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Editorden...
Sevgili Okurlarimiz,

Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisinin 2024 yilinm {igiincii say1s1 olan Eyliil,
25. Cilt, 3. Sayist ile yeniden karsinizdayiz. Her zaman oldugu gibi, 6ncelikle dergimize katki saglayan yazarlarimiza,
hakemlerimize, okurlarimiza, Akademik Danisma Kurulumuza ve Editorler Kurulumuza sizlerin huzurunda tesekkiir
ediyorum. Editorler Kurulu olarak dergimizi niceliksel ve niteliksel olarak daha iist seviyelere tasimak i¢in yogun ¢aba
sarf ettigimizi sizlere bildirmek isterim. Bu sayimizda yer alan makaleleri tanitmaya ge¢meden Once teknik sorumlu
olarak aramiza katilan Kastamonu Universitesinden Aras. Gor. Eylil AKAR’a hos geldiniz diyerek calismalarinda
basarilar diliyorum.

Dergimizin bu sayisinda alti arastirma makale yer almaktadir. Bu ¢aligmalar kisaca sizlerle paylasmak
istiyorum. Bu sayimizda yayimlanan ilk makale Akin GONEN ve Yahya CIKILI tarafindan yiiriitiilen “Otizm Spektrum
Bozuklugu Olan Ogrencilere Kendini Yonetme Ogretiminin Kendini Yonetme, Etkinlikle Ilgilenme ve Etkinligi
Tamamlama Becerileri Uzerine Etkililigi” adli calismadir. Bu arastirmada kendini yonetme (KY) gretiminin otizm
spektrum bozuklugu (OSB) olan Ggrencilerin kendini yonetme stratejilerini (KYS) kazanmasi ve siirdiirmesi iizerine
olan etkisi incelenmistir. Ogrencilerin stratejileri kullanarak etkinlikle ilgilenme ve etkinligi tamamlama davraniglarim
kazanmalar1 ve siirdiirmeleri, kullanilan stratejileri ve hedef davramiglar1 farkli kisilere/ortamlara ne diizeyde
genellediginin belirlenmesi de amaglanmustir. Ayrica sosyal gegerlik verilerinin toplanmasi amaciyla 6grenci annelerinin
ve dgretmenlerinin goriisleri alinmistir. Arastirma, tek denekli aragtirma modellerinden katilimcilar aras1 yoklama evreli
¢oklu yoklama modeli kullanilarak gerceklestirilmistir. Arastirmanin katilimcilari, OSB tanisi olan ve 10-12 yaslari
arasindaki li¢ 0grencidir. Arastirma bulgulari, KY 6gretiminin OSB olan dgrencilerin KYS’yi kazanmasinda etkili
oldugunu ve stratejileri kullanan 6grencilerin uygulamadan sonra da stratejileri kullanmay siirdiirdiiklerini gostermistir.
Ayrica kendine 6n uyaran verme, kendini izleme, kendini degerlendirme ve kendini pekistirmeden olusan KYS’yi
kullanan 6grencilerin etkinlikle ilgilenme ve etkinligi tamamlama diizeylerinde artis oldugu, kazanimlari uygulamadan
sonra da siirdiirdiigii, farkl kisi ve ortamlara genelledigi belirlenmistir. Katilimcilarin annelerinden ve 6gretmenlerinden
toplanilan sosyal gegerlik bulgulari, KYS’nin kullanilmasi ve etkileri hakkinda olumlu oldugunu géstermistir.

“Okul Oncesi Ogretmenlerinin Ustiin Yetenek Potansiyeline Iliskin Algilar:” adl ikinci makale Hacer Elif
DAGLIOGLU ve Ozlem CEREZCI tarafindan kaleme almmustir. Bu arastirma okul oncesi 6gretmenlerinin iistiin
yeteneklilik konusunda egitim almadan 6nce ve sonra bu konudaki algilarini incelemek amaciyla yiiriitiilmiistiir. Caligma
nitel arastirma yontemlerinden durum calismasi deseninde kurgulanmistir. Arastirmanin ¢alisma grubunu Corum 11
merkezinde bulunan resmi okul 6ncesi kurum ve ilkdgretim okulu anasiniflarinda calisan géniillii toplam 171 dgretmen
olusturmustur. Arastirmada bilgi formu, beyin firtinasi ve resim teknigi kullanilarak veriler toplanmigtir. Elde edilen
veriler tiimevarimsal igerik analizi kullanilarak analiz edilmistir. Arastirmada veriler kategorize edilirken belirtilen
ifadeler aragtirmacilar tarafindan en az ii¢ kez incelenerek ayr1 ayri kodlanmis ve olusturulan kod ve kategoriler ii¢ uzman
tarafindan incelenerek son hali verilmistir. Okul dncesi 6gretmenlerinin istiin yeteneklilige iligkin olarak gerek egitim
almadan dnce gerekse sonrasinda bu ¢ocuklarin daha ¢ok biligsel gelisim dzelliklerini dikkate aldiklar1 bununla birlikte
egitim aldiktan sonra egitim almadan oncekine gore daha fazla sayida ve ¢esitte kodlama yaptiklari ortaya ¢ikmustir.
Ayrica iistlin yeteneklilik konusunda bilgilendirilmeden 6nce bu ¢cocuklarin 6gretmeni zorlayabilecek dzelliklerini daha
¢ok ifade ettikleri belirlenmistir. Okul 6ncesi 6gretmenleri iistiin yeteneklilik konusunda bilgilendirildikten sonra
oncesine nazaran bu ¢ocuklarin temel olarak bilissel, dil, sosyal duygusal gelisimleri ile genel gelisimsel 6zellikleri
konusunda oldukg¢a bilgi sahibi olduklari ve bu baglamda &gretmenlerin Ustiin yetenekli ¢ocuklarin zorlayici
ozelliklerine iliskin goriislerinin bilgilendirildikten sonra olduk¢a azaldig1 ve dgretmenlerin {istiin yetenekli ¢ocuklar1
tanimaya basladik¢a zorlayici olabilecek 6zelliklerini kabullenmeye daha egilimli olduklari ortaya ¢ikmustir.

Uciincii makale Nese KURT-DEMIRBAS ve Seda SEVGILI-KOCAK tarafindan yiiriitillen “Ustiin Yetenekli
Ogrencilerin Zorbaliga Seyirci Miidahale Becerilerinin Gelistirilmesi” adli ¢alismadir. Bu arastirmada iistiin yetenekli
ortaokul Ogrencilerinin zorbaliga seyirci miidahale becerilerinin gelistirilmesine yonelik c¢evrimigi psikoegitim
programini uygulamak ve etkisini incelemek amaglanmistir. Bu amag¢ dogrultusunda mevcut arastirmada zorbaliga
seyirci miidahale psikoegitim programinin (FASKU; fark etme, acil yorumlama, sorumlulugunu iistlenme, karar verme
ve uygulama) zorbaliga seyirci olan iistiin yetenekli ortaokul 6grencilerinin miidahale becerilerine etkisi incelenmistir.
Arastirma Bilim ve Sanat Merkezi’ne devam eden 5. ve 6. sinif diizeyindeki iistiin yetenekli 6grencilerle yliriitiilmiistiir.
Deney (11 6grenci) ve kontrol (11 &grenci) grubu olmak iizere 22 istiin yetenekli 6grenci ile galisma grubu
olusturulmustur. Arastirmada veriler Zorbaliga Seyirci Miidahale Olgegi (ZSMO) ile elde edilmistir. Arastirma
kapsaminda deney grubuna 6 oturumluk ¢evrimigi psikoegitim programi uygulanmis, kontrol grubuna ise herhangi bir
¢aligma yapilmamustir. Aragtirma deseni, deney ve kontrol gruplu (Ontest, sontest ve izleme testi) yar1 deneysel bir
modeldir. Arastirmadan elde edilen bulgular, uygulanan psikoegitim programinin deney grubundaki iistiin yetenekli
Ogrencilerin zorbaliga seyirci miidahale becerilerinde farklilasma sagladigini ortaya koymustur. Bu dogrultuda elde
edilen bulgular degerlendirildiginde programin uygulandig1 deney grubundaki dgrencilerin zorbaliga seyirci miidahale
becerisini gelistirmede etkili oldugunu ancak Kontrol grubunun zorbaliga seyirci miidahale 6lgeginden aldiklari sontest
puanlart ile dntest puanlart arasinda anlamli bir fark olmadigini1 gostermistir.

“Ozel Gereksinimli Cocuklarin Kaynastirilmasi: Okul Oncesi Ogretmenlerinin Disleksi Bilgisi ve Yeterlilik
Faktorleri” adimi tagiyan dordiincii makale Derya ATALAY tarafindan yiiriitiilmiistiir. Arastirma, okul Oncesi



Ogretmenlerinin 6zel gereksinimli ¢ocuklarin kaynastirilmasina yonelik yeterliklerini ve disleksi bilgi diizeylerini
etkileyen faktorleri incelemek amaciyla yapilmistir. Calisma betimsel ve iliskisel tarama modelinde tasarlanmusgtir.
Calisma grubunu 350 okul dncesi 6gretmeni olusturmaktadir. Verilerin toplanmasinda “Kisisel Bilgi Formu, Disleksi
ile Tlgili Bilgi ve Inang Olgegi ve Ozel Gereksinimli Cocuklarin Kaynastirilmasina Yoénelik Ogretmen Yeterligi Olcegi”
kullanilmistir. Analizlerde kisisel bilgilerin frekans ve yiizdeleri verilmis, 6l¢ek puanlarina iliskin betimsel analizler
yapilmis, iki 6lgek puani arasindaki iliskinin belirlenmesinde Spearman Brown korelasyon katsayisi kullanilmistir.
Ogretmenlerin dzel gereksinimli cocuklarin kaynastiriimasina yénelik dgretmen yeterligi dlgegi puanlar ile disleksi
bilgi ve inang¢ Olgegi puanlarini etkileyen faktorlerin belirlenmesinde smniflandirma analizlerinden CHAID analizi
kullanilmistir. Arastirmanin sonucunda, okul 6ncesi 6gretmenlerinin disleksi bilgi, tani, tedavi ve genel olarak bilgi
diizeyleri arttik¢a 6zel gereksinimli ¢ocuklarin kaynastirilmasina yonelik yasa, bilgi, algi ve genel olarak yeterlik
diizeylerinin de arttig1 goriilmiistiir. Okul 6ncesi 6gretmenlerinin 6zel gereksinimli ¢ocuklarin kaynastiriimasina yonelik
yeterliklerini etkileyen en onemli faktorler sirasiyla 6zel egitim sertifikas1 olma durumu, 6grenme giicliigii konusunda
egitim alma durumu, kurum tiirii ve cinsiyet oldugu gériilmiistiir. Ogrenme giicliigii konusunda egitim alip 6zel egitim
sertifikasi olan okul dncesi 6gretmenlerinin 6zel gereksinimli ¢ocuklarin kaynastirilmasina yonelik yeterligi daha yiiksek
bulunmustur.

Yakup BURAK ve frem GIRGIN tarafindan kaleme alman besinci makale “Tiirkiye 'deki Haber Ajanslarinda
Ozel Gereksinimli Bireylerin Basarilarina Yonelik Yapilan Haberlerin Incelenmesi” adim tasimaktadir. Bu ¢alismada
0zel gereksinimli bireylere yonelik olumsuz tutumlarin ve diisiince yapilarinin degistirilmesi amaciyla 6zel gereksinimli
bireylerin basarilarina yonelik Tiirkiye’de ulusal haber ajanslarinda yayinlanmig olan haberlerin dokiiman analizi
yontemiyle incelenmesi amaglanmistir. Calismada nitel aragtirma yontemlerinden dokiiman analizi kullanilarak,
Tiirkiye’de en fazla yayin agia sahip Anadolu Ajans, Demirdren Haber Ajansi ve Thlas Haber Ajansi haber ajanslarindan
2010-2022 yillar1 arasinda yayinlanan ve 6zel gereksinimli bireylerin basarilarini konu alan haberler icerik analizi ile
analiz edilmis ve kategorilere ayrilarak detayli bir sekilde incelenmistir. Bu ¢alismada Anadolu Ajansi’ndan 259,
Demiréren Haber Ajansi’ndan 311 ve Thlas Haber Ajansi’ndan 66 haber incelenmistir. Haberler, haber ajansi, haber tiirii,
yayimlandigi iilke, konu olan 6zel gereksinimli bireyin cinsiyeti, 6zel gereksinim tiirli, 6zel gereksinimli bireyi
destekleyen kurum, 6zel gereksinimli bireyin basari tiirli, 6zel gereksinimli bireylerin ilham kaynagi basliklarinda
degerlendirilmistir. Bulgulardan elde edilen sonuglara gore, Tiirkiye’de ulusal haber ajanslarinda 6zel gereksinimli
bireylerin basarilarini konu alan oldukca fazla haberin yayimlandigi, bu basarilarin egitim, is, sanat, spor ve sosyal
sorumluluk kategorilerinde toplandigi, spor alanindaki basarilara diger alanlara gore daha fazla haberde yer verildigi
tespit edilmistir.

Bu sayida yer alan altinci makale olan “Ilkokul Dénemi Ustiin Yetenekli Cocuklar I¢in Aday Bildirim Olcegi
(IDABO) Gelistirme Calismast” adl ¢alisma Ahmet BILDIREN, Nilgiin KIRISCI, Seving Zeynep KAVRUK, Yildiz
YILDIRIM, Ozge BIKMAZ-BILGEN ve Bahtiyar DILDEGMEZ tarafindan kaleme almmistir. Bu ¢aligmada iistiin
yetenekli ilkokul &grencilerine ydnelik 6gretmen aday bildirim Slgeginin gelistirilmesi amaglanmistir. Gelistirilen
olgegin kuramsal temeli Renzulli'nin U¢ Halka Kurami’na dayandirilmistir. Bu caliyma kapsaminda ilkokul
dénemindeki iistiin yetenekli cocuklart belirlemek amaciyla ilkokul Dénemi Ustiin Yetenekli Cocuklar i¢in Ogretmen
Aday Bildirim Ol¢egi (IDABO) gelistirilmistir. Caligma tarama modelinde betimsel bir arastirmadir. Calisma 1°de, temel
eksenler analizine dayali agimlayici faktor analizi uygulanmistir. Calisma 2’de, giiglii maksimum olabilirlik kestirim
yontemi kullanilarak yapilan dogrulayici faktor analizi gergeklestirilmistir. Calisma 3’te ise olcegin gecerligi test
edilmistir. Pilot ¢aligma 507 katilimci ile 89 maddelik deneme formu kullanilarak gerceklestirilmistir. Pilot uygulama
asamasindan sonra dlgekte 50 madde kalmustir. 225 katilimciyla 50 maddelik 6lgek igin dogrulayici faktdr analizi
gerceklestirilmistir. Analiz sonucunda, 6l¢ege iliskin uyum indekslerinin miikemmel uyuma sahip oldugu belirlenmis ve
olgegin ikinci diizey ii¢ faktorlii ve 27 maddeden olusan yapist dogrulanmustir. Olgegin gegerliligine iliskin yapilan
incelemede {istiin yetenekli 6grenciler ile tipik gelisim gosteren 6grenciler karsilastirilmis ve iistiin yetenekli 6grenciler
lehine istatiksel olarak anlamli fark elde edilmistir. Olcegin giivenirligine iliskin Cronbach’s o ve tabakali Cronbach’s
o, McDonald’s o, bilesik giivenirlik katsayilar1 ve ¢ikarilan ortalama varyans degerleri incelenmistir. Olgegin tamamina
ve alt boyutlarina iligkin giivenirlik katsayilarinin tamaminin .95 iizerinde oldugu belirlenmistir. Bulgular dogrultusunda
“Ilkokul Dénemi Ustiin Yetenekli Cocuklar I¢in Aday Bildirim Olgegi’nin, gecerli bir lgme aract oldugu ve iistiin
yetenekli ¢ocuklari tanilamada giivenilir puanlar verecegi ifade edilmistir.

Sevgili Okurlarimiz, dergimizin zamaninda ¢ikmasi ve niteliginin artirilmasi igin yogun g¢aba harcayan
Editorler Kurulunda yer alan ¢alisma arkadaglarima sizlerin huzurunda bir kez daha ¢ok tesekkiir ediyorum. Siz degerli
okurlarimiza, yazarlarimiza ve hakemlerimize destekleriniz ve katkilariniz igin tekrar tesekkiir ediyorum ve siiregteki
desteklerinizi ve katkilarinizi siirdiirmenizi rica ederek saygilarimi sunuyorum. 2024 yilinin Aralik ayinda yayimlanacak
olan 25. Cildin dérdiincii sayisinda tekrar bulusmayi diliyorum. ..

Prof. Dr. Hatice BAKKALOGLU
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From the Editor...
Dear Readers,

We are with you again with the Ankara University Faculty of Educational Sciences Journal of Special
Education’s third issue of September 2024, VVolume 25, Issue 3. As always has been, | would like to thank here those
who contributed as our authors, reviewers, readers, our Academic Advisory Board, and our Editorial Board. | would like
to indicate that as the Editorial Board, we put forth the effort to move our journal to a higher level both quantitatively
and qualitatively in the forthcoming process. Before introducing the articles in this issue, | would like to welcome
Research Assistant Eyliil AKAR from Kastamonu University who has joined in the technical executives and I would
like to wish her success in her work with us.

In this issue of our Journal, there are six research articles. | would like to briefly introduce them to our readers.
The first research article in the current issue includes a study of Akin GONEN and Yahya CIKILI “The Effectiveness of
Teaching Self-Management to Students with Autism Spectrum Disorder on Their Self-Management, On-Task and Task
Completion Skills.” The effect of self-management (SM) teaching on the acquisition and maintenance of self-
management strategies (SMS) by students with ASD was examined. It was also aimed to determine how students acquire
and maintain the behaviors of on-task and task completion by using strategies, and to what extent they generalize the
strategies and target behaviors to different people/environments. The study was conducted using multiple probe design
with probe conditions across subjects, one of the single-subject research models. The participants of the study were three
students diagnosed with ASD and aged 10-12. The findings of the study showed that SM teaching was effective in
helping students with ASD acquire SMS, and that students who used the strategies continued to use the strategies after
the intervention. In addition, it was determined that students who used the SMS consisting of antecedent cue regulation,
self-monitoring, self-evaluation, and self-reinforcement increased their on-task and task completion levels, maintained
the gains after the intervention and generalized them to different people and environments. Social validity findings
collected from the participants showed that they were positive about the use and effects of the SMS.

The second study namely “Preschool Teachers’ Perceptions of the Potential of Giftedness” was conducted by
Elif DAGLIOGLU and Ozlem CEREZCI. This study was conducted to examine preschool teachers’ perceptions of
giftedness before and after they received training. With a qualitative research design, this study utilized a case study.
The working group of the study consisted of 171 volunteer teachers working in the official preschool institutions and
primary school kindergartens located in the city center of Corum. Data were collected through Information Form,
Brainstorming Technique, and Drawing Technique. Inductive content analysis was employed during data analysis. The
statements were analyzed and coded separately by the researchers at least three times while categorizing the data, and
the codes and categories were finalized after three experts’ views. Preschool teachers were found to be most likely to
take into account the cognitive developmental characteristics of these children both before and after receiving the
education. In addition, it was revealed that they made a greater number and variety of coding after receiving the training.
. It was also determined that before teachers were informed about giftedness, they expressed the characteristics of these
children that could challenge them more. After the preschool teachers were informed about giftedness, they were found
to be more knowledgeable about the cognitive, language, social-emotional development, and general developmental
characteristics of these children by reflecting on the drawings they made. In this context, it was discovered that teachers'
perceptions of the challenging traits in gifted children significantly decreased after receiving information, and as teachers
became more acquainted with gifted children, they were increasingly inclined to embrace and understand their
potentially challenging characteristics.

The third research article in this issue is authored by Nese KURT-DEMIRBAS and Seda SEVGILI-KOCAK
namely “Developing Bystander Intervention Skills in Bullying of Gifted Students.” The purpose of this study was to
implement and evaluate the effect of an online psychoeducation program aimed at enhancing bystander intervention
skills in bullying of gifted secondary school students. For this purpose, the present study examined the effect of the
bullying bystander intervention psychoeducation program called FASKU (notice, interpret immediately, take
responsibility, decide, and apply) on the intervention skills of gifted secondary school students who were bystanders to
bullying. The study was carried out with a group of gifted students enrolled in the 5th and 6th grades at the Science and
Art Center. A study group was formed with 22 gifted students, including the experimental (11 students) and control (11
students) groups. In the study, data were obtained with Bystander Intervention Scale in Bullying (BISB). Within the
scope of this study, the experimental group received a 6-session online psychoeducation program, whereas the control
group did not undergo any intervention. The research design is a quasi-experimental model with experimental and control
groups (pretest, posttest, and follow-up test). The findings of the study indicated that the psychoeducation program
implemented in the experimental group led to a discernible improvement in the bystander intervention skills of the gifted
students. Based on this result, it can be inferred that the psychoeducation program demonstrates efficacy in enhancing
the bystander intervention abilities of gifted students. Upon evaluating the results obtained in this regard, it became
evident that the program exhibited efficacy in enhancing the bystander intervention abilities of students in bullying
within the experimental group, who were subjected to the program.

Derya ATALAY authored the fourth research article namely “Inclusion of Children with Special Needs: Dyslexia
Knowledge and Competence Factors of Preschool Teachers.” The study was conducted to examine the factors that affect
the competencies of preschool teachers towards inclusion of children with special needs and their level of dyslexia
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knowledge. The study was designed in descriptive and relational survey model. The study group consisted of 350
preschool teachers. “Personal Information Form, Knowledge and Belief Scale about Dyslexia and Teacher Competency
Scale for Inclusion of Children with Special Needs” were used to collect the data. In the analyses, frequencies and
percentages of personal information were given, descriptive analyses were conducted on the scale scores, and Spearman
Brown correlation coefficient was used to determine the relationship between the two scale scores. CHAID analysis,
which is one of the classification analyses, was used to determine the factors affecting the scores of teachers’ teacher
competency scale for inclusion of children with special needs and dyslexia knowledge and belief scale scores. As a result
of the study, it was observed that as preschool teachers’ dyslexia knowledge, diagnosis, treatment and general knowledge
levels increased, their level of law, knowledge, perception and general competence for inclusion of children with special
needs also increased. The most important factors affecting the competencies of preschool teachers towards the inclusion
of children with special needs were found to be the status of having a special education certificate, the status of receiving
training on learning disabilities, the type of institution and gender. It was found that preschool teachers who received
training on learning disabilities and had a special education certificate had higher competency towards inclusion of
children with special needs.

The fifth article which was conducted by Yakup BURAK and frem GIRGIN is namely “Investigation of News
about the Success of Individuals with Special Needs in Tiirkiye's News Agencies.” This study aimed to examine the news
published by national news agencies in Tiirkiye about the success stories of individuals with special needs using the
document analysis method to change negative attitudes and mindsets toward individuals with special needs. The study
was carried out using document analysis, one of the qualitative research methods. The three most distinguished national
broadcast networks, Anadolu Agency, Demiréren News Agency, and Thlas News Agency, were scanned for success
stories of individuals with special needs. The news items published between 2010 and 2022 were analyzed with content
analysis and then categorized and examined thoroughly. In total, 259 news items from Anadolu Agency, 311 news items
from Demirdren Agency, and 66 news items from Thlas News Agency were examined. These news items were evaluated
under the following headings: news agency, news type, country of publication, gender of the individual, type of special
needs, institution supporting the individual with special needs, type of success, and source of inspiration. The findings
showed that Tiirkiye’s national news agencies published many news items about the success stories of individuals with
special needs. The news items reached were categorized under education, business, art, sports, and social responsibility.
As a result of examining the areas, it was found that most news items were prepared in the sports area.

The sixth and the last research article in this issue namely “Developing a Teacher Nomination Scale for Gifted
Children in Primary Schools” was authored by Ahmet BILDIREN, Nilgiin KIRISCI Seving Zeynep KAVRUK, Yildiz
YILDIRIM, Ozge BIKMAZ-BILGEN, and Bahtivar DILDEGMEZ. The aim of this study was to develop a teacher
nomination scale for gifted students in primary schools. The developed scale was theoretically based on Renzulli’s
Three-Ring Conception of Giftedness Theory. In this study, a Teacher Nomination Scale for Gifted Children in Primary
Schools (TNSG-P) was developed to identify gifted children attending primary school. The descriptive survey design
was used in this study. In study 1, the exploratory factor analysis (EFA) using principal axis method was conducted. In
study 2, the confirmatory factor analysis (CFA) using robust maximum likelihood estimation method was carried out.
In study 3, the validity of the scale was tested. A pilot study involving 507 participants was carried out using the 89-item
trial form. After the pilot phase, 50 items remained in the scale. A confirmatory factor analysis was conducted on the
50-item scale in a sample of 225 participants. This showed that the fit indices of the scale had a perfect fit and the second
level three-factor structure of the scale with 27 items was confirmed. In the validity analysis of the scale, gifted students
and typical students were compared and a statistically significant difference was obtained in favor of the gifted students.
Cronbach’s o and stratified Cronbach’s a, McDonald’s ®, composite reliability coefficients and average variance
extracted (AVE) values regarding the reliability of the scale were also examined. The reliability coefficients for both the
overall scale and its subscales were found to be above .95. The findings have revealed that the Teacher Nomination Scale
for Gifted Children in Primary Schools is a valid assessment instrument and gives reliable scores in identifying gifted
children.

Dear Readers, in the presence of you I would like to kindly thank once again my colleagues for their vigorous
efforts who are working with me on the Editorial Board for our journal to be published timely and to increase its quality.
1 would like to thank our dear readers, authors, and reviewers for their support and contributions once again and | would
like to offer my respects to kindly request you to continue your support and contributions during the ongoing process. |
wish to be with you again in the fourth issue of the 25" volume which will be published in December 2024...

Prof. Hatice BAKKALOGLU
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Oz
Giris: Otizm spektrum bozuklugu (OSB) olan 6grencilerin kendini yonetme stratejilerini (KYS) kazanmalari
bagimsiz davranig sergilemelerine katki saglayabilmektedir. KYS; kendine 6n uyaran verme, kendini izleme,
kendine yonerge verme, kendini degerlendirme veya kendini pekistirme stratejilerinden olusmaktadir. OSB olan

ogrenciler ozellikle glinlikk yasam becerilerinde, akademik becerilerde veya sosyal beceri gerektiren ortamlarda
bu stratejileri kullanabilmektedir.

Yontem: Bu arastirmada kendini yonetme (KY) dgretiminin OSB olan dgrencilerin KYS’yi kazanmasi ve
siirdiirmesi iizerine olan etkisi incelenmistir. Ogrencilerin stratejileri kullanarak etkinlikle ilgilenme ve etkinligi
tamamlama davranislarint kazanmalar1 ve siirdiirmeleri, kullanilan stratejileri ve hedef davranislar1 farkli
kisilere/ortamlara ne diizeyde genellediginin belirlenmesi de amaclanmistir. Ayrica sosyal gegerlik verilerinin
toplanmasi1 amaciyla grenci annelerinin ve 6gretmenlerinin goriisleri alinmistir. Aragtirma, tek denekli arastirma
modellerinden katilimecilar arast yoklama evreli c¢oklu yoklama modeli kullanilarak gergeklestirilmistir.
Arastirmanin katilimcilari, OSB tanist olan ve 10-12 yagslari arasindaki ii¢ 6grencidir.

Bulgular: Arastirma bulgulari, KY 6gretiminin OSB olan 6grencilerin KYS’yi kazanmasinda etkili oldugunu ve
stratejileri kullanan dgrencilerin uygulamadan sonra da stratejileri kullanmayi siirdiirdiiklerini gostermistir. Ayrica
kendine 6n uyaran verme, kendini izleme, kendini degerlendirme ve kendini pekistirmeden olusan KYS’yi
kullanan 6grencilerin etkinlikle ilgilenme ve etkinligi tamamlama diizeylerinde artis oldugu, kazanimlar
uygulamadan sonra da siirdiirdiigii, farkli kisi ve ortamlara genelledigi belirlenmistir. Katilimeilarin annelerinden
ve Ogretmenlerinden toplanilan sosyal gegerlik bulgulari, KYS’nin kullanilmasi ve etkileri hakkinda olumlu
oldugunu gostermektedir.

Tartisma: Ogrencilerin hedef davranislara iliskin 6gretim dncesi ve dgretim sonrasi performanslarinda anlamli
diizeyde artis oldugu goriilmektedir. KY uygulamalarinin etkililigi mevcut arastirma bulgulartyla desteklenmeye
calistlmistir ve ilgili arastirma sonuglariyla tutarlilik géstermektedir. Bu kapsamda OSB olan 6grencilerin egitim
programlari tasarlanirken KY uygulamalarimin kullanilmasina 6zen gosterilmesi gerektigi onerilmektedir.

Anahtar sézciikler: Kendini yonetme stratejileri, otizm spektrum bozuklugu, etkinlikle ilgilenme, etkinligi
tamamlama, tek denekli arastirma.

Anficin: Gonen, A., & Cikili, Y. (2024). Otizm spektrum bozuklugu olan 6grencilere kendini yonetme 6gretiminin
kendini yonetme, etkinlikle ilgilenme ve etkinligi tamamlama becerileri lizerine etkililigi. Ankara
Universitesi ~ Egitim  Bilimleri ~ Fakiiltesi ~ Ozel — Egitim  Dergisi,  25(3),  209-225.
https://doi.org/10.21565/0zelegitimdergisi.1265574

“Bu caligma, birinci yazarm Necmettin Erbakan Universitesi Egitim Bilimleri Enstitiisii'nde sundugu doktora tezinden
tiretilmistir.

ISorumlu Yazar: Ogr. Gér. Dr., Selguk Universitesi, E-posta: akin.gonen@selcuk.edu.tr, https://orcid.org/0000-0003-1346-
8975

2Dr. Ogr. Uyesi, Necmettin Erbakan Universitesi, E-posta: ycikili@hotmail.com, https://orcid.org/0000-0002-1144-9095

Gonen & Cikili 2024, 25(3)


https://doi.org/10.21565/ozelegitimdergisi.1265574
https://orcid.org/0000-0003-1346-8975
https://orcid.org/0000-0003-1346-8975
https://orcid.org/0000-0002-1144-9095
https://orcid.org/0000-0003-1346-8975
https://orcid.org/0000-0002-1144-9095

OTiZM SPEKTRUM BOZUKLUGU OLAN OGRENCILERE KENDINI YONETME OGRETIMININ KENDINI 210
YONETME, ETKINLIKLE iLGILENME VE ETKINLiGi TAMAMLAMA BECERILERI UZERINE ETKILILIGI

Giris
Otizm spektrum bozuklugu (OSB), sosyal etkilesim ve iletisim becerilerinde yetersizlik, simirli ve
tekrarlayici davranis Oriintiileri, rutinlere baglilik ve duyusal uyaranlara asir1 hassasiyetle karakterize edilmektedir
(American Psychiatric Association [APA], 2013). OSB olan pek ¢ok 6grencide 6grenme gii¢liigii, organizasyon
becerilerinde sirlilik, diirtiisellik, ilgili ya da ilgisiz olan bilgilerin ayrimini1 yapamama, dikkatsizlik ve gorsel,
isitsel bilgileri isleme konusunda yetersizlik oldugu bildirilmektedir (Mruzek vd., 2007). OSB olan &grencilerde

diger yetersizlik gruplarinda oldugu gibi gelisim alanlarinda sorunlar yaganmakta ve 6zel egitim hizmetlerine
gereksinim duyulmaktadir (Ulke-Kiirkgiioglu, 2007).

OSB olan 6grencilerin egitiminde, etkilesim baglatma ve siirdiirme (McClannahan & Krantz, 1999), 6z
bakim, giinliik yasam, akademik (Simpson vd., 2003), bagimsizlik ve sosyal sorumluluk (National Research
Council [NAC], 2001) gibi becerilerin gelistirilmesi, bazi d6grencilerde davranig problemlerinin azaltilmast ve
ihtiya¢ duyulan becerilere uygun egitim programi saglanmast gerekmektedir (Milli Egitim Bakanligi [MEB],
2008). Bu ogrencilerin biiyiik bir ¢cogunlugu 6zel egitim uygulamalariyla g¢esitli becerileri kazanabilmektedir.
Ancak kazandigi becerileri 6gretim ortamindan dogal ortamlara aktarirken zorluk yasayabilmektedir. Bu
zorluklara yol acan nedenler arasinda; sozel yonergelere bagimli olmalari, etkinlikler arasi gegislerde yardim veya
yonergeye gereksinim duymalar1 ve degisiklikler karsisinda uygun olmayan davraniglar sergilemeleridir (Bryan &
Gast, 2000). Bu tip giicliiklerin OSB olan 6grencilerin bagimsiz yagsam becerilerini sinirlandirdig1 ve kendi yasam
sorumlulugunu almalarmi zorlastirdig ifade edilmektedir (Ulke-Kiirkgiioglu, 2007).

Kendi yasam sorumlulugunu iistlenen bireyler, risk alabilen, kendi giivenliklerini saglayan, tercihler
olusturan ve segimler yapan, yasamlariyla ilgili kararlar verebilen, haklarini savunan, karsilarina ¢ikan sorunlari
¢Ozebilen, amagclar belirleyerek bu amaclart gergeklestiren, yeterliklerinin ve yetersizliklerinin farkinda olan
bireylerdir (Yiicesoy-Ozkan, 2007). Kisiler kendi davramislarinin sorumlulugunu iistelendiginde 6z yeterlilik,
bagimsiz davranislar ve bircok duruma aktarilan yonetim becerileri gelisebilmektedir (Briesch vd., 2014).
Bireylerin kendi yasam sorumlulugunu alabilmeleri i¢in karar verme, se¢im yapma, problem ¢6zme, 0z
farkindalik, kendi haklarini savunma, amag belirleme ve kendini yonetme (KY) becerilerini kazanmalar1 gerektigi
belirtilmektedir (Carter vd., 2011; Wood vd., 2004).

KY, bireylerin uygun ve uygun olmayan davraniglari ayirt etmesine, kendi davraniglarini dogru bigcimde
izlemesine, kaydetmesine ve uygun davrandig i¢in kendini 6diillendirmesine odaklanan bir uygulamadir (Hume
vd., 2021). Kendine amag belirleme, kendine 6n uyaran verme, kendine ydnerge verme, kendini izleme, kendini
degerlendirme ve kendini pekistirme stratejilerini kapsamaktadir. Her biri etkili bigimde bireyin kendini
yonetebilmesi amaciyla 6grenmesi gereken beceriler olarak tanimlanmaktadir (Carr vd., 2014; Reinecke vd.,
2018). Alanyazinda, KYS okul 6ncesi (Shogren vd., 2011), ilkdgretim (Newman & Ten-Eyck, 2005), ortadgretim
(Singh vd., 2011) ve sonrasinda ¢esitli egitim programlarinda (Gushanas & Thompson, 2019); ev, park gibi okul
dist (Todd & Reid, 2006) ve hatta mesleki ortamlarda (Ganz & Sigafoos, 2005) etkili bir sekilde kullanilmaktadir.
KYS’nin, zihinsel yetersizlik (Tufan & Aykut, 2018) gérme yetersizligi (Haytabay-Sosun & Ozdemir, 2012;
Kiiciikozyigit & Ozdemir, 2017) veya OSB gibi (Hampshire vd., 2011; Xu vd., 2017) katithmecilarin oldugu
caligmalarda etkisi arastirilmigtir.

Cesitli arastirmalarda KYS’nin oyun oynama (Stahmer & Schreibman, 1992), giinliilk yasam (Gushanas
& Thompson, 2019), akademik (Xu vd., 2017) ve mesleki (Ganz & Sigafoos, 2005) beceriler tizerinde olumlu
etkileri gozlenmistir. Ayni zamanda saldirganlik (Singh vd., 2011) ve stereotipik davraniglar (Fritz vd., 2012)
iizerinde etkisi tespit edilmistir. Arastirmalar incelendiginde KYS’nin: egitim kademelerinde, farkli yas ve
gruplarda, sosyal, akademik, giinliik yasam, mesleki beceri alanlarinda, uygun davramiglarin artirilmasi,
istenilmeyen davraniglarin  azaltilmasi amaciyla, Ogretmen-dgrenci yoOnlendirmesi olan karsilastirmali
caligmalarda, kalicilik ve genellemenin saglanmasinda etkili bigimde kullanildig1 belirlenmistir (Fritz vd., 2012;
Ganz & Sigafoos, 2005; Stahmer & Schreibman, 1992; Xu vd., 2017).

KYS ile ilgili arastirmalarda hedef davranis olarak etkinlik dis1 davranislar ve goreve katilim kapsaminda
etkinlikle ilgilenme davraniginin segildigi goriilmektedir (Briesch & Chafouleas, 2009). Etkinlikle ilgilenme;
¢esitli becerilerin devam ettirilmesi, sinif igi/dis1 etkinliklerde performans gelisiminin saglanmasi veya giinliik
aktivitelerde 6n kosul olarak goriilmektedir (Briesch vd., 2014; Pierce & Schreibman, 1994). Ayni zamanda
bagimsiz yasamin siirdiiriilebilmesi i¢in bireylere kazandirilmasi gereken 6nemli bir beceri oldugunu belirtmek
miimkiindiir. Etkinlikle ilgilenme ile ilgili KYS’nin tercih edildigi arastirmalarda, (a) giinlilk yasam becerilerinin
sergilemesi sirasinda kendine on uyaran sunma ve kendini pekistirmenin etkili oldugu (Pierce & Schreibman,
1994), (b) kendini izleme stratejisinin kullaniminin etkinlikle ilgilenme diizeyini artirdigi (Stahr vd., 2006), (c)
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kendine isitsel 6n uyaran verme stratejisi ile uygun olan davranislarda ve etkinlikle ilgilenmede artis oldugu, bu
durumlarm farkli iki ortama aktarilabildigi (Taber vd., 1999) ve (d) uygun sinif davranislarini tesvik etmeye iliskin
kapsamli bir aragtirma temelinin oldugu belirtilmektedir (Briesch vd., 2014)

KYS ile ilgili arastirmalarda siklikla yer verilen ve ogrencilerin sahip olmalar1 gereken oOnemli
davranislardan bir digeri de etkinligi tamamlamadir (Mechling & Gustafson, 2009). KY nin kullanilmasiyla
etkinligi tamamlama, kisiye daha fazla ortamda bagimsizlik saglayabilecek becerileri gelistirme firsati
sunmaktadir. Alanyazinda etkinligi tamamlama diizeyi arttik¢a uygun olmayan davraniglarda azalma olabilecegini
gdsteren aragtirmalar bulunmaktadir (Hampshire vd., 2016; Soares vd., 2009). Ogrencilere etkinligi tamamlama
davranig1 kazandirilmasiyla giinlilk yasamda bagimsizlik tesvik edilirken, egitimciye olan bagimlilik diizeyinin
azaltilmasi beklenmektedir. Bu nedenle etkinligi tamamlamayla ilgili 6gretim sirasinda KY'S 6nemli bir miidahale
yolu olarak goriilmektedir (Lee vd., 2018).

OSB olan 6grencilerin oldugu, KYS’nin kullanildig1 ve etkinlikle ilgilenme (Callahan & Rademacher,
1999; Kolbenschlag & Wunderlich, 2021) ya da etkinligi tamamlama iizerindeki etkisini (Hampshire vd., 2011;
Soares vd., 2009) inceleyen smirli sayida arastirmaya rastlanmistir. Bu iki hedef davranisin KYS aracilifiyla
etkisinin arastirildig1 ve 6zel gereksinimli 6grencilerin oldugu ¢alismalar bulunmakla birlikte (Nittrouer vd., 2016;
Todd vd., 1999), OSB olan (Rosenbloom vd., 2019) katilimcilarin oldugu ve belirtilen bagimli degiskenleri konu
alan az sayida aragtirma bulunmaktadir. Tirkiye’de farkli 6zel gereksinimli gruplar ve KYS’yi konu alan
aragtirmalar olmakla birlikte OSB olan 6grencilerin yer aldig1 arastirma sayist son derece sinirlidir (Toret vd.,
2015). KYS’nin etkisini gosteren arastirma bulgularini desteklemek amaciyla stratejilerin kullanilmasiin énemli
oldugu diisiiniilmektedir. Ayrica OSB tanili 6grencilerin katilimci olmasi, KYS’nin bir arada kullanilmasi,
etkinlikle ilgilenme ve etkinligi tamamlama davranislarinin birlikte incelenmesi agisindan aragtirmanin 6zgiinliigii
degerlendirilebilir.

Belirtilen bu gereksinimlere yonelik arastirmanin amaci, KY 6gretimiyle OSB olan 6grencilerin KYS’yi
kazanmalar1 ve bu stratejilerin etkinlikle ilgilenme ve etkinligi tamamlama davraniglari tizerindeki etkisinin
aragtirtlmasidir. Belirtilen amaca yonelik su sorulara cevaplar aranmistir: (a) KY &gretimi, OSB olan 6grencilerin
KYS’yi kazanmalarinda etkili midir? (b) KYS’yi kullanma, OSB olan 6grencilerin etkinlikle ilgilenme davranigini
iizerinde etkili midir? (c) KYS’yi kullanma, OSB olan 6grencilerin etkinligi tamamlama davranigini iizerinde etkili
midir? (d) KY 6gretimi tamamlandiktan sonra 1., 2. ve 3. haftalarda OSB olan &grenciler KYS’yi ve etkinlikle
ilgilenme ile etkinligi tamamlama davranislarini siirdiirmekte midir? (e) KY 6gretimi, OSB olan &grencilerin
KYS’yi ve etkinlikle ilgilenme ile etkinligi tamamlama davraniglarini farkli ortam ve kisilere genellemelerinde
etkili midir? (f) Ogrenci annelerinin ve dgretmenlerinin ¢alisma hakkindaki goriisleri nelerdir?

Yontem
Arastirma Modeli

Mevcut aragtirmada, OSB olan 6grencilere KYS’nin kazandirilmasi i¢in gergeklestirilen 6gretimle
ogrencilerin stratejileri kullanma, bununla birlikte KYS’nin 6grencilerin etkinlikle ilgilenme ve etkinligi
tamamlama davranislarina iligkin etkileri incelenmistir. Bu amagla tek denekli arastirma modellerinden
katilimcilar arast yoklama evreli ¢oklu yoklama modeli kullanilmistir. Uygulamanin etkisi {i¢ farkli katilimciyla
belirlendiginden dis gecerliligi yiiksek bir modeldir. Birinci katilimeidaki performans degisikligi sadece bagimsiz
degisken uygulandiginda gerceklesir, bagimsiz degiskenin uygulanmadigi katilime1 davraniglarinda nemli bir
degisiklik gerceklesmezse ve bu etki art zamanli olarak geride kalan diger katilimcilarda yinelenirse deneysel
kontrol saglanmis olmaktadir (Tekin-Iftar, 2018). Arastirma i¢in Konya Necmettin Erbakan Universitesi Sosyal
ve Beseri Bilimler Bilimsel Arastirmalar Etik Kurulu'na bagvuru yapilmistir. 09.07.2021 tarihli ve 2021/390 karar
numarali toplantinin ardindan aragtirma bilimsel arastirma ve yayin etigine uygun goriilmiistiir.

Katilimcilar

Aragtirmaya egitime devam eden ve yaslart 10-12 arasindaki OSB tanis1 olan {i¢ 6grenci katilmistir.
Uyarlanmis Otizm Davranig Kontrol Listesi (U-ODKL) degerlendirme aracina gdre ii¢ 6grenci “hafif destek
gereksinimi” diizeyindedir. Katilimcilar igin bazi dnkosul 6lgiitler belirlenmistir: OSB tanisi almis olma, en az iki
basamakli yonergeleri takip edebilme, s6zel ve motor taklitleri yapabilme, sorulara cevap verebilme, rakamlar
ayir edebilme ve yazma, yerinde oturarak en az bes dakika bekleyebilme, se¢cim yapabilme, temel diizey okuma-
yazma becerilerine sahip olma ve KYS, etkinlikle ilgilenme ve etkinligi tamamlama hedef becerilerinin %20 basari
diizeyinin altinda gézlenmesi.
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Ogrencilerin belirlenmesi siirecinde, &gretmenlerle genel bir bilgilendirme toplantis1 yapilmistir.
Arastirmanin amagclari, icerigi ve uygulama i¢in secilecek 6grencilerin 6n kosul 6zellikleriyle ilgili bilgiler
aktarilmigtir. Ogrencileri belirlemek amaciyla her bir 6gretmenle toplant1 yapilarak dnkosul dzelliklere iliskin
goriisme formu uygulanmustir. Ogrencilerin alic1 ve ifade edici dil, akademik becerileri, KYS, etkinlikle ilgilenme,
etkinligi tamamlama ve ailenin ¢alismaya katilimi konularinda goriis alinarak bes 6grenci belirlenmistir. Her bir
Ogrenci i¢in birinci yazar tarafindan 6nkosul 6zelliklerin tespit edilmesine yonelik degerlendirme oturumlari
diizenlenmistir. Son olarak arastirmacilar tarafindan dort uygulama 6grencisi ve bir pilot 6grenci belirlenmistir.

Uygulama siirecine baslamadan once, katilimcilarin anneleri ile goriigiilerek calisma hakkinda
bilgilendirme yapilmistir. Ebeveyn onaylar1 yazili sekilde alinmistir. Katilimeilarin dzellikleri Tablo 1°de
paylasilmistir.

Tablol
Katilimeir Ozellikleri
Katilimel Cinsiyeti Yasi Tam Destek gereksinim diizeyi
Yasar Erkek 10 yas 8 ay Yaygin gelisimsel bozukluk Hafif destek gereksinimi
Melis Kiz 11 yas 4 ay 0SB Hafif destek gereksinimi
Halit Erkek 12 yag 11 ay 0SB Hafif destek gereksinimi

Not: OSB = otizm spektrum bozuklugu.

Yasar, yaygin gelisimsel bozukluk tanis1 olan 10 yasinda bir erkek dgrencidir. {lkdgretim okulunda
kaynagtirma egitimine devam etmekte ve haftanin iki giinii destek egitimi almaktadir. Zaman zaman kendi kendine
konusma davraniglar1 gdzlenmektedir. Bes ciimleli metinleri anlagilir sekilde okuma yeterliligi bulunmaktadir. Tek
basamakli rakamlar1 ayirt edebilmekte ve ritmik saymaktadir.

Melis, OSB tanisi olan 11 yasinda bir kiz grencidir. {lkdgretim okulunda kaynastirma egitimine devam
etmekte ve haftanin ii¢ giinii destek egitimi almaktadir. Kendiliginden bir etkinlige yonelme, siirdiirme ve
tamamlamasiyla ilgili sozel ipuglarma destek duyabilmektedir. Okuma-yazma etkinliklerinde performans
diizeyindeki metinleri okuyabilmekte ve basit sorulara cevaplar verebilmektedir. Tek basamakli elde
gerektirmeyen basit toplama islemlerini yapabilmektedir.

Halit, OSB tanis1 olan 12 yasinda bir erkek 6grencidir. [Ikdgretim okulunda kaynastirma egitimine devam
etmekte ve haftanin ii¢ giinii destek egitimi almaktadir. Yas seviyesindeki metinleri heceleyerek okuyabilmekte ve
ilgili sorular1 cevaplamaktadir. Basit diizeyde zihinsel toplama ve ¢ikartma iglemlerini yapabilmektedir. Bir nesne
ya da etkinlikle ilgili zaman gecirirken kisa siireler i¢cinde dalmaktadir.

Katilimer kisiler arasinda olan birinci yazar 6zel egitim alaninda lisans ve yiiksek lisans derecelerine
sahiptir. On bes yil kadar cesitli 6zel egitim kurumlarinda 6gretmenlik ve egitimci danismanlifi yapmustir.
Arastirmada giinlik yoklama, toplu yoklama, &gretim ve izleme oturumlari ile sosyal gegerlik verilerini
toplamistir. ikinci yazar, bir {iniversitede 6zel egitim alaninda 6gretim {iyesi olarak gorev yapmaktadir.

Calismanin sosyal gegerlik verilerinin toplanmasinda 6grenci anneleri ve Ogretmenlerle goriigmeler
yapilmistir. Goriismeler annelerin ve 6gretmenlerin génilli katilimiyla yapilmistir. Gozlemciler arasi giivenirlik
ve uygulama giivenirligi verileri toplanmasinda iki kisiden destek alinmistir. Gozlemecilerden ilki 6zel egitim
alaninda lisansiistii derecesine sahip ve &zel egitim okulunda 6gretmen olarak caligmaktadir. Ikinci gdzlemci lisans
derecesine sahip ve egitim merkezinde egitimci danigmanidir.

Ortam ve Arac¢-Gerecler

Aragtirmadaki oturumlarin tamami Konya ili Selguklu il¢esinde bulunan bir 6zel egitim ve rehabilitasyon
merkezinde yiiriitiilmistiir. Oturumlar, katilimeilarin destek egitim aldiklari merkezdeki bireysel egitim sinifinda
ve her bir katilimciyla birebir sekilde yiiriitilmiistiir. Her 6grencinin merkeze geldigi pazartesi, cargamba ve cuma
glinleri ders saatlerinden hemen 6nce gerceklestirilmistir. Oturumlar 4mx5m boyutlarindaki bir siifta yapilmistir.
Bir adet bireysel ¢aligma masasi, iki adet sandalye ve iki adet materyal dolabi bulunmaktadir. Kamera
oturumlardan 6nce video kaydmin alinabilmesi amaciyla sinifin giris kismina, masa ve 6grenciyi gorebilecek
uygun bir kdseye yerlestirilmistir.

Ogretim siirecinde, 6grencilerin kullanmasi i¢in A4 boyutunda dért halkali bir klasér hazirlanmustir.
Klasoériin sol i¢ tarafinda kendine 6n uyaran verme stratejisi i¢in cirt bantla yapistirilmis ve kullanicry etkinlik
sayfasina yonlendirmek iizere gorsel 6n uyaran resmi bulunmaktadir. Klasor i¢inde seffaf delikli ¢itgitli bir dosya,
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dosyanin i¢inde 6grencinin okuma metni ve sorularin yazili oldugu bir ¢alisma sayfasi bulunmaktadir. Kendini
izlemesini saglamak amaciyla dogru yamitlarin oldugu cevap anahtari yer almaktadir. Ogrencilerin kendini
degerlendirmesi amaciyla dogru cevap sayisini isaretleyecegi performans tablosu ve dogru cevaplara yonelik
kendini pekistirmek amaciyla 6diil tablosu bulunmaktadir. Ogretim oturumlarinda hedef davranislari agiklamak
icin drnek ve 6rnek olmayan davranis fotograflar: hazirlanmistir. Sembol pekistiregler ve tablosu, kalem kutu, veri
formlari, ahsap sekreterlik, takvim, video kamera, tripod ve on uyaran resimlerini i¢in seffaf kimlik kartlari
kullanilmaistir.

Veri Toplama Araglan

Aragtirmanin yoklama, 6gretim, genelleme ve izleme oturumlara ydnelik verilerin toplanmasi igin
“Kendini Yonetme Stratejileri Olgiit Bagimli Olgii Aract” hazirlanmistir. Bir diger veri formunda etkinlikle
ilgilenme davranigina 6rnek olan ve &rnek olmayan davranislara yonelik kontrol listesi olusturulmustur. Etkinlikle
ilgilenme davranmisimi 6lgmek igin biitiinciil zaman araligi kayit teknigi kullanilmistir. Ornek davranislarin
kaydedilmesini saglamak amaciyla on saniyelik esit zaman araliklar1 kutucuklardan olusan “Etkinlikle ilgilenme
Biitlinciil Zaman Aralig1 Kayit Formu™ hazir hale getirilmistir. Ekinligi tamamlama becerisinin tespitine yonelik
Ogrenci calisma sayfalari degerlendirmeye almmistir. Basamaklar ve davranis tanimlarinin gergeklesip
gerceklesmediginin degerlendirilmesi igin “Etkinligi Tamamlama Kalict Uriin Kayit Formu” hazirlanmistir.
Ayrica gilivenirlik verilerinin toplanmasi amaciyla yoklama, O6gretim, genelleme ve izleme oturumlari igin
giivenirlik veri kayit formlar1 olusturulmustur.

Bagimh ve Bagimsiz Degisken

Bagimli degiskenlerden ilki olan KYS; kendine 6n uyaran verme, kendini izleme, kendini degerlendirme
ve kendini pekistirme stratejilerinden olusmaktadir. Bu stratejiler birden fazla beceri basmagi gerektirdigi igin
beceri analizi hazirlanarak 6lgiit bagimli 6l¢ii aract igerisinde verilmistir. Beceri analizindeki her bir basamak bir
sonraki beceri basamagi igin 6nkosul oldugundan %100 lciitii hedeflenmistir. ikinci bagimli degisken olan
etkinlikle ilgilenme, 6grencinin &gretimi yapilan etkinlige uygun davraniglar gdstermesi olarak tanimlanmuigtir.
Birinci yazar ve gozlemcilerin veri kayitlar: sirasinda KY'S kullaniminda dikkate alacaklari etkinlikle ilgilenmeye
yonelik 6rnek ve 6rnek olmayan davranislar belirlenmistir. Ugiincii bagimli degisken olan etkinligi tamamlama
ise, 0grencinin her bir bagimsiz etkinlik ya da gorev i¢in daha 6dnceden belirlenen davranislar: yerine getirmesidir.
Secilen davranislar giivenlik becerisi veya dnkosul bir beceri olmadigindan dolay: etkinlikle ilgilenme ve etkinligi
tamamlama i¢in %80 kabul edilebilir 6l¢iit olarak belirlenmistir. Mevcut arastirmanin ii¢ bagimli degiskeni
bulunmaktadir.

(a) Ogrencilerin KYS’yi kullanma diizeyi (klasoriin én sayfasim agar, gorsel én uyarani alir, etkinlik
dosyasinin iizerine yapistirir, etkinlik sayfasini dosyadan ¢ikartir, etkinlik sayfasindaki sorulari tamamlar, etkinlik
dosyasindan cevap anahtarini ¢ikartir, cevap anahtari ile etkinlik sayfasini karsilastirarak dogru yaptig1 cevaplar
igin art1, yanlig yaptigi ya da bos biraktigi cevaplar igin eksi isaretini kullanir, dogru yapilan cevaplari sayar, dogru
sayisimi etkinlik sayfasindaki kontrol boliimiine yazar, etkinlik dosyasindan performans ve pekistireg¢ tablosunu
¢ikartir, etkinlik tarihini performans tablosunda ilgili kutucuga yazar, performans tablosunda dogru sayisinin
bulundugu kutucugu isaretleyerek boyar, pekistire¢ tablosundan dogru cevap sayisini bulur ve pekistirecini seger),

(b) Etkinlikle ilgilenme (materyallere bakmasi, etkinlikle ilgili davraniglar gostermesi, tekrarlayici
davraniglar ortaya ¢ikmasina ragmen etkinligini takip etmesi, etkinlik boyunca kabul edilebilir dlgiide sessiz
calismasi, farkli bir nesne, kisi ya da bir yere bakma siiresi 5 saniyeden kisa olmasi, ortamla ilgili etkilesime girme,
ogretimi yapilan etkinlik basamaklarini takip etmesi ve etkinlikte kalmasi, bir davranistan etkinlikle ilgili bagka
bir davranisa bes saniye igerisinde ge¢is yapmasi, etkinlik siiresi boyunca yerinde oturmasi ya da amagli bir sekilde
yerinden kalmast),

(¢) Etkinligi tamamlama (etkinlik sayfasindaki metni okumasi ve sonrasindaki sorularin dogru
cevaplanmasi, etkinlik sayfasindaki sorular1 dokuz dakika igerisinde bitirilmesi, her bir sorunun baslangi¢c ve
bitisine yonelik davraniglar gdstermesi, etkinlik sayfasinda yer alan her bir soruya gecislerde bekleme siiresi en
fazla 10 saniye olmasi).

Aragtirmanin bagimsiz degiskeni KYS’yi kullanma, etkinlikle ilgilenme ve etkinligi tamamlama
davraniglar tizerindeki etkisinin arastirildigi KY 6gretimidir. Bunun i¢in KY &gretim programi hazirlanmistir:
Boliim-1) d6grenci adi-soyadi, oturum siiresi, Boliim-2) becerinin tanimi, 6gretimin amaci, 6n kosul beceriler, arac-
geregler, 6gretim ortami, pekistireg ve pekistireg tarifeleri, 6gretim zamani, Boliim-3) KY &gretimine yonelik
basamaklar, Bolim-4) degerlendirme siirecine yonelik verilerin toplanmasi.
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KY 6gretimi sirasinda, uygulayicit tarafindan model olma ve asamali yardimla 6gretim kullanilmistir.
Model olma uygulamasinda KYS basamaklarinin kullanimi gdsterilmistir. Asamali yardimla 6gretimde hedef
uyaran ve kontrol edici uyaran dgrenciye birlikte sunulmustur. Ogrencinin yardim ihtiyaci azaldiginda sunulan
ipuclart (fiziksel ipucu, model olma, isaret ipucu veya sozel ipucu) geri cekilmistir. Kontrol edici uyaran
sunulurken KYS basamaklar1 takip edilmistir. Ornegin 6grenciye iiciincii basamagi dogru bir sekilde yerine
getirmesi i¢in model olma sunulmustur. Eger {iciincii basamakta 6grenci tarafindan dogru davranis yapilirsa
dordiincii basamaga gecilmistir. Ogrenci iigiincii basamakta model olma asamasi sirasinda dogru tepkide
bulunmazsa davranis uygulayici tarafindan fiziksel ipucu ya da sdzel ipucu tiirlerinden dgrencinin performansina
uygun olan kontrol edici ipucu sunularak dgretim basamagi tamamlanmgtir. Ogrenci ipucuna ihtiyag duymadigi
anda ya da daha 1liml1 bir ipucuna ihtiyag duydugunda ipuglar geri ¢ekilirken ihtiyag duyulmasi durumunda
ipuglart tekrar artirilmistir. Busick ve Neitzel (2009) tarafindan hazirlanan KY 6gretiminde belirtilen kontrol
listesinden yararlanilmistir. Mevcut aragtirmada basamaklarin kullanilmasi amaciyla iki uzmandan goriis
alimmistir. KY 6gretimine yonelik basamaklar siralanmistir: 6grencinin dikkatini ¢caligmaya ¢ekme, 6grencinin
dikkatine yonelik 6vgli sunma, amaglari agiklama, KYS icin hazirlanan arag-geregleri tanitma, etkinlikle
ilgilenmeyi tanimlama, etkinlikle ilgilenmeye Ornek ve ornek olmayan davranislari agiklama, etkinlikle
ilgilenmenin yararlarimi agiklama, etkinlikle ilgilenmede 6grenciden beklenen dlgiitleri (bagimsiz olarak etkinlikle
ilgilenme) aciklama, ekinligi tamamlamayi tanimlama, etkinligi tamamlamaya ornek ve Ornek olmayan
davranislari agiklama, etkinligi tamamlamanin dgrenciye yararlarini agiklama, etkinligi tamamlamada 6grenciden
beklenen olgiitleri (8/10) agiklama, KYS i¢in basamaklar1 gosterme, KYS’nin yararlarim agiklama, etkinlige
baslamasi i¢in yonerge sunma, agamali yardimla dgretime baslama. Asamali yardimla dgretim siireci i¢in hedef
uyaran sunma, yanit aralig1 i¢in bes saniye beklenme ve 6grenci dogru tepki girisiminde bulunmazsa kontrol edici
ipucu sunma (fiziksel ipucu, model olma, isaret ipucu veya sozel ipucu) ya da dgrenci dogru tepkide bulunursa
pekistire¢ sunma uygulama basamaklari takip edilmistir.

Deney Siireci

Uygulama siirecinden 6nce zorluklar1 ve olast durumlart belirlemek, gerekli dnlemleri alabilmek ve
uygulayicinin  dgretim basamaklarin1  gdzleyebilmesini saglamak amactyla pilot uygulama oturumlart
diizenlenmistir. Pilot uygulama, katilimcilarla ayni egitim merkezine devam eden ve OSB tanisina sahip 11
yasinda bir 6grenciyle gerceklestirilmistir. KY 6gretim basamaklar1 ve kullanilan arag geregler (veri formlari, arag-
gerecler, degerlendirme siireci vb.) gézden gecirilmistir. Pilot uygulamanin tamamlanmasindan sonra dgretimle
ilgili ek diizenlemelere karar verilmistir. ilki uygulama katilimeilarina sunulacak olan ipucu tiirlerine (fiziksel
ipucu, model olma, igaret ipucu ve sozel ipucu) karar verilmis olmasidir. Bunun yaninda etkinlikle ilgilenme ve
etkinligi tamamlama igin yapilan tanimlara drnekler eklenmistir. Kendini pekistirme stratejisinde katilimcilarin
talepte bulunacag1 pekistiregler icin gesitlilik artirilmistir. Ogretim sirasinda olumlu ve olumsuz &rekleri
basitlestirecek agiklamalara karar verilmistir. Gozlemcilerin ¢alisma sayfasindaki sorularin tamamini katilimeinin
bitirip bitirmedigini takip edebilmesini belirlemek amaciyla dokuz dakikalik bir siire belirlenmistir.

Bagslama Diizeyi Oturumlar

Hedef davranislara yonelik performansi belirlenmek amaciyla baslama diizeyi oturumlari yapilmistir.
Baglama diizeyi oturumlarinda veri toplamak amacryla tek bir deneme firsati sunulmustur. Oturumlarda; arag-
gerecler masanin iizerine hazirlanmistir, uygulayict ve katilimci masada yan yana oturmustur, katilimcinin
etkinlige dikkatini vermesi i¢in beklenmistir, dikkat yoneltmesi durumunda baslama yonergesi (hedef uyaran)
sunulmustur, katilimcinin bes saniye igerisinde etkinlige baglamasi beklenmistir, dogru/yanlis tepkileri
gozlenmistir ve dogru tepkiler i¢in uygulama siirdiiriilmiistiir/yanlis tepkide oturum sonlandirilmigtir. Her bir
katilimes igin en az ii¢ oturum iist iiste kararl1 veriye ulasilmasiyla oturumlar sonlandiriimistir. Ogrencinin dogru
tepkide bulundugu maddeler i¢in artt (+), yanlis tepki veya bes saniye siiresi ig¢inde tepkide bulunmadigi
durumlarda eksi (-) sembolleriyle veri kaydi saglanmigtir. Etkinlikle ilgilenme i¢in baglama diizeyi verileri video
kayitlar1 yoluyla yapilmistir. Veri toplama formunda biitiinciil zaman araligi kaydi igin 10 saniyelik zaman
araliklarin tamaminda 6rnek olan davraniglarin gozlenmesi durumunda (+), davranigin ortaya ¢ikmamasi ya da
yanlis olarak gerceklesmesi durumunda (-) isaretleme yapilmistir. Etkinligi tamamlama i¢in baglama diizeyi verisi,
etkinlik sayfasindan elde edilen kalic1 iiriin sayfasiyla gerceklestirilmistir. Katilimcinin dogru cevaplari igin art1
(+), yanlis cevap veya bos biraktigi i¢in eksi (-) igsaretlenerek baslama diizeyi verisi elde edilmistir.

Yoklama Oturumlar
Y oklama oturumlari, giinliik yoklama ve toplu yoklama oturumu olarak iki sekilde yiiriitilmiistiir. Glinlik

yoklama, her o6gretim oturumundan sonra KYS’yi kullanma, etkinlikle ilgilenme ve etkinligi tamamlama
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davranislariyla ilgili performans diizeyini belirlemek amaciyla diizenlenmistir. Giinliik yoklama verileri tek firsat
yontemi kullanilarak toplanmistir. Uygulamact tarafindan baslama diizeyi oturumlarinda belirtilen basamaklar
izlenerek veri kayd1 olusturulmustur. Toplu yoklama oturumlar: bir 6grencinin 6gretim siirecine baglamadan 6nce
ve her 6grencide hedeflenen 6l¢iit karsilandiktan sonra bagimli degisken diizeyini belirlemek amaciyla yapilmistir.
Veri toplama siireci baglama diizeyi oturumlarinda ac¢iklandig: sekliyle tamamlanmistir. Oturum sonunda isbirlikei
ve kabul edilebilir davraniglar gdstermesi durumunda sosyal pekistire¢ saglanmistir.

Ogretim Oturumlart

Birinci yazar tarafindan, 6grencilerin sinifinda ve haftanin {i¢ giinii birer oturum seklinde yiiritiilmistiir.
Kullanilacak arag-gerecler dgretim oturumu dncesinde hazirlanmistir. ik 6grenciye, KY Ogretim basamaklar
(bagimsiz degiskende agiklandi) uygulanmistir. Stratejilerin 6grenciye kazandirilmasi sirasinda model olma ve
asamal1 yardimla 6gretim sunulmustur. Hedef uyaranin “hadi klasdrdeki etkinliklere basla” yoneltilmesinden sonra
ogrencinin dogru tepkide bulunmasi igin kontrol edici ipucu (fiziksel ipucu) sunulmustur.

Ogrencinin dogru tepkileri igin sosyal pekistirec (harikasin, sirtim1 sivazlamak vb.) ve/veya sembol
pekistire¢ (kuruslar) kullanilmistir. Ogrenci beceri basamaklarim takip ederken, birinci yazar yanhs tepki firsati
vermeden kontrol edici ipucuyla dgretime devam etmistir. Bu siiregte; a) hedef uyaran sunma, b) yanit araligi i¢in
bes saniye beklenme, c) dgrenci dogru tepki girisiminde bulunmazsa kontrol edici ipucu sunma ya da 6grenci
dogru tepkide bulunursa pekistire¢ sunma gibi uygulama basamaklari takip edilmistir. ik iki oturumda dogru
tepkiler i¢in siirekli pekistirme tarifesi uygulanirken sonraki §gretim oturumlarinda, degigsken oranli pekistirme
tarifesi takip edilmistir. Dordiincii 6gretim oturumundan sonra %80 diizeyinde bagimsiz davranis kaydedilmeye
baslandiginda tiim beceri basamaklar1 sonunda pekistire¢ sunulmustur. Her oturumda tek bir deneme yapilmis ve
tiim beceri basamaklarinin 6gretimi bir arada tamamlanmistir. Her bir 6gretim oturumundan sonra giinlitk yoklama
oturumlarma gegilmistir.

Genelleme ve Izleme Oturumlart

Genelleme oturumlart 8gretim ortami diginda ve farkli kisiler aracihigiyla yapilmigtir. Ogrencilerin
Ogretim oturumlart 6ncesi ve bagimh degiskenlere iliskin Olgiitii karsilamalar1 sonrasinda KYS, etkinlikle
ilgilenme ve etkinligi tamamlama davranislari i¢in On test-son test seklinde diizenlenmistir. Genelleme oturumlart
(egitim merkezinin giinlik yagam biriminde ve farkl bir 6gretmenle), yoklama oturumundaki basamaklarla ayni
sekilde uygulanmistir. Ogretmen, 6grencinin dikkatini yoneltebilmesi icin dikkat saglayici ipucunu “Birlikte
calismaya hazir misin?” seklinde yoneltmistir. Ogrencinin hazir olduguna yonelik tepki gozlendiginde hedef
uyaran “Etkinligine baslayabilirsin.” ifade edilmistir. Ogretmen, &grencinin tepki vermesi igin bes saniye
beklemistir. Yanls ya da tepkisiz davranislar i¢in miidahalede bulunulmamigtir. Ogrencinin katilim icin tesekkiir
edilerek oturum tamamlanmistir.

Ogrencilerin kazandiklar1 becerileri 6gretim sonrasinda ne diizeyde siirdiirdiiklerini belirlemek amaciyla
izleme oturumlari diizenlenmistir. Son toplu yoklama oturumlarinin bitiminden 1, 2 ve 3 hafta sonra toplamda ti¢
kez izleme oturumu yapilmistir. izleme oturumlar1 yoklama oturumlarinda agiklandigi gibi tekrarlanmstir. izleme
oturumu tamamlandiktan sonra dgrencilere is birligi i¢in tegsekkiir edilmistir.

Giivenirlik

Gozlemciler arasi giivenirlik ve uygulama giivenirligine yonelik baslama diizeyi, giinliik yoklama, toplu
yoklama, genelleme ve izleme oturumlarinda veri toplanmistir. Aragtirmanin gozlemciler arasi giivenirlik ve
uygulama giivenirligi verileri dnceden bilgilendirilmis olan yiiksek lisans diizeyinde bir uzman 6gretmen ve lisans
mezunu bir dgretmen tarafindan toplanmustir. Arastirma boyunca yiiriitillen oturumlarin en az %30’unda
giivenirlik verisi elde edilmistir.

Gozlemciler arasi giivenirlik verilerinin analizinde, “g6riis birligi / (goriis birligi + goriis ayriligr) x 100”
formiilii kullanilarak hesaplamalar yapilmistir (Erbas, 2018). Yoklama, Ogretim, izleme ve genelleme
oturumlarinda yansiz atama yapilarak videolar tespit edilmistir. Birinci gozlemciye veri toplama formu teslim
edilerek isaretleme yapilmasi istenmistir. Birinci yazarin KYS’nin kullanimi, etkinlikle ilgilenme ve etkinligi
tamamlama davraniglilarina yonelik tutmus oldugu verilerin gozlemciler arasi giivenirlik bulgular1 KYS ve
etkinligi tamamlama i¢in oturumlarin tamaminda %100; etkinlikle ilgilenme i¢in toplu yoklama ve genelleme
oturumlarinda %100, giinlik yoklama oturumlarinda %94-97 ve izleme oturumlarinda % 97-100 olarak tespit
edilmistir. Katilimer 6grencilerin etkinligi tamamlama davranigina yonelik toplamis oldugu verilerin gozlemciler
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arast giivenirlik bulgular toplu yoklama, genelleme ve izleme oturumlarinda %100 iken giinlik yoklama
oturumlarmda %94-100 oran1 belirlenmistir.

Aragtirmada yoklama, dgretim, genelleme ve izleme oturumlarinin en az %30’unda gozlemci tarafindan
“Uygulama Giivenirligi” veri formu kullanilarak veriler elde edilmistir. Bu arastirmada uygulama giivenirlik
verilerinin analizi, “gozlenen uygulamaci davranisi / planlanan uygulamaci davranigi X 100” formiilii kullanilarak
hesaplanmistir (Erbas, 2018). Yoklama, genelleme ve izleme oturumlarinda uygulamacinin; arag-gereci hazirlama,
ogrencinin dikkatini saglama, hedef uyarani sunma, 6grencinin davranislarini takip etme, 6grencinin is birligi icin
Ovgil sunma davranislari i¢in uygulama giivenirlik verileri toplanmistir.

Ogretim oturumlarinda 6grencinin dikkatini saglama, grenciye dogru tepki igin dvgii sunma, amaglari
aciklama, KYS ve diger araglar1 tanitma, etkinlikle ilgilenmeyi tanimlama, etkinlikle ilgilenme i¢in 6rnek ve drnek
olmayan davraniglart agiklama, etkinlikle ilgilenmenin yararlarint agiklama, beklenen hedef Slgiitleri sdyleme,
etkinligi tamamlamay1 tanimlama, etkinligi tamamlama i¢in 6rnek ve 6rnek olmayan davraniglart agiklama,
etkinligi tamamlamanin yararlarini agiklama, beklenen hedef dlgiitleri sdyleme, KYS i¢cin model olma, KYS
kullanmanin yararlarini agiklama, hedef uyaran sunma ve asamali yardimla 6gretimi takip etme davranislarina
yonelik veri toplanmistir. Ogretim oturumlarinda Melis ve Halit igin %92, Yasar igin %98 uygulama giivenirligi
elde edilmistir. Yoklama, genelleme ve izleme oturumlarinda tiim katilimcilar igin uygulama giivenirligi %100
olarak tespit edilmistir.

Sosyal Gecgerlik

Sosyal gecerlik tespit edilmesi amaciyla yaygin kullanilan yontemlerden biri olan 6znel degerlendirme
tercih edilmistir (Carr vd., 1999). Calisma amaglarinin 6nemine, kullanilan yontemin uygunluguna ve elde edilen
sonuglarin anlamliligia yonelik sosyal gegerlik verilerine ulasilmigtir. Arastirmanin baslama diizeyinde elde
edilen ve en son dgretim oturumunda kaydedilen video goriintiileri annelere ve dgretmenlere izletilmistir. Yari
yapilandirilmis gériismelerde aragtirmacilar tarafindan hazirlanan soru formu kullanilmistir. Hazirlanan yedi agik
uclu soru i¢in {i¢ 6gretim liyesinden goriis alinarak sosyal gegerlik formu hazirlanmistir. Goriismeler katilimcilarin
yazili onaylar1 dogrultusunda ses kayit cihazina kaydedilmistir. Anneler ve 6gretmenler araciligiyla elde edilen
sosyal gecerlik verileri i¢in betimsel analiz yontemi kullanilmistir.

Bulgular

Bu bolimde katilimcilarin KYS’yi kazanmasi ile etkinlikle ilgilenme ve etkinligi tamamlama
davranislarint kazanma diizeylerine; KYS kullanma, etkinlikle ilgilenme ve etkinligi tamamlama davranislarini
siirdirme diizeylerine; KYS, etkinlikle ilgilenme ve etkinligi tamamlamayi farkli ortam ve Kkisilere
genellemelerine, annelerin ve 6gretmenlerin goériisleri dogrultusunda sosyal gegerlik bulgularina yer verilmistir.

Etkililik Bulgular:

Aragtirmada KY 6gretiminde katilimcilarin hem KYS’yi kazanma hem de etkinlikle ilgilenme ve etkinligi
tamamlama diizeyleriyle ilgili etkililik verileri Sekil 1°de sunulmustur. Cizgi grafiginde dikey eksen dogru tepki
yiizdesini yatay eksen ise oturum sayisini gostermektedir. Cizgi grafiginde katilimc1 6grencilerin 6gretim, yoklama
ve izleme oturumlarina yonelik verileri yer almaktadir.

Sekilde 1°de katilimeilar igin toplam alt1 farkli grafik bulunmaktadir. ilk grafikte Yasar’m KYS, ikinci
grafikte etkinlikle ilgilenme ve etkinligi tamamlama, ti¢iincii grafikte Melis’in KY'S, dordiincii grafikte etkinlikle
ilgilenme ve etkinligi tamamlama, besinci grafikte Halit’in KYS, altinc1 grafikte etkinlikle ilgilenme ve etkinligi
tamamlama diizeyleri gosterilmektedir. Katilimcr 6grencilerin tamami baglama diizeyinde KYS’yi kullanma,
etkinlikle ilgilenme ve etkinligi tamamlama davraniglarini diisiik diizeyde sergiledikleri gézlenmektedir. KY
ogretimiyle KYS’yi kullanma, etkinlikle ilgilenme ve etkinligi tamamlama diizeylerinde artis oldugu
goriilmektedir.
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Sekil 1

Katilimcilarin Kendini Yonetme Stratejileri, Etkinlikle Ilgilenme ve Etkinligi Tamamlama Diizeylerine

[liskin Yoklama, Ogretim ve Izleme Oturumlarindaki Dogru Tepki Yiizdeleri
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Uygulama siirecinde toplanan veriler gorsel analiz yoluyla sunulurken ayni zamanda etki biiylkliga
hesaplamasiyla da analiz edilmistir. KY &gretiminin etkililigine iliskin, baglama diizeyi ve uygulama evrelerinde
katilimc1 performansina yonelik veriler toplanmistir. Elde edilen verilerde etki biiylikliigli hesaplamalart igin
ortiismeyen veri yiizdesi (OVY) kullanilmistir (Scruggs vd., 1987). OVY hesaplamas1, %50’den kiigiik olan sonug
etkisiz uygulamayi, %50-%69 arasinda bulunan sonug¢ sorgulanabilir diizeyde etkili uygulamayi, %70-%89
arasinda bulanan sonug etkili uygulamay1, %90 ve iizeri elde edilen sonug ise yiiksek etkili uygulamay1 isaret
etmektedir (Scruggs & Mastropieri, 2001).

OVY sonucuna gore Yasar ve Halit’in icin etki biiyiikliigii degerleri %100, Melis i¢in %78 dir. Bu
sonuglar; KY ogretiminin Yasar ve Halit’in KYS’yi kazanmasinda “yiiksek etkiye sahip” oldugunu, Melis’in
KYS’yi kazanmasinda ise “etkiye sahip” oldugunu gostermektedir. KYS’yi kazanmanin etkinlikle ilgilenme
davranisi iizerindeki etkililigine iliskin katihimcilarm OVY sonuglarma gore Yasar ve Halit igin etki biiyiikliigii
degerleri %100, Melis i¢in %78’dir. Buna gore KYS Yasar ve Halit’in etkinlikle ilgilenme davraniginda “yiiksek
etkiye sahip” olurken, Melis’in etkinlikle ilgilenme davramiginda “etkiye sahip” olarak bulunmustur. KYS’yi
kazanmanin etkinligi tamamlama davranisi iizerindeki etkililigine iliskin katitlimcilarin OVY sonuglarma gore
Yasar ve Halit i¢in etki bilyiikliigli degerleri %100, Melis i¢in %67’dir. KYS’nin Yasar ve Halit’in etkinligi
tamamlama davraniginda “yiiksek etkiye sahip” oldugu, Melis’in etkinligi tamamlama davranisinda ise
“sorgulanabilir etkiye sahip” olduguna ulagilmistir.

