.01; SD = 19.61) was
lower compared to that of those without stuttering (M = 126.10; SD = 17.16). Consequently, it
can be inferred that adults with stuttering display diminished psychological resilience in
comparison to their non-stuttering counterparts.

Another research finding showed that, with respect to the gender variable, women (M =
123.3; SD = 18.9) obtained higher RSA total scores than men (M = 118.8; SD = 18.8). Yet, the
analysis demonstrated that the difference in RSA total scores based on gender was not
statistically significant [t(220) = 1.70; p > 0.05].

There was a statistically significant difference in RSA total scores among all study
participants based on marital status [t(220) = 2.93; p < 0.05]. Married adults (M = 125.6; SD =
16.9) had higher RSA total scores than single adults (M = 118.2; SD = 20.0). This implies that
married individuals possess greater psychological resilience than their single counterparts.

There was a statistically significant difference in RSA total scores based on the
employment status of adult participants [t(220) = 2.76; p < 0.05]. Working individuals (mean =
124.1; SD = 17.4) scored higher on RSA total than non-employed individuals (mean = 116.9, SD
= 20.8), indicating higher psychological resilience among employed individuals.

Another study found a significant difference in RSA total scores based on whether adult
participants had psychiatric or psychological disorders [t(220) = -5.27; p < 0.05]. Specifically,
individuals without psychiatric or psychological disorders (M = 124.4; SD = 17.3) had higher
RSA total scores than those with such disorders (M = 105.2; SD = 20.0). As a result, individuals
suffering from psychiatric or psychological disorders have demonstrated decreased
psychological resilience.

The RSA total scores of participants who stutter displayed a statistically significant
disparity depending on their educational attainment levels (F(3,79) =2.85;p<0.05). The
examination determined variations among individuals with primary/middle school education
versus those who possess associate's/bachelor's degrees (I-] Tamhane’s T2: -17.66—p: .027-.05),
and among individuals with primary/middle school education versus those with
master's/doctoral degrees (I-] Tamhane’s T2: -24.35-p: .007-.05). Individuals with elementary
and middle school education demonstrated lower total scores on the RSA in comparison to
those who held associate's/bachelor's and master's/doctoral degrees.

The Stepwise Multiple Linear Regression Analysis aimed to ascertain how stuttering
diagnosis and the Difficulty in Emotion Regulation Scale (DERS) predict psychological
resilience in adult participants. The first variable included in the analysis was the Stuttering

Diagnosis Score (R = .309, R? = .095, F (1,221) = 23.168, p < .001), which by itself accounted for
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approximately 10% of the variance. In the second phase, the analysis incorporated the total
score of the Difficulty in Emotion Regulation Scale (DERS) (R = .679, R? = 456, F (1,219) =
148.455, p < .001), which accounted for approximately 46% of the dependent variable's
variance. This indicates that "Difficulty in Emotion Regulation" is a crucial predictor of an
individual's psychological resilience.

In summary, the study indicates that stuttering diagnosis and emotional regulation
difficulties are significant predictors of psychological resilience in adults. Put differently,
individuals who are adept at regulating their emotions tend to exhibit higher levels of
psychological resilience. These findings highlight the considerable influence of emotional
regulation on psychological resilience and align with the study's theoretical framework and
hypotheses.

Discussion and Conclusion

The study's main objective was to examine whether there is a statistically significant
difference in the total scores of the Resilience Scale for Adults (RSA) between adults with and
without stuttering. The results show that individuals who stutter have lower psychological
resilience than those without, as demonstrated by the significant difference in scores. The
existing literature offers no contradictory findings to this research in the adult population.
Freud and Amir (2020) investigated the correlation between the overt and covert aspects of the
stuttering experience and resilience in their research. It was observed that individuals with
high resilience had a greater ability to manage the challenges posed by stuttering, resulting in a
more favorable quality of life when compared to those with low resilience. These findings
reinforce one another.

When analyzing if a significant difference in psychological resilience scores exists based on
gender amongst adults, the research found no significant variance in resilience scores between
male and female participants. This research aligns with multiple studies that indicate no
gender-based differences in psychological resilience (Bozkurt and Levent, 2021; Ugar, 2020;
Sarikaya, 2019; Bektas, 2018; Yagmur and Tiirkmen, 2017; Karatas, 2016). In 2020, Ar1 and
Carkit conducted a meta-analysis that aimed to explore gender-based differences in
psychological resilience levels. Their analysis found that the resilience levels of both genders
were equal in the examined theses.

The study found a statistically significant difference in RSA total scores based on marital
status. Married individuals had higher scores than their single counterparts. These results
align with previous research by Ernas (2017), which also reported higher levels of
psychological resilience in married individuals. However, there is a discrepancy in the
literature with studies, including those conducted by Bozkurt and Levent (2021), Sezgin (2012),
and Yilmazer (2017), indicating that no significant correlation exists between marital status and
psychological resilience.

Additionally, the study found a significant difference in the psychological resilience of
individuals who stutter based on their level of education. Those who held a master's degree or

higher had higher overall scores for psychological resilience compared to individuals with a
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high school or elementary education. This finding aligns with prior research suggesting a link
between educational attainment and psychological resilience. Individuals with higher
education levels exhibit higher resilience levels (Bonanno et al., 2007; Campbell-Sills, Cohan, &
Stein, 2006; Sel¢uklu, 2013). However, Karabulut and Balci's (2017) study of the relationship
between psychological resilience levels of school administrators and gender, school type,
education level, and seniority found no significant differences in resilience levels based on
gender and school type. Additionally, no significant differences were found based on
education level, except for seniority.

The study found a significant, negative correlation between challenges regarding
emotional regulation and levels of psychological resilience. As the former increased, the latter
decreased. Moreover, issues with emotional regulation were a noteworthy predictor of
psychological resilience in both groups, those affected by stuttering and those who were not.
The analysis revealed that stuttering diagnosis accounted for roughly 9.1% of the variation in
psychological resilience, whereas difficulty in emotion regulation explained roughly 45.6% of
the variation. These findings indicate that stuttering diagnosis and difficulty in emotion
regulation are significant predictors of psychological resilience in adults, with a strong
negative association found between difficulty in emotion regulation and psychological
resilience. These conclusions align with those of previous studies. These findings indicate that
stuttering diagnosis and difficulty in emotion regulation are significant predictors of
psychological resilience in adults, with a strong negative association found between difficulty
in emotion regulation and psychological resilience.

These collective findings suggest that emotional regulation is paramount in
comprehending individual differences in levels of psychological resilience. Interpreting and
understanding these differences can assist in developing effective interventions. This study's
outcomes may significantly contribute to therapeutic interventions, particularly in the context
of stuttering. This study represents a significant advancement in the advancement of stuttering
therapy techniques. It underscores the relevance of stuttering treatment in the speech therapy

arena.
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ABSTRACT

The present study was designed to measure the impact of language learning strategies (LLS) on
students' language learning processing. LLS are conscious learning processes selected by learners
and have been shown to increase language proficiency when used effectively. Extensive studies
have been conducted to understand the preferred strategies by learners of different languages. The
study focuses on English Language Teaching (ELT) students studying at a Turkish university. The
Strategy Inventory for Language Learning (SILL) questionnaire was used to assess language
learning strategies. The questionnaire included six strategy categories: memory, cognitive,
compensation, metacognitive, affective, and social strategies. The research questions explored the
frequency of LLS usage among ELT students, the relationship between strategies and the academic
year of study, and the relationship between strategies and success in English language courses. The
participants were 82 students, and the data was collected through online questionnaires, followed
by think aloud protocol sessions with 30 randomly selected students. The collected data were
analyzed using frequency analysis through a Chi square test and correlational analysis. The results
indicated that cognitive strategies were the most frequently used strategy by the ELT students,
followed by metacognitive and social strategies. The findings will be discussed in detail.

