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OZET

Bu ¢alisma Tiurk kaltirinde tniversite Sgrencileri icin Akiler ve Akilet Olmayan
Diisiinceler Olgeginin  gelistirilmesini amaglamaktadir. Bu dogrultuda, alanyazinda
onerilen 6lgek gelistirme siireci sistematik bir sekilde takip edilmistir. Caligma nitel kesif,
Oleme araciun gelistirilmesi ve nicel degerlendirme olmak tizere U¢ asamada
gerceklestirilmistir. Calisma grubunu yaslar: 18-29 arasinda degisen tniversite 6grencileri
olusturmustur. Yapi gecerligi calismalart Akiler Olmayan Distnceler Formunun,
talepkarlik, rahatsiz olmaya katlanamama, felaketlestirme ve degersizlestirme alt
boyutlarindan olustugunu, Akilet Distinceler Formunun ise tercihler, toleransli olma,
olumsuzlugun gercekei degerlendirilmesi ve kabul alt boyutlarindan olustugunu
gostermistir. Akilet Olmayan Distinceler Formu icin hesaplanan Cronbach alfa (x) ve
McDonald’s Omega (w) degerinin .86 ve Akilet Distinceler Formu icin hesaplanan
Cronbach alfa () degerinin .92 ve McDonald’s Omega (w) degerinin .91 oldugu
belirlenmistir. Arastirmada elde edilen bulgular, Akilc1r Olmayan Dustinceler Formu ile
Akiler Disgtinceler Formunun gegerli ve glivenilir oldugunu géstermektedir.

Makale Bilgileri
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ABSTRACT

The present study aims to develop a Rational and Irrational Beliefs Scale for university
students in Turkish culture. The scale development process recommended in the
literature was followed systematically. The study was performed in three stages:
qualitative exploration, development of the measurement instrument and quantitative
evaluation. The study group consisted of university students aged between 18-29 years.
Construct validity studies showed that the Irrational Beliefs Form consisted of the sub-
dimensions of de of demandingness, frustration intolerance, awfulizing, and global
evolution of worth, while the Rational Beliefs Form consisted of the sub-dimensions of
preferences, tolerance, realistic evaluation of negativity, and acceptance. The Cronbach’s
alpha () and McDonald’s Omega (w) value calculated for the Irrational Beliefs Form was
.86 and the Cronbach’s alpha () value calculated for the Rational Beliefs Form was .92
and McDonald’s Omega (w) value was .91. The findings indicate that the Irrational Beliefs
Form and the Rational Beliefs Form are valid and reliable.

Auficin: Kabadayi, F. & Giiven, M. (2024). Universite 6grencileri icin Akilc1 ve Akilet Olmayan Disiinceler Olgeginin gelistirilmesi.
Klinik ve Rub Saglir Psikolojik Dantsmanhgs Dergisi, 4(1), 1-24.
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GIRIS

Akiler Duygusal Davranis Teorisi (ADDT), 1955 yilinda Albert Ellis tarafindan ortaya atilan psikolojik
danisma ve psikoterapi yaklasimidir (DiGiuseppe ve digerleri, 2013). Teorinin temeli, Aristotales, Buddha,
Sokrates, Epiktetos ve Marcus Aurelius gibi filozoflar olmak tizere antik felsefi 6gretilere dayanmaktadir
(Ellis ve digerleri, 2010). S6z konusu teorinin temel felsefesi Epiktetos™un “Bigi hasta eden olaylar dedi,
olaylara iliskin bakas agilarmnzder.” 6gretisine dayanmaktadir. Yani diger bir deyisle, olaylarin ve duyumlarin
dogrudan insanlar tzerinde bir etkisi olamayacagi ifade edilmektedir. Dolayisiyla olaylara iliskin

degerlendirmelerin psikolojik rahatsizliklart ortaya cikardigt vurgulanmaktadir (DiGiuseppe ve digerleri,
2013).

ADDT’de, insanlarin 6limli ve 6zel bir varlik oldugu ayn1 zamanda hata yapma potansiyelinin oldugu
kabul edilmektedir. Ustelik, insanin gegmis, simdiki ve gelecek zaman perspektifinde degisim gésterebilen
bir varlik oldugu anlasiimaktadir (Dryden, 2019). Ayrica Ellis, insanlarin psikolojik sagliklarini
koruyabilmesi i¢in de uzun vadeli mutluluk arayisinda olmalari gerektigini belirtmis, baslarina gelen yasam
olaylarinin sorumlulugunu alabilmelerinin ve belirsizligi kabul edebilmelerinin altint ¢izmistir (Dryden,

1994).

ADDT’de merkezi bir kavram olan Akilct Distinceler (AD) ile Akilct Olmayan Distinceler (AOD)
kritik bir roldedir. Cinkt olaylarin degerlendirilmesinde AD’ler psikolojik saglhigin stirdiiriilmesinde
AODler ise psikolojik rahatsizliklarin olusmasinda rol almaktadir (Bernard, 2011). AOD’lerin genellikle,
kat1, esnek olmayan ve mutlaklik iceren bir yapist vardir (DiGiuseppe ve digerleri, 2013). Ustelik, AOD’ler
genellikle mantiksal agidan tutarsizdir ve ¢ikarimlara dayanmaktadir (Turner, 2016). Diger bir deyisle,
yasam olaylarindaki gercekligin oldugu gibi degil, olmast istenen sekilde gerceklesmesi gerektigine
inanilmaktadir (DiGiuseppe, 1996). ADDT’ye gore talepkarlik, felaketlestirme, rahatsiz olmaya
katlanamama ve degersizlestirme olmak tzere dort tir AOD bulunmaktadir. AOD’ler, sikint1, kaygt,
depresyon, sucluluk ve 6fke gibi ¢esitli rahatsizliklar ile pozitif yonde iliskilidir (Visld ve digerleri, 2016).

AD’ler ise AOD’lerin aksine esnek bir yapiya sahiptir ve genellikle gergekligi icerirler. AD’lerin sonuglart
acisindan islevsel davranslar olustururlar (Dryden ve Neenan, 2004). Ustelik AD’ler, bireylerin
hedeflerine ulasmasina katkida bulunur (Dryden, 2013). Ayrica, bilimsel bir yaklasimla kisa vadeli haz
yerine uzun vadeli hazzi tercih edebilme AD’lerle iligkilidir (Dryden, 2019). ADDT’ye gore tercihler,
olumsuzlugun gercekei degerlendirilmesi, toleransli olma ve kabul olmak tzere dort tir AOD
bulunmaktadir. Genel olarak AD’ler, mutluluk, iyimserlik gibi sonuglari iceren psikolojik saglik ile
yakindan iligkilidir (Oltean ve digerleri, 2019).

Dustinme bigimlerinden ilki talepkarlik ile tercihlerdir. Alanyazinda, talepkarlik ile tercihler arasinda
keskin bir ayrim bulunmaktadir. Talepkarlik diisiinceleri daha ¢ok diinyanin kesin ve net kurallarla
belirlenmesine iliskin siddetli zorunluluklardir (DiGiuseppe ve digerleri, 2013). Ellis, talepkarlik ile
temelde bireyin kendisine, bir bagkasina veya dinyaya dair cesitli genellemelerden olusabilecegini ifade
etmistir ki genelde “-meli -mali, zorunda™ gibi bir yapr igerisindedir (Ellis, 1997). Diger bir deyisle, ilk
basta birey icin bir konudaki veya durumdaki istek ve arzunun zamanla mutlaka gerceklesmesi gereken
bir duruma donismesi psikolojik rahatsizliga neden olmaktadir (Ellis, 1997). Tercihler ise bireyin bir
durum veya olay karsisindaki istek ve arzusunun tercih boyutunda kalmasini igermektedir (DiGiuseppe
ve digerleri, 2013). Tercihler diistincesinde, talepkarligin aksine gercekligi degistirmek yerine oldugu gibi
kabul etme anlayist bulunmaktadir (Szentagotai ve Jones, 2010).
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Felaketlestirme, acik bir sekilde bir olay veya durumda farklt sonuglart olmast muhtemel durumlarin
%100’den daha kotii sonuglanacagina olan abartili distncelerdir (Dryden, 1994). Felaketlestirme
AOD’leri, hemen hemen her durum veya olaya yonelik olabilir. Genellikle bireyler, kendisine, baskalarina
veya dinyaya iliskin olay ve durumlarin en kéti senaryolarin gerceklesecegine inanmaktadirlar
(DiGiuseppe ve digerleri, 2013). Felaketlestirmenin karsitt  olan  olumsuzlugun  gercekei
degerlendirilmesinde ise bireylerin deneyimledikleri yasam olaylarinin talihsiz veya trajik oldugunu kabul
etme anlayist bulunmaktadir (Dryden, 2020). Olumsuzlugun gercekei degerlendirilmesinde her zaman
daha koti yasam olaylarinin var olabilecegi, talihsiz gibi goriinen yasam olaylarinin bazen olumlu
getirilerinin olabilecegi anlayist vardir (Dryden, 2021).

Rahatsiz olmaya katlanamama, bireylerin deneyimledikleri yasam olaylarinda kisisel konforu azaltmaya
neden olacak bir tehdit olustugunda ya da istek veya arzularin gerceklesmedigi veya gerceklesmeme
ithtimali olan durumlarda ortaya ¢tkan gerilimdir (Ellis, 2003). Bireyler, yasamlart boyunca genellikle yasam
kosullarinin yiksek olmasi gerektigine inanmaktadir. Bu yiizden yasam kosullart iyiye gitmedigi
zamanlarda bireyler kendilerine mevcut duruma katlanamayacaklart yontnde bir dusiinme sistemi
gelistirebilmektedir (Ellis ve Dryden, 1997). Toleranslt olma ise bireyin karsilastigr zorlayict veya nahos
yasam olaylarina karsi gticlii bir durus sergileyebilme ile ilgilidir. Toleranslt olma dusiincesine sahip bireyler
genellikler nahos yasam olaylari ile miicadele etme veya basa ¢ikma yontemlerine odaklanmaktadir
(Dryden, 2011).

Degersizlestirme, bireyin kendi benligi hakkindaki negatif diisiinceleri ile ilgilidir. Ancak, ADDT’ye gére
bireylerin benligi iyi veya kotii olarak nitelendirilemez. Insanin siirekli degisime ugrayan, hata yapabilen
ve degisebilen 6zelliklere sahip olmasi ve gegmis, simdiki ve gelecek zaman perspektifinde biittinciil olarak
degerlendirmesinin miimkiin olamayacagt ileri surilmektedir (Dryden, 1994). Dolayisiyla bireylerin
kendisi, bagkast veya diinyaya iliskin iyi veya kotu gercevesinde degerlendirmeye devam etmeleri actk bir
sekilde psikolojik rahatsizliga neden olacaktir (Dryden, 1994). Kabul ise bireyin kendisini oldugu gibi
benimseme anlayisini icermektedir. Bu durumda insanin zaman zaman hata yapabilecegi, 6grenebilecegi
ve degisebilecegi gz 6ntine alinarak stirekli bir eylem igerisinde oldugu kabul edilmektedir (Szentagotai
ve Jones, 2010).