Genelleme Bulgular:

Yagar, Melis ve Halit’in KYS’yi kullanma, etkinlikle ilgilenme ve etkinligi tamamlama davranislarini
genellemelerine ait bulgular Sekil 2°de gosterilmistir. Yasar’in genelleme 6n test oturumlarinda KY'S’yi kullanma
diizeyi %8, etkinlikle ilgilenme diizeyi %S5, etkinligi tamamlama diizeyi ise %0; Melis’in genelleme on test
oturumlarmda KYS’yi kullanma diizeyi %8, etkinlikle ilgilenme diizeyi %3, etkinligi tamamlama diizeyi ise %0
ve Halit’in genelleme 6n test oturumlarinda KY'S’yi kullanma diizeyi %8, etkinlikle ilgilenme diizeyi %5, etkinligi
tamamlama diizeyi ise %0 olarak belirlenmistir. Farkli kisilerle ve bagka ortamda gerceklestirilen son test
oturumlarmda Yasar, Melis ve Halit’in KYS’yi kullanma, etkinlikle ilgilenme ve etkinligi tamamlama davranis
diizeyleri %100 olarak sonuc¢lanmistir.

Sosyal Gecgerlik Bulgulari

Aragtirmanin sosyal gegerligini belirlemek iizere yapilan goriigmeler sonucunda c¢alismanin hedefleri,
yontemi ve sonuglarina yonelik annelerin ve 6gretmenlerin olumlu goriislerine ulasilmistir. Anneler ¢alismanin
(a) odevleri destekleme, giinliilk yasam becerileri, genelleme, motivasyon, okuma gibi alanlarda gocuklarinin
gelisimine katki sagladigini, (b) giinliik yasamda bagimsiz davranislari destekledigini, (¢) KYS’nin kullanigh
olmasiyla ilgili yararlarinin bulundugunu, (d) bagimsiz davranislar iizerinde etkili ve uygulanabilir oldugunu, (e)
KYS’nin farkli beceriler iizerinde etkisinin olabilecegini, (f) calismada birgok olumlu noktasinin oldugunu ve (g)
olumsuz bir yén bulamadiklarini belirtmistir. Ogretmenler (a) hedef becerilere ek olarak dikkati artirma ve
okudugunu anlamay1 gelistirdigini, (b) gilinlik yasamda bagimsiz davranislari desteklendigini, (¢) KYS’nin
kullanilabilir olduguyla ilgili avantajlarinin bulundugunu, (d) bagimsiz davraniglar iizerinde faydasinin
goriildigiini, (e) KYS’nin farkli becerileri destekleyebilecegini, (f) ¢alismada olumlu ydnlerin bulundugu ve (g)
herhangi bir olumsuz goriiglerinin olmadigmi ifade etmistir.
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Sekil 2

Katihmcilarin Kendini Yonetme Stratejilerini Kullanma, Etkinlikle Igilenme ve Etkinligi Tamamlama Diizeylerine
1liskin Genelleme On Test ve Son Test Dogru Tepki Yiizdeleri
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Tartisma

Aragtirma sonuglart KY 6gretiminin OSB olan 6grencilerin kendine 6n uyaran verme, kendini izleme,
kendini degerlendirme ve kendini pekistirmeden olusan KYS’yi kazanmasinda etkili oldugunu ve stratejileri
kazanan 6grencilerin uygulamadan sonra da stratejileri kullanmaya devam ettiklerini gostermistir. Bununla birlikte
KYS’yi kullanan 6grencilerin etkinlikle ilgilenme ve etkinligi tamamlama davranislarinda artis oldugu, tespit
edilen kazanimlar1 uygulamadan 1, 2 ve 3 hafta sonra da siirdiigii, katilimer 6grencilerin stratejileri farkl kisi ve
ortamlara genelleyebildikleri belirlenmistir. Sosyal gegerlik bulgulari, KYS’nin kullanilmasi hakkinda &grenci
annelerinin ve 6gretmenlerin tamaminin goriislerinin olumlu oldugunu ortaya ¢ikarmistir.

Aragtirmanin ilk bulgusu, KY 6gretiminin OSB olan 6grencilerin KYS’yi kazanmasinda etkili oldugunu
gostermektedir. Aym zamanda &gretimin etkililigi icin yapilan OVY hesaplamalari ile de bu bulgu
desteklenmektedir. Bu sonuglar KYS’nin kazandirildigi ve elde edilen bulgularin degerlendirildigi cesitli
¢aligmalarla benzerlik gostermektedir (Mithaug & Mithaug, 2003; Newman & Ten-Eyck, 2005). Bu baglamda
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arastirmanin Tirkiye’de OSB olan 6grencilerin KYS’nin kazandirilmas: ilgili son derece siirli olan alanyazina
katk1 saglamasi acisindan 6nemli oldugu sdylenebilir.

KYS’nin OSB olan 6grencileri bagimsiz davraniglara yonelttigini, 6grenci tercihlerinin daha fazla
pekistirici 6zellik tasidigini ve dgrencilerin stratejileri kullandiklarinda daha fazla se¢cim yapma firsatina sahip
oldugunu vurgulamak gerekmektedir. Davranis kontroliinii 6gretmenden dgrenciye yonlendirmeye amaglayan KY
(Stahmer & Schriebman, 1992) OSB olan 6grenciler i¢in bagimsizhig: tesvik amaciyla uygun bir yontem oldugu
ifade edilmektedir (Hampshire vd., 2016; Reinecke vd., 2018). Bu ¢alismanin bulgulart OSB olan {i¢ 6grencinin
KYS’yi kazandigini ve stratejileri kullanarak bagimsiz davramiglar gosterdigini ortaya koymaktadir. KY
becerilerinin kazandirilmasinin sosyal, is ve akademik alanlarda kisisel becerilerin bagimsiz yonetimini
destekledigini vurgulayan diger galigmalarla ortiigtiigi gézlenmektedir (Hampshire vd., 2016; Hume vd., 2009).
Davraniglar1 degistirmede, genellemede ve bagimsizligi artirmada etkili oldugu vurgulamaktadir (Reinecke vd.,
2018). Davranis kontroliinii 6gretmenden 6grenciye aktarmaya yonelik olan stratejilerin, OSB olan 6grencilerin
bagimsizlagsmasini tegvik ettigi mevcut bulguyla desteklenmektedir (Stahmer & Schriebman, 1992).

Aragtirmada ulasilan ikinci bulgu dogrultusunda, KYS’nin kullanimi sirasinda 6grencilerin etkinlikle
ilgilenme davranisinda artis oldugu tespit edilmistir. KYS’nin kullanildig1 ve etkinlikle ilgilenme davranisi
verilerinin toplandig farkli arastirma sonuglariyla da benzerlik gostermektedir (Callahan & Rademacher, 1999;
Pierce & Schreibman, 1994; Shogren vd., 2011; Xu vd., 2017). KYS’yi kullanmanimn etkinlikle ilgilenme
lizerindeki etkisini belirlemek amaciyla yapilan OVY analizleriyle de értiismektedir (Xin vd., 2017). Scruggs ve
Mastropieri (2001) tarafindan onerilen 6lgiitlere gére, KYS’nin etkinlikle ilgilenmenin artirilmasinda Yasar ve
Halit i¢in yiiksek diizeyde etkili, Melis i¢in ise etkili oldugu tespit edilmistir. Stratejileri kullanmanim OSB olan
ogrencilerin etkinlikle ilgilenme davraniginin artirtlmasinda tercih edilecek etkili bir uygulama oldugunu sdylemek
miimkiindiir.

Mevcut ¢aligmaya bakildiginda birden fazla stratejinin etkinlikle ilgilenme davranigina katkisi oldugu
diigiiniilmektedir. Tek bir stratejinin kullaniminin tercih edildigi dier arastirma sonuclarryla oOrtiistiigii
goriilmektedir (Roberts vd., 2019; Taber vd., 1999). KYS kullanilarak etkinlikle ilgilenme {izerinde olumlu yonde
bir etkiyi gosteren yurt dis1 ¢alismalarindan s6z edilmektedir (Callahan & Rademacher, 1999; Shogren vd., 2011;
Xu vd., 2017). Ulusal alan yazinda ise etkinlikle ilgilenme igin farkli yetersizlik gruplariin dahil edildigi ve gesitli
stratejilerin kullanildign sl sayida calisma bulunmaktadir (Sénmez-Kartal & Yiicesoy-Ozkan, 2015),
Tiirkiye’de OSB olan 6grencilerin katilimei oldugu, KYS’nin kullanildig1 ve etkinlikle ilgilenme diizeyinin
aragtirildigt caligmalarin olmamasi ¢aligmanin 6zgiin degerini artirmaktadir.

Ugiincii bulguda, KYS’nin kullaniminin &grencilerin etkinligi tamamlamaya katkisi oldugu tespit
edilmistir. Bu sonug¢ alanyazindaki farkli arastirmalarla tutarlilik gostermektedir (Ganz & Sigafoos, 2005;
Mechling vd., 2009; Lee vd., 2018). KYS’yi kullanmanimn etkililigini belirlemek {iizere yapilan OVY
hesaplamalartyla sonug desteklenmektedir (Mechling vd., 2009; Soares vd., 2009). Scruggs ve Mastropieri (2001)
tarafindan onerilen olgiitlere gore, KYS etkinligi tamamlamayi arttirmada Yasar ve Halit igin yiiksek etkiye, Melis
igin ise OVY analizine gére sorgulanabilir etkiye sahip oldugu tespit edilmistir. Ancak Melis’in etkinlik sayfasinda
yapilan kelime uyarlamasinin hemen sonrasinda, bu etkinin yukar1 yonlii degistigi tespit edilmistir. Yapilan
uyarlamanin yontemle ilgili olmayip ¢aligma materyaliyle ilgili olmasi etki biiyiikliigiiniin bu 6grenci igin tekrar
yorumlanmasi gerektigi disiiniilebilir. KYS’nin OSB olan 6grencilerin etkinligi tamamlama davranisinin
artirtlmasinda kullanilabilecek etkili bir uygulamaya isaret ettigi sdylenebilir. Ayrica arastirmanin, KYS’ nin OSB
olan 6grencilere kazandirilmasi ve stratejiler araciligtyla 6grencilerin etkinligi tamamlama davranig diizeylerinin
gosterilmesi agisindan ulusal alanyazina katki saglayacag diigiiniilmektedir.

Etkinligi tamamlama ¢esitli galismalarda gorev bagimsizligi olarak da ifade edilmektedir (Hampshire vd.,
2011; Hampshire vd., 2016). Bu calismalarda etkinlik, is ya da goérev basamaklarinda ortaya ¢ikan dogru tepkiler,
etkinligi tamamlama diizeyinde artis olarak vurgulanmaktadir. Mevcut bulguda ortaya ¢ikan etkinligi tamamlama
diizeyindeki artig OSB olan dgrencilerin gorev bagimsizligimi artirmig olabilir. Gorev tamamlamanin éneminin
yani sira KYS’yi 6grenmek 6grencilere daha fazla bagimsiz davranis elde edilebilecegi ortamlar saglanmasinda
yardimci olacak ve yeni beceriler gelistirme firsat1 sunabilecektir. Calismada yetigkin yonlendirmesi uygulamaci
davraniglarindan, o6grencilerin KY ile ilgili davranislar1 kullanmasma aktarilmigtir. Bu bulgular; OSB olan
ogrencilerle KYS’nin materyaller iizerinde ve hedeflenen sekilde kullanildigini, uygulamac tarafindan sunulan
yonlendirmelerin azaldigimi ve hedef davranig tizerinde beklenen diizeye ulasildigini vurgulayan g¢alismalarla
tutarlik gostermektedir (Hampshire vd., 2011; Hampshire vd., 2016).
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Dordiincii bulguda KYS 6gretiminden 1., 2. ve 3. hafta sonra katilimcilarin stratejileri kullanma, etkinlikle
ilgilenme ve etkinligi tamamlama davraniglarini yiiksek diizeylerde siirdiirmeye devam ettigi goriilmektedir. KY'S,
etkinlikle ilgilenme veya etkinligi tamamlama hedef davraniglarina yonelik izleme verilerinin toplandigi, OSB veya
farkli yetersizligi olan katilimcilarin yer aldigi ¢esitli ¢alismalarla benzerlik gostermektedir (Aykut, 2020; Beaver vd.,
2017; Lee vd., 2018; Sénmez & Yiicesoy-Ozkan, 2012; Sonmez-Kartal & Yiicesoy-Ozkan, 2015; Yiicesoy-Ozkan vd.,
2014). Sekil 1 incelendiginde 6gretim asamasindan Yasar icin 8 hafta, Melis i¢in ise 4 hafta sonra son toplu yoklama
verilerinin elde edildigi ve dgrencilerin hedef becerileri siirdiirmeye devam ettigi gdzlenmektedir. izleme verilerine
bakildiginda, {i¢ 6grencinin de hedef davranislari uygulamacinin herhangi bir yonlendirmesi olmadiginda 6gretim
ortaminda diginda siirdiirmeye devam ettigi gortilmektedir.

Besinci bulguda, farkli kisiyle ve ortamda gergeklestirilen 6n test ve son test genelleme oturumlarinda KY
Ogretiminin 0grencilerin KYS’yi kullanma, etkinlikle ilgilenme ve etkinligi tamamlama davrams diizeyleri iizerinde
etkili olduguna ve ilgili ¢aligmalarla benzerlik gosterdigine ulasilmistir (Newman & Ten-Eyck, 2005; Shogren vd., 2011;
Taber vd., 1999). Elde edilen bulgu incelendiginde yeni ortamlarda yapilan uygulamalarda K'Y S nin davraniglar tizerinde
yiiksek etkiyle kullanildigi belirtilmelidir (Beaver vd., 2017). KYS ile ilgili ¢aligmalarin ¢ogunlugunda genelleme
verilerinin toplanmadig1 (Yiicesoy-Ozkan & Sénmez, 2011), bu nedenle genellemenin goz ardi edilmesinin smirlilik
olarak belirtildigi ve uygun sartlar saglanarak genelleme diizeyine bakilmasi gerektigi vurgulanmaktadir (Hampshire
vd., 2011; Roberts vd., 2019). Bu agidan degerlendirildiginde elde edilen genelleme bulgular1 aragtirmanin giiglii
yonlerinden birini ortaya ¢ikarmaktadir.

Sosyal gegerlik bulgular1 incelendiginde annelerin ve Ogretmenlerin caliymanin hedefleri, yontemi ve
sonuglarina yonelik olumlu goriisleri rapor edilmistir. Anneler; Odevleri destekledigi, giinlilk yasam becerileri,
genelleme, motivasyon ve okuma konularina katki sagladigi, giinlik yasamda bagimsiz davranislar1 destekledigi,
KYS’nin kullanigl olmasiyla ilgili yararlarinin bulundugu, bagimsiz davranislar iizerinde etkili ve uygulanabilir oldugu,
KYS’nin farkl1 beceriler iizerinde etkisinin olabilecegi, caligmanin birgok olumlu noktasinin oldugu ve olumsuz bir yén
bulamadiklarini ifade etmistir. Ogretmenler ise; hedef becerilere ek olarak dikkati artirma ve okudugunu anlamay1
gelistirdigi, giinlik yasamda bagimsiz davraniglart destekledigi, KYS’nin avantajlarinin bulundugu, bagimsiz
davranislar {izerinde faydasinin oldugu, KYS’nin farkli becerileri destekleyebilecegi, ¢alismanin olumlu yo6nlerinin
bulundugu ve herhangi bir olumsuz goriislerinin olmadigini bildirmistir. OSB olan 6grencilerin katim gosterdigi,
KYS’nin kullanildig1 ve sosyal gecerlik verilerinin gériisme yoluyla elde edildigi calismalarla benzerlik géstermektedir
(Hampshire vd., 2011; Lee vd., 2018; Shogren vd., 2011; Xu vd., 2017).

Mevcut arastirmada bazi sinirliliklarin bulundugunu belirtmek gerekmektedir. Arastirma siirecinde kullanilan
stratejilerden hangisinin hedef davranislar {izerinde etkili oldugunun belirlenemedigi sdylenebilir. Ayrica arastirma
Covid-19 salgini sirasinda yiiz yiize gerceklestirilmis ve 6grenci-uygulayici sagligini tehlikeye diisiirmeyecek 6nlemler
almmmaya g¢alisilmistir. Bu durum 6gretim siirecinde sunulan sozlii ve fiziksel ipuglarini etkiledigi diisiiniilebilir.

ilerideki Arastirmalara ve Uygulamalara Yénelik Oneriler

KYS’nin etkisini aragtirmaya yonelik farkli egitim ortamlari, dig mekanlar ya da sosyal beceri gerektiren
ortamlarda caligmalar diizenlenebilir. Kagit-kalem ve teknoloji tabanli KYS’nin etkililik ve verimlilik yoniinden
kargilagtirildigi arastirmalar gerceklestirilebilir. Farkli yas gruplardan katilimer 6grencilerle ¢alisma bulgularinin
genelleme durumu incelenebilir. Farkli destek gereksinimine ihtiya¢ duyan ya da yiiksek islevli OSB olan 6grencilerin
katilimci olarak yer aldig1 arastirmalarla KYS’nin ¢esitli beceriler tizerindeki etkisi arastirilabilir. KYS’nin akademik
etkinlikler digindaki etkinliklerde kullanildig1 arastirmalar planlanabilir. OSB olan 6grencilerinin katilim gosterdigi ya
da normal gelisim gosteren &grencilerin bulundugu sosyal karsilastirma yoluyla sosyal gegerlik belirlenebilir.
Stratejilerin akran aracili, anne-baba aracili ya da teknoloji destegiyle birlikte kullanilmasina yonelik arastirmalar
diizenlenebilir.

Katilimer yas grubu olarak geng ve yetiskin OSB olan bireylerle uygulama yapilmasi 6nerilebilir. KYS ve diger
hedef davraniglarin 6gretimi sirasinda rehberli 6gretim basamaklar1 gosterilebilir. OSB olan 6grencilerin, KYS’yi
kagit/kalem uygulamalart yaminda teknoloji tabanh cihazlar aracihigtyla kullanmalari saglanabilir. Ozel egitim veya
genel egitim 6gretmenleri, KY S nin farkl eslestirmelerini sinif ortamlarinda, dig mekanlarda, evde veya sosyal alanlarda
OSB olan dgrencilere kazandirabilmek amaciyla programlar hazirlayabilir. Anne-babalar, kardesler, akranlar ve diger
sorumlu olan kisiler tarafindan OSB olan 6grencilere KYS’nin dgretilmesi saglanabilir. KYS 6gretmenler tarafindan
OSB olan dgrencilere farkli beceriler kazandirmak veya 6grencilerin uygun olmayan davranislarini azaltmak amaciyla
kullanilabilir.

Yazarlarin Katki Diizeyleri

Birinci yazar ¢alismanin konusunu belirleme, arastirma desenine karar verme, veri toplama, verilerin analizi
ve ¢aligmanin raporlanmasi boliimlerinde yer almstir. Ikinci yazar ¢aligmanin konusunu belirleme, arastirma desenine
karar verme ve ¢alismanin raporlanmasi bdliimlerinde yer almugtir.
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Abstract

Introduction: Self-management strategies (SMS) consist of antecedent cue regulation, self-monitoring, self-
instruction, self-evaluation, or self-reinforcement strategies. Students with autism spectrum disorder (ASD) can
use these strategies especially in their daily life skills, academic skills, or in environments that require social skills.

Method: In this study, the effect of self-management (SM) teaching on the acquisition and maintenance of SMS
by students with ASD was examined. It was also aimed to determine how students acquire and maintain the
behaviors of on-task and task completion by using strategies, and to what extent they generalize the strategies and
target behaviors to different people/environments. The study was conducted using multiple probe design with
probe conditions across subjects, one of the single-subject research models.

Findings: The findings of the study showed that SM teaching was effective in helping students with ASD acquire
SMS, and that students who used the strategies continued to use the strategies after the intervention. In addition, it
was determined that students who used the SMS consisting of antecedent cue regulation, self-monitoring, self-
evaluation, and self-reinforcement increased their on-task and task completion levels, maintained the gains after
the intervention and generalized them to different people and environments. Social validity findings collected from
the participants showed that they were positive about the use and effects of the SMS.

Discussion: There was a significant increase in students' pre-teaching and post-teaching performances regarding
target behaviors. The effectiveness of SM interventions was tried to be supported by the findings of the current
study and was consistent with the results of the related study.

Keywords: Self-management strategies, autism spectrum disorder, on-task, task completion, single-subject
research.
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Introduction

Autism spectrum disorder (ASD) is characterized by lack of social interaction and communication skills,
limited and repetitive behavioral patterns, adherence to routines, and hypersensitivity to sensory stimuli (American
Psychiatric Association [APA], 2013). Many students with ASD are reported to have learning difficulties, limited
organizational skills, impulsivity, inability to discriminate between relevant or irrelevant information, inattention,
and inability to process visual and auditory information (Mruzek et al., 2007). As in other disability groups,
students with ASD experience problems in developmental areas and need special education services (Ulke-
Kiirk¢iioglu, 2007).

In the education of students with ASD, it is necessary to develop skills such as initiating and maintaining
interaction (McClannahan & Krantz, 1999), self-care, daily life, academic (Simpson et al., 2003), independence
and social responsibility (National Research Council [NAC], 2001), to reduce behavioral problems in some
students and to provide an education program appropriate to the skills needed (Ministry of National Education
[MEB], 2008). The majority of these students can acquire various skills through special education practices.
However, they may have difficulties in transferring these skills from the teaching environment to natural
environments. Among the reasons that lead to these difficulties are their dependence on verbal instructions, their
need for help or instruction in transitions between tasks, and their inappropriate behavior in the face of changes
(Bryan & Gast, 2000). It is stated that such difficulties limit the independent living skills of students with ASD
and make it difficult for them to take responsibility for their own lives (Ulke-Kiirk¢iioglu, 2007).

Individuals who take responsibility for their own lives can take risks, ensure their own safety, create and
make choices, make decisions about their lives, defend their rights, solve the problems they encounter, set goals
and achieve these goals, and are aware of their competencies and inadequacies (Yiicesoy-Ozkan, 2007). When
individuals take responsibility for their own behavior, self-efficacy, independent behavior, and management skills
that can be transferred to many situations can develop (Briesch et al., 2014). It is stated that individuals need to
acquire decision-making, choice-making, problem-solving, self-awareness, defending their own rights, goal
setting and self-management (SM) skills in order to take responsibility for their own lives (Carter et al., 2011;
Wood et al., 2004).

SM is a practice that focuses on individuals distinguishing appropriate and inappropriate behaviors,
accurately monitoring and recording their own behavior, and rewarding themselves for behaving appropriately
(Hume et al., 2021). It includes the strategies of self-goal setting, antecedent cue regulation, self-instruction, self-
monitoring, self-evaluation and self-reinforcement. Each of them is defined as the skills that an individual must
learn in order to manage himself/herself effectively (Carr et al., 2014; Reinecke et al., 2018). In the literature, SMS
is effectively used in various educational programs in preschool (Shogren et al., 2011), primary (Newman & Ten-
Eyck, 2005), secondary (Singh et al., 2011), and post-secondary education (Gushanas & Thompson, 2019), out-
of-school settings such as home and park (Todd & Reid, 2006), and even professional settings (Ganz & Sigafoos,
2005). The effect of SMS has been researched in studies involving participants with mental disabilities (Tufan &
Aykut, 2018), visual impairment (Haytabay-Sosun & Ozdemir, 2012; Kiiciikdzyigit & Ozdemir, 2017) or ASD
(Hampshire et al., 2011; Xu et al., 2017).

In various studies, positive effects of SMS on gaming (Stahmer & Schreibman, 1992), daily life
(Gushanas & Thompson, 2019), academic (Xu et al., 2017) and professional (Ganz & Sigafoos, 2005) skills were
observed. It was also found to have an effect on aggression (Singh et al., 2011) and stereotypic behaviors (Fritz et
al., 2012). When the studies were examined, it was determined that SMS was used effectively in educational levels,
in different ages and groups, in the fields of social, academic, daily life, professional skills, in order to increase
appropriate behaviors and reduce undesirable behaviors, in comparative studies with teacher-student guidance,
and in ensuring permanence and generalization (Ganz & Sigafoos, 2005; Fritz et al., 2012; Stahmer & Schreibman,
1992; Xu et al., 2017).

In the studies on SMS, it is seen that engagement behavior is selected as the target behavior within the
scope of non-task and on-task behaviour (Briesch & Chafouleas, 2009). On-task is seen as a prerequisite for
maintaining various skills, improving performance in in-class/out-of-class activities, or daily activities (Briesch et
al., 2014; Pierce & Schreibman, 1994). It is also possible to state that it is an important skill that individuals need
to acquire in order to maintain an independent life. In the studies in which SMS was preferred regarding on-task,
it was found that (a) antecedent cue regulation and self-reinforcement were effective during the performance of
daily life skills (Pierce & Schreibman, 1994), (b) the use of self-monitoring strategy increased the level of on-task
(Stahr et al., 2006), (c) there was an increase in appropriate behaviors and on-task with the strategy of auditory
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antecedent cue regulation, and these situations could be transferred to two different environments (Taber et al .,
1999), and (d) there was a comprehensive research base on encouraging appropriate classroom behaviors (Briesch
etal., 2014).

Another important behavior that is frequently included in SMS-related research and that students must
have is task completion (Mechling & Gustafson, 2009). With the use of SMS, task completion offers the
opportunity to develop skills that can provide independence in more environments. In the literature, there are
studies showing that as the level of task completion increases, there may be a decrease in inappropriate behaviors
(Hampshire et al., 2016; Soares et al., 2009). By teaching students the behavior of task completion, independence
in daily life is encouraged and the level of dependence on the educator is expected to be reduced. Therefore, SMS
is seen as an important way of intervention during teaching related to task completion (Lee et al., 2018).

A limited number of studies involving students with ASD, using SMS, and examining its effect on on-
task (Callahan & Rademacher, 1999; Kolbenschlag & Wunderlich, 2021) or task completion (Hampshire et al.,
2011; Soares et al., 2009) are present in the literature. Although there are studies investigating the effects of these
two target behaviors through SMS and involving students with special needs (Nittrouer et al., 2016; Todd et al.,
1999), there are few studies involving participants with ASD (Rosenbloom et al., 2019) and discussing the
mentioned dependent variables. Although there are studies on different groups with special needs and SMS in
Turkey, the number of studies involving students with ASD is extremely limited (Toret et al., 2015). It is
considered important to use strategies to support research findings showing the effect of SMS. In addition, the
originality of the study can be evaluated in terms of the participation of students diagnosed with ASD, the use of
SMS together, and the examination of the behaviors of on-task and task completion together.

The aim of the study regarding these stated needs is to enable students with ASD to acquire SMS through
SM teaching and to investigate the effects of these strategies on their behavior of on-task and task completion.
Answers to the following questions were sought for the stated purpose: (a) Is SM teaching effective in teaching
SMS to students with ASD? (b) Does using SMS have an effect on the on-task behavior of students with ASD?
(c) Does using the SMS have an effect on the task completion behavior of students with ASD? (d) Do the students
with ASD maintain to engage in the SMS and engage in the task and complete the task in the 1st, 2nd and 3rd
weeks after the SMS teaching is completed? (e) Is SMS teaching effective in generalization of SMS and on-task
and task completion behaviors to different environments and people? (f) What are the opinions of students' mothers
and teachers about the study?

Method
Research Model

In the current study, the effects of SMS on students' use of strategies and on students' on-task and task
completion were examined through the teaching carried out to introduce SMS to students with ASD. For this
purpose, a multiple probe design with probe conditions across subjects, one of the single-subject research models,
was used. Since the effect of the intervention is determined with three different participants, it is a model with high
external validity. If the performance change in the first participant occurs only when the independent variable is
applied, if there is no significant change in the behavior of the participant to whom the independent variable is not
applied, and if this effect is repeated diachronically in the other participants, experimental control is achieved
(Tekin-iftar, 2018). An application was made to Konya Necmettin Erbakan University Social and Human Sciences
Scientific Research Ethics Committee for the study. Following the meeting dated 09.07.2021 and decision number
2021/390, the study was deemed appropriate for scientific research and publication ethics.

Participants

Three students diagnosed with ASD, aged 10-12 participated in the study. According to the Adapted
Autism Behavior Checklist (A-ABC) assessment tool, three students were at the mild support requirement level.
Some prerequisite criteria were determined for the participants: Target behaviours of being diagnosed with ASD,
being able to follow at least two-step instructions, making verbal and motor imitations, being able to answer
questions, distinguishing and writing numbers, being able to sit still and wait for at least five minutes, being able
to make choices, having basic reading-writing skills, and SMS, on-task and task completion should be observed
below the 20% success level.

During the process of determining the students, a general information meeting was held with the teachers.
They were informed about the aims and content of the study and the prerequisite characteristics of the students to
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be selected for the study. In order to determine the students, a meeting was held with each teacher and an interview
form regarding the prerequisite characteristics was applied. Five students were selected by obtaining opinions on
students' receptive and expressive language, academic skills, SMS, on-task, task completion, and family
involvement in the study. For each student, assessment sessions were organized by the first author to determine
the prerequisite characteristics. Finally, four intervention students and one pilot student were determined by the
researchers.

Before starting the intervention sessions, participants' mothers were interviewed and informed about the
study. Written parental consent was obtained. The characteristics of the participants are presented in Table 1.
Table 1
Participant Characteristics

Participant ~ Gender Age Diagnosis Support requirement level
Yagar Male 10 years 8 months Pervasive developmental disorder Mild support requirement
Melis Female 11 years 4 months ASD Mild support requirement
Halit Male 12 years 11 months ASD Mild support requirement

Note : ASD = autism spectrum disorder.

Yagar was a 10-year-old male student diagnosed with pervasive developmental disorder. He attended
inclusive education at a primary school and received support education two days a week. Sometimes, self-talking
behavior was observed. He could read five-sentence texts clearly. He could distinguish single digit numbers and
counts rhythmically.

Melis was an 11-year-old female student diagnosed with ASD. She attended inclusive education at a
primary school and received support education three days a week. She needed support with verbal cues regarding
spontaneously tending to, maintaining and completing a task. In literacy activities, she could read performance
level texts and answer simple questions. She could perform simple single-digit addition operations.

Halit was a 12-year-old male student diagnosed with ASD. He attended inclusive education at a primary
school and received support education three days a week. He could read texts at his age level by spelling them and
answer related questions. He could mentally perform simple addition and subtraction. He was distracted for short
periods of time when spending time with an object or activity.

The first author had a bachelor's and master's degree in special education. She worked as a teacher and
educator consultant in various special education institutions for fifteen years. She collected social validity data
through daily probe, full probe, teaching and maintenance sessions. The second author worked as a lecturer in the
field of special education at a university.

The interviews were held with the voluntary participation of students' mothers and teachers to collect the
social validity data of the study. Support was received from two people in collecting interobserver reliability and
treatment Integrity data. The first observer had a master's degree in special education and worked as a teacher in a
special education school. The second observer had a bachelor's degree and was an educator consultant at the
education center.

Settings and Materials

All sessions in the study were conducted in a special education and rehabilitation center in Selguklu
district of Konya. The sessions were conducted one-on-one with each participant in the individual education
classroom in the center where the participants received supportive education. The sessions were held on Mondays,
Wednesdays and Fridays just before the class hours when each student came to the center. The sessions were held
in a 4m X 5m classroom. There was one individual desk, two chairs and two material cabinets. The camera was
placed at the entrance of the classroom in a suitable corner where it could see the desk and the student in order to
record video before the sessions.

During the teaching process, an A4-size four-ring folder was prepared for students to use. On the inner
left side of the folder, there was a visual pre-stimulus image attached with Velcro tape for the antecedent cue
regulation strategy and to direct the user to the task page. Inside the folder, there was a file with a transparent
perforated snap fastener, the student's reading text inside the file and a worksheet with questions. There was an
answer key with correct answers to enable self-monitoring. There was a performance chart where students could
mark the number of correct answers for self-evaluation and a reward chart for self-reinforcement for correct
answers. Photographs of exemplary and non-exemplary behavior were prepared to explain the target behaviors in
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the teaching sessions. Transparent 1D cards were used for symbol reinforcers and tables, pencil boxes, data forms,
wooden secretariat, calendar, video camera, tripod, and pre-stimulus pictures.

Data Collection Tools

Self-Management Strategies Criterion-Based Measurement Tool was prepared to collect data for the
probe, teaching, generalization, and maintenance sessions of the study. In another data form, a checklist was
created for exemplary and non-exemplary behaviors of on-task behavior. Holistic time interval recording technique
was used to measure on-task behavior. In order to record exemplary behaviors, the On-task Holistic Time Interval
Registration Form, consisting of boxes with equal time intervals of ten seconds, was prepared. Student worksheets
were evaluated to determine the ability of task completion. Task completion Permanent Product Registration Form
was prepared to evaluate whether the steps and behavior definitions were fulfilled. In addition, reliability data
registration forms were created for probe, teaching, generalization, and maintenance sessions in order to collect
reliability data.

Dependent and Independent Variable

The first dependent variable, SMS, consists of antecedent cue regulation, self-monitoring, self-evaluation,
and self-reinforcement strategies. Since these strategies require more than one skill level, a skill analysis was
prepared and included in the criterion-dependent measurement tool. Since each step in the skill analysis was a
prerequisite for the next skill step, a criterion of 100% was targeted. The second dependent variable, on-task, was
defined as the student's behaviors appropriate to the task being taught. Exemplary and non-exemplary behaviors
for on-task that the first author and observers would take into account in the use of the SMS during data recording
were determined. The third dependent variable, task completion, was defined as the student's performance of
predetermined behaviors for each independent activity or task. Since the selected behaviors were not safety skills
or prerequisite skills, 80% was determined as an acceptable criterion for on-task and task completion. The current
study has three dependent variables.

(a) Students' level of using the SMS (opening the front page of the folder, taking the visual pre-stimulus,
pasting it on the task file, removing the task page from the file, completing the questions on the task page, removing
the answer key from the task file, comparing the answer key and the task page, and using a plus sign for correct
answers and a minus sign for incorrect answers or answers left blank, counting the number of correct answers,
writing the number of correct answers in the control section on the task page, extracting the performance and
reinforcement table from the task file, writing the date of the task in the relevant box in the performance table,
marking and coloring the box with the number of correct answers in the performance table, finding the number of
correct answers from the reinforcement table and selecting the reinforcement),

(b) On-task behavior (looking at the materials, showing task-related behaviors, following the task despite
the occurrence of repetitive behaviors, working acceptably quietly throughout the task, looking at a different
object, person, or place for less than 5 seconds, interacting with the environment, following the steps of the task
being taught and staying in the task, switching from one behavior to another task-related behavior within five
seconds, sitting in place or purposefully staying in place throughout the task),

(c) Task completion (reading the text on the task page and answering the following questions correctly,
completing the questions on the task page within nine minutes, showing behaviors towards the beginning and end
of each question, waiting time for transitions to each question on the task page is maximum 10 seconds).

The independent variable of the study was the SMS teaching, the effect of which was investigated on the
behaviors of using the SMS, on-task and task completion. For this purpose, a SM curriculum was prepared: Part-
1) student name-surname and session duration; Part-2) the definition of the skill, purpose of teaching, prerequisite
skills, tools and materials, teaching environment, reinforcement and reinforcement schedules, teaching time; Part-
3) Steps for SM teaching; and Part-4) the collection of data for the evaluation process.

During SM teaching, modeling and teaching with graduated guidance were used by the practitioner. The
use of SMS steps was demonstrated in modeling practice. In teaching with graduated guidance, the target stimulus
and the control stimulus were presented to the student together. When the student's need for help decreased, the
cues (physical cues, modeling, sign cues, or verbal cues) were withdrawn. SMS steps were followed while
presenting controlling stimulus. For example, the student was offered modelling to help him/her perform the third
step correctly. If the correct behavior was performed by the student in the third step, the fourth step was started. If
the student did not respond correctly during the modeling phase in the third step, the teaching step was completed
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by the practitioner offering a controlling cue, such as a physical cue or a verbal cue, that is suitable for the student's
performance. When the student did not need a prompt or needed a more moderate prompt, the prompts were
withdrawn and the prompts were increased again when needed. The checklist specified in SM teaching prepared
by Busick and Neitzel (2009) was used. Two experts were consulted to use the steps in the current study. The steps
for SMS teaching were listed: attracting the student's attention to the study, offering praise for the student's
attention, explaining the objectives, introducing the tools and materials prepared for SMS, defining on-task,
explaining exemplary and non-exemplary behaviors of on-task, explaining the benefits of on-task, explaining the
criteria expected from the student in on-task (engagement in the task independently), defining task completion,
explaining exemplary and non-exemplary behaviors for task completion, explaining the benefits of task completion
to the student, explaining the criteria expected from the student in task completion (8/10), showing the steps for
SMS, explaining the benefits of SMS, giving instructions to start the task, starting teaching with graduated
guidance. For the teaching process with graduated guidance, the intervention steps were followed: presenting the
target stimulus, waiting five seconds for the response interval, and providing a controlling cue (physical cue,
modeling, sign cue, or verbal cue) if the student did not attempt to respond correctly or providing reinforcement if
the student responded correctly.

Experimental Procedures

Before the intervention sessions pilot sessions were held in order to identify difficulties and possible
situations, to take the necessary precautions and to enable the practitioner to observe the teaching steps. The pilot
sessions were carried out with an 11 years old student diagnosed with ASD who attended the same education
center as the participants. SM teaching steps and the materials used (data forms, materials, evaluation process,
etc.) were reviewed. After the completion of the pilot session, additional regulations regarding education were
decided. The first was that the types of prompts (physical prompts, modeling, pointing prompts and verbal
prompts) to be provided to the participants were decided. In addition, examples were added to the definitions of
on-task and task completion. In the self-reinforcement strategy, the variety of reinforcers to be requested by the
participants was increased. During the teaching, it was decided to provide explanations that would simplify the
positive and negative examples. A nine minute period was determined to ensure that observers could monitor
whether the participant completed all the questions on the worksheet.

Baseline Sessions

Baseline sessions were held to determine performance towards target behaviors. During the baseline
sessions, a single trial opportunity was used to collect data. In these sessions, the materials were prepared on the
table, the practitioner and the participant sat side by side at the table, the participant was waited to pay attention to
the task, the starting instruction (target stimulus) was presented in case the participant directed attention, the
participant was expected to start the task within five seconds, the correct / incorrect responses were observed and
the intervention continued for correct responses / the session was terminated for incorrect responses. Sessions were
terminated after reaching stable data in at least three consecutive sessions for each participant. The data were
recorded with plus (+) symbols for correct responses and minus (-) symbols for incorrect responses or no response
within five seconds. Baseline level data for on-task were obtained through video recordings. For holistic time
interval recording in the data collection form, a (+) mark was made if exemplary behaviors were observed in all
10-second time intervals, and a (-) mark was made if the behavior did not occur or occurred incorrectly. The level
data for task completion was obtained from the permanent product page obtained from the task page. Baseline
level data was obtained by marking plus (+) for the participant's correct answers and minus (-) for incorrect answers
or leaving it blank.

Probe Sessions

Two types of probe sessions were conducted: daily probe and full probe sessions. Daily probe was
organized after each teaching session to determine the level of performance related to the behaviors of using the
SMS, on-task and task completion. Daily probe data were collected using the single opportunity method. The data
recording was created by the practitioner by following the steps specified in the baseline sessions. Full probe
sessions were conducted to determine the level of the dependent variable before a student started the teaching
process and after the targeted criterion was met in each student. The data collection process was completed as
described in the baselinesessions. At the end of the session, social reinforcement was provided if the student
showed cooperative and acceptable behaviors.
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Intervention Sessions

It was conducted by the first author in the students' classroom in one session three days a week. The
materials to be used were prepared before the teaching session. SM teaching steps (see Independent Variable) were
applied to the first student. While teaching the strategies to the students, modeling and graduated guidance were
provided. After the target stimulus "Let's start the tasks in the folder." was directed to the student, a controlling
clue (physical cue) was presented for the student to respond correctly.

Social reinforcement (saying “you're great”, patting on the back, etc.) and/or tactile reinforcers (e.g.,
pennies) were used for the student's correct responses. While the student was following the skill steps, the first
author continued teaching with a controlling prompt without giving the opportunity for an incorrect response. In
this process, the following steps were followed: a) presenting the target stimulus, b) waiting five seconds for the
response interval, ¢) providing a controlling prompt if the student did not attempt to respond correctly or providing
reinforcement if the student responded correctly. While a continuous reinforcement schedule was applied for
correct responses in the first two sessions, a variable ratio reinforcement schedule was followed in the subsequent
teaching sessions. After the fourth teaching session, when independent behavior began to be recorded at the 80%
level, reinforcement was offered at the end of all skill levels. A single trial was conducted in each session and the
teaching of all skill steps was completed simultaneously. After each teaching session, daily probe sessions were
held.

Generalization and Maintenance Sessions

Generalization sessions were held outside the teaching environment and through different people. Before
the teaching sessions and after the students met the criteria for the dependent variables, the SMS was organized as
pretest-posttest for the behaviors of on-task and task completion. Generalization sessions (in the daily life unit of
the training center and with a different teacher) were applied in the same way as the steps in the probe session. In
order to direct the student's attention, the teacher used the attention-provoking cue, "Are you ready to work
together?" When the reaction indicating that the student was ready was observed, the target stimulus was “You
can start your task.” The teacher waited five seconds for the student to respond. No intervention was made for
incorrect or unresponsive behavior. The session was completed by thanking the student for his/her participation.

Maintenance sessions were held to determine to what extent the students maintained the skills they
acquired after the teaching. A total of three maintenance sessions were held 1, 2 and 3 weeks after the end of the
last full probe sessions. Maintenance sessions were repeated as described in the probe sessions. After the
maintenance sessions were completed, the students were thanked for their cooperation.

Treatment Integrity

The data were collected for inter-observer reliability and treatment integrity in the baseline, daily probe,
full probe, generalization and maintenance sessions. Inter-observer reliability and treatment integrity data were
collected by an expert teacher at the master's level and a teacher with a bachelor's degree, who were informed in
advance. Reliability data were obtained in at least 30% of the sessions conducted throughout the study.

In the analysis of inter-observer reliability data, calculations were made using the formula agreement /
(agreement + disagreement) x 100 (Erbas, 2018). The videos were identified by making impartial assignment
during probe, teaching, maintenance and generalization sessions. The first observer was given the data collection
form and asked to make markings. The inter-observer reliability findings of the data kept by the first author for
the use of SMS, on-task and task completion were 100% in all sessions for SMS and task completion. For on-task,
it was found to be 100% in the total probe and generalization sessions, 94-97% in the daily probe sessions, and
97-100% in the maintenance sessions. The inter-observer reliability findings of the data collected by the participant
students for the task completion behavior were 100% in the total probe, generalization and maintenance sessions,
and 94-100% in the daily probe sessions.

In the study, data were obtained by the observer using the Treatment Integrity data form in at least 30%
of the probe, teaching, generalization, and maintenance sessions. In this study, the analysis of treatment integrity
data was calculated using the formula observed practitioner behavior / planned practitioner behavior X 100 (Erbas,
2018). In probe, generalization and maintenance sessions, treatment integrity data were collected for the
practitioner's behaviors of preparing the tools and materials, ensuring the student's attention, presenting the target
stimulus, monitoring the student's behaviors, and praising the student for cooperation.
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The data were collected for the following behaviors in the teaching sessions: Ensuring the student's
attention, praising the student for the correct response, explaining the objectives, introducing the SMS and other
tools, defining on-task, explaining exemplary and non-exemplary behaviors for on-task, explaining the benefits of
on-task, and stating the expected target criteria, defining task completion, explaining exemplary and non-
exemplary behaviors for task completion, explaining the benefits of task completion, stating the expected target
criteria, being a model for SMS, explaining the benefits of using SMS, presenting target stimuli and following the
teaching with graduated guidance. In the teaching sessions, 92% treatment integrity was obtained for Melis and
Halit and 98% for Yasar. In probe, generalization and maintenance sessions, treatment integrity was 100% for all
participants.

Social Validity

Subjective evaluation, one of the commonly used methods, was preferred to determine social validity
(Carretal., 1999). Social validity data regarding the importance of the study objectives, the appropriateness of the
method used, and the significance of the results were obtained. Video footage obtained at the baseline level of the
study and recorded in the last teaching session was shown to mothers and teachers. A questionnaire prepared by
the researchers was used in semi-structured interviews. A social validity form was prepared for the seven open-
ended questions by taking the opinions of three faculty members. The interviews were recorded on a voice recorder
in accordance with the written consent of the participants. Descriptive analysis method was used for social validity
data obtained through mothers and teachers.

Findings

In this section, social validity findings are presented in line with the participants' acquisition of SMS and
their levels of acquiring the behaviors of on-task and task completion, their levels of using SMS and maintaining
the behaviors of on-task and task completion, their generalization of SMS, on-task and task completion to different
environments and people, and the opinions of mothers and teachers.

Effectiveness Findings

In the study, effectiveness data regarding the participants' levels of both acquiring SMS, on-task and task
completion in SM teaching are presented in Figure 1. In the line graph, the vertical axis shows the percentage of
correct responses and the horizontal axis shows the number of sessions. The line graph shows the data of the
participant students for the teaching, probe and maintenance sessions.

Figure 1 shows a total of six different graphs for the participants. The first graph shows Yasar's SMS, the
second graph shows his on-task and task completion level, the third graph shows Melis's SMS, the fourth graph
shows her on-task and task completion level, the fifth graph shows Halit's SMS, and the sixth graph shows his on-
task and task completion level. It is observed that all of the participant students exhibited the behaviors of using
SMS, on-task and task completion at a low level at the baseline level. It is seen that there is an increase in the
levels of using the SMS, on-task and task completion with SMS teaching.

While the data collected during the intervention sessions was presented through visual analysis, they were
also analyzed by effect size calculation. Regarding the effectiveness of SM teaching, data on participant
performance were collected at the baseline and intervention phases. In the data obtained, the percentage of non-
overlapping data (NOD) was used for effect size calculations (Scruggs et al., 1987). In the NOD calculation, a
result less than 50% indicates an ineffective intervention, a result between 50%-69% indicates a questionably
effective intervention, a result between 70%-89% indicates an effective intervention, and a result of 90% and above
indicates a highly effective intervention (Scruggs & Mastropieri, 2001).

According to the results of the NOD, the effect size values are 100% for Yasar and Halit and 78% for
Melis. These results showed that the SM teaching had a high effect on Yasar and Halit's acquisition of SMS, while
it had a low effect on Melis' acquisition of SMS. According to the participants’ NOD results regarding the
effectiveness of acquiring SMS on on-task behavior, the effect size values were 100% for Yasar and Halit and
78% for Melis. Accordingly, SMS was found to have a high effect on Yasar and Halit's on-task behavior, while it
was found to have an effect on Melis' on-task behavior. According to the participants' NOD results regarding the
effectiveness of acquisition of SMS on the task completion behavior, the effect size values for Yasar and Halit
were 100% and 67% for Melis. It was found that SMS had a high effect on Yasar and Halit's task completion
behavior, while it had a questionable effect on Melis' task completion behavior.
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Figure 1

Correct Response Percentages in Probe, Intervention and Maintenance Sessions Regarding Participants' Self-

Management Strategies, On-task and Task completion Levels
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Generalization Findings

The findings of Yasar, Melis and Halit's generalization of the behaviors of using the SMS, on-task and
task completion are shown in Figure 2. In Yasar's generalization pretest sessions, his level of using the SMS was
8%, his level of on-task was 5%, and his level of task completion was 0%. Melis' level of using the SMS in the
generalization pre-test sessions was 8%, her level of on-task was 3%, and her level of task completion was 0%.
Halit's level of using the SMS in the generalization pre-test sessions was 8%, his level of on-task was 5%, and his
level of task completion was 0%. The completion level was determined as 0%. In the post-test sessions held with
different people and in a different environment, Yasar, Melis and Halit's behavioral levels of using the SMS, on-
task and task completion were 100%.

Figure 2

Generalization Pre-Test and Post-Test Correct Response Percentages Regarding Participants' Levels of Using
Self-Management Strategies, On-task and Task Completion
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Social Validity Findings

The line graph shows the data of the participant students for the teaching, probe and maintenance sessions.
As a result of the interviews held to determine the social validity of the study, positive opinions of mothers and
teachers regarding the objectives, methodology and results of the study were obtained. Mothers stated that the
study (a) contributed to their children's development in areas such as supporting homework, daily life skills,
generalization, motivation and reading, (b) supported independent behaviors in daily life, (¢) had benefits regarding
the usefulness of SMS, (d) supported independent behaviors. They stated that (€) SMS could have an effect on
different skills, (f) there were many positive points in the study and (g) they did not find any negative aspects.
Teachers stated that (a) in addition to target skills, the study increased attention and improved reading
comprehension, (b) it supported independent behaviors in daily life, (c) SMS had advantages regarding its
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usability, (d) was beneficial on independent behaviors, () SMS could support different skills, (f) there were
positive aspects in the study, and (g) they did not have any negative opinions.

Discussion

The results of the study showed that SMS teaching was effective in helping students with ASD acquire
SMS, which consisted of antecedent cue regulation, self-monitoring, self-evaluation, and self-reinforcement, and
that students who acquired the strategies continued to use them after the intervention. In addition, it was determined
that there was an increase in the behavior of students using the SMS in engaging in and task completion, that the
gains identified were maintained 1, 2, and 3 weeks after the intervention, and the participant students were able to
generalize the strategies to different people and environments. Social validity findings revealed that all students'
mothers and teachers had positive opinions about the use of the SMS.

The first finding of the study showed that SM teaching was effective in helping students with ASD acquire
SMS. This finding was also supported by NOD calculations made for the effectiveness of teaching. These results
are similar to various studies in which SMS was acquired and the findings were evaluated (Mithaug & Mithaug,
2003; Newman & Ten-Eyck, 2005). Therefore, it can be said that the study is important in terms of contributing
to the extremely limited literature on teaching SMS to students with ASD in Turkey.

It should be emphasized that SMS directs students with ASD towards independent behaviors, student
preferences are more reinforcing, and students have the opportunity to make more choices when they use the
strategies. SM, which aims to redirect behavioral control from the teacher to the student (Stahmer & Schriebman,
1992), is an appropriate method to promote independence for students with ASD (Hampshire et al., 2016; Reinecke
etal., 2018). The findings of this study reveal that three students with ASD acquired SMS and showed independent
behaviors by using the strategies. This is in line with other studies that emphasize that the acquisition of SM skills
supports the independent management of personal skills in social, professional and academic areas (Hampshire et
al., 2016; Hume et al., 2009). SM is indicated to be effective in changing and generalizing behaviors and increasing
independence (Reinecke et al., 2018). It is supported by the current finding that strategies to transfer behavioral
control from the teacher to the student encourage the independence of students with ASD (Stahmer & Schriebman,
1992).

In line with the second finding of the study, it was determined that there was an increase in students' on-
task behavior during the use of SMS. It is similar to the results of different studies in which SMS was used and
on-task behavior data were collected (Callahan & Rademacher, 1999; Pierce & Schreibman, 1994; Shogren et al.,
2011; Xu et al., 2017). It is also in line with NOD analyses conducted to determine the effect of using SMS on on-
task (Xin et al., 2017). According to the criteria proposed by Scruggs and Mastropieri (2001), it was found that
SMS was highly effective for Yasar and Halit and effective for Melis in increasing on-task. It is possible to say
that using strategies is an effective practice to be preferred in increasing the on-task behavior of students with
ASD.

Considering the current study, it is thought that more than one strategy contributes to on-task behavior,
which is in accordance with the results of other studies in which the use of a single strategy is preferred (Roberts
et al., 2019; Taber et al., 1999). There are foreign studies that show the positive effect of using SMS on on-task
(Callahan & Rademacher, 1999; Shogren et al., 2011; Xu et al., 2017). In the national literature, there are a limited
number of studies in which different disability groups are included and various strategies are used for on-task
(Sénmez-Kartal & Yiicesoy-Ozkan, 2015). The lack of studies in Turkey in which students with ASD are
participants, SMS is used and the level of on-task is investigated increases the original value of the study.

In the third finding, it was found that the use of the SMS contributed to students' task completion, which
is consistent with different studies in the literature (Ganz & Sigafoos, 2005; Mechling et al., 2009; Lee et al.,
2018). The result is supported by the NOD calculations to determine the effectiveness of using the SMS (Mechling
et al., 2009; Soares et al., 2009). According to the criteria proposed by Scruggs and Mastropieri (2001), it was
found that the SMS had a high effect on increasing task completion for Yasar and Halit, while it had a questionable
effect for Melis according to the NOD analysis. However, it was found that this effect changed upward
immediately after the word adaptation made on Melis' task page. Since the adaptation was not related to the method
but to the study material, it can be considered that the effect size should be reinterpreted for this student. It can be
said that SMS points to an effective intervention that can be used to increase the task completion behavior of
students with ASD. In addition, it is thought that the study will contribute to the national literature in terms of
introducing SMS to students with ASD and showing students' task completion behavior levels through strategies.
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In various studies, task completion is also referred to as task independence (Hampshire et al., 2011;
Hampshire et al., 2016). In these studies, correct responses that occur in the activity, task or task steps are
emphasized as an increase in the level of task completion. The increase in the level of task completion revealed in
the current finding may have increased the task independence of students with ASD. In addition to the importance
of task completion, learning the SMS will help students to provide environments in which more independent
behaviors can be achieved and may provide the opportunity to develop new skills. In the study, adult guidance
was transferred from practitioner behaviors to students' use of SM-related behaviors. These findings are consistent
with studies that emphasize that SMS is used on materials and in a targeted way with students with ASD,
practitioner prompts are reduced and the expected level of target behavior is achieved (Hampshire et al., 2011,
Hampshire et al., 2016).

In the fourth finding, it is seen that the participants continued to use the strategies, engage in the task and
complete the task at high levels after the 1st, 2nd and 3rd weeks of the SMS teaching. SMS is similar to various
studies involving participants with ASD or different disabilities, in which maintenance data were collected for the
target behaviors of on-task or task completion (Aykut, 2020; Beaver et al., 2017; Lee et al., 2018; Sénmez &
Yiicesoy-Ozkan, 2012; Sonmez-Kartal & Yiicesoy-Ozkan, 2015; Yiicesoy-Ozkan et al., 2014). When Figure 1 is
examined, it is observed that the last probe data were obtained 8 weeks after the teaching phase for Yasar and 4
weeks for Melis, and that the students continued to maintain the target skills. When the maintenance data are
examined, it is seen that all three students continued to maintain the target behaviors outside the teaching
environment when there was no guidance of the practitioner.

In the fifth finding, it was found that SMS teaching was effective on students' behavioral levels of using
SMS, on-task and task completion in the pre-test and post-test generalization sessions conducted with different
people and environments, which was similar to related studies (Newman & Ten-Eyck, 2005; Shogren et al. , 2011;
Taber et al., 1999). When the findings obtained are examined, it should be noted that SMS is used with a high
impact on behaviors in interventions made in new environments (Beaver et al., 2017). It is emphasized that
generalization data are not collected in the majority of studies on SMS (Yiicesoy-Ozkan & Sonmez, 2011),
therefore ignoring generalization is stated as a limitation and the level of generalization should be examined by
providing appropriate conditions (Hampshire et al., 2011; Roberts et al., 2019). When evaluated from this
perspective, the generalization findings reveal one of the strengths of the study.

When the social validity findings were examined, the positive opinions of the mothers and teachers
regarding the goals, method and results of the study were reported. Mothers stated that it supported homework,
contributed to daily life skills, generalization, motivation and reading, supported independent behaviors in daily
life, had benefits related to the usefulness of SMS, was effective and applicable on independent behaviors, SMS
had an effect on different skills, the study had many positive points and they could not find a negative aspect.
Teachers, on the other hand, reported that in addition to the target skills, it improved attention and reading
comprehension, supported independent behaviors in daily life, the SMS had advantages, it had benefits on
independent behaviors, the SMS supported different skills, the study had positive aspects, and they did not have
any negative opinions. It is similar to studies in which students with ASD participated, SMS was used, and social
validity data were obtained through interviews (Hampshire et al., 2011; Lee et al., 2018; Shogren et al., 2011; Xu
etal., 2017).

It should be noted that there are some limitations in the current study. It can be said that it could not be
determined which of the strategies used in the research process was effective on the target behaviors. In addition,
the study was conducted face-to-face during the Covid-19 epidemic and precautions were taken to not endanger
student-practitioner health. This situation can be thought to affect the verbal and physical cues presented during
the teaching process.

Recommendations for Future Research and Practice

Studies can be organized in different educational environments, outdoor spaces or environments requiring
social skills to investigate the effect of SMS. Studies comparing the effectiveness and efficiency of paper-and-
pencil and technology-based SMS can be conducted. The generalization of the study findings can be examined
with participant students from different age groups. The effect of SMS on various skills can be investigated through
studies involving students who need different support needs or who have high-functioning ASD as participants.
Studies in which SMS is used in activities other than academic activities can be planned. Social validity can be
determined through social comparison with students with ASD or students with normal development. Research
can be conducted on the use of strategies through peer mediation, parent mediation, or with technology support.
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It may be recommended to conduct the intervention with young and adult individuals with ASD as the
participant age groups. Guided teaching steps can be shown while teaching SMS and other target behaviors.
Students with ASD can be enabled to use SMS through technology-based devices as well as paper/pencil
interventions. Special education or general education teachers can prepare programs to introduce different pairings
of SMS to students with ASD in classroom environments, outdoors, at home or in social areas. Parents, siblings,
peers and other responsible people can teach SMS to students with ASD. SMS can be used by teachers to teach
students with ASD different skills or to reduce students' inappropriate behavior.
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Oz
Giris: Bu arastirma okul 6ncesi 6gretmenlerinin {istiin yeteneklilik konusunda egitim almadan 6nce ve sonra bu
konudaki algilarini incelemek amaciyla yapilmistir.

Yontem: Calisma nitel arastirma yontemlerinden durum g¢alismast deseninde kurgulanmistir. Arastirmanin
calisma grubunu Corum Il merkezinde bulunan resmi okul éncesi kurum ve ilkdgretim okulu anasiniflarinda
galigan goniillii toplam 171 dgretmen olusturmustur. Arastirmada bilgi formu, beyin firtinas1 ve resim teknigi
kullanilarak veriler toplanmigtir. Elde edilen veriler timevarimsal igerik analizi yoluyla analiz edilmistir.
Arastirmada veriler kategorize edilirken belirtilen ifadeler arastirmacilar tarafindan en az ii¢ kez incelenerek ayri
ayr1 kodlanmis ve olusturulan kod ve kategoriler {i¢ uzman tarafindan incelenerek son hali verilmistir.

Bulgular: Okul 6ncesi 6gretmenlerinin iistiin yeteneklilige iliskin olarak gerek egitim almadan 6nce gerekse
sonrasinda bu ¢ocuklarin daha ¢ok biligsel gelisim 6zelliklerini dikkate aldiklar1 bununla birlikte egitim aldiktan
sonra egitim almadan dncekine gore daha fazla sayida ve gesitte kodlama yaptiklar1 ortaya ¢ikmistir. Ayrica iistiin
yeteneklilik konusunda bilgilendirilmeden 6nce bu ¢ocuklarin 6gretmeni zorlayabilecek 6zelliklerini daha ¢ok
ifade ettikleri belirlenmistir.

Tartisma: Okul 6ncesi 6gretmenleri istiin yeteneklilik konusunda bilgilendirildikten sonra 6ncesine nazaran bu
¢ocuklarin temel olarak bilissel, dil, sosyal duygusal gelisimleri ile genel gelisimsel 6zellikleri konusunda oldukga
bilgi sahibi olduklart ve bu baglamda 6gretmenlerin {istiin yetenekli ¢ocuklarin zorlayici 6zelliklerine iligkin
goriislerinin bilgilendirildikten sonra oldukca azaldigi ve Ggretmenlerin istiin yetenekli ¢ocuklari tanimaya
basladik¢a zorlayici olabilecek 6zelliklerini kabullenmeye daha egilimli olduklar: ortaya ¢ikmuistir.

Anahtar sozciikler: tistiin yeteneklilik, okul dncesi 6gretmeni, algt, zorlayici 6zellikler, ¢izim.

Anficin: Daghoglu, H. E., & Cerezci, O. (2024). Okul Oncesi 6gretmenlerinin iistiin yetenek potansiyeline iliskin
algilar. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi, 25(3), 227-245.
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Giris

Okul 6ncesi dénem gelisimin en hizli oldugu stiregtir. Bu siiregte tiim 6zel gereksinimli ¢ocuklarda oldugu

gibi tstiin yetenekli gocuklarin da erken teshis edilip egitime erken baslamalari olduk¢a 6nemlidir. Ustiin yetenekli
¢ocuklarin tipik gelisim gosteren ¢ocuklardan farkliliklari {izerine odaklanan Morelock’a (1992, s.12) gore “Ustiin
yeteneklilik, gelisimsel standartlardan nitelik ve nicelik olarak farkli igsel deneyimler ortaya koyan ve ileri biligsel
kabiliyetleri igeren asenkronik (uyumsuz) gelisimdir.” Bu tanimla {istiin yetenekli cocuklara iligkin vurgulanmak
istenen sey, bu ¢ocuklarm biligsel gelisimlerinin diger gelisim alanlarindan ¢ok daha hizli ve erken gelismesi

nedeniyle gelisimsel ilerleyislerinde esgiidiimiin bozuldugu ve bu durumun gocuklarda bazi problemler ortaya
¢ikardigidir.

Literatiir incelendiginde iistiin yetenekli kiiciikk ¢ocuklarin yasitlarindan en temel farkliliginin bilissel
gelisim alaninda oldugu, bu ¢ocuklarin ¢ok merakly, ilgi alanlarinin ¢ok genis ve ilgilerinin daha ¢ok soyut konular
iizerine oldugu ve problem ¢dzmekten hoslandiklar ifade edilmektedir (Clark, 2013; Ozbay, 2013; Silverman,
2014). Bununla birlikte Vygotsky’nin (1986) Sosyokiiltiirel kurami baglaminda bakildiginda da bu ¢cocuklarin ¢ok
merakli olmalar1 ve ¢cok soru sormalari ile birlikte konugmay1 genellikle erken 6grendikleri ve kelime hazinelerinin
yasitlarindan olduk¢a geliskin oldugu, yasitlarinin en az iki yil ilerisinde kitaplar okumaktan hoglandiklari
belirtilmistir. Yani bir bagka deyisle bilissel gelisimleri ile dil gelisimlerinin birbiri ile son derece etkilesimli bir
sekilde gelistigi gdzlenmistir (Davis & Rimm, 2004; Ozbay, 2013; Silverman, 2014). Motor gelisim konusunda
yapilan arastirma sonuglarinda ise bu c¢ocuklarin dogumdan kisa bir siire sonra boyun ve viicut kontroliinii
kazanabildikleri, géziinii dikip bakma, yiliriime, durus ve yer degistirmeye iliskin hareketleri yasitlarindan en az
iki ay once kazanabildikleri bulunmustur (Brunet-Lezine, 2001; Davis & Rimm, 2004; Petkov & Grebennikova,
2016; Vaive-Douret, 2004). Sosyal gelisimleri incelendiginde, bu ¢ocuklar1 iki grup olarak ele almanin daha dogru
olacag1 anlasilmaktadir. Tlk gruptaki ¢ocuklarin sosyal beceriler agisindan hizla gelistigi (Bildiren, 2018; Vaivre-
Douret, 2002) ve g¢evresinden aldiklar1 destekler sayesinde biligsel becerilerinin hizla ilerledigi goriiliirken
(Vaivre-Douret, 2002, 2004) ikinci grupta, zihinsel performanslari olduk¢a yiiksek olan ancak ilgi, ihtiya¢ ve
yetenekleri goz ardi edilmis ve zayif sosyal becerilere sahip olan ¢ocuklar vardir. Bu ¢ocuklar davranigsal ya da
psikosomatik bozukluklarla, 6grenmeye karsi isteksizlikle, karsilastiklari zorluklarla bag etme konusunda isteksiz
olma gibi problemlerle karsimiza ¢ikabilmektedirler. Ustelik bu problemler psikososyal sorunlarla da birleserek
daha kompleks hale gelebilmektedir (Kaya, 2020; Saranli & Metin, 2012). Bazi ¢alismalarda iistiin yetenekli
¢ocuklarin sosyal gelisim 6zellikleri ile ilgili olarak kendilerinden biiytiklerle daha iyi anlastiklari, karsisindakileri
kendi diislinceleri yoniinde etkileyebildikleri, duygusal problemlerini kendi basina ¢zebilmekle birlikte yeni ve
degisik olaylara kolaylikla adapte olabildikleri ortaya koyulmustur (Freeman, 2021; Matthews & Foster, 2004).
Duygusal gelisimleri ele alindiginda, bu ¢ocuklarin yasitlarindan farkli disiinmekle kalmayip ayni zamanda
olgular karsisinda farkli duygusal tepkiler gosterebildikleri de vurgulanmaktadir. Ozgiivenli, bagimsiz, amaglarina
ulasmaktan, planlarini basarili bir sekilde sonuglandirmaktan ve sorumluluk almaktan hoslanan bireylerdir. Sabirls,
kararli, bagkalarimin goriis ve diislincelerine 6nem vererek saygt duyan, onlarin iimitlerini, acilarini ve sevinglerini
hisseden bireylerdir (Baysal-Metin vd., 2018; Bildiren, 2018; Gross, 2002; Szymanski, 2021). Bu baglamda Von
Karolyi’nin (2006) yaptigi arastirmada da dstiin yetenekli ¢ocuklarin sosyal duygusal alanlarda daha erken
farkindalik gelistirdikleri bulgulanmistir.

Erken cocukluk doneminde tipik gelisim gosteren cocuklardan farkli gelisimsel Ozelliklere sahip
cocuklarmn erken teshis edilerek egitime erken baglamalart 6zel egitimin temel ilkelerden biridir (Metin, 2012;
Milli Egitim Bakanligi [MEB], 1997). Ancak {istiin yetenekli ¢ocuklarin bu ihtiyaglari 6zel egitim ve kapsayici
egitim siireclerinde, kendilerini yetistirebilecek beceriye sahip olduklari, fazla egitimle tipik gelisim gosteren
¢ocuklarla aradaki farkin daha ¢ok agilacagi veya zaten sinavla istedikleri okula gidebilecekleri gibi gesitli
onyargilarla goz ardi edilebilmektedir. Bdylece kendilerine uygun olmayan hiz ve diizeyde bir egitimle ve siireg
icerisinde 6zel gereksinimlerinin farkinda olmayan bir Ogretmenle egitimlerini siirdiirmek durumunda
kalabilmektedirler (Ataman, 2014; Berman vd., 2012). Ancak kapsayici egitim baglaminda dogustan merakli ve
kesfetme tutkusuyla dolu, 6grenmeye karsi siirekli aglik duyan ve pek ¢ok seyi yasitlarindan daha hizli ve kolay
Ogrenen {istiin yetenek potansiyeli olan ¢ocuklarin da erken belirlenebilmesi, potansiyellerini kesfedip en {ist
noktada kullanabilmelerini saglamak ve onlara kapsayici egitimin sunacagi firsatlardan faydalanabilmeleri igin
ihmal edilmemeleri son derece onemlidir (Cengiz-Sayan, 2020; Seyhan, 2015). Ebeveynler ve 6gretmenler gibi
¢ocukla yakin iletisimde olan yetigkinlerin bu konudaki rolii ¢ok biiyliktiir. Yapilan arastirmalar ebeveynler ve
Ogretmenlerin listiin yetenek potansiyeli gésteren ¢ocuklarin belirlenmesinde oldukga isabetli kararlar verdiklerini,
ancak ailelerin ¢ocuklarinin yeteneklerini, gocugun gercek performansinin altinda géstermeye egilimli olduklari,
buna karsin bu konuda bir uzman tarafindan bilgilendirildiklerinde hem ebeveynler hem de 6gretmenlerin daha
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isabetli kararlar verebildikleri belirlenmistir (Daglioglu & Metin, 2002; Daglioglu & Suveren, 2013; Kord, 2000;
Smuthy, 2000).

Ustiin yetenekli cocuklarm bu farkli &zelliklerini erken dénemde fark ederek en verimli sekilde
kullanmalarin1 ve gelistirmelerini saglamak son derece degerlidir. Bunu yapabilmek i¢in de oncelikle bu
potansiyele sahip ¢ocuklarin belirlenmesi gerekmektedir. Bu zorlu siiregte en biiyiik gorev hig siiphesiz ki onlarin
ilk 6gretmenleri olan okul dncesi dgretmenlerine diismektedir. Bu noktada iistiin yetenekli ¢ocuklarla ilgili bilgi
sahibi olmak olduk¢a nemlidir. Ayni zamanda yapilan arastirmalarla 6gretmenlerin okul 6ncesi donemdeki iistiin
yetenekli ¢ocuklarin egitimleri ve 6zel egitim ile ilgili yeterli bilgilerinin olmadigi (Altun & Giilben, 2009; Kildan,
2011) hatta bu ¢ocuklarin dogas1 ve ihtiyaglari ile ilgili bir anlayisa sahip olmadiklar1 da tespit edilmistir (Berman
vd., 2012). Nitekim Ozcan ve Giilkaya’nin (2019) calismasinda okul dncesi 6gretmenlerinin {istiin yetenekli
cocuklar hakkinda yeterli bilgiye sahip olmadiklar1 ve 6zellikle materyal se¢imi, 6lgme ve degerlendirme, uygun
O0grenme ortami olusturma gibi konularda egitime ihtiya¢ duyduklari belirlenmigtir. Ayrica bu konuda yapilan
aragtirmalarin ¢cogunda, 6gretmenlerin kiiciik yastaki tistiin yeteneklileri belirlemede oldukca zorlandiklar ancak,
egitim aldiklar1 takdirde tanilama konusunda gelisme kaydettikleri belirlenmigtir (Gagne, 1995; Sahin, 2013).
Ustiin yetenekli cocuklarin egitimine odaklanan Ogretmen yetistirme konusunda yapilan bir meta sentez
¢aligmasinda da 6gretmenlerin iistiin yetenekli gocuklar konusunda en ¢ok egitime ihtiya¢ duyduklarini ve alinan
egitimlerin 6gretmenlerin bakis agilar1 ve farkindalik diizeylerini olumlu yonde etkiledigini yiiksek diizeyde ortaya
koyan bir sonug elde edilmistir (Celik-Sahin, 2021).

Bu baglamda istiin yetenek potansiyeli gosteren g¢ocuklarin 6grenmeye karst motivasyonlarini
gelistirmek, daha basarili ve kendine gilivenli bireyler olmalart yoniinde onlar1 desteklemek i¢in dgretmenlerin
bilgi ve biling diizeyinin gelistirilmesi agisindan onlara iistlin yetenek potansiyeli olan ¢ocuklarin genel gelisimsel
ozellikleri ile ilgili egitim verilmesinin siirece katki saglayacag diisiiniilmektedir. Ustiin yetenekli ¢ocuklarin
erken donemde iclerindeki potansiyeli ortaya cikarip gelistirmenin 6nemi dikkate alindiginda s6z konusu
aragtirmada okul dncesi 6gretmenlerinin iistiin yetenek potansiyeli gdsteren ¢ocuklara iligkin algilarini incelemek
amaglanmistir. Arastirmada;

1. Okul dncesi 6gretmenlerinin {istiin yetenek potansiyeli olan ¢ocuklar konusunda egitim almadan dnce ve
sonra bu ¢ocuklarin 6zelliklerine iligkin goriisleri nelerdir?

2. Okul dncesi 6gretmenlerinin egitim almadan 6nce ve sonra iistiin yetenek potansiyeli gdsteren gocuklarin
zorlayici oldugu diisiiniilen 6zellikleri hakkindaki goriisleri nelerdir?

3. Okul oncesi 6gretmenlerinin istiin yetenek potansiyeli gosteren ¢ocuklarin 6zellikleri hakkinda bilgi
aldiktan sonra bu ¢ocuklarin 6zelliklerine iligkin ¢izdikleri resimlere yansiyan algilart nelerdir?

Sorularina cevap aranmustir.
Yontem
Arastirma Deseni

Aragtirma, okul dncesi 6gretmenlerinin {istiin yeteneklilik konusundaki algilarini incelemeyi amagladigi
icin ¢aligma nitel aragtirma yontemlerinden durum ¢alismasi deseninde kurgulanmaistir. Durum ¢alismast, bir veya
bir¢ok duruma iligkin derinlemesine agiklama ve analiz ortaya koyan bir arastirma deseni olarak agiklanmaktadir
(Johnson & Christensen, 2017). Durum ¢alismasinda amag, ele alinan durum veya durumlar hakkinda kapsamli
sistematik ve detayli olarak elde edilen bilgileri biitiinciil olarak analiz etmektir (Biiyiikoztiirk vd., 2014; Patton,
2014). Arastirmanin amacinin temel olarak “ne” sorusunu cevaplamak oldugu durumlarda kesfedici durum
caligmasi stratejisi kullanilmaktadir. Kesfedici durum g¢aligmasinda arastirmacinin odak noktasi dogrultusunda
topladig1 veri icerisinde arastirilan durum kesfedilmektedir (Yin, 2014). Bu baglamda s6z konusu arastirma,
caligma grubuna {istiin yeteneklilik hakkinda bilgi vermeden 6nce ve sonra okul dncesi 6gretmenlerinin bu
potansiyele iliskin goriisleri ve resim yoluyla bu konudaki algilarini ortaya koymak amaglandigindan kesfedici
durum ¢alismasi olarak kurgulanmustir.

Calisma Grubu

Aragtirma evrenini Corum Il merkezinde bulunan resmi okul 6ncesi kurum ve ilkdgretim okulu
anasiniflarinda ¢alisan toplam 195 6gretmen olusturmustur. Belirli bir 6rnekleme yontemi kullanilmadan evrenin
tamamina ulagmak amaclanmistir. Tiim evrene ulagilmis ancak bu 6gretmenlerden 24’i egitim ¢aligmalari dncesi
ve sonrasinda yapilan aragtirmaya katilmak i¢in goniillii olmadigindan c¢alisma 171 Ogretmen ile birlikte
gergeklestirilmistir. Calisma grubu Corum Il merkezinde bulunan resmi okul éncesi kurum ve ilkogretim okulu
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anasiniflarinda galisan ve goniillii katilm saglayan 171 okul dncesi 6gretmenden olusmaktadir. Ogretmenlerin
sosyodemografik 6zellikleri Tablo 1’de belirtilmistir.

Tablo 1

Calisma Grubundaki Ogretmenlerin Sahip Olduklar: Bazi Ozelliklere Gére Dagilimi
Ozellik Kategori f %
Cinsiyet Kadin 169 98.8
Erkek 2 1.2
Mezun olunan okul On_llsans 16 9.3
Lisans 155 90.7
1-5 yil 9 5.3
. . 6-10 y1l 38 22.2
Mesleki deneyim 11-15 yil 81 474
16 y1l ve iizeri 43 25.1
Ustiin yeteneklilikle ilgili Evet 28 16.4
caligma deneyimi Hayir 143 83.6
Ustiin yeteneklilikle ilgili Evet 4 2.3
egitim alma Hayir 167 97.7

Tablo1’de goriildiigi {lizere ¢alisma grubunu olusturan 6gretmenlerin ¢ogunlugunun kadmn oldugu,
%90.7’sinin {niversitelerin okul &ncesi Ogretmenligi programlarindan mezun oldugu tespit edilmistir.
Ogretmenlerin %70’inden fazlasinin 10 yilin iistinde deneyime sahip oldugu, %16,4’{iniin 6gretmenlik siireci
boyunca iistiin yetenek potansiyeli gdsteren en az bir cocukla karsilastigi da veriler arasindadir. Ayrica % 2.3’ {inlin
iistiin yeteneklilik konusunda egitim aldig1 belirlenmistir.

Veri Toplama Araclar

Aragtirmada ¢ tip veri toplama araci kullanilmistir. Arastirmaya katilan 6gretmenlerin bilgileri Bilgi
Formu aracilifiyla toplanmigtir. Ayrica Beyin Firtinast ve Resim Cizme teknikleri de diger veri toplama
araglaridir.

Bilgi Formu

Bilgi Formu araciligiyla arastirmaya katilan okul 6ncesi 6gretmenlerinin bilgileri alinmistir. Bu bilgiler
yas, cinsiyet, mezun olduklari kurum, mesleki deneyimleri, iistiin yetenekli gocuklarla ilgili galisma ve egitim alma
durumlaridir. Bilgi formu arasgtirmacilar tarafindan hazirlanmistir.”

Beyin Firtinasi Teknigi

Okul oncesi 6gretmenlerinin {istiin yeteneklilik hakkinda bilgilendirilmesi igin her biri 40-50 kisilik
gruplar halinde alt1 saat siiren toplamda bes giin olacak sekilde egitim planlanmistir. Egitim etkinligi baslarken ve
bittiginde arastirmacilar tarafindan “Ustiin yetenek deyince aklmiza neler geliyor? Bir veya birkac kelime ile
aciklar misiniz?” sorulari sorularak her 8-10 katilimciya bir masa ve bir pano diisecek sekilde bir diizenek
hazirlanmistir. Egitim etkinligi baglamadan 6nce ve sonra 6gretmenlerden kii¢iik renkli not kagitlara (7.5 x 7.5
cm) akillarina gelen kelimeleri yazmalar1 ve panolarina asmalari istenmistir. Caligma tamamlandiktan sonra
panoda yazili olan kagitlar toplanmistir. Not kagitlarinin birbirine karigmamast i¢in farkli renklerde kagitlar
kullanilmastir.

