Yil/Year: 2024 - Cilt/Volume: 6 - Sayi/Issue: 1

e-ISSN: 2667-7938

IZU E 1ZU Egitim Dergisi
|ZU Journal of Education

Ay

::::::::::

Universitesi




12U Egitim Dergisi, 6 (1), 2024

izU EGITIiM DERGISI

istanbul Z&
Universitesi

L{(é} IZU Journal of Education /
https://dergipark.org.tr/tr/pub/izujed /f .

istanbul Sabahattin Zaim Universitesi Adina
Sahibi

. . Ahmet Cevat ACAR
Ow_ner qn behalf of Istanbul Sabahattin Zaim Istanbul Sabahattin Zaim Universitesi Rektorii
University
ibrahim GUNEY

Yayin Kurulu
Editorial Board

Istanbul Sabahattin Zaim Universitesi

Ali GUNES
Istanbul Sabahattin Zaim Universitesi

Biilent DILMAC
Necmettin Erbakan Universitesi

Emrah GORGULU
Istanbul Sabahattin Zaim Universitesi

Ismail GELEN
Ondokuz Mayis Universitesi

Kamil Arif KIRKIC
Istanbul Sabahattin Zaim Universitesi

Mehmet ONCEL
Istanbul Sabahattin Zaim Universitesi

Mustafa OZGENEL
Istanbul Sabahattin Zaim Universitesi

Mustafa Sami TOPCU
Yildiz Teknik Universitesi

Ridvan EZENTAS
Bursa Uludag Universitesi

Zehra Sedef KORKMAZ
Artvin Coruh Universitesi

Bas Editor
Editor-in-Chief

ibrahim GUNEY
Istanbul Sabahattin Zaim Universitesi

Yonetim Ediorii
Managing Edior

Emrah GORGULU
Istanbul Sabahattin Zaim Universitesi

Kamil Arif KIRKIC
Istanbul Sabahattin Zaim Universitesi

Mustafa OZGENEL

Istanbul Sabahattin Zaim Universitesi

Elif Esra ARIKAN
Istanbul Sabahattin Zaim Universitesi




Editor Yardimcilar
Vice Editors

Bedirhan BUYUKDUMAN
Istanbul Sabahattin Zaim Universitesi

Ece YAGCI AKGUNDUZ
Istanbul Sabahattin Zaim Universitesi

Muhammed Furkan TUNC
Istanbul Sabahattin Zaim Universitesi

Yonetim Yeri

Istanbul Sabahattin Zaim Universitesi

Head Office

Internet Adresi _ . o
Web Address https://dergipark.org.tr/tr/pub/izujed
Yaym Tiirii Yerel Siireli / Periodical

Publication Type

Yilda iki say1 yayimlanir: Bahar ve Giiz
Published two issues per year: Spring and Fall

Online Yayimlanmaktadir
Published Online

E-ISSN: 2667-7938

Derginin Tarandig1 Kaynaklar

Bilim Damisma Kurulu
Science Advisory Board

Ahmet Siikrii OZDEMIR
Marmara Universitesi

Ali GURBETOGLU
Istanbul Sabahattin Zaim Universitesi

Ali GUNES
Ankara Medipol Universitesi

Ayta¢ ACIKALIN
Istanbul Sabahattin Zaim Universitesi

Bayram Ali ERSOY
Yildiz Teknik Universitesi

Besra TAS
Istanbul Sabahattin Zaim Universitesi

Bilal YILDIRIM

Balikesir Universitesi

Biilent DILMAC
Necmettin Erbakan Universitesi

Carlos HERVAS GOMEZ
University of Seville

Elif Esra ARIKAN
Istanbul Sabahattin Zaim Universitesi

izzet ER
Istanbul Sabahattin Zaim Universitesi

Kamisah OSMAN
The National University of Malaysia

Kasim VARLI
Istanbul Sabahattin Zaim Universitesi

Latife KABAKLI CIMEN
Istanbul Sabahattin Zaim Universitesi

Maria-Dolores DIAZ-NOGUERA
University of Seville

Mehmet Ali CORLU
Marmara Universitesi

Mehmet OZENC

Gaziantep Universitesi

Metin BOSNAK

Istanbul Sabahattin Zaim Universitesi

Midrabi Cihangir DOGAN
Marmara Universitesi

Mubhittin SAGIRLI
Istanbul Universitesi



https://dergipark.org.tr/tr/pub/izujed

Emin AYDIN
Marmara Universitesi

Emine Giil 0ZENC
Omer Halisdemir Universitesi

Emrah GORGULU
Istanbul Sabahattin Zaim Universitesi

Erol SUZUK
Marmara Universitesi

Ertugrul ORAL
Istanbul Sabahattin Zaim Universitesi

Evren Bilge KUTLAY
Istanbul Sabahattin Zaim Universitesi

Fatma YASAR EKIiCi
Istanbul Sabahattin Zaim Universitesi

Hakan AKCAY
Yildiz Teknik Universitesi

Halil EKSI
Marmara Universitesi

Hanife Giilhan ORHAN KARSAK
Kirklareli Universitesi

Hanna DAVID
Tel Aviv University

Hasan BACANLI
Fatih Sultan Mehmet Universitesi

Hasan Said TORTOP
Aydin Universitesi

Hatice VATANSEVER BAYRAKTAR
Istanbul Sabahattin Zaim Universitesi

ibrahim DEMIR
Yildiz Teknik Universitesi

ibrahim TAS
Istanbul Sabahattin Zaim Universitesi

ibrahim YILGOR
Istanbul Sabahattin Zaim Universitesi

Mustafa Sami TOPCU
Yildiz Teknik Universitesi

Mustafa SEKER
Yildiz Teknik Universitesi

Mustafa Yiiksel ERDOGDU
Istanbul Sabahattin Zaim Universitesi

Miimin YAMANKARADENiZ
Istanbul Sabahattin Zaim Universitesi

Necmettin OZMEN
Istanbul Sabahattin Zaim Universitesi

Niiket AFAT
Istanbul Sabahattin Zaim Universitesi

Orhan AKINOGLU
Marmara Universitesi

Osman OZDEMIR
Istanbul Sabahattin Zaim Universitesi

Ozlem ZABITGIL GULSEREN
Istanbul Sabahattin Zaim Universitesi

Ramazan KORKMAZ
Maltepe Universitesi

Remziye CEYLAN
Yildiz Teknik Universitesi

Sam DAKKA
Sheffield Hallam University

Sefer ADA
Gedik Universitesi

Servet BAYRAM
Istanbul Medipol Universitesi

Turgay SiRIN
Istanbul Medeniyet Universitesi

Victor Hugo PERERA RODRIGUEZ
University of Seville

Yusuf CERIT
Abant Izzet Baysal Universitesi

Dil Editorleri
Language Editors

Ahmet SACKESEN (Tiirkee)
Istanbul Sabahattin Zaim Universitesi

Merve Ergiit (Tiirkce)
Istanbul Sabahattin Zaim Universitesi

Nurbanu SAHIN HATiPOGLU (Tiirkce)

Istanbul Sabahattin Zaim Universitesi




Necmettin AKAY (Tiirkgce)
Istanbul Sabahattin Zaim Universitesi

S_afura INAN (Tiirkee)
Istanbul Sabahattin Zaim Universitesi

Emrah GORGULU (ingilizce)
Istanbul Sabahattin Zaim Universitesi

Abdiil VARLI (ingilizce) Istanbul
Sabahattin Zaim Universitesi




izU Egitim Dergisi, 6 (1), 2024

7 izU EGITIM DERGISI
é&ﬁ 1ZU Journal of Education /
Istanbul Zaifi https://dergipark.org.tr/tr/pub/izujed Q[ A

Universitesi

ICINDEKILER/ CONTENTS

Arastirma Makaleleri/Research Articles

The Relationship Between School Managers' Authentic Leadership Behaviors and
Teachers' Emotional Labor Behaviors 1

Okul Yoneticilerinin Otantik Liderlik Davranislari ile Osretmenlerin Duygusal Emek
Davranislart Arasindaki Iliski

Mehmet Akif KOSE, Esra TORE

Tiirkiye’de Uygulanmakta Olan Yabanci Dil Egitiminin Degerlendirilmesi ve
Coziim Onerileri 16

An Evaluation of Foreign Language Teaching in Turkey and Suggestions for Solution
Eyyiip Yasar KURUM

Okul Oncesi Ogretmen Adaylarinin Geleneksel Oyunlara Yonelik Goriislerinin
Incelenmesi 31

Analyzing the Opinions of Pre-Service Preschool Teachers about Traditional Games
Miyase KARAKAYA, Bengii TURKOGLU

Yeni Ogretmenlik Kariyer Basamaklari: Bir Karma Desen Calismasi 53
New Teaching Career Steps: A Mixed Design Study
Mustafa AYDOGAN, Sena LEFLEF, Deniz OZCAN

Ethical Challenges with Personalized Avatars in Higher Education of the
Metaverse Era 74

Metaverse Caginin Yiiksekogretiminde Kisisellestirilmis Avatarlarla Igili Etik Zorluklar
Nurten GUNDUZ, Mehmet SINCAR

Cocuk Thmal ve Istismarinda (ilk Basvuru Yerleri Olarak) Acil Servislerin
Farkindalik ve Yeterlilik Diizeyleri 97

Awareness and Competence Levels of Emergency Services (As First Points of
Application) in Child Neglect and Abuse
Ayse OKUR, Simel PARLAK



= IZUJED - oo orescaion EGITIM

istanbul Z&iiivi P

Universitesi DERGISI
Basvuru: Nov. 28, 2023 Copyright © 2024 {ZU
Kabul: Feb. 12, 2024 DOI: 10.46423/izujed.1397019
Cilt 6 Say1 1 (2024) (1-15) http://dergipark.gov.tr/izujed

The Relationship Between School Managers' Authentic Leadership Behaviors and
Teachers' Emotional Labor Behaviors

Mehmet Akif KOSE? Esra TOREP

Abstract

This study examines the relationship between authentic leadership behaviors of school administrators
and emotional labor behaviors of teachers. A total of 426 teachers working in the Tuzla district of
Istanbul province in the 2022-2023 academic year participated in the study. In this quantitative
study using relational survey model, Demographic Information Form, Authentic Leadership Scale and
Emotional Labor Scale were used in the data collection process. As a result of the study, it was found
that teachers' emotional labor behaviors and deep acting sub-dimension did not differ significantly
according to gender. However, they differed in the sub-dimensions of surface acting and genuine
emotions. While there were significant differences in general emotional labor level and genuine
emotions sub-dimension according to age variable, there were no significant differences in surface
acting and deep acting sub-dimensions. It was observed that teachers who chose the teaching profession
voluntarily had a higher level of genuine emotions than those who chose the teaching profession with
the influence of family and environment. A positive relationship was found between self-awareness,
balanced processing and an internalized moral perspective, sub-dimensions of authentic leadership,
and emotional labor behaviors. No significant relationship was found between relational transparency
and emotional labor behaviors.

Keywords: Authentic Leadership, Emotional Labor, School Manager, Teacher
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Okul Yéneticilerinin Otantik Liderlik Davranislar1 ile Ogretmenlerin Duygusal Emek
Davranislar1 Arasindaki iliski

Ozet

Bu calisma, okul yoneticilerinin otantik liderlik davranislari ile &gretmenlerin duygusal emek
davramslar arasindaki iligkiyi incelemektedir. Arastirmaya 2022-2023 akademik yilinda Istanbul ilinin
Tuzla ilgesinde gorev yapan toplam 426 6gretmen katilmistir. Iliskisel tarama modelinin kullanildigi bu
nicel aragtirmada veri toplama siirecinde Demografik Bilgi Formu, Otantik Liderlik Olgegi ve Duygusal
Emek Olgegi kullanilmigtir. Arastirma sonucunda, dgretmenlerin genel duygusal emek diizeyleri
yliksek, yiizeysel rol yapma diizeyleri orta, derin rol yapma diizeylerinin yiiksek ve dogal davranislar
diizeylerinin ¢ok yiiksek oldugu bulunmustur. Ogretmenlerin duygusal emek davraniglari ve
derinlemesine rol yapma alt boyutu cinsiyete gore anlamli bir farklilik gostermemistir. Ancak yiizeysel
rol yapma ve dogal davramslar alt boyutlarinda farklilastiklar1 goriilmiistiir. Ayrica, katilimci
O0gretmenlerin medeni durumlarina gore duygusal emek diizeyinde ve alt boyutlarinda istatistiksel
olarak anlamli bir farklilik bulunmamaistir. Yas degiskenine gore genel duygusal emek diizeyi ve dogal
davraniglar alt boyutunda anlamli farkliliklar bulunurken, yiizeysel rol yapma ve derin rol yapma alt
boyutlarinda anlamli farkhiliklar bulunmamustir. Ogretmenlik meslegini kendi istegiyle secen
Ogretmenlerin, aile ve cevre etkisiyle segenlere gore daha yiiksek diizeyde dogal duygulara sahip
olduklar1 goriilmiistiir. Otantik liderligin alt boyutlar1 olan 6z farkindalik, dengeli isleme ve
i¢sellestirilmis ahlaki bakis acisi ile duygusal emek davranislar1 arasinda pozitif bir iliski bulunmustur.
Tliskisel seffaflik ile duygusal emek davranislari arasinda anlamli bir iliski bulunmamustir.

Anahtar Sozciikler: Otantik Liderlik, Duygusal Emek, Okul Yoneticisi, Ogretmen.

Introduction

Emotions are essential to personal and professional life and affect us daily. Researchers have
emphasized the critical impact of emotions on work (Lord and Kanfer, 2002). Throughout the
1980s and into the 21st century, the study of emotions has expanded dramatically, with
concepts such as emotional labor generating research interest. In addition, emotions have
begun to be considered concerning more traditional issues such as personality, working
conditions, job stress, and leadership (Barsade et al., 2003). Emotional labor is widespread in
the workplace and was estimated to be a significant component of more than one-third (38.1%)
of jobs in 1970. Brotheridge and Grandey (2002a) found that emotional labor is an essential
component of many occupations and that there are different occupational requirements for
performing emotional labor (Buckner, 2012)

Researchers suggest that emotional display rules are an important part of the emotional labor
process (Brotheridge & Grandey, 2002b). Emotional display rules are standards for
appropriate emotional display at work (Diefendorff & Richard, 2003). Since emotional display
is critical in social interaction, many organizations specify which are appropriate and which
are inappropriate. Employees are generally discouraged from expressing negative emotions
and encouraged to display positive emotions (Diefendorff and Richard, 2003). Thus, when
employees naturally feel positive and rarely negative emotions, their natural emotional
expression is likely appropriate for work. However, when employees experience emotions that
are inappropriate for the workplace, such as negative emotions, or when they do not
experience expected emotions, such as positive emotions, they must regulate their expressions
by taking surface or deeper actions to meet the organization's demands for appropriate
emotional displays. Researchers have suggested that emotional labor can also damage one's
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identity and sense of authenticity (Ashforth & Tomuik, 2000; Brotheridge & Lee, 2002; Erickson
& Ritter, 2001; Gardner et al., 2009; Pugh et al., 2011).

Hochschild (1983) conceptualized emotional labor in two forms: surface acting and deep
acting. Surface acting is defined as changing expressions by showing emotions that are not
really felt or suppressing real emotions. Surface acting is like "wearing a mask" (Grandey,
2000). When employees reluctantly smile while interacting with a rude customer, they act
superficially. Deep acting involves changing an emotional state by trying to feel the emotion
on display. Deep acting can involve changing how one perceives a situation. For example, an
employee might judge a rude customer as "under stress" to present a positive image.

Deep acting can also involve creating an emotion by imagining another situation or recalling
a memory of an emotional state. For example, an employee might try to remember having fun
or exciting time with friends to be excited about interacting with a customer. In addition to
surface and deep action, naturally felt emotions have recently been included in various
conceptualizations of emotional labor (Diefendorff et al., 2005). Genuine emotion refers to
expressions consistent with felt emotion (Glomb & Tews, 2004). In the genuine emotion
dimension; it is not necessary to dominate the behavior as in surface and deep behavior, which
is shown as it is felt. Since the employee will have shown the emotion that he/she feels to the
other party, this situation has become an act that comes naturally. Genuine behavior has a
positive effect on the employees within the organization. The teacher's smile during the lesson
can be shown as an example of this situation. At the same time, this happiness is also seen in
the behavior of a teacher who feels happiness while lecturing. In this way, it shows genuine
emotional behavior (Oguz & Ozkul, 2016).

Begley (2004) defines authentic leadership as a function of self-awareness, sensitivity to others'
orientations, and technical sophistication leading to the synergy of leadership action.
Walumbwa et al. (2008) define authentic leadership as a model of leader behavior that
leverages and supports both positive psychological capacities and a positive ethical climate to
promote greater self-awareness, an internalized moral perspective, balanced processing of
information, and relational transparency of leaders working with followers and to support
positive personal development. This study considers authentic leadership in four dimensions:
relational transparency, internalized moral perspective, balanced processing, and self-
awareness (Walumbwa et al., 2008). Self-awareness is the leader's self-knowledge, the way
he/she perceives the world. As a result of this perception, he/she is aware of and conscious of
his/her negative or positive behaviors (Memis et al., 2009). The leader who exists in self-
awareness can provide a clear and precise description of himself/herself to those around
him/her, as well as interpret and make sense of the feelings, ideas, emotions, goals, and beliefs
of those around him/her (Kilig, 2015). A leader who can evaluate information in balanced
processing can make sense of the information at hand by evaluating it ideally (Ilies et al., 2005).
Internalized moral perspective is the consistency of the leader's behaviors in his/her own life
with his/her beliefs. Despite external pressures and warnings, leaders with internalized
morality make and implement decisions based on their internalized moral values and criteria.
On the other hand, relational transparency means that the leader's relations with the
individuals around him/her are natural and sincere, that he/she avoids fake and contrived
behaviors towards those around him/her, and that he/she is sincere and sincere (Kernis, 2003).

The relationship between authenticity and emotional labor is particularly relevant to
leadership research (Gardner et al., 2009). In particular, emotional labor is expected to be

3
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related to authentic leadership. According to Avolio and Gardner (2005), authentic leaders
value the interests of others, while inauthentic leaders value their interests at the expense of
others (Michie & Gooty, 2005: 441). Authentic leaders are guided by their intrinsic values to
do what is suitable for their followers and stakeholders (Luthans & Avolio, 2003), which leads
them to express more positive emotions such as gratitude, appreciation, and caring towards
others (Michie & Gooty, 2005). Rini and Safrizal (2023). indicate that authentic leadership and
emotional labor have a positive impact on employee productivity in modern organizations.
Authentic leadership can help increase employee confidence and motivation in achieving
organizational goals, while emotional labor can help employees deal with stress and maintain
high engagement in their jobs.

Emotional labor is an important concept that expresses individuals' processes of managing
and expressing their emotions in their work lives (Hochschild, 1983). Teachers' emotional
labor levels are critical, especially in education, because teachers constantly interact with
students, and the quality of these interactions can affect students' achievement and
development (Oplatka, 2009). Emotional labor was significantly related to kindergarten
teachers’ organizational commitment and intention to leave (Zheng et al., 2023). Emotional
labor is essential for teachers to show sensitivity toward students and colleagues, empathize,
and improve their communication skills (Yin et al., 2019). means showing sensitivity in areas
such as (Avolio & Gardner, 2005). This leadership style is thought to positively affect teachers'
emotional labor levels and the quality of education (Moore et al., 2017). The findings reveal
transactional and laissez-faire leaders who display deep acting arouse higher levels of
perceived supervisor support compared to their counterparts displaying surface acting.
Lastly, laissez-faire leaders who display deep acting will arouse higher levels of perceived
organizational support as compared to laissez-faire leaders who display surface acting (Baker,
2023). In this context, this study examines the relationship between school administrators'
authentic leadership behaviors and teachers' emotional labor behaviors.

Method
Research Model

A relational survey model examined the relationship between teachers' emotional labor
behaviors and school administrators' authentic leadership behaviors. The Relational survey
model determines the relationships between variables and predicts the results. It is a model
that aims to measure whether there is a change in more than one variable and, if there is, the
degree of this change (Karasar, 2011).

Population and Sample

The population of this study consists of 4235 teachers working in schools in the Tuzla district
of Istanbul province in the 2022-2023 academic year (MoNE, 2022). The sample of this study
consisted of 426 volunteer teachers randomly selected from the population. The demographic
characteristics of the teachers participating in the study are given in Table 1.
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Table 1. Demographic Characteristics of the Participants

Variables Groups Frequency Percentage
Gender Female 299 70,4
Male 126 29,6
Marital Status Married 313 73,6
Single 112 26,4
Age 21-30 Age 86 20,2
31-40 Age 203 47,8
41-50 Age 107 25,2
51 Age and over 29 6,8
Level of Education Kindergarten 32 75
Primary School 100 23,5
Middle School 233 54,8
High School 60 14,1
Choosing the Voluntarily 378 88,9
Teaching Profession
Status Family and Environment 47 11
Effect
Total 426 100

Of the teachers who participated in the study, 70% were female, 30% were male; 74% were
married, 26% were single, 48% were between the ages of 31-40, and 55% were middle school
teachers. 89% of the participants chose the teaching profession voluntarily.

Data Collection Tools

In the form prepared to learn the demographic information of the participants in the study,
the participants were asked about their gender, marital status, age, level of education, and
their choice of teaching profession.

The Authentic Leadership Scale and Emotional Labor Scale were used to collect research data.
The Authentic Leadership Scale developed by Walumbwa et al. (2008) was adapted into
Turkish by Tabak et al. (2012). In the factor structure of the scale, the Cronbach Alpha value
was found as relational transparency (.81), internalized moral perspective (.78), balanced
processing (.78), and self-awareness (.89). The number of items of the sub-dimensions of the
Authentic Leadership Scale is as follows: self-awareness (5 items), relational transparency (5
items), balanced processing (3 items), and internalized moral perspective (4 items). The scale
consists of 16 items and 5-point Likert type (Frequency level 1=Never, 2=Very rarely,
3=Sometimes, 4=Frequently, 5=Always). In this study, Cronbach's Alpha reliability coefficient
was found to be .946 for the total score of authentic leadership, .816 for relational transparency,
.807 for internalized moral perspective, .778 for balanced processing, and .903 for self-
awareness.

The Emotional Labor Scale was developed by Diefendorff et al. Bassim and Begenirbas (2012)
conducted a Turkish adaptation of the scale. As a result of the reliability analysis, Cronbach's
Alpha coefficient for the whole scale was calculated as .80 for both samples. Emotional Labor

5
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Scale is a 5-point Likert-type scale. In the Emotional Labor Scale, participants evaluated the
scale items using a five-point Likert scale (1=Never, 5=Always). The scale measures surface
acting with six items, deep acting with four items, and genuine emotions with three items. In
this study, Cronbach Alpha reliability coefficient was 805 for emotional labor, .867 for surface
acting, .887 for deep acting and .760 for genuine emotions.

Data Analysis

Skewness and kurtosis values of the scales and sub-dimensions used in the study were
checked. The skewness and kurtosis values for the research data are given in Table 2.

Table 2. Normality Test Results

Scale and Subscales Skewness Kurtosis

Authentic Leadership Scale -,794 ,479
Relational Transparency -,679 ,371
Internalized Morale Perspective -,842 ,738
Balanced Processing -,668 ,129
Self-awareness -,694 ,096

Emotional Labor Scale ,009 ,316
Surface Acting ,168 -481
Deep Acting -, 757 ,368
Genuine Emotions -,288 -,310

According to Hair (2013) skewness and kurtosis values should be between -1 and +1 for the
data to be accepted as normally distributed. It is determined that the data set has a normal
distribution. Therefore, parametric tests were conducted to test the hypotheses. Frequency
analysis was conducted to obtain general information about the participants and research
variables. The reliability of the scales and sub-dimensions used in the research was checked
with Cronbach's Alpha coefficient and found to be reliable. T-Test and ANOVA analyses were
conducted to determine whether the scales and dimensions in the study differed in terms of
demographic variables. As a result of ANOVA analysis, Tukey Test was conducted to
determine between which groups there is a significant difference. Pearson correlation analysis
was used to determine the relationship between the scales and sub-dimensions. Simple
regression analysis was used to determine the effect of the independent variable (authentic
leadership) on the independent variable (emotional labor). In addition, simple regression
analysis was conducted to determine the effect of the sub-dimensions of the independent
variable (4 sub-dimensions of authentic leadership) on the independent variable (emotional
labor).

Findings

The results of the analysis conducted to determine the characteristics of teachers' responses to
emotional labor and its sub-dimensions are shown in Table 3.

Table 3. Descriptive Findings on Emotional Labor and its Sub-Dimensions

Scale and Subscales n X S.S Level

Emotional Labor Scale 425 3,27 0,58 High
Surface Acting 425 2,61 0,90 Middle
Deep Acting 425 3,52 0,97 High
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Genuine Emotions 425 4,25 0,54 Very High

When Table 3 is examined, it is seen that teachers' general emotional labor levels are high,
surface acting levels are moderate, deep acting levels are high, and genuine emotions levels
are very high.

The results of the analysis conducted to test whether emotional labor and its sub-dimensions
differ according to the gender of the teachers are shown in Table 4.

Table 4. Gender Comparison of Emotional Labor and its Sub-Dimensions

Scale and Subscales Gender n X S.S. t p
Emotional Labor Scale Woman 299 3,25 0,59
242 649
Male 126 3,32 0,55 ! !
Surface Acting Woman 299 2,54 0,92 .
Male 126 2,76 0,85 2220 027
Deep Acting Woman 299 3,51 0,98 358 1
Male 126 3,55 0,96
. . Woman 299 4,30 0,54 .
Genuine Emotions Male 1% 414 0.52 2,841 ,005

* p<,05

Emotional labor level (t=,242; p>.05) and deep acting sub-dimension (t=2,674; p>.05) did not
show a statistically significant difference according to the gender of the teachers. The surface
acting sub-dimension showed a statistically significant difference according to the gender of
the teachers (t=-2,220; p<.05). When the mean scores are analyzed, it is seen that male teachers
(X=2,76) have a higher perception of surface acting than female teachers (X'=3,42). The genuine
emotions sub-dimension showed a statistically significant difference according to the gender
of the teachers (t=2,841; p<.05). When the mean scores are examined, it is seen that female
teachers (X'=4,30) have higher genuine emotions than male teachers (X =4,14).

The results of the analysis conducted to test whether emotional labor and its sub-dimensions
differ according to the age of the teachers are shown in Table 5.
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Table 5. Comparison of Emotional Labor and its Sub-Dimensions and Age

Post-
Scale and = Hoc
A X S. F
Subscales 8¢ n 55 P (Tukey
Testi)
_ (1) 21-30 Age 86 321 053
Emotional Labor
Scale (2) 31-40 Age 203 321 0,59 3164 ,024*
(3) 41-50 Age 107 3,36 0,54
(4)51 Age and over 29 3,48 0,66
1)21-30 A 8 249 0,80
Surface Acting M ge
(2) 31-40 Age 203 2,56 0,93 1809 145
(3) 41-50 Age 107 2,75 0,88
(4)51 Age and over 29 2,75 1,04
(1) 21-30 Age 86 3,56 0,98
i 2) 31-40 A 203 342 1
Deep Acting (2) 0 Age 0 , ,00 1995 114
(3) 41-50 Age 107 3,63 0,88
(4)51 Ageandover 29 3,79 0,98
(1) 21-30 Age 86 420 0,52 41
Genu_me (2) 31-40 Age 203 4,25 0,56 3,037 029 40
Emotions (3) 41-50 Age 107 4,23 0,51 43
(4)51 Age and over 29 454 047
* p<,05

Emotional labor level showed a statistically significant difference according to the age of the
teachers (F=-3,164; p<.05). According to the Tukey Test result, no significant difference was
found between the groups. The sub-dimensions of superficial acting (F=1,809; p>.05) and deep
acting (F=1,995; p>.05) did not show a statistically significant difference according to the age
of the teachers. Natural behaviors sub-dimension showed a statistically significant difference
according to the age of the teachers (F=3,037; p<.05). According to the result of Tukey Test; it
is seen that teachers aged 51 and over (X =4,54) have a higher perception of natural behavior
compared to teachers in other age groups.

The results of the analysis conducted to test whether emotional labor and its sub-dimensions
differ according to the status of choosing teaching as a profession are shown in Table 6.
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Table 6. Comparison of Emotional Labor and its Sub Dimensions with the Status of
Choosing the Teaching Profession

Profession Selection

Scale and Subscales n X SS. t p
Status
R 7 27
Emotional Labor Scale IC:)WITI eqlzlest 378 3 0,58 0.429 668
amily an 47 324 057 ’
Environment
Own Request 378 2,57 0,90
Surface Acting . .
Fam.ﬂy and 47 287 0,89 -2,103 ,036
Environment
Own Request 378 3,57 0,96
Deep Acting .
2,77 *
Fam.lly and 47 315 0,98 ,775 ,006
Environment
Own Request 378 4,27 0,54
. . . "
Genuine Emotions Fam_ﬂy and 47 407 0.53 2,411 ,016
Environment

Emotional labor level did not show a statistically significant difference according to the status
of choosing the teaching profession (t=0,429; p>.05). It was found that the surface acting sub-
dimension showed a statistically significant difference according to the status of choosing the
teaching profession (t=-2,103; p<.05). When the mean scores are analyzed, it is seen that
teachers who chose the profession with the influence of family and environment (X'=2,87) have
a higher perception of surface acting than teachers who chose the profession voluntarily (X
=2,57).

It was found that the deep acting sub-dimension showed a statistically significant difference
according to the status of choosing the teaching profession (t=-2,775; p<.05). When the mean
scores are examined, it is seen that teachers who chose the profession voluntarily (X =3,57)
have a higher perception of deep acting than teachers who chose the profession with the
influence of family and environment (X =3,42).

The genuine emotions sub-dimension showed a statistically significant difference according
to the status of choosing the teaching profession (t=2,411; p<.05). When the mean scores are
examined, it is seen that teachers who chose the profession voluntarily (X =4,27) have higher
genuine emotions than teachers who chose the profession with the influence of family and
environment (X =4,07).

The results of the correlation analysis conducted to determine whether there is a relationship
between teachers perceived authentic leadership and their emotional labor are shown in Table
7.
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Table 7. Relationship between Authentic Leadership and Emotional Labor

Emotional Deep Actin Genuine
Scale and Surface Acting p 8 .
) . Labor Emotions
Sub Dimensions
r p r p r p r p

Authentic Leadership ,140 ,004** ,026 ,591 ,154  ,001** ,195 ,001**
Relational

Transparency

Internalized

,093 ,055 -,026 ,589 127 ,009** ,216 ,001**

, ,096 ,048% -004  ,928 115 ,018% ,184 ,001**
Morale Perspective

Balanced Processing ,141 ,004** ,055 ,258 ,143  ,003** ,128 ,008**
Self-awareness ,183 ,001%* ,077 ,112 ,2175 ,001** ,172 ,001%*
*p<,05 ** p<,01

There is a positive and statistically significant relationship between authentic leadership
(r=,140), internalized ethics (r=,096), balanced processing (r=,141), and self-awareness (r=,183)
sub-dimensions and emotional labor (p<,01). There is no statistically significant relationship
between relational transparency and emotional labor (r=,093; p>,05). There is no statistically
significant relationship between authentic leadership, relational transparency, internalized
moral perspective, balanced processing and self-awareness sub-dimensions, and surface
acting (p>,05). There is a positive and statistically significant relationship between authentic
leadership (r=,154), relational transparency (r=,127), internalized moral perspective (r=115),
balanced processing (r=,143), and self-awareness (r=,175) sub-dimensions and deep acting
(p<,01). There is a positive and statistically significant relationship between authentic
leadership (r=,195), relational transparency (r=,216), internalized moral perspective (r=,184),
balanced processing (r=,128), and self-awareness (r=,172) sub-dimensions and genuine
emotions (p<,01).

Discussion

Considering the occupational components, the teaching profession is one of the occupational
groups in which emotional labor is intensely encountered. In this context, teachers must
regulate their emotions to create a positive teaching environment (Hargreaves, 2000). In this
study, it was seen that the dimension of natural behaviors, one of the sub-dimensions of the
emotional labor scale, was perceived at a high level by teachers based on the total score, and
the dimension perceived at the lowest level was superficial role-playing behavior. Teachers
exhibit natural behavior the most. According to Yalg¢in (2012), since the teaching profession
includes emotional processes, it is considered a positive result that teachers show the highest
level of natural behaviors. The study observed that teachers' emotional labor and its sub-
dimensions were generally above average and at a high level. This result shows that teachers
prefer to be sincere and sincere in their relationships with their students. It can be said that
teachers exhibit positive emotions in their working lives and make efforts to feel the emotions
expected by their schools.

According to the study, teachers' emotional labor behaviors and deep-acting sub-dimension
do not vary significantly according to gender. In the superficial role-playing sub-dimension,
it is seen that male teachers have a higher level of superficial role-playing perception than
female teachers, and according to the natural behaviors sub-dimension, female teachers have
a higher perception of natural behaviors than male teachers. Karasu (2019), in his research
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with secondary school teachers, reached a similar finding in the superficial role-playing sub-
dimension that male teachers showed more superficial role-playing behavior than female
teachers. The studies conducted reached similar results (Begenirbas, 2013; Na & Park, 2019;
Yilmaz et al., 2015). They found that the superficial role-playing dimension showed more
superficial role-playing behavior in male teachers than female teachers. Polatkan (2016) and
Kaya (2014) concluded that teachers' emotional labor behaviors did not vary according to
gender. More women work in occupational groups such as teaching and nursing, where
emotional labor is required more (Hochschild, 1983). The fact that the teaching profession is
seen as more suitable for women than men can be explained by the fact that women can exhibit
the requirements of the teaching profession with less emotional effort, while male teachers
spend more effort.

According to the research findings, it was found that the level of emotional labor and the sub-
dimensions of superficial role-playing, deep role-playing and natural behaviors did not show
a statistically significant difference according to the marital status of the participant teachers.
The results of Karasu (2019), Polatkan (2016) and Koksel (2009) are similar and support the
results of the current study. It can be said that marital status variable has no effect on teachers'
emotional labor behaviors.

As a result of the research, it was found that teachers aged 51 and over exhibited more natural
behaviors than other teachers. This finding can be explained by the increase in authentic
behaviors exhibited in the career with advancing age (Tarhan, 2019). Begenirbas (2013) found
that teachers over the age of 50 exhibit more emotional labor. Ceylan (2017) stated in his study
that the emotional labor levels of teachers aged 41 and over were higher than teachers aged 40
and under.

It was found that teachers who chose the teaching profession voluntarily had a higher
perception of deep acting and genuine emotions than teachers who chose the profession with
the influence of family and environment. In the surface acting sub-dimension, teachers who
chose the profession with the influence of family and environment had a higher level than
teachers who chose the profession voluntarily. If the individual did not choose the teaching
profession voluntarily, the dimension of exhibiting the behaviors required by profession
remains in the surface acting dimension.

As aresult of the research, a low-level positive and significant relationship was found between
school administrators' authentic leadership behaviors and teachers' emotional labor behaviors.
In other words, more implementation of authentic leadership attitudes and behaviors is
necessary to increase emotional labor. Kaygin et al. (2018) concluded that there is a significant
relationship between authentic leaders and emotional labor in the energy sector. This result
supports the result obtained in this study. A positive relationship was found between
relational transparency, one of the sub-dimensions of authentic leadership, and genuine
emotions, one of the sub-dimensions of emotional labor. In this context, the sincere attitudes
and behaviors exhibited by school principals in the school environment enable them to be
better known by teachers and enable teachers to exhibit more genuine emotions in the school
environment.

According to the research results, there was a positive relationship between the internalized
moral perspective dimension of authentic leadership behaviors of school principals and the
genuine emotions sub-dimension of teachers' emotional labor behaviors. Leaders make
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decisions by behaving according to the moral values and measures they adopt despite external
pressures. In addition, they both make their followers adopt their internalized moral values
and guide their followers as a model (Simsek et al., 2017). In the decision-making process, the
internalized understanding of morality adopted by school principals, who are leaders in
schools, the most basic organizational structure of education, is effective in choosing the right
decision under their ethical understanding. It can be said that teachers tend to exhibit more
genuine emotions and avoid fake behaviors towards school principals who have moral,
ethical, cultural and social value judgments and are in the position of decision-making within
this understanding.

Suggestion

According to the results of the research, to reduce the surface acting behaviors of male
teachers, which are higher than female teachers, male teachers can be provided with support
on emotion management, and their emotion management skills can be increased. Since the
teaching profession requires communication skills, emotion management skills, and
emotional effort, training and psychological support can be provided to increase these skills
of teachers who have problems exhibiting these skills by reducing surface acting behavior.
Teachers aged 51 and older can mentor younger teachers and support them to demonstrate
genuine behaviors. It was seen that the teachers who preferred the teaching profession
voluntarily had a higher level of genuine emotions than those who preferred it with the
influence of family and environment. In this case, it would be beneficial to emphasize students'
preferences in choosing a profession by carrying out practical guidance activities in the
secondary education process.
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Tiirkiye’de Uygulanmakta Olan Yabanci Dil Egitiminin Degerlendirilmesi ve

Coziim Onerileri

Eyyiip Yasar KURUM:=

Oz
Ulkemizde etkin bir yabanci dil 6gretimi bizzat Milli Egitim Bakanlig1 tarafindan ilan edilen

stratejik bir hedef olmasma ragmen (https://www.meb.gov.tr/vabanci-dil-egitimi-bizim-icin-

stratejik-bir-meseledir/haber/18557/tr), bu konuda ¢ok da basarili olamadigimiz istatistiklere
yansityan bir sonuctur. Education First adl1 kurulusun 2020 yilinda yayinlanan istatistiklerine
gore Tiirkiye Yabanci Dil Yeterlik endeksinde diinya iilkeleri arasinda 70’inci sirada kendisine
yer bulabilmis; 478 ortalama puan ile Avrupa iilkeleri arasinda da sondan 2’inci olabilmistir.
Bu basarisizligin en 6nemli sebeplerinin baginda okullarimizda resmi bir uygulama olarak
1990'l1 yillarin ortalarindan beri kullanilmakta olan Iletisimsel Dil Ogretim yoéntemi
gelmektedir. Halihazirda tiim Ingilizce dersleri bu yaklagimin varsayimlarina dayali olarak
yapilmaktadir. Mevcut modelde 1srar edilmesinin ayni basarisiz sonuglari dogurmaya devam
edecegi aciktir.

