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Makale Tiirii (Article Type): Arastirma Makalesi/Research Article

The Effect of Using the Storyline Method in Life Studies Lesson on Problem Solving and Decision
Making Skills: A Third Grade Example®?

Z. Nurdan BAYSAL?
Merve Nur KARAKAS*

Abstract

This study was conducted to investigate the effect of the Storyline method used in the "Safe Life™ unit in the
Life Studies course on the problem solving and decision-making skills of elementary school 3rd grade students.
The study was conducted with 20 third grade students studying at a private school in Istanbul. The scales used
in the research and student activities were collected in the second half of the 2019-2020 academic years.
“Problem Solving Inventory for Children”, “Decision Making Skill Perception Scale for 3rd and 4th Grade
Students”, activity papers in the research process in the Life Studies lesson, teacher and student diaries were
used as data collection tools. According to the findings of the research, an increase was observed in the problem
solving and decision making skills of the students with the Storyline method applied in the Life Studies course.
Keywords: Story method; life science; problem solving skills; decision-making

Hayat Bilgisi Dersinde Storyline Yonteminin Kullanilmasinin Karar Verme ve Problem Co6zme Becerisi
Uzerindeki Etkililigi: Uciincii Stmif Ornegi

Ozet

Bu calisma, Hayat Bilgisi dersi “Glivenli Yasam” iinitesinde kullanilan Storyline yonteminin ilkokul 3. sinif
ogrencilerinin problem ¢6zme ve karar verme becerilerine etkisini incelemek amaciyla yapilmistir. Arastirma
Istanbul'da 6zel bir okulda dgrenim goren 20 iiciincii sinif dgrencisi ile gerceklestirilmistir. Arastirmada ve
ogrenci etkinliklerinde kullanilan 6lgekler 2019-2020 egitim-68retim yilinin ikinci yarisinda toplanmustir. Veri
toplama arac1 olarak “Cocuklara Ydnelik Problem Cdzme Envanteri”, “3. ve 4. Sif Ogrencilerine Yo6nelik
Karar Verme Becerisi Algis1 Olgedi”, arastirma siirecinde Hayat Bilgisi dersinde yer alan etkinlik kagitlari,
ogretmen ve 6grenci gilinliikleri kullanilmigtir. Aragtirmanin bulgularia gére Hayat Bilgisi dersinde uygulanan
Storyline yontemi ile 6grencilerin problem ¢6zme ve karar verme becerilerinde artis gézlemlenmistir.

Anahtar Sozciikler: Storyline yontemi; hayat bilgisi; problem ¢6zme becerisi; karar verme becerisi

! Yapilan ¢alisma yiiksek lisans tezinden iiretilmistir.

2 Bu calisma 23 Aralik 2023 tarihinde gerceklestirilen 3. Uluslararast FSMVU Egitimde Miikemmeliyet Arastirmalari
Kongresi’nde sozlii bildiri olarak sunulmustur.

8 Profesdor, Marmara Universitesi, Egitim Fakiiltesi, Temel Egitim, Smuf Egitimi, Istanbul-Tﬁrkiye,
znbaysal@marmara.edu.tr, ORCID: 0000-0002-3548-1217

*Ogretmen, MEB, Kahramanmaras, Tiirkiye, mervenurkrks@gmail.com, ORCID: 0000-0001-7761-8755

Journal of Sustainable Educational Studies (JSES)


mailto:znbaysal@marmara.edu.tr
mailto:mervenurkrks@gmail.com
https://orcid.org/0000-0001-7761-8755

99

1. INTRODUCTION

The child who comes to the primary school period acquires new knowledge academically from the moment he
starts school, apart from the knowledge he has acquired in daily life. The most important lesson that bases on
the knowledge of the child who is introduced to the school in his daily life and transfers academic concepts to
the child is Life Studies in the primary school period.

Since Life Science is a basic course that enables the child to get to know life, it makes the active participation
of the student in the course process inevitable. The Storyline method is a method that started to be used in
Scotland in the 1980s. This method makes the lesson process fun, effective and efficient. The main element of
the storyline method is stories and key questions. The method consists of different steps. The steps of the
storyline method are: parts of storytelling, key questions, student activities, classroom organization, materials,
learning outcomes and evaluation (Sekerci ve Kabapinar, 2019).

The Storyline method wants to add a new one on the knowledge and experience which the students have. In the
storyline method, drama, station, theater, group work, problem solving, decision making, critical thinking,
question-answer etc. uses many teaching methods and techniques. Storyline is an interdisciplinary learning
process in which the characters are put to work, an event is selected to work on, and real problems are presented
one after another to solve by placing the learning process in a detailed time frame and sequence (Bell, 2003;
Bell & Harkness, 2006; Creswell, 1997; Giiney, 2003; cited in Tepetas, 2011).

The storyline method has a long history. In 1967, a three-person teacher training group (Steve Bell, Sallie
Harkness & Fred Rendell) consisting of Jordanhill College of Education lecturers guided the teachers in many
schools by working on the understanding of this program until the beginning of the 80s (Giiney & Tepetas
Cengiz, 2016). Storyline, as a learning and teaching method, enables the teacher and students to design the
curriculum together and uses the structure of a story; It provides a cross-curricular, subject-based teaching
method. The storyline method asks key questions that require students to make each part of the process relevant
and control what happens in the stories (Bell & Harkness, 2006).

1.1. Problem Solving Skill

Students use problem solving skills in solving the problem situations in the stories in the storyline method. The
problem-solving approach directs the student to find a solution to the problem he encounters. This skill is the
process of overcoming difficulties encountered in reaching a goal. Problem solving is a skill that can be learned
and attained. It takes time, effort and energy. An individual's past experiences, values, grasping power and
attitude are the forces that really affect problem solving skills (Bingham, 1971).

1.2. Decision Making Skill

Decision-making skill is included as a basic life skill in the Primary School Life Studies Curriculum (MEB,
2018). Decision-making and problem-solving skills are affected by the educational status of the individual.
These educational situations are affected by the arrangements to be made in the educational environments
(Koseoglu, 2014). The storyline method compares the student with problem situations that will improve their
thinking skills during the lesson. The ability to make decisions appropriate to the situations faced by the
individual can be defined as a factor that eliminates the confusion when there are many ways to solve the
problem when needed (Kuzgun, 1993, cited in Esen, 2019).

2. METHOD
In this section, the research model, study group and data collection techniques are explained.
2.1. Model of the Research

Action research, one of the qualitative research methods, was used in the study. Action research is a research
approach that is carried out by a practitioner working in a school, such as a manager, teacher, education
specialist, directly or with a researcher (Yildinm & Simsek, 2018). Action research is known as teacher
research. It improves students' learning by improving the activities that teachers do in and out of the classroom
(Beeyhan, 2013).

Journal of Sustainable Educational Studies (JSES)



100
2.2. Working group

The study group of the research consists of 20 third grade students studying in a private school in Bagcilar,
Istanbul. A suitable case study group was used in the study.

2.3. Data Collection Tools

In the research, "Problem Solving Inventory for Children”, "Decision-Making Skill Perception Scale for
Primary School 3rd and 4th Grade Students”, activity papers, teacher and student diaries during the process in
which the Storyline method, which is used as an action research in the Life Sciences lesson, was used as data
collection tools.

Table 1. Data Collection Tools Used in the Research

Research Question Data Collection Tools

What is the effect of the activities carried out using the - Ikogretim Diizeyindeki Cocuklar igin
storyline method on the problem solving skill levels of the Problem C6zme Envanteri (CPCE)
students?

What is the effect of the activities carried out using the - {lkokul 3. ve 4. Simif Ogrencilere Yonelik
storyline method on the students' decision-making skill Karar Verme Beceri Olgegi
perception levels?
What is/how is the level of realization of the activities - Student diary
implemented using the Storyline method by the students? - Researcher teacher diary
- Student worksheets

- Storyline activity sheets
- Materials created by students

What are the opinions of the participant students about the - Storyline Worksheet
implementation of the activities carried out using the
Storyline method?

2.4. Data Analysis

Scales used in the research, worksheets, student diaries, teacher diary etc. were analyzed by various analysis
methods.

The data obtained from the Personal Information Form, the Problem Solving Inventory for Children, and the
Decision-Making Skill Perception Scale for Primary School 3rd and 4th Grade Students used in the research
were analyzed with the SPSS package program.

Non-Parametric Wilcoxon Signed Orders Test was used for analysis.
Table 2. Analyzes Used in Data Collection Tools in the Research

Data collection tool Analysis of Data

Personal Information Form Descriptive analysis processes in SPSS program

Decision Making Skill Scale for 3rd and 4th Grade  Related-sample t-test
Primary School Students

Problem Solving Inventory for Children Related-sample t-test

Activities and Work Examples within the Rubric evaluation, content and descriptive analysis
Framework of the Storyline Method

Researcher (Practicing) Teacher's Diary Analysis Descriptive analysis

Journal of Sustainable Educational Studies (JSES)



Student Diary Analysis

Student Products Analysis

Camera and Photo Recordings

Descriptive analysis

Rubric evaluation, content and descriptive analysis

Content and descriptive analysis

2.5. Scientific Research and Publication Ethics

In the study, all the rules specified to be followed by the "Higher Education Institutions Scientific Research and
Publication Ethics Directive™ were complied with. None of the actions specified in the 2nd part of the
Directive, titled “Actions Contrary to Scientific Research and Publication Ethics”, were carried out.

2.5.1. Ethics Committee Approval

Kurul adi = Marmara Universitesi Egitim Bilimleri Enstitiisii Research and Publication Ethics
Committee

Karar tarihi = 26/02/2021
Belge say1 numaras1 = 2100081901
3. FINDING

The findings obtained from the analysis of the data collected during the research are included. In this section,
the findings obtained from the research questions are presented in order.

3.1. What is the Effect of the Activities Developed Using the Storyline Method on the Problem Solving
Skill Levels of the Students?

In the research, the analyzes made to determine the differences between the sub-dimensions and the total of the
"Problem Solving Inventory for Primary Education Level Children" applied in order to determine the problem
solving skill perception of the students during the implementation process and the mean scores were presented.

Table 3. Study Group “Sub-Dimensions of the Problem Solving Inventory for Children at Primary Education
Level, Results of Non-Parametric Wilcoxon Signed Orders Test Analysis Conducted to Determine the
Difference Between Pre-Application and Post-Application Mean Scores

Sub- Point Groups N X Xline Y line z P
Dimensions
Before Descendants 10
Confidence  Application
Increments 9 47,7 7,25 72,50
Application
Post Equal 1 52,2 13,06 117,50 ,906 ,365
Total 20
Before Descendants 4
Application
Self-control Increments 15 25,9 9,13 36,50
Application
Post Equal 1 28,8 10,23 153,50 -2, 365 018
Total 20
Avoidance  Before Descendants 1
Application
Increments 12 21,35 7,00 7,00
Application
Post Equal 7 23,9 7,00 84,00 -2,706 ,007
Total 20
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3.2. What is the Effect of the Activities Developed Using the Storyline Method on the Decision Making
Skill Perception Levels of the Students?

In this section, to analyzes to identify the differences between the pre-application and post-application mean
scores of the sub-dimensions and total of the = Decision Making Skill Perception Scale for 3rd and 4th Grade
Students' "applied before and after the application in order to determine the perception of students' decision-
making skills during the implementation process of the research are presented.

Table 4. As a result of the Non-Parametric Wilcoxon Marked Orders Test conducted for the study group of the
research, the Decision Making Skill Perception Scale for Primary School 3rd and 4th Grade Students was
"feeling the problem, limiting and defining", "gathering information™, "alternative solution, creating options",

“decision making”, “implementation and evaluation of the decision” sub-dimension scores show statistical

significance

Sub-Dimensions Point Groups N X  Xline Y line z P
Before Descendants
Feeling the Application
Problem Increments 13 12,4 9,00 23,00
Limitation and Application
|dentification Post Equal 4 1400 838 109,00 -2137  ,033
Total 20
Before Descendants 5
Information Application
Collection Increments 8 13,4 3,80 19,00
Application
Post Equal 7 145 9,00 32,00 -1,868 ,062
Total 20
Alternative Before Descendants 3
Solution Application
Options Increments 8 13,75 5,67 17,00
Creation Application
Post Equal 9 143 613 6300 -1431 152
Total 20
Before Descendants 6
Decision Application
Giving Increments 7 104 517 31,00
Application
Post Equal 7 11,5 8,57 60,00 -1,021 ,307
Total 20
Before Descendants 7
Implementing the  Application
Decision Increments 7 675 850 5950 444 657
and Evaluation Application
Post Equal 6 645 650 4550
Total 20
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3.3. What is/how is the Level of Realization of the Activities Carried Out Using the Storyline Method by
the Students?

During the storyline method, students used group work, station technique, drama, etc. After the lesson, students
could produce products such as models, poems, pictures, brochures, etc. In this section, the students' and
teachers' interpretations of the activities performed by the students are included.

In addition, the studies of the students were evaluated according to the rubrics prepared by the researcher
teacher.

Student named O11: Life science lesson; today our teacher introduced Gizem to us.

So we listened to the teacher and made and painted family members of the Gizem four by four.

I was very happy, I'm glad. It's a good thing there's a life science lesson in life.

Researcher's diary: “As we do in every lesson, we started our lesson by repeating our previous lesson.”
Today | read a story about "Precautions to be Taken Against Accidents™ to my students.

I created a group where they would find the problem situation and solution suggestions in the story.

I also asked the students in this group to create posters.

Students loved making posters.

Some wrote, some painted the poster and added pictures.

At the end of the lesson, the children made a daily assessment.

The sample statements above are the evaluations in the diaries written by the researcher teacher and some
students in the research group at the end of each lesson. After doing various activities and group work at the
end of each lesson, the students stated what they did in the lesson and their feelings towards the lesson.

Table 5. Analysis of the "Fishbone of Traffic Rules" Worksheet

Multi - Should be . .
Qualified Qualified Average improved Insufficient ~ Not coming Total
9 9 1 1 0 0 20

3.4. What are the Opinions of the Participant Students about the Implementation of the Activities
Carried Out Using the Storyline Method?

The researcher teacher gave the students a Storyline Evaluation Form at the end of each lesson.

The findings regarding the content analysis of the answers given by the students to the Storyline Evaluation
Form are given below.

Table 6. “How do You Think the Life Studies Lesson We Taught with Storyline Went?”” Analysis of Students'
Answers to the Question in the Storyline Evaluation Form

Student Comments on the Life Studies Lesson Taught with the Storyline Method

Positive F
Nice 17
Funny 8
Good 6
Liking 6
Happy 3
Fast 2
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Excellent

Wonderful
Cheerful
Pleasant

Gorgeous
Different
TOTAL 50

N = e L S

Negative

Sometimes boring
Sometimes bad
Sometimes naughty
TOTAL

Wk, = =T

According to the analysis results of the "Decision Making Skills Perception Scale for Primary School 3rd and
4th Grade Students" applied before and after the research, no significant difference was found in the sub-
dimensions of collecting information, creating alternative solution options, making decisions, implementing the
decision and evaluating.

Reasons such as the short course period in which the Storyline method is applied, the quality of the activity
prepared to improve decision-making skills, etc. can be given as examples for this situation.

It has been determined that the Storyline method, applied in the "Safe Life" unit in the Life Sciences lesson,
positively affects the problem-solving and decision-making skills of the students as a result of the activities they
have done, the scores they have received from the scales, their diary evaluations, and the analyzes made for the
diaries they have kept.

4. RESULT

The results of the analyzes carried out to determine the sub-dimensions of the "Decision-Making Skills
Perception Scale for Primary School 3rd and 4th Grade Students” items used in the study and the differences
between the pre-application and post-application scores of the sum of the scores in the item are given under this
title.

« After the application, there was a significant increase in the students' "feeling, limiting and defining the
problem™ mean scores,

« After the application, there was a significant increase in the average of the students' "information gathering"
scores,

« After the application, the average of the students' ""creating alternative solutions, options™ scores increased,
* There was an increase in the average of the students’ "decision making" scores after the application,

« It was determined that there was no increase in the average of the students' “implementation and evaluation of
the decision” scores after the application.

The activities carried out within the framework of the Storyline method during the research process ensured that
the students were active in the lesson based on the lesson outcomes at the end of each lesson period.

Students actively participated in the activities in the lesson and selflessly filled the worksheets given to them.
The stories, which form the basis of the storyline method, activated the students' prior knowledge.

The students approached the achievements and situations in the stories in a creative way, evaluated the events
in an original way and showed this situation in the activities.

Journal of Sustainable Educational Studies (JSES)
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According to the statements of the students in the diary and evaluation form, it was analyzed that they had a lot
of fun in the lesson, they were happy, they enjoyed group work with their friends, they liked the Life Science
lesson, they liked the activities done in the lesson.

According to the findings obtained in the study, it was concluded that, after the research, an increase was
observed in the decision-making and problem-solving skills of the provincial students with the Storyline
method applied in the Life Studies course.

It was concluded that the Storyline method applied in the subjects of the "Safe Life" unit in the Life Sciences
lesson increased the cognitive and academic skills of the students towards the lesson.

Giiney (2019), in her study, aimed to determine the effect of story-based learning approach on academic
achievement, permanence of learning and attitudes towards the course in the 4th grade Science course.

The study group of the research consisted of an experimental group of 17 students and a total of 2 groups of 21
students studying in a primary school located on the European side of Istanbul.

As a result of the research, the researcher determined that the students in the group in which the story-based
learning approach was used developed more positive attitudes towards the science lesson.

Tozduman Yarali (2019) conducted her study to investigate the effect of storytelling on the critical thinking
skills of five-year-old children. The sample of the study consisted of 43 students attending a pre-school
education institution in the center of Kirklareli in the 2017-2018 academic year.22 of these students are in the
experimental group and 21 are in the control group. The research has a mixed design, the Critical Thinking
Skills Test for 5-6 Years-Old Children was used in its quantitative dimension. According to the results obtained
from the data in the research, the effect of the storytelling method was investigated.

Sekerci (2018) revealed in her study that achieving the targeted achievements by the Storyline method gives
effective results. The research group of the study consisted of thirty-four 4th grade students studying at a public
school in Diyarbakir.lt has been revealed that activities based on the storyline method make the lesson fun and
attract students' attention.It has been determined that the storyline method has a positive effect on students'
creative thinking skills and learning motivation in the Social Studies course.

Tepetas (2011) examined the effect of the Storyline method, which is used to support the conceptual knowledge
of six-year-old children, on the experimental group in increasing children's concept knowledge. The study
group of the research consisted of 39 six-year-old children studying in kindergarten in the province of Kirsehir
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Transcending to Sustainability: Ralph Waldo Emerson and Transcendentalism’s Legacy for Raising
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Abstract

This study examines Ralph Waldo Emerson’s Transcendentalist philosophy and its reflection on the United
Nations’ Sustainable Development Goals (SDGs). It explores the spiritual and ethical aspects of
transcendentalism, such as oneness with nature, self-reliance, and moral obligation, and how these concepts are
applied to the SDGs’ environmental and climate action goals. The research suggests that transcendentalist beliefs
laid the groundwork for environmental and social responsibility in sustainable development. It also highlights the
spiritual significance of nature and the divine truth inherent in a transcending universe. The study uses a
conceptual analysis method to analyze Transcendentalist writings, identifying key themes and comparing them
to the SDGs. The findings could have practical applications in various educational settings, including curriculum
design, teaching methodologies, learning environments, teacher training, educational policy, and alternative
education models.

Keywords: Influence and legacy; modern sustainability; natural world; Ralph Waldo Emerson; social behavior;
transcendentalist philosophy

Siirdiiriilebilirligi Asmak: Ralph Waldo Emerson ve Siirdiiriilebilir Kalkinma Farkindahigim Artirmada
Transandantalizmin Mirasi

Ozet

Bu ¢alisma Ralph Waldo Emerson’un Transandantalist felsefesini ve bunun Birlesmis Milletler’in
Stirdiirtilebilir Kalkinma Hedeflerine (SKH) yansimasini incelemektedir. Dogayla birlik, kendine giiven ve
ahlaki yiikiimliiliik gibi agkinciligin manevi ve etik yonlerini ve bu kavramlarin Siirdiirtilebilir Kalkinma
Hedefleri’nin ¢evre ve iklim eylem hedeflerine nasil uygulandigini arastiriyor. Arastirma, askin inanglarin
stirdiiriilebilir kalkinmada g¢evresel ve sosyal sorumlulugun temelini olusturdugunu 6ne siiriiyor. Ayni zamanda
doganin manevi Onemini ve askin bir evrenin dogasinda var olan ilahi gercegi vurgular. Calisma,
Transandantalist yazilari analiz etmek, ana temalar1 belirlemek ve bunlari Siirdiiriilebilir Kalkinma Hedefleri
ile karsilagtirmak i¢in kavramsal bir analiz yontemi kullaniyor. Bulgular, miifredat tasarimi, G6gretim
metodolojileri, 6grenme ortamlari, 6gretmen egitimi, egitim politikas1 ve alternatif egitim modelleri dahil
olmak iizere ¢esitli egitim ortamlarinda pratik uygulamalara sahip olabilir.

Anahtar Sozciikler: Etki ve miras; modern siirdiiriilebilirlik; dogal diinya; Ralph Waldo Emerson; sosyal
davranis; agkinci felsefe

1. INTRODUCTION
In 2015, the United Nations established 17 Sustainable Development Goals (SDGs) to set global objectives and
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goals for promoting human well-being while safeguarding the environment. The SDGs, which range from poverty
and hunger eradication to the development of sustainable cities and communities, serve as an overarching
framework for coordinated worldwide efforts until 2030. Though a recent project accepted by all UN member
states, the conceptual framework for sustainable development has philosophical origins that date back over a
century.

The 19th-century American Transcendentalist movement, led by Ralph Waldo Emerson, produced a set of ideas
and beliefs that are closely aligned with modern sustainability thinking. Emerson’s respect for nature, stress on
simplicity and self-sufficiency, and belief in moral self-cultivation via spiritual reflection predicted major aspects
of current environmentalism and sustainability. The Transcendentalists, by rejecting materialism and embracing
nature as a source of truth and morality, built a foundation of American philosophy that resonates powerfully
with today’s sustainability concerns.

This article investigates the long-term reflection of Emersonian transcendentalism on sustainable development
goals and aims. Through an examination of Emerson’s writings and a comparison to the 17 SDGs, | will show
how transcendentalist philosophy helped establish conceptual precedents for merging environmental constraints,
human well-being, and ethical obligations—core elements that still characterize sustainability a century later.
Examining these linkages not only gives historical context for the SDGs, but also sheds light on key but often
overlooked American intellectual traditions that moulded our view of humans’ relationship to nature and moral
obligation to self, society, and the environment.

The convergence between transcendentalism, a nineteenth-century philosophical movement, with the modern
aim of sustainable development offers an intriguing prism through which to explore the eternal validity of certain
ethical and environmental precepts. Transcendentalism, championed by people like Ralph Waldo Emerson,
stressed interconnection, reverence for nature, and personal responsibility. In tandem, the Sustainable
Development Goals (SDGs) offer a worldwide commitment to addressing urgent issues, with themes including
environmental stewardship, social fairness, and economic well-being. This investigation tries to bridge the
temporal divide by exploring into how transcendentalist values resonate with and contribute to the concepts that
drive the SDGs.

By contrasting these philosophical and modern frameworks, this study looks for shared values and principles that
might help promote a more sustainable, interconnected, and morally grounded world. The investigation proceeds
by assessing the importance of transcendentalism in the context of sustainable development, finding common
values, and exploring how transcendentalist principles correspond with particular SDGs.

This research is crucial in today’s educational landscape, as global challenges like climate change, social
inequalities, and technological advancements demand educational approaches that promote critical thinking,
ethical decision-making, and connection to nature. Transcendentalist-inspired education, based on self-reliance,
individuality, and harmony with nature, offers a fresh perspective on addressing these challenges. Despite its
extensive study in literature and philosophy, its application to modern educational practices remains relatively
unexplored. The research aims to explore alternative approaches that nurture well-rounded, adaptable, and
intrinsically motivated learners, addressing issues like student disengagement, mental health concerns, and the
need for holistic development.

The results will have practical applications in various educational settings, including curriculum design, teaching
methodologies, learning environments, teacher training, educational policy, and alternative education models.
The research aims to provide educators, policymakers, and researchers with a robust theoretical framework and
practical insights for implementing transcendentalist-inspired approaches in modern education. This can
contribute to the development of engaging, meaningful, and effective learning experiences that prepare students
for academic success, lifelong personal growth, and positive societal contributions.