Resim Cizme Teknigi

Egitim etkinligi tamamlandiktan sonra goniillii olan 6gretmenlere birer A5 biiyiikligiinde kagit verilerek
‘Sinifinizda iistiin yetenek potansiyeli gdsteren bir ¢ocuk olsaydi bu ¢ocuk nasil bir ¢cocuk olurdu? Cizmenizi ve
bu c¢ocugun sahip oldugu oOzellikleri kdgidin arkasina yazmanizi istiyorum.’ yonergesi verilmis ve her bir
O0gretmene ¢alismasini bitirene kadar zaman taninmistir. Bu ¢aligmada 6gretmenlere kursun kalem dagitilarak
¢izimlerini yapmalar1 saglanmistir. Bu ¢aligmada 171 goniilli 6gretmenden 14’liniin istiin yetenek potansiyeli
olan bir ¢ocuk ¢izdigi, ancak 6zelliklerini belirtmedigi goriilmiistiir. Cizilen resimlerdeki iistiin yetenek potansiyeli
gosteren bir gocugun ozellikleri toplam 157 dgretmenin goriisii lizerinden degerlendirilerek analiz edilmistir.
Gegmisten giliniimiize kadar uzmanlar resimleri bir yakilik kurma araci ve kisilik 6zellikleri ile algilama
yetilerinin disa vurulmasi amactyla degerlendirmektedirler (Yavuzer, 2013). Nitel aragtirmalarda arastirmacinin
farkl1 bakis agilarini ortaya gikarmaya yodnelik derin ve zengin veriye ulagmasi 6nem tasidigindan resim ¢izme
teknigi veri ¢esitlendirmesi amaciyla arastirmanin gecerligini arttirmak {izere tercih edilmistir (Y1ildirim & Simsek,
2018).

Daglioglu & Cerezci 2024, 25(3)



OKUL ONCESI OGRETMENLERININ USTUN YETENEK POTANSIYELINE ILISKIN ALGILARI 231

Veri Toplama Siireci

S6z konusu ¢aligma icin Gazi Universitesi Etik Kurul’undan 16.03.2022 tarih ve 5 no.lu toplantisinda E-
77082166-604.01.02-313606 say1 ile onay almmustir. Bununla birlikte Corum i1 Milli Egitim Miidiirliigii’nden de
gerekli izinler alinmistir. Corum il Milli Egitim Miidiirliigii is birligi ile gergeklestirilen bu ¢alismada okul 6ncesi
Ogretmenlerinin iistin yetenek potansiyeli gosteren c¢ocuklar1 fark etmelerine iligkin 195 &gretmene egitim
verilmistir. Her grupta alt1 saatlik egitimde zeka, zekayi etkileyen faktorler, iistiin yetenek tanimlari ve bilesenleri,
tistiin yeteneklilik tipleri, Gistiin yetenekli kisilerin karakteristik ve gelisim 6zellikleri, ihtiyaglari, belirlenmeleri ve
egitim stratejileri ele alinmis ve konu ile ilgili gorseller ve bu alanda 6ne ¢ikan kisilerin hayat dykiilerine iligkin
videolar kullanilarak sunulmustur. Her oturumun basinda O6gretmenlere arastirma hakkinda bilgi verilerek
katilmaya istekli olanlar aydinlatilmis onam formu doldurmuslardir.

Okul oncesi donem iistiin yetenekli ¢ocuklar, resim gelisimi ve analizi ile ilgili lisansiistii tezleri ve
makaleleri olan ilk arastirmaci tarafindan her bir seminer baglamadan 6nce aragtirma hakkinda bilgi verilerek
ogretmenlerden goniillii olanlarla birlikte hazirlanan panolara iistiin yeteneklilikle ilgili diisiincelerini renkli kiigiik
not kagitlarina yazarak panoya asmalari istenmistir. Ayn1 islem alt1 saatlik egitim siirecinin tamamlanmasi ile
birlikte tekrarlanmistir. Egitim tamamlandiktan sonra goniillii 6gretmenlerden bir de “iistiin yetenek potansiyeli
gosteren siniflarindaki hayali bir gocugu” verilen A5 boyutundaki beyaz kagida ¢izip 6zelliklerini kdgidin arkasina
yazmalari istenmistir. Ogretmenlerin gerek Beyin Firtinasi gerekse Resim Cizme teknigi uygulanirken sdyledikleri
veya ¢izdikleri resimlere iliskin hi¢bir yorumda bulunulmamustir.

Veri Analizi

Aragtirmada elde edilen veriler igerik analizi yoluyla analiz edilmistir. Igerik analizi yoluyla katilimcilarin
goriiglerinin icerikleri sistematik olarak tanimlanmigtir (Altunisik vd., 2010). Aragtirmada birbirine benzedigi ve
birbiri ile iliskisi oldugu tespit edilen veriler belirli kategoriler ve temalar ¢ergevesinde bir araya getirilerek
yorumlanmigtir. Veri analizinde ilk asamada §gretmenlerin egitimden dnce ve sonra iistiin yeteneklilikle ilgili
sOyledikleri ayr1 ayri ele alinmis ardindan iki arastirmaci tarafindan kagitlar okunduktan sonra kodlanmustir.
Kodlar, ortaya ¢ikan durum baglaminda arastirmacilar tarafindan belirlenen temalar dogrultusunda kategorize
edilmistir. Boylelikle arastirmada tiimevarimsal icerik analizi kullanilmistir. Nitekim Strauss ve Corbin’e (1990)
gore de incelenen olguya temel olusturabilecek bir kuramin olmamasi durumunda tiimevarimsal analiz, yani
kodlamaya dayali i¢erik analizi gereklidir. Tiimevarimsal igerik analizi ile yapilan kodlamalarla verilerin altinda
yatan kavramlar ve bu kavramlar arasindaki iligkiler ortaya ¢ikarilmaktadir. Arastirmada 6gretmenlerin istiin
yeteneklilik ile ilgili kullandig1 ifadeler temel alinmis ve 6gretmen sayist degil belirtilen goriisler temel ¢ikis
noktast olmustur. Boylece toplanan tanimlayict ve ayrintili veriler yardimiyla incelenen probleme iliskin ana
temalar ortaya ¢ikarilmaya, toplanan veriler anlamli hale getirilmeye ¢alisilmistir (Yildirim & Simsek, 2008). Bu
baglamda arastirmada veriler kategorize edilirken belirtilen ifadeler aragtirmacilar tarafindan en az {i¢ kez
incelenerek kodlanmig ve bu siirecte belirtilen goriislerin hedef kitlenin okul 6ncesi dénem ¢ocuklart olmasi
nedeniyle daha ¢ok gelisim &zellikleri ve toplumda genel olarak bu c¢ocuklara iliskin var olan algilar {izerine
yogunlastigi gdzlenmistir. Boylelikle temalar gelisim alanlarindan ve toplumsal bakis agisindan yola ¢ikilarak
olusturulmustur. Birinci aragtirma sorusu ile ilgili olarak dgretmenlerin {istiin yeteneklilige iliskin goriisleri
kategorize edilmis, benzer olarak bu ¢ocuklarm zorlayici 6zellikleri ve 6gretmenlerin resimlerinde belirttikleri
stlin yeteneklilik 6zelliklerine iliskin elde edilen kodlar da bu bakis agisindan degerlendirilmistir. Bu noktada
ogretmenlerin ¢izdikleri resimler beyin firtinasi yoluyla ifade ettiklerini desteklemek amaciyla ele alinmistir.
Kullanilan ifadeler ve ¢izimler, her bir dgretmene O1, 02, O3... seklinde kod verilerek kaydedilmistir.
Ogretmenlerin {istiin yetenek potansiyeline iliskin belirttikleri gériisler bilissel ve sosyal duygusal gelisim alani
kategorilerinde yogunlastig1 i¢in bu temalarin altinda alt kategoriler olusturularak tablolastirilmistir.

Aragtirmada gegerlik ve gilivenirligi saglamak iizere nitel arastirmalarda gegerlik yerine kullanilan
inandiriciligl saglamak igin aktarilabilirlik ve teyit edilebilirlik yontemlerinden yararlanilmigtir. Caligmada
ogretmenlerin stiin yeteneklilige iliskin goriis ve ¢izimleri incelenirken verilerin toplanmasi ve analiz siirecinin
aciklanmas1 ve bulgularin ayrmtili bir sekilde betimlenmesi yoluyla aktarilabilirlik saglanmistir. Nitel
arastirmalarda teyit edilebilirlik stratejisi arastirmanin verilerinin dis denetime agik olmasi gerektigi anlamina
gelmektedir. Bu sekilde uzmanlar arastirmayi denetleyebilme ve inceleme imkanina sahip olurlar (Creswell,
2017). Bu aragtirmada teyit edilebilirligi saglamak ve verileri saklamak i¢in arastirmanin tiim verileri ve agamalar1
bilgisayar ortamina aktarilmistir.

Nitel arastirmalarda giivenirligi saglamak icin birden fazla arastirmacinin veri setlerini kodlamasi ve
kodlar arasindaki tutarliligin saglanmasi gerektigi belirtilmektedir (Lincoln & Guba, 1985). Bu arastirmada
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toplanan veriler iki aragtirmaci tarafindan ayr1 ayr1 kodlanmis ardindan bir araya gelerek goriis ayriligt olan kod
ve kategoriler iizerinde tartigilarak gortis birligi olustuktan sonra kodun ne olacagina karar verilmistir. Ardindan
olugturulan kod ve kategoriler okul 6ncesi donemde iistiin yetenekli cocuklar ile ilgili ¢alismalari olan iki uzman
ve O0lgme degerlendirme alaninda ¢alisan bir uzman tarafindan incelenmis ve yapilan elestiriler dogrultusunda
gerekli diizeltmeler yapilarak son hali verilmistir.

Bulgular

Corum il merkezinde ¢alisan okul Oncesi Ogretmenlerinin istin yeteneklilik hakkindaki algilarim
belirlemek amaciyla bu ¢alisma planlanmigtir. Caligmada elde edilen bulgular aragtirmanin sorulart dogrultusunda
asagida sirastyla verilmistir. Okul dncesi 6gretmenlerine {istiin yeteneklilige iliskin egitim verilmeden 6nce ve
sonrasinda bu potansiyel konusundaki algilarini inceleyen ilk arastirma sorusuna iligkin elde edilen bulgular Sekil
1-6 arasinda ele alinmugtir.

Sekil 1

Okul Oncesi 0g“r.etmenlerl'nin Ustiin Yeteneklilige Iliskin Egitim Almadan Onceki ve Sonraki Siirecte Biligsel
Gelisim Alanina Iligkin Goriiglerinin Dagilumi

Not: EO = egitim oncesi; ES = egitim Sonrasi.

Sekil 1°de okul 6ncesi 6gretmenlerinin iistiin yetenek denince aklina gelen ifadeler gelisimsel bir bakis
acist ile incelendiginde bu konuda egitim almadan 6nce biligsel gelisim alani ile ilgili toplam 92 kod kullanildig:
belirlenmistir. Bu kodlardan sirsiyla en ¢ok iistiin yetenek potansiyeli gosteren ¢ocuklarin Diisiinme becerilerine
yonelik 31 (farkli diisiinebilen/bakis agis1 olan, yaratici f = 10; ¢cok yonlii diisiinen/diisiinme becerileri gelismis,
parlak fikirleri olan, pratik diisiinebilen f = 2; hizli ¢6ziim {ireten, ¢oziim odakli, hizli diigiinen, pratik ¢éziim
iretme, f = 1) diger ¢ocuklardan tstiin/Farkli olan 6zelliklerine yonelik 29 (Zeka/zeki/mantiksal zekas: gelismis/IQ
puani 135 ve lizerinde olan f = 5; yiiksek performans, normalin {izerinde yetenek/iist diizey yetenekleri olan f = 4;
akademik alanlarda yasitlarindan iistiinliik, istiinliik, hayal giicii yliksek f = 3; yeni seyler iiretebilen, icat yapan,
ileri akademik basari, kafasi farkli ¢alisan, problem ¢dzme becerisi yiiksek, yeni seyler iiretebilen, bilgiyi farkli
sekillerde isleme becerisi olan, problem ¢6zme becerisi yiiksek f = 1 vb.), Merakli olmalarini iceren 22 (merakli f
= 13; algisal farkindalik/algilar1 yiiksek f = 5, aragtirmaci f = 2; ilging soru sorma, ayrintilara/detaylara dikkat etme
f=1vb.), Dikkat-Bellekle ilgili alt1 (Dikkat siiresinin uzunlugu, konsantrasyon yiiksekligi f = 2; dikkat toplamada
zorlanma, hafizas1 giiglii f = 1) ve 6grenme ile ilgili (kesfetmeyi seven f = 2; kolay ve cabuk &grenme,
o6grenme/bilgiye aglik f = 1) dort kod ifade ettikleri belirlenmistir.

Ogretmenler iistiin yeteneklilik ile ilgili egitim aldiktan sonra, biligsel gelisim alani ile ilgili toplam 125
kodlama yapildig1 belirlenmistir. Bu kodlar incelendiginde sirastyla Ustiinliik/farklilik 43 (hayal giicii yiiksek f =
8; Zeka/zeki/mantiksal zekas1 gelismis/IQ puant 135 ve lizerinde olan f = 6; motivasyonu yiiksek, Ustiinliik f = 4;
zengin uyaranlara ihtiya¢ duyan, akademik alanlarda tstiinliik f = 3; ileri akademik basari, normalin iizerinde
yetenek/iist diizey yetenekleri olan f = 2; becerileri yiiksek, gelismis beceriler, aykir fikirleri olan, farkli
yetenekleri olan, dngoriisii yiiksek, akademik alanlarda yasitlarindan istiinliik, farkli yorumlari olan, kafas1 farkl
¢aligan, aykir fikirleri olan, kiigiik bilim insani, cin gibi f = 1), Diistinme 33 (farkli diigtinebilen/farkli bakis agisi
olan f = 14, yaratic1 f = 12; olaylara farkli bakabilen, hizli diisiinen f = 2; soyut semboller kullanabilme, neden-
sonug iligkisi kurabilen, sorgulayici f = 1), Merak 31 (merakl: f = 15; algisal farkindalik/algilar1 yiiksek f = 6, ilging
soru sorma f = 5; arastirmaci f = 3; ayrintilara/detaylara dikkat etme f = 2), Dikkat-Bellek 13 (hafizas:1 giiglii f = 5,
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dikkat siiresinin uzunlugu, konsantrasyon yiiksekligi f = 3; odaklanma, uyanik f = 1) ve Ogrenme bes (kesfetmeyi
seven f = 2; kolay ve gabuk 6grenme, 6grenme/bilgiye aglik, gézlemci f = 1) kod ile temsil edildigi belirlenmistir.
Genel olarak bakildiginda egitim oncesinde belirtilenlerle benzer kodlarin oldugu sdylenebilmekle birlikte kod
sayisinin egitim dncesine gore belirgin bir sekilde arttigi goriilmektir.

Sekil 2

Ogretmenlerinin Ustiin Yeteneklilige Iliskin Egitim Almadan Onceki ve Sonraki Siirecte Dil Gelisimi Alanina
1liskin Gériislerinin Dagilimi

gelisim

alan

Not: EO = egitim oncesi; ES = egitim Sonrasi.

Sekil 2’de 6gretmenlerin egitim oncesinde {istiin yetenek potansiyeline iliskin dil gelisim alani ile ilgili
olarak toplam yedi kod kullandiklari belirlenmistir. Bu kodlardan {igiiniin ¢ok soru sorma, ikisinin genis kelime
hazinesi ve yine ikisinin ¢ok konugkan olmalari ile ilgili oldugu bulunmustur.

Ogretmenler egitim aldiktan sonra dil gelisimi alani ile ilgili toplam 14 kodlama yapildig1 belirlenmistir.
Bu kodlardan sekizinin gok soru sorduklari, ikisinin kelime dagarciklarinin genis olmasi ve birer kodun da gok
kitap okumalari, dil becerilerinin gelismis olmasi, ¢ok konusmalar1 ve hazircevap olmalar ile ilgili oldugu
gozlenmistir. Genel olarak bakildiginda dil gelisimi alanina iliskin kodlarin egitim oncesine gore sonrasinda iki
katina ¢iktig1 gorilmistiir.

Sekil 3

Ogretmenlerinin _Ustiin Yetenek Potansiyeline Iliskin Egitim Almadan Onceki ve Sonraki Siiregte Sosyal-Duygusal
Gelisim Alanina Iligkin Goriiglerinin Dagilimi

Sosyal
duygusal

gelisim

Not: EO = egitim dncesi; ES = egitim Sonras1.

Sekil 3’te okul 6ncesi 6gretmenlerinin {istiin yeteneklilige iligkin egitim almadan 6nce sosyal-duygusal
gelisim alani ile ilgili toplam 35 kodlama yapildig1 belirlenmistir. Bu kodlar incelendiginde uyumlu &zellikler,
zorlayic dzellikler ve Ustiinliik/Farklilik alt kategorilerinde kodlarin toplandig1 ortaya ¢ikmustir. Egitim dncesinde
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Ogretmenlerin iistiin yetenek potansiyeli gosteren ¢ocuklarin sirasiyla en ¢ok Zorlayici dzelliklerini 23 (cabuk
sikilir f = 4; kuralsiz f = 3; ice kapanik, sabirsiz, yaramaz f = 2; takintili, kendini soyutlar, ¢ok sessiz, asosyal,
mutsuz, zor uyum saglayan, yasitlari ile uyum saglamakta zorlanan, cabuk sikilirlar, kendini soyutlar, her seyi
mitkemmel olarak yapmaya calisan/mitkemmeliyetgi f = 1) ardindan diger cocuklardan farkli/istiin olan
Ozelliklerini 7 (adalet duygusu kuvvetli, daha duyarl f = 2; bagkasinin hakkini1 savunan, ilgi alanlar1 genis, sosyal
acidan becerisi yiiksek f = 1) ve uyumlu 6zelliklerini bes (sosyaldir, uyumludur, ilgilidir, degisikligi seven, disa
doniik f = 1) belirttikleri gézlenmistir.

Ogretmenler egitim aldiktan sonra bu gelisim alanina yonelik toplam 57 kodlama yapildig1 belirlenmistir.
Bu kodlardan sirastyla en ¢ok diger ¢ocuklardan Ustiinliik/Farklilik gosteren 6zelliklerini 40 (Mizah duygusu
kuvvetli/mizah yetenegi olan/espri giicii yiiksek f = 8; adalet duygusu kuvvetli f = 5; ilgi alanlar1 genis, daha
duyarli, empati becerisi gelismis f = 3; sosyal becerileri farkly, lider f = 2; kendinden biiyiiklerle arkadaslik, grup
icinde fark edilen, fedakarlik, baskasinin hakkini savunan, zor ikna olan, 6zelestiri yapabilen, icten giidiilenen,
Ozglir olan, iletisimi giiclii olan, kabul edilmeye ihtiya¢ duyan, 6zgiiveni yiiksek, hassas kisilik, sinirlar1 zorlayan,
¢ok duygusal f = 1), iistiin yetenek potansiyeli baglaminda karsisindaki kisileri zorlayici dzellikler agisindan 14
(¢abuk sikilma f = 3; Her seyi miikkemmel olarak yapmaya ¢alisan/miikemmeliyetci f = 8, sosyal yonii zayif/sosyal
gelisimi desteklenmesi gereken, sabirsiz, zor uyum saglayan f = 1) ve en son uyumlu 6zelliklerini ii¢ (canl,
girigsken, estetik f = 1) belirttikleri ortaya ¢ikmustir. Genel olarak bakildiginda sosyal duygusal gelisim alanina
yonelik olarak egitim sonrasinda 6gretmenlerin goriislerinde belirgin bir artig oldugu goriillmektedir.

Sekil 4

Ogretmer.zlerinin Ustiin Yeteneklilige Iliskin Egitim Almadan Onceki ve Sonraki Siirecte Fiziksel ve Motor Gelisim
Alanmina Iliskin Goriislerinin Dagilimi

Fiziksel

ve

motor

Not: EO = egitim oncesi; ES = egitim sonras1.

Sekil 4’te egitim Oncesinde okul 6ncesi 6gretmenlerin iistiin yeteneklilige iliskin ifadelerden fiziksel ve
motor gelisim alani ile ilgili olanlar incelendiginde toplam dokuz kodlama yapildig: belirlenmistir. Bu kodlardan
altisinin ¢ok hareketli olmalari, ikisinin hiperaktif olmalar: ve birinin de fiziksel olarak farkli 6zelliklere sahip
olmalar ile ilgili oldugu goriilmiistiir.

Egitim aldiktan sonra gretmenlerin bu gelisim alanina yonelik toplam alt1 kod kullandig1 belirlenmistir.
Bu kodlardan dordiiniin ¢ok hareketli olmalar1 ve birer kodun da yiiksek enerjiye sahip olmalar1 ve dinamik
olmalar ile ilgili oldugu goriilmiistiir. Daha 6nce belirtilen gelisim alanlarinin tersine fiziksel ve motor gelisim
konusunda egitim aldiktan sonra 6gretmenlerin belirttikleri goriislerin sayisinda bir azalma oldugu anlasilmaktadir.
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Sekil 5

Ogretmenlerinin Ustiin Yeteneklilige Iliskin Egitim Almadan Onceki ve Sonraki Siirecte Genel Gelisim
Ozelliklerine Iliskin Goriislerinin Dagilimt

Fa1k11d11 1a1

Gehglm alanlan
alasmda belnom

. Ir
EO: - /ES: 2

_olan
EO: -/ ES: 1

geligimsel
Farkh ozellikler
davramg
sergileyen
EO: 1 /ES:

Toplam
EO: 27 / ES:25

olmayan
EO: 1 /ES

Marijinallik
sira digilik

EO: 2 /ES: 1

Not: EO = egitim oncesi; ES = egitim Sonras1.

Sekil 5’te iistiin yeteneklilik konusunda egitim almadan 6nce okul 6ncesi 6gretmenlerinin genel gelisim
ozellikleri kategorisine iliskin olarak toplam 27 kod kullandiklar belirlenmistir. Bu kodlardan 10°u bu ¢ocuklarin
farkli oldugunu, dordiiniin resim ve miizik alanlarindaki basarilarini temel alan ve ikiser olmak iizere bu gocuklarin
ozel, farkli 6zellikleri olan, marjinal ya da sira dist olduklarmi igeren ifadeler kullandiklart gézlenmistir.

Egitim sonrasina bakildiginda genel gelisimsel O6zellikler baglaminda toplam 25 kod kullanildig:
belirlenmistir. Bu kodlardan yediserinin farkli olmalar1 ve farkli gelisim 6zelliklerine sahip olmalar ile ilgili
oldugu, ikiser kodun da az uykuya ihtiya¢ duymalari ile gelisim alanlarinda gozlenen ilerilikle baglantili oldugu
bulunmustur. Genel olarak bakildiginda egitim almadan once ve aldiktan sonra dgretmenlerin benzer sayida
kodlara iliskin ifadeler kullandiklar1 belirlenmistir.

Okul o6ncesi 0gretmenlerinin istiin yeteneklilige iliskin toplumsal algiya dayanan ifadelerine iliskin
olarak toplam ii¢ kodlama yaptiklart belirlenmistir. Bu kodlardan birinin normal egitim siirecine uyum
saglayamayan ¢ocuklar olduklari, digerinin bdyle bir gocuga sahip olduklari i¢in ailelerin mutsuz olduklar1 ve son
olarak bu ¢ocuklar1 toplum refahini iist diizeye tasiyan ¢ocuklar olarak gordiikleri bulunmustur.
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Sekil 6

Ogretmenlerinin Ustiin Yeteneklilige Iliskin Egitim Almadan Onceki ve Sonraki Siirecte Toplumsal Algiya Iliskin
Goriislerinin Dagilimi

Not: EO = egitim oncesi; ES = egitim Sonras1.

Ogretmenlerin egitim aldiktan sonra bu kategoriye iliskin olarak toplam 10 kodlama kullandiklari
belirlenmistir. Bunlardan dordii istenen bir gocuk oldugu, ikisi desteklenmesi gereken varliklar oldugu ile ilgilidir.
Genel olarak bakildiginda egitim aldiktan sonra 6gretmenlerin toplumsal algiya doniik ifadelere egitim 6ncesine
gore daha ¢ok yer verdikleri goriilmektedir. Ikinci arastirma sorusuna iliski elde edilen bulgular Sekil 7°de ele
almmustir.

Sekil 7

Okul Oncesi Ogretmenlerinin Egitim Almadan Once ve Sonra Ustiin Yeteneklilige Iliskin Zorlayici Gériislerinin
Dagilimi

Yaramaz

0: 2 /ES: - Her seyi mikemmel
EQ.2/ES. BUELBE - olgraykyapmayﬂ_ :
Uyumsuz calisan / mukemmelliyetci

cocuk EO: - /ES: 1
Zor ikna EO:1 /ES:]1
olan
EO: 1 /ES: -
Cok konusan

Ozellik

Toplam
EO: 40/ ES:18
SESSIZ ) ) I¢ekapanik
IS 1) 2/ ES: -

EO: 1/ES: -

Kabul edilmesi
ZOT

Normal egitime
uyum saglimayan EO:1/ES: -

EO: 1 /ES: - | _EO: 1/ES: -

Not: EO = egitim 6ncesi; ES = egitim sonras1.

Sekil 7°de okul dncesi dgretmenlerinin Ustiin yeteneklilik konusunda egitim almadan énce ve aldiktan
sonra bu potansiyelin zorlayici yonleri konusunda belirttikleri goriisler incelenmistir. Ogretmenler egitim almadan

Daglioglu & Cerezci 2024, 25(3)



OKUL ONCESI OGRETMENLERININ USTUN YETENEK POTANSIYELINE ILISKIN ALGILARI 237

once iistiin yetenekliligin zorlayict 6zelliklerine iliskin olarak toplam 40 kodlama yapilmistir. Bu kodlardan
sekizinin ¢ok sessiz olmalari, altisinin ¢ok hareketli olmalar1 ve {iger olmak iizere ¢ok konuskan ve kural tanimaz
olmalar ile ilgili oldugu belirlenmistir.

Ogretmenler egitim aldiktan sonra ise iistiin yetenekliligin zorlayic1 &zelliklerine iliskin toplam 18
kodlama yapildig1 belirlenmistir. Bu kodlardan sekizinin miikemmeliyet¢i olmalari, dérdiiniin ¢ok hareketli
olmalar1 ve ikisinin giindiiz uykularinin az olmalari ile ilgili oldugu anlagilmaktadir. Genel olarak bakildiginda
Ogretmenlerin egitim Oncesinde istiin yetenek potansiyeline iliskin zorlayic1 goriiglerinin egitim aldiktan
sonrakilere gore belirgin olarak daha fazla oldugu sdylenebilir.

Tablo 2
Ogretmenlerin Resimlerinde Ustiin Yeteneklilige Iliskin Belirttikleri En Temel Ug Ozelligin Dagilimi

Ilk sirada Tkinci sirada Ugiincii sirada
Ozellik belirtilen 6zellik  belirtilen 6zellik  belirtilen dzellik Xf
f f f

Merakli 53 30 6 89
Cok soru soran 13 14 18 45
Kitap kurdu/okumay1 seven 5 7 5 17
Hareketli 5 9 11 25
Yaratict 5 5 5 15
Cok konugan 4 - - 4
Muzip/sakaci 7 - - 7
Parlak fikirleri olan/pozitif diisiinen/siirekli diisiinen 4 - - 4
Miikemmeliyetgi 4 9 3 16
Diger gocuklardan farkli /farkli yetenekleri olan 4 - - 4
Mutlu 3 - - 3
Sosyal gelisimi iyi/sosyal/arkadas canlisi 3 7 - 10
Sosyal gelisimi zay1f - - 6 6
Sorgulayici 3 - 2 5
Lider 2 - - 2
Sagkin 2 - - 2
Bellek algist yiiksek 2 - - 2
Aragstiran ve kesfeden 2 13 5 20
Dikkatli/dikkati yogun 3 5 4 12
Ogrenmeye a¢ 2 3 2 7
flgi alanlar1 genis 2 4 - 6
Adaletli 2 2 7 11
Uyanik - 2 - 2
Duygusal - 1 3 4
Sevecen - 2 2 4
Toplam 130 113 79 322

Tablo 2’de okul Oncesi Ggretmenleri iistiin yetenek potansiyeli hakkinda egitim aldiktan sonra bu
potansiyele sahip bir ¢cocukla ilgili ¢izimlerinde belirttikleri ii¢ temel 6zellik incelenmistir. Ogretmenlerin iistiin
yetenekli bir ¢ocugun ozellikleri olarak ilk sirada 53’tiniin merakli olmalari, 13’{iniin ¢ok soru sormalari, beser
olmak tizere ¢ok kitap okuyan, hareketli ve yaratic1 6zelliklere sahip olmalari; ikinci olarak 30’unun merakls,
14’{iniin ¢ok soru soran, dokuzar olmak tizere hareketli ve miikemmeliyet¢i olmalari; ticiincii olarak ise, 18’inin
¢ok soru soran, 11’inin hareketli ve yedisinin adaletli olma ile ilgili kodlar kullandiklar1 goriilmektedir. Genel
olarak bakildiginda okul dncesi 6gretmenlerinin iistlin yetenek potansiyeli hakkinda egitim aldiktan sonra bu
potansiyele sahip c¢ocuklarla ilgili en temel 6zellikleri olarak merakli olmalarini, ¢ok soru sormalarini, ¢ok
hareketli olmalarini, arastiran ve kesfetmeyi seven bir yapiya sahip olmalarini; mitkemmeliyetci, yaratici, dikkatli
ve adaletli olmalarii g6z oniine aldiklar1 belirlenmistir.

Ogretmenlerin Arastirmada okul &ncesi 6gretmenlerinden {istiin yetenekli ¢ocukla ilgili bir ¢izim
yapmalar1 istenmigtir. Resim Cizme Tekniginin kullanildig1 boliimde elde edilen ¢izimlerden bazilar Sekil 8 ve
Sekil 9°da gosterilmistir. Ogretmenlerin asagida belirtilen resimlerde de goriildiigii iizere gerek ¢izerek gerekse
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cizdikleri figiirlin yanina goriislerini belirterek iistiin yetenekli olan bir ¢ocugu somutlagtirmaya calistiklari
gOrilmiigtiir.
Sekil 8

Okul Oncesi Ogretmenlerinin Ustiin Yetenekli Cocukla Ilgili Cizimleri

5 8
[T ? )
/( g{:? ;\ B L]
B [
Qb2 - \
= iy ° 7 ?

2) /" L?K/ & s ¢ g ?
N RO ,
e B \\;; "

&\7 7 =] A <
T \ \ = \Kt,
/ N N =~
/ S \ ,
/ /\/'\\\A‘ f} {\,
\\ | : ‘
0-4 resim O6rnegi 0-9 resim Ornegi 0O-62 resim 6rnegi

Omegin Sekil 8’de goriildiigii iizere, O-4 kodlu 6gretmen ciziminde iistiin yetenekli gocuklarm
farkliligina dikkat ¢ekerek ii¢ gozlii, dort kulakli ve iki agizli bir karakter ¢izmistir. Ayrica ¢izdigi soru isaretleri
ve matematiksel sembollerle bu ¢cocuklarin merakli ve sorgulayan ¢ocuklar olduguna dikkat ¢ekerek 6zelliklerini
“Sorgulayici, hareketli, her yerde gozii kulagi olan, farkli duygulart ayni anda yasayan bir ¢ocuk. Anlagilmak ve
kabul gérmek istiyor.” seklinde ifade etmistir.

Sekil 9°da goriildiigii iizere, O-16 kodlu 6gretmen gozliiklii bir karakter cizerek bu cocugun zelliklerini
“Kitap kurdu, degerli, milkemmeliyetci, sosyal, merakli, konugkan, vicdan ve merhamet duygusu gelismis,
aragtirmaci, sonuca odakl ve siireci verimli kullanabilen bir cocuk ” olarak ifade etmistir. O-21 kodlu 6gretmen
kafasi sorularla dolu olan bir ¢ocuk ¢izerek bu ¢ocugun 6zelliklerini “Merak, duygulart yiiksek, kabullenme
ihtiyact var. Yaratici ve 6zgiin diisiiniir. Motivasyonlart yiiksek hafizalart gii¢lii ve ¢ok yonlidiirler.” seklinde
aciklamstir. O-30 kodlu 6gretmen ise-ciziminde bu ¢ocuklarin merakli ve arastirmaci olmalarma dikkat cekerek
“Yaratici, esprili, renkli, merakli ve gii¢lii hafizaya sahip bir cocuk.” olarak goriislerini belirtmistir. O-8 kodlu
ogretmenin asagidaki ifadeleriyle 6gretmeni zorlayici &zelliklerine vurgu yaptigi soylenebilir. O-10 kodlu
ogretmen de benzer olarak iistiin yetenekli gocuklarin pek ¢ok farkli 6zelligini dile getirmistir.

“Ogretmenim, Ogretmeeniiim !!!!” Siirekli 6gretmene sdyleyecek bir seyi var. Hayvanlarla ¢ok ilging
konular1 aragtirip bana anlatiyor. Ben hayretle dinliyor, bazen cevap bulamiyorum. Arkadaglarinin her

halinden anliyor ve onlara yardimci oluyor. Yaratici etkinlikler yapar ve yaratict iiriinler olusturur.” (O-
8)

“Cok merakli. Takmtili (kiyafet etiketlerine ozellikle) Kizdigi kisileri kara delige gonderiyor.
Yaglanmaktan ve sevdiklerinin yaslanmasindan ¢ok korkuyor. Zekasi dahi seviyesinde. Adalet duygusu
gelismis, biraz ukala, kitap okumay1 seviyor ve miizige ilgisi var. Ayrica esyalar1 sokiip incelmek istiyor.”
(0-10)

Sekil 9

Okul Oncesi Ogretmenlerinin Ustiin Yetenekli Cocukla Ilgili Cizimleri
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Sonug¢ olarak okul 6ncesi Ogretmenlerinin egitim aldiktan sonra Oncesine nazaran iistiin yetenek
potansiyeli ile ilgili belirttikleri ifadelerin sayisinda belirgin bir artig oldugu, daha ¢ok cocuklarin gelisimsel
ozellikleri tizerine odaklandiklari, ¢cocuklarin simif icerisinde ¢ocuklarla iletisimlerini zorlayict unsurlar agisindan
da bunun tam tersi olarak bilgi aldik¢a belirtilen 6zelliklerin sayisinda azalma oldugu ve buna paralel olarak
¢izdikleri resimlerde de bu potansiyele sahip ¢ocuklarin temel ve zorlayict 6zelliklerini vurgulayarak yasitlarindan
farkliliklarinin altini ¢izdikleri s6ylenebilir.

Tartisma

Aragtirmada okul oncesi dgretmenlerinin Ustiin yeteneklilige iligskin goriis ve algilarinin incelenmesi
amaglanmis ve bu amag¢ dogrultusunda 6gretmenlerin bu potansiyele sahip ¢ocuklarla ilgili egitim almadan 6nce
ve aldiktan sonraki beyin firtinasi teknigi kullanilarak alinan gériisleri ile bu cocuklarin 6zelliklerine iliskin algilari
cizdikleri resimler yoluyla incelenmistir.

Ogretmenlerin egitim almadan &ncesinde ve sonrasinda {istiin yetenekli cocuklar konusunda, hizmet
ettikleri okul dncesi donem cocuklarinin genel gelisimsel 6zellikleri ve her bir gelisim alanina ait 6zellikleri ile
toplumun bu ¢ocuklara iliskin mevcut algilar1 baglaminda goriis belirttikleri belirlenmistir. Yapilan incelemeler
sonucunda fiziksel ve motor gelisim ile genel gelisim 6zellikleri kategorileri disinda egitim aldiktan sonra dncesine
nazaran kodlama sayis1 ve ¢esidinde belirgin bir artis oldugu ortaya ¢ikmistir. Buna iligkin olarak biligsel gelisim
alani ele alindiginda, 6gretmenlerin en ¢ok goriis belirttikleri alan olmakla birlikte genellikle bu ¢ocuklarin
diisiinme becerileri ve normal gelisim gosteren ¢ocuklardan farkli olan 6zelliklerine iligkin goriis belirtirken egitim
sonrasinda diger ¢ocuklardan farkli olan Ozelliklerinin diiglinme becerilerine nazaran daha on plana ¢iktig
goriilmiistiir. Elde edilen bu sonuglar baglaminda alanyazinda da belirtildigi gibi iistiin yetenekli cocuklarin diger
yasitlarindan en belirgin farkliliklart olan biligsel gelisime iligkin 6zelliklerin d6gretmenler tarafindan da en gok
dikkate alinan ozellikler oldugu ortaya ¢ikmistir. Alanyazin incelendiginde okul 6ncesi 0gretmenleri iistiin
yetenekli ¢ocuklarm yiiksek bilissel kabiliyet, akranlarindan ileri 6grenebilme, oOriintiileri gérebilme, kesfetmeye
merakli, arastirmaci, akranlarindan yiiksek kapasite sergileme, yaraticilik, yiikksek motivasyon, uyaranlara farkl
boyutlarda bakabilme, giiclii bellek (Bildiren, 2018; Bildiren vd., 2020; Cetinkaya & inci, 2019; Kildan, 2011;
Kuo vd., 2010; Wright & Ford, 2017) gibi 6zelliklere sahip olduklarini ifade etmislerdir. Bu baglamda okul 6ncesi
ogretmenlerinin istiin yetenekli cocuklari olaganiistii zihinsel performanslarina iliskin 6zelliklerle tanimlamaya
egilimli olduklar1 s6ylenebilir.

Ogretmenlerin bilgilendirilme dncesinde iistiin yeteneklilige iliskin olarak bilissel gelisimden sonra en
cok sosyal duygusal gelisim alanina ait &zelliklere yer verdikleri belirlenmistir. Ogretmenler bu ¢ocuklarin
digerlerine nazaran g¢abuk sikildiklari, kural tanimaz olduklari, igekapanik, sabirsiz, sosyal yonii zayif olan,
adaletli, yaramaz ve daha duyarli olduklarini belirtmislerdir. Cocuklarin ¢abuk sikilmalarinin 6gretmen tarafindan
hem egitim oncesinde hem de egitim sonrasinda ilk sirada belirtilen 6zellikler arasinda oldugu gdzlenmistir.
Yapilan arastirmalar incelendiginde iistiin yetenekli olmanin sosyal becerileri, duygusal olgunlugu ve iginde
bulundugu ¢evreye uyum saglamayi giiclestiren veya engelleyen birtakim 6zellikler i¢erdigini ortaya koyan
goriigler bulunmaktadir (Baysal-Metin vd., 2018; Freeman, 2021; Yalim-Yaman & Bugay-Sokmez, 2020). Bu
goriige gore, yiiksek yetenegin olusturdugu yiiksek diizeydeki biligsel farkindalik, sosyal ve duygusal ihtiyaglar,
bu ¢ocuklarin tipik gelisen yasitlar ile birlikte ¢aliyma, oyun oynama gibi faaliyetlerde is birligi yapmalarinda
zorluklar yasamalarina neden olmaktadir. Bu baglamda oOgretmenlerin istiin yetenek potansiyeli gosteren
¢ocuklarin sosyal duygusal 6zelliklerini egitim sonrasinda daha iyi ayirt edebildikleri sdylenebilir.

Dil geligimi ile ilgili kodlamalar incelendiginde egitim oncesinde 6gretmenler tarafindan stiin yetenekli
¢ocuklarin gok soru soran, kelime hazinesi genis ve ¢ok konusan ¢ocuklar olduklari belirtilmistir. Egitim sonrasina
bakildiginda ise egitim 6ncesindeki belirttiklerine ek olarak ¢ok kitap okuyan, dil becerileri geligsmis ve hazircevap
olduklar1 vurgulanmistir. Bu baglamda Vygotsky’nin Sosyokiiltiirel kuraminda belirttigi gibi biligsel gelisimle dil
gelisiminin birbiri ile etkilesimli gelisimini dikkate aldiklar1 sdylenebilir (Vygotsky, 1986). Alanyazinda yapilan
arastirmalar incelendiginde yukarida belirtildigi iizere biligsel gelisimle dil gelisiminin etkilesimli ilerleyisi
baglaminda uzun ve karmasik ciimleler kurma, konugmalarinda yetigkin tavri sergileme, kullandig1 terimleri
aciklama, sorulan sorulara hizli yanit vermeyi igeren yiiksek sozel beceriler, genellikle okul 6ncesi dénem
icerisinde kendi kendine okuma yazmay1 6grenme, giiglii bellek okul dncesi donemde {istiin yetenekli cocuklarda
gbzlemlenen davranislar olarak belirtilmektedir (Bildiren, 2018; Bildiren vd., 2020; Cetinkaya & Inci, 2019; Kuo
vd., 2010; Wright & Ford, 2017). Bu baglamda arastirmada 6gretmenlerin iistiin yetenekli cocuklarin dil gelisimi
ozelliklerini dikkate aldiklar1 goriillmektedir.
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Genel gelisimsel ozellikler kategorisinde 6gretmenlerin egitim Oncesinde iistiin yetenekli ¢ocuklarin
farkli oldugunu, resim ve miizik alanlarindaki basarilarini temel alan ve bu ¢ocuklarin 6zel, farkli 6zellikleri olan,
marjinal ya da sira dist olduklarina dair ifadeler kullandiklar1 belirlenmistir. Egitim sonrasinda §gretmenlerin bakis
acisinda bazi degisiklikler oldugu bu ¢ocuklart 6zel gereksinimli, normal olmayan, alisilmadik ve 6zel ¢ocuklar
olarak belirtmek yerine diger yasitlarindan farkli olduklari ve farkli gelisim 6zelliklerine sahip olduklart seklinde
tanimlamaya daha ¢ok dikkat ettikleri belirlenmistir. Genel gelisimsel 6zellikler kategorisinde diger kategorilerden
farkl1 olarak egitim sonrasinda daha az goris belirtildigi ve belirtilen goriislerin de egitim dncesine nazaran iistlin
yetenekli cocuklarin daha ¢ok kabul edilebilir 6zellikleri ile ilgili oldugu bulunmustur.

Fiziksel ve motor gelisim alanina yonelik kodlamalar incelendiginde egitim dncesinde dgretmenler en
cok tistiin yetenekli ¢ocuklarin ¢cok hareketli olmalari, hiperaktif olmalar1 ve fiziksel olarak farkli olduklarina dair
ozelliklerini vurgularken egitim sonrasinda ¢ok hareketli, yliksek enerjisi olan ve dinamik ¢ocuklar olduklarini
belirtmislerdir. Ustiin yetenekli cocuklar iizerinde geriye doniik yapilan caligmalar sonucunda yiiriime, kosma,
durug ve yer degistirmeye iliskin hareketleri erken donemde kazanirken ayn1 zamanda yerinde duramayan, enerjisi
yiiksek olan, rutinlerden hoglanmayan ¢ocuklar olduklar1 da belirlenmistir (Brunet-Lezine, 2001; Ozbay, 2013;
Vaive-Douret, 2004). Biitiin belirtilenler 1s18inda 6gretmenlerin istiin yetenekli ¢ocuklarm fiziksel ve motor
gelisim Ozelliklerini ayirt edebildikleri sdylenebilir. Ancak bu gelisim 6zelliklerine iliskin ifadelerin egitim
sonrasinda Oncesine nazaran azaldigi da dikkat ¢ekmektedir. Bu baglamda 6gretmenlerin egitim sonrasinda
¢ocuklarin ilk bakisgta gbze carpan fiziksel ve motor gelisim 6zelliklerini diger gelisim alanlarindaki 6zelliklerini
de dikkate alarak daha kapsamli degerlendirmeye ¢alistiklari, ancak ¢ok hareketli olmalarini en belirgin 6zellikleri
olarak gordiikleri sdylenebilir.

Ustiin yetenekli ¢ocuklar konusunda toplumsal algry1 yansitan kategorideki kodlar incelendiginde, egitim
oncesinde dgretmenler normal egitim siirecine uyum saglayamayan ¢ocuklar olduklarmi, bdyle bir ¢cocuga sahip
olduklari i¢in mutsuz aile olduklarimi ve toplum refahini iist diizeye tastyan ¢ocuklar olduklarini belirten ifadeler
kullanmiglardir. Egitim sonrasinda ise 6gretmenler {istiin yetenekli cocuklarin istenen ¢ocuklar olduklari, destege
ihtiya¢ duymalari, ihtiyaglarina yonelik egitim almalar1 ve dogru yonlendirilmeleri gerektigi ile ilgili goriis
belirtmiglerdir. Okul 6ncesi doneminde {istiin yetenek potansiyeline sahip ¢ocuklarla ilgilenmek yetiskinler i¢in
bazen eglenceli olabildigi gibi ¢ogunlukla rahatsiz edici olabilmektedir. Ancak bu noktada bilinmesi gereken sey,
kiigiik yaslarda istiin yetenek potansiyeli oldugu belirlenemeyen c¢ocuklarin uzun vadede bu olagandisi
potansiyellerinin giderek korelerek kaybolma riski ile karsi karsiya kalabildikleridir (Simonton, 2014). Bununla
birlikte kisa vadede de potansiyellerini verimli bir sekilde kullanmadiklarinda, bu gocuklarin etrafa karsi zarar
verebilme, sinirlilik hatta depresyona girme tehlikesi ile karsi karsiya kalabildikleri de ileri siiriilmektedir. Bu risk
faktorleri dikkate aliarak iistiin yetenekli cocuklarin egitiminde 6gretmenlerin her ne yas veya yetenek diizeyinde
olursa olsun onlar1 diger yasitlarindan farkli 6zellikleri ile kabul etmeleri ve onlarin ilgi ve ihtiyaclarina gore
egitimsel dnlemler alabilmeleri 6nemlidir (Robinson, 1993).

Okul dncesi dgretmenlerinin {istiin yeteneklilik konusunda egitim almadan 6nce ve aldiktan sonra bu
potansiyele iliskin zorlayic1 oldugunu diisiindiikleri 6zellikler de incelenmistir. Ogretmenler egitim almadan dnce
iistiin yeteneklilik konusunda bu potansiyele sahip ¢ocuklarin daha ¢ok zorlayici dzelliklerine iligkin goriise
sahipken egitim aldiktan sonra bu goriislerin sayisinda belirgin bir diisme oldugu goriilmiistiir. Okul &ncesi
Ogretmenleri stiin yeteneklilik konusunda bilgilendirilmeden 6nce bu potansiyele sahip ¢ocuklarin ¢ok sessiz,
¢ok hareketli, cok konugkan ve kural tanimaz olmalarini belirtirken bilgilendirildikten sonra goriislerin daha ¢ok
miitkemmeliyet¢i, cok hareketli ve giindiiz uykularinin az olmasi gibi dzellikler tizerine odaklandigi bulunmustur.
Bu baglamda 6gretmenler igin ortak olarak ¢ok hareketli olmalarinin en belirgin zorlayici 6zellikleri oldugu
sOylenebilir. Nitekim 6gretmenlerin egitim sonrasindaki goriisleri incelendiginde bu ¢ocuklarin gabuk sikilmalar
ve kural tanimaz olmalart gibi 6gretmeni zorlayan ozellikleri yerine espri giiglerinin yiliksek olmasi ve adalet
duygularmin kuvvetli olmasi1 gibi ozellikleri vurguladiklar1 goriilmektedir. Ayrica toplumsal algi ile ilgili
kategoride de benzer olarak dgretmenlerin bu ¢ocuklarin istenen ¢ocuklar olmasi, destege ihtiya¢ duymalari ve
dogru yonlendirilmeleri gerektigi ile ilgili goriislerinin agirlik kazandig1 dikkate alindiginda 6gretmenlerin iistiin
yetenekli ¢ocuklar1 tanimaya bagladik¢a onlar1 biitiin bu 6zellikleri ile kabul etmeye egilimli olduklari sdylenebilir.

Alanyazin incelendiginde {istiin yetenek potansiyeli gosteren ¢ocuklarin gelisimlerini ele alirken her
¢ocugun olgunlagmasi ve gelisiminin bireysel oldugunu, gelisimin bazi donemlerde hizlandigi1 baz1 donemlerde
yavagladigimi, kiiltiir ve saglanan olanaklar gibi pek ¢ok faktérden etkiledigini ve bu baglamda bir ¢cocugun
gelisiminin asla diiz bir ¢izgide ilerlemedigini akilda tutmak gerekmektedir (Matthews & Foster, 2004). Bu
baglamda 6zellikle 6gretmenlerin iistiin yetenekli ¢ocuklarin 6zellikleri konusunda bilgi ve biling sahibi olmalari
yukarida bahsedilen problemlerin ortaya ¢ikmasina engel olacagi ig¢in ¢ocuklarin saglikli gelisimi acisindan son
derece degerlidir. Yapilan arastirmalar dikkate alindiginda okul dncesi egitimde gerek {istiin yetenekli ¢ocuklarin
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ihtiyaclarinin gerekse 6gretmenlerin mesleki bilgi eksikliklerinin géz ardi edildigi ve bu baglamda iistiin yetenekli
¢ocuklarin egitiminde okul 6ncesi donemin en fazla ihmal edilen kademe oldugu ileri siiriilmektedir (Chamberlin vd.,
2007; Jolly & Kettler, 2008; Koshy & Robinson, 2006).

Okul 6ncesi dgretmenlerinin smiflarinda bdyle bir ¢ocuk oldugunu hayal ederek ¢izmeleri ve bu gocugun
ozelliklerini belirtmeleri istendiginde ¢ogunlukla merakli olmalari, ¢ok soru sormalari, ¢ok hareketli olmalari, arastiran
ve kesfetmeyi seven bir yapiya sahip olmalar ile miikemmeliyetgi, yaratici, dikkatli ve adaletli olmalar1 gibi 6zellikleri
daha ¢ok dikkate aldiklar1 goriillmektedir. Bir baska deyisle 6gretmenlerin egitim siireci sonrasinda gerek belirttikleri
ifadelerde gerekse resimlerinde {istiin yetenekli cocuklarin biligsel gelisim 6zelliklerine iligkin unsurlara daha ¢ok yer
verdikleri ve ¢izimlerinde bu ¢ocuklari gozliiklii ve uzayli olarak somutlagtirarak yasitlarindan farkliliklarini ve azaldigi
goriilmekle birlikte var olan basmakalip yargilarini bu sekilde yansittiklari ortaya ¢ikmustir.

Verilen egitime katilan okul 6ncesi 6gretmenleri iistiin yetenekli ¢ocuklar konusunda genellikle tiniversitede
Ozel egitim dersleri kapsaminda ylizeysel bazi bilgiler edindiklerini; bu c¢ocuklarin gelisimsel ozellikleri, iistiin
yeteneklilik tipleri ve siniflarinda bu tiir ¢ocuklar konusunda neler yapmalar1 gerektigi konusunda yeterli bilgiye sahip
olmadiklarimi ifade etmiglerdir. Bu baglamda 6zellikle kiigiik yaslarda gocuklardaki bu potansiyelin erken déonemde
kesfedilerek hazirlanan egitim programlariyla en {ist noktaya ulastirilmas: konusunda &gretmenlere biiyiikk gorevler
diistiigii kabul edilen bir gercektir. Ancak iistiin yetenekliligin yukarida belirtildigi gibi ¢ok genis bir yelpazeye sahip
olmasi, fiziksel ve sosyal duygusal gelisim alanlarinda oldugu gibi bireysel farkliliklar baglaminda da zaman zaman
birbiri ile gelisen zelliklere sahip olabildikleri goriilmektedir. Bununla birlikte iistiin yetenek potansiyeli gosteren
¢ocuklarin 6zellikle miikemmeliyetgilik, zor ikna olma, kural tanimama ve ¢ok hareketli olma gibi 6gretmeni sinif
igerisinde zorlayan ozelliklere sahip olduklari gerek Ggretmenlerin goriisleri gerekse cizimlerinde goériilmektedir. Bu
noktada dgretmenlere verilen egitimde sadece iistiin yetenekli ¢ocuklarin gelisim ozellikleri iizerine odaklanilmasa da
okul 6ncesi donemin gelisimin en hizli oldugu siire¢ olmasi ve okul 6ncesi egitim baglaminda MEB 2013 okul dncesi
egitim programinin genel ¢ercevesinin biitiinciil gelisim iizerine odaklanmasi dolayisiyla 6gretmenlerin ister istemez
iistiin yetenek potansiyeli gdsteren cocuklarin gelisimsel 6zellikleri {izerine yogunlastiklar goriilmiistiir. Ogretmenlerin
egitim almadan Once yagitlarindan farkli 6zelliklere sahip bu ¢ocuklar konusunda bilgi eksiklikleri nedeniyle daha ¢ok
basmakalip yargilara sahip olduklari, ancak egitim sonrasinda gerek beyin firtinasi teknigiyle ifade ettikleri goriisleri
gerekse bu potansiyele sahip ¢cocuklar konusunda ¢izdikleri resimlerden bu basmakalip yargilardan oldukg¢a arindiklar
sOylenebilir. Nitekim alanyazinda 6gretmen ve 6gretmen adaylarinin iistiin yeteneklilik, bu potansiyele sahip ¢ocuklarin
tanilanmasi ve egitimi konularinda desteklenmelerinin {istlin yetenekli ¢ocuklarin belirlenmesi ve 6zellikle kapsayici
egitimin yaygmnlastigi giiniimiizde sinifta bu ¢ocuklara y6nelik materyal se¢imi, 6lgme ve degerlendirme, uygun
6grenme ortami olugturma konularinda olumlu katkilar sagladigi gosterilmistir (Berman vd., 2012; Blumen-Pardo, 2002;
Brazzolotto, 2022; Cai, 2022; Hemphill, 2009; Kaplan-Sayi, 2018; Kildan, 2011; Kurnaz & Arslantas, 2018; Ozcan &
Giilkaya, 2019; Phelps vd., 2023; Sahin, 2013; Sahin & Cetinkaya, 2015; Vreys vd., 2018).

Sonug olarak {istiin yetenekli cocuklar konusunda bilgilendirilen okul dncesi 6gretmenlerinin egitim almadan
once de bu ¢ocuklarin daha ¢ok bilissel gelisim 6zelliklerini dikkate aldiklari bununla birlikte bilgilendirildikten sonra
Oncesine gore daha fazla sayida ve gesitte goriis belirttikleri ortaya ¢ikmustir. Ayrica listiin yeteneklilik konusunda egitim
almadan once bu gocuklarin zorlayici olarak nitelenebilecek dzelliklerine daha ¢ok odaklanirken egitim aldiktan sonra
cocuklar1 bu dzellikleri ile kabul etmeye daha egilimli olduklar1 gézlenmistir. Ogretmenlerin bilgilendirildikten sonra
¢izdikleri istlin yetenekli cocuk resimlerinde ifade ettikleri Ozelliklerin ¢izimlerine de yansidigi goriilmektedir.
Arastirma sadece Corum Il merkezinde gorev yapan okul dncesi dgretmenleri ile alt1 saatlik bir egitim siireci ve
ogretmenlerin goriisleri ile stirhidir. Arastirmanin bu smirliklar dikkate alinarak gelecekte bu egitimlerin siiresinin ve
kapsaminin genisletilerek 6zellikle kapsayici egitimin giderek yayginlastigi dikkate alinip Milli Egitim Bakanligi ile i
birligi yapilarak tiim illere yayginlastirilmasi saglanabilir. Bu egitimlerden yararlanan okul 6ncesi 6gretmenlerinin
smiflarinda nicel veya karma desen kullanilarak iistiin yeteneklilik konusunda daha derinlemesine bulgulara ulasilabilir.
Ozellikle hizmet dncesi siirecte iiniversitelerin ilgili anabilim dallarinda 6zel egitim, kaynastirma vb. dersler igerisinde
tistlin yetenekliligin tanitilmasina 6zen gosterilebilir.
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Abstract

Introduction: This study was conducted to examine preschool teachers’ perceptions of giftedness before and after
they received training.

Method: With a qualitative research design, this study utilized a case study. The working group of the study
consisted of 171 volunteer teachers working in the official preschool institutions and primary school kindergartens
located in the city centre of Corum. Data were collected through Information Form, Brainstorming Technique, and
Drawing Technique. Inductive content analysis was employed during data analysis. The statements were analysed
and coded separately by the researchers at least three times while categorizing the data, and the codes and
categories were finalised after three experts’ views.

Findings: Preschool teachers were found to be most likely to take into account the cognitive developmental
characteristics of these children both before and after receiving the education. In addition, it was revealed that they
made a greater number and variety of coding after receiving the training. . It was also determined that before
teachers were informed about giftedness, they expressed the characteristics of these children that could challenge
them more.

Discussion: After the preschool teachers were informed about giftedness, they were found to be more
knowledgeable about the cognitive, language, social-emotional development, and general developmental
characteristics of these children by reflecting on the drawings they made. In this context, it has been discovered
that teachers' perceptions of the challenging traits in gifted children significantly decrease after receiving
information, and as teachers become more acquainted with gifted children, they are increasingly inclined to
embrace and understand their potentially challenging characteristics.

Keywords: Giftedness, preschool teacher, perception, challenging characteristics, drawing.
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Introduction

Preschool refers to a crucial phase marked by rapid development. As in all children with special needs, it
is of upmost importance for gifted children to be diagnosed and to initiate education at an early stage. Focusing on
the differences between gifted and typical children, Morelock (1992, p. 12) noted that “Giftedness is asynchronous
(incongruent) development that creates internal experiences which are qualitatively and quantitatively different
from developmental standards and includes advanced cognitive abilities.” This definition signals that the
coordination in children’s developmental progress is impaired because the cognitive development of these children
develops much faster and earlier compared to other developmental areas, which can lead to certain challenges.

Existing literature suggests that the most fundamental difference between gifted young children and their
peers is in the field of cognitive development; moreover, these children are curious, possess a wide array of
interests, are more interested in abstract subjects, and like to solve problems (Clark, 2013; Ozbay, 2013; Silverman,
2014). Within the context of Vygotsky's (1986) sociocultural theory, these children often display a remarkable
curiosity and ask numerous questions, they generally learn to speak at an early age, their vocabulary is quite more
advanced compared to their peers, and they like to read books that are typically intended for children at least two
years older. This interconnected development of cognitive and language skills is well-documented (Davis &
Rimm, 2004; Ozbay, 2013; Silverman, 2014). Considering the potential of the gifted children in terms of
psychomotor development, the results show that these children can gain neck and body control shortly after birth
and that they can acquire movements related to activities such as gazing, walking, maintaining posture and moving
about at least two months ahead of their peers (Brunet-Lezine, 2001; Davis & Rimm, 2004; Petkov &
Grebennikova, 2016; Vaive-Douret, 2004). Upon analyzing the social development of gifted children, it would be
reasonable to consider these children as two distinct groups. The first group encompasses gifted children whose
interests, needs, abilities, and social skills are supported by the adults around them, and their interaction with the
environment is facilitated. The children in this group develop rapidly, especially in terms of social skills (Bildiren,
2018; Vaivre-Douret, 2002), and their cognitive skills improve and they can even gain the ability to make self-
criticism thanks to these supports (Vaivre-Douret, 2002, 2004). The second group consists of children whose
mental performance is considerably high, but whose interests, needs, and abilities are ignored, leading to
underdeveloped social skills. This neglect can manifest in various ways, including behavioral or psychosomatic
issues, a reluctance to engage in learning, and a lack of enthusiasm when confronted with challenges. These
problems may further complicate matters by intertwining with psychosocial issues (Kaya, 2020; Saranli & Metin,
2012). Several studies reveal that gifted children get along better with their elders regarding their social
development characteristics, influencing others with their own thoughts, and displaying a capacity for self-solving
emotional issues. They tend to adapt easily to new and diverse situations (Freeman, 2021; Matthews & Foster,
2004). When examining the emotional development of gifted children, it becomes apparent that these children not
only think differently from their peers but also manifest different emotional reactions to various situations. They
are self-confident, independent individuals who enjoy achieving their goals, successfully completing their plans,
and taking responsibility. They are individuals who exhibit patience, determination, a capacity for caring, and a
deep respect for the opinions and thoughts of others. They also possess a keen ability to empathize with the hopes,
pains, and joys of those around them (Baysal-Metin et al., 2018; Bildiren 2018; Gross, 2002; Szymanski, 2021).
In this vein, the study conducted by VVon-Karolyi (2006) pinpointed that gifted children develop awareness in the
realm of social emotional intelligence at an earlier stage.

One of the fundamental principles in special education emphasizes the early diagnosis and
commencement of education for children with developmental characteristics distinct from typically developing
children in early childhood (Metin, 2012; Ministry of National Education [MoNE], 1997). However, the unique
needs of gifted children can sometimes be overlooked in both special education and inclusive education due to
various biases, such as assumptions that they are self-sufficient learners, that additional education might widen the
gap between them and their typically developing peers, or that they can independently choose their preferred
schools through examinations. Consequently, they may find themselves progressing through an educational
curriculum that does not suit their pace or level, with teachers who are not attuned to their particular requirements
(Ataman, 2014; Berman et al., 2012). Nonetheless, within the framework of inclusive education, it is of paramount
importance not to neglect the early identification of children with the potential for giftedness. These children are
naturally curious, driven by a passion for exploration, exhibit an insatiable appetite for learning, and often acquire
knowledge at a faster and more efficient rate than their peers. Facilitating their early identification and harnessing
their full potential is essential, enabling them to take full advantage of the opportunities presented by inclusive
education (Cengiz-Sayan, 2020; Seyhan, 2015). The role of adults who maintain close communication with the
child, such as parents and teachers, holds significant importance in this context. Research has consistently shown
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that parents and teachers are capable of making accurate assessments when it comes to identifying children with
exceptional talent and potential. However, it is noteworthy that families sometimes tend to underestimate their
children’s abilities, valuing them below the child's actual performance. Both parents and teachers can enhance the
accuracy of their judgments when they receive guidance from experts in the field (Daglioglu & Metin, 2002;
Daglioglu & Suveren, 2013; Kord, 2000; Smuthy, 2000).

It is highly essential to recognize these different characteristics of gifted children at an early stage and to
enable them to use and develop them in the most efficient way. Thus, it is vital to diagnose the children with this
potential at the first attempt. Thus, their first teachers, preschool teachers, play a crucial role during this difficult
process. Research has also revealed that teachers often lack adequate knowledge about the education and special
education needs of gifted children during the preschool period (Altun & Giilben, 2009; Kildan, 2011), and they
may not possess a comprehensive understanding of the unique nature and requirements of these children (Berman
et al., 2012). Ozcan and Giilkaya (2019) announced that preschool teachers have insufficient knowledge about
gifted children and they especially need training on subjects such as material selection, measurement, and
evaluation as well as creating an appropriate learning environment. The majority of the studies reported that
teachers have difficulties in identifying the gifted at a young age, yet they make progress in identifying them when
they receive training (Gagne, 1995; Sahin, 2013). A meta-synthesis study addressing teacher training with a
specific focus on the education of gifted children has demonstrated that teachers require training primarily in the
area of gifted education. Furthermore, the findings indicate that such training can have a positive impact on
teachers' perspectives and their level of awareness (Celik-Sahin, 2021).

In this context, offering training on the general developmental characteristics of children with gifted
potential is anticipated to enhance the overall knowledge and awareness of teachers. This, in turn, can help in
fostering the motivation of gifted children to learn and support their development into more successful and self-
confident individuals. Considering the significance of revealing and developing the potential of gifted children in
the early period, this study aims at examining the preschool teachers’ perceptions towards children with gifted
potential. Hence, answers to the following questions were sought:

1. What are the preschool teachers’ views on the characteristics of these children before and after they
receive training on children with gifted potential?

2. What are the preschool teachers’ views on the challenging characteristics of children with giftedness
potential before and after training?

3. What are the perceptions of the preschool teachers reflected in the pictures they draw regarding the
characteristics of these children after having knowledge about giftedness?

Method
Research Design

This study employed a qualitative case study design to examine the preschool teachers' perceptions
regarding giftedness. A case study is defined as a research design that provides an in-depth examination and
analysis of one or more cases (Johnson & Christensen, 2017). The purpose of a case study is to make a
comprehensive systematic and detailed analysis of the information obtained concerning the case or cases as a
whole unit (Biiyiikoztiirk et al., 2014; Patton, 2014). The exploratory case study approach is used in cases when
the purpose of the research is basically to answer the “what questions”. In an exploratory case study, the case
emerges from the data collected based on the researcher's focus (Yin, 2014). In this regard, this study was designed
as an exploratory case study to reveal preschool teachers’ views regarding gifted potential and their perceptions of
this subject through drawings before and after receiving training about giftedness.

Study Group

The working group held a total of 195 teachers working in the official preschool institutions and primary
school kindergartens located in the city centre of Corum. The aim was to include the entire population without
using a specific sampling method. However, since 24 teachers did not volunteer to participate in a study conducted
before and after the training activities, the research was carried out with a final group of 171 teachers. This working
group comprised preschool teachers employed in public preschool institutions and primary school kindergartens
located in the city center of Corum. Table 1 depicts the sociodemographic characteristics of the participants.
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Table 1
Sociodemographic Information of the Participants
Teacher Category f %
Gender Female 169 98.8
Male 2 1.2
University dearee Associate degree 16 9.3
Y deg Bachelor degree 155 90.7
1-5 years 9 5.3
Professional experience 6-10 years 38 222
P 11-15 years 81 47.4
16 years and over 43 25.1
. . Yes 28 16.4
Work experience on giftedness No 143 836
L . . Yes 4 2.3
Receiving training on giftedness No 167 977

As is seen in Table 1, the majority of the participants are female teachers and 90.7% of them have
graduated from preschool teaching programs. In addition, more than 70% of them have more than 10 years of
experience and 16.4% of them have encountered at least one child showing the gifted potential talent throughout
the teaching process. Moreover, 2.3% of them received training on giftedness.

Data Collection Tools

Three types of data collection tools were used in the research. Information about the teachers participating
in the research was collected through the Information Form. Additionally, Brainstorming Technique and Drawing
Technique are other data collection tools.

Information Form

Information about the preschool teachers who participated in the research was obtained through the
Information Form. This form contains information about the preschool teachers' age, gender, university degree,
professional experience, working experience on giftedness, and training about gifted children. The Information
Form was prepared by the researchers.

Brainstorming Technique

The training was planned in groups of 40-50 people, each lasting six hours, for a total of five days in order
to inform preschool teachers about giftedness. The researcher asked the participants at the beginning and end of
the training activity, “What comes to your mind when you think of "giftedness"? Can you explain in a few words?”,
and a table and a board were prepared for each 8-10 participants. Before and after the training activity started, the
teachers were requested to write the words that came to their minds on small colored notepapers (7.5 x 7.5 cm)
and hang them on their boards. The papers written on the board were collected after the activity was finalized.
Different colored papers were used to separate the notepapers from one another.

Drawing Technique

After the training activity was completed, an A5 size paper was handed out to the volunteer teachers and
they were asked, 'If there was a child with gifted potential in your class, what kind of child would this child be? I
want you to draw and write the characteristics of this child on the back of the paper”. Teachers had enough time
to complete their work. Pencils were distributed to the teachers to make their drawings. This study suggested that
14 out of 171 volunteer teachers drew a child with gifted potential, but did not specify their characteristics. The
characteristics of a child showing gifted potential in the drawings were analyzed by evaluating 157 teachers’ views.
Over time, experts have consistently viewed pictures as a valuable tool for fostering intimacy and conveying
personality traits and perceptual abilities (Yavuzer, 2013). Recognizing the importance of accessing in-depth and
diverse data to uncover a range of perspectives in qualitative research, the use of the drawing technique was chosen
to enhance the validity of the research (Yildirim & Simsek, 2018).

Data Collection Process

E-77082166-604.01.02-313606 approval was received from Gazi University Ethics Committee for this
study at the meeting numbered 5, dated 16/03/2022. In addition, necessary permissions were obtained from Corum
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Provincial Directorate of National Education. This study was carried out in cooperation with Corum Provincial
Directorate of National Education. Thus, 195 teachers were trained to recognize children with gifted potential.
Within each group, a comprehensive six-hour training session was conducted, covering topics such as intelligence,
factors influencing intelligence, definitions and components of giftedness, various types of giftedness, the
characteristics and developmental aspects of gifted individuals, their unique needs, methods for identification, and
educational strategies. The training also included the use of visual aids and the presentation of relevant videos
displaying the life stories of prominent figures in the field. Teachers were informed about the study at the beginning
of each session, and those willing to participate filled out an informed consent form.

The first researcher, who has postgraduate theses and articles on gifted preschool children, drawing
development and analysis, informed the teachers about the study and asked them to write their views regarding
giftedness on small colored note papers and put them on the boards. The same process was repeated with the
completion of the six-hour training period. After the training was completed, the volunteer teachers were requested
to draw an 'imaginary child with gifted potential in their class” on the A5 size white paper and write their
characteristics on the back of the paper. No comment was made about the pictures drawn by the teachers when
applying the Brainstorming and Drawing Techniques.

Data Analysis

Content analysis was used during data analysis. Participants' views were systematically examined using
content analysis (Altunigik et al., 2010). Data that exhibited similarities and relevant connections were brought
together and interpreted within the framework of predefined categories and themes. The teachers’ views on
giftedness before and after the training were analyzed separately. Two researchers independently coded the written
responses after completing the reading process. The codes were categorized in alignment with the themes
determined by the researchers in the context of the emerging situation. Thus, the present study used inductive
content analysis. In fact, Strauss and Corbin (1990) pointed out that inductive analysis, namely, content analysis
is required in the absence of a theory that can form a basis for the phenomenon under investigation. Inductive
content analysis is based on the analysis of the concepts underlying the data and the relationships between these
concepts. In this study, the expressions used by the teachers regarding giftedness served as the foundation, with
the focus on their views rather than the number of teachers involved. Thus, the essential themes related to the
research problem were revealed and the elicited data were made meaningful through descriptive and
comprehensive data (Yildirnm & Simsek, 2008). In this context, researchers rigorously examined and coded the
statements, repeating this process at least three times during the data categorization, and the opinions were
identified to mostly focus on the developmental characteristics and perceptions of these children within the society
in general since the target audience was preschool children. Hence, the themes were formulated based on the
developmental areas and social point of view. The teachers' views on giftedness were categorized with regard to
the first research question, and the codes regarding the challenging characteristics of these children and the
giftedness characteristics indicated by the teachers in their drawings were evaluated from this point of view. In
this context, the drawings created by the teachers were examined and discussed to complement and reinforce the
ideas and insights shared during the brainstorming session. The expressions and drawings were recorded by coding
each teacher as T1, T2, T3.... As the teachers' viewpoints regarding gifted potential primarily centered on cognitive
and social-emotional development, subcategories were established and organized within these thematic areas, and
the data were tabulated accordingly.

Transferability and confirmability methods were used to ensure credibility, which is used instead of
validity in qualitative research. Transferability was provided by collecting data and explaining the analysis process
along with describing the findings in detail while examining the teachers’ views and drawings on giftedness. The
confirmability in qualitative research requires that the data be open to external audit so that experts may have the
opportunity to supervise and examine the study (Creswell, 2017). All the data and stages of the study were
transferred to the computer environment in order to ensure confirmability and store the data.

It is mostly stated that more than one researcher should code the data sets and assure consistency between
the codes to warrant reliability in qualitative research (Lincoln & Guba, 1985). The data were coded separately by
two researchers, and then they came together and discussed the codes and categories that had a disagreement to
decide what the code would be. Afterward, the codes and categories were examined by two experts working on
gifted children in the preschool period and an expert working in the field of measurement and evaluation, and
finalized after the corrections.
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Findings

This study was planned to determine the perceptions of pre-school teachers working in Corum city center
about giftedness. The findings obtained in the study are given below, in line with the questions of the research.
The findings regarding the first research question, which examined preschool teachers' perceptions of this potential
before and after they were given training on giftedness, are discussed in Figures 1-6.

Figure 1

Distribution of the Preschool Teachers' Views on Cognitive Development Before and After Receiving Training on
Giftedness

Cognitive

development

area

Note: BT = before training; AT = after training.

As in Figure 1, upon analyzing the preschool teachers’ expressions regarding giftedness from a
developmental point of view, a total of 92 codes related to the field of cognitive development were used before
receiving training on this subject. Among these codes, respectively, there are 31 items for the thinking skills of the
children who show the highest talent potential (able to think differently/have a different perspective, creative f =
10; versatile thinker/developed thinking skills, bright ideas, able to think practically f = 2; producing quick
solutions, solving problems, focused, quick thinking, producing practical solutions, f = 1); 29 for characteristics
that are superior/different from other children (intelligent/intelligence/developed logical intelligence/IQ score of
135 and above, f = 5; high performance, above normal ability/high level talents f = 4; superiority and superiority
over peers in academic fields, high imagination f = 3; able to produce new things, inventing, advanced academic
success, working differently, having high problem solving skills, being able to produce new things, having the
ability to process information in different ways , high problem solving skills f = 1, etc.); 22 including being curious
(curious f = 13; high perceptual awareness/perceptions f = 5, researcher f = 2; asking interesting questions, paying
attention to details f = 1 etc.), six related to Attention-Memory (long attention span, high concentration f = 2;
difficulty in paying attention, strong memory f = 1) and four related to learning (loves to explore f = 2; easy and
quick learning, hunger for learning/knowledge f = 1).

After the teachers received training on giftedness, 125 codes emerged in the cognitive development area.
When examining these codes, it was apparent that they can be categorized into distinct groups.
Superiority/Distinction includes 43 codes (high imagination f = 8; Intelligence/intelligent/developed logical
intelligence /1Q score of 135 and above f = 6; highly motivated, superiority f = 4; needing rich stimuli, superiority
in academic fields f = 3; advanced academic success, above-normal ability/high-level abilities; f = 2; high skills,
developed skills, contrary ideas, different abilities, high foresight, superiority over peers in academic fields, has
different interpretations, has different mentality, having contrary ideas, little scientist, like a genie f = 1); 33 for
Thinking (Able to think differently/having a different perspective f = 14, creative f = 12; able to look at things
differently, thinking quickly f = 2; ability to use abstract symbols, establishing cause-effect relationship, inquisitive
f = 1); 31 for Curiosity (curious f = 15; high perceptual awareness/perceptions f = 6, asking interesting questions f
= 5; researcher f = 3; paying attention to details f = 2); 13 for Attention -Memory (strong memory f = 5, long
attention span, high concentration f = 3; focus, alert f = 1) and 5 for Learning (loving to explore f = 2; easy and
quick learning, hunger for learning/knowledge, observer f = 1). Similar codes emerged before and after the training;
however, the number of codes increased significantly compared to the pre-training.
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Figure 2
Distribution of the Teachers' Views on Language Development Before and After Receiving Training on Giftedness

Language

development

area

Note: BT = before training, AT = after training.

Figure 2 suggests that the teachers used seven codes regarding the language development area related to
giftedness potential before the training. Three of these codes were related to asking too many questions, two of
them were related to wide vocabulary, and two were about being talkative.

After the teachers received training, 14 codes emerged related to language development. Of these codes,
eight were about asking too many questions, two were about having a wide vocabulary and one was about reading
too many books, having advanced language skills, being talkative, and being snappy. Accordingly, it was observed
that the codes related to the field of language development doubled after the training.

Figure 3

Distribution of the Teachers' Views on Social Emotional Development Before and After Receiving Training on
Giftedness

development

area

Note: BT = before training; AT = after training.

Figure 3 reveals that 35 codes related to the social-emotional development area emerged before the
preschool teachers received training on giftedness. When examining these codes, it was evident that they were
grouped into the subcategories of "Compatible Features,” "Challenging Features,” and "Superiority/Difference."”
Before the training, teachers rated the most challenging characteristics of children displaying superior talent
potential as 23 codes, which included being easily bored (f = 4), irregular (f = 3), introverted, impatient, and
naughty (f = 2), obsessive, isolating themselves, extremely quiet, asocial, unhappy, and having difficulty adapting
to their peers, getting bored easily, and striving for perfectionism (f = 1). Additionally, teachers listed 7
characteristics that set these children apart from their peers, such as having a strong sense of justice, increased
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sensitivity (f = 2), advocating for others' rights, displaying broad interests, and strong social skills (f = 1). They
also described five compatible traits, such as being social, well-adjusted, caring, loving change, and extroverted (f
=1).

After the teachers received training, a total of 57 codes were determined for this development area.
Among these codes, the characteristics that exhibit the most superiority and distinctiveness from other children
amount to 40 codes. These traits include having a strong sense of humor and a heightened ability for humor (f =
8), a strong sense of justice (f = 5), broad interests, increased sensitivity, and improved empathy skills (f = 3),
different social skills, and leader (f = 2). Other characteristics entail forming friendships with older individuals,
being noticed within a group, self-sacrifice, defending the rights of others, being challenging to convince, self-
criticism, internal motivation, independence, strong communication skills, a deep need for acceptance, high self-
confidence, sensitivity, pushing boundaries, and emotional depth (f = 1). In terms of challenging characteristics
associated with superior talent potential, there are 14 codes, encompassing traits like becoming easily bored (f =
3), striving for perfection in all endeavors (f = 8), and having a weaker social aspect/need for support in social
development, impatient, difficult to adapt (f = 1). Lastly, there are three characteristics described as being the least
adaptable, which include being lively, sociable, and having an aesthetic sensibility (f = 1). A significant increase
was generally found in teachers' views on social emotional development after the training.

Figure 4

Distribution of the Teachers' Views on Physical and Motor Development Before and After Receiving Training on
Giftedness

Physical and
motor

development

area

Note: BT = before training; AT = after training.