Dort becerinin esit oranda Ogretilerek her birinde yetkinlik kazanilabilecegi varsayimina
dayal1 Tletisimsel Yontemin alternatifi Anlama Odakli Yabanc Dil C)gretimi Yaklasimidir. Bu
yaklagim Amerikali dilbilimci Stephen Krashen’in anlasilabilir girdi hipotezine dayamr. Bir
yabanci dilde yetkinlik elde etmenin ancak o dildeki mesajlar1 anlamaya baslamak yoluyla
gerceklesebilecegi savini savunur. Buna gore ideal bir yabanci dil 0gretimi programi
ogrencilere ¢ok fazla miktarda, dilin gesitli varyasyonlarini barindiran anlasilabilir ve onlarin
ilgisini geken okuma, dinleme ve izleme materyali saglamak tizere kurgulanmalidir. Yalnizca
dil ile ilgili bilgilerin 6gretildigi fakat dilin kullaniminin ihmal edildigi yabanci dil 6gretim
programlar1 6grencilere sadece gramer ve kelime bilgisi 6gretebilir. Ancak, boyle bir program
onlar1 okudugunu, dinledigini anlayan, kendisi de akic1 ve hatasiz konusabilen ve yazabilen
yetkin birer kullanici yapamaz. Bu makalede Anlama Odakli Yabanci Dil Ogretimi
programina nasil gegilebilecegi konusunda politika gelistiricilere ve 6gretmenlere kisa, orta ve
uzun vadede uygulayabilecekleri somut 6nerilerden bahsedilecektir.

a Dr. Ogr. Uyesi, Istanbul Aydin Universitesi, Egitim Fakiiltesi, Istanbul, Tiirkiye. E-mail:
eyvupkurum@aydin.edu.tr ORCID: 0000-0002-6681-2824

Atif: Kiirtim, E. Y. (2024). Tirkiye’de uygulanmakta olan yabanci dil egitiminin degerlendirilmesi ve
¢Ozlim Onerileri. Istanbul Sabahattin Zaim Universitesi Egitim Dergisi, 6(1), 16-30. 10.46423/izujed.1269741
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Anahtar Kelimeler: Ingilizce Ogretimi, Tletisimsel Yaklasim, Anlama Odakli Yaklasim, Anlagilabilir
Girdi.

An Evaluation of Foreign Language Teaching in Turkey and Suggestions for Solution

Abstract

Although effective foreign language teaching in our country is a strategic goal announced by
the Ministry of National Education (https://www.meb.gov.tr/yabanci-dil-egitimi-bizim-icin-
stratejik-bir-meseledir/haber/18557/tr), it is a result reflected in the statistics that we have not
been very successful in this regard. According to the statistics published in 2020 by the
organisation Education First, Turkey ranked 70th among the world countries in the Foreign
Language Proficiency Index and second to last among European countries with an average
score of 478. One of the most important reasons for this failure is the Communicative Language
Teaching method, which has been used as an official practice in our schools since the mid-
1990s. Currently, all English lessons are based on the assumptions of this approach. It is clear

that insisting on the current model will continue to produce the same unsuccessful results.

The alternative to the Communicative Method, which is based on the assumption that the four
skills can be taught in equal proportions and competence can be gained in each of them, is the
Comprehension-Based Foreign Language Teaching Approach. This approach is based on
American linguist Stephen Krashen's comprehensible input hypothesis. It argues that
acquiring proficiency in a foreign language can only be achieved by beginning to understand
the messages in that language. According to this hypothesis, an ideal foreign language
teaching programme should be designed to provide students with a large amount of
comprehensible and compelling reading, listening and video materials that contain variations
of the language. Foreign language teaching programmes that teach only language knowledge
but neglect language use may teach grammar and vocabulary. However, such a programme
cannot make them competent users who understand what they read and listen to and who can
speak and write fluently and accurately. In this article, solid suggestions for policy makers and
teachers on how to move towards a Comprehension-Based Foreign Language Teaching
programme will be presented.

Key Words: ELT, Communicative Approach, Comprehension Based Approach,
Comprehensible input.
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Extended Abstract

In this article, the effectiveness of the Foreign Language Teaching programmes
implemented in our country, especially English language teaching, and the opinions and
suggestions for the improvement of this teaching are presented. The article answers the
following 3 basic questions under 3 headings:

1. Is English language teaching in Turkey effective and efficient enough?
2. What are the shortcomings of the current English language teaching program?
3. What should be done for a more effective and efficient English language teaching?

The investigation on the subject will be presented under 3 main headings. These
headings are as follows:

L The current problem,

II. The deficiencies of the current English language teaching and

II. Principles of Comprehension-Based English teaching and examples of
application.

L.THE CURRENT PROBLEM

Foreign language education in general and English education in particular is not at the
desired level in Turkey. This situation stands out as a problem in front of us, both with the
experiences of people in their own lives and with statistical data. In the ranking made by taking
into account the averages of approximately 2.2 million students who take the language
proficiency exam from 100 countries whose mother tongue is not English every year, the
average of the students who take the exam from Turkey is 69th among 100 countries. With this
result, our country ranked second to last among European countries, just ahead of Azerbaijan.
When we look at the previous years, we see that our performance was not very good as well.
In this index, our country ranked 62nd in 2017, 73rd in 2018 and 79th in 2019. So, in Turkey,
foreign language education in general and English education in particular are not at the
desired levels. This situation stands as a problem in front of us in a very obvious way with
both the experiences of people in their own lives and statistical data.

IL. THE DEFICIENCIES OF THE CURRENT ENGLISH LANGUAGE
TEACHING IN TURKEY

Both public and private education institutions try to teach English and other foreign
languages through the methodology of Communicative Language Teaching (CLT) with a
focus on the 4-language (Ellidokuzoglu, 2017). The assumptions of this method accepts that a
language subject should be taught starting from the simplest content and move to so called
more complex structures. Also, instruction needs to start from conceptualization to more
abstract constructions. Along with that there should be enough adequate language exercises
provided to students related to the subject on the subject taught. Furthermore, the mistakes of
learners seen in these exercises should be corrected with the help of a teacher, and the difficulty
level and doses of the exercises should be adjusted at varying levels according to the
performance and pace of learners until the student gradually becomes error-free.

Another basic assumption that the communicative language method accepts as true is
that the more the learner of the target language takes part in scenarios that are similar to
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everyday life in the classroom, the more competence he/she can develop in that language. In
other words, the most guaranteed way to learn something is to do it by ourselves. Therefore,
in order to become fluent in a foreign language, CLT presupposes that it is necessary to
practice speaking in that language as much as possible. For this reason, students are expected
to speak and write from the first language lesson.

These well-intentioned assumptions sound logical and correct at first glance, however
bring more harm than good in language acquisition. In other words, trying to learn a language
as if we were trying to learn history, geography, mathematics or any other subject only teaches
us some information about that language but not a competency in mastering the language
skills. We can learn the grammar rules of that language in this way, we can memorize the
meaning of many words in that language, maybe we can perform some of the dialogues we
have memorized or similar ones, but that's it. This is not how we can reach a higher level of
reading and listening comprehension, speaking on various topics and written communication.

Research in the field for nearly 50 years has shown that comprehension-based and input-
based methods are superior to others in foreign language education (Asher, 1965; Burger, 1989;
Dupuy, 2000; Krashen, 2003; Dziedzic, 2012). In an effective foreign language programme, the
following points should be taken into consideration (Ellidokuzoglu, 2017):

*Beginner level students are not forced into speaking and writing production,
* Providing students with ample amount of comprehensible input,

* Ensuring that the messages/inputs are as comprehensible, ample, rich and compelling
as possible,

* Continuously checking whether students understand the English content they hear,
watch and read (while doing this, students should not be expected to speak using long
sentences, physical responses and short answers should be contented with).

IIIL. PRINCIPLES OF COMPREHENSION-BASED ENGLISH TEACHING AND
ITS PRACTICE AND SUGGESTIONS

In the 2019 Foreign Language Education Forum, the Minister of National Education Ziya
Selguk stated the following about Foreign Language Teaching: "We also see this as an issue
related to the development of the economy. We also see it as a matter of Turkey becoming a
world state. Therefore, this is not only an operational issue for us, but also a strategic issue."
(https://www.meb.gov.tr/yabanci-dil-egitimi-bizim-icin-stratejik-bir-
meseledir/haber/18557/tr). It is not possible for our country to reach its strategic goal in the
field of foreign language proficiency with the current communicative approach based on
teaching language-related knowledge. A model change is required in this regard.

In the light of the data presented in this study, it becomes clear that the urgent transition
to a Comprehension-Based foreign language program is indispensable for our country to
achieve its strategic goals. The steps that can be taken in the short and medium term in this
regard can be listed as follows:

1. In-service programs for foreign language teachers to increase their awareness
of Comprehension-Based Foreign Language Teaching and to provide them with practical
skills,
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2. Designing and implementing foreign language assessment and evaluation
practices in accordance with the Comprehension Based approach,

3. Initiating studies to develop course materials suitable for comprehension-
based approach,
4. A digital library (books and videos) consisting of English storybooks levelled

from simple to difficult should be created and made available to students both on the web and
as a mobile phone application,

5. The establishment of a Centre for the Production and Implementation of Digital
Teaching Materials (Project GAME -Gaining Mastery in English) for the implementation of
this approach in the digital environment. This center could firstly convert existing popular
computer games into language teaching materials based on comprehensible input. A sample
video prepared by Dr Hasanbey ELLIDOKUZOGLU on this subject can be viewed at
https://www.youtube.com/watch?v=q0T6jXX43sE.

In this video, a voiceover based on commands was made for the PUBG game. The player
who fulfils the commands by understanding them earns points, and if he fails to understand
them, he cannot progress in the game. The main features of new computer games or mobile
phone applications to be produced in this center, which we can call DIGI, are listed below.

. Simulating the natural environments of the target language (home, school,
restaurant, airport, etc.) in three dimensions and designing 3D objects (pen, paper,
plate, passport, etc.) in these environments so that they can be moved by the user's
avatar when necessary,

. With the voice (and written) commands given by the program, the user/learner is
asked to perform certain tasks (brushing teeth, writing on the blackboard, buying
food, buying tickets, etc.) in the target language environments using his/her avatar,

. In case of failure to fulfil the command or incorrect reaction, the wrong movement
is detected by the sensor camera and feedback is given and asked to do it again,

. Expecting the user to respond more physically (with his/her body) to the given
commands,

. In situations requiring verbal answers, short answers and Yes-No answers are
sufficient,

. Gradual difficulty in language level from beginner to intermediate,

. Operation of a reward mechanism in case of correct behavior,

. Designing activities within the framework of serious game principles,

. Inability = to  progress  without understanding the  verbal/written

commands/messages (in many games on the market, users can progress in the
game without paying any attention to (hearing-reading) linguistic messages.)

. Satisfying in terms of the amount of linguistic input (input-rich) (rich in the number
of messages to which the learner is exposed per unit time).
. No grammatically incorrect input to the learner.

It is thought that computer programs prepared within the framework of serious game
principles including these features will contribute positively to the solution of the foreign
language problem in our country.
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In conclusion, the main problem in foreign language education is the wrong methods
being applied. When the methods applied in our country are examined, it is seen that students
are forced to produce (speaking-writing) without being exposed to sufficient linguistic input
(listening-reading). Based on the idea that the main problem is the lack of linguistic input, it is
aimed to take steps to provide students with both comprehensible and interesting input. It is
predicted that if the Comprehension-Based Foreign Language Education Project is
implemented, the foreign language problem in our country will no longer be an issue.

GIRIS
Bu makalede iilkemizde uygulanmakta olan Yabanci Dil Ogretimi programlarinin
ozellikle de Ingilizce 6gretiminin etkinligi ve bu 6gretimin iyilestirilmesine yonelik goriis ve
Oneriler yer almaktadir. Makale su ii¢ temel soruya ii¢ baslik altinda yanit vermektedir:

1. Ulkemizde uygulanan Ingilizce 6gretimi yeterince etkin ve verimli midir?
2. Uygulanmakta olan Ingilizce 8gretim programinin eksikleri nelerdir?
3. Daha etkin ve verimli bir Ingilizce 6gretimi icin yapilmasi gerekenler nelerdir?

Konuyla ilgili inceleme ve arastirmamiz ii¢ ana baslik altinda sunulacaktir. Bu
basliklar sunlardir:
I Mevcut problem durumu,
I Mevcut uygulanmakta olan Ingilizce gretiminin eksik ve yanlishklar ve
I1I. Anlama Odakl Ingilizce dgretiminin esaslari ve uygulama &rnek ve dnerileri.
L. MEVCUT PROBLEM DURUMU

Ulkemizde genelde yabana dil egitimi 6zelde ise Ingilizce egitimi sonuglar itibariyle istendik
seviyede degildir. Bu durum Kkisilerin gerek kendi yasantilarinda edindikleri tecriibeler
gerekse de istatistiksel veriler ile oldukga bariz bir sekilde Oniimiizde bir sorun olarak
durmaktadir. Her yil ana dili Ingilizce olmayan 100 iilkeden dil yeterlik sinavina giren
yaklagik 2,2 milyon 6grencinin ortalamalar1 dikkate alinarak yapilan siralamada Tiirkiye’den
sinava giren 0grencilerin ortalamasi 100 iilke arasinda 69. olmustur?. Bu sonugla iilkemiz
Avrupa tilkeleri arasinda Azerbaycan’in hemen 6niinde sondan 2. siraya yerlesmistir. Daha
onceki yillara baktigimizda da performansimizin ¢ok iyi olmadig: goriilmektedir. S6z konusu
bu endekste Tiirkiye 2017 yilinda 62'nci, 2018 yilinda 73’tincii ve 2019 yilinda da 79"uncu
sirada kendisine yer bulabilmistir. Avrupa boélgesi dil yeterlik endeksinde, Tiirkiyenin 2020
yil1 itibariyle bulundugu konumu Tablo 1'de gosterilmistir:

2 Bkz. https://www.ef.com/wwen/epi/
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Tablo 1. 2020 yil1 EF Avrupa Bolgesi Ingilizce Yeterlik Endeksi Siralamast.

EUROPE

EF EP1 Rankings

Ulkemizde verilmekte olan Ingilizce egitiminin durumunu gosteren diger bir veri de TOEFL
sinav sonugclaridir. Icerisinde okuma, dinleme, yazma ve konusma becerilerine yonelik
sorularin yer aldigi TOEFL smnavina giren ogrencilerin aldiklari not ortalamalarina gore
Tiirkiye’den sinava giren 6grencilerin 2019 yili ortalamasi 120 iizerinden 80 olup, Avrupa
iilkeleri arasinda son siradadir®. Bu siralamada birinciligi alan Avusturyali 6grencilerin
ortalamasi 100, ikinci siradaki Hollandal1 6grencilerin ortalamasi 99, tiglincii siradaki Alman
ogrencilerin ortalamasi ise 98’tir. Bizimle ayni puan ortalamasina sahip iilkelere baktigimizda
bu iilkelerin Urdiin, Sudan, Gana gibi ekonomik biiyiikliik, refah seviyesi, ortalama yagam
siiresi gibi bir¢cok Olgiit agisindan bizimle ayni kategoride olmayan iilkeler oldugu
goriilmektedir. Tablo 2’de Avrupa, Ortadogu ve Pasifik bolgesinden iilkeler ve sinav sonuglari
ayrintili olarak gosterilmektedir:

3 Bkz. https://www.ets.org/s/toefl /pdf/94227_unlweb.pdf
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Tablo 2. Cesitli Ulkelerin 2019 y1li TOEFL Puan Siralamast.

Speaking Writing Total
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Cesitli arastirmalar bir {ilkenin ingilizce yeterlik seviyesi ile o tilkenin gesitli insani ve
ekonomik gostergeleri arasinda pozitif bir korelasyon oldugunu sdylemektedir. Yani bir tilke
dgrencilerine ne kadar iyi Ingilizce 6gretiyorsa o {ilkenin gesitli kalkinma endekslerindeki yeri
de o olciide yiiksek olmaktadir. Ornegin yukarida ifade edilen Education First (EF) Ingilizce
Yeterlik endeksinde “gok yiiksek” ve “yiiksek” kategoride Ingilizce ortalamaya sahip
iilkelerin yillik gayri safi milli hasilalar sirasiyla 43,372 $ ve 15,528 $ iken Tiirkiye'nin de yer
aldig1 “distik” ve “gok diistik” yetkinlik seviyesindeki GSMH rakamlar: sirasiyla 8,592 $ ve
5,608 $’dir.

Yine, The Wall Street Journal’de yayimlanan 5 Kasim 2019 tarihli bir makalede EF endeksinde
arka arkaya 4 y1l “diisiik” dil yeterlik kategorisinde yer alan Japonya’nin, uyguladig1 Ingilizce
Ogretim programlar yiiziinden (ki bu programlar Tiirkiye’de uygulanan yapisal agirlikh
yabanci dil 6gretimi ile biiyiik Olciide ortiismektedir) Arnavutluk ve Vietnam gibi iilkelerin
bile gerisinde kaldig1 belirtilmektedir. Japonya'nin ilk defa bu endekste orta yetkinlik
diizeyine ¢ikan Cin ile aralarinda olan ekonomik rekabette yetismis insan kalitesi agisindan
sikint1 yagayabilecegi degerlendirilmektedir®.

Quartz adli internet sitesinde “Avrupa’nin Biiyiik Ekonomileri Ingilizcede Geriye
Diisliyor” baghgiyla yayimlanan 5 Kasim 2019 tarihli bir makalede, EF'nin 2019 yilindaki dil

4 Bkz. https://www.wsj.com/articles/improving-japans-english-gets-lost-in-translation-
11572954240
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yeterlik endeksine atifla Avro bolgesindeki dort biiyiik ekonomi i¢inde yalnizca Almanya’'nin
dil yeterlik endeksinde yiiksek puan aldigi, diger ii¢ biiyiik ekonomik giice sahip Fransa,
Ispanya ve Italya’nin ise nispeten daha diisiik kategoride yer aldig1 vurgulanmakta, bu
durumun ilgili iilkeler agisindan bir dezavantaj teskil edebilecegi belirtilmektedir.>

Giiniimiizde Ingilizce lisanmin is, egitim ve akademik diinyadaki baskin karakteri tarihte
emsali goriilmedik bir bicimde bariz olarak goriilmektedir. Ornegin 03 Mart 2021 itibariyle
tiim diinyada internet tizerinde yayin yapan ¢evrimici web sayfalarinimn igerik olarak %60,6s1
Ingilizce dilindedir. Bu konuda Ingilizceye en yakin rakip olabilecek ikinci en yaygin icerik
dili Rus¢anin orani ise yalnizca %8,3’tiir®. Diinya ¢apinda basilan kitaplarin yaklasik %22’si,
yayimlanan dergi ve gazetelerin %63'i, bilimsel dergilerin %45’i, ¢ekilen film ve videolarin
%351; kisacasi tiretilen tiim bilginin %44,29'u ingilizce lisaninda tiretilmektedir (Lobachev,
2008). Bu durumda bir iilkede Ingilizce dilinde okudugunu, izledigini ve duydugunu
anlayabilen, Ingilizceyi akici bir bigimde konusup yazabilen niifus ne kadar fazlaysa o iilkenin
inovasyon, sanayi, ticari, bilimsel ve teknolojik iiretimdeki rekabet sans1 da o denli yiiksektir
denilebilir.

Ne yazik ki Ingilizce 6gretimi konusunda iilkemizin istendik seviyenin uzaginda oldugunu
yukarida veriler 1s1ginda agiklamistik. Simdi bu duruma sebep olan faktdrlerin neler
oldugunu ve bu konuda nelerin yapilmasi gerektigi agiklanacaktir.

II. TURKIYEEDE UYGULANMAKTA OLAN INGILIZCE OGRETIMININ
EKSIKLERI VE YANLISLIKLARI

Ulkemizde gerek devlet gerekse de dzel 6gretim kurumlarinda biiyiik oranda Iletisimsel Dil
Ogretimi ad1 verilen dort beceri odakl dil gretim yéntemiyle Ingilizce ve diger yabanci diller
ogretilmeye calisilmaktadir (Ellidokuzoglu, 2017). Bu yontemin dogru kabul ettigi birtakim
varsayimlar vardir. Buna gore bir konu basitten zora ve somuttan soyuta dogru 6gretilmeli,
Ogretilen konuyla ilgili olarak yeterince alistirma yapilmali, bu alistirmalarda goriilen hatalar
bir 6gretici yardimiyla diizeltilmeli, 6grenci yavas yavas hata yapmayacak hale gelinceye
kadar alistirmalarin dozu degisen oranlarda ayarlanmalidur.

[letisimsel dil yénteminin dogru kabul ettigi diger bir temel varsayimda hedef dili calisan
o0grencinin sinif i¢inde giinliik hayattakine benzetilmis senaryolarda ne kadar ¢ok rol alirsa o
kadar o dilde yetkinlik gelistirebilecegi varsayimidir. Yani bir seyi 6grenmenin en garantili
yolu o seyi bizzat kendimizin yapmasidir. O halde bir yabanci dilde akici konusabilmek igin
de o dilde miimkiin oldugunca ¢ok konusma pratigi yapmak gerekir. Bu nedenle ilk dersten
itibaren 6grenciler konusmaya ve yazmaya zorlanmalidir.

[lk bakista kulaga gok mantikli ve ¢ok dogruymus gibi gelen bu varsayimlar ne yazik ki dil
ediniminde faydadan c¢ok zarar getirmektedir. Yani bir dili 6grenmeye calisirken o dili tarih,
cografya, matematik veya bagka herhangi bir konuyu 6grenmeye ¢alisirmis gibi 6grenmeye
calismak bize sadece o dille ilgili birtakim bilgileri 6gretir. O dilin gramer kurallarini bu
sekilde ogrenebiliriz, o dilde bir¢ok kelimenin anlamini ezberleyebiliriz, belki kendimiz de
ezberledigimiz baz1 diyaloglar1 ya da benzerlerini iyi kotii seslendirebiliriz, ama bundan daha

5 Bkz. https://qz.com/1736699/france-spain-and-italys-english-skills-are-on-the-decline/

¢ Bkz. https://en.wikipedia.org/wiki/Languages_used_on_the_Internet

24



17U Egitim Dergisi 2024, Cilt 6 Say: 1 Kurim

fazlas1 olmaz. Bundan daha ileri diizeyde okudugunu ve duydugunu anlama, gesitli
konularda konusabilme ve yazili iletisimde bulunabilme yetkinligine ise bu sekilde
ulasamayiz.

[k kez iinlii dilbilimci Noam Chomsky tarafindan 1957 yilinda ortaya konan Dil Edinim
Cihaz1 (Language Acquisition Device) bebeklerin ve ¢ocuklarin hizli, dogru ve kolay bir
bi¢cimde 0Ozellikle kendi ana dillerini nasil edinebildiklerini agiklayan dogustan gelen,
iggiidiisel bir sistemdir. Gergekten de 3 yasindaki bir ¢ocuga ¢ok basit bir matematik
problemini sordugumuzda 6rnegin ona “Soyle bakalim Ediz 2+x=5 ise x” in degeri kag olur?”
dedigimizde Ediz’de kolayca “Bu ¢ok basit, x=3"” dese herhalde Ediz’in biiyiik bir deha, diinya
iizerinde esi olmayan bir ¢ocuk oldugunda hepimiz hemfikir olurduk. Peki, ayni 3 yasindaki
Ediz, “Anne seni ¢ok seviyorum, baba seni de” dese hi¢birimiz Ediz’in muhtesem bir zekaya,
Ongoriiye, soyut diistinme becerisine sahip oldugunu diisiinmeyiz. Ciinkii her giin diinya
{izerinde yiiz milyonlarca ¢ocuk binlerce farkli dilde ister Cince olsun ister Ingilizce olsun,
isterse de Ispanyolca olsun hi¢ bu dil cok zor, bu ondan daha kolay demeden bu ve benzeri
milyarlarca ciimle kurmakta.

Simdi yukarida verdigimiz 6rnekteki tek bilinmeyenli denklemdeki ¢oziim mii yoksa “Anne
seni ¢ok seviyorum, baba seni de” cilimlesini sdylemek mi daha gelismis soyut diisiinme
becerisi gerektirmekte? Ornek ciimlemizi sdyleyebilmek icin Ediz’in bilmesi ve dogru bir
sekilde uygulamasi gereken kurallar1 sdyle siralayabiliriz:

1. Kelime anlam bilgisi (leksikoloji),

2. Cekim ve yapim eklerinin neler oldugu ve nasil kullanilmas: gerektigi bilgisi
(morfoloji),

Ciimle kurma ilkeleri bilgisi (sentaks),

Dogru sesletim bilgisi (fonoloji)

Semantik analiz bilgisi (anlambilim),

Ciimleyi dogru ve ilgili baglamda kullanma bilgisi (baglam bilim) ...

oUW

diye devam edip gidebiliriz. Ediz’in bu siraladigimiz konularda daha 6nceden anne babasi
veya bir 6gretmen tarafindan egitim aldigini iddia edemeyecegimize gore onun dil kullanimi1
ile ilgili bu muazzam becerisini en mantikli bir bigimde Chomsky'nin dogustan sahip
oldugumuz bir meleke, bir yetkinlik aciklamasinda bulabiliriz.

Chomsky’nin beynin modiiler bir yapida olabilecegine yonelik bu teorisi kendisinden yaklagik
ceyrek ylizyil sonra Jerry Fodor'un 1983’te yayimlanan ¢i8ir acan kitab1 “The Modularity of
Mind (Beynin Modjiiler Yapis1)” adli kitabinda da ele alinmistir. Buna gore insan zihninde ytiiz
tanima, lisan, miizik tanima, ses ayirt etme gibi gesitli aktivitelerin meydana gelmesinden
birbirinden bagimsiz ve birbirinden etkilenmeyen modiiller sorumludur (Bijani, 2012). Insanin
dil melekesi miizik, uzay, yiliz tanima gibi diger biligsel eylemlerden carpici bir bicimde farkl
sekilde organize olur ve diger canlilarda bulunmaz, sadece insana hastir (Lobachev, 2008).

Bundan dolay1 Ingilizceyi veya bagka bir dili edinirken kullandiklari edinim sistemini,
insanlarin Matematik, Fizik, Kimyay1 6grenirken kullandig1 genel 6grenme mekanizmasindan
bagimsiz diisiinmek gerekir. Japonya ve Tiirkiye gibi iilkelerde uygulanan mevcut yabanci dil
Ogretim yontemleri iste bu genel 6grenme mekanizmasmin isletilmesine odaklanmis
durumdadir. Dilin karmasik yapisim ¢oziimlemede ¢ok yetersiz kalan bu “genel 6grenme
mekanizmas1” yabanci dil egitiminde basarisizligimizin temel sebeplerinden biridir. Bagarinin
anahtari ise Chomsky’nin ortaya atti§1 ve cocuklarin anadil ediniminde kolayca ilerlemelerini
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saglayan Dil Edinim Cihazinin aktive edilmesinde gizlidir. Bu mekanizmay1 aktive etmenin
tek yolu ise hedef dildeki mesajlar1 anlamaktan yani optimal girdiye maruz birakilmaktan
gecer. Optimal girdi anlasilir, ilgi uyandiran, zenginlestirilmis ve bol miktarda olmalidir
(Smith, Mason ve Krashen, 2021). Yani hedef dili edinmek i¢in o dilde anlasilir, ilging ve bol
miktarda okuma, dinleme ve izleme yapmak temel sarttir.

Yabanci dil 6gretimi alaninda uygulanan yontemsel hatalar ile ilgili 2017 yilinda sunulmus bir
bildiride (Ellidokuzoglu, 2017) yer verilen bilgiler bu konuda olduk¢a aydinlaticidir.
Ellidokuzoglu (2017) su konulara temas etmektedir:

“Ulkemizde yabanci dil 6gretimi ile ilgili en temel eksiklik yontemsel hatalardir (Isik, 2008).
Osmanli’dan giiniimiize Tiirkiye’de yabanci dil egitiminde uygulanan baglica yontemler sirasiyla
Gramer-Terciime Metodu, Audiolingual yontem ve Tletisimsel Yaklasim’dir (Saricoban,2012). Bu iic
ana yontemin uygulamalar: incelendiginde ortak noktalarmin (a) dilbilgisi kurallar: etrafinda
orgiilenen bir izlence (syllabus) takip ettikleri, (b) 63renciye yeterince girdi saglama konusunda yetersiz
kaldiklar: goriilmektedir (Krashen, 1982; Ellidokuzoglu, 2017). Ozellikle 1990’11 yullardan itibaren Milli
Egitim Bakanliginmn okullarda uygulanmasm dikte ettirdigi Iletisimsel Yaklasim (Communicative
Approach) (Sarigoban,2012), 63rencilerin yeterli miktarda dilsel girdi (linguistic input) almasina firsat
tanimadan ilk giinden konusma ve yazmaya zorlamaktadir. Bu yonteme gore hazirlanmis ders
materyalleri incelendiginde ozellikle dinleme becerisinin gelistirilmesine yonelik aktivitelerin oldukca
yetersiz oldugu, yillara dailmis gramer yapilar: agirlikly bir miifredata yonelik hazirlanmg ders
kitaplarimin icerisindeki toplam sesli girdi (auditory input) miktarinin birka¢ saati gegmedigi
goriilmektedir. Diinden bugiine yabanci dil egitim programlarimizda yasadi§imiz sorunlarin temelinde
iste bu girdi yetersizligi (scarcity of input) vardir zira ozellikle baslangi¢ diizeyinde yabanci dil eSitimini
etkileyen en dnemli etken anlagilabilir girdidir [comprehensible input]. Bir yabanc: dil programindaki
basari, dogrudan hedef dil ile ilgili alinan anlagilabilir girdinin niteligi ve niceligi ile ilgilidir. Yabanci
dil egitiminde, zengin anlagilabilir girdi saglama konusu goz ardi edilip, dilin 0gelerini 0Sretmeye
yonelik ¢alismalar on plana ¢iktigr icin gerekli verim alinamamaktadir (Isik, 2008) .

Alanda yaklasik 50 yildan bu yana yapilan arastirmalar yabanci dil egitiminde anlamaya
dayali (comprehension-based) ve girdi agirlikli (input-based) yontemlerin digerlerinden
istiin oldugunu gostermistir (Asher, 1965; Burger, 1989; Dupuy, 2000; Krashen, 2003;
Dziedzic, 2012). Etkin bir yabanci dil programinda 6zellikle dikkat edilmesi gereken hususlar
sunlardir (Ellidokuzoglu, 2017):

e Baslangig seviyesi 0grencilerin konusma ve yazma iiretimine zorlanmamasi,

e Ogrencilere bol miktarda anlagilabilir girdi verilmesi,

e Verilen mesajlarin/girdilerin olabildigince anlasilabilir, ¢cok miktarda, zengin
icerikli ve ilgi cekici olmasinin saglanmasi,

e Devamli olarak &grencilerin duyduklari, izledikleri ve okuduklar Ingilizce
icerigi anlayip anlamadiklarmnin kontrol edilmesi (bu yapilirken 6grenciden
uzun ciimleler kullanarak konusmalar:1 beklenmemeli, fiziksel tepkiler, kisa
cevaplarla yetinilmesi gerekmektedir.)

III.  ANLAMA ODAKLI iNGILIZCE OGRETIMININ ESASLARI VE UYGULAMA

ORNEK VE ONERILERI

2019 yilinda diizenlenen Yabanci Dil Egitim forumunda donemin Milli Egitim Bakani Ziya
Selguk Yabanci Dil Ogretimi ile ilgili sunlari ifade etmektedir: “Bunu ekonominin kalkinmasiyla
ilgili bir mesele olarak da goriiyoruz. Tiirkiye nin diinya devleti olmaswyla ilgili olarak da goriiyoruz.
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Dolayisiyla bu bizim igin sadece operasyonel bir mevzu degildir, ayni zamanda stratejik bir meseledir.”
(https://www.meb.gov.tr/yvabanci-dil-egitimi-bizim-icin-stratejik-bir-
meseledir/haber/18557/tr). Yukarida gerek verilerle gerekse de alanda yapilmis calisma
bulgulariyla ortaya koydugumuz tizere dil ile ilgili bilgilerin 6gretilmesine dayali mevcut
iletisimsel yaklasim ile iilkemizin yabanci dil bilgisi yetkinligi alanindaki stratejik hedefine
ulasmas: miimkiin goriilmemektedir. Bu konuda bir model degisikligine gidilmesi
gerekmektedir.

Su ana kadar tilkemizde yabanci dil meselesini ¢6zmek tizere atilan adimlar istenen neticeyi
vermemistir. Ornegin ¢ocuklarn yabanci dili daha kolay 6grenebilecekleri 6n kabuliinden
hareketle Yabanci Dil dersleri ilkokul 2. Sinif diizeyine kadar indirilmistir. Aslinda alman bu
onlemler bilimsel arastirma sonuglarindan ¢ok 6n kabullerimize dayanmaktadir. Ornegin
Yabanci Dil 6gretimi alanindaki en saygin dergilerden biri olan TESOL Quarterly’de 2000
yilinda yayimlanan bir makale o tarih itibariyle dil edinimi ve yas iliskisi konusunda yapilmis
arastirma verilerini derleyerek yabanci dil egitiminin 0rgiin egitim kurumlarinda verilmeye
baglama yasinin en ideal 11-12 yas aralig1 oldugunu ortaya koymaktadir (Marinova Todd ve
digerleri, 2000). Daha erken yasta alinan bir yabanci dil egitiminin telaffuz disinda diger
yaslara kiyasla ¢ok da bariz bir tstlinliigii olmamasina ragmen, erken okul yillarinda
miifredatta bu derslere ayrilan zaman ¢ocuklarin temel matematik, fen bilimleri, Tiirkge,
beden egitimi, sanat gibi diger ders saatlerine daha az zaman ayirmasi sonucunu
dogurmaktadir.

Yabanci dil meselesini ¢é6zmek icin atilan diger bir adim da ders saatlerini diger derslerin
aleyhine miimkiin oldugunca ¢ok artirma yoluna gidilmesidir. Halbuki 2014- 2016 yillar1
arasinda iilkemizde Askeri Okullarda uygulanmis bulunan Anlama Odakli ingilizce dil
ogretim programlarinda haftada ortalama 8-10 saatlik bir Ingilizce programinin geleneksel
uygulanmakta olan Iletisimsel yontemden dort kat daha etkin oldugunu ortaya konmustur.

Programin etkinligini 6l¢gmek igin programin baslandig: 2014-2015 egitim-6gretim yilinin
baglangic1 Eyliil ayinda, yaklagik 8000 6grenciye bilgisayar ortaminda dinleme, okuma ve
gramer sorularindan olusan Oxford Placement Test uygulanmis, ayni smav bir de 2015 yili
Mayis ayinda uygulanmistir. Kuleli, Maltepe, Hava Lisesi ve Deniz Lisesine o yil baglayan 9.
Siif 6grencilerinin 6n test ortalamasi 9,94 olmustur. Bu 6grenciler o yil gormiis olduklar
haftalik 10 ders saati ingilizce (yaklasik 350 ders) miifredatin ardindan son test olarak
girdikleri Oxford smnavindan ise 24,31 ortalama not almislardir. S6z konusu 6grencilerin
hepsinin devlet okulundan geldigini varsayarsak (ki aralarinda 6zel okuldan gelenler de var)
OPT smavini aldiklar1 2014 yilinin Eyliil ayindan geriye dogru gidildiginde o dénemli Milli
Egitim Bakanli§1 miifredatina bagh olarak ilkokul 4. Siniftan itibaren yaklasik 900 ders saatlik
bir ingilizce egitimine maruz kaldiklarini diisiinebiliriz. Buna gore bu 6grencilerin Eyliil 2015
tarihine kadar ingilizcede gostermis olduklar: basari artisi her bir ders saati basina 9,94/900=
0,011 olmaktadir. 350 ders saati sonucunda gosterdikleri 14,37’lik artis1 goz oniine aldigimizda
ise (14,37/350=0,041) ders saati basma 0,041 artis gozlemlemekteyiz. 0,011 ile 0,041 arasindaki
yaklagik 4 kat farkin Anlama odakli Ingilizce egitimi ile geleneksel egitim arasindaki verim
farkini gosterdigi sdylenebilir.

Tablo 3'te Izmir’de bir devlet {iniversitesinin hazirlik sinifinda okuyan &grencilerin OPT sinav
sonuglar1 gosterilmektedir.
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Tablo 3. Universite hazirlik 8grencilerinin OPT sonuglari

Sinav Tarihi N Mean Std. Deviation
Eyliil 2013 479 22,98 14,88
Eyliil 2014 452 25,21 16,34

Toplam N: 931  Ortalama: 24,09

Bu 6grenciler s6z konusu sinavi almadan 6nce yaklagik 1300 ders saati, 4 beceri odaklh
Ingilizce egitim almislardir. Buna gore sinavi alan ogrencilerin hazirlik smifi sonunda
kazanimlar1 25,21-22,98= 2,23 puan olmustur. Ders saati basmna diisen artis 2,23/1300 =
0,0017’dir. Askeri okul ogrencilerinin Anlama Odakli Yabanci Dil egitimi siiresince
gosterdikleri 0,041'liik ders saati basarisina gore bu sonuglarm oldukga verimsiz oldugunu
sOyleyebiliriz. Bu verimsizligin biiyiik oranda Askeri Okullarda uygulanan Anlama Odakl
yabanci dil egitimine nazaran diger okullarda biiyiik oranda uygulanan 4 beceri odakli
egitimin olumsuz etkisinden kaynaklandig1 sdylenebilir.