1.1. Literature Review and Hypothesis

Scholarship exploring the ideological origins of sustainability thought has often traced core philosophies back to
the environmental ethics emerging from American Transcendentalists like Emerson and Thoreau in the 19th
century (Smith et al., 2016; Walls, 2009). Transcendentalism first codified a moral responsibility and spiritual
reverence toward the natural environment, which would later influence areas like conservation policy, ecological
awareness campaigns, and eventually the global sustainable development movement (Kauffman, 2010).
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Especially foundational was Emerson’s philosophy outlining man’s innate connection to nature, oneness with all
living things, and the grounding of truth in the natural landscape (Hawkinson, 2012). The strong parallels between
transcendentalism’s nature ethic and sustainability thought suggest that the SDGs represent the legal and policy
actualization of this original spiritual vision (Canali, 2022). Examining this historical connection illuminates how
modern sustainability doctrine continues to reflect core American philosophical traditions.

The connection between Transcendentalist philosophy and modern environmental thought has been explored by
several scholars, though its specific influence on sustainable development goals remains understudied. Walls
(2009) traces the intellectual lineage from Transcendentalism to the emergence of ecology as a scientific
discipline, arguing that Emerson and Thoreau’s nature-centric worldview laid the groundwork for holistic
environmental thinking. Similarly, Newman (2005) examines how Transcendentalist ideas about the sacredness
of nature influenced the early conservation movement in the United States.

More recently, Taylor (2010) has explored the concept of “dark green religion,” arguing that Transcendentalism
contributed to a form of nature spirituality that continues to shape environmental ethics today. This spiritual
dimension of environmentalism is often overlooked in policy discussions but may be crucial for understanding
public engagement with sustainability initiatives. In the realm of sustainable development, Caradonna (2014)
provides a comprehensive history of sustainability thinking, touching briefly on Transcendentalism’s role but not
exploring it in depth. This gap suggests the need for a more focused examination of how Transcendentalist
principles might be reflected in current sustainability frameworks.

Kopnina (2020) critiques anthropocentric approaches to sustainable development, advocating for a more
ecocentric perspective that aligns with Transcendentalist values. However, she does not explicitly trace this
ecocentric view back to its Transcendentalist roots. While scholars like Worster (1994) have examined the
philosophical underpinnings of environmentalism, including Transcendentalism’s influence, there’s a lack of
research specifically analyzing how these ideas manifest in contemporary sustainable development policies like
the UN’s SDGs. Moreover, as Sachs (2015) notes in his work on the SDGs, there’s a need to understand the
historical and philosophical context of these goals to ensure their effective implementation. Our study aims to
contribute to this understanding by examining the Transcendentalist influences that may be embedded in the
SDGs’ approach to nature and development.

This research seeks to address these gaps by providing a focused analysis of how Transcendentalist principles,
particularly those articulated by Emerson, find expression in the UN’s Sustainable Development Goals. By doing
so, it offers new insights into the philosophical foundations of current sustainability efforts and potentially inform
more effective approaches to implementing these goals.

The study seeks to comprehend the philosophical underpinnings of sustainability activities and to inform more
sophisticated methods to achieving global development goals. It investigates the link between Transcendentalism,
a philosophy influenced by Ralph Waldo Emerson, and the ideas of modern sustainable development articulated
in the United Nations’ Sustainable Development Goals. The paper also predicts a development in environmental
ethics, illustrating how early American nature philosophy has been incorporated into worldwide policy efforts. It
also investigates the spiritual components of sustainability, emphasizing how reverence for environment may
influence public involvement with sustainability programs.

This paper hypothesizes that Ralph Waldo Emerson and Transcendentalism’s original elevation of nature, which
called for spiritual unity and moral duty toward the environment, established a direct conceptual precedent for
key environmental principles and sustainability goals reflected in the 2030 UN Sustainable Development Agenda.
It predicts close philosophical parallels linking the core tenets of transcendentalism and the main objectives within
the SDGs related to climate action, responsible consumption, conservation, and harmony with the natural world.

1.2. Significance of the Study

Demonstrating how the original spiritual orientation toward nature etched by America’s early philosophers
translates into contemporary policy action holds significance for several reasons. First, it reinforces the
underlying moral arguments driving sustainability thought by grounding initiatives like the SDGs in long-
established philosophical traditions (Buell, 2006). Second, acknowledging this ideological precedent can
strengthen the case for sustainability policies by lending them added rhetorical weight and historical gravity
(Buell, 1995). Finally, tracing how transcendental values guide international cooperation and governance today
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spotlights America’s enduring intellectual influence on solving pressing global problems like climate change.?
This ideological connection points to shared principles spanning eras, cultures, and ethical schools of thought
when addressing humanity’s responsibility to the planet.

In particular, the 19th century American Transcendentalist movement, centered around Ralph Waldo Emerson,
established a set of principles and values that closely align with contemporary sustainability thought. Emerson’s
reverence for nature, emphasis on simplicity and self-reliance, and belief in moral self-cultivation through
spiritual introspection foreshadowed key tenets of modern environmentalism and sustainable development. This
paper will argue that Emersonian transcendentalism helped set conceptual precedents for integrating
environmental limits, human wellbeing, and ethical obligations—core themes that define today’s understanding
of sustainability.

1.3. Theoretical Background

In 2015, all member states of the United Nations adopted a set of 17 Sustainable Development Goals (SDGs) to
define global priorities and targets for the year 2030. The SDGs built upon previous UN development initiatives
like the Millennium Development Goals but took a more expansive approach across three dimensions of
sustainability—environmental, social, and economic. The 17 goals cover a wide range of issues including ending
poverty, reducing inequalities, taking climate action, building strong institutions, and promoting health,
education, gender equality, and environmental protection.

Under the 2030 Agenda for Sustainable Development, countries around the world are working to implement
national policies and programs to achieve these shared objectives and create a more just and sustainable future
for all. Transcendentalism holds contemporary relevance in the context of sustainable development, offering
valuable insights and principles that align with the goals and ethos of sustainability.

1.3.1. Brief Overview of Ralph Waldo Emerson and Transcendentalism

Ralph Waldo Emerson (1803-1882) was a seminal figure in American literature and philosophy, and a leading
voice in the transcendentalist movement of the 19th century. Born in Boston, Massachusetts, Emerson emerged
as a prominent essayist, lecturer, and poet whose works continue to influence intellectual thought and inspire
discussions on individualism, nature, and spirituality.

Emerson’s transcendentalist philosophy, rooted in the belief in the inherent goodness of people and the divinity
of nature, sought to transcend the boundaries of conventional religion and foster a direct, personal connection
with the divine. In his essay “Nature” (1836), Emerson articulated the transcendentalist view that the natural
world serves as a medium through which individuals can access deeper spiritual truths. He encouraged people to
seek direct communion with nature to discover the interconnectedness of all things and to find profound insights
into the self (Emerson, 1836).

The principle of self-reliance, a cornerstone of Emerson’s philosophy, is eloquently expounded in his essay “Self-
Reliance” (1841). In this work, he championed individualism, urging people to trust their own instincts and beliefs
rather than conforming to societal expectations. Emerson believed that true greatness lay in the ability of
individuals to rely on their inner resources and embrace their uniqueness. He emphasized the importance of
nonconformity and the courage to express one’s individuality in the face of societal pressures (Emerson, 1841).

Transcendentalism, as a broader movement, extended beyond Emerson to include other notable figures such as
Henry David Thoreau, Margaret Fuller, and Amos Bronson Alcott. The movement, characterized by a rejection
of materialism, an embrace of intuition, and a celebration of the individual’s connection to the divine, left an
indelible mark on American thought.

Emerson’s influence extended beyond his lifetime, shaping the intellectual and cultural landscape of America.
His lectures and essays, including “The American Scholar” and “The Divinity School Address,” challenged
prevailing norms and set the stage for the exploration of spiritual and philosophical realms. Transcendentalism,

2 See Merchant, C. (2007) for America's historical intellectual contributions to global environmentalism, including the impact of
Transcendentalism.
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with its emphasis on individual experience, intuition, and the spiritual significance of nature, continues to inspire
discussions on the intersection of philosophy, ethics, and environmentalism in the modern era.

1.3.2. The Relevance of Transcendentalism in the Context of Sustainable Development

Transcendentalism, with its profound emphasis on interconnectedness, reverence for nature, and individual
responsibility, offers valuable insights and resonates with the principles of sustainable development. The
transcendentalist philosophy, championed by Ralph Waldo Emerson and others in the 19th century, transcends
its historical context to provide a philosophical foundation that aligns with contemporary discussions on
environmental stewardship, holistic well-being, and ethical responsibility.

The interconnectedness of all beings, a central tenet of transcendentalism, finds relevance in the context of
sustainable development. Emerson’s notion that all entities, human and non-human, are interconnected in a web
of existence mirrors the holistic approach advocated by sustainable development initiatives. The Sustainable
Development Goals (SDGs) themselves embody this interconnected perspective, recognizing that environmental,
social, and economic dimensions are inherently linked (Emerson, 1836; United Nations, 2015).

Reverence for nature, another core principle of transcendentalism, aligns seamlessly with the environmental goals
of sustainable development. Sustainable Development Goal 15 (Life on Land) and Goal 13 (Climate Action) echo
the transcendentalist call for recognizing the intrinsic value of the natural world and practicing responsible
environmental stewardship. The transcendentalist reverence for nature goes beyond mere resource exploitation,
emphasizing a deep respect for the Earth’s ecosystems (Emerson, 1836; United Nations, 2015).

Individual responsibility, a key aspect of transcendentalist thought, is of paramount importance in the context of
sustainable development. Emerson’s essay “Self-Reliance” emphasizes the power of individual actions and the
importance of personal accountability. This aligns with the idea that collective positive change begins with
individual choices, a principle underscored in sustainable development efforts that call for widespread awareness
and conscious decision-making on environmental and social issues (Emerson, 1841; United Nations, 2015).

Furthermore, transcendentalism encourages a shift in consciousness towards simplicity and mindful living. The
call for a non-materialistic lifestyle, present in transcendentalist writings, resonates with the SDG 12 (Responsible
Consumption and Production). This holistic perspective advocates for a balance between human needs and the
Earth’s capacity to support those needs, fostering sustainable consumption patterns that consider the well-being
of both individuals and the planet (Emerson, 1841; United Nations, 2015).

In conclusion, transcendentalism provides a timeless and relevant philosophical foundation for sustainable
development. Its principles of interconnectedness, reverence for nature, and individual responsibility align
seamlessly with the holistic vision and ethical considerations embedded in sustainable development initiatives.
By integrating transcendentalist insights, contemporary global efforts can draw inspiration for fostering a more
sustainable and interconnected world.

2. METHODOLOGY

This research will utilize a conceptual analysis methodology (Myburgh & Tammaro, 2013) to critically examine
primary Transcendentalist texts, including Emerson’s Nature and representative sermons, lectures, and
papers.3Through close reading analysis, it will identify and categorize core themes related to man’s connection
to nature, moral obligations toward the environment, and achieving truth and meaning via natural reverence. The
main themes identified include poverty alleviation, sustainable economic development, global collaboration,
environmental stewardship, and quality education. These emergent themes will then be compared against stated
aims, objectives, and targets codified within the UN’s Sustainable Development Goals framework. Strong
thematic parallels will indicate a shared ideological foundation between 19th-century American nature ethics
doctrine and current global sustainability initiatives.

3 Conceptual analysis is a research method that breaks down concepts into their constituent parts to understand their structure, function,
and relationships. It is often used in qualitative research to explore theoretical frameworks, definitions, and themes within a given topic.
See Furner, J. (2004). Conceptual analysis: A method for understanding information as evidence, and evidence as information. Archives
and Museum Informatics, 4 (3-4). https://doi.org/10.1007/s10502-005-2594-8
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The analysis was conducted by researchers with expertise in transcendentalism and sustainable development
(from among faculty members of American literature and ecocriticism at the Department of Literature and
English Language), with expert opinions consulted to ensure accurate interpretation of principles and alignment
with Sustainable Development Goals (SDGs). Harmony between codings was checked through inter-coder
reliability (ICR) tests. The main themes identified include self-reliance, interconnectedness, reverence for nature,
individual responsibility, and a holistic perspective. This conceptual analysis highlights the relevance of
transcendentalist principles in contemporary discussions on sustainable development, illustrating the integration
of philosophical ideals with global goals for a sustainable future.

2.1. Scientific Research and Publication Ethics

In the study, all the rules specified to be followed by the "Higher Education Institutions Scientific Research and
Publication Ethics Directive" were complied with. None of the actions specified in the 2nd part of the Directive,
titled “Actions Contrary to Scientific Research and Publication Ethics”, were carried out.

2.1.1. Ethics Committee Approval
This research does not require an ethics committee report.
3. FINDINGS: TRANSCENDENTALISM’S REVERENCE FOR NATURE

The analysis of Transcendentalism's reverence for nature, particularly as expressed in Ralph Waldo Emerson's
works, revealed significant parallels with the principles underlying the UN's Sustainable Development Goals
(SDGs). The analysis revealed several key parallels between Transcendentalist philosophy and the principles
underlying the UN’s Sustainable Development Goals (SDGs). The analysis revealed key themes that demonstrate
significant parallels between Transcendentalist philosophy and the principles underlying the UN's Sustainable
Development Goals (SDGs). These parallels suggest a continuity of environmental ethics from 19th century
American philosophy to contemporary global sustainability initiatives, highlighting the enduring influence of
Transcendentalist thought on modern approaches to environmental and social challenges. The findings are
organized into four main themes:

1. Self-Reliance and Local Empowerment
2. Interconnectedness and Systems Thinking
3. Valuation of Nature
4. Critique of Materialism
3.1. Self-Reliance and Its Application to Individual and Collective Responsibility

Ralph Waldo Emerson’s “Self-Reliance” paper emphasizes the importance of self-reliance in personal and
collective life. It promotes autonomy, personal accountability, and a proactive approach to life’s challenges.
Emerson encourages individuals to trust their intuition and judgment, take ownership of their lives, and express
their unique perspectives. This approach aligns with the concept of autonomy, as explored by Deci and Ryan in
“Self-Determination Theory” (2000).

In decision-making and empowerment, self-reliance encourages individuals to make decisions based on their
values and beliefs, aligning with Deci and Ryan’s “Self-Determination Theory.” However, self-reliance does not
advocate for isolation or individualism without collective responsibility. It acknowledges the interconnectedness
of individuals within a community, contributing to the well-being of the community. Self-reliant individuals are
more inclined to engage with and positively impact their communities.

The principle of self-reliance extends beyond personal development to include mutual support within
communities. This aligns with the contemporary social psychology research, such as that of Baumeister and
Leary’s “The Need to Belong” (1995), which emphasizes the importance of social connections and cooperative
relationships for individual well-being and collective resilience.

In essence, self-reliance serves as a foundational principle for responsible decision-making, personal
development, and mutual support within communities, striking a balance between individual empowerment and
collective responsibility.
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3.2. Interconnectedness of All Beings and Its Implications for Global Collaboration

Ralph Waldo Emerson’s transcendentalist philosophy emphasizes the interconnectedness of all beings, which is
crucial for global collaboration and addressing shared challenges. This concept is not limited by geographical or
cultural boundaries but signifies a shared destiny and mutual dependence. Robert Keohane and Joseph Nye (1977)
highlight the complex web of international relations and the necessity of collaboration in a highly interconnected
world.

The interconnectedness of ecosystems is evident in addressing global environmental challenges, such as climate
change, which aligns with the Intergovernmental Panel on Climate Change (IPCC) reports. The COVID-19
pandemic serves as a reminder of shared vulnerability and the need for collaborative responses. Scholars like
David Fidler discuss the legal and ethical dimensions of responding to global health crises, emphasizing the
importance of collaborative approaches. In the socio-economic realm, the interconnectedness of economies
emphasizes the need for international cooperation in trade, investment, and financial stability. Economists like
Joseph Stiglitz advocate for inclusive and equitable global economic collaboration.

In conclusion, the transcendentalist principle of interconnectedness finds resonance in contemporary global
challenges, emphasizing the imperative of global collaboration. Collaborative efforts become not only beneficial
but ethically imperative for addressing the complex and interconnected challenges that define the 21st century.

3.3. Reverence for Nature and the Significance of Environmental Stewardship

Transcendentalist philosophy, exemplified by Ralph Waldo Emerson’s reverence for nature, is crucial in shaping
environmental stewardship. Emerson’s works, particularly “Nature,” emphasize the spiritual connection between
humanity and the natural world, emphasizing the intrinsic worth of the environment beyond its utilitarian value.
This perspective aligns with contemporary environmental ethics, where scholars like Aldo Leopold (1949)
emphasize the importance of recognizing the intrinsic value of ecosystems and promoting responsible
environmental stewardship.

Environmental stewardship extends beyond passive appreciation to active, responsible actions, as highlighted by
Rachel Carson’s “Silent Spring” and Vandana Shiva’s “Biopiracy: The Plunder of Nature and Knowledge.”
Indigenous ecological knowledge also reflects this concept, as explored by Shiva. The Earth Charter, a global
ethical framework for sustainability, echoes transcendentalist values by emphasizing respect for nature and the
need for environmental stewardship to ensure a just, sustainable, and peaceful world. The environmental justice
movement draws inspiration from the transcendentalist ethos, as advocated by Van Jones in “The Green Collar
Economy.”

3.4. Critique of Materialism

Emerson’s pastoral essays, which extol the immersive wonder of nature as a remedy for the commercial culture’s
obsession with "getting and spending,” find a contemporary parallel in the Sustainable Development Goals
(SDGs). This alignment is evident in SDG 8, which promotes decent work and economic growth; SDG 9, which
focuses on industry, innovation, and infrastructure; and SDG 12, which advocates for responsible consumption
and production. Together, these goals echo Emerson’s critique of materialism by emphasizing the importance of
sustainable resource use and reduced consumerism.

In conclusion, the transcendentalist principle of reverence for nature has enduring relevance in shaping
contemporary environmental ethics and stewardship, emphasizing the moral and spiritual dimensions of our
relationship with the natural world.

4. TRANSCENDENTALISM AND MODERN SUSTAINABILITY

Transcendentalist philosophy, originating in the 19th century, has gained relevance in modern sustainability. It
emphasizes interconnectedness, reverence for nature, and individual responsibility, which are essential for
addressing global challenges. The interconnectedness of all beings. Fritjof Capra in “The Web of Life,” highlights
the delicate balance that sustains life on Earth. Reverence for nature, as emphasized by Aldo Leopold in “A Sand
County Almanac,” encourages responsible stewardship, reflecting a shift towards a more sustainable and ethical
relationship with the environment.
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Individual responsibility, a key principle in transcendentalism, is echoed in contemporary sustainability initiatives
such as “The 11th Hour” and “Voluntary Simplicity,” which emphasize the role of individuals in driving positive
change. The philosophy’s simplicity and nonmaterialism also find reflection in modern movements advocating
for sustainable living, such as Duane Elgin’s “Voluntary Simplicity.”

In conclusion, transcendentalism’s principles continue to resonate in the modern sustainability movement,
offering a timeless guide towards a more harmonious and sustainable relationship with the natural world.

4.1. Comparative Analysis of Transcendentalist Ideas with Sustainable Development Goals (SDGS)

The transcendentalist ideals championed by Ralph Waldo Emerson and his contemporaries in the 19th century
exhibit remarkable resonance with the contemporary pursuit of Sustainable Development Goals (SDGSs). This
comparative analysis aims to explore the alignment between specific transcendentalist principles and
corresponding SDGs, highlighting the enduring relevance of transcendentalism in shaping a sustainable and
interconnected world.

One fundamental transcendentalist principle is the emphasis on self-reliance, as expounded in Emerson’s paper
“Self-Reliance.” This aligns with SDG 1 (No Poverty) and SDG 8 (Decent Work and Economic Growth), as
fostering self-reliance contributes to poverty alleviation and sustainable economic development.

The interconnectedness of all beings, a core tenet of transcendentalism, finds resonance with SDG 17
(Partnerships for the Goals). Recognizing the interconnected web of existence, transcendentalism underscores
the necessity of global collaboration and partnerships to achieve common goals, reflecting the spirit of SDG 17.

Reverence for nature, another transcendentalist ideal, aligns prominently with the environmental SDGs. SDG 13
(Climate Action) and SDG 15 (Life on Land) embody the transcendentalist call for environmental stewardship
and the recognition of the intrinsic value of the natural world, emphasizing the need to combat climate change
and protect terrestrial ecosystems.

The transcendentalist concept of individual responsibility aligns with SDG 4 (quality education) and SDG 5
(gender equality). Transcendentalism’s advocacy for self-improvement and equality aligns with the goals of
providing quality education for all and ensuring gender equality in education.

Furthermore, the holistic perspective of transcendentalism corresponds with the overarching principle of the 2030
Agenda, encapsulated in SDG 17 (Partnerships for the Goals). The interconnectedness of economic, social, and
environmental dimensions, as emphasized by transcendentalists, aligns with the integrated approach promoted
by the SDGs.

Table 1. Transcendentalist Principlesand their Corresponding SDG(s)

Transcendentalist

Principle Corresponding SDG(s) Explanation

SDG 1 (No Poverty), SDG 8 Self-reliance fosters poverty alleviation and
Self-Reliance (Decent Work and sustainable economic development.

Economic Growth)
Recognizing the interconnected web of existence
underscores the necessity of global collaboration and
partnerships to achieve common goals.
Emphasizes environmental stewardship, the intrinsic
value of the natural world, and the need to combat
climate change and protect terrestrial ecosystems.
Advocacy for self-improvement and equality aligns
with goals of providing quality education for all and
ensuring gender equality in education.
The interconnectedness of economic, social, and
environmental dimensions aligns with the integrated
approach promoted by the SDGs.

Interconnectedness of SDG 17 (Partnerships for
All Beings the Goals)

Reverence for Nature SDG 13 (Climate Action),
SDG 15 (Life on Land)

Individual SDG 4 (Quality Education),

Responsibility SDG 5 (Gender Equality)

SDG 17 (Partnerships for

Holistic Perspective the Goals)
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This table provides a concise comparison of how transcendentalist principles align with specific SDGs,
highlighting their enduring relevance in shaping a sustainable and interconnected world.

In brief, the comparative analysis reveals a striking congruence between transcendentalist ideals and sustainable
development goals. The enduring relevance of transcendentalism in guiding ethical, environmental, and societal
considerations emphasizes the potential of philosophical foundations in shaping contemporary global initiatives
for a more sustainable and interconnected future.

4.2. Shared Values and Principles Between Transcendentalism and the Sustainable Development Goals
(SDGs)

The examination of shared values and principles between transcendentalism and the Sustainable Development
Goals (SDGs) reveals an inherent synergy that transcends temporal and philosophical boundaries. This section
identifies key shared values, drawing parallels between the transcendentalist ideals championed by Ralph Waldo
Emerson and the principles embedded in the global pursuit of sustainable development. One shared value is the
principle of individual responsibility.

Transcendentalism places a strong emphasis on personal accountability and self-reliance, a sentiment echoed in
the SDGs. In Emerson’s “Self-Reliance,” he argues for the importance of trusting one’s own instincts, aligning
with the SDG principle that emphasizes the role of individuals in contributing to the broader goals of sustainable
development (Emerson, 1841).

Interconnectedness, a core transcendentalist principle, aligns seamlessly with the SDG emphasis on global
collaboration. In Emerson’s “Nature,” the interconnectedness of all beings is explored, mirroring the
collaborative spirit embodied in SDG 17 (Partnerships for the Goals). This shared value recognizes that
addressing global challenges requires collective effort and collaboration among diverse stakeholders (Emerson,
1836; United Nations, 2015).

Reverence for nature, a transcendent theme in Emerson’s writings, corresponds with the SDGs’ environmental
focus. SDGs 13 (Climate Action) and 15 (Life on Land) emphasize the need for environmental stewardship,
mirroring the transcendentalist call for recognizing the intrinsic value of the natural world and practicing
responsible coexistence (Emerson, 1836; United Nations, 2015).

Equality and justice, embedded in transcendentalist thought, align with the SDGs’ commitment to inclusivity.
Emerson’s advocacy for individualism within the context of equality aligns with SDGs 4 (Quality Education) and
5 (Gender Equality). The shared value recognizes the importance of providing quality education for all and
promoting gender equality as integral components of sustainable development (Emerson, 1841; United Nations,
2015).

The value of simplicity and responsible consumption, inherent in transcendentalism, resonates with the SDG
focus on sustainable consumption and production (SDG 12). Emerson’s call for a non-materialistic lifestyle aligns
with the SDG objective of promoting sustainable patterns of consumption, emphasizing mindful and responsible
resource management (Emerson, 1841; United Nations, 2015).