Figure 4 suggests that a total of 9 codes emerged before the training considering the expressions related
to the physical and motor development of preschool teachers regarding giftedness. Six of these codes were related
to being very active, two of them being hyperactive, and one having different physical characteristics.

The teachers were found to use a total of six codes for this development area after receiving the training.
Four of these codes refer to being very active and one each code is related to having high energy and being
dynamic. Contrary to the development areas mentioned earlier, a decrease was identified in the number of views
expressed by teachers after receiving training on physical and motor development.

As in Figure 5, preschool teachers were found to use a total of 27 codes related to the general
developmental characteristics category before receiving training on giftedness. Of these children, 10 were defined
as different, four were successful in drawing and music, and two each of these children were special and had
different characteristics, marginal or extraordinary.
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Figure 5

Distribution of the Teachers' Views on General Developmental Characteristics Before and After Receiving
Training on Giftedness
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Note: BT = before training; AT = after training.

A total of 25 codes were used within the context of general developmental characteristics after training.
Of these codes, seven were related to being different and having different developmental characteristics, and two
were related to less sleep and the advancement in their developmental areas. The teachers generally used a similar
number of expressions related to the codes before and after the training.

Figure 6
Distribution of the Teachers' Views on Social Perception Before and After Receiving Training on Giftedness

Social

perception

Note: BT = before training; AT = after training.

The preschool teachers were identified to use three codes regarding their social perception-based
expressions regarding giftedness. One of these codes was related to children who could not adapt to the traditional
education process, the other one was about the families who were unhappy because they had such a child, and
lastly, they regarded these children as those who brought the welfare of the society to the highest level.
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Besides, the teachers used 10 codes for this category after receiving training. Four of them were about a
desired child and two were about the need to be supported. Teachers were determined to use more expressions on
social perception after training. Figure 7 summarizes the findings regarding the second research question.

Figure 7
Distribution of the Preschool Teachers' Challenging Views on Giftedness Before and After Training
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Figure 7 demonstrates the preschool teachers’ views on the challenging aspects of this potential before
and after receiving training on giftedness. A total of 40 codes emerged regarding the challenging characteristics of
giftedness before the teachers received training. Of these codes, eight were related to being very quiet, six of them
being very active and three each of them being talkative and disobedient.

A total of 18 codes were identified as regards the challenging characteristics of giftedness after the
teachers received training. Of these 8 were related to being perfectionist, four to being very active, and two to their
lack of daytime sleep. Thus, it may be wise to mention that teachers’ challenging views on giftedness potential
before training were significantly higher than those after training.

Table 2 displays three fundamental characteristics that preschool teachers stated in their drawings about
a child with this potential after receiving training on giftedness potential. The first characteristics of a gifted child
were determined as such: 53 of them are curious, 13 ask too many questions, five of each are bookworms, active
and creative; the second stated characteristics were noted as: 30 of them are curious, 14 asking too many questions,
nine are active and perfectionist. Besides, the third ranked characteristics were reported as following: 18 of them
ask too many questions, 11 are active, and seven are fair. In general, the most fundamental characteristics that
preschool teachers stated about gifted children after receiving training on their gifted potential were determined as
being curious, asking too many questions, being very active, being a researcher and a discoverer, being
perfectionist, creative, careful and fair.

Daglioglu & Cerezci 2024, 25(3)



PRESCHOOL TEACHERS’ PERCEPTIONS OF THE POTENTIAL OF GIFTEDNESS 237

Table 2

Distribution of the Three Most Fundamental Characteristics That Teachers Stated Regarding Giftedness in Their
Drawings

First Second Third
Characteristic characteristic characteristic characteristic 3f
f f f

Curious 53 30 6 89
Asking too many questions 13 14 18 45
Bookworm/love to read 5 7 5 17
Energetic 5 9 11 25
Creative 5 5 5 15
Talkative 4 - - 4
Naughty/joker 7 - - 7
Having bright 4 - - 4

ideas/thinking

positively/having

something on the brain
Perfectionist 4 9 3 16
Having different abilities 4 - - 4

from other children
Happy 3 - - 3
Socially well- 3 7 - 10

developed/social/friendly
Poor social development - - 6 6
Interrogator 3 - 2 5
Leader 2 - - 2
Bewildered 2 - - 2
High memory perception 2 - - 2
Researcher and discoverer 2 13 5 20
Attentive 3 5 4 12
Open to learning 2 3 2 7
Wide range of interests 2 4 - 6
Fair 2 2 7 11
Nimble-minded - 2 - 2
Emotional - 1 3 4
Affectionate - 2 2 4
Total 130 113 79 322

As can be seen in the pictures below, the teachers tried to embody a gifted child by both drawing and
expressing their views next to the figure they drew.

Figure 8
Preschool Teachers' Drawings of Gifted Children
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For instance, as seen in Figure 8, the teacher with the code T-4 drew a character with three eyes, four ears,
and two mouths by pointing out the differences of gifted children. In addition, the teacher remarked that these
children were curious and inquiring with the question marks and mathematical symbols he drew. T-4 mentioned
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“He is a questioning, active child who has eyes and ears everywhere and who experiences different emotions
simultaneously. He wants to be understood and accepted.”

Asseen in Figure 9, the teacher coded T-16 drew a character with glasses and expressed the characteristics
of this child as “a bookworm, valuable, perfectionist, social, curious, talkative, developed a sense of conscience
and compassion, researcher, result-oriented and able to use the process efficiently.” T-21 drew a child with a head
full of questions and explained the characteristics as, “Curiosity, high feelings, need for acceptance. Creative and
original thinker. They have a high motivation, a strong memory, and they are versatile.” Besides, T-30 noted that
these children are curious and inquisitive by being “Creative, witty, colorful, curious and having a strong memory.”
T-10 emphasized the challenging characteristics as,

"Teacher, Teacherrrrrrr!!!1" He always has something to say to the teacher. He researches very interesting
topics with animals and tells me about them. | listen with amazement, but sometimes | cannot find an
answer. He understands every situation of his friends and helps them. He does creative activities and
creates creative products.”

Similarly, T-10 expressed many different characteristics of gifted children as follows:

"He is very curious. Obsessed (especially with clothing tags) He sends people he is angry with into a
black hole. He is very afraid of getting old and his loved ones getting old. His intelligence is at genius
level. He has a developed sense of justice, is a bit cocky, likes to read books and is interested in music.
He wants to disassemble the objects and examine them.”

Figure 9

Preschool Teachers' Drawings of Gifted Children

T-14 drawing T-16 drawing T-21 drawing T-30 drawing

In summary, there was a notable increase in the number of statements made by preschool teachers
regarding gifted potential after receiving training, particularly focusing on the developmental characteristics of
children. Conversely, the number of characteristics related to challenging factors affecting children's
communication with their peers in the classroom decreased as teachers gained more knowledge through the
training. This suggests that teachers highlighted the distinctive and challenging attributes of children with this
potential when expressing themselves through the pictures they drew.

Discussion

This study attempts to examine preschool teachers’ views and perceptions of giftedness. In service of this
aim, teachers’ views about children with this potential before and after undergoing training and their perceptions
towards the characteristics of these children were analyzed through the pictures they drew.

The teachers were identified to express their views on gifted children before and after the training in the
context of the general developmental characteristics of the preschool children, the characteristics of each
developmental area as well as the current perceptions of the society regarding these children. The results revealed
a significant increase in the number and type of codes after receiving training, except for the categories related to
physical and motor development and general development characteristics. In the domain of cognitive development,
teachers predominantly express their opinions regarding the thinking skills and distinctive characteristics of
children with gifted potential. However, after undergoing training, a notable shift has been observed, with teachers
placing greater emphasis on the characteristics that set these children apart from their typically developing peers,
as opposed to their thinking skills. Likewise, the relevant literature suggests that the teachers mostly considered
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the characteristics of cognitive development, which are the most distinctive differences of gifted children from
their peers. Upon analysing the related literature, preschool teachers implicated that gifted children have high
cognitive ability, learn at a higher level than their peers, able to see patterns, are curious to explore, are inquisitive,
exhibit higher capacity than their peers, have creativity, high motivation, able to look at stimuli at different
dimensions, and have a strong memory (Bildiren, 2018; Bildiren et al., 2020; Cetinkaya & Inci, 2019; Kildan,
2011; Kuo et al., 2010; Wright & Ford, 2017). In this context, it is likely that preschool teachers tend to define
gifted children with characteristics related to their extraordinary mental performance.

The teachers were determined to mostly mention the characteristics of the social-emotional development
area following cognitive development regarding giftedness before training. They underpinned that these children
get bored quickly, do not recognize rules, are introverted and impatient, they have weak social skills, are fair,
naughty and more sensitive than others. Children's boredom was found to be among the first characteristics stated
by teachers both before and after training. The studies clarified that giftedness includes social skills, emotional
maturity, and some features that make it difficult or prevent to adapt to the environment (Baysal-Metin et al., 2018;
Freeman, 2021; Yalim-Yaman & Bugay-Sokmez, 2020). In other words, the high level of cognitive awareness and
social and emotional needs created by high ability lead these children to have difficulties in cooperating with their
typically developing peers in activities such as studying and playing games. In this context, it is most likely that
teachers may better distinguish the social-emotional characteristics of children with gifted potential after the
training.

As regards the codes about language development, the teachers reported that gifted children ask too many
questions, have a wide vocabulary and are talkative. In addition to what they stated before the training, the teachers
emphasized that gifted children read a lot of books, their language skills were developed and they were quick-
witted. Thus, they may consider the interactive development of cognitive development and language development,
as Vygotsky asserted with his Sociocultural theory (Vygotsky, 1986). The studies in the literature confirmed that
high verbal skills including creating long and complex sentences, displaying an adult attitude in their speech,
explaining the terms, responding quickly to questions, learning to read and write by oneself usually in the preschool
period, and having strong memory are considered as the behaviors observed in gifted children during the preschool
period within the context of the interactive progress of cognitive development and language development
(Bildiren, 2018; Bildiren et al., 2020; Cetinkaya & Inci, 2019; Kuo et al., 2010; Wright & Ford, 2017). Hence, the
present study demonstrated that teachers take gifted children’s language development characteristics into account.

With regard to the general developmental characteristics category, the teachers were identified to use
expressions regarding gifted children as being different, successful in painting and music, and that these children
are special, have different characteristics, and are marginal or extraordinary. However, the teachers’ views changed
after the training, and they defined these children as being different from their peers and having different
developmental characteristics, rather than describing them as special needs, abnormal, unusual, and special
children. Unlike other categories, fewer views were shared after the training about the general developmental
characteristics category, and teachers’ views were found to be more related to the welcomed characteristics of
gifted children.

On examining the codes regarding physical and motor development, before the training, the teachers
emphasized that gifted children are very active, hyperactive, and physically different while they stated after the
training that they are very active, high-energy, and dynamic children. The retrospective studies on gifted children
unveiled that they gain the movements related to walking, running, posture, and displacement in the early period,
while they also cannot stand still, have high energy, and do not like routines (Brunet-Lezine, 2001; Ozbay, 2013;
Vaive- Douret, 2004). Under the strength of all the above, it is likely that teachers can distinguish gifted children’s
physical and motor development characteristics. However, it is noteworthy that the statements related to these
developmental characteristics decreased after the training. In this regard, teachers tried to evaluate children’s
physical and motor development characteristics, which were noticeable at first glance, by taking into account their
characteristics in other developmental areas after the training, still, they regarded being very active as their most
distinctive feature.

When the codes in the category reflecting the social perception towards gifted children were examined,
the teachers used expressions stating that they could not adapt to the traditional education process, that they were
unhappy families because they had such a child, and that they carried the welfare of the society to the highest level.
After the training, the teachers stated that gifted children are the desired children, they need support, they need to
be educated according to their needs, and they should be guided correctly. Dealing with children with gifted
potential in the preschool period can sometimes be fun for adults, but it can often be uncomfortable. However,
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children whose giftedness potential cannot be diagnosed at an early age are at the risk of gradually losing their
extraordinary potential in the long run (Simonton, 2014). When they do not use their potential efficiently in the
short term, these children may harm the environment, they may become angry, and even face the danger of
developing depression. Thus, it is essential that teachers welcome them with different characteristics from their
peers, regardless of age or ability, and take educational measures according to their interests and needs (Robinson,
1993).

This study also analyzed the challenging characteristics that preschool teachers presumed about this
potential before and after receiving training on giftedness. While teachers had more challenging views on
giftedness before receiving training, a significant decrease was identified in the number of these views after
training. Before preschool teachers were informed about giftedness, they stated that children with this potential
are very quiet, active, talkative, and disobedient; however, their views focused on characteristics such as
perfectionist, active, and having less daytime sleep after training. In this regard, teachers regarded the most obvious
challenging characteristic as being very active in common. Upon analyzing teachers’ views after the training, they
emphasized that these children possess the characteristics such as high sense of humor and strong sense of justice,
rather than being bored easily and being disobedient. Besides, it is most likely that teachers tend to see more
positive characteristics as they get to know gifted children given that they perceive these children as desired,
needing support and correct guidance related to the social perception category.

It is significant to bear in mind that the maturation and development of each child is individual, that
development accelerates in some periods and slows down in others, their development is affected by various factors
such as culture and opportunities, and in this context, a child's development never progresses in a straight line
(Matthews & Foster, 2004). Therefore, it is of utmost importance for the healthy development of children as it will
prevent the emergence of the above-mentioned problems, particularly since teachers have knowledge and
awareness about the characteristics of gifted children. Numerous studies argued that both the needs of gifted
children and teachers’ lack of professional knowledge are ignored in preschool education, and hence, preschool
education is the most neglected area for gifted children (Chamberlin et al., 2007; Jolly & Kettler, 2008; Koshy &
Robinson, 2006).

When preschool teachers were requested to imagine that there is such a child in their class and to note the
characteristics of this child, they mostly considered characteristics such as being curious, asking too many
questions, being very active, being a researcher and discoverer, and being perfectionist, creative, careful and fair.
In essence, it was discovered that following the training, teachers incorporated more aspects related to the cognitive
development characteristics of gifted children in both their verbal descriptions and their drawings. Even though
there was a decrease in the prevalence of certain stereotypes, the teachers still depicted these children as wearing
glasses and being somewhat alien, thus reflecting their distinctiveness from their peers.

Preschool teachers who participated in the training reported that they had generally obtained only
superficial knowledge about gifted children during their special education courses at the university. Furthermore,
they expressed that they lacked sufficient information about the developmental characteristics of these children,
the various types of giftedness, and how to effectively accommodate them in their classrooms. In this context, it
is widely acknowledged that teachers bear significant responsibility in identifying and nurturing the potential of
gifted children, especially during their early years, through tailored educational programs. However, as mentioned
earlier, giftedness encompasses a broad spectrum, and it can exhibit contradictory characteristics in terms of
individual differences and across physical and socio-emotional development domains. Nonetheless, both in the
opinions of teachers and their drawings, it is evident that children displaying superior talent potential often manifest
characteristics that pose challenges to teachers in the classroom, such as perfectionism, resistance to being
convinced, a propensity to break rules, and high levels of activity. In this context, even though the training provided
to teachers did not exclusively center on the developmental characteristics of gifted children, the preschool period,
being the time of most rapid development, aligns with the broader framework of the 2013 Ministry of National
Education (MoNE) preschool education program, which prioritizes holistic development. Consequently, teachers
naturally gravitated toward focusing on the developmental characteristics of children displaying gifted potential.
It is evident that, prior to the training, teachers held more stereotypes about these children, who exhibit distinct
qualities from their peers due to their lack of knowledge. However, following the training, it is clear that they have
largely shed these stereotypes, as reflected in their opinions during the brainstorming sessions and in the drawings
they created depicting children with this potential. Indeed, contemporary literature underscores the importance of
supporting both current teachers and pre-service teachers in understanding and addressing the needs of gifted
children. This support contributes positively to the identification of gifted students. In today's educational
landscape, where inclusive education has become increasingly prevalent, it is vital to provide guidance for material
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selection, assessment, and evaluation methods tailored to these children's unique capabilities, and to establish an
appropriate and inclusive learning environment for their optimal development (Berman et al., 2012; Blumen-
Pardo, 2002; Brazzolotto, 2022; Cai, 2022; Hemphill, 2009; Kaplan-Sayi, 2018; Kildan, 2011; Kurnaz &
Arslantas, 2018; Ozcan & Giilkaya, 2019; Phelps et al., 2023; Sahin, 2013; Sahin & Cetinkaya, 2015; Vreys et al.,
2018).

As a result, preschool teachers, who were informed about gifted children, were found to take into account
the cognitive developmental characteristics of these children before the training, and they expressed a greater
number and variety of views after being informed. Furthermore, it was noted that before receiving training on
giftedness, teachers placed greater emphasis on the challenging characteristics of these children. However, after
receiving training, they exhibited a more pronounced inclination to accept and understand children with these
characteristics. The characteristics expressed by the teachers in the drawings of gifted children after being informed
were also reflected in their drawings. The study is limited only to a six-hour training process with the preschool
teachers working in the city center of Corum and their views. Considering these limitations, it is recommended
that the duration and scope of these trainings be expanded in the future especially considering that inclusive
education is becoming increasingly widespread and it may be extended to all provinces by cooperating with the
Ministry of National Education. Various in-depth studies about giftedness may be conducted in the classrooms of
preschool teachers who received trainings on giftedness through using quantitative and mixed-method designs.
More attention can be paid to the introduction of giftedness in the pre-service period, special education, inclusion,
etc. lessons in the relevant departments of universities.
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Giris: Bu arastirmanin amaci iistiin yetenekli ortaokul dgrencilerinin zorbaliga seyirci miidahale becerilerinin
gelistirilmesine yonelik ¢evrimici psikoegitim programini uygulamak ve etkisini incelemektir. Bu amag
dogrultusunda mevcut arastirmada zorbaliga seyirci miidahale psikoegitim programi FASKU’nun (fark etme, acil
yorumlama, sorumlulugunu iistlenme, karar verme ve uygulama) zorbaliga seyirci olan iistiin yetenekli ortaokul
ogrencilerinin miidahale becerilerine etkisi incelenmistir.

Yontem: Arastirma Bilim ve Sanat Merkezi’ne devam eden 5. ve 6. sinif diizeyindeki iistiin yetenekli 6grencilerle
yiriitiilmiistiir. Deney (11 6grenci) ve kontrol (11 6grenci) grubu olmak iizere 22 istiin yetenekli 6grenci ile
calisma grubu olusturulmustur. Arastirmada veriler Zorbaliga Seyirci Miidahale Olgegi (ZSMO) ile elde edilmistir.
Arastirma kapsaminda deney grubuna 6 oturumluk ¢evrimici psikoegitim programi uygulanmis, kontrol grubuna
ise herhangi bir ¢alisma yapilmamistir. Aragtirma deseni, deney ve kontrol gruplu (6ntest, sontest ve izleme testi)
yar1 deneysel bir modeldir.

Bulgular: Arastirmadan elde edilen bulgular, uygulanan psikoegitim programimin deney grubundaki {istiin
yetenekli 6grencilerin zorbaliga seyirci miidahale becerilerinde farklilasma sagladigini ortaya koymustur. Bu
sonuglar dogrultusunda, Ustiin yetenekli &grencilerin zorbaliga seyirci miidahale becerilerinde psikoegitim
programinin etkili oldugu anlasilmaktadir.

Tartisma: Bu dogrultuda elde edilen bulgular degerlendirildiginde programin uygulandigi deney grubundaki
ogrencilerin zorbaliga seyirci miidahale becerisini gelistirmede etkili oldugunu gostermektedir. Zorbaliga seyirci
miidahale psikoegitim programu, iistiin yetenekli 6grencilerde uygulanan psikoegitim programlari ve gevrimici
terapi konulari ele alinip tartigilmistir.

Sonu¢ ve Oneriler: Deney grubunun sontest puanlarmin éntest puanlarindan anlamli diizeyde farkli oldugu
goriilmiistiir. Deney grubunun izleme testi ile sontest puanlart arasinda anlamli bir fark olmadigi bulunmustur.
Deney grubunun sontest puanlarinin kontrol grubunun sontest puanlarindan anlamli diizeyde farkli oldugu
sonucuna ulagilmigtir. Kontrol grubunun zorbaliga seyirci miidahale 6l¢eginden aldiklari sontest puanlari ile dntest
puanlari arasinda anlamli bir fark olmadigi tespit edilmistir.

Anahtar sézciikler: Ustiin yetenekli, zorbalik, zorbaliga seyirci, zorbaliga seyirci miidahale, psikoegitim programu,
yar1 deneysel model.
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Giris

Glintimiizde siklikla karsilasilan problemlerden biri olarak zorbalik olaylar1 gdsterilmektedir. Son yillarda

zorbalik ile ilgili yapilan c¢aligmalar degerlendirildiginde ergenlik déneminde bulunan &grencilerin yaklagik
%20’sinin gesitli zorbalik tiirleri ile zorbaliga maruz kaldigi; %20-%30’unun ise zorbalig1 gergeklestiren, baslatan
ve slirdiiren zorba roliinii iistlendigi sonug¢larina ulagilmaktadir (Salmivalli vd., 1996). Zorbalik olaylarinda katilim
gosteren tiim rolleri ayr1 ayr degerlendirmek ve bu rollere yonelik gerekli dnlemleri almak gerekmektedir. Bu
baglamda, zorbalik olaylarinda zorba, kurban, zorba/kurban roliiniin disinda zorbalik olaylarinin durdurulmasinda
zorbaliga seyirciler (bystander) 6nemli bir rol oynamaktadir. Salmivalli (2010) ¢alismasinda zorbalik olaylarinda
seyircilerin zorbalig1 6nlemede oldugu kadar zorbalik olaylarinin artmasinda da belirgin diizeyde etkili oldugunu

belirtmektedir. Ozellikle de seyirciler zorbalik olaylarina dogru zamanda miidahale ettiklerinde bu olaylarin
yaklasik %60’1n1n 10-12 saniye gibi ¢ok kisa bir siire igerisinde sonlandig1 vurgulanmaktadir (Hawkins vd., 2001).

Seyirciler, zorbalik olaylarinda oldukca 6nemli bir role sahip olup zorbalik olaylari ile karsilastiklarinda
kisa siire igerisinde verecekleri dogru ve uygun tepkiler yardimiyla zorbaligin sonlandirilmasina katkilar
sunmaktadir. Ancak zorbaliga seyircilerin zorbalik olaylar ile karsi karsiya geldiklerinde verecekleri tepkilere
iligkin bir¢ok etken bulunmaktadir (Fluke, 2016; Jenkins & Nickerson, 2019; Kingston, 2008; Pozzoli & Gini,
2012; Salmivalli & Voeten, 2004). Zorbaliga seyirci olan bireylerin yardim etme davranisindan kaginmalarinda
biligsel, sosyal ve duygusal etkenlerin yer aldigi goriillmektedir (Kingston, 2008; Salmivalli & Voeten, 2004).
Bilissel ve sosyal etkenler degerlendirildiginde 6z yeterlik inanglari, zorbaliga iligskin tutumlari, arkadashk iliskisi,
sorumluluk iistlenme, seyirci sayisinin ve kurbanin cinsiyeti zorbalik siirecinde belirleyici rol oynamaktadir
(Kingston, 2008; Levine & Crowther, 2008; Parris vd., 2020; Pozzoli & Gini, 2012). Duygusal etkenlerde ise ilk
sirada seyircilerin kendilerine kotii bir sey olabilecegine yonelik kaygi, korku ve endise yasadiklari, empatik
yaklagim ve tehlike diizeyine odaklandiklar1 goriilmektedir (Coloroso, 2003; Darley & Latané, 1968; Harris &
Petrie, 2003; Jenkins & Nickerson, 2019; Padget & Notar, 2013). Son yillarda seyirciler ile yapilan boylamsal bir
calismada Ogrencilerin 4. smiftan 7. simifa kadarki siirece iliskin degisim ve gelisimleri degerlendirildiginde
zorbalik olaylarina miidahale etme davraniginda arkadaslik iliskilerinin, olayin aciliyet diizeyinin, hissettikleri
sorumluluk duygusunun ele alindig1 goriilmektedir (Forsberg vd., 2014). Biitiin bu ¢aligmalar degerlendirildiginde
okullarda yasanilan zorbalik olaylarinin sonlandirilmasinda 6zellikle zorbaliga seyircilere dogru miidahale
becerileri kazandirilmasi zorbalik olaylarinda kritik bir 6nem olusturmaktadir.

Seyirci davraniglarini agiklamak i¢in Latané ve Darley (1970) tarafindan gelistirilen “Seyirci Miidahale
Modeli”, Jenkins ve Nickerson (2019) tarafindan zorbalik davranislari temelinde revize edilmistir. Bu model
zorbaliga seyircilere miidahale becerisi gelistirebilmek amaciyla bes asamadan olugsmaktadir. Modelin ilk asamast
olay1 fark etme ile baglamaktadir. Bu agama bir zorbalik olaymin dogrudan veya dolayli olarak fark edilmesidir
(Nickerson vd., 2016). Seyirci miidahale modelinin ikinci asamasi olan olay1 acil-hizli bir sekilde yorumlama ise
seyircilerin eyleme gegmelerinde en kritik dneme sahip asama olarak degerlendirilmektedir. Seyirci bireylerin
yasanilan bir olay karsisinda ilk adim olarak olay1 fark etmeleri ve ardindan yardim etmek i¢in acil ve 6nemli bir
sekilde yorumlamalar1 temeline dayanmaktadir (Jenkins & Nickerson, 2017; Latané & Darley, 1970; Pozzoli &
Gini, 2012). Yardim etme sorumlulugunu kabul etme asamasinda ise seyircilerin yasanilan olay karsisinda kendi
sorumluluklarmi kabul etmeleri beklentisi yer almaktadir (Jenkins & Nickerson, 2017; Pozzoli & Gini, 2012).
Nasil miidahale edilecegine ya da yardim saglanacagina karar verme asamasinda yardim etmek konusunda kararli
olan bireyin nasil miidahale edebilecegi, hangi yontemleri kullanabilecegi konusunda bilgi sahibi olmasi, sosyal
becerilerinin ve 6z-yeterlik inanglarinin olmasi gerektigi belirtilmektedir (Jenkins & Nickerson, 2017; Nickerson
vd., 2016; Pozzoli & Gini, 2012). Modelin son asamas1 miidahale kararin1 uygulama ile artik karsilasilan olaylar
karsisinda Oncelikli olarak kendi giivenligini saglamak kosuluyla sessiz, tepkisiz kalmadan uygun miidahale
yontemi ile eyleme ge¢cmeyi igermektedir (Jenkins & Nickerson, 2017; Nickerson vd., 2016).

Seyirci 6grencilere farkindalik ve miidahale becerisi kazandirmaya yonelik uluslararasi ¢alismalar
degerlendirildiginde Midgett ve digerleri (2015) ortaokulda 6grenim goren 6grencilere yonelik gelistirmis oldugu
STAC (Stealing The Show, Turning It Over, Accompanying Others, Coaching Compassion) programini uygulamis
ve program sonunda dgrencilerin zorbaliga miidahale becerilerinde artig oldugu sonuglarina ulasilmistir. Benzer
sekilde Johnston ve digerleri (2018) tarafindan STAC programu1 lise 6grencilerine uygulanmis, deney grubundaki
ogrencilerin zorbaliga seyirci miidahale becerilerinde etkili oldugu goriilmiistiir. Bir bagka calismada Garrity ve
digerleri (2004) Zorbaliga Dayaniklilik (Bully proofing-creative problem solving, adult help, relate and join,
empathy, standup and speak out [CARES]) programi ile zorbaliga seyirci olan 6grencilerin miidahale becerilerinde
artis gézlenmistir. Zorbaliga seyirci olan dgrencilere yonelik gelistirilen bir diger program ise Tsang ve digerleri
(2011) tarafindan gelistirilen PATHS (Positive, Adolescent, Training, Holistic, Social Programmes) programidir.
PATHS programinda da benzer sekilde seyirci 6grencilerin zorbalik olaylarma iliskin farkindalik kazandiklari,
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sorumluluk iistlendikleri ve uygun miidahale yontemleri ile zorbalig1 durdurma becerisi kazandiklar1 sonuglaria
ulastlmistir. Mevcut ¢alismada da (FASKU; fark et, acil yorumla, sorumluluk al, karar ver ve uygula) benzer
sekilde zorbaliga seyirci 6grencilerin zorbalik olaylarini fark etmeleri, hizli bir sekilde yorumlamalari, sorumluluk
istlenmeleri, miidahale yontemine karar vermeleri ve nihai olarak uygun miidahale yontemi ile miidahale etmeleri
beklenmektedir.

Tiirkiye’de 2000’11 yillarla birlikte zorbalig1 anlamaya, agiklamaya ve miidahale yontemlerine yonelik
¢aligmalarda artig oldugu goriilmektedir. Bu ¢aligmalarin birgogunda zorbalik olaylari, statiileri, tiirleri ve zorbalik
ile basa ¢ikma konularma odaklanilmaktadir (Hosgoriir & Orhan, 2017; Kilig, 2019; Kurt-Demirbas, 2020; Unver
& Kog, 2017). Zorbaligin konu alan arastirmalarin ¢aligma gruplart degerlendirildiginde; ortaokul 6grencilerinin
(Peker, 2015; Toraman & Usta, 2018) ilk sirada yer aldigi, ardindan lise (Ayas & Pigkin, 2011; Unver & Kog,
2017) ve fiiniversite (Ozkal, 2011) &grencilerinin geldigi goriilmektedir. Son yillarda zorbalik gibi iistiin
yeteneklilere yonelik calismalarin da alanyazinda oldukga arttig1 izlenmektedir. Bu arastirmalarda, iistiin yetenekli
cocuklarin erken tanilanmasi ve tanilandiktan sonra farklilastirilmis egitim alma calismalar lizerinde yogunlukla
durulmaktadir. Tiirkiye’de iistiin yetenekli dgrenciler, okullarinin yani sira Bilim ve Sanat Merkezlerinde de
(BILSEM) egitim almaktadir. BILSEM Y&nergesine (2019) gore dzel yetenekli dgrenciler “yasitlara gore daha
hizli 6grenen; yaraticilik, sanat, liderlige iliskin kapasitede 6nde olan, 6zel akademik yetenege sahip, soyut fikirleri
anlayabilen, ilgi alanlarinda bagimsiz hareket etmeyi seven ve yiiksek diizeyde performans gosteren birey” olarak
tanimlanmigtir. Hem zorbalik hem de iistlin yetenekli 6grencilere yonelik aragtirmalar giiniimiizde artmis olsa da
tistlin yetenekli 6grencilerde zorbaligi konu alan sinirli sayida ¢alisma oldugu gériilmektedir. Bu ¢alismalarda,
tistiin yetenekli 6grencilerin zorbalik algilar1 (Bayar, 2018) ve siber zorbalik (Agaoglu vd., 2020; Nedim-Bal &
Kahraman, 2015) gibi 6zellikleri {izerinde durulmustur. Ancak iistiin yetenekli bireylerin yiiksek duyarlilik,
gelismig ahlaki degerler, hak savunuculugu gibi 6zellikleri dikkate alindiginda zorbaliga miidahale becerilerine
doniik calismalarin yapilmasi gerekliligi fark edilmistir.

Ustiin yetenekli bireylerin ahlaki gelisimlerinin ileri diizeyde oldugunu 6ne siiren calismalarda, adil olma,
haksizlik ve saygisizlik gibi durumlara olan duyarliliklarinin yiiksek oldugu belirtilmektedir (Freeman, 2001; Helt,
2008; Lee & Olszewski-Kubilius, 2006). Ustiin yetenekli dgrenciler sosyal duygusal 6zellikleri nedeniyle bazi
zorbalik olaylarina maruz kalmakta ve bu siirecte arkadaslik iliskilerinde sorunlar yasama, yalniz kalma, diglama
veya dislanma gibi durumlar ile kars1 karsiya kaldiklar1 bilinmektedir (Fonseca, 2011; Unal, 2019). Ayrica sira
dis1 oOzellikler sergilemeleri ve kiskanilmalari gibi nedenlerden kaynakli olarak zorbaliga maruz kaldiklar
bilinmektedir (Bayar, 2018; Unal & Sak, 2020). Durumu degistiremeyecegine yonelik diisiinceleri {istiin yetenekli
ergenlerin umutsuzluk hissetmelerine neden olmaktadir. Jumper (2009) tarafindan iistiin yetenekli bireylerin daha
fazla zorbaliga maruz kaldigi; Peterson ve Moon (2008) ile Yilmaz (2015) tarafindan ise iistiin yetenekli
dgrencilerin en 6nemli problemlerinden birinin zorbalik oldugu belirtilmistir. Ustiin yetenekli 6grenciler yalnizca
zorbaliga maruz kalmamakta aym1 zamanda kendileri de bazen zorba roliine girmektedir. Ustiin yetenekli
ogrencilerin genelde zorbalikla basa ¢ikma siirecinde zorbay1 sozlii uyardigi, zorbalik olayma karst duyarsiz
kaldigi ve mekani degistirmek gibi yontemler kullandigi ama kesin bir ¢dziime ulagamadiklart iizerinde
durulmaktadir (Fonseca, 2015). Guilbault (2008) ¢alismasinda iistiin yetenekli dgrencilerin birgcogunun zorbaliga
seyirci kaldigin1 ve miidahale etmediklerini belirtmistir. Ayn1 zamanda da zorbalik olaylar1 karsisinda %60-%75
arasinda iistiin yetenekli 6grencilerin seyirci olmay1 daha gok tercih ettigi sonuglarina ulagilmistir. Peterson ve Ray
(2006) tarafindan iistiin yetenekli 6grencilerin zorbalik deneyimleri arastirilmis ve istiin yetenekli ergenlerin
zorbalik karsisinda sessiz kaldig1 belirtilmistir. Tiim bu ¢aligmalar birlikte degerlendirildiginde iistiin yetenekli
ogrencilerde zorbalik ve =zorbalikk olaylarina miidahale konusunun c¢ok yonlii ele alimmasi gerektigi
diistintilmektedir.

Ozetle, iistiin yetenekli 6grenciler kurban ve zorba rollerinin yani sira zorbalik olaylarinda seyirci roliinii
de {istlenebilmektedir. Ustiin yetenekli Ogrenciler olaylari daha derin algilamalart ve olaylara iliskin
duyarhiliklarinin  yliksek diizeyde olmasi1 gibi nedenlerle tanik olduklart olaylardan olumsuz ydnde
etkilenebilmekte ve nasil miidahale edecekleri konusunda tereddiit yasamaktadirlar (Matthews & Foster, 2005).
Bu durumda {istiin yetenekli 6grencilere dogru miidahale becerilerinin 6gretilmesi 6nem kazanmaktadir. Zorbalik
olaylar karsisinda var olan haksizliga kars1 gelme, adil olma ve duyarli olma gibi sosyal duygusal 6zelliklerini
dogru yonde kullanmalarima firsat taninmis olacaktir. Bayar (2018) ¢aligmasinda zorbalikla bas etmeye yonelik
miidahale yontemlerine ve bireylerin kendilerini ifade etme becerilerinin kazandirilmasina yonelik ¢aligmalara
ihtiya¢ duyuldugunu belirtmektedir. Gelisimsel stirecler degerlendirildiginde ergenlik donemi 6zellikle zorbaligin
sik goriildiigii ve sosyal ¢evrenin birey lizerindeki etkisinin yiiksek oldugu yaslardir (Santrock, 2012). Bu durum
g0z Oniine alindiginda erinlik doneminde yapilacak ¢aligmalarin olduk¢a 6nemli oldugu disiiniilmektedir. Bu
calisma ile dstin yetenekli Ogrenciler ergenlik doneminde kendilerinin veya ¢evresindeki kisilerin
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yasayabilecekleri olas1 zorbalik durumlarina yonelik onleyici nitelikte kazanimlar saglayacaktir. Giliniimiizde
internetin, ¢evrimici aglarin, sosyal medyanin kullanim alani oldukga yaygindir. Ozellikle 2019 yili itibariyle
diinyay1 etkileyen COVID-19 nedeniyle internet kullaniminin arttig1 bilinmektedir (Yildirim & Ipek, 2020). Bu
siirecte yiiz yiize terapilerin yani sira ¢evrimigi terapinin de oldukc¢a yayginlastigi belirtilmektedir (Direktdr, 2021).
Cevrimigi terapi danigsan ve danmigmanin internet ortaminda bir araya gelmesi ve danigma siirecinin internet
araciligiyla devam etmesidir (Giigliican, 2020). Alan uzmanlar tarafindan ¢evrimigi terapide psikolojik yardim
hizmetleri internet ortaminda sunulmaktadir. Bu hizmetler genelde 4 ilel2 hafta arasinda yapilandirilmaktadir
(Chester & Glass, 2006). Mevcut ¢alismada da zorbaliga seyirci olan istiin yetenekli ortaokul 6grencilerine
yonelik psikoegitim programi ¢evrimigi olarak yiiriitiilmiistiir. Bu baglamda bu arastirmanin sonucunda gevrimigi
terapi alanina da katki saglayacak bulgulara ulagilabilecegi diistiniilmektedir.

Mevcut calisma ile zorbali§a seyirci miidahale psikoegitim programinin zorbaliga seyirci olan {istiin
yetenekli ortaokul 6grencilerinin miidahale becerilerine etkisi incelenecektir. Bu baglamda mevcut ¢alisma ile hem
istlin yetenekli hem de zorbaliga seyirci olan ortaokul ogrencilerinin miidahale becerisini gelistirmek
amaclanmistir. Bu amaca ulagsmak icin deney ve kontrol gruplu yart deneysel bir yontem ile asagida yer alan
denencelerin test edilmesi amaglanmustir.

Denence 1: Deney grubunun sontest puanlarinin ontest puanlarindan anlamli diizeyde farkli olacagi
varsayilmistir.

Denence 2: Deney grubunun izleme testi ile sontest puanlar1 anlamli bir fark olmayacagi varsayilmastir.

Denence 3: Deney grubunun son test puanlarinin kontrol grubunun sontest puanlarindan anlamli diizeyde
farkli olacagi varsayilmustir.

Denence 4: Kontrol grubunun zorbaliga seyirci miidahale 6lgeginden aldiklari sontest puanlari ile dntest
puanlart arasinda anlamli bir fark olmayacagi varsayilmistir.

Yontem
Arastirma Yontemi

Zorbaliga seyirci olan iistiin yetenekli ortaokul 6grencilerinin psikoegitim programi aracilifiyla zorbaliga
miidahale becerilerinin gelistirilmesinin amaglandigi bu ¢aligmada deney ve kontrol gruplu ontest, sontest ve
izleme testi 6l¢tiimlii yar1 deneysel model kullanilarak psikoegitim programinin etkisi incelenmistir (Biiyiikoztiirk,
2010). Bu deneysel modelde ilk faktor deney ve kontrol gruplarini, ikinci faktor ise bagimli degiskene iligkin
oOntest, sontest ve izleme testinden olusan tekrarli 6lgiimleri ifade etmektedir (Biiyiikoztiirk, 2010). Arastirmanin
bagimli degiskeni Zorbalikta Seyirci Miidahale Olgegi puan1 (Kurt-Demirbas & Oztemel, 2019); bagimsiz
degiskeni ise zorbalifa seyirci Ustiin yetenekli Ogrencilerin miidahale becerisini gelistirme psikoegitim
programidir. Bu modele iliskin aragtirma deseni Tablo 1°de verilmistir.

Tablo 1
Uygulanacak Psikoegitim Programina Iliskin Arastirma Deseni
Grup Ontest Program Sontest Izleme testi
Deney 1 X (program) 3 5
Kontrol 2 - 4 6
Calisma Grubu

Aragtirmanin ¢alisma grubu olan deney ve kontrol gruplarinin belirlenmesinde 2020-2021 Egitim-
Ogretim yilinda Aydin ili Bilim ve Sanat Merkezinde 6grenim goren 60 dgrenciye (33 kiz ve 27 erkek) Zorbalikta
Seyirci Miidahale Olgegi (ZSMO; Kurt-Demirbas & Oztemel, 2019) uygulanmistir. Deney ve kontrol gruplarinin
olusturulmasinda ti¢ Kriter benimsenmis ve oOlgiitleri ayn1 anda karsilayan Ustiin yetenekli 6grenciler deney ve
kontrol gruplarina yansiz (seckisiz) atama yoluyla atanmislardir. Bu kriterler asagida verilmistir:

1. ZSMO’den alinan toplam puana gére ortalamanin altinda puan almis olmasi,
2. Belirlenen 6grencilerin arastirmaya katilmaya goniillii olmast,
3.  Goniilli 6grencilerin ailelerinden “Veli Onam Formu” alinmis olmasidir.

Psikoegitim programinda deney ve kontrol gruplarinin olusturulmasinda ilk olarak ZSMO’den toplam
puana gore diisiik puan alan 6grenciler belirlenmistir. Ayn1 zamanda ZSMO puanlar1 deney ve kontrol gruplarina
alinan 6grencilerin ontest puani olarak kabul edilmistir. Deney ve kontrol gruplarinin olusturulmasinda yukarida
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belirtilen {ickriteri ayn1 anda saglayan 40 6grenci ile 6n goriisme yapilmistir. Yapilan goriismeler ve izinler
sonucunda 11 6grenci (6 kiz ve 5 erkek 6grenci) deney grubuna, 11 6grenci (6 kiz ve 5 erkek 6grenci) kontrol
grubuna seckisiz atama yontemiyle atanmistir.

Veri Toplama Araglan
Kigisel Bilgi Formu

Aragtirmacilar tarafindan hazirlanan Kisisel Bilgi Formu’nda, deney ve kontrol gruplarimin belirlenmesi
amaciyla bireylerin cinsiyetleri, sinif diizeyleri ve psikoegitim programina iliskin katilim durumlarini belirlemek
amaciyla sorular yer almistir.

Zorbaliga Seyirci Miidahale Olcegi (ZSMO)

Jenkins ve Nickerson (2019) tarafindan gelistirilen Kurt-Demirbas ve Oztemel (2019) tarafindan Tiirk¢e
uyarlama ¢alismasi yapilan ZSMO icin ilk adim olarak 6lg¢egi kullanma izni almak amaciyla e-posta génderilmis
ve ilgililerden izin verildigine iligskin e-posta araciliiyla yanit alinmistir. Tiirkge uyarlama ¢aligmasi yapilan
ZSMO bes alt boyut ve 16 maddeden olusmaktadir. Modelde (I) olay1 fark etmek, (II) olay1 acil yardim olarak
yorumlamak, (III) yardim etme sorumlulugunu kabul etmek, (IV) nasil miidahale edilecegine karar vermek
asamalari liger madde ile son agama olan (V) miidahale kararint uygulamak ise dért madde ile temsil edilmektedir.

Zorbalik modelinde Seyirci Miidahalesi i¢in model uyum indeksleri, beklenen bes faktorlii yapinin uygun
oldugunu gostermistir: % = 73.56, p < .001, goreceli y?/sd = 1.846, CFI = .969, RMSEA = .053. Uyum indekslerine
iligkin tiim katsayilar anlamli ve pozitif yonde bulunmustur. Cronbach alfa katsayilari sirasiyla Acil, Yorum, Kabul
Et, Miidahale Yollarint Bilme ve Miidahale Kararlarmi Uygulama alt 6l¢ekleri igin .87, .77, .82, .85 ve .84'tiir ve
yakinsak gecerlilik i¢in kanit olusturulmustur. Sonraki ¢aligmalarda tiim alt Slgekler i¢in yiiksek i¢ tutarlilik
katsayilar1 (> .77) tespit edilmistir (Jenkins & Nickerson, 2019). Olcekte model uyum indeksleri hem birinci diizey
hem de ikinci diizey icin beklenen bes faktdrlii yapinin uygun oldugunu géstermistir: Birinci diizey icin y?/sd
degerinin 1.927, RMSEA = .051, CFl = .957, TLI = .945; ikinci diizey igin y%sd degerinin 2.230 oldugu
goriilmektedir. Ayn1 zamanda da RMSEA = .058, CFI = .939, TLI = .927 oldugu goriilmektedir. Giivenirlik
caligmalar1 kapsaminda 6l¢egin tiimiine iliskin Cronbach alfa katsayis1 a = .88; fark etme alt 6l¢egi icin o = .60;
yorumlama alt Slgegi i¢in o = .78; kabul etme alt dl¢egi icin oo = .67; bilme/karar verme alt dlgegi icin o = .75 ve
miidahale etme alt 6lgegi icin a = .78 olarak bulunmustur.

Zorbaliga Seyirci Miidahale Psikoegitim Programi (FASKU)

FASKU ile okul zorbaliginda zorba, kurban ve zorba/kurbanin disinda kalan ama zorbaca davraniglara
tanik olup sadece seyirci olan ve miidahale becerisi diisiik ortaokul 6grencilerinin zorbaliga miidahale becerilerini
gelistirmek amaglanmigtir. Programin uygulanmasinda Latané ve Darley (1970) tarafindan gelistirilen, Jenkins ve
Nickerson (2017) tarafindan zorbaliga uyarlanan Seyirci Miidahale Modeli’nde yer alan olayi fark etme, olay: acil
(hizl) bir sekilde yorumlama, olaya miidahale etme sorumlulugunu iistlenme, nasil miidahale edilecegine ya da
yardim saglanacagina karar verme ve miidahale kararini uygulama asamalari ele alinmistir. Bununla birlikte
programda duygulart tanima, saglikli iletisim kurma ve empatik anlayis gelistirme konularina da oturumlarda yer
verilmektedir.

Kurt-Demirbasg (2020) tarafindan gelistirilen program, 11 oturum ve haftada 1 giin 40-45 dakika yiiz yiize
gergeklestirilecek sekilde hazirlanmis olup mevcut ¢alisma kapsaminda revize ¢alismalari ve uzman gorisleri
alinarak haftada 1 giin, 40 dakika ve 6 oturum olacak sekilde ¢evrimi¢i uygulanabilmesi amaciyla son sekli
verilmistir. Zorbalik seyircisi oldugu belirlenen deney ve kontrol grubundan olusan 5. ve 6. simifa devam eden
toplam 22 iistiin yetenekli 6grenciye uygulanmistir. Oturumlar ZOOM platformu tizerinden lider ve yardimer lider
denetiminde ¢evrimici uygulanmistir. Oturumlarda siire¢ su sekilde ilerlemistir:

I. Oturum. Tlk oturumda grubun iiyelerinin grup siireci, amac1 hakkinda bilgi sahibi olmalar1 ve gruptaki
diger iiyelerle tanigmalari amaglanmistir. Programa iliskin bilgiler paylasilmis ve programin ana temasi olan
zorbalik kavramu ile ilgili bilgi verilmistir. Zorbalik rolleri ve tiirlerine yonelik grup iiyelerinin etkin katilimi ile
birlikte {iyelere gerekli bilgiler sunulmustur.

I1. Oturum. ikinci oturumda iiyelerin hem kendisinin hem de baskalarinin duygularmin farkina varmasi
amaglanmistir. Ayn1 zamanda saglikli iletisimin giiglendirilmesinde empatinin 6nemini kavramaya yonelik
¢aligmalar diizenlenmistir. Her bir zorbalik roliine (zorba-kurban-seyirci) iligkin neler hissettikleri ve bu zorbalik
olaylar1 karsisinda neler yapabileceklerine yonelik etkinlikler ger¢eklestirilmistir.
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I11. Oturum. Ugiincii oturumda iiyelerin zorbalik olayina iliskin farkindalik kazanmalar1 ve bir zorbalik
olaymin hizl bir sekilde yorumlama becerisi kazandirilmasi amaglanmistir. Karsilasilan bir zorbalik olaymnin tiirii
hakkinda bilgi sahibi olmasi, zorbalik rolleri hakkinda farkindalik kazanmasi hedeflenmistir. Bu amaclar
dogrultusunda sesli ve gorsel materyaller ile etkinlikler gergeklestirilmistir.

IV. Oturum. Dérdiincii oturumda bir zorbalik olay1 ile karsilastiginda seyirci 6grencilerin Kurbana
yardim etme sorumlulugunu iistlenmesi hedeflenmistir. Bu kapsamda davranigsal yonde kazanim elde etmesi
amaglanmistir ve buna yonelik etkinlik siiresince gorsel ve isitsel materyallerden yararlanilmistir.

V. Oturum. Besinci oturumun sonunda iiyelerden programin nihai amaci olan bir zorbalik olay1 ile
karsilagildiginda nasil miidahale edecegine karar vermesi ve dogru miidahale yontemi ile miidahale etmesi
beklenmektedir. Zorbalik olayinin siniflandirilabilmesi i¢in uygun miidahale yontemleri konusunda bilgi
verilmistir. Oturum siiresince yazili materyaller ve video kayitlar1 ile hem gorsel hem de igitsel materyallerden
yararlanilmistir.

VI. Oturum. Son oturum olmasi sebebiyle program degerlendirilmistir. Uyelerden programa, siirece ve
amagclarina iligkin doniitler alinmistir. Programin tamamlanmasina yonelik duygu ve diistinceler paylasilmis, iyi
niyet ve temennilerde bulunularak program tamamlanmustir.

Program siiresince dgrencilerin gelisimsel 6zellikleri dikkate alinarak gorsel ve isitsel materyallerden
yararlanilmigtir. Aymi zamanda oturumlarda agik uglu sorularla katilimeilarin  diislincelerini rahatlikla
paylasmalari, oturumlarin zenginlestirilerek sunulmasi, duygularint ve deneyimlerini ifade etmeleri
desteklenmistir.

Veri Toplama Siireci

Verilerin toplanmasi siirecinde 6ncelikle Milli Egitim Bakanlhigi’ndan (MEB) ve Adnan Menderes
Universitesi Etik Komisyonu’ndan gerekli izinler alinmistir. Gerekli izinler alindiktan sonra dlgme araclari
uygulanmis ve sonrasinda deney ve kontrol gruplari belirlenmistir. Uygulama 6ncesi Ontest uygulama sonrast
sontest ve 4 hafta sonra izleme testi olmak iizere veriler 3 farkli zamanda “Google Form” araciligiyla ¢evrimici
sekilde toplanmistir. Verilerin toplanmasinda psikoegitim programi kapsaminda Zorbalikta Seyirci Miidahale
Olgegi (Kurt-Demirbas & Oztemel, 2019) uygulanmustir. Belirlenen deney grubuna 6 oturumluk FASKU
uygulanmistir. Program uygulamalari ¢evrimigi olarak haftada bir giin ve 40 dakika ile sinirlandirilmistir.

Veri Analizi/Uygulama

Programin deney ve kontrol grubuna dntest, sontest ve izleme testi uygulanmustir. Oncelikle dagilimim
normal dagilip dagilmadigini gérmek igin aritmetik ortalama, standart sapma, ¢arpiklik ve basiklik katsayilari
incelenmistir. Bunun sonucunda dagilimin normal oldugu goriilmiis ancak arastirmadaki katilimer sayisinin 11
(deney) ve 11 (kontrol) seklinde (n < 30) olmasi nedeniyle verilerin analizinde parametrik olmayan istatistiksel
yontemler kullanilmistir. Deney ve kontrol grubunun ZSMO &ntest, sontest ve izleme testi puanlar1 arasindaki
farki incelemek i¢in Mann Whitney U Testi ile iliskili iki 6l¢limiin arasindaki anlamli bir fark olup olmadigini test
etmek icin Wilcoxon Isaretli Siralar Testi kullanilmustir (Biiyiikoztiirk, 2010).

Olgekten elde edilen istatistiksel islemler Statistical Package for the Social Sciences (SPSS 21)
programinda analiz edilmistir. Bu kapsamda oncelikle deney ve kontrol gruplarinin her ii¢ dl¢limiine iligkin
aritmetik ortalama, standart sapma, ¢arpiklik ve basiklik katsayilari incelenmistir. Bulgular Tablo 2’de verilmistir.
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Tablo 2

Deney ve Kontrol Gruplarinin ZSMO Ontest, Sontest ve Izleme Testi Olgiimlerine Iliskin Ortalama, Standart
Sapma, Carpiklik ve Basiklik Degerleri

Gruplar ZSMO n X ss Carpiklik Basiklik
Ontest 11 55.55 8.12 -.67 .80
Deney Sontest 11 64.27 5.88 a7 21
Izleme 11 64.45 6.54 A48 -1.57
Ontest 11 56.36 5.87 -1.15 1.19
Kontrol Sontest 11 58.91 4.78 1.19 2.22
izleme 11 58.82 5.17 1.17 1.27

Not: ZSMO = Zorbalia Seyirci Miidahale Olgegi.

Tablo 2’den anlasildig1 {izere deney ve kontrol gruplarinin farkli dlgiimlerinde carpiklik ve basiklik
katsayilarmin genelinin -1.5 ile +1.5 degerlerinde kaldig1 goriilmektedir (Tabachnick & Fidell, 2013). Buradan
hareketle verilerin normal dagilim gosterdigi belirtilebilir (Cokluk vd., 2018).

Deney ve kontrol gruplarindaki 6grencilere psikoegitim programinin (deneysel islem) uygulanmasindan
once ZSMO’den alinan puanlara iliskin gruplar arasindaki farkin anlamli olup olmadigini belirlemek icin Mann
Whitney U testi yapilmistir. Bulgular Tablo 3’te verilmistir.

Tablo 3
ZSMO 'niin Deney ve Kontrol Grubu Ontest Mann Whitney U Testi Sonucu
Grup n Sira ortalamast Sira toplamt1 U p
4- Deney 11 10.41 114.50 48.50 43
ZSMO Kontrol 11 12.59 138.50

Not: ZSMO = Zorbaliga Seyirci Miidahale Olgegi.

Tablo 3’te goriildiigii izere deney ve kontrol gruplarindaki dgrencilerin Ontest puanlari arasinda anlamli
bir fark olmadigini anlasilmaktadir (U = 48.50, p > .05). Bu analizin ardindan denencelerin test edilmesi asamasina
gecilmistir.

Bulgular
Denence 1

Deney grubunda yer alan iistiin yetenekli olan 6grencilerin zorbaliga seyirci miidahale dlgeginden
aldiklar1 sontest puanlari dntest puanlarindan anlamli diizeyde yliksek bulunmustur. Denence 1’in test edilmesi
amaciyla, deney grubundaki &grencilerin ZSMO’den aldiklar1 puanlara iliskin ntest ve sontest puanlar igin
Wilcoxon Isaretli Siralar Testi uygulanmistir. Bulgular Tablo 4°te verilmistir.

Tablo 4

Deney Grubunun Zorbaliga Seyirci Miidahale Olgegi Ontest ve Sontest Puanlarina Iliskin Wilcoxon Isaretli
Siralar Testi Sonuglart

Ontest-sontest n Sira ortalamasi Sira toplamu z p
Negatif 0 .00 .00 2.81 .00
ZSMO Pozitif 10 5.50 55
Esit 1

Not: ZSMO = Zorbaliga Seyirci Miidahale Olgegi.

Tablo 4’te verilen bulgulara gore arastirmaya katilan 6grencilerin ZSMO’den aldiklar1 sontest ve dntest
puanlari arasinda anlamli bir fark (z = 2.81, p < .05) oldugu goriilmektedir. Ontest ve sontest puanlarina iligkin
fark puanlarinin sira ortalamasi ve sira toplami dikkate alindiginda goézlenen bu farkin sontest puani lehinde oldugu
goriilmektedir. Bu kapsamda {istiin yetenekli 6grencilere uygulanan FASKU’nun deney grubunun zorbaliga seyirci
miidahale becerilerini anlamli1 diizeyde artirdig1 anlasiimaktadir.

Denence 2

“Deney grubunun zorbaliga seyirci miidahale 6l¢ceginden aldiklar1 izleme testi puanlar ile sontest puani
arasinda anlamli bir fark yoktur.” Denence 2’nin test edilmesi amaciyla, deney grubundaki 6grencilerin
ZSMO’den aldiklar1 sontest ile izleme testi (4 hafta sonra) puanlari iizerinde Wilcoxon Isaretli Siralar Testi
uygulanmis ve sonuglar Tablo 5’te verilmistir.
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Tablo 5

Deney Grubunun Zorbaliga Seyirci Miidahale Olgegi Sontest- Izleme Test Puanlarina Iliskin Wilcoxon Isaretli
Stralar Testi Sonuglar

Izleme test-1-sontest n Sira ortalamast Sira toplami z p
Negatif 5 5 25.00 0.25 .79
ZSMO Pozitif 5 5 30.00
Esit 1

Not: ZSMO = Zorbaliga Seyirci Miidahale Olgegi.

Tablo 5’te verilen bulgulara gore arastirmaya katilan 6grencilerin ZSMO’den aldiklar izleme testi-1 ve
son test puanlar1 arasinda anlamli bir fark (z = 0.259; p > .05) olmadig: goriilmektedir. Dolayisiyla deney grubuna
uygulanan programin etkisinin kalici oldugu seklinde yorumlanabilir.

Denence 3

“Deney grubunun zorbalifa seyirci miidahale 6l¢eginden aldiklar1 sontest puanlari kontrol grubunun
zorbaliga seyirci miidahale 6lgeginden aldiklari sontest puanlarindan anlamli diizeyde farklidir.” Denence 3’iin
test edilmesi amaciyla deney ve kontrol grubundaki 6grencilerin Zorbaliga Seyirci Miidahale Olgeginden aldiklart
sontest puanlari iizerinde Mann Whitney U testi uygulanmis ve sonuglar Tablo 6’da verilmistir.

Tablo 6
Zorbahiga Seyirci Miidahale Olgeginin Deney ve Kontrol Grubu Sontest U Testi Sonucu

Grup n Sira ortalamast Sira toplamu U p
- Deney 11 14.73 162 25 .01
ZSMO Kontrol 11 8.27 91

Not: ZSMO = Zorbaliga Seyirci Miidahale Olgegi.

Yukaridaki tabloda FASKU kapsaminda deney ve kontrol grubu iistiin yetenekli 6grencilerin uygulama
sonrasindaki ZSMO’den aldiklar1 sontest puanlarinin Mann Whitney U testi sonuglar1 verilmistir. Buna gore
programa katilan bireyler (deney grubu) ile katilmayan bireylerin (kontrol grubu) ZSMO’den aldiklar1 sontest
puanlar1 arasinda anlamli bir fark (U = 25, p < .05) oldugu bulunmustur. Sira ortalamalar1 dikkate alindiginda,
deney grubunun kontrol grubuna gore miidahale beceri diizeylerinin daha yiiksek oldugu anlasilmaktadir.

Denence 4

“Kontrol grubunun zorbaliga seyirci miidahale 6lgeginden aldiklari sontest puanlari ile dntest puanlart
arasinda anlamli bir fark yoktur.” Denence 4’iin test edilmesi amaciyla kontrol grubundaki 6grencilerin dlgekten
aldiklar1 zorbalia seyirci miidahale puanina iliskin dntest ve sontest puanlari {izerinde Wilcoxon Isaretli Siralar
Testi uygulanmis ve sonuglar Tablo 7°de verilmistir.

Tablo 7

Kontrol Grubunun Zorbaliga Seyirci Miidahale Olgegi Ontest ve Sontest Puanlarina Iliskin Wilcoxon Isaretli
Siralar Testi Sonuglar

Ontest-sontest n Sira ortalamast Sira toplamu z p
Negatif 3 3 9 191 .056
ZSMO Pozitif 7 6.57 46
Esit 1

Not: ZSMO = Zorbaliga Seyirci Miidahale Olgegi.

Yukaridaki tablodaki analiz sonuglari, kontrol grubu bireylerin ZSMO’den aldiklar1 éntest ve sontest
puanlari arasinda anlaml bir fark (z = 1.91, p = .056; p > .05) olmadigin1 gostermektedir. Bu bulgu denenceyi
destekler nitelikte bulunmustur.

Tartisma

Mevcut aragtirmada FASKU revize edilerek zorbaliga seyirci olan iistiin yetenekli ortaokul 6grencilerine
uygulanmis ve miidahale becerilerine etkisi incelenmistir. Bu dogrultuda elde edilen bulgular degerlendirildiginde
programin uygulandig1 deney grubundaki 6grencilerin zorbaliga seyirci miidahale becerisini gelistirmede etkili
oldugu goriilmektedir. Bu boliimde zorbaliga seyirci miidahale psikoegitim programu, listiin yetenekli 6grencilerde
uygulanan psikoegitim programlari ve ¢evrimigi terapi konular1 ele almip tartisilacaktir.
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Ulusal alan yazinda zorbalik ve zorbalik rollerinden zorba ve kurbana yonelik bir¢ok ¢alisma yer almakta
olup zorbaliga seyirci miidahale becerisini gelistirmeye yonelik caligmaya rastlanmamistir. Ancak son yillarda
uluslararasi alan yazinda seyirci ve seyirci miidahalesi ile ilgili calismalara oldukca fazla rastlanmaktadir. Fredrick
ve digerleri (2020) tarafindan yapilan calismada, 4. ve 5. smifta 6grenim goéren 6grencilerin zorbaliga seyirci
miidahale diizeyleri ile empati (biligsel ve duygusal) becerileri arasindaki iligskiye odaklanildig1 goriilmektedir.
Empati becerisinin gelistirilmesinde 6zellikle duygusal empati diizeyi yiiksek olan dgrencilerin miidahale
diizeyleri yiiksek bulunmustur. Lihnou ve Antonopoulou (2016) da ¢alismalarinda zorbalik olaylarinda empati, 6z
yeterlilik ve kurbana ya da zorbaya yakinlik durumunun zorbaliga miidahale diizeyinde etkili oldugu sonuglarina
ulagilmigtir. Bu baglamda, mevcut c¢alismada uygulanan program kapsaminda empati gelistirmeye doniik
etkinliklere yer verilmistir.

Uluslararasi alan yazin incelendiginde zorbaliga seyircilere yonelik farkindalik ve miidahale becerisi
kazandirmaya yonelik ¢aligmalarin varlig1 bilinmektedir. Bunlardan ilki Midgett ve digerleri (2015) tarafindan
ortaokulda O6grenim goren Ogrencilere yonelik gelistirmis oldugu STAC programidir. Program kapsaminda
ogrencilerin zorbaliga miidahale becerilerinde artis oldugu sonuglarina ulagilmigtir. Benzer sekilde Johnston ve
digerleri (2018) tarafindan STAC programi lise Ogrencilerine uygulanmig, deney grubundaki 6grencilerin
zorbaliga seyirci miidahale becerilerinde etkili oldugu goriilmustiir. Bir bagka ¢alismada Garrity ve digerleri (2004)
CARES programi ve Tsang ve digerleri (2011) tarafindan gelistirilen PATHS programu ile zorbaliga seyircilerin
miidahale diizeylerinde artiglar yasandigi belirtilmistir. PATHS programinda da benzer sekilde seyirci 6grencilerin
zorbalik olaylarina iligkin farkindalik kazandiklari, sorumluluk istlendikleri ve uygun miidahale yontemleri ile
zorbalig1 durdurma becerisi kazandiklari sonuglarina ulagilmistir. STAC, CARES ve PATHS programlarinda da
benzer sekilde zorbaliga seyirci olan 6grencilerin miidahale becerisi gelistirebilmeleri hedeflenmistir. Mevcut
calismada da benzer sekilde zorbali§a seyirci dgrencilerin zorbalik olaylarint fark etmeleri, hizli bir sekilde
yorumlamalari, sorumluluk istlenmeleri, miidahale yontemine karar vermeleri ve nihai olarak uygun miidahale
yoOntemi ile miidahale etmeleri beklenmektedir.

Ustiin yetenekli 6grencilerin bazi nedenlerle zorbaliga maruz kaldig, seyirci oldugu ya da zorba oldugu
goriilmektedir. Sosyal duygusal gelisimleri, sira dis1 dzellikleri, akranlar: tarafindan kiskanilmalar1 bu nedenler
arasinda yer almaktadir (Bayar, 2018; Unal & Sak, 2020). Ancak iistiin yetenekli grencilerin zorbalik karsisindaki
miidahale becerilerini gelistirecek deneysel caligmalar olduk¢a simirlidir. Nedim-Bal ve Kahraman (2015)
tarafindan {istiin yetenekli 6grenciler ile yapilan ¢alismada, siber zorbaliga karsi duyarlilik gelistirmeye yonelik
psikoegitim programi gelistirildigi goriilmektedir. Bu program, istiin yetenekli 6grencilerin siber zorbaliga
yonelik farkindalik kazanmalari amaciyla hazirlanmis ve uygulanan psikoegitim programinin {stiin yetenekli
ogrencilerin siber zorbaliga yonelik farkindalik kazanmasinda etkili oldugu sonuglarina ulagilmistir.

Daha onceki ¢aligsmalarda iistiin yetenekli 6grencilerin zorbalik karsisinda sessiz kalmalari; iletisim
kurmada giicliik, arkadaslik iliskileri, yalnizlik, dislama, dislanma, kendini dogru ifade edememe gibi sosyal
duygusal o6zellikleri ile agiklanirken (Fonseca, 2011), sessiz kalmak istememeleri ise yiiksek ahlaki geligsimleri
(adil olma, haksizliga gelememe) ile agiklanmistir (Freeman, 2001; Helt, 2008; Lee & Olszewski-Kubilius 2006).
Ustiin yetenekli dgrenciler zorbalik olaylar1 karsisinda umutsuz hissetmeleri ve durumu degistiremeyeceklerine
olan inanglar1 nedeniyle sessiz kalmay tercih etmektedir (Fonseca, 2015; Peterson & Ray, 2006). Ustiin yetenekli
ogrenciler sosyal-duygusal 6zellikleri nedeniyle bir zorbalik olay1 karsisinda miidahale etmek isteseler de nasil
etkili miidahale edecekleri konusunda sorunlar yasamaktadirlar (Guilbault, 2008). Ustiin yetenekli 6grencilere
yonelik uygulanan diger psikoegitim programlarinin da 6grencilerin sosyal-duygusal gelisimlerine katki sagladigi
belirtilmektedir (Allen, 2017; Matthews & Foster, 2005). Bu arastirmalardan yola ¢ikarak istiin yeteneklilere
yonelik gelistirilen psikoegitim programlariin sosyal duygusal gelisimleri agisindan etkili oldugu séylenebilir.

Ulusal alanyazinda iistiin yetenekli 6grencilerde zorbalikla iligkili deneysel ¢alismalarin az oldugu
goriilse de farkli konularda deneysel caligmalarin oldugu anlagiimaktadir. Koksal (2007) tarafindan iistiin yetenekli
ogrencilerin duygusal zekalarma iliskin program gelistirilmis ve olumlu yonde etkisi oldugu goriilmistiir. Benzer
sekilde Sevgili-Kogak ve Kan (2021) tarafindan iistiin yetenekli 6grencilerin sosyal duygusal dzelliklerine yonelik
gelistirilen psikoegitim programinda 6grencilerin sosyal duygusal 6zelliklerinde pozitif yonde gelisim oldugu
goriilmiistiir. Bu baglamda, mevcut ¢alismada da iistiin yetenekli 6grencilerin zorbaliga seyirci miidahale
becerilerinin uygulanan psikoegitim programi ile olumlu yonde gelistigi goriilmektedir. Programin etkili olmasimi
saglayan etmenler 6grencilerin gelisimsel 6zellikleri dikkate alinarak gorsel ve isitsel materyallerden yararlanilmis
olmas1 ile agiklanabilir. Ayrica oturumlarda acik uglu sorularla katilimecilarin diisiincelerini rahatlikla
paylasmalari, oturumlarin zenginlestirilerek sunulmasi, duygularint ve deneyimlerini ifade etmeleri
desteklenmistir. Uygulanan programin beceri kazandirmaya yonelik olmasi, yasantiya dayali olmasi, grup disi
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etkinlikler ile oturum disinda kazanimlarin1 uygulamalar1 ve katilimcilarin zorbalik konusunda deneyimlerine yer
verilmesi programin etkililigini artirmasinda etkili oldugu sdylenilebilir.

Cevrimigi yiiriitiilen psikoegitim programlarina yonelik deneysel ¢calismalar ulusal alanyazinda oldukga
sinirlidir. Bu ¢aligmalardan biri Tatlioglu (2013) tarafindan gerceklestirilmistir. Bu ¢aligmada, ¢evrimigi psikolojik
danismanin yalnmzliga etkisi incelenmis ve arastirmanin sonucunda uygulanilan programin yalnizlik {izerinde etkili
oldugu sonuglarma ulasilmistir. Mevcut ¢alisma ile aym zamanda COVID-19 siirecinde ¢evrimici sekilde
yiiriitiilen psikoegitim programinin etkililigine odaklanilmaktadir. Ustiin yetenekli dgrencilerin zorbaliga seyirci
miidahale becerilerinin ¢evrimi¢i uygulanan psikoegitim programi araciligi ile arttig1 goriilmiistiir.

Sonug¢ ve Oneriler

Mevcut arastirmada iistiin yetenekli 6grencilerin zorbalifa seyirci miidahale becerilerine yonelik
psikoegitim programi uygulanmistir. Bu aragtirmada elde edilen sonuglar;

1. Deney grubunun miidahale sonrasi test puanlarinin miidahale dncesi test puanlarindan anlaml diizeyde
yiiksek oldugu goriilmiistiir.

2. Deney grubunun izleme testi ile son test puanlar1 arasinda anlamli bir fark olmadigi bulunmustur.

3. Deney grubunun son test puanlarinin kontrol grubunun son test puanlarindan anlamli diizeyde yiiksek
oldugu sonucuna ulagilmistir.

4. Kontrol grubunun zorbaliga seyirci miidahale 6lgeginden aldiklar1 sontest puanlar ile dntest puanlar
arasinda anlamli bir fark olmadigi tespit edilmistir.

Bu sonuglar 1s1ginda uygulamacilara ve arastirmacilara sunulabilecek Oneriler asagida yer almaktadir.
FASKU psikoegitim programi yiiz yiize ve ¢evrimigi olarak uygulanabilmektedir. Programimn uygulanmasi
stirecinde yazili, gorsel ve isitsel materyallerden yararlanilmistir. Programda modelin asamalarinin yani sira
oturumlarda empati, duygu farkindaligi, etkili iletisim kurma gibi degiskenlere de yer verilmistir. Gelecek
aragtirmalarda zorbaliga seyirci olan istlin yetenekli 6grencilere yonelik hazirlanacak programlarda mevcut
calismada ele alinan degiskenlerin yani sira 6z yeterlik inanci, 6zgiiven arkadaslik iliskisi gibi baska degiskenleri
de dikkate almak ve bu degiskenlere iligkin 6l¢iimlerin alinmasi yararli olabilir.
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Abstract

Introduction: The purpose of this study is to implement and evaluate the effect of an online psychoeducation
program aimed at enhancing bystander intervention skills in bullying of gifted secondary school students. For this
purpose, the present study examined the effect of the bullying bystander intervention psychoeducation program
called FASKU (notice, interpret immediately, take responsibility, decide, and apply) on the intervention skills of
gifted secondary school students who were bystanders to bullying.

Method: The study was carried out with a group of gifted students enrolled in the 5th and 6th grades at the Science
and Art Center. A study group was formed with 22 gifted students, including the experimental (11 students) and
control (11 students) groups. In the study, data were obtained with Bystander Intervention Scale in Bullying
(BISB). Within the scope of this study, the experimental group received a 6-session online psychoeducation
program, whereas the control group did not undergo any intervention. The research design is a quasi-experimental
model with experimental and control groups (pretest, posttest, and follow-up test).

Findings: The findings of the study indicated that the psychoeducation program implemented in the experimental
group led to a discernible improvement in the bystander intervention skills of the gifted students. Based on this
result, it can be inferred that the psychoeducation program demonstrates efficacy in enhancing the bystander
intervention abilities of gifted students.

Discussion: Upon evaluating the results obtained in this regard, it becomes evident that the program exhibits
efficacy in enhancing the bystander intervention abilities of students in bullying within the experimental group,
who were subjected to the program. Bystander intervention psychoeducation program in bullying,
psychoeducational programs applied to gifted students, and online therapy issues were discussed.

Result and Recommendations: A statistically significant difference was noted between the pretest and posttest
scores of the experimental group; however, the posttest scores did not vary statistically from the follow-up test
scores. It was concluded that the posttest scores of the experimental group were significantly different from the
posttest scores of the control group, and there was no significant difference between the posttest scores and pretest
scores of the control group from the bystander intervention scale in bullying.

Keywords: Gifted, bullying, bystander, bystander intervention in bullying, psychoeducational program, quasi-
experimental model.
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Introduction

Bullying incidents are shown as one of the frequently encountered problems today. When the studies on
bullying in recent years are evaluated, it is found that approximately 20% of the students in adolescence are
exposed to bullying with various types of bullying; 20% -30% of them are seen to play the role of a bully who
committed, initiated and sustained the bullying (Salmivalli et al., 1996). In cases of bullying, it is necessary to
evaluate all roles participating in this process separately and to take the necessary precautions. For this reason, the
bystander plays an important role in cases of bullying, which has an essential place in stopping or continuing the
bullying events apart from the role of bully, victim, bully/victim. Salmivalli (2010) stated in his study that the
bystander is significantly effective in preventing and increasing bullying incidents in bullying cases. It is
emphasized that especially when the bystander intervenes in the bullying events at the right time, approximately
60% of these events end in a very short time, such as 10-12 seconds (Hawkins et al., 2001).

The bystander plays a critical role in the bullying events. It is known that they make very important
contributions to the end of bullying with the help of correct and appropriate responses they will give in a short
time, especially when they encounter bullying incidents. However, there are many reasons for the bystander's
reaction to bullying when faced with bullying events or their preferences to remain silent (Fluke, 2016; Jenkins &
Nickerson, 2019; Kingston, 2008; Pozzoli & Gini, 2012; Salmivalli & Voeten, 2004). When these factors are
evaluated, it is seen that cognitive factors are in the first place in avoiding helping behaviors of individuals who
are spectators of bullying (Kingston, 2008; Salmivalli & Voeten, 2004). When cognitive factors are evaluated,
self-efficacy beliefs and attitudes towards bullying play a determining role in the bullying process. When social
factors (Kingston, 2008; Latané & Darley, 1968; Levine & Crowther, 2008; Parris et al., 2020; Pozzoli & Gini,
2012) are discussed, the importance of friendship relations, taking responsibility, the number of bystanders, and
the gender of the victim are emphasized. Finally, in emotional factors (Coloroso, 2003; Darley & Latané, 1968;
Harris & Petrie, 2003; Jenkins & Nickerson, 2019; Padget & Notar, 2013), the bystander experienced anxiety,
fear, and anxiety that something bad might happen to them. It seems that they focus on the empathic approach and
the level of danger. In a longitudinal study conducted with the bystander in recent years, when students' changes
and developments regarding the process from 4th to 7th grade are evaluated, it is seen that friendship relationships,
the urgency of the event, and the sense of responsibility they feel are discussed in the behavior of intervening in
bullying (Forsberg et al., 2014). When all these studies are evaluated, it is of critical importance to provide the
bystander with the correct intervention skills, especially in terms of ending bullying incidents experienced in
schools. When the literature is examined, it is seen that the model developed to give the bystander the right
intervention skill is effective in this context.

The “Bystander Intervention Model”, developed by Latané and Darley (1970) to explain bystander
behavior, has been revised by Jenkins and Nickerson (2019) based on bullying behaviors. This model consists of
five stages to develop the ability to intervene in the bystander against bullying. The first stage of the model is the
realization of the event. This stage is the direct or indirect recognition of a bullying incident (Nickerson et al.,
2016). The urgent-rapid interpretation of the event, which is the second stage of the bystander intervention model,
is considered the most critical stage in the action of the bystander. It is based on the purpose of the bystander to
notice the event as the first step in the face of an event and interpret it in an urgent and important way to help
(Jenkins & Nickerson, 2017; Latané & Darley, 1970; Pozzoli & Gini, 2012). The stage of accepting the
responsibility to help is based on the expectation of the bystander to accept their responsibility in the face of the
event (Jenkins & Nickerson, 2017; Pozzoli & Gini, 2012). It is stated that the individual who is determined to help
in deciding how to intervene or to provide assistance should know how to intervene, what methods can be used,
and have social skills and self-efficacy beliefs (Jenkins & Nickerson, 2017; Nickerson et al., 2016; Pozzoli & Gini,
2012). The last stage of the model involves implementing the intervention decision and taking action with the
appropriate intervention method without being silentor unresponsive on the condition of ensuring its own safety
in the face of the events encountered (Jenkins & Nickerson, 2017; Nickerson et al., 2016).

When international studies aimed at providing awareness and intervention skills to bystander students are
evaluated, Midgett et al. (2015) applied the STAC (Stealing The Show, Turning It Over, Accompanying Others,
Coaching Compassion) program developed for secondary school students, and at the end of the program, it was
found that there was an increase in the students' bullying intervention skills. Similarly, Johnston et al. (2018)
applied the STAC program to high school students, and it was seen that it was effective in the bystander
intervention skills of the students in the experimental group. In another study, Garrity et al. (2004) used the Bully
Proofing- Creative problem solving, Adult help, Relate and join, Empathy, Stand up and speak outprogram (Bully
Proofing-CARES) to help students who were bystanders to bullying. An increase in intervention skills was
observed. Another program developed for students who are bystanders to bullying is Tsang et al. (2011) It is the
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PATHS program (positive, adolescent, training, holistic, social) developed by. Similarly, in the PATHS program,
it was concluded that bystander students gained awareness of bullying incidents, assumed responsibility, and
gained the ability to stop bullying with appropriate intervention methods. Similarly, in the current study (FASKU;
notice, interpret immediately, take responsibility, decide and apply), students who are spectators of bullying need
to recognize bullying incidents, interpret them quickly, take responsibility, decide on the intervention method, and
ultimately intervene with the appropriate intervention method. They are expected to do so.