Bu verilerin 1s181nda Anlama Odakli bir yabanci dil programma ivedilikle gegmenin
Tiirkiye'nin stratejik hedeflerini gerceklestirmesi agisindan vazgecilmez bir konu oldugu
ortaya c¢ikmaktadir. Bu konuda kisa ve orta vadede atilabilecek adimlari su sekilde
siralayabiliriz:

1. Yabana dil ogretmenlerinin Anlama Odakli Yabanci Dil Egitimi ile ilgili
farkindaliklarmi artirmaya ve uygulama becerilerini kazandirmaya yo6nelik hizmet
i¢i programlarin baslatilmasi,

2. Yabana dil 6lgme degerlendirme uygulamalarinin Anlama Odakli yaklasima
uygun bir bigimde tasarlanip uygulanmasi,

3. Anlama odakl1 yaklasima uygun ders materyalleri gelistirmeye doniik ¢alismalar
baslatilmasi,

4. Basitten zora dogru seviyelendirilmis Ingilizce hikaye kitaplarindan olusan dijital
bir kiitiiphanenin (kitaplar ve videolar) olusturularak hem web ortaminda hem de
cep telefonu uygulamasi olarak 6grencilerin kullanimina sunulmas: saglanmalidir.

5. S6z konusu yaklasimm dijital ortamda uygulanmas: ile ilgili bir Dijital Ders
Materyali Uretim ve Uygulama Merkezinin kurulmalidir (Project GAME —-Gaining
Mastery in English).

Dijital Ders Materyali Uretim ve Uygulama Merkezi ilk olarak piyasadaki mevcut popiiler
bilgisayar oyunlarmi anlasilabilir girdi saglama esasina doniik dil 6gretim materyaline
cevirebilir. Bu konuda Dr. Hasanbey ELLIDOKUZOGLU tarafindan hazirlanmis &rnek bir
video https://www.youtube.com/watch?v=q0T6jXX43sE adresinde izlenebilir. Bu videoda
PUBG oyunu i¢in komutlara dayal1 bir seslendirme yapilmistir. Komutlar1 anlayarak yerine
getiren oyuncu puan kazanmakta, anlayamazsa oyunda ilerleyememektedir. DIJI olarak
adlandirabilecegimiz bu merkezde iiretilecek yeni bilgisayar oyunlar1 ya da cep telefonu
uygulamalariin temel 6zellikleri asagida siralanmigtir:
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e Hedef dilin dogal ortamlarmin (ev, okul, lokanta, havaalani, vb.) ii¢ boyutlu olarak simule
edilmesi ve bu ortamlarin igerisindeki 3D nesnelerin (kalem, kiagit, tabak, pasaport, vb.)
gerektiginde kullanicinin avatar tarafindan yer degistirebilecek sekilde tasarlanmasi,

e Program tarafindan verilen sesli (ve yazili) komutlarla, kullanicinmin/égrencinin avatarimi
kullanarak hedef dil ortamlarinda belirli gorevleri (digini fircalamak, tahtaya yazi yazmak,
yemek almak, bilet almak, vb.) yerine getirmesinin istenmesi,

o Komutu yerine getirememe veya yanlis tepki verme durumunda yanls hareketin sensér kamera
tarafindan tespit edilerek doniit (feedback) verilmesi ve tekrar yapmasinin istenmesi,

e Kullamicimin verilen komutlara daha ¢ok fiziksel olarak (bedeniyle) cevap vermesinin
beklenmesi,

o Sizel cevap verme gerektiren durumlarda kisa cevaplar ve Evet-Hayir ile yetinilmesi,
o Dil seviyesinin baglangictan orta seviyeye dogru yavasca zorlasmast,

o Dogru yapma durumunda 0diil mekanizmasimin igletilmesi,

o Aktivitelerin ciddi oyun ilkeleri cercevesinde tasarlanmas,

o Sozliilyazili olarak verilen komutlarin/mesajlarin anlasilmadan ilerleme kaydedilememesi
(piyasadaki bircok oyunda kullanicilar dilsel mesajlarla hi¢ ilgilenmeden (duyup-okumadan)
oyunda ilerleyebilmektedirler.)

o Dilsel girdi miktari agisindan doyurucu (input-rich) olmasi (birim zaman igerisinde 68rencinin
maruz kaldi§1 mesaj miktarinin zengin olmas).

o Ogrenciye dilbilgisel olarak hatali girdi verilmemesi.

Bu 0Ozellikleri iceren ciddi oyun ilkeleri gercevesinde hazirlanmis bilgisayar programlarinin
Tiirkiye’deki yabanci dil sorununun ¢oziimiine olumlu katk: saglayacag: diistiniilmektedir.

Sonug olarak, Yabanc dil egitiminde temel sorun uygulanmakta olan yanhs yontemlerdir.
Ulkemizde uygulanan yontemler incelendiginde 6grencilerin yeterince dilsel girdiye maruz
kalmadan (dinleme-okuma yapmadan) {iretime (konusma-yazmaya) zorlandiklar
goriilmektedir. Temel sorunun dilsel girdi yetersizligi oldugu diisiincesinden hareketle
Ogrencilere hem anlasilabilir hem de ilgi cekici girdi saglama adina adimlar atilmasi
hedeflenmektedir. Anlama Odakli Yabanci Dil Egitimi Projesinin hayata gegirilmesi
durumunda Tiirkiye’deki yabanci dil sorununun artik bir mesele olmaktan c¢ikacag:
ongoriilmektedir.
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Okul Oncesi Ogretmen Adaylarinin Geleneksel Oyunlara Yonelik Goriislerinin
Incelenmesi
Miyase KARAKAYA: Bengii TURKOGLU®
Oz

Bu calismanin amaci, okul Oncesi Ogretmen adaylarimin geleneksel oyunlara yonelik
goriiglerinin incelenmesidir. Calisma grubu, Necmettin Erbakan Universitesi'nde egitimine devam
eden ve arastirmaya goniillii katilan 20 okul 6ncesi 6gretmen adayindan olusmusgtur. Veri toplama
araci olarak arastirmaci tarafindan gelistirilen ve agik uclu sorulardan olusan yari yapilandirilmis bir
goriisme formu kullanilmistir. Verilerin analizinde, “betimsel analiz” yontemi kullanilmistir.
Arastirma sonucunda, okul Oncesi 6gretmen adaylarinin geleneksel oyunlar ile ilgili bilgi sahibi
olduklari, geleneksel oyunlara yonelik goriislerinin olumlu oldugu, geleneksel oyunlar konusunda
kendilerini yeterli bulduklari, ilgili ve istekli olduklar1 ve bu durum iizerinde tiniversite egitimlerinde
almis olduklar1 geleneksel ¢cocuk oyunlari dersinin etkili oldugu sdylenebilir. Arastirma, okul oncesi
Ogretmen adaylarinin geleneksel oyunlara yonelik goriislerinin detayli bir sekilde incelenmesi
agisindan literatiire katki saglamistir. Ogretmen adaylarimin en g¢ok tercih ettigi geleneksel oyun,
“yakartop” oyunudur ve Ogretmen adaylarinin goriislerine gore bu oyun psikomotor gelisimi
desteklemektedir. Ogretmen adaylari en fazla psikomotor gelisimi destekleyen geleneksel oyunlari, en
az sosyal-duygusal gelisimi destekleyen oyunlar tercih etmislerdir. Ogretmen adaylari, geleneksel
oyunlardan “yag satarim” oyununun ¢ocuklarin tiim gelisim alanlarini destekledigini belirtmislerdir.
Ogretmen adaylarina gore, geleneksel oyunlarla gocuklara kazandirilmasi amaglanan hedeflerin

basinda gelisim alanlarinin desteklenmesi gelmektedir ve geleneksel oyunlarin daha etkili
kullanabilmesi i¢in acik alanlarin aktif kullanilmas1 gerekmektedir.
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Analyzing the Opinions of Pre-Service Preschool Teachers about Traditional
Games

Abstract

This study aims to examine the opinions of pre-service preschool teachers about traditional games.
The study group consisted of 20 pre-service preschool teachers who continued their education at
Necmettin Erbakan University and participated in the study voluntarily. A semi-structured interview
form developed by the researcher and comprising open-ended questions was used as a data collection
tool. In the data analysis, the “descriptive analysis” method was employed. As a result of the study, it
can be concluded that pre-service preschool teachers are knowledgeable about traditional games, their
opinions about traditional games are positive, they find themselves competent in traditional games,
they are interested and willing, and the traditional children's games course they took during their
university education is effective on this situation. The traditional game most preferred by pre-service
teachers is “dodgeball,” and according to the opinions of pre-service teachers, this game supports
psychomotor development. Pre-service teachers preferred traditional games that support
psychomotor development the most and games that support social-emotional development the least.
Pre-service teachers stated that the traditional game “duck, duck, goose” supports all developmental
domains of children. According to pre-service teachers’ opinions, the primary goal of traditional
games is to support children's developmental domains, and open spaces should be used actively in
order to use traditional games more effectively.

Keywords: Game, Traditional Game, Preschool Period, Qualitative Research, Child
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Extended Abstract

Introduction

Games played in early childhood ensure that the information provided to the child becomes
more permanent and entertaining. The child's most powerful way of learning is through
games. Traditional children's games are one of the means of transferring existing culture and
values to future generations. Education based on cultural values helps the child internalize
traditions and customs. Game and culture are two concepts that develop in parallel.
Traditional games help teach children abstract concepts such as culture by concretizing them
and making them entertaining (Bozan, 2014; Simsek, 2021). Traditional games are
indispensable building blocks of preschool education. Teachers have an important place in
children's love for games and their voluntary participation (Ozyiirek et al., 2018). Therefore,
the opinions of pre-service teachers, who are the teachers of the future, about the game are
very important since they will affect their attitudes in their teaching experiences. In this
respect, it was aimed to obtain in-depth information on the subject by taking the opinions of
pre-service preschool teachers about traditional games.

Method

The present research, which was conducted to determine the opinions of pre-service
preschool teachers about traditional games, is a qualitative study. The case study design, one
of the qualitative research models, was used in the study. Case study is an approach that
provides an in-depth understanding of a real-life event or phenomenon from different
perspectives (Crowe et al., 2011). In the study, in accordance with the criterion sampling
method, which is one of the purposeful sampling methods in line with the qualitative
research tradition, 20 pre-service preschool teachers who continued their education at
Necmettin Erbakan University and participated in the study voluntarily were selected as the
study group. In this study, it was determined as a criterion that pre-service teachers were
students at Necmettin Erbakan University Department of Preschool Education and that they
had taken the traditional children's games course during their university education. A semi-
structured interview form consisting of open-ended questions suitable for qualitative
research was used as a data collection tool in the study. The descriptive analysis method was
employed to analyze the data obtained from the study. The findings obtained from the study
were examined, and as a result of this examination, a framework was created from the
research questions in the interview form. According to the aforesaid framework, the themes
under which the data were to be organized were determined. Afterward, the pre-service
teachers” opinions were presented with direct quotes.

Findings and Discussion

Traditional games are activities that ensure the continuity of the cultural structure, transfer
cultural elements to future generations while entertaining people, and complete the child’s
development and education (Stimbiillii and Altinisik, 2016). As a result of the study, it was
found that pre-service teachers were knowledgeable about the definition of traditional
games. It is thought that this level of knowledge is related to the traditional children's games
course that pre-service teachers took at the university. Some pre-service teachers defined
traditional games as supporting all developmental domains of the child, others as
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transferring cultural elements to future generations, and others as activities that the child
enjoys.

In the study, the words that traditional games evoked in pre-service teachers were
determined as enjoyment, children's games, peer relationships, open spaces, culture,
developmental domains, movement, and education. It can be said that the words that they
evoked in pre-service teachers generally include the expressions that pre-service teachers use
when describing traditional games. Studies show that children enjoy playing outside a lot,
they can move and release their energy easily, they can express themselves very easily, and
they can improve their skills in all developmental domains, especially skills such as
cooperation and collaboration, owing to traditional games, which are the most appropriate
way to transfer knowledge and culture (Hedges et al., 2011; Yang and Li, 2020; Yatmaz,
2021).

In the study, all pre-service teachers stated that traditional games support psychomotor
development. Regarding traditional games that support children developmentally and the
developmental domain they support, the most preferred traditional game by pre-service
teachers is the “dodgeball” game, and they stated that this game supports psychomotor
development. Pre-service teachers preferred traditional games that support psychomotor
development the most and games that support social-emotional development the least. Pre-
service teachers indicated that the traditional game “duck, duck, goose” supports cognitive,
psychomotor, language and social-emotional development. Studies have revealed that
traditional games have improving and supportive features for all developmental domains of
children (cognitive, psychomotor, language, and social-emotional) (Budak, 2016; Celayir,
2015; Erol et al., 2022; Geligli and Yazici, 2015; Ozden Giirbiiz, 2016; Vlachopoulos and
Makri, 2017).

All of the pre-service teachers in the study reported that the traditional games course they
took during their university education positively affected their perspective on traditional
games. In their study, Turan et al. (2020) concluded that traditional games should be used at
all levels of education. Hence it can be said that the fact that pre-service teachers take courses
on traditional games that support children's development and transfer knowledge and
culture during their university education is a prerequisite for them to create content-rich
environments for their students to learn by doing and living in their teaching lives.

According to pre-service teachers’ opinions, the primary goal of traditional games is to
support children's developmental domains. Traditional children's games can be used as a
rich teaching tool to support holistic child development (Madondo and Tsikira, 2021).

In the study, pre-service teachers indicated that open spaces should be used actively to use
traditional games more effectively. According to the study by Bagc1 (2022), it was revealed
that active games support all developmental domains of children. Traditional games
strengthen children's physical health, improve children's perspectives on the environment,
contribute to peer relationships, teach respect, and instill values such as collaboration and
unity. Therefore, appropriate environments should be provided in cities and schools to
ensure the active use of traditional games.
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Conclusion and Suggestions

As a result of the study, it was determined that pre-service preschool teachers were
knowledgeable about traditional games, their opinions about traditional games were
positive, they found themselves competent in traditional games, they were interested and
willing, and the traditional children's games course they took during their university
education was effective on this situation, the most preferred traditional game by pre-service
teachers was the “dodgeball” game and according to their opinions it supported
psychomotor development, pre-service teachers preferred traditional games that supported
psychomotor development the most and games that supported social-emotional
development the least, the game “duck, duck, goose,” one of the traditional games,
supported all developmental domains of children, the primary goal of traditional games was
to support children's developmental domains, and open spaces should be used actively to
use traditional games more effectively.

The following suggestions can be made in the context of the research findings:

- Since the study group of the present research consisted of pre-service teachers who were
students at Necmettin Erbakan University Department of Preschool Education and had
taken the traditional children's games course, the opinions of a limited group about
traditional games were evaluated. Therefore, similar studies can be conducted with study
groups who have different qualities.

- It can be suggested that prospective teachers studying at universities should take
compulsory or elective courses on traditional games and that these courses should be
practice-oriented.

- Traditional games can be given more space in educational environments, not only in game
activities but also in other types of activities, to enrich learning and especially to transfer
culture.

- Teachers can use traditional games to support different developmental domains in
classroom learning.

- In-service training can be provided to increase teachers' awareness for the more widespread
use of traditional games.

- Families can be made aware of the importance of traditional games in helping their
children have fun, in transferring traditions and customs to future generations, and in the
child's development, and these games can be given more place in the home environment.

- Local governments can provide support in increasing open spaces where children can play.

- Public service announcements can be prepared through mass media to explain the positive
effects of traditional games on child development.

Giris
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Oyun ile ilgili eski ¢caglardan beri bir¢ok tanimlamalar ortaya atilmistir. Tiim bu ortaya atilan
tanimlamalarin ortak noktasi ise oyunun ¢ocugun en 6nemli isi oldugudur (Uskan Burgaz ve
Bozkus, 2019). Oyun, bireylerin keyif almasini ve hosca vakit gegirmesine yarayan bir
aktivite olmasmin yan sira psikomotor, biligsel, dil ve sosyal gelisimini de olumlu yonde
etkilemektedir (Basal, 2010). Erken ¢ocukluk doéneminde g¢ocuklar oyunlar yardimiyla
kurallar1 6grenir, dil gelisimleri desteklenir ve sosyallesirler (Koyuncu ve Bulut, 2022). Oyun,
insanligin tiim donemlerinde var olmasina ragmen tek bir tanimi yapilamamaktadir (Aytas
ve Uysal, 2017).

Oyun c¢ocugun yaraticihigimni kullanabildigi, kabiliyetlerini fark edebildigi, kendisini
anlatabildigi ve gelisimsel Ozellikleri bakimindan cevresindeki kisilere ipuglar1 verebildigi
bir aragtir (Erbil Kaya vd., 2017). Oyun; psikomotor ve zihinsel becerileri, sezgisel yetkinligi
gelistiren; kendine mahsus kurallar1 ve siiresi olan ¢ocugun isteyerek katildig1 keyif veren
etkinliklerdir (Sapsaglam, 2018). Onceden belirlenmis kurallar1 ve siireci olan, cocugun
glindelik yasamdan farkli bir konumda ve rollerde oldugu, ¢ocugun isteyerek yer aldig;,
¢ocugun tiim gelisim alanlarinin temeli olan en etkin 6grenme siirecidir (Giimiistas, 2010).
Oyun sayesinde ¢ocugun diinyas: anlasilabilmektedir. Oyun, {izerinde fikir yiiriitiilerek
tarkli kuramlar tiiretilen kompleks bir olgudur (Kilig ve Bayindir, 2021; Ozyﬁrek vd., 2018).
Genellikle agik alanlarda oynanan; Oziinde ¢ok fazla kural ve tasarim barindirmayan,
samimi, yetiskin bireylerin ¢ok fazla miidahalede bulunmadig1 oyunlar geleneksel oyun
olarak tanimlanir (Bardak vd., 2022).

Erken cocukluk doénemi, ¢ocugun benlik yapisinin gelismesi, sekil almasi, temel bilgi ve
yeteneklerin kazanilmasi bakimindan olduk¢a miihim ve kritiktir (Ari, 2003). Cocukta var
olan potansiyeli en iist diizeye ¢ikarabilmeyi, tiim gelisim alanlarini (bilissel, dil, psikomotor,
sosyal ve duygusal, 6z bakim becerileri) pozitif yonde desteklemeyi, yaparak yasayarak
ogrenimler kazandirabilmeyi amaclayan okul 6ncesi egitimin 6nemi biiytiktiir. Bu donemde
verilen egitim, ¢ocugun gelecek yasamina yon vermektedir. (Bozan, 2014). Erken ¢ocukluk
doneminde oynanan oyunlar, cocuga verilecek olan bilginin daha kalic1 ve eglenceli olmasmi
saglamaktadir. Cocugun en kuvvetli 0grenme yolu oyundur (Simsek, 2021). Cocugun
yasaminda onemli bir yere sahip olan oyun, iginde bulunulan kiiltiiriin gelecek nesillere
aktarilmasinda onemli bir gorev iistlenmektedir (Bardak vd., 2022).

Geleneksel cocuk oyunlari, var olan kiiltiirii ve degerleri gelecek nesillere aktarma
araglarindan biridir. Kiiltiir gibi soyut olan kavramlarin somutlastirilarak ve eglenceli hale
getirilerek cocuklara ogretilmesine yardimca olmaktadir. Geleneksel oyunlar; ¢ocuklara
aktivitede bulunma, tecriibe kazanma ve duygularini gelistirme olanag1 saglar. Giin gectikge
unutulan geleneksel oyunlar yalnizca kiiltiiriin unutulmasi anlamina gelmez bunun yaninda
bedensel, psikolojik, zihinsel ve toplumsal alanlardaki faydalarinin da unutulmas: anlamma
gelmektedir (Kagar, 2020; Simsek, 2021). Oyunlar, ¢ocuklarin gelisim alanlarmi (psikomotor,
biligsel, dil, sosyal-duygusal, 6zbakim becerileri) pozitif yonde etkilemekteyken geleneksel
oyunlar ise cocuklarin gelenek ve goreneklerini 6grenmesi agisindan 6nemli bir rol
ustlenmektedirler (Gelisli ve Yazici, 2015).

Geleneksel oyunlar ¢cogunlukla fiziksel aktivitelerin 6n planda oldugu, katilimcilarin oyunun
kurallarina, oynandig1 yere, oyunun zamanna, katilimci sayisma ve &zellikle oyun iginde
bulunan araglara miidahale ederek, oyunu istedikleri gibi degistirebildikleri oyunlardir
(Boke vd., 2021). Geleneksel oyunlar kendilerine 6zgii kurallar1 olan, hitap ettigi neslin ve
kiiltiirtin birtakim oOzelliklerini yansitan oyunlardir (Koyuncu ve Bulut, 2022). Cocugun
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iginde bulundugu kiiltiirii benimsemesi yoniinden geleneksel oyunlar énemli bir yer tutar
(Bardak vd., 2022).

Kiiltiirel mirasin gelecek nesillere aktarilmasini saglayan geleneksel oyunlar, degisen yasam
bigimleriyle birlikte unutularak yok olmaktadir. Oyun ve kiiltiir paralel gelisim gosteren iki
kavram olmakla birlikte bunlardan birinin yok olmasi digerinin de yok olacagmni
gostermektedir. (Simsek, 2021). Cocuklarin oynadiklar1 oyunlar zamanla degismekte ve
giiniimiizde fiziksel oyunlarin yerini dijital oyunlar almaktadir (Yurdadz ve iletir, 2023).
Kentlesme oranlariin artmasi, gelisen teknoloji ve teknolojiyle ¢ocuklara sunulan oyunlar;
kiltiirel Ogeleri ve adetleri barindiran oyunlarin ge¢miste kalmasina neden olmustur.
Geleneksel oyunlar egitim-6gretimle harmanlanarak gelecek kusaklara yonelik korunmalidir
(Turan vd., 2020). Cocuklarin oyunlar1 sevmelerinde ve goniillii katilimlarinda 6gretmenler
onemli bir yere sahiptir (Ozyiirek vd. 2018). Bu nedenle gelecegin dgretmenleri olan
ogretmen adaylarinin oyun hakkindaki fikirleri, dgretmenlik yasantilarindaki tutumlari
tizerinde etkili olacag1 icin oldukc¢a oOnemlidir. Bu baglamda okul Oncesi Ogretmen
adaylarinin geleneksel oyunlara yonelik goriisleri alinarak konu hakkinda derinlemesine
bilgi saglanmas1 amaglanmustir.

Yontem

Arastirmanin bu boliimiinde; arastirmanin deseni, ¢alisma grubu, veri toplama araci,
verilerin toplanmasi ve verilerin analizi ile ilgili bilgilere yer verilmistir.

Arastirmanin Deseni

Okul oncesi 6gretmen adaylarinin geleneksel oyunlara yonelik goriiglerini tespit etmek
amaciyla yapilan bu ¢alisma nitel bir arastirmadir. Nitel arastirma, ele alinan ¢alismanin veri
ve deneyimlerle dogrulugunun ve hakikatinin belirlenmesine ve degerlendirilmesine
yardimc1 olan bir ¢alisma tiiriidiir (Yildirim ve Simsek, 2011). Arastirmada nitel arastirma
modellerinden biri olan durum c¢alismas: deseninden yararlanilmigtir. Durum ¢aligmasi;
gercek yasamda yer alan bir olayin ya da olgunun derinlemesine ve farkli agilardan
anlasilmasini saglayan bir yaklasimdir (Crowe vd., 2011).

Calisma Grubu

Arastirmanin ¢alisma grubunu Necmettin Erbakan Universitesi'nde egitimine devam eden,
arastirmaya goniillii katilan 20 okul Oncesi 6gretmen aday1 olusturmaktadir. Arastirmada
nitel aragtirma gelenegine uygun amach Orneklem yontemlerinden Olgiit Ornekleme
metoduna uygun olarak okul dncesi 6gretmen adaylarindan calisma grubu secilmistir. Olgiit
ornekleme, arastirmaci tarafindan belirlenen Olgiitlere uygunluguna gore bir grubu temsil
eden bireylerin segilmesiyle olusturulur (Tutar ve Erdem, 2020; Yildirim ve Simsek, 2011). Bu
arastirmada, dgretmen adaylarinin Necmettin Erbakan Universitesi Okul Oncesi Egitimi
Anabilim Dali 6grencilerinden olusmas1 ve iiniversite egitimlerinde geleneksel g¢ocuk
oyunlar1 dersini almis olmalar1 6lglit olarak belirlenmistir. Ogretmen adaylarma iligskin
demografik ozellikler Tablo 1’de gosterilmistir.
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Tablo 1. Ogretmen Adaylarina iliskin Demografik Bilgiler

Ogretmen Aday1 Say1 o
n Yo
Yas 20-24 15 75
25-30 5 25
Cinsiyet Kadin 18 90
Erkek 2 10
Siruf 3. Sinuf 17 85
4. Siuf 3 15
Toplam 20 100

Tablo 1’de goriildiigii tizere, arastirmaya katilan 6gretmen adaylarinin gogunlukla 20-23 yas
grubunda (%75), kadin (%90) ve 3. smif (%85) 6grencisi oldugu belirlenmistir.

Veri Toplama Araclan

Arastirmada, veri toplama araci olarak nitel arastirmalar i¢in uygun olan acgik uglu
sorulardan olusan yar1 yapilandirilmis goriisme formu kullanilmistir. Yar1 yapilandirilmis
gortismelerde; sorulardan bazilar1 standartlastirilmis, bazilar1 agik uglu hazirlanir ve ayrintilh
bilgiye ulasilmasi amaglanir (Yildirim ve Simsek, 2011). Goriisme sorulari hazirlanmadan
Once, arastirma konusu ile ilgili ulusal ve uluslararasi alan yazin taramasi yapilmis, formda
yer almasi diistiniilen maddeler belirlenmistir. Gorlisme formunun amag, anlam ve kapsam
acisindan degerlendirmesini yapmak ve gegerligini saglayabilmek i¢in alaninda uzman 3
Ogretim iiyesinden uzman goriisii almarak 7 sorudan olusan yar1 yapilandirilmis goriisme
formu olusturulmustur. Goriisme formunun olusturulmasi asamasinda 3 6gretmen aday1 ile
pilot uygulama yapilarak, uygulama sonuglarina gore sorularin anlagilirlifi konusunda
gerekli diizenlemeler yapilip forma son hali verilmistir. Analizlerde pilot uygulamaya
katilan bu 3 6gretmen adayindan elde edilen veriler bulgulara dahil edilmemistir.

Verilerin Toplanmasi

Oncelikle &gretmen adaylarina arastirma ile ilgili bilgi verilmistir. Ogretmen adaylan
arastirmaya kendi arzulariyla katilmiglardir. Tiim katihmcilara istedikleri zaman
arastirmadan  ayrilabilecekleri  sOylenerek  kimlik  bilgilerinin = hicbir ~ ortamda
paylasilmayacag1 belirtilmistir. Goniillii 20 6gretmen adayinin her biriyle farkli zaman ve
yerlerde birbirlerinden ayri olarak goriismeler yapilmistir. Goriismelerin siiresi 20-30 dakika
ile smirlandirilmistir. Goriismelerde goniillii 6gretmen adaylarimin goriisme sorularina
verdikleri cevaplar yazili olarak kaydedilmis ve goriismenin sonunda cevaplar1 kendilerine
okunarak degistirmek ya da ¢ikarmak istedikleri boliimler olup olmadig1 sorulmustur.

Verilerin Analizi

Nitel veri analiz yontemlerinden biri olan “betimsel analiz” yontemi ile ac¢ik uglu sorularin
analizi yapilmigtir. Betimsel analiz yontemine gore; ulasilan bulgular daha ©nceden
kararlastirilan kategorilere gore Ozetlenir ve degerlendirilir. Kisilerin fikirlerini aktarmak
maksadiyla dogrudan alintilara yer verilir. Betimsel analizde gaye; ulagilan verileri
sistematik ve yorumlanmis bir sekilde ortaya koymaktir. Bu nedenle ulasilan bulgular ilk
olarak diizenli ve seffaf bir sekilde betimlenir. Ardindan yapilan bu betimlemeler agiklanir
ve yorumlanir, sebep-sonug iligkisi arastirilir ve neticeye ulasilir (Yildirim ve Simsek, 2011).
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Yapilan arastirmada ulasilan bulgular incelenmis ve bu inceleme neticesinde goriisme
formundaki arastirma sorularindan bir ¢erceve olusturulmustur. Bu cerceveye gore
incelenen ve kodlanan verilerin hangi kategoriler altinda diizenlenecegi belirlenmistir.
Verilerin analizinde frekans degerlerine yer verilmistir. Sonrasinda 6gretmen adaylarinin
gorisleri dogrudan alintilarla aktarilmigtir. Analiz esnasinda goriisiine bagvurulan 6gretmen
adaylarina birer kod numarasi (OA1, OA2, OA3..) verilmistir. Arastirmanin diger
aragstirmalarla sinanabilmesi ig¢in yapilan agiklamalar detayli bir sekilde agiklanmaya
calisilmistir.

Etik
Aragtirma, Necmettin Erbakan Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirmalar

Etik Kurulu Bagkanligi’min 09/06/2023 tarih 2023/261 sayili karari ile bilimsel arastirma etigi
ac¢isindan uygun bulunmustur.

Bulgular

Arastirmanin bu boliimiinde, ¢alisma grubunda bulunan 6gretmen adaylarinin, geleneksel
oyunlara yonelik goriislerini saptamak i¢in kullanilan goriisme formundan elde edilen
gortislerin analiz edilmesiyle ortaya ¢ikan verilere yer verilmistir. Ulasilan veriler, veri
toplama aracinda bulunan agik uglu sorulara gore asagida verilmistir.

Erken Cocukluk Doneminde Oynanan Geleneksel Oyunlarin Tanimi

Goriismelerden elde edilen veriler analiz edildiginde erken ¢ocukluk déneminde oynanan
geleneksel oyunlarin tamimlanmasinda, “cocugun tiim gelisim alanlarini destekleyen
aktiviteler”, “kiiltiirel 6gelerin gelecek nesillere aktarilma yolu” ve “cocugun keyif alarak
yaptig1 etkinlikler” olarak ii¢ kategori olusturulmustur.

Tablo 2. Erken Cocukluk Déneminde Oynanan Geleneksel Oyunlarin Tanimi

Geleneksel Oyun Tanimi f
Cocugun tiim gelisim alanlarini destekleyen aktiviteler 9
Kiiltiirel ogelerin gelecek nesillere aktarilma yolu 8
Cocugun keyif alarak yaptig etkinlikler 3
Toplam 20

Tablo 2'de goriildiigii tizere O0gretmen adaylarinin 9u ¢ocugun tiim gelisim alanlarini
destekleyen aktiviteler, 8’1 kiiltiirel ogelerin gelecek nesillere aktarilma yolu, ve 3’ii de
cocugun keyif alarak yaptig1 etkinlikler olarak geleneksel oyunu tanimlamiglardir.
Katillmcilarin ¢ogunlugu geleneksel oyunlari ¢ocuklarin gelisim alanlarimi destekleme ve
kiiltiirel ogeleri gelecek nesillere aktarma olarak agiklamislardir.

Cocugun tiim gelisim alanlarini desteklemesi agisindan katiimcilarin verdikleri cevaplardan
bazilar1 asagida verilmistir:

“Geleneksel oyunlar, cocuklarin tiim gelisim alanlarin destekleyen dnemli bir faktordiir” (OA3).

“Geleneksel oyunlar; cocugun biitiin gelisim alanlarmi destekleyen sosyal ve mental anlamda
cocuklari gelistiren ve iyilestiren etkinliklerdir” (OAG).
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Kiltiirel ogelerin gelecek nesillere aktarilmasi agisindan katilimeilarin  verdikleri
cevaplardan bazilar1 asagida verilmistir:

“Cocukken zevk alarak oynadigimiz oyunlarin gelecek nesillere tanitilmasidir” (OA4).
“Cocugun gelenek ve goreneklerini, gecmisini, gelecegini yansitan oyunlardir” (OA9).

Cocuklarin keyif alarak yaptiklar etkinlikler agisindan katilimcilarin verdikleri cevaplardan
bazilar1 asagida verilmistir:

“Geleneksel oyunlar, cocuklarin eglenerek keyifli vakit gecirmelerini saglayan araclardir” (OA1).
“Geleneksel oyunlar, cocuklar: giildiiren, onlar1 e§lendiren ayni zamanda biriken enerjilerini disariya
atmalarina yardimet olan oyunlardir” (OA10).

Geleneksel Oyunlarin Ogretmen Adaylarina Cagristirdigi Kelimeler

Goriismelerden elde edilen veriler analiz edildiginde geleneksel oyunlarin 6gretmen
adaylarina cagristirdig kelimeler ile “keyif almak”, “cocuk oyunlar1”, “akran iliskisi”, “agik
alanlar”, “kiltiir”, “gelisim alanlar1”, “hareket” ve “egitim” olmak {izere sekiz kategori

olusturulmustur.

Tablo 3. Geleneksel Oyunlarin Ogretmen Adaylarina Cagristirdigi Kelimeler

Oyunlarin Cagristirdigi Kelimeler

Keyif Almak

Cocuk Oyunlar1 (Misket, Seksek vb.)

Akran Iliskisi

Acik Alanlar (Sokak, Mahalle vb.)

Kdaltar

Gelisim Alanlar1 (Psikomotor, Dil Gelisimi vb.)
Hareket

Egitim

N3]0 |O] -

'S
=

Toplam

Tablo 3’te de goriildiigii gibi geleneksel oyunlar, 6gretmen adaylarinm 9una keyif almak,
8’ine gocuk oyunlari, 7’sine akran iliskisi, 5ine agik alanlar, 5ine kiiltiir, 4tine gelisim
alanlari, 4'{ine hareket ve 2’sine egitim kelimelerini ¢agristirmistir. Ogretmen adaylar
geleneksel oyunlarin ¢agristirdig1 kelimelerde birden fazla cevap vermislerdir ve analize
verilen tiim cevaplar dahil edilmistir.

Geleneksel Oyunlarin Destekledigi Gelisim Alanlar

Goriismelerden elde edilen verilerin analizi sonucunda geleneksel oyunlarin destekledigi
gelisim alanlar1 “psikomotor gelisim”, “biligsel gelisim”, “sosyal-duygusal gelisim”, “dil
gelisimi” ve “6z bakim becerileri” olarak bes kategori olusturulmustur.
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Tablo 4. Geleneksel Oyunlarin Destekledigi Gelisim Alanlar1

Desteklenen Gelisim Alanlar: f
Psikomotor Gelisim 20
Biligsel Gelisim 19
Sosyal-Duygusal Gelisim 18
Dil Gelisimi 17
Oz-Bakim Becerileri 7
Toplam 81

Tablo 4’te goriildiigii tizere geleneksel oyunlarin destekledigi gelisim alani olarak 6gretmen
adaylarmimn tiimii psikomotor gelisimi, 19'u bilissel gelisimi, 17’si dil gelisimini, 18’i sosyal-
duygusal gelisimi ve 7’si de 6z bakim becerilerini ifade etmislerdir. Ogretmen adaylar
geleneksel oyunlarin destekledigi gelisim alanlarma birden fazla cevap vermiglerdir ve
analize verilen tiim cevaplar dahil edilmistir.

Geleneksel oyunlarin destekledigi gelisim alanlar1 agisindan katilimcilarin  verdikleri
cevaplardan bazilar1 asagida verilmistir:

“Geleneksel oyunlar cocugun tiim gelisim alanlarini desteklemekle birlikte dzellikle sosyal-duygusal
gelisim alanini etkilemektedir. Oyun esnasinda ¢ocuk diisiincelerini ifade edebilmeyi, grup olabilmeyi
ve bagkalarinin haklarina sayg: gdstermeyi 6grenmektedirler” (OA3).

“Geleneksel oyunlar, erken cocukluk doneminin en onemli gelisim alanlarimdan biri olan psikomotor
gelisimi desteklemektedir” (OA7).

“Bu donemde oynanan geleneksel oyunlar, tiim gelisim alanlarini desteklemektedir. Geleneksel
oyunlar, biligsel becerileri; yon bulma, iliski kurma, hafiza, dikkat gibi alanlarda, dil gelisimini;
iletisim kurma, kendini ifade etme gibi alanlarda, psikomotor becerilerini; dengede durma, ziplama ve
atlama gibi alanlarda, sosyal-duygusal becerileri; grubun icine dahil olma, iletisimi baslatma ve
siirdiirme gibi alanlarda desteklemektedir” (OA5).