Keywords: Language learning strategies, the strategy inventory for language learning, think
aloud protocol

Year/Yi 2023, Issue/ Say: 15, 58-76.



Ozlem YALCIN COLAKOGLU

ingilizceyi Yabanci Dil Olarak Ogrenen Tiirk Ogrencilerinin Dil Ogrenme Stratejileri ve

Basariya Etkileri

Oz

Bu calisma, dil 5grenme stratejilerinin (DOS) 6grencilerin dil §grenme siiregleri iizerindeki etkisini
6lgmek igin tasarlanmistir. DOS, 6grenciler tarafindan segilen bilingli 6grenme siiregleridir ve etkili
bir sekilde kullanildiginda dil yeterliligini arttirdigi gosterilmistir. Farkli dilleri 6grenenler
tarafindan tercih edilen stratejileri anlamak igin kapsamli aragtirmalar yapilmigtir. Farkli dilleri
ogrenen Ogrencilerin kullanmay: tercih ettikleri stratejileri anlamak i¢in kapsamli arastirmalar
yapilmistiri#Bu Calisma, bir Tiirk Universitesi Ingilizce Ogretmenligi boliimiinde 6grenim
gormekte olan 6grencilerine odaklanmaktadir. Ogrencilerin kullandig1 Dil 6grenme stratejilerini
degerlendirmek icin Dil Ogrenme Strateji Envanteri (DOSE) anketi kullanilmistir. Anket alt1 strateji
kategorisi icermektedir: bunlar; bellek, bilissel, telafi, {istbilis, duyussal ve sosyal stratejilerdir.
Aragtirma sorulari, Ingilizce &gretmenligi boliimii 6grencilerinin DOS kullanim sikligi, tercih
edilen stratejiler ile egitimin akademik yil1 arasindaki iliski ve Ingilizce dil derslerinde tercih edilen
stratejiler ve basar1 arasindaki iligki arastirilmustir. Ankete 82 6grenci katilmistir ve sonuglari
cevrimici olarak toplanmistir. Rastgele secilen 30 6grenci ile sesli diisiinme protokolii oturumlari
yapilmigtir. Toplanan veriler, Ki-kare testi ve korelasyonel analiz yoluyla frekans analizi
kullanilarak analiz edilmistir. Sonuglar, biligsel stratejilerin Ingilizce 6gretmenligi boliimii
Ogrencileri tarafindan en sik kullanilan strateji oldugunu, ardindan tistbilissel ve sosyal stratejilerin
geldigini gostermistir. Bulgular ayrintili olarak tartisilacaktir.

Anahtar Kelimeler: Dil 6grenme stratejileri, dil 6grenimi icin strateji envanteri, sesli diisiinme
protokolii
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1. INTRODUCTION

Language learning strategies (LLS) are regarded as important factors affecting students’
longitudinal process of language learning. They are defined as “learning processes which are
consciously selected by the learner” (Cohen, p.4, 1999) and affirmed to have an impact on
increasing language proficiency when used effectively (Rubin et al, 2007). They are
techniques, methods, or approaches that students employ to both acquire and enhance their

language skills.

Over the past few decades, extensive research endeavours have been undertaken to
explore LLS (Alhaysony, 2017; Bialystok, 1981; Chamot et al., 1987; Charoento, 2017; Huang &
van Naerssen, 1987; Kim, 1991; McGroarty, 1987; Oxford, 1986; Platsidou & Kantaridou; 2014;
Wu, 2008) yielding profound insights into the favoured strategies among learners of diverse
languages such as French learners (Bialystock, 1981), Russian learners (Chamot et al., 1987)
and Chinese learners (Huang & van Naressen, 1987). It has been shown that students from
different countries use different language learning strategies and prioritize them differently

(Oxford & Burry-Stock, 1995).

Some of these studies (e.g. Chamot, O’Malley, Kupper, & Impink-Hernandez, 1987)
divided strategies based on the four language skills: listening, speaking, reading and writing
whereas; others (Politzer & McGroarty, 1985) categorized strategies into three groups of
behaviours: classroom behaviours, individual study behaviours, and interactions outside of
class. The reason for choosing the SILL is that the items in the six strategy categories provide
a clear description of what learners do while learning a foreign language based on a 5 point
Likert scale ranging from 5-always to 1- never or almost never. Another reason for preferring
Oxford’s six strategy categorizations over other ones is because of their practicality in terms of
task applications, to investigate whether students really use the strategies they claim to use in
the SILL. The six groups of strategies that will be used in this study were organized by Oxford

(1989) in the Strategy Inventory for Language Learning (SILL) as follows:

1. Memory strategies (e.g. grouping, rhyming) 9 items

2. Cognitive strategies (e.g. analyzing, summarizing) 14 items
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Compensation strategies (e.g. guessing meaning from the context) 6 items

Metacognitive strategies (e.g. planning for tasks, monitoring errors) 9 items

Affective (emotional, motivation-related) strategies (e.g. self-encouragement) 6 items

S

Social strategies (e.g. asking questions, becoming culturally aware) 6 items

Although there are a large number of studies examining the LLSs of students all around
the world, only a few of them investigated the relationship between the use of LLSs and other
variables such as students’ grades (Kurt & Atay, 2006) and language proficiency (Ghavamnia,
Kassaian, & Dabaghi, 2011). Studying the LLSs used by students in different grades will
provide evidence for the belief that more experienced language learners (who have studied a
language for a longer period) use more strategies than less experienced language learners
(Oxford & Nyikos, 1989). Counter evidence for this hypothesis has been found through some
studies (Lee, 2003; Kurt & Atay, 2006) showing that language learners in higher grades do not
always use more strategies than lower grade learners. Since most of the past studies rely on
data gathered through questionnaires about students’” beliefs about their use of strategies, it is
questionable whether students’ beliefs and perceptions match their use of strategies in real-
life activities. As a result, another important dimension that needs to be explored about LLSs
is, whether students apply the strategies which they claim to use in the questionnaires given

to them, through the application of strategy assessing tasks.

A general finding of the examination of LLS has shown that the appropriate use of
strategies leads to greater achievement in language skills and proficiency (Oxford & Crookall,
1989). Gaining information about different factors (e.g. first language (L1), gender and grade)
affecting students” LLS choice, will enhance students’ learning by providing implications for
course planning and teaching. Strategy assessment can raise students’ awareness of how to
learn a language faster and easier. Furthermore, self-directed autonomous learning by
empowering students through strategy-based instruction can be enhanced if a relationship
between students” educational success and their use of strategies can be revealed. As a result,
it seems highly important that language teachers become aware of their student’s language

learning strategy use and its impact on success in language learning.
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1.1. Purpose

The conducted study aimed to provide insights into the language learning strategies
employed by students who were enrolled in the English Language Teaching programs at a
foundation University in Istanbul, Turkey. To achieve this goal, one of the frequently utilized
strategy assessment tools globally, the Strategy Inventory for Language Learning (SILL,
Oxford, 1986-1990), was employed. Specifically, Version 7.0, designed for individuals learning
English as a second language, was chosen as the strategy evaluation instrument. One major
advantage of this questionnaire was that it provided immediate feedback to the learner,
allowing them to discover a significant amount about their use of strategies. On the other hand,
a limitation of this instrument was that it didn't describe the language learning strategies a
student used during a specific language task, when compared to think aloud protocols.
Moreover, SILL was accepted as the most frequently used language learning strategy
questionnaire that has been tested for reliability and validity in multiple ways. Moreover, in
addition to answering the following research questions, the second part of the study aimed to
investigate the reliability of the students’ answers to the questionnaire. The hypothesis

suggested that students did not employ the strategies they claimed to utilize in the SILL.
Research questions:

1. Which language learning strategies are more frequently used by ELT students at a
University in Turkey?

2. Is there any significant relationship between language learning strategies and the
students” academic year of study?

3. Is there any significant relationship between language learning strategies used by the

students and their success in English language courses?