In conclusion, the identification of shared values and principles between transcendentalism and the SDGs
underscores the universality and timelessness of certain ethical and philosophical considerations. The alignment
of individual responsibility, interconnectedness, reverence for nature, equality, and simplicity illustrates the
potential for philosophical foundations to inform and enrich contemporary global initiatives for sustainable
development.

4.3. The Role of Transcendentalism in Inspiring a Holistic Approach to Sustainability

Transcendentalism, with its profound emphasis on interconnectedness, reverence for nature, and individual
responsibility, plays a pivotal role in inspiring a holistic approach to sustainability. Rooted in the writings of
Ralph Waldo Emerson and his contemporaries, transcendentalism offers a philosophical foundation that
transcends conventional boundaries, providing insights and principles that resonate with the contemporary pursuit
of sustainable development.

At the core of transcendentalism is the recognition of the interconnectedness of all beings and the environment.
Emerson’s paper “Nature” articulates the idea that humanity is an integral part of the natural world, and this
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interconnected relationship forms the basis for a holistic perspective. In the realm of sustainability, this
transcendentalist principle aligns with the multidimensional approach of the Sustainable Development Goals
(SDGs). Recognizing the interconnectedness of social, economic, and environmental aspects, transcendentalism
inspires a comprehensive understanding that mirrors the holistic vision embedded in the SDGs (Emerson, 1836;
United Nations, 2015).

Reverence for nature, a central theme in transcendentalist thought, contributes to the holistic vision of
sustainability. The transcendentalist reverence for the intrinsic value of the natural world goes beyond mere
resource exploitation and aligns with the modern call for sustainable environmental practices. This reverence
encourages not only the preservation of ecosystems but also the integration of nature’s wisdom into human
endeavors. It resonates with the holistic ethos of the SDGs, particularly goals related to environmental
conservation and biodiversity (Emerson, 1836; United Nations, 2015).

Transcendentalism’s emphasis on individual responsibility further enriches the holistic approach to sustainability.
Emerson’s paper “Self-Reliance” champions the idea that everyone has the power to contribute positively to the
world. In the context of sustainability, this principle aligns with the belief that collective positive change begins
with individual actions. The empowerment of individuals to make environmentally conscious choices reflects a
holistic perspective that acknowledges the interconnected impact of individual decisions on the broader
ecosystem (Emerson, 1841; United Nations, 2015).

Moreover, transcendentalism encourages a shift in consciousness towards simplicity and mindful living. The call
for a non-materialistic lifestyle, present in transcendentalist writings, resonates with SDG 12 (Responsible
Consumption and Production). This holistic perspective advocates for a balance between human needs and the
capacity of the Earth to support those needs, fostering sustainable consumption patterns that consider the well-
being of both individuals and the planet (Emerson, 1841; United Nations, 2015).

Transcendentalism serves as an inspirational and timeless guide for a holistic approach to sustainability. Its
principles of interconnectedness, reverence for nature, and individual responsibility align seamlessly with the
goals and values of the Sustainable Development Goals. By integrating transcendentalist insights into
contemporary sustainability efforts, a more comprehensive and interconnected vision for the well-being of the
planet and its inhabitants can be realized.

5. PARALLELS BETWEEN CORE TENETS OF TRANSCENDENTALISM AND SDGS

While the concept of sustainable development came over a century after Emerson, many core tenets of
Transcendentalist philosophy established an ethical and conceptual foundation aligned with modern sustainability
objectives.

5.1. Reverence for Nature and Environmental Limits

The transcendentalist view of nature aligns with ethical considerations, suggesting that a genuine connection to
nature fosters a sense of responsibility and moral obligation towards the environment. This perspective aligns
with contemporary environmental ethics, emphasizing the moral duty to preserve and protect the natural world.
Emerson’s celebration of nature’s connection underscores the ethical importance of recognizing the intrinsic
value of the environment and encourages a harmonious relationship with nature.

Emerson’s view of nature as a source of truth, virtue, and spiritual wellbeing underscores the intrinsic value of
the natural world — a key premise of sustainability (McKibben, 2008). His awe of nature’s beauty and unknown
mysteries acknowledges its sanctity beyond human utility, akin to modern efforts to preserve biodiversity and
wilderness. Emerson’s critique of materialism and distractions parallels the sustainability call to develop “within
natural limits” by restraining consumption, population, and technology (Purser, Park & Montuori, 1995). His
lifestyle of simplicity reflects sustainable living’s focus on sufficiency.

5.1.1. Emerson’s “Transparent Eyeball ” and Non-Dualistic View:

Ralph Waldo Emerson’s concept of the “transparent eyeball,” introduced in his paper “Nature” (1836),
encapsulates a transcendentalist perspective that challenges dualistic thinking and emphasizes a direct, non-
dualistic communion with nature. In Emerson’s metaphorical description, he envisions himself as a transparent
eyeball, a receptive entity through which the divine essence flows without any hindrance or intermediary. This
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metaphor signifies the dissolution of boundaries between the observer and the observed, pointing towards a non-
dualistic unity with the natural world (Emerson, 1836).

Emerson’s “transparent eyeball” symbolizes a departure from traditional Cartesian dualism, which posits a
separation between the self and the external world. Instead, Emerson envisions a oneness with nature, an
experiential merging where the observer becomes an integral part of the observed. This non-dualistic view aligns
with Eastern philosophical traditions, particularly the Advaita Vedanta tradition of Hinduism, which emphasizes
the inherent unity of the individual soul (Atkinson, 2003).

The non-dualistic perspective inherent in Emerson’s transparent eyeball aligns with contemporary discussions on
interconnectedness and holistic thinking. It anticipates the ecological awareness and systems thinking found in
sustainability discourses, where the recognition of interdependence replaces a reductionist view of nature.
Sustainable Development Goal 15 (Life on Land) and Goal 13 (Climate Action) reflect this shift, emphasizing
the interconnected web of life and advocating for a non-dualistic understanding of humanity’s relationship with
the environment (Emerson, 1836; United Nations, 2015).

Moreover, the transparent eyeball serves as a metaphor for mindfulness and present-moment awareness, concepts
integral to non-dualistic philosophies. Contemporary mindfulness practices draw inspiration from such non-
dualistic perspectives, encouraging individuals to engage fully with the present moment without rigid dualistic
distinctions between self and surroundings. This resonates with the call for mindfulness in sustainable living and
responsible consumption, as embodied in SDG 12 (Responsible Consumption and Production) (Kabat-Zinn,
1994; United Nations, 2015).

In conclusion, Emerson’s transparent eyeball signifies a radical departure from dualistic thinking, advocating for
a non-dualistic view that aligns with both Eastern philosophical traditions and contemporary sustainability
perspectives. By delving deeper into the implications of this non-dualistic view in the context of
transcendentalism and sustainable development, it becomes clear that Emerson’s metaphor offers a profound lens
through which to explore interconnectedness, mindfulness, and the dissolution of artificial boundaries between
humanity and the natural world.

5.1.2. SDG 13: Climate Action and 15: Life on Land:

Sustainable Development Goals (SDGs) 13, Climate Action, and 15, Life on Land, stand as pivotal pillars in the
global pursuit of a sustainable and interconnected future. SDG 13 specifically addresses the urgent need to combat
climate change and its impacts. It calls for decisive action to mitigate the adverse effects of climate change, which
include rising temperatures, extreme weather events, and disruptions to ecosystems. The goal emphasizes the
interconnected nature of climate change, recognizing that collaborative efforts are essential to addressing this
global challenge (United Nations, 2015).

In tandem, SDG 15, Life on Land, underscores the importance of preserving terrestrial ecosystems and
biodiversity and promoting sustainable land use. The goal acknowledges the interconnectedness between land,
ecosystems, and human well-being. It calls for the restoration and conservation of land resources, recognizing
that a healthy planet is integral to the prosperity and resilience of all life forms (United Nations, 2015).

The relationship between SDGs 13 and 15 is inherently intertwined with transcendentalist philosophy,
particularly Ralph Waldo Emerson’s emphasis on the interconnectedness of all beings. Emerson’s writings, such
as “Nature,” advocate for a spiritual connection with the environment and a recognition of the intrinsic value of
the natural world. This aligns with the holistic approach embedded in both SDGs, acknowledging that climate
action and the preservation of life on land are interconnected endeavors (Emerson, 1836; United Nations, 2015).

Emerson’s transcendental reverence for nature finds resonance in the call for climate action and the protection of
life on land. The transcendentalist perspective challenges a utilitarian view of nature, emphasizing the spiritual
and intrinsic value of the environment. In the context of SDG 15, this transcendentalist ethos extends to the
restoration of ecosystems, reflecting an understanding that the health of the land is essential for the well-being of
all living beings (Emerson, 1836; United Nations, 2015).

As the global community strives to address climate change and promote sustainable land practices, the
interconnected worldview of transcendentalism serves as a guiding principle. Emerson’s non-dualistic vision of
the transparent eyeball, where distinctions between self and nature dissolve, resonates with the holistic aims of
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these SDGs. Both the transcendentalist philosophy and the SDGs call for a profound shift in consciousness,
advocating for a world where climate action and the preservation of life on land are not isolated goals but integral
components of a harmonious and interconnected existence.

5.2. Self-Reliance and Community Resilience

Emerson’s concept of self-reliance emphasizes individual autonomy and the moral duty to express one’s authentic
self, challenging the notion of consistency and embracing change and evolution. It intersects with broader ethical
theories, particularly deontological perspectives, which emphasize the intrinsic value of individual moral agency.
Emerson’s self-reliance challenges traditional hierarchies and calls for a more egalitarian distribution of power,
encouraging individuals to question established norms and resist unjust social systems. The transcendentalist
principle of self-reliance catalyzes societal change, encouraging individuals to contribute authentically to a more
just and equitable world.

Emerson’s promotion of self-reliance — financial, intellectual, and spiritual — underpins sustainability’s emphasis
on self-sufficiency and community resilience (Cafaro, 2001). His emphasis on individual duty fosters
accountability in sustainable development. Emerson’s advocacy for independent thought and conscience parallels
sustainability’s recognition of diverse, localized solutions over one-size-fits-all universal prescriptions.

5.2.1. Importance of Solitude and Individualism in Emerson:

A core theme in Ralph Waldo Emerson’s writings is the emphasis on self-reliance, individualism, and the value
of solitude for personal growth. Famed papers like “Self-Reliance” and “Nature” elevate the importance of
independent thought, freedom from conformity, and listening to one’s inner voice. Emerson believed escaping
societal noise and distraction allowed connecting to innate wisdom and intuition aligned with universal laws. He
wrote extensively on the insights, inspiration, and connection to a higher truth that emerges from quiet
communion with nature and retreats into contemplated stillness away from others.

Emerson championed the significance of solitude and individualism as transformative elements in the human
experience. In his paper “Self-Reliance” (1841), Emerson advocates for the cultivation of solitude as a means to
access one’s true self and foster individual growth. Solitude, in Emerson’s view, becomes a sacred space where
individuals can detach from societal influences and discover their unique inner voice (Emerson, 1841).

Emerson’s emphasis on solitude aligns with the transcendentalist belief in the inherent goodness of individuals
and the importance of self-discovery. The act of withdrawing into solitude allows individuals to confront their
authentic thoughts and feelings, free from external pressures. This introspective process is central to the
development of individualism, as it encourages people to rely on their own intuition and convictions rather than
conforming to societal norms (Emerson, 1841).

The concept of individualism, as expounded by Emerson, rejects conformity and celebrates the uniqueness of
each person. In solitude, individuals can liberate themselves from the expectations and judgments of society,
fostering the development of their distinct identity. Emerson’s call for self-reliance advocates for trust in one’s
own thoughts and the rejection of societal conformity, contributing to the formation of robust individualism
(Emerson, 1841).

Moreover, the importance of solitude and individualism in Emerson’s philosophy has enduring implications for
contemporary discussions on mental well-being and personal development. The practice of mindfulness and the
promotion of self-discovery align with Emerson’s transcendentalist ideals, offering individuals an opportunity to
connect with their inner selves amid a busy, interconnected world (Emerson, 1841).

In today’s context, where societal pressures and external influences often shape individual identities, Emerson’s
insights on solitude and individualism remain pertinent. The value of introspection and the celebration of one’s
unique voice contribute not only to personal growth but also to the enrichment of collective diversity. By
embracing solitude and fostering individualism, individuals can become agents of positive change, empowered
to contribute authentically to the broader tapestry of human experience.

5.2.2. Local Empowerment in SDGs

Similar principles of agency, resourcefulness, and locally appropriate solutions feature prominently throughout
the UN’s Sustainable Development Goals. Targets across the SDGs aim to boost community participation,
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grassroots innovation, indigenous knowledge transfer related to ecological practices, and access to technology,
allowing localized control over development. Rather than one-size-fits-all external interventions, the SDGs
recognize that much sustainability progress emerges from bottom-up, small-scale experiments tailored to regional
contexts. This empowerment aligns with Emerson’s calls to “insist on oneself” and tap the problem-solving
genius inherent in solitary reflection. While global coordination assists diffusion, ingenuity springs eternally from
the self-reliant individual.

The Sustainable Development Goals (SDGs) underscore the crucial role of local empowerment in achieving
global sustainability. The SDGs are a set of 17 interconnected goals, among these goals, the emphasis on local
empowerment emerges as a fundamental strategy to ensure that sustainable development efforts are inclusive,
context-specific, and grounded in the needs and aspirations of local communities (United Nations, 2015).

SDG 17, “Partnerships for the Goals,” recognizes the importance of collaboration at all levels, particularly
highlighting the role of local communities, civil society, and the private sector. Local empowerment becomes a
linchpin for achieving other SDGs, as it involves decentralizing decision-making processes and fostering
inclusive governance structures. This approach aligns with the transcendentalist principle of individualism
championed by Ralph Waldo Emerson, as it encourages local communities to assert their unique perspectives
and actively participate in shaping their sustainable futures (Emerson, 1841; United Nations, 2015).

Local empowerment within the SDGs is exemplified through initiatives such as SDG 1, “No Poverty,” and SDG
2, “Zero Hunger.” These goals acknowledge that eradicating poverty and ensuring food security require context-
specific strategies that empower local communities economically and agriculturally. By providing resources,
knowledge, and decision-making power to local actors, the SDGs aim to create sustainable pathways out of
poverty and hunger (United Nations, 2015).

Furthermore, SDG 5, “Gender Equality,” emphasizes the empowerment of women at the local level. Recognizing
the pivotal role women play in sustainable development, the goal calls for equal opportunities, representation,
and decision-making power for women in local contexts. This aligns with transcendentalist principles of equality
and the recognition of individual potential, transcending traditional gender roles (Emerson, 1841; United Nations,
2015).

In conclusion, the SDGs highlight the imperative of local empowerment as a catalyst for achieving sustainable
development. This approach resonates with transcendentalist ideals by recognizing the inherent value and
potential within individuals and local communities. By fostering partnerships, inclusivity, and decentralization
of decision-making, the SDGs provide a framework that aligns with the transcendentalist vision of a world where
individuals actively contribute to shaping their destinies.

6. INWARD GROWTH AND MORAL OBLIGATION

Moral obligation is a fundamental ethical concept that refers to the sense of duty or responsibility individuals feel
towards certain actions or principles based on ethical considerations. It transcends personal preferences and
societal norms and stems from ethical frameworks that guide human behavior, emphasizing principles like justice,
fairness, and the well-being of individuals and communities. Moral obligations extend beyond individual conduct
to societal and global contexts, playing a crucial role in informing collective decision-making, shaping social
norms, and influencing public policies. Issues like human rights, environmental conservation, and social justice
often involve complex moral obligations that guide individuals and societies toward actions that promote the
common good.

The SDGs call on people to reassess lifestyle choices and overconsumption patterns that strain social and
environmental resources —a moral reckoning Emerson would likely endorse (Carruthers, 2005). His view of self-
culture through nature, books, and introspection as the path to virtue mirrors how sustainability requires restraint
and reflection to create an ethical, enduring culture. Emerson aimed individual growth outward to collectively
build a “more ideal social state” — the SDGs share this aim of social progress through individual awareness and
duty.

6.1. Emerson’s “Moral Sentiment” and Conscience

Ralph Waldo Emerson, in his paper “Nature” (1836), introduces the concept of “moral sentiment” as a powerful
force that transcends conventional moral codes and connects individuals directly to divine truths. This
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transcendentalist idea underscores Emerson’s belief in an innate moral sense that guides individuals toward
ethical actions and aligns with a higher, universal principle. The moral sentiment, according to Emerson, is not
dictated by societal norms but is an individual’s direct connection to the divine, providing a compass for ethical
decision-making (Emerson, 1836).

Emerson’s perspective on moral sentiment aligns with the transcendentalist rejection of external authority in favor
of inner conviction. In “Self-Reliance” (1841), he emphasizes the importance of trusting one’s conscience and
individual moral judgment over societal expectations. This transcendentalist emphasis on individual moral
agency resonates with the call for autonomy and ethical responsibility within the framework of conscience
(Emerson, 1841).

The concept of moral sentiment has enduring implications for ethical discourse and the understanding of
conscience. Emerson’s transcendentalist perspective challenges the notion that moral guidance is solely derived
from external sources, arguing instead for an internal moral compass that connects individuals to universal truths.
This notion of an inherent moral sentiment is reminiscent of Immanuel Kant’s moral philosophy, where
individuals are seen as inherently possessing the capacity for moral reasoning and conscience (Kant, 1785).

Moreover, the transcendentalist view of moral sentiment emphasizes the interconnectedness of individuals with
a higher spiritual reality. This aligns with the idea that conscience, as a moral guide, connects individuals not
only to their own inner convictions but also to a broader ethical framework that transcends cultural and societal
variations.

In contemporary discussions on ethics, the transcendentalist notion of moral sentiment encourages individuals to
trust their inner sense of right and wrong, fostering a sense of personal responsibility and ethical decision-making.
The concept invites reflection on the sources of moral guidance and prompts individuals to question societal
norms that may conflict with their inner moral convictions.

In conclusion, Emerson’s concept of moral sentiment offers a transcendentalist perspective on conscience,
asserting the existence of an inherent moral guide within individuals that connects them to universal truths. This
emphasis on individual moral agency and the recognition of a higher ethical reality contributes to the ongoing
discourse on ethics and conscience.

6.1.1. SDGs Motivated by Moral Duty to Humanity and the Environment:

The Sustainable Development Goals (SDGs), established by the United Nations in 2015, are underpinned by a
moral duty to address pressing global challenges and uplift humanity and the environment. The SDGs represent
a collective commitment to building a more sustainable, equitable, and interconnected world. This commitment
is rooted in a shared moral responsibility to safeguard the well-being of present and future generations and to
protect the planet. The preamble to the SDGs explicitly emphasizes a moral imperative, stating a resolve to “free
the human race from the tyranny of poverty” and to “heal and secure our planet for present and future generations”
(United Nations, 2015).

The motivation behind the SDGs aligns with ethical principles that transcend political boundaries and cultural
differences. Immanuel Kant’s moral philosophy, which posits that individuals must act in ways that can be
universalized, resonates with the global scope of the SDGs. Kantian ethics emphasizes the importance of moral
duties and principles that apply to all rational beings. In the context of the SDGs, the moral duty to eradicate
poverty, promote equality, and protect the environment reflects a commitment to universal principles of justice
and human dignity (Kant, 1785; United Nations, 2015).

SDG 3, “Good Health and Well-Being,” exemplifies the moral duty to humanity by aiming to ensure healthy
lives and promote well-being for all. This goal reflects a commitment to the intrinsic value of human life and the
ethical principle that access to healthcare is a fundamental human right. It aligns with the idea that promoting
health and well-being is not merely a strategic goal but a moral obligation to safeguard the dignity and lives of
individuals globally (United Nations, 2015).

Similarly, SDG 13, “Climate Action,” embodies the moral duty to the environment. The goal acknowledges the
interconnectedness of humanity with the planet and the ethical imperative to mitigate climate change.
Environmental ethics, which emphasizes the moral responsibility to protect the environment for current and future
generations, underpins SDG 13. This aligns with the transcendentalist notion, echoed by Ralph Waldo Emerson,

Journal of Sustainable Educational Studies (JSES)



121

that individuals have a moral duty to respect and preserve the natural world (Emerson, 1836; United Nations,
2015).

In essence, the SDGs are motivated by a moral duty to humanity and the environment, reflecting a commitment
to universal ethical principles. The global community, by embracing these goals, acknowledges the
interconnectedness of human well-being and environmental health, underscoring a shared responsibility to create
a sustainable and just world.

7. PARALLELS BETWEEN TRANSCENDENTALISM’S NATURAL ETHIC AND SUSTAINABILITY
GOALS

Clear parallels exist between Ralph Waldo Emerson’s calls for recognizing humanity’s spiritual connection to
nature and policy initiatives over a century later structuring sustainability thought and action around values like
conservation, biodiversity, and fighting climate change. Emerson wrote of man accessing universal truths by
contemplating pristine natural spaces and achieving equilibrium with the environment—what he termed “the
over-soul” binding all organisms (Emerson, 1841). Compare such appeals for harmony with nature against
current UN Sustainable Development Goals aimed at urgently protecting ecosystems, building climate change
resilience, and promoting renewable energy consumption so humanity’s activities exist “in harmony with nature”
(UNDP).

Across eras, the shared notion that calibrating civilization’s demands sustainably within Earth’s carrying
capacities reflects ethical alignment underpins both transcendentalism’s elevated environmental ethic and
sustainability’s policy formulation. Whether expressed through sublime aesthetics or sober scientific warnings,
the message persists that peaceful coexistence with nature should direct morally reasoning and practical progress
alike.

7.1. Recognition of Man and Nature’s Shared Divinity

A core tenet of transcendentalism involved recognizing the sacred divinity permeating both humankind and the
natural world. Emerson preached reverence for nature as a conduit for the “Universal Being” and argued
immersing oneself in woods, mountains, and streams provided exposure to profound universal truths (Emerson,
1836). This perspective mirrors a central conceptual shift underlying sustainability thought—viewing humanity
as part of an interdependent web of life rather than entitled rulers over the environment. The SDGs’ emphasis on
climate resilience, ecosystem conservation, and sustainable natural resource use signals the adoption of this eco-
centric paradigm underpinning both nature-based spiritual traditions and modern environmental protocols.

7.1.1. Unity and Interconnection with the Natural World:

Flowing from acknowledging shared divinity is the belief that man and nature operate as an integrated system
requiring harmony. Emerson’s philosophy of the “Over-Soul” posited all existence as interconnected by an
enveloping, divine unity binding all organisms and matter (Emerson, 1841). His writings stress recognizing
nature’s sublime power and achieving equilibrium within its flows. Again, the SDGs further this aim for
systematic unity through goals balancing human development and industrialization with ecological stability and
natural resource preservation. Whether rendered poetically through metaphysical visions or bureaucratically via
global accords, the mandate for peaceful unity between man and nature persists.

7.1.2. Emerson’s Philosophies on the Over-Soul and Interconnection with Nature:

A core piece of Emerson’s Transcendentalist theology involves the concept of the “Over-Soul,” the spiritual unity
binding all of existence. He wrote of a divine universal essence that flows through and intrinsically links all living
beings: “Within man is the soul of the whole; the wise silence, the universal beauty, to which every part and
particle is equally related” (Emerson, 1841). This metaphysical interconnectivity between all organisms, matter,
and natural forces underscores transcendentalism’s reverence for nature and sense of obligation toward the
environment.

Emerson preached transcending mundane existence to recognize ourselves in rivers, mountains, and “the currents
of the universal being” (Emerson, 1836). Such immersion in nature’s wonder dissolves the illusion of
separateness. The Over-Soul is a key concept Emerson discusses in his 1841 paper of the same name, in addition
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to other writings on nature, spirituality, and transcendence. He presents the idea of a universal, spiritual unity that
permeates and connects all things in existence—both biological life and inanimate objects.

Emerson describes this Over-Soul as “the life of all,” arguing that “within man is the soul of the whole” (Emerson,
1841). He presents existence as emanations from this divine cosmic force that flows through and animates
organisms, combustion, chemical reactions, and more. For Emerson, the material world emerges from and then
submerges back into perpetual fluxes and cycles driven by this intelligent universal soul. He even claims that
“every hole and vein of the earth, from the ocean torrents to her smallest rill,” reveals evidence of this elevating
interconnection.

By being open and awake to glimpsing such enveloping unity, Emerson believed individuals could perceive
profound truths about the underlying harmony of creation. Through quiet, contemplative observation of nature’s
mysterious work—or insights grasped in solitary introspection—windows to this eternal, perfect wisdom
undergirding everything may open briefly.