Alanyazinda AD ve AOD’leri belitflemeye ve lgmeye yonelik bazi 6lcek gelistirme veya uyarlama
calismalarina rastlanmaktadir (Orn. Bernard, 1998; DiGiuseppe ve digerleri, 2020; Ruiz-Rodriguez ve
digerleri, 2020). S6z konusu 6lgme araglarinin genellikle bireylerin yasama dair genel tutumlar iceren
AOD’lerini beliflemeye yonelik oldugu gorilmektedir (Artiran, 2019; Artiran ve DiGiuseppe, 2020). Her
ne kadar, son yillarda ADDT’ye dayali olarak AD’leri 6l¢meye yonelik bazi ¢alismalar (Bernard, 1998;
DiGiuseppe ve digerleri, 2018; DiGiuseppe ve digerleri, 2021; Urfa ve Urfa, 2019) olsa da 6lgek gelistirme
calismalarinda genellikle AOD’lerin merkeze alindigi goriilmektedir. Ustelik, akilct diistinceleri 6lgmeye
yonelik gelistirilen/uyarlanan 6l¢me araclarinda genellikle bir alt boyut ya da bilesen olarak yer almaktadir
(Bernard, 1998; Urfa ve Utrfa, 2019). Bu yiizden akilct dusiincelerin de akiler olmayan diistnceler gibi
Olgtlebilmesinin kritik oldugu dustinilmektedir. ADDT nin temel kavrami olan psikolojik sagligin en
6nemli gostergesi olarak kabul edilen AD’lerin daha arka planda kalmasi ve genellikle 6l¢gme araglarinin
AOD’leri saptamaya yonelik olarak gelistirilmesi mevcut ¢alismanin ¢ikis noktasini olusturmaktadir. Her
ne kadar AOD’lere yonelik alanyazinda daha fazla calisma olsa da Ellis, AD’ler ile AOD’lerin kavramsal
acidan zit yonde olduklarint ancak temelde ortogonal bir iliskiye sahip olduklarini vurgulamaktadir (Ellis
ve digerleri, 2010). Bu yiizden hem AD’lerin hem de AOD’lerin ayri ayri belirlenmesi ve Slgtilmesi
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gerektigi sonucuna ulasilabilir. Arastirmalarda kullanilan 6l¢me araglarinda genellikle hem AD hem de
AOD’lerin bir arada bulunmast, ilgili 6lgme araglarinin uzun ve karmasik olmasina yol agabilir. Bu durum,
katilimcilarin maddeleri goniilli ve istekli bir sekilde yanitlamalarini zorlastirabilir ve katilimcilar yorabilir.
Bu nedenle, AD ile AOD’yi ayrt ayrt degerlendirebilen, daha kisa ve kiltiire 6zgti 6l¢me araglarinin
gelistirilmesi, hem katilimcilar igin daha az yorucu olabilir hem de arastirmacilara AD ve AOD i¢in daha
etkili bir sekilde inceleme olanag: saglayabilir. Bu yaklasim, saha ¢alismalar1 ve arastirmalar i¢in 6nemli bir
katki saglayabilir. Ozetle, ADDT’ye dayali olarak tercihler, toleransl olma, olumsuzlugun gergekgi
degerlendirilmesi ve kabul boyutlari olmak tizere AD’leri ve de talepkarlik, felaketlestirme, rahatsiz olmaya
katlanamama ve degersizlestirme olmak tizere AOD’leri 6lgebilecek Tirk kiltiriinde gegerli ve glivenilir
bir 6l¢gme aracina ihtiya¢ oldugu soylenebilir. Buradan hareketle, bu arastirmanin temel amact Tirk
kiiltiiriinde tiniversite 6grencileri igin Akilct ve Akilet Olmayan Diistinceler Olgeginin gelistirilmesidir.

YONTEM

Mevcut calisma, 6lgek gelistirme siirecini icermektedir. Olgek gelistirme siirecine iliskin alanyazindaki
oneriler (Carpenter, 2018; DeVellis, 2017; Erkus, 2016) dogrultusunda biitiinlestirilen basamaklar takip
edilmistir (Tablo 1).

Tablo 1. Olgek Gelistirme Basamaklari

Asamalar Basamaklar Agiklama
Asama I: Nitel Kesif Basamak 1 Olgiilmek Istenen Yapinin Actkea Belirlenmest
Basamak 2 Madde Havuzunun Olusturulmasi
Asama II: Basamak 3 Ol¢me Biriminin ve Yonergesinin Belirlenmesi
. . Basamak 4 Madde Havuzunun Uzmanlar Tarafindan Degerlendirilmesi
Ol¢me Aracinin B
Gelistirilmesi Basamak 5 Maddelerin Hedef Orneklem Grubuna Uygulanmast (Pilot Calisma)
Basamak 6 Madde Analizlerinin Gergeklestirilmesi
Basamak 7 Ana Caligmanin Gergeklestirilmesi
Basamak 8 Fakt6r Analizi ile Faktor Yapisinin Incelenmesi
Agsama III: .. N
Nicel Degetlendirme Basamak 9 Farkli Bir Orneklemde Olgegin Dogrulanmast
Basamak 10 Raporlama

Bu aragtirma yukaridaki basamaklara gore ti¢ asamaya ayrilmistir. Birinci asamada basamak 1’e, ikinci
asamada basamak 2 ile 6’ya ve t¢iincli asamada ise basamak 7 ile 10’a yer verilmistir. Bu kapsamda bu
arastirmanin yontemi nitel kesif, 6lgme aracinin gelistirilmesi ve nicel degerlendirme olmak tzere g
asamada ele almmistir. Nitel kesif asamasinda 6l¢me aracinin gelistirilmesi siirecindeki nitel ¢alismaya
odaklanilmaktadir. Olgme aracinin gelistirilmesi asamasinda taslak 6l¢gme aracinin olusturulmasina ve pilot
calismaya odaklanilmaktadir. Nitel kesif asamasinda elde edilen bulgular, alanyazin 1s1nda Akilet ve Akile
Olmayan Diisiinceler Olceginin gelistirilmesine olanak saglamistir. Nicel degerlendirme asamasinda ise
gelistirilen 6lgme aracinin psikometrik 6zelliklerinin degerlendirilmesi amaglanmistir.

Asama I: Nitel Kesif

Bu arastirmada ilk olarak 6lciilmek istenen yapinin agikca belirlenmesi amaciyla (AD ve AOD’lerin
kesfedilmesi) nitel bir arastirma yurttilmustir. Dokiiman incelemesi, nitel arastirmada siklikla kullanilan
bir yéntemdir (Merriam, 2009). Ozellikle e-posta, resmi raporlar ve gazeteler gibi yazili dokiimanlarin
tamam1 dokiiman olarak kabul edilebilir (Creswell, 2009). Arastirmada yer alan katilimcilarin gorisleri
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dogrultusunda doktiiman incelemesi yoluyla elde edilen veriler analiz edilerek madde havuzuna katki
saglanmast amaglanmistir.

Calisma Grubu

[lkk grupta 6lgiilmek istenen kuramsal yapinin actkea belirflenmesi amactyla calismaya 28 katilimer (19
kadin, 9 erkek) dahil edilmistir. Calisma grubu, yaslar1 19 ile 29 (Yaso. = 23.07, Ss = 2.81) arasinda degisen
rehberlik ve psikolojik danismanlik lisans programi 6grencilerinden (22 6grenci) veya mezunlarindan (6
mezun) olusmaktadir.

Stireg

Arastirmact, ¢alisma hakkinda duyuru yaptiktan sonra goénulli katthmcilarla ¢evrimici ortamda bir
gorisme gerceklestirmistir.  Gortismede arastirma  hakkinda  bilgiler sunulmus ve gontlli olan
katilimcilarla Google Formlar vasitasiyla kompozisyon sorularint iceren baglanti linki paylasilmistir.
Baglant1 linkinde katilimcilarin yas, cinsiyet, boliim, sinif diizeyi gibi demografik bilgileri iceren sorularin
yaninda “Insanlar genellikle hangi konularda AOD lere (talepkarlik, felaketlestirme, rahatsiy olmaya katlanamama,
kendilerini, baskalarim veya diinyay: degersizlestirme) sabip olurlar” gibi 6l¢me aracinin maddelerini olusturmaya
yonelik sorular yer almustir.

Veri Analizi

Kompozisyon sorularindan elde edilen ham verinin analiz edilebilmesi amaciyla icerik analizinden
yararlanilmistir. Creswell'in (2009) nitel arastirma siirecinde veri analizine yonelik 6nerdigi adimlar takip
edilmistir. Veri analizinde MAXQDA 20 paket programindan yararlanilmistir. Analizler boyunca uzun
okumalar gerceklestirilmis ve kodlar, kategoriler ve temalar olusturulmustur. Nitel veriye iliskin analizler
yaklasik ti¢ haftada tamamlanmistir.

Agama IT: Olgme Aracinin Gelistirilmesi

Ikinci asama, Slgme aracinin olugturulabilmesi amaciyla gerceklestirilmistir. Olcek gelistirme siireci
sonunda 6l¢me aracinda olmasi amaglanan madde sayisinin ti¢ dort kat1 kadar potansiyel maddenin olmast
gerekir (DeVellis, 2017). Baska bir ¢alismada ise 6l¢gme aracinin nihai halinde beklenen madde sayisinin
iki ti¢ katina kadar taslak maddeye ihtiya¢ oldugu vurgulanmstir (Carpenter, 2018). Bu ytizden her bir alt
form (AOD ve AD Formu) i¢in 60’ar maddenin yazilmast amaclanmistir.

Pilot Caligma

Olgek gelistirme stirecinde taslak élgme aract (AOD ve AD Formu icin 60’sar madde) olusturulduktan
sonra 6n inceleme i¢in pilot ¢alisma gerceklestirilmistir. Pilot ¢alismada yaslart 20 ile 34 (Yasor = 22.63,
Ss = 2.38) arasinda degisen 116 (92 kadin, 24 erkek) katilimct yer almaktadir. Katilimeilarin 6171 (%52.60)
rehberlik ve psikolojik danismanlik 55’1 (%47.40) Ttrkee egitiminde 6grenim gérmektedir.

Pilot ¢alismada katilimcilarin anketi ortalama yanitlama stireleri not alinmistir. Anketi ilk ve son sirada
tamamlayan katitlmcilarin bitirme streleri incelenmistir. Buna gore katilimcilar anketi 14-17 dakika
ortalama ile tamamlamistir. En erken bitiren katilimct on dakikada son sirada tamamlayan katilimct ise
yirmi iki dakikada taslak 6l¢me aracini yanitlamustir.
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Madde Analizleri

Pilot calismada hem Akilcr Distinceler Formu (ADF) hem de Akilct Olmayan Diustinceler Formu
(AODFY) i¢in madde analizleri gerceklestirilmistir. Bu kapsamda madde ortalamalari, standart sapmalari,
madde-toplam korelasyonlart ve madde silinirse Cronbach Alfa (x) incelenmistir. Madde-toplam
korelasyonu .30’dan kictik olan maddelerle (Pallant, 2020) ve madde silinirse Cronbach Alfa (x)
degerlerine gore uyumsuz maddelerin (Ozdamar, 2016) taslak 6leme aracindan gikarilmast gerekir.