2. METHOD

2.1. Participants

The participants in this study were 82 randomly selected students from four academic
years of an English language teaching department of a foundation university in Istanbul,

Turkey. The students’ ages range from 19 to 24 including both males and females. Out of these
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participants, 30 students were randomly selected for the second part of the study, the follow

up, which is discussed in the procedures section. The researcher concurrently held a position
as an assistant in the English Language Teaching program and meanwhile was pursuing her

PhD as part of this study in one of her courses.
2.2. Instrumentation

An online version of the questionnaire known as Strategy Inventory for Language
Learning (SILL) version 7.0 (Oxford, 1986-1990) was used for data collection. The
questionnaire starts with background information about the participants and then moves on
to six parts, each one dealing with one of the six strategy types. Answers to the questions were

scored on a 5 point Likert scale including the following statements:

Never or almost never true of me
Usually not true of me

1

2

3. Somewhat true of me
4. Usually true of me

5

Always or almost true of me
2.3. Procedures

After the first data collection part was completed through the online questionnaire,
further data collection for the follow up of the study was conducted through think aloud
technique which is used in various fields, including education and psychology, where
individuals verbalize their thoughts as they perform a task or solve a problem. It involves
vocalizing one's internal thought processes, providing insights into how a person approaches
a task, makes decisions, and addresses challenges. In language learning research, think aloud
protocols are often used to gain a deeper understanding of the strategies learners use while
completing language-related tasks. By vocalizing their thoughts as they engage with the task,
participants reveal the thought patterns, decision-making processes, and problem-solving
strategies they employ. This technique helps researchers uncover the cognitive aspects of a
task and gain insights into learners' metacognitive processes, ultimately shedding light on

their language learning strategies and problem-solving abilities.
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Sessions were conducted with 30 students selected at random. Each of these students was

tasked with completing assignments (refer to Appendix 1) designed to evaluate five out of the
six language learning strategies categorized by Oxford. One of the strategies which is known
as “affective strategy” was not included in this part because of its assessment difficulty
through think aloud tasks. The think aloud sessions were conducted individually and the
students were audio-taped with their approval. The researcher met the students individually
in her office and the sessions took around 15 -20 minutes. To prevent any misunderstandings
and foster a more comfortable environment, students were prompted to verbalize their
thoughts in Turkish, their native language.

Data about students” content course grades were obtained through their transcripts with
the students' and faculty’s consent.

2.4. Data Analysis

The data from the online questionnaire was transferred into the SPSS program for statistical
analysis. The first research question required a frequency analysis through a Chi square test
whereas; the second and third research questions required correlational analysis. The 50 items
of the questionnaire were grouped under the six strategies. Furthermore, the student’s grades
in four English language courses known as “Oral Communication I & II” and “Composition I

& II” were entered into SPSS and classified as speaking and writing variables.
3. RESULTS

A chi square analysis was conducted to answer the first research question related to the
strategy preferences of ELT students who answered the Strategy Inventory for Language
Learning (SILL) questionnaire developed by Rebecca Oxford (1986-1990). The frequency
count in Table 1 shows that cognitive strategies (mean = 51,52) are more frequently used by ELT

students than the other five strategies.
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Table 1. Descriptive Statistics of strategy variables

N Mean Std. Deviation = Minimum Maximum
Memory 82 31,1829 6,48289 15,00 45,00
Cognitive 82 51,5244 9,28323 21,00 69,00
Compensation 82 22,6098 4,37376 11,00 30,00
Metacognitive 82 35,6829 6,52418 16,00 45,00
Affective 82 17,8171 5,21661 8,00 30,00
Social 82 22,3293 4,89155 9,00 30,00

However, table 2 indicates that the frequency of the cognitive strategy is not statistically
significant (p=.707 > 0,05) and the observed chi square value (x>=25,336) is lower than the
critical value (x>=43,773) at df=30. It can be seen that the statistical significance was found in
compensation (p=.013; x>= 33,854) and affective (p=.026; x>=32,634) strategies which reveal

higher observed chi square values than expected.

Table 2. Chi square analysis

Memory Cognitive =~ Compensation Metacognitive Affective Social
Chi Square 30,805 25,366 33,854 26,268 32,634 29,707
Df 24 30 18 22 19 19
Asymp. Sig. ,159 ,707 ,013 ,240 ,026 ,056

In order to answer the second research question, whether there is a significant relationship
between language learning strategies and the students’” academic year, a Spearman’s rank
correlation was conducted. Table 3 indicates that all strategies, except the affective strategy,
show weak positive correlations with the academic year. However, none of the strategies
reveals strong correlations which leads to the result that there is no statistically significant (p

> 0.05) relationship between the language learning strategies and the students” academic year.
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Table 3. Correlations between academic year and the six strategies

Academic Year

Academic Year 1
82

N
,187
Memory ,093
,059
Cognitive ,601
215
Compensation ,052
,064
Metacognitive ,568
-,006
Affective ,955
,184
Social ,098

The final research question investigated the relationship between language learning
strategies used by the students and their success in English language courses which are
identified as four courses divided into speaking and writing variables. The correlation analysis
for this research question (see Table 4) reveals that there is a weak positive (r =.285; p = .011)
correlation between students” success in writing and the metacognitive strategy at a highly
significant level. When we look at the correlation between speaking and the strategies, we see
that three strategies show weak positive correlations with the speaking variable. These
strategies are; cognitive (r =.325; p =.003), metacognitive (r =.321; p =.004) and social (r = .268; p

=.017) strategies.
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Table 4. Correlations between strategies and skill variables

Memory Cognitive Compensation Metacognitive Affective Social Speaking Writing

Memory 1

761 1
Cognitive

,000

634 /639 1
Compensation

,000 000

681 847 /594 1
Metacognitive

,000 000 ,000

/525 517 483 443 1
Affective

,000 000 ,000 ,000

/585 743 /503 ,634 ,522 1
Social

,000 000 ,000 ,000 ,000

181 /325 ,209 /321 ,047 ,268 1
Speaking

/110 003 ,064 ,004 ,682 ,017

,019 ,203 ,057 ,285 ,048 ,089 /554 1
Writing

870 075 ,623 ,011 ,679 437 000

3.1. Follow up results

The second part of the study involved think aloud sessions with 30 randomly selected
students who carried out five tasks related to the five strategies: memory, cognitive,
compensation, metacognitive and social. Students were asked to think aloud in Turkish which
is their mother tongue to prevent any misunderstandings and to create a more comfortable

environment.

The results of this part show that students do not always use the strategies which they
have claimed to use based on the SILL outcomes. According to the audio-taped sessions,14
students used a memory strategy for the first task. The rest of the students (16) preferred to
guess the right answer by choosing the one that did not sound familiar to them. One
participant said “Hmm biitiin 3 kelimeler 3 harfli sadece biri 4 harfli o ylizden bence 4 harfli
olan yanls halbuki kelimeler ¢cok benziyor ama ben yine de 4 harfli kelimeyi sectim. (Hmm all
the 3 words are 3 letters but only one has 4 letters that’s why I choose the 4 letter word although
the words look very similar)”. The second task required the usage of a cognitive strategy and
it was observed that 18 students made use of it by analyzing and summarizing the text
involved in the task. The highest use (25) of the strategy was during the third task in which

students tried to find the meaning of a word by guessing it from the context. Another
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participant said “Su an higbir fikrim yok sadece atiyorum. Ciimlede kadinlarin sapkalarina

tily yaziyor sanirim o kelimenin adi “kus” olsa gerek (I have no idea right now, I'm just
guessing. In the sentence it talks about feathers on women'’s hats, I think the name of the word
must be a “bird”)”. This behaviour is defined as a compensation strategy. The fourth task
required metacognitive strategies to be solved and it was observed that 17 students solved the
jigsaw reading task by organizing the pieces according to their places in the text. The rest of
the students did not plan for the task instead they read the pieces in mixed order and tried to
find the topic of the text. The final task tested the student’s social strategies by providing them
with a scenario and asking what they would do in that case. 20 students solved the task by
preferring a social strategy “Sokakta bir kag kisiye sorarim veya bir taksiciye sorarim” (I would
ask a few people on the street or I would ask a taxi driver) whereas 10 students seemed to feel

more comfortable using technology devices instead of asking questions to foreigners.
4. DISCUSSION