Emerson’s concept of the Over-Soul thus represents his attempt to articulate cosmic order, balance, and
belonging, infusing even mundane particulars with resplendent glory if perceived from a transcendent vantage.

7.1.3. Systems Thinking and Environmental Ethics in SDGs:

The UN Sustainable Development Goals echo this priority of harmony with natural systems by making resilience
and balance across human and ecological needs a focus of the global agenda. The integrated objectives call for
coordinated policy action that reduces climate impacts and environmental degradation while improving society,
explicitly citing the interdependence of healthy ecosystems and human development (UNDP, 2022).

This endorsement of systems thinking and sustainability science mirrors Emerson’s appeal: understanding
civilization relies on ethical alignment with nature’s deeper currents and patterns. While expressed differently,
both convey that straying from unity with the living environment courts peril, while respectful conservation in
tune with ecological limits allows our species to flourish. Whether invoked as mystic divination or systems
analysis, the urgent message persists across eras.

The SDGs expand the scope of development policy by integrating human welfare and economic growth targets
with explicit goals around ecological stability and regeneration. This signals the adoption of a systems
perspective, highlighting the interdependencies between healthy societies and the natural environments they rely
upon.

For example, SDG 6 centers on water access and safety, waste management, and watershed conservation,
acknowledging how preserving this shared resource allows communities to thrive. SDG 13 directly addresses
climate change mitigation, linking unrestrained emissions to rising sea levels, food insecurity, extreme weather,
and other threats disproportionately impacting disadvantaged regions. Such goals illustrate the recognition that
human systems cannot be decoupled from the biophysical contexts they are embedded within.

Similarly, SDG 14 on conservation and sustainable use of oceans and SDG 15 on managing forests sustainably,
halting desertification, and preventing biodiversity loss exemplify the integrated Earth systems paradigm
underpinning Agenda 2030 (UNDP, 2022). Allowing continued exploitation and deterioration of global
ecosystems would undermine associated human welfare goals. So, policy coordination balancing industrial use
and regeneration reflects this ecosystem-thinking lens.

Overall, the SDGs’ urgent yet optimistic vision echoes the awareness that civilization depends on calibrating
demands within ecological limits, much like a pilot steadies an airplane to maintain lift. This acknowledgment of
humanity’s destiny intertwined with nature’s fate channels the reverence for natural systems’ powerful currents
beautifully evoked by Emerson’s metaphysical celebrations of the Over-Soul. Though conveyed poetically or
bureaucratically, the insight persists through the ages—our species thrives when anchored by awe and ethics
within nature’s sweeping glory.

7.2. Achieving Truth and Meaning Through Nature

Finally, reverence for nature’s spiritual offerings underlies both transcendentalism and sustainability orientations.
Emerson viewed the natural landscape as the arena where one strengthens moral character, gains wisdom, and
touches the sublime (Richardson, 2012). His pastorals paint environments like woods, orchards, and ponds as
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spaces of spiritual nourishment and conduits to revelation. The SDGs similarly codify society’s moral obligation
to maintain ecological resources, genetic diversity, and sacred natural sites so humanity does not lose access to
these sustaining gifts offered by the living planet. Across old-growth forests and climate reports, the shared
principle resonates—protecting nature’s splendor elevates civilization itself.

7.2.1. Emerson’s Nature and “Transparent Eyeball”:

One of the most famous passages from Emerson’s paper “Nature” involves his metaphor of becoming a
“transparent eyeball” to describe the transcendent shift in perspective when immersing sensitively in nature. He
writes of a mystical experience walking in the woods in winter when he feels swept into unity with his
surroundings: “l become a transparent eyeball; I am nothing; I see all; the currents of the Universal Being circulate
through me; I am part or parcel of God” (Emerson, 1836).

With this vivid metaphor, Emerson conveys the dissolution of the ego and the feeling of being fully integrated
with the divine essence flowing through the grass, trees, and quiet wilderness. By removing his self-
conceptualization as a bounded human subject, Emerson enters elevated consciousness, where he embodies an
all-seeing perspective.

The transparent eyeball passage epitomizes core Transcendentalist conviction regarding humanity’s potential for
absolute interconnection with nature. Emerson argues that modern, industrious culture has severed people’s
innate relationship to the living environment. Yet moments in pristine spaces allow for reclaiming this cosmic
belonging. Shedding isolated identity leads to recognizing the shared universal soul, or “over-soul,” binding
mankind and nature in divine unity (Richardson, 2012). This immersive revelation of interdependence and
dissolved borders between observer and environment encapsulates transcendentalism’s groundbreaking
environmental ethics regarding nature’s spiritual gifts for those with eyes to see.

The passage distills Emerson’s message that profound truths emerge not from books, material goods, or societal
status but from solitary wonder amidst the quiet miracles of nature all around us (Gura, 2007).

7.2.2. SDGS Reflection of Eco-Centrism:

The concept of eco-centrism involves shifting away from an anthropocentric worldview that positions humanity
at the center of moral considerations about the environment and natural resources. Instead, eco-centrism expands
the scope of moral reasoning and value attribution to include ecosystems, animals, plants, and nature itself
(Eckersley, 1992). The UN’s SDGs fundamentally reflect this expanded ethical orientation underlying
environmental policy initiatives.

Whereas previous development programs focused squarely on improving human welfare through economic
growth, the SDGs crucially incorporate ecological stability as a central goal across targets like climate change
mitigation, sustainable city development, responsible production patterns, and aquatic and forest conservation
(UNDP, 2022). Prioritizing resilience, regeneration, and long-term sustainability of Earth’s living systems as
objectives on par with poverty reduction or affordable energy access signals the adoption of an eco-centric lens
for global development (Kopnina, 2018). No longer is environmental protection viewed as secondary or
subsidiary but rather constitutes a primary ethical obligation connected to human welfare aims under the
integrated SDG framework.

So, while not explicitly named, the eco-centric paradigm emphasizing mankind’s interdependence within the web
of life resonates clearly through the SDGs’ urgent calls for policy coordination to preserve threatened ecosystems,
reduce resource degradation, and maintain balance across human civilization demands and ecological capacity
(UN General Assembly, 2015). This reflects the tangible adoption of an expanded ethical worldview into
international governance—one aligning closely with transcendentalism’s original spiritual articulation of man’s
destiny intertwined with nature.

7.2.3. Emerson’s Vision of Nature: Providing Access to Universal Truths:

A core theme in Emerson’s Transcendentalist philosophy involves the belief that immersing sensitively in nature
allows glimpsing profound revelations about life, morality, and the human condition. In his seminal paper
“Nature,” he describes how “in the woods...I feel that nothing can befall me in life—no disgrace, no calamity
which nature cannot repair” (Emerson, 1836, p. 5). Similarly, his transparent eyeball passage conveys egoic
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surrender when surrounded by winter quiet in nature, unlocking an elevated perception of one’s place in the
cosmic order.

For Emerson, pristine natural landscapes serve as scripture, with her seasons, vistas, and creatures holding the
capacity to attune human souls to otherwise inaccessible divine wisdom. He writes rapturously of days spent
sailing on a pond as delivering “an opening of the spiritual senses...a religious and poetic experience” through
quiet communion with his natural surroundings (Baily, 2003, p. 15).

7.2.4. Shift Toward Valuing Natural Capital in SDGs:

Though rendered in more concrete scientific and economic terms, the UN’s Sustainable Development Goals
equally codify society’s ethical duty to preserve threatened ecosystems to sustain access to the offerings cultivated
through eons of biotic evolution (UN, 2022). Specific targets within the SDGs aim to maintain genetic
biodiversity within food chains, guard the carbon sequestration capacities and climate-regulating services of
forests and oceans, and monitor ecological indicators of sustainable land management like soil health and aquifer
levels (UN, 2022).

Such policy priorities mirror Emerson’s conviction that squandering nature’s riches causes grave civilizational
loss. Where he appealed to higher truths discovered through mindful observation of buzzing bees, rustling leaves,
and drifting clouds, so too do the SDGs convey the obligation to treat natural capital as the infrastructure
undergirding human progress itself.

8. TRANSCENDENTAL REVERENCE FOR NATURE AS AN IDEOLOGICAL PRECEDENT

Transcendentalism, as articulated by Ralph Waldo Emerson and his contemporaries, establishes a profound
precedent for the ideological underpinnings of environmental stewardship and sustainable development. At its
core, transcendentalism espouses a deep reverence for nature, viewing the natural world not merely as a resource
for human use but as a sacred manifestation of the divine. Emerson’s paper “Nature” (1836) serves as a
foundational text, advocating for a spiritual communion with the environment and emphasizing the
interconnectedness of all living beings (Emerson, 1836).

This transcendental reverence for nature aligns seamlessly with contemporary environmental ethics, providing
an ideological precursor to the principles embedded in Sustainable Development Goal 15 (Life on Land) and
Goal 13 (Climate Action). Emerson’s call to recognize the intrinsic value of the natural world goes beyond the
utilitarian perspective, laying the groundwork for a holistic understanding of ecosystems that transcends human-
centric considerations (Emerson, 1836; United Nations, 2015).

Moreover, the transcendentalist perspective on nature serves as an inspiration for environmental stewardship.
Aldo Leopold’s seminal work, “A Sand County Almanac” (1949), reflects a transcendentalist ethic by
emphasizing the moral responsibility to the land and the interconnectedness of all living things. Leopold’s land
ethic resonates with Emerson’s call to treat nature with respect and responsibility, illustrating the enduring impact
of transcendental ideals on shaping ethical approaches to environmental conservation (Leopold, 1949).

The transcendental reverence for nature extends beyond theoretical discourse to practical applications.
Contemporary movements advocating for sustainable living and responsible consumption draw inspiration from
the transcendentalist ethos of simplicity and non-materialism. Duane Elgin’s exploration of “Voluntary
Simplicity” (1993) aligns with transcendentalist ideals, emphasizing the pursuit of spiritual fulfillment over
material accumulation and fostering an ecological consciousness that resonates with sustainable development
principles (Elgin, 1993).

In essence, transcendental reverence for nature serves as a powerful ideological precedent for the ethical and
environmental considerations embedded in contemporary sustainable development frameworks. By exploring the
interconnectedness of transcendentalism with specific SDGs, it becomes evident that the transcendentalist legacy
provides a timeless foundation for fostering a harmonious relationship between humanity and the natural world.

9. CONCLUSION - LASTING INFLUENCE ON SUSTAINABLE DEVELOPMENT THOUGHT

The beliefs that underpinned Ralph Waldo Emerson and the Transcendentalists’ compassion for environment
have had a deep and long-lasting influence on current sustainability thinking. Their recognition of the spiritual
connection and moral imperatives associated with preserving natural environments laid the groundwork for the
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integrated valuation of ecological health and human development that underpins initiatives such as the United
Nations Sustainable Development Goals centuries later.

This analysis reveals that the philosophical foundations of American transcendentalism, particularly those
articulated by Ralph Waldo Emerson, have had a significant influence on the conceptual framework of modern
sustainable development thought, as exemplified by the United Nations’ Sustainable Development Goals.

To begin, Emerson’s concept of the “over-soul” and the interconnection of all living things is directly comparable
to the SDGs’ systems thinking approach. The SDGs’ integrated framework, which highlights the interdependence
of social, economic, and environmental concerns, is comparable to Emerson’s vision of a unified natural universe.
Second, Emerson’s emphasis on finding truth and significance in nature is reflected in the SDGs’ natural capital
metric. Emerson regarded nature as a source of spiritual and moral direction, and the SDGs acknowledge the
fundamental importance of ecosystems beyond their economic utility.

Third, the SDGs’ emphasis on local empowerment and community-based solutions aligns with the
transcendentalist concept of self-reliance. This comparison demonstrates a similar conviction in the capacity of
individual and regional action to address global issues. Furthermore, transcendentalism and the SDGs advocate
a change away from pure materialism and toward a more balanced, nature-centered approach to human
development. This is evident from the SDGs’ emphasis on sustainable consumption and production trends.

While the language and context have changed, the fundamental ideals of harmony with nature, environmental
stewardship, and recognition of humanity’s reliance on ecological health have remained from Emerson’s writings
to the SDGs. This thread demonstrates how Transcendentalist philosophy influenced the ethical and intellectual
foundations of today’s sustainability debate. The links between transcendentalism’s nature ethic and
sustainability principles reflect common recognition that humanity relies fundamentally on the accomplishment
of balance with the world for both material and psycho-emotional wellbeing.

Emerson’s early environmental beliefs, based on pastoral works, have grown into a novel notion of ethical
orientation toward nature, conservationist resource usage, and reverence for the biosphere. As ecological issues
such as climate change and mass extinction intensify, addressing the spiritual ideals that drive transcendentalism’s
concern for the environment becomes increasingly important. This knowledge of humanity’s common fate with
the withering forest, parched meadow, and choked stream inspires ethical change, priority alignment, and
progress. Finally, this study shows that the ideological seeds planted by transcendentalism in the nineteenth
century have developed into critical concepts that today impact worldwide sustainable development projects. As
the world confronts enormous environmental issues, analyzing and reintegrating Transcendentalist concepts may
provide useful insights into creating and executing sustainability measures.

This study explores the philosophical connection between Transcendentalism and modern sustainability thought,
but it has limitations. It focuses on Emerson’s writings, which may not fully represent the diversity of
Transcendentalist thought. The study delves into the philosophical foundations of sustainable development,
revealing a link between 19th-century American philosophy and contemporary global policy initiatives. It
highlights the spiritual and ethical aspects of environmentalism, often overlooked in policy discussions, and their
implicit presence in frameworks like the Sustainable Development Goals (SDGs). This could inform more holistic
approaches to sustainability, addressing not only economic and scientific considerations but also deeper questions
of meaning and value. The study also raises questions about the role of cultural and philosophical traditions in
shaping global policy initiatives, as the SDGs align with a specific strand of Western environmental thought. The
research builds on previous research by Walls (2009) and Taylor (2010), focusing specifically on the SDGs, and
suggests that current sustainability frameworks may be more deeply rooted in ecocentric philosophies than is
often recognized.

Future research could expand to include other key figures like Henry David Thoreau or Margaret Fuller to reveal
additional nuances in the philosophical lineage of sustainability. The analysis is primarily textual, which could
be supplemented by empirical studies examining how Transcendentalist-inspired ideas influence contemporary
environmental attitudes and behaviors. Future research could explore Transcendentalist principles in other
sustainability frameworks or national or regional environmental policies. Interdisciplinary work combining
environmental philosophy, policy studies, and cultural history could further elucidate the complex evolution of
sustainability concepts. As global environmental challenges evolve, ongoing research will be needed to assess
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how historical philosophical traditions like Transcendentalism can inform adaptive, culturally resonant
approaches to sustainability.
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Sosyal Bilgiler Dersi ve Estetik Iliskisi Uzerine Teorik Bir Degerlendirme?!
Beyza ARISOY?
Ercenk HAMARAT?

Ozet

Bu ¢alismanin amaci sosyal bilgiler dersi ve estetik arasindaki iligki tizerine teorik bir degerlendirme yapmaktir.
Genis disiplinler yelpazesine sahip olan sosyal bilgiler egitiminde, egitim hedeflerine uygun olarak {ireten,
diisiinen, sorgulayan, yaratict bireyler yetistirmek amaclanir. Bu 6zelliklere sahip bireyler sayesinde iyi bir
toplumun insa edilmesi hedeflenir. Bu hedefin amacina ulagabilmesi i¢in etkili oldugu diisiiniilen konulardan biri,
sosyal bilgiler dersini daha estetik yiirlitebilmek ve dersin daha glizel islenmesini saglamak oldugu
diisiiniilmektedir. Derleme ¢alismas1 olarak sunulan bu ¢aligmada sosyal bilgiler egitimi ve estetik arasindaki
iligkiyi 6zetlemek adina konular, iki baslik altinda incelenmistir. Bu basliklardan ilki sosyal bilgiler dersi ve
estetik arasindaki baglantilar1 igerirken; diger baslik ise sosyal bilgiler dersini daha estetik hale getirebilecek
ornekleri icermektedir. Bu dogrultuda sosyal bilgiler ve estetik arasinda insanin diinya ve ¢evreyle iliskisi, ifade
ve iletisim, kiiltiirel ve tarihsel baglantilar, etik ve toplumsal degerler gibi acilardan iliskiler bulundugu tespit
edilmistir. Dersin daha estetik hale getirilmesinde ise 6gretmenin tutumu, gorsel ve grafik kullanimi, interaktif
sunumlar, yapay zeka uygulamalar1 gibi konularin etkili oldugu diisiiniilmektedir. Bu gibi konularin 6nemsenerek
gerceklestirilecegi egitim siireglerinde hem 6grencinin derse ilgisini ¢ekebilme, konularin zihinde kaliciligini
artirabilme gibi ¢esitli faydalar saglanacagi, hem de bu sayede dersin daha estetik hale getirilecegi
distiniilmektedir.

Anahtar Sozciikler: Estetik; estetik egitim; sosyal bilgiler egitimi

A Theoretical Evaluation of the Relationship between Social Studies Class and Aesthetics

Abstract

The aim of this study is to make a theoretical evaluation on the relationship between social studies class and
aesthetics. Social studies class, which have a wide range of disciplines, aim to raise individuals who are
productive, thinking, questioning and creative in accordance with educational goals. One of the issues thought
to be effective in achieving this goal is to ensure that the social studies class is taught in a more aesthetic and
beautiful way. In this study, which was conducted as a literature review, the issues were examined under two
headings to summarize the relationship between social studies education and aesthetics. While the first of these
titles includes the connections between social studies class and aesthetics, the other title includes topics that

! Bu ¢aligma, 16-17 Kasim 2023 tarihlerinde II1. Uluslararas: Tiirk Diinyas1 Egitim Bilimleri Kongresi’nde sunulan sdzlii
bildirinin genisletilmis halidir.
2 Yiiksek Lisans Ogrencisi, Gazi Universitesi, Gazi Egitim Fakiiltesi, Tiirkce ve Sosyal Bilimler Egitimi Boliimii, Sosyal
Bilgiler Egitimi ABD, Ankara-Tiirkiye, beyza.arisoy@gazi.edu.tr, ORCID: 0009-0004-6739-139X
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can make the social studies class more aesthetic. In this direction, it was determined that there are relationships
between social studies and aesthetics in terms of expression and communication, cultural and historical
connections, ethical and social values. The teacher's attitude, use of visuals, interactive presentations, artificial
intelligence applications are thought to be effective in making the lesson more aesthetic. It is thought that such
issues will make the class more aesthetic.

Keywords: Aesthetic; aesthetic education; social studies education

1. GIRIS

Egitim stireclerinde ¢esitli bilgi, beceri, tutum ve davraniglarin kazandirilmasi hedeflenmektedir. Estetik egitim
ise kazandirilmasi hedeflenen amaglarin giizellikle kazanilmasini ve sergilenmesini temel alir. Estetik bir egitim
ogesi bulunmayan bir egitsel etkinligin kalicilik etkisi azalacaktir (Prinz, 2007; Aktaran Erdem, 2010; Yegen,
2013). Bu sebepten dolay1 estetik bir egitim gergeklestirebilmek, 6grenme siireglerinde biiyiik 6nem tasir. Estetik
egitimin ana amaci, usuliin en az esas kadar 6nemli oldugunun algilanmasini saglamaktir (Ozbal ve Aydogan,
2017). Bu kapsamda bakildiginda aslinda estetik egitim siire¢lerinde ne kazandirildigina ek olarak igerigin nasil
kazandirildig1 sorusu 6n plana ¢ikmaktadir. Bu konunun bir taslagi olarak; egitim siireglerini planlarken ilgili
kazanimlar ile ¢esitli yontem ve teknikler kullanmak, dersi tekdiizelikten ¢ikarmak i¢in iyi bir 6rnek olabilir.
Buna ek olarak ders igerisinde kullanilacak ¢esitli materyaller, 6grencinin dikkatinin toparlanmasina fayda
saglayacaktir ve bu durum, 6grencinin ilgisini derse yoneltmek adina 6nem tasir. Bu gibi uygulamalarin dersin
daha estetik hale getirilmesinde 6nemi biiyiiktiir. Ozellikle sosyal bilgiler dersi kapsaminda daha estetik bir
egitim, ayr1 bir 6neme sahiptir. Dolayisiyla bu caligsma, estetik ve sosyal bilgiler dersi arasindaki iliski ve bu
iliskinin sosyal bilgiler egitimi siirecindeki olas1 yansimalari {izerinde durmaktadir.

21. yiizy1l hedefleri ile sosyal bilgiler beceri ve degerleri ile ortiisen pek ¢ok ortak nokta bulunmaktadir. Bu
hedefleri gergeklestirmede ise estetikten yararlanabilmenin biiyiik 6nem teskil ettigi diisiiniilmektedir. Schiller
(1965) “O, ancak oynadig1 yerde tam insandir.” (Turan, 2019, s. 512) seklinde belirterek estetik egitimi insanin
gergek bir insan olabilmesi hedefinde bir araci olarak gormektedir. Estetik egitimin, mevcut egitim seyri ile sanat
gercekliginin birlesimi ile olustugu kabul edilebilir. Bundan hareketle Greene'nin 6ngordiigii 6zgiir egitimin
uygulanabilmesi agisindan 6zellikle biiyiik 6neme sahiptir (Tiirkdz, 2018, s. 393). Estetik egitim, insanligin
bireysel farkliliklar1 sayesinde egitim siireglerinde istendik bir durum olan daha 6zgiin ¢iktilar elde edebilme
potansiyelini artirmasi beklenmektedir. Ozgiin iiretimler ortaya ¢ikarabilen toplumun daha miireffeh bir yapiya
ulagabilmesinde estetik bir egitimin rolii oldukga biiyiiktiir. Sosyal bilgiler derslerinde ise bu hedefe uygun olarak
bireylerin {ireten, diisiinen, sorgulayan, yaratici bireyler olarak yetistirilmesi amaglanir. Bu 6zelliklere sahip
bireyler sayesinde iyi bir toplum inga edilmesi hedeflenir. Ancak Maslow’un (1943) ihtiyaclar hiyerarsisinde
yaraticilik kapsamina dahil edilebilecek olan estetik, sanat gibi duyusal kavramlar, insanligin kendini
gerceklestirme gayesinde en list basamakta yerini almaktadir. Bu sebeple heniiz alt basamaktaki gerekliliklerin
dahi tam olarak saglanamadan en iist basamaga adim atabilmenin ve ona ulagabilmenin ne yazik ki pek yakin
goriilmedigi diisiiniilmektedir. Dolayisiyla bu agidan bakildig1 zaman iilkemizin, estetik egitim ya da estetik bir
sosyal bilgiler egitimi gibi konulara diger iilkelere kiyasla daha yabanci kaldigi, uygulanabilirlik agisindan
iilkemizde baz1 eksikliklerin bulundugu ileri siiriilebilir. Daha estetik bir sosyal bilgiler egitiminin Tirkiye’de
tam anlamiyla viicut bulamama hali bu sekilde degerlendirilebilir. Bunun oniine gecilebilmesi, egitim
stireclerinde daha estetik ¢iktilar elde edilebilmesi ve yine daha estetik bir egitim verilebilmesi i¢in oncelikli
olarak sorgulayici ve elestirel bakis acisinin egitim siireclerine tam anlamiyla dahil edilebilmesi ve bu temelde
ilerlenebilmesi onem arz etmektedir. Bu durum igsellestirilmedigi takdirde sosyal bilgiler dersi icerisindeki
kavram, deger ve beceriler, 6grenciler i¢in yalnizca s6zlii aktarimlardan ibaret kalan teorik ciimlelerden oteye
gecemeyecegi diisliniilmektedir. Elestirel diisiinme, sorgulama gibi becerileri etkin olarak kullanamayan
ogrencinin, karsilastigr durumlari estetik bakis agisiyla degerlendirememesi ve estetigi hayatina dahil edememesi
de muhtemel bir durumdur. Bu sebepten 6tiirii sahada gorev alan 6gretmenlere biiyiik gorev diismektedir. Estetik
egitim, sosyal bilgiler Ogretim programindaki kazandirilmasi hedeflenen deger, beceri ve kavramlari
kazandirmada her ne kadar gerekli olsa da hem 6gretmen agisindan gerekli motivasyon ve destegi saglamak hem
de bunu gergeklestirebilecek teorik kismi daha iyilestirebilmek 6nem arz etmektedir.