It is seen that there has been an increase in the studies onbullying in Turkey in the 2000s. Many of these
studies focus on bullying incidents, status, types, and coping with bullying (Hosgdriir & Orhan, 2017; Kilig, 2019;
Kurt-Demirbas, 2020; Unver & Kog, 2017). When the working groups of the studies on bullying are evaluated,
secondary school students (Peker, 2015; Toraman & Usta, 2018) ranked first, followed by high school (Ayas &
Piskin, 2011; Unver & Kog, 2017) and university (Ozkal, 2011) students. In recent years, it has been observed that
studies for gifted people, such as bullying, have increased considerably in the literature. These studies focus heavily
on early diagnosis of gifted children and efforts to receive differentiated education after diagnosis. In Turkey,
gifted students receive education in Science and Art Centers (SAC) and their schools. According to the SAC
Directive (2019), gifted students “learn faster than their peers; is defined as "an individual who is prominent in
creativity, art and leadership capacity, has special academic ability, can understand abstract ideas, likes to act
independently in his areas of interest, and shows a high level of performance". Although research on both bullying
and gifted students has increased today, it is seen that there are a limited number of studies on bullying among
gifted students. In these studies, the characteristics of gifted students, such as perceptions of bullying (Bayar, 2018)
and cyberbullying (Agaoglu et al., 2020; Nedim-Bal & Kahraman, 2015) were emphasized.

In studies suggesting that gifted individuals have advanced moral development, it is stated that their
sensitivity to situations such as fairness, injustice, and disrespect is high (Freeman, 2001; Helt, 2008; Lee &
Olszewski-Kubilius, 2006). It is known that gifted children are exposed to some bullying incidents due to their
social-emotional characteristics, and they face situations such as friendship relations, loneliness, exclusion, or
exclusion (Fonseca, 2015; Unal, 2019). In addition, reasons such as exhibiting unusual features and being jealous
also affect their exposure to bullying (Bayar, 2018; Unal & Sak, 2020). The bullying experiences of gifted students
were investigated by Peterson and Ray (2006), and it was stated that gifted adolescents remained silent in the face
of bullying. Thoughts that he cannot change the situation cause gifted adolescents to feel hopeless. It is stated by
Jumper (2009) that gifted individuals are exposed to more bullying; Peterson and Moon (2008) and Yilmaz (2015)
stated that one of the most important problems of gifted students is bullying. Gifted students are not only bullied.
At the same time, they sometimes take the role of bullies and may display bullying behaviors against other people.
It is emphasized that gifted students generally verbally warn the bully in coping with bullying, remain insensitive
to bullying, and use methods such as changing the place, but they cannot reach a definitive solution (Fonseca,
2015). Guilbault (2008) stated in his study that many of the gifted students watched bullying and did not interfere
with it. At the same time, it was found that 60% -75% of gifted children preferred to be a spectator in the face of
bullying. When all these studies are evaluated together, it is thought that the issue of intervention in bullying and
bullying incidents in gifted students should be handled in a multifaceted way.

In summary, gifted students can take on the role of bystanders in bullying incidents, as well as the roles
of victims and bullies. Gifted students may be negatively affected by the events they witness due to their deeper
perception of events and their high level of sensitivity to events, and they may hesitate about how to intervene
(Matthews & Foster, 2005). In this case, teaching correct intervention skills to gifted students becomes important.
They will be given the opportunity to use their social-emotional characteristics in the right way, such as opposing
injustice, being fair, and being sensitive in the face of bullying incidents. Bayar (2018) states in his study that there
is a need for intervention methods to cope with bullying and studies to help individuals gain self-expression skills.
When developmental processes are evaluated, adolescence is the age when bullying is especially common, and the
impact of the social environment on the individual is high (Santrock, 2012). Considering this situation, it is thought
that studies to be carried out during adolescence are very important. With this study, gifted students will gain
preventive gains against possible bullying situations that they or the people around them may experience during
adolescence. Nowadays, the use of the internet, online networks and social media is quite widespread. It is known
that internet use has increased significantly due to COVID-19, which has affected the world as of 2019. It is stated
that in this process, online therapy has become quite widespread, as well as face-to-face therapies (Director, 2021).
Online therapy is when the client and counselor come together on the internet, and the counseling process continues
via the internet (Gligliican, 2020). Psychological assistance services in online therapy are offered on the internet
by field experts. These services are generally structured between 4 and 12 weeks. In the current study, a
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psychoeducation program was conducted online for gifted secondary school students who were bystanders to
bullying.

In this context, the present study aimed to improve the intervention skills of secondary school students
who are both gifted and spectators of bullying. It was aimed to test the following experiments with a quasi-
experimental method with experimental and control groups.

Hypothesis 1: It was assumed that the posttest scores of the experimental group would be significantly
higher than the pretest scores.

Hypothesis 2: It was assumed that there would be no significant difference between the follow-up test
and posttest scores of the experimental group.

Hypothesis 3: It was assumed that the posttest scores of the experimental group would be significantly
higher than the posttest scores of the control group.

Hypothesis 4: It was assumed that there would be no significant difference between the posttest scores
and the pretest scores of the control group from the bystander intervention scale.

Method
Research Model

In this study, which aims to improve the bullying intervention skills of gifted secondary school students
who are spectators of bullying through a psychoeducation program, the effect of the psychoeducation program was
examined using a quasi-experimental model with pretest, posttest, and follow-up test measurements with
experimental and control groups (Biiyiikoztiirk, 2010). In this experimental model, the first factor refers to the
experimental and control groups, and the second factor refers to repeated measurements consisting of a pretest,
posttest, and follow-up test regarding the dependent variable (Biiyiikoztiirk, 2010). The dependent variable of the
study is the Bystander Intervention Scale in Bullying score (Kurt-Demirbas & Oztemel, 2019), and the independent
variable is the psychoeducation program to develop the intervention skills of gifted students who witness bullying.
The research design for this model is given in Table 1.

Table 1
Research Design Concerning the Psycho-Education Program
Group Pretest Process Posttest Follow-up test
Experimental 1 X (program) 3 5
Control 2 - 4 6

Working Group

In determining the experimental and control groups, which are the study groups of the research, the
Bystander Intervention Scale in Bullying (BISB: Kurt-Demirbas & Oztemel, 2019) was applied to 60 students (33
female and 27 male students) studying at the Aydin Province Science and Art Center in the 2020-2021 academic
year. Three criteria were adopted in the formation of the experimental and control groups, and gifted students who
met the criteria at the same time were assigned to the experimental and control groups by random assignment.
These criteria are given below:

1. Having a score below the average according to the total score obtained from the measure,
2. The determined students’ volunteering to participate in the research,
3. It was stated that the families of volunteer students should give permission.

In creating the experimental and control groups in the psychoeducation program, firstly, students who
received low scores from the BISB according to their total scores were determined. At the same time, BISB scores
were accepted as the pretest scores of the students in the experimental and control groups. In creating the
experimental and control groups, a preliminary interview was held with 40 students who simultaneously met the
three criteria mentioned above. As a result of the interviews and permissions, 11 students (6 female and 5 male
students) were assigned to the experimental group and 11 students (6 female and 5 male students) to the control
group by random assignment method.
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Measures
Demographic Information Form

The Demografic Information Form prepared by the researchers included questions to determine the
gender, grade levels and participation status of individuals in the psychoeducation program in order to determine
the experimental and control groups.

Bystander Intervention Scale in Bullying (BISB)

The scale includes subscales for each of the five steps: Notice the Event (“I have seen other kids being
bullied at my school this year”), Interpret as an Emergency (“When a kid is being bullied, they need help”), Accept
Responsibility (“I think it's up to me to stop bullying”), Know how to Act (“I have the skills to help a student who
is being bullied”), and Intervene (“I would say something to a kid who is being mean to another kid”’). Three items
comprise the first four steps and four items for the final step. For each item, participants indicate their agreement
on a Likert-type scale (1 = really disagree, 2 = disagree, 3 = agree, 4 = really agree). This survey is scored by
summing the student's endorsements for each item; thus, higher scores indicate agreement with more items. Items
were modified from the middle school version (Jenkins & Nickerson, 2017) to suit elementary-school students.
Modifications included shortening the number of words per sentence, changing some words that might have been
difficult for elementary students to read or understand, altering the directions, and changing the Likert-scale anchor
descriptions. For example, item five originally stated, “Inappropriate comments can hurt someone's feelings, even
if the person making the comments says they are joking”, and was revised to state “Mean comments can hurt
someone's feelings, even if it is a joke”. Jenkins et al. (2018) recently reported psychometric evidence for the
elementary version of this measure. They found evidence to support the five-factor model as well as evidence of
measurement invariance for boys and girls. Evidence of internal consistency was found for the current study via
Cronbach alphas (Notice 0.87, Interpret 0.77, Accept 0.82, Know 0.85, Act 0.84) (Jenkins & Nickerson, 2019).

“Bystander Intervention Scale in Bullying”, adapted into Turkish by Kurt-Demirbas and Oztemel (2019),
consists of five sub-dimensions and 16 items as in the original. Model fit indices in the measure showed that the
expected five-factor structure for the first and second levels was appropriate: It is for the first level; y?/sd = 1.927,
RMSEA =. 051, CFl =.957, GFI = .943, TL | = .945; for the second level y%/sd = 2.230, RMSEA = .058, CFI =
939, GFI =.931, TL |1 =.927. Evidence of internal consistency was found for the current study via Cronbach alpha
(Notice 0.88, Interpret 0.60, Accept 0.78, Know 0.67, Act 0.75) (Kurt-Demirbas & Oztemel, 2019).

Psychoeducation Program for Bystander Intervention in Bullying (FASKU)

The psychoeducation program for Bystander Intervention in Bullying (FASKU; notice/fark, urgent
interpretation/acil yorum, take responsibility/sorumluluk, decide/karar and apply/uygula), aimed to improve the
bullying intervention skills of secondary school students who are not the bully, victim and bully/victim in school
bullying, but who are only bystanders (spectators) to bullying behaviors only and who are only and have low
intervention skills. In implementing the program, notice the event, interpret the event as an emergency that requires
help, accept responsibility for the situation, know how to intervene, or provide help implement intervention
decisions. In addition to this, the topics of recognizing emotions, effective communication, and developing
empathic understanding are also included in the sessions in the program.

The program was prepared for 22 gifted students attending 5th and 6th grades, consisting of the
experimental and control groups, who were determined to be bulliesusing the Bystander Intervention in Bullying
Measure (Kurt-Demirbas & Oztemel, 2019). During the first implementation of the program, it was planned and
implemented as 11 sessions and 45 minutes once a week. Afterwards, it was revised and finalized as one day, 40
minutes, and 6 sessions per week to increase the applicability level as a result of revision studies and expert
opinions. The sessions were conducted online on the ZOOM platform under the supervision of the leader and
assistant leader. The process in the sessions proceeded as follows:

Session 1. In the first session, it was aimed to have information about the group process, its purpose, and
to meet other members of the group. Information about this program was shared, and information about the concept
of bullying, which is the main theme of the programwas given. With the active participation of the group members
inthe roles and types of bullying, the necessary information was provided to the members.

Session 2. In the second session, it was aimed for the members to become aware of the emotions of both
themselves and others. At the same time, studies were organized to understand the importance of empathy in
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strengthening healthy communication. Activities were carried out to raise awareness about how to feel about
bullying roles and what to do in the face of bullying events.

Session 3. The third session aimed that the members gain awareness of the incident of bullying and gain
the ability to interpret a bullying incident quickly. It was aimed to have information about the type of bullying
incidents encountered and to gain awareness about the roles of bullying. In line with these purposes, activities
were carried out with audio and visual materials.

Session 4. In the fourth session, it was aimed to take the responsibility of helping the victim when faced
with a bullying incident. Visual and audio materials were used in the event.

Session 5. At the end of the fifth session, the members are expected to decide how to intervene in the
event of bullying, which is the ultimate goal of the program, and to intervene with the correct intervention method.
To classify the bullying incident, information was given on appropriate intervention methods. During the session,
written materials, video recordings, and both visual and audio materials were used.

Session 6. The program was evaluated in the last session. Feedback was received from the members about
the program, the process, and its objectives. The feelings and thoughts towards the completion of the program
were shared, and the program was completed with good intentions and wishes.

Data Collection Process

During the data collection process, necessary permissions were first obtained from the Ministry of
National Education (MoNE) and Adnan Menderes University Ethics Commission. After obtaining the necessary
permissions, measurement tools were applied, and the experimental and control groups were determined. Data
were collected online via "Google Form™ at 3 different times: pretest before the application, posttest after the
application, and follow-up test after 4 weeks. In collecting data, the Bystander Intervention Scale in Bullying
(Kurt-Demirbas & Oztemel, 2019) was applied within the scope of the psychoeducation program. A 6-session
Bystander Intervention in Bullying Psychoeducation Program-FASKU was applied to the determined experimental
group. Program applications online are limited to one day a week and 40 minutes.

Data Analysis/Application

Pretest, posttest, and follow-up tests were applied to the experimental and control groups of the program.
First of all, the arithmetic mean, standard deviation, skewness, and kurtosis coefficients were examined to see
whether the distribution was normally distributed. As a result, the distribution was found to be normal, but since
the number of participants in the study was 11 (experiment) and 11 (control) (n < 30), non-parametric statistical
methods were used in the analysis of the data. To examine the difference between the BISB pretest, posttest, and
follow-up test scores of the experimental and control groups, the Mann Whitney U Test was used to test whether
there was a significant difference between the two related measurements (Biiyiikdztiirk, 2010).

Statistical operations obtained from the scale were analyzed in the Statistical Package for the Social
Sciences (SPSS 21) program. In this context, firstly, the arithmetic mean, standard deviation, skewness and
kurtosis coefficients of all three measurements of the experimental and control groups were examined. The
findings are given in Table 2.

Table 2

Mean, Standard Deviation, Skewness, and Kurtosis Values for BISB Pretest, Posttest, and Follow-up Test
Measurements of Experimental and Control Groups

Groups BISB n Mean sd Skewness Kurtosis
Pretest 11 55.55 8.12 -.67 .80
Experimental Posttest 11 64.27 5.88 77 21
Follow-up test 11 64.45 6.54 48 -1.57
Pretest 11 56.36 5.87 -1.15 1.19
Control Posttest 11 58.91 4.78 1.19 2.22
Follow-up test 11 58.82 5.17 1.17 1.27

Note: BISB = Bystander Intervention Scale in Bullying.

As can be seen from Table 2, the skewness and kurtosis coefficients in different measurements of the
experimental and control groups generally remain at values between -1.5 and +1.5 (Tabachnick & Fidell, 2013).
Based on this, it can be stated that the data shows a normal distribution (Cokluk et al., 2018).
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Before applying the psychoeducation program (experimental procedure) to the students in the
experimental and control groups, the Mann Whitney U test was conducted to determine whether the difference
between the groups regarding the scores obtained from BISB was significant. The findings are given in Table 3.

Table 3
BISB's Experimental and Control Group Pretest Mann Whitney U Test Result

Group n Rank average Rank total U p
BISB Experimental 11 1041 114.50 48.50 43
Control 11 12.59 138.50

Note: BISB = Bystander Intervention Scale in Bullying.

As seen in Table 3, it is understood that there is no significant difference between the pretest scores of the
students in the experimental and control groups (U = 48.50, p > .05). After this analysis, the testing phase of the
hypotheses began.

Findings
Hypothesis 1
The posttest scores of the gifted students in the experimental group from the bystander intervention in
bullying scale were found to be significantly higher than their pretest scores. In order to test Hypothesis 1, the

Wilcoxon Signed Rank Test was applied for the pretest and posttest scores of the students in the experimental
group regarding the scores they received from the BISB. The findings are given in Table 4.

Table 4
Pretest and Posttest Results of the Experiment Group

Pretest-posttest n Mean rank Sum of rank z p
Negative 0 .00 .00 2.81 .00
BISB Positive 10 5.50 55
Equal 1

Note: BISB = Bystander Intervention Scale in Bullying.

According to the findings given in Table 4, it is seen that there is a significant difference (z = 2.81, p <
.05) between the posttest and pretest scores of the students participating in the study they got from the measure. In
summary, this finding can be interpreted as that the applied program is effective in increasing the bystander
intervention skills against bullying.

Hypothesis 2

“There is no significant difference between the follow-up test scores of the experimental group obtained
from the bystander intervention in bullying measure and the posttest score.”In order to test Hypothesis 2, the
Wilcoxon Signed Ranks Test was applied tothe posttest and follow-up test (4 weeks later) scores of the students
in the experimental group taken from the Bystander Intervention Scale in Bullying. The results are given in Table5.
Table 5

Follow Test and Posttest Results of the Experiment Group

Follow test-posttest n Mean rank Sum of rank z p
Negative 5 5 25.00 0.25 .79
BISB Positive 5 5 30.00
Equal 1

Note: BISB = Bystander Intervention Scale in Bullying.

According to the findings given in Table 5, it is seen that there is no significant difference (z = 0.259; p >
.05) between the follow-up testand posttest scores of the students participating in the study. Therefore, it can be
interpreted that the effect of the program applied to the experimental group is permanent.

Hypothesis 3

“The posttest scores that the experimental group got from the bystander intervention in bullying measure
were significantly higher than the control group’s posttest scores from the Bystander Intervention Scale in
Bullying”. In order to test Hypothesis 3,the Mann Whitney U test was applied tothe posttest scores of the students
in the experimental and control groups obtained from the Bystander Intervention Scale in Bullying, and the results
are given in Table 6.
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Table 6
Experimental and Control Group Posttest U Test Result
Group n Mean rank Sum of rank U p
BISB Experimnental 11 14.73 162 25 .01
Control 11 8.27 91

Note: BISB = Bystander Intervention Scale in Bullying.

It was found that there is a significant difference (U = 25, p < .05) between the posttest scores that the
experimental and control groups got from the bystander intervention in bullying measure. Considering the mean
ranks, it is understood that the students participating in the bullying bystander intervention skill program have
higher intervention skill levels compared to the students who do not participate in the program.

Hypothesis 4

“There is nosignificant difference between the posttest scores and the pretest scores of the control group
obtained from the bystander intervention in bullying measure.”The pretest and posttest score results that the
students in the control group got from the measure are given in Table 7.

Table 7
Pretest and Posttest Results of the Control Group
Pretest-posttest n Mean rank Sum of rank z p
Negative 3 3 9 1.91 .056
BISB Positive 7 6.57 46
Equal 1

Note: BISB = Bystander Intervention Scale in Bullying.

It shows no significant difference (z = 1.91, p = .056; p > .05) between the pretest and posttest scores of
the control group individuals obtained from the bystander intervention in bullying measure. This finding supports
the hypothesis.

Discussion

In the present study, the bullying bystander intervention psychoeducation program (FASKU) was revised
and implemented to gifted middle school students who were bystanders to bullying, and its effect on intervention
skills was examined. When the findings acquired in this way are assessed, it is seen that the program was effective
in developing the bullying bystander intervention skills of the students in the experimental group. In this phase,
bullying bystander intervention psychoeducation program, psychoeducation programs applied to gifted students,
and online therapy will be discussed.

In the national literature, there are many studies on bullying and bullying roles, bully and victim, but there
are no studies on developing bystander intervention skills for bullying. However, in recent years, there have been
many studies on bystander and bystander intervention in the international literature. In the study conducted by
Fredrick et al. (2020), it is seen that the relationship between the level of bystander intervention to bullying and
empathy (cognitive and emotional) skills of 4th and 5th grade students was focused on. In the development of
empathy skills, especially the intervention levels of students with high emotional empathy levels were found to be
increased. Lihnou and Antonopoulou (2016) also found that empathy, self-efficacy, and proximity to the victim or
bully were effective in the level of intervention in bullying incidents. In this context, activities for developing
empathy were included within the scope of the program implemented in the current study.

When the international literature is examined, it is known that there are studies aimed at raising awareness
and intervention skills for bystanders to bullying. The first wasthe STAC program developed by Midgett et al.
(2015) for secondary school students. Within the scope of the program, it was concluded that students' bullying
intervention skills increased. Similarly, Johnston et al. (2018) applied the STAC program to high school students,
and it was found that the students in the experimental group were effective in their bystander intervention skills to
bullying. In another study, Garrity et al. (2004) reported that the Bullying Resilience-CARES program and the
PATHS programdeveloped by Tsang et al. (2011) increased the level of bystander intervention in bullying.
Similarly, in the PATHS program, it was concluded that bystander students gained awareness of bullying incidents,
assumed responsibility, and gained the ability to stop bullying with appropriate intervention methods. Similarly,
STAC, CARES, and PATHS programsaimed atstudents who were bystanders to bullying to develop intervention
skills. Similarly, in the current study (FASKU; notice, interpret immediately, take responsibility, decide and
implement), students who are bystanders to bullying are expected to notice bullying incidents, interpret them
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quickly, take responsibility, decide on the intervention method, and finally intervene with the appropriate
intervention method.

Itis seen that gifted students are exposed to bullying, and become bystanders or bullies for some reasons.
Social-emotional development, unusual characteristics, and being envied by their peers are among these reasons
(Bayar, 2018; Unal & Sak, 2020). However, experimental studies to improve the intervention skills of gifted
students in the face of bullying are quite limited. In the study conducted by Nedim-Bal and Kahraman (2015) with
gifted students, a psychoeducation program was improved to develop sensitivity towards cyberbullying. This
programwas prepared for gifted students to gain awareness about cyberbullying, and it was concluded that the
psychoeducation program was effective in helping gifted students gain awareness about cyberbullying.

In previous studies, while gifted students' silence in the face of bullying was explained by their social-
emotional characteristics, such as difficulty in communicating, friendship relations, loneliness, exclusion,
ostracism, and inability to express themselves correctly (Fonseca, 2015), their unwillingness to remain silent was
explained by their high moral development (being fair, not being wronged) (Freeman, 2001; Helt, 2008; Lee &
Olszewski-Kubilius, 2006).

Gifted students prefer to remain silent in the face of bullying incidents because they feel hopeless and
believe they cannot change the situation (Fonseca, 2015; Peterson & Ray, 2006). Although gifted students want to
intervene in the face of a bullying incident due to their social-emotional characteristics, they have problems
intervening effectively (Guilbault, 2008). Other psychoeducation programs for gifted students have also been
reported to contribute to their social-emotional development. (Allen, 2017; Matthews & Foster, 2005). Based on
these studies, it can be said that psychoeducational programsdeveloped for gifted students are effective in terms of
their social emotional development.

Although there are few experimental studies related to bullying in gifted students in the national literature,
it is understood that there are experimental studies on different subjects. Koksal (2007) developed a programon
the emotional intelligence of gifted students and found that it had a positive effect. Similarly, in the
psychoeducation programdeveloped by Sevgili-Kogak and Kan (2021) for the social-emotional characteristics of
gifted students, it was observed that there was a positive development in the social-emotional characteristics of
students. In this context, in the current study, it is seen that the bullying bystander intervention skills of gifted
students improved positively with the psychoeducation program. The factors that make the programeffective can
be explained by the fact that visual and auditory materials were used by taking into account the developmental
characteristics of the students. In addition, the participants were supported to share their thoughts easily with open-
ended questions in the sessions, present the sessions by enriching them, and express their feelings and experiences.
It can be said that the fact that the applied program is aimed at gaining skills, that it is based on experience, that
the outcomes can be applied outside the session with out-of-group activities, and that the participants' experiences
related to bullying are effective in increasing the effectiveness of the program.

Experimental studies on online psychoeducation programsare quite limited in the national literature. In
one of these studies conducted by Tatlioglu (2013), the effect of online psychological counselling on loneliness
was examined, and it was concluded that the programwas effective on loneliness. The current researchalso focuses
on the effectiveness of the psychoeducation programconducted online during COVID-19. It was observed that the
bullying bystander intervention skills of gifted students increased through the online psychoeducation program.

Conclusion and Recommendations

In the current study, a psychoeducation programwas applied to the bullying bystander intervention skills
of gifted students. The results obtained in this research are as follows:

1. It was observed that the post-intervention test scores of the experimental group were significantly higher
than the pre-intervention test scores.

2. It was found that there was no significant difference between the follow-up test and posttest scores of the
experimental group.

3. It was concluded that the posttest scores of the experimental group were significantly higher than the
posttest scores of the control group.

4. It was found that there was no significant difference between the posttest scores of the control group and
the pretest scores from the bullying bystander intervention scale.
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In light of these results, suggestions that can be presented to practitioners and researchers are given below.
FASKU psychoeducation program can be implemented face-to-face and online. Written, visual, and auditory
materials were used during the implementation of the program. In the program, in addition to the stages of the
model, variables such as empathy, emotion awareness, and effective communication were also included in the
sessions. In future studies, it may be useful to consider other variables, such as self-efficacy belief, self-confidence,
and friendship relationship, in addition to the variables addressed in the current study in the programsto be prepared
for gifted students who are bystanders to bullying and to take measurements related to these variables.
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Giris: Arastirma, okul Oncesi Ogretmenlerinin 6zel gereksinimli ¢ocuklarin kaynastirilmasina ydnelik
yeterliklerini ve disleksi bilgi diizeylerini etkileyen faktorleri incelemek amaciyla yapilmistir.

Yontem: Calisma betimsel ve iliskisel tarama modelinde tasarlanmistir. Caligma grubunu 350 okul Oncesi
dgretmeni olugturmaktadir. Verilerin toplanmasinda “Kisisel Bilgi Formu, Disleksi ile lgili Bilgi ve Inang Olgegi
ve Ozel Gereksinimli Cocuklarin Kaynastirilmasma Yonelik Ogretmen Yeterligi Olgegi” kullanilmistir.
Analizlerde kisisel bilgilerin frekans ve yiizdeleri verilmis, 6l¢ek puanlarina iliskin betimsel analizler yapilmus, iki
Olcek puami arasindaki iliskinin belirlenmesinde Spearman Brown korelasyon katsayisi kullanilmistir.
Ogretmenlerin 6zel gereksinimli ¢ocuklarin kaynastirilmasina yonelik 6gretmen yeterligi 6lgegi puanlari ile
disleksi bilgi ve inang dlgegi puanlarini etkileyen faktorlerin belirlenmesinde siniflandirma analizlerinden CHAID
analizi kullanilmastir.

Bulgular: Arastirmanin sonucunda, okul dncesi 6gretmenlerinin disleksi bilgi, tani, tedavi ve genel olarak bilgi
diizeyleri arttik¢a 6zel gereksinimli cocuklarin kaynastirilmasina yonelik yasa, bilgi, alg1 ve genel olarak yeterlik
diizeylerinin de arttigi goriilmiistiir. Okul dncesi 6gretmenlerinin 6zel gereksinimli ¢ocuklarin kaynastirilmasina
yonelik yeterliklerini etkileyen en 6nemli faktorler sirasiyla 6zel egitim sertifikasi olma durumu, 6grenme giicliigi
konusunda egitim alma durumu, kurum tiirii ve cinsiyet oldugu gériilmiistiir. Ogrenme giigliigii konusunda egitim
alip 6zel egitim sertifikasi olan okul 6ncesi 6gretmenlerinin 6zel gereksinimli gocuklarin kaynastirilmasina yonelik
yeterligi daha yiiksek bulunmustur.

Tartisgma: Alan yazinda okul dncesi 0gretmenlerinin 6zel gereksinimli ¢ocuklarin kaynastirilmasia yonelik
yeterliklerini ve disleksi bilgi diizeylerini inceleyen bir ¢calismaya rastlanamazken, kaynastirma egitimin dnemini
gosteren calismalar mevcuttur.
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Giris

[Ik y1llar, cocuklarin hayatlarinda gelisimlerinin en hizli oldugu dénemdir. Hizla degisen bir diinyada okul
Oncesi egitimin temel amaci, ¢ocuklarin 6grenme, kisisel, biligsel ve sosyo-duygusal gelisimini ele almaktir. Okul
oncesi Ogretmenlerinin teorik bilgi, pedagojik yaklasimlar, didaktik yeterlilik ve metodolojik araglar agisindan
yeterlilikleri, uygulamalarini ve dolayisiyla ¢ocuklara potansiyellerini gergeklestirmeleri i¢in saglanan firsatlar
sekillendirmektedir (Sheridan vd., 2011). Ogretmenlerin yiiksek diizeydeki 6rgiin egitimleri kaliteli okul ncesi
ortamlarla iligkilidir ve boylece ¢ocuklar icin daha iyi duygusal, egitimsel ve gelisimsel destek saglar (Barnett,
2003). Ancak yalnizca okul 6ncesi 6gretmenlerinin 6rgiin egitim gereksinimlerini artirmaya odaklanan politikalar,
okul oncesi kaliteyi iyilestirmek igin yetersiz olabilir. Arastirmalar, resmi miifredatin basarili bir sekilde
uygulanmasinin, okul 6ncesi egitimdeki 6gretmen-¢ocuk orani ve grup biiyiikliigii dahil olmak iizere, okul 6ncesi
ogretmenlerinin mesleki yeterliligi ve destekleyici calisma kosullariyla yakindan baglantili oldugunu
gostermektedir (Barnett, 2005). Okul dncesi deneyimler, ¢ocuklarin kisa ve uzun vadeli refahi, 6grenmesi ve
gelisimi i¢in kritiktir (Burchinal, 2018; Yuva, 2018). Hatta sinirbilimde yapilan arastirmalar, yiiksek kaliteli erken
egitimin bir ¢ocugun gelecegine yonelik kritik bir fark yaratabilecegini one siiriiyor. Bu da erken egitimin
yararlarinin okul 6ncesi programlarin kalitesine bagli oldugunu gdstermektedir (Strong, 2017). Bir¢cok meta-
analiz, okul dncesi egitime katilimin bilissel gelisimi artirabilecegini gostermistir. Ornegin okul dncesi egitim
programi olan Head Start ¢cocuklarin biligsel ve basart sonuglarini iyilestirdigini ortaya koyarken (Shager vd.,
2013); diistik kaliteli erken egitim programlarini veya okul dncesi programlari bitirmis gocuklara nasil gretilecegi
konusunda bilgisi olmayan d6gretmenlerle yapilan arastirmalar okul dncesi programlarindaki ¢ocuklarin akademik
kazanimlar elde etmedigini gostermistir (Cascio, 2018).

Spesifik bir 6grenme gii¢liigii olarak tanimlanan disleksi teriminin ilk kez 1896'da Dr. Pringle Morgan
tarafindan kullanildig1 disiinilmiistiir. Disleksi, akici kelime okuma ve zayif heceleme becerileri ile ilgili
zorluklarla karakterize edilir. Bu zorluklar ndrobiyolojik kdkenlidir. Beklenmeyen bir fonolojik isleme
eksikliginden yani, konugmadaki farkli sesleri duyma, hatirlama yetersizliginden kaynaklanir (Share, 2021).
Fonolojik farkindalik, bir dilin fonemlerini ve hecelerini bilingli olarak belirleme ve manipiile etme yetenegidir
(Goswami & Bryant, 1990). Amerikan Psikiyatri Dernegi'nin (APA) tanisal ve istatistiksel el kitab1 (APA, 2013),
disleksiyi tanimlamak i¢in “okuma bozuklugu olan spesifik 6grenme bozuklugu” terimini kullanir. Ruhsal
Bozukluklarin Tanisal ve Istatistiksel El Kitab1 (DSM-5) tanimu, terimin, “bu giicliikleri hedef alan miidahalelerin
saglanmasina ragmen en az 6 aydir devam etmesi gereken” dogru veya akici kelime okuma, kotli kod ¢dozme ve
kotii heceleme ile ilgili sorunlarla karakterize edilen bir 6grenme giigliikleri modelini ifade ettigini belirtmektedir
(APA, 2013). Disleksi, okuma ve dile dayali isleme becerilerini etkileyen 6zel bir bozukluktur. Disgrafi, el yazisi
ve ince motor becerilerini igeren 6zel bir bozukluktur. Diskalkuli, sayilar1 anlama ve matematiksel gergekleri
dgrenme yetenegini etkileyen 6zel bir bozukluktur. Isitsel islem sirasi, okul ¢agindaki ¢ocuklarin yaklasik %5'ini
etkiler. Cogu gocugun yaptig1 gibi onlarin sdyledikleri islenemez. Bunun nedeni, kulaklarini ve zihinlerini tam
olarak hizaya getirememeleridir. Dil isleme diizeni, duyduklari s6zciikleri anlamalarint ve anlamlandirmalarini
zorlastirir. S6zel olmayan 6grenme giigliigii, duyduklari kelimeleri anlamalarini ve anlamlandirmalarini zorlastirir.
Tipik okuma edinme ve okuma gelisimindeki kalici zorluklar, gelisimsel disleksi olarak karakterize edilir (Ramus
vd., 2003; Vellutino vd., 2004). Gelisimsel disleksi, okuma becerilerinin kazanilmasinda ciddi ve kalici
problemlerle karakterize edilen spesifik bir bozukluktur; bu sorunlara zeka yasi, gorme keskinligi sorunlari veya
yetersiz okul egitimi neden olmaz (APA, 2013; World Health Organization [WHO], 2016). Okuma konusundaki
hayal kirikliklarindan dolayi, ¢ok sayida disleksik ¢ocuk akademik ve sosyal problemler agisindan yiiksek risk
altindadir (Volkmer & Schulte-Kérne, 2018). Daha yiiksek okuma kaygisina sahip bu ¢ocuklarin, refah seviyeleri
diiser ve olumsuz tutumlar sergilerler (Hutton vd., 2021). Ogrenme giicliigii ¢eken cocuklar 6zel degildir;
normaldirler ancak bazi 6grenme sorunlarindan dolay1 yavas Ogrenirler; ¢cabuk 6grenen degillerdir. Cocuklar,
ozellikle farkli konularda 6grenmede biiyiik zorluklar yasarlar. Bu tiir bir engelin bir ¢cocugun hayati i¢in ¢ok
zararli olabilecegini ve onu ailesini, arkadaslarini ve egitim sistemini etkileyebilecegini anlamak ¢ok dnemlidir.

Her ulus ve toplum gocuga esit egitim hakki saglamalidir. Ozel egitim ve dgretim yapilarinin iirettigi
damgalama, dislama ve marjinallestirmeye kars1 6zel egitime ihtiyaci olan dgrencilerin egitimi i¢in uluslararasi
alanda en ¢ok kabul géren modellerden biri kaynastirmadir (Mittler, 2005; Slee, 2011). Loreman’a (2014) gore,
bu terim her ¢ocugun kendi mahallesindeki okula gitme hakkinin savunulmasini ifade eder. Kaynastirma egitimi
terimi, 6zel gereksinimi olan veya olmayan tiim &grencilerin genel egitim okullarina gitmeleri, benzer miifredatlari
izlemeleri ve her 6grencinin ihtiyaglarim1 ve ozelliklerini karsilayan cesitli 6gretim yontemleri kullanmalari
stirecini ifade eder. Kaynastirma egitiminin uygulanmasinin etkili olabilmesi i¢in, tiim 6grencilerin dgrenme
stirecine katilimi1 ve sosyallesme imkani i¢in desteklenmesi gerekir.
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Kaynastirma kavramima sosyo-politik olarak yaklasan Barton ve Smith (2015), kapsayici egitimin
“bagimsiz olarak tiim dgrencilerin egitiminin nedenleri, zamani, yeri ve olast sonuglartyla ilgilendigini” 6ne siirer.
Diger bir deyisle, “egitimin tiim 6grenci niifusuna saglanmasi ile ilgilidir”. Dolayistyla kaynastirma egitimi, bir
grup cocugu adapte etme ve onlari kati bir 6grenme ortamindan 6ziimseme siireci degildir. Aksine, her 6grencinin
kendine has 6zelliklerinin siirekli korundugu, zenginlestigi ve siirekli gelistigi, 6grenme siirecine farkli bir sekilde
yaklagmaya engel degil, vesile olan “iki yonlii bir siirectir” (Bania vd., 2021). Kaynastirma egitimi ile 6grencilerin
hastalik gruplarina ayrilmas: ortadan kaldirilirken ayni zamanda sosyallesmeleri de artirilmaktadir. Ayrica,
kullanilan dgretim yontemlerinin, 6zel egitim ihtiyaglar1 olan 6grencilerin 6grenme siirecine aktif katilimim
artirdig1, 6grencilerin 6grenmesini, duygusal ve sosyal gelisimini destekledigi goriilmektedir (Vislie, 2003).

Kaynastirma egitiminin hedeflerine ulagmak i¢in, uygulama siireci okul 6ncesi egitimden baglamalidir
(Bania vd., 2020). Amerikan Erken Cocukluk Boliimii (DEC) ve Ulusal Kiigiik Cocuklarin Egitimi Dernegi'ne
(NAEYC) (DEC & NAEYC, 2009) gore, okul dncesinde kapsayici bir egitim, 6zel bir egitim ihtiyaci olan veya
olmayan her okul 6ncesi ¢ocugun grup etkinliklerine aktif olarak katilma hakkidir. Smuifta, diger cocuklarla sosyal
beceriler ve arkadagliklar gelistirmek hem biligsel hem de 6grenme becerilerini gelistirir. Cok sayida ¢aligma, 6zel
egitim ihtiyaglar1 olan &grencilerin okul Oncesi entegrasyonunun bilissel ve dgrenme gelisimlerine katkisini
vurgulamistir.

Phillips ve Meloy (2012), genel siniflara devam eden 6zel egitime ihtiyact olan ¢ocuklarin biligsel ve
o0grenme gelisimi lizerine yaptiklari arastirma sonuglarina gore, genel anaokulundaki yiiksek kaliteli okul 6ncesi
kaynagtirma programlarima katilan hem 6zel egitime ihtiyaci olan ¢ocuklar hem de normal gelisim gosteren
cocuklar, erken okuryazarlik becerilerinde 6nemli kazanimlar kaydetmistir. Green ve digerleri (2014), kaynastirma
egitimi ilkelerinin uygulandigi siniflarda 6zel egitime ihtiyaci olan ¢ocuklarin gelisen okuryazarlik becerilerindeki
ilerlemeyi iki akademik yil boyunca inceledi. Arastirmacilar, genel entegrasyon kurslarina katilan 6zel egitime
ihtiyaci olan ¢ocuklarda dil ve okuryazarlik becerilerinin gelisimi lizerinde olumlu bir etkiye dikkat ¢ekti. Ayrica,
ozel egitim gereksinimi olan ¢ocuklar, normal gelisim gdsteren akranlarma goére yazili dil ve konugma dili
konusunda farkindalik yaratma konusunda dnemli ilerlemeler kaydetmistir

Rafferty ve digerleri (2003), 6zel okullarda okuyan 6grencilerle herhangi bir dislama olmadan derslere
devam eden 6zel egitime ihtiyaci olan ¢ocuklarla yaptiklart aragtirmada; ¢ocuklarda, sosyal beceriler, sozlii ifade
ve sozlii komutlar1 anlama alanlarinda gelisme olurken, istenmeyen davranislarin ortaya ¢ikmasinda ilerleme
olmamistir. Odom ve digerleri (2004), Amerika Birlesik Devletleri'ndeki okullarda okul dncesi kapsayici egitim
lizerine bir arastirma yuriitmiistiir. Gozlemle birlikte karma yontemi kullanarak, kaynastirma siniflarindaki
Ogrencilerin, ayr1 egitim ortamlarina devam eden 6grencilere gore akranlariyla etkilesim kurma olasiliklarinin daha
yiiksek oldugunu bulmuslardir. Ayni zamanda 6grencilerin gelisimsel ve davranigsal gelisimlerinde 6nemli olumlu
sonuglar gdzlemlenmistir. Dogan (2012), 6zgiil 6grenme giicliigii (OOG) riski tastyan 5-6 yas ¢ocuklarla erken
miidahale programinin uygulandigi c¢alismasinda, deney grubunda okula hazir bulunma durumunun anlaml
derecede yiiksek oldugunu bulmustur. Kuruyer ve Cakiroglu’nun (2017) smuf &gretmenleri ile OOG olan
ogrencilere miidahale siirecindeki goriislerine iliskin yaptiklar1 caligmada, 6gretmenlerin egitsel degerlendirmeye
ve miidahale programlarina yonelik bilgi ve kavram agisindan eksikliklerinin oldugu sonucuna varilmistir.

Literatiir taramasindan da goriilebilecegi gibi, uluslararast alanda yapilan arastirmalar, genel egitim
baglaminda hem bilissel hem de 6grenme gelisiminde ve sosyal etkilesimde, 6zel egitime ihtiyaci olan 6grencilerin
okul 6ncesi kaynastirmanin énemine ve katkisina odaklanmistir. Ayrica arastirmalar, bu egitim modelinin normal
gelisim gosteren Ogrencilerin duygusal ve sosyal gelisimine katkisina odaklanmaktadir. Disleksi riski tagtyan
¢ocuklarin erken tanilanip akranlariyla ayni standartlarda egitim almalar1 igin 6zverili ¢alisma saglayacak olan
okul 6ncesi 6gretmenleri ayrica dnemli bir misyon istlenmis durumdalar. Okul 6ncesi 6gretmenlerinin disleksi
bilgisi ve farkindalig1 hakkinda okul dncesi kaynastirmanin hem 6zel egitime ihtiyaci olan 6grencilere hem de
normal gelisim gosteren 6grencilere katkisina iliskin goriislerini kesfetme agisindan yurt i¢i arastirma etkinligi
eksik goriinmektedir. Bu amacla arastirma, okul Oncesi Ogretmenlerinin 6zel gereksinimli ¢ocuklarin
kaynastirilmasina yonelik yeterliklerini ve disleksi bilgi diizeylerini etkileyen faktdrleri incelemek amaciyla
yapilmistir. Caligmanin amaglar1 dogrultuda asagidaki sorulara yonelik yanit aranmustir;

1. Okul 6ncesi 6gretmenlerin 6zel gereksinimli gocuklarin kaynastirilmasina iliskin bilgi diizeyleri nasildir?
2. Okul dncesi dgretmenlerinin disleksi bilgi diizeyleri nasildir?

3. Okul oncesi 6gretmenlerin 6zel gereksinimli ¢ocuklarin kaynastirilmasima iliskin bilgi diizeyleri ile
disleksi bilgi diizeyleri arasinda bir iligki var midir?
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4. Okul 6ncesi dgretmenlerin 6zel gereksinimli gocuklar kaynastirilmasina yonelik yeterligini etkileyen
en onemli faktorler nelerdir?
5. Okul dncesi 6gretmenlerin disleksi bilgi ve inanglarini etkileyen en 6nemli faktorler nelerdir?
Yontem
Arastirma Modeli

Calisma betimsel ve iligkisel tarama modelinde tasarlanmistir. Betimsel arastirma, belirli bir olguyu veya
durumu yorumlamaktan ziyade tanimlama, detaylandirma veya agiklama firsati sunar. iliskisel arastirmalar ise iki
veya daha fazla degisken arasindaki iliskinin yoniinii ve giiciinii herhangi bir manipiilasyon olmaksizin ortaya
¢ikarmay1 amaglamaktadir (Creswell, 2012).

Calisma Grubu

Aragtirmanin ¢aligma grubu kamu ve 6zel sektdrde galisan 350 okul 6ncesi 6gretmeninden olusmustur.
Ornekleme ydntemi olarak kartopu érneklemi segilerek yapilmistir. Katilimeilara ait kisisel bilgilerin frekans ve
ylizde dagilimlar1 Tablo 1°de verilmistir.

Tablo 1
Calisma Grubunun Kigsisel Bilgileri

Degisken f %
Kadin 267 76.3
Cinsiyet Erkek 83 23.7
Toplam 350 100
20-25 yas 132 37.7
26-30 yas 132 37.7
Yas 31-35 yas 53 15.1
36 yas ve tizeri 33 9.4

Toplam 350 100
On lisans 64 18.3
Ogrenim diizeyi . Lisans 257 734
Yiiksek lisans 29 8.3

Toplam 350 100

Resmi 252 72

Calistig1 kurum Ozel 98 28
Toplam 350 100
0-5 Y1l 242 69.1
Hizmet yih 6-10 .3./11“ 74 21.1
11 ve isti 34 9.7

Toplam 350 100

Var 26 7.4
Ailesinde 6grenme gii¢liigii olan Yok 324 92.6
Toplam 350 100
) Evet, almig 198 56.6
Ogrenme giicliigii konusunda egitim Hay1r, almamis 152 43.4
Toplam 350 100
. Var 122 34.9
Ozel egitim sertifikasi Yok 228 65.1
Toplam 350 100
Evet, oldu 225 64.3
Daha 6nce dezavantaji 6grencisi Hayir, olmadi 125 35.7
Toplam 350 100

Tablo 1’e gore arastirmaya katilan okul 6ncesi 6gretmenlerinin %76.3°1 kadin, %2.7’si erkektir. Yas
grubuna bakildiginda %37.7’si 20-25 yas, %37.7’si 26-30 yas, %15.1°1 31-35 yas, %9.41 36 yas ve tizeridir.
Ogrenim diizeyine gore %18.3’ii 6n lisans, %73.4°i lisan, %8.3’ii yiiksek lisans mezunudur. %72’si resmi, %28
6zel kurumda ¢alismakta; %69.1°1 0-5 yil, %21.1°1 6-10 yi1l, %9.7’si 11 y1l ve daha fazla hizmet yilina sahiptir.
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%7.4’liniin ailesinde 6grenme giicliigii olan vardir, %92.7’sinde yoktur; %56.6’s1 6grenme giicliigii konusunda
egitim almistir, %34.9’unun 6zel egitim sertifikast vardir, %64.3 linlin daha 6nce dezavantajli 6grencisi olmustur.

Veri Toplama Araclari

Verilerin toplanmasinda “Kisisel Bilgi Formu, Disleksi ile ilgili Bilgi ve inang Olgegi ve Ozel
Gereksinimli Cocuklarin Kaynastirilmasma Yénelik Ogretmen Yeterligi Olcegi” kullanilmustir. Kisisel bilgi
formunda, yas, 6grenim durumu, ailede 6grenme giigliigii olan bireyin varligi, 6grenme giigliigii alaninda egitim
alma durumu, 6zel egitim sertifikasina sahip olma durumu, daha 6nce dezavantajli 6grenciyle ¢alisma durumu,
kurum tiirii ve kidem y1l1 bilgileri yer almaktadir.

Ozel Gereksinimli Cocuklarin Kaynastirilmasma Yonelik Ogretmen Yeterligi Olgegi, Esposito ve
digerleri (2008) tarafindan gelistirilmistir. Tiirk¢e uyarlamasini Sonmez ve Bigak (2017) gerceklestirmigtir. 19
maddeden olusan &lgek, yasa, bilgi, kendine giiven ve alg1 olmak iizere dért alt boyuttan olusmaktadir. Olgek
puanlanmasi 5°li likert tipine sahiptir ve 6lgekten minimum 19 puan maksimum 95 puan alinmaktadir. Alinan
toplam puan genel yeterlik diizeyini ve yeterlik alaninda gelistirilmesi gereken yerlerin saptanmasina yardimci
olur. Olgegin tiimiinii kapsayan i¢ tutarlilik katsayis1 0.96; yasa boyutu 0.85, bilgi boyutu 0.96, kendine giiven
boyutu 0.94, alg1 boyutu 0.95 olarak hesaplanmistir (Sonmez & Bigak, 2017). Ozel Gereksinimli Cocuklarm
Kaynastirilmasia Yonelik Ogretmen Yeterligi Olcegi yasa alt boyutu icin 0.838, bilgi alt boyutu i¢in 0.907, giiven
alt boyutu i¢in 0.904, algi alt boyutu icin 0.895 ve toplam puan i¢in 0.951 dir.

Disleksi ile Ilgili Bilgi ve inan¢ Olcegi, Soriano-Ferrer ve Echegaray-Bengoa (2014) tarafindan
gelistirilmistir. Tiirkce uyarlamas1 Siimer-Dodur ve Altindag Kumas (2020) tarafindan yapilmistir. Olgek 36
madde ve ii¢ boyutta sahiptir. Bu alt boyutlar; genel bilgi, tan1 ve tedavi olarak belirlenmistir. Olgek, dogru (1),
yanlis (2), bilmiyorum (3) seklinde derecelendirilirken “bilmiyorum” segenegi yanlis olarak varsayilarak dlgek
skalas1 iki segenege indirgenmistir (Harrison vd., 2017). Disleksi ile ilgili Bilgi ve inang Olgegi genel bilgi alt
boyutu i¢in 0.87, tan1 alt boyutu i¢in 0.85, tedavi alt boyutu igin 0.78 olarak bulunmustur. Caligmada 6lgekte yer
alan alt 6lgeklerin i¢ tutarlik katsayilari yeniden hesaplanmus, Disleksi ile Tlgili Bilgi ve inang Olgegi Genel Bilgi
alt boyutu icin 0.776, tan1 alt boyutu i¢in 0.762, tedavi alt boyutu i¢in 0.731 ve toplam puan i¢i 0.895 bulunmustur.
Olgeklere ait i¢ giivenirlik katsayilarimin belirlenmesinde Cronbach Alfa kullanilmistir.

Veri Toplama ve Analizi

Calisma verileri toplanmadan Once, yayin etigine uygunluguna dair gerekli izin alinmistir (Igdir
Universitesi Bilimsel Arastirma ve Yaym Etik Kurulu, 13.04.2023 13:52 E-37077861-900-99022) Olcek
maddeleri Google Forms’da olusturulan ¢evrimigi anket tasarimi ile kullanilmigtir. Katilimcilardan arastirmaya
gonilli olarak katilim onay1 gevrimigi olarak alinmis, 6lgek formlarmni doldurmalart istenmistir. Anketlerden
toplanan tiim kisisel veriler, yalnizca anketin yiiriitiillmesi i¢in kullanilmistir.

Verilerin analizinden 6nce 6lgek puanlarinin normallik dagilimi Kolmogorov-Smirnov Testi, Skewness
(carpiklik) ve Kurtosis (basiklik) degerlerine, ayrica histogram grafiklerine gére incelenmistir. Olgek puanlari
Kolmogorov Smirnov testi anlamlilik degeri 0.05’in altinda bulunmustur. Carpikliklik (skewness) ve basiklik
(kurtosis) degerlerinin + 3 araliinda olmadigi, son olarak Histogram grafikleri incelendiginde tek tepeli yapi
olusturmadi@1 goriilmiis ve dagilimin normal olmadigma karar verilmistir (Uysal & Kilig, 2022). Normal
dagilimdan sapmaya neden olan u¢ degerlerin yer aldig: verilerin ¢ikarilmas: durumunda ¢ok sayida veri kaybi
oldugundan tiim verilerin analize katilmasma karar verilmistir. Boylece verilerin analizinde non parametrik
testlerden yararlanilmas: uygun bulunmustur. Kisisel bilgilerin frekans ve yiizdeleri verilmis, dl¢ek puanlari
betimsel analizleri yapilmis, iki 6lgek puani arasindaki iligkinin belirlenmesinde Spearman Brown korelasyon
katsayist kullanilmistir. Arastirmanin son iki alt problemine yonelik olarak smiflandirma analizinden
yararlanilmistir. Ogretmenlerin Ozel Gereksinimli Cocuklarin Kaynastirilmasma Yonelik Ogretmen Yeterligi
Olgegi puanlan ile Disleksi ile Tlgili Bilgi ve Inang Olgegi puanlarini etkileyen faktdrlerin belirlenmesinde
simiflandirma modeli ve siniflandirma tekniklerinden biri olan karar agact CHAID algoritmasi kullanilmistir. Karar
agaci, cok degiskenli analiz i¢in en sik kullanilan tahmin yontemlerinden biridir. Bu yontem, verileri tanimlamak,
gorsellestirmek ve boyutlandirmak icin ve veri madenciliginde siniflandirma, tahmin, regresyon ve goris
olusturma gibi tahmine dayali gorevler i¢in kullanilir. Tiimevarimsal muhakeme saglayan kontrol edilebilir bir
o6grenme yontemidir. Karar agaci parametrik olmayan yontemlere aittir (Milanovic & Stamenkovic, 2017). Karar
agac1 uygulamalaridan biri olan CHAID, parametrik olmayan bir algoritmadir ve saglikli ¢alisabilmesinin tek
kosulu biiyiik bir veri kiimesidir. Bu durum, algoritmanin ilgili ¢apraz tablonun her bir hiicresinde en az bes
beklenen frekans gerektirmesinden kaynaklanmaktadir (Diepen & Franses, 2006). Karar agaglarinin net kurallar
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olusturmasi, tiim degigken tiirlerine uygun olmasi, ¢ok fazla hesaplama yapmadan siniflandirilabilmesi, tahmin ve
smiflandirma i¢in hangi alanlarin 6ne ¢ikarilacagini gostermesi acgisindan giiclii bir yontemdir (Ersoz, 2019).
Ogretmenlerin kaynastirilmaya yénelik yeterlikleri ile disleksi bilgi ve inanglarini etkileyen kisisel degiskenlerin
neler oldugunun belirlenmesine iliskin yapilan CHAID analizinde olgek toplam puanlari bagimli degisken,
ogretmenlerin anket formuyla sorgulanan yasi, 6grenim durumu, ¢alistigi kurum, kidem yili, smiftaki 6grenci
say1sl, ailesinde 6grenme giicliigii olan birey bulunma durumu, 6zel egitim sertifikasinin bulunma durumu ve daha
once smifinda dezavantajli gruplarda yer alan &grenci olma durumu degiskenleri bagimsiz degisken olarak
atanmigtir. CHAID analizinde maksimum aga¢ derinligi 3 olarak alinmis, olusan risk puanlari g6z Oniinde
bulundurularak analizdeki iist ve alt diigiimlerdeki minimum degerler degistirilerek analizler tekrarlanmigtir. Elde
edilen agag yapilart verilerek yorumlanmistir.

Bulgular

Bulgular alt problemlere gore sirastyla verilerek yorumlanmistir. Tablo 2°de okul 6ncesi dgretmenlerin
kaynagtirma egitimine yonelik bilgi diizeyleri ile disleksi bilgi ve inan¢ 6l¢ek puanlari betimsel analiz sonuglari
verilmistir.

Tablo 2

Okul Oncesi Ogretmenlerinin Ol¢ek Puanlar: Betimsel Analiz Sonuglar

Ozel gereksinimli ¢ocuklarin kaynastirilmasina

FNRTS PO N Min Max M SS
yonelik 6gretmen yeterligi 6lcegi

Yasa 350 4.00 20.00 15.01 2.98

Bilgi 350 5.00 25.00 20.61 3.17

Giiven 350 6.00 30.00 22.67 4.29

Algi 350 4.00 20.00 15.39 3.01

Toplam 350 22.00 95.00 73.69 11.72

Disleksi ile ilgili bilgi ve inang 6lgegi

Genel bilgi 350 .00 15.00 9.20 2.583

Tant 350 .00 9.00 6.24 1.98

Tedavi 350 .00 8.00 5.22 1.64

Toplam 350 .00 29.00 20.67 4.95

Tablo 2’de okul dncesi dgretmenlerinin Ozel Gereksinimli Cocuklarin Kaynastirilmasina Yénelik
Ogretmen Yeterligi Olcegi puan ortalamalari, yasa alt boyutu igin 15.01, giiven alt boyutu igin 20.61, alg: alt
boyutu i¢in 22.67 ve toplam icin 73.69; Disleksi ile lgili Bilgi ve inang Olcegi puan ortalamalar1 genel bilgi alt
boyutu igin 9.20, tan1 alt boyutu icin 6.24, tedavi alt boyutu icin 5.22 ve toplam icin 20.67’dir. Olgek puanlarina
iligkin bir kesme noktas1 bulunmamakla birlikte 6l¢eklerin alt boyutlarindan alinabilecek en diisiik ve en yiiksek
puanlar diisiiniildigiinde okul oncesi 6gretmenlerinin tim puanlarda ortanin iizerinde puana sahip olduklar
sOylenebilir.

Tablo 3’te okul dncesi 6gretmenlerinin kaynastirma egitimine yonelik bilgi diizeyleri ile disleksi bilgi
diizeyleri arasindaki korelasyon sonuglart verilmistir.
Tablo 3

Okul Oncesi Ogretmenlerinin Olcek Puanlari Sperman Brown Korelasyon Analizi Sonuclar:

Ozel Gereksinimli Cocuklarin Kaynastirilmasina Disleksi ile ilgili bilgi ve inang dlgegi
Yonelik Ogretmen Yeterligi Olgegi Bilgi Tan Tedavi Toplam

Yasa r 0.348 0.282 0.224 0.421
p 0.000 0.000 0.000 0.000
Bilai r 0.263 0.261 0.191 0.344
g p 0.000 0.000 0.000 0.000
Giiven r 0.299 0.279 0.234 0.403
uve p 0.000 0.000 0.000 0.000
Al r 0.316 0.217 0.248 0.376
& p 0.000 0.000 0.000 0.000
Toplam r 0.350 0.299 0.252 0.441
P p 0.000 0.000 0.000 0.000
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Tablo 3’e gore okul oncesi 6gretmenlerinin Ozel Gereksinimli Cocuklarm Kaynastirilmasia Yonelik
Ogretmen Yeterligi Olcegi tiim alt boyut ve toplam puanlari ile Disleksi ile ilgili Bilgi ve inang Olgegi tiim alt
boyut ve toplam puanlari arasinda anlamli bir iliski vardir (p < 0.001). Bu iliskilerin yonii pozitif yonde, Ozel
Gereksinimli Cocuklarin Kaynastirilmasima Yoénelik Ogretmen Yeterligi Olcegi (OGCKOYO) bilgi ve giiven ile
disleksi bilgi, tan1 ve tedavi puanlar1 arasinda, OGCKOYO yasa, algi ve toplam puanlari ile Disleksi Tan1 ve
Tedavi puanlar1 arasinda diisiik diizeyde; OGCKOYO yasa, alg1 ve toplam puanlari ile disleksi ile ilgili bilgi ve
inan¢ Olcegi toplam puanlari arasinda orta diizeydedir. Sonug¢ olarak &zel egitim ihtiyaci olan c¢ocuklarin
kaynastirilmasina yonelik yasa, bilgi, algi ve genel olarak yeterlik diizeyleri arttik¢a disleksi bilgi, tani, tedavi ve
genel olarak bilgi diizeyleri de artmaktadir veya bir baska deyisle okul 6ncesi 6gretmenlerinin disleksi bilgi, tani,
tedavi ve genel olarak bilgi diizeyleri arttikga 6zel egitim ihtiyaci olan ¢ocuklarin kaynastirilmasina yonelik yasa,
bilgi, alg1 ve genel olarak yeterlik diizeyleri de artmaktadir.

Ogretmenlerin OGCKOYO toplam puani ve kisisel degiskenlerin dahil edildigi CHAID analizinde
minimum degerler iist diigiimde 40, alt digiimde 20 olarak belirlendiginde, dort diizeyli 11 diigiimlii bir agag yapisi
olugmustur. Bu yap1 Sekil 1’de verilmistir.

Sekil 1
Ogretmenlerin Ozel Gereksinimli Cocuklarin Kaynastirilmasina Yonelik Yeterligini Etkileyen Faktorlere Iligkin
Karar Agaci Yapisi

Node0 | 100 | 350

Ozel egitim sertifikasi
Adj. p value = 0.000; F=42339
dfl =1, df2 =348
| |
Yok Var
! |
% M % n
Nodel | 65.1 | 228 Node? | 340 [ 122
' |
Ogrenme giicligi Os e
. grenme giigligi
Ad;. p value =0.000; 7=13.089 Adj. p value = 0.000; F = 42,339
dfl =1,df2=226 dfl =1, df2 =348
| | | | —
Hayir, almamig Evet. alm
| ve | 13 Hayir, almanmus Evet, almus
% n % H lu/ u;l
Node3 | 36.6 | 128 y . B B
I Noded |23-'5 100 Node5 | 69 | 24 | | Node6 | 28 | 98
Cinsiyet Kurum tiiri
Adj. p value =0.008; F=7.190 Adj. p value = 0.010; F=6.949
dfl=1.df2=126 dfl=1.d2=98
’—‘—[ l
I
Erkek Kadin Resmi Ozel
| | | |
% | m % [ % M % | n
Node7 [ 6.9 | 24 NodeB | 29.7 | 104 Node9 | 206 | 72 NodelD | 8 | 28

Sekil 1’e gore ozel egitim gereksinimleri mevcut olan ¢ocuklarin yakinlastirilip kaynastirilmasim
saglamaya yonelik yeterligini etkileyen en 6nemli faktor, 6zel egitim sertifikasi olup olmadigidir ve 6gretmenlerin
yeterlikleri 6zel egitim sertifikasi olup olmama durumuna gére manidar farklilasmaktadir (F = 42.339; p = 0.000).
Ozel egitim sertifikasi olanlarin (n = 122) puan1 78.967 iken sertifikasi olmayanlarm (n = 228) puan1 70.877’dir.
Ozel egitim sertifikast olanlarin 6zel gereksinimli gocuklarmn kaynastirilmasina yonelik yeterligini etkileyen en
onemli faktor 6grenme giigliigii konusunda egitim alip almama durumlaridir ve 6gretmenlerin yeterlikleri 6gretim
glicligii konusunda egitim alip almama durumuna gore manidar farklilasmaktadir (F = 4.081; p = 0.046). Ogrenim
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giigliigii konusunda egitim alanlarin (n = 98) puani 79.929 iken egitim almayanlarmn puan1 75.042°dir. Ozel egitim
sertifikas1 olmayanlarin 6zel gereksinimli ¢ocuklarin kaynastirilmasina yonelik yeterligini etkileyen en 6nemli
faktor, yine 6grenme giicliigii konusunda egitim alip almama durumlaridir ve dgretmenlerin yeterlikleri 6gretim
giicliigii konusunda egitim alip almama durumuna gore manidar farklilagmaktadir (F = 13.089; p = 0.000).
Ogrenim giicliigii konusunda egitim alanlarin (n = 100) puan1 73.850 iken egitim almayanlarin puani 68.55°tir.
Ozel egitim sertifikas1 olmayip 6grenim giicliigii konusunda egitim alanlarmn, &zel gereksinimli ¢ocuklarin
kaynagtirilmasina yonelik yeterligini etkileyen en onemli faktdr c¢alisilan kurum tiiridiir ve 6gretmenlerin
yeterlikleri kurum tiiriine gére manidar farklilasmaktadir (F = 6.949; p = 0.010). Ozel kurumda calisanlarmn (n =
28) puani 77.857 iken resmi kurumda g¢alisanlarin (n = 72) puam 72.292°dir. Ozel egitim sertifikas1 olmayip
ogrenim giicliigii konusunda egitim almamig olanlarin, 6zel gereksinimli ¢ocuklarin kaynastiriimasina yonelik
yeterligini etkileyen en Onemli faktdr cinsiyettir ve O6gretmenlerin yeterlikleri cinsiyetlerine gére manidar
farklilagmaktadir (F = 7.190; p = 0.008). Kadin 6gretmenlerin (n = 104) puan1 67.240 iken erkeklerin (n = 24)
puan1 74.250°dir.

Sonug¢ olarak; okul oOncesi Ogretmenlerinin 6zel egitime muhta¢ c¢ocuklarin kaynagtirilmasini
saglayabilme yeterliliklerini ve disleksi bilgi diizeylerini etkileyen en onemli faktorler sirasiyla 6zel egitim
alaninda sertifikaya sahip olma, 6grenme giicliigiine dair egitime katilma durumu, kurum tiirii ve cinsiyettir. Ozel
egitim sertifikasina sahip olmasi, 6grenme zorluguna iligkin egitim almig olmasi, okul 6ncesi 6gretmenlerinin 6zel
gereksinimli ¢ocuklar1 bir araya getirilip kaynastirilmasini saglayabilme yeterlilikleri daha yiiksektir. Ozel egitim
sertifikast ve 6grenme giigliigii konusunda egitim almamis kadin 6gretmenlerin 6zel gereksinimli ¢ocuklarin
kaynastirilmasina yonelik yeterlikleri erkeklere gore daha diisiik; 6zel egitim sertifikasi olmayip 6zel gereksinimli
¢ocuklarla ilgili egitim alan ve 6zel kurumda galisan dgretmenlerin yeterlikleri resmi kurumda g¢alisanlara gore
yiiksektir.

Ogretmenlerin Disleksi ile flgili Bilgi ve Inang Olgegi toplam puami ve kisisel degiskenlerin dahil edildigi
CHAID analizinde minimum degerler iist diigiimde 60, alt diiglimde 30 olarak belirlendiginde, dort diizeyli 7
diigiimlii bir aga¢ yapisi olusmustur. Bu yap1 Sekil 2°de verilmistir.

Sekil 2’ye gore okul dncesi dgretmenlerinin disleksi ile ilgili bilgi ve inanglarini etkileyen en dnemli
faktor, 6zel egitim sertifikasi olup olmadigidir ve disleksi bilgi ve inanglar1 6zel egitim sertifikasi olup olmama
durumuna gore manidar farklilasmaktadir (F = 34.129; p = 0.000). Ozel egitim sertifikasi olanlarm (n = 122) puani
22.697 iken sertifikasi olmayanlarm (n = 228) puan1 19.592’dir. Ozel egitim sertifikas1 olmayanlarin disleksi ile
ilgili bilgi ve inanglarini etkileyen en 6nemli faktor 6grenme giigliigii konusunda egitim alip almama durumlaridir
ve Ogretmenlerin yeterlikleri ogretim giicliigii konusunda egitim alip almama durumuna gore manidar
farklilasmaktadir (F = 10.049; p = 0.002). Ogrenme giicliigii konusunda egitim alanlarn (n = 100) puan1 20.770
iken egitim almayanlarin puani 18.672°dir. Ozel egitim sertifikasi olmayip dgrenme gii¢liigii konusunda egitim
almamis olanlarin, disleksi ile ilgili bilgi ve inanglarini etkileyen en 6nemli faktor yastir ve Ggretmenlerin
yeterlikleri yaslarina gére manidar farklilasmaktadir (F = 9.000; p = 0.023). CHAID analizi 6gretmenleri yaslarina
gore 20-30 yas ve 31 yas ve lizeri olmak iizere iki kiimeye ayirmistir. Yast 20-30 arasindaki gretmenlerin (n =
96) puan1 19.510 iken 31 yas ve {izeri yastakilerin (n = 32) puan1 16.156’dr.
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Sekil 2
Ogretmenlerin Disleksi ile Ilgili Bilgi ve Inan¢larini Etkileyen Faktorlere Iliskin Karar Agact Yapist

% M
Nodel | 100 | 350
I

Ozel egitim sertifikas:
Adj. p value = 0.000; F=34.129

dfl =1, df2 =348
T | |
Hayr Evet
|
% M |
Nodel | 65.1 | 228 % n

| Node2 | 349 | 122

Ogrenme giicliigi
Ady. p value = 0.000; F=10.049

dfl=1,d2 =226
! ' |
Hayr Evet
| |
%0 M o "
Node3 | 366 | 128 2

| Noded | 286 | 100

Yas
Ady. p value = 0.023; F=9.000
dfl =1, df2 =126
| | |
31-35 yas; 26-30 yas;
36 ve iizeri 20-25 yag
| |
% [ m % M
Node5 | 9.1 | 32 Node6 | 27.4 | 96

Sonug olarak; okul 6ncesi dgretmenlerinin disleksi ile ilgili bilgi ve inanglarini etkileyen en 6nemli
faktorler sirasiyla 6zel egitime dair sertifikaya sahip olma, 6grenme giigliigline dair egitim alma durumu ve
yaslaridir. Ozel egitim sertifikasi olan okul 6ncesi 6gretmenlerinin disleksi bilgi ve inang diizeyleri sertifikasi
olmayanlardan daha yiiksektir. Ozel egitin sertifikasi olmayip 6grenme giigliigii konusunda egitim alan
dgretmenlerin disleksi ile ilgili bilgi ve inanglarm egitim almayanlara gore daha yiiksektir. Ozel egitim sertifikasi
olmayan, 6grenme gii¢liigli konusunda egitim almayan 31 yas ve iizeri okul 6ncesi 6gretmelerinin disleksi bilgi ve
inang diizeyleri diigiiktiir.

Tartisma

Bu ¢alisma, okul oncesi dgretmenlerinin 6zel gereksinimli ¢ocuklarin kaynastirilmasina yonelik
yeterliklerini ve disleksi bilgi diizeylerini etkileyen faktdrleri incelemek amaciyla yapilmistir. Bu bdliimde
bulgular, literatiir esliginde tartisilacak ve bulgular dogrultusunda bazi 6neriler gelistirilecektir. Okul 6ncesi
Ogretmenlerin 6zel gereksinimli gocuklarin kaynastirilmasina iliskin bilgi diizeyleri ile 6gretmenlerinin disleksi
bilgi diizeyleri dlgek puanlari bakimindan alt boyutlarindan aliabilecek en diisilk ve en yiiksek puanlar
diistintildiigiinde okul 6ncesi 6gretmenlerinin tiim puanlarda ortanin iizerinde puana sahip olduklar1 goriilmiistiir.
Alan yazinda arastirma bulgularini desteklemeyen, 6gretmenlerin disleksi bilgi eksikliklerine bagli olarak kavram
yanilgilarina sahip olduklar1 ¢alismalar mevcuttur (Aladwani & Shaye, 2012; Altun & Uzuner, 2016; Basar &
Goncii, 2018; Cakiroglu, 2015; Firat & Kogak, 2018; Mulliki vd., 2021; Washburn vd., 2017; Yangm vd., 2016).
Literatiirde arastirma bulgularini desteklemeyen, 6gretmenlerin kaynastirma egitimine yonelik yeterlilige sahip
olmadiklar1 sonucuna ulagan ¢aligmalar da mevcuttur (Artan & Uyanik-Balat, 2003; Bozarslan & Batu, 2014;
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Kaya, 2005; Ozdemir, 2010; Varlier & Vuran, 2006). Calismaya katilan 350 okul éncesi 6gretmeninden 264
O0gretmenin yas ortalamasinin 20-30 yas arasinda olmasi ve 286 dgretmenin ise 6grenim durumunun lisans ve
yiiksek lisans oldugu goriilmiistiir. Hem 6zel gereksinimli ¢ocuklarin kaynastirilmasina iligkin bilgi diizeylerinin
hem de 6gretmenlerin disleksi bilgi diizeylerinin yiliksek olmasi kidem yili az, gen¢ ve yeni mezun dgretmenlerin
aragtirmaci, idealist ve bilgilerinin daha taze olmasi hatta kidem yili fazla olan egitimcilerin kaynastirma
uygulamasina olumlu bakmadiklar1 ile iligkilendirilebilir (Sekil 1). Okul 6ncesi dgretmenlerin kaynastirma
egitimine yonelik yasa, bilgi, alg1 ve genel olarak yeterlik diizeyleri arttik¢a disleksi bilgi, tani, tedavi ve genel
olarak bilgi diizeyleri de artmaktadir veya bir bagka deyisle okul dncesi 6gretmenlerinin disleksi bilgi, tan1, tedavi
ve genel olarak bilgi diizeyleri arttik¢a 6zel egitim ihtiyaci olan ¢ocuklarin kaynastirilmasina yonelik yasa, bilgi,
alg1 ve genel olarak yeterlik diizeyleri de artmaktadir. Literatiirde okul dncesi 6gretmenlerinin 6zel gereksinimli
¢ocuklarin kaynastirilmasima yonelik yeterliklerini ve disleksi bilgi diizeylerini inceleyen bir caligmaya
rastlanamamistir. Okul dncesi 6gretmenlerin kaynastirma egitimine yonelik yeterliklerini etkileyen en 6nemli
faktorler sirasiyla 6zel egitime dair sertifikaya sahip olma, 6grenme giicliigiine dair egitim alma durumu, kurum
tiirii ve cinsiyettir. Ogrenme giicliigii konusunda egitim alip ozel egitim sertifikast olan okul o6ncesi
dgretmenlerinin 6zel egitim ihtiyaci olan ¢ocuklarin kaynastirilmasma yonelik yeterligi daha yiiksektir. Ozel
egitim sertifikast ve Ogrenme giicliigi konusunda egitim almamis kadin O&gretmenlerin 6zel gereksinimli
¢ocuklarin kaynagtirilmasina yonelik yeterlikleri erkeklere gore daha diisiik; 6zel egitim sertifikas1 olmayip 6zel
gereksinimli ¢ocuklarla ilgili egitim alan ve 6zel kurumda calisan dgretmenlerin yeterlikleri resmi kurumda
calisanlara gore yliksektir. Literatiirde ¢alisma bulgularini destekleyecek kaynastirma egitimin dnemini gosteren
¢aligmalarda mevcuttur (Babaoglan & Yilmaz, 2010; Bozarslan-Malkog, 2010; Gok, 2009; Sari, 2002; Siirmen
vd., 2015; Temel, 2000; Unalan, 2022). Literatiirde baz1 calismalarda cinsiyete gore degisiklik bulunmamistir
(Demir, 2014; Durgun, 2010; Gliner, 2011; Giileryiiz, 2014; Korkut & Babaoglan, 2010; Nur, 2012; San &
Bozgeyikli, 2002; Sahbaz & Kalay, 2010). Baz1 ¢alismalarda da kadin 6gretmenlerin kaynastirmaya yonelik
yeterlikleri erkeklere gore daha yiiksek oldugunu saptanmistir (Akiiziim & Altunhan, 2017; Giiven & Cevik, 2011;
Kuzu, 2011). Calisma sonuglarmin literatiire gore farklilik gostermesi, kadin 6gretmenlerin annelik icgiidiisiiyle
cocuklara karsi hassasiyet gostermesi ve bu durumun kaynastirma egitimi uygulamalarini ve sinif ydnetimi
becerilerini olumsuz etkilemis olmasi ile agiklanabilir,

Okul 6ncesi d6gretmenlerinin disleksi ile ilgili bilgi ve inanglarini etkileyen en 6nemli faktorler sirasiyla
ozel egitime dair sertifikaya sahip olma, dgrenme giicliigiine dair egitim alma durumu ve yaslaridir. Ozel egitim
sertifikas1 olan okul Oncesi Ogretmenlerinin disleksi bilgi ve inang diizeyleri sertifikasi olmayanlardan daha
yiiksektir. Ozel egitim sertifikas1 olmay1p 6grenme giigliigii konusunda egitim alan dgretmenlerin disleksi ile ilgili
bilgi ve inanglarmi egitim almayanlara gore daha yiiksektir. Ozel egitim sertifikasi olmayan, 6grenme giicliigii
konusunda egitim almayan 31 yas ve tizeri okul 6ncesi 6gretmelerinin disleksi bilgi ve inang diizeyleri diistiktir.
Arttirict’'nin  (2018) ¢alismasinda 6gretmenlerin  yaglarmin  6grenme  giigliigiine iliskin bilgi diizeylerini
etkilemedigini gostermistir. Kaptanoglu (2016) ise 50 ve iizeri yasindaki 6gretmenlerin 6grenme giighiigiine dair
bilgi diizeylerinin daha diisiik oldugunu gostererek ¢alisma bulgularimizla benzerlik géstermistir. Bu durum kidem
yilt bakimindan mesleki tecriibesi az olan gen¢ yastaki Ogretmenlerin egitime agik ve hevesli olmalari,
karsilagtiklar1 durumlarla ilgili aragtirma yaparak alanda kendilerini yetistirmek i¢in gdstermis olduklari ¢aba ile
aciklanabilir. Literatiirde ¢aligma bulgularini destekleyecek hizmet i¢i egitimin Onemini gosteren ¢aligmalarda
mevcuttur (Carreker vd., 2010; Crispel & Karsperski, 2019; Washburn vd., 2011).

Okul dncesi 6gretmenlerinin 6zel gereksinime sahip ¢cocuklarin kaynastirma egitimine yonelik yeterlikleri
ile disleksiyle ilgili bilgi ve inanglarini etkileyen en 6nemli faktoriin 6zel egitim sertifikasina sahip olup olmadigi,
ozel egitim sertifikasina sahip olmasalar bile 6grenme giigliigii konusunda egitim alip almamalar1 oldugu; 6zel
egitim sertifikasina sahip olmalar1 veya 6grenme giigliigii konusunda egitim almalar1 durumunda okul oncesi
Ogretmenlerinin hem 6zel gereksinimli ¢ocuklarin kaynastirilmasina yonelik yeterliklerinin hem de disleksiye
yonelik bilgi ve inanglarinin daha yiiksek oldugu saptanmistir. CHAID analiziyle elde edilen bu sonuclarla
ogretmenlerin 6zel gereksinimli cocuklarin kaynastirilmasina yonelik yeterlikleri arttikga disleksiyle ilgili bilgi ve
inanglarmin da arttigi veya disleksiyle ilgili bilgi ve inanglar1 arttikca Ozel gereksinimli g¢ocuklarin
kaynagtirilmasina yonelik yeterliklerinin de arttigina yonelik elde edilen bulgularin (Sekil 2) birbirini destekledigi
sOylenebilir. Okul Oncesi Ogretmenlerine yonelik &grenme giicliigli, disleksi, 6zel egitim ve kaynastirma
egitimlerinin lisans donemi, hizmet Oncesi ve hizmet i¢i egitimlerin diizenlenmesi Onerilir. Okul Oncesi
ogretmenligi ve ¢ocuk gelisimi boliimii lisans egitiminde 6zel egitim okullarinda staj zorunlu hale getirilmesi
onerilir. Okul dncesi 6gretmenligi ve cocuk gelisimi boliimii lisans egitiminden yeni mezun olmus dgretmenlerin
bilgilerinin daha taze olmasi ve idealist yaklasgimlara sahip olmalar1 bakimindan 6zel egitim merkezlerinde
calismalarina oncelik verilmesi Onerilir. Disleksi alaninda yapilan bilimsel arastirmalarin yetersiz olusu akademik
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personelin yeterliligini dolayli olarak okul 6ncesi 6gretmenligi ve gocuk gelisimi alaninda okuyan 6grencilerinde
ozel egitim dersi verimliligini etkileyebilir. Daha fazla etkin arastirmalar ve konunun 6nemi anlatilarak 6zel egitim
alanlarinda iyi yetismis akademik personele ihtiya¢ vardir. Disleksi alanindaki farkindalik egitimlerinin ve multi-
disipliner alanda farkindalik ¢alismalarinin yayginlastirilmasi onerilir.
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Sadece ¢aligmalarimda degil, beni higbir zaman yalniz birakmayan bilgi, tecriibe ve ozverisini
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Abstract

Introduction: The study was conducted to examine the factors that affect the competencies of preschool teachers
towards inclusion of children with special needs and their level of dyslexia knowledge.