Asama III: Nicel Degerlendirme

Ucglincii asamanin temel amact pilot ¢alismada elde edilen taslak 6lgme aracinin yapisal 6zelliklerini
belirlemek ve farkl bir ¢alisma grubunda dogrulamakti. Bu dogrultuda ilk olarak agimlayict faktor analizi
(AFA) sonuglari incelenmis ve ardindan dogrulayict faktor analizi (DFA) sonuglart raporlanmistir. Yapi
gecerligine iliskin kanitlar elde edildikten sonra giivenirlik ve bir 6lciite dayali gegerlige iliskin bulgulara
yer verilmistir.

Calisma Grubu

Calisma Grubu I (AFA). AODF icin AFA’nin gerceklestirilmesi amaciyla yaslart 18-29 arasinda degisen
(Yasor = 20.86, Ss = 1.51) 589 tniversite 6grencisi (448 kadin, 141 erkek) yer almistir. Katilimecilarin 190’1
(%32.30) sinif egitimi, 158’1 (%26.80) RPD programi, 133’1 (%022.60) ilk6gretim matematik egitimi ve
108’1 (%18.30) Tirkee egitiminde 6grenim géren 6grencilerdir. Ayrica, 6grencilerin 15474 (%26.10) birinci
sinifta, 159u (%27.00) ikinci sinifta, 213’4 (%36.20) tgtncu smufta ve 63’4 (%18.30) dordinct sinifta
ogrenim gormektedir.

ADF icin AFA’nin gergeklestirilmesi amaciyla yaslari 18-29 arasinda degisen (Yasor = 20.89, Ss = 1.53)
560 universite 6grencisi (424 kadin, 136 erkek) yer almistir. Katilimeilarin 186’st (%33.20) sinif egitimi,
1481 (%26.40) RPD programi, 12571 (%22.30) ilk6gretim matematik egitimi ve 101’1 (%18.00) Tirkee
egitiminde 6grenim gérmektedir. Ayrica, 6grencilerin 143’4 (%25.50) birinci sinifta, 153’4 (%27.30) ikinci
sinifta, 202’si (%36.10) Gelinct sinifta ve 62’si (%11.10) doérdinct sinifta 6grenim gérmektedir.

Calisma Grubu II (DFA). Akilci ve Akilet Olmayan Diisiinceler Olgegi icin DFA’nin gerceklestirilmesi
amaciyla yaslar1 18-29 arasinda degisen (Yaso: = 21.43, Ss = 1.77) 440 Gniversite 6grencisi (295 kadin, 145
erkek) yer almistir. Katiimcilarin 103’4 (%23.40) ilahiyat, 93’4 (%21.10) sosyal hizmet, 89t (%20.20)
siyaset bilimi ve kamu yonetimi, 42’si (%9.50) maliye, 41’1 (%9.30) uluslararas: iliskiler, 39’4 (%08.90)
hukuk, 18’1 (%4.10) isletme ve 1571 (%3.40) iktisat bélimiinde 6grenim gérmektedir. Ayrica, iniversite
ogrencilerinin 146’s1 (%33.20) birinci sinifta, 111°1 (%26.40) ikinci sinifta, 511 (%11.60) t¢iinct sinifta ve
127’s1 (%28.90) dordiinct sinifta 6grenim gérmektedir.

Veri Toplama Araglari

Akilct ve Akilct Olmayan Diistinceler Olgegi. Mevcut 6lgme araci, ADF ile AODF olmak tizere
bagimsiz iki alt formdan olusmaktadir. ADF, tercihler (8 madde), toleransli olma (8 madde),
olumsuzlugun gercekei degerlendirilmesi (4 madde) ve kabul (10 madde) olmak tizere 4 alt boyut ve 30
maddeden olusmaktadir. AODF, talepkarlik (6 madde), rahatsiz olmaya katlanamama (4 madde),
felaketlestirme (7 madde) ve degersizlestirme (7 madde) olmak tzere 4 alt boyut ve 24 maddeden
olugsmaktadir.

Kisaltulmis Genel Tutum ve Inang Olgegi. Olgme araci, basart ihtiyaci, onaylanma ihtiyaci, rahatlik
ihtiyaci, adalet talebi, akilcilik, kendini degersizlestirme ve baskalarini degersizlestirme olmak tizere 7 alt
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boyuttan ve 26 maddeden olusmaktadir (Lindner, Kirkby, Wertheim ve Birch, 1999). Ol¢me aracinin
Tiirkceye uyarlamast Urfa ve Urfa (2019) tarafindan gerceklestirilmistir. Olgme aracinin Tiirkce uyarlama
caligmalarinda uyum degetlerinin en az kabul edilebilir diizeyde oldugu gorulmustir (y2/df = 1.48, GFI
= .90, CFI = .96, RMR = .06, RMSEA = .04). Olcme arac1 5li Likert (1 = Kesinlikle Katilmiyorum, 5 =
Tamamen Katiliyorum) tipindedir (Urfa ve Urfa, 2019).

Kisisel Bilgi Formu. Arastirmacilar tarafindan hazirlanan kisisel bilgi formunda katilimecilara iligkin yas,
cinsiyet, fakilte, b6lim ve sinif diizeylerini belirlemeye yonelik sorular yer almaktadir.

Veri Toplama Siireci

Mevcut arastirmada ilk olarak etik kurul izni ardindan arastirma izni alinmistir (Gazi Universitesi Etik
Komisyonu, 02.11.2021, Arastirma Kod No: 2021-999). Kuramsal yapinin ortaya ¢ikarilmast amaciyla
gerceklestirilen ¢alismanin ilk agamasinda (Basamak 1) veriler cevrimici olarak elde edilmis sonraki
asamalarda (Basamak 5, 7 ve 9) sinif ortaminda yiiz yiize olmak Uzere arastirmact tarafindan elde
edilmistir. Arastirmact her bir sinifta arastirma hakkinda bilgi vermis ve gonilli olan katilimcilarin 6lgme
araclarini yanitlamasint saglanmugtir. Arastirmada veri toplama streci smnifta ortalama 15-25 dakika

surmustur.
Veri Analizi ve Kritetler

Arastirmanin ilk asamasinda nitel veriler MAXQDA 20 programui ile sonraki agamalarda elde edilen
nicel veriler SPSS ve LISREL paket programlariyla analiz edilmistir. Olgiilmek istenen yapinin agikea
belirlenmesi amaciyla elde edilen veriler Creswell (2009) tarafindan 6nerildigi sekliyle analiz edilmistir.
Elde edilen kodlardan sonra temalar olusturulmustur.

Arastirmanin nicel verileri i¢in her bir veri seti analizler 6ncesi 6n inceleme asamasinda kayip veri, ug
deger, madde bazindan en buyiik ve en kiigik degerler, maddeler arasindaki korelasyonlar ve normallik
icin kontroller gerceklestirilmistir (Tabachnick ve Fidell, 2012). Normalligin degerlendirilmesinde
carpiklik degerinin 3.00 ve basiklik degerinin 8.00 mutlak degerinin i¢inde olmast beklenir (Kline, 2005).

Pilot calismada madde ortalamalari, standart sapma, madde-toplam korelasyonu ve madde silinirse
Cronbach's Alfa () incelenmistir. Madde-toplam korelasyonlart icin .30 ve tzeri degetlerin Olgekte
tutulmast gerekir (Pallant, 2020). Taslak 6l¢ek formu icin Cronbach's Alfa («) degerinin .70 ve tUzerinde
olmast beklenir (Seger, 2015). Ayrica taslak 6l¢gme aracinda yer alan her bir maddenin i¢ tutarliliga katkist
incelenmeli ve uyumsuz olanlar ¢ikarilabilir (Ozdamar, 2016).

AFA’nin gergeklestirilebilmesi i¢in ilk olarak KMO 6rneklem buyukligii ve Bartlett Testi incelenmistir.
Bartlett Testi sonuglar1 .05 veya daha disiik bir olasilikla anlamli olmali ve KMO degerinin de .60’1in
tizerinde olmalidir (Pallant, 2007). Orneklem biiyiikliigii icin alanyazinda farkli goriisler bulunsa da faktér
analizi i¢in 400’den fazla katilmcinin daha guvenilir diizeyde sonuglar saglayacagi belirtilmektedir
(Goretzko ve digerleri, 2021). Tkinci olarak maddeler arasindaki anlamli korelasyonlar olmalidir (Pallant,
2020). Eger .30 ve altinda korelasyonlar mevcutsa madde havuzundan ¢ikarilmalidir (Boateng ve digerlerd,
2018). Bu calismada AFA icin temel bilesenler analizi tercih edilmis ve alt boyutlarin birbiri ile iligkili
olmast nedeniyle déndiirme bigimlerinden direct oblimin tercih edilmistir. Ayrica boyutlarda bulunmast
gereken madde sayisinin en az dort veya bes olmasinin ideal bir tercih oldugu belirtilmektedir (Costello
& Osborne, 2005). AFA’da madde faktor yikleri Comrey ve Lee (1992) tarafindan 6nerilen kriterlere
gore degerlendirilmistir (mtikemmel> .71, ¢ok iyi> .63, iyi> .55, makul> .45, zayif> .32). Ayrica, madde
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faktor yukleri degerlendirilirken .40-.30-.20 kuralarina gore incelenmelidir. Yani, analizdeki maddelerin ilk
boyutta .40 ve tizerinde bir madde faktor yiiktine sahip olmast, ikinci faktérde .30 ve alttnda madde faktor
yukiine sahip olmast ve madde faktor yiikiiniin boyutlar arasinda ise en az .20 diizeyinde bir farka sahip
olmast gerekir (Howard, 2016). Faktor yapisina iliskin ¢ikarim yapilirken ayni zamanda yamag grafigi de
incelenmelidir ve ilgili yapinin sahip olmasi gereken boyut sayisina iliskin bilgi saglamaktadir (Costello ve
Osborne, 2005). DFA’da model uyumunun degerlendirilebilmesi i¢in uyum indeksleri bulunmaktadir. Bu
kapsamda alanyazinda yaygin sekilde kullanilan indeksler Tablo 2’de sunulmustur (Hu ve Bentler, 1999;
Kelloway, 2015).