Geleneksel Oyunlar ve Bu Oyunlarin Destekledigi Gelisim Alanlan

Gortismelerden elde edilen verilerin analizi sonucunda 6gretmen adaylari, ¢ocuklar
gelisimsel olarak destekledigini diistindiikleri yirmi farkli geleneksel oyun séylemislerdir ve
bu oyunlarin destekledigini belirttikleri gelisim alanlar1 “biligsel gelisim”, “psikomotor
gelisim”, “dil gelisimi” ve “sosyal-duygusal gelisim” olarak dort kategori altinda
toplanmustir.
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Tablo 5. Geleneksel Oyunlar ve Bu Oyunlarin Destekledigi Gelisim Alanlar1

Geleneksel Oyunlar ve Destekledigi Gelisim Alanlar1

Yiiziik Kimde
Yag Satarim

Kose Kapmaca
Kim Yok

Kurt Baba

Deve Ciice

Celik Comak
Mendil Kapmaca

Biligsel Geligim

Deve Ciice

Yakartop
Seksek
Yag Satarim

Ip Atlama

Psikomotor Gelisim Kurt Baba
Eski Minder
Eblem Siiblem
Korebe

Kutu Kutu Pense

Saklambag

Kose Kapmaca

Istop

Eblem Siiblem
Eski Minder
Yag Satarim

Dil Celisimi
1 etisim Kulaktan Kulaga

Yatt1 Kabak Kalkt1 Kabak
Teyzem Carstya Gitti
Eski Minder

Yag Satarim

Sosyal-Duygusal

Gelisim Kulaktan Kulaga

Deve Cilice
Kim Yok
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Tablo 5'te goriildiigii lizere 6gretmen adaylarinin en ¢ok tercih ettigi geleneksel oyun,
“yakartop” oyunudur ve Ogretmen adaylarinin goriiglerine gore bu oyun psikomotor
gelisimi desteklemektedir. Daha sonra 6gretmen adaylar ii¢ tekrar sayisiyla biligsel gelisimi
destekleyen “yiiziik kimde” oyununu ve psikomotor gelisimi destekleyen “deve ciice”,
“seksek”, “yag satarim” ve “saklambag¢” oyunlarini tercih ettiklerini belirtmislerdir.
Ogretmen adaylar1 iki tekrar sayisiyla psikomotor gelisimi destekleyen “celik gomak”,
“eblem siliblem”, “korebe” ve “kdse kapmaca” oyunlarmi ve dil gelisimini destekleyen
“eblem siiblem” oyununu tercih ettiklerini ifade etmislerdir. Ogretmen adaylar1 bir tekrar
sayistyla bilissel gelisimi destekleyen “yag satarim”, “kose kapmaca”, “kim yok”, “kurt

baba” ve “deve ciice” oyunlarini; psikomotor gelisimi destekleyen “mendil kapmaca”, “ip
atlama”, “kurt baba”, “eski minder”, “kutu kutu pense” ve “istop” oyunlarini; dil gelisimini
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destekleyen “eski minder”, “yag satarim”, “kulaktan kulaga”, “yatt1 kabak kalkt1 kabak” ve
“teyzem carsiya gitti” oyunlarini ve sosyal-duygusal gelisimi destekleyen “eski minder”,
“yag satarim”, “kulaktan kulaga”, “deve ciice” ve “kim yok” oyunlarini tercih ettiklerini
belirtmislerdir. Ogretmen adaylar1 en fazla psikomotor gelisimi destekleyen geleneksel
oyunlari, en az sosyal-duygusal gelisimi destekleyen oyunlar tercih etmislerdir. Ogretmen
adaylari, geleneksel oyunlardan “yag satarim” oyununun bilissel, psikomotor, dil ve sosyal-
duygusal gelisimi destekledigini belirtmislerdir. Ogretmen adaylar1 geleneksel oyunlarin
destekledigi gelisim alanlarma birden fazla cevap vermislerdir ve analize verilen tiim
cevaplar dahil edilmistir.

“Bircok geleneksel oyunlarimiz var. Ben yag satarim bal satarimi ornek vermek istiyorum. Cocugun
biri ebe olup diger cocuklarin da heyecanla mendili kime birakacaklarini izlemeleri ve mendil birakilan

cocugun kosmast bunlarin hepsi ¢ocugun bilissel, sosyal-duygusal ve motor becerilerine hitap eder”
(OA14).

“Kurt baba, biligsel ve motor gelisimi; yag satarum bal satarim oyunu ise ¢ocugun dil gelisimini
desteklemektedir” (OA19).
Geleneksel Cocuk Oyunlar1 Dersinin Geleneksel Oyunlara Bakis Acisina Etkisi

Goriismelerden elde edilen veriler analiz edildiginde Ogretmen adaylarimin tamama,
iiniversite egitimlerinde almis olduklar1 geleneksel ¢ocuk oyunlar1 dersinin geleneksel
oyunlara bakis agilarinda etkili oldugunu belirtmislerdir.

Tablo 6. Geleneksel Cocuk Oyunlar1 Dersinin Geleneksel Oyunlara Bakis Ac¢isina Etkisi

Dersin Geleneksel Oyunlara Bakis Acisina Etkisi f
Etkili 20
Etkili degil 0
Toplam 20

Tablo 6’da goriildiigii gibi 6gretmen adaylariin tamami {iniversite egitimlerinde aldiklari
geleneksel cocuk oyunlari dersinin geleneksel oyunlara bakis acilarinda olumlu bir etki
yarattigini ifade etmislerdir.

“Geleneksel oyunlara karst herhangi bir on yargim zaten yoktu fakat geleneksel cocuk oyunlari
dersiyle birlikte oyunlarin igerisinde tekrardan yer alarak hem gelisim alanlarini nasil destekledigini
hem de nasil keyif verdigini bizzat tekrardan deneyimlemis oldum” (OA14).

“Geleneksel cocuk oyunlar: dersinde, geleneksel oyunlarin aslimda sadece bir oyun olmadigini ¢ocuklar
icin ne kadar énemli oldugunu da 6grendim” (OA17).

Geleneksel Oyunlarla Cocuklara Kazandirilmas:i Amaglanan Hedefler

Aragtirmada elde edilen veriler incelendiginde geleneksel oyunlarla ¢ocuklara
kazandirilmas1 amaglanan hedefler; “gelisim alanlarinin  desteklenmesi”, “akran
etkilesiminin arttirilmas1”, “kiiltiirel 6gelerin gelecek nesillere aktarilmas1”, “duygusal olarak
deneyim kazanmalar1”, “kisiliklerinin farkina varabilmeleri” ve “keyif almalarini saglamak”
olmak iizere alt1 kategori olarak belirlenmistir.
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Tablo 7.Geleneksel Oyunlarla Cocuklara Kazandirilmasi Amaglanan Hedefler

Kazandirilmasi Amaglanan Hedefler f

Gelisim alanlarinin desteklenmesi 17

Akran etkilesiminin arttirilmasi

Kiiltiirel 6gelerin gelecek nesillere aktarilmasi

Kisiliklerinin farkina varabilmeleri

9
6
Duygusal olarak deneyim kazanmalari 6
3
2

Keyif almalarini saglamak
Toplam 43

Tablo 7’de goriildiigii gibi 6gretmen adaylarmin 17’si gelisim alanlariin desteklenmesini,
9'u akran etkilesiminin arttirlmasini, 6’s1 kiiltiirel 6gelerin gelecek nesillere aktarilmasini,
6’s1 duygusal olarak deneyim kazanmalarini, 3'ii kisiliklerinin farkina varabilmelerini ve 2’si
de keyif almalarini saglamay1 geleneksel oyunlarla kazandirilmas: amaglanan hedefler
olarak ifade etmislerdir. Ogretmen adaylari geleneksel oyunlarla ¢ocuklara kazandirilmasi
amaglanan hedeflere birden fazla cevap vermislerdir ve analize verilen tiim cevaplar dahil
edilmigtir.

“Geleneksel oyunlarla ¢ocuklarmn grup iginde sorumluluk alabilmesi, iletisim kurabilmesi, problem
cozebilmesi ve motor devinimlerde bulunabilmesi amaclanmaktadir. Ciinkii cocugun yasamin
siirdiirebilmesi icin gelisim alanlarmn desteklenmesi gerekir” (OA2).

“Cocuklarin oyun esnasmda yasayacaklar: kazanma-kaybetme duygusu ve miicadele etme arzulari
onlarm gercek hayatta karsilastiklar: sorunlarla basa ¢ikmalarima yardimcr olacaktir. Bu yiizden
geleneksel oyunlarla cocuklara deneyim kazandirmay: amaglyoruz” (OA7).

“Cocuklara  kazandirmay:r  amacgladi§imiz  hedeflerin ~ Oncelikli  olarak — degerlerimizden  ve
kiiltiiriimiizden gecmesi gerektigini diigiiniiyorum” (OA9).

“Cocuklarin teknolojik aletlerle degil de arkadaslariyla daha ¢ok zaman gegirmesi ve bir gruba ait olma
duygusunu yasamast amaclanmalidir” (OA4).

“Cocugun sosyallesmesini, kendini kesfetmesini, yeteneklerinin, egilimlerinin farkina varmasini
saglayan geleneksel oyunlarin oynatilmast amaclanmaktadir” (OA5).

Geleneksel Oyunlarin Etkin Kullanilabilmesi i¢in Yapilmasi Gerekenler

Gortismelerden elde edilen veriler incelendiginde geleneksel oyunlarin etkin
kullanilabilmesi igin yapilmasi gerekenler; “agik alanlarin etkin kullanilmasi”, “aile
katilimmin arttirllmas1”, “oyunlarin daha eglenceli hale getirilmesi”, “teknolojik aletlerle

biitiinlestirilmesi”, “6gretmenlerin bilgi diizeylerinin arttirilmasi” ve “programda daha fazla
yer verilmesi” seklinde alt1 kategoriye ayrilmistir.
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Tablo 8.Geleneksel Oyunlarin Etkin Kullanilabilmesi I¢in Yapilmas1 Gerekenler

Etkin Kullanim i¢in Yapilmasi Gerekenler f

Acik alanlarin aktif kullanilmasi 11

Aile katiliminin arttirilmasi

Oyunlarin daha eglenceli hale getirilmesi

Ogretmenlerin bilgi diizeylerinin arttirilmasi

5
3
Teknolojik aletlerle biitiinlestirilmesi 2
2
2

Programda daha fazla yer verilmesi
Toplam 25

Tablo 8'de goriildiigii gibi 0gretmen adaylarindan 11’i agik alanlarin aktif kullanilmasini, 5’i
aile katilimmin arttirilmasini, 3t oyunlarin eglenceli hale getirilmesini, 2’si teknolojik
aletlerle biitiinlestirilmesini, 2’si 6gretmenlerin bilgi diizeylerinin arttirilmasini ve 2’si de
programda daha fazla yer verilmesini 6nererek geleneksel oyunlarin etkin kullanilabilmesi
icin yapilmasi gerekenleri ifade etmislerdir. Ogretmen adaylari geleneksel oyunlarin etkin
kullanilabilmesi igin yapilmas: gerekenlere birden fazla cevap vermislerdir ve analize verilen
tiim cevaplar dahil edilmistir.

“Cocuklarmn daha c¢ok agik alanlarda vakit gecirebilmeleri ve sadece okulda degil evde de
desteklenmeleri saglanmalidir” (OA11).

“Cocuklarin oyunlar: daha iyi benimsemeleri ve gelecek nesillere tasiyabilmeleri icin ailelerin de bu
siirece dihil edilmesi saglanabilir” (OA16).

“Her okula oyun alani ve bahge olanagr saglanmali ayrica ogretmenler oyun oynatim konusunda
bilinclendirilmelidir” (OA7).

Tartisma

Bu boliimde, okul oncesi 0gretmen adaylarinin geleneksel oyunlara yonelik goriislerini
ortaya ¢ikarmak amaciyla yapilan bu arastirmada ulasilan bulgular alan yazin 1s1§inda
tartisilmaktadar.

Aragtirmanin ilk bulgusu olarak 6gretmen adaylarmin geleneksel oyunlarin tanimu ile ilgili
bilgi sahibi olduklari saptanmistir. Bu bilgi diizeyinin 0gretmen adaylarmnin {iniversitede
aldiklar1 geleneksel ¢ocuk oyunlari dersiyle iligkili oldugu diisiiniilmektedir. Stimbiillii ve
Altinisik’a (2016) gore geleneksel oyunlar; kiiltiirel yapinin siirekliligini saglayan, insanlar
eglendirirken kiiltiirel 6geleri de gelecek nesillere aktaran, cocugun gelisimini ve egitimini
tamamlayan etkinliklerdir. Bu nedenle geleneksel oyunlar, bir toplumun kiiltiirel unsurlar:
arasinda yer almaktadir (Oztiirk ve Say, 2023). Cok eski zamanlardan beri nesiller boyunca
aktarilan geleneksel oyunlar, sosyallesme ve etkilesimde kurallarin Ogrenilmesine de
yardimer olurlar (Ramayenda, 2020). Ogretmen adaylarmin bir kismi geleneksel oyunlars;
¢ocugun tiim gelisim alanlarinin desteklenmesi, diger kismi kiiltiirel 6gelerin gelecek
nesillere aktarilmasi, bir diger kismi ise ¢ocugun keyif alarak yaptigi etkinlikler olarak
tanimlamistir. @gretmen adaylarmin geleneksel oyun tanimlamalarinin alan yazinla uyumlu
oldugu sdylenebilir.

Arastirmanin ikinci bulgusu olarak geleneksel oyunlarin 6gretmen adaylarina gagristirdig:

AT 1 ua

kelimeler “keyif almak”, “cocuk oyunlar1”, “akran iliskisi”, “acik alanlar”, “kiiltiir”, “gelisim
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alanlar1”, “hareket” ve “egitim” olarak belirlenmistir. Geleneksel oyunlarin Ogretmen
adaylarina cagristirdig: kelimelerin genel olarak ogretmen adaylarmin geleneksel oyunlari
tanimlarken kullandiklar1 ifadeleri igerdigi sOylenebilir. Arastirmalar, bilgiyi ve kiiltiirii
aktarmanin en uygun yolu olan geleneksel oyunlar sayesinde disarida oyun oynarken
cocuklarin ¢ok keyif aldiklari, hareket edip enerjilerini kolaylikla atabildikleri, kendilerini
¢ok rahat bir sekilde ifade edebildikleri, is birligi ve yardimlasma gibi becerileri basta olmak
iizere tiim gelisim alanlarindaki becerilerini gelistirdikleri goriilmiistiir (Hedges vd., 2011;
Yang ve Li, 2020; Yatmaz, 2021).

Aragtirmanin iigiincli bulguna gore Ogretmen adaylarinin goriislerine gore geleneksel
oyunlarin destekledigi gelisim alanlar1 sirasiyla “psikomotor gelisim”, “biligsel gelisim”,
“sosyal-duygusal gelisim”, “dil gelisimi” ve “6z bakim becerileri” olarak belirlenmistir.
Aragtirmaya katilan 6gretmen adaylarinin tiimii geleneksel oyunlarin psikomotor gelisimi
destekledigini belirtmislerdir. Cocugun ¢ok yonlii gelisimi igin oyun en temel gereksinimdir
(Bozan, 2014). Geleneksel oyunlari temel alan 6gretim modeli, anaokulu 6grencilerinin temel
motor becerilerinin gelisimini desteklemeye yardimci olur (Suherman vd. 2019). Alan
yazinda yapilan calismalar da geleneksel oyunlarin cocuklarin biligsel gelisimlerine
(Kurniati, 2006; Traijkovik vd., 2018) ve sosyal-duygusal gelisimlerine (Handayani, 2017;
Lestari ve Prima, 2017; Lusiana, 2012; Perdani, 2014; Ramayenda, 2020) katki sagladigini
ortaya koyar niteliktedir. Arastirmalar, geleneksel ¢ocuk oyunlarmnin elektronik cihazlarin
faydalarinin yerini etkili bir sekilde alabilecegini ve kaynaklarin kisith oldugu kirsal
ortamlardaki ¢ocuklarin biitiinsel gelisimini gelistirebilecegini agik¢a ortaya koymaktadir
(Madondo ve Tsikira, 2021).

Aragtirmada ulasilan dordiincii bulgu da ¢ocuklar: gelisimsel olarak destekleyen geleneksel
oyunlar ve destekledigi gelisim alanlaridir. Ogretmen adaylarimin goriisleri neticesinde
yliziikk kimde, yag satarim, kose kapmaca, kim yok, kurt baba, deve ciice oyununun bilissel
gelisimi; celik comak, mendil kapmaca, deve clice, yakartop, seksek, yag satarim, ip atlama,
kurt baba, eski minder, eblem siiblem, korebe, kutu kutu pense, saklambag, kose kapmaca,
istop oyununun psikomotor gelisimi; eblem siiblem, eski minder, yag satarim, kulaktan
kulaga, yatti kabak kalkti kabak, teyzem carsiya gitti oyununun dil gelisimini ve eski
minder, yag satarim, kulaktan kulaga, deve ciice ve kim yok oyununun sosyal-duygusal
gelisimi destekledigi belirlenmistir. Ogretmen adaylariin en ¢ok tercih ettigi geleneksel
oyun, “yakartop” oyunudur ve dgretmen adaylarimin goriislerine gore bu oyun psikomotor
gelisimi desteklemektedir. Ogretmen adaylari en fazla psikomotor gelisimi destekleyen
geleneksel oyunlari, en az sosyal-duygusal gelisimi destekleyen oyunlar: tercih etmislerdir.
Ogretmen adaylari, geleneksel oyunlardan “yag satarim” oyununun bilissel, psikomotor, dil
ve sosyal-duygusal gelisimi destekledigini belirtmislerdir. Ogretmenler smif igerisinde
geleneksel ¢ocuk oyunlarmi kullanma firsatlar1 yarattiklarinda ogrencilerin  farkl
becerilerinin gelistigi ortaya konmustur (Smith, 2017). Cocuklar, oyun esnasinda diger
kigilerin haklarma sayg1 duymak, kendisinin ve onlarin haklarin1 korumak ve isbirligi gibi
toplumsal kurallar1 benimserler (Budak, 2016; Celayir, 2015; Erol vd., 2022; Gelisli ve Yazici,
2015; Ozden Giirbiiz, 2016). Geleneksel oyunlar esnasnda yapilan aktiviteler ¢ocugun
ozellikle motor gelisimine katkida bulunur. Arastirmalar, geleneksel oyunlarin ¢ocuklarin
tim gelisim alanlar1 (bilissel, psikomotor, dil, sosyal-duygusal) tizerinde gelistirici ve
destekleyici bir 6zellige sahip oldugunu ortaya koymustur Arastirma bulgular1 da alan yazin
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bulgulariyla tutarlilik gostermektedir (Budak, 2016; Celayir, 2015; Erol vd., 2022; Gelisli ve
Yazici, 2015; Ozden Giirbiiz, 2016; Vlachopoulos ve Makri, 2017).

Arastirmada ulasilan besinci bulgu ise 6gretmen adaylarinin iiniversite egitimlerinde almis
olduklar1 geleneksel oyun dersinin geleneksel oyunlara bakis acgilarinda degisiklige neden
olmasidir. Ogretmen adaylarmin tamami geleneksel oyun dersinin bakis agilarma olumlu
yonde etkisi oldugunu belirtmislerdir. Geleneksel ¢cocuk oyunlari, ¢cocuklar igin degerli bir
bilgi kaynag: ve kiiltiirii bir nesilden digerine aktarmanin bir yoludur (Hedges vd., 2011;
Yang ve Li, 2020). Ancak arastirmalar, geleneksel ¢ocuk oyunlarmin ¢ok hizli bir sekilde
unutuldugunu ortaya koymaktadir (Cengiz, 1997). Bir¢ok yonden c¢ocuklara fayda saglayan
geleneksel oyunlara egitim sisteminin igerisinde yer verilmesi de biiyiik onem tagimaktadir.
Turan vd. (2020), yapmis olduklar1 arastirmada geleneksel oyunlarin egitimin her
kademesinde kullanilmasi gerektigi sonucuna wulasmiglardir. Bu nedenle Ogretmen
adaylarinmn {tiniversite egitimlerinde cocuklarin gelisimlerini destekleyen, bilgi ve kiiltiir
aktarimini saglayan geleneksel oyunlara yonelik dersler almalarinin O6gretmenlik
yasantilarinda 6grencileri igin yaparak yasayarak 6grenmeye yonelik zengin icerikli ortamlar
olusturmalarinin bir 6n kosulu oldugu soylenebilir.

Aragtirmanin altinci bulgusuna gore geleneksel oyunlarla c¢ocuklara kazandirilmas:
amaclanan hedefler; “gelisim alanlarinin desteklenmesi”, “akran etkilesiminin arttirilmas1”,
“kiiltiirel 6gelerin gelecek nesillere aktarilmasi”, “duygusal olarak deneyim kazanmalar”,
“kisiliklerinin farkina varabilmeleri” ve “keyif almalarini saglamak” olarak belirlenmis olup
ogretmen adaylarmin biiyiik bir ¢ogunlugu gelisim alanlarmin desteklenmesi cevabini
vermislerdir. Biitiinsel ¢ocuk gelisimini desteklemek icin geleneksel ¢cocuk oyunlari zengin
bir 6gretim araci olarak kullanilabilir (Madondo ve Tsikira, 2021). Turan vd. (2020),
arastirmalarinda geleneksel ¢ocuk oyunlarmin, ¢ocugun farkli gelisim alanlarim
destekledigini ve cocuklarin kurallar1 daha kolay benimsemesiyle sosyal becerilerine katki
sagladig1 sonucuna ulasmiglardir. Cocuklarin geleneksel c¢ocuk oyunlarmni akranlariyla
oynamalarina firsatlar yaratilarak c¢ocuklar arasinda ortak sorumluluk duygusu
gelistirilebilir (Madondo ve Tsikira, 2021). Ayrica Madondo ve Tsikira (2021) ¢calismalarinda,
geleneksel ¢ocuk oyunlarmin sosyo-kiiltiirel baglami dikkate aldigini ve kiiltiirel acidan
cocuklara katki sagladigini ortaya koymaktadir. Geleneksel ¢ocuk oyunlari;, ¢ocuklarin
zaman yonetimi, bilgi ve beceri edinme, kavrama, motivasyon, hafiza, sosyal isbirligi ve
katilim, kurallara uyma, analitik diisiinme becerilerini gelistirir ve ¢ocuklari problem
¢ozmeye hazirlar (Madondo ve Tsikira, 2021; Mawere, 2012; Vlachopoulos ve Makri, 2017).

Arastirmada ulasilan son bulgu olarak geleneksel oyunlarin etkin kullanilabilmesi igin
yapilmasi gerekenler “agik alanlarm aktif kullanilmas1”, “aile katiliminmn arttirilmasi”,
“teknolojik aletlerle biitiinlestirilmesi”, “oyunlarin daha eglenceli hale getirilmesi”,
“Ogretmenlerin bilgi diizeylerinin arttirilmasi” ve “programda daha fazla yer verilmesi”
olarak belirlenmistir. Ogretmen adaylarinin ¢ogunlugu geleneksel oyunlarin etkin
kullanilabilmesi i¢in agik alanlarin aktif kullanilmasi gerektigini belirtmislerdir. Bagc1 (2022)
tarafindan yapilan arastirmaya gore hareketli oyunlarin, ¢ocuklarin tiim gelisim alanlarmi
destekledigi ortaya konmustur. Geleneksel oyunlar, ¢ocuklarin beden saghgini giiclendirir,
cocuklarin cevreye bakis agilarini gelistirir, akran iligkilerine katki saglar, saygiy1 ogretir,
yardimlagma ve birlik olma gibi degerleri asilar. Cocuklarin smifta geleneksel oyunlar gibi
kiiltiirel miras kaynaklar1 araciligiyla gelistirdikleri beceriler, giinlitk yasamda ve gelecekte
taydali ve stirdiirtilebilirdir (Madondo ve Tsikira, 2021).
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Sonug ve Oneriler

Geleneksel oyunlar, sosyal iletisimin ve kiiltiirel 6grenmenin bir okuludur. Bu oyunlar
minyatiir bir toplum ortamu yaratarak O6gretmenlere bir biitiin olarak cocuklari tamimak,
gozlemlemek ve miidahale etmek igin ideal bir firsat saglar; bu sekilde 6grenciler egitim
siirecinin odag1 haline gelirler (Parlebas, 2010). Arastirma sonucunda, okul 6ncesi 6gretmen
adaylarinin geleneksel oyunlar ile ilgili bilgi sahibi olduklari, geleneksel oyunlara yonelik
gortislerinin olumlu oldugu, geleneksel oyunlar konusunda kendilerini yeterli bulduklari,
ilgili ve istekli olduklar1 ve bu durum iizerinde iiniversite egitimlerinde almis olduklar1
geleneksel c¢ocuk oyunlar1 dersinin etkili oldugu sdylenebilir. Okul o6ncesi 6gretmen
adaylarinin geleneksel oyunlara yonelik goriislerinin detayli bir sekilde incelenmesi
agisindan arastirmanin literatiire katki saglayacagi diistintilmektedir. Okul dncesi 6gretmen
adaylarinin en ¢ok tercih ettigi geleneksel oyun, “yakartop” oyunudur ve bu oyunun
psikomotor gelisimi destekledigini ifade etmislerdir. Ogretmen adaylari en fazla psikomotor
gelisimi destekleyen geleneksel oyunlari, en az sosyal-duygusal gelisimi destekleyen
oyunlar tercih etmiglerdir. Ogretmen adaylari pek ok geleneksel oyunun cocuklarin
biligsel, psikomotor, dil ve sosyal-duygusal gelisim alanlarin1 destekledigini, ayrica “yag
satarim” oyununun ise ¢ocugun tiim gelisim alanlarini destekledigini belirtmislerdir. Okul
Oncesi Ogretmen adaylar1 geleneksel oyunlarin ¢ocugu tiim gelisim alanlarinda
destekledigini diisiinmekle beraber en c¢ok psikomotor gelisimi destekledigini de
vurgulamiglardir. Ogretmen adaylarina gore, geleneksel oyunlarla cocuklara kazandirilmast
amaclanan hedeflerin basinda gelisim alanlarmin desteklenmesi gelmektedir. Bu gerekceyle
geleneksel oyunlarin daha etkili kullanabilmesi igin ag¢ik alanlarin aktif kullanilmasi
gerekmektedir.

Arastirmanin bulgular1 baglaminda su Onerilere yer verilebilir:

- Bu arastirmanin ¢alisma grubunu Necmettin Erbakan Universitesi Okul Oncesi Egitimi
Ogrencisi olan ve geleneksel ¢cocuk oyunlari dersini almis 6gretmen adaylar1 olusturdugu igin
smirhi bir grubun geleneksel oyunlara yonelik goriisleri degerlendirilmistir. Bu nedenle
degisik niteliklere sahip ¢alisma gruplariyla benzer ¢alismalar yapilabilir.

- Universitede 6grenim goren 6gretmen adaylarimn zorunlu ya da secmeli olarak geleneksel
oyunlara yonelik dersler almalari ve bu derslerin uygulama agirlikli olmasi 6nerilebilir.

- Geleneksel oyunlara egitim ortamlarinda sadece oyun etkinliklerinde degil diger etkinlik
tiirlerinde de 0grenmelerin zenginlesmesi ve Ozellikle kiiltiir aktarimi amaciyla daha fazla
yer verilebilir.

- Ogretmenler, geleneksel oyunlarin smuf ici 6grenmelerde farkli gelisim alanlarmi
destekleyecek sekilde kullanilmasini saglayabilirler.

- Geleneksel oyunlarin daha yaygm kullamimmi igin Ogretmenlerin farkindaliklariin
arttirilmasi amaciyla hizmetigi egitimler diizenlenebilir.

- Geleneksel oyunlarin ¢ocuklarinin eglenceli vakit gecirmesinde, gelenek ve goreneklerin
gelecek nesillere aktarilmasinda ve cocugun gelisimindeki O6nemi konusunda aileler
bilinglendirilerek ev ortamlarinda bu oyunlara daha fazla yer verilmesi saglanabilir.

- Cocuklarin oyun oynayabilecekleri acik alanlarin arttirilmasinda yerel yonetimler destek
saglayabilir.
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- Kitle iletisim araglar1 vasitasiyla geleneksel oyunlarin ¢ocuk gelisimi tizerindeki olumlu
etkilerini anlatan kamu spotlar1 hazirlanabilir.

Katki Oranm1 Beyam
Yazarlar ¢calismanin tiim asamalarinda yer almis ve esit katkida bulunmuslardr.

Destek ve Tesekkiir Beyan1

Calisma herhangi bir destek almamuistur.

Catisma Beyam

Yazarlar, bu makalenin arastirilmasi, yazarli§i ve/veya yayinlanmasiyla ilgili olarak
herhangi bir potansiyel ¢ikar ¢atismasi beyan etmemistir.
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Yeni f)gretmenlik Kariyer Basamaklari: Bir Karma Desen Calismasi
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Bu aragtirmanin amaci devlet okullarinda gorev yapan &gretmenlerin “Yeni Ogretmenlik Kariyer
Basamaklarina” yonelik duygu, diisiince, tutum ve goriislerini ele almaktir. Calisma karma yontem
modeliyle ele alinmistir. Arastirmanin nicel boyutunda arastirmacilar tarafindan gelistirilen “Yeni
Ogretmenlik Kariyer Basamaklar1 Anketi”; nitel boyutundaysa arastirmacilarindan tarafindan
hazirlanan yar1 yapilandirilmis goriisme formu kullanilmistir. Ogretmenlik kariyer basamaklari
anketinde 38 madde yer almakta olup Cronbach alfas1,888 olarak bulunmustur. Aragtirmanin érneklem
grubunu farkli branslardaki 390 6gretmen olusturmustur. Elde edilen veriler SPSS 25.0 programina
aktarilmis olup yapilan normallik testi sonucunda veriler normal dagilim gosterdiginden bagimsiz t
testi ve tek yonlii varyans analizi kullanilmistir. Analizler sonucunda Ogretmenlerin 6gretmenlik
kariyer basamaklarina yonelik yaklagimlarimin cinsiyet, unvan, yas, gorev yaptig1 kademe ve okulda
bulundugu gorev degiskenlerine gore anlamli fark bulunmamistir. Arastirmanin nitel boyutunda 7
Ogretmene yeni Ogretmenlik kariyer basamaklarinin avantaj ve dezavantajlar1 sorulmus olup elde
edilen veriler MAXQDA 2020 PRO nitel analiz programi kullanilarak analiz edilmistir. Elde edilen
bulgulara gore 6gretmenlerin tamami 6gretmenlik kariyer basamaklarinin “ekonomik” olarak avantaj
sagladig1 yanitini verirken; 6gretmenlerin biiyiik ¢ogunlugu yeni 6gretmenlik kariyer basamaklarin
“licret farki” ve “rekabetin artmasi ve mesleki dayanismanin azalmasinin” dezavantaj oldugu yanitin
vermislerdir. Kisacas1 6gretmenlerin kariyer basamaklarii ekonomik anlamda degerlendirdikleri aym
zamanda bu ekonomik farkin 6gretmenler arasinda rekabeti arttirdigr ve mesleki dayamsmay: azalttig
sonucuna ulagilmigtir.
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New Teaching Career Steps: A Mixed Design Study

Abstract

The aim of this study is to examine the feelings, thoughts, attitudes and opinions of teachers working
in public schools towards the "New Teaching Career Steps". The study was handled with a mixed
method model. In the quantitative dimension of the study, the "New Teaching Career Steps
Questionnaire" developed by the researchers was used; in the qualitative dimension, a semi-structured
interview form prepared by the researchers was used. There are 38 items in the teaching career ladder
questionnaire and Cronbach's alpha was found to be ,888. The sample group of the study consisted of
390 teachers from different branches. The data obtained were transferred to the SPSS 25.0 program and
since the data showed normal distribution as a result of the normality test, independent t test and one-
way analysis of variance were used. As a result of the analysis, no significant difference was found in
teachers' approaches towards teaching career steps according to the variables of gender, title, age, grade
level and position in the school. In the qualitative dimension of the study, 7 teachers were asked about
the advantages and disadvantages of the new teaching career steps and the data obtained were analyzed
using MAXQDA 2020 PRO qualitative analysis program. According to the findings, while all of the
teachers answered that the new teaching career ladder provided "economic" advantages, the majority
of the teachers answered that the new teaching career ladder was disadvantageous in terms of "wage
difference" and "increase in competition and decrease in professional solidarity". In short, it has been
concluded that teachers evaluate career steps in economic terms and at the same time, this economic
difference increases competition among teachers and decreases professional solidarity.

Keywords: Teaching Career Steps, Teacher Career Planning, Teaching Profession
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Extended Abstract

Introduction

The main purpose of education processes is to ensure the creation of civilized societies by
bringing countries to the level of prosperity with the contribution of trained manpower in line
with the determined education policies. Education also aims to raise individuals who are
useful to humanity by making sense of the past of societies and transferring values between
the present and future of societies. At the point of concretizing these goals, the most important
responsibility is the teaching profession and the teachers who practice the teaching profession
(Yaras and Turan, 2021). "According to Article 43 of the Basic Law of National Education No.
1739 (1973), teaching is defined as a special profession that takes on the state's education-
training and related administrative duties" (Official Gazette, 1973).

Scientific and technological advances that emerged at the beginning of the 21st century
accelerated social changes in our country, as well as around the world. Scientific and
technological changes require education systems to be updated and rethought. This situation
also affects and changes the qualities that individuals have. In parallel with these changes
experienced today, it has become necessary to raise individuals who are researchers,
questioners, critical thinkers, able to produce solutions to problems and communicate
effectively (Yenen and Kiling, 2018).

Therefore, it is basically the duty of the teacher to raise students as well-equipped individuals
who will make them successful in the information age. Teachers must be trained to have the
capacity to perform this task successfully and conditions must be provided to perform the
teaching profession professionally. This situation has two different aspects: not only the
problem of teacher training but also working conditions (Ozden, 2019).

Method

In this part of the study, the research model, the study group and the data collection tool are
mentioned. In this research article, teachers' views on the new teaching career ladder were
analyzed using a mixed method model. Mixed method is a research method in which the
researcher collects quantitative and qualitative data and uses the benefit of combining data
sets to understand the research problem and uses the results in the field of social, health and
behavioral sciences (Cresswell, 2021). The main reason for using mixed methods in this study
is that all types of research have shortcomings and strengths. In addition, the mixed methods
model was preferred because it allows different perspectives to be added to the research by
addressing various aspects of teaching career stages and to be handled as a whole. The basic
design of the study is explanatory design. In the explanatory design, quantitative and
qualitative data are collected sequentially and in two stages. First, quantitative data are
collected and analyzed, then qualitative data are collected and analyzed to support and
complement the quantitative data obtained in the second part (Karaoglu, 2015). The aim of the
explanatory design is to support, exemplify or explain the data collected by quantitative
method with qualitative data. One of its most important advantages is that quantitative and
qualitative studies are conducted at different times (Cresswell & Plano Clark, 2007). For the
quantitative dimension of the study, the survey method, which is frequently preferred in the
survey model, was used. Questionnaire is one of the most frequently used measurement tools
in survey-type research. Along with this method, interview forms are also frequently used in
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research (Biiyiikoztiirk et al., 2020). A questionnaire is a data collection tool used to describe
people's behaviors, attitudes, beliefs and living conditions and usually consists of a specific set
of questions (Thomas, 1998). According to another definition, a survey is a research tool
consisting of a series of questions aimed at describing individuals' opinions, attitudes,
behaviors and conditions (Akalin, 2018). The survey method is a research method used to
examine the perceptual, motivational, emotional, belief and behavioral characteristics of
individuals when it is not possible to directly observe these characteristics. Academic sources
such as Borg, Gall and Gall (1993), Fraenkel and Wallen (1996), Ekiz (2003), Stimbiiloglu (2000),
Karasar (2003), Simsek and Yildirim (2005) emphasize the use and importance of this method.
The purpose of using the questionnaire method in this study is to examine and reveal the
perceptual, belief and behavioral characteristics of teachers regarding teaching career steps. In
this study, face-to-face survey type was used. The qualitative dimension of the study consists
of a semi-structured interview form. An interview is a data collection method conducted face-
to-face with at least two people, the interviewer and the interviewee (Erkus, 2021). In the
scientific research literature, there are three different types of interviews: unstructured, semi-
structured and structured interviews. Semi-structured interview is an interview method in
which the researcher can ask new questions before or during the interview according to the
flow. This data collection tool is widely used in qualitative research (Gdiler et al., 2015).
Findings and Discussion

Quantitative Findings

An independent sample t test was conducted to determine whether there was a significant difference in
the scores of the teaching career steps questionnaire according to the gender variable. As a result of the
independent sample t test, the difference between the groups' approaches to teaching career steps was

not statistically significant [t (388) =.581, p>.05].

An independent sample t test was conducted to determine whether there was a significant difference in
the scores of the teaching career steps questionnaire according to the grade level variable. As a result of
the independent sample t test, the difference between the groups' approaches to teaching career steps

was not statistically significant [t (348) =.410, p>.05].

One-way variance test was conducted to determine whether there was a significant difference in the
scores of the teaching career steps questionnaire according to the age variable. As a result of the one-
way analysis of variance, the difference between the groups' approaches to teaching career steps was

not statistically significant [F=1,119, p>.05].

One-way variance test analysis was performed to determine whether there was a significant difference
in the scores of the teaching career steps questionnaire according to the title variable. As a result of the
one-way variance test analysis, the difference between the groups' approaches to teaching career steps

was not statistically significant [F =1.36, p>.05].
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Qualitative Findings

The responses of the teachers working in public schools regarding the advantages of the new teaching
career ladder can be seen. All of the teachers responded that the new teaching career ladder provides
economic advantages (f=7). Other responses were career advancement (f=2), personal development (f=1)
and getting a title (f=1). Direct quotations from the teachers' views on the "advantages" of the new
teaching career ladder are as follows;

O1: In its current state, it only makes an economic contribution.
O2: It has only made an economic contribution.

03: We can count the teacher's title satisfaction, career advancement, financial benefits and self-
improvement as the advantages of the career ladder.

O4: Tt has provided a financial advantage only for head teachers and specialist teachers who have
completed their service period, who are successful in the exam or have a postgraduate diploma, and it
has not provided any financial advantage for teachers who have not completed their service period and
have a postgraduate diploma.

05: 1 do not think that it has any advantage except for the small financial contribution it provides in the
current implementation.

O6: Tt does not provide any advantage except in economic terms. Since it is not a distinctive practice, I
think it will provide disadvantages when it does not work correctly in the system.