Method: The study was designed in descriptive and relational survey model. The study group consisted of 350
preschool teachers. “Personal Information Form, Knowledge and Belief Scale about Dyslexia and Teacher
Competency Scale for Inclusion of Children with Special Needs” were used to collect the data. In the analyses,
frequencies and percentages of personal information were given, descriptive analyses were conducted on the scale
scores, and Spearman Brown correlation coefficient was used to determine the relationship between the two scale
scores. CHAID analysis, which is one of the classification analyses, was used to determine the factors affecting
the scores of teachers’ teacher competency scale for inclusion of children with special needs and dyslexia
knowledge and belief scale scores.

Findings: As a result of the study, it was observed that as preschool teachers’ dyslexia knowledge, diagnosis,
treatment and general knowledge levels increased, their level of law, knowledge, perception and general
competence for inclusion of children with special needs also increased. The most important factors affecting the
competencies of preschool teachers towards the inclusion of children with special needs were found to be the status
of having a special education certificate, the status of receiving training on learning disabilities, the type of
institution and gender. It was found that preschool teachers who received training on learning disabilities and had
a special education certificate had higher competency towards inclusion of children with special needs.

Discussion: While there is a lack of specific studies exploring the competencies of preschool teachers for the
inclusion of children with special needs and their dyslexia knowledge levels, there are studies showing the
importance of inclusive education.
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Introduction

The early years are the period in children’s lives when they develop most rapidly. In a fast-changing
world, the main purpose of preschool education is to deal with children’s learning, personal, cognitive and socio-
emotional development. The competencies of preschool teachers in terms of theoretical knowledge, pedagogical
approaches, didactic competence and methodological tools shape their practice and consequently the opportunities
provided to children to realize their potential (Sheridan et al., 2011). High levels of formal training of teachers are
associated with quality preschool environments and therefore better emotional, educational and developmental
support for children (Barnett, 2003). However, policies that focus only on increasing the formal education
requirements of preschool teachers may be insufficient to improve preschool quality. Research shows that the
successful implementation of the formal curriculum is closely linked to the professional competence and
supportive working conditions of preschool teachers, including teacher-child ratios and group size (Barnett, 2005).
Preschool experiences are critical for children’s short-term and long-term well-being, learning and development
(Burchinal, 2018; Yuva, 2018). In fact, research in neuroscience shows that high-quality early education can make
a critical difference to a child’s future. This suggests that the benefits of early education depend on the quality of
preschool programs (Strong, 2017). Many meta-analyses have shown that participation in preschool education
can increase cognitive development. For example, while Head Start, which is a preschool education program, has
been shown to improve children’s cognitive and achievement outcomes (Shager et al., 2013), research with
teachers who do not know how to teach children who have completed low-quality early education programs or
preschool programs has shown that children in preschool programs do not make academic gains (Cascio, 2018).

Dr. Pringle Morgan, who first used the term dyslexia in 1896, defined it as a specific learning disability
characterized by difficulties with fluent word reading and poor spelling skills, stemming from neurobiological
origins. They result from an unexpected phonological processing deficit, that is, the inability to hear and remember
the different sounds in speech (Share, 2021). Phonological awareness is the ability to consciously identify and
manipulate the phonemes and syllables of a language (Goswami & Bryant, 1990). The Diagnostic and Statistical
Manual of the American Psychiatric Association (APA) (APA, 2013) uses the term ‘Specific Learning Disorder
with reading impairment’ to describe dyslexia. The Diagnostic and Statistical Manual of Mental Disorders (DSM-
5) definition states that the term refers to a pattern of learning disabilities characterized by problems with accurate
or fluent word reading, poor decoding, and poor spelling that “must continue for at least 6 months despite the
provision of interventions targeting these difficulties” (APA, 2013). Dyslexia is a specific disorder that affects
reading and language-based processing skills. Dysgraphia is a specific disorder that involves handwriting and fine
motor skills. Dyscalculia is a specific disorder that affects the ability to understand numbers and learn mathematical
facts. Auditory processing order affects about 5% of school-age children. The processing of auditory information
in these individuals deviates from the typical patterns observed in most children, attributable to their impaired
synchronization between auditory perception and cognitive processing. Language processing makes it difficult for
them to understand and make sense of the words they hear. Non-verbal learning disabilities make it difficult for
them to understand and make sense of the words they hear. Persistent difficulties in typical reading acquisition and
reading development are characterized as developmental dyslexia (Ramus et al., 2003; Vellutino et al., 2004).
Developmental dyslexia is a specific disorder characterized by severe and persistent problems in the acquisition
of reading skills; these problems are not caused by mental age, visual acuity problems or inadequate schooling
(World Health Organization [WHO], 2016; APA, 2013). Due to their disappointments in reading, many dyslexic
children are at high risk for academic and social problems (Volkmer & Schulte-K6rne, 2018). These children have
higher reading anxiety, lower well-being and negative attitudes (Hutton et al., 2021). Children with learning
difficulties are not special; they are normal but slow learners due to some learning problems; they are not fast
learners. Children have great difficulties in learning, especially in different subjects. It is very important to
understand that this kind of disability can be very damaging for a child’s life and can affect their family, friends
and the education system.

Every nation and society should provide equal rights to education for all children. One of the most
internationally accepted models for the education of students with special needs against the stigma, exclusion and
marginalization produced by special education and training structures is inclusion (Mittler, 2005; Slee, 2011).
According to Loreman (2014), the term refers to defending the right of all children to attend school in their own
neighborhood. The term inclusive education refers to the process of having all students, with or without special
needs, attend general education schools, following similar curriculums and using a variety of teaching methods
that meet the needs and characteristics of each student. In order for the implementation of inclusive education to

Atalay 2024, 25(3)



INCLUSION OF CHILDREN WITH SPECIAL NEEDS: DYSLEXIA KNOWLEDGE AND COMPETENCE FACTORS OF 263
PRESCHOOL TEACHERS

be effective, all students need to be supported to participate in the learning process and have opportunities for
socialization.

Barton and Smith (2015), who approach the concept of inclusion from a socio-political perspective, argue
that inclusive education is “concerned with the causes, time, place and possible outcomes of the education of all
students independently. In other words, “it is about the provision of education to the entire student population”.
So, inclusive education is not a process of adapting a group of children and assimilating them from a rigid learning
environment. On the contrary, it is a “two-way process” in which the unique characteristics of each student are
constantly preserved, enriched and continuously developed, which is not an obstacle but an opportunity to
approach the learning process in a different way (Bania et al., 2021). With inclusive education, the separation of
students into disease groups is eliminated and their socialization is increased at the same time. In addition, it is
seen that the teaching methods used increase the active participation of students with special educational needs in
the learning process and support their learning, emotional and social development (Vislie, 2003).

To achieve the goals of inclusive education, the implementation process should start from preschool
education (Bania et al., 2020). According to the American Division of Early Childhood (DEC) and the National
Association for the Education of Young Children (NAEYC) (DEC & NAEYC, 2009), inclusive preschool
education is the right of every preschool child, with or without special educational needs, to actively participate in
group activities. In the classroom, developing social skills and friendships with other children improves both
cognitive and learning skills. Numerous studies have emphasized the contribution of preschool inclusion of
students with special educational needs to their cognitive and learning development.

According to the results of a study by Phillips and Meloy (2012) on the cognitive and learning
development of children with special needs attending inclusive classrooms, both children with special needs and
typically developing children who participated in high-quality preschool inclusion programs in mainstream
kindergarten made significant gains in early literacy skills. Green et al. (2014) studied the progress in the
developing literacy skills of children with special needs in classrooms where inclusive education principles were
applied over two academic years. The researchers pointed out a positive impact on the development of language
and literacy skills in children with special needs who participated in general inclusion courses. In addition, children
with special educational needs made significant progress in raising awareness of written language and spoken
language compared to their typically developing peers.

In a study conducted by Rafferty et al. (2003) with children in need of special education who attended
classes without any exclusion with students from special schools, children improved in the areas of social skills,
verbal expression and understanding verbal commands, while there was no improvement in the emergence of
unwanted behaviors. Odom et al. (2004) conducted a study on preschool inclusion education in schools in the
United States. By using mixed methods combined with observation, they found that students in inclusive
classrooms were more likely to interact with their peers than students attending separate educational environments.
At the same time, they observed significant positive outcomes in students’ developmental and behavioral growth.
In a study by Dogan (2012), in which an early intervention program was applied to 5-6-year-old children at risk
of specific learning disabilities (SLD), it was found that school readiness was significantly higher in the
experimental group. In a study conducted by Kuruyer and Cakiroglu (2017) on the views of classroom teachers on
the intervention process for students with SLD, it was concluded that teachers have deficiencies in terms of
knowledge and concepts regarding educational evaluation and intervention programs.

As it can be seen in the literature review, international research has focused on the importance and
contribution of pre-school inclusion of students with special educational needs in both cognitive and learning
development and social interaction in the context of general education. In addition, research focuses on the
contribution of this educational model to the emotional and social development of typically developing students.
Preschool teachers, who will provide devoted work to ensure that children at risk of dyslexia are identified early
and receive education at the same standards as their peers, have also undertaken an important mission. In terms of
exploring preschool teachers’ knowledge and awareness of dyslexia and their views on the contribution of
preschool inclusion to both students in need of special education and students with normal development, there
seems to be a lack of domestic research activity. For this reason, the study was conducted to examine preschool
teachers’ competencies towards inclusion of children with special needs and the factors affecting their dyslexia
knowledge levels. In accordance with the aims of the study, answers to the following questions were sought;

1. What is the level of knowledge of preschool teachers about inclusion of children with special needs?
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2. How is the level of knowledge of preschool teachers about dyslexia?

PRESCHOOL TEACHERS

3. Is there a relationship between the knowledge levels of preschool teachers about inclusion of children
with special needs and their dyslexia knowledge levels?

4. What are the most important factors affecting the competence of preschool teachers for inclusion of

children with special needs?

5.  What are the most important factors affecting preschool teachers’ dyslexia knowledge and beliefs?

Model

Method

The study was designed in descriptive and relational survey model. Descriptive research offers the
opportunity to describe, elaborate or explain a particular phenomenon or situation rather than interpreting it.
Correlational research aims to reveal the direction and strength of the relationship between two or more variables

without any manipulation (Creswell, 2012).

Study Group

The study group of the research consisted of 350 preschool teachers who work in the public and private
sectors. Snowball sampling was used as the sampling method. Frequency and percentage distributions of the
personal information of the participants are given in Table 1.

Table 1
Personal Information of the Study Group
Variable f %
Woman 267 76.3
Gender Male 83 23.7
Total 350 100.0
20-25 years old 132 37.7
26-30 years old 132 37.7
Age 31-35 years old 53 15.1
36 years and older 33 9.4
Total 350 100.0
Associate degree 64 18.3
Level of education License 257 734
Master’s degree 29 8.3
Total 350 100.0
Official 252 72.0
Working organization Private 98 28.0
Total 350 100.0
0-5 years 242 69.1
Years of service 6-10 years 74 211
11 and above 34 9.7
Total 350 100.0
Yes 26 74
Family history of learning disabilities No 324 92.6
Total 350 100.0
Yes 198 56.6
Training on learning disabilities No 152 434
Total 350 100.0
Yes 122 349
Special education certificate No 228 65.1
Total 350 100.0
Yes 225 64.3
Previously disadvantage student No 125 35.7
Total 350 100.0
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As can be seen in Table 1, 76.3% of the preschool teachers who participated in the study were female and
2.7% were male. In terms of age group, 37.7% were 20-25 years old, 37.7% were 26-30 years old, 15.1% were
31-35 years old, and 9.4% were 36 years old and above. According to education level, 18.3% have associate’s
degree, 73.4% have bachelor’s degree, and 8.3% have master’s degree. 72% work in public institutions, 28% in
private institutions; 69.1% have 0-5 years of service, 21.1% have 6-10 years of service, and 9.7% have 11 years
or more of service. 7.4% had a family member with learning disabilities, 92.7% did not; 56.6% received training
on learning disabilities, 34.9% had a special education certificate, 64.3% had previously had disadvantaged
students.

Data Collection Tools

“Personal Information Form, Knowledge and Belief Scale about Dyslexia and Teacher Efficacy Scale for
Inclusion of Children with Special Needs” were used to collect the data. Personal information form, age, education
level, presence of a person with learning disabilities in the family, receiving education in the field of learning
disabilities, having a special education certificate, working with disadvantaged students before, type of institution
and years of seniority were included.

The Teacher Competency Scale for Inclusion of Children with Special Needs was developed by Esposito
et al. (2008). Its Turkish adaptation was conducted by S6nmez and Bigak (2017). Consisting of 19 items, the scale
consists of four sub-dimensions: law, knowledge, self-confidence and perception. Scoring of the scale has a 5-
point Likert type and a minimum score of 19 points and a maximum score of 95 points are obtained from the scale.
The total score helps to determine the general level of competence and the areas that need to be developed in the
field of competence. The internal consistency coefficient covering the whole scale was 0.96; the law dimension
was 0.85, the knowledge dimension was 0.96, the self-confidence dimension was 0.94, and the perception
dimension was 0.95 (S6nmez & Bigak, 2017). The Teacher Competency Scale for Inclusion of Children with
Special Needs is 0.838 for the Law sub-dimension, 0.907 for the Knowledge sub-dimension, 0.904 for the
Confidence sub-dimension, 0.895 for the Perception sub-dimension and 0.951 for the total score.

Dyslexia Knowledge and Belief Scale was developed by Soriano-Ferrer and Echegaray-Bengoa (2014).
Its Turkish adaptation was prepared by Stimer-Dodur and Altindag-Kumas (2020). The scale has 36 items and
three dimensions. These sub-dimensions were determined as general knowledge, diagnosis and treatment. While
the scale is divided into true (1), false (2), I don’t know (3), the scale was reduced to two options by assuming the
“I don’t know” option as false (Harrison et al., 2017). The Knowledge and Belief Scale about Dyslexia was found
to be .87 for the general knowledge subscale, .85 for the diagnosis subscale, and .78 for the treatment subscale. In
the study, the internal consistency coefficients of the subscales in the scale were recalculated and it was found
0.776 for the general knowledge subscale, 0.762 for the diagnosis subscale, 0.731 for the treatment subscale and
0.895 for the total score. Cronbach’s alpha was used to determine the internal reliability coefficients of the scales.

Data Collection and Analysis/Implementation

Before the study data were collected, the necessary permission was obtained for compliance with
publication ethics (Igdir University Scientific Research and Publication Ethics Committee, 13.04.2023 13:52 E-
37077861-900-99022) The scale items were used with an online survey design created in Google Forms. Voluntary
consent for participation in the study was obtained from the participants online and they were asked to fill in the
scale forms. All personal data collected from the questionnaires were used only for the conduct of the survey.

Before data analysis, the normality distribution of the scale scores was evaluated according to the
Kolmogorov-Smirnov Test, Skewness and Kurtosis values, and histogram graphs. The significance value of the
Kolmogorov Smirnov test was found to be below 0.05. The skewness and kurtosis values were not within the range
of £3, and lastly, when the histogram graphs were examined, it was seen that they did not form a single-peaked
structure and it was decided that the distribution was not normal (Uysal & Kilig, 2022). Since there is a large
number of data loss in case of removing the data with extreme values that cause deviation from the normal
distribution, it was decided to include all data in the analysis. Consequently, it was found appropriate to use
nonparametric tests in the analysis of the data. Frequencies and percentages of personal information were given,
scale scores were analyzed descriptively, and Spearman Brown correlation coefficient was used to determine the
relationship between two scale scores. Classification analysis was used for the last two sub-problems of the study.
In determining the factors affecting teachers’ scores on the Teacher Efficacy Scale for Inclusion of Children with
Special Needs and Dyslexia Knowledge and Belief Scale, classification model and decision tree CHAID algorithm,
one of the classification techniques, were used. Decision tree is one of the most frequently used estimation methods
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for multivariate analysis. This method is used to describe, visualize and dimension data and for predictive tasks in
data mining such as classification, prediction, regression and opinion formation. It is a controllable learning
method that enables inductive reasoning. Decision tree belongs to nonparametric methods (Milanovic &
Stamenkovic, 2017). CHAID, which is one of the decision tree applications, is a nonparametric algorithm and the
only condition for it to work properly is a large data set. This is because the algorithm requires at least five expected
frequencies in each cell of the relevant crosstabulation (Diepen & Franses, 2006). Decision trees are a powerful
method as they create clear rules, are suitable for all types of variables, can be classified without too much
calculation, and show which areas to emphasize for prediction and classification (Ersoz, 2019). In the CHAID
analysis conducted to determine the personal variables affecting teachers’ competencies towards inclusion and
their knowledge and beliefs about dyslexia, the scale total scores were assigned as the dependent variable, and the
variables questioned by the questionnaire form such as age, education level, institution of employment, years of
seniority, number of students in the class, presence of individuals with learning disabilities in the family, presence
of a special education certificate, and presence of students in disadvantaged groups in the classroom before were
assigned as independent variables. In the CHAID analysis, the maximum tree depth was taken as 3, and the
analyses were repeated by changing the minimum values in the upper and lower nodes in the analysis considering
the risk scores. The obtained tree structures are given and interpreted.

Results

The results were interpreted according to the sub-problems respectively. Table 2 presents the descriptive
analysis results of preschool teachers’ knowledge levels about inclusive education and dyslexia knowledge and
belief scale scores.

Table 2
Scale Scores of Preschool Teachers Descriptive Analysis Results
Teacher Competency Scale for Inclusion of

Children with Special Needs N Min Max M SD

Law 350 4.00 20.00 15.01 2.98
Information 350 5.00 25.00 20.61 3.17

Trust 350 6.00 30.00 22.67 4.29
Perception 350 4.00 20.00 15.39 3.01

Total 350 22.00 95.00 73.69 11.72

Dyslexia Knowledge and Belief Scale

General information 350 .00 15.00 9.20 2.583
Diagnosis 350 .00 9.00 6.24 1.98
Treatment 350 .00 8.00 5.22 1.64

Total 350 .00 29.00 20.67 4.95

In Table 2, the mean scores of preschool teachers on the Teacher Competency Scale for Inclusion of
Children with Special Needs are 15.01 for the law sub-dimension, 20.61 for the Ttust sub-dimension, 22.67 for
the perception sub-dimension and 73.69 for the total; the mean scores on the Knowledge and Belief Scale about
Dyslexia are 9.20 for the general knowledge sub-dimension, 6.24 for the diagnosis sub-dimension, 5.22 for the
treatment sub-dimension and 20.67 for the total. While there is no cut-off point for the scale scores, considering
the lowest and highest scores that can be obtained from the sub-dimensions of the scales, it can be said that
preschool teachers have scores above the middle in all scores.

Table 3 shows the correlation results between preschool teachers’ level of knowledge about inclusive
education and their level of knowledge about dyslexia. As can be seen in Table 3, there is a significant relationship
between all sub-dimension and total scores of the Teacher Competency Scale for Inclusion of Children with
Special Needs and all sub-dimension and total scores of the knowledge and belief Scale about Dyslexia (p < 0.001).
The direction of these relationships is positive. There is a low level relationship between the knowledge and
Confidence Scale Knowledge and Confidence and Dyslexia knowledge, diagnosis and treatment scores. There is
a low level relationship between the Scale law, sub-dimension and total scores and Dyslexia Diagnosis and
Treatment scores. There is a medium level relationship between the scale law, perception and rotal scores and
Dyslexia Knowledge and Total scores. Consequently, as the level of law, knowledge, perception and general
competence for inclusion of children with special educational needs increases, the level of dyslexia knowledge,
diagnosis, treatment and general knowledge also increases, or in other words, as the level of dyslexia knowledge,
diagnosis, treatment and general knowledge of preschool teachers increases, the level of law, knowledge,
perception and general competence for inclusion of children with special educational needs also increases.
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Sperman Brown Correlation Analysis Results of Scale Scores of Preschool Teachers
Teacher competency scale for inclusion of children Knowledge and belief scale about dyslexia

with special needs Information Diagnosis Treatment Total
Law r 0.348 0.282 0.224 0.421
p 0.000 0.000 0.000 0.000
Information r 0.263 0.261 0.191 0.344
p 0.000 0.000 0.000 0.000
Trust r 0.299 0.279 0.234 0.403
p 0.000 0.000 0.000 0.000
Perception r 0.316 0.217 0.248 0.376
p 0.000 0.000 0.000 0.000
Total r 0.350 0.299 0.252 0.441
p 0.000 0.000 0.000 0.000

When the minimum values in the CHAID analysis, in which the total score of the Competency for
Inclusion of Children with Special Needs of teachers and personal variables were included, were set as 40 in the
upper node and 20 in the lower node, a four-level tree structure with 11 nodes was formed. This structure is given
in Figure 1.

According to Figure 1, the most important factor affecting teachers’ competence to ensure the inclusion
of children with special education needs is whether they have a special education certificate or not, and teachers’
competencies differ significantly according to whether they have a special education certificate or not (F = 42.339;
p = 0.000). While the score of those with special education certificate (n = 122) is 78.967, the score of those
without certificate (n = 228) is 70.877. The most important factor that affects the competency of those with special
education certificates towards inclusion of children with special needs is whether or not they have received training
on learning disabilities, and the competencies of teachers differ significantly according to whether or not they have
received training on learning disabilities (F = 4.081; p = 0.046). The score of those who received training on
learning disabilities (n = 98) was 79.929, while the score of those who did not receive training was 75.042. The
most important factor that affects the competency of those who do not have a special education certificate towards
inclusion of children with special needs is whether they have received training on learning disabilities or not, and
the competence of the teachers differs significantly according to whether they have received training on learning
disabilities or not (F = 13.089; p = 0.000). The score of those who received training on learning disabilities (n =
100) was 73.850, while the score of those who did not receive training was 68.55. The most important factor that
affects the competency of those who do not have a special education certificate but receive training on learning
disabilities towards the inclusion of children with special needs is the type of institution they work in, and the
competencies of teachers differ significantly according to the type of institution (F = 6.949; p = 0.010). While the
score of those working in private institutions (n = 28) is 77.857, the score of those working in public institutions
(n = 72) is 72.292. The most important factor that affects the competency of those who do not have a special
education certificate and have not received training on learning disabilities towards inclusion of children with
special needs is gender, and the competencies of teachers differ significantly according to their gender (F = 7.190;
p = 0.008). While the score of female teachers (n = 104) is 67.240, the score of male teachers (n = 24) is 74.250.
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Figure 1

Decision Tree Structure Regarding the Factors Affecting Teachers’ Competency Towards Inclusion of Children
with Special Needs
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In conclusion, the most important factors that affect preschool teachers’ competencies to ensure the
inclusion of children with special needs and dyslexia knowledge levels are having a certificate in the field of
special education, participation in training on learning disabilities, type of institution and gender, respectively.
Preschool teachers who have a special education certificate, who have received training on learning disabilities,
and who have received training on learning disabilities are more likely to be able to ensure that children with
special needs are brought together and mainstreamed. Female teachers who do not have a special education
certificate and have not received training on learning disabilities have lower competencies for mainstreaming
children with special needs than male teachers; teachers who do not have a special education certificate, have
received training on children with special needs and work in private institutions have higher competencies than
those working in public institutions.

In the CHAID analysis, in which the total score of the Teachers’” Knowledge and Belief Scale about
Dyslexia and personal variables were included, when the minimum values were determined as 60 in the upper
node and 30 in the lower node, a four-level tree structure with 7 nodes was formed. This structure is given in
Figure 2.

According to Figure 2, the most important factor that affects preschool teachers’ knowledge and beliefs
about dyslexia is whether they have a special education certificate or not, and dyslexia knowledge and beliefs
differ significantly according to whether they have a special education certificate or not (F = 34.129; p = 0.000).
While the score of those with a special education certificate (n = 122) was 22.697, the score of those without a
certificate (n = 228) was 19.592. The most important factor that affects the knowledge and beliefs of those who
do not have a special education certificate about dyslexia is whether they have received training on learning
disabilities or not, and the competencies of teachers differ significantly according to whether they have received
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training on learning disabilities or not (F = 10.049; p = 0.002). The score of those who received training on learning
disabilities (n = 100) was 20.770, while the score of those who did not receive training was 18.672. The most
important factor that affects the knowledge and beliefs about dyslexia of those who do not have a special education
certificate and have not received training on learning disabilities is age, and the competencies of the teachers differ
significantly according to their age (F = 9.000; p = 0.023). CHAID analysis divided the teachers into two clusters
according to their ages: 20-30 years old and 31 years old and above. The score of teachers aged 20-30 (n = 96)
was 19,510, while the score of teachers aged 31 and above (n = 32) was 16.156.

Figure 2
Decision Tree Structure Regarding the Factors Affecting Teachers’ Knowledge and Beliefs about Dyslexia
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In conclusion, the most important factors that affect preschool teachers’ knowledge and beliefs about
dyslexia are having a special education certificate, having received training on learning disabilities, and age. The
dyslexia knowledge and belief levels of preschool teachers with a special education certificate are higher than
those without a certificate. Teachers who did not have a special education certificate but received training on
learning disabilities had higher knowledge and beliefs about dyslexia than those who did not. The dyslexia
knowledge and belief levels of preschool teachers aged 31 and over who do not have a special education certificate
and who do not receive training on learning disabilities are low.

Discussion

This study was conducted to examine preschool teachers’ competencies towards inclusion of children
with special needs and the factors affecting their level of dyslexia knowledge. In this part, the results will be
discussed in the light of the literature and some suggestions will be developed in the light of the results. When the
lowest and highest scores that can be obtained from the sub-dimensions of preschool teachers’ knowledge levels
about inclusion of children with special needs and teachers’ dyslexia knowledge levels in terms of scale scores are
considered, it is seen that preschool teachers have scores above the middle in all scores. Some studies do not
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support the research findings and that teachers have misconceptions due to their lack of dyslexia knowledge
(Aladwani & Shaye, 2012; Altun & Uzuner, 2016; Basar & Goncti, 2018; Cakiroglu, 2015; Firat & Kogak, 2018;
Mulliki et al., 2021; Washburn et al., 2017; Yangin et al., 2016). There are also studies in the literature that do not
support the findings of the study and suggest that teachers do not have competence for inclusive education (Artan
& Uyanik-Balat, 2003; Bozarslan & Batu, 2014; Kaya, 2005; Ozdemir, 2010; Varlier & Vuran, 2006). Among the
350 preschool teachers who participated in the study, 264 teachers had an average age between 20-30 years and
286 teachers had bachelor’s and master’s degrees. The fact that both the level of knowledge about inclusion of
children with special needs and the level of dyslexia knowledge of the teachers were high may be associated with
the fact that young and newly graduated teachers with less seniority years are researchers, idealists and their
knowledge is fresher, and even that educators with more seniority years do not have a positive view of inclusion
(Figure 1). As the law, knowledge, sub-dimension and general competence levels of preschool teachers towards
inclusion education increase, their knowledge, diagnosis, treatment and general knowledge levels of dyslexia also
increase, or in other words, as the dyslexia knowledge, diagnosis, treatment and general knowledge levels of
preschool teachers increase, their law, knowledge, perception and general competence levels towards inclusion of
children with special educational needs also increase. There is a lack of specific studies exploring preschool
teachers’ competencies towards inclusion of children with special needs and dyslexia knowledge levels. The most
important factors that affect preschool teachers’ competencies towards inclusion education are having a certificate
in special education, receiving training on learning disabilities, type of institution and gender. Preschool teachers
who have received training on learning disabilities and have a special education certificate have higher competence
towards inclusion of children with special educational needs. Female teachers who did not have a special education
certificate and did not receive training on learning disabilities had lower competencies for mainstreaming children
with special needs than male teachers; teachers who did not have a special education certificate, received training
on children with special needs and worked in private institutions had higher competencies than those working in
public institutions. There are studies in the literature that support the findings of the study and show the importance
of inclusive education (Babaoglan & Yilmaz, 2010; Bozarslan-Malkog, 2010; Gok, 2009; Sari, 2002; Surmen et
al., 2015; Temel, 2000; Unalan, 2022). Some studies in the literature found no difference according to gender
(Demir, 2014; Durgun, 2010; Giiner, 2011; Giileryiiz, 2014; Korkut & Babaoglan, 2010; Nur, 2012; Sar1 &
Bozgeyikli, 2002; Sahbaz & Kalay, 2010). However, some other studies have found that female teachers possess
higher competencies towards inclusion compared to male teachers (Akiiziim & Altunhan, 2017; Giiven & Cevik,
2011; Kuzu, 2011). The differences in the results of the study compared to previous studies on the topic can be
explained by the fact that female teachers show sensitivity towards children due to their maternal instinct and this
situation may have a negative impact on inclusive education practices and classroom management skills.

The most important factors that affect preschool teachers’ knowledge and beliefs about dyslexia are
having a special education certificate, having received training on learning disabilities and their age. The dyslexia
knowledge and belief levels of preschool teachers with a special education certificate are higher than those without
a certificate. Teachers who did not have a special education certificate but received training on learning disabilities
had higher knowledge and beliefs about dyslexia than those who did not. The dyslexia knowledge and belief levels
of preschool teachers aged 31 and over who do not have a special education certificate and who do not receive
training on learning disabilities are low. Arttirici (2018) found that the age of teachers did not affect their level of
knowledge about learning disabilities. On the other hand, Kaptanoglu (2016) indicated that teachers aged 50 and
over had lower levels of knowledge about learning disabilities, which is similar to our study findings. This can be
explained by the fact that young teachers with less professional experience in terms of seniority years are open and
enthusiastic about education, and that they strive to educate themselves in the field by conducting research on the
situations they encounter. There are studies in the literature that support the findings of the study showing the
importance of in-service training (Carreker et al., 2010; Crispel & Karsperski, 2019; Washburn et al., 2011).

It was determined that the competencies of preschool teachers towards the inclusion of children with
special needs, as well as their knowledge and beliefs about dyslexia, were influenced by their educational
background. Specifically, whether they had a special education certificate played a significant role. Teachers with
such a certificate, or those who had received training on learning disabilities, demonstrated higher competencies
towards inclusion and a better understanding of dyslexia. The CHAID analysis revealed results that align with the
findings presented in Figure 2. These findings indicate a reciprocal relationship between teachers' competencies
and their understanding of dyslexia. Specifically, it shows that an increase in teachers’ competencies towards
including children with special needs is associated with an enhancement in their knowledge and beliefs about
dyslexia. Conversely, as teachers' understanding of dyslexia improves, their competencies in inclusive education
for children with special needs also tend to increase. We suggest organizing undergraduate, pre-service, and in-
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service trainings on learning disabilities, dyslexia, special education, and inclusion for preschool teachers. It is
also recommended to make the teaching practice course in special education schools a compulsory part of the
undergraduate curriculum in early childhood education and child development departments. It is recommended to
prioritize hiring recent graduates from early childhood education and child development undergraduate programs
for positions in private special education. This is due to their up-to-date knowledge and idealistic approaches.
Inadequate scientific research in the field of dyslexia may indirectly affect the competence of academic staff and
the efficiency of special education courses for students studying in the field of early childhood education and child
development. There is a need for more research and well-trained academic staff in the fields of special education
to enhance the effectiveness and impact of studies in this area. It is suggested that awareness trainings in the field
of dyslexia and awareness studies in the multi-disciplinary field should be expanded.
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Oz
Giris: Medyada 6zel gereksinimli bireylerle ilgili birgok haber yapildig1 goriilmektedir. Yapilan bu haberlerin
olumlu yonde olmasi insanlarin 6zel gereksinimli bireylere yonelik tutum ve davranislarini pozitif yonde
degistirebilir. Bu nedenle bu ¢alismayla 6zel gereksinimli bireylere yonelik olumsuz tutumlarin ve diisiince
yapilarinin degistirilmesi amaciyla 6zel gereksinimli bireylerin basarilarina yonelik Tirkiye’de ulusal haber
ajanslarinda yaymlanmis olan haberlerin dokiiman analizi yontemiyle incelenmesi amaglanmistir.

Yontem: Bu ¢alismada nitel arastirma yontemlerinden dokiiman analizi kullanilarak, Tiirkiye’de en fazla yayin
agina sahip Anadolu Ajans, Demirdren Haber Ajansi ve Ihlas Haber Ajansi haber ajanslarindan 2010-2022 yillari
arasinda yayinlanan ve 6zel gereksinimli bireylerin basarilarini konu alan haberler icerik analizi ile analiz edilmis
ve kategorilere ayrilarak detayli bir sekilde incelenmigtir. Bu ¢alismada Anadolu Ajansi’ndan 259, Demirdren
Haber Ajansi’ndan 311 ve Thlas Haber Ajansi’ndan 66 haber incelenmistir. Haberler, haber ajansi, haber tiirii,
yayinlandig iilke, konu olan 6zel gereksinimli bireyin cinsiyeti, 6zel gereksinim tiirii, 6zel gereksinimli bireyi
destekleyen kurum, 6zel gereksinimli bireyin basari tiirii, 6zel gereksinimli bireylerin ilham kaynagi basliklarinda
degerlendirilmistir.

Bulgular: Arastirma bulgularinda elde edilen sonuglara gore, Tirkiye’de ulusal haber ajanslarinda 6zel
gereksinimli bireylerin basarilarini konu alan oldukga fazla haberin yayimlandigi, bu basarilarin egitim, is, sanat,
spor ve sosyal sorumluluk kategorilerinde toplandigi, spor alanindaki basarilara diger alanlara gére daha fazla
haberde yer verildigi tespit edilmistir.

Tartisgma: Medyada olumsuz haberlerin daha ¢ok bilindigi ve goriiniirliigiiniin yiiksek oldugu tespit edilmis ve
ozel gereksinimli bireylerin basarilarinin oldugu haberlerin incelenilmesine karar verilmistir. Bu ¢alismada 6zel
gereksinimli bireylerin basarilarina aslinda ulusal haber ajanslarinda sikga yer verildigi belirlenmistir. Bu ¢alisma
kapsaminda incelenen haberler, 6zel gereksinimin olumlu bir bicimde medya yayin organlarinda temsil edildiginin
onemli bir gostergesi olarak kabul edilebilir. Ulusal haber ajanslarinda yayinlanan haberler 6zel gereksinimli
bireylerin egitim, ig, sanat, spor ve sosyal sorumluluk alanlarinda birgok basarist oldugunu ortaya ¢ikarmaktadir.
Ileride yapilacak galigmalarda farkli haber ajanslarinda tarama yapilmasi ya da farkli anahtar kelime kullanarak
tarama yapilmasi onerilebilir.

Anahtar sézciikler: Haber ajansi, 6zel gereksinimli bireyler, basar1 6ykiisii, engelli birey, basar.

Aunficin: Burak, Y, & Girgin, 1. (2024). Tiirkiye’deki haber ajanslarinda dzel gereksinimli bireylerin basarilarina
yonelik yapilan haberlerin incelenmesi. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim
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Giris

Ozel gereksinimli bireylerin toplum icinde biiyiik oranda bulunan bir grup oldugu bilinmektedir.
Boylesine biiyiik bir toplulugun sosyal olarak kabuld, biitiin insanlarin gdzetmesi gereken bir sorumluluk ve sosyal
bir ddevdir. Ote yandan 6zel gereksinimliligin gegmisine bakildiginda, 6zel gereksinimli bireylere ydnelik
olumsuz bakis acilarmin ve negatif duygularin yer aldigi bilinmektedir. Bu durum olduk¢a uzun bir zamandir
ableizim olarak tanimlanmaktadir (Dolmage, 2017; Friedman & Owen, 2017; Lewis, 2020). Ableizm, literatiirde
ozel gereksinime kars1 istenmeyen bir farklilik olarak yaklagan bir dizi inang olarak belirtilmistir (Campbell, 2009).
Ableizm gibi toplumsal 6n yargi bigimleri, 6zel gereksinimli bireyleri esit olmayan bir konuma yerlestirerek,
bireylerin farkliliklarini istenmeyen 6zellikler olarak nitelendirmistir (Schalk, 2013). Ableizm karsilagilmasi gii¢
goriilebilse de 6zel gereksinimli bireylerin egitim ortamlarinda ableist bakis agilariyla karsilagabildikleri yapilan
¢aligmalarda belirtilmistir (Fremstad, 2009; Nieminen & Pesonen, 2020). Ableizmin 6zel gereksinimli bireyleri,
dogas1 geregi sorunlu, aciz ve kiiskiin olarak belirtmesinin insanlarda 6zel gereksinimle ilgili olumsuz inang ve
diisiinceler yarattig1 belirtilmistir (Friedman, 2018).

Ozel gereksinimli bireylerin karsilastiklar1 olumsuz yaklagimlarin, 6n yargilarin ve ayrimciligin ableizm
ile dogrudan iliskili oldugu ifade edilmistir (Kutlutiirk, 2022). On yarginin bireylere yénelik olumsuz tutumlara ve
ayrimciliga yol agabilecegi belirtilmistir (Mcmahon vd., 2004). Buna ek olarak bireylerin inang¢larinin ve hislerinin
olumsuz yonde olmasinin, bireylerin olumsuz davranig gostermeye meyilli olmalarina yol agtig1 fakat bireylerin
inanglarinin ve hislerinin olumlu yonde olmasinin da bireylerin olumlu davranig gosterme yatkiligini arttirdigi
belirtilmistir (Shessel & Reiff, 1999). Toplumun bir¢ok kesiminde 6zel gereksinimli bireylerin ayrimciliga karsi
acimaya maruz kaldiklari ifade edilmistir (Darrow, 2015). Ayrica aragtirmacilar, 6zel gereksinimli bireylerin
toplumsal ortamlarda olagan goriilmeme ve simif ortamlarinda 6grencilerin ve velilerin dislayici tavirlarina maruz
kalma gibi problemler yasadiklarimi belirtilmislerdir (Kearney, 2009; Servidio & Marcone, 2020; Storey, 2007).
Bunlara ek olarak, 6zel gereksinimli bireyleri ableist bir mercekten ele alan haber igeriklerinin yayin organlarinda
yayginlik kazandig1 ve bu tiir haberlerde 6zel gereksinimli bireylere yonelik acima duygusunun belirginlestirildigi
goriilmiistiir. Bundan yola ¢ikilarak 6zel gereksinimli bireylerle ilgili yapilan haberlerin olumsuz duygularla
sunulmasi ve bu grubun negatif bicimde temsil edilmesi de ableizmin farkli bir versiyonu olarak ortaya ¢ikmaktadir
denilebilir (Darrow, 2015; Haller, 2010).

Medyanm kapsayicilifi ve insanlar1 etkileme gilicii goz oniinde bulunduruldugunda, bireylerin
davranislarint degistirebilecek tutumlarini veya diislincelerini etkileyen medya igeriklerinin Onemi ortaya
¢itkmaktadir. Yapilan bir ¢alismaya gore, yayin araglarmin toplumun 6zel gereksinimli bireylere iliskin goriisleri
tizerinde biiylik bir etkisi bulunmaktadir (Quinlan & Bates, 2009). Baska bir ¢alismada ise, sosyal azinlikta bulunan
gruplarin medyadaki ¢arpitilmis temsillerinin, bu gruplardaki insanlarin uzun vadede hayat kalitelerini ve kimlik
algilarmi etkileyebilecegi vurgulanmistir (Ben-Zeev vd., 2004). Buna ek olarak, bagka bir caligmada, 6zel
gereksinimli bireylerin performanslarini baltalayacak sekilde sergilenen igeriklerin bireylerin performansinin
diismesine neden oldugu ve bu igeriklerin bireylerin entelektiiel potansiyelini gerceklestirmesini engelledigi
belirlenmigtir (Steele vd., 2002). Yapilan diger bir ¢aligmada ise, 6zel gereksinimi olmayan bireylerin 6zel
gereksinimli bireylere korku ve kaygi gibi olumsuz duygularla tepki verme egiliminde olduklarin1 ve siklikla
kagingan davranislar sergilediklerini bulunmustur (Dovidio vd., 2011). Baska bir caligmanin sonuglarina gore 6zel
gereksinimli bireylerin olumsuz sergilenme sekillerinin bireylerin toplumdaki degerlerinin zedelenmesine ve
devaminda ise 6zel gereksinimli bireylerin gereksinimini kabul edememesi ve kimlik karmasasi yasamasina neden
olabilecegi ifade edilmistir (Quinlan & Bates, 2010). Ozel gereksinimli bireylere yonelik engelleyici tutumlarin
proaktif bir sekilde ele alinmasinin, 6zel gereksinimi olmayan bireylerin tutumlarini sekillendirme siireci igin
hayati 6nem tasidigini belirtilmistir (Beckett, 2009). Ozel gereksinimli bireylere yonelik olumsuz tutumlarin
bireylere yonelik dislayici davraniglara neden olabildigi, dolayisiyla bu konuya iliskin aragtirmalarin stirekliliginin
stirdiiriilmesi gerektigi ifade edilmistir (Hunt & Hunt, 2000). Yapilan ¢calismalardan yola ¢ikarak 6zel gereksinimli
bireyler hakkinda farkindalik yaratmanin, bireylerin topluma kaynastirilmasi i¢in 6nem tasidigi sdylenebilir
(Cairns & McClatchey, 2013). Yapilan calismalar 6zel gereksinimli bireylere yonelik olumsuz tutum ve
davraniglar, bireylere iliskin 6n yargilarin olusmasina neden oldugunu gdstermektedir. Bu baglamda, o6zel
gereksinimli bireylere yonelik farkindalik yaratmak igin yapilmig birgok ¢alisma oldugu goriilmiistiir (Carter &
Spencer, 2006; Dovidio vd., 2011; Moore & Nettelback, 2013; Quinlan & Bates, 2010). Bu ¢alismalardan bazilart,
egitsel miifredatlarin degistirilmesiyle birlikte 6zel gereksinimli bireylere iligkin diisiincelerin degismesine yonelik
yiiriitiilmiis (Thompson vd., 2012), bazilart birlestirilmis spor aktiviteleriyle birlikte 6zel gereksinimli bireylere
yonelik tutumlarin degistirilmesini ele almig (Sullivan, 2014) ve bazi ¢aligmalar da fizyoterapi programlariyla 6zel
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gereksinimli bireylere iliskin olumlu davranig gelistirme ¢alismalarinin yiritiilmesini ele almigtir (Morgan & Lo,
2012).

Medyada 6zel gereksinimli bireylerin olumsuz temsil roliiniin degismesi i¢in prososyal bir bakis acisinin
kazanilmas: 6nem tasimaktadir (Friedman & Owen, 2017). Medyada 6zel gereksinimli bireylerle ilgili bir¢ok
haber yapildig1 ancak 6zel gereksinimli bireylere yonelik yapilan bilimsel ¢caligmalarda daha ¢ok negatif yonlerin
vurgulandig1 goriilmektedir (Briant vd., 2013; Worrell, 2018; Zhang & Haller, 2003). Yapilan bazi ¢aligmalar
ableizme dikkat ¢ekilmesini saglamakta, 6zel gereksinimli bireylerin acinasi ve ihmal edilmekte olan bir grup
olduklarim éne siirmektedir (Lewis, 2020). Ozellikle 6zel gereksinimli bireylerin ihmal veya istismarina yonelik
yayinlanmis haberlerin bilimsel alanyazinda yer aldigi galismalara daha sik rastlanmaktadir. Bu durum, 6zel
gereksinimli bireylere yonelik acima, iiziilme gibi duygular1 daha fazla koriiklemektedir (Bulut & Karaman, 2018;
Celik & Ipci, 2020; Firat, 2007; Metin vd., 2014; Sezer & Giirsoy, 2022; Toplumsal Haklar ve Arastirmalar
Dernegi, 2016). Yani yapilmig olan bu caligmalar ableizmin bilimsel ¢aligmalarla koriikklenmesine olanak
tanimaktadir. Yapilan aragtirmalar sonucunda 6zel gereksinimli bireyleri yiiksek diizeyde olumlu olarak temsil
eden haberlerin medyada ve bilimsel ¢alismalarda goz ard1 edildigi ve ¢ok az ¢alismanin bu olumlu bakis agisi ile
bilimsel ¢aligmalara yansidigi1 gozlemlenmistir (Cumberbatch & Negrine, 2022; Pernice & Lys, 1996). Medyanin
ozel gereksinimli bireyleri olumlu bir bakis agisi ile toplumun tiim kesimlerine yansitmasinin son derece dnemli
oldugu goz 6niinde bulunduruldugunda (Abwao & Mishra, 2021; Atikaslan, 2022; Elliott & Byrd, 1982; Kuyucu,
2019; Panitch, 1995) bu ¢alismanin alan yazina katkisinin olacag: diisiiniilmektedir. Bu dogrultuda, yapilan bu
aragtirma ile birlikte 6zel gereksinimli bireylere yonelik olumsuz tutumlarin ve diislince yapilariin degistirilmesi
amaciyla, 6zel gereksinimli bireylerin basarilarina yonelik Tiirkiye’de ulusal haber ajanslarinda yayinlanmis olan
haberlerin incelenmesi ve bir araya getirilerek degerlendirmesi sonucunda 6zel gereksinimli bireylere yonelik
olumsuz tutum ve bakis agisinin yerine daha olumlu bir tutum ve bakis agis1 getirilmesi amaglanmisgtir.

Yontem
Arastirma Modeli

Bu calismada Tiirkiye’de ulusal yayin yapan haber ajanslarinin 6zel gereksinimli bireylere yonelik
yaymlanmis olduklari basar1 haberlerinin dokiiman analizi bi¢iminde incelenmesi amaglanmistir. Bu amag
dogrultusundan bu caligmada nitel aragtirma yontemlerinden dokiiman analizi tiiriinde tasarlanmigtir. Dokiiman
analizi basili veya elektronik dokiimanlarin incelenmesi ve degerlendirilmesini igeren bir siire¢ olarak
tanimlanmaktadir (Fischer, 2006). Dokiiman analizi, tek bagina bir yontem olarak kullanilabilecegi gibi nitel
yontemlerin kullanildig1 ¢alismalarda veri analizine ek bir tiir olabilir (Yildirim & Simsek, 1999). Dokiiman analizi
¢aligmalar1 belirlenen konuyla ilgili kararlastirilan arastirma sorularina uygun cevaplart bulabilmek, arastirma
verilerini desteklemek ve ilgili konuyla ilgili alanyazindaki zaman i¢indeki degisimi izlemek igin siklikla
kullanilan bir yontemdir (Bowen, 2009). Ayrica dokiiman analizi yonteminin, verimli, diisik maliyetli ve
yiiriitilmesi bagimsiz olmasindan dolay1 arastirmaciya birgok avantaj sagladigi belirtilmistir (Bryman, 2012). Bu
dogrultuda, ¢aligmada, 2010-2022 yillar1 arasinda Anadolu Ajans (AA), Demirdren Haber Ajansi (DHA) ve ihlas
Haber Ajansi (IHA) haber ajanslarindan cesitli medya organlarma yayilan ve 6zel gereksinimli bireylerin
basarilarini konu alan haberler degerlendirilmistir.

Calisma Grubu

Aragtirmanin evreni AA, DHA ve IHA cevrimigi haber kanallarinda yaymlanmis olan haberlerden
olugmaktadir. Bu ¢caligmada bu haber ajanslarinin se¢ilmesinde Tiirkiye’deki kitle iletisim araglarina en fazla igerik
aktaran ajanslarin baginda gelmeleri etkili olmustur (Basmaci, 2022; Tutgun-Unal, 2022). Tiirkiye’de halen biri
kamusal ikisi 6zel ii¢ biiyiik haber ajansi olmak iizere (AA, DHA, IHA) toplam 14 yerli haber ajansi hizmet
vermektedir. Tiirkiye’de yerli ve yabanci yaklasik olarak 50 haber ajansi bulunmaktadir. Ancak bu ajanslarin
i¢inde en genis kitleye ulasanlar bu ii¢ haber ajansi olarak belirlenmistir (Basmaci, 2022; Tutgun-Unal, 2022). AA;
6 Nisan 1920 tarihinde Tirkiye’nin Milli Miicadele Donemi’nde Mustafa Kemal’in talimatlariyla kurulmustur
(Bengi, 2012). O yildan beri Tiirkiye Cumhuriyeti’nin resmi ulusal haber ajansi olarak devlet tarafindan finanse
edilmekte ve en fazla yayin agina sahip olarak giiniimiizde yerini korumaktadir. DHA;1999 yilina gelindiginde,
Hiirriyet Haber Ajansi ile Milliyet Haber Ajansi birlesmis ve Dogan Haber Ajansi kurulmustur. 2018 yilina kadar
Dogan Haber Ajansi adiyla yaym hayatina devam etmistir. Bu ajans 2018 yilinda Demiréren Grubu’'na
satilmasinin ardindan Demirdren Haber Ajansi (DHA) ismini almistir. Birgok noktada haber biirosuna sahip olan
DHA’nin giinliik haber yapan birgok 6zel sektorle anlasmalart bulunmaktadir (Kaya, 2018). IHA; 1993 yilinda
kurulmus olan Tiirkiye’nin ilk 6zel haber ajansidir, Tiirkiye iginde ve diger iilkelerde haber saglamaya devam
etmektedir. Yapilan bir calismada haber ajanslarinin sosyal medya hesaplarindaki hareketlilik incelenmis ve AA,
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DHA ve THA’nm Tiirkiye’de en ¢ok takip edilen ilk ii¢c haber ajansi oldugu belirtilmistir (Tutgun-Unal, 2020).
Dolayisiyla bu ¢alismada belirtilen ii¢ haber ajansi tercih edilmistir.

Veri Toplama Araclari

Tiirkiye’de ulusal yayin yapan haber ajanslarinin 6zel gereksinimli bireylere iligkin yayinlanmis olduklar1
basar1 haberlerinin dokiiman analizi bigiminde incelenmesini amaglayan bu ¢alisma nitel arastirma yontemlerinden
dokiiman analizi modeli ile desenlenmistir. Dokiiman analizine alinacak ¢alismalarin 6zgiin, giivenilir, simgesel
ve anlamli olmasi1 gerektigini belirtilmistir (Flick, 2018). Bu dogrultuda konuya iliskin haberlerin se¢ilmesinde
ol¢iit 6rnekleme yonteminin kullanmilmasina karar verilmistir. Olgiit 6rnekleme yéntemi bazi lgiitlerin goz dniinde
bulundurulmasiyla ¢aligmanin amacina uygun érneklemin segilmesine olanak saglayan amacl bir 6rnekleme tiirii
olarak belirtilmistir (Miles & Huberman, 1994). Bu ¢alismada haberlerde aranan kriterler “6zel gereksinimli olma”
ve “basari hikayesi olma” olarak belirlenmistir. Nitel arastirmanin dogasina 6zgii olarak ele alinacak ¢alisma sayisi
onceden belirlenmemistir, bunun yerine veriler toplandik¢a ¢alismada doyum noktasina ulasilmasi beklenmistir
(Merriam & Tisdell, 2016).

Sekil 1

Ulusal Haber Ajanslarinda Ozel Gereksinimli Bireylerin Basarini Konu Alan Haberlerin Segilme Siireci

IHA kaynagmdan bulunan DHA kaynagindan bulunan AA kaynagmdan bulunan
toplam haber sayis (262 toplam haber sayisi (344 toplam haber sayim (631
wperik) igerik) cerik)

h

Calismamn amacina  ve
»| problemine uygun olmayan
caligmalarin elenmesi

v Y l

HA kaynagindan elde DHA kaynagindan elde AA  kaynagindan  elde
edilen haberlerin edilen haberlerin edilen haberlerin
kaydedilmesi (100 1genik) kaydedilmesi (327 iperik) kaydedilmesi (279 igerik)

Haber mniteligi tagimayan

igeriklerin gikarilmasa (87

¥ igerik) -

Eleme iglemi sonrast THA Eleme iglemi sonrasi DHA Eleme islemi sonrasi AA
kaynagindan elde edilen kaynagindan elde edilen kaynagindan elde edilen
haberlerin kaydedilmesi (66 haberlerin  kaydedilmesi haberlenn  kaydedilmes:
igerik) (311 igerik) (259 icerik)

Not: AA = Anadolu ajansi; DHA = Demirdren haber ajansi; IHA = ihlas Haber Ajans1.

Belirtilen haber ajanslarin arama motorunda “engelli birey”, “yetersizligi olan birey”, “6zel gereksinimli
birey” anahtar kelimeleri “basar1” anahtar kelimesi ile birlikte arama yapilmistir. Elde edilen haberler arasindan
“hem 0Ozel gereksinimli birey olma hem de basar1 dykiisiinii konu alma” 6lgiitine uyan ve 2010-2023 yillar
arasinda yayimlanms THA da 262, DHA’da 327 ve AA’da 631 haber olmak iizere toplam 1220 adet haber oldugu
tespit edilmistir. Calismanin amacina ve belirtilen lgiite uygun olmayan haberler elenmistir. Ornegin konuyla
alakali olmayan veya 0Ozel gereksinimli bireylerin basarisini ele almayan haberler elenmistir. Arastirmanin
kurallar1 g¢ercevesinde uygunluk kriterlerine uyan toplam 723 haber oldugu belirlenmistir. Yapilan elemeler
sonucunda arastirmanin amacina uygun olarak belirlenen 636 adet haberle dokiiman analizi ¢alismasinin
siirdiiriilmesine karar verilmistir (Sekil 1). Caligmaya dahil edilen Tiirkiye’de ulusal haber sunan {i¢ haber
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ajansindan 2010-2022 yillar arasindan 6zel gereksinimli bireylerin basarilarina yonelik toplam 636 adet haber
yayimlanmistir. Bu haberlerin %40.7’sinin AA’dan (259) %48.9’unun (311) DHA’dan ve %10.4’{iniin (66)
IHA’dan yayimlandig1 tespit edilmistir. Iki arastirmaci tarafindan ¢aligmaya alinmasi uygun goriilen haberler
bilgisayar ortaminda pdf dosyasi haline doniistiiriilmiis ve her habere bir ID verilere haberlerin ayiklanmasi,
smiflandirilmasi ve kodlanmasi saglanmistir.

Veri Analizi

Bu ¢aligmada incelenen haberler igerik analizi yontemiyle sirastyla kategorilere ayrilmis, diizenlenmis ve
incelenmistir (Bowen, 2009). Igerik analizinin amaci, biiyiik miktardaki yazili bilgileri sistematik bir bigimde
diizenli ve 6zl bir 6zete doniistiirmektir (Erlingsson & Brysiewicz, 2017). Calismada incelenecek kategorilere
karar verildikten sonra kiimelenen kalip ve kavramlarin ortaya ¢ikabilmesi i¢in karsilastirmali yontemden
faydalanilmistir. Kaynaklardan elde edilen veriler ortak 6zelliklerine gore temalar seklinde gruplandirilmigtir.
Ardindan igerik analizi yontemiyle veriler belirlenen kategorilere gore diizenlenmistir. Yapilan analiz asamasinda
haberler bu alt basliklara gore kategorilere ayrilmistir; a) haber ajansi, b) haberin tiir{i, ¢) haberin yayinlandigi
iilke, d) haberin yayinlandig sehir, e) haberin yayinlandigi ay, f) habere konu olan 6zel gereksinimli bireyin yasi,
g) habere konu olan 6zel gereksinimli bireyin cinsiyeti, h) habere konu olan 6zel gereksinimli bireyin engel tiirii,
i) habere konu olan 6zel gereksinimli bireyi destekleyen kurum, j) habere konu olan &zel gereksinimli bireyin
basar tiirii, k) habere konu olan 6zel gereksinimli bireyin ilham kaynagi.

Icerik analizinde kodlamalarin transparanligim ve verilerin giivenirligini saglamada énemli bir nokta
kodlayicilar arasi giivenligin saglanmasi olarak belirtilmistir (MacPhail vd., 2016). Verilerin kodlanmasi sirasinda
kodlayict giivenirliginin saglanabilmesi igin iki arastirmaci verileri ayr1 ayri kodlamigtir. Miles ve Huberman
(1994) kodlayicilar aras1 uyum yiizdesinin en az %70 olmasi gerektigini belirtmistir. Hesaplama yapilirken Miles
ve Huberman’in (1994) giivenirlik formiilii (Givenirlik = Goriis birligi / (Goriis birligi + Goriis ayrihigi x 100)
kullanilmistir. Sonu¢ olarak kodlayicilar arasindaki uyusum yiizdesi %94 olarak hesaplanmistir, bu uyum
kodlamalarin oldukga yiiksek diizeyde oldugunu géstermistir (Alhojailan, 2012).

Bulgular

Bu dokiiman analizi calismasinda Tiirkiye nin ¢evrim i¢i haber kaynaklarindan AA, DHA ve IHA haber
ajanslarinin 2010-2022 yillart arasinda 6zel gereksinimli bireylerin basarilara iliskin yayinlanmis haberler
incelenmis ve degerlendirilmistir. Elde edilen bulgulara iliskin sonuglar asagida belirtilmistir. Calismaya dahil
edilen Tiirkiye’de ulusal haber sunan ii¢ haber ajansindan 2010-2022 yillar1 arasindan 6zel gereksinimli bireylerin
basarilarina yonelik toplam 636 adet haber yayimlanmistir. Bu haberlerin %40.7’sinin AA’dan (259), %48.9’unun
(311) DHA’dan ve %10.4’{iniin (66) IHA’dan yayimlandig1 tespit edilmistir. Ozel gereksinimli bireylerin
basarilarina iligkin haber yapmis olan ajanslar incelendiginde, 2010-2023 yillar1 arasinda konuya iligkin haberlerin
en ¢ok DHA’da yayinlanmis oldugu goriilmiistiir. Bunu takip eden haber ajanslarindan AA’da toplam 259 adet
haber, IHAda ise 66 adet haber yayimlandigi bulunmustur. Haber tiirlerine gore inceleme yapildiginda ise en sik
kullanilmis olan haber tiiriiniin yazili haber tiiri (616) oldugu ortaya ¢ikmistir. Buna ek olarak video haber tiiriinde
tiim haber ajanslarinda toplam 20 haber yaymlanmig oldugu goriilmiistiir. Video haber kategorisinde en sik yaymn
yapmis olan haber ajanst DHA (14) olmustur.

Ulusal haber ajanslarina konu olan 6zel gereksinimli bireylerin yaslarina iliskin yapilan hesaplamalar
sonucunda yas ortalamalarinin sirastyla AA igin (x = 26.88, ss = 11.58, Min = 6, Max = 80), DHA i¢in (x = 24.81,
ss = 10.59, Min = 8, Max = 63) ve IHA i¢in (¥ = 27.03, ss = 14.46, Min = 7, Max = 65) oldugu tespit edilmistir.
Ancak AA’da 170, DHA’da 127 ve IHA da 34 haber icerisinde basari dykiisiine sahip 6zel gereksinimli bireylerin
yasina yer verilmedigi goriilmiistiir. Habere konu olan ve basar1 6ykiisii olan 6zel gereksinimli bireylerin orta yas
araligina y181ldig1 ancak ¢ok daha kiigiik yaslarda veya ¢ok ileri yasta olup basari dykiisiine sahip bireylerin de
oldugu tespit edilmistir.

Ulusal haber ajanslarma konu olan 6zel gereksinimli bireylerin cinsiyetine iliskin yapilan hesaplamalar
sonucunda; AA’da bireylerin %25.1’inin (65) kadin, %61°sinin erkek (158) ve %1.9’unun karma grup oldugu
tespit edilmis, ancak %12’sinde (31) bireylerin cinsiyetinin belirtilmemis oldugu bulunmustur. DHA’da bireylerin
%28.9’unun (90) kadin, %45.7’sinin erkek (142), %4.5’inin (14) karma grup oldugu tespit edilmis, ancak
%20.9’uda (65) bireylerin cinsiyetinin belirtilmemis oldugu bulunmustur. THA’da bireylerin %34.8’inin (23)
kadin, %54.5’inin erkek (36), %4.5’inin (3) karma grup oldugu tespit edilmis, ancak %6.1’inde (4) bireylerin
cinsiyetinin belirtilmemis oldugu bulunmustur.
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Habere konu olan iilkeler dagilimlarina gore incelendiklerinde, tiim haber ajanslarinda en ¢ok yayin
yapilan iilkenin Tirkiye oldugu gériilmistiir. AA’da yer alan basar1 6ykiileri tilkelere gore degerlendirildiklerinde
haberlerin %95.8’inin Tirkiye’den, %0.4’{iniin ABD’den, %1.5’inin Filistin’den, %0.8’inin Irak’tan, %0.8’inin
Suriye’den, %0.4’iiniin Misir’dan ve %0.4’{iniin Iran’dan habere konu oldugu gériilmektedir. Bu durumda AA’nin
cogunlukla 6zel gereksinimli bireylere yonelik basar1 haberlerini Tiirkiye’den ve orta dogu iilkelerinden yaptig1
sOylenebilir. DHA’da yer alan basari Oykiileri iilkelere gore degerlendirildiklerinde haberlerin %92.6’sinin
Tirkiye’den, %0.6’sinin ABD’den, %0.3’{iniin Iran’dan, %1.6’sinm Almanya’dan, %0.6’smin Italya’dan,
%0.3 {iniin Fransa’dan, %0.6’smin Hollanda’dan, %1.3’iiniin Ingiltere’den, %0.6’smin Kanada’dan, %0.3’iiniin
Macaristan’dan, %0.3’{inlin Polonya’dan ve %0.3liniin Cin Halk Cumhuriyeti’nden habere konu oldugu
goriilmektedir. Bu durumda DHA’nin ¢ogunlukla &6zel gereksinimli bireylere yodnelik basari haberlerini
Tiirkiye’den ve bat iilkelerinden yaptig1 sdylenebilir.

Sekil 2
Ulusal Haber Ajanslarinda Ozel Gereksinimli Bireylerin Basarisinda Habere Konu Olan Ulke

Habere konu clan ilke
|
AA DHA HA
(259 (311) (66)
ABD(1) ABD(2) Almanya (1)
Filistin (4) Almanya (5) Brezilya (4)
Irak (2) Cin (1) Isveg (1)
Iran (1) Fransa (1) Italya (4)
Masar (1) Hollanda (2) Kanada (1)
Suriye (2) Ingiltere (4) Meksika (1)
Tiirkive (248) fran (1) Tayland (1)
Italya (2) Tiirktye (33)
Kanada (2)
Polonya (1)
Tiirkive (288)

Not: AA = Anadolu ajansi; DHA = Demirdren haber ajansi; THA = Thlas haber ajansi.

Habere konu olan iilkeler dagilimlarina gore incelendiklerinde, tiim haber ajanslarinda en ¢ok yayin
yapilan {ilkenin Tirkiye oldugu goriilmiistiir. AA’da yer alan basar1 6ykiileri iilkelere gére degerlendirildiklerinde
haberlerin %95.8’inin Tiirkiye’den, %0.4’tiniin ABD’den, %1.5’inin Filistin’den, %0.8’inin Irak’tan, %0.8’inin
Suriye’den, %0.4’iiniin Misir’dan ve %0.4’{iniin Iran’dan habere konu oldugu gériilmektedir. Bu durumda AA’nin
cogunlukla 6zel gereksinimli bireylere yonelik bagart haberlerini Tiirkiye’den ve orta dogu iilkelerinden yaptigi
sOylenebilir.

DHA’da yer alan basar1 oOykiileri iilkelere gore degerlendirildiklerinde haberlerin %92.6’sinin
Tiirkiye’den, %0.6’sinin ABD’den, %0.3’{iniin Iran’dan, %1.6’smin Almanya’dan, %0.6’smin [talya’dan,
%0.3’{iniin Fransa’dan, %0.6’smin Hollanda’dan, %1.3’iiniin ingiltere’den, %0.6’smn1in Kanada’dan, %0.3’iiniin
Macaristan’dan, %0.3’liniin Polonya’dan ve %0.3iiniin Cin Halk Cumhuriyeti’nden habere konu oldugu
goriilmektedir. Bu durumda DHA’nin ¢ogunlukla 6zel gereksinimli bireylere yonelik basari haberlerini
Tiirkiye’den ve bat1 iilkelerinden yaptigi sdylenebilir. THA’da yer alan basar1 oykiileri iilkelere gore
degerlendirildiklerinde haberlerin %80.3’niin Tiirkiye’den, %1.5’inin Almanya’dan, %6.1’inin italya’dan,
%1.5’inin Kanada’dan, %6.1’inin Brezilya’dan, %1.5’inin Tayland’dan, %1.5’inin Meksika’dan ve %1.5’inin
Isveg’ten habere konu oldugu goriilmektedir. Bu durumda iIHA nin ¢ogunlukla 6zel gereksinimli bireylere yénelik
basar1 haberlerini Tiirkiye’den ve Bati tilkelerinden yaptigi, ¢ok azinin Giiney Amerika ve uzak dogu iilkelerinden
oldugu sdylenebilir.
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Sekil 3
Ulusal Haber Ajanslarindan Yayinlanan Ozel Gereksinimli Bireyin Basarisinda Habere Konu Olan Yil

80
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o o o o

= AA mDHA miHA

Not: AA = Anadolu ajansi;; DHA = Demirdren haber ajansi; IHA = hlas haber ajansi.

Sekil 3’te goriildiigii gibi 6zel gereksinimli birey basarisina yonelik haberler yayimlanma yillarina gore
incelendiklerinde, konuya iligkin yapilan yaymlarin AA’da en ¢ok 48 adet olmak iizere 2019 yilinda oldugu,
DHA’da 67 adet ve 2015 yilinda yaymlanmis oldugu ve IHAda ise, 11 adet ve 2017 y1linda oldugu goriilmiistiir.
Ayrica AA’da yillara gore haberlerin giderek artis gosterdigi, ancak DHA ve THA’da bu durumun dalgalanma
seklinde oldugu goriilmektedir. Yillara gére AA’da haber artisinin oldugu, DHA’da bu durumun 2015 yilina kadar
ivme kazandig1 ancak sonraki yillarda azaldigimi, IHA da ise bu tiir haberleri yaynlamada dalgalanmanin oldugu
sOylenebilir.

Sekil 4

Ulusal Haber Ajanslarindan Yayinlanan Ozel Gereksinimli Bireyin Gereksinim Tiirii

160
140
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40
. | | i
. [ B mf mf uf =
Ortopedik Gorme Isitme Down Zihinsel ~ Otizm spektrum Karma grup
yetersizlik yetersizligi yetersizligi sendromu yetersizlik bozuklugu (birden fazla
gereksinim)

mAA mDHA miHA
Not: AA = Anadolu ajansi; DHA = Demiroren haber ajansi; IHA = Thlas haber ajansi.

[HA’da yer alan haberler konu alinan 6zel gereksinimli bireylerin gereksinim tiiriine gore inceleme
yapildiginda; %40.9’unun ortopedik yetersizlik, %30.3’linlin gdrme yetersizligi, %21.2’sinin isitme yetersizligi,
%4.5’inin zihinsel yetersizlik, %1.5’inin otizmi spektrum bozuklugu ve %1.5’inin karma (birden fazla gereksinim)
grubu habere konu ettigi bulunmustur. AA’da yer alan haberler, konu alinan 6zel gereksinimli bireylerin
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gereksinim tiirline gore inceleme yapildiginda; %52.5’inin ortopedik yetersizlik, %22.8’inin gérme yetersizligi,
%10.8’inin isitme yetersizligi, %4.2’sinin Down sendromu, %3.9’unun zihinsel yetersizlik, %2.7’sinin otizmi
spektrum bozuklugu ve %3.1’inin karma (birden fazla gereksinim) grubu habere konu ettigi bulunmustur. DHA’da
yer alan haberler konu alinan 6zel gereksinimli bireylerin gereksinim tiirline gore inceleme yapildiginda bireylerin;
%¢41.2’sinin ortopedik yetersizlik, %28.3 liniin gérme yetersizligi, %10 unun isitme yetersizligi, %4.2’sinin Down
sendromu, %3.9’unun zihinsel yetersizlik, %3.9’unun otizmi spektrum bozuklugu ve %8.7’sinin karma (birden
fazla gereksinim) grubu habere konu ettigi bulunmustur.

Sekil 5

Ozel Gereksinimli Bireyin Basarisim Destekleyen Kurumlar

Destekleyen kurum
|

AA DHA HA

(259) (311) (66)
Adalet bakanlhg (1) Aile ve sosval hizmetler bakanligi (4) Belediye (3)
Aile ve sosyal hizmetler bakanlig (2) Belediye (26) Genglik ve spor bakanlig (29)
Belediye (17) Genglik ve spor bakanlig (134) Milli egitim bakanlig: (2)
Genglik ve spor bakanlig: (109) Malive bakanlig: (1) Spor kulibi (2)
Mlli egitun bakanligs (24) Milli egitim bakanlig: (8) Universite (2)
Milli savunma bakanligi (1) Spor kuliibii (1) STK (3)
Spor kuliibi (16) Universite (2) Haberde belirtilmeyen (23)
Universite (3) STK (4)
STE (%) Haberde belirtilmeyen (131)
Emnivet genel midiicligi (1)
Haberde belirtilmeyen (64)

Not: AA = Anadolu ajansi; DHA = Demir6ren haber ajansi; IHA = ihlas haber ajansi; STK = Sivil toplum kuruluslar1.

AA’da habere konu olan 6zel gereksinimli bireylerin basarisim1 destekleyen kurumlar incelendiginde
%0.4’liniin Adalet Bakanligi, %0.8’inin Aile Calisma ve Sosyal Hizmetler Bakanligi, %6.6’sinin Belediye,
%42.1’inin Genglik ve Spor Bakanligi, %9.3’{iniin MEB, %0.4’iniin Milli Savunma Bakanlig1, %6.2’sinin Spor
Kuliibii, %1.9’unun Universite, %3.5’inin sivil toplum kuruluslar1 (STK), %0.4’iiniin Emniyet Miidiirliigi
tarafindan desteklendigi tespit edilmis ancak %?28.6’smin destekleyen kurumu haberde yer vermedigi tespit
edilmistir. DHA’da habere konu olan 6zel gereksinimli bireylerin basarisin1 destekleyen kurumlar incelendiginde;
%1.3’tniin Aile Calisma ve Sosyal Hizmetler Bakanligi, 8.4’linlin Belediye, %43.1’inin Genglik ve Spor
Bakanligi, %0.3iintin Maliye Bakanlig1, %2.6’sinin Milli Egitim Bakanlig1, %0.3’{inlin Spor Kuliibii, %0.6’sinin
Universite ve %1.3’liniin STK tarafindan desteklendigi tespit edilmis ancak %42.2’sinin destekleyen kuruma
haberde yer vermedigi tespit edilmistir.

AA’da habere konu olan 6zel gereksinimli bireylerin basarisint destekleyen kurumlar incelendiginde;
%7.6’sinin Belediye, %43.9’unun Genglik ve Spor Bakanligi, %3’iniin Milli Egitim Bakanlig1, %3 liniin Spor
Kuliibii, %3’iiniin Universite ve %4.5’inin STK tarafindan desteklendigi tespit edilmis ancak %34.8’inin
destekleyen kuruma haberde yer vermedigi tespit edilmistir. Bu bulguda da goriildiigi tizere 6zel gereksinimli
bireylerin basarisini en fazla destekleyen kurumun Genglik ve Spor Bakanlig1 oldugu, neredeyse her iki haberden
birinde bu bakanlik tarafindan desteklenen bireyler oldugu saptanmistir. Ayrica haber ajanslarinda
belirtilmeyenlerin sayisinin da oldukga yiiksek oldugu tespit edilmistir.

AA’da habere konu olan 6zel gereksinimli bireylerin basarisina ilham kaynagi olan kisi veya kurumlar
incelendiginde; %11.2’sinde Aile, %]1.5’inde Akraba, %5’inde Antrendr, %4.2’sinde Arkadas, %1.9’unda Birden
fazla ilham kaynagi, %0.8’indeDoktor tavsiyesi, %0.4’inde katildigi Festival, %0.4’iin-de Fizyoterapist,
%38.5’inde Kendi , %0.8’inde Medikal firmasi, %1.5’inde Milli Sporcu, %0.4’linde Okudugu kitaplar, %0.8’inde
Okul Miidiirii, %0.4’{inde Ogretim iiyesi, %5’inde Ogretmen, %1.5’inde Spor Kuliibii, %3.9’unda STK %1.9’unda
TV'de izledigi program, %1.2’sinde Unlii biri ve %0.4’iinde Vali ilham kaynagi olarak gosterilmis ancak
haberlerin yaklasik olarak yarisinda (%48.3) bu ilham kaynaklarina yer verilmemistir. Bes kiginin (%1.9) birden

Burak & Girgin 2024, 25(3)



TURKIYE’DEKI HABER AJANSLARINDA OZEL GEREKSINIMLI BIREYLERIN BASARILARINA 285
YONELIK YAPILAN HABERLERIN INCELENMESI

fazla ilham kaynagi belirttigi goriilmiis, bunlardan iki tanesi ailesi ve 6gretmeni ile ailesi ve dgretmeni olarak
belirlenmistir.

Sekil 6
Ozel Gereksinimli Bireyin Basarisindaki Ilham Kaynag

Ilham kaynagi
|
AA DHA THA

(259) (B311) (66)
Aile (29) Adle (31) Aile(5)
Akraba (4) Akraba (1) Antrendr (6)
Antrendr (13) Antrenér (5) Arkadag (1)
Arkadag (11) Arkadas (6) Birden fazla ilham kaynag: (2)
Birden fazla ilham kaynagi (5) Bilgilendirme mesaji (1) Kendisi(22)
Doktor tavsiyesi (2) Birden fazla ilham kaynagi (7) Ogretmen (2)
Festival (1) Doktora tavsiyest (2) Spor kuliibii (1)
Fizyoterapist (1) Katildig: Erasmus projesi (1) STK (3)
Kendisi (22) Kendis1 (22) TV programi (1)
Medikal firma (2) Komutan (1) Haberde yer verilmeyen (42)
Milli sporcu (2) Okudugu kitaplar (1)
Okudugu kitaplar (1) Okul muduru (2)
Okul miidirii (2) Ogretmen (9)
Ogretim tiyesi (1) STK (1)
Ogretmen (13) Unli biri (2)
Spor kulabi (4) Haberde yer verilmeyen (234)
STK (10)
TV programi (5)
Unlii biri (3)

Vali (1)
Haberde yer verilmeyen (125)

Not: AA = Anadolu ajansi; DHA = Demirbren haber ajansi; IHA = Thlas haber ajansi; STK = Sivil toplum kuruluslari.

DHA’da habere konu olan 6zel gereksinimli bireylerin basarisina ilham kaynagi olan kisi veya kurumlar
incelendiginde; %10’nunu aile, %0.3’linii akraba, %%0.3linii komutan, %1.6’sin1 antrendr, %1.9’unu arkadas,
%0.3’1inii bilgilendirme mesaj1, %2.3’iinii birden fazla ilham kaynagi, %0.6’sin1 doktor tavsiyesi, %1.62sin1 kendi,
%0.3’tinii okudugu kitaplar, %0.6’sm1 okul midiirii, %2.9’unu 6gretmen, %1’ iniSTK, %0.6’smn1 iinlii biri ve
%0.4’tinii vali olusturmus, ancak haberlerin yaklagik olarak dortte {ligii (9%75.22) bu ilham kaynaklarma yer
verilmemistir. 7 kisinin (%2.3) birden fazla ilham kaynagi belirtigi goriilmiis, bunlardan iki tanesi ailesi ve
komutani ile ailesi ve dgretmeni olarak belirlenmistir.

[HA’da habere konu olan 6zel gereksinimli bireylerin basarisina ilham kaynagi olan kisi veya kurumlar
incelendiginde, bu ilham kaynaklarinin; %7,6’smin Aile, %9,1’inin Antrenor, %1.5’inin Arkadas, %3’iiniin
Ogretmen, %1.5’inin Spor Kuliibii, %4.5’inin STK, %1.5’inin TV'de izledigi programlar oldugu belirlenmistir.
Ancak haberlerin olarak yarisindan fazlasinda (%76) bu ilham kaynaklarina yer verilmemistir. 2 kisinin (%3)
birden fazla ilham kaynagi belirtigi gozlenmis, bunlardan iki tanesinin 6gretmeni ve ailesi ile arkadasi ve
O0gretmeni oldugu gorilmiistiir.
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AA’da yayinlanan Ozel Gereksinimli Bireyin Basarili Oldugu Alanlar
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Bagan alanlan
(AA)

Egitim
28)

Egitim hayatim basarili bir bigimde

siirdiirme (4)

Egitimin sonunda yetersizlik raporunun
kalkmas: (1)

KPSS°de derece yapma (2)

LGS smavlarinda basarili olma (2)
Uluslararas: akademik bagar (4)

Universite egitimini basariyla tamamlama (1)
Universiteye giris sinavinda derece yapma (8)
Universite 6grenimine basarryla

devam etme (3)

Universitede hayalindeki bélimi

kazamma (3)

Not: AA = Anadolu ajanst.