Tablo 2. Uyum Indeksleri

Uyum indeksi Kabul Edilebilir Uynm Miikemmel Uynm
X2/8d 2<X?/Sd <5 0=X2/S8d=2
RMSEA .05 < RMSEA = .08 0 = RMSEA < .05
TLI 95 <TLI = .97 97<TLI=1
CFI .90 < CFI = .95 95=CFI=1
SRMR .05 < SRMR = .08 0 <SRMR = .05
BULGULAR

Asama I: Nitel Kegfe Iligkin Bulgular

Ham verinin igerik analizi sonucunda 6 tema ortaya ¢ikmistir. Ortaya ¢ikan temalar sirastyla benlik, basars,
bireysel ozgiirliikler ve sinarlar, olumsuz, yasam olaylary, iliskiler, yiiksek standartlar seklindedir. Mevcut temalar ve
alanyazin dogrultusunda madde havuzu olusturulmustur. Ik tema, “benlik” olarak isimlendirilmistir.
Benlik temast “degersizlik durumu, fiziksel Ozelliklerin degerlendirilmesi, guvensizlik durumu,
umutsuzluk durumu, yetersizlik durumu, caresizlik durumu ve ustinlik cabast” olmak tzere 7
kategoriden olusmustur. Ikinci tema, “basar’” temast olarak etiketlendirilmistir. Basari temast “basart
olgusu, basarisiz olmak olgusu, akademik basari, kariyer basaris’” olmak tizere 4 kategoriden olusmustur.
Uciincii tema, “bireysel 6zgiirliikler ve sinirlar” temast olarak adlandirilmistir. Bireysel 6zgiirlikler ve
sinirlar temasinda “bireysel haklarin korunmast talebi, bireylerin konfor alaninin korunmasi talebi, her
konuda arzu edileni elde etme talebi ve ihtiyact ile bagkalarinin davranislarini kontrol etme talebi ve
ihtiyact” olmak tizere dort kategori yer almaktadir. Dérdiincti tema, “olumsuz yasam olaylart” temasi
olarak isimlendirilmistir. Olumsuz yasam olaylart temast “belirsizlik durumu, olumsuz durumlardan
kacinma talebi, kotli yasam olaylariyla karsilasma durumu, olmayan durumlar disiinme durumu,
olumsuza odaklanma durumu, maddi konular” olmak tzere alt1 kategoriden olusmaktadir. Besinci tema,
“iliskiler” temasi olarak etiketlendirilmistir. Iliskiler temasinda “arkadaslik iliskileri, aile iliskileri, romantik
iliskiler ve bagkalarindan beklentiler” olmak tzere dort kategori yer almaktadir. Altinct tema, “yiksek
standartlar” temast olarak adlandirilmustir. Yiksek standartlar temasi “hedef yonelimi, rezil olma durumu,
hata yapmaktan kaginma durumu ve mikemmeliyetcilik” olmak tzere ti¢ kategoriden olusmaktadir.

Asama II: Olgme Aracinin Gelistirilmesine Iliskin Bulgular

Nitel kesif asamasinda nitel calisma ile elde edilen temalar dogrultusunda ve alanyazin 1s1ginda Akiler ve
Akilct Olmayan Diisiinceler Olgegi icin madde havuzunda her bir alt form igin 60’ar madde
olusturulmustur. Olgme aracindaki potansiyel maddelerin gelistirilmesinde ilk asamadaki nitel bulgulardan
ve kuramsal ¢erceveden yararlanilmistir (Tablo 3).
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Tablo 3. Akilct ve Akilci Olmayan Diigiinceler Olgeginin Yapisal Ozellikleri

Boyut Form 1- Akales Diigiinceler Formmu Form 2 - Akiler Olmayan Diisiinceler Formm
1. Boyut Tercihler Talepkarlik
2. Boyut Toleransl Olma Rahatsiz Olmaya Katlanamama
3. Boyut Olumsuzlugun Gergekei Degerlendirilmesi Felaketlestirme
4. Boyut Kabul Degersizlestirme

Olgme aracina iliskin madde havuzunun olusturulmast ile es zamanli olarak Slegme biriminin ve
yonergesinin belirlenmesi gerekir (DeVellis, 2017). Olgme aracinda yanitlama bicimi bakimindan besli
Likert tipinin daha uygun olabilecegi belirtilmektedir (Tezbasaran, 2008). Bu ylzden besli Likert tipi
belirlenmistir (1 = Bana Hig Uygun Degil, 5 = Bana Tamamen Uygun).

Taslak o6l¢me aract olusturulduktan sonra Ol¢gme aract kapsam gegerliligi ve dil agisindan alan
uzmanlarina sunulmustur. Alanyazinda, madde havuzunun olusturulmasindan sonra elde edilen madde
havuzunun teorik yap: ile uyumlu olup olmadiginin alan uzmanlarinca degerlendirilmesi gerektigi
vurgulanmaktadir (DeVellis, 2017). Bu kapsamda, maddelerin, yanitlama bigiminin ve yonergesinin
uzmanlarca degerlendirilebilmesi icin rehberlik ve psikolojik danismanlik alaninda bes, Slgme ve
degerlendirme alaninda bir uzmanin gortslerine sunulmustur. Ayrica, dil agisindan Turkge egitimi
alaninda iki alan uzmanindan gortis alnmistr. Uzman degerlendirmeleri yaklasik bes haftada
tamamlanmistir. Uzmanlardan gelen donitler dogrultusunda maddeler tizerinde dizeltmeler yapilmustir.

Uzman gorisleri dogrultusunda hazirlanan taslak 6l¢me aract icin pilot ¢alisma gerceklestirilmistir. Pilot
calismada maddelerin ortalama, standart sapma, madde-toplam korelasyonlart ve madde silinirse
Cronbach's Alfa («) degetleri incelenmistir. Madde analizi sonucunda ADF i¢in 5 madde, AODF icin de
6 madde taslak Gl¢me aracindan gikarilmustir. Béylece ADF icin 55 taslak madde, Akilct Olmayan
Diisiinceler Olgegi icin ise 54 taslak madde kalmistir. Ayrica, ADF ile AODF icin Cronbach Alfa (&)
guvenirlik katsayisinin .96 oldugu belirlenmistir. Pilot ¢alisma tamamlandiktan sonra tglincii agamaya
gecilmistir.

Asama III: Nicel Degerlendirmeye Iligkin Bulgular
Agimlayici Faktor Analizleri

Akalct Olmayan Diigtinceler Formuna Iliskin Bulgular. AODF icin elde edilen madde faktor yiikleri,
0z-deger ve varyanslar sunulmustur (Tablo 4).

Tablo 4. Madde Faktor Yiikleri, Oz-deger ve Varyanslar

Maddeler (Felaketlestirme) (Degersizlestirme) (Lalepkaritk) (ROK)
M40 .83
M38 75
M33 74
M41 73
M39 71
M35 .65
M34 .64
M49 .87
M46 .87
M50 .86
M53 .84
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Maddeler (Felaketlestirnme) (Degersizlestirme) (Lalepkariik) (ROK)

M44 74

M47 .63

M52 .60

M3 .80

M2 .80

M5 74

M10 .67

M1 .60

M9 .59

M24 .78

M20 .78

M16 74

M25 71
Oz-deger 6.79 3.43 2.24 1.59
Varyans 28.287 14.276 9.315 6.639

Toplam Varyans 58.516

ROK: Rahatstz Olmaya Katlanamama

Yukaridaki Tablo 4’te goriildugi tizere AODI’deki felaketlestirme boyutunun 7 maddeden olustugu ve
madde faktor yiklerinin .64 ile .83 arasinda degistigi belirlenmistir. Degersizlestirme boyutunun 7
maddeden olustugu ve madde faktor yiklerinin .60 ile .87 arasinda degistigi belitflenmistir. Talepkarlik
boyutunun 7 maddeden olustugu ve madde faktor yiklerinin .59 ile .80 arasinda degistigi belirlenmistir.
Rahatsiz olmaya katlanamama boyutunun 4 maddeden olustugu ve madde faktor ytklerinin .71 ile .78
arasinda degistigi belirlenmistir. Agiklanan varyans oraninin felaketlestirme igin %28.287, degersizlestirme
icin %14.2706, talepkarlik igin %69.315, rahatsiz olmaya katlanamama icin %6.639 ve 6l¢me aracinin bitind
icin de %58.516 oldugu saptanmustir. AFA sonucunda kalan 24 maddelik AODF icin elde edilen yamag
grafigi formu sunulmustur (Ek 1).

Akalci Diigiinceler Formuna Iliskin Bulgular. ADF icin elde edilen madde faktér yiikleri, 6z-deger ve

varyanslar sunulmustur (Tablo 5).

Tablo 5. Madde Faktor Yiikleri, Oz-deger ve Varyanslar

Maddeler Kabul Tercibler Toleransls Olma OGD

M50 .89

M53 .89

M45 .88

M51 .87

M54 .87

M42 .83

M44 .83

M43 .82

M52 .81

M49 .80
M6 .88
M7 .85
M4 .79
M3 .79
M5 77
M8 77
M9 76
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Maddeler Kabul Tercihler Toleransty Olma OGD
M10 .66
M17 .76
M19 74
M18 71
M20 .69
M21 .67
M23 .66
M15 .66
M16 .63
M40 .78
M34 .64
M37 .60
M36 51
Oz—deger 12.06 4.16 2.41 1.27
Varyanslar 40.190 13.865 8.032 4.238
Toplam Varyans 66.325

OCD: Olumsuzlugun Gergekei Degerlendirilmesi

Yukaridaki Tablo 5’te gorildugt tzere ADIdeki kabul boyutunun 10 maddeden olustugu ve madde
faktor yiklerinin .80 ile .89 arasinda degistigi belirlenmistir. Tercihler boyutunun 8 maddeden olustugu
ve madde faktor yuklerinin .66 ile .88 arasinda degistigi belirlenmistir. Toleransli olma boyutunun 8
maddeden olustugu ve madde faktor yiiklerinin .63 ile .76 arasinda degistigi belirlenmistir. Olumsuzlugun
gercekei degerlendirilmesi boyutunun 4 maddeden olustugu ve madde fakt6r yiklerinin .51 ile .78 arasinda
degistigi belirlenmistir. A¢iklanan varyans oraninin kabul i¢in %40.190, tercihler icin %713.865, toleransl
olma i¢in %8.032, olumsuzlugun gercekei degerlendirilmesi igin %4.238 ve 6lgme aracinin biitint i¢in de
%066.325 oldugu saptanmistir. AFA sonucunda kalan 30 maddelik ADF icin elde edilen yamag grafigi
formu sunulmustur (EK 2).

Dogrulayici Faktér Analizleri

Akilct Olmayan Diigiinceler Formuna Iliskin Bulgular. AODFnin faktér yapisinin dogrulanmast
amactyla gerceklestirilen ikinci diizey DFA sonuglarina iliskin uyum degetleri ile modifikasyonlar
sunulmustur (Tablo 6).