The present study aimed to find out the language learning strategy used among Turkish
ELT students studying at a foundation university in Istanbul. The students” academic year of
study and their English language course grades were taken into consideration to find a
relationship between these variables and the strategy used. Findings of the study have shown
that cognitive strategy was found to be the most preferred strategy due to its highest mean
though it did not come out to be statistically significant. The result is in line with Chamot, A.
et al. (1987) as the most preferred strategies were cognitive and metacognitive. In fact, the
follow up of the study does support this finding because only 18 out of 30 students made use
of it during the cognitive task. A possible explanation for the high mean could be related to
the 14 items that are under the category of cognitive strategy, which is the largest group among

the six strategies.

Although Oxford and Nyikos (1989) claimed that years of studying a language have a
significant effect on strategy use, the second research question could not provide evidence for
this argument since the academic year did not reveal a high correlation with any of the
strategies. As a result, it is not possible to say that more experienced learners use more

strategies than less experienced learners (Kurt, G. & Atay, D., 2006). Moreover, the correlation
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analysis between strategies and reading and writing skills also did not provide strong

evidence for high correlations instead it only showed that some of the strategies may have a
little impact on students’ speaking abilities (Chamot, A. U., O’'Malley, J. M., Kupper L. and
Impink-Hernandez., M., 1987). In light of the facts, it is questionable whether strategy-based

instruction does affect learners’ language learning success.

The follow up of the study revealed interesting results in the students’ strategy use during
think aloud tasks. It was observed that compensation strategy was the most frequently applied
strategy by the students (n=25), opposite to what was found in the analysis of the SILL which
revealed cognitive strategy to be the most frequently used strategy although, statistically not
significant. Chi square analysis results also showed that the compensation strategy was
preferred a lot and found to be statistically significant (p = 0.13) which is supported by the

think aloud task results.

All in all, the study has shown that strategy use is not that much effective as discussed in
the literature review. Students are not always aware of the strategies they are using therefore;
the SILL alone is not a good data collection source that provides reliable evidence. Self-report
data collected through interviews, diaries and think aloud protocols are more comprehensive
and efficient in exploring how and when learners apply strategies. Finally, it should be
investigated whether strategy instruction and training should constitute an essential
component of ELT programs or not and if strategy training leads to success in language

learning.
5. CONCLUSION AND LIMITATIONS

One of the limitations of the study is the uneven number of students studying in different
academic years. A larger sample size and an equal number among the groups under
investigation may provide more significant statistical outcomes.

Futhermore, one potential approach could involve conducting a study with preparatory
students who are not familiar with language learning strategies and comparing their
outcomes. Unfortunately, due to university policy limitations, the researcher was unable to

engage with students who lacked familiarity with these strategies. While the initial intention
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was to include both groups for a comparative analysis, the study will focus on the group that

has a prior understanding of the strategies.

Another issue that needs to be addressed is that only two language skills, writing and
speaking, were considered when compared to the strategies. However, the use of a proficiency
exam covering all English language learning skills would be a more efficient source to correlate
with the strategies. Though, at the time the study was conducted, it was not possible to give

out an exam to all four groups of students.

Lastly, because of time constraints students were not given the chance to practice the think
aloud method. Instead, an example was provided once which may have caused difficulties to

work the tasks out.

To conclude, it is not accurate whether the use of strategies does have an impact on a
learner’s success or not. Although this study has proven that there is no significant relationship
among strategies, academic year and language learning course grades, it is difficult to answer
the outcome without investigating other important factors. The students” prior education and
their teachers’ success in teaching the strategies to them might have been two important

variables affecting the results.

Further studies investigating other variables in relation to strategies as mentioned above
are necessary to enhance the scope of sources that play important roles in strategy teaching
and training. In addition to that, questionnaires alone should not be prior sources anymore

instead; they should be supported with extra data collection to be more reliable.
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Appendix 1:

Tasks measuring the language learning strategies:

Strategy 1: Memory

Instruction:
One of these words does not belong with the other three. Find the odd word out. How do you solve this

problem? Think aloud.

pat
spot
dot

cot
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Strategy 2: Cognitive

Instruction:

Read the text below and circle the right answer for the following question (While answering think

aloud):

Reading text:

While playing computer games is sometimes seen as a solitary pursuit, a study at Brigham
Young University shows that it actually enhances social connections. Studying the effect of
multiplayer online games on marriages, researchers found that in the 76% of the cases where
the couple played together, games actually aided the relationship. In other words, couples that
gamed together stayed together. Games may have other effects on us too. The famous
psychologist, Philip Zimbardo, recently spoke out on the subject. In his 1971 Stanford Prison
Experiment, in which volunteers were randomly assigned the roles of prisoner or guard, he

showed that human behaviour is heavily influenced by environmental and social pressures.
More recently, Zimbardo even suggested that exposing children to morally ambiguous
situations in games could be useful in helping them develop their own moral compass. One

possibility is to explore virtual worlds through computer games that could enable people to
experience and understand concepts that they would otherwise find difficult to imagine.
Games about society, populated by real people and open to all, could help test how different

cultural backgrounds could be brought together in peace.

It is stated in the passage that computer games ----.

a) enhance the feeling of loneliness if they involve more than one player all the time
b) provide opportunities for people to meet unaccustomed ideas and worlds

¢) lead to role conflicts among those who come from different cultural backgrounds
d) contributes little to strengthening the relationships of married couples

e) may include harmful features that trigger aggressive behavior among children

Year/Yi 2023, Issue/Say: 15, 58-76.



Ozlem YALCIN COLAKOGLU

Strategy 3: Compensation

Instruction:

Explain the meaning of the underlined words. Meanwhile, think aloud:

You can trust the salesmen at that store because they always conduct business in an

aboveboard manner.

The lovely egret is in danger of extinction because clothing manufacturers use their

long, beautiful tail feathers to make ladies” hats.

Strategy 4: Metacognitive

Instruction: (Jigsaw reading)

Below you will find parts of a reading text in a mixed order. Read the parts and find out the topic of

the text. (Text will be cut into pieces and given to students)

3b

3d

It is often said that play i1s just for fun, but "just™ for fun should not
mean that play is unimportant. That would be an error. The fun of
play is based on children’s creativity, vwhich is a key part of life:
creative play and fun are as necessary as food and air.

Woe live in an adult world. It is set up to suit people who are big
and strong and rich. However, children are small and weak and
poor. For them, this world can be a boring place. They want to do
many things, but often they cannot! That is why the creativity of
play is important to this group. Through play, boys and girls can
make their own world. They can have houses, cars, animals and
forts that are the right size for them. They can go to far-off lands.
They can do all they want!

As a result, the best toys are simple; they should not have a lot of
detail. In fact, children prefer toys that they can use as they please.
Often the best play-things are also the least expensive ones! Those
that cost a lot may be so exact that they do not offer what children
need. A battery-powered car may make a very realistic sound, but
only one. A talking doll may seem impressive but if it only says a
few words like "Mamma®™, it will socon become boring. It would be
cheaper and better for such items to be silent. Their young owners
will give them sounds, and each socund will be new!