Igili calismalar incelendiginde Tiirkiye’de sosyal bilgiler egitiminde estetik egitim {izerine literatiirde uygulama
eksikliklerinin bulundugu diisiiniilebilir. Ilgili bashga ydnelik arastirmalarda estetik egitime benzer sonuglar
olarak estetik egitimi, yonlendirilen konular arasindadir. Ancak bahsi gegen her iki konu birbirinden tamamen
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farklidir. Estetik egitimi, daha ¢ok estetik ve sanat felsefesinin igeriginin kazandirildig1 bir 6gretim programidir.
Estetik egitim i¢in kilit soru ne aktarildigina baska bir deyisle igerige ek olarak, bir konunun nasil ve hangi
metotlarla daha estetik bi¢cimde aktarilacagidir. Bu anlamda estetik egitimin siire¢ icerisinde aktarilmasi gereken
verileri aktarirken bir yol gorevi gordiigii soylenebilir. Estetik bir egitim, bu ¢alisma kapsami olan yalnizca sosyal
bilgiler egitimi i¢in degil, diger egitim programlari agisindan da 6nem arz etmektedir. Tiim derslerin daha giizel
islenebilmesi, 6gretmenlerin 6nce 6grenciye daha sonra konuya verdigi énem ile dogrudan iligkilidir. Ancak
sosyal bilgiler derslerinin estetik islenmesinin, diger egitim programlarinin estetik islenmesine nazaran daha
farkl1 bir 6nemi bulunmaktadir. Basta tarih, cografya olmak {izere sosyoloji, psikoloji, hukuk gibi pek ¢ok farkli
disiplini i¢inde barindiran sosyal bilgiler egitimi, olduk¢a zengin bir igerige sahiptir. Barindirdigi konular
itibariyle bireylerin giinliik yasantisindan bilimsel faaliyetlerine, vatandaslik gorev ve sorumluluklarindan
bireysel etkinliklerine olmak {izere bireyin tiim yasantisini etkilemektedir. Bu sebepten Gtiirii sosyal bilgiler
dersine dahil olan deger, beceri ve kavramlarin 6grenciye kazandirilmasi i¢in sosyal bilgiler derslerinin nitelikli
islenmesi biiyiik onem arz etmektedir. Iste bu noktada sosyal bilgiler derslerinin daha estetik islenmesi, dersin bir
gerekliligi olarak varsayilabilir. Bu sebeple sosyal bilgiler derslerini daha estetik islemek i¢in pek ¢ok farkl
uygulama 6rnegi sunulabilir. Bu 6rneklerden biri de sanati sosyal bilgiler egitimine dahil edebilmektir. Sanatin
ogrenme — 0gretme siireclerinde aktive edilebilmesi, tiim egitim programlarinda 6neme sahip olsa da i¢lerinde
sanatla en yakin iliski icerisinde bulunan ve bu imkéana en uygun olan §gretim programi sosyal bilgiler 6gretim
programidir. Sosyal bilgiler egitimi yalnizca 6gretim programindan ibaret bir plan ve uygulama siireci olmadigi
gibi, igerigi itibariyle bireyin biligsel yeteneklerine ek olarak duyussal yoniine de hitap etmektedir. Bu sebepten
dolay1 sosyal bilgiler egitiminin daha geleneksel amaclarindan biri olarak diisiiniilen “iyi insan olabilmek™ ile
“sanat” arasindaki iliski olduk¢a derindir. Iyi bir insan olmanimn temelindeki diiriist, duyarli, adil olma gibi
degerler, sanatin getirdigi entelektiiel birikimle daha kolay olgunlasacaktir.

Diistlincelerini sanat yoluyla aktaran &grencilerin iiretme, irilin, yaraticilik gibi kavramlarla tanigmasi onlari
yiireklendirmistir. Sanat egitiminde basarili olunmasi, ¢ocuklardaki deneysel zenginlik duygularinin gelismesini
de beraberinde getirecektir (Giiltekin, 2011; Yegen, 2013, s. 246). Bu sebepten otiirii kiigiik yastan itibaren estetik
bir bakis acist gelistirmede ilk dénemlerin 6nemli oldugu sdylenebilir. Degisim ve gelisime daha yatkin olan
cocukluk doneminde estetik bir bakis agisi kazandirmak, ileriki donemlere kiyasla daha kolay olacaktir.
Dolayisiyla estetik egitim ve sanat egitimi sayesinde yaparak yasayarak dgrenme, gorme, algilama gibi estetik
duyarlilik da artacaktir. Bu sayede iirlinler ortaya ¢ikarabilen dgrenci, egitim siireci igerisinde diisiinme ve
ogrenme siirecine aktif katildigi gibi, bir {irlin yaratabilmenin mutlulugunu da tadacaktir. Samuk (2023)
tarafindan gergeklestirilen yiiksek lisans tez galigmasinda, bahsi gecen konunun énemi vurgulanmaktadir. Bu
sebeple hem 6grenci derse motive edilmis hem de derse yonelik tutumlarin olumlu anlamda degismesine zemin
hazirlanmis olacaktir. Bu ¢iktilara ek olarak ortaya c¢ikan {iriiniin sinif atmosferinde uygun tartisma ortami
hazirlanarak degerlendirilmesi, 6grencilerin hem gerektiginde iiriinlerini savunabilmesine olanak tanir, hem de
sayg1 cergevesi icerisinde gerceklesen goriis aligverisi siireci saglanmis olur. Bu sayede 6grencinin derse aktif
katilimi1 tekrar desteklenmis olur.

1.1. Arastirma amaci

Sosyal bilgiler dersi ve estetik arasindaki iliski {izerine gergeklestirilen bu calisma literatiire teorik bir katki
sunmay1 hedeflemektir. Bu kapsamda asagidaki sorulara yanit aranmaigtir.

1. Sosyal bilgiler egitimi ve estetik arasinda ne gibi baglantilar olabilir?

2. Estetik bir sosyal bilgiler egitimi neden énemlidir?

3. Sosyal bilgiler derslerini daha estetik hale getirebilmek i¢in neler yapilabilir?
2. YONTEM

Bu calisma bir derleme ¢alismasi olarak ytriitiilmiistiir. Derleme ¢alismalar, bir konu hakkinda literatiirde yer
alan ¢alismalarin aynstirilarak, ilgili konu alanindaki mevcut giincel durumlarin 6zetlenmesini saglayan
caligmalardir (Rowley ve Slack, 2004). Bu amagla bu ¢alismada sosyal bilgiler egitimi ve estetik ile iliskili teorik
konular ele alinmis olup, literatiirdeki mevcut ¢aligmalar incelenmistir. Bu inceleme sonucunda ulasilan bilgiler
ve ilgili arastirmalar, ¢alisma igerisinde sunulmustur. Calismada sosyal bilgiler egitimi ve estetik alaninin
baglantilarina, sosyal bilgiler derslerinin estetik yollarla islenmesinin 6nemine ve daha estetik bir sosyal bilgiler
egitimi i¢in yapilabileceklere deginilmistir.

Journal of Sustainable Educational Studies (JSES)



131
2.1. Arastirma ve Yayin Etigi

Yapilan calismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi’nde uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemler” baglikli
2. boltimiinde belirtilen eylemlerden de hicbiri gerceklestirilmemistir.

2.1.1. Etik kurul izni
Bu c¢alisma etik kurul izni gerektirmemektedir.
3. BULGULAR

3.1. Sosyal Bilgiler Dersi ve Estetik Arasindaki Iliski

Estetik ve sosyal bilgiler dersi farkli konular1 kapsayip farkli amaglara sahip olsa da, aralarinda pek ¢ok iliski
bulunmaktadir. Bu iliskilerden bazilar1 kisaca su sekilde incelenebilir:

3.1.1. Insanin Diinya ve Cevreyle Iliskisi

Dogal g¢evre sanat i¢in bir ilham kaynagi iken sanata yaklasim big¢iminin de 6ziinii olusturan gorsellerin ana
kaynag1 olmus ve gegmisten giiniimiize i¢inde bulundugu dogal ¢evresinde hareket eden insan, toplum olabilme,
birlikte hareket edebilme farkindaligini kazanmistir (Arikan, 2021). Sosyal bilgiler dersi de toplum olabilme
bilincini yansitan, insanlarin ge¢gmisten glinlimiize kadar diinya ve ¢evreyle olan iligkisini inceleyen bir 6gretim
programi olma niteligi tasidigindan, estetigin de konusu olan dogayla, ¢cevreyle ve sanatla iliskimizi kesfetmemizi
saglamaktadir. Her iki alanda da insanin dogayla, mekanlarla, sanat eserleriyle etkilesimi ele almir. Ozellikle
estetigin konusu olan giizel algis1 ile sosyal bilgiler dersi cografya konularinda islenen ve giizel olarak
adlandirilabilen cografi alanlar ve onlarin sanata yansimalar1 vb. sayesinde estetik ve sosyal bilgiler alanlarinin
birbirleri ile etkilesime girdigi sdylenebilir.

3.1.2. Ifade ve Iletisim

Estetik; sanat araciligiyla duygulari ifade etmeyi, diisiinceleri dogru iletmeyi ve iletisimi giiclendirmeyi vurgular.
“Bu estetik geligim, egitimin igerisinde sanatin, dolayistyla estetigin yer bulmasi ile olabilir” (Uysal, 2023, s. 60).
Sosyal bilgiler dersi de sanat araciligiyla ifade ve iletisimin gelistirilmesinde onemli bir imkana sahiptir. Sosyal
bilgiler 6gretim programi, igerisinde iletisim becerileri, kiiltiirel etkilesimler ve toplumsal iliskiler gibi 6nemli
konular1 barindirmaktadir. Estetik kaygiyla yiiriitiilen dersler araciligiyla 6grencilerin kendilerini ifade etme ve
diisiincelerini baskalarma aktarma gibi pek cok duyussal yeteneklerinin gelismesi beklenmektedir. Ozellikle
sosyal bilgiler 6gretim programi dikkate alindiginda iletisim, Tiirkceyi dogru, giizel ve etkili kullanma gibi
becerilerin yer aldig1 goriilmektedir. Oyle ki aslinda bu bashk Tiirkiye’deki 6gretim programlari i¢in ayr1 bir
oneme sahiptir. Cilinkii tiim 6gretim programlarinda ulusal ve uluslararas1 amaglar baglaminda farkl yetkinlikler
sunulur. Bunlardan biri de anadilde iletisimdir. Dolayisiyla sadece sosyal bilgiler egitimi i¢in degil, diger tiim
egitim programlari i¢in de iletisim ve ifade yetenegi ortak bir hedeftir. Bu yetkinligin daha estetik yontemlerle
gerceklestirilmesi ise bir araci niteligi tagiyabilir.

3.1.3. Kiiltiirel ve Tarihsel Baglantilar

Geg¢misten giiniimiize siiregelen kiiltiir 6geleri tarihsel nitelik tasirlar. Durkheim'e gore, toplum geleneklerinin
cocuklara aktarilmasinda tarih egitiminin pay1 biiyliktiir (Giddens, 2012). Bu neticede kiiltiirel ve tarihsel
baglantilar konularinda en zengin igerige sahip olan ve bu ugurda ciddi bir gorev iistlenen 6gretim programu,
siiphesiz sosyal bilgiler 6gretim programidir. Yillardir siiregelen kiiltiir ve tarih ortakliginin estetik yollarla
aktarilmasi, ilgi ¢ekicilik baglaminda dersin igleyisine farkli bir boyut kazandiracaktir. Sosyal bilgiler derslerinde
kiiltiirlerin, toplumlarin ve tarihi olaylarin incelenmesiyle gecmisle baglantilar kurulur. Estetik ise sanatin ve
estetigin toplumdaki kiiltiirel yansimalar1 baglaminda degerlendirilebilir. Bu sayede estetik ve sosyal bilgiler
dersleri, kiiltiirel ve tarihsel baglantilar iizerinde de birlesmektedir.

3.1.4. Etik ve Toplumsal Degerler

Bireyler yasamlarini, inandig1, uyguladig1 degerler ile siirdiirtirler ve bireyler kendi benliklerinde bu degerleri,
olgiilii yani estetik bir yolla i¢sellestirirseler degerlerin 6nce bireysel yolla kazaniminda daha sonra geliserek
toplumsal yolla kazaniminda etkili olurlar (Dilmag, 2015, s. 317). Sosyal bilgiler dersi de, 6grencilere toplumsal
degerleri, insan haklarini, demokrasiyi ve etik kurallar1 kazandirmay1 amaclarken, estetik de etik ilkeler 1s181nda
toplumda yer edinmis degerleri yansitir. Ozellikle sosyal bilgiler dersi etkin vatandaslik 6grenme alan1 igerisinde
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islenen etik, vatandaslik gibi 6nemli konularin salt bilgi olarak kalmamasi1 ve aktarilan konular1 6grencinin gergek
hayatinda da kullanabilmesi, sosyal bilgilerin temel amaglarindandir. Estetik bir sosyal bilgiler egitimi ile bu
degerlerin kalic1 olarak edinilmesi ve i¢sellestirilmesi beklenmektedir. Yine sosyal bilgiler 6gretim programinda
yer alan politik okuryazarlik becerisinin de bu amaca hizmet eden beceriler arasinda oldugu sdylenebilir. Bu
acidan bakildiginda iki alanin biitiinlesmesiyle 6grenciler, toplumda etik ve degerlere dayali kararlar almay1, bu
kararlarin bir yansimasi olarak sorgulayabilmeyi, uygulamay ve iiretmeyi 6grenebilirler.

3.1.5. Kiiltiirel Aidiyet, Toplum ve Sanat

Estetik, sanati icinde barindiran bir yapidir. Sanatin toplum iizerindeki etkisini incelerken, sosyal bilgiler dersi
icerisinde sanatin tarihsel ve kiiltiirel baglami da degerlendirilebilir. Ornegin, sosyal bilgiler dersinde bir
toplumun sanata olan ilgisi; sanatin, toplumun degerleri ve inanglar1 tizerindeki etkisi gibi konular ele alinir.
Estetik ise sanatin toplumsal olaylara nasil tepki verdigini, toplumsal degisimlere nasil katkida bulundugunu,
toplumsal sorunlara nasil ayna tuttugunu ve tiim bunlarin estetige nasil yansidigini inceler. Ozellikle sosyal
bilgiler 6gretim programinda yer alan kiiltiir ve miras 6grenme alani, tam olarak bu amaca hizmet etmektedir.
Ulkemiz pek ¢ok farkl1 etnik kdkenleri igerisinde barindiran bir yapiya sahiptir. Aydogan’m (2022) calismasina
yer verilen bir kitap boliimiinde de farkli kiiltlirlere duyarli egitimin 6neminden s6z edilir. Sosyal bilgiler
dersinde, 6grencilerin kendi kiiltiirel kimliklerini anlamalariyla birlikte diger kiiltiirleri ve bu kiiltiirlere mensup
bireyleri anlamalar1 da tesvik edilir. Estetik ise dogas1 geregi farkl kiiltiirlerle etkilesime girebilen bir yapidir.
Clinkii “Sanat, kiiltiire ait olan1 evrensel bir dille ifade etmek gibi essiz bir kapasiteye sahiptir” (Dagli, 2020, s.
115). Bu baglamda 6grenciler, estetik sayesinde toplumlarin sanatsal ifadelerini kesfederek kiiltiirel gesitlilik ve
kimlik konularinda daha kapsamli bir anlayis gelistirebilirler.

3.1.6. Gorsel Iletisim

Sosyal bilgiler dersinde, gorsel kaynaklar analiz etmek ve yorumlamak 6nemli bir beceriler arasindadir. Ayrica
ders materyallerinde kullanilan gorsel 6geler, gorsel biitiinliigiin saglanmasini etkiledigi i¢in iletisime de dnemli
katkida bulunur (Sahin, 2014). Estetik ise icerik olarak gorsel kaynaklar1 da kapsamaktadir. Bu sayede estetik,
ogrencilere gorsel ifade becerilerini gelistirme firsati sunabilir. Estetikte gorsel iletisim kimi zaman kaynaklar
(resimler, fotograflar, afisler, pankartlar, vb.) aracilig1 ile de gergeklesebilir. Bu kaynaklar estetigin konusu
olabilecegi gibi sosyal bilgiler dersi icerisinde de kullanilabilecek sinif i¢i materyallerdir. Dolayisiyla gorsel
iletisimin anlasilmasi ile sosyal bilgiler igeriginde kullanilabilme imkani bulunan estetik materyaller hem
estetigin hem de sosyal bilgilerin bir uzantis1 olarak da kabul edilebilir.

3.1.7. Toplumsal Sorunlarin Sanatla Ifade edilmesi

Sanat, insanin i¢inde bulundugu c¢agin sorunlarini, olaylarini gelecege aktarmak icin en nemli araglardan biri
olarak kabul edilebilir. Sosyal bilimler disiplinleri kapsamindaki konularin temel egitimdeki karsilig1 olan sosyal
bilgiler dersi icerisinde pek cok toplumsal konu sanat araciligiyla tartisilabilir (Akhan, 2021). Sosyal bilgiler
dersinde toplumsal meseleler, insan haklari, esitlik gibi pek ¢cok konu, sanatla ele alinabilecek konulara 6rnektir.
Bu ¢esitli meselelerin sanat aracilifiyla derse dahil edilmesi, sosyal bilgiler 6gretimini daha estetik bir hale
getirmesi beklenmektedir. Ornegin sosyal bilgiler dersinin konusu olan 1rk¢ilik, go¢ gibi 6nemli kavramlar igin
rol oynama, drama teknikleri kullanilarak konunun 6nemine vurgu yapilabilir. Ayrica konu ile ilgili meseleler
hakkinda sarkilar, tiirkiiler ders materyali olarak kullanilabilir, kazandirilan konu ile ilgili resimler yapilabilir.
Boylece dgrenciler, toplumsal meseleleri hem teorik olarak kavrayabilme hem de sanatsal ifadeyle iligskilendirme
imkanina sahip olurlar.

3.2. Daha Estetik Bir Sosyal Bilgiler Egitimi

Bir dersin 6grenci ve 6gretmen agisindan keyifle islenebilmesi i¢in pek ¢ok secenek mevcuttur. Buna ek olarak
sosyal bilgiler derslerini daha farkli, glizel ve anlamli kilabilmek adina pek ¢ok yontem ve teknik kullanilabilir.
Bu baglik altinda dikkat edildigi ve 6nem verildigi takdirde sosyal bilgiler dersinin estetigini etkileyecegi
diistinlilen baz1 6rneklere yer verilmistir:

3.2.1. Ogretmenin tutumu

Ogretmenin tutumu, ders igerisindeki atmosferi dogrudan etkilemektedir. Siire¢ igerisinde olumlu pekistirecler
kullanilmasi, ders esnasinda ya da sonunda 6grenciye geri bildirimler verilmesi yalnizca siirec igerisinde degil,
ders sonrasini da olumlu etkileyecektir. Ayica Celik, Toraman ve Celik’in (2018) gerceklestirdigi bir calismaya
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gore dgrencilerin akademik basarisi ile hissedilen 6gretmen yakinligr arasinda pozitif yonde, yiiksek diizeyde ve
anlaml bir iligki saptanmistir. Buna ek olarak 6gretmenin kendine ve hatta goriiniisiine 6zeni dahi; derse ve
ogrenciye verdigi 6zeni gosterdiginden ders igerisindeki estetigi dogrudan etkiledigi ileri siiriilebilir. Ayrica yine
ogretmenin 0grencisine gosterdigi destekleyici tutumu, ders icerisinde estetik bir atmosfer olusturulmasina 6rnek
olarak sunulabilir.

3.2.2. Gorsel ve Grafik Kullanimi

Ders materyallerine gorseller ve grafikler eklenerek dgrencilerin dikkati ¢ekilebilir. Bu uygulama ile anlagilmasi
zor ve karmasik konular daha kolay anlasilir hale gelebilir ve 6grencilerin gorsel hafizalarini kullanmalarina
yardimci olabilir. Sosyal bilgiler ders igeriginde soyut ifadelerin veya kavramlarin ¢okca yer almasi sebebiyle
O0grenme slirecinin gorsel unsurlarla desteklenmesi, kavramlarin ve bu kavramlarim anlamlarinin akilda
kaliciligini artirmasi yoniinden 6nem arz etmektedir.

Igerik ile bir biitiin olusturan gorsel kaynak ogeleri (resim, fotograf, harita, karikatiir, grafik vb.) 6grenmeyi
kolaylastirarak, dgrencilerin ilgisini cekecek tarzda hazirlanmalidir (Sahin, 2014; Polat ve Ozkaral, 2020, s. 101).
Ozellikle ilgili konular islenirken grafiklerin kullanilmasi, sosyal bilgiler 6gretim programinda yer alan tablo,
grafik ve diyagram ¢izme ve yorumlama becerisinin kazandirilmasi siirecine de altyapi olusturabilir.

3.2.3. Interaktif Sunumlar

Ders i¢in kullanilan sunu ya da slaytlar gorsel agidan 6rnek sunsa da 6grenciyi derse tesvik etmek icin yeterli
olmayabilir. Etkilesimli sunular hazirlanip ders icerisinde kullanilmasi, 6grencinin derse ve konuya ilgisini
cekebilmek adina 6nem tasir. Ornegin, slaytlara sorular veya oylamalar eklenerek dgrencilerin derse aktif katilimi
saglanabilir. Hazirlanacak olan slaytlarin yalnizca powerpoint gibi ¢ok kullanilan ancak aktif katilimin diisiik
oldugu sunu programlari yerine Powtoon, Canva gibi daha renkli ve 6grencilere hitap edebilme orani daha yiiksek
olan programlar tercih edilebilir. Ozellikle konu sonlarinda dersin degerlendirme asamasi igin Kahoot, Gimkit
gibi uygulamalarin kullanilmas1 da istenen etkilesimi saglamada Onemli bir araci niteligi tasiyacaktir. Bu
dogrultuda Akgiir, Uzundz ve Meydan’a (2019, s. 53-54) gore bilgisayar destekli interaktif sunumlar ile sunlar
saglanabilir: Ogrencinin konular arasi iliski kurmasi kolaylasir, dgrencinin ders esnasinda not almasini
kolaylastirir, 6grenciyi sorgulamaya ve arastirmaya tesvik eder, 6gretmene daha makul bir sinif ortami1 sunar.

3.2.4. Hikdye Anlatimi

Sosyal bilgiler dersinin en 6nemli disiplinlerinden biri olan tarith konularinin islenmesinde hikaye anlaticiligina
basvurulabilir. Ogrencilerin olaylar1 veya siireleri daha iyi anlamalaria yardimei olacak gercek yasam drnekleri
veya anekdotlar eklenebilir. Bu uygulama, Ogrencilerin dersin daha etkileyici ve ilgi c¢ekici oldugunu
hissetmelerini saglayacaktir. Ayrica bu sayede sosyal bilgiler dersi igerisindeki tarihsel durumlarla igsel
baglantilar kurulacaktir. Sosyal bilgiler egitiminde bir egitim materyali olarak hikaye kullanimi; 6grencilerin
kiiltiirel farkindaliklarmi anlamasina imkén tanir, hikayelerde gegen karakterler ve yerler hakkindaki hayal
giiciiniin gelismesine imkan saglar, “Sonra” ve “Simdi” kavramlari kadar “Degisim” ve “Siireklilik” kavramlarini
da gelistirir ve insanlarin ¢esitli problemlerle de karsilasabileceklerinin farkina vardirir (Savage ve Savage, 1993;
Sidekli, Tangiilii ve Yangin, 2013, s. 314; Demir ve Akengin, 2014).

3.2.5. Ornekler ve Ger¢ek Hayat Baglantilart

Soyut kavramlar1 veya tarihi olaylar1 somutlastirmak icin ornekler ve gercek hayat baglantilar1 kullanilabilir.
Ogrencilere, giinliik hayatta karsilasabilecekleri &rnekler gosterilerek konular daha anlasilir ve somut hale
getirilmelidir. Erol Sahin (2015) tarafindan bir yazilmisg kitap boliimiinde anlasilmasi zor konulari
anlamlandirabilmek adina analojilerden de faydalanmanin 6nem arz ettigi goriilmektedir. Bu durum 6grencilerin
konular1 daha iy1 anlamalarini saglamanin yani sira derslerin pratik uygulamalarini anlamalarini da saglar. Bahsi
gecen durum Croce’nin sanat teoremi ile bagdasir. Zira Croce’ye gore sanat, bireyin giiniimiizde 6grendikleri ile
gecmis deneyimleri sayesinde anlamli hale gelir. Bu konunun, estetigin bir alt konusu olan estetik deneyimle de
iliskili oldugu soylenebilir. Ayrica Houser’e gore de sanatin ge¢misle duygusal baglar kurdugu fikrinden
hareketle verilen 6rneklerin somutlastirilmasi, bu 6rnekleri 6grencinin kendi hayatina uyarlayabilmesi acisindan
onem tasir (Garrett ve Kerr, 2016). Buna ek olarak ekonomiklik agisindan sinif ortaminda sik kullanilan
stratejilerden biri olan sunus yoluyla 6grenme - 6gretme siirecinde, 68rencilere verilen o6rnekler ¢cogaltilmali,
genis kapsam icerigi sayesinde sosyal bilgiler dersinde d6rnek bulma konusunda pek sikinti ¢ekilmeyeceginden
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hareketle drneklerin birbirine ¢ok yakin olmamasina ve farkli 6zellikler icermesine dikkat edilmelidir (Sozer,
1998).