Tablo 6. Akilc1 Olmayan Diigiinceler Formu Dogrulayici Faktor Analizi Bulgulari

Siireg Maddeler X? Sd X?/8d RMSEA TLI CFI SRMR

DFA - 681.23 248 2.75 063 .94 .94 .076
1. Modifikasyon M2-M3 664.20 247 2.69 062 .94 .95 075
2. Modifikasyon M21-M22 629.10 246 2.56 .060 .94 .95 .075
3. Modifikasyon M12-M16 599.04 245 2.45 .057 .95 .95 075

Tablo 6, 6l¢me aract i¢in elde edilen uyum degetleri ile gerceklestirilen ti¢ modifikasyonu géstermektedir
(EK 3). 1k asamada elde edilen uyum degerleri (X* = 681.23, Sd = 248, X?/Sd = 2.75, RMSEA = .063,
TLI = .94, CFI = .94, SRMR = .076) sonucunda bazt modifikasyon onerileri degerlendirilmistir.
Modifikasyon 6nerileri dogrultusunda ve kuramsal yapiya uygunlugu degerlendirilerek sirasiyla M2 ile M3
(M2: Yaptigim her iste her zaman bagarili olmaliyim, M3: Her zaman en iyisini yapmak zorundayim -
Basart siireci), M21 ile M22 (M21: Insanlarin bana haksizlik yapmast degersiz biri oldugumu gésterir, M22:
Mliskilerimde sorunlarin olmast degersiz biri oldugumu gésterir - Iliskisel siireg) ve M12 ile M16 (M12:
Iliskilerimde sorun(lar) yasarsam perisan olurum, M16: Belirsizlikler karsisinda dehsete kapilirim
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Belirsizlik siireci) arasinda modifikasyonlar gerceklestirilmis ve hata kovaryanslart eklenmistir. Ugtincii
modifikasyon sonucunda elde edilen uyum degetlerinin (X* = 599.04, Sd = 245, X*/Sd = 2.45, RMSEA
=.057, TLI = .95, CFI = .95, SRMR = .075) alanyazinda 6nerilen kriterleri karsiladigt séylenebilir.

Akilcr Diigtinceler Formuna Iliskin Bulgular. ADFnin faktor yapisinin dogrulanmast amaciyla
gerceklestirilen ikinci dizey DFA sonuglarina iliskin uyum degerleri ile modifikasyonlar sunulmustur

(Tablo 7).

Tablo 7. Akilc1 Diisiinceler Formu Dogrulayici1 Faktor Analizi Bulgular:

Siireg Maddeler X? Sd X?/8d RMSEA TLI CFI SRMR

DFA - 1333.61 401 3.32 073 94 .95 .059
1. Modifikasyon M22-M23 1214.57 400 3.03 .068 94 .96 .058
2. Modifikasyon M1-M2 1148.94 399 2.88 .065 95 .96 .057
3. Modifikasyon M15-M16 1036.87 398 2.61 .060 95 97 .054

Tablo 7, 6l¢me aract i¢in elde edilen uyum degerleri ile gerceklestirilen ti¢ modifikasyonu géstermektedir
(EK 4). Tlk asamada elde edilen uyum degerleri (X* = 1333.61, Sd = 401, X?/Sd = 3.32, RMSEA = .073,
TLI = .94, CFI = .95, SRMR = .059) sonucunda bazi modifikasyon onerileri degerlendirilmistir.
Modifikasyon 6nerileri dogrultusunda ve kuramsal yapiya uygunlugu degerlendirilerek sirastyla M22 ile
M23 (M22: Yaptigim islerin yolunda gitmemesi benim degerimden bir sey kaybettirmez, M23:
Basarisizliklarin degerimi dusirmeyeceginin farkindayim - Basar siireci), M1 ile M2 (M1: Her zaman
basarili olamayabilirim, M2: Yaptigim her iste basarili olamayacagimin bilincindeyim - Basari streci) ve
M15 ile M16 (M15: Kontrol edemedigim durumlarda sogukkanlihgimi korurum, M16: Isler yolunda
gitmediginde sabirli olurum - Kontrol siireci) arasinda modifikasyonlar gerceklestirilmis ve hata
kovaryanslari eklenmistir. Ugtincii modifikasyon sonucunda elde edilen uyum degerlerinin (X* = 1036.87,
Sd = 398, X?/Sd = 2.61, RMSEA = .060, TLI = .95, CFI = .97, SRMR = .054) alanyazinda ¢nerilen
kriterleri karsiladigr soylenebilir.

Giivenirlik
Akilct Olmayan Diigiinceler Formuna Iligkin Bulgular

AODFye iliskin giivenirlik degerleri olarak Cronbach Alfa («) ve McDonald’s Omega (w) katsayilar
hesaplanmistir (Tablo 8).

Tablo 8. Akilc1 Olmayan Diisiinceler Formu igin Guvenirlik

Boyut Cronbach Alfa (a) McDonald’s Omega (w)
Talepkarlik .83 .83
Rahatstz Olmaya Katlanamama .83 .83
Felaketlestirme .83 .84
Degersizlestirme .83 .83
Akiler Olmayan Distinceler Formu .86 .86

AODF ic¢in Tablo 8 incelendiginde Cronbach Alfa (x) degerinin talepkarlik, rahatsiz olmaya
katlanamama, felaketlestirme ve degersizlestirme alt boyutlart icin .83 oldugu saptanmustir. McDonald’s
Omega (w) degerinin talepkarlik, rahatsiz olmaya katlanamama ve degersizlestirme alt boyutlart icin .83,
felaketlestirme alt boyutu i¢in ise .84 oldugu belirlenmistir. AODF i¢in Cronbach Alfa («) ve McDonald’s
Omega (w) degerlerinin .86 oldugu bulunmustur.
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Akilc1 Diigiinceler Formuna Iligkin Bulgular

ADFye iliskin giivenirlik degerleri olarak Cronbach Alfa (x) ve McDonald’s Omega () katsayilar
hesaplanmistir (Tablo 9).

Tablo 9. Akilc1 Diisiinceler Formu i¢in Giivenirlik

Boyut Cronbach Alfa (a) McDonald’s Omega (w)
Tercihler .84 .84
Toleranslt Olma .80 .79
Olumsuzlugun Gergekei Degerlendirilmesi 79 .80
Kabul .93 93
Akilet Distinceler Formu .92 91

ADF icin Tablo 9 incelendiginde Cronbach Alfa («) degerinin tercihler igin .84, toleranslt olma igin .80,
olumsuzlugun gercekei degerlendirilmesi icin .79 ve kabul icin .93 oldugu saptanmistir. McDonald’s
Omega (w) degerinin tercihler icin .84, toleransl olma igin .79, olumsuzlugun gergekei degerlendirilmesi
icin .80 ve kabul i¢in .93 oldugu belirlenmistir. ADF i¢in Cronbach Alfa () .92 ve McDonald’s Omega
(w) degerinin .91 oldugu bulunmustur.

Olgiite Dayal1 Gegerlik

Arastirmada 6lglite dayali gegerlik kapsaminda AD ve AOD’ler ile genel tutum ve inanislar arasindaki
iliskiler incelenmistir (Ek 5 ve Ek 6). Tablolar incelendiginde beklendigi tizere ¢ok sayida pozitif ve negatif

yonde anlamli iligkilerin oldugu belitlenmistir.
SONUC, TARTISMA ve ONERILER

Bu ¢alismada alanyazinda onerilen basamaklar izlenerek tniversite 6grencileri icin Akiler ve Akile
Olmayan Disiinceler Olgeginin gelistirilmesi amaclanmistir (Ek 7: Olgek Formu). Arastirmada ilk olarak
Olctilmek istenen kuramsal yapinin ortaya c¢ikarilmast amaciyla nitel bir arastirma gergeklestirilmis ve
benlik, basari, bireysel 6zgtrlikler ve sinirlar, olumsuz yasam olaylar, iliskiler ile yiiksek standartlar olmak
tzere temalar ortaya ¢tkmustir. Nitel calismadan elde edilen temalardan ve alanyazindan yararlanilarak
madde havuzu genisletilmistir. Ardindan madde havuzu uzmanlarca degerlendirilmis ve kiigtk bir grupta
pilot ¢alisma gerceklestirilerek madde analizleri yapilmistir. Daha sonra kuramsal olarak hazirlanan ve her
biri dért boyuttan olusan AODF ile ADF, AFA yoluyla ortaya ¢ikarilmistir. AFA ile elde edilen taslak
6lgme aracinin faktor yapist baska bir ¢alisma grubunda DFA ile dogrulanmistir. AFA ve DFA sonuglart
AODF ile ADF’nin kuramsal olarak desteklenen dort faktorli yapinin oldugunu gostermistir. Buna gore
AODF, talepkarlik, rahatsiz olmaya katlanamama, felaketlestirme ve degersizlestirme boyutlarindan
olusmustur. ADF, tercihler, toleransli olma, olumsuzlugun gercekei degerlendirilmesi ve kabul

boyutlarindan olusmustur.

AODF ile ADF’nin giivenirlik analizi sonuglarina gére her iki dlgek formunun alt boyutlart da dahil
olmak tzere tatmin edici Cronbach Alfa (x) ve McDonald’s Omega (w) degetlerine sahip oldugu
belirlenmistir. Alanyazinda .70 ve tzerindeki degerlerin 6nemli oldugu belirtilmektedir (Seger, 2015). Bu
calismada elde edilen sonuglar da Ol¢me araglarinin  guvenilir puanlara sahip olabilecegini
desteklemektedir. Ayrica bir élgiite dayali gecerlik kapsaminda Kisaltilmis Genel Tutum ve Inang
Olgeginin (Urfa ve Urfa, 2019) boyutlart ile degerlendirilmis ve elde edilen bulgularda degiskenler arasinda
kuramsal olarak beklendigi gibi ¢cok sayida anlamli yoéndeki iliskilerin oldugu belitlenmistir.
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Alanyazinda AD ve AOD’leri belitlemek amaciyla gelistirilen veya uyarlanan birtakim 6lgme araglart
vardir (Orn. Bernard, 1998; DiGiuseppe ve digetleri, 2020; Urfa ve Urfa, 2019). Séz konusu 6lgme
araclarinda AD ve AOD’lerin daha farkli kavramsallastirilarak ele alindigi gérilmektedir (Artiran, 2019;
Artiran e DiGiuseppe, 2020). Daha acik bir ifadeyle 6rnegin, Urfa ve Urfa (2019) ile Artiran (2019)
Turkceye uyarladiklart Glgme aracinin kendini degersizlestirme, bagkalarini degersizlestirme, basart
ihtiyaci, onaylanma ihtiyaci, rahatlik ihtiyaci, adalet talebi ve akilcilik olmak tizere 7 alt boyutu
bulunmaktadir. Kisaltlmis Genel Tutum ve Inang Olgeginin gegerlik ve giivenirlik ¢alismalart yaslart 16-
51 arasinda degisen genis bir calisma grubunda gerceklestirilmistir (Urfa ve Urfa, 2019). Ustelik, séz
konusu Kisaltilmis Genel Tutum ve Inang Olgegi, ADDT’deki 4 AOD’ye uygun olarak kurgulanmamustir
(Artiran, 2019). Son olgek gelistirme ¢alismalarinda AOD’lerle birlikte AD’lere yonelik de bazi 6lgme
araclarinin gelistirildiginden bahsedilebilir. Tutumlar ve Inanslar Olgegi — 11 Tiirkce Formu, genis yas
araliginda katilimet grubu icin hem akilct hem de AOD’leri igeren 72 maddeden olugan yanitlanmasi uzun
bir 6lgme aract olarak tasarlanmistir (Artiran ve DiGiuseppe, 2020). Ancak mevcut ¢alisma alanyazindaki
Olgek gelistirme veya uyarlama calismalarindan farkli olarak dogrudan universite 6grencileri icin hem
AD’ler hem de AOD’ler nitel ¢alisma ve kuramsal olarak desteklenerek dort boyuttan olusan ayri alt Slgek
formlart olarak tasarlanmustir. Ustelik, bu ¢alismada gelistirilen Akiler Diisiinceler Formu ile Akilet
Olmayan Ddustinceler Formu ayrt ayri yanitlanabilmektedir. Bu sayede arastirmacilar akilcr ve akilet
olmayan distinceleri aynt anda tek bir dl¢me aracina bagl kalmak zorunda kalmadan diger bir deyisle
uzun versiyonu olmadan Akiler Ditsiince Formu ile Akiler Olmayan Diistince Formunu pratik bir sekilde
kullanabileceklerdir.