Burak & Girgin

Is
@n

Avukat (2)

Emlake1 (1)

Gazetec1 (2)

Girigimei (3)

Memur (2)

Meslek sahibi olma (3)
Noter (1)

Ogretmen (7)

Psikolog (1)

Teknik eleman/usta (3)
Yazar (1)

Yazilimes (1)

Sanat

@n

Dans (2)
Edebiyat (2)
El sanatlar1 (6)
Miizik (9)
Resim (1)
Tivatro (1)

Sosyal sorumluluk
a3

Sosyal yasama
kazandirma (2)

Spora yonlendirme (2)
Farkaindalik olugturma (5)
Yardimer teknolojiler
geligtirme (4)

Spor
(170)

Ateilik (2)
Atletizm (25)
Basketbol (10)
Bilek giiresi (3)
Birden ¢ok brans (18)
Bocce (1)

Bowling (1)

Cirit atma (1)

Dalss (1)

Futbol (21)

Futsal (1)

Goalball (3)

Gtires (6)

Halter (7)

Hentbol (2)

Judo (11)

Karate (5)

Kayak (1)

Masa tenisi (8)
Okguluk (5)
Tekerlekli sandalye
yanst (1)

Tekvando (11)
Tenis (6)

Uzun atlama (1)
Voleybol (1)

Viicut gelistirme (2)
Yelkencilik (2)
Yiizme (34)
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Sekil 8
DHA da Yayinlanan Ozel Gereksinimli Bireyin Basarili Oldugu Alanlar

Bagan alanlari
(DHA)

Egitim
(36)

Egitim hayatim bagarili bir bigimde

siirdiirme (12)

KPS5 de derece yapma (2)

Lise mezumyet basaris: (4)

LGS smnavlannda bagaril olma (5)

TUS sinavinda derece yapma (1)

Uluslararas: akademik basar (2)

Universite egitimini basarryla tamamlama (8)

Universiteye giris smavinda derece yapma (9)
Universite d3renimine basaryla

devam etme (4)

Universitede hayalindeki bélimii kazanma (7)
Universiteden birincilikle mezun olma (2)

Not: DHA = Demiroren haber ajanst.

Burak & Girgin

(G2

Antrenér (1)

Asnukat (3)
Fizyoterapist (1)
Girigimei (4)

Memur (4)

Meslek sahibi olma (8)
Miihendis (1)
Osretmen (3)

OO0G istihdam saglayan
kurum (1)

Ressam (1)

Yazar (2)

Yazilimei (3)

Sanat

Q0

Birden ¢ok sanat dali (2)
Dans (5)

Edebiyat (2)

Miizik (5)

Performans sanati (1)
Resim (1)

Tivatro (4)

Sosyal sorumluluk
®)
Farkindalik olusturma (2)
Sosyal vasama
kazandirma (2)
Spora yonlendirme (1)

Spor
(198)

Aticilik (1)
Atletizm (28)
Badminton (1)
Basketbol (8)
Bilek giiresi (1)
Birden ¢ok brang (12)
Bocce (5)

Boks (1)
Eskrnim (1)
Futbol (13)
Futsal (4)
Goalball (7)
Giille atma (2)
Giires (7)
Halter (10)
Hentbol (1)
Jimnastik (3)
Judo (18)
Karate (4)
Kayak (2)
Masa tenisi (6)
Okguluk (10)
Satrang (2)
Tekvando (6)
Tems (3)
Tirmameilik (1)
Voleybol (2)
Viicut geligtirme (5)
Yelkencilik (1)
Yiizme (33)
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AA haber ajansinda konu olan 6zel gereksinimli bireylerin basart tiirleri incelendiginde; 5 farkli temada
toplandig1 (%10.8’inin egitim, %10.4’{iniin is, %8.1 nin sanat, %5’inin sosyal sorumluluk ve %65.6’smnin spor
alaninda haber yaptig1) tespit edilmistir. Bu dogrultuda haber ajansinin daha ¢ok 6zel gereksimli bireylerin spor
alanma yonelik basariyr konu alanlar1 haber yaptig1 diger alanlarla ilgili daha siurli sayida haber yapildig:
sOylenebilir. Yapilan igerik analizinde AA haber ajansinda egitim alaninda yaymlanan basar1 dykiilerinin %14.3’
egitim hayatin1 basarili bir bigimde siirdiirme, %3.6’s1 egitim sonunda yetersizlik raporunun kalkmasi, %7.1°1
KPSS'de derece yapma, %7.1°1 liseye gegis sinavlarinda derece yapma,14.3’1 uluslararasi akademik basari, 3.6’s1
tiniversite egitimini bagariyla tamamlama, 28.6’s1 liniversite giris sinavinda derece yapma, %10.7’si {iniversite
Ogrenimine basariyla devam etme, %10.7’si tiniversitede hayalindaki boliimii kazanma kategorisinde toplandigi
tespit edilmistir.

AA haber ajansinda ig alaninda yaymlanan basar1 oykiilerinin %7.4’l avukat, %3.7’si emlake1, %7.40
gazeteci, %11.1°1 girisimci, %7.4’li memur, %11.1°1 meslek sahibi edindirme, %3.7’si noter, %25.9’u 6gretmen,
%3.7’si psikolog, %11.1°i teknik eleman/ usta, %3.7’si yazar ve %3.7’si yazilimci (uluslararast bir girkette)
kategorisinde toplandig tespit edilmistir. AA haber ajansinda sanat alaninda yayinlanan basar1 dykiilerinin %9.5’1
dans, %9.5°i edebiyat, %28.6’s1 el sanatlari, %42.9’u miizik, %4.8’i resim ve %4.8’i tiyatro kategorisinde
toplandi8i tespit edilmistir. AA haber ajansinda sosyal sorumluluk alaninda yayinlanan basar1 6ykiilerinin %15.4’1
0zel gereksinimli bireyleri sosyal yasama kazandirma, %15.4’1 6zel gereksinimli bireyleri spora yonlendirme,
%38.5’1 0zel gereksinimli kars1 farkindalik olusturma ve %30.8’1 Yardimci teknoloji gelistirme kategorisinde
toplandig tespit edilmistir. AA haber ajansinda spor alaninda yayimlanan basar1 dykiilerinin %1.2’si aticilik,
%2.9°1 atletizm, %5.9’u basketbol, %1.8’1 bilek giiresi, %10.6’s1 birden ¢ok brans, %0.6’s1 bocce, %0.6’s1
bowling, %0.6’s1 cirit atma, %0.6’s1 dalis, %12.4’1 futbol, %0.6’s1 futsal, %1.8’i goalball, %3.5°1 giires, %4.1’i
halter, %1.2’si hentbol, %6.51 judo, %2.9u karate, %0.6’s1 kayak, %4.7’si masa tenisi, %2.9’u ok¢uluk, %0.6’s1
tekerlekli sandalye yarisi, %6.5’1 tekvando, %3.5’1 tenis, %0.6’i uzun atlama, %0.6’s1 voleybol, %1.2’si viicut
gelistirme, %1.2’s1 yelkencilik ve %20’si yiizme kategorisinde toplandigi tespit edilmistir.

DHA haber ajansinda konu olan 6zel gereksinimli bireylerin basari tiirleri incelendiginde; %18’inin
egitim, %10.3 {iniin is, %6.4 {inlin sanat, %1.6’s1min sosyal sorumluluk ve %63.6’sin1n spor alaninda haber yaptig1
tespit edilmistir. Bu dogrultuda haber ajansinin daha ¢ok 6zel gereksinimli bireylerin spor alanina yonelik
basarilarina yonelik konu alanlarini haber yaptifi, diger alanlarla ilgili daha sinirli sayida haber yapildigi
sOylenebilir. DHA haber ajansinda egitim alaninda yayinlanan basar1 dykiilerinin %21.4’liniin egitim hayatim
bagaril bir bigimde siirdiirme, %3.6’sinin KPSS'de derece yapma, %7.1’inin lise mezuniyet basarisi, %8.9 unun
liseye gecis sinavlarinda derece yapma, %1.8’inin TUS sinavinda derece yapma, %3.6’sinin uluslararasi akademik
basari, %14.3’{inlin {iniversite egitimini basartyla tamamlama, %16.1’inin {iniversite giris sinavinda derece yapma,
%7.1’inin {iniversite 6grenimine basartyla devam etme, %12.5’inin tiniversitede hayalindeki boliimii kazanma ve
%3.6’s1nin iiniversiteden birincilikle mezun olma kategorisinde toplandigi tespit edilmistir.

DHA haber ajansinda is alaninda yayinlanan basar1 dykiilerinde, 6zel gereksinimli bireylerin birgok
meslek alaninda basarili oldugu goriilmiistiir. Bireylerin basarili olduklar1 meslekler su sekildedir; 6zel
gereksinimli bireylerin %3.1’inin antrendr, %9,4’ilinlin avukat, %3,1’inin fizyoterapist, %12.5’inin girisimci,
%12.5’inin memur, %25’ inin meslek sahibi edindirme, %3.1’inin mithendis, %9,4’liniin 6gretmen, %3.1’inin dzel
gereksinimli bireylerin istihdam edildigi kurum, %3.1’inin ressam, %6.3’linlin yazar ve %9.4’linlin yazilimc1
(uluslararasi bir sirkette) olarak is alaninda basar1 gosterdigi tespit edilmistir. DHA haber ajansinda sanat alaninda
yaymlanan basar1 dykiilerinin %10 unun birden ¢ok sanat dali, %25’inin dans, %10’unun edebiyat, %25’inin
miizik, %5’inin performans sanati, %5’inin resim ve %20’sinin tiyatro kategorisinde toplandigi tespit edilmistir.

DHA haber ajansinda sosyal sorumluluk alaninda yaymlanan basari Oykiilerinin %40’ mnin 6zel
gereksinimli bireyleri sosyal yagama kazandirma, %20’sinin 6zel gereksinimli bireyleri spora yonlendirme ve
%40’ min 6zel gereksinimli kars1 farkindalik olusturma kategorisinde toplandig: tespit edilmistir. Yine sonuglara
gore, DHA haber ajansinda spor alaninda yayinlanan basar1 6ykiilerinin %0.5°1 aticilik, %14.1°1 atletizm, %0.5°1
badminton, %4’ basketbol, %0.5°1 bilek giiresi, %6.1°1 birden ¢ok brans, %2.5’1 bocce, %0.5’1 boks, %0.5’1
eskrim, %6.6’s1 futbol, %2’si futsal, %3.6’s1 goalball, %1°i giille atma, %3.5°1 giires, %5.1°1 halter, %0.5’1 hentbol,
%1.5’1 jimnastik, %9.1°1 judo, %2’si karate, %11 kayak, %3’{i masa tenisi, %5.1°1 okculuk, %1°1 satrang, %3’
tekvando, %1.5°1 tenis, %0.5’1 tirmanicilik, %11 voleybol, %2.5’1 viicut gelistirme, %0.5’1 yelkencilik ve
%16.7’si ylizme kategorisinde toplanmustir.
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Sekil 9
IHA da Yayinlanan Ozel Gereksinimli Bireyin Basarili Oldugu Alanlar
Basan alanlar:
(IHA)
Egitim Is Sanat Sosyal sorumuhuk Spor
an ) (6) C)] (41
Egitim hayatin1 bagarili bir Gazeteci (1) Birden cok sanat  Farkindalik Atletizm (3)
bicimde Milletvekili (1) dali (1) olugturma (2) Badminton (2)
surdiirme (4) Ogretmen (1) Edebiyat (1) Yardimci teknolojiler ~ Basketbol (3)
Universite egitimim Tekmk Miizik (2) gelistirme (2) Bilek giires1 (3)
basarryla tamamlama (2) eleman/usta (1) Resim (2) Birden ¢ok brang (2)
Umniversiteye girig Cinit atma (1)
smavinda derece yapma Futbol (7)
(2 Goalball (2)
Universite 6grenimine Giires (2)
basarvla Halter (3)
devam etme (2) Judo (1)
Universiteden birincilikle Karate (1)
mezun olma (1) Okguluk (1)
Tekvando (2)
Voleybol (2)
fiizme (6)

Not: IHA = Thlas Haber Ajansi.

IHA haber ajansinda konu olan &zel gereksinimli bireylerin basari tiirleri incelendiginde; %16.7’sinin
Egitim, %6.1’inin Is, %9.1inin Sanat, %6.1’inin sosyal sorumluluk ve %62.1’inin spor alaninda haber yaptig1
tespit edilmistir. Bu dogrultuda haber ajansinin daha ¢ok 6zel gereksinimli bireylerin spor alanina yonelik basariy1
konu alanlar1 haber yaptig1, diger alanlarla ilgili daha simrli sayida haber yapildigi sdylenebilir. IHA haber
ajansinda egitim alaninda yayinlanan basar1 6ykiilerinin %36.4’{iniin egitim hayatini basarili bir bigimde siirdiirme
%18.2’sinin liniversite egitimini basariyla tamamlama, %18.2’sinin {iniversite giris sinavinda derece yapma,
%18.2’sinin Universite 6grenimine basartyla devam etme ve %9.1’°inin tniversiteden birincilikle mezun olma
kategorisinde toplandig tespit edilmistir. THA haber ajansinda is alaninda yayinlanan basar ykiilerinin %25 inin
Gazeteci, %25’inin milletvekili, %25’inin 6gretmen ve %25’inin teknik eleman/ usta kategorisinde toplandig
tespit edilmistir. IHA haber ajansinda sanat alaninda yayinlanan basar1 dykiilerinin %16.7’sinin birden ¢ok sanat
dal1, %16.7’sinin edebiyat, %33.3’liniin miizik ve %33.3’liniin resim kategorisinde toplandig: tespit edilmistir.
IHA haber ajansinda sosyal sorumluluk alaninda yayinlanan basar1 dykiilerinin %50’sinin 6zel gereksinimli
bireylere kars1 farkindalik olusturma ve %50’sinin Yardimer teknoloji gelistirme kategorisinde toplandig: tespit
edilmistir. Son olarak, IHA haber ajansinda spor alaninda yayinlanan basar1 dykiilerinin %7.3’{i atletizm, %4.9’u
badminton, %7.3’1 basketbol, %7.3’1 bilek giiresi, %4.9’u birden ¢ok brans, %2.4’ii cirit atma, %17.1°1 futbol,
%4.9’u goalball, %4.9°u giires, %7.3’1 halter, %2.4 judo, %2.4 karate, %2.4’{i okguluk, %4,9’u tekvando, %4,9’u
voleybol ve %14.6’s1 ylizme Kategorisinde toplanmustir.

Tartisma

Bu arastirmada 6zel gereksinimli bireylere iliskin medyadaki olumsuz bakis agisinin aksine medyadaki
mevcut olumlu bakis agisina vurgu yapmak, 6zel gereksinimli bireylere yonelik prososyal bakis agisinin bilimsel
aragtirmalarda yaygmhigini saglamak ve medyada var olan bu olumlu yaklasimi okuyuculara sunmak
amagclanmistir. Bu dogrultuda bu ¢alismada dokiiman analizi yontemi kullanilmig ve dokiiman analizi modelinden
faydalanilmistir. Arastirmada Tiirkiye’de en fazla yaym agina sahip olan AA, DHA ve IHA haber ajanslarinin 12
yillik haberleri incelenmis bu ii¢ haber ajansin oldukga fazla basar1 dykiisii yayimnladiklari tespit edilmistir. Ozel
gereksinimli bireylere yonelik oldukga fazla ¢aligmanin medyada olumsuz temsil roliiniin degismesi i¢in prososyal
bir bakis acisinin 6nemi diigiiniildiigiinde (Friedman & Owen, 2017), iliskili konuda bu kadar fazla haberin
yapilmasinin Tiirk ulusal medya yayin organlarinin etkililigini gosterdigi sdylenebilir.
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Alanyazinda 6zel gereksinimli bireyleri olumlu bir bicimde temsil eden haberlerin bilimsel ¢aligmalarda
g6z ard1 edildigi (Cumberbatch & Negrine, 2022; Pernice & Lys, 1996) ve 6zel gereksinimli bireylere yonelik
olumsuz yayinlanmis haberlerin alanyazinda daha sik yer aldig1 gézlemlenmistir (Bulut & Karaman, 2018; Celik
& ipgi, 2020; Frrat, 2007; Metin vd., 2014; Sezer & Giirsoy, 2022). Buna paralel olarak 6zel gereksinimli bireylerin
yayin araglarindaki tasvirleri detayli olarak incelendiginde, 6zel gereksinimli bireylerin kurgusal yayinlarda
kolayca tanimlanabilecek bir 6zel gereksinime sahip sekilde, acima duygusu uyandirict ve basit karakter
ozelliklerinde olarak daha fazla yansitildigi goriilmiistiir (Harnett, 2000). Haber ajanslarinda 6zel gereksinimli
bireylere iligkin yapilmakta olan haberler incelendiginde; bu bireylerin aciz, bagimli ve kendine yetemeyen
bireyler olarak belirtildikleri goriilmiistiir (Briant vd., 2013). iliskili haberlerde, 6zel gereksinimli bireylerin
“dezavantajl1”, “hastalikli” ve “sakat” gibi olumsuz yonlerinin daha ¢ok vurgulandigi ifade edilmistir (Zhang &
Haller, 2013). Ozel gereksinimli bireylerin bu sekilde tasvir edilmeleri, toplum iginde etiketlenmelerine ve bazi 6n
yargilara maruz kalmalarina neden olabilmektedir (Mitchell vd., 2019). Kitle iletisim araglar1 halk arasinda 6nemli
bilgi kaynaklar1 olarak goriilmekte olup bireylerin tutumlarimi ve algilarini sekillendirmede saglam bir yere
sahiptirler (Carr, 2008). Tutumlar ve diisiinceler dolayli olarak medyadan etkilenebildiginden otiirii, 6zel
gereksinimli bireylerin olumlu tasvir edilmeleri gerekmektedir. Buna ek olarak medyanin, kullanicilarmma 6n
yargilarla bas edebilmeleri i¢in belirli ara¢ ve yontemler saglayabilecegi belirtilmistir (Ramasubramanian, 2007).
Dolayisiyla 6zel gereksinimli bireylerin sosyal kabullerinin saglanmasi i¢in, bireylerin basarilarina odaklanan
haberlerin yaymlanmasi ve halka sunulmasi dnem tasimaktadir. Bu dogrultuda yapilan ¢alismadan elde edilen
sonuglar agagida tartigilmistir.

Tiirkiye’de ulusal haber ajanslarinda yaymlanan 6zel gereksinimli birey basarisinda habere konu olan
yillar incelendiginde, ilgili konuyla en ¢ok toplam haberin 2017 yilinda yapilmis oldugu goriilmiistiir. Haber
ajanslarmin yillara goére yayin sayilari toplam olarak degerlendirildiginde, yayin yillarinin dalgali oldugu
goriilmiistiir. Fakat 6zellikle 2017 yilinda haber sayisinin artmis olmasi, ozellikle son yillarda toplumsal
farkindalik diizeyinin gelismesinden dolay1 olabilir. Haber ajanslari incelendiginde AA’da en ¢ok haber 2019
yilinda, DHA’da ise en ¢ok 2015 yilinda haber yapilmis ve iIHA’da 2017 yilinda en ¢ok bu konuda haberin
yapildig tespit edilmistir. AA haber ajansinda bu tiir haberlerin yillar ilerledikge art1§1, DHA’da ve IHA da bu tiir
haberin artisinda dalgalanmanin oldugu saptanmistir. DHA’da 2015 yilina kadar ilgili konudaki haberlerin artig
gosterdigi fakat bir sonraki yilda bu ivmenin kaybedildigi ortaya ¢ikmistir. Bu durumun DHAnin 2018 yilinda el
degistirmesiyle alakali oldugu diisiiniilebilir. IHA’da haberler yillara gére incelendiginde ilgili konudaki yayimlarin
dalgalanma gostererek devam ettigi ifade edilebilir. Bu bulgu, iki ulusal haber ajansinin 6zel gereksinimli bireylere
yonelik olumlu bagari konusundaki haber politikalarinin giderek artig gosterdigi fakat bir ulusal haber ajansinin
ise giderek azaldig1 seklinde yorumlanabilir. Dolayistyla DHA ve IHA haber ajanslarmin 6zel gereksinimli birey
basarilar1 konusunda haberleri yayinlamalari konusunda biraz daha devamlilik saglamalar1 gerektigi sdylenebilir.

Ozel gereksinimli bireylerin basarisina ydnelik haberlerde, ortaya cikan bircok haber olmasina ragmen,
haberlere konu olan 6zel gereksinim tiirleri arasinda bir kiyaslama yapildiginda en ¢ok ortopedik yetersizlik
yasayan bireylerin ele alindig1, en az konu alinan 6zel gereksinim tiiriiniin ise otizm spektrum bozuklugu oldugu
ortaya ¢ikmistir. Buna ek olarak ulusal haber ajanslarinda yayinlanan haberlerdeki 6zel gereksinim tiirleri haber
sayilarina gore ele alindiklarinda tiim haber ajanslarinda ¢ogunlukla ortopedik yetersizlik, gorme yetersizligi ve
isitme yetersizligi olan bireylere yonelik haberlerin yapildigi ve diger gereksinim tiirleri ile ilgili haber yapilmadigi
onemli bir bulgu olarak belirlenmistir. Aragtirma bulgularindan elde edilen sonuca gore ulusal haber ajanslarinda
ortopedik yetersizlik, gorme yetersizligi, isitme yetersizligi, zihinsel yetersizlik ve otizmi spektrum bozuklugu 6zel
gereksinim tiiriine sahip bireylerin basar1 dykiilerine yer verilmis olsa da, Milli Egitim Bakanhigi Ozel Egitim
Hizmetleri Yonetmeligi’ne (2018) gore 6zel gereksinimli bireylerin bu alti gereksinim tiirii ile sinirli olmadig
belirtilmis ve bireylerin on {i¢ gereksinim tiiriinde egitsel tanisinin gergeklestigi ifade edilmistir. Bunlar; zihinsel
yetersizlik, 6grenme giigliikleri, duygu davramis bozuklugu, ortopedik yetersizlikler, dil ve konusma giigligi,
¢oklu yetersizlikler, siiregen hastaliklar, otizm spektrum bozuklugu, dikkat eksikligi ve hiperaktivite bozuklugu,
serebral palsi, gorme yetersizligi, isitme yetersizligi ve istiin yetenek-iistiin zekadir. Ulusal haber ajanslarinda 6zel
gereksinim tiirlerinin biiylik bir kismina yer vermemesi ve daha fazla fiziksel goriiniirliige sahip 6zel gereksinimli
bireylere yer vermeleri olduk¢a manidar bir sonug olarak goriilebilir. Ayrica bu ¢aligmada incelenen medya yayin
organlarinda ortopedik yetersizlik, gérme ve isitme yetersizligi olan 6zel gereksinim tiirlerinin zihinsel yetersizlik
ve otizmi spektrum bozuklugu gibi 6zel gereksinim tiirlerine kiyasla daha ¢ok yer buldugu tespit edilmistir. Bu
bulguyu destekleyen benzer ¢aligmalarin ilgili alan yazinda oldugu goriilmiistiir (Goggin & Newell, 2005; Olkin
vd., 2019; Rees vd., 2017). Bir calismaya gore, medyada 6zel gereksinim tiiriine yonelik hiyerarsi bulundugu
belirtilmistir. Ozellikle tekerlekli sandalyeli sporcularm ampute veya gérme yetersizligi olan sporculardan daha
fazla yer bulabildigi belirtilmis, 6te yandan serebral palsili sporcularin ise medyada gerektigi kadar yer bulamadigi
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belirtilmigtir (Rees vd., 2017). Buna ek olarak bagka bir ¢aligmada ise, fiziksel yetersizligi olan kisilere kiyasla
daha goriinmez engeli olan kisilerin 6zel gereksinim hiyerarsisinde daha az dikkat g¢ektiklerini hissettikleri
belirtilmistir (Olkin vd., 2019). Ayrica bagka bir ¢aligmada, tekerlekli sandalye kullanan 6zel gereksinimli
bireylerin medyada daha ¢ok gosterildigi ifade edilmistir (Goggin & Newell, 2005). Bu ¢alismalardan yola ¢ikarak,
ortopedik yetersizlik gibi fiziksel yetersizlik tiirlerinin daha goriiniir olmasindan dolay1 haberlerde yer alirken,
otizm spektrum bozuklugu gibi disaridan bakildiginda ilk bakista anlagilmasi o kadar da kolay olmayan 6zel
gereksinime sahip bireylerin haberlerde daha az yer aldig1 sylenebilir. Ozellikle otizm spektrum bozuklugu gibi
2000 yilindan beri hizli bir artig (Maenner vd., 2021) gosterdigine dikkat ¢ekilen bir gereksinim tiirliniin haberlerde
az yer almasi disiindiiriicii bir sonug olarak goriilmiistiir. Dolayisiyla yayin organlarinin 6zel gereksinimli
bireylerin esit olarak temsilini saglayabilmeleri agisindan birgok 6zel gereksinim tiirline esit miktarda yer
vermeleri Onerilebilir. Ayrica 6grenme giicliigii, duygu-davranig bozuklugu, dil ve konusma giicliigii, dikkat
eksikligi ve hiperaktivite bozuklugu gibi daha sik goriilen 6zel gereksinim tiirlerinin basarilarina yonelik haberlere
yer verilmesi Onerebilir.

Ozel gereksinimli birey basarisini destekleyen kurumlar incelendiginde, bireylere destek veren
kurumlardan en ¢ok Genglik ve Spor Bakanliginin haberlerde yer aldigi, Milli Egitim Bakanlig1 ve diger kamu/6zel
kurum ve kuruluslariin bu kurumun ¢ok ¢ok gerisinde kaldig1 tespit edilmistir. Bunun sebebi, Genglik ve Spor
Bakanliginin geng yastaki dezavantajli bireylere bircok imkan sunarak firsat esitligi i¢in projeler yapryor olmasi
olarak belirtilebilir (Kalfa & Kocamaz, 2019). Bunun yani sira destekleyen kurumun belirtilmedigi haberlerin
oldukga fazla oldugu goriilmistir. Haber kaynaklarinin, 6zel gereksinimli bireylere destek veren kurumlari
belirtmesinin, diger 6zel gereksinimli bireylere imkanlar saglanmast i¢in etkili olabilecegi diisliniildiiglinde, haber
kaynaklarmin iligkili kurumlara haberlerde yer vermeye dikkat etmeleri 6nerilebilir.

Ozel gereksinimli birey basarisindaki ilham kaynaklar1 incelendiginde bireylerin en gok kendilerinden
ilham aldiklar1 haberlerin yaymlandigi goriilmistiir. Bu bulgudan yola ¢ikarak 6zel gereksinimli bireylerin i¢sel
motivasyonlarmin yiiksek oldugu soylenebilir. Ozel gereksinimli bireylere yénelik motive edici igeriklerin
saglanmasinda ilham kaynaklarinin 6nemi géz dniinde bulunduruldugunda, haber kaynaklarinin ilgili motivasyon
kaynaklarina yer vermeye dikkat etmeleri Onerilebilir. Buna ek olarak, yapilan arastirmada 6zel gereksinimli
bireylerin ilham kaynaklari ele alindiginda, 6gretmenlerin yer aldig1 goriilmiis fakat bu miktarin beklenilenin ¢ok
altinda oldugu tespit edilmistir. Ozel gereksinimli bireylerin birgok beceriyi kazanmalarinda ve siirdiirmelerinde
destekgileri olan 6gretmenlerin 6zel gereksinimli birey basarisinda ilham kaynagi olarak gosterilen haberlerin
biiyiik bir oran olmas1 beklenmektedir. lgili haberlerde égretmenlerin ilham kaynaklari olarak yeterli miktarda
gosterilmemeleri veya 6zel gereksinimli bireylerin ilham kaynagi olarak 6gretmenleri belirtmemis olmalar
Ogretmenlerin bu konuda daha geri planda kalmalarindan veya formal sistemin O&tesinde bir destek
saglayamamalarindan kaynaklaniyor olabilir. Bu durumu destekleyen bazi ¢aligmalarin oldugu da gériilmiistiir.
Yapilan bir ¢alismada 6gretmenlerin mesleki hayatlarinda yeterli destegi gormedikleri ifade edilmistir (Sahin vd.,
2022). Baska bir ¢alismada ise 6gretmenlere, 6zel gereksinimli 6grencilerine yonelik egitim sunma asamasinda
yeterli materyal sunulmadigi, egitmene gerekli psikolojik destegin saglanmadigi ve egitim igin gereken siirenin
taninmadig1 belirtilmistir (Horne & Timmons, 2009).

Ozel gereksinimli bireylerin basarilarina iliskin ulusal haber ajanslarinda yaymlanmis calismalar
incelendiginde, bireylerin basar1 alanlarinda en ¢ok spor tiirlinde basarinin 6n plana ¢iktigi, egitim, is, sanat ve
sosyal sorumluluk alanlarinda daha az haberin yayimnladig: tespit edilmistir. Bunun nedeni, 6zel gereksinimli
bireylerin spor faaliyetlerini destekleyen “paralimpik hareket” olabilir. Paralimpik hareket, 6zel gereksinimli
bireylerin engel tiirii, yasi, cinsiyeti, irk1 veya sosyo-ekonomik diizeyi fark etmeksizin bireylerin sosyallesmelerini
saglamay1, bireylerin fiziksel ve ruhsal sagliklarini korumalarini, gelistirmelerini ve taninirliklarinin artirilmasini
destekleyen bir politika olarak belirtilmis, sporun herkese ulagilabilir olmasii ve firsat esitligini desteklemistir
(Brittain, 2017; Legg & Steadward, 2011). Ayrica ¢aligmalarda yer verilen spor tiirleri incelendiginde, spor
alaninda oldukca fazla gesitliligin oldugu goriilmiistiir. Ozel gereksinimli bireylerin spor basarilarina iliskin
¢esitliligin olmasi ve haber ajanslarinda bu gesitlilige yer verilmesi olduk¢a 6nemlidir. Yapilan ¢caligmalarda spor
etkinliklerinin gesitliliginin 6zel gereksinimli bireylerin sosyallesmesinde énemli oldugu belirtilmistir (Purdue &
Howe, 2012). Bireylerin basarili olduklar1 spor alanlarinin haberlerde konu alinmast hem farkli spor tiirlerinin
taninmast i¢in hem de bireylerin spor basarilarinin ortaya ¢ikmasi ve farkli basarilarin da kazanilmasi i¢in faydal
olabilir.

Ulusal haber ajanslarinda yer alan 6zel gereksinimli bireylerin basari Sykiilerinde erkek bireylerin
basarilarinin kadinlara gore daha fazla iglendigi belirlenmistir. Bu durumun nedeni, 6zel gereksinimli kadin
bireylerin basarilarinin medyaya yansitilmamasi, erkek 6zel gereksinimli bireylerin daha fazla desteklenmis olmas1
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veya Ozel gereksinimli kadm bireylere gerekli firsat ve imkanlarin saglanmamis olmasi olabilir. Bu bulgulari
destekleyen, baska calismalar oldugu da gériilmiistiir. Ozel gereksinimli kadin bireylerin toplum igerisinde yer
almada ve is hayatina atilmada cinsiyet¢ilik yiiziinden zorluklar yasadiklari ve genel olarak 6zel gereksinimli erkek
bireylere kiyasla dezavantajli olduklar1 belirtilmistir (Le vd., 2020; Lima vd., 2020). Buna ek olarak yapilan bir
calismada, 6zel gereksinimli bireylerin medyada goriiniirliigiintin, tipik gelisim gosteren bireylere gore daha az
oldugu, kadmn atletlerin erkek atletlerden daha az goriiniirlik sahibi oldugu ve medyanin 6zel gereksinimli
bireylerin spor basarilarina yer verirken belirli bir engel tiirtine diger engellere kiyasla daha c¢ok yer verdigi
belirtilmigtir (Rees vd., 2017). Bir bagka ¢aligmada da medyadaki toplumsal cinsiyet 6n yargisinin kadinlardan
¢ok erkeklerin bulundugu icerikleri destekler yonde oldugu ifade edilmistir (Humeira & Nurbaya, 2017). Ayrica
baska bir ¢alismada da medya yayin organlarinin erkek atletlerle ilgili igeriklere kadin atletlerle ilgili olanlardan
daha ilgili olduklar1 belirlenmistir (Goggin & Newell, 2005). Dolayisiyla bu bulgudan yola ¢ikarak haber
ajanslarma 6zel gereksinimli bireylerin basarilarina yer verirken bireylerin cinsiyetlerinin esit miktarda olmasinin
g6z oniinde bulundurulmasi 6nerilebilir.

Bu caligmanin bulgularindan elde edilen sonuclara gore; ulusal haber ajanslarinda yaynlanan haberler
incelendiginde 6zel gereksinimli bireylerin egitim, is, sanat, spor ve sosyal sorumluluk alanlarinda bir¢ok basarisi
oldugu ve bu basarilarin ulusal haber ajanslarinda fazlaca haberde ele alindig1 ortaya ¢ikmistir. Medya organlarinin
basarilara iliskin gesitlilik sunmas1 énemli bir bulgu olarak gosterilebilir. Ote yandan ulusal haber ajanslarmin
ileriki yayinlarinda, 6zel gereksinimli bireylerin bagar1 alanlarina iliskin kategoriler arttirilabilir. Yapilan ¢aligma
neticesinde 6zel gereksinimli bireylerin spor basarilarinin 6n planda oldugu goériilmiis ve diger basari alanlarina
iliskin yeterli diizeyde haberin yayinlanmadig1 tespit edilmistir. ileriki yayinlarda belirtilen noktalara dikkat
edilerek spor alanin yani sira egitim, ig, sanat, spor ve sosyal sorumluluk gibi basari1 alanlarina daha fazla yer
verilmesi, haber ajanslarinin bu alanlara esit bir bigimde yayinladiklari haberlerde yer vermesi onerilebilir. Buna
ek olarak belirtilen bes alana yonelik bilimsel aragtirmalarin yiiriitiilmesi 6nerilebilir. Belirtilen 6nerilere ek olarak,
ozel gereksinimli bireylerin basarilarinin 6niinii agmak amaciyla ve bu g¢aligmadan elde edilen sonuglarin
ogretmenlerde farkindalik olusturmasi adina, egitimcilere ¢alisma sonuglarinin paylagimlar1 seklinde seminerler
verilebilir veya ilgili konuda odak grup goriismeleri gergeklestirilebilir.

Bu calismanin bazi simirliliklar: bulunmaktadir. Oncelikle sadece AA, DHA ve IHA haber ajanslarinda
taramalar yapilmustir. ileriki caligmalarda farkli haber ajanslarinda bu ¢aligmanin gergeklestirilmesi onerilebilir.
Buna ek olarak bu ¢alismada haber ajanslarinin ¢evrimici platformlarinda tarama yapilmstir. leride yapilacak
olas1 bir ¢aligmada yazili dokiimanlardan da faydalanilabilir. Ayrica bu arastirmada dokiiman analizi igin haber
ajanslarmin arama motorunda kullanilan sdzciiklerin yayin organi tarafindan tercih edilmemesi sinirlilik olarak
kabul edilebilir. Bir sonraki yapilacak arastirmalarda 6zel gereksinim tiirlerine yonelik aramalar yapilarak elde
edilen dokiimanlarin analizi gerceklestirilebilir. Ornegin arama motoruna “6grenme giigliigii, disleksi, basar1” gibi
sozciikler yazildiginda daha fazla haberin servis edildigi goriilebilir. Ancak bu ¢aligmada tiim yetersizlik gruplart
ortak kelimler ile aranmig, bu nedenle tiim gereksinim gruplarindan esit bir bigimde haberin olmadig1 bulunmustur.
Bu durum bu arastirma igin bir simirlilik olarak kabul edilebilir. leriki arastirmalarda tiim gereksinim tiirleri ile
arama yapilip dokiimanlar analiz edilebilir.

Yazarlarin Katki Diizeyleri

Bu ¢alismada iki yazar da esit oranda katkida bulunmustur.
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Abstract

Introduction: The media has prepared several news items about individuals with special needs. This news, with
a positive perspective, can change people’s attitudes and behaviors toward individuals with special needs in a
positive direction. Thus, this study aimed to examine the news published by national news agencies in Tiirkiye
about the success stories of individuals with special needs using the document analysis method to change negative
attitudes and mindsets toward individuals with special needs.

Method: The study was carried out using document analysis, one of the qualitative research methods. The three
most distinguished national broadcast networks, Anadolu Agency, Demirdren News Agency, and fhlas News
Agency, were scanned for success stories of individuals with special needs. The news items published between
2010 and 2022 were analyzed with content analysis and then categorized and examined thoroughly. In total, 259
news items from Anadolu Agency, 311 news items from Demiréren Agency, and 66 news items from Thlas News
Agency were examined. These news items were evaluated under the following headings: news agency, news type,
country of publication, gender of the individual, type of special needs, institution supporting the individual with
special needs, type of success, and source of inspiration.

Findings: The findings showed that Tiirkiye’s national news agencies published many news items about the
success stories of individuals with special needs. The news items reached were categorized under education,
business, art, sports, and social responsibility. As a result of examining the areas, it was found that most news
items were prepared in the sports area.

Discussion: It was observed that negative news in the media was found more common and more visible. Therefore,
this study aimed to examine success stories of individuals with special needs. The current study showed that news
items regarding the success stories of individuals with special needs in the national news agencies were published
broadly. The news items investigated in this study indicate that special needs are represented positively in the
media and reveal that individuals with special needs have success stories in the fields of education, business, art,
sports, and social responsibility. It can be recommended to scan different news agencies or use different keywords
in future research.
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Introduction

Individuals with special needs constitute a significant part of society. It can be said that social acceptance
of such a large community is a responsibility that all people must have. On the other hand, upon reviewing the
history of special needs, it is seen that there were unfavorable perspectives and deprecating emotions toward such
individuals. This has been called ableism for a long time (Dolmage, 2017; Friedman & Owen, 2017; Lewis, 2020).
Ableism is explained as a set of beliefs that approach special needs as an undesirable difference (Campbell, 2009).
Forms of social prejudices such as ableism place individuals with special needs in an unequal position by
characterizing their differences as undesirable qualities (Schalk, 2013). Although ableism may seem rare, related
studies show that individuals with special needs can encounter ableist perspectives even in educational settings
(Fremstad, 2009; Nieminen & Pesonen, 2020). Furthermore, ableist perspectives describe individuals with special
needs as inherently problematic, helpless and resentful, creating negative beliefs and thoughts about special needs
in people (Friedman, 2018).

It has been proven that negative approaches, prejudices, and discrimination faced by individuals with
special needs are directly linked to ableism (Kutlutiirk, 2022). It has been suggested that prejudice can lead to
negative attitudes and discrimination against such individuals (McMahon et al., 2004). Additionally, it has been
contended that unfavorable beliefs and feelings of individuals cause them to display negative behavior. In contrast,
positive beliefs and feelings of individuals increased their tendency to display positive behavior (Shessel & Reiff,
1999). Individuals with special needs are exposed to discrimination and pity in many segments of society (Darrow,
2015). Moreover, recent studies have suggested that individuals with special needs experience problems such as
being seen as abnormal in social settings and being exposed to exclusionary attitudes of students and parents in
educational settings (Kearney, 2009; Servidio & Marcone, 2020; Storey, 2007). Furthermore, it has been found
that news content about individuals with special news with an ableist perspective has become widespread in media
outlets, thus concretizing feelings of pity toward these individuals. Therefore, it can be said that presenting news
about individuals with special needs with unfavorable emotions and representing this group negatively has
emerged as a different form of ableism (Darrow, 2015; Haller, 2010).

Considering the inclusivity of the media and its power to influence people, media content can be stated
as an important factor in affecting individuals’ attitudes or thoughts and ultimately changing their behaviors.
Broadcast media significantly impacts society’s views about individuals with special needs (Quinlan & Bates,
2009). Hence distorted representations of social minority groups in the media can affect their life quality and create
identity perceptions regarding these individuals in the long term (Ben-Zeev et al., 2004). Furthermore, it has been
noted that the content displayed in a way undermining the performance of individuals with special needs causes
the performance of individuals to decrease and prevents them from realizing their intellectual potential (Steele et
al., 2002). A study suggested that individuals without special needs often tend to exhibit avoidant behaviors toward
individuals with special needs (Dovidio et al., 2011). Likewise, unfavorable perceptions of individuals with special
needs have been indicated to damage their values in society and subsequently cause individuals to fail to accept
their needs and cause them to experience identity confusion (Quinlan & Bates, 2010). Therefore, proactively
addressing disabling attitudes toward individuals with special needs has been demonstrated as a vital process of
shaping other people's attitudes (Beckett, 2009). On the other hand, negative attitudes toward individuals with
special needs can lead to exclusionary behaviors toward such individuals. Hence, studies on the aforesaid issue
should be continued in the literature (Hunt & Hunt, 2000). As indicated by previous studies, raising awareness
regarding individuals with special needs is considered essential for integrating these individuals into society
(Cairns & McClatchey, 2013). However, related research has noted that negative attitudes and behaviors toward
individuals with special needs can lead to prejudices against such individuals. In this respect, numerous studies
have been conducted to raise awareness regarding individuals with special needs (Carter & Spencer, 2006; Dovidio
et al., 2011; Moore & Nettelback, 2013; Quinlan & Bates, 2010). Some studies have been conducted to change
thoughts about individuals with special needs by changing educational curricula (Thompson et al., 2012). In
contrast, others have addressed the change in attitudes toward individuals with special needs through combined
sports activities (Sullivan, 2014). Some studies have focused on changing attitudes toward individuals with special
needs through physiotherapy programs (Morgan & Lo, 2012).

Prior research has confirmed that gaining a prosocial perspective is essential to change the negative
representation of individuals with special needs in the media (Friedman & Owen, 2017). On the other hand, while
there are many news items about individuals with special needs in the media, scientific studies have mostly
emphasized the negative aspects of individuals (Briant et al., 2013; Worrell, 2018; Zhang & Haller, 2003). Some
studies draw attention to ableism and argue that individuals with special needs are a neglected group (Lewis, 2020).
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In particular, studies containing published news about the neglect or abuse of individuals with special needs are
more common in the scientific literature, which can fuel feelings such as pity and sadness toward individuals with
special needs (Bulut & Karaman, 2018; Celik & Ipci, 2020; Firat, 2007; Metin et al., 2014; Sezer & Giirsoy, 2022;
Social Rights and Research Association, 2016). In other words, these studies can allow ableism to be fueled by
scientific research. Previous studies have indicated that the news representing individuals with special needs in a
highly positive perspective is ignored in the media and scientific studies, and thus very few news items are reflected
in scientific studies in this positive light (Cumberbatch & Negrine, 2022; Pernice & Lys, 1996). Considering the
extreme importance of the media in reflecting a positive perspective on individuals with special needs, this study
aimed to contribute to the related literature (Abwao & Mishra, 2021; Atikaslan, 2022; Elliott & Byrd, 1982;
Kuyucu, 2019; Panitch, 1995). Consequently, the present study also aimed to change negative attitudes and
unfavorable mindsets toward individuals with special needs by encouraging positive attitudes and better
perspectives through evaluating the news published by national news agencies in Tiirkiye about the success of
individuals with special needs.

Method
Design of the Study

This study evaluated success stories about individuals with special needs published by national news
agencies in Tirkiye with the document analysis method. Document analysis, one of the qualitative research
methods, is a process that includes examining and evaluating printed or electronic documents (Fischer, 2006).
Document analysis can be used as a stand-alone method or an additional type of data analysis in studies using
qualitative methods (Yildinm & Simsek, 1999). Document analysis has been frequently used to find appropriate
answers to research questions on a determined topic, support research data, and monitor the change in the literature
over time (Bowen, 2009). Furthermore, the document analysis method has provided numerous advantages to
researchers since it is efficient, low-cost, and independent in execution (Bryman, 2012). In this regard, online news
platforms, Anadolu Agency (AA), Demirdren News Agency (DNA), and Thlas News Agency (INA), were used as
media outlets. Success stories published between 2010 and 2022 were evaluated and examined.

Participants

The study population consisted of was news published on AA, DNA, and INA online news platforms.
The above-mentioned news agencies were selected since they are among the agencies that transmit the most
content to the mass media in Tiirkiye (Basmaci, 2022; Tutgun-Unal, 2022). There are 14 local news agencies in
Tiirkiye, including three major news agencies (AA, DNA, and INA), one public and two private. There are
approximately 50 local and foreign news agencies in Tiirkiye. However, among these agencies, the aforementioned
three news agencies have been determined to reach the widest audience (Basmaci, 2022; Tutgun-Unal, 2022). AA
was founded on April 6, 1920, under the instructions of Mustafa Kemal during Tiirkiye's War of Independence
(Bengi, 2012). Since that year, it has been financed by the state as the official national news agency of the Republic
of Tirkiye and maintains its place nowadays as the largest broadcast network. Concerning DNA, Hirriyet News
Agency and Milliyet News Agency merged in 1999, establishing Dogan News Agency. It continued broadcasting
under the name Dogan News Agency until 2018. This agency was renamed Demirdren News Agency (DNA) after
it was sold to Demiréren Group in 2018. DNA, which has news offices at many points, has agreements with many
private sectors that make daily news (Kaya, 2018). INA was Tiirkiye's first private news agency, founded in 1993,
and continues to provide news within Tiirkiye and other countries. A study examined the activity of news agencies
in social media accounts and stated that AA, DNA, and INA were the top three most followed news agencies in
Tiirkiye (Tutgun-Unal, 2020). Therefore, the three news agencies mentioned were chosen in this study.

Data Collection Tools

It is stated that studies included in the document analysis must be original, reliable, symbolic, and
meaningful (Flick, 2018). In this regard, the criterion sampling method was employed to select the news. The
criterion sampling method is used as a purposeful sampling type that allows the selection of a sample suitable for
the study’s purpose by considering some criteria (Miles & Huberman, 1994). In the present study, the criteria
sought in the news were determined as “being an individual with special needs” and “having a success story.”
Since it is specific to the nature of qualitative research, the number of studies was not determined in advance. Still,
it was expected to reach a saturation point in the study as the data were collected (Merriam & Tisdell, 2016).

The specified keywords "disabled individual,” "individual with disabilities," and "individual with special
needs" were searched together with the keyword "success” through the online news agencies. Among the news
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obtained, there were a total of 1220 news items, including 262 news items from INA, 327 news items from DNA,
and 631 news items from AA, that met the criteria of "both being an individual with special needs and covering a
success story™ and being published between 2010 and 2023. News that did not comply with the study’s purpose
and the specified criteria were eliminated. For example, news irrelevant to the topic or did not address the success
of individuals with special needs was eliminated. It was determined that there were 723 news items that met the
eligibility criteria within the framework of the research rules. As a result of the eliminations, it was decided to
continue the document analysis with 636 news items determined to be suitable for the study’s purpose (Figure 1).
A total of 636 news stories about the success of individuals with special needs were published between 2010 and
2022 by the three news agencies in Tiirkiye. It was found that 40.7% of these news items were published by AA
(259), 48.9% (311) by DNA, and 10.4% (66) by INA. The news items deemed appropriate to be included in the
study by two researchers were converted into PDF files on the computer. Afterward, each news item was assigned
an 1D, and the data were sorted, classified, and coded.

Figure 1

The Process of Selecting News About the Success Stories of Individuals with Special Needs in National News
Agencies

Total number of news from Total number of news from Total number of news from
THA(262 documents) DHA (344 documents) AA (631 documents)

Y

Elimination of unsuitable
news

| | l

Saved content from [THA Saved content from DHA Saved content from AA
(100 documents) (327 documents) (279 documents)

Removing non-news
content (87 documents)

l l l

Obtained news from [HA Obtained news from DHA Obtained news from AA
(66 documents) (311 documents) (259 documents)

A

Y

\J

A

Note: AA = Anadolu Agency; DNA = Demiroren News Agency; IHA = Thlas News Agency.
Data Analysis

The obtained news items were categorized, organized, and examined using the content analysis method
(Bowen, 2009). The content analysis method aims to systematically transform large amounts of written
information into an organized and concise summary (Erlingsson & Brysiewicz, 2017). After selecting categories,
a comparative method was employed to reveal clustered patterns and concepts. The data obtained were grouped
into themes according to their common characteristics. Subsequently, the data were organized according to the
determined categories using content analysis. During the analysis, the news items were divided according to the
following categories: a) news agency, b) type of news, c) country of publication, d) city of publication, €) month
of publication, f) age of the individual with special needs, g) gender of the individual with special needs, h) the
type of disability of the individual with special needs, i) the institution supporting the individual with special needs,
j) the type of success of the individual with special needs, and k) the source of inspiration of the individual with
special needs.
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An important point in ensuring the transparency of the coding and the reliability of the data in content
analysis is intercoder reliability (MacPhail et al., 2016). To ensure intercoder reliability, two researchers coded the
data separately. Miles and Huberman (1994) stated that the intercoder agreement percentage should be at least
70%. The reliability formula of Miles and Huberman (1994) (Reliability = Consensus / [Consensus + Dissensus
X 100]) was used during the calculation. As a result, the percentage of agreement between the coders was
calculated as 94%, which can be considered a very high level (Alhojailan, 2012).

Results

Document analysis was conducted to evaluate the news published between 2010 and 2022 in Tiirkiye’s
online web agencies, AA, DNA, and INA, about the success of individuals with special needs. The findings
obtained are discussed below. A total of 636 news stories about the success of individuals with special needs were
published between 2010 and 2022 by the three national news agencies in Tiirkiye included in the current study. It
was determined that 40.7% of these news stories were published by AA (259), 48.9% (311) by DNA, and 10.4%
(66) by INA. As a result of evaluating the news agencies, it was found that DNA published the highest number of
news items between 2010 and 2023. Among the following news agencies, it was found that a total of 259 news
stories were published by AA and 66 by INA. The investigation regarding news type showed that the most
frequently used news type was written news (616). Additionally, all news agencies published a total of 20 video
news. DNA broadcast most frequently in the video news category (14).

Regarding the ages of individuals with special needs, their average ages were (x = 26.88, sd = 11.58, Min
=6, Max = 80) for AA, (x =24.81, sd = 10.59, Min = 8, Max = 63) for DNA, and (x = 27.03, ss = 14.46, Min =7,
Max = 65) for INA. However, the age of individuals with special needs was not indicated in the following numbers
of news: 170 news articles in AA, 127 articles in DNA, and 34 articles in INA. In general, individuals with special
needs were concentrated in the middle age group. Still, there were also individuals with a success story in a much
younger or very old age group.

Concerning the gender of the individuals with special needs in the news stories published by AA, 25.1%
(65) of the individuals were female, 61% were male (158), and 1.9% were in a mixed group. However, the gender
was not specified in 12% (31). In the news items of DNA, 28.9% (90) of the individuals were female, 45.7% (142)
were male, and 4.5% (14) were in a mixed group, but the gender of 20.9% (65) individuals was not specified. In
the news stories published by INA, 34.8% (23) of the individuals were female, 54.5% (36) were male, and 4.5%
(3) were in a mixed group, but the gender was not specified in 6.1% (4).

Figure 2
Countries of News About the Success of Individuals with Special Needs in National News Agencies

Countries of news

AA DHA IHA
(259) (311) (66)
Tiirkiye (248) Tiirkive (288) Tirkiye (53)
USA(D) USA (2) Germany (1)
Palestine (4) Tran (1) Ttaly (4)
Iraq(2) Germany (5) Canada (1)
Syria (2) Italy (2) Brazil (4)
Egvypt (1) France (1) Thailand (1)
Tran (1) Holland (2) Mexico (1)
England (4) Sweden (1)
Canada (2)
Poland (1)
China (1)

Burak & Girgin

Note: AA = Anadolu Agency; DNA = Demiréren News Agency; IHA = Thlas News Agency.
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According to the findings, the country with the most publications in all news agencies was Tirkiye.
Moreover, regarding the distribution of the news published by AA, 95.8% of the news stories were from Tiirkiye,
0.4% were from the USA, 1.5% were from Palestine, 0.8% were from Iraq, and 0.8% were from Syria. The findings
showed that 0.4% of the news items were from Egypt and 0.4% were from Iran. Hence, AA mostly reported on
the success of individuals with special needs from Tirkiye and Middle Eastern countries.

The findings demonstrated that 92.6% of the news items published by DNA were from Tiirkiye, 0.6%
from the USA, 0.3% from Iran, 1.6% from Germany, 0.6% from Italy, 0.3% from France, 0.6% from the
Netherlands, 1.3% from the UK, 0.6% from Canada, 0.3% from Hungary, 0.3% from Poland, and 0.3% from
China. Accordingly, it can be said that DNA mostly reported success news for individuals with special needs from
Tiirkiye and Western countries. According to the findings, 80.3% of the news stories in INA were from Tiirkiye,
1.5% from Germany, 6.1% from Italy, 1.5% from Canada, 6.1% from Brazil, 1.5% from Thailand, 1.5% from
Mexico, and 1.5% from Sweden. Therefore, it can be said that INA mostly reported on the success of individuals
with special needs from Tiirkiye and Western countries, and very few news items were about the success of
individuals with special needs from South America and Far East countries.

Figure 3

Year of Publication of News About the Success of Individuals with Special Needs
80
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Note: AA = Anadolu Agency; DNA = Demirdren News Agency; IHA = Thlas News Agency.

Regarding the publication year of the news about the success of individuals with special needs, the results
showed that the highest number of news items was published by AA in 2019 (48 news items), 67 news items were
published by DNA in 2015, and 11 by INA in 2017. Additionally, it was found that the number of news items in AA
was increasing over the years. On the contrary, the number of news items in DNA and INA seemed to fluctuate.
Consequently, the number of news stories increased over the years in AA. In DNA, this situation gained momentum
until 2015 but decreased in the following years, and the number of news items in INA fluctuated over the years.

Figure 4
Type of the Disability of Individuals with Special Needs in The News
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Note: AA = Anadolu Agency; DNA = Demirdren News Agency; THA = Thlas News Agency.
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Findings regarding the type of disability in the news items published by INA demonstrated that 40.9% of the
individuals had orthopedic disability, 30.3% had visual impairment, 21.2% had hearing impairment, 4.5% had
intellectual disability, 1.5% had autism spectrum disorder, and 1.5% were in a mixed group (more than one disability).
Findings regarding the type of disability in the news stories published by AA showed that 52.5% of the individuals had
orthopedic disability, 22.8% had visual impairment, 10.8% had hearing impairment, 4.2% had Down syndrome, 3.9%
had intellectual disability, 2.7% had autism spectrum disorder, and 3.1% were in a mixed group (more than one
disability). Findings regarding the type of disability in the news items published by DNA indicated that 41.2% of the
individuals had orthopedic disability, 28.3% had visual impairment, 10% had hearing impairment, 4.2% had Down
syndrome, 3.9% had intellectual disability, 3.9% had autism spectrum disorder, and 8.7% were in a mixed group (more
than one disability).

Figure 5
Institutions Supporting the Success of Individuals with Special Needs

Supporting institution
|
AA DHA HA
(259) (311) (66)
Ministry of justice (1) Ministry of family and social services (4) Municipality (5)
Ministry of family and social services (2) Municipality (26) Ministry of youth and sports (29)
Municapality (17) Mimstry of youth and sports (134) Ministry of education (2)
Minstry of youth and sports (109) Ministry of finance (1) Sports club (2)
Ministry of education (24) Ministry of education (8) University (2)
Ministry of national defense (1) Sports club (1) Non-governmental organization (3)
Sports club (16) University (2) Unstated (23)
University (5) Non-governmental organization (4)
Non-governmental organization (9) Unstated (131)
General directorate of security (1)
Unstated (64)

Note: AA = Anadolu Agency; DNA = Demiréren News Agency; THA = Thlas News Agency.

News items were investigated regarding the institutions supporting the success of individuals with special
needs. The findings showed that the following organizations supported individuals with special needs in the news
stories published by AA: 0.4% by the Ministry of Justice, 0.8% by the Ministry of Family and Social Services,
6.6% by a municipality, 42.1% by the Ministry of Youth and Sports, 9.3% by the Ministry of Justice, 0.4% by the
Ministry of National Defense, 6.2% by a sports club, 1.9% by a university, 3.5% by an NGO, and 0.4% by the
police department. However, 28.6% of the news did not specify the supporting institution.

The findings demonstrated that the following organizations supported individuals with special needs in
the news items published by DNA: 1.3% by the Ministry of Family and Social Services, 8.4% by a municipality,
43.1% by the Ministry of Youth and Sports, 0.3% by the Ministry of Finance, 2.6% by the Ministry of National
Education, 0.3% by a sports club, 0.6% by the Ministry of National Education, 1.3% by a university, and 1.3% by
NGOs. On the other hand, 42.2% of the news did not indicate the supporting institution. According to the findings,
individuals with special needs in the news stories published by INA were supported by the following organizations:
7.6% by a municipality, 43.9% by the Ministry of Youth and Sports, 3% by the Ministry of National Education,
3% by a sports club, 3% by a university, and 4.5% by an NGO. However, 34.8% of the news did not specify the
supporting institution. In line with these findings, the Ministry of Youth and Sports was the institution that
supported the success of individuals with special needs, and almost one in every two news stories was about
individuals supported by this ministry. The findings also showed that the number of news items that did not
mention the supporting institution was quite high.

News items were evaluated regarding the inspirations for individuals with special needs. The findings
showed that individuals with special needs in the news published by AA were inspired by the following: 11.2%
by the family, 1.5% by relatives, 5% by a coach, 4.2% by friends, 1.9% had more than one source of inspiration,
0.8% were inspired by doctor suggestion, 0.4% by the festivals attended, 8.5% by physiotherapists, 0.8% by a
medical company, 1.5% by national athletes, 0.4% by books, 0.8% by a school principal, 0.4% by university
instructors, 5% by teachers, 1.5% by a sports club, 3.9% by an NGO, 1.9% by a TV program, 1.2% by a celebrity,
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and 0.4% by a governor. On the contrary, approximately half of the news (48.3%) did not specify the source of
inspiration. Moreover, the findings indicated that five people (1.9%) stated more than one source of inspiration,
and two of these inspirations were indicated as family and teacher and family & teacher.

Figure 6
Inspirations for Individuals with Special Needs

Inspirations
AA DHA HA

(259) (311) (66)
Pamil_\-‘ (29) Family (31) Family (5)
Relatives (4) Relatives (1) Trainer (6)
Tr_ainer (13) Commander (1) Friend (1)
Friend (11) S Trainer (5) More than one inspiration (2)
More than one inspiration (5) Friend (6) Himselfherself (22)

Doctor suggestion (2)
Festivals (1)
Physiotherapist (1)

Text message (1)
More than one inspiration (7)
Doctor suggestion (2)

Teachers (2)
Sports club (1)
Non-governmental

Himself/herself (22) Erasmus project (1) Organization (3)
Medical firm (2) Himself'herself (22) TV programme (1)
National athletes (2) Books (1) Unstated (42)
Books (1) School prineipal (2)

School principal (2)
University instructor (1)

Teachers (9)
Non-governmertal

Teachers (13) Organization (1)
Sports club (4) Celebrity (2)
Non-governmental Unstated (234)

Organization (10)
TV programme (5)
Celebrity (3)
Governor (1)
Unstated (125)

Note: AA = Anadolu Agency; DNA = Demirdren News Agency; THA = Thlas News Agency.

According to the findings, individuals with special needs in the news published by DNA were inspired
by the following: 10% by the family, 0.3% by relatives, 0.3% by a commander, 1.6% by a coach, 1.9% by friends,
0.3% by a text message, 2.3% had more than one source of inspiration, 0.6% were inspired by doctor suggestion,
0.3% by books, 0.6% by a school principal, 2.9% by teachers, 1% by an NGO, 0.6% by a celebrity, and 0.4% by
a governor. Approximately three-quarters of the news (75.22%) did not specify sources of inspiration. Moreover,
7 people (2.3%) stated more than one source of inspiration; two of these inspirations were indicated as their family
and commander and their family and teacher.

The findings demonstrated that individuals with special needs in the news items in INA were inspired by
the following: 7.6% by the family, 9.1% by coaches, 1.5% by friends, 3% by teachers, 1.5% by sports clubs, 4.5%
by an NGO, and 1.5% by a TV program. However, it was determined that more than half of the news (76%) did
not indicate sources of inspiration. Moreover, 2 people (3%) stated more than one source of inspiration, and two
of these inspirations were indicated as their teacher and family or their friend and teacher.

The news items published by AA were investigated regarding the achievement areas of individuals with
special needs. The findings showed that achievements were gathered under 5 themes (10.8% under education,
10.4% under work, 8.1% under art, 5% under social responsibility, and 65.6% under sports). In this regard, it can
be said that the news agency mostly reported in sports, while a limited number of news stories were prepared in
other areas.

Of the success stories published by AA in the field of education, 14.3% were about having a successful
educational life, 3.6% were about the removal of a disability report at the end of education, 7.1% were about

Burak & Girgin 2024, 25(3)



INVESTIGATION OF NEWS ABOUT THE SUCCESS OF INDIVIDUALS WIiTH SPECIAL NEEDS IN 285
TURKIYE’S NEWS AGENCIES

receiving a degree in the KPSS (Public Personnel Selection Examination), 7.1 % were about receiving a degree in
high school entrance exams, 14.3% were about achieving international academic success, 3.6% were about the
successful completion of university education, 28.6% were about achieving success in university entrance exams,
10.7% were about successful university education, and 10.7% were about entering a desired university program.
The findings obtained from the success stories published by AA in the field of work showed that individuals with
special needs succeeded in many professional fields. Of individuals with special needs, 7.4% were lawyers, 3.7%
were realtors, 7.4% were journalists, 11.1% were entrepreneurs, 7.4% were officers, 11.1% had a job, 3.7% were
notaries, 25.9% were teachers, 3.7% were psychologists, 11.1% were craftsmen, 3.7% were writers, and 3.7%
were programmers. In the success stories published by AA in the arts field, news stories were distributed in the
following way: 9.5% about dance, 9.5% about literature, 28.6% about handicrafts, 42.9% about music, 4.8% about
painting, and 4.8% about theater.

In the success stories published by AA in the field of social responsibility, news items were distributed
as follows: 15.4% about bringing individuals with special needs into social life, 15.4% about directing individuals
with special needs to sports, 38.5% about raising awareness of special needs, and 30.8% about the assistive
technology development category. In the success stories published by AA in the field of sports, news stories were
distributed as shown below: 1.2% shooting, 2.9% athletics, 5.9% basketball, 1.8% arm wrestling, 10.6% multiple
branches, 0.6% bocce, 0.6% bowling, 0.6% javelin throwing, 0.6% diving, 12.4% football, 0.6% futsal, 1.8%
goalball, 3.5% wrestling, 4.1% weightlifting, 1.2% handball, 6.5% judo, 2.9% karate, 0,6% skiing, 4.7% table
tennis, 2.9% archery, 0.6% wheelchair racing, 6.5% taeckwondo, 3.5% tennis, 0.6% long jump, 0.6% volleyball,
1.2% bodybuilding, 1.2% sailing, and 20% swimming.

The news stories published by DNA were investigated regarding the achievement areas of individuals
with special needs. According to the findings, achievements were gathered under 5 themes: 18% under education,
10.3% under work, 6.4% under arts, 1.6% under social responsibility, and 63.6% under sports. In this regard, it
can be said that this news agency mostly covered subjects related to the achievements of individuals with special
needs in sports, and fewer news items were prepared about other areas.

Of the success stories published by DNA in the field of education, 21.4% were about having a successful
educational life, 3.6% were about receiving a degree in the KPSS, 7.1% were about high school graduation success,
8.9% were about receiving a degree in high school exams, 1.8% were about receiving a degree in the TUS exam,
3.6% were about achieving international academic success, 14.3% were about graduating from university, 16.1%
were about receiving a degree in the university entrance exam, 7.1% were about studying at university, 12.5%
were about entering a desired university program, and 3.6% were about graduating from university with a degree.
The findings obtained from the success stories published by DNA in the field of work showed that individuals with
special needs were successful in many professional fields. Of the individuals with special needs, 3.1% were
coaches, 9.4% were lawyers, 3.1% were physiotherapists, 12.5% were entrepreneurs, 12.5% were officers, 25%
had a job, 3.1% were engineers, 9.4% were teachers, 3.1% were providing jobs for individuals, 3.1% were painters,
6.3% were writers, and 9.4% were programmers (in an international company).

In the success stories published by DNA in the field of art, 10% of individuals with special needs
succeeded in more than one branch of art, 25% in dance, 10% in literature, 25% in music, 5% in performance art,
5% in painting, and 20% in the theater category. In the success stories published by DNA in the field of social
responsibility, news items were distributed in the following way: 40% were about the inclusion of individuals with
special needs in social life, 20% were about directing individuals with special needs to sports, and 40% were about
raising awareness of special needs. In the success stories published by DNA in the field of sports, news stories
were distributed as follows: 0.5% shooting, 14.1% athletics, 0.5% badminton, 4% basketball, 0.5% arm wrestling,
6.1% more than one branch, 2.5% bocce, 0.5% boxing, 0.5% fencing, 6.6% football, 2% futsal, 3.6% goalball, 1%
javelin throwing, 3.5% wrestling, 5.1% weightlifting, 0.5% handball, 1.5% gymnastics, 9.1% judo, 2% karate, 1%
skiing, 3% table tennis, 5.1% archery, 1% chess, 3% taekwondo, 1.5% tennis, 0.5% climbing, 1% volleyball, 2.5%
bodybuilding, 0.5% sailing, and 16.7% swimming.
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Figure 7
Achievement Areas of Individuals with Special Needs in AA
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Note: AA = Anadolu Agency.
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Figure 8
Achievement Areas of Individuals with Special Needs in DNA
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Figure 9
Achievement areas of individuals with special needs in /NA
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Note: INA = ihlas News Agency.

The news stories published by INA were investigated regarding the achievement areas of individuals with
special needs. In line with the findings, achievements were gathered under 5 themes: 16.7% under education, 6.1%
under business, 9.1% under art, 6.1% under social responsibility, and 62.1% under sports. In this regard, it can be
said that the news agency mostly made news about the success of individuals with special needs in sports, while
fewer news items were prepared about other areas.

Of the success stories published by INA in the field of education, 36.4% were about having a successful
educational life, 18.2% were about the successful completion of university education, 18.2% were about being
successful in the university entrance exam, 18.2% were about continuing university education, and 9.1% were
about graduating from university with a degree. According to the findings from the success stories published by
INA in the field of work, individuals with special needs succeeded in many professional fields. Of individuals with
special needs, 25% were journalists, 25% were Members of Parliament, 25% were teachers, and 25% were
craftsmen.

In the success stories published by INA in art, 16.7% of individuals with special needs succeeded in more
than one art area, 16.7% in the literature category, 33.3% in the music category, and 33.3% in the painting category.
In the success stories published by INA in the field of social responsibility, news items were distributed in the
following way: 50% were about raising awareness of individuals with special needs, and 50% were in the category
of assistive technology development. In the success stories published by INA in the field of sports, news stories
were distributed as follows: 7.3% athletics, 4.9% badminton, 7.3% basketball, 7.3% arm wrestling, 4.9% more
than one sport, 2.4% javelin throwing, 17.1% football, 4.9% goalball, 4.9% wrestling, 7.3% weightlifting, 2.4%
judo, 2.4% karate, 2.4% archery, 4.9% taeckwondo, 4.9% volleyball, and 14.6% swimming.

Discussion

This study aimed to emphasize the current positive perspective in the media on individuals with special
needs while ensuring the prevalence of a prosocial perspective on individuals with special needs in scientific
research and to present this positive approach in the media to readers. In this regard, the document analysis method
was used. In the study, news items published by AA, DNA, and INA, which have the largest broadcast networks
in Tirkiye, for 12 years were examined, and it was determined that these three news agencies published many
success stories. Considering the importance of a prosocial perspective in changing the negative representation in
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the media in many studies on individuals with special needs (Friedman & Owen, 2017), such a high number of
news stories prepared on the relevant subject showed the effectiveness of Turkish national media outlets.

The literature review demonstrated that scientific studies ignored the news representing individuals with
special needs in a positive light (Cumberbatch & Negrine, 2022; Pernice & Lys, 1996) and unfavorable news about
individuals with special needs appeared more frequently (Bulut & Karaman, 2018; Celik & Ipci, 2020; Firat, 2007;
Metin et al., 2014; Sezer & Giirsoy, 2022). Likewise, depictions of individuals with special needs in broadcast
media revealed that individuals with special needs were more often reflected in fictional publications as having an
easily identifiable special need and with pity-inducing simple character traits (Harnett, 2000). Similarly, news
about individuals with special needs published by news agencies indicated that these individuals were described
as helpless, dependent, and not self-sufficient (Briant et al., 2013). Furthermore, more news stories focused on the
negative aspects of individuals with special needs, such as "disadvantaged," "diseased," and "disabled" (Zhang &
Haller, 2013). Depicting individuals with special needs in this way may cause them to be labeled in society and be
exposed to some prejudices (Mitchell et al., 2019). Mass media is considered an important public information
source and has a solid place in shaping individuals' attitudes and perceptions (Carr, 2008). Since the media can
indirectly influence attitudes and opinions, individuals with special needs should be portrayed positively.
Additionally, the media can provide viewers with certain tools and methods to cope with prejudices
(Ramasubramanian, 2007). Therefore, to ensure social acceptance of individuals with special needs, it is important
to publish news focusing on the success of individuals and present it to the public. In this regard, the results
obtained from the study are discussed below.

News items on the success of individuals with special needs published by national news agencies in
Tiirkiye were investigated regarding the year of publication. The results showed that news stories were published
the most in 2017. On the other hand, the total number of publications of news agencies by year showed that the
years of publication fluctuated. However, the increased number of news items, especially in 2017, may be due to
raising social awareness of special needs, especially in recent years. The findings suggested that the highest number
of news stories was prepared in 2019 by AA, in 2015 by DNA, and in 2017 by INA. While the number of news
items prepared by AA increased over the years, the increase of such news prepared by DNA and INA fluctuated.
On the contrary, news items published by DNA increased until 2015, but this momentum was lost in the following
year, which can be related to DNA changing hands in 2018. On the other hand, the publications on the relevant
subject prepared by INA continued to fluctuate through the investigated years. This finding can be interpreted as
the fact that the news policies of two national news agencies regarding the success of individuals with special
needs gradually increased while gradually decreasing in one national news agency. Therefore, it can be said that
DNA and INA should provide a little more continuity in publishing news about the success of individuals with
special needs.

Although there were several news items regarding the success of individuals with special needs, it was
found that individuals with orthopedic disabilities were discussed the most, and autism spectrum disorder did not
receive enough attention. In addition, according to the number of news items in all news agencies, the highest
number of news stories was about individuals with orthopedic disabilities and visual and hearing impairments.
However, the number of news stories about other disability types was inadequate. The findings showed that
national news agencies covered the success stories of individuals with orthopedic disability, visual impairment,
hearing impairment, intellectual disability, and autism spectrum disorder. However, according to the Special
Education Services Regulation of the Ministry of National Education (2018), there are more than these six types
of disability. Diagnoses of individuals are established in thirteen disability types, such as intellectual disability,
learning disabilities, emotional behavior disorder, orthopedic disabilities, language and speech difficulties,
multiple disabilities, chronic diseases, autism spectrum disorder, attention deficit and hyperactivity disorder,
cerebral palsy, visual impairment, hearing impairment, and giftedness. This is a very significant result that national
news agencies did not include most types of special needs and preferred to include individuals with physically
visible special needs. Furthermore, the findings indicated that the media mostly covered types of disabilities, such
as orthopedic disability and visual and hearing impairment, compared to disability types, such as intellectual
disability and autism spectrum disorder. Similar studies supporting this finding were found in the literature
(Goggin & Newell, 2005; Olkin et al., 2019; Rees et al., 2017). It was indicated that there was a hierarchy of
specific types of needs in the media. Especially wheelchair athletes could find more coverage than amputees or
visually impaired athletes, while athletes with cerebral palsy could not find as much coverage in the media as
necessary (Rees et al., 2017). In addition, people with invisible disabilities felt that they received less attention in
the special needs hierarchy than people with physical disabilities (Olkin et al., 2019). Moreover, individuals with
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special needs using wheelchairs were shown more in the media (Goggin & Newell, 2005). Based on these findings,
it can be said that while types of physical disabilities, such as orthopedic disabilities, were covered more in the
news, individuals with special needs, such as autism spectrum disorder, were covered less by the news. It is
thought-provoking that autism spectrum disorder, which has increased rapidly since 2000 (Maenner et al., 2021),
has little coverage in the news. Therefore, it can be recommended that media outlets give equal coverage to
different types of disabilities to ensure equal representation of individuals with special needs. It can also be
recommended that content about the success of individuals with more common types of disabilities, such as
learning disabilities, emotional-behavioral disorders, language and speech difficulties, attention deficit and
hyperactivity disorder, should be included in the news.

The analysis of the institutions supporting individuals with special needs in the news showed that the
Ministry of Youth and Sports was the most prominent among the other institutions, while the Ministry of National
Education and other public/private institutions and organizations were far behind it. The reason for this is that the
Ministry of Youth and Sports carries out projects for equality of opportunity by offering many opportunities to
disadvantaged young individuals (Kalfa & Kocamaz, 2019). However, many news items did not specify the
supporting institution. Considering that news mentioning institutions that support individuals with special needs
might be effective in providing opportunities to other individuals with special needs, it can be recommended that
news sources pay attention to including relevant institutions in their news.

The analysis of the sources of inspiration for individuals with special needs showed that individuals were
mostly inspired by themselves. Based on this finding, it can be said that individuals with special needs have high
intrinsic motivation. Considering the importance of sources of inspiration in providing motivational content for
individuals with special needs, it can be recommended that news sources to include relevant motivational sources.
Furthermore, it was seen that teachers were included among the sources of inspiration, but in a smaller amount of
news items than expected. Since teachers support individuals with special needs in acquiring and maintaining
many skills, teachers were expected to be a significant source of inspiration for individuals with special needs.
This can be explained by the fact that teachers were not cited sufficiently as sources of inspiration in the relevant
news or that teachers could not have provided support beyond the formal system. Moreover, there were studies
supporting this situation. A study reported that teachers did not receive sufficient support in their professional lives
(Sahin et al., 2022). Another study stated that teachers were not provided with sufficient materials during the
training phase for students with special needs, the necessary psychological support was not provided to instructors,
and the necessary time was not allocated for training (Horne & Timmons, 2009).

The analysis of the news prepared by the news agencies regarding the success of individuals with special
needs showed that success in sports was covered the most. In contrast, fewer news items were published in the
fields of education, business, art, and social responsibility. This might be because the "Paralympic movement"
supports the sports activities of individuals with special needs. The Paralympic movement was a policy supporting
the socialization of individuals with special needs, regardless of their disability type, age, gender, race, or socio-
economic level. The Paralympic movement supports the protection and development of individuals’ physical and
mental health and helps to increase their recognition while supporting the accessibility of sports for everyone
(Brittain, 2017; Legg & Steadward, 2011). News stories were analyzed according to types of sports, and the
findings reported high diversity in sports. It is an important finding that there was a diversity regarding the sports
achievements of individuals with special needs in news agencies. Studies have shown that the diversity of sports
activities is an important factor in the socialization of individuals with special needs (Purdue & Howe, 2012).
Covering the sports fields in the news may be useful for recognizing different sports types and revealing
individuals’ sports achievements.

News items about the success of individuals with special needs were analyzed according to gender.
According to the findings, the success of males was mentioned more than females. The reason for this might be
that the success of female individuals with special needs was not reflected in the media, male individuals with
special needs were supported more, or female individuals with special needs were not provided with the necessary
opportunities and facilities. Moreover, there were other studies supporting the findings mentioned above. For
example, one study indicated that female individuals with special needs had difficulties taking part in society and
starting business life due to sexism and were generally disadvantaged compared to male individuals with special
needs (Le etal., 2020; Lima et al., 2020). Additionally, a study showed that the visibility of individuals with special
needs in the media was less than that of typically developing individuals. Furthermore, female athletes were less
visible than male athletes, and the media gave more coverage to a certain type of disability compared to other
disabilities while covering the sports achievements of individuals with special needs (Rees et al., 2017). Another

Burak & Girgin 2024, 25(3)



INVESTIGATION OF NEWS ABOUT THE SUCCESS OF INDIVIDUALS WIiTH SPECIAL NEEDS IN 291
TURKIYE’S NEWS AGENCIES

study stated that gender bias in the media supported content about men rather than women (Humeira & Nurbaya,
2017). Additionally, another study found that media outlets were more interested in content about male athletes
than content about female athletes (Goggin & Newell, 2005). Therefore, based on this finding, it can be
recommended that news agencies adjust their content considering the equality of genders.

Findings on the national news agencies showed that individuals with special needs achieved significant
success in the fields of education, business, art, sports and social responsibility, and this success was covered in
many news items published by national news agencies. It is a significant finding that media outlets provided
diversity regarding the achievements of individuals with special needs. On the other hand, categories related to the
achievement areas of individuals with special needs can be increased in future publications. This study showed
that the sports achievements of individuals with special needs were at the forefront and not enough news was
published regarding other areas of achievement. By paying attention to the points mentioned in future publications,
it is suggested that, in addition to the sports field, more light should be shed on other areas of achievement, such
as education, business, art, and social responsibility. Furthermore, news agencies should include these areas
equally in the news they publish. In addition, it is suggested to conduct scientific research on the five areas
mentioned. In addition to the suggestions presented above, to pave the way for the success of individuals with
special needs and to raise awareness among teachers of the results obtained from this study, seminars can be
organized for educators in the form of sharing the study results or focus group discussions can be held on the
relevant subject.