O7: I think it provides a financial contribution and teachers can improve themselves in terms of career
steps.

Giris
Egitim siireglerinin temel amaci saptanan egitim politikalar1 dogrultusunda yetismis insan
gliciiniin katkisiyla iilkeleri refah diizeyine ulagtirarak medeni toplumlarin olusturulmasimni
saglamaktir. Egitim ayrica toplumlarin ge¢misini anlamlandirarak toplumlarin bugiinii ve
gelecegi arasinda deger aktarim gorevini iistlenerek insanliga yararli bireyler yetistirmeyi
amaclamaktadir. Bu amaglarin somutlastirilmasi noktasinda en 6nemli sorumlusu olarak
ogretmenler 6n plana gikmaktadir (Yaras ve Turan, 2021). “1739 sayili Milli Egitim Temel
Kanununun (1973) 43. maddesine gore 6gretmenlik, devletin egitim- 6gretim ve bununla ilgili

yonetimsel gorevleri {izerine alan 6zel bir ihtisas meslegi olarak tanimlanmistir” (Resmi
Gazete, 1973).

Ogretmenlik mesleginin, toplum igerisinde 6zel bir yeri bulunmaktadir ve toplumun hangi
kesimden olursa olsun iizerinde 6gretmen emegi olmayan bir insan gosterilemez (Ayas, 2009).
Egitim siirecinin temel unsurlarindan biri olan 6gretmenler, toplum iginde énemli bir rol
oynamakla kalmaz, ayn1 zamanda toplumsal degisimlerde de énemli bir rol oynarlar (Sanal,
1999). 21.ylizyilin baslarinda ortaya ¢ikan bilimsel ve teknolojik ilerlemelerle ve degisimlerle
birlikte, diinya genelinde oldugu gibi iilkemizde de toplumsal degisimleri hizlandirmistir.
Yasanan bilimsel ve teknolojik degisimler, egitim sistemlerinin yeniden giincellenmesi ve
diistintilmesini gerektirmektedir. Yasamilan bu durum ayni zamanda, bireylerin sahip
olduklar: nitelikleri de etkileyerek degistirmektedir. Giiniimiizde yasanilan bu degisimlere
paralel olarak, arastirmaci, sorgulayici, elestirel diistinen, sorunlara ¢éziim tiretebilen ve etkili
iletisim kurabilen bireylerin yetistirilmesi zorunlu bir hale gelmistir (Yenen ve Kiling, 2018).
Bu nedenle bilgi caginda 6grencileri basarili kilacak donaniml bireyler olarak yetistirme temel
olarak Ogretmenlerin gorevidir. Ogretmenlerin bu gorevi bagarili bir sekilde
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gerceklestirebilmeleri igin hem donanimli olarak yetistirilmeye hem de 6gretmenlik meslegini
profesyonel bir sekilde gerceklestirecek kosullarin saglanmasina ihtiyaglar1 vardir. Diger bir
ifadeyle nitelikli 6grenciler yetistirme sadece iyi 6gretmen yetistirmeyle ulasilamayacak ayn1
zamanda Ogretmenlere elverisli ¢calisma kosullarini da saglamay: da igeren iki farkli yone
baghdir (Ozden, 2019).

Orgﬁtlerde ¢alisma kosullarmin 6neminin yan sira orgiite baglilik, insan kaynaklar1 yonetimi
icerisinde yer alan kariyer algilar1 agisindan Onemli goriilmekte, okulda &gretimin
gerceklestirilmesinden ve gelistirilmesinden egitim programlarinin uygulanmasina ve
kurumlarmn performans diizeylerini de etkilemektedir. Bu nedenle 6gretmenlerin ¢alistiklar
kurumlara baghliklar: ve diizeyleriyle bunlari etkileyen faktorlerin bilinmesi, 6gretmenlerin
performanslarinin arttirilmasi ve etkili bir sekilde ¢alismalarini saglayacak uygulamalarin
gelistirilmesi de son derece 6nemlidir (Zeyrek, 2008).

Bireyler kurum igerisinde kendilerini 6nemli hissettikleri, geleceklerini o kurumda
gorebildikleri zaman kuruma olan bagliliklar1 da artmaktadir. Kendini orglite adamuis
bireylerinde performanslarinin artmasi beklenir. Ogretmenlerin okullarina bagliliklarini
arttirmanin en 6nemli yollarindan biri de 6gretmenin kariyerinde ilerleme firsatlar1 vermektir.
Boylelikle 6gretmenin memnuniyet, motivasyon ve kendisine olan saygisi ve giivenini
arttirmaya yardimci olur (Nomer, 2002).

Ogretmenlerin mesleki ilerleme ihtiyaglarini karsilamak iizere, Milli Egitim Bakanligi (MEB),
ogretmenlerin arastirma ve incelemeye yonelerek 6gretmenlik meslegiyle ilgili yasanilan yeni
ve glincel gelismeleri takip etmelerini tesvik etme, egitim sistemindeki 6gretmenin islevini ve
verimliligini arttirmanin yami sira mesleki tiikenmigligi engellemek ve Ogretmenlik
meslegindeki kalitenin arttirllmas1 amaciyla birtakim diizenlemeler yapmistir. Bu
diizenlemelerden bir tanesi dgretmenlik kariyer basamaklari uygulamasidir. Ogretmenlik
kariyer basamaklar1 uygulamasiyla Milli Egitim Bakanligi (MEB); 0gretmen yeterliliklerini
saglamak, 6gretmenlerin siirekli olarak kendilerini gelistirmelerini ve yenilemeleri destekleme
bunlarla birlikte mesleki tiikenmislikleri en aza indirgeyerek 6gretmenlik meslegini bir kariyer
meslegi haline ¢evirmeyi amaglamistir (Demir, 2011).

Ogretmenlik kariyer basamaklari, 2005 yilinda Tiirkiye Milli Egitim Bakanlhig: tarafindan
O0gretmenlerin mesleki gelisimlerini diizenlemek ve kariyer yollarin1 belirlemek amaciyla
yapilmis bir girisimdir (Aschenberger, 2012). Ulkemizde bu amacla ilk olarak 13.08.2005
tarihinde 6gretmenlik kariyer basamaklarina yonelik yonetmelik yayinlanmis ardindan ilk
smavi 2006 yilinda yapilmistir fakat daha sonra sinavin uygulanmasina devam edilmemistir.
Ardindan 12.05.2022 tarihinde yeni bir yonetmelik yayinlanarak bir onceki yonetmelik
ytrirliikten kaldirilmagtir.

Asagida “13.08.2005 tarihli Ogretmenlik Kariyer Basamaklarinda Yiikselme Yénetmeligiyle”
“12.05.2022 tarihli “Aday Ogretmenlik ve Ogretmenlik Kariyer Basamaklar1 Yonetmeligi”
Tablo 1’de karsilastirilmistir;
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Tablo 1.
Ogretmenlik Kariyer Aday Ogretmenlik ve Ogretmenlik
Basamaklarinda Yiikselme Kariyer Basamaklar1 Yonetmeligi
Yonetmeligi (13.08.2005) (12.05.2022)
Amag Ogretmenlerin, 6gretmenlik kariyer ~ Milli Egitim Bakanligma bagli resmi
basamaklarinda yiikselmeleri ile egitim kurumlarinda gorev yapan
ilgili usul ve esaslar1 diizenlemek.  aday 6gretmenlerin yetistirilmeleri ile
ogretmenlerin kariyer basamaklarinda
ilerlemelerine iliskin usul ve esaslar1
diizenlemek.
Hizmet Yil1 Adaylik donemi harig Uzman 6gretmenlik sinavi i¢in aday
Uzman 6gretmenlik igin ogretmenlik dahil en az 10 yil
ogretmenlikte 7 yil Basogretmen unvani i¢in uzman
Bagogretmenlik i¢in uzman ogretmenlikte en az 10 y1l
ogretmenlikte 6 yil
Sinav Uygulayicisi Olg¢me, Secme ve Yerlestirme Merkez Sinav Komisyonu
Merkezi (OSYM)
Smnav Yeterlilik 60 puan 70 puan
Notu
Alaninda veya egitim bilimleri Lisanstistii egitimini tamamlayan
alaninda tezli yiiksek lisans Ogretmenler uzman 6gretmen unvan
O0grenimini tamamlayan i¢in; doktora egitimini tamamlayan
Muafiyet Durumu  0gretmenlerin uzman 6gretmenlik; ~ uzman 0gretmenler ise basogretmen
doktora 6grenimini tamamlayan unvani i¢in 6ngoriilen yazili sinavdan
ogretmenlerin ise bagdgretmenlik
sinavindan

Tablo 1 incelendiginde hizmet yili, sinav uygulayicisi, sinav yeterlilik notlarinda degisiklik
yapildig: goriilmektedir. Hizmet y1linin uzman 6gretmenlikte (adaylik donemi harig) 7 yildan
aday Ogretmenlik dahil 10 yila; basdgretmenlik unvani i¢in uzman ogretmenlikte 6 yildan 10
yila ¢ikarilmistir. Sinav uygulayicis olarak Ol¢me, Secme ve Yerlestirme Merkezi (OSYM)
yerini Milli Egitim Bakanligi Merkez Simnav Komisyonuna birakti1; sinav yeterlilik notunun
60 puandan 70 puana ¢ikti§1 goriilmektedir. Bunun yan sira 6gretmenlik kariyer yiikselme
basamaklar1 yonetmelikleri incelendiginde uzman ve basogretmenlerin rol ve
sorumluluklarindan bahsedilmemistir. Fakat Ingiltere, Iskogya, Avusturya ve Amerika
Birlesik Devletleri'nde bu rol ve sorumluluklar agik ve net bir sekilde tanimlanmistir (Cil,
Cepni ve Besken- Ergisi, 2014).

2005 yilindan itibaren gerceklestirilen calismalar, 6gretmenlik kariyer basamaklarinda
yiikselme sistemine odaklanmis ve bu baglamda (Kaya, 2007; Turan, 2007; Dagli, 2007;
Nartgiin ve Ural, 2007; Kiziltas ve Glindogdu, 2008; Urfali, 2008; Boydak Ozan ve Kaya, 2009;
Sirin, Erdogdu ve Miilazzimoglu, 2010; Demir, 2011; Bakioglu ve Banoglu, 2013; Tosun ve
Yengin Sarpkaya, 2014; Kaplan ve Giirkan Giilcan, 2020; Demirkol vd., 2022) 6gretmen
gortislerini ele almistir. Osman Zeyrek (2008), 6gretmenlik kariyer basamaklar1 smavindaki
basar1 durumlariyla Orgiitsel baghliklar1 arasindaki iliskinin incelenmesi; Kurt (2007) ise
yOnetici ve Ogretmenlerin 'Ggretmenlik kariyer basamaklar’' uygulamasina yiikledikleri
anlamlar iizerine; Aschenberger (2012) ise Amerika'da Ogretmen Egitimi Program Onay ve
Lisans Yonetmeligiyle (PI34, 2000) Tiirkiye'de Ogretmenlik Kariyer Basamaklari
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Yonetmeligini (2005) 6rnek durum seklinde analiz etme; Tiir(2023) ise kariyer basamaklari
uygulamasinin 6gretmenlerin mesleki gelisimi ve mesleki motivasyonuyla iliskisini ele alan
calismalar yapmislardir. Alan yazininda yapilan ¢alisamalar incelendiginde agirlikli olarak
ogretmen goriislerinin ele alindigr bunun yani sira ¢ok az bir ¢calismanin ise 6gretmenlerin
mesleki gelisim ve motivasyonlarimi ele alan ¢alismalar oldugu goriilmektedir.

Yurtdisinda 6gretmenlik kariyer basamaklariyla ilgili calismalar incelendiginde ¢alismalarin
iilkemize gore daha eski yillara kadar gittigi goriilmektedir. Rosenholtz ve Smylie (1984)
O0gretmen maaslariyla kariyer basamaklarini ele alan bir ¢alisma; Husen ve Cody (1985)
Amerika Bilesik Devletleri'nin Tennessee Eyaletinde uygulanan Ogretmen Kkariyer
basamaklarini inceleme; Murphy ve Hart (1986) 6gretmen kariyer basamaklarinin okul, bolge
ve devlet diizeyindeki etkilerini arastirarak 0gretmenlik kariyer basamaklarinin artilar1 ve
eksileri; Krull (2001) Estonya da 0gretmenlerin mesleki gelisimi; Tekleselassie (2005) 1994
yilinda Etiyopya Egitim Federal Bakanlig: tarafindan uygulanan kariyer basamaklarini gesitli
yonlerden ele alan bir ¢alisma; Osei (2008) Gana’nin 6gretmen kariyer basamaklarini inceleme;
Ghamrawi ve Abu- Tineh (2023) ise Katar da devlet okulunda gorev yapan 6gretmenlerin
arastirmaya dayanan veri odakli bir kariyer basamaklari sistemini arastirmalarinda ele
almislardir.

Yapilan bu arastirmayla birlikte yurt i¢i ve yurt disinda 6gretmenlik kariyer basamaklariyla
ilgili alan yazinina katkida bulunmasi ve farkl bir bakis acis1 kazandirmas: beklenmektedir.
Yapilan bu aragtirmanin amaci, devlet okullarinda ¢alisan 6gretmenlerin 6gretmenlik kariyer
basamaklarina yonelik duygu, diistince ve tutumlarmin yani sira goriislerini de incelemektir.
Bu amag dogrultusunda arastirma problemleri su sekilde olusturulmus ve asagidaki sorulara
yanit aranmuigtir;

e Devlet okullarinda calisan 6gretmenlerin yeni 6gretmenlik kariyer basamaklarma
iliskin yaklasimlari; cinsiyet, yas, unvan, 0gretmenin okulda bulundugu gorev ve
gorev yaptig1 kademe degiskenlerine gore anlamli derecede farklilasmakta midir?

o Ogretmenlik kariyer basamaklari &gretmenler icin nasil avantaj ve dezavantaj
saglamaktadir?

Yontem

Arastirmanin bu boliimiinde arastirmanin modeli, ¢alisma grubu ve veri toplama araciyla
ilgili kisimlardan ve ¢alismalardan bahsedilmistir. Bu arastirma makalesi ¢alismasinda yeni
ogretmenlik kariyer basamaklar1 hakkinda 6gretmen goriislerinin alinmasi karma yontem
modeliyle ele alinmistir. Karma yontem; arastirma problemini anlamak igin arastirmaci
tarafindan nicel ve nitel verilerin toplanip veri setlerinin birlestirilmesinin sagladig: fayday1
kullanarak ortaya ¢ikardig1 sonuglari sosyal, saglik ve davranig bilimleri alaninda kullanilarak
yaptig1 arastirma yontemidir (Cresswell, 2021). Bu galismada karma yontem kullanilmasinin
ana nedeni biitiin arastirma tiirlerinin eksik veya giiglii yonlerinin bulunmasidir. Ayrica
O0gretmenlik kariyer basamaklarinin cesitli yonleri ele alinarak farkli bakis agilarmnin da
aragtirmaya eklenip bir biitiin halinde ele alinmasma olanak sagladigindan karma yontem
modeli tercih edilmistir. Arastirmanin temel deseni ise agiklayici (explanatory) desendir.
Aciklayiar (explanatory) desende, nicel ve nitel veriler sirali ve iki asamali olacak sekilde
toplanir. Oncelikle nicel veriler toplanarak analiz edilir ardindan ikinci kisimda ise elde edilen
nicel verileri desteklemek ve tamamlamak igin nitel veriler toplanarak analiz edilir (Karaoglu,
2015). Aciklayici (explanatory) desenin amaci nicel yontem ile toplanan verilerin nitel verilerle
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desteklenmesi, 6rneklendirilmesi veya agiklanmasidir. En 6nemli avantajlarindan biri ise nicel
ve nitel calismalarin farkli zamanlarda yapilmasidir (Cresswell ve Plano Clark, 2007).
Aragtirmanin nicel boyutunu siklikla tarama modelinde tercih edilen anket yontemi
kullanilmigtir. Anket, tarama tiirli arastirmalarda siklikla kullanilan 6l¢gme araglarindan
biridir. Bu yontemle birlikte goriisme formlar1 da arastirmalarda siklikla kullanilmaktadir
(Biytikoztiirk vd., 2020). Anket, insanlarin davranislarini, tutumlarini, inanglarini ve yasam
kosullarini tanimlamak amaciyla kullanilan veri toplama aracidir ve genellikle belirli bir dizi
sorudan olusur. (Thomas,1998). Diger bir tanima gore anket; bireylerin goriislerini,
tutumlarini, davramnislarini, kosullarini betimleye yonelik birtakim sorulardan olusan
arastirma aracidir (Akalin, 2018). Anket yontemi, bireylerin algisal, giidiisel, duygusal,
inangsal ve davranigsal 6zelliklerini dogrudan gozlemleme imkaninin olmadig1 durumlarda,
bu tiir 6zellikleri incelemek i¢in kullanilan bir arastirma yontemidir. Borg, Gall ve Gall (1993),
Fraenkel ve Wallen (1996), Ekiz (2003), Stimbiiloglu (2000), Karasar (2003), Simsek ve Yildirim
(2005) gibi akademik kaynaklar, bu yontemin kullanimini ve énemini vurgulamaktadir. Bu
aragtirmada anket yonteminin kullanilmasinin amaci 6gretmenlerin 6gretmenlik kariyer
basamaklarina yonelik algisal, inangsal, davranigsal oOzelliklerini inceleyerek ortaya
¢ikarmaktir. Yapilan bu ¢alismada anket tiirlerinden yiiz yiize anket tirti kullanilmistir.
Calismanin nitel boyutunu ise hazirlanan yari yapilandirilmis goriisme formu olusturmustur.
Goriisme ise goriismecinin ve goriigsen olmak {izere en az iki bireyin oldugu yiiz yiize yapilan
veri toplama yoOntemidir (Erkus, 2021). Bilimsel arastirmalar alan yazininda
yapilandirilmamis, yar1 yapilandirilmis ve yapilandirilmis goriisme olmak tizere birbirinden
farkli ii¢ goriisme tiirii bulunmaktadir. Yar1 yapilandirilmis goriisme; arastirmacinin goriisme
oncesinde belirledigi veya goriisme esnasinda akisa gore yeni sorular sorulabildigi bir
goriisme yontemidir. Bu veri toplama araci nitel arastirmalarda yaygin olarak
kullanilmaktadir (Giiler vd., 2015). Buradan hareketle yapilan bu ¢alismada nicel veri toplama
arac1 olarak anket, nitel veri toplama araci olarak yari yapilandirilmis goriisme formu
kullanilmastir.

Evren ve Orneklem

Bu arastirmanin evrenini Mersin ili sinirlari igerisinde devlet okullarinda ¢alisan 23.993
O0gretmen olusturmaktadir. Nicel 6rneklem belirleme yontemi ise tesadiifi ornekleme yontemi
olarak belirlenmistir. Tesadiifi 6rnekleme yonteminin kullanilmasinin temel sebebi ise nicel
calismalarda evreni temsil edebilecek drneklem segebilmek i¢in kullanilan evrende yer alan
her bir birimin egit secilme olasiliginin oldugu 6rnekleme yontemidir (Cresswell, 2021). Bu
¢alismanin Orneklem biiyiikliigii hesaplamasi, arastirmacilar i¢in giiven seviyesi ve kabul
edilebilir hataya gore 6rneklem biiyiikliigii (%95 giivenirlik derecesi + 5 giiven araligy ile)
hesaplanarak 379 kisi oldugu bulunmustur. Arastirmanin nicel 6rneklem grubunu olusturan,
devlet okullarinda gorev yapan dgretmenlere anket formlar: yiiz yiize ve rastgele bir sekilde
verilmistir. Arastirmanin nitel Orneklem belirleme yonteminde maksimum gesitlilik
orneklemesi kullanilmistir. Maksimum gesitlilik O6rnekleme yonteminin ¢alismada
kullanilmasinin temel amaci, iyi bir nitel calismada olmasi gereken var olan farkliliklar: ortaya
koyabilmek amaciyla 6zellikleri farkli olan bireylerin segilebilmesidir (Cresswell, 2021). Bu
nedenle c¢alismada farklilar1 ortaya koyabilmek amaciyla farkli cinsiyet, yas, kidem ve
tinvanlardaki 6gretmenlere yer verilmigtir. Bu arastirmanin orneklem grubunu ise Mersin
ilinde gesitli branglarda gorev yapan dgretmenler olusturmustur. Tablo 2’de nitel ¢alismaya
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katilan ogretmenlerin cinsiyet, yas, kidem ve {iinvanlarina yonelik bilgiler asagida
sunulmustur.

Tablo 2. Nitel Calismaya Katilan Ogretmenlerin Cinsiyet, Yas, Kidem ve Unvanlart

01 02 03 04 05 06 07
Cinsiyet Erkek Kadin Kadin Kadin Kadin Erkek Erkek
Yas 50 38 40 54 27 27 35
Kidem 25 15 13 34 5 4 11
Unvan Uzman Uzman Uzman Basdgretmen Ogretmen Ogretmen  Uzman

Veri Toplama Aracinin Gelistirilmesi ve Veri Toplama Araci

Yapilan galismalarda veri toplama araglari ve veri toplama siirecinin nicel ve nitel arastirma
siiregleri icin ayr1 ayri tanitilarak ele alinmali ve her bir 6l¢me aracinin nasil gelistirildigi,
giivenirlik ve gecerlilik ispatlarinin nasil yapildigl, varsa pilot uygulamalarin sonuglar
agiklanmalidir (Yildirirm ve $imsek, 2021). Bu nedenle asagida nicel ve nitel arastirma
siirecinde veri toplama araglar1 ve veri toplama siireci, her bir 6lgme araciin nasil
gelistirildigi, giivenirlik ve gegerlilik ispatlarinin nasil yapildig1 ve pilot uygulamalarin
sonugclari agiklanmustir.

Arastirmanin Nicel Verileri icin:

Bu ¢alismada nicel verileri elde etmek igin arastirmacilar tarafindan gelistirilmis kapali
uclu “Yeni Ogretmenlik Kariyer Basamaklar1 Anketi” anket soru formu kullanilmigtir. Veri
toplama araci tasarlanirken ilgili alan yazim taranmis ve belirlenmis aragtirma problemleri
cercevesinde ¢ akademisyenin goriislerine bagsvurulmustur. Yapilan goriismeler
cercevesinde anket taslagi olusturulmustur. Bir Tiirkge egitim uzmanindan anketin dil
agisindan incelenmesi amaciyla uzman goriisii istenmis ve alinan geri doniit neticesinde anket
yenilenmistir. Anket formunda yer alan sorularin katihmcilara uygulanmadan 6nce bazi
tanidik kisiler tarafindan doldurulmas: faydali olacagindan (Akalin, 2018); hazirlanan anket
formu 20 6gretmene uygulanarak sorular test edilmistir. Yapilan uygulama sonucu alman geri
bildirimler neticesinde tekrardan diizenlenmistir. Anket son halini alarak uygulanmak igin
hazir hale getirilmistir. Ogretmenlik kariyer basamaklar icin olusturulan anket formu iki
boliimden olusturulmustur. Anketin birinci bolimii 6gretmenlerin sosyo-demografik
ozelliklerini saptamaya yonelik sorulardan olusurken; anketin ikinci boliimii ise 6gretmenlik
kariyer basamaklarna iliskin sorulardan olusmaktadir. Tkinci béliim 571i likert tipte 38
maddeden olusmustur. Anketin puanlamasi likert tipte hazirlanmis olup kesinlikle
katilmiyorum 1, katilmiyorum 2, kararsizzim 3, katiliyorum 4 ve kesinlikle katiliyorum 5
seklinde kodlanarak hazirlanmistir.

Aragtirmanin Nitel Verileri i¢in:

Nitel verileri elde etmek amaciyla bu ¢alismada yar1 yapilandirilmig gortisme formu
kullanilmistir. Goriisemede kullanilacak sorular belirlenmeden 6nce, 6gretmenlik kariyer
basamaklarina yonelik alan yazini1 taramasi yapilmistir. Ardindan yari yapilandirilmig
gortisme sorulari yapilan alan yazin taramasina dayanilarak hazirlanmistir. Alaninda uzman
3 Ogretim {iyesinin goriisiine basvurularak soru koklerinde ve sayilarinda gerekli
diizenlemeler yapilmistir. Yar1 yapilandirilmis goriisme formunun pilot uygulamasi
yapildiktan sonra soru sayisi 5 olarak belirlenmistir. Sorular “ Ogretmenlikte kariyer sizin icin ne
anlam ifade ediyor? Yeni 63retmenlik kariyer basamaklar: hakkindaki genel diisiinceleriniz neler? Yeni
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ogretmenlik kariyer basamaklarimin 6gretmenlere saglams oldugu avantajlar sizce nelerdir? Yeni
agretmenlik kariyer basamaklarinin o6gretmenlere saglamg oldugu dezavantajlar sizce nelerdir?
Ogretmenlik kariyer basamaklar: disinda onerdiginiz ¢oziim onerileriniz var mu? Varsa nelerdir?”
aciklaymiz.” seklinde olusturulmustur. Yapilan bu aragtirmada veriler yiiz yiize bireysel
gortisme kullanilarak toplanmis olup katilimcilardan ses kaydi igin izin istenmistir. Ayrica
anlasilmayan noktalarda veya daha da somutlastirma amaciyla “Bu durumu acabilir misiniz,
ornek verebilir misiniz?” seklinde birtakim miidahalelerde de bulunulmustur.

Verilerin Analizi

Aragtirmanin nicel verileri igin: Arastirmacilar tarafindan verileri elde etmek
amaciyla hazirlanan anket formlar1 ytiiz yiize bir sekilde devlet okullarinda gorev yapan
ogretmenlere ve okul idarecilerine dagitilmis olup ardindan teslim alinmistir. Toplamda 390
adet anket formu elde edilmis olup tek tek numaralandirilarak kayit altina almis olup
ardindan SPSS 25.0 paket programina veri girisleri yapilmistir. Anket formunda yer alan 38
madde SPSS 25.0 paket programi yardimiyla alfa katsayis: bulunmustur. Alfa katsayisi, 6lgme
aracinin i¢ tutarlilik giivenirligine yonelik kestirim elde etmek amaciyla kullanilan istatistiktir
(Tavsancil vd., 2015).

Asagida aragtirmacilar tarafindan olusturulan “Ogretmenlik Kariyer Basamaklar1 Anketinin”
Cronbach’s Alpha Giivenirlik Analizinin sonuglar1 verilmistir;

Tablo.2 Cronbach’s Alpha Giivenirlik Analizi
Cronbach’s Alpha Madde Sayis1
,888 38

Yapilan analiz sonucunda arastirmacilar tarafindan gelistirilen anketin Cronbach alfa
katsayis1 ,888 bulunmustur. Elde edilen sonuca gore anketin “0.80 <R2 <1.00” giivenirligi
oldukga yiiksek bulunmustur.

Aragtirmanin veri toplama siireci tamamlandiktan sonra elde edilen veriler SPSS 25.0
programina aktarilmis; analiz oncesi ters kodlanan maddeler diizenlenerek normallik analizi
testi uygulanmistir. Tablo 3'te normallik analizi sonucu elde edilen normallik bulgular:
asagida sunulmustur;

Tablo 3. Normallik Analizi Sonuclar1

Anket Carpiklik  Standart V4 Basiklik  Standart V4
Hata Carpiklik Hata Basiklik
Yeni Ogretmenlik -,032 ,124 -25 -,194 ,247 -78

Kariyer Basamaklar1

Bursal (2019) carpiklik katsayisi analizi yapilarak elde edilen verilerin normal dagilim olup
olmadig kararini verebilmek igin analiz sonucu elde edilen standart hatanin (S.H.) ¢arpiklik
katsayis1 (C.K.) degerine boliinerek elde edilen deger a=0,05 (anlamlilik diizeyi) i¢in (Carpiklik
Katsayisi/Standart Hata) <1,96” ise dagilim normaldir ve normal dagilimda parametrik testler
kullanilmalidir (Aydogan vd.,2022). Bu calismada elde edilen ¢arpiklik katsayis1 degeri (C.K)
elde edilen standart hataya (S.H.) boliinerek bir degerle karsilastirilmistir. Bu karsilastirma,
a=0,05 (anlamlilik diizeyi) icin yapilmistir. Elde edilen deger (C.K./S.H.) 1,96'dan kiigiik
oldugundan veri dagiliminin normal oldugu sonucuna varildigindan bagimsiz t testi ve tek
yonlii varyans analizi parametrik testleri kullanilmigtir.
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Arastirmanin nitel verileri icin:

Nitel arastirma sonucunda elde edilen verilerin analizinde igerik analizi teknigi
kullanilmistir. Devlet okullarinda g¢alisan Ogretmenlerin  yeni Ogretmenlik kariyer
basamaklarina yonelik goriisleri 4 asamada ele alinmistir. Birinci adimda adlandirma-
kodlama ikinci adimda tema gelistirme, ticiincli adimda giivenirlik ve gegerliligi saglama,
doérdiinci adimda raporlagtirma seklindedir. Nitel veri analizi oncesinde (O1, O2,
.................. O7) her katilimciyr temsil edecek sekilde kodlar verilmistir. Katilimcilarin
goriisleriyle elde edilen veriler kodlar, kategori ve temalar olusturularak ele alnmuistir.
Arastirmanin elde edilen nitel verilerini analiz etmek igin bilgisayarli yontem olan MAXQDA
2020 PRO paket programi kullanilmistir. Aragtirmanin yontemi Tablo 4’te 6zetlenmistir;
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Tablo 4. Aragtirmanin Yontemi

Aragstirmanin Yonetimi

Nicel Boyut

Nitel Boyut

Veri Toplama Araglarn

Yeni Ogretmenlik Kariyer
Basamaklar: Anketi

Yar1 Yapilandirilmis Ogretmen
Gortisme Formu

Evren ve Orneklem

Tesadiifi Ornekleme Yoluyla
Secilen Mersin de Devlet
Okullarinda Calisan
Ogretmenler

Maksimum cesitlilik 6rnekleme
yoluyla se¢ilmis gesitli
branslarda ve farkl kariyer
basamaklarinda olan Mersin de
Devlet Okullarinda Calisan 7
O0gretmen

Gegerlik

Uzman Degerlendirilmesi

Uzman Incelemesi, Katilimei
Teyidi, Aktarilabilirlik,
Maksimum Cesitlilik
Ornekleme

Giivenirlik

Cronbach Alpha, Bilgisayarla
Veri Analizi

Bilgisayarla Veri Analizi,
Uzman Incelemesi, Katilimei
Ifadelerini Dogrudan
Alintilama, Ham Verilerle
Karsilagtirma

Verilerin Toplanmasi ve
Verilerin Analizi

Etik Kurul Onay1, SPSS 25.0
Programi ile Bagimsiz T Testi
ve Tek Yonlii Varyans Analizi

(ANOVA)

MAXQDA 2020 Pro

Yiiz Yiize ve Cevrimici
Goriigsmeler

Icerik lvrnalizi

Kod Analizi

l

Temalar

l

Bulgularin Katilimcilarin
Ifadeleri ile Desteklenerek
Sunulmasi

Nicel Bulgular

Bulgular

Asagidaki tablolarda arastirma sonucunda elde edilen nicel bulgulara yer verilmistir;

Tablo 5. Yeni Ogretmenlik Kariyer Basamaklar1 Anketi Cinsiyet Degiskenine Gore Bagimsiz

Orneklem t-testi Sonuglar
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Anket Cinsiyet N x Sd t df P
Yeni égretmenlik Kariyer Erkek 183 103,90 23,53 ,581 388 .562
Basamaklar1 Kadin 207 102,57 21,74

Tablo 5’te yeni 6gretmenlik kariyer basamaklar1 anketinin puanlarinin cinsiyet degiskenine
gore anlamli bir farkin olup olmadigmi belirlemek amaciyla bagimsiz orneklem t testi
yapilmistir. Yapilan bagimsiz 6rneklem t testi sonucunda gruplarin 6gretmenlik kariyer
basamaklarina iliskin yaklasimlar1 arasindaki farklilik istatistiksel ac¢idan anlaml
bulunmamustir [t (388) =.581, p>.05].

Tablo 6. Yeni Ogretmenlik Kariyer Basamaklar1 Anketi Gorev Yaptigi Kademe Degiskenine Gore
Bagimsiz Orneklem t-testi Sonuglart

Anket Kademe N x Sd t df P
Yeni ﬁgretmenlik Kariyer Tlkokul 204 103,55 21,35 ,410 348 682
Basamaklar

Ortadgretim 146 102,55 24,23

Tablo 6’da 6gretmenlik kariyer basamaklar1 anketinin puanlarinin gorev yaptigi kademe
degiskenine gore anlamli bir farkin olup olmadigini belirlemek amaciyla bagimsiz 6rneklem t
testi yapilmustir. Yapilan bagimsiz 6rneklem t testi sonucunda gruplarin 6gretmenlik kariyer
basamaklarina iliskin yaklasimlar1 arasindaki farklilik istatistiksel ac¢idan anlaml
bulunmamustir [t (348) =.410, p>.05].

Tablo 7. Yeni Ogretmenlik Kariyer Basamaklar1 Anketi Yas Degiskenine Gore Tek Yonlii Varyans
(Anova)Testi Sonuglar1

Anket Grup n x ss F p

20-25 4 113,75 8,38
26-30 67 101,91 21,01
Yeni 31-35 83 103,13 22,05
Op i 36-40 89 103,38 20,99

Ogretrflenhk 1119 350
Kariyer 41-45 84 106,79 23,89
Basamaklar1 46-50 35 101,68 22,65
50 ve tizeri 28 95,42 28,60
Toplam 390 103,19 22,58

Tablo 7'de 6gretmenlik kariyer basamaklar1 anketi puanlarinin yas degiskenine gore anlaml
bir farkin olup olmadigini belirlemek amaciyla tek yonlii varyans testi yapilmistir. Yapilan tek
yonlii varyans analizi sonucunda gruplarin ogretmenlik kariyer basamaklarina iliskin

yaklasimlar1 arasindaki farklilik istatistiksel agidan anlamli bulunmamistir [F= 1,119, p>.05].

Tablo 8. Yeni Ogretmenlik Kariyer Basamaklari Anketi Unvan Degiskenine Goére Tek Yonlii

Varyans (Anova)Testi Sonuglar1

Anket Grup n x ss F p
Yeni Ogretmen 179 101,37 22,52
Ogretmenlik  Uzman Oretmen 192 105,10 22,20 136 .
Kariyer Basogretmen 19 100,94 26,43 ’ ’
Basamaklari Toplam 390 103,19 22,59
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Tablo 8'de 6gretmenlik kariyer basamaklar1 anketinin puanlarmin unvan degiskenine gore
anlamli bir farkin olup olmadigimi belirlemek amaciyla tek yonlii varyans testi analizi
yapilmistir. Yapilan tek yonlii varyans testi analizi sonucunda gruplarin 6gretmenlik kariyer
basamaklarina iliskin yaklasimlar1 arasindaki farklilik istatistiksel ag¢idan anlaml
bulunmamustir [F =1.36, p>.05].

Tablo 9. Yeni Ogretmenlik Kariyer Basamaklar1 Anketi Gorev Degiskenine Gore Tek Yonlii Varyans

(Anova)Testi Sonuglar1

Anket Grup n x ss F p
Y“ N Miidiir 9 101,37 22,52
f)“retf:;nlik Midiir 20 105,10 22,20
& ] Yardimcisi 1,36 ,257
Kariyer o
Ogretmen 361 100,94 26,43
Basamaklar
Toplam 390 103,19 22,59

Tablo 9°da 6gretmenlik kariyer basamaklar1 anketinin puanlarmin 6gretmenin okuldaki
gorevi degiskenine gore anlamh bir farkin olup olmadigini belirlemek amaciyla tek yonlii
varyans testi analizi yapilmigtir. Yapilan tek yonlii varyans analizi testi sonucunda gruplarin
o0gretmenlik kariyer basamaklarina iliskin yaklasimlari arasindaki farklilik istatistiksel agidan
anlamli bulunmamustir [F =1.36, p>.05].

Nitel Bulgular

@]

Ogretmenlik Kariyer Basamaklarn(n=7)

\
]

Avantaj(f=11)
N
] ]

] ]

Ekonomik(f=7) Kariyer Olarak Yiikselme(f=2) Kisisel Gelisim(f=1) Unvan Alma(f=1)

Sekil 1. Ogretmenlik Kariyer Basamaklarinin Avantajlart

Sekil 1'de devlet okulunda gorev yapan oOgretmenlerin yeni Ogretmenlik Kkariyer
basamaklarinin avantajlarina iligskin vermis olduklari yanitlar goriilmektedir. Ogretmenlerin
tamami yeni 0gretmenlik kariyer basamaklarinin ekonomik (f=7) olarak avantaj sagladig:
yanitin1 vermislerdir. Diger yanitlar ise kariyer olarak yiikselme (f=2), kisisel gelisim (f=1) ve
unvan alma (f=1) seklindedir. Ogretmenlerin yeni &gretmenlik kariyer basamaklarmin
“avantajlarina” yonelik goriislerinden dogrudan alintilar asagidaki gibidir;

O1: Su an ki durumuyla sadece ekonomik bir katk: saglamaktadir.
O2: Sadece ekonomik anlamda bir katki sunmustur.

O3: Ogretmenin unvan tatminligini, kariyer olarak yiikselmesini, maddi olarak ek getirisini ve kendini
gelistirmeye calismasini kariyer basamaklarimin saglamis oldugu avantajlar olarak sayabiliriz.

O4: Yalmizca hizmet siiresini doldurmus olmak kosuluyla, simavda basarili olan ya da lisansiistii
diplomast bulunan basogretmen ve uzman 6gretmenlere maddi anlamda bir avantaj saglams, hizmet
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siiresini dolduramamig ve lisansiistii diplomaya sahip 03retmene de hicbir maddi avantaj
saglamangtir.