We can trust children to use their toys in a creative way. They use
imagination to invent good ideas that grown-ups can no longer see.
Play is magic. It can make a sad world full of joy. This is why
children hawve to play. The only job of adults is not to interferel
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Strategy 5: Social

Instruction:

Imagine you have just started to learn English and you went to London. You want to visit the Big Ben

but you don’t know how to get there. What would you do?
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Sosyal Zihniyet Kurami, kisilerin sosyal iligkilerinde verdikleri tepkilerin evrimsel temellerine vurguda
bulunarak yavruya bakim verme, sosyal statii icin rekabet etme, birlik olma gibi biyososyal giidiiler
dogrultusunda insanlarin beyinlerinde belli zihinsel sistemlerin (sosyal zihiyetler) gelistigini, bu sosyal
zihniyetlerin bakim alan, bakim veren, is birlik¢i ve rekabetgi gibi cesitli sosyal rollerin olusumuna ve
yorumlanmasina olanak sagladigini ortaya koymaktadir. Bu ¢alismada dort temel sosyal zihniyet olan
bakim verme zihniyeti, bakim arama/alma zihniyeti, sosyal siralama/rekabetci zihniyet ve is birlikci
zihniyet ele alinmistir. Bu cergevede, ilgili zihniyetlerin evrimsel temelleri vurgulanarak iginde
bulunulan zihniyet dogrultusunda bireylerin davranis Ozellikleri ve cgesitli durumlara verdikleri
tepkiler Ozetlenmistir. Bu calismanin terapi siirecinde danisanlarin sosyal iliskilerinin dogasinin
anlasilmasi, bu iliskilerdeki ihtiyaglarmmin tanimlanmasi, duygusal ve davrarugsal tepkilerinin altinda
yatan giidiilerinin belirlenmesi ve terapistlerin danisanlarinin icinde bulunduklar: sosyal zihniyetlere
dair farkindaliklarinin artmasi agisindan alan yazina katk: saglayacag: diistiniilmektedir.

Anahtar Kelimeler: sosyal zihniyet kurami, sosyal zihniyetler, bakim verme, bakim alma, rekabetci, is
birlikgi.
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Social Mentality Theory

ABSTRACT

Social Mentality Theory (SMT) emphasizes the evolutionary basis of individuals’ reactions in their
social relations. SMT suggests that process of evolution generates internal systems (social mentalities)
regarding biosocial motives like care giving, competing for social status, seeling alliances etc. and these
mentalities enable the formation and interpretation of various social roles such as care giver, care
seeker, competitive, cooperation seeker. In this study, four basic social mentalities were discussed: care
giving mentality, care seeking/taking mentality, social rank (competitive) mentality and cooperation
mentality. Within this scope, the behavioral characteristics of individuals and their reactions to various
social situations are summarized in the line with their current mentalities. It is thought that this study
will contribute to the literature in terms of understanding the nature of counselees’ social relationships,
defining their needs in these relationships and determining the underlying motives of their emotional
and behavioral reactions in social situations.

Keywords: social mentality theory, social mentalities, care giving, care taking, competitive, cooperation.
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1. GIRiS

Psikopatoloji ve psikoterapiye bilissel-evrimsel bir bakis, acisiyla yaklasan Gilbert (1989;
1995; 2000), bireylerin sosyal durumlardaki etkilesimlerinin evrimsel temellerini vurgulamak
amactyla Sosyal Zihniyet Kurami (Social Mentality Theory)'ni ortaya atmistir. Evrimsel
psikologlara gore, insanlarin ve hayvanlarin cinsel partner arama ve cinsel bag gelistirme,
yavruya/gocuga bakma, birlik olma ve arkadas edinme, bir grup {iyesi olarak davranma ya da
sosyal statii igin rekabet etme gibi biyososyal giidiileri vardir (Gilbert, 1989; 1995; 2005). Buna
bagli olarak Sosyal Zihniyet Kurami, bireylerin hayatta kalabilmeleri i¢in evrim siirecinin, tehdit
ve giivenligi algilayarak beyinlerimizde belli sistemler gelistirdigini (sosyal zihniyetler) ve
bunun sonucunda da kisilerin rekabetgi-igbirlik¢i, bakim veren-bakim alan gibi gesitli sosyal
roller benimsedigini ortaya koymaktadir (Gilbert, 2000). Bu gercevede sosyal zihniyetler,
digerleriyle etkilesime girebilmek icin dikkati, giidiileri, duygulari, diisiinceleri ve davranislari
yonlendiren farkl zihinsel sistemlerdir (Gilbert, 1995).

Icinde bulunulan zihniyet, kisinin zihnini farkli sekillerde organize ederek sosyal
etkilesimlerinde farkli tepkilerde bulunmasina neden olur (Gilbert, 1989; 1995; 2000; 2009b).
Ornegin, bir kisinin aglamasina vereceginiz tepki o an i¢inde bulundugunuz zihin durumuna
gore farklilik gosterebilir. Eger o kisiyle ilgilenmeye motive olmus durumdaysaniz o kisinin
aglamasi sizi tizecekken, onun canini acitmaya motive olmus durumdaysaniz bu durum sizi
mutlu edebilir (Gilbert, 2014). Benzer sekilde, statii elde etme amaciyla bagkalariyla rekabet
igerisinde olmaya motive olmus durumdaysaniz, rekabetci zihniyetiniz dikkatinizi rakipleriniz
hakkinda bilgi toplamaya, kendinizi onlarla kiyaslamaya, onlarla rekabete girmenin avantaj ve
dezavantajlarina yonlendirir. Bu nedenle baskalarinin kotii durumda olmas: size kendinizi iyi
hissettirir. Ote yandan bakim verme zihniyeti igerisindeyseniz, dikkatiniz digerinin
rahatsizliginin ortadan kaldirilmasma yonlenir. Diiglinceleriniz o kisinin neden bu durumda
olduguna ve ona yardim etmek igin neler yapabileceginize odaklanir. Boylece sempati ve ilgi
duygularimiz uyarilir (Liotti & Gilbert, 2011). Bir bagka deyisle, sosyal olaylara verdiginiz
tepkiler i¢cinde bulundugunuz sosyal zihniyete ve olaylarin icerigine baghdir (Gilbert, 2014). Bu
cercevede sosyal zihniyetler, sosyal iligkilerin olusmasma ve devam etmesine katki saglayacak
duygu ve diisiincelerin olusmasina neden olmaktadir (Gilbert, 2009b).

Arzu edilen iliskilerde olumlu duygular yasanirken, istenilen iliskinin kurulamadig: ya da
reddedildigi durumlarda bas etmesi zor duygular deneyimlenir (Gilbert, 2009b). Bu siireg,
sosyal iligkilerde karsilikli olarak almip verilen sinyaller (uyaranlar) aracihgiyla gerceklesir
(Gilbert & Procter, 2006). Ornegin, bir cocuk mimik ve davranislariyla herhangi bir durumdan
rahatsiz olduguna dair sinyaller gonderirse, anne onu rahatlatacak tepkilerde bulunur.
Sonrasinda ise ¢ocuktan gelen sinyalleri gozlemlemeye devam ederek tepkisinin etkililigini
degerlendirir. Cocugun rahatsizligina dair gonderdigi sinyaller degismezse tepkisini degistirir.
Boylece bir kisideki belli bir sinyal diger kisinin tepkisini tetikler ve bu durum karsilikli olarak
bir dans gibi devam eder (Gilbert, 2014). Farkl1 sosyal sinyaller, beyni ve fizyolojik sistemleri

fakl sekillerde aktive eder (6rn: yakinlik sinyalleri oksitosin hormonunun salgilanmasina neden
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olurken, saldirgan olarak algilanan sinyaller stres hormonu olan kortizoliin salgilanmasina
neden olur (Depue & Morrone-Strupinsky, 2005; Gilbert & Procter, 2006).