Sinirliliklar ve Oneriler

Bu calismanin dikkate deger bazi sinirliliklart vardir. Oncelikle bu calismada elde edilen boyutlara iliskin
kesme puanlart hesaplanmamistir. Tkincisi, test-tekrar test calismast gerceklestirilememistir. Ugtinciisi,
mevcut 6lgme aracinin psikometrik degerlendirmesi sadece 18-29 yas arasindaki tniversite 6grenimi
goren 6grencilerle sinirhidir.

Sonug olarak mevcut arastirmada elde edilen kanitlar hem ADF’nin hem de AODFnin dniversite
ogrencileri icin gegerli ve givenilir bir 6l¢me aract oldugunu goéstermektedir. Gelecekteki calismalarda
dort boyuttan olusan AD ve AOD’lerle psikolojik rahatsizlik ile sagligr isaret eden yapilarla olan iligkilere
odaklanilabilir. Ayrica, AOD’lerin azaltilmast ve AD’lerin artirilmasina yonelik cesitli grupla psikolojik
danisma ve psikoegitim gruplari ile deneysel ¢alismalar tasarlanabilir. Akilct ve Akilct Olmayan Distinceler
Olgeginin daha farkli yas gruplarinda gegerlik ve giivenirlik calismalari yapilarak élgme aract uyarlanabilir.
Son olarak, ruh saglig1 uzmanlari psikolojik yardim siirecinde danisanlarinin AD ve AOD’lerini belirlemek
amaciyla Akilc1 ve Akilet Olmayan Diistinceler Olgegini yardimct bir arag olarak kullanabilir.
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Ek 1 - Akilct Olmayan Diigiinceler Formuna Iligkin Yamag Grafigi
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Ek 3 - Akilcit Olmayan Diigiinceler Formuna Iligkin DFA Bulgulart

Chi-Square=393.04, Jdf=Z4%L, F

20



Universite Ogrencileri icin Akuler ve Akaler Olmayan Diisiinceler Olgeginin Kabaday1 ve Giiven (2024), 4(1)
Gelistirilmesi Klinik ve Ruh Saghg1 Psikolojik Danismanligt Dergisi

Ek 4 - Akilc1 Diigiinceler Formuna Iligkin DFA Bulgulart
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Ek 5 -Olgiite Dayali Gegerlige Iliskin Bulgular
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Ek 7 - Akilct Olmayan Diisiinceler Olgegi

Akilci Olmayan Digiinceler Formu (AODF)

segenckler bulunmaktader. Liitfen, ber bir ifade icin 5izi en iyi yansttan secenedi isaretleyiniz.

Yonerge: Agsaguda bireylerin diisiincelerine yonelik 24 ifade bulunmaktadsr. Her bir ifadeye ne diizeyde katildiginize gisteren

® ® ®

@

®

Bana Hi¢ Uygun Bana Biraz Uygun | Bana Orta Diizeyde Bana Oldukca Bana Tamamen
Degil Uygun Uygun Uygun
No | Madde O @ B @ ®
1 Butiin ¢abalarimin karsiligint mutlaka almaliyim.
2 Yapugim her iste her zaman basarili olmaliyim.
3 Her zaman en iyisini yapmak zorundayim.
4 Hayatta her istedigimi elde etmeliyim.
5 Tliskilerim her zaman sorunsuz olmalidir.
6 Insanlarin yaptiklari islerde kusursuz olmalari gerekir.
7 Saygisizliga asla katlanamam.
8 Haksizliga ugramaya tahammul edemem.
9 Insanlarin adaletsiz davranmasina katlanamam.
10 Insanlarin beni kiicimsemesine tahammiil edemem.
11 Olaylar kontroltimden ctkarsa dehgete kapilirim.
12 Tliskilerimde sorun(lar) yasarsam perisan olurum.
13 Haks1zliga maruz kalirsam mahvolurum.
14 Guvende olmazsam dehgete kapilirim.
15 Ozel yasantima karigilmasinin felaket oldugunu diigiiniiriim.
16 Belirsizlikler karsisinda dehgete kapilirim.
17 Islerimin yolunda gitmemesi benim igin bir felakettir.
18 Basarisizliklarim degersiz biri oldugumu gosterir.
19 Insanlarin beni 6nemsememesi degersiz biri oldugumu gosterir.
20 | Istediklerimi elde edemedigimde kendimi bir hig gibi hissederim.
21 Insanlarin bana haksizlik yapmast degersiz biri oldugumu gosterir.
22 Tliskilerimde sorunlarin olmast degersiz biri oldugumu gésterir.
23 Yasamimdaki belirsizliklerin acizligimin gostergesi olduguna inanirim.
24 Insanlar bana saygi duymadiklari zaman ise yaramaz olduguma inantrim.
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Akilci Ditgiinceler Formu (ADF)
Yonerge: Agsaguda bireylerin diisiincelerine yonelik 30 ifade bulunmaktadsr. Her bir ifadeye ne diizeyde katildiginize gisteren
segenekler bulunmaktadsr. Liitfen, her bir ifade icin sizi en iyi yansitan secenedi isaretleyiniz.
® @ ® @ ®
Bana Hi¢ Uygun Bana Biraz Uygun | Bana Orta Diizeyde Bana Oldukca Bana Tamamen

Degil Uygun Uygun Uygun
No | Madde O @ | | ® ®)
1 Her zaman basarili olamayabilirim.
2 Yaptigim her iste basarili olamayacagimin bilincindeyim.
3 Insanlarin her zaman beklentilerim dogrultusunda davranmayacaginin

farkindayim.
4 Yagamimda olumsuz duygular hissedecegim dénemlerin olabilecegini

biliyorum.
5 Yasamim boyunca istemesem bile hos olmayan durumlarla

karsilasabilecegimi biliyorum.
6 Yagamda zaman zaman kontroli kaybedebilecegimin farkindayim.
7 Yasamimda belirsizliklerin olabileceginin bilincindeyim.
8 Her zaman istedigim kadar rahat (konforlu) bir yasamim olmayabilir.
9 Zaman zaman isler yolunda gitmese de hayatima devam edebilirim.
10 Yapugim islerde bagarisiz olmay1 kabullenebilirim.
11 Basarisizligin getirdigi olumsuz sonuglara katlanabilirim.
12 Insanlar beklentilerimden farklt davrandiklarinda sorun etmem.
13 Olumsuz duygulara ragmen yasayabilirim.
14 Hatalarimin dogurdugu sonuglara katlanabilirim.
15 Kontrol edemedigim durumlarda sogukkanlihigimi korurum.
16 Isler yolunda gitmediginde sabirlt olurum.
17 Belirsizliklerin yasamin dogal bir pargast oldugunun bilincindeyim.
18 Rahat (konforlu) bir yasam strdiirememek diinyanin sonu degil.
19 Haksizliklarin her zaman olacaginin farkindayim.
20 Yagamimdaki belirsizlikler hayatimin dogal bir parcasidir.
21 Insanlar benden nefret etse bile degerliyim.
22 Yaptigim iglerin yolunda gitmemesi benim degerimden bir sey kaybettirmez.
23 Basarisizliklarin degerimi diistirmeyeceginin farkindayim.
24 Insanlar beklentilerimden farklt davransa da degerliyim.
25 Rahat (konforlu) bir yasam stirdiiremesem bile degerliyim.
26 Haksizliga ugrasam bile degerliyim.
27 Birisiyle anlasamasam bile degerliyim.
28 Bazen sorunlar yasasam da kendimi degerli hissederim.
29 Insanlar bana saygt duymasa bile degerli biriyim.
30 Eksikliklerime ragmen degerli biriyim.

24




Klinik ve Ruh Sagligi Psikolojik Danismanligt Dergisi

The Journal of Clinical and Mental Health Counseling

ARASTIRMA

“ Gitil-Akyol (2024)

~ 5 Volume: 4 Issue: 1 Pages: 25-37 ISSN: 2822-4582

1583

Acik Erisim

RESEARCH Open Access

Case Presentation of EMDR Development Protocol with an 8-Year-Old Boy
Witnessing His Mother’s Accident

Annesinin Kazasma Tanik Olan 8 Y asindaki Erkek Cocukla EMDR Gelisim Protokolii 1 aka Sunumin

Canan Citil Akyol

Author Information

Canan Citil Akyol

Assistant Professor

Department of Psychology

Sivas Cumbhuriyet University

Sivas, Ttrkiye

Email: canancitilakyol@cumhuriyet.edu.tr

ABSTRACT

Dr. Ogr. Uyesi

Psikoloji Bélumi

Sivas Cumhuriyet Universitesi
Sivas, Ttrkiye

Eposta: canancitilakvol@cumhutivet.edu.tr

Witnessing someone they love being harmed can be a traumatic experience for
children, potentially leading to negative impacts on their everyday functioning.
Children who witness their attachment figures being harmed may experience fear
and anxiety related to loss. This study aims to describe an EMDR intervention
conducted with an 8-year-old boy who witnessed his mother breaking her leg by
falling down the stairs and had to be separated from her for a month. The
methodological approach carried out in this study is case work. This method is
used to examine the client more in-depth, to portray individual differences and to
analyze the process of personality formation. All personal information of the client
in the research was altered and the client’s name was coded as ‘K.’. Case
presentation demonstrates positive effects of EMDR Developmental Protocol on
a child's traumatic experience. The EMDR sessions can be performed with child
having traumatic problems. Researchers can carry out experimental studies to
investigate the effectiveness and sustainability of the EMDR sessions.
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OZET

Sevdikleri birinin zarar gérmesine tantk olmak cocuklar i¢in travmatik bir deneyim
olabilir ve potansiyel olarak glinliik isleyisleri tizerinde olumsuz etkilere yol agabilir.
Baglanma figiitlerinin zarar gérdiigine tantk olan ¢ocuklar, kaypla ilgili korku ve
kaygi yasayabilitler. Bu ¢alisma, annesinin merdivenlerden diserek bacagint
kirdigina tanik olan ve bir ay boyunca kendisinden ayrt kalmak zorunda kalan 8
yasitndaki bir erkek c¢ocukla yapilan EMDR midahalesini anlatmay:
amaclamaktadir. Bu c¢alismada gerceklestirilen metodolojik yaklasim vaka
calismasidir. Bu yéntem danisant daha derinlemesine incelemek, bireysel
farkliliklart ortaya koymak ve kisilik olusum siirecini analiz etmek icin kullaniir.
Aragtirmada danisanin tim kisisel bilgileri degistirilerek danisanin adt K.” olarak
kodlanmustir. Vaka sunumu EMDR Gelisim Protokoliinin ¢ocugun travmatik
deneyimi tzerindeki olumlu etkilerini g6stermektedir. Travmatik sorunlari olan
cocuklarda EMDR seanslar1 yapilabilir. Arastirmacilar EMDR  seanslarinin
etkinligini ve stirdirilebilirligini arastirmak icin deneysel calismalar yapabilitler.