O5: Su an ki uygulama sekliyle maddi anlamda sagladi§r ufak katk: haricinde bir avantaji oldugunu
diisiinmiiyorum.

O6: Tam anlamyla ekonomik anlam haricinde herhangi bir avantaj saglamwor. Ayirt edici bir
uygulama olmadigr icin sisteminde dogru islemediginde dezavantaj saglayacagim diistiniiyorum.

O7: Maddi anlamda bir katk: sagladigini ve kariyer basamaklart acisndan 6gretmenlerin kendilerini
gelistirebileceklerini diisiiniiyorum.

Ogretmenlik Kariyer Basamaklari(n=7)

Dezavantaj (f=13) ™

o

Unvan Farki(f=3) Ucret Farki (f=4) Rekabetin Artmasi ve Mesleki Yogun Baski Hissetme (f=1)  Sinav Kaygisi(f=1)
Dayanismanin Azalmasi (f=4)

Sekil 2. Ogretmenlik Kariyer Basamaklar: Dezavantajlart

Sekil 2'de devlet okulunda gorev yapan oOgretmenlerin yeni Ogretmenlik Kkariyer
basamaklarinin  dezavantajlarina iliskin vermis olduklar1 yanitlar goriilmektedir.
Ogretmenlerin biiyiik cogunlugunun dgretmenlik kariyer basamaklarinin {icret farki(f=4),
rekabetin artmasi ve mesleki dayanismanin azalmasinin (f=4) dezavantaj sagladig1 yanitini
vermislerdir. Diger yanitlar ise unvan farki (f=3), yogun baski hissetme (f=1) ve sinav kaygisi
(£=1) seklindedir.

Ogretmenlerin yeni o6gretmenlik kariyer basamaklarinin “dezavantajlarma” yonelik
goriislerinden dogrudan alintilar asagidaki gibidir;

O1: Ogretmenler bu siirec icinde kendilerini yogun bir bask: altinda hissetmekteler ve bu durum
motivasyonlarimi olumsuz etkilemektedir. Kariyer basamagi sinav dénemlerinde bu baski daha da
artmakta olup, smavi kazanamama kaygist ve bu durumun ogrencilere yansimas: daha olumsuz
olmaktadur.

O2: Ogretmenler arasmda hizmet yilina bagli olarak olusan maas farkinin kariyer olarak da
desteklenerek daha da acilmas: bir dezavantajdir. Elde edilis sekli sadece hizmet yilina bagli olan bir
etiketin digerleri tarafindan itibar gormesi miimkiin goriinmemektedir.

O3: Ogretmenlik kariyer basamaklarndaki olciitler unvan ve iicret farkina neden oldugu icin;
dgretmenler arasit yariga ve rekabete yol acabilir, mesleki dayanismay: zedeleyebilir ve 6gretmenler arast
gliven problemi olusturabilir.

O4: En az 10 yillik hizmet siiresini tamamlamis 6gretmenlerin uzman 6gretmen, 20 yillik hizmet
siiresini tamamlanmig ogretmenlerin ise bas 0gretmen kategorisinde simava girmeye hak kazanmasi
yiiksek lisans ve doktora mezunu olan bir 6gretmenin en az 10 yillik hizmet siiresi olmak sartiyla,
agretmenler arasinda dogrudan maddi bir ayrim olusturmugtur.

O5: Sinav sistemindeki eksiklikler ve uygulamadaki aksakliklar nedeniyle 6zellikle kidem agisindan yeni
olan 0gretmenlerin haksiz bir sekilde dezavantajli konuma diisiiyor. Yapilan iste veya performansta
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herhangi bir fark olmamasina, aym diizeyde siniflarda ders verilmesine ragmen unvan ve maas farki
ogretmenler arasinda haksiz bir ayrismaya sebebiyet veriyor.

O6: Daha donanimli az yil caligmis 6§retmenin genelin yapabilecegi bir savla sadece yilini dolduran
dgretmenlerin yaninda uzmanlik ve baségretmen olamayarak maddi ve manevi hakkini alamamast.

O7: Ogretmenler arasinda rekabeti arttiracagini ve mesleki dayanismay: azaltabilecegini diisiiniiyorum.

Buna gore devlet okullarinda gorev yapan Ogretmenlerin yeni Ogretmenlik Kkariyer
basamaklarinin ekonomik anlamda avantaj sagladigini diisiinmekle birlikte ayni zamanda
ticret farkim1 bir dezavantaj olarak gordiikleri sOylenebilir. Ayrica dgretmenler bir diger
dezavantaj olarak Ogretmenlik kariyer basamaklarmm rekabeti arttirarak mesleki
dayanigmay1 azalttigini ifade etmislerdir.

Tartisma, Sonug ve Oneriler

Bu arastirmada devlet okullarinda gorev yapan dgretmenlerin “Yeni Ogretmenlik Kariyer
Basamaklarina” yonelik duygu, diisiince, tutum ve goriisleri ele alinmigtir. Karma yontemli
bu arastirmada nicel boyut 390 Ogretmenle; nitel boyut 7 ogretmenle ele alinmis olup
arastirmanin Orneklemini Akdeniz Bolgesi'nde bulunan ve devlet okullarinda calisan
ogretmenler olusturmustur. Arastirma sonucunda elde edilen bulgular asagida ele alinip
tartisilmistir.

Yapilan aragtirmanin sonucuna gore ogretmenlik kariyer basamaklarinin cinsiyet, yas, unvan,
O0gretmenin okulda bulundugu gorev ve Ogretmenin gorev yaptig1 kademe degiskenlerine
gore anlamli derecede bir farkliik bulunmadigi sonucuna ulagilmistir. Buna gore devlet
okullarinda calisan 6gretmenlerin yeni 6gretmenlik kariyer basamaklarma yonelik yonelik
duygu, diisiince ve tutumlarinin benzer oldugu sonucuna varilmistir. Dagli (2007) yapmus
oldugu arastirmada ogretmenlik kariyer basamaklari sistemine iliskin goriislerini belirlemek
amactyla sif Ogretmenleriyle yaptig1 arastirmada, Ogretmenlerin Ogretmenlik kariyer
basamaklarinda yiikselme sistemine iliskin goriisleri arasinda anlamli bir farkliliga
rastlamamistir. Arastirmanin nitel boyutunda elde edilen bulgulara gore 6gretmenlerin
tamami yeni Ogretmenlik kariyer basamaklarinin “ekonomik” olarak avantaj sagladig:
yanitini verirken; 6gretmenlerin biiyiik cogunlugu yeni 6gretmenlik kariyer basamaklarimi
“licret fark1” ve “rekabetin artmasi ve mesleki dayanismanin azalmasinin” dezavantaj oldugu
yanitini vermiglerdir. Onceki calismalarda Futrell (1986) kariyer gelisimi basamaklarinda
bireysel basarnin vurgulanmasi gerektigini, her Ogretmenin diger Ogretmenlerin
performansindan bagimsiz bir sekilde ilerleme potansiyeline sahip oldugunu bdylelikle
O0gretmenlerin birbirini rakip olarak gorme, ilerlemesinin 6niinde bir engel olarak gorme
nedenlerini ortadan kaldirmak gerektigini ayrica iyi bir 0gretmen kariyer programinin
O0gretmenlerin Ogretim becerilerinin siirekli olarak artmasina katkida bulunarak 6gretim
hizmetlerinin kalitesini arttirmada katkida bulunacagini; Firestone ve Pennell (1993), kariyer
basamaklarinin ve Ogretmenlik mentorluk programlarinin rekabetgi yonlerinin giiglii
olmadig1 durumlarda Ogretmenlerin yakin is birligi igerisinde bulunma, gorev-rol
paylasimina katki sagladigini; Bilim Emekgileri Sendikasi (2005), Tiirk Egitim Sendikasi (2005)
ve Celikten (2008) maas ve unvan farkhiliklarindan kaynakh Ogretmenler arasinda
problemlerin yasanabilecegi, mesleki dayamisma ve yardimlagsmanin yerini rekabetin yer
almasi 6gretmenler arasindaki giiven iliskisinin zedeleyecegini 6ne stirmiistiir. Bir diger boyut
ise kariyer basamaklarinda maaslarla ilgilidir ve maaslar her adimda 6gretmenlerin ihtiyag
duymus oldugu caba diizeyini yansitmalidir (UNESCO, 2019). Ornegin Ekvador'daki
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ogretmenler {icret farkinin mali tesviklerin yetersiz olmasindan kaynakli sonraki kariyer
basamaklarina bagvurmaktan kagindigini ifade etmistir (Fajardo-Dack, 2016). Benzer sekilde
Gliney Afrikali 6gretmenlerin bir sonraki kariyer basamagina sorumluluklarla maas artisinin
dogrusal olmadiginmi diisiindiiklerini ifade etmislerdir (Richard, 2021). Ghamrawi ve Abu-
Tineh (2023) Katar da devlet okulunda yaptiklar1 c¢alismada Ogretmenlerin kariyer
basamaklarini1 ekonomik agidan degerlendirdikleri sonucuna ulasmistir. Elde edilen bulgular
literatiirle Ortiismektedir. Elde edilen bulgulara gore ogretmenlerin kariyer basamaklarini
ekonomik anlamda degerlendirdikleri ayni zamanda bu ekonomik farkin &gretmenler
arasinda rekabeti arttirdigi ve mesleki dayanismayi azaltthgr sonucuna ulagilmigtir. Bu
arastirma dogrultusunda yapilabilecek Oneriler asagida su sekilde yapilabilir;

e Kariyer basamaklarinda ogretmenlerin gorev ve sorumluluklari acgik bir sekilde
belirtilmelidir.

e Kariyer basamaklar: tek yonlii olmay1p objektif cok yonlii bir degerlendirme (bilimsel
yaym, proje, kariyer gelisim plani hazirlama, akademik bir kurs bitirme gibi) ile
alinmalidur.

e Kariyer programlarinin rekabeti desteklemek vyerine Ogretmenler arasindaki is
birligini, 6gretim kalitesini arttirici uygulamalar icermesi ve tesvik edici olmasi
onemlidir.

e Kariyer basamaklar1 6gretmenlere sadece maddi olarak degil ayn1 zamanda prestij
acgisindan da katkida bulunan bir sekilde diizenlenmelidir.

Katki Oram1 Beyam
Yazarlarin calismadaki katki oranlari esittir.
Destek ve Tesekkiir Beyan1
Calisma herhangi bir destek almamuistur.
Catisma Beyani

Yazarlar, bu makalenin arastirilmasi, yazarlig1 ve/veya yayimlanmasiyla ilgili olarak herhangi
bir potansiyel ¢ikar ¢atismasi beyan etmemistir.
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Abstract

One of the first revolutions of Web 3.0 technology has been the metaverse, which is an alternative world
formation where people can experience three-dimensional virtual realities through their avatars. The
only way for higher education to survive in the metaverse era is to do an in-depth examination of the
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considering also the ethical challenges it will bring to humanity. In a metaverse environment, there will
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customization and potential solutions to design a healthy metaverse in higher education. The study
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Metaverse Caginin Yiiksekogretiminde Kisisellestirilmis Avatarlarla ilgili Etik

Zorluklar
Oz

Web 3.0 teknolojisinin ilk devrimlerinden biri, insanlarin avatarlar1 aracihgiyla ii¢ boyutlu sanal
gerceklikleri deneyimleyebildikleri alternatif bir diinya olusumu olarak goriilebilecek olan metaverse
olmustur. Yiiksekogretimin metaverse ¢aginda ayakta kalabilmesinin tek yolu, mevcut durumun
derinlemesine bir incelemesini yapmak ve insanliga getirecegi etik zorluklari da goz Oniinde
bulundurarak bu yeni alanin tiim segmentleri icin stratejiler, diizenlemeler ve politikalar olusturmaktir.
Bir metaverse ortaminda, gercek insanlar1 temsil eden kisisellestirilmis avatarlar s6z konusudur ve
metaverse'de sanal derslerin yapildig: bir iiniversite ortaminda, avatarlarin kullanimi nedeniyle bir¢ok
etik ikilem ve ahlaki kayg1 gelisebilir. Calisma, avatar Ozellestirmesinin ortaya ¢ikardigi bu etik
sorunlari ve yiiksekogretimde etik temelli, saglikli bir metaverse tasarlamak icin potansiyel ¢oziimleri
incelemeye odaklanmigtir. Calisma, ayni zamanda metaverse ve web 3.0 teknolojileri konusunda
uzmanlasmus kilit kisiler olan on dort yliksekogretim 6gretim gorevlisi ile derinlemesine bir arastirma
yliriitmiistiir. Goriismelerden elde edilen veriler, anonim kimlikler; sosyal esitliligin ve gesitliligin
saplandif1 avatarlar; avatar politikasy; diriistlilk ve seffaflik; fiziksel gergekliklerle benzerlik
gostermeme; avatar kiyafet kodlar1 ve avatarlarin fikri miilkiyeti olmak {izere yedi tematik diigiim
altinda kiimelenmistir.

Anahtar Kelimeler: Avatar, Etik, Metaverse, Yiiksekogretim, Metaverse Universiteler

‘One of the definitions of sanity is the
ability to tell real from unreal. Soon we’ll
need a new definition.’

Alvin Toffler
Introduction

The first metaverse experiences, when humanity could only interact with legless cartoon
avatars for a limited range of activities, are evolving into extraordinary meta-universes in time
when they can engage in more complex activities, where realistic human-looking avatars can
interact more, create virtual environments with smell, feel, and sound, and push the
boundaries of imagination. The metaverse technology, which is advancing at an unstoppable
pace in this direction, will not only affect humanity in many dimensions such as social life,
business life, entertainment style, and trade method, but also will have the potential to force a
serious transformation in education life, to trivialize the concepts of time and space, and to
change learning contents and methods, and to spark revolutions that perhaps even completely
alter how people view education.

The integration of computers into our lives has changed how people access information, and
how they conduct their academic lives. The long and relatively sluggish educational journey
of human beings from stone tablets to computer screens has gained a dizzying pace and has
undergone radical changes after technological advances such as computers and the internet.
Moor (2001), one of the pioneers of computer ethics, stated that the computer revolution must
be divided into three phases: The first one of these is the period that Moor calls the entry stage,
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covering the post-World War II period and the 1970s when only the upper class in developed
countries had access to technological tools that were not very user-friendly and could be
considered experimental. The author asserts that the second stage, stretching from the 1980s
to the 2000s, was the period of expansion when computer technology was more accessible to
the public, and having these tools became a necessity and prestige, and computer tools and
equipment entered our homes and classrooms. According to Moor, after the two stages we left
behind, the third phase, the power stage, which is the most significant and interesting part of
the computer revolution, was achieved in the 2000s and the test of humanity with technology
has just begun. The author emphasizes that the power stage brings many contradictions,
uncertainties, and large-scale social, political, legal, and ethical questions and issues. Now, the
ethical problems that computer and internet technologies will cause in education have become
much more complex and critical.

With the metaverse technology, where the boundaries between reality and virtual are
removed, this ethical contradiction and complexity will increase even more. In the later stages
of the metaverse, more realistic, more human-like avatars, and more machine-like humans lost
in virtual worlds will gradually lift the veil between reality and fiction, physical and virtual
universe by creating deep ethical problems. The growth of the metaverse and its influence on
educational organizations are regarded to pose challenges for institutions in a broad range of
areas, encompassing integrity, privacy, security, accessibility, equality, perception of identity,
and sociability (Brunnbauer, 2022; Li et al., 2022). As numerous researchers concurred that a
metaverse era devoid of rules, moral and ethical codes would be detrimental to society
(Kshetri, 2022; Zallio & Clarkson, 2022; 2023; Bibri & Allam, 2022; Spence, 2008; Brunnbauer,
2022; Fernandez & Hui, 2022; Kaddoura & Al Husseiny, 2023; Li et al., 2022; Dayarathna, 2022)
the only chance of surviving the metaverse originated crises for educational institutions is to
do a thorough analysis of the present scenario and devise plans, rules, and policies for
metaverse platforms.

Literature Review
The Metaverse

It is pertinent to emphasize that there is no uniform definition of the term ‘metaverse’ that is
acknowledged by all entities and associations. Instead, diverse definitions are provided by
various institutions and organizations in accordance with their own viewpoints, remarks, and
visions. In a comparable vein district academic communities are far from coming to an
agreement, and their interpretations of the metaverse vary depending on whether they
approach it from a technical or theoretical angle (Li et al., 2022; Cho et al. 2023; Lee et al., 2021;
Clemens, 2022). The metaverse is a technological realm that is generally comparable to the
World Wide Web but does not have a single owner, definition, or founder (Ball, 2022). To
Geping (2022), the metaverse is the pinnacle of virtual immersion technology and this online
world space parallel to the real world is gradually opening up a more practical environment
for human advancement. Clemens (2022) asserted that the metaverse, which could be
characterized as virtual spaces where individuals can interact and communicate, is an open
system where people can create and share content without regard to any particular format.
While Nadella, the CEO of Microsoft, defined the metaverse as "a platform that will turn the
whole world into an application tent", Zuckerberg, The CEO of Meta, addressed it as an
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inclusive virtual reality that offers individuals the opportunity to experience social life
together in an environment where physical distance is not an obstacle (Clemens, 2022, p.30).
Especially in the first years of the metaverse studies, it was a word used instead of virtual
universes in the literature, but in some researches in the following years, the metaverse has a
more complex meaning far beyond virtual universes (Cho et al., 2023). To Cho, the metaverse
is not just a virtual world, but a new world that expresses the combination of physical and
virtual worlds as a result of artificial intelligence, augmented reality, and the Internet of
Things, a reflection of advanced, immersive technologies.

It is possible to observe the disparities in the definition of the metaverse while determining its
birth and history. Similarly, pertaining to whether they approach the metaverse from a
technological, philosophical, literary, sociological, or economic perspective, many researchers
give various dates as the inception of the metaverse. Lee et al. (2021) took Dungeons &
Dragons, an interactive board game from the book of the same name published in 1974, as a
starting point, also stating that the metaverse went through four different periods until it
reached its present form. The authors who put forward the metaverse have reached the current
infrastructure by passing through four transformation phases including "the era of literature,
the era of text-based interactive games, the era of virtual open worlds & multiplayer online
games(mmog), and the era of immersive virtual environments in mobile phones & wearables”
(p.5) stated that the event that triggers each transition phase is a new technological
advancement such as the discovery of the internet, dissemination to large masses or 3D graphic
design.

On the other hand, there are also researchers who take some technological revolutions as a
birth in the historical adventure of the metaverse. Huynh-The et al. (2022) and Frey (2021) take
the year 1991, the invention of the internet, as the starting point in the time map of the
metaverse. Another author, who looks at the history of the metaverse from a technological
perspective, Marr (2022) states that the metaverse actually started in the 1970s, long before the
advent of the internet, when the MIT company created Aspen Movie Map, which allowed its
users to participate in a virtual tour created by computer simulation. The author emphasized
that this event marks the first time people used virtual reality technology. Tekin (2022), on the
other hand, approaching the invention of the metaverse with a similar point of view, but taking
the initial phase back about a century and a half, claimed that the stereoscope device, which
was invented by British physicist and mathematician Chares Wheatstone in 1838 and can
create 3D images, actually laid the foundation for today’s metaverse technologies such as
augmented reality, virtual reality and mixed reality.

The phenomenon of the metaverse, which sometimes creates the imagination of a utopian
paradise and sometimes a dystopian hell, has entered our dreams and minds long before it
entered our lives with the pens of science fiction writers and the shots of master directors.
Although the universal definition of the metaverse, its starting point, and whether it is a devil
or an angel is a debated topic in academic circles, the common point that all parties agree on
is the belief that the metaverse will be the "big bang of the digital age" (Lee et al., 2021, p.1).
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Avatars

The Sanskrit term avatar which was originally used in Indian culture for temporary characters
that Gods from heaven take on while roaming on earth (Kahraman,2022) has currently been
employed to refer to digital personas, alter egos, or web-based identities that are created by
the users for their online self-representations in virtual environments allowing them to
establish presence through social interaction and agency (Tseng et.al.,2013; Owens, 2012; Davis
et. al., 2009; Peterson,2005; Araullo, 2013; Nowak,2004). Through the avatars, individuals
behind the screens have the power to represent their physical entities in three-dimensional
cyberspace. The avatar serves as a conduit between the user and the community and a tool for
social interaction, customizing an avatar and using multidimensional ways to interact are
supplementary features that affect social awareness and presence in the virtual worlds as also
incorporating a visual cue for the physical location of that presence in virtual cyberspace
(Bailenson, 2008; Hayes Jr, 2014; Dickey, 2005; Nisiotis,2015;).

The contemporary usage of the term avatar meaning online identities was first coined in 1986,
within an online game 'Habitat' which was defined as a 'multi-participant online virtual
environment' and after several years, in 1992, was reutilized in the well-known novel ‘Snow
Crash’ of Neil Stephenson, who is eponymist of the metaverse (Ball, 2022,p.18-19;
Stephenson,1992). An avatar was originally conveyed via text, notably names, in earlier
iterations of virtual worlds and users applied names like Digitalman or Daurtvayder to
identify themselves (Araullo,2013). In comparatively more modern versions of avatars, three-
dimensional cartoon avatars with a limited band of actions were created. Following the second
level, avatars got more potential as they had a wider range of activities including walking,
running, jumping, flying (Hew & Cheung, 2010), and using facial expressions showing their
feelings (Wankel & Kingley, 2009; Moore et al.,2007; Tseng et.al, 2013). In the present situation,
avatars are more realistic and human-like and have more social and physical abilities to engage
in virtual environments. Perhaps the most significant technological advance will take place
when avatars can travel seamlessly between the realms and every person in the actual world
will be required to have at least one avatar representation (Wankel & Kingsly, 2009; Moor,
2001). The evolution of avatars will gain a pace in the following years precluding
distinguishing digital twins of users in the metaverse from physical human beings in the real
world, and the difference between the first, experimental avatars and the meta-human avatars
of the future will be like the gap between primitive australopithecus africanus and modern
homo-sapiens.

Deindividuation Theories and Proteus Effect

The term deindividuation which was coined by Festinger, Pepitone, and Newcomb (1952) was
initially used to refer to a situation where persons exhibit antisocial and uninhibited
behaviours in groups when they are anonymous and are not considered separate individuals.
Following Festinger et. al, a few deindividuation theories were introduced comprising
Diener’s (1977) model which profounds the lack of self-awareness and self-evaluation in a
deindividualized situation lead to increased uninhibited behaviours as people are not aware
of their actions’ results and have no feeling of responsibility; and Reicher’s (1995) Social
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Identity Model of Deindividuation Effects (SIDE) theory which suggests three primary root
causes for deindividuation including group absorption, anonymity, and diminished
identifiability (self-awareness and self-regulation).

Although the deindividuation theories could be slightly differentiated to the researchers who
developed them, the common ground that all the deindividuation studies had a consensus on
was that the increased anonymity and undifferentiation have a high relationship with non-
restrained, antisocial, unethical, and uninhibited actions (Fengister et.al., 1952; Zimbardo,
1969; Cannavale et. al. 1970; Watson, 1973, Diener, 1977; Reicher, 1995; Nadler et.al., 1982). In
other words, the more identifiable the individuals are, the more conscious behaviours they act
in society; otherwise, if people know that they can conceal their identity, they are more likely
to perform implacable, irresponsible, and nonrestraint acts. Johnson & Downing’s (1979) study
on the effects of deindividuation on human behaviour is one the well-known examples
revealing how individuals can exhibit more brutal actions when they are anonymous. In their
study, the subjects in clothes similar to Ku Klux Klan outfits in which they could conceal their
appearances gave considerably longer electro-shocks than those wearing nursing uniforms.

In brief, various samples in the literature approve that deindividuated people are more
inclined to commit socially unacceptable, harmful, and unconstrained acts as the mental
process that would ordinarily restrain their conduct in social situations and force them to
comply with social norms has been eliminated. Online platforms and avatars that provide high
anonymity, on the flip side, are like the digital counterparts and gloomy rooms that create
deindividuated situations for individuals and as a consequence have the potential to spark off
unethical and incontinent actions (Yee & Bailenson, 2007).

Another theory that needs to be addressed within the scope of avatar-focused ethical debates
is the proteus effect that argues our behaviour and identities in the real world are significantly
influenced by the appearance or conduct of avatars. The notion of Proteus'is originally coming
from the God Proteus in Greek mythology, who has the ability to change his form within a
range of limitless variations such as a tree, a king, a divine, a river, or an ordinary human being
(O’Nolan,1960). Similarly, in the metaverse world, every user is a God Proteus in line with that
anybody can be whatever he desires to be including an animal, an object, a celebrity, a
historical figure, or an ordinary human; besides one can wish to have multiple self-
representations of himself and customize more than one avatar. Also, with Unreal Engine
technology, currently, it is currently possible to create various highly realistic digital meta-
human characters in the metaverse, which are nearly indistinguishable from real human
appearances, so one can create hundreds of avatars of himself by altering the body shapes and
reproducing the facial features (Unreal Engine, 2023).

In cyberspace settings, avatars are our full self-representations and serve as the main identity
indicators, so we can anticipate that how we behave online is significantly influenced by our
avatars, and people who get deindividuated in virtual surroundings might stick with an
avatar-based new identity aligning themselves to the presumptions and stereotypes of the
character of their avatars (Yee & Bailenson, 2007). The proteus effect theory is employed to
refer that human attitudes, self-perceptions, and behaviours are shaped by virtual avatar
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identities (Patsantaras,2020; Fox et Al.,2013; Pena et Al., 2009). Different experimental studies
supported this theory among which revealed that individuals who were assigned more
masculine avatars in a platform performed more self-confident, and decisive acts; the ones
assigned more attractive avatars were more intimate and interpersonal; taller avatars acted
more confidently and motivated; or avatars with the users’ own faces showed more increased
cardiac frequency (Gawlik-Kobylinska, 2023; Yee & Bailenson,2007; Yee et. al.,2009; Navarro
et.al.,2022). In this sense, avatar choice in the metaverse platforms is not something that can be
ignored by higher education institutions when the possible proteus effects on students and
lecturers are taken into consideration.

The Research Questions

There will be customized avatars in a metaverse ecosystem that symbolize genuine
individuals, and in a university setting with virtual classes conducted by the metaverse,
various ethical challenges and moral issues can arise owing to the employment of avatars. To
explore these ethical challenges related to avatar personalization and possible solutions, the
study focused on two research questions:

1. What are the avatar-based ethical issues in higher education institutions in the
metaverse?

2. How can the universities minimize the avatar-based ethical problems to design a
healthy metaverse in higher education?

Methodology

Research Approach & The Study Group

The interpretative phenomenological design, an outcome of the social cognitive paradigm and
cognition-oriented approach, was employed as the research design and was considered
compatible with the purpose of the study in light of the setting of focusing on phenomena that
have been recognized but lack a comprehensive understanding. In interpretive
phenomenological research, the investigators work with people who have observed a
phenomenon or who have comprehension, opinions, or perceptions about it; and, instead of
focusing on confirming or refuting the theories in the literature, they aim to establish a
question-rich ground that can be revisited in subsequent studies on the phenomenon (Seggie
& Bayyurt, 2015; Brocki & Warden, 2006). The IPA bases its roots on hermeneutics, ideography,
and phenomenology, and concentrates on discovering how individuals make sense of a
phenomenon (Smith,2011). Since this study aims to carry out an in-depth exploration of how
the higher education lecturers specialized in metaverse and web 3.0 technologies perceive,
interpret, and make sense of avatar-based problems in the foreseeable future of metaverse
universities based their experiences, the IPA is considered to coincide with the nature of the
research.

Utilizing the maximum variation and criterion sampling techniques from purposive sample
methods, the study's participants were selected. Maximum variation sampling, commonly
referred to as heterogeneous sampling, is employed to collect as many different viewpoints as
is practical. It was intended to take into account the perspectives and experiences of all

potential stakeholders when selecting the participants in order to create novel understandings
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of the issue. To be able to present varied viewpoints and a wider, deeper, and enriched
eyesight in this study the participants were also required to be strict representatives of their
respective fields. To choose the best group for the study's objectives, a criterion sampling
technique was also utilized. The sample included in the study group should have experience
in metaverse universes and ethical challenges in higher education associated with the scope of
the research. In this situation, the study's epistemological foundation is dependent on
authoritative data (Kivunja & Kuyuni, 2017). An ideal group of representatives was obtained
including academics and professionals not just in science and technology like AI and Data
engineering or XR/ VR/AR technologies, but also in humanities like cyber safety experts in
psychology or computer ethics in philosophy.

The participants were reached via personal e-mail addresses or LinkedIn accounts to
determine whether they would be interested in participating in the study after conducting
detailed web research to contact the key people in the domains of metaverse and ethics, as the
expert people specialized in this relatively novice field are sparse and it is quite hard to find
and reach them. Participants were informed of the study's purpose and requested consent to
have the interviews taped in order to prevent data loss. The demographic data of the fourteen
participants who consented to participate in the study is shown in Table 1.

81



17U Egitim Dergisi 2024, Cilt 6 Say1 1 Giindiiz & Sincar
Table 1. Participants’ demographical information.
Participants’ Specialized Years of
Code Field(s) Experience
pl Extended reality & 3D modelling 9
p2 Data visualization, data & ethics in the metaverse 8
p3 Virtual reality & augmented reality 10
p4 Artificial intelligence & educational metaverse 18
p5 Virtual reality, blockchain & NFT 7
po Healthcare metaverse & artificial intelligence, humanism & 30
futurism in the metaverse
p7 Computer ethics & moral philosophy 24
p8 Digital health & bioethics 9
P9 Educational metaverse & ethics 14
p10 Cyber safety & psychology 25
pll Virtual reality, 3D modelling & augmented reality 8
pl2 Electronics & communication technologies, extended reality 15
pl3 Distance learning & metaverse technologies 27
pl4 Hyper-humanism, context engineering, embodied cognition, 20

hybrid technologies
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Data Collection Tools & Procedure

Semi-structured or unstructured interviews, which offer an unrestricted, open-ended, and
systematic stream of data with the participants to uncover their perceptions and
interpretations of the phenomenon, are the most fundamental data collection technique in
phenomenological research (Patton, 2014; Smith, 2011; Baker et al., 1992). A semi-structured
interview form was employed in the study to gather information about the ideas and
experiences of the participants on the topic, giving each participant the chance to express
themselves freely and in-depthly. The semi-structured interview protocol was created in
accordance with the related literature to develop the interview questions and then forwarded
to four experts—two metaverse technology professionals, a higher education expert, and a
language expert—for editing and guidance.

Together with each of the volunteer participants, the day, time, and location of the interview
were scheduled throughout the data-collecting procedure. After receiving permission from the
participants, the interviews were recorded to prevent data loss. Because many of the
participants were from a variety of countries and others were in remote locations despite living
in the same country, the majority of the interviews were carried out through Zoom meetings,
which usually took between one and two hours, while a few of them were conducted through
the metaverse platform Spatial.

Data Analysis

Beginning with the transcription of all the participant-provided video recording files to the
computer without any alterations or missing data, the researchers started to analyze the data.
By deciphering the data that was transmitted to the written medium, the second phase was
successfully completed. Before analysing the data, the obtained video recordings and
transcriptions had previously been listened to and reviewed repeatedly before moving on to
the coding and category-building processes. For the open encoding and axial encoding of the
data, Nvivo 14 was used. The open encoding phase for the content analysis was completed
once the data was divided into manageable chunks and all connected chunks were placed into
the appropriate codes. The axial encoding procedure resulted in the creation of themes by
basing the relationships between the codes in a dynamic, cyclical, and non-linear process, on
the extent of pertinent material (Strauss & Corbin, 1998; Williams & Moser, 2019).

Results and Discussion

The codes obtained from the interviews with different experts via semi-structured questions
based on the related literature were clustered under seven thematic nodes. This part of the
study which also includes some underlying quotes from the participants holds forth the
findings of the research under these seven main nodes. The basic nodes collected under
personalized avatars in higher education are demonstrated in Figure 1:
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Figure 1. The thematic nodes under personalized avatars in higher education emerged from
the interviews.

Anonymous Identities

The participants highlighted that anonymous people in a virtual classroom are more likely to
commit harmful and socially unacceptable acts and tend to feel less responsibility for unethical
actions they do in the metaverse platforms compared to the physical environment as they
employ their avatars like a mask to hide their real identities behind the screens. The anonymity
in a deindividualized situation contributes to people’s non-restrained and antisocial
behaviours as the mental process that would ordinarily restrain their conduct in social
situations and force them to comply with social norms has been eliminated, leading to
uninhibited behaviour (Zimbardo, 1969; Watson, 1973, Diener, 1977; Reicher, 1995; Gergen
et.al., 1973). Some of the participants put their worries into words as follows

‘It's easier to watch over a physical person, you know, than an avatar and who is
behind the glasses. So, I think you have to find a way to ensure that it's the right person
and not his brother or neighbour or whatever, whomever he is. (P11)

“They can exhibit the properties they hide in the physical environment there. You
know, that person can be a sign of unlimited freedom for individuals” (p6)

" That other piece of the avatar is risky also in the bad stuff because you can be
whomever you want, you can be a bad guy, you can, or even if you think now about,
sexual harassment on kids and stuff like that, you know, and all that things, which are
already happening today without the metaverse, but they even could increase with the
metaverse, that's the point, because it's you can hide whomever you want behind the
avatar. (p10)
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When entering the metaverse, universities must guarantee that both their students and
instructors are safe. Additionally, the students and the instructors themselves can be
sometimes the target or sometimes the performers of inappropriate actions via their avatars.
It is a common misconception in society that technology breakthroughs and computing-based
products lead to chaos, corruption, and issues; however, humans who misuse these products,
not the technologies, are to blame (Johnson, 2015). In light of this, universities should develop
strategies and plans of action that take into account the fact that both the victims and the
perpetrators of cyberbullying, harassment, and attacks that result in physical or mental health
issues, as well as any other security threats that might emerge based on the metaverse, are
people themselves.

Avatar Policy for Higher Education

The majority of the participants agreed that in order to prevent avatar-related issues, the
university needed to establish an avatar policy that was consistent with their philosophy, point
of view, and goals. Here are some of the participants' statements on the need for an avatar
policy in higher education:

“I think the same policy that you apply in your real university should also be applied
in the metaverse university.” (p10)

“However, you express your identity after all if there is a crime or harassment or an
unlawful act, there will be an intervention there as well, so there will be an avatar
regulation.” (p11)

‘In the sense that this university, or another have different philosophies have different
one is more conservative, the other is more liberal one. So according to these decisions
are made, these types of decisions become political to a certain extent and... You know,
will we be allowed to be somebody, you know, we feel like or do we have to be like
how we are truly, physically? Yeah. Again, this is something that the university,
according to its philosophy, will need to decide. "(p8)

To the respondents, the aforementioned policy must include the items as in the following;:

1. How different avatars could be chosen? For instance, can the students change their gender,
their age, or their physical appearance?

2. Is there a clothes code for the avatars in the virtual classroom?

3. Can the students use the avatars out of the university or can they use them when they
graduate?

4. Can the avatars be only human or can the students choose non-human avatars? If so, what
are the limits?

5. Can the students change their avatar during their education or do they have to go on with
the same avatar until they graduate?

6. Will the university or the lecturers giving the course decide to let the different avatars
participate in the virtual classrooms or will the students be free to be whatever they want?

7. Do the students own their avatars as digital property or is it a property of the university/or
platform?
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8. What are the regulations for the avatars’ intellectual property in the metaverse?
9. Who would be responsible if the avatars commit an offense? The persons, the university,
or the platform? And, how could we detect the person behind the avatar?

Avatars' Intellectual Property

The metaverse's basic technology depends on the continuous recording of all actions, personal
information, social interactions, biometric data, and behavioural metrics that take place in
these digital realms, with no regard to location time, or status in society, in other words,
educational metaverse platforms base their technology on the big data and these platforms
will acquire a stream of data of a variety and amount that was unavailable in earlier
technologies thanks to the metaverse's foundational Web 3.0 technology (Joye, 2016; Li et al.,
2022; Zallio & Clarkson, 2023). The participants declared that all the words, lectures, actions,
studies, and ideas that the students' and lecturers' avatars uttered or performed will be
recorded in the metaverse platforms and so, their personal data and more importantly
intellectual properties will be in the hands of some private firms. That would be a huge risk
because the persons who built the instructional metaverse platforms are also employees hired
by certain business entities and there is no guarantee that prevent them from using or selling
these intellectual properties. In accordance with this argument, higher education institutions
must take into account intellectual data and privacy as crucial concerns in the metaverse era.

“They may get my ID number, that's not a problem for me, but if I get my plans,
projects, or strategies stolen, my whole 20-year, 30-year plans will be garbage. Now
both the States and the universities, everyone has their own plans. Everyone has their
own academic strategies, so it's a big problem when they're stolen. It is difficult to
configure from scratch. Information theft rather than identity theft, that is, the mental
artifact we call that intellectual entity, if it is stolen, it is difficult to replace the second
one." (p9)

“What the Avatar say and speak are stored. After all, do they belong to you or not?
There is a suspense there. These guys are clever men. They will record all the seminars
that I do under the umbrella of my own brand and keep them in the Cloud. It is
necessary to question whether it is ethical or not on that part.” (p5)

Socially Equal and Diverse Avatars

Higher education's metaverse must be a place where social justice, inclusivity, and equality
are upheld, and cultural diversity and richness are protected. The metaverse is not intended
to be a melting pot where people of all nationalities from across the world seem similar and
cultural richness vanishes. At this juncture, higher education institutions need to be able to
maintain diverse textures and cultural variety within their metaverse universes while
promoting social equality and justice.