Igili sosyal sinyale bagh olarak kiside uygun islemleme sistemi aktive olur (Gilbert, 1989).
Ornegin, bagka birinden saldirgan sinyaller alan kiginin korku sistemi aktive olarak boyun egici
davraniglar sergilemesine neden olabilir (Volk, 2018). Bir ebeveynin bebegine yakinlik ve
sicaklik gostermesi bebegin giivenlik ve baglanma sistemini aktive eder (Gilbert, 2000; Gilbert &
Procter, 2006). Bu siirecte, alinan sinyale verilecek tepkiler o sinyalle iligkilendirilen rol
iliskisinin anlamina ve bu baglamda sahip olunan sosyal zihniyete baglhdir. Ornegin, birinin
gozlerine uzun stire baktiginizda o kisi sizin rekabet ettiginiz biriyse farkli bir anlama,
sevgilinizse farkli bir anlama gelecektir (Gilbert, 2000). Bu durumda kisi diismanca yaklasip
saldirabilir ya da bakim zihniyetiyle yaklasip yakinlik davranislar: sergileyebilir (McEwan vd.,
2012). Bu nedenle sosyal zihniyetler kisilerin sosyal iliskilerinde gesitli roller olusturmalarina
katk: saglarken (0rn: bir arkadasla yakinlik kurma ya da bir grupta dominant konuma gelme)
ayni zamanda bu rollerin yorumlanmasina yardimci olmaktadir (6rn: baskalarinin arkadasca
davrandiginin algilanmasi) (Hermanto & Zuroff, 2016). Boylece kisiler sosyal zihniyetler
dogrultusunda duygularini, diistincelerini ve davranislarini organize eder (Gilbert, 1989; 1995;
2000; 2009b).

Ozetle Gilbert (1989; 1995; 2000; 2005) Sosyal Zihniyetler Kurami gercevesinde, evrimsel
temelleri olan yavruya bakim verme, cinsel partner arama, sosyal statii i¢in rekabet etme gibi
gudiiler dogrultusunda sosyal zihniyetlerin, bireyleri belli iligki rollerinin arayisma (6rn:
bebegin baglanma arayis: igerisine girmesi, yetiskinin bir gruba ait hissedebilmek i¢in isbirligi
arayisina girmesi) yonlendirdigini belirtmektedir. Bu rollerin olusmasi ve devamliliginin
saglanmasi siirecinde kisiler, sosyal etkilesim igerisinde olduklar1 bireylerden gelen sosyal
sinyalleri ve karsi taraftaki kisilerin iginde bulunduklari sosyal zihniyeti yorumlar (6rn:
digerlerinin igbirlik¢i ya da rekabetci oldugunun yorumlanmasi). Buna bagh olarak da sosyal
zihniyetler ¢ercevesinde kendi duygu, diisiince ve davranislarini organize ederler (Orn:
rekabetci bir zihniyetle yaklasan birine saldirgan ya da bogun egici davraniglar sergilenmesi).
Sosyal Zihniyet Kurami gergevesinde ad1 gegen en temel dort sosyal zihniyet su sekildedir:

1.1. Bakim Verme Zihniyeti (Caregiving Mentality)

Bakim verme, bagkalariyla zaman, enerji ve gesitli kaynaklar1 paylasmaya dayali olarak
kurulan iliskileri igermektedir (Gilbert, 2009b). Gelisimsel agidan bakildiginda, yeni doganin
hayatta kalabilmesi igin birilerinin ona bakim vermesi ve korumasi gerekmektedir. Bir bagka
deyisle, yeni doganin bakim alma ihtiyaci dogrultusunda ebeveyn bakim verme davranislari
sergiler. Bu durumun saglanabilmesi icin gerekli olan duygusal bag kurma egilimi ve ihtiyaci
Baglanma Kurami'nin (Bowlby 1969; 1973; 1980) temelini olusturmaktadir.

Baglanma sistemi dogrultusunda ¢ocugun tehlikelerden korunabilmek i¢in bakim verenin
yakininda kalmaya giidiilenmesi (yakinlik arayisi) ve bakim verenin ¢ocugun giivenligini ve
rahatin1 saglamas (giivenli bir sigiak islevi gormesi) (Bowlby; 1980; Hazan & Shaver, 1994;
Siimer & Giingor, 1999), Sosyal Zihniyetler Kurami gergevesinde bakim alan zihniyeti ve bakim

veren zihniyeti arasindaki etkilesim olarak degerlendirilebilir (Gilbert, 2000; Macbeth vd., 2008).
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Baglanma sisteminin Obiir boyu devam ettigi goz Oniinde bulundurulunca (Bowlby, 1980;
Hazan & Shaver, 1994; Stimer & Giingor, 1999), bu etkilesim sirasinda bagkalarindan bakima
ihtiya¢ duyduklarina, bakimin onlara yardimci olacagmna ya da verilen bakimin bagkalar
tarafindan takdir edilecegine dair sinyaller alinir ve bu dogrultuda bakim verme davranislar:
sergilenir (Gilbert, 2009b).

Bakim verme zihniyetinde olan kisinin dikkati, digerinin hayatta kalabilmesi ya da daha iyi
olabilmesi i¢in ihtiya¢ duydugu seyi ona saglayabilmek amaciyla digerinin tizerindedir (Gilbert,
1989). Diisiincelerini ona nasil yardim edecegi iizerine odaklar, onlar ig¢in endiselenirken
sempati ve ilgi gibi duygular: hisseder ve davranislarini1 ona gore diizenler (Gilbert, 2010; Liotti
& Gilbert, 2011). Bakim verme zihniyeti gergevesinde sergilenen davranislarin koruma saglama,
ihtiya¢ duyulanin tedarik edilmesi (6rn: yemek) ve duygusal destek sunma (6rn: dinlemek,
sarilmak) gibi farkli yonleri vardir (Gilbert, 2009b). Bakim verme davramslari bir bebegin
hayatta kalabilmesini saglarken bir yetiskinin gelisimine, zenginlesmesine olanak tanir (Gilbert,
2005; 2009b). Bu nedenle bakim verme davranislari, digerlerinin iyiligini gbz Ontinde
bulundurarak hareket etme, alturistik ve yardimsever davraniglar ile yakindan ilgilidir (Gilbert,
2014).

Bu davraniglarla iligkili olarak bakim verme zihniyetindeki kisiler iyi bir koruyucu,
yardimsever ya da iyilestirici olmak gibi pozitif benlik algilarina sahip olabilir. Ote yandan,
digerleri onlarin yardimlarma ihtiya¢ duymaz ya da yardimlarim1 reddederlerse bu kisiler
hayatlarinda problemler yasayabilir. Ornegin cocuklari kiigiikken onlara bakim vererek kendini
iyi hisseden bir anne, ¢ocuklar: biiyiidiikge ihtiya¢ duyulan bakimin azalmasi sonucu kendisini
depresif ve boslukta hissedebilir (Gilbert, 2017). Benzer sekilde, kisi kendi degerini baskalarina
verdigi bakim tizerinden belirliyorsa bu durum, kendi 6nceliklerini gormezden gelmesine veya
kendini onceliklendirdigi zamanlarda bencil ve suglu hissetmesine neden olabilir (Gilbert,
2009b; 2017).

1.2. Bakim Arama/Alma Zihniyeti (Care Seeking/Taking Mentality)

Memelilerde hayatta kalabilmek igin bagkalarina ihtiya¢ duyma, hayatin ilk giinlerinden
itibaren gecerlidir (Gilbert, 2005). Bu nedenle desteklenmeye, bakim ve yardim almaya dair
tepkisel olur ve bakim arama davranislari sergilerler. Bu durum baglanma ve digerleriyle
yakinlik kurma agisindan oldukga 6nemlidir (Bowlby, 1969; 1973; 1980; Gilbert, 2009a; 2009b).
Ornegin, bebek dogdugu andan itibaren cevresine cesitli sinyaller (6rn: aciktiginda ya da cani
aadiginda aglamak) gondererek bakim arayisi igerisine girer. Bu sinyalleri alan anne bebegi
kucagma alarak ya da besleyerek ona bakim saglar. Boylece bebek sakinlesir ve kendini
glivende hisseder (Gilbert, 2014).