Citation: Citil-Akyol, C. (2024). Case presentation of EMDR development protocol with an 8-year-old boy witnessing his mother’s
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INTRODUCTION

Traumatic experiences are defined as events in which death, the threat of death, injuries, and
the endangerment of physical integrity occur, and these events are either experienced or witnessed
by an individual (Haselden, 2014). Childhood is susceptible to the impact of traumatic events due
to its vulnerable and sensitive developmental nature (Molnar, et al., 2020). Research on the
traumatic experiences of children has shown that these experiences can be categorized under topics
such as divorce in the family, loss of a loved one, being affected by natural disasters, and child
abuse (Gewirtz-Meydan & Finkelhor, 2020; Kronick et al., 2018; Sanghvi, 2020). In the literature,
it is noteworthy that the traumatic experiences that children may have been mostly direct events
that happen to the child. During this period, traumatic experiences that children go through include
difficulties in adapting to school (Basaran et al., 2014; Polat-Uluocak, 2009), divorce in the family
(Ongider-Gregory, 2016), loss of a loved one (Sanghvi, 2020), being affected by natural disasters
(Karabulut & Bekler, 2019), child sexual abuse (Gegkil, 2017; Gewirtz-Meydan & Finkelhor, 2020;
Klika et al., 2019), experiencing violence (Esfandiari, 2017; Izaguirre & Cater, 2016), accidents-
serious medical conditions-threatening events at birth (Toros, et al., 2002), terrorist incidents-war
and migration events (Cenat & Derivois, 2015), and they are grouped under headings such as.
However, the Diagnostic and Statistical Manual of Mental Disorders (DSM-5) has stated that
children can also be affected by challenging life events that they did not experience themselves but
witnessed (American Psychiatric Association, 2013).

It is known that the World Health Organization (WHO) recommends Eye Movement
Desensitization and Reprocessing (EMDR) as a psychological counseling intervention that can be
applied in cases involving traumatic experiences. Therefore, this research focuses on describing
how EMDR works with a child who has experienced trauma. EMDR is an effective and long-
lasting psychological counseling approach that has an 8-phase protocol used to alleviate the impact
of traumatic experiences (Shapiro, 2016). After the first use of EMDR with traumatized children,
EMDR applications for children have been referred to as the “Developmental Protocol” (Tinker
& Wilson, 1999). The protocol includes how the 8 phases of EMDR can be applied to children
according to their age and developmental characteristics (Lovett, 1999; Morris-Smith & Silvestre,
2014).

During the first phase, which is the client history and treatment planning stage, the child's
developmental history, family history, and trauma history are comprehensively explored. In the
second phase, called the preparation phase, the child's stabilization is assessed, and activities
focusing on the child's resources, such as safe place exercises, muscle relaxation exercises, and
breathing exercises, are conducted for children who are not yet ready to work on the traumatic
memory (Adler-Tapia & Settle, 2020; Korkmazlar et al., 2020). In the third phase, the assessment
phase, the most distressing image related to the target memory to be worked on is identified. Then,
the Subjective Units of Disturbance (SUD) is rated on a scale of 0-10, and the Validity of the
Cognition (VoC) is rated on a scale of 1-7. Finally, bodily sensations and emotions related to the
worst image are explored. The fourth phase, called desensitization, can last only a few minutes in
a single session or can involve multiple sessions lasting several months. Due to their limited life
experience, children's memory networks are less complex, and therefore, the desensitization phase
can yield faster results compared to adults. During this phase, desensitization can be done through
drawing or storytelling, tailored to the child's developmental characteristics (Adler-Tapia & Settle,

26



Case Presentation of EMDR Development Protocol Citil-Akyol (2024)
The Journal of Clinical and Mental Health Counseling

2020; Zaghrout-Hodali et al., 2008). Installation/reprocessing focus is the fifth phase of EMDR,
and the installation work is also completed more quickly in children compared to adults, similar to
desensitization. When the child gives a SUD level of 0 during the desensitization phase, the
installation phase is initiated. The installation phase is important to assess whether the child's
positive belief is still valid. When VoC reaches 7, the body scan phase is initiated. During the sixth
phase, which is the body scan, the child is asked to scan their body from head to toe while thinking
about the core event with their positive belief and evaluating if they feel any discomfort. If any
unusual sensations arise, Bilateral Stimulation (BLS) is continued. The closure phase is initiated
when there are no more unusual sensations or if they never occurred (Adler-Tapia & Settle, 2020).
The closure phase is the seventh phase, and it is considered important to include work related to
the future in this phase. The aim is for the client to mentally leave with a positive state and a sense
of safety (Shapiro, 2001). The eighth phase is reevaluation. In this phase, memories worked on with
children are evaluated, and once symptoms are resolved, a healthy process for the future can begin.
It is important to also assess whether there are any new symptoms by consulting with the family,
and the process should be approached holistically (Adler-Tapia & Settle, 2020).

The unique value of this study lies in understanding and explaining the implementation of
EMDR therapy in coping with traumatic experiences in children. Focusing on an incident where
an 8-year-old boy witnessed his mother falling and fracturing her leg, the research aims to provide
a detailed description of the EMDR intervention with the child and offer insights into its
effectiveness. In this context, the study seeks to present an original perspective elucidating the
effects and application of EMDR therapy on children. Considering this, the research problem for
this study is formulated as follows: How does the EMDR sessions work with a child who has
experienced a traumatic event?

METHOD

Research Design

The methodological approach carried out in this study is Case Work. This method is used to
examine the client more in-depth, to portray individual differences and to analyze the process of
personality formation. The data obtained from the case is descriptive. Thus, the findings should be
conveyed by the researcher through their impressions given by the clients (what they do and what
it may mean) rather than statistical analyses. Researchers interpret data using easily understandable
figures in quantitative assessments (Burger, 2006). All personal information of the client in the
research was altered and the client’s name was coded as ‘K.’

Case Introduction

The client, identified with the code name K| is an 8-year-old boy. He is the middle child in a
family of three siblings, with an older brother and a younger sister. Although he is a communicative
and talkative child with good social skills, he struggles with being separated from his mother. He is
an average student academically and is well-liked in his friendships. After obtaining ethical approval
from the Malatya Inénii University Ethics Committee (Approval No: 2023/17-3), EMDR sessions
started.

Presenting Complaints
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The counseling sessions were initiated by his mother, Mrs. T, who expressed K's difficulty in
separating from her, including crying fits when she needs to go to the hospital, difficulty sleeping

alone, and occasional outbursts of anger.

History

In the family history, it was revealed that the parents got married out of love and were happy
about the unplanned pregnancies. Due to the father's long working hours, the mother was often
alone with the children, and there was limited social support.

Assessment Tools

Participant Consent Form. A form explaining the content of the study was sent online to K and
his family, requesting their consent. The form included information such as the online nature of
the sessions, their duration of 50 minutes, the need to provide materials like coloring pencils and
paper before the sessions, and the importance of being in a quiet and undisturbed environment to
enhance the quality of the sessions.

Children's Revised Impact of Event Scale-8 (CRIES-8). In this study, CRIES-8 was used to determine
K's inclusion in the research and assess whether the traumatic experience continued to have an
impact after the counseling sessions. The CRIES-8 is a self-report scale used to screen for
symptoms of post-traumatic stress disorder in children, using a 4-point Likert scale (Not at all=0),
Rarely=1, Sometimes=3, Often=5). The scores that can be obtained from the scale vary between
0-40. It consists of two subscales: intrusion (e.g., "Images of the event come into my mind") and
avoidance (e.g., "I try to avoid things that remind me of what happened"), and the total score ranges
from 0 to 40 (Horowitz et al., 1979).

Case Conceptualization

The focus of this research is to present a case study on the use of the EMDR developmental
protocol in the process of psychological counseling. By providing detailed explanations supported
by the client's statements about the interventions used, it is aimed to provide the reader with
comprehensive information about a psychological counseling approach they may be curious about.
Therefore, each psychological counseling session has been transcribed. The findings are divided
into sections that encompass the eight phases of EMDR and the transcribed sessions are used for
descriptive purposes in the relevant sections. One of the data collection tools used in the study is
CRIES. The scale was evaluated based on item scores for K. Pre-test, post-test, and follow-up test
scores were compared.

To learn about K's personal history and the issues he was facing, both parents were invited to
the initial interview. However, only the mother attended the session alone, and the assessment was
completed in a single session. Information was obtained in the domains of family development and
trauma, and a case formulation was established. K's development was within the normal range.
Although there were no significant traumas within the family apart from the reason for referral,
the father's emotional absence was noted. Based on this information, it was concluded that K had
experienced a singular trauma, but it was important to strengthen the bonds among the father,
mother, and child within the family system. The therapy plan included working on the memories
related to the singular trauma using the EMDR developmental protocol and conducting
interventions to strengthen K's family bonds.

FINDINGS
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Course of Treatment
A total of six sessions, including a one-month follow-up meeting, were conducted using the
EMDR developmental protocol in an online format with K.

Preparation Phase (1st and 2nd Sessions)

First session with K: In the initial session, I used a warm-up game with various questions to
get to know K. K, who is able to express himself, was described as a social individual. It was
determined that he had strong resources, enjoyed playing soccer, and had an inclination towards
music. It was observed that he was left-handed and had a tendency for attention to easily wander.
Even during play, he had a tendency to switch to another topic. The bilateral stimulation of EMDR
was taught using the "butterfly hug metaphor." The safe place exercise was conducted through
drawing, and it was noteworthy that his safe place was a soccer field. As an initial assessment, the
CRIES-8 scale was filled out together, and his total score on the scale was determined to be twenty-
five.

Second session with K: K expressed that he was ready for the session. He stated that his week
had been good and that he had done the butterfly hug. He mentioned that he found relief by doing
the butterfly hug when he was angry about something. The exercise for building secure attachments
was conducted, but he only included his friends in the attachments and did not include any family
members. He colored the hearts in the fanatical team colors because he supports Team X. He was
able to do the butterfly hug when he loaded resources by thinking about happy memories with his
friends. It was determined that he used the method of turning off the lights and closing his eyes to
focus during the butterfly hug.