3.2.6. Saha Calismalari ve Geziler

Aytag (2014) tarafindan gergeklestirilen arastirmanin bulgularina gore doga gozlemi yapan sosyal bilgiler
Ogretmen adaylarinin biiylik ¢ogunlugu, gezi gézlem metodunun 6zellikle cografya konularinin islenmesinde
etkili oldugunu belirtmislerdir. Sosyal bilgiler derslerinin sinif digina tasinmasi 6grenci deneyimlerini
zenginlestirilebilir. Islenen konuya uygun olarak miize ziyaretleri, tarihi mekéanlara geziler veya cografi bolge
gezileri yapilabilir. Simsek ve Kaymaker (2015) tarafindan hazirlanmis bir ¢alisma, bu konunun O6nemini
vurgulamaktadir. Yapilan bu saha ¢alismalar1 6grencilerin kesfetme merakini uyandiracagi gibi dersin konularina
ilgi diizeyini de artirmasi beklenmektedir. Bu tiir deneyimler, Ogrencilerin 6grendiklerini ger¢ek diinya
baglamlarinda goérmelerine ve daha derin ve gergek bir 6grenme deneyimi yasamalarina imkan tanir. Ancak iyi
planlanmayan gezi siireci, pek ¢ok risk faktoriinii de i¢cinde barindirmaktadir. Siirecin 6gretmen tarafindan
profesyonel sekilde planlanmasi ve yonetilmesi, bu baslik i¢in dikkat edilmesi gereken 6énemli bir husustur.

3.2.7. Ogrenci projeleri ve sunumlart

Yapilandirmaci egitim hedefleri ile tekrar diizenlenen 2005 Sosyal Bilgiler Ogretim Programi dogrultusunda,
uygulanan 6nemli 6gretim yontemlerinden biri de proje tabanli 6grenme yontemidir (Dere ve Ding, 2018;
Cakmak, Akgiin ve Salur, 2021). Nitekim sosyal bilgiler egitimi; 6grencilerin, ¢evresine duyarli olmalarini,
elestirel ve yaratict diisiinme becerilerini aktif kullanabilmelerini, problem ¢6zme becerilerini gelistirmelerini,
dogru kararlar alabilmelerini, gérev ve sorumluluk bilincine sahip bireyler ve hayat boyu 6grenen yetiskinler
olmalarini, etkili ve kalici 6grenmeler olusturabilmelerini hedefleyen bir ders olmasindan hareketle, tiim bu
hedeflerin uygulanmasini saglayabilecek uygun adimlardan birinin proje tabanl 6grenme yontemi oldugu ileri
stirilebilir (Karadeniz, Eker ve Burunsuz, 2015; Cakmak vd., 2021). Sosyal bilgiler 6gretiminde 6grencilerin
dersin hedeflerindeki konular1 derinlemesine 6grenmeleri i¢in projelerle tesvik edilmesi saglanabilir. Bu noktada
ogrenciye “Nasil daha 6zgiin olabilirim?” sorusunun asilanmas1 6nem tagimaktadir. Karsilastigi sorunlari bu soru
cergevesinde degerlendirip analiz etmesi ve bunu yaratici bi¢imlerde sunmasi, 6grencide estetik bir bakis acisi
olusturabilir.

3.2.8. Siirece dahil edilen miizik ve diger eserler

Yapilan pek cok caligmada miizigin siif ortamina dahil edildigi herhangi bir egitim programinda akademik
basarmin olumlu yonde etkilendigi sonucuna ulagilmistir. Sosyal bilgiler 6gretimi sirasinda yalnizca sarki
acilmasinin dahi O6grencilerin akademik basarisini pozitif yonde degistirdigi ileri siiriilebilir. White ve
McCormack (2006), Moore (2007) ve Sanchéz (2007) tarafindan gergeklestirilen ¢alismalarda sosyal bilgiler
dersleri igerisinde miizik destekli yapilan sinif ici etkinliklerde, 6grencilerin yiiksek oranda sorgulama yapabildigi
tespit edilmistir (Sidekli ve Coskun, 2014). Ayrica yine bu calismaya gore Ogrenciler, 6grenme siirecleri
icerisinde miizik destekli islenen dersleri daha keyifli bulduklarini ifade etmislerdir. Buna ek olarak bir doneme
ait eserler gosterilerek 6grencilerin o donemin atmosferini deneyimlemeleri saglanabilir. Hatta eger varsa miizik,
resim gibi sanat dallariyla ugrasan 6grencilerin yeteneklerinin siif ortaminda sergilenmesi tesvik edilebilir. Bu
sayede 0grencilerde estetik duygu ve perspektif olusturmada kolaylik saglanmis olur. Yine islenen kazanim ile
ilgili olarak tarihi bir doneme ait ya da bir savasi konu alan sarkilar, tiirkiileri egitim materyali olarak kullanmak,
dersi estetik hale getirmek i¢in iyi bir 6rnek olabilir. Ornegin Milli Miicadele Dénemini konu alan Yoriik Ali Efe
tiirkiisiiniin Milli Miicadele Donemi konusu islenirken arkada agilmasinin ve bu 6rnek tiirkiiden yola ¢ikilarak
ornekler sunulmasinin, ders icerisindeki atmosferi degistirecegi diisiiniilebilir.

3.2.9. Tartisma ve Sorgulama

Sosyal bilgiler dersinde 6grencilerin diisiinme becerilerini gelistirmek i¢in tartisma ve sorgulama yontemlerine
yer verilebilir. Estetik bir sosyal bilgiler egitimi, 6grencilerdeki elestiri potansiyelini ve sorgulama kabiliyetini
de etkiledigi diistinliilmektedir. Bu davranislarin gelistirilmesi sosyal bilgiler dersinin 6énemli hedefleri arasinda
yer alir.

Celikkaya ve Kus’un (2009) gerceklestirdigi arastirmanin bulgularina gore tartisma yontemi, sosyal bilgiler
ogretmenlerinin derslerinde en sik kullandig1 yontemlerden biridir. Ogrencilerin farkli perspektiflerden konular
ele almalar1 saglanarak analitik diisiinme, karar verme, elestirel degerlendirme ve problem ¢dzme gibi sosyal
bilgiler 6gretimi amaglarindaki 6nemli beceriler gelistirilebilir. Bu sliregte ise goriis belirtmede acikfikirlik
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gereklidir. Bahsi gegen becerilerin, 6zellikle elestirel diisiincenin aktif oldugu bir ortamda 6grencinin estetik tavri
da gelisir. Sorgulama ve diisiinme becerileri artan bir 6grencinin mevcut durumlar iizerine eksiklik fark etmesi
de yenilik¢iyi diisiinmeyi beraberinde getirecegi ongoriilmektedir. Bu sayede siirece dahil olan 6grenci, mevcut
durumlardan hareketle yeni seyler liretmek konusundaki motivasyonu da kendinde bulacaktir.

3.2.10. Estetik Metinlerin Kullanimi

Siirler, hikayeler, karikatlir metinleri, fikralar sosyal bilgiler dersi kapsaminda kullanilabilecek estetik metinler
olarak degerlendirilebilir. Bu kaynaklarin ders i¢inde kullanilmasi motivasyonu artirarak 6grencilerin dikkatini
ceker ve ilgisini uyandirir. Estetik metinler konularin baglamsal anlamini derinlestirir ve 6grencilerin daha iyi
anlamalarin1 saglar. Ayrica empati ve kiiltiirel farkindaligi gelistirir, 6grencilerin farkli kiiltiirel deneyimleri
anlamalarina olanak tanir. Yine 6grencilerin dil becerileri artar; okuma, yazma, dinleme ve konusma becerilerini
kullanmalarmi saglar. Ozellikle yabanci literatiirde estetik metinlerin sosyal bilgiler disiplini igerisinde aktif
kullanilmasina dikkat ¢ekilmis; ancak konu hakkinda teorik bir dayanak gozlemlenmemistir (Garrett ve Kerr,
2016, s. 506). Yine Garrett ve Kerr, yabanci literatiirde estetik metinlerin oldukea fazla kullanilmasina da dikkat
cekmistir. Ulkemizde sosyal bilgiler gretmenlerinin estetik metinleri nasil daha islevsel kullanacag: konusunda
yapilan Tuncel’in (2023) calismasi da, yine estetik metinlerin sosyal bilgiler egitimi igerisindeki dnemini
vurgulamaktadir.

3.2.11. Rol oynama ve drama

Temelinde empati becerisinin kazandirilmas: hedeflenen rol oynama, drama gibi teknikler, sosyal bilgiler
konularinin aktarilmasinda biiyiik 6neme sahiptir. Sosyal bilgiler dersi baglaminda kazandirilmasi hedeflenen
beceriler arasinda yer alan empati becerisi, en iyi rol oynama, drama gibi teknikler araciligiyla kazandirilabilir.
Ayrica dersin daha keyifli islenmesi ve konunun 6neminin anlasilmasi bakimindan bu teknikler, daha estetik bir
sosyal bilgiler 6gretimine de hizmet etmektedir.

Soyut kavramlarin yogunlukta oldugu sosyal bilgiler dersinin ilgili konularinda bu tekniklerin kullanilmasi,
basariy1 arttirmada onemli bir etkiye sahiptir. Ayrica sosyal hayatta karsilasilan durumlar1 yine bu teknikler
sayesinde istenilen anda yeniden canlandirmak miimkiindiir (Celikkaya, 2014).

3.2.12. Yapay zekd uygulamalar

Sosyal bilgiler dersi igerisinde kullanilabilecek pek ¢ok yapay zekd uygulamasi mevcuttur. Konuya ve amaca
uygun olarak sec¢ilen uygulamalar dersi daha etkin ve estetik kilacagi gibi ¢caga ayak uydurabilmek adina 6nemli
bir adim niteliginde olacaktir. Yapay zekd uygulamalar1 sayesinde sanal gerceklik veya artirilmis gergeklik
teknolojileri kullanilabilir. Kullanicilarin bagka tiirlii erisemeyecegi gergek diinyanin sosyal bilgiler dersi
kapsaminda kesfedilmesi saglanabilir; bu durumlar; tehlikeli ortamlar, cografi alanlar veya tarihsel olarak
erisilemeyen yerleri igerir; lic boyutlu sanal diinyalar 6grencileri ders materyalleri ile etkilesime gegmeye tesvik
eder (Isler ve Kilig, 2021). Bu gibi siiriikleyici simiilasyonlar sayesinde pek ¢ok konu bizzat dgrenci tarafindan
deneyimlenebilir. Bundan hareketle yapay zeka teknolojilerinin sosyal bilgiler dersi icerisinde kullanilabilmesi
biiyiik farklilik yaratacaktir. Etkilesimli 6grenme ortaminda 6grencilerin derse ilgisi ve meraki artacak, 6grenci
derse katilim heyecanin1 ve coskusunu i¢inde bulunduracaktir. Yapay zekd uygulamalari, sosyal bilgiler dersi
icin oldukea farkli deneyimler sunacak olsa da iilkemiz adina bu maddenin ders icerisinde aktive edilebilmesi
i¢in yol olduk¢a uzundur. Ozellikle geleneksel yontemlerin disina ¢ikma taraftar1 olmayan gretmenler, sinif
icerisindeki 6grenci mevcudunun idealin iizerinde olmasi, ¢esitli teknik eksiklikler ve altyap: yetersizligi gibi
sebepler basta olmak iizere pek ¢ok faktor, sosyal bilgiler dersi icerisinde yapay zeka teknolojilerinin kullanimina
engel teskil edebilmektedir. imkan bulunan okullarda giincelligi yakalayabilmek, tekdiize metotlar yerine
yenilik¢i yaklagimlarla dersi isleyebilmek, teknolojiye hadkim olabilmek ve ilgili konular esliginde teknolojiyi
aktif kullanabilmek adina degerli 6gretmenlerimize de biiylik sorumluluklar diismektedir. Yapilacak cesitli
hizmet igi egitimler sayesinde dgretmenlerin motivasyon ve bilgi eksikligi giderilebilir, bu sayede daha estetik
ve daha giincel sosyal bilgiler egitimleri gergeklestirilmesi saglanabilir.

4. TARTISMA VE SONUC

Igerdigi konular itibariyle yogun ancak bir o kadar énemli konular1 kapsayan sosyal bilgiler egitiminin yapilan
caligmalar neticesinde azimsanamayacak kadar fazla 6grenci tarafindan severek alinan ve ilgilenilen bir ders
olarak gériildiigii sdylenemez. Ozellikle iilkemizde estetik bir sosyal bilgiler 6gretimi gergeklestirebilmek adina
eksikliklerin bulundugu soOylenebilir. Zira iilkemizde sosyal bilgiler dersinde estetik egitimin ¢esitli teknik
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eksiklikleri barindirdigi ve yapilan g¢alismalarin sinirli sayida olmasi sebebiyle mevcut pek ¢ok konunun
teorilerden ibaret kaldigi ileri siiriilebilir. Konuyla ilgili literatiir incelendiginde estetik ve sosyal bilgiler egitimi
ile iliskili olarak gerceklestirilmis bazi ¢alismalara ulasilmistir. Ornegin Kilcan ve Akbaba (2014) tarafindan
gerceklestirilen bir ¢alismada sosyal bilgiler 6gretim programindaki estetik degerine iliskin 8. sinif 6grencilerinin
algilar1 incelenmis, katilim saglayan 6grencilerin gogunlugu, estetik kavramini, hosluk kusursuzluk, sorunsuzluk
gibi tabirlerle ifade etmislerdir. Seyhan (2020) tarafindan yapilan bir arastirmada sosyal bilgiler 6gretmen
adaylarmin estetik degerine yonelik metaforlari incelenmistir. Estetik degerine iliskin elde edilen metaforlar,
uyum, giizellik, sanat, evren, mutluluk gibi kategorilerde toplanmistir. Yine Bas (2020) tarafindan gergeklestirilen
bir ¢calismada sanat kavraminin ve sanat icerikli konularin, 4-5-6 ve 7. sinif sosyal bilgiler ders kitaplarinda nasil
ele alindig1 incelenmistir. Nitel arastirma yontemlerinden dokiiman analiziyle gergeklestirilen bu ¢alismada sanat
konularin en fazla yer verilen sinif diizeyinin 7. smif diizeyi oldugu tespit edilmistir. Ders kitaplarinin dil ve
anlatiminin 6grenci seviyelerine uygun oldugu goriilmiis, ancak ders kitaplarinda sanat igerikli konulara yeterince
yer verilmedigi ve detaylandirilmadigi sonucuna ulasilmistir. Cildir Gokaslan’in (2020) gergeklestirdigi bir
calismada ise metaforlar araciligiyla sosyal bilgiler 6gretmen adaylarinin “sanat¢1” ve “sanat eseri”’ kavramlarina
yonelik algilar1 incelenmistir. Elde edilen bulgular sonucunda sanatg1 kavrami i¢in tasarim, yansitma, fayda
saglama ve ifade etme bagliklar1 altinda dort kategori; sanat eseri kavrami igin ise tasarim iriinii, yansitici ve
yaratici olmak {izere ii¢ kategori olusturulmustur. Bu sayede sosyal bilgiler dersi kapsaminda sanatci, sanat eseri
ve toplum arasinda bir iliski kurulmustur. Sosyal bilgiler dersi ve estetik iliskisi altinda Akhan (2013) tarafindan
gergeklestirilen bir calismada ise sosyal bilgiler 6gretmen adaylarinin sanat algilart ve sanat kavramina iligkin
gorlisleri incelenmis ve 6gretmen adaylari, sosyal bilgiler egitiminde sanat konularinin gerekliligine deginmis ve
bu konuda kendilerini gelistirmeleri gerektigi diisiincesine vurgu yapmislardir. Giirkan ve Dolapg¢ioglu (2020)
tarafindan yiiriitiilen ¢calismada ise sosyal bilgiler dersinde estetik yaraticilik etkinliklerinin yaratict diisiinme
becerisine etkisi incelenmis, 6grenciler estetik yaraticilik etkinlikleriyle en fazla fikir iiretme ve espri anlayislari
konularinda gelisim gostermis, arastirma, problem ¢dzme gibi konularda da ilerleme sagladiklar1 bilgisine
ulasilmistir. Estetik ve sosyal bilgiler egitimi ile iliskili olarak gerceklestirilen ¢calismalardan bir digerini Kiriket,
Akgiil ve Bahar (2020) tarafindan yiiriitiilen bir ¢alisma olusturmaktadir. 1968, 1998, 2005 ve 2018 sosyal bilgiler
Ogretim programlarinda sanat ve estetigin incelendigi bu ¢aligmada, sanat ve estetige en ¢ok ilgi gdsteren 6gretim
programinin 2005 sosyal bilgiler 6gretim programi oldugu, diger li¢ 6gretim programinin sanat ve estetik
yOniiniin nispeten daha zayif oldugu kanisina ulagilmistir. Eren ve Hamarat (2022) tarafindan gergeklestirilen bir
calismada ise sosyal bilgiler dersi i¢erisine umut ve sanat kavramlarini dahil edebilmenin 6nemine deginilmistir.
Son olarak Akyol (2022) tarafindan gergeklestirilmis doktora tezinde ise sanat etkinlikleriyle zenginlestirilmis
bir sosyal bilgiler egitiminin 6nemine vurgu yapilmis, bu sayede program kazanimlarinda daha saglam temellerle
ilerlenebilecegi sonucuna ulagilmistir. Tiim bu ¢alismalar neticesinde estetik ve sosyal bilgiler egitimi arasindaki
iliskiyi dogrudan inceleyen bir calisma bulunmamasinin eksikliginden yola c¢ikilarak bu c¢alisma ortaya
konulmustur.

Calisma kapsaminda ortaya ¢ikan bulgular neticesinde sosyal bilgiler dersi ve estetik arasinda pek ¢ok baglanti
bulunmugtur. Bu baglantilara insanin diinya cevre ile iliskisi, ifade ve iletisim, kiiltiirel ve tarihsel baglantilar,
etik ve toplumsal degerler, kiiltiirel aidiyet, toplum ve sanat, gorsel iletisim, toplumsal sorunlarin sanatla ifade
edilmesi gibi Ornekler verilmistir. Buna karsilik olarak ders materyalleri arasinda gorsel unsurlar1 artirmak,
sunumlart daha interaktif hale getirmek, geziler diizenlemek, 6grencilere proje ve sunumlar ile sorumluluk
vermek, miizik ve sanat eserlerini derse dahil etmek, 6grencilere giivenli tartigma ve sorgulama ortami sunmak,
islenen konu ile iliskili olarak estetik metinlerin kullanilmasini saglamak, rol oynama, drama gibi tekniklerden
faydalanmak, yapay zeka araglarini ders igerisine dahil etmek gibi 6rneklerle sosyal bilgiler dersini daha estetik
hale getirebilecek faaliyetler cesitlendirilmistir. Bu gibi uygulamalarin dikkate alinarak islendigi dersler
sayesinde sosyal bilgiler 6gretimi daha farkli ve ilgi gekici hale getirilebilir, bu sayede dersi 6grenmeye kars ilgi
ve merak artabilir, kesfetme isteginden dogan arastirma, inceleme ve okumalar yapma egilimi artirilabilir. Estetik
bir sosyal bilgiler egitiminin dersi her agidan anlamli kilacag1 goéz ardi edilmemelidir. Bu c¢alisma neticesinde
sunlar Onerilebilir:

1. Sosyal bilgiler 6gretmenlerinin konu 6zelinde hizmet i¢i egitimler alabilme imkan1 saglanabilir.

2. Sosyal bilgiler 6gretmeninin dersi sikici ve tekdiizelikten ¢ikarabilmek adina konuya ve sartlara uygun olarak
cesitli yontem ve teknikler uygulamasi, ders igerisinde daha estetik bir atmosfer sunabilir.
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3. Ogretmenin tutumu, iislubu ve hatta gériiniisii dahi ders icerisindeki atmosferi etkilediginden dgretmenlerin bu
gibi noktalara dikkat etmesi vurgulanabilir.

4. Sosyal bilgiler dersinde estetik ve Oneminin farkindaligin1 artirmak adina calismalar gergeklestirilmesi
Onerilebilir.

5. BEYAN

Arastirma ve Yayin Etigi: Yapilan ¢alismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi
Yonergesi’nde uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin “Bilimsel Arastirma ve Yayin Etigine
Aykirt Eylemler” baslikli 2. boliimiinde belirtilen eylemlerden de hicbiri gerceklestirilmemistir.

Etik Kurul Izni Beyani: Bu arastirma etik kurul izni gerektirmemektedir.

Arastirmacilarin Makaleye Katki Oran1 Beyami: 1. yazar katki orani: %50 (Arastirma tasarimi, literatiir
incelemesi, bulgularin sunumu, tartisma ve sonug). 2. yazar katki orani: %50 (Arastirma tasarimi, literatiir
incelemesi ve arastirmanin diizenlenmesi)

Cikar Catismasi Beyani: Arastirmacilar arasinda herhangi bir ¢ikar ¢atigsmasi yoktur.

Finansal Destek veya Tesekkiir Beyani: Bu calisma i¢in herhangi bir kurumdan finansal destek alinmamustir.
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7. EXTENDED ABSTRACT

This study is a theoretical evaluation of the relationship between social studies class and aesthetics. First, aesthetic
education aims to realize and display goals with beauty. Therefore, realizing an aesthetic education is of great
importance in learning processes. In this context, how content is gained in aesthetic education processes comes
to the fore (Ozbal ve Aydogan, 2017). Using various methods and techniques within the relevant outcomes when
planning educational strategies can be an excellent example of breaking the monotony of the class. In addition,
using different materials in the study will help the student concentrate, which is essential to direct the student's
attention to the task. The methods, techniques, and materials are necessary to make the class more aesthetic.
Especially within social studies, a more aesthetic education has a different importance. Social studies education,
which is dense in content but covers essential topics, has important purposes in raising influential citizens. Within
the scope of these purposes, the curriculum has many concepts, skills, and values. Many common points overlap
with the 21st-century goals and the skills and values in the social studies curriculum. Skills such as critical
thinking, problem-solving, and decision-making can be examples of these important goals for both purposes. It
is thought that it is essential to benefit from aesthetics in achieving these goals. The student needs to internalize
values and skills to achieve these goals. One of the most effective ways to do this is to process the social studies
class more beautifully. A more aesthetic social knowledge education can be thought of as a process. To enhance
the effectiveness of educational activities and achieve the objectives of social studies, rendering the process more
aesthetic and conducting a more refined social studies education would be deemed a practical approach.

In this context, the findings section of the study has been detailed under two main headings: the relationship
between social studies instruction and aesthetics and achieving a more aesthetic social studies education. Upon
reviewing the initial finding, it becomes evident that various connections can be established between the social
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studies class and aesthetics. The relationships between aesthetics and the social studies class can be attributed to
multiple thematic elements encompassing historical and cultural linkages, ethical and societal values, expression
and communication, human-environment relationships, cultural identity, the relationship between society and art,
visual communication, and the ability to express social issues through art. These examples can certainly be
expanded. Because humanity holds a significant position in both fields, they have an inherent interaction.

When examining the other heading within the scope of the findings, practices to enhance the aesthetic quality of
social studies education have been investigated. At this juncture, the role of teachers is immensely significant. It
can be asserted that the most crucial individual capable of rendering the social studies class aesthetic is the social
studies teacher. It is thought that the practices carried out by the teacher throughout the education process will
increase the aesthetic quality of social studies education. These practices encompass the use of visual and graphic
elements within the class, the implementation of interactive presentations to boost student engagement,
storytelling, establishing real-life connections through examples, field studies and excursions, student projects
and presentations, integration of music and other works into the class content, fostering a discussion and inquiry
environment within the classroom, employing aesthetic texts, incorporating role-playing and drama, and actively
utilizing artificial intelligence applications. In social studies classes, paying attention to these points can enhance
comprehensibility when students struggle to understand specific topics. Meaningful applications of these
practices can be beneficial when it is observed that the student's interest is beginning to wane; in such cases,
efforts to redirect the focus back to the class can be academically sound. It is believed that in the educational
process incorporating such practices, learning will become enjoyable for students and teachers.