[lerleyen yaslarda ise gocugun cam yandiginda benzer sekilde bakim arama zihniyeti aktive
olur ve aglayarak kosup annenin yanina gitme gibi cesitli davraniglar sergiler. Anneden alinan
sinyal (0rn: onu kucaklayip rahatlatmak) sonucunda zihniyetin aktivasyonu sona erer ve ¢ocuk
bahgede oyun oynamaya devam eder (Gilbert, 2017). Bu siirecte anne ¢ocuk igin giivenli bir

siginak iglevi goriirse cocugun duygu regiilasyonu saglanir ve kendisini sevilebilir biri olarak
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algilar. Aksi taktirde kaygi, 6fke, korku gibi duygular1 deneyimler (Bowlby, 1969; 1973; 1980;
Gilbert, 2005; Hazan & Shaver, 1994; Stimer & Giingor, 1999).

Hayatin ilk giinlerinden itibaren anne-¢ocuk arasinda var olan bu baglanma ve bakim
arama ihtiyaci, zaman gectikgce farklilasir ve farkli tiirde bakim arama sinyalleri cevreye
gonderilir (Gilbert, 2005; 2009b). Ornegin kisi karn1 acikinca ya da uykusu geldiginde yataga
yatirilmasi igin sinyaller gondermez. Ancak ilgi gormek, yardim istemek, birileri tarafindan
dinlenmek ve ciddiye alinmak istedigi zamanlarda bakim arama/alma zihniyeti icerisine girer
(Gilbert, 2009b). Dikkatini bu konularda kendisine yardimci olabilecek kisilere yonlendirir ve
davraniglarini onlarla etkilesim igerisine girecek sekilde OoOrgiitler (Gilbert, 2010). ihtiyag
duydugu bakimi aldigr zaman kisi, maddi kaynaklar s6z konusu oldugunda siikran ve
minnettarligl deneyimlerken; ayni zamanda giivende hissetme, rahatlama ve sakinlesme gibi
durumlar1 da deneyimler (Gilbert, 2014). Kisinin ihtiya¢ duydugu bakim reddedildiginde veya
gormezden gelindiginde, bakim alma zihniyeti engellenir (Gilbert, 2009a). Bakim arama/alma
zihniyeti engellendiginde ise yalnizlik, ihmal edilmislik, terk edilmislik gibi duygular
deneyimlenir. Bu durum kisinin depresyona girmesine ve iist diizeylerde kayg: yasamasina yol
acabilir (Gilbert, 2009b; 2010; 2017).

1.3. Sosyal Siralama/Rekabetci Zihniyet (Social Rank/Competitive Mentality)

Tim memeliler bir noktada ebeveynlerine olan bagimliliklarini azaltir ve yiyecek bulmak,
korunmak gibi ihtiyaclarini kendileri gidermeye baglar. Bu siirecte, bagkalarinin da aymn seyleri
yaptiklar: bir sosyal diizen ile karsilasir ve yiyecek, miittefik ya da es bulmak gibi nedenlerden
dolay1 bagkalariyla rekabet etmek durumunda kalirlar (Sloman vd., 2003). Yapilan arastirmalar
hayvanlarin rekabete girip kazanamadiklarinda motivasyonlarini kaybettiklerini ve geri ¢ekilme
davraniglar: sergilediklerini gostermektedir (Price vd., 1994). Benzer sekilde, bireyler de arkadas
ve partner gibi cesitli kaynaklar ya da bunlarla iligkilendirilebilecek gili¢, statii ve haz igin
rekabet eder. Bu siirecte de sosyal siralamalara dayal iliskiler (socially ranked relationships)
kurar (Gilbert, 2000; 2009b) ve ilgili konularda (6rn: basari, giig, yetenek) sosyal karsilastirmalar
yaparlar (Allan & Gilbert, 1995; Pekin, 2023).

Rekabetci zihniyetteki kigilerin diisiinme sekilleri daha ¢ok kazanan-kaybeden, yetersiz-
ustlin, baskin-boyun egen, gliclii-gli¢stiz gibi karsilastirmalar {izerinden gerceklesmektedir
(Gilbert, 1995; 2000). Dolayisiyla odak noktalari, sosyal siralamalarda hangi konumda yer
aldiklarindadir. Kisi digerleri tarafindan takdir edilmeyecek ozelliklere sahipse (6rn: yeteri
kadar giizel olmama) veya cesitli yetenekler konusunda eksiklikleri varsa (6rn: yeteri kadar
atletik olmama) kendisini sosyal siralamalarda asagi siralarda konumlandirir (Gilbert, 2000;
2005). Digerleri tarafindan arzulanir, kabul edilir vs. konumda olmadig: icin yetersiz hisseder
(Gilbert, 2000; 2005). Bu dogrultuda sosyal onay alabilmek igin yetersizlikten kag¢inma
davraniglar1 sergiler ve rekabet etmeye giidiilenebilirler (Gilbert vd., 2007; Gilbert vd., 2009;
Pekin & Deniz, 2023).

Rekabet¢i davramislarin temelinde digerleri tarafindan fark edilme ve onaylanma,
digerlerinin goziinde iyi bir yer edinme cabasi yer almaktadir (Gilbert, 2005, Liotti & Gilbert,

2011). Ornegin, bir sevgili adaymin, arkadagm, patronun ya da bir 8gretmenin sevgisini
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kazanmak, onlar tarafindan takdir edilmek ya da onlarin dikkatini ¢ekmek i¢in rekabetci
davraniglar sergilenebilir (Gilbert, 2009b). Rekabetgi zihniyet igerisinde olan bir kisi sosyal onay
gormek, popiiler olmak ya da statii sahibi olmak igin rekabet ederken; ayni zamanda
reddedilmemek ve elestirilmemek icin de rekabet edebilir (Gilbert, 2005). Bu kisilerin statii elde
etme ve catismalar1 kazanma motivasyonlar: oldukga yiiksektir (Gilbert, 1995), is yasaminda
hirslidirlar (Gilbert, 2009b). Kendilerini tehdit altinda hissederlerse oOfkelenebilir, tehditler
savurabilir ve saldirgan davramslar sergileyebilirler (Gilbert, 2009b). Ornegin, zorbalik Sosyal
Zihniyet Kurami gercevesinde digerleri lizerinde bir gii¢c gosterimi olarak ele alinabilir (Lopes,
2011).

1.4. is Birlik¢i Zihniyet (Cooperation Mentality)

Is birlikci yaklasim, sosyal durumlarda karsilikli kazang, bir gruba ait olma ve ahlaki
etkilesim gercevesinde akil ytiirtitme ve degerlendirme siireglerini kapsamaktadir (Gilbert, 2017).
Bu nedenle is birlik¢i davranislar evrimsel agidan oldukga avantajhidir (Gilbert, 1989; 2005;
2009b; 2014; Liotti & Gilbert, 2011). Cesitli amaglar dogrultusunda miittefiklerin bulunmasi
canhilar ig¢in bir bakima tehlikelerden korunmak igin gereklidir (Gilbert, 2005). Ornegin
karmcalar yuvalarimi birlikte yapar ya da hayvanlar birlikte avlanir (Gilbert, 2014). Benzer
sekilde, insanlarin da hayatta kalabilmeleri ve {iretici basarilar elde edebilmeleri kendilerine
miittefik bulmalar1 (6rn: cinsel partner, arkadas, es) ve gruplara kabul edilmeleriyle gerceklesir
(Gilbert, 2005).