As the metaverse itself generally creates a world where all users are equal after they have
entered the metaverse, and it typically does not convey the illusional discriminations and
privileges of the physical universe like economical differences, hierarchical classifications, or
other superiorities, the social equality and diversity part will be the least challenging zone to
the majority of the participants. A few of the contributors, however, objected, arguing that
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even in metaverse platforms, certain benefits are given to excessively wealthy persons, like in
the case of CryptoPunks and Bored Apes avatars. Some of the participants asserted that,
especially in the first decades of the metaverse, people will try to convey the mentality of the
real world to virtual worlds and they will succeed as we will see various examples of vanity,
showing off, and condescending of economical superiority. Therefore, it shouldn't be allowed
for students or professors to employ these kinds of exorbitantly expensive avatars or NFTs on
campus in order to preserve the equality of an ethical metaverse in higher education. To the
participants, if we do not spoil the nature of this new world as we did in the physical one, the
metaverse has the power to serve humanity a more equal world.

"So some people are born in wheelchairs, so they don't know what is walking, and
some people, they get sick or have an accident. So for them, they want to go back into
the metaverse and be able to walk, to run, to stand up, and to sit. So that's what I'm
saying. You know, there's always can be a positive side and can be a negative side.
And, and, but I say it's the same today in real life. The difference is just that I think
technology allows all that stuff maybe to be quicker and easier. So the bad things can
also be quicker and easier."(p10)

“As I mentioned, in the metaverse, it doesn't matter where you were born, it doesn't
matter what family you were born in.” (p14)

“If we are talking about a device at a price that everyone can access, then equality is
not a problem in terms of fairness, that is, it does not happen in the metaverse itself.
Right now, for example, someone comes to a university by sports car, the other may
come on foot, one's clothes may be very expensive, the other's may be cheap, but in the
metaverse, such things disappear. So if we can choose the avatar offered by the
university, then we are just that avatar and everyone is equal in a sense.” (p5)

Maintaining cultural diversity and preventing the uniformization of communities is another
issue of utmost importance in an ethical metaverse because, thanks to metaverse technologies,
higher education institutions will be able to accept more universal students from various
nations, cultures, religions, and ethnicities. On that point, the avatars that the universities
provide must be as universal, diverse, and inclusive as the world itself. On the other hand, it
is important to note that many online spaces do not offer a really varied selection of avatars.
For instance, users can only create young avatars, and it is not very possible to see elderly
avatars in the social online community on most of the social platforms (Yee & Bailenson, 2007).
Besides, it is not very common to see disadvantaged avatars, like in a wheelchair. Although
we come across avatars from different nations like Chinese, Indian, or African, still it is not
very diverse comprising the nations in the whole world, and does not have an equal range.
Also, the dressing options of the avatars do not mirror all the cultures in the world again. So
the institutions must consider that and provide a wider range of avatar and dressing options
as much as possible to represent more cultures.

“So it depends on the person's preference. But there is so there has been a report, I think two
years ago, by Meta, that they realized that most games were made for white men.” (p3)

Honesty & Transparency
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Whereas the youthful generation is more enterprising, imaginative, and independent thanks
to new technologies, this freedom can also make them more disrespectful, intolerant,
dishonest, and cruel, and also more likely to engage in immoral acts. Many unethical
behaviors, including cyberbullying, cheating, plagiarism, hacking of data, and stealing virtual
identities have been seen in universities as a result of the development of technology (McNally,
2012; Gilmore, 2008; Li et al., 2022; Wankel & Wankel, 2012). Through the metaverse, honesty
problems can increase in higher education, especially because we do not know the real identity
of the person behind the avatar. Some of the participants declared their worries in the
following sentences.

“But you also don't know if he is himself in the metaverse. For example, the people you
see do not reflect the real person because they are 3D people. I can impersonate you,
you can impersonate me, that's one of the biggest problems” (p3)

“The age of hackers has dropped to 10 in China, and children are doing that just for
fun. That's a terrifying portrayal." (p12)

“I would say honesty can be broad when you are yourself, you know, just physically,
talking philosophically. So if you're behind an avatar in another location, and for me,
it increases incomplexity. So that doesn't necessarily bring transparency, which for me,
it's very linked to honesty. So this is a very difficult thing to assess, it makes it more
complex. And therefore, it's made to bend reality. So do you want to be yourself or you
want to be somebody else? But where is the honesty in all this process?” (p8)

On the other hand, the participants agreed that the war between good technology to bad
technology will be pursued also in the metaverse age, and there will be lots of ways to protect
humans from harm besides detecting the identity of the person using the avatar will be much
easier within time. The point is that universities must always master the technology and get
superior to people who intend to abuse it.

"Maybe a biometric method can be created to ensure the right student is behind the
avatar. So, for example, the user wears glasses. Maybe retinal recognition can be done
or maybe a biometric verification can be done with a different equipment that may be
connected to the body, such as palm verification. Since sensor technology has
developed in today's technology, obviously a solution can be found for this as well, or
there can be another camera that can recognize itself, you know, which recognizes your
face and body. In this way, there can be a recognition system. There are actually many
ways to verify. (p2)

“For example, there is a brain internet interface that Elon Musk is in the development
process, and they can make people online with an apparatus they connect to the brain.
Maybe biometric identification can be made with such a device. But the system will
have vulnerabilities. Because it's a human-made thing.” (p6)

Non-resemblance with the physical realities and Identity Crisis
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In point of fact, avatars are not something like a uniform or just a digital property we have,
instead, they are the entire self-representations of us, and the appearance or actions of avatars
have a huge effect on our behaviors and identities in the real world, which is also known as
proteus effect in the literature (Yee & Bailenson, 2007; Patsantaras,2020; Fox et. Al.,2013; Pena
et. Al,, 2009; Szolin et.al. 2023). In other words, the malfunctioning of your avatar seems to
activate the same neurological circuits as the malfunctioning of the actual you (Li et al., 2022).
To the participants, the leading problem based on the avatars in higher education is the non-
resemblance of the avatars to real, physical persons that they represent since having a
completely independent avatar can lead to an identity crisis. That can also create a
manipulation problem among the students and the lecturers. To give a specific example, a
fifty-year-old male student may choose an eighteen-year-old female avatar, or vice versa, and
that can manipulate the other students in the classroom and the lecturers.

Another issue for the participants that must be debated is whether they will be allowed to
choose non-human avatars, half-human half-animal avatars, or celebrity avatars.
Approximately all the participants considered that this kind of situation can lead to some
challenges in educational institutions. Especially picking celebrity avatars like political or
historical figures can increase the tension among the students who have different political
perspectives or can cause false sympathy or prejudice among the lecturers and the students.
Although there have been some experimental studies revealing the proteus effect of choosing
physically indifferent human avatars from reality (Gawlik-Kobylinska, 2023; Yee &
Bailenson,2007; Yee et al.,2009; Navarro et al.,2022), there is still no adequate evidence showing
the effects of non-human avatars or celebrity avatars on self-perceptions and identities. Some
of the participants declared their ideas on the appearance of avatars in higher education:

“The system itself would cause identity confusion. Yes, avatars are a branch of these in
a system. Because as you know, man is a spiritual being rather than a material being.
It's about your perspective. The avatars we use in this system will cause many different
challenges in terms of insatiability and pushing curiosity, dissatisfaction, gaining new
experiences.” (p1).

“There could be some examples of identity confusion or a choice of another identity
because maybe these people were bullied. They had certain issues in real life, so maybe
they want to adopt another identity.” (p3)

“It should still be more like you, but then there's a point, If you don't like your image,
you might want to be nicer and, you know, put filters and other things and whatever.
So of course, I think you cannot avoid that, it should be very credible and similar to
what you really are.” (p10)

“Usually, people create an avatar as they want to be, rather than what it is. Maybe this
way it can cause a psychological problem. Maybe he likes that avatar more, you know,
he tries to transform his own body into that avatar. Maybe he can experience such a
psychological disposition.” (p6)

In addition to all these, the real crisis of humanity will perhaps begin with the fact that young
people can become the person they want to be in their dreams via the avatars they create and
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lose their sense of reality completely, getting lost in virtual universes and disconnecting from
the physical world. Also, some of the participants suggested that in the registration process of
the students, an avatar that they can use during their university education can be assigned to
the students based on their physical properties to avoid avatar crises at universities.

Avatar Clothes Codes

In the very beginning years of the metaverse, some controversial issues may arise based on
that the new residents of this nascent world cannot adopt or can push the limits and violate
the borders of other individuals as they exploit the lack of established rules and regulations in
different educational platforms. The participants had a consensus that this new universe of
humanity must be more democratized, liberal, and free away from the fictional patterns and
captivity of the old world. However, it also should not let the violation of personal rights, or
the humiliation of ideas, beliefs, and cultures. The participants worried about the fact that
people can prefer clothes that offend political, religious, cultural, or ethnical values for avatars
and that could drag the higher education institution into another crisis, also, they asserted that
there must be some regulations protecting the rights of other users but not so strict as to restrict
personal freedoms.

“That's why platforms have to prevent this, especially when they want to insult
things like country flags, cultural values, religious beliefs. Because otherwise,
people's flags can be used on the genitals of animals, on the ground under their feet,
or in places that will never be.”(p1)

“If there is an illegal situation, a case of harassment, bullying, or harassing someone,
yes there can be a regulation. In other words, with much shorter, clear simple
definitions, with frameworks such as entering someone else's border and hurting

someone else.” (p11)

“Technological progress is like an axe in the
hands of a pathological criminal.’

Albert Einstein

Conclusion & Future Implications

The metaverse age, which is not within the direction of scientific inquiry and which has not
been molded in critical thinking pod, especially on the issues related to ethics which influence
society broadly, can be catastrophic in the domains of higher education and can cause concerns
such as harassment, abuse, bullying, social isolation and mental health disorders which are
already known to be based on social media and informatics, to worsen (Schonning et al., 2020).
The requirement to base the metaverse universes on ethical principles with a deliberate and
joint venture and the need for regulations and strong strategies in higher education will
become clear when considered on a wide scale.

It is a prerequisite to engage in discussions pertaining to avatars because they could lead to a
crisis in higher education in the metaverse system. With the rapid development of technology,
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avatars will evolve into more realistic meta-humans and will be capable of moving effortlessly
between platforms, making the possession of at least one avatar a necessity for everyone, and
also making it impossible to distinguish from physical bodies (Moor, 2001; Wankel & Kingsly,
2009; Aricak, 2015). The formal, intellectual, and professional process in higher education may
be challenged by the topic of avatars, which could necessitate laws. Higher education may
experience issues and frivolity depending on if the people who create the avatars are who they
say they are; whether the avatars accurately represent their genuine physical characteristics;
whether we will be able to create culturally diverse and socially equal avatars or not; how we
can preserve the intellectual property; how people will react with the existence of non-human
avatars or manimals, and even what the avatars have on.

Avatars are no longer just another digital image wandering around; rather a purposeful
portrayal, a self-representation of what the human using the avatar wants others to perceive
and the appearance of avatars is a part of individuals’ embodied social presence (Owens,2012).
That is, the body is the center of communication, and an embodied representation, such as an
avatar, impacts people's perceptions by enticing them to engage cognitively at a deeper level
in their shared activities and communication actions; so in a virtual setting, that self-
representations will affect how people perceive themselves, who they are, and how they act in
relation to that representation (Mennecke, 2011; Biocca, 1997). Similarly, in the metaverse era
of higher education, avatars will be our primary identities and will have a big impact on how
we behave in educational platforms.

We may prefer to decorate them, to make them taller, stronger, or more beautiful if we believe
that will affect us positively as in the studies of proteus effects (Yee & Bailenson,2007; Gawlik-
Kobylinska, 2023); or we may choose to turn into a mythological creature like a turnskin, a
manticore or a harpy in a Greek mythology class; or a professor can lecture in an avatar of
Aristotle or Descartes in a philosophy class. The metaverse technology has the power to create
a more life-like, more qualified, more immersive, more inclusive, and more customized
learning environment for higher education. However, it also has the power to dispossess
humanity of what it has made an endeavour to reach for ages like freedom, social justice,
tolerance, and integrity. Therefore, if we want to shape healthy and good metaverse
universities, we need to fix our attention to produce more metaverse research, especially on
social sciences; thus, we can have a deeper insight and wider perspective on how we can
regulate this emerging world in education. To give some instances, we still do not have
subsequent scientific data on how employing non-human or celebrity characters will affect the
behaviours in a virtual classroom; or we do not know how much anonymity for avatars can be
permitted in meta campuses; or we should investigate how we can provide a full honesty and
transparency in the metaverse. In this case, more research and experimental studies should be
conducted revealing the possible impacts of avatar choices and educational implementations
in the metaverse.

In the past seventy years, proto-metaverses have developed from text-based messaging
systems to dynamic ecosystems of virtual universes with human inhabitants and economies,
and as decades go on, the current trend will increase the realism, variety of experiences,
involvement cultural influence, and value of virtual universes, while eventually bringing the
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metaverse that Stephenson and others have conceived; as a result, this metaverse will be the
scene of numerous conflicts for power and will be waged through hardware, technological
standards, and devices along with information digital wallets, and virtual identities between
technology behemoths and rebellious start-ups, with a drive beyond than simply the prospect
for profit or the desire to survive in the metaverse (Ball, 2022). With no doubt, this race will
take hold of the educational arena and possibly push some educational institutions to jump
off the deep end with the motive of seizing a place in this fierce metaverse competition
environment without thinking over all the probable outcomes of the system and ethical
challenges. However, the educational metaverse should be under the control and guidance of
social science and the humanities such as sociology, psychology, philosophy, and educational
sciences, not the capital and technology giant companies. Only in this case, we can hold the
power to create a better metaverse for future generations based on the principles of justice,
diversity, tolerance, respect, consideration, freedom, and integrity.
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Cocuk Thmal ve istismarinda (ilk Basvuru Yerleri Olarak) Acil Servislerin
Farkindalik ve Yeterlilik Diizeyleri*
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Oz
Bu ¢alismanin amaci ¢ocuk ihmal ve istismarinda (ilk bagvuru yerleri olarak) acil servislerde farkindalik
ve yeterlilik diizeylerini belirlemektir. Arastirmanin ¢alisma grubunu acil servis c¢alisanlar
olugturmaktadir. Arastirma, Istanbul ili Anadolu yakasi Istanbul 1 Saglik Miidiirliigii Kartal Dr. Liitfi
Kirdar Sehir Hastanesinde yiiriitiilmiistiir. Bu kapsamda arastirmaya dahil edilen 18 acil servis calisani
ile goriistilmiistiir. Ornekleme yéntemi olarak &lgiit drnekleme kullanilmustir. Veri toplama aract olarak
goriisme sorulari ile cocuk ihmal ve istismarinda (ilk bagvuru yerleri olarak) acil servislerde farkindalik
ve yeterlilik diizeylerini tespit etmeye yonelik yar1 yapilandirilmis gériisme formu kullanilmistir. Bu
calismanin analizinde fenomenolojik yaklagimlardan olan yorumlayici fenomenolojik analiz
kullanilmistir. Oncelikle cocuk ihmal ve istismarinda (ilk bagvuru yerleri olarak) acil servislerde
calisanlarin farkindalik ve yeterlilik diizeyleri ile ilgili ana temalar ve bu ana temalar altinda ulagilan alt
temalar olusturulmustur. Arastirma sonuglarina gore; saghk calisanlarinin, (doktorlar, asistan doktorlar
ve hemsireler dahil) bdyle bir vakayla karsilasmalari durumunda ne yapilacagini nereye

basvurulacagini, hangi durumlardan siiphelenilmesi gerektigini bilmedikleri, bazi seyleri yasayarak ya
da arkadaslarinin deneyimlerinden 6grendikleri, egitim eksikligi oldugu bulgusuna ulasilmistir.
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Awareness and Competence Levels of Emergency Services (As First Points of Application)
in Child Neglect and Abuse *

Abstract

The aim of this study is to determine the level of awareness and competence in child neglect and abuse
(as the first places of application) in emergency services. The working group of the research consists of
emergency service workers. The research was carried out by Istanbul Provincial Health Directorate
Kartal Dr. It was carried out in Liitfi Kirdar City Hospital. In this context, 18 emergency service workers
included in the study were interviewed. Criterion sampling was used as the sampling method. As a
data collection tool, interview questions and a semi-structured interview form were used to determine
the level of awareness and proficiency in child neglect and abuse (as the first application places) in
emergency services. Interpretative phenomenological analysis, one of the phenomenological
approaches, was used in the analysis of this study. Firstly, main themes related to the awareness and
competence levels of those working in emergency departments as initial points of contact in cases of
child neglect and abuse were identified, along with subthemes derived from these main themes.
According to the research findings, the awareness and competence levels of healthcare workers
according to the research results; health workers; It has been found that there is a lack of education
(including doctors, assistant doctors, and nurses) who do not know what to do, where to apply in case
of such a case, what situations should be suspected, what they learned from experience or from the
experiences of their friends.

Keywords: Child Neglect, Child Abuse, Emergency Health Services
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Extended Abstract

Introduction

The aim of this study is to determine the awareness and competence levels of emergency
department personnel as the initial contact point in cases of child neglect and abuse. Under
the general objective, the research question for the study has been determined as follows: What
is the awareness of emergency department personnel, as the initial contact point, regarding
child neglect and abuse?

Method

In this study, the interpretative phenomenological method, a qualitative research technique,
was used. Phenomenology is a qualitative research approach that deeply examines
phenomena encountered in daily life (Yildirrm & Simsek, 2016). In this stage, in-depth
interviews with emergency department personnel were conducted to reveal their thoughts
and emotions regarding awareness and competence levels in child neglect and abuse cases as
initial contact points.

The study group of the research consists of emergency department personnel. The research
was conducted at Kartal Dr. Liitfi Kirdar City Hospital, Istanbul Provincial Health Directorate,
on the Anatolian side of Istanbul. In this context, 18 emergency department personnel were
included in the research. Criterion sampling was used in the research group, and 18 emergency
department personnel (male-female) were selected to determine the awareness and
competence levels in child neglect and abuse cases as initial contact points, and in-depth
interviews were conducted with these individuals. The study took place from September 2021
to June 2022.

A semi-structured interview form was used as the data collection tool in the study. The
interviews lasted approximately between 30 to 45 minutes each.

The interpretative phenomenological design, a phenomenological approach, was used in this
study for data analysis.

Findings and Discussion

Through the analysis of data obtained from the participants, the findings revealed that when
faced with cases of abuse, the participants' responses primarily focused on the theme of initial
intervention, under which three sub-themes emerged: physical examination observation,
behavioral observation, and observations related to caregivers. Under the theme of procedure
implementation, two sub-themes emerged: reporting and record-keeping. The third main
theme of the research, knowledge accumulation, revealed three sub-themes: lack of education,
inadequate education, and experiences. Lastly, under the recommendations theme, sub-
themes such as prevention and protection, education, and sanctions and penalties were
identified.

The data obtained from the participants regarding the initial intervention theme show that
participants primarily value physical examination and observation when encountering cases
of abuse. Their decisions and opinions are heavily influenced by the information gathered
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from these examinations and observations. It is emphasized that emergency personnel have
significant responsibilities when faced with situations where abuse is concealed, such as
attempts to disguise abuse as accidents.

Under the procedure implementation theme, the results of the analysis indicate that
participants carried out procedures and documentation related to reporting, procedure
implementation, record-keeping, testing, and instructions. Reporting cases of child neglect
and abuse to relevant authorities is not only essential for the protection of the child from
further harm but is also a legal obligation under the Turkish Penal Code, Article 280 (Arul vd.,
2009).

Regarding the theme of knowledge accumulation, the study revealed that participants
generally held negative views about education on child abuse and neglect. Many participants,
including those who attended university, reported not receiving formal education on child
abuse and neglect, and in-service training on this topic was not provided by the Ministry or
hospital management. Those who received education also found it insufficient.

Under the recommendations theme, it was observed that participants desired awareness and
education programs to increase knowledge about recognizing, reporting, and taking action in
cases of abuse. They also expressed the need for stronger sanctions and penalties and increased
public awareness.

Based on the research results, it can be concluded that the awareness and competence levels
of emergency department personnel regarding child neglect and abuse are insufficient. There
is a significant lack of knowledge in this area, and in-service training is required. Healthcare
professionals, including doctors, resident doctors, and nurses, need to know what to do, where
to seek help, and when to be suspicious if they encounter such cases. Continuous education
programs should be established to address these issues at both societal and healthcare system
levels.

Given that child abuse and maltreatment often accompany other forms of neglect and
mistreatment (physical violence), reporting of suspected cases must be done promptly to
protect the child. Cases should be handled comprehensively in collaboration with child
protection teams. This study is expected to increase awareness among healthcare
professionals.

It is recommended to clarify the duties, responsibilities, and authorities of emergency
department personnel through clear definitions, and to address the confusion observed among
healthcare professionals about bureaucratic procedures such as legal procedures, record-
keeping, reporting, and obtaining permissions.

Giris
Tarihsel siireg igerisinde biitiin toplumlar igin insanlik ayibi niteliginde bir sorun olarak
kargilasilan ¢ocuk ihmal ve istismari gocugun her yonden gelisiminin oniinde bir engel

olmustur. Saghikli birer birey olarak topluma karisamayan bu g¢ocuklarin yetiskinlik
siireglerinde de sorunlar yasamasi ve yasatmasi da yadsinamaz bir gercektir (Kogak ve
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Biiyiikgdneng 2014). Diinya Saglik Orgiitii'ne (WHO) gore ¢ocuk istismari ve ihmali, cocugun
sagligina, gelisimine veya onuruna zarar verme, potansiyel olarak zararly, fiziksel ve duygusal
kotii muamele, cinsel taciz, ihmal ve somiirii olarak tanimlanmaktadir. Cocuk dogdugu andan
itibaren herhangi bir ortamda (ev, okul, sokak ve oyun alanlari) ihmal veya istismara
ugrayabilir (Celik, 2012).

Bir arastirma, Tiirkiye'de yasayan 7-18 yas arasi ¢ocuklarin %56'sinin fiziksel, %49'unun
duygusal, %10unun cinsel istismara maruz kaldigini gostermektedir. Arastirma kapsaminda
cinsel istismar orani diger istismar tiirlerine gore daha diisiiktiir. Cocuklarin %1'i gegen yil
icinde istemedikleri halde miistehcen bir film izlemeye zorlandiklarmni ve bir dergide ya da bir
internet sitesinde cinsel igerikli resimlere bakmaya zorlandiklarini bildirmistir. Ote yandan
binde 5'i dokunmak istemese de dokunma gibi baska cinsel davranmiglarda bulundugunu
sOylemektedir. Tiim bu deneyimlerin sonucunun ¢ocugu olumsuz etkilemesi kaginilmazdir.
Bu ¢ocuklar ¢ok gesitli bilissel ve duygusal bozukluklar, uyusturucu ve alkol kotiiye kullanimi
ile ilgili sorunlar, riskli cinsel davraruslar, obezite egilimi, sug egilimleri goriilebilmektedir. Bu
nedenle istismar ve ihmalin 6nlenmesi biiylik 6nem tasimaktadir. Cocuklara yonelik kotii
muamele dliimlerinin  %61'inin  6nlenebilir oldugu saptanmistir. Onleme {i¢ adimda
gerceklestirilebilir: birincil, ikincil ve tiglinciil onleme. Birincil koruma, siddetin olugsmasimni
onlemeye yonelik ¢abalari, ikincil koruma, erken teshis ve tedaviyi igerir ve tigiinciil koruma,
siddete maruz kalan kisinin rehabilitasyonuna yonelik cabalar1 igerir. Istismara ugrayan kisiye
yonelik tedbirlerin yani sira failin de rehabilite edilmesi gerektigi unutulmamalidir. Istismar
ve ihmalin 6nlenmesi, teshisi ve tedavisi i¢in multidisipliner bir yaklagim esastir (Cirit, 2015).

Tiim kurum ve kuruluslarin sistematik uygulamalariyla gerceklestirilen koruyucu ve 6nleyici
miidahalelere onem arz etmekte, sorunlarin miidahalesi ve onlenmesinde ¢ok boyutlu
biitiinciil yaklasima olan gereksinim artmaktadir (Diindar vd., 2016). Bu baglamda kamu ve
sivil toplum kuruluslarinin rolii ve isbirligi onem kazanmaktadir. STK’larin kamu
kurumlariyla isbirligi cocuk ihmali ve istismarimin onlenmesi ve ayni zamanda istismara
ugrayan ¢ocuklarin fiziksel, duygusal, psikolojik ve sosyal ihtiyaglar1 belirlenerek bilingli ve
etkin miidahalelerin gergeklestirilmesi agisindan 6nemli role sahiptir. Bu baglamda gocuk
ihmal ve istismarini onlemeye yonelik ¢alismalar var olmakla birlikte “Cocuk [hmal ve
Istismarmi Onlemede Acil Servis Isbirligi” konusunda yapilan bir calisma bulunmamaktadir
(Kogtiirk, 2018). Bu konuda gergeklestirilen bir arastirmanin ve bu arastirma sonucunda elde
edilen bulgularin acil servisler ile igbirligi alaninda yapilacak olan politikalara ve literatiire
katki saglayacag diistiniilmektedir.

Saglik calisanlarinin istismar ve ihmal konusunda yeterli bilgiye sahip olmamast ve yasal siirecin nasil
isledigini bilmemesi ¢ocugun tiim hayatmi degistirebilir. Ciinkii o ¢ocugun ikinci kez saglik
kurulusuna gelme sansi olmayabilir (Polat ve Karatas, 2016). Cocuk istismar1 ve ihmali
vakalarmin erken donemde tespit edilmesi, cocugun fiziksel ve duygusal davranislarinin
belirlenmesi, cocugun benlik saygisinin giiclendirilmesi ve ¢ocugun giivenli bir ortamda
yasamini siirdiirmesi igin girisimlerde bulunulmalidir (Burg, 2014).

Cocuk istismar1 ve ihmalini tespit etmek icin “siiphe” ¢ok 6nemlidir. Bu gibi durumlarda
vakalarla ilk temasa gecen saglik ekibinin bilgi ve farkindaligi c¢ok oOnemlidir. Saghk
kurulusuna ge¢ kayit olma, geligkili tibbi Oykii ve travma siliphesi saglk calisanlarin
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siiphelendirmesi gereken noktalardir (Kara vd., 2004). Ayrica ¢ocuk ihmal ve istismarmnin
teshis ve tedavisinde etik, ahlaki ve yasal sorumluluklari olan saglik ¢alisanlarinin istismari
teshis etmek igin belirti ve semptomlar: ¢ok iyi bilmeleri gerekmektedir. Saghk ¢alisanlarmin
bakim ve tedavi gorevlerinin yani sira istismar magdurunu yasal mercilere bildirme gorevi de
unutulmamalidir (Zeanah ve Humphreys, 2018). Saglik calisanlari, goérev basinda olduklar:
siirece bu tiir olaylarla kargi karsiya kalmaktadir. Istismar, ihmal ve ilgisizlik bazen &liimle
sonuglanabilir. Acil saglik gorevlileri bu tiir olaylar i¢in egitilmeli ve uyanik olmalidir. Acil
saglik gorevlileri bu tiir vakalarin farkinda olmali, olay yeri giivenligini ve olaym adli
yonlerini degerlendirmede iyi olmalidir (Golge vd., 2012).

Bu c¢alismanin amaci ¢ocuk ihmal ve istismarinda (ilk basvuru yerleri olarak) acil servis
calisanlarinin farkindalik ve yeterlilik diizeylerini belirlemektir. Bu genel amag altinda
aragstirmanin ¢alisma sorusu su sekilde belirlenmistir; ilk basvuru yerleri olarak acil servis
calisanlarinin ¢ocuk ihmal ve istismarinda farkindaliklar: nasildir?

Yontem

Bu calismada nitel arastirma tekniklerinden yorumlayici fenomenolojik yontem kullanilmistir.
Fenomenoloji, gilinliik yasamda karsilastigimiz olgulari derinlemesine inceleyen bir nitel
arastirma yaklagimidir (Yildirim ve Simsek, 2016). Bu asamada acil servis calisanlar: ile
yapilan derinlemesine goriigsme ile ¢ocuk ihmal ve istismarinda (ilk bagvuru yerleri olarak)
acil servislerde farkindalik ve yeterlilik diizeylerini belirlemek adma diisiince ve
duygulanimlar1 ortaya konulmustur. Calisma Eyliil-2021 tarihinde baslayip, Haziran-2022
tarihinde sonlanmustir.

Evren ve Orneklem

Arastirmanin evrenini acil servis calisanlar1 olusturmaktadir. Arastirma, Istanbul ili Anadolu
yakast Istanbul 11 Saglk Miidiirliigii Kartal Dr. Liitfi Kirdar Sehir Hastanesinde
yuriitiilmiistiir. Bu kapsamda arastirmaya dahil edilen 18 acil servis calisani ile
goriislilmiistiir. Incelenen kavrami her yéniiyle yasamis bireylerle calismanm &nemi geregi
kullanilan 6lgiit 6rneklemede onceden belirlenen oOlgiitleri drnekleyen biitiin durumlarin
calisilmasidir (Yildirim ve Simsek, 2016).

Calismanin ilgili hastanede baslatilabilmesi icin Il Saglik Miidiirliigiinden 6n izin alinir.
"Klinik Arastirma On Izin Basvuru Inceleme Komisyonu" tarafindan degerlendirilir.
Arastirma hakkinda verilen karar arastirmacit kisi ya da kuruma, ayrica calismanin
yuriitiilecegi kuruma resmi yaz ile bildirilir. Hgili onay yazisiyla birlikte hastaneye
bagvurarak calisma baslatilmistir.

Arastirmanin ¢alisma grubunda 6l¢iit 6rnekleme kullanilmis olup ¢ocuk ihmal ve istismarinda
(ilk bagvuru yerleri olarak) acil servislerde farkindalik ve yeterlilik diizeylerini belirlemek icin
18 acil servis galisani (erkek-kadin) belirlenmis ve bu bireylerle derinlemesine goriisme
yapilmistir. Eyliil-2021 tarihinde baslay1p, Haziran-2022 tarihinde yapilmistir.

Tablo 1. Arastirmaya Katilanlarin Demografik Degiskenleri

Sira Nu. Cinsiyet Bransg Yas Kidem Ogrenim Durumu
K1 Kadin Acil Hemgiresi 34 14 Yiiksek Lisans

102



17U Egitim Dergisi 2024, Cilt 6 Say: 1 Okur & Parlak

K2 Kadin Hemgire 25 4,5 Lisans
K3 Erkek Hemsire 30 8 Lisans
K4 Kadin Pediatri Asistan Dr. 30 4 Lisans
K5 Kadin Ebe 27 4 Lisans
K6 Kadin Cocuk Sagligi ve Hastaliklar1 Uzman1 37 14 Lisans
K7 Kadin Hemsire 26 5 Yiiksek Lisans
K8 Erkek Saglik Memuru - Stipervizor 43 20 Yiiksek Lisans
K9 Erkek Acil Hemsgiresi 32 9 Yiiksek Lisans
K10 Erkek Acil Hemsiresi 41 17 Yiiksek Lisans
K11 Kadin Asistan Dr. 28 2 Lisans
K12 Kadin Asistan Dr. 32 6 Lisans
K13 Kadin Asistan Dr. 26 2 Yiiksek Lisans
K14 Erkek Polis Memuru 37 11 Yiiksek Lisans
K15 Kadin Acil Tip Hekimi 37 14 Lisans
K16 Kadin Asistan Dr. 26 2 Lisans

Tablo 1.’de verilen katilimcilarin profili incelendiginde; calismada 6 erkek 12 kadin acil servis
personelinin bulundugu, bu personelin branslar: bakimindan; 1'inin Acil Tip Hekimi, 1’inin
Adli Tip Uzmani, 1'inin Uzman Doktor (Cocuk Hastaliklar1 ve Sagligi), 1'inin Cocuk Saghigi
ve Hastaliklar1 Uzmani, 4’tintin Asistan Dr, 1'inin Pediatri Asistan Dr, 3’tintin Acil Hemsiresi,
3’tintin Hemsire, 1'inin Saglhik Memuru — Stipervizor, 1'inin Ebe ve 1’inin de Polis Memuru
oldugu, yaslar1 bakimindan katihimecilarin 25-43 yas araliginda bulundugu, mesleki kidem
acisindan katilimecilarin en az 2 yil, en fazla 20 yillik kideme sahip oldugu, calismada yer
almistir. Egitim durumlar: bakimindan 9 katilimcinin lisans mezunu, 9 katilimcinin ise yiiksek
lisans mezunu oldugu anlagilmstir.

Veri Toplama Araglan

Calismada veriler acil servis ¢alisanlarindan toplanmistir. Gortisme igin kurum yetkilisinden
izin alinmis ve ¢alisanlarin goriismeye goniillii olarak katihmlari saglanmistir. Goriismeler
yaklasik 30-45 dakika araliginda stirmiigtiir.

Calismada veri toplama araci olarak yari yapilandirilmis gortisme formu kullanmilmistir.
Gortisme formu iki boliimden olusmaktadir. Birinci boliimde Kisisel Bilgi Formu: ¢alisanin;
cinsiyeti, medeni durumu, mesleki kidemi, 6grenim durumu ve brang: ile ilgili sorular
bulunmaktadir. Ikinci boliimde yer alan goriisme sorulari ile gocuk ihmal ve istismarinda (ilk
basvuru yerleri olarak) acil servislerde farkindalik ve yeterlilik diizeylerini tespit etmeye
yonelik maddeler bulunmaktadir. Goriisme sorularina iliskin temel soru 6rnekleri sunlardir.
“Katilimcilarin istismar olgusu ile karsilastiginda ilk miidahaleye yonelik goriisleri nelerdir?
Katilimcilarin istismar kayit ve prosediir uygulamasinda izledigi yollara yonelik gortisleri
nelerdir? Katihmcilarin gocuk istismar1 ve ihmali konusundaki egitimler hakkinda goriisleri
nelerdir?”.

Verilerin Analizi

Bu calismada fenomenolojik yaklasimlardan olan yorumlayici fenomenolojik desen
kullanilmistir. Yorumlayici fenomenolojik desen psikoloji kokenli bir arastirmadir ve ¢ogu
bilim alaninda da tercihe dilmektedir.
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Her katilimcinin metni tekrar tekrar okunmus ve verilerle biitiinlesmeyi saglamak i¢in okuma
sirasinda ses kayitlar1 es zamanh olarak dinlenmistir. Her katilimcinin metni tekrar tekrar
okunduktan sonra her bir katilimcinin metni tizerine notlar alinmistir. Gorlisme sirasinda,
katilimcilarin davranis ve tutumlarimin yani sira metnin baglami hakkinda notlar paylasilmis
ve kaydedilmistir. Gortismenin basinda ve sonunda baglamda ifade edilen farkliliklar
vurgulanmistir. Bir sonraki asamada, notlara dayali olarak temalar olusturulmustur. Ortaya
¢ikan ana temalar, konular ve kodlar da incelenmis ve olusturulan temalarin biiyiik oranda
ortlistiigii tespit edilmistir. Analizin son asamasi, her bir temay:1 destekleyecek alintilarla
birlikte yapilandirilmis temalara ait 6zet tablolar sunulmustur.

Bulgular

1k Miidahale

Cocuk ihmal ve istismarinda ilk basvuru yerleri olarak acil servislerde ¢alisan katilimcilarla
yapilan goriismelerde katilimcilara, boyle bir olayla karsilastiklarinda hareket tarzlarinin
ogrenilmesi amaciyla “Istismar olgusuyla karsilastiginizda ilk miidahale olarak nelere dikkat
edersiniz?” sorusu yoneltilmistir. Katihimcilardan elde edilen verilerin analizi sonucu elde
edilen bulgular katilimcilarin istismar olgusuyla karsilastiklarinda ilk miidahale ana temas:
altinda fiziki muayene gozlemi; davranigsal gozlem, bakim verenlere iliskin gozlem olmak tlizere lig
alt tema altinda toplanmistir (Tablo 2).

Fiziki muayene gozlemi. Bu alt tema fiziksel gozlem ve degerlendirme yapma ve istismar
bulgusu olup olmadigina dikkat etme, ilk miidahale olarak ¢ocugun aniis ve genital bolgesine
bakma, oncelikle hastada hayati bir risk olup olmadigina bakma kodlarindan olugsmaktadir.
Elde edilen veriler istismar olgusuyla karsilastiklarinda katilimcilarin 6ncelikle fiziki muayene
ve gozleme onem verdiklerini, agirlikli olarak bu muayene ve gozlem sonucunda elde ettikleri
bulgulara gore karar ve kanaatlerini olusturduklarini gostermektedir. S6z konusu alt tema ile
ilgili alintilara asagida yer verilmistir.

“Oncelikli olarak aniis veya baska bir blgesinde kanamast var m1 ona dikkat ederim. Daha sonra doktora
bilgi veririm.” (K1)

“Ilk miidahale olarak cocugun genital bolgesine bakariz. Herhangi bir miidahalede bulunmadan kadm
doguma yonlendirip adli tip raporunu tutariz. Yakinlar: varsa onlara haber veririz.” (K2)

Cocuk istismarmin tanisini koyabilmek igin belirgin fizik muayene bulgular1 ile doku
zedelenmelerinin = gozlemlenerek fiziksel istismardan siiphelenilerek tanimlanmasi
gortilmektedir.

Davranissal gozlem. Davranigsal gozlem alt temasi cocugun korkup korkmadigina, cekingen
davranip davranmadigina dikkat etme, gocugun psikolojik durumunu, hal ve hareketlerini
gozlemleme ve hastanin yasina, kendini ifade edip edemedigine dikkat etme kodlarindan
olusmaktadir. Burada katilimcilar, hastanin olagan disi, tedirgin, g¢ekingen ve korktugu
izlenimi veren davraniglarinin bir gosterge olarak kabul edilebilecegi varsayimindan hareket
etmekte ve fiziki muayene ve gozlem oOncesinde ya da ayni zamanda onunla birlikte
davranigsal gozlemde bulunduklarini ifade etmektedirler. Acil saglik personelinin hastayla ilk
karsilastign andan ilgili birime sevkine kadar davranislarina, gevresiyle iletisimine ve
psikolojik durumuna dikkat edilmesi seklinde tezahiir eden davramigsal gozlem fiziki
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muayene ve gozlemden sonra istismar olgusuyla karsilasan katilimcilarca en fazla onem
verilen hareket tarzi olarak karsimiza ¢ikmaktadir. Bu alt tema ile ilgili alintilara asagida yer
verilmistir.