Consequently, interest and curiosity toward learning the subject may increase, and the tendency to conduct
research, investigations, and readings stemming from the desire to explore can be enhanced. The importance of
a more aesthetic social studies education, which has the potential to give meaning to the class from every aspect,
should be addressed, and it should be taken into consideration that the teacher can directly affect the aesthetics
of the task. However, in our country, it can be argued that aesthetic education in social studies classes harbors
various technical deficiencies, and many existing topics still need to be broadened into theories. Teachers have a
significant responsibility to prevent this. It is believed that classes conducted by paying attention to the mentioned
practices in the social studies education process will increase interest and curiosity in social studies classes.
Activating interest and curiosity is expected to result in a positive change in the student's attitude toward the class,
with attention to the mentioned practices. It is believed that instilling this positive attitude will be an effective
means of imparting the skills, values, or behaviors targeted within the social studies class. For this reason, efforts
can be made to enhance awareness of the importance of aesthetics in social studies classes.
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Engellilik Baglaminda Cocuk Haklar1’
Ulkii TOSUN?

Ozet

Yalnizca insan olmanin onuru ile kisilerin sahip olmas1 gereken haklarmn tiimiine “Insan Haklar1” denir. Insan
haklarinin kapsadigi ‘onur’ ve ‘esitlik’ degerleri tartismaya agik degildirler ve 1948 yilinda Birlesmis Milletlerde
kabul edilen ‘Insan Haklar1 Evrensel Bildirgesi’nin temelinde yer alirlar. Her yasta ve durumda insan onurunun
korunmasi amaciyla, Birlesmis Milletler genel kurulunda 1989 yilinda ‘Cocuk Haklari S6zlesmesi’ ve 2008
yilinda ‘Engelli Haklar1 Sozlesmesi’ ylriirliige girmistir. Bu ¢alismanin amaci; 6zel gereksinimli ¢ocuklarin
haklarini, yasitlartyla esit kosullarda ve onurlu bir yasam siirdiirebilmeleri i¢in gereken ve uluslararasi
sozlesmelerle kabul edilmis olan c¢ocuk haklarinin genel kategorileri cercevesinde inceleyerek toplumsal
duyarliliga katkida bulunmaktir. Derleme makale olarak diizenlenen bu ¢alismada elektronik veri tabanlarinda
‘insan haklari, cocuk haklari, engelli haklari, engelli cocuk haklari, 6zel gereksinimli ¢ocuk haklari’ anahtar
kavramlart ile son 20 y1l i¢cinde yayinlanan makaleler taranmis ve 40 makale incelemeye alinmistir. Bu ¢alismada
0zel gereksinimli ¢ocuk haklari; ulusal ve uluslararasi s6zlesmeler, yasalar ve yonetmelikler cercevesinde, engelli
haklar1 ve ¢ocuk haklarinda yer alan ve birbirleriyle ortlisen kategoriler sentezlenerek incelenmistir. Caligmada
belirlenen bes kategori sunlardir: Erigebilirlik hakki, saglik haklari, egitim haklari, sosyal yagama katilma haklart,
thmal ve istismardan korunma haklari. Calisma sonunda 6zel gereksinimli ¢ocuklarin haklarinin ailede, okulda
ve toplumda korunmasinin saglanmasi i¢in onerilerde bulunulmustur.

Anahtar Sozciikler: OGC erisim haklari; OGC saglik haklar1; OGC egitim haklar; OGC katilim haklar; OGC
korunma haklar1

Children Rights in the Context of Handicap

Abstract

All the rights that individuals should have with the dignity of just being human are called as “Human Rights.”
The values of ‘dignity’ and ‘equality’ involved by human rights are non-controversial. These values are based
on the ‘Universal Declaration of Human Rights’ acknowledged at United Nations in 1948. In order to protect
human dignity and equality at all ages and circumstances, the ‘Convention on the Rights of the Child’ and the
‘Convention on the Rights of Persons with Disabilities” were released In 1989 and 2008 respectively in the
United Nations general assembly. The purpose of the present study is to contribute to social awareness by
analyzing the rights of children with special needs within the framework of children’s rights in relation to
leading a dignified life in equal conditions with their peers accepted by international conventions. In the study,

! Bu galigma 23 Aralik 2023 tarihinde gergeklestirilen 3. Uluslararast FSMVU Egitimde Miikemmeliyet Arastirmalar
Kongresi’nde sozIii bildiri olarak sunulmustur.

2 Dog. Dr., Medipol Universitesi, Egitim Fakiiltesi, Egitim Bilimleri Boliimii, Rehberlik ve Psikolojik Damismanlik ABD,
utosun@medipol.edu.tr, ORCID: 0000-0002-7273-2513
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the rights of children with special needs were analyzed within the framework of national and international
conventions, laws and regulations. Then the gathered information were synthesized in terms of five categories
as accessibility rights, health rights, education rights, the rights of participation in social life, the rights of
protection from neglect and abuse. Consequently, suggestions were given in relation to the protection of
children’s rights in the family, school and society.

Keywords: CSN accessibility rights; CSN health rights; CSN education rights; CSN protection rights; CSN
participation rights

1. GIRIS

Insanlar arasinda 1rk, din, renk, yas, cinsiyet ayirimi yapmadan sevgi, saygi, dostluk duygularin gelistirilmesine,
insanin insan olmak onuru ile sahip olmasi gereken haklarin hepsine “Insan Haklar1 (IH)” denir. insan haklaria
hayat i¢in degil, fakat ‘onurlu’ bir hayat i¢in ihtiya¢ vardir (Jack Donnelly’den aktaran Tosun ve Yildizbas, 2014).
Insanlik onuru, sizin basiniza gelene degil, baskasinin basina gelen ‘bir sey’e karsi, sizin nasil tavir aldiginizdir
(loanna Kuguradi’den aktaran Tosun ve Yildizbas, 2014). insan haklarmnin temelinde yer alan ‘insan onuru’ ve
‘esitlik’ ahlaki degerleri, tlim kiiltiirler tarafindan kabul edilmislerdir ve tartismaya agik degildirler.

Oncelikli amac1 diinyada baris1 ve giivenligi saglamak olan Birlesmis Milletler Orgiitii, 24 Ekim 1945’te
kurulmus ve 10 Aralik 1948 tarihinde “Insan Haklar1 Evrensel Bildirgesi”ni kabul ve ilan etmistir. Bildirge
madde 3: “Yasamak, 6zgiirliikk ve kisi giivenligi herkesin hakkidir.” Avrupa konseyinde ‘¢ocugun insan haklar1’
kavramiyla ifade edilen, ¢ocuklarin gelisimlerini tamamlayip yetiskin oluncaya kadar 6zel olarak korunmaya
ihtiyag duymalar1 nedeniyle ‘Cocuk Haklari’ konusundaki ¢alismalar, 20 Kasim 1989 tarihinde Birlesmis
Milletler genel kurulunda “Cocuk Haklar1 S6zlesmesi’nin kabul edilmesiyle sonuglanmistir (Karakas ve Cevik,
2016). Sozlesmenin 1. maddesinde 18 yas altindaki her birey, cocuk olarak tanimlanir. 23. maddede s6zlesmeyi
imzalayan devletlerin 6ziirlii cocuklarla ilgili yapmalar1 gereken sorumluluklar ayrica belirtilmistir (Birlesmis
Milletler Uluslararast Cocuklara Acil Yardim Fonu [UNICEF], 2023).

Diinya Saglik Orgiitiiniin (WHO) 1980 yilinda belirledigi standartlara gére bireyin; fiziksel, psikolojik ya da
biligsel islevlerinde gecici/kalict hasar olusmasi durumu ‘yetersizlik® kavramiyla ifade edilir. Yetersizlik
sonucunda olusan bireyin potansiyelindeki azalma ya da kayip yasal olarak ‘ozuirliiliik’ kavramiyla ifade edilir.
Yetersizlik ve/veya oOzirliliigiin sonucu olarak bireyin sosyal yasama katilamamasi ‘engellilik’ olarak
tanimlanmistir (Bagbakkal ve Bilsin, 2014; Seydel, Yikilkan ve Gorpelioglu, 2016). Engelilik durumuna sahip
olan bireyler i¢in yaygin olarak kullanilmakta olan kavram ‘6zel gereksinimli bireyler’ oldugundan bu ¢alismada
‘engelli cocuklar’ yerine ‘6zel gereksinimli ¢ocuklar’ kavrami kullanilmistir.

Tiim insanlarin sahip oldugu hak ve 6zgiirliikklerden engelli bireylerin de yararlanmalarini diizenlemek amaciyla
2006 yilinda olusturulan uluslararas: sézlesme, 2008 yilinda “BM Engelli Kisilerin Insan Haklar1 Sézlesmesi”
adiyla yiiriirliige girmistir (Basbakkal ve Bilsin, 2014; Caglar, 2012; Celik,2016). Ulkemizde 2005 yilinda
engellilerle ilgili yasa yiiriirliige girmis ve 2009 yilinda da uluslararasi s6zlesme kabul edilerek imzalanmistir
(Bagbakkal ve Bilsin, 2014; Caglar, 2012). Sozlesmede; normal bireylerle esit kosullarda toplumsal yasama
katilmalarin1 engelleyen fiziksel, bilissel, diigiinsel ve algisal bozukluklari bulunan bireyler engelli olarak
tanimlanmiglardir. So6zlesmenin amaci, engelli bireylerin de diger bireyler gibi temel insan hak ve
ozgiirliiklerinden yararlanmalari ile insan olma onurlarina saygi gosterilmesini desteklemektir. S6zlesmenin 7.
maddesinde engelli cocuklarin temel hak ve 6zgiirliiklerden yararlanabilmeleri, goriislerinin dikkate alinmasi,
kendileriyle ilgili kararlara katilabilmelerinin 6nemi vurgulanir (Adalet Bakanligi, 2023; Azarkan ve Benzer,
2018; Celik, 2016). OECD verilerine gore diinya niifusunun %15’in1, Tirkiye verilerine gore iilkemizin %13
“Uinili olusturan engelli bireylerin %21,1°1 15 yasindan kiiclik cocuklardir (Engelsiz Yasam Dernegi, 2023; Coban
ve Ozgebe, 2019). 2014 yilinda Tiirkiye’deki engelli haklar1 izleme raporunda yer alan, sorunlarin yogun oldugu
konu basliklari; egitim, erisebilirlik, saglik ve is/caligsma yasami olarak belirlenmistir (Akbulut, 2014). BM ¢ocuk
haklar1 s6zlesmesinde yer alan 54 madde de dort farkli kategoride toplanmaktadir: Yasama haklari, gelisme
haklari, korunma haklar1 ve katilma haklar1 (Taplak, Polat ve Yiizer, 2013). Bu calismada, 6zel gereksinimli
cocuklarin haklar1; sorunlarin yogun goriildiigii engelli haklarindaki dort farkli alan ile ¢ocuk haklar
sozlesmesinde belirtilen dort farkli alanin ortiistiikleri noktalar dikkate alinarak bes ayri1 kategori seklinde
incelenmistir.
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Calisma, 6zel gereksinimli (OG) ¢ocuklarla etkilesimi ve sorumlulugu olan aile iiyelerinin, kaynastirma siniflar
ve 0zel egitim O6gretmenlerinin ve bakim veren, kog, mentor, terapist gibi yardimer kisilerin 6zel gereksinimli
cocuklarin onurlarimi koruyacak sekilde davranmalarina destek olacak bilgileri kategorize ederek sunmak
suretiyle bir yandan toplumsal ac¢idan farkindaligin arttirilmasi diger yandan 6zel gereksinimli cocuklarin kisisel
ve mesleki gelisimlerine katkida bulunmasi agisindan énemlidir.

Calismanin amaci1, OG ¢ocuklarin haklarimi, yasitlariyla esit kosullarda ve onurlu bir yasam siirdiirebilmeleri i¢in
gereken ve uluslararast sozlesmeler ile kabul edilmis olan ¢ocuk haklarinin genel kategorileri ¢ergevesinde
inceleyerek toplumsal duyarliliga katkida bulunmaktir.

Alt Amaglar:

1. OG cocuklarin erisebilirlik haklar1 nelerdir?
OG cocuklarin saglik haklar1 nelerdir?
OG ¢ocuklarin egitim haklar1 nelerdir?

OG ¢ocuklarim sosyal yasama katilma haklar1 nelerdir?

A

OG cocuklarin ihmal ve istismardan korunma haklar1 nelerdir?
2. YONTEM

Bu ¢alisma, var olan durumlar icinde bulunduklar1 sosyal ¢evre ¢ercevesinde biitiinciil ve gergekei bir sekilde
aragtirmay1 ve anlamay1 on plana alan derleme ¢alismasi seklinde diizenlenmistir (Yildirim ve Simsek, 2005).
Elektronik veri tabanlarinin artmasiyla yazilan ve ulasilabilen makale sayilarinin artmasi, ayni1 konudaki nicel ve
nitel makalelerin bir arada incelenmeleri ihtiyacin1 olusturmustur. Bu ihtiyaca cevap vermek tizere gelistirilen
derleme galigmalar sistematik ya da sistematik olmayan temelde, iki genel kategori olarak yer alirlar (Ozer ve
Gorgiili, 2020).

2.1. Arastirmanin Modeli

Sistematik derleme ¢aligmast olarak diizenlenen bu makalede, engellilik haklari ve ¢ocuk haklari genel
kavramlar daraltilarak, engelli/OG ¢ocuk haklari 6zel kavrami ele alinmustir. Konu, amaglar, konuyla ilgili
kuramsal ¢ergeve derleme c¢alismasina uygun olarak belirlenmistir (Ozer ve Gorgiilii, 2020).

2.2. Evren ve Orneklem

Bu ¢alismanin evrenini; Scopus, Google Scholar, EBSCO, Web of Science gibi veri tabanlarinda son 20 yil i¢inde
yer alan makaleler olusturmustur. Orneklem olarak “insan haklar1, ¢ocuk haklar1, engelli haklari, engelli gocuk
haklari, 6zel gereksinimli ¢cocuk haklar1” anahtar sdzciiklerini kapsayan 40 makale se¢ilmistir. Makalenin yazilma
sirecinde ‘hak’larla ilgili ulusal ve uluslararasi sozlesmeler, diinyada ve iilkemizde engelli sayilar1 gibi
demografik bilgilere ihtiyag oldugunda, konularla ilgili kuruluslarin web sitelerinden ve kitaplardan
yararlanilmigtir.

2.3.Verilerin Analizi

Derleme makalesinde elde edilen veriler, analiz edilerek aktarilir. Derleme ¢alismalari, protokolleri olan
sistematik bir sekilde ya da ayn1 protokollerden yararlansa da sistematik olmayan bir sekilde yapilabilir. Var olan
bilgiler pargalara ayirilarak analiz edilir ya da var olan bilgilerden yeni bilgiler olusturacak sekilde bilgiler
arasinda baglar kurularak sentez yapilir (Ozer ve Gorgiilii,2020). Bu ¢alismada da sistematik olmayan bir sekilde,
cocuk haklar1 ve engelli haklar1 konulari analiz edilerek OG ¢ocuk haklar1 bes farkli kategoride sentezlenerek
incelenmistir.

2.4. Arastirma ve Yayin Etigi

Yapilan ¢alismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi’nde uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin “Bilimsel Arastirma ve Yayin Etigine Aykirt Eylemler” bashkl
2. boliimiinde belirtilen eylemlerden de higbiri gerceklestirilmemistir.

2.4.1. Etik kurul izni

Bu arastirma etik kurul izni gerektirmemektedir.
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3. BULGULAR

Engellilikle ilgili ‘sosyal model’ e gore, engellilerin sosyal yasama katilmalari, 6zgiir, bagimsiz ve toplumdaki
tiim bireylerle esit haklara sahip olabilmeleri i¢in erigebilirlik, temel haklaridir. Cilinkii asil engel, kisilerin
cevreleridir ve erisebilirlik hakki saglandiginda engelli kisilerin sosyal yasama katilim haklar1 da saglanmis
olacaktir (Caglar, 2012). Erisebilirlik; OG ¢ocuklarin bagimsiz ve onurlu bir yasam i¢in etkilesim icinde olmalar
gereken fiziksel ve sosyal mekanlara, egitime, saglik kurumlarina, bilgiye, ulasima, teknolojiye ulagabilmelerinin
de oOnkosuludur (Caglar, 2012). Erisebilirlik kavrami, Birlesmis Milletlerde kabul edilen hemen tiim
sozlesmelerde yer alir. Orn: ‘iklim Degisikligi Sozlesmesi,” ‘Ekonomik Kiiltiirel ve Sosyal Haklar Sozlesmesi’
(Caglar, 2012). ‘Engelli Haklar1 S6zlesmesi’nde de kapsamli sekilde ve ayirt edilmis olarak (9.madde) yer alir.
Bu maddede taraf devletlerin gerektiginde engelli bireylerin erisebilirlik konusunda egitilmelerini de kapsayan
sorumluluklart detaylandirilmistir. Orn. Kamu binalarinda gérme engelliler igin Braille alfabesiyle isaretlemeler
yapilmasi, isitme engelliler i¢in gerektiginde isaret dili terciimani1 da dahil olmak {izere gerekli ekipmanlarin
hazirlanmas1 6nerilmektedir (Adalet Bakanligi, 2023).

Hizmete erismekte zorluklarin yasandigi alanlar:

Fiziksel Cevre ve Ulasim: Ulkemizde hem engellilerle ilgili yasada hem de kabul edilen uluslararasi sdzlesmede,
kamusal olarak agik ve kapali alanlar, sosyal ve kiiltiirel alanlar, kaldirimlar yaya gegitleri, binalara giris-¢ikislar,
otoparklar, toplu tasima hizmetleri alanlarinda engellilerin yasayabilecekleri zorluklara kars1 yetkili kurumlar
tarafindan, Orn; belediyeler, karayollar1 genel midiirliigii vb. onlemler alinmasi gerektigi belirtilir (Adalet
Bakanlig1, 2023; Caglar, 2012).

Ayrimciliga Karsin Erigebilirlik: Ayrimcilik, belirli nedenlerle kisiler/durumlar/birimler arasinda fark gézetmek,
diglamak, tercih etmek ve kisitlamak eylemlerini kapsar. Ayrimcilik yapilan taraflar toplumsal yasam i¢inde zarar
gordiiklerinden insan haklariyla ilgili tiim yasal diizenlemelerde ayrimcilik tanimlanmakta ve yasaklanmaktadir.
BM engelli haklar1 sézlesmesinin 4. ve 5. maddelerindeki ayrimcilik yasagi engellilerin toplumsal haklarina
erisebilmeleri ve kullanabilmeleri a¢isindan 6nemli ve gereklidir (Azarkan ve Benzer, 2018; Caglar, 2012)

Bilgiye Erisebilirlik: Bilgi, yazil1 ve gorsel kaynaklar yaninda teknolojiyi ile de iletisimi icerir. Giiniimiizde
egitim, saglik, eglenme, sosyal medya gibi sosyal yasam faaliyetlerine katilim i¢in teknoloji kullanim1 zorunluluk
arz etmektedir. Engelli haklar1 sozlesmesinin 9.maddesinde bilgi ve iletisim kavramlarina birlikte dikkat
cekilmektedir (Azarkan ve Benzer, 2018; Caglar 2012).

3.2. Ozel Gereksinimli Cocuklarin Saghik Haklar

OG ¢ocuklarin gogunlugu, asil engellerinin diginda farkli saglik sorunlarina da sahiptirler. Ulkemizde aile saglig
merkezlerinde, rehabilitasyon merkezlerinde, evde ve hastanede saglik hizmetleri ile OG g¢ocuklara saglik
hizmetleri verilmekle birlikte tiimiine ulasilamamaktadir (Basbakkal ve Bilsin, 2014). Saglik hizmetlerinin ilk
basamag ‘sagligin gelistirilmesi’ olarak nitelenen koruyucu saglik hizmetlerini kapsar. Bu tiir hizmetler katilimla
yiiriitiildiigiinden saglik kuruluslarmm i¢ ve dis cevrelerinin OG ¢ocuklar acisindan ulasilabilir ve erisilebilir
ozelliklere sahip olmalar1 6nemli ve gereklidir (Coban ve Ozgebe,2019). Diinya Saglik Orgiitii, iilkelerin kendi
saglik sistemlerini 6zellikle cocuklar1 koruyacak sekilde diizenlemelerine dikkati ¢ekmektedir (WHO, 2014’ten
aktaran Karakas ve Cevik, 2016). TUIK tarafindan en son 2010-2011 yilinda yapilan saglik taramas: arastirma
sonuglarina gore, lilkemizde 0-6 yas arasindaki ¢ocuklarin %25.1’inde dil ve konusma, %9.6’sinda isitme, %
7.4’linde zihinsel yetersizlikler bulunmustur (Aile ve Sosyal Hizmetler Bakanligi, 2022; Basbakkal ve Bilsin,
2014). OG ¢ocuklarin giinliik yasam faaliyetlerini siirdiirebilmeleri i¢in saglikl1 beslenmelerine, agiz hijyenlerine
dikkat edilmesine ve kaslarinin fiziksel hareketlilikle desteklenerek giiclendirilmesine ihtiyaglar1 vardir (Coban
ve Ozgebe, 2019).

Saglhklh Beslenme: Saglikli cocuklarin %25-30’unda goriilen beslenme sorunlarmin ¢ogu gecici ozelliktedir.
Fakat engelli ¢ocuklarin %30-80 arasinda degisen oranlarda goriilen beslenme sorunlar1 ¢ogunlukla kalici
olabilmektedir. Ozel egitim okullarinda dgrencilere verilen yiyeceklerle ilgili arastirmalara gore, 6grencilerin
saglikli gelisimleri i¢cin gerekli olan protein yerine, mutluluk hormonlarini desteklerken (Altuntas, 2024)
sismanlatic1 6zelliklere de sahip olan karbonhidrat agirlikli beslendikleri, patates, makarna gibi yiyeceklerin hem
evde hem okulda ¢ocuklarin beslenmesinde 6n plana ¢iktig1 gériilmektedir (Coban ve Ozgebe, 2019).
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Agiz Hijyeni: Hastalik belirtilerini tam anlatamayan, tedavi siirecindeki islemleri yerine getiremeyen, hijyen
eksikligi ve ¢igneme zorlugu olan engelli/OG ¢ocuklarda, tedavi edilemeyen dis ciiriikleri ve a1z enfeksiyonlar
sagliklarint olumsuz etkilemektedir (Sen ve Carman, 2022).

Fiziksel Hareketlilik: OG cocuklar yeterince fiziksel hareketlilik iginde olamadiklar1 zaman karbonhidrat
agirlikli beslenmeyi tercih ettikleri i¢in sisman hatta obez olma egiliminde olurlar. Oysa merdiven inip ¢ikmak,
agirlik tagimak, acik havada akranlariyla oyun oynamak, gibi basit ve giinliik yasamin i¢inde var olan hareketleri
yapmalari, OG ¢ocuklarin kas giiclerinin artmasini saglamaktadir (Coban ve Ozgebe, 2019).

3.3. Ozel Gereksinimli Cocuklar Egitim Haklar

Bireyler egitim haklarindan yararlandiklarinda, saglik, sosyallesme, calisma gibi diger haklarina ulagsmalar1 da
kolaylagsmaktadir. Bireylerin egitim haklarinin korunmasit hem kisilerin hem de toplumlarin gelisimlerini
destekler. OG ¢ocuklar egitim olanaklarindan yararlanamadiklarinda kisisel olarak gelisemezler ve engelli
olmalarmin getirdigi kisitlamalar yaslar1 biiyiidiikge artar. Bu nedenle bireylerin egitime erisimleri taraf
devletlerin sorumluluguna verilmistir (Basbakkal ve Bilsin, 2014; Binbir ve Arastaman,2021; Cetin,2020). OG
cocuklarin ‘onur’larinin korunmasi ve yagama akranlar1 gibi esit hak ve ozgiirliikler temelinde katilabilmeleri,
egitim haklarindan yararlanmalarini saglamakla miimkiin olacaktir (Sirin, 2019). Engelli/Engelsiz tiim bireyler,
‘onurlu’ bir yasam stirdiirebilmek i¢in egitim alma hakkina sahiptirler (Demirtas, 2019).