Assessment and Desensitization Phase (3rd and 4th Sessions)

Third session with K: At the beginning of the session, K appeared sleepy, and he also yawned
at times during the session. This was noted as a possible dissociation symptom. Later, it became
apparent that he had played soccer and returned home, experiencing genuine fatigue. K was taught
to perform bilateral stimulation using rapid tapping at the beginning of the session. Initially saying,
"I can't do it," K gradually realized that he could better synchronize with the rhythm. The
assessment phase was then initiated, exploring the imagery of the worst scene, body sensations,
emotions, and challenging negative beliefs, followed by checking the SUD level.

Worst image: It was determined that the worst image for K was the moment when his mother
fell. K described feeling tension throughout his body, expressing his emotion as anxiety and his
thought as something bad will happen. K, whose SUD level was determined to be nine, was given
four sets of bilateral tactile stimulation, and after each set, he was asked to draw what came to
mind. Below are K's descriptions of the drawings during the desensitization phase:

- 1st set: The moment my mother fell came to my mind.

- 2nd set: I remembered when my mother was going to the hospital, in a wheelchair.
- 3rd set: I stayed at my friend's house while my mother was in the hospital.

- 4th set: I stayed at my aunt's house while my mother was in the hospital.

At this point, the SUD level was asked again, and it was determined that the event caused a
discomfort level of five. When asked what changed for him, K mentioned that talking and drawing
helped, so relaxation exercises were conducted to help him stretch his body, and the session ended
with the box exercise.

29



Case Presentation of EMDR Development Protocol Citil-Akyol (2024)
The Journal of Clinical and Mental Health Counseling

K's fourth session: K's cheerful demeanor was noticeable. Since the EMDR session was left
unfinished in the previous session, the evaluation and desensitization phases were repeated in this
session. A change in the worst image was that K was also present in the scene where his mother
fell. This indicated that what was worked on in the previous session was still present. K reported
feeling tension in his legs as a body sensation and had difficulty providing a negative belief. Instead,
he came up with a positive belief, saying, "Nothing will happen to my mom." Starting with an SUD
level of four, bilateral tactile stimulation was continued, and this time K preferred to narrate the
flow rather than draw. During the desensitization phase, the flow that emerged was as follows:

- st set: I felt the image vividly.

- 2nd set: My mom falling and being taken to the hospital.

- 3td set: The same thing.

- 4thset: I... We're still at my friend's house. What if my mom can't take care of us?
- 5th set: We're leaving my friend's house and going home, my mom wasn't there.

- 6th set: Nothing came up, my mom had a platinum implant.

- 7th set: My mom was resting, we had calmed her down.

Since there was a significant shift away from the image, it was revisited to determine the level
of discomfort it caused. K reported feeling a discomfort level of two. Subsequently, the remaining
body sensations, emotions, and negative thoughts were targeted, and bilateral stimulation was
continued. The following flow emerged:

- 8th set: After my mom fell, nothing else will happen to her, she has experienced everything.
- 9th set: Nothing will happen to my mom, no troubles will come to her or anything like that.
- 10th set: I thought nothing would happen to my mom.

At this stage, a cognitive intervention was introduced, emphasizing that accidents can
sometimes happen and that bad things are part of life just like good things. However, it was sensed
that K was not ready for this intervention. When asked to think about the event again, K reported
a discomfort level of one. He stated that since his mother had fallen, it could not be zero. As a
result, the session concluded with relaxation exercises and breathing exercises.

Ewmbedding, Body Scan, and Closing Phase (Sessions 5 and 6)

Before moving on to the fifth session with K, a meeting was held with his mother to write a
healing story about the traumatic event they experienced. If the mothet's distress level had been
five or higher, it would have been necessary to work with the mother first. Since the discomfort
level felt by the mother while listening to the story was two, it was concluded that we were ready
to work with K.

Fifth session with K: K appeared excited at the beginning of the session. I told him that I would
read him a story today, and we decided together on how he wanted to receive bilateral stimulation,
and he chose tactile stimulation in the form of butterfly hugs again. The butterfly hugs continued
throughout the story. The story was prepared in a computer environment using various visuals and
placed where K could see it. During the story, K expressed that he did not want his mother to be
present, but after the story, he expressed his need to read it again with his mother by saying, "Let's
read it with my mom too." The mother was invited to the session, and after teaching K how to
provide bilateral stimulation by giving compassionate touches on K's shoulders, the story was read
again. The healing story is as follows:
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The Brave Little Horse Who Ouvercame Fear of Something Bad Happening

There was a happy little horse who lived with his mother and father. This little
horse had an older brother who was bigger than him and a younger sister who
was smaller. This family of five horses lived happily in their stable. They showed
their love to each other, played games together, and had fun. The mother horse
was highly active, skillful, and tried to do everything herself. One day, something
unexpected happened. The stairs that the mother horse always used to go up and
down were wet that day, and when the mother horse took a step, she lost her
balance and fell, hurting her leg. The little horse was so scared that he didn't know
what to do, so he just cried. It is normal for little horses to feel scared, sad,
confused, and cry when the adult horses who protect and love them get hurt. The
mother horse was immediately taken to the hospital so that her leg would heal
again and she would be able to walk. The mother horse had surgery at the hospital
and had to be careful with her leg for a month. Meanwhile, the little horse was
very scared and waited every day to be reunited with his mother. When the mother
horse returned home, the other horses helped her. They fed her and helped with
the cleaning. However, the mother horse could only see her little horses very little
until she fully recovered. Because until the mother horse fully recovered, the little
horses had to stay with others. The little horse continued to wait, thinking about
the days when he would be with his mother again. While waiting, they missed each
other so much. Both the mother horse and the little horse wanted to be together.
The little horse wanted to give love, and the little horse wanted to feel the warmth
and love of his mother again. The little horse would get upset when he was away
from his mother and would start crying immediately if his mother moved away a
little. When the mother horse saw that her little horse was worried, she decided to
go to the wise cat who lived in the forest and helped other animals. The wise cat
played games with the little horse, and they got used to each other. The wise cat
taught the little horse to remember the places where he felt safe and the
connections, he had with the people he trusted. The little horse understood that
there was a heart-to-heart connection between him and his mother, and even if
he couldn't see his mother, he could feel her love. In addition, the wise cat taught
the little horse to do butterfly hugs and take deep breaths when he felt scared,
angry, or worried. The little horse had more to learn. The little horse started to
feel better and more comfortable over time. No one knows what will happen in
the future. Bad things can happen from time to time, just like good things. What
is important is to enjoy the beautiful days spent together and be able to give each
other love. The little horse would learn to push away his worries more and more
as time went on. Feeling the bond of love with his mother again, the little horse
started to have more enjoyable days with his family.

After reading the story, K was asked if there was anything he wanted to change in the story,
and he answered that everything was as it should be. When asked about the level of distress related
to the story, he was able to give it a zero score and mentioned feeling relaxation in his body. It was
observed that he could empathize and enjoy hugging his mother, reinforcing how harmonious their
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relationship was. Towatds the end of the session, games were played such as writing on each othet's
backs and applying cream to their hands, reflecting their excitement and happiness in their
relationship. After working as a resource by focusing on this relationship and performing slow-
paced butterfly hugs, the session was concluded.

K's 6th session: The session primarily focused on resource work and providing
psychoeducational information to the family, following the completion of the therapeutic story and
installation and body scan phases. It was observed that K was able to sleep comfortably after the
healing story, allowed her mother to leave the house alone, and did not cry as frequently. During
the session, a resource work called "Power Star" was conducted to identify areas where K felt
skilled and talented, and slow and brief bilateral stimulus sets were applied to each area to reinforce
the associated resources. Following the resource work, the CRIES-8 questionnaire was
administered as a final assessment, and a total score of 4 was recorded. Since the father was unable
to attend the sessions, a portion of the session was conducted with the mother, focusing on
informing her about K's needed calming skills and providing guidance on what to pay attention to
during her time with K.

Complicating Factors

It is known that when primary caregivers of children are physically injured, it can have traumatic
effects on the children. In this example, the child named K experiences deep concern about their
mother getting injured again and being separated from her. While fathers also have responsibilities
in childcare, it can be seen as a limitation that the focus is often on the mother-child relationship
during attachment processes. In this case, the father's presence within the family system is almost
non-existent, indicating this limitation.

Access and Batriers to Care

Due to cultural perceptions that children are happier with their mothers, it is often considered
normal for children to experience issues such as separation anxiety when witnessing their loved
ones being physically harmed. The separation anxiety, which is considered a natural consequence
of the attachment principle, can sometimes be overlooked as a potential symptom of PTSD in
children (Saxe et al., 2006; Scheeringa et al., 2003).

Follow-up

After one month, K and her mother were reevaluated. The entire process was assessed, and it
was observed that K's initial symptoms were no longer present. The CRIES-8 questionnaire was
administered again as a pre-test. The examination of the CRIES-8 items related to K is presented
in Table 1.

Table 1. CRIES-8 scores

Items Pre-test Post-test (IO:Z/%;ZQ )
1- Do you think about it even when you don’t mean to? Sometime Rarely Not at all
2- Do you try to remove it from your memory? Often Rarely Not at all
3- Do you have waves of strong feelings about it? Often Not at all Not at all
4- Do you stay away from reminders of it (e.g. places or situations)? ~ Sometime¢  Not at all Not at all
5- Do you try not to talk about it? Notatal Notatall Not at all
6- Do pictures about it pop into your mind? Often Rarely Not at all
7- Do other things keep making you think about it? Rarely ~ Notat all Not at all
8- Do you try not to think about it? Often Rarely Rarely
Total 25 4 1

* Not at all =0, Rarely=1, Sometimes=3, Often=5
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CONCLUSION

Experiences that require children to be separated from their attachment figures create
challenging and potentially traumatic situations for children, as they involve the fear of harm
coming to their loved ones. This research does not aim to generalize as it reflects a process
conducted with a single client. However, it is important in terms of providing a detailed illustration
of the use of EMDR developmental protocol.

Considering the presented case study within the scope of this research, it was observed that
engaging in movement-based play and conducting resource enhancement exercises during the
preparation phase facilitated the transition to the desensitization phase. The use of drawing during
the desensitization phase and the implementation of a healing story during the installation phase
are also consistent with previous research in the literature (Merdan-Yildiz, et al., 2021; Rodenburg,
et al., 2009). In a book study edited by Inci-Izmir & Citil-Akyol (2023), it was emphasized that
while EMDR studies were carried out with children, desensitization was performed through
drawing in various pathologies. Korkmazlar and colleagues (2020) employed drawing during the
desensitization phase and completed the installation phase with a healing story in their group
interventions with children.

It is believed that this study will serve as a guiding resource for mental health practitioners in
terms of providing a detailed description of the EMDR developmental protocol. Both EMDR
therapists and professionals interested in utilizing EMDR with children can benefit from this
article. Future studies should focus on describing different protocols of EMDR used with children.
Future studies could investigate the effectiveness and permanence of EMDR sessions with several
empirical methods. Additional studies with different traumatic experiences in children of similar
age groups to the participants in this study. Further research using group EMDR protocols with
larger sample sizes of individuals experiencing similar issues.
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