K: “Korkmus mu annesinden ayilmak istemiyorsa veya annesiyle birlikte cocugu ayri bir gozlem
odasmma alirim. ... Daha sonra doktora bilgi veririm.” (K1)

“ Fiziksel degil psikolojik istismarsa hal ve hareketlerini gozlemlerim. Ona gore yonlendirme yaparim.”
(K3)

Acil servislerdeki saghik c¢alisanlar1 her tirli istismar vakasiyla karsi karsiya
kalabilmektedirler. Istismarin tiiriinii ise yapilan gdzlemlerle gerek cocugun hal ve hareketleri
gerekse etrafindakileri gozlemleyerek taninin konmaya ¢alisildig1 anlagilmaktadir.

Bakim verenlere iliskin gozlem. Bu tema; ¢ocugun kiminle geldigine ve refakatgilerin
tavirlarina dikkat etme; ailesinin yaninda olup olmadigma olaya dahil olup olmadigmna
bakma; anne babayla ayr1 ayr1 goriisme; ¢ocukla anne babadan ayri goriisme kodlarindan
olusmaktadir. C“)ykﬁ alma temasi ile ilgili baz1 alintilara asagida yer verilmistir.

“Cocugun davramglarina, yaninda kim olduguna... dikkat ederim.” (K12)

“Bebek ya da ¢ocuksa anne babadan ayri odaya alp goriisiiyorum ve anneyle babayla da  ayr1 ayn
goriisiiyorum.” (K6)

Cocugun durumuyla ilgili genel bilgiler elde edilirken saghk g¢alisganinin ayni zamanda
cocugun tavir ve davraniglarini goéz oniinde bulundurdugu goriilmektedir. Oykii alinip
detayli gozlemler yapilirken cocugun yaninda gelen kisilerle ayri, cocukla ayri gozlem
yapilarak durum hakkinda bilgi elde edinildigi anlasilmaktadar.

Tablo 2. Cocuk ihmal ve istismarinda (ilk basvuru yerleri olarak) acil servislerde calisanlarin
farkindalik ve yeterlilik diizeyleri ile Ik Miidahale Ana Temasina ait Alt Temalar

Temalar / Kodlar f

Fiziki muayene gozlemi

Fiziksel gozlem ve degerlendirme yapar ve istismar bulgusu olup olmadigina dikkat ederim. 8
[k miidahale olarak ¢ocugun aniis ve genital bolgesine bakarim. 2
Oncelikle hastada hayati bir risk var m1 ona bakarim. 1
Toplam 11

Davranissal gézlem

Cocugun korkup korkmadigina, ¢ekingen davranip davranmadigina dikkat ederim.
Cocugun psikolojik durumunu, hal ve hareketlerini gozlemlerim.

Hastanin yasina, kendini ifade edebiliyor mu ona dikkat ederim.

Toplam

N = W W

Bakaverenlere iliskin gézlem

Cocugun kiminle geldigine ve refakatgilerin tavirlarina dikkat ederim.
Ailesinin yaninda olup olmadigina olaya dahil olup olmadigina bakarim.
Anne babayla ayr1 ayr1 goriisiiriim.

Cocukla anne babadan ayr1 goriigiiriim.

Toplam

N = = =W

Prosediiriin Uygulanmasi
Cocuk ihmal ve istismarinda ilk bagvuru yerleri olarak acil servislerde ¢alisan katilimcilarla
yapilan goriismelerde katilimcilara ikinci olarak “Kayit veya prosediiriin uygulanmasinda

105



17U Egitim Dergisi 2024, Cilt 6 Say: 1 Okur & Parlak

nasil bir yol izlersiniz?” sorusu yoneltilmistir. Katilimcilardan elde edilen verilerin analizi
sonucu elde edilen bulgular katihmcilarin istismar olgusuyla karsilastiklarinda prosediiriin
uygulanmasi ana temas: altinda bildirim yapma, kayit tutma olmak tizere iki alt tema altinda
toplanmistir (Tablo 3).

Bildirim yapma. Bildirim yapma temasi; hastane polisine bildirme, sosyal hizmet uzmanina
haber verme, adli bildirim yapma ve ¢ocugun ailesini bilgilendirme, adli bildirim yapma ve
kadin doguma yonlendirme, adli bildirim yapma ve mahremiyete dikkat etme kodlarindan
olusmaktadir.

K: “Hastane polisine bildiriyoruz. Cocuksa eger cocuk subeye iletiyor hastane polisi. Memurlar gelip
savcilik onayr alinyor daha sonra muayenesi yapilip degerlendirilmesi yapiliyor.” (K15)

“ Herhangi bir istismar siiphesi varsa ¢ocukta hastane polisine bildiriyoruz. Cocugun ailesini de
bilgilendirecek sekilde ndbetci savciliga konunun adli bir boyut tasidiinin bilgisini veririm.” (K18)
Kayit tutma. Kayit tutma temasi; adli deftere ve sisteme kaydetme, savc talimat: veya hakim
kararina dayali durumlarda kayit agtirma ve ilgili boliimde muayenesini yaptirma
kodlarindan olusmaktadir.

“Istismar olgular: genelde polisle geliyor. Adli defterimize kaydediyoruz. Sistemde de kaydi oluyor.

Uzman egliginde muayene bulgularimi yaziyoruz ve kayitlara geciyoruz. Bir kopyasini dosyamizda
digerini veriyoruz.” (K16)

“Ust yaz1 veya hikim karart varsa bununla beraber ayit actirp, ilgili boliimde muayene actirtyoruz.
Raporunu tutuyor. .. Fakat savc: talimati yoksa ilk dnce savcr talimati alinmas: yani iist yazimin
alinmas: gerekiyor.” (K14)

Ik bagvuru yerleri olarak acil servislerdeki saglik calisanlarinin istismar olgusuyla
karsilastiklarinda tanilama, bildirme ve kayit altina alma siirecinden olugsmaktadir. Saglik
calisaninin bu siirecte hastane prosediirii uyguladig: anlagilmaktadir.

Tablo 3. Cocuk ihmal ve istismarinda (ilk basvuru yerleri olarak) acil servislerde c¢alisanlarin
farkindalik ve yeterlilik diizeyleri ile Prosediiriin Uygulanmas1 Ana Temasina ait Alt Temalar

Temalar / Kodlar f

Bildirim yapma

Hastane polisine bildiririm. 6
Sosyal hizmet uzmanina haber veririm. 4
Adli bildirim yapar, ¢cocugun ailesini de bilgilendiririm. 1
Adli bildirim yapar, kadin doguma yonlendiririm. 1
Adli bildirim yapar, mahremiyete dikkat ederim. 1
Toplam 13
Kayit tutma

Adli deftere ve sisteme kaydederim. 3
Savci talimati veya bir hakim karari varsa kayit actirip, ilgili boliimde muayenesini yaptiririm. 1
Toplam 4

Bilgi Birikimi

Cocuk ihmal ve istismarinda ilk bagvuru yerleri olarak acil servislerde ¢alisan katilimcilarla
yapilan goriismelerde katilimcilara tiglincii olarak “Cocuk istismar1 ve ihmali konusundaki
egitimler hakkinda diistinceleriniz nelerdir?” sorusu yoneltilmistir. Katilimcilardan elde
edilen verilerin analizi sonucu elde edilen bulgular katilimcilarin gocuk istismar1 ve ihmali
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konusundaki bilgi birikimi ana temas: altinda egitim almayanlar, yetersiz egitim, deneyimler
olmak tizere toplam {i¢ alt tema altinda toplanmustir (Tablo 4).

Egitim almayanlar. Egitim almayanlar temasi; herhangi bir egitim almadim, Bakanlik
tarafindan gegerli bir egitim verilmedi, tiniversite dahil boyle bir egitim almadim, egitim
almadim ancak verilirse faydali olacagini diistiniiyorum, hastanede bu tarz egitimler
verilmiyor, kodlarindan olusmaktadir. K: “Meslek hayatim boyunca egitim planlarmda hicbir
sekilde istismarla ilgili egitim almadim. Bu eSitimlerin arttirilmas: gereklidir.” (K1)

“Herhangi bir egitim almadim. Hizmet i¢i eitim ya da baska ayr1 bir egitim almadim.”(K17)

Saglik calisanlarinin ¢ocuk ihmal ve istismariyla alakali, hi¢ egitim almadiklar1 veya yetersiz
egitim aldiklar1 ve bu olguyla karsilastiklarinda ne sekilde davranis sergileyecekleri
konusunda endiselendikleri goriilmiistiir. Egitim almayan saglik ¢alisaninin, bu tiir olgularla
karsilastikca stiregle ilgili bilgi sahibi oldugu anlagilmstir.

Yetersiz egitim. Egitim aldigin1 ama yeterli olmadigini diisiinenler temasi; egitim veriliyor
ama yeterli degil, hizmet ici egitim aldim ama son iki ii¢ senedir ¢ocuk istismariyla alakali
hizmet i¢i egitim verilmiyor, tiniversitede aldigim egitim disinda egitim almadim kodlarindan
olusmaktadir.

“Universitede gordiigiim egitim diginda hastanede hizmet ici egitimleri almistim sadece.” (K11)

“Daha énce 1l Saglik Miidiirliigiiniin diizenlemis oldugu egitimler vardi. Ben de egitimciydim. Son 2-
3 senedir verilmiyor. Cok faydali olmustu bu egitimler. Cocuk izlem merkezlerinin tanitim amagl ¢ocuk
istismarin farkindali§in: da arttirmak amagliydi. Her sene devam edecekti fakat durdu. Aslinda bu
egitimlerin aktiflestirilmesi ¢ok faydali olur. Son iki ii¢ senedir ¢ocuk istismariyla alakali hizmet igi
egitim verilmiyor.” (K18)

Istismar olgusuyla alakali ilgili mercilerin egitimlerinin yetersiz oldugu ortaya cikmustir.
Yeterince bilgi sahibi olmadiklar1 belirlenmistir. Gerek iiniversitede gerekse hizmet igi
egitimlerinin verilmesi ve stirekliliginin saglanmasi ¢ocuk istismar: siirecinin ¢ok 6nemli
basamaklarindan birsi oldugu anlagilmaktadir. Vakayla kars: karsiya kalabilecek saglik
personeli bu egitimleri almadiklari igin endise hissettikleri goriilmektedir.

Deneyimler. Katiimcilarin deneyimler alt temas1 altinda karsilasma durumlarma gore bir
kodlama yapilmistir. Katiimcilardan bazilarinin hentiz karsilasmadiklari, bu konuda
kargilagilmasi durumunda ne yapacaklari, deneyimleri olmadiklar1 yoniinde diisiincelere
sahip olduklar1 goriilmiistiir.

Acil servislerde calisan fakat deneyim sahibi olmayan saglik galisanmin istismar olgusu
karsisinda nasil tepki verecekleri konusunda bilgi sahibi olmadiklar: anlagilmistir. Dolayisiyla
kargilastiklarinda ne yapacaklar: ve nasil tavir sergileyecekleri konusunda endise duyduklarin
ortaya konmustur. Saglik ¢alisinin durumla kars1 karsiya kaldiginda duygusal tepkiler verdigi
ayni zamanda da durumun hassasiyetinin gozetildigi anlasilmaktadir.

“Cok iiziicii bir durum, karsilasmadim ama karsilasmak da istemem agik¢ast. Karsilastigimda da
elimden gelenin fazlasini yapacagima eminim. Ailelerin evlenmeden once bireylerin saglik kontroliinden
gecirilmesi gerekmektedir. Psikolojik olarak ézellikle.” (K10)

“Cok kaniksadik artik cok normal gelmeye basladr”. (K4)
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Tablo 4. Cocuk ihmal ve istismarinda (ilk basvuru yerleri olarak) acil servislerde calisanlarin
farkindalik ve yeterlilik diizeyleri ile Bilgi Birikimi Ana Temasina ait Alt Temalar

Temalar / Kodlar f

Egitim almayanlar

Herhangi bir egitim almadim.

Bakanlik tarafindan gecerli bir egitim verilmedi.
Universite dahil bdyle bir egitim almadim.

Egitim almadim, verilirse faydali olacagim diisiiniiyorum.
Hastanede bu tarz egitimler verilmiyor.

Toplam 10

e

Yetersiz egitim

Egitim veriliyor ama yeterli degil.

Hizmet i¢i egitim aldim ama son iki {i¢ senedir ¢ocuk istismariyla alakali hizmet ici egitim
verilmiyor.

Universitede aldigim egitim disinda egitim almadim.

Toplam

NN

Deneyimler-Olmayanlar

Simdiye kadar denk gelmedim.

Karsilasmadim ama karsilasmak da istemem acgikgasi.
Higbir deneyimim yok.

Kendim bire bir kargilasmadim.

Toplam

@ = NN W

Deneyimler-Olanlar

Cok kargilagtim

Cok kaniksadik artik cok normal gelmeye baslada.

Cok sik rastlanan bir durum oldugunu diisiinmiiyorum.
Boyle bir vakaya denk gelmistim.

Psikolojik istismarla ¢ok karsilastim.

Ergenlerde siddet olarak karsilagtim.

Toplam

AN e e

Oneriler

Cocuk ihmal ve istismarinda ilk bagvuru yerleri olarak acil servislerde ¢alisan katilimcilarla
yapilan goriismelerde katilimcilara “Cocuk istismari ve ihmali konusundaki egitimler
hakkinda &nerileriniz nelerdir?” sorusu yoneltilmistir. Oneriler ana temasi dogrultusunda
onlem ve koruma, egitim, yaptirim ve ceza alt temalari ortaya ¢ikmistir (Tablo 5).

Onlem ve koruma. Onlem ve koruma temasi; anemneze dikkat etmel, ¢ocuga destek olmak,
acil servis ¢alisaninin ilk gorevinin mahremiyeti korumak oldugu kodlarindan olusmaktadir.
“Evlenmeden once bireylerin ozellikle psikolojik olarak saglik kontroliinden gecirilmesi gerekmektedir.”
(K1)

“Cezalar ve yaptirimlar arttiriimali. Bu kigiler toplumdan izole edilmemeli.” (K9)

“Cocuk izlem merkezleri ¢ok biiyiik fayda saglamaktadir ve bunlara daha iyi imkdnlar saglamak
gerekir.” (K14)

Saglik calisanlariin ¢ocuk ihmal ve istismariyla ilgili riskli durumu tespit ederek koruyucu
ve dnleyici caligmalart 6nemli bir yer tutmaktadir. Istismar olgularinin yaganmamast igin
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koruyucu 6nemlerin arttirilmasi gerektigini ortaya koymaktadir. Istismara ugramis cocuklarin
toplumdan izole olmamasi igin multidisipliner siirecin devam ettirilmesinin énemli oldugu
ortaya konmustur.

Egitim. Katilimcilarin egitim alt temasi altinda farkindaliklar ve egitimler, hizmet igi
egitimlerin arttirllmasi, hangi durumda stiphelenilmesi gerektigi, nereye gidilecek, nereye
basvurulacak neler yapilacak bu konuda bilgilendirme istedikleri ve bilgilerinin sinirl
olduklarmi bunlar1 da yasayarak Ogrendiklerimizden ya da arkadaslarimizin
deneyimlerinden 6grendiklerini belirten diisiince ve goriislere sahip olduklar: belirlenmistir.
“Cogu vaka istismar olarak gelmiyor. Bir vakada %90 yanikla gelen ¢cocuk, kalbi durmugstu ve gordiik
ki makatinda siyahlik var genislemis, catlaklar olusmus ve gordiik ki cocuk istismar. Cocugu yakarak
kaynar suyla, yanik siisii vererek getirmigler. Bunlara da dikkat etmekte fayda var. Egitim onemli.” (K9)
“Soyle durumlar ortaya g¢ikiyor. Daha once deneyimledigim durumlar bunlar. Cocugun
bisiklete binme ya da herhangi bir koltugun kosesine diisme gibi herhangi bir genital
bolgesinde zedelenme hemen cocuk istismari siiphesini doguruyor ve dolayisiyla saglik
calisanlarinda bir panik yaratiyor bu durum. Panik olusturmaktansa hikayeyle olusturulacak
bir biitiin yaralanmaysa bunu adli ¢ocuk istismarina ve bu konudaki tecriibeli kisilerin goriisii
dogrultusunda yonetmek gerekir.” (K18)

Acil servislerde gorev yapan saglik calisanlarinmn, egitim almis ve deneyimli personeller
tarafindan ¢ocugun degerlendirilmesinin yapilmasinin taniy1 saglam bir sekilde ortaya
koymakta 6nemli bir faktor oldugu anlagilmistir. Cocuk istismariyla direk kars: karsiya kalan
saglik calisaninin egitim ve tecriibe sahibi olmayisi siirecte istismara ugrayan ¢ocugunda
tedavi ve sonrasindaki asamalardan olumsuz etkilendigi anlasilmaktadir. Gelen vakalarin
iizerinin Ortiik bir sekilde istismar siiphesini azaltacak sekillerde geldigi anlasilmasmin giig
oldugu ve yine burada saglik calisanma 6nemli gorevler diistiigii ortadadar.

Yaptirim ve ceza. Katilimcilarin yaptirim ve ceza alt temasi altinda cezalar ve yaptirimlarin
artirllmasi, sosyal farkindaliklarin arttirilmasi gerektigi yoniinde diisiinceleri oldugu
goriilmiistiir.

“Birkag kere karsilastim ama kendim girmedim hekim arkadaslarim muayene yaparken sahit oldum.
Uziiliiyoruz insan kisisel olarak ve de kendini daha fazla sorumlu hissediyor boyle durumlarla karst
karsiya kaldigimizda. Cezalar ve yaptirimlar arttirdmali, sosyal farkindaliklarin  arttirilmast
gerekmektedir.” (K8)

Istismar olgusuyla alakali caydiric1 yaptirim ve cezalarin olmasi gerektigi ortaya konmustur.
Temel amag¢ yasanmadan Once risklerin belirlenerek Onlenmesi, koruyucu, Onleyici
calismalarin arttirilmasi, bununla kalmayip farkindaliklarinda arttirilmasi, gerekmektedir
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Tablo 5. Cocuk ihmal ve istismarinda (ilk basvuru yerleri olarak) acil servislerde calisanlarin
farkindalik ve yeterlilik diizeyleri ile Oneriler Ana Temasina ait Alt Temalar

Temalar / Kodlar f
Onlem ve Koruma

Bu vakalarin artacagini diistintiyorum. 1
Evlenmeden 6nce bireylerin 6zellikle psikolojik olarak saglik kontroliinden gecirilmesi 1
gerekmektedir.

Cezalar ve yaptirimlar arttirilmali. 1
Bu kisiler toplumdan izole edilmemeli. 1
Cocuk izleme merkezleri ¢ok biiyiik fayda saglamaktadir ve bunlara daha iyi imkanlar 1
saglamak gerekir.

Istismar sonucu dogan ¢ocuklar istenmiyor ve terk ediliyor. 1
Toplam 6
Egitim

Farkindaliklar ve egitimler arttirilmali.

Hizmet ici egitimlerin arttirilmasi lazim. 1
Hangi durumda siiphelenilmeli bunlar1 bilmiyoruz. 1
Bu konuda nereye gidilecek, nereye bagvurulacak neler yapilacak bunlar: doktorlar da 1
hemsireler ve asistan doktorlar da bilmiyorlar.

Egitimler eksik. 1
Bildiklerimiz yagayarak 6grendiklerimizden ya da arkadaglarimizin deneyimlerinden ibaret. 1
Boyle bir vakayla karsilastigimda tam olarak ne yapmam gerektigini bilemiyorum. 1
Toplam 8
Yaptirim ve ceza

Cezalar ve yaptirimlar arttirilmals, 1
Sosyal farkindaliklarin arttirilmas: gerekmektedir 1

Toplam

Tartisma

Diinya'da ve Tiirkiye'de cocuk istismar1 ve ihmali ciddi bir sorun olarak goriilmekte fakat bu
konuda yeterli sayida calisma yapilmamaktadir. Tiirkiye Istatistik Kurumu'nun verilerine
baktigimizda istismar vakalarinin oldukga fazla oldugunu gérmekteyiz. Ancak istatistiklerde
gordiigtimiiz rakamlar sadece kurumlara bildirilen vakalardir. Bunlarin disinda gizli tutulan,
ustii Ortiilen, agiklanamayan ve ilgili kurumlara bildirilmeyen ¢ok sayida istismar vakasi
bulunmaktadir (Aktay, 2020). Acil servislere gelen ¢ocuk istismar vakalariyla karsi karsiya
kalan saglik calisanlarinin yasamis oldugu deneyimler, farkindalik ve yeterlilik diizeyleri ile
ilgili farkhlik gostermektedir. Bu amagla acil servislerde saglik calisanlariyla yapilan nitel
aragstirma sonucunda dort ana tema belirlenmis olup bu ana temalar; 1) Ik Miidahale, 2)
Prosediiriin Uygulanmasi, 3) Bilgi Birikimi, 4) Oneriler'dir

[k miidahale ana temas1 dogrultusunda elde edilen veriler, katilimcilarin istismar olgusuyla
karsilastiklarinda Oncelikle fizik muayene ve gozleme onem verdiklerini, kararlarmni ve
gortislerini agirlikli olarak bu inceleme ve gozlemden elde ettikleri bilgilere dayanarak
verdiklerini gostermektedir. Saglik c¢alisanlar1 ¢ocuk ihmal ve istismari vakalariyla
kargilastiklarinda, siirecin sorunsuz ilerleyebilmesi igin derhal sosyal hizmetlere haber
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vermeli ve vakay: sevk etmelidir (Golge vd., 2012). Doktorlar arasinda ¢ocuk ihmal ve
istismar bilinci yeterince gelismemistir. Cocuk poliklinikleri disindaki polikliniklerde farkli
sebep ve bulgularla ¢ocuk ihmal ve istismar1 vakalar1 ortaya g¢ikabilmektedir. Bu nedenle
pediatrik hastalara bakan diger ortamlardaki hekimlerin de gocuk ihmali ve kétii muamele
konusunda yeterli bilgiye sahip olmas: gerekir (Kog vd., 2017). Fiziksel gozlem ve muayenede;
acile bagvuran ¢ocuklarda yapilan istismarin kapatilmaya galismasi kaza siisii verilmesi gibi
durumlarla karst karsiya kalindiklarinda, acil c¢alisanlarina ©6nemli sorumluluklar
diismektedir. Fiziki muayenede degerlendirme ve gozlem yaparken istismar olgusuna énem
ve agirlik verilmesi gerekmektedir.

Prosedurun uygulanmasi ana temasinda bildirim ve kayit tutma, alt temalar1 ortaya ¢ikmustir.
Literatiire gore, basta acil serviste ¢alisan doktorlar olmak {izere tiim saglik profesyonellerinin
¢ocuk ihmali ve kotii muamele belirtilerini bilmesi ¢ok onemlidir, ¢linkii daha hafif kott
muamele bicimlerinin taninmadigi durumlarda daha siddetli kotii muamelenin ortaya
¢ikmas1 kaginilmazdir (Acehan vd.,2013). Cocuk ihmali ve kotii muamele vakalarinin ilgili
makamlara bildirilmesi, ¢ocugu daha fazla istismardan korumak i¢in gereklidir, ancak ayni
zamanda yasal bir zorunluluktur. Tiirk Ceza Kanunu'nun 280. maddesine gore saghk
calisanlar1 gorev basinda gordiikleri suglar1 bildirmekle yiikiimliidiirler (Anil vd., 2009).
Saglik profesyonellerinin istismardan, istismar tiirlerinden, uygulamalardan ve istismardan
siiphelenildiginde yasal gerekliliklerden haberdar olmalari 6nemlidir (Pelendecioglu ve Sefa,
2009). Saglik personelinin hem magdurlara hem de faillere erken miidahale edilebilmesi ve
istismarin daha fazla stirmesini 6nlemek ic¢in bu vakalar ilgili hiikiimet yetkililerine veya
kolluk kuvvetlerine bildirme konusunda ahlaki ve yasal sorumluluklari bulunmaktadir.
Halihazirda pandeminin yayilmasimnin 6nlenebilmesi igin diinya ¢apinda uygulanan bir halk
saglig1 onlemi olan sosyal izolasyon ayni zamanda ¢ocuk istismari i¢in kanitlanmig bir risk
faktoriidiir (Ustiindag, 2022).

Bilgi Birikimi ana temasi altinda egitim almayanlar, yetersiz egitim, deneyimler olmak {izere
toplam {i¢ alt tema ortaya ¢ikmustir. Calisma, katilimcilarin ¢ocuk istismari ve ihmali egitimi
hakkindaki goriislerinin agirlikli olarak olumsuz oldugunu ortaya koymustur. En sik
tekrarlanan goriis, katihmcilarin bu konuda iiniversitede bile egitim almadiklar1 ve sorumlu
personelin bakanlik ve hastane yonetimi tarafindan yetistirilmedigi yoniindedir. Bu alanda
onemli bir egitim eksikligi oldugu goze ¢arpmaktadir. Katilimcilarin ¢ocuk istismari ve ihmali
konusunda ¢ogunlukla {iniversite dahil egitim almadiklar1 ve ilgili personele Bakanlikca ve
hastane yonetimi tarafindan hizmet i¢i egitim verilmedigi yoniinde goriis bildirdikleri, egitim
alanlarin da verilen egitimi yeterli bulmadiklar1 belirlenmistir. Saghk calisanlariin hem
mesleki egitimde hem de hizmette ¢ocuk ihmali ve istismari konusunda egitilmeleri
onemlidir. Bahgecik'in (1993) arastirmasinda, 6n lisans ve lisans egitimini tamamlamis
hemsirelerin ¢ocuk ihmali ve istismarmi daha iyi bildikleri ve tanima daha asina olduklar:
bulunmustur (Bahgecik, 1993). Bir halk sagligi sorunu olan ¢ocuk ihmal ve istismari
konusunda egitim alanlarin oraninin az olmasi, egitim alanlarin da yetersiz bulmas: gibi
sonuglar neticesinde etkili egitim yontemleri konusunda c¢alismalar yapilmasinin gerekli
oldugu diisiiniilmektedir (Ustiindag, 2022). Egitim almayan veya aldig1 egitimin devamlilig
saglanmayan saglk calisanin ¢ocuk ihmal ve istismarinin belirti ve risklerini tanilama
durumlarinin yetersiz oldugu anlasilmaktadir.
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Oneriler ana temas1 dogrultusunda dnlem ve koruma, egitim ve yaptirim ve ceza alt temalar1
ortaya ¢ikmistir. Katilimcilarin hangi durumlarda stiphelenilmesi, nereye gidilmesi, nereye
basvurulmasi, yapilmas: gerekenler hakkinda bilgi sahibi olmak istedikleri, bilgilerinin smirl
oldugu yoniinde diisiince ve goriislerinin oldugu goriilmiistiir. Ceza ve yaptirimlarin
artirilmasi ve toplumsal farkindaligin artirilmasi gerektigini ifade etmislerdir. Acil servislere
getirilen ¢ocuklarin genellikle ayr1 anne babalarin, aile biitiinliig{i olmayan kisilerin ¢ocuklar1
oldugu, ayrica anne ve babalarin ihmali sonucu bu tiir olaylarin arttig1, istismarin kaza, yanik
siisii verilerek manipiile edilebildigi gibi tersi durumlarin da s6z konusu olabildigi, 6rnegin;
¢ocugun bisiklete binme ya da herhangi bir koltugun kosesine diisme gibi herhangi bir genital
bolgesindeki zedelenmenin saglik calisanlarinda ¢ocuk istismar stiphesini dogurmas: iizerine
yapilan gereksiz bildirimlerle aile ve ¢ocugun rencide ve travmatize edilebildigi, sonucuna
varilmistir. Ben Yehuda vd., (2010), doktorlar, hemsireler, psikologlar, sosyal hizmet
uzmanlar1 ve diger saghk calisanlari cinsel istismar ve ihmal konusunda egitime ihtiyaglari
oldugunu belirtmislerdir. Giiner vd., (2016) yaptiklar1 calismada basta hemsireler olmak tizere
tim saghk calisanlarmin gocuk ihmal ve istismari konusunda egitim ihtiyacinin %84
oldugunu bulmuslardir.

Sonug ve Oneriler

Sonug olarak; tilkemizde ve diinyada ¢ocuk istismar1 ve ihmali (CIVI) konusunda az sayida
calisma yapilmis olmakla birlikte bu vakalara kars: genellikle ilk bagvuru yerleri olan acil
servislerde yeterli farkindalik mevcut degildir ve arttirllmasi igin gerekli calismalar yapilarak
hayata gegcirilmelidir (Acehan vd.,2013).

Aragtirma sonuglarina gore; acil servis galisanlarmin ¢ocuk ihmal ve istismar1 konusunda
farkindalik ve yeterlilik diizeylerinin yeterli diizeyde bulunmadigi, bu konuda ciddi bilgi
eksikliklerinin bulundugu ve hizmet ici egitime ihtiya¢ duyuldugu, saglik ¢alisanlarmin
(doktorlar, asistan doktorlar ve hemsireler dahil) boyle bir vakayla karsilasmalar: durumunda
ne yapilacagini nereye basvurulacagini, hangi durumlardan siiphelenilmesi gerektigini
bilmedikleri, bazi seyleri yasayarak ya da arkadaslarinin deneyimlerinden 6grendikleri
gorulmiistiir.

Cocuklarin birincil bakim verdigi acil servislerde ve pediatrik acil servislerde calisan tiim
saglik calisanlari, cocuk istismar1 ve ihmalinin belirti ve semptomlarini bilmelidir. Ayrica yasal
kurumlar1 bilgilendirmekle yiikiimliidiirler. Konuyla ilgili mitleri ¢iirlitmeyi amaglayan
diizenli verilecek egitim programlari hem toplumsal diizeyde hem de saglk sisteminde
ytritiilmelidir.

Cocuk istismari ve kotii muamelenin genellikle diger ihmal ve kotii muamele tiirlerini (fiziksel
siddet) de beraberinde getirdigi akilda tutularak, stipheli durumlarda ¢ocugun korunmasi igin
gerekli bildirimler gecikmeksizin yapilmalidir. Cocuk koruma ekibi ile birlikte ¢alisarak
vakalar biitiinciil bir yaklasimla ele alinmalidir. Bu c¢alismanin saghik calisanlarinda
farkindalik yaratmasi beklenmektedir.

Acil servis c¢alisanlarinin gorev, yetki ve sorumluluklarimin yapilacak tanimlarla
netlestirilmesi, uygulanacak yasal prosediir, kayit tutma, bildirim yapma, izin alma gibi
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biirokratik islemler konusunda saglik ¢alisanlarinda goriilen kafa karisikliginin giderilmesi
onerilmektedir.
Katki Oram1 Beyam

Yazarlarin ¢alismadaki katki oranlar esittir.

Destek ve Tesekkiir Beyan1

Calisma herhangi bir destek alinmamustir.

Catisma Beyam
Yazarlar, bu makalenin arastirilmasi, yazarligi ve/veya yayinlanmasiyla ilgili olarak

herhangi bir potansiyel ¢ikar ¢atismasi beyan etmemistir.

KAYNAKCA

Acehan, S., Bilen, A., AY, M. O,, Gilen, M., Avcy, A., & hgme, F. (2013). Cocuk istismar1 ve
Ihmalinin degerlendirilmesi. Arsiv Kaynak Tarama Dergisi, 22(4):591-614.

Aktay, M., (2020). Istismar ve ihmalin ¢ocuk {izerindekie etkileri ve tedavisi. derleme makalesi.
Gelisim ve Psikoloji Dergisi, 1(2):169-184.

Anil BA, Anil M, Astarcioglu G, Sen S, Aksu N. (2009). Cocuk istismarima bagli 6liimciil kafa
travmast: Tki vaka. Cocuk Dergisi, 9(4):199-02.

Bahgecik N. (1993) Toplumumuzda koétii davranilan ve ihmal edilen ¢ocuklarin erken tani ve
tedavisinde hemsirenin gozlemi ve egitici roliiniin degerlendirilmesi. Doktora Tezi,
Istanbul Universitesi Saglik Bilimleri Enstitiisii, 63-103

Ben Yehuda Y, Attar-Schwartz S, Ziv A, Jedwab M, Benbenishty R. (2010). Child abuse and
neglect: reporting by health professionals and their need for training. Isr Med Assoc |
(IMA]), 12: 598-602.

Burg, A. (2014). Hemsirelerin ¢ocuk istismar1 ve ihmalinin belirti ve risklerini tanilama diizeyi.
Yiiksek Lisans Tezi, Atatiirk Universitesi Saglik Bilimleri Enstitiisiit Cocuk Saglig1 ve
Hastaliklar1 Hemsireligi Anabilim Dali, Erzurum.

Cirit, C. (2015). Aile saghig1 merkezlerinde galisan saglik profesyonellerinin ¢ocuk istismari ve
ihmaline yonelik farkindaliklar1. Yiiksek Lisans Tezi. Mersin Universitesi. Mersin.
Celik, A. (2012). Cocuk istismar1 ve ihmali olgularimizin demografik ve klinik 6zellikleri: Ege

universitesi ¢ocuk koruma birimi'nin bir yillik deneyimi. Tiirk Pediatri Arsivi, 47(2), 47,
119-24.
Diindar, $., Alpaydin, M., Duran, A. Z,, Sari, S., Yilmaz, H., Pehlivanoglu, H. (2016). Cocuk

113



17U Egitim Dergisi 2024, Cilt 6 Say: 1 Okur & Parlak

ihmali ve istismar1 sarikaya miimtaz gdzan rehberlik ve aragtirma merkezi. Cocuk [hmali
ve Istismar1 Icin Hazirlanmis Bilgilendirme Kilavuzu, s.5.

Golge ZB, Hamzaoglu N, Tiirk B. (2012). Saglik calisanlarinin ¢ocuk istismari ve ihmali
konusundaki farkindalik diizeylerinin 6lgtilmesi. Adli Tip Dergisi, 26(2): 86 - 96.

Giiner C.K, Yavuz H.O, Dértbudak Z. (2016). Cocuk istismari-ihmali vakalariyla karsilasan
hemsirelerin goriis ve uygulamalari. Saglik Akademisi, Kastamonu, 1(1):39-55.

Kara B, Biger U, Gokalp AS. (2004). Cocuk istismari. Cocuk Saglig: ve Hastaliklar: Dergisi, 47:
140-15.

Kog, F., Halicioglu, O., Aksit, S., (2014). Hangi bulgular fiziksel istismar1 diistindiiriir?. The
Journal of Pediatric Research, 1(1):1-5.

Kogak, C., Biiytlikgoneng, L. (2011). Toplumdaki bireylerin ¢ocuk istismari ve ihmaline yonelik
bilgi ve goriisleri. Hitit Universitesi Sosyal Bilimler Enstitiisii Dergisi, Say1:1, s.(89-104).

Koctiirk, N. (2018). Cocuk ihmalini ve istismarini onlemede okul ¢alisanlarinin
sorumluluklart. MSKU Egitim Fakiiltesi Dergisi, 5(1), 38-47.

Pelendecioglu B, Sefa B. (2009). Cocuga yonelik aile ici fiziksel istismar. Abant Izzet Baysal
Universitesi Egitim Fakiiltesi Dergisi, 2009;9(1):49-62 43

Polat K, D., Karatas, H. (2016). Cocuk kliniklerinde ¢alisan hemsirelerin ¢ocuk istismari ve
ihmali konusunda bilgi diizeylerinin incelenmesi. Ege Universitesi Hemsirelik Fakiiltesi
Dergisi, 32(1): 48-58.

Ustijndag, A, (2022). Saglik ¢alisanlarinin ¢ocuk istismari ve ihmali konusundaki farkindalig:
Saglikli Hayat Merkezi Ornegi. Saglik Bilimleri Universitesi, Giilhane Saglik Bilimleri
Fakiiltesi Cocuk Gelisimi Boliimii. Sted Dergisi,Cilt:31, Say1:4.

Yildirim, A., Simsek, H. (2016) Sosyal bilimlerde nitel arastirma yontemleri. Ankara, Zeanah
CH, Humphreys KL. Child Abuse and Neglect. Journal of the American Academy of Child &
Adolescent Psychiatry. 2018; 57(9): 637-644. Seckin Yayincilik.

Zeanah CH, Humphreys KL. Child Abuse and Neglect. ] Am Acad Child Adolesc
Psychiatry. 2018 Sep;57(9):637-644.; https://doi.org/10.1016/j.jaac.2018.06.007

114


https://doi.org/10.1016/j.jaac.2018.06.007

	Extended Abstract

	Extended Abstract
	Introduction
	Erken Çocukluk Döneminde Oynanan Geleneksel Oyunların Tanımı
	Geleneksel Oyunların Öğretmen Adaylarına Çağrıştırdığı Kelimeler
	Geleneksel Oyunların Desteklediği Gelişim Alanları
	Geleneksel Oyunlar ve Bu Oyunların Desteklediği Gelişim Alanları
	Geleneksel Çocuk Oyunları Dersinin Geleneksel Oyunlara Bakış Açısına Etkisi
	Geleneksel Oyunlarla Çocuklara Kazandırılması Amaçlanan Hedefler
	Geleneksel Oyunların Etkin Kullanılabilmesi İçin Yapılması Gerekenler

	Extended Abstract
	Introduction
	Extended Abstract
	Introduction