Miittefik bulma amaciyla isbirlik¢i davramslar ortak bir anlayis ve hedef icermektedir.
Ornegin, bir orkestrada yer alabilmek ortak bir amacin varligini pratik yapmaya hevesli olmayz,
bagkalarindan 6grenebilme ve bagkalariyla birlikte hareket edebilme yeteneklerini gerektirir
(Liotti & Gilbert, 2011). Benzer sekilde, ayni bebege bakim veren ebeveynler is birlik¢i bir
zihniyet igerisinde hareket etmek durumundadir (Hrdy, 2009). s birlikci zihniyet igerisinde olan
bireyler birlikte biiyliylip gelisebilmek ve bir gruba ait hissedebilmek amaciyla ortak ilgi
alanlarma sahip kisilerin arayist igerisindedir (Gilbert, 2009b). Ornegin, ergenler kendilerine
arkadas (miittefik) edinebilmek icin ne tarz kiyafetleri giyecekleri ya da ne tarz miizikleri
dinleyecekleri gibi gesitli konularda {izerlerinde bir bask: hisseder ve bu dogrultuda is birlikgi
davraniglar sergiler (Gilbert, 2005). Bu zihniyetteki kisilerin dikkati, kendileriyle is birligi
yapacak, destekleyecek, ortak bir amag¢ dogrultusunda ¢abalayacak ve kendilerinden hoslanacak
kisilerle bag kurma arayisindadir (Gilbert, 2010). Kisiler bagkalariyla bdyle bir bag
kurabildiklerinde kendilerini giivende hisseder (Gilbert, 1989; 2000; 2005; 2009b) ve bas etmesi
zor durumlarla karsilastiklarinda daha saglikli tepkiler verir. Boylece iyi oluslar: artar (Gilbert,
2009b). Aksi takdirde yalnizlik, kaygi ve depresyon deneyimlenebilir (Gilbert, 2014; 2017).

1.5. Terapi Siirecinde Sosyal Zihniyetler

Terapi siirecinin 6nemli bir yonii danisanlarin neye ihtiya¢ duyduklarmni, neyin arayisinda
olduklarini ve nigin bu arayista olduklarini fark etmelerine yardimci olmaktir. Danisanlar bazen
arayisinda olduklar: (ihtiya¢ duyduklari) seyleri tam olarak adlandiramazlar (Gilbert, 2019).
Ornegin sosyal statii icin rekabetci davranislar sergileyen biri, baskalari tarafindan ilgi

gorebilmek icin sosyal statii arayisinda oldugunun farkinda olmayabilir (Gilbert, 2010). Baz1
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daniganlar da farkli seyleri (6rn: rekabet ve is birligi) ayn1 anda yapmaya cahisir. Ornegin
catismalar1 kazanip giiglii goziikmek ama ayni zamanda savunmasiz kalabilecek kadar giivende
hissettigi iligkiler kurmak isteyebilirler (Gilbert, 1995). Boyle durumlarda ihtiyaglar
dogrultusunda sosyal zihniyetler arasinda degisim yapabiliyor olmak gerekir (6rn: is yerinde
rekabet¢i zihniyet igerisinde olan bir kisinin, evde ¢ocuklariyla rekabet etmeyip ¢ocuklarina
karst bakim verme zihniyeti igerisine girebilmesi) (Gilbert, 1989). Bir baska deyisle, terapi
siirecinde damisanlarin iginde bulunduklar1 sosyal =zihniyetlerin belirlenmesi ve sosyal
zihniyetler arasinda degisim yapabilme durumlarinin saptanmasi, sosyal iliskilerinin dogasin
ve bu iliskilerdeki rollerini anlamak agisindan oldukga 6nemlidir.

Sosyal zihniyetler, danisan ve terapist arasindaki iliski rolleri agisindan da oldukga kritiktir
(Gilbert, 2005; 2019; Liotti & Gilbert, 2011). Ornegin terapi siirecinde bakim arama/alma
zihniyeti 6n plandadir. Danisanlar, terapistin kendilerini 6nemseyip dnemsemedigini ve ya
aradaki iliskinin iyi bir iligki olup olmadigini bilmek isterler. Bu nedenle terapistten gelecek olan
belli bakim sinyallerinin arayisina girerler. (Gilbert, 2005). Ote yandan rekabetci zihniyetteki
danisanlar siireg igerisinde baskin olmaya ya da terapistten onay alabilmek igin boyun egici
davraniglar sergileyerek onerdigi her seyi yapmaya calisabilirler (Gilbert, 2019; Liotti & Gilbert,
2011). Dolayisiyla terapistlerin, ozellikle damisanlarin rekabetci zihniyetleriyle iliskili olan
baskin-boyun egen iligski Oriintiilerine kapilmamalar:1 ve dikkatli olmalar1 gerekir (Liotti &
Gilbert, 2011).

2. SONUC

Sosyal Zihniyet Kurami bireylerin sosyal iliskilerinde verdikleri tepkilerin evrimsel
temellerinin altim1 ¢izerek bu tepkilerin anlamlarimi agiklamaktadir. Bu kapsamda Sosyal
Zihniyet Kurami evrim siirecinin, hayatta kalabilmek, sosyal etkilesimlere girebilmek ve bu
etkilesimleri devam ettirebilmek icin insanlarin beyinlerinde giidiileri, duygulari, diistinceleri ve
davraniglar1 organize eden farkli zihinsel sistemlerin gelistirdigine vurguda bulunmaktadir.
Sosyal zihniyetler olarak adlandirilan bu zihinsel sistemler, biyososyal giidiiler (6rn: yavruya
bakim verme, sosyal statii icin rekabet etme) dogrultusunda insanlarin gesitli roller
olusturmasina (6rn: bakim alan-bakim veren; rekabetci-is birlik¢i), karsilikli alimip verilen
sinyaller araciligiyla bu rollerin yorumlanmasina (6rn: digerinin rekabet¢i olarak algilanmasi) ve
bunlarin sonucunda gesitli tepkilerin verilmesine olanak saglar. Bu makalede dort temel sosyal
zihniyet ele alinmistir: bakim verme zihniyeti, bakim arama/alma zihniyeti, rekabet¢i zihniyet ve
is birlikg¢i zihniyet.

Bu zihniyetler ¢ercevesinde kisinin hangi zihniyette oldugunun anlasilmasi, onun duygusal
ve davranigsal tepkilerinin altinda yatan nedenleri anlamak agisindan oldukga 6nemlidir. Icinde
bulunulan zihniyete gore farkli davranislar sergilenmektedir (6rn: is yerinde kendini giivende
hissetmek isteyen kisinin liderlik davraniglar1 sergilemesi ya da patronuna karsi boyun egici
davraniglar sergilemesi). Ayrica i¢inde bulunulan sosyal zihniyet, arzulanan sosyal iligkilerde
pozitif duygular uyandirirken (6rn: sevgilisinden ihtiya¢ duydugu bakimi alan kisi mutlu ve
huzurlu hisseder), zihniyetin engellendigi durumlarda bas etmesi zor duygularin

deneyimlenmesine neden olur. Ornegin bakim arama/alma zihniyeti igerisindeyken ihtiyag
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duydugu ilgi ve destegi alamayan kisiler korku, kayg: ve yalnizlik hissedebilir. Benzer sekilde is
birlik¢i zihniyet gercevesinde istedigi arkadaslik iliskilerini kuramadig: i¢in kendini bir gruba ait
hissetmeyen kisiler kayg: yasayabilir.

Kisinin iginde bulundugu zihniyet anlasildigi taktirde terapi siirecinde ihtiyaglarmin
tanimlanmasi ve ona uygun davranis stratejilerinin belirlenmesi kolaylasacaktir. Ayrica, Sosyal
Zihniyet Kurami danisanin sosyal iliskilerinin dogasmnin anlagilmas: ve degerlendirilmesi
acgisindan da kolaylik saglar. Boylece saglikli iligkilerin gelisimi i¢in gerekli farkindaliklarin (6rn:

bakim alan ve bakim veren rollerinin dengeli kullanimi1) kazanimina olanak saglamaktadir.
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