Cocuklarin egitim haklart konusunda devletlerin yiikiimliiliikleri sunlardir: Cocuklarin zorunlu egitime
katilmalarini saglamak, yeterli sayida okul ve 6gretmen saglamak, okullarin dgrencilerin ihtiyaglarina cevap
vermelerini saglamak, meslek olarak 6gretmenlerin yeterliklerini saglanmak (Demirtas, 2019). Cocuk haklartyla
ilgili sozlesmenin 23. maddesinde ve engelli haklariyla ilgili sdzlesmenin 24. maddesinde, engelli/OG
cocuklarin/bireylerin 6miir boyu egitim olanaklarindan yararlanabilmeleri i¢in gerekli yasal diizenlemeler, taraf
devletlerin sorumluluguna verilmistir (Adalet bakanligi, 2023; Defne Kaymakamligi, 2023). 2021 verilerine gore
diinyada engelli ¢ocuklarin okula gitmeme orani engelsiz ¢ocuklardan %49 daha fazla, ilkokulu birakma
olasiliklar1 %37, ortaokul birakma olasiliklar1 %33, liseyi birakma olasiliklar1 %27 oraninda engelsiz ¢ocuklardan
daha fazladir (UNICEF; 2021).

Ulkemizde; ‘Anayasa’nin 42. maddesinde, 1739 sayil1 ‘Milli Egitim Temel” kanununun 8. maddesinde, 573 say1l1
ozel egitim hakkinda kanun hiikmiindeki kararnamenin 12. maddesinde, 5378 say1li engelliler hakkinda kanunun
15. maddesinde engelli ¢cocuklarin egitim alma haklariyla ilgili yasal diizenlemeler yapilmistir. Diizenlemelerde
yer alan OG ¢ocuklarin/bireylerin egitimleri i¢in farkli egitim modellerinden yararlanilmaktadir (Sirin, 2019).

OG ¢ocuklarin egitimi igin iki temel egitim modelinden yararlamilir: (1) Kaynastirma egitim modelinde
engelli/OG cocuklar engelsiz akranlartyla aym simiflarda karsilikli etkilesim iginde egitim alirlar. Amag, tiim
cocuklarin sosyal becerilerinin ve sosyal kabullerinin artarak toplumsal yasama hazirlanmalaridir. (2) Ozel egitim
okulu modelinde ise engel tiirlerine gore farkli okullar bulunur ve benzer engellere sahip ¢ocuklar ayn1 okulda
birlikte egitim alirken engelsiz ¢ocuklarla karsilasmazlar. Arastirma sonuglarina gore, 6zel egitim okullarina
devam eden c¢ocuklarin ¢ogunun mezun olmadan okullarint biraktiklari, mezun olanlarin ¢evrelerine uyum
saglamakta giicliik ¢ektikleri, ancak 6zel beceri gerektirmeyen basit islerde calisabildikleri, hatta bir kisminin
suca karistiklar bulgulanmistir (Ataman, 2003). Diinyadaki iilkeler incelendiginde, bazilarinin bir modeli tercih
ettikleri, bazilarinin ise her iki modeli birlikte uyguladiklar1 goriilmektedir (Bagbakkal ve Bilsin, 2014; Sirin,
2019). Giiniimiizde yayginlasan kapsayici egitim kavrami; kaynastirma modelini destekleyerek, bilissel, fiziksel,
duygusal durumlar1 ne olursa olsun herkes i¢in egitim kosullarinin saglanmasi ilkesine dayanir (Demirtag, 2019).
UNICEF (2021) kapsayic1 egitim hizmeti verilirken, engelliligin tiim tiirleri ile engelli/OG gocuklar ve ailelerinin
ihtiyaglarin1 karsilayacak politikalar {iretilmesi ve uygulanmasimin énemine dikkat ¢ekmektedir. Ulkemizde
kaynastirma egitimiyle ilgili yonetmeliklerde; okul oncesi ve ilkokuldaki OG ¢ocuklar igin ‘destek egitim
odalar1,” ortaokul ve lisede okuyan OG &grencilerin her bir dersi igin ‘bireysellestirilmis egitim programi (BEP)’
hazirlanmasi zorunlulugu bulunmaktadir (Cetin, 2020; Seyhan ve Akduman, 2015). Okula gidemeyecek engelli
cocuklar icin ‘evde egitim modeli’ ve ‘hastaneden egitim modeli’ tilkemizdeki 6zel egitim hizmetleriyle ilgili
yonetmelikte (2005), hangi ¢ocuklarin haftada ka¢ saat ve hangi kosullarda egitim alacaklar1 belirtilerek
uygulamaya konulmustur (Sirin, 2019). Ekonomik, sosyal ve kiiltiirel haklarla ilgili olarak (ESKHUS)1966
yilinda kabul edilen uluslararas1 s6zlesmede kisilerin egitim haklar1 konusunda devletlerin yiikiimliiliikleri olarak
kabul edilen baz1 6zellikler bulunmaktadir (Cetin, 2020; Demirtas, 2019): (1) Varlik; yeterli maddi kaynak, farkl
ihtiyaclar karsilayacak farkli nitelikte okullar, yeterli ve uygun personel. (2) Erisebilirlik: tim ¢ocuklarin zorunlu
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egitime erisebilmeleri. (3) Kabul edilebilirlik: Ogretmen ve yoneticilerin sunduklari egitimin diger paydaslar
(6grenciler, veliler) tarafindan kabul edilebilir diizeyde olmasi. (4) Uyarlanabilirlik; Okullarin, her bir 6grencinin
kisisel gereksinimlerini karsilayacak sekilde degisen kosullara uyarlanabilmesidir.

Her ¢ocugun kendi potansiyelini gergeklestirmek i¢in ihtiyaci olan egitim hakki; bilgi edinme, oyun oynama,
dinlenme, eglenme, din, vicdan ve diisiinme 6zgiirliiglinii igeren haklar dizisini kapsamaktadir (Taplak, Polat ve
Yiizer, 2013).

3.4. Ozel Gereksinimli Cocuklarin Sosyal Yasama Katilma Haklan

Cocuklarin yetistirilmesi kiiltiirel bir konu oldugundan OG c¢ocuklarin aileleri ¢ocuklarini korumak igin
ugrasirken onlart toplumun disinda tutabilirler. Uluslararast sézlesme dogrultusunda devletlerin, engelli
cocuklarin toplumsal yasama katilabilmelerini saglayacak politikalar iiretmeleri ve uygulamalar1 denetlemeleri
beklenir (Senyliz, 2022). Engelli ¢ocuklarin topluma katilmalari i¢in uygulanan mekanizmalardan biri “is
okullar1” bir digeri de “engelsiz yasam merkezleri” dir.

Cocuklarin goriislerini ifade etmeleri, goriislerinin 6zellikle kendileriyle ilgili kararlarda dikkate alinmasi ve
saygl duyulmasi ‘Cocuk Haklar1 S6zlesmesi’nin 12. maddesinde ve ‘Engelli Haklar1 S6zlesmesi’nin, engelli
cocuklarla ilgili 7. maddesinde ifade edilir (Adalet Bakanligi, 2005; Defne Kaymakamligi, 2023).

Engelli haklar1 sézlesmesinin 30. maddesinde, OG ¢ocuklarm okul i¢inde ve disinda kiiltiir ve spor faaliyetlerine
katilmalarinin devlet tarafindan saglanmasi gerektigi belirtilir (Senyiiz,2022). Ogrenciler teneffiisler sirasinda
bahgelerde oyun oynayarak akranlariyla sosyallesirler. Cocuklarin fiziksel, bilissel ve sosyal gelisimlerine
katkida bulunan, sosyal yasama aktif katilimlarini kolaylastiran oyunlar oynamalar1 i¢in gereken oyun alanlari
kent yasaminda kisitlanmis ve kurumsallasmistir. Arastirmacilar, Ozellikle engelli cocuklarin kisisel
gelisimlerinde oyunun katkisinin arttirilmasi amaciyla doga ile ige olan ¢ocuklara 6zel bahgeler olusturulmasini
onerirler. Bahge iginde oynayan ¢ocuklar, duyusal olarak ¢ok fazla uyaranla karsilasirlar ayn1 zamanda hareket
halinde olacaklarindan kaslarinin gelismesi de desteklenmis olur. Bahgelerde bitkilerle ilgilendiklerinde el-goz

koordinasyonlar1 gelisir, bagimsiz davranma ve karar verme yetileri ilerler (Pauya, Bayramoglu ve Demirel,
2016).

Cocuklar oyuncaklarla oynadiklarinda duyu organlar1 aktif olur, arkadaslariyla oynadiklarinda kurallar1 ve
sosyallesmeyi 6grenirler. Gergek duygu ve diisiincelerini oyun yoluyla fark ederler. Oyuncaklar ve oyunlar;
cocuklarin fiziksel, bilissel, sosyal ve dil gelisimlerini olumlu yonde etkiledikleri i¢in 6zellikle anaokulu, ana
sinifi ve ilkokul donemlerinde ¢cok 6nemli ve gereklidirler. Normal ¢ocuklar i¢in bu kadar 6nemli olan oyunlar
ve oyuncaklar, engelli ¢ocuklarin gelisimleri igin ¢ok daha fazla énemlidir. Orn; ii¢ boyutlu Montessori
oyuncaklari, otizmli ¢ocuklarin dokunma duyularinin gelismesine destek olan kucaklayici koltuk (Ulutagsdemir,
2007). Cocuklarin kendilerini ve ¢evrelerini nasil algiladiklarini ve sorunlarini anlayabilmek i¢in kullanilan oyun
terapisi, engelli cocuklarin benlik algilar1 ve uyumlariyla ilgili sorunlarinin ve ihtiyaglariin anlagilmasi agisindan
son yillarda yaygin olarak kullanilan bir terapdtik yontemdir. Engelli /OG ¢ocuklarin engel tiirleri ve cesitlerine
gore farklilagtirilarak uygulanan oyun terapisinin kullanildig1 pek ¢ok arastirma sonuglarina gére, oyun terapisi,
engelli cocuklarin kendi potansiyellerini, sinirlarini, benlik algilari ile benlik degerlerini kesfetmelerine ve kendi
algilarina gore geligsmelerine destek olmaktadir (Aykara, 2017).

Engelli ¢ocuklarin sosyal yasama katilimlari, var olan yasalar ve sézlesmeler ¢ercevesinde ¢ocuk dostu sosyal
politikalar iretilmesi ve uygulamaya konulmasi ile gerceklesebilir. Sosyal yasam iginde varliklarimi
sirdiirebilmeleri ailelerinin ve Ogretmenlerinin yardimlariyla miimkiin olsa bile, engeli olan c¢ocuklarin
yeteneklerinin ortaya ¢ikarilmasi ve iiretken olabilmelerine ortam hazirlanmasi, yetigkin olduklarinda meslek
sahibi olmalarina ve bagimsiz olarak yasamlarini siirdiirmelerine katki saglayacaktir (Seyyar, 2011).

Seyyar’e (2011) gore engelli ¢ocuklarin sosyal yagama katilmalarini engelleyen faktorlerden bazilar sunlardir:

e  Oziirlii cocuklarin dogmadan dnce belirlenip, dogumlarmin engellenmesi. Orn: Yasal kiirtaj dogmamis
bebek heniiz fetiis halinde iken 10 haftaya kadar miimkiin iken fetiisiin engelli oldugu anlasildiginda hafta
sinirlamasi olmadan kiirtaj yapilma serbesttir.

e Engelli ¢ocuklara olumsuz bakan toplumsal yaklasim: Orn: Aile iiyeleri de sosyal g¢evrelerinden
etkilenerek engelli ¢ocuklar1 kabul etmekte zorluk yasayabilirler.
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e Engelli cocuklarin bakim giivencesini yeterince desteklemeyen sosyal giivenlik sistemi.: Orn; engellilik
sigortas1 yoktur.

e Engelli gocuklarin mesleki gelisimlerini engelleyen egitim sistemi. Orn: Engelli cocuklara yeteneklerine
gore mesleklerin 6gretildigi okullar gereklidir ama yetersizdir.

3.5. Ozel Gereksinimli Cocuklar Thmal ve istismardan Korunma Haklar1

Cocuk istismari, cocuga zarar veren, fiziksel, biligsel, psikolojik gelisimini olumsuz etkileyen her tirli koti
davranistir. Engelli /Engelsiz ¢ocuklarin ihmal ve istismari énemli bir toplumsal sorundur. Fakat OG ¢ocuklar
digerlerinden daha fazla ihmal ve istismara agiktirlar (Aktay, 2020). Ciinkii bakim verenler i¢in zor bir istir ve
streslidir, bakim alan OG ¢ocuklar ise kendilerini koruyamazlar. OG ¢ocugun ihmali; cocugun beslenme, saglik,
egitim gibi temel ihtiyaclarinin karsilanmamasi ve ¢ocugun zararlardan korunamamasi durumudur (Sen ve
Carman, 2022). Derslerinde basarisiz olduklari, akranlariyla yeterli iletisim kuramadiklari i¢in akran zorbaligina
maruz kalma oran1 da OG cocuklarda diger cocuklardan daha fazladir (Karakas ve Cevik, 2016). BM engelli
haklar1 s6zlesmesinin 15., 16. maddelerine gore, engelli kisilerin istismar, iskence, kotii davranig, asagilama gibi
istismarlardan korunmalar1 devletlerin sorumlulugundadir (Azarkan ve Benzer, 2018).

Duygusal ihmal ve istismar: OG ¢ocugun duygusal gelisimini engelleyen Kkisiligini zedeleyen kétii
muamelelerdir. Duygusal istismar sonucunda uyumsuz ve saldirganca davranislar, 6zgiliven eksikligi, dikkat
zorbaliga maruz kalirlar (Sen ve Carman, 2022). OG ¢ocuklarin aile iginde kars1 karsiya kaldiklari ceza, tehdit
ve kotii sozler, duygusal istismar teknikleri olsa da kiiltiiriimiizde ¢ocuk terbiyesinde yaygin olarak kullanilirlar
(Karakag ve Cevik, 2016).

Fiziksel ihmal ve istismar: Bakim veren kisi(ler) tarafindan ¢ocugun fiziksel olarak beyin hasarindan 6liime
kadar degisen Ol¢lide zarar gdrmesi, yaralanmasidir. Arastirma sonugclari, engellilik oranlar1 az olan ¢ocuklarin
daha fazla fiziksel istismara maruz kaldiklarin1 gostermektedir (Karakas ve Cevik, 2016; Sen ve Carman, 2022).

Cinsel istismar: Cocugun; rizasinin olmadigi, yasina gore bilmedigi ve anlayamadigi cinsel aktiviteye dahil
edilmesidir. Cocugun cinsel istismari, yasalara ya da sosyal tabulara uymayan cinsel saldir1 niteligindeki
davranislarla kars1 karsiya kalmasidir. Engelli cocuklar kolay kandirilirlar, ayrica anlatmaya caligsalar da
inandirict bulunmazlar (Sen ve Carman, 2022). 2005-2015 yillar1 arasinda basinda yer alan cinsel istismara
ugrayan engelli kisilerle ilgili haberler taranarak yapilan incelemede engelli magdurlarin %42,5’inin 18 yas
altinda, %60,2’sinin 14-18 yas araliginda olduklari gériilmektedir (Coban ve Ozgebe, 2019).

4. TARTISMA VE SONUC

Engelli/Engelsiz tim g¢ocuklarin, yasam donemleri boyunca bulunduklar1 toplumlara yetenekleri ve bilgileri
oraninda katilim saglayacaklar1 dikkate alinarak saglikli ve iiretken yetigkinler haline gelmeleri icin devlet,
aileler, okullar, ilgili sivil toplum kuruluslar1 ve saglik kuruluslarinin is birligi i¢inde 6rgiitlii ve planli olarak
hareket etmelerinin sorumlulugu uluslararasi s6zlesmelerle taraf devletlere verilmistir. Taraf devletler de sosyal
devlet olmanin geregi olarak, insan ve ¢ocuk haklarini yasalar ve yonetmeliklerle giivence altina almiglardir.
Sozlesmeler, yasalar ve yonetmeliklerin engelli/engelsiz tiim ¢ocuklarin yetismesinde resmen ya da goniillii
olarak gorev alan yetigkinler i¢in rehber niteliginde olduklarinin her zaman hatirlanmasi ve gerekli denetlemelerin
devlet kurumlari tarafindan rutin olarak stirdiiriilmesi, cocuklarin iistiin yararinin gézetilmesi agisindan dnemlidir.
Bu calismada kategorik olarak ele alian basliklarin birbirleriyle drtiistiikleri alanlar bulunmaktadir. Orn: Egitim
kurumlarina erisim, saglik kurumlarina erigim, sosyal yasama erisim/katilmak ve bu katilim sirasinda istismardan
korunmak gibi. Calismada, engelli/6zel gereksinimli cocuk haklar1 konusunda farkli alt basliklar ele alinmakla
birlikte aralarindaki baglantilar da vurgulanmustir. Ozellikle, OG ¢ocuklarin erisebilirlik haklarina sahip
olduklarinda saglik, egitim, sosyal yasama katilim haklarina ulasabildikleri goriilmektedir. Erisebilirlik hakki
olmadiginda diger haklarma da ulasamamalar ise OG cocuklarin ihmalden korunma haklarinin ihlali olarak
ortaya ¢ikabilmektedir. Bu baglamda farkli kategorilerde algilanan haklarin bir biitiin olarak isledikleri ve
¢ocuklarin tiim yasamlarini etkiledikleri ongériilebilir. OG gocuklarin fiziksel, psikolojik, biligsel ve sosyal olarak
kendi potansiyellerinin en istiine ulagmalarinin saglanmasi i¢in haklariin ve ihtiyaglarimin sistemli sekilde
sozlesmeler, yasalar ve yonetmelikler dogrultusunda saglanmasi devletin oldugu kadar, ¢ocuklarla iligki ve
iletisim icinde olan yetiskinlerin de sorumluklarindandir. OG ¢ocuklarin engellerinden kaynaklanan ihtiyaglari
yaninda c¢ocuk ve insan olmaktan kaynaklanan psikolojik ihtiyaclarmin da karsilanmasi noktasinda
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ebeveynlerinin, 6gretmenlerinin, 6zel egitim dgretmenlerinin ve kendileriyle iligki i¢inde olan diger yetigkinlerin
desteklerinin saglanmasi 6nemli ve gerekli goriilmektedir.

5. ONERILER
Uygulamacilara yonelik oneriler:
- Medya ve sosyal medyada kisa videolarla, spotlarla siirekli bilgilendirmeler yapilmasi onerilebilir

- OG ¢ocuklarn erisebilirlik, egitim, saglik, sosyal yasama katilimlarinda ulusal ve uluslararasi yasalara,
yonetmeliklere ve sozlesmelere uyulmasinin saglanmasi ve siirecin denetlenmesi 6nerilebilir.

- OG ¢ocuklarin gelisimleriyle ilgili bilgilendirilen 6gretmenlerin ailelere bilgi sunarak rehberlik yapmalari
saglanabilir

- Kaynastirma smiflarinda 6gretmene yardimci olacak ‘gdlge Ogretmen’ lerin istihdam edilmeleri
saglanabilir

Arastirmacilara yonelik oneriler:

- Cocuk ve OG cocuk haklar1 konularinda ailelere ve 6gretmenlere yonelik nitel ve nicel arastirmalar
yapilmasi Onerilebilir.

- OG ¢ocuklarla galisan 6gretmenlere yonelik ¢alistaylar yapilabilir

- Ogretmenlerin OG ¢ocuklarin ebeveynlerine rol model olmalarini saglayacak sekilde on-test son-test
uygulamalariyla birlikte grup ¢alismalari seklinde arastirmalar desenlenebilir

- Egitim fakiiltelerinde ‘gocuk haklari, engelli haklar1 ve engelli/OG gocuk haklar1’ konularinin ders konusu
olarak miifredatlara alinmasi dogrultusunda program gelistirme yliksek lisansta tez konusu olarak
calisilmalar1 onerilebilir.

5. BEYAN

Arastirma ve Yaymn Etigi: Yapilan ¢alismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi
Yonergesi’nde uyulmasi belirtilen tiim kurallara uyulmustur. Yo6nergenin “Bilimsel Arastirma ve Yayin Etigine
Aykirt Eylemler” baglikli 2. boliimiinde belirtilen eylemlerden de higbiri ger¢eklestirilmemistir.

Etik Kurul izni Beyam: Bu arastirma etik kurul izni gerektirmemektedir.

Arastirmacilarin Makaleye Katki Orami Beyani: 1. yazar katki orani: %100 (Katkis1) Literatiir incelemesi,
problemin aciklanmasi, arastirma ve arastirmanin analizi, bulgularin sunumu, tartisma ve sonug vb. boliimler
makalenin yazari tarafindan yiiriitiilmustiir.

Cikar Catismasi Beyani: Calisma tek yazarli oldugundan herhangi bir ¢ikar catismast mevzubahis degildir.
Finansal Destek veya Tesekkiir Beyani: Bu calisma icin herhangi bir kurumdan finansal destek alinmamustir.
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7. EXTENDED ABSTRACT

According to the 'social model' of disability, accessibility is a fundamental right for people with disabilities to
participate in social life, to be free, independent and have equal rights with all individuals in society. Because the
main obstacle is the environment of the people and when the right to accessibility is ensured, the rights of people
with disabilities to participate in social life will also be ensured (Caglar, 2012). Accessibility is also a prerequisite
for children with disabilities to reach physical and social spaces, education, health institutions, information,
transportation and technology that they need to interact with for an independent and dignified life (Caglar 2012).
The concept of accessibility is included in almost all conventions adopted by the United Nations. For example:
'Climate Change Convention,' 'Covenant on Economic, Cultural and Social Rights' (Caglar, 2012). It is also
included in the 'Convention on the Rights of Persons with Disabilities' in a comprehensive and distinguished
manner (Article 9). In this article, the responsibilities of the state parties, including the training of disabled people
on accessibility when necessary, are detailed. For example, it is recommended that public buildings should be
marked in Braille for the visually impaired and that necessary equipment, including sign language interpreters,
should be provided for the hearing impaired (Ministry of Justice, 2023).

Areas where there are difficulties in accessing services:

Physical Environment and Transportation: In our country, both in the law on disabilities and in the international
convention accepted, it is stated that measures should be taken by authorized institutions, e.g. municipalities,
general directorate of highways, etc., against the difficulties that disabled people may experience in public open
and closed areas, social and cultural areas, sidewalks, pedestrian crossings, entrances and exits to buildings,
parking lots, public transportation services (Ministry of Justice, 2023; Caglar, 2012).

Accessibility against Discrimination: Discrimination encompasses the acts of discriminating, excluding,
preferring and restricting persons/situations/units for certain reasons. Since the discriminated parties are harmed
in social life, discrimination is defined and prohibited in all legal regulations related to human rights. The
prohibition of discrimination in Articles 4 and 5 of the UN Convention on the Rights of Persons with Disabilities
is important and necessary for disabled people to access and use their social rights (Azarkan & Benzer, 2018;
Caglar, 2012)

Accessibility to Information: Information includes communication through technology as well as written and
visual sources. Today, the use of technology is a must for participation in social life activities such as education,
health, entertainment and social media. Article 9 of the Convention on the Rights of Persons with Disabilities
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draws attention to the concepts of information and communication together (Azarkan & Benzer, 2018; Caglar
2012).

Considering that all children with/without disabilities will participate in the societies in which they live
throughout their life periods in proportion to their abilities and knowledge, the responsibility of the state, families,
schools, relevant non-governmental organizations and health institutions to act in an organized and planned
manner in cooperation with the state, families, schools, relevant non-governmental organizations and health
institutions to become healthy and productive adults has been given to the state parties with international
conventions. As a requirement of being a social state, state parties have secured human and children’s rights
through laws and regulations. It is important to always remember that conventions, laws and regulations are a
guide for adults who are officially or voluntarily involved in the upbringing of all children with/without
disabilities, and that the necessary inspections are routinely carried out by state institutions in order to protect the
best interests of children. There are overlapping areas between the categorical topics addressed in this study. For
example: Access to educational institutions, access to health institutions, access/participation in social life and
protection from abuse during this participation. In the study, while different sub-headings on the rights of children
with disabilities/special needs are addressed, the connections between them are also emphasized. In particular, it
is seen that when children with SEN have accessibility rights, they can access their rights to health, education
and participation in social life. When they do not have the right to accessibility, their inability to access other
rights may be a violation of their right to protection from neglect. In this context, it can be predicted that the rights
perceived in different categories function as a whole and affect children's entire lives. In order to ensure that
children with disabilities reach their fullest potential physically, psychologically, cognitively and socially, it is
the responsibility of the state as well as the adults who are in contact and communication with children to ensure
that their rights and needs are met systematically in line with contracts, laws and regulations. It is the
responsibility of parents, teachers, special education teachers and the adults who have a relationship with them
to ensure that the psychological needs of children with disabilities are met in addition to the needs arising from
their disabilities.
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