This study has some limitations. First, only AA, DNA, and INA were scanned. In future studies, it is
recommended to conduct research in different news agencies. In addition, online platforms of news agencies were
scanned in this study. Written documents can also be used in a future study. Moreover, different keywords can be
used to scan the news agencies. In future research, the documents obtained can be analyzed by searching for
specific needs. However, in this study, all disability groups were scanned with keywords. Hence, it was revealed
that there was no equal information about all disability groups, which can be considered a limitation of the current
study. All types of disabilities can be studied in future research.
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Giris: Bu ¢alismanin amaci istiin yetenekli ilkokul 6grencilerine yonelik 6gretmen aday bildirim dlgeginin
gelistirilmesidir. Gelistirilen lgegin kuramsal temeli Renzulli’nin Ug Halka Kurami’na dayanmaktadir.

Yontem: Bu galisma kapsaminda ilkokul donemindeki {istiin yetenekli gocuklar: belirlemek amactyla ilkokul
Donemi Ustiin Yetenekli Cocuklar igin Ogretmen Aday Bildirim Olgegi (IDABO) gelistirilmistir. Calisma tarama
modelinde betimsel bir aragtirmadir. Calisma 1°de, temel eksenler analizine dayali agimlayict faktor analizi
uygulanmistir. Calisma 2°de, giiclii maksimum olabilirlik kestirim y&ntemi kullanilarak yapilan dogrulayici faktor
analizi gerceklestirilmistir. Caligma 3°te, dlgegin gecerligi test edilmistir.

Bulgular: Pilot ¢alisma 507 katilimci ile 89 maddelik deneme formu kullanilarak gergeklestirildi. Pilot uygulama
asamasindan sonra dl¢ekte 50 madde kalmistir. 225 katilimeryla 50 maddelik lgek icin dogrulayici faktor analizi
gerceklestirilmistir. Analiz sonucunda, dlgege iligkin uyum indekslerinin milkemmel uyuma sahip oldugu
belirlenmis ve 6l¢egin ikinci diizey ii¢ faktorlii ve 27 maddeden olusan yapist dogrulanmustir. Olgegin gecerliligine
iligskin yapilan incelemede iistiin yetenekli 6grenciler ile tipik gelisim gosteren dgrenciler karsilagtirilmis ve iistiin
yetenekli 6grenciler lehine istatiksel olarak anlamli fark elde edilmistir. Olgegin giivenirligine iliskin Cronbach’s
a ve tabakali Cronbach’s o, McDonald’s o, bilesik giivenirlik katsayilar1 ve ¢ikarilan ortalama varyans degerleri
incelenmistir. Olgegin tamamina ve alt boyutlarina iliskin giivenirlik katsayilarinin tamaminin .95 iizerinde oldugu
belirlenmistir.

Tartisma: Bulgular dogrultusunda “Ilkokul Dénemi Ustiin Yetenekli Cocuklar i¢in Aday Bildirim Olgegi’nin,
gecerli bir 6lgme araci oldugu ve iistiin yetenekli cocuklari tanilamada giivenilir puanlar verecegi soylenebilir.

Anahtar sézciikler: 1lkokul 6grencileri, tanilama, iistiin yetenekli 6grenciler, iistiin yeteneklileri tarama, iistiin
yetenekli ¢ocuklar igin 6gretmen aday bildirim 6lgegi.
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Giris
Alan uzmanlarinin birgoguna gore “iistin yetenek™ sosyal bir yapidir (Borland, 2021; Kaufman &
Sternberg, 2008). Kavrama atfedilen anlam zaman, kiiltiir, toplumsal yapi, bolge (yer) gibi degiskenlere bagh
olarak degisebilmektedir. Bununla birlikte “Ustiin yetenekli birey kimdir?” sorusuna bagl olarak belirlenen
kriterler de farklilasabilmektedir. Kabul edilen 6zel yetenek tanimi tanilamada kullanilan yontemlerin, testlerin ve

Olceklerin se¢ciminde dnemli rol oynar (Giigyeter & Sak, 2018). Dolayisiyla bdlgeler igin tanilamada kullanilacak
6lgme araglari ve tanilama yaklagimlari da farklilik gostermektedir (Pfeiffer, 2002).

Ustiin yetenek kavrami Tiirkiye’de Milli Egitim Bakanlhig (MEB) tarafindan su sekilde
tanimlanmaktadir: “Yasitlarina goére daha hizli 6grenen, yaraticilik, sanat, liderlige iliskin kapasitede 6nde olan,
0zel akademik yetenege sahip, soyut fikirleri anlayabilen, ilgi alanlarinda bagimsiz hareket etmeyi seven ve yiiksek
diizeyde performans gosteren birey” (MEB, 2018). Bakanligin yapmis oldugu tanimda genel zihinsel kapasitenin
yani sira hizli 6grenme, yaraticilik, sanat, liderlik gibi yeteneklere yer verilmistir. Zekanin ya da bilissel
yeteneklerin Olciilmesi bireylerin sadece tek bir niteligi hakkinda bilgi sahibi olmamizi saglar. Sadece zeka
testlerinin kullanildig1 bir yaklasimla bu tanima gore dgrencilerin bilissel kapasiteleri hakkinda bilgi sahibi olurken
tanimda yer alan diger niteliklere yonelik 6ngoériide bulunamayiz. Baska bir ifadeyle zeka testleri ile motivasyon,
yaraticilik ya da diger listiin yetenegi tanimlayan nitelikleri degerlendiremeyiz. Dolayisiyla tanima uygun
tanilamanin yapilabilmesi i¢in bahsedilen kavramlar1 degerlendirebilecek 6l¢me yaklasimlart tercih edilmeli,
degerlendirilmek istenen nitelige uygun testler, dlgekler kullanilmali ve buna uygun tanilama siirecleri takip
edilmelidir (Ayas & Kiris¢i, 2021; Bildiren, 2018a; Silverman & Gilman, 2020).

Ustiin Yetenekli Ogrencilerin Tamilanmasi

Farkli iilkelerde ya da ayni iilkenin farkli bélgelerinde muhtemel birgok iistlin yetenegi tanilama stratejisi
ya da prosediirii s6z konusudur. Bu cesitlilige ragmen genel olarak bu siire¢ birbirini izleyen asamalardan
olusmaktadir (Sak, 2017). Asamalarin sirasi ve sayisi egitim programinin amacina gore de farklilasabilir (Ayas &
Kiris¢i, 2021; Olszewski-Kubilius & Thomson, 2015). Tanilama siireci tiim 6grencilerin 6gretmenleri, aileleri,
akranlar1 ya da diger uzmanlar tarafindan aday gosterilmeleri ile baglamaktadir (National Association for Gifted
Children [NAGC], 2015). Bu siirecte ¢esitli checklistler, davranig dlgekleri, 6gretmen ya da akran aday gosterme
Olcekleri, grup basart testleri gibi araglar kullanilabilir (Ayas & Kirig¢i, 2021; Rothenbusch vd., 2018). Aday
gosterme agamasi bir sonraki asama olan degerlendirme komisyonu agisinda zaman ve maddi giderlerin ekonomik
olarak kullaniminda 6nem tagimaktadir. Bu asama ayni zamanda Ogrencilerin bir sonraki agamalarda zaman
kaybetmelerini, duyussal olarak olumsuz etkilenmelerini dnlemek agisindan da 6nemlidir. Bir sonraki asama zeka
testlerinin ya da alana 6zgii basar1 tetstlerinin kullanildigi asamadir. Bu asamada belirlenen kriterlere gére aday
gosterilen 6grencilerin aldiklari puanlar belirlenir. Her bir 6grenci igin elde edilen dlgme sonuglari uzmanlar
tarafindan bir sonraki asamada bir araya getirilerek degerlendirilir ve son agamada tanilanan 6grenciler uygun
programlara yerlestirilirler. Bu asamalarin her biri tanilamanin giivenilir bir sekilde gergeklestirilmesi agisindan
onemlidir. Bunlar igerisinde belki de en 6nemlisi aday gosterme asamasi olabilir. Aday gésterme agamasinin dogru
ve giivenilir bir sekilde gergeklestirilememesi gergekten {istiin yetenekli olma ihtimali olan &grencilerin gozden
kagmasina neden olabilir. Bu asamada dgrencilerin spesifik yonlerinin degerlendirilmesini saglayan 6gretmen
goriisleri tistiin yetenegin tanilanmasinda 6nemli veriler sunmaktadir (Jarosewich vd., 2002).

Ogretmen Aday Gosterme Olcekleri

Geleneksel tanilama yaklasimlari sadece zeka testi puani ya da basari testi puanini temel alirken ¢agdas
yaklagimlar zeka puanlarmin yani sira 6gretmen, akran, aile, bireysel aday gosterme 6lgekleri, protfolyolar ve diger
otantik dlgme yaklagimlarini bir arada kullanilmasini igermektedir (Brown vd., 2005). Pfeiffer’in (2002) iistiin
yetenekli 6grencilerin tanilanmasina yonelik en iyi uygulamalar1 6nerdigi ¢aligmasinda da soz ettigi iizere tanilama
¢oklu dl¢iimleri igermelidir. Tanilama siirecinde 0gretmenler 6grencileri hakkinda standartlastirilmis testlerden
elde edilemeyecek spesifik dzellikler hakkinda énemli veri kaynaklari olarak rol iistlenirler. Tyi tasarlanmis
dereceleme Olcekleri de 6gretmenlere dgrencileri hakkinda goriislerini giivenilir ve etkili bir sekilde 6zetleme
imkan1 sunar (Jarosewich vd., 2002).

Son yillarda iistiin yetenekli 6grencileri tanilamada 6gretmen goriislerinin kullanilmasi yaygin olarak
tercih edilen yontemlerden olmustur. Tanilamada ¢oklu kriter yaklagiminin yayginlasmasiyla birlikte dereceleme
Olcegi gelistirme galismasi da artis gdstermistir. Ancak teknik olarak uygun olan aday gdsterme 6l¢egi oldukga
siirli sayidadir (Pfeiffer & Jarosewich, 2007). Calismalarinda Jarosewich ve digerleri (2002), otuz bir 6lgek
arasindan en sik kullanilan ve en popiiler olan 6gretmen dereceleme 6lgeklerinin; Gifted and Talented Evaluation
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Scales (GATES; Gilliam vd., 1996), Scales for Rating the Behavioral Characteristics of Superior Students
(SRBCSS; Renzulli vd., 1997) ve Gifted Evaluation Scale, 2nd Edition (GES-2; McCarney & Anderson, 1998)
oldugunu belirtmigtir. Her ne kadar GATES, GES-2 ve SRBCSS'nin olumlu nitelikleri olsa da tanilamada
kullanislhiligimni sinirlayabilecek teknik eksiklikleri de vardir. Bu dlgeklerin sinirliliklart, normatif 6rneklemi temsil
etmemeleri, puanlayicilar arasi diisiik giivenirlige sahip olmalar1 ve tanilamanin dogruluguna iligkin kanitlarin
yetersiz olmasidir (Jarosewich vd., 2002). Bu 6l¢eklerin yani sira alanyazinda yer alan diger onemli 6gretmen aday
gosterme Olgeklerinden bazilari ise sunlardir: HOPE Scale (Gentry vd., 2015), the Scales for Identifying Gifted
Students (Ryser & McConnell, 2004) ve Gifted Rating Scale (Pfeiffer & Jarosewich, 2003).

Tiirk¢e 6gretmen aday bildirim formu uyarlama ve gelistirme ¢aligmalar1 oldukg¢a siirl sayidadir. The
Gifted Rating Scale-Preschool/Kindergarten Scale’in (GRS-P) Tiirk¢e uyarlamasi yapilmistir (Karadag & Pfeiffer,
2016). Bu ¢aligmanin ardindan okul 6ncesi donem iistiin yetenekli cocuklar i¢in aday bildirim 6lgegi gelistirilmistir
(Bildiren & Bikmaz-Bilgen, 2019). Her iki ¢aligmada da okul Oncesi 6grencilerini aday gostermeye yonelik
Olcekler tizerinde ¢alisilmistir. Ayrica, Sahin (2013) iistiin yetenekli ilkokul 6grencilerini aday gostermeyi iceren
bir 6l¢ek gelistirmistir.

Tiirkiye’de Ustiin Yetenekli Ogrencileri Tamlama

Tiirkiye’de 6zel yetenekli ¢ocuklarin tanilanmasi okul 6ncesinden donemden itibaren Milli Egitim
Bakanligina baglhh kurumlarda, o6zel tanmilama merkezlerinde ve iiniversitelerin ilgili birimlerinde
gerceklestirilmektedir. Ailelerin ya da 6gretmenlerin yonlendirmesiyle tanilama yaygin olarak MEB biinyesindeki
Rehberlik ve Aragtirma Merkezleri’nde (RAM) standart zeka testleri ile yapilmaktadir (MEB, 2013, 2018).

Tiirkiye’de resmi tanilama islemleri MEB’e bagli Rehberlik Arastirma Merkezleri ve Bilim Sanat
Merkezleri’nin (BILSEM) isbirligi ile gergeklesmektedir. BILSEM 6zel yetenekli dgrencilerin zenginlestirme
programi ¢ercevesinde egitim alabilecekleri resmi bir kurumdur. BILSEM’de 6zel yetenekli dgrenciler ilkokul 1.
siniftan lise son sinif diizeyine kadar egitim alabilmektedir. BILSEM’de tanilama 6rgiin egitime devam eden 1. 2.
ve 3. siuf 6grencileri i¢in gergeklestirilmektedir. Bu siireg; sinif 6gretmenlerine egitim verilmesi, 1.2. ve 3. sinif
ogretmenleri tarafindan gozlem formlarinin doldurulmasi, grup tarama uygulamasi, grup tarama uygulamasinda
basarili olan 6grencilerin yetenek alanlarina gore bireysel degerlendirilmeye alinmasi olmak {izere dort adimi
izleyen bir siiregtir (MEB, 2019).

flgili yonetmelik geregi (MEB, 2019), sinif dgretmenleri tarafindan &grenciler tanilama igin aday
gosterilmektedir. Bu durum siif 6gretmenlerinin sorumlulugunu arttirmaktadir. Ancak gerek uluslararasi gerekse
ulusal c¢alismalarda, simif dgretmenlerinin iistiin yetenege iligkin bilgi diizeylerinin yetersiz oldugu ve istiin
yetenek konusunda destege ihtiya¢ duydugu bir¢ok calisma ile ortaya koyulmustur (Bildiren, 2018b; Perkovié¢
Krijan vd., 2015; Sahin, 2016; Sahin & Cetinkaya, 2015; Sahin & Kargin, 2013; Yuen vd., 2018). Bu baglamda,
uistiin yetenekli ¢ocuklarin 6zelliklerini iyi diizeyde yansitacak aday 6lgekleri siif 6gretmenlerinin gozlemlerini
destekleyebilecektir. Bu caligmada sinif gretmenlerinin iistiin yetenekli ¢ocuklart dogru aday gosterebilmesi igin
Renzulli’nin (1978) ii¢lii halka modeline dayali aday bildirim 6l¢egi gelistirilmesi amaglanmustir.

Yontem

Bu arastirma kapsaminda ilkokul dénemindeki iistiin yetenekli cocuklarin belirlenmesi amaciyla “ilkokul
Donemi Ustiin Yetenekli Cocuklar i¢in Aday Bildirim Olgegi (IDABO)” gelistirilmistir. Calisma tarama
modelinde betimsel bir arastirmadir (Fraenkel vd., 2012). Gelistirilen 6lgege iliskin giivenirlik ve gecerlik kanitlari
da arastirma kapsaminda yer almaktadir. Gegerlige dair kanit olmasi amaciyla yap1 gecerligi baglaminda
acimlayict faktdr analizi (AFA) ve dogrulayici faktor analizi (DFA) yapilmistir. Ek olarak bilim ve sanat
merkezlerinde (BILSEM) destek egitimi alan iistiin yetenekli 6grenciler ile yalmzca ilkokulda &grenim goren
ogrencilerin dl¢ekten aldiklar1 puanlar arasinda manidar bir farklilik olup olmadig: da incelenmis ve bdylelikle
yine yapi gegerligine bir kanit sunulmustur. Son olarak giivenirlik analizleri yapilmaistir.

Olcek Gelistirme Siireci

IDABO niin gelistirilmesinde Renzulli’nin (1978) iistiin yetenekliligi tanimlamada ortaya koydugu tiglii
¢ember modelinden yararlanilmistir. Bu model {i¢ boyuttan olusmaktadir ve boyutlarin kesigimi {istiin yetenegi
ifade etmektedir. Boyutlar genel yetenek, yaraticilik ve ise adanmislik olarak adlandirilmaktadir. Mevcut
calismanin aragtirmacilari uzman olarak literatiirii inceleyerek madde havuzunun olusturulmasinda aktif rol
oynamiglardir (Brody, 2007; Karadag & Pfeiffer, 2016; Renzulli, 2005; Renzulli & Reis, 2004, 2021; Schneider
& McGrew, 2012; Sahin, 2013). Uzman grubu, dort {istiin yetenekliler alan uzmani ve iki 6l¢me ve degerlendirme
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uzmanindan olusmaktadir. Ustiin yetenekliler alaninda uzman arastirmacilarmn literatiire dayali olarak yazdig
maddeler tiim uzmanlar tarafindan birlikte gozden gegirilerek dogrudan ya da diizenlemeler yapilarak havuza dahil
edilmistir. Maddelerin gozden gegirilerek havuza dahil edilmesi asamasi uzman grubunun 3 kez bir araya
gelmeleriyle ve madde havuzunu ayr1 ayri incelemeleri ile tamamlanmistir. Bu toplantilar sonucunda 98 maddelik
bir madde havuzu olusturulmustur ve maddeler her bir alt boyut (genel yetenek, yaraticilik, ise adanmislik) i¢in
“hi¢bir zaman”, “nadiren”, “ara sira”, “siklikla” ve “her zaman” olmak tizere 5°li likert tipindedir. Madde havuzu,
gelistirici uzman grubunun maddeleri yeniden gozden gecirmesi ve bagka uzmanlardan da uzman goriisii
alimmasiyla 89 maddeye diismiistiir. Uzman goriisii veren toplam uzman sayisi ise 9 dlgme ve degerlendirme
uzmani ile 10 Ustlin yetenekliler alan uzmani olmak iizere 19’dur. Madde havuzunun uzman gorisleri
dogrultusunda nihai halini almasiyla birlikte Aydin ili merkezinde ve ilgelerinde ilk pilot uygulama
gerceklestirilmistir. Ik pilot uygulama veri setinde faktdr ¢ikarma yontemlerinden biri olan temel eksenler
analizine dayali acimlayici faktor analizi uygulanmistir. AFA’dan sonra madde havuzunda 50 madde kalmigtir.
Bu 50 maddelik formla bir uygulama daha yapilarak farkli veriler lizerinde dogrulayici faktor analizi yapilmistir.
Dogrulayici faktor analizi ile madde sayis1 27 maddeye diismiistiir. 27 madde lizerinden gecerlige bir kanit sunmak
amaciyla iistiin yetenekli olarak tanilanan ve bilim ve sanat merkezlerinde destek 6grenim alan &grenciler ile
sadece ilkokulda 6rgiin 6grenime devam eden dgrencilerin toplam puanlart t-testi ile karsilastirilmistir. Son olarak
yine 27 maddelik forma dayali olarak giivenirlik sonuglari da incelenmistir.

Calisma Grubu

Aragtirmanin ¢alisma grubunu 2021-2022 egitim-6gretim yilinda Aydin’da bulunan 27 ilkokulda ve 2
BILSEM’de 6grenimine devam eden 735 ilkokul grencisi olusturmaktadir. Veriler ¢alisma gruplarindaki ilkokul
ogrencilerinin sinif dgretmenlerinden toplanmistir. Sinif 6gretmenleri arastirmacilarin da rehberliginde her bir
Ogrencisi i¢in ayr1 ayri dagitilan formlart gézlemlerine gore doldurmustur.

Calisma Grubu 1

Arastirma kapsamida AFA ve DFA farkli ¢alisma gruplan iizerinde yiiriitiilmiistiir. Oncelikle 89
maddeden olusan dlgek formu 510 ilkokul 6grencisi i¢in sinif 6gretmenlerine uygulanmistir. Ancak analize 507
ogrenci verisi dahil edilmistir. AFA’ nin yiiriitiildiigii bu ¢alisma grubunda gegerli kiz ¢cocuk yiizdesinin %47.50
oldugu goriilmiistiir. Ayrica 6grencilerin gegerli sinif diizeyi yiizdesi de incelenmistir. Calisma grubuna dahil
ogrencilerin %23.01’inin 1. smifta, %15.26’smin 2. sinifta, %29.61’inin 3. smifta ve %32.12’sinin 4. sinifta
O0grenim gormektedir.

Calisma Grubu 2

Calisma 2 kapsaminda AFA sonucunda madde havuzunda kalan 50 madde iizerinden Renzulli (1978) ii¢
halka modeline dayali olarak verinin modeli dogrulayip dogrulamadigini incelemek adina farkli bir galisma
grubundan elde edilen veriler iizerinde DFA yapilmistir. Tkinci uygulamada calisma grubu yine Aydin ilindeki
farkli 225 6grencinin dgretmenlerinden olugmaktadir ve bu 6gretmenler 6grencileri i¢in 50 maddelik formu
doldurmustur. Ancak analize 224 6grenci verisi dahil edilmistir. DFA’nin yiriitildiigi bu ¢alisma grubunda kiz
ogrenci oran1 %47.3’tiir. Calisma grubundaki 6grencilerin sinif diizeyleri igin gegerli ylizdelerinin ise 1., 2., 3. ve
4. sinif i¢in sirastyla %22.22, %22.69, %25.46 ve %29.63 tiir.

Calisma Grubu 3

Gelistirilen IDABO’nin gecerligine kanit saglamak amaciyla iistiin yetenekli olarak tanilanan ve
BILSEM’e devam eden dgrenciler ile sadece ilkokulda 6rgiin grenime devam eden dgrencilerin toplam puanlar
karsilagtirilmistir. Veriler ¢aligma gruplarimin ilkokul 6grencilerinin sinif 6gretmenlerinden toplanmigtir. Calisma
grubunda BILSEM’de destek 6grenim alan dgrenciler 31 kisidir ve kiz oram %41.94’tiir. Orgiin 6grenimde ise 37
dgrenci bulunmaktadir ve kiz oran1 %37.84’tiir. BILSEM o6grencilerinde 3. ve 4. sinif diizeyinde 6grenim géren
Ogrenci orani sirasiyla %16.13 ve %83.87 iken, normal 6grenimde %18.92 ve %81.08 dir.

Veri Analizi
Calisma 1

Calisma 1°de oncelikle 510 kisilik veriye yonelik olarak veri inceleme ve temizleme islemleri yapilmistir.
Bu dogrultuda verilerin dogrulugu incelenmistir. Verilerin dogrulanmasi sonrasinda tepki oriintiileri incelenmistir
ve 3 Ogrenciye ait tepki Oriintiileri ayn1 oldugu igin (hepsi 1, hepsi 3 vb. olarak isaretlenmis) analiz dist

birakilmistir. Verilere iliskin ug¢ degerler Z puanlarina gore incelenmis ve Z puanlar -4 ile +4 araliginda degistigi
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icin u¢ deger gozlenmemistir. Nihai olarak 507 kisilik bir ¢alisma grubu ile analizler yapilmistir. Kayip veriler

incelendiginde ise kayip veri miktarinin madde diizeyinde %0 ile 1 araliginda degistigi goriilmiistiir. Kayip veri
miktarinin %5°ten az olmasi sebebiyle ortalama atama yontemi kullanilmistir (Tabachnick & Fidell, 2014).

Calisma 1’de veriler incelendikten ve temizlendikten sonra Orneklemin faktdrlesmeye uygunlugu
incelenmistir. Bu dogrultuda Kaise-Meyer-Olkin (KMO) érnekleme uygunlugu dl¢timii ve Barlett kiiresellik testi
sonuglarina dayali yorum yapilmistir. Orneklemin faktorlesmeye uygun oldugu belirlendikten sonra faktér ¢ikarma
yontemlerinden AFA (temel eksenler analizi) yapilmistir. AFA’da boyutlar arasi iligkilerin yiiksek olmasi
nedeniyle Promax dondiirme yontemi kullanilmigtir (Tabachnick & Fidell, 2014).

Calisma 2

Calisma 2’de oncelikle 225 kisilik veriye yonelik olarak veri inceleme ve temizleme iglemleri yapilmistir.
Bu dogrultuda verilerin dogrulugu incelenmistir. Verilerin dogrulanmasi sonrasinda tepki oriintiileri incelenmistir
ve 1 6grenciye ait tepki oriintiileri ayni oldugu i¢in analiz dis1 birakilmistir. Verilere iligskin u¢ degerler Z puanlarina
gore incelenmis ve Z puanlari -4 ile +4 aralifinda degistigi i¢in u¢ deger gdzlenmemistir. Nihai olarak 224 kisilik
bir calisma grubu ile analizler yapilmistir. Kayip veriler incelendiginde ise kayip veri miktarinin madde diizeyinde
%0 ile 1.3 araliginda degistigi goriilmiistiir. Kayip veri miktarinin %5°ten az olmasi sebebiyle ortalama atama
yontemi kullanmilmistir (Tabachnick & Fidell, 2014).

Calisma 2’de veriler incelendikten ve temizlendikten sonra dogrulayici faktor analizi yapilmigtir. DFA
yapilmadan 6nce ¢ok degiskenli normallik baglaminda goreli cok degigkenli basiklik degeri incelenmistir. DFA’da
kullanilan kestirim yontemi robust maksimum olabilirlik yontemidir. Bu nedenle asimptotik kovaryans matrisine
dayali analiz yapilmistir. Dogrulayici faktor analizini yapmadan once maddeler arasi korelasyonlar da
incelenmistir. Dogrulayici faktor analizinde LISREL 8.8 programi kullanilmigtir ve unit loading identification
(ULI)’a gore 6lgeklenmistir. ULI igin her boyutun ilk maddesi referans degisken olarak alinmistir. DFA sonucunda
elde edilen faktor yiikleri, t degerleri ve hata degerlerinin yan1 sira uyum indekslerinden RMSEA, SRMR, X?/sd,
NFI, NNFI, CFI, GFI ve AGFI’ya gore model veri uyumu incelenmistir. Bu indeksler kriter degerler ile
karsilagtirilarak uyum diizeyi yorumlanmistir.

Calisma 2 kapsaminda son olarak giivenirlik kanitlar1 da incelenmistir. Alt boyutlar baglaminda
Cronbach’s alpha, McDonald’s omega, bilesik giivenirlik katsayilar1 ve ¢ikarilan ortalama varyans hesaplanmistir.
Olgegin genel giivenirligi i¢in ise tabakali Cronbach’s alpha, McDonald’s omega, bilesik giivenirlik katsayilar1 ve
¢ikarilan ortalama varyans hesaplanmistir. Ayrica madde-toplam korelasyonlari da giivenirlige bir kanit olmasi
amaciyla incelenmistir.

Calisma 3

Calisma 3’te verilerin dogrulugu kontrol edildikten ve ug¢ deger/tepki oriintlisii olmadig1 belirlendikten
sonra verilerin normalligi incelenmistir. Verilerin normal dagilip dagilmadigi Shapiro-Wilk normallik testi ile
incelenmistir. BILSEM igin p degeri 0.019 (istatistik = 0.916, df = 31), normal 6grenim igin p = 0.000 (istatistik
= 0.863, df = 37) bulunmustur. Bu dogrultuda her iki grupta da testin manidarlig1 verilerin normal dagilmadigini
gostermektedir. Diger yandan varyanslarin homojenligi Levene testi ile incelendiginde p = 0.138 (F = 2.255, dfl
=1, df2 = 66) bulunmustur. Bu dogrultuda manidar olmayan sonuca dayali olarak varyanslarin homojen oldugu
sOylenebilir. Varyanslarin homojen olmasi ancak normallik sayiltisinin saglanmamasi sebebiyle ¢alisma 3’te
nonparametrik testlerden Mann Whitney U testi yapilmistir. Ayrica Cohen d etki biiyiikliigii de incelenerek
yorumlanmuistir.

Tablo 1’de verilen faktor yiikleri incelendiginde genel zihinsel yetenek boyutunda 0.479 ile 0.850
araliginda, yaraticilik boyutunda 0.389 ile 0.872 araliginda ve igse adanmishik boyutunda ise 0.438 ile 0.898
araliginda degistigi goriilmiistiir. AFA dogrultusunda elde edilen agiklanan varyans orani incelendiginde ise
Olcegin agikladigi toplam varyansin %78.910 oldugu goriilmiistiir. Buna gore toplam varyansin tigte ikisinden
fazlasina 6l¢ekte kalan maddeler ile ulagildig1 belirlenmistir (Cokluk vd., 2012). Déndiirme sonucu ii¢ faktoriin
acikladig1 varyans oranlari incelendiginde ise ise adanmiglik boyutunun %32.547, yaraticilik boyutunun %32.902

ve genel zihinsel yetenek boyutunun ise %32.926 oldugu gériilmiistir.
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Tablo 1
AFA Sonucunda Kalan Maddelerin Faktor Yiikleri

302

Maddeler

Oriintii matrisi

F1

F2

F3

Faktor 1: Genel zihinsel yetenek

Yasitlarina gore zengin sozciik dagarcigina sahiptir.

iki veya daha fazla seklin birlestirilmesi durumunda seklin nasil goriinecegini soyler.
Bir problemdeki ya da olaydaki degiskenler arasindaki iliskiyi agiklar.
Konular/durumlar/olaylar hakkinda derinlemesine sorular sorar.

Sebep sonug iligkilerini kolaylikla kurar.

Ogrendigi bilgiyi yeni durumlara transfer eder.

Problem ¢6ziimleri i¢in dogru tahminlerde bulunur.

Karmagik problemlerin ya da olaylarin kaynagini yasitlarina gére daha hizli analiz eder.

Nesneler/olaylar/durumlar arasindaki benzerlik ve farkliliklart kolaylikla fark eder.
Bir konuda elde ettigi bilgiyi o konuyla iliskili diger durumlara geneller.

Sinifta islenen yeni bir konuyu yasitlarindan daha kolay 6grenir.

Uzun siire dnce dgrendigi bilgileri gerektiginde hatirlamakta zorlanmaz.

Dinledigi hikaye ile ilgili akranlarinin fark etmedigi ayrintilar1 agiklar.

Yeni 6grendigi gorevleri yasitlarina gore daha hizli yerine getirir.

Herhangi bir problemi analiz ederken pratik yontemler kullanir.

.565
.758
795
.628
732
.850
.840
.763
.690
.661
744
.594
479
578

481

Faktor 2: Yaraticilik

Risk almayz tercih eder.

Uriinlerini olustururken dzgiirce kararlar alir.

Sira digi fikirler iiretir.

Iyi bir dogaglama yetenegine sahiptir.

Coziim yollari arasindan en kullanigh olani tercih eder.

Etkinlikler sirasinda islevsel tasarimlar olusturur.

Olaylar ve durumlarla ilgili ¢ok sayida fikir tiretir.

Ozgiin cevaplar verir.

Bir gorevde/etkinlikte hayal giiciinii kullanarak 6zgiin iriinler iiretir.
Baskalarinin fark edemedigi 6rtiik mizah durumlarina dikkat eder.
Bir sey iiretirken kopyalamak yerine yeni bir iiriin olusturmay1 tercih eder.
Cevresindeki materyallerden farkli iiriinler olusturur.

Baglantisiz gibi goriinen konular arasinda iliski kurar.

Ince bir mizah anlayis1 sergiler.

Bir durumu detaylariyla agiklar.

Yeni bir sey denemeyi tercih eder.

Bir nesneyi alisilmig kullanim amaci diginda kullanir.

.659
.619
.818
872
.389
.658
.629
.663
.709
773
572
577
579
.789
476
.689
.703

Faktor 3: Ise adanmislik

Kendi bagina baglattigi etkinligi sonuna kadar yapar.

ilgi duydugu konulara son derece baglilik gosterir.

Kendi ¢alisma diizenini ve kurallarin1 kendi belirler.

ilgi duydugu alanda 6grenmeye yonelik yiiksek bir enerjiye sahiptir.
Odaklanma becerisi yiiksektir.

Ilgi duydugu ¢alismay1 bitirmek i¢in uzun siire cahsir.

Verilen gorevi tamamlamada 1srar eder.

Ilgi duydugu bir isi yarim birakmaz.

llgi duydugu calismalari eksiksiz tamamlamak igin gaba harcar.
Zorlu gorevlerle karsilastiginda gorevi tamamlamak i¢in azimle devam eder.
Kendisini uzun siireli bir géreve adar.

Ilgili oldugu alanlarda kaynaklara (kitap. internet. dergi vb.) akranlarindan daha uzun siire dikkatini

yogunlastirir.
Belirli bir problem {izerinde uzun siire ¢alisir.
Kendisi i¢in yiiksek hedefler belirler.
Hedeflerine ulagmak i¢in sabirla miicadele eder.
Ozel ilgi alanina giren konularda tiim dikkatini toplar.
Aldig1 sorumluluklarda 6z degerlendirme yapar.
Etkinliklerde/gorevlerde disiplinli bir sekilde caligir.

.840
.768
.692
.546
.601
.847
.898
.833
.842
.857
755

438
.640
.516
.823
.620
.623
.855
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Calisma 2
Dogrulayic1 Faktor Analizi

Calisma 2 kapsaminda AFA sonucunda madde havuzunda kalan 50 madde iizerinden Renzulli (1978) {i¢
halka kuramina dayali olarak verinin modeli dogrulayip dogrulamadigini incelemek adina farkli bir érneklem
iizerinde DFA yapilmigtir. DFA yapilmadan 6nce ¢ok degiskenli normallik baglaminda da goreli ¢ok degiskenli
basiklik degeri incelendiginde 1.207 oldugu goriilmiistiir. Bu degerin 1’den biiylik olmast nedeniyle asimptotik
kovaryans matrisine dayali olarak DFA yapilmasina karar verilmigtir. Bu dogrultuda DFA’da kullanilan kestirim
yontemi robust maksimum olabilirlik yontemidir. DFA yapmadan 6nce maddeler arasi korelasyonlar da
incelenmistir ve ¢oklu baglantililik sorunlarmin olmamasi i¢in 0.80°den yiiksek korelasyona sahip maddeler
atilmistir (Pallant, 2016). Korelasyon matrisine dayali olarak 23 madde atildiktan sonra kalan 27 madde ile DFA
yapilmistir. DFA sonucunda elde edilen standartlagtiriimis faktor yiikleri ve bu faktor yiiklerine iliskin t degerleri
Tablo 2’de verilmistir.

Tablo 2 incelendiginde standartlastirilmis faktor yiiklerinin genel zihinsel yetenek i¢in 0.74 ile 0.91
araliginda, yaraticilik boyutu i¢in 0.71 ile 0.91 araliginda, ise adanmislik boyutu i¢in ise 0.83 ile 0.91 araliginda
oldugu goriilmiistiir. Ayrica t degerleri incelendiginde tim maddeler i¢in manidar oldugu goriilmiistiir. DFA
sonucunda elde edilen yol diyagram1 Sekil 1’de verilmistir.

Tablo 2
Standartlagtirilmis Faktor Yiikleri ve t Degerleri
Madde Maddeler Standat?lastﬂlrl'l.mls t: .
no faktor yiikii degeri
Faktor 1: Genel zihinsel yetenek
Gl Yagitlarma gore zengin sozciik dagarcigia sahiptir. 0.85
G2 H;i6 ;/;:gra daha fazla seklin birlestirilmesi durumunda seklin nasil goriinecegini 0.87 21.35*
G3 Bir problemdeki ya da olaydaki degiskenler arasindaki iligkiyi agiklar. 0.91 21.71*
G4 Konular/durumlar/olaylar hakkinda derinlemesine sorular sorar. 0.89 21.10*
G5 Problem ¢6ziimleri i¢in dogru tahminlerde bulunur. 0.88 19.42*
G6 I\Ledsenreler/olaylar/durumlar arasindaki benzerlik ve farkliliklari kolaylikla fark 0.89 18.49%
G7 Bir konuda elde ettigi bilgiyi o konuyla iligkili diger durumlara geneller. 0.74 10.78*
G8 Uzun siire 6nce dgrendigi bilgileri gerektiginde hatirlamakta zorlanmaz. 0.86 15.29*
G9 Dinledigi hikaye ile ilgili akranlarinin fark etmedigi ayrintilar agiklar. 0.88 21.10*
Faktor 2: Yaraticilik
Y1l Risk almayz tercih eder. 0.78
Y2 Uriinlerini olustururken dzgiirce kararlar alir. 0.88 17.35*
Y3 Coziim yollar arasindan en kullanislt olani tercih eder. 0.71 10.38*
Y4 Etkinlikler sirasinda islevsel tasarimlar olusturur. 0.89 14.90*
Y5 Cevresindeki materyallerden farkli iiriinler olusturur. 0.90 14.19*
Y6 Baglantisiz gibi gériinen konular arasinda iliski kurar. 0.91 15.48*
Y7 Ince bir mizah anlayis1 sergiler. 0.85 14.16*
Y8 Yeni bir sey denemeyi tercih eder. 0.89 15.15*
Y9 Bir nesneyi alisilmig kullanim amac1 diginda kullanur.. 0.88 15.91*
Faktor 3: Ise adanmislik
i1 Kendi ¢alisma diizenini ve kurallarini kendi belirler. 0.86
2 Ilgi duydugu alanda 6grenmeye yonelik yiiksek bir enerjiye sahiptir. 0.91 17.99*
i3 Odaklanma becerisi yiiksektir. 0.87 16.93*
i4 Tlgi duydugu caligmay1 bitirmek icin uzun siire galisir. 0.86 18.16*
i5 Verilen gorevi tamamlamada 1srar eder. 0.88 20.07*
i6 Tlgi duydugu bir isi yarim birakmaz. 0.85 16.35*
i7 Kendisini uzun siireli bir goreve adar. 0.91 20.07*
; Ilgili oldugu alanlarda kaynaklara (kitap, internet, dergi vb.) akranlarindan daha
18 e 0.83 16.96*
uzun siire dikkatini yogunlastirir.

i9 Aldig1 sorumluluklarda 6z degerlendirme yapar. 0.87 17.69*

*p <.05
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Sekil 1
Path Diyagrami

Chi-Sguare=516.58, df=321, P-valu

Sekil 1 incelendiginde 27 maddeli modele iligkin yol diyagraminda maddelere iligskin standartlastirilmis
yol katsayilarinin 0.71 ile 0.91 araliginda oldugu goriilmiistiir. Ayrica standartlagtirilmig hata varyansinin ise 0.17
ile 0.50 araliginda oldugu goértlmiistiir. Faktor yiiklerinin 0.30’dan yiiksek olmasi ve hata varyanslarinin 0.90’dan
diisiik olmasi nedeniyle 6l¢ekten bagka bir maddenin ¢ikarilmasina gereksinim duyulmamistir. Bu modele iliskin
model uyum indeksleri Tablo 3’te verilmistir.

Tablo 3’te verilen uyum indeksleri incelendiginde ise SRMR, X?/sd, NFI, NNFI, CFI indekslerine gore
model veri uyumunun mitkemmel oldugu (<0.050; <2.00; >0.95; > 0.95; > 0.95) goriilmiistiir (Brown, 2015; Hu
& Bentler, 1999; Tabachnick & Fidell, 2014). RMSEA indeksine gore ise iyi uyum (< 0.080) gosterdigi sdylenebilir
(Brown, 2015; Browne & Cudeck, 1993). GFI ve AGFI degerleri incelendiginde ise zayif uyuma isaret ettigi
goriilmiistiir. Ancak GFI ve AGFI degerlerinin 6rneklem biyiikliigii ile birlikte artmasi ve Orneklem
biiyiikliigiinden etkilendigi gbz oniine olarak model-veri uyumunun genele itibariyle miikemmel uyuma sahip
oldugu soylenebilir (Marsch vd., 1988).
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Tablo 3
Uyum Indeksleri
Uyum indeksleri Degerler
RMSEA 0.052
SRMR 0.028
X?/df 1.61
NFI 0.99
NNFI 0.99
CFlI 1.00
GFI 0.82
AGFI 0.79
Giivenirlik

IDABO’ne iliskin giivenirlik sonuglar1 da incelenmistir. Giivenirlik baglaminda Cronbach’s a ve tabakali
Cronbach’s a, McDonald’s w, bilesik giivenirlik katsayilar1 ve ¢ikarilan ortalama varyans (COV) ele alinmistir.
Bu katsayilara iliskin degerler Tablo 4’te verilmistir.

Tablo 4
Olgek ve Alt Olgekler icin Bilesik Giivenirlik ve Cikarilan Ortalama Varyans
Olgek ve alt 6lgekler a ® BG Ccov
Genel zihinsel yetenek 0.964 0.965 0.964 0.748
Yaraticilik 0.960 0.962 0.961 0.734
Ise adanmuslik 0.967 0.967 0.966 0.759
Olgek Stratified o = 0.986 0.986 0.988 0.747

Not: o = Cronbach’s a, @ = McDonald’s @, BG = bilesik giivenirlik, COV = ¢ikarilan ortalama varyans

Tablo 4 incelendiginde 6lgege ve dlgegin alt boyutlara iliskin giivenirlik katsayilarmin tamaminin 0.95
iizerinde oldugu goriilmiistiir. Bu dogrultuda tiim katsayilara gore dl¢iimlerin ¢ok yiiksek giivenirlige sahip oldugu
sOylenebilir. Ek olarak ¢ikarilan ortalama varyans degerlerinin de 0.50’den oldukga yiiksek oldugu goriilmiistiir.
Bu bulgu da giivenirligin bir diger kanit1 olmasmin yani1 sira yap1 gegerliginin de bir kanit1 olabilir (Fornell &
Larcker, 1981). Son olarak madde toplam korelasyonlar1 da incelendiginde 0.553 ile 0.849 arasinda degistigi
goriilmiistiir. Madde toplam korelasyonlarinin da 0.30’dan oldukga yiiksek olmasi yine giivenirlige bir kanit olarak

sunulabilir (Pallant, 2016).

Tiim asamalar dogrultusunda 6lgek nihai olarak her boyutta 9 madde olmak iizere toplam 27 maddeden
olusan bir dlgektir (EK). Olgegin birinci diizeyde ii¢ faktdrlii olmasiyla birlikte ikinci diizeyde tek faktorlii olmasi
nedeniyle 6lgekten toplam puan alinabilmektedir. Bu 6lgek 5°1i likert tipinde bir 6l¢ek oldugu igin alinabilecek
puan ranji 27 ile 135 araliginda degismektedir.

Calisma 3

Calisma 3 kapsaminda dlgegin gecerligine kanit saglamak amaciyla iistiin yetenekli olarak tanilanan ve
BILSEM’de destek 6grenim alan dgrenciler ile sadece ilkokulda drgiin grenime devam eden grencilerin toplam
puanlart karsilastirilmistir. Karsilastirmak amaciyla hangi hipotez testinin kullanilacagina karar vermeden once
normallik ve varyanslarin homojenligi incelenmistir. Verilerin normal dagilmamasi nedeniyle Mann-Whitney U
testi yapilmigtir. Bu teste iliskin sonuglar Tablo 5’te verilmistir.

Tablo 5
Mann-Whitney U Sonuglar

Grup N Sira ortalamasi Siralar toplam U z p
Ustiin yetenek 31 39.68 1230
Tipik 37 30.16 1116 Ms Ao 0048

Tablo 5 incelendiginde p < 0.05 oldugu i¢in Gstiin yetenekli gocuklar ile tipik gelisim gosteren ¢ocuklarin
ilkokul donemi istlin yetenekli cocuklar i¢in aday bildirim 6lgeginde aldiklar1 toplam puanlar arasinda manidar
bir farklilik oldugu sdylenebilir. Bu farklilik iistiin yetenekli ¢ocuklar lehinedir. Ustiin yetenekli cocuklara iliskin
puanlarin ortalamasi ve standart sapmasi sirasiyla 109.29 ve 16.88’dir. Tipik gelisim gdsteren ¢ocuklar icin ise
strastyla 94.70 ve 27.11°dir. Ustiin yetenekli gocuklarda ranj 80 ile 132 araliginda iken, yalnizca drgiin dgrenime
devam eden ¢ocuklarda 32 ile 131 araliginda degismektedir. Ayrica Cohen d etki bilyiikligii de incelenmistir.
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Cohen d etki biiyiikliigii 0.65 bulunmustur. Bu dogrultuda etki biiyiikliigiiniin 0.50’den yiiksek olmasi nedeniyle
orta diizey etkinin s6z konusu oldugu sdylenebilir (Cohen, 1992).

Tartisma

Bu calismada “Ilkokul Dénemi Ustiin Yetenekli Cocuklar i¢in Aday Bildirim Olgegi” gelistirilmistir.
Olgegin gelistirilmesi ii¢ asamada gergeklestirilmistir. ilk asamada AFA yapilmistir ve bu analiz sonucunda bazi
maddeler dlgekten ¢ikarilarak ikinci uygulama yapilmistir. Ayrica bu analiz sonucunda ii¢ faktorlii bir yapi
gbzlenmis ve aciklanan varyansmn oldukca yiiksek oldugu goriilmiistiir. Ikinci asamada ise DFA yapilmis ve
giivenirlik kanitlart incelenmistir. DFA sonucunda ikinci diizey tek boyutlu ve ii¢ alt boyutlu yapinin uyum
indekslerinin genel itibariyle miikemmel model veri uyumuna isaret ettigi goriilmistiir. Giivenirlik kanit1 olarak
Cronbach’s alpha, McDonald’s omega, bilesik giivenirlik ve ¢ikarilan ortalama varyansin incelendigi bu asamada
olgiimlerin cok yiiksek giivenirlige sahip oldugu gézlemlenmistir. Uciincii asamada ise gecerlige kanit sunmak
amaciyla Ustiin yetenekli ¢ocuklar ile normal 6grenime devam eden g¢ocuklarin 6lgegin nihai formundan aldiklar
puanlar arasinda manidar farklilik olup olmadigi incelenmistir. Bu asamada Mann-Whitney U testi sonucunda
manidar bir farklilik oldugu bulunmustur. Bu ii¢ ¢alisma sonucunda oOl¢iimlerin gegerli ve giivenilir oldugu 27
madde ve ii¢ alt boyuttan olusan bir dlgek elde edilmistir. Olgegin her alt boyutunda dokuz madde bulunmaktadir.
Olgegin birinci diizeyde ii¢ faktorlii olmasiyla birlikte ikinci diizeyde tek faktérlii olmasi nedeniyle dlgekten toplam
puan alinabilmektedir. Bu 6l¢ek 5°1i likert tipindedir ve 27 ve 135 puan araliginda degismektedir. Puan arttikca
dgrencinin iistiin yetenekli aday1 bir birey olma olasihig1 artmaktadir. Olgekte puanin artmasi ¢ocugun {istiin
yetenekli olarak tanilanmasi igin yeterli degildir. Yiiksek puan alan ¢ocuklarin iistiin yetenekli aday1 olmasi s6z
konusudur.

Olgekten elde edilen dlgiimlerin gegerli ve giivenilir olmasi nedeniyle Slcegin aday gdstermede
kullanilabilir oldugu diistiniilmektedir. Bu 6lgek ile ilkokul déneminde iistiin yetenekli ¢ocuklarin tanilanmasina
adaylik asamasinda ilkokul ogretmenlerine uygulanarak oOncelikle potansiyel iistiin yetenekli cocuklar
belirlenebilir. Sonraki agsamada ise ¢cocuklar grup taramasina girebilir ve bireysel olarak standart 6lgme araglari ile
degerlendirilebilirler. Milli Egitim Bakanliinin giincel tanilama islemleri incelendiginde (MEB, 2022a) okullarda
her sinif diizeyinin ancak yiizde yirmisi kadar 6grenci tanilamaya aday gosterilebilmektedir. Bunun nedeni her
gecen yil iistiin yetenek tanilamast i¢in 6grenci sayisinin giderek artmasidir. Ornegin 2022 yilinda 631.324 dgrenci
aday gosterilmigtir (MEB, 2022b). Sayinin bu kadar ytliksek olmasi sinif 6gretmenlerinin bilgi yetersizligine bagl
olabilir (Bildiren, 2018b; Sahin & Cetinkaya, 2015). Adaylik 6l¢ekleri olmasina ragmen (Bildiren & Bikmaz-
Bilgen, 2019; Sahin, 2013), etkin kullanilmamas1 bu sonuca yol agmis olabilir. Bu nedenle bu ¢alismada oldugu
gibi tstiin yetenekli cocuklarin karakteristik 6zelliklerini vurgulayan 6lgeklerin gelistirilmesinin faydal olacagi
sOylenebilir.

Olgegin gelistirilmesinde Renzulli’nin (1978) iistiin yetenekliligi tanimlamada ortaya koydugu ii¢ halka
kuramindan yararlanilmigtir. Bu dogrultuda 6lgegin ii¢ alt boyutu; genel zihinsel yetenek, yaraticilik ve ise
adanmuglik olarak belirlenmistir. Bu arastirmada ele alinan ti¢ halka kurami (Renzulli, 1978; Renzulli & Reis,
2021) benzer olarak Bildiren ve Bikmaz-Bilgen’in (2019) gelistirdigi 13 maddeden olusan “Okul Oncesi Dénem
Ustiin Yetenekli Cocuklar I¢in Aday Bildirim Olgegi’nde de ele alinmistir. Arastirmacilar lcege iliskin AFA,
DFA ve Renkli Progresif Matrisler Testi ve Biligsel Yetenekler Testi-Form 6 ile korelasyon sonuglarini
incelendiklerinde 6lgiimlerin gegerli oldugu sonucuna varmiglardir. In addition, researchers who found the
Cronbach's alpha coefficient to be 0.95 obtained measurements with high reliability. Ayrica Cronbach’s alpha
katsayisini 0.95 bulan arastirmacilar yiiksek giivenirlige sahip dlciimler elde etmislerdir. Olgekte ele alinan yap1
gibi Olgekten elde edilen gegerlik ve giivenirlik sonuglari da bu arastirmada gelistirilen olgek ile birbirine
benzemektedir. Arastirmacilarin gelistirdigi dlgegin IDABO’den farki okul 6ncesi dénem iistiin yetenekli
¢ocuklar1 aday gostermede kullanilmasini amacini tagimasidir. Ulusal literatiir incelendiginde, erken ¢ocukluk
déneminde iistiin yetenekli gocuklar1 aday gdstermek amaciyla “Ogrenci Adaylik Olgegi [Student Nomination
Scale-SNS] Karabulut ve Omeroglu (2021) tarafindan gelistirilmis ve Brigance K&I Screen I1I’i Darga (2010)
tarafindan adapte edilmistir. SNS 6l¢egi 50 maddeden olusan 5°1i likert tipindedir ve alt1 faktérden olugsmaktadir.
Olgegin gecerligi ve giivenirligini inceleyen arastirmacilar arastirmanin sonucunda gelistirdikleri 6lgekle gecerli
ve giivenilir dl¢limler elde etmislerdir. Bu dlgek bu aragtirma kapsaminda gelistirilen dlgekten uygulanabilecegi
evren ve yapiin dayandigi teori bakimindan da farklidir. Bu arastirmada gelistirilen 6l¢ek ilkokul doneminde
adaylig1 belirlemeyi amaglarken, SNS erken ¢ocukluk déneminde adayligi belirlemeyi amaglamaktadir. Ayrica
IDABO Renzulli’nin ii¢ halka kuramina dayanirken SNS Gardner’in ¢oklu zekd kuramma dayanmaktadir.
Goriildigi tizere Renzulli (1978) iiclii gember modeline ve Gardner’in ¢oklu zekd kuramina dayali okul 6ncesi
donem Tstlin yetenekli ¢ocuklar1 aday goOstermek amaciyla kullanilabilecek iki 6l¢ek ulusal literatiirde

Bildiren vd. 2024, 25(3)



[LKOKUL DONEMI USTUN YETENEKLI COCUKLAR ICIN ADAY BILDIRIM OLCEGI 307
(iDABO) GELISTIRME CALISMASI

bulunmaktadir. Ancak ulusal literatiirde ilkokul ¢agindaki iistiin yetenekli gocuklari taramak i¢in kullanilabilecek
Olcekler sinirli sayidadir. Bu nedenle bu arastirma kapsaminda ilkokulda 6grenim géren iistiin yetenekli cocuklart
tanilama siirecinde aday gostermek icin bir dlgcegin gelistirilmesi 6nem arz etmektedir.

Alan yazinda farkl adaylik 6lgekleri uygulanmaktadir (Gentry vd., 2015; Gilliam & Jerman, 2015). Bu
tiir derecelendirme dl¢eklerinin uygulanmasi, 6gretmenlerin iistiin yetenekli tanimlama siirecine etkili gdzlemler
verebilecegi iizerine kuruludur. Schroth ve Helfer (2008)’in ¢alismasinda 6gretmen adayliklarinin, arastirmaya
katilan katilimcilari %80’inde etkili bir yontem olarak degerlendirilmistir. Ote yandan Sahin ve Cetinkaya (2015),
Sahin (2016) ve Akar ve Uluman'a (2013) gére sinif 6gretmenleri iistiin yetenekli 6grencilerin 6zelliklerine iliskin
bilgi eksikligi nedeniyle tanimlama siirecinde yeterince etkili olamamaktadir. Arastirma bulgularindaki bu
farkliligin nedenleri arasinda iistiin zekalilikla ilgili bilgi eksikligi, dgretmenlerin sadece akademik basariya
odaklanmasi (Lakin & Lohman, 2011) ve problem ¢ézme ve dgrenme hizini diger iistiin zekalilik 6zelliklerine
gore daha iyi gozlemleyebilmeleri olabilir (Heller, 2004). Pek ¢ok ¢alisma, etkili egitim programlarinin
o0gretmenlerin {istlin yetenekli 6grencileri daha iyi tanimlamasini sagladigint gostermistir (Hemphill, 2009; Sahin
& Cetinkaya, 2015). Ogretmenlerin iistiin yetenekli cocuklar1 aday gostermelerinin dezavantajlart da olabilir.
Ogretmenlerin yeterli bilgiye sahip olmamas1 ve basarili cocuklari daha sik aday gostermesi bu dezavantajlardan
bazilar1 olarak degerlendirilebilir. Wright ve Ford (2017) onyargilarin bile 6gretmenlerin 6grencileri aday
gostermelerini etkileyebilecegini ifade etmektedir. Ancak bu dezavantajlara ragmen Ogretmenler tarafindan
doldurulan derecelendirme 6lgekleri standart testler tarafindan yakalanamayacak ek bilgiler saglar (Chan, 2000).
Ogretmenler, ¢ocuklari sik sik ve diizenli olarak gdzlemler ve onlarla etkilesime girer; bu da ¢ocuklar1 akademik
miitkemmellikte ve performans testlerinde daha iyi performans gostermelerine yardimei olan beceri ve yeteneklerin
taninmas1 acisindan 6zel bir konuma getirir. Sonug olarak calismamizda gelistirilen /DABO iistiin yetenekli
¢ocuklarin tanilamasinda adaylik agamasinda 6gretmen gozlemleri igin gegerli ve giivenilir bir 6lgme araci olarak
kullanilabilir.

Siirhiliklar ve Oneriler

Bu calismada gelistirilen IDABO &gretmen gozlemine gore degerlendirilmistir. Cocuklar1 aday gosterme,
O0gretmen gozlemi, 6gretmenlerin gézlemleri de {istiin yetenek kavramina iligkin algi ve bilgileri ve genel zihinsel
yetenek, yaraticilik ve ise adanmishk boyutunda gézlemleri ile simirhidir. Olgiit gecerliginin olmamasi da bu
calismanin sinirliliklart arasinda degerlendirilebilir. Gelistirilen 6lgekte yiiksek puan almak g¢ocugun {istiin
yetenekli olarak tani almasi icin yeterli degildir. Gelecek arastirmalarda IDABO'nin farkli araclarla iliskisi
incelenebilir. Ayrica IDABO araciligiyla aday gosterilen dgrencilerin bireysel incelemeleri (6rnegin zeka testi
sonuglari) arasindaki iliskiler incelenebilir.
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Ilkokul Dénemi Ustiin Yetenekli Cocuklar I¢cin Aday Bildirim Ol¢egi
Ogrenci Bilgileri
Ad /Soyadi Okul:
Dogum Tarihi (giin/ay/yil): Degerlendirme Tarihi:
Siif: Cinsiyet:
Ogretmen Adr: Ogretmenlik Deneyimi:
Yonerge: Liitfen 6grencinizin davranis diizeyini en iyi tanimlayan maddelerin &niine (X) isareti koyunuz.
: 5
Genel Zihinsel Yetenek SLl¥gE T EER
B8 2| < & &
jan)
1 Yasitlarina gore zengin sozciik dagarcigina sahiptir.
2 iki veya daha fazla seklin birlestirilmesi durumunda seklin nasil goriinecegini
soyler.
3 Bir problemdeki ya da olaydaki degiskenler arasindaki iligkiyi agiklar.
4 [Konular/durumlar/olaylar hakkinda derinlemesine sorular sorar.
5 Problem ¢6ziimleri i¢in dogru tahminlerde bulunur.
6  [Nesneler/olaylar/durumlar arasindaki benzerlik ve farkliliklari kolaylikla fark eder.
7 Bir konuda elde ettigi bilgiyi o konuyla iliskili diger durumlara geneller.
8 Uzun siire dnce dgrendigi bilgileri gerektiginde hatirlamakta zorlanmaz.
9 Dinledigi hikaye ile ilgili akranlarinin fark etmedigi ayrintilar1 agiklar.
=
< c
§_B|_ &2 £
~ N~ -—E ~ <
Yaraticilik 2o YTIe T D2 N
Bl 2| < o B
=
10 [Risk almayz1 tercih eder.
11  |Uriinlerini olustururken &zgiirce kararlar alir.
12 |Coziim yollar arasindan en kullanigli olani tercih eder.
13  |Etkinlikler sirasinda iglevsel tasarimlar olusturur.
14 |Cevresindeki materyallerden farkli {irinler olusturur.
15 |Baglantisiz gibi goriinen konular arasinda iligki kurar.
16 |ince bir mizah anlayis1 sergiler.
17  |Yeni bir sey denemeyi tercih eder.
18 [Bir nesneyi alisilmis kullanim amaci disinda kullanir.
g c
Ise Adanmighk = ; IS|@ |TE|L R’
g 2| <| o &
=
19  |Kendi galisma diizenini ve kurallarini kendi belirler.
20  |[ilgi duydugu alanda 63renmeye yonelik yiiksek bir enetjiye sahiptir.
21  |Odaklanma becerisi yiiksektir.
22 |ilgi duydugu calismayi bitirmek icin uzun siire ¢alisir.
23 |Verilen gorevi tamamlamada 1srar eder.
24 |llgi duydugu bir isi yarim birakmaz.
25  |Kendisini uzun siireli bir goreve adar.
26  [ilgili oldugu alanlarda kaynaklara (kitap, internet, dergi vb.) akranlarindan daha
uzun siire dikkatini yogunlastirir.
27  |Aldig1 sorumluluklarda 6z degerlendirme yapar.
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Abstract

Introduction: The aim of this study is to develop a teacher nomination scale for gifted students in primary schools.
The developed scale is theoretically based on Renzulli’s Three-Ring Conception of Giftedness Theory.

Method: In this study, a Teacher Nomination Scale for Gifted Children in Primary Schools (TNSG-P) was
developed to identify gifted children attending primary school. The descriptive survey design was used in this
study. In study 1, the exploratory factor analysis (EFA) using principal axis method was conducted. In study 2, the
confirmatory factor analysis (CFA) using robust maximum likelihood estimation method was carried out. In study
3, the validity of the scale was tested.

Findings: A pilot study involving 507 participants was carried out using the 89-item trial form. After the pilot
phase, 50 items remained in the scale. A confirmatory factor analysis was conducted on the 50-item scale in a
sample of 225 participants. This showed that the fit indices of the scale had a perfect fit and the second level three-
factor structure of the scale with 27 items was confirmed. In the validity analysis of the scale, gifted students and
typical students were compared and a statistically significant difference was obtained in favor of the gifted
students. Cronbach’s a and stratified Cronbach’s o, McDonald’s , composite reliability coefficients and average
variance extracted (AVE) values regarding the reliability of the scale were also examined. The reliability
coefficients for both the overall scale and its subscales were found to be above .95.

Discussion: The findings have revealed that the Teacher Nomination Scale for Gifted Children in Primary Schools
is a valid assessment instrument and gives reliable scores in identifying gifted children.

Keywords: Primary school students, identification, gifted students, gifted screening, teacher nomination scale for
gifted children.
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Introduction

The concept of “gifted” is a social construct as expressed by numerous special education experts (Borland,
2021; Kaufman & Sternberg, 2008). The meaning attributed to this concept may vary depending on time, culture,
social structure, and location. However, the criteria determined for answering the question “Who is a gifted
individual?” may also differ. The recognized definition of giftedness plays a significant role in selecting methods,
tests, and scales used in identification (Gligyeter & Sak, 2018). Therefore, assessment instruments and
identification approaches used for identification also vary across regions (Pfeiffer, 2002).

The Republic of Tiirkiye Ministiry of National Education (MoNE) defines the concept of giftedness as:
“An individual who learns faster than his/her peers, is ahead in creativity, art and leadership, has special academic
ability, can understand abstract ideas, likes to act independently in his areas of interest, and has a high level of
performance” (MoNE, 2018). This definition includes abilities such as rapid learning, creativity, art and leadership
as well as general mental capacity. Assessment of intelligence or cognitive abilities allows us to have information
about one quality of individuals only. While we can have knowledge about the cognitive capacities of students
according to this definition with an approach using only intelligence tests, we cannot make predictions about other
qualities in the definition. In other words, we cannot evaluate motivation, creativity or other qualities that define
superior ability with intelligence tests. Therefore, it is required to prefer measurement approaches that can evaluate
the mentioned concepts, use tests and scales suitable for the quality to be evaluated and follow appropriate
identification procedures in order to make an identification in accordance with the definition (Ayas & Kiris¢i,
2021; Bildiren, 2018a; Silverman & Gilman, 2020).

Identification of Gifted and Talented Students

There are many potential talent identification strategies or procedures used in different countries or in
different regions of the same country. Despite this diversity, this procedure typically comprises a sequence of
successive stages (Sak, 2017). The order and number of these stages may differ based on the purpose of the training
program, as well (Ayas & Kiris¢i, 2021; Olszewski-Kubilius & Thomson, 2015). The identification process begins
with the screening stage of all students by their teachers, families, peers or other experts (National Association for
Gifted Children [NAGC], 2015). For this process, tools such as various checklists, behavior scales, teacher or peer
nomination scales, and group-administered achievement test can be used (Ayas & Kirisgi, 2021; Rothenbusch et
al., 2018). The nomination stage is important for the next stage of evaluation in terms of efficient use of time and
budget as well as preventing students from losing time in the subsequent stages and being negatively affected
emotionally. In the next stage, intelligence tests or field-specific achievement tests are used. At this stage, the
scores of the students nominated according to a certain set of criteria are determined. Afterwards, the experts assess
the measurement results obtained for each student in the next stage, and the students who are identified are placed
in the appropriate programs in the last stage. Each of these stages is important for a reliable identification. The
most important of these stages may be the teacher nomination stage. Failure to perform the nomination stage
accurately and reliably may lead to overlooking students who are likely to be truly gifted. At this stage, teacher
opinions, which enable to evaluate students’ specific traits, provide important data in the identification of
giftedness (Jarosewich et al., 2002).

Teacher Nomination Scales

While traditional identification approaches are based only on the intelligence test score or achievement
test score, modern approaches include the use of teacher, peer, family, or individual screening scales (self-rating),
portfolios and other authentic assessment approaches as well as intelligence scores (Brown etal., 2005). Examining
the most effective methods for identifying gifted students, Pfeiffer (2002) suggests that identification should
include multiple measures, one of which is teacher nomination scales. In the identification process, teachers act as
important data sources about specific characteristics of their students that cannot be obtained using standardized
tests. Well-designed rating scales also offer teachers the opportunity to reliably and effectively summarize their
views on their students (Jarosewich et al., 2002).

In the recent years, the utilization of teachers’ assessments in the identification of gifted students has been
a widely favored approach. With the widespread use of multiple-criteria perspective in identification, the
development of rating scales has also increased. However, the number of technically feasible screening instruments
is very limited (Pfeiffer & Jarosewich, 2007). In their review study, Jarosewich et al., (2002) reported that among
the thirty-one scales they reviewed, the most frequently used and popular teacher rating scales were Gifted and
Talented Evaluation Scales (GATES; Gilliam et al., 1996), Scales for Rating the Behavioral Characteristics of
Superior Students (SRBCSS; Renzulli et al., 1997), and Gifted Evaluation Scale, 2nd Edition (GES-2; McCarney
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& Anderson, 1998). Despite their positive qualities, SRBCSS, GES-2 and GATES also have technical limitations
that may restrict their effectiveness in the identification process. Limitations of these scales can be attributed to
non-representative standardization normative samples, low inter-rater reliability, and a lack of supporting evidence
for identification accuracy (Jarosewich et al., 2002). In addition, some other important teacher nomination scales
in the literature are the HOPE Scale (Gentry et al., 2015), the Scales for Identifying Gifted Students (Ryser &
McConnell, 2004) and the Gifted Rating Scale (Pfeiffer & Jarosewich, 2003).

The number of adaptation and development studies of Turkish teacher nomination scales is very limited.
The Gifted Rating Scale-Preschool/Kindergarten Scale was adapted into Turkish (Karadag & Pfeiffer, 2016). After
this study, a nomination scale was developed for gifted preschool children (Bildiren & Bikmaz-Bilgen, 2019). In
both studies, scales for screening preschool students were examined. In addition, Sahin (2013) developed a scale
for nominating gifted primary school students.

Identifying and Supporting Gifted Students in Turkey

In Turkey, the identification of gifted children is carried out in institutions affiliated with the MoNE, in
special identification centers and the related units of universities, starting from the preschool period. Under the
guidance of families or teachers, identification is commonly made using standard intelligence tests in the Guidance
and Research Centers affiliated with the MoNE (MoNE, 2013, 2018).

Official identification procedures in Turkey are carried out in cooperation with the Guidance Research
Centers and Science and Art Centers (SAC) affiliated with the MoNE. SAC is an official institution where gifted
students can receive education as part of the enrichment. In SAC, gifted students have the opportunity to receive
education from the first grade of primary school to the final grade of high school. Identification in SAC is carried
out for the 1%t-, 2M- and 3"-grade students who receive formal education. Identification process has four steps;
training primary school teachers, having 1%, 2", and 3"-grade teachers fill out observation forms, group
screening, and individual evaluation of the students who have been successful in the group screening based on
their skill domains (MoNE, 2019).

As per the relevant regulation (MoNE, 2019), classroom teachers nominate students for identification,
which increases their responsibility of teachers. However, both international and national studies have revealed
that the primary school teachers have an insufficient level of knowledge about giftedness and they need support
about giftedness (Bildiren, 2018b; Perkovié¢-Krijan et al., 2015; Sahin, 2016; Sahin & Cetinkaya, 2015; Sahin &
Kargin, 2013; Yuen et al., 2018). Therefore, nomination scales that reflect the characteristics of gifted children at
a good level can support the observations of teachers. The current study aims to develop a nomination scale based
on Renzulli’s Three-Ring Model so that primary school teachers can nominate gifted children properly.

Method

In this study, a Teacher Nomination Scale for Gifted Children in Primary Schools (TNSG-P) was
developed to identify gifted children attending primary school. The descriptive survey design was selected for this
study (Fraenkel et al., 2012). The validity and reliability evidence of the developed scale was also included in the
study. Exploratory factor analysis (EFA) and confirmatory factor analysis (CFA) were performed to provide
evidence for construct validity. In addition, whether or not there was a significant difference between the scores
of gifted students who received the support education in SAC and students who were educated only in primary
school was also examined, and thus, a proof of construct validity was presented. Finally, reliability analyses were
carried out.

Scale Development Process

In the development of the TNSG-P, Renzulli’s (1978) three-ring model was used to define giftedness.
This model consists of three dimensions and the intersection of these dimensions indicates giftedness. The
dimensions are called above average ability, creativity, and task commitment. The researchers of the current study
played an active role in the creation of the item pool by reviewing the literature as experts (Brody, 2007; Karadag
& Pfeiffer, 2016; Renzulli, 2005; Renzulli & Reis, 2004, 2021; Schneider & McGrew, 2012; Sahin, 2013). The
expert group included four experts in the field of giftedness and two in assessment and evaluation experts. The
items written by researchers who are experts in the field of giftedness based on the literature were reviewed
together by all the experts and included in the pool either directly or by making adaptations. The stage of reviewing
the items and including them in the pool was completed with the expert group meeting three times and examining
the item pool separately. As a result of these meetings, an item pool including 98 Five-point Likert-type items was

9 ¢ CEINTS

created, each with the options “Never”, “Rarely”, “Occasionally”, “Frequently” and “Always” and for each sub-
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dimensions (above average ability, creativity, task commitment). The item pool was reduced to 89 items after the
main expert group reviewed the items and received other expert opinions. The total number of experts who gave
their opinions is 19, including 9 assessment and evaluation experts and 10 experts in the field of gifted education.
After the item pool was finalized in line with expert opinions, the first pilot study was carried out in city center
and districts of the Province of Aydin in Tiirkiye. Exploratory factor analysis (EFA) using principal axis method,
one of the factor extraction methods, was performed on the first piloting dataset. After performing EFA, 50 items
remained in the item pool. a new dataset was obtained by Giving this 50-item form to teachers of primary school
students and CFA was performed on these data. With CFA, the number of items were reduced to 27 items. In order
to provide proof of validity over 27 items, the total scores of students who were identified as gifted and received
supportive education in SAC and those who only attended formal education in primary school were compared with
the t-test. Finally, the reliability results were also examined based on the 27-item form.

Study Groups

The study group of the study consisted of 735 primary school students attending 27 primary schools and
two SACs in Aydin in the 2021-2022 academic year. The data were collected from the teachers of the primary
school students in the study groups. The teachers filled out the forms distributed separately for each student based
on their observations under the guidance of the researchers.

Study Group 1

EFA and CFA were carried out on different study groups. First of all, the scale form consisting of 89
items was given to the teachers of 510 primary school students. However, data of 507 students were included in
the analysis. In this study group where EFA was conducted, the rate of girls was found to be 47.50%. In addition,
the current grade level percentage of the students was also examined. 23.01% of the students in the study group
were studying in the 1st grade, 15.26% in the 2nd grade, 29.61% in the 3rd grade, and 32.12% in the 4th grade.

Study Group 2

In the Study Group 2, CFA was conducted on a different study group to examine whether or not the data
confirms the model based on the Renzulli’s (1978) three-ring model out of 50 items remaining in the item pool as
a result of the EFA. In the second round, the study group consisted of teachers of 225 students from different
districts of Aydin, and these teachers filled out the 50-item form for their students. However, data of 224 students
were included in the analysis. In this study group where CFA was conducted, the rate of girls was 47.3%. The
percentages for the grade levels of the students in the study group were 22.22%, 22.69%, 25.46%, and 29.63% for
the 1st, 2nd, 3rd and 4th grades, respectively.

Study Group 3

In order to find evidence for the validity of the TNSG-P, the total scores of the students who were
identified as gifted and registered at SAC and those who only attended formal education in primary schools were
compared. The data were collected from the teachers of the primary school students of the study groups. In this
group, 31 students received support education at SAC and the rate of girls was 41.94%. 37 students attended formal
education and the rate of girls was 37.84%. While the rate of SAC students studying at the 3" and 4™ grades was
16.13% and 83.87%, respectively, it was 18.92% and 81.08% in formal education.

Data Analysis
Study 1

In Study 1, firstly, data analysis and cleaning processes were carried out for the data of 510 students. The
accuracy of the data was checked first. After the validation of the data, the response patterns were examined and
since the response patterns of three students were the same (all marked 1, all 3, etc.), they were excluded from the
analysis. The extreme values of the data were examined according to the Z scores. The Z scores ranged from -4 to
+4; therefore, extreme values were not observed. Finally, the analyses were performed with a study group of 507
students. Examination of the missing values revealed that it varied between 0 and 1% at the item level. Since the
amount of missing values was less than 5%, the mean assignment method was used (Tabachnick & Fidell, 2014).

In Study 1, the data were analyzed and cleaned, then the suitability of the sample for factoring was
examined, and the interpretation was made based on the Kaise-Meyer-Olkin (KMO) sampling fit measurement
and results of Bartlett test of sphericity. After it was determined that the sample was suitable for factoring, EFA
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(principal axis factoring) was performed. Promax rotation method was used in the EFA because of the high
interdimensional relations (Tabachnick & Fidell, 2014).

Study 2

In Study 2, first of all, data analysis and cleaning processes were carried out for the data of 225 students. After
verifying the accuracy of the data, the response patterns were examined and the response patterns of one student were
excluded from the analysis because they were the same. The extreme values of the data were examined according to the
Z scores. The Z scores ranged from -4 to +4; therefore, extreme values were not observed. Finally, the analyses were
performed with a study group of 224 students. When the missing values were examined, it was observed that the amount
of missing data varied between 0 and 1.3% at the item level. Since the amount of missing values was less than 5%, the
mean assignment method was used (Tabachnick & Fidell, 2014).

In Study 2, CFA was performed after the data were analyzed and cleaned. Before performing CFA, the relative
multivariate kurtosis value was examined in the context of multivariate normality. The estimation method used in CFA
was the robust maximum likelihood method, and therefore, an analysis based on asymptotic covariance matrix was
performed. Before performing CFA, correlations between the items were also examined. LISREL 8.8 program was used
in CFA and scaled according to unit loading identification (ULI). For the ULI, the first item of each dimension was taken
as the reference variable. In addition to factor loads, t values and error values obtained as a result of CFA, model data fit
was examined according to the fit indices RMSEA, SRMR, X?%/sd, NFI, NNFI, CFl, GFI and AGFI. These indices were
compared with the values of the criteria and the level of agreement was interpreted.

Finally, proof of reliability for Study 2 was also examined. The Cronbach’s alpha, McDonald’s omega,
composite reliability coefficients and average variance extracted were calculated for the subscales. For the general
reliability of the scale, stratified Cronbach’s alpha, McDonald’s omega, composite reliability coefficients and average
variance extracted were calculated. In addition, item-total correlations were also examined to obtain evidence of
reliability."

Study 3

In Study 3, the normality of the data was examined after checking the accuracy of the data and determining
that there was no outlier/response pattern. Whether the data were normally distributed or not was examined with the
Shapiro-Wilk test for normality. The p value for SAC was 0.019 (statistic = 0.916, df = 31), and p = 0.000 (statistic =
0.863, df = 37) for formal education. Accordingly, the significance of the test in both groups showed that the data were
not normally distributed. On the other hand, when the homogeneity of variances was examined by Levene’s test, p =
0.138 (F =2.255, df1 = 1, df2 = 66) was found. Therefore, the variances were homogeneous based on the non-significant
result. Since the variances were homogeneous but the assumption of normality was not met, the Mann Whitney U test,
one of the non-parametric tests, was used in study 3. In addition, the Cohen d effect size was also examined and
interpreted.

Results
Study 1

As part of Study 1, EFA was performed with the data obtained with 89 items in the first form. In this analysis,
principal axis factoring, was performed with the SPSS 23 program. Before performing the EFA, the suitability of the
sample for factoring was examined with the Kaise-Meyer-Olkin (KMO) sampling fit measurement and the results of the
Bartlett's Test of Sphericity. Since the KMO was 0.988, which was greater than 0.90. the sample was perfectly suitable
for factor analysis (Kaiser, 1974). The results of the sphericity test also supported this and were found to be significant
(p = 0.000). After determining that the sample was suitable for factor analysis, it was decided that EFA could be
performed.

The EFA results were analyzed for 89 items. The items were excluded from the analysis one by one according
to their factor loadings and correlation values between items, and it was ensured that they showed an appropriate
structure. For this purpose, first of all, the factor loadings of the items were examined. The EFA results showed that none
of the items in the pool were loaded with a factor load of less than 0.30. Therefore, no item was discarded due to the low
factor load. However, there were items that were determined to be overlapping according to their factor loads. Since the
difference between the factor loads of these items loaded in more than one factor was less than 0.10. they were excluded
from the item pool. In removing the items from the pool, the results of each new factor analysis were examined, starting
with the removal of the item with the closest difference between the factor load on multiple factors and the items were
removed from the analysis one by one. Finally, one item from the item pairs with a value of 0.90 and above was removed
based on the opinion of three experts to prevent the correlation between the items from creating a multicollinearity
problem (Field, 2009; Pallant, 2016). Based on the EFA results, 50 items were retained in the item pool. Table 1 shows
the factor loadings of the remaining items obtained as a result of the EFA.
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Table 1
Factor Loadings of the Remaining Items According to EFA
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Items

Pattern matrix

F1

F2

F3

Factor 1: Above average ability

Has rich vocabulary compared to his/her peers

Tells how two or more shapes will look like when they are merged.

Explains the relationships between variables in a problem or event.

Asks in-depth questions about topics / situations / events.

Easily establishes cause-effect relationships.

Transfers learned information to new situations.

Makes accurate predictions for problem solutions.

Makes a faster analysis of the source of complicated problems or events compared to his/her peers.
Easily notices the similarities and differences between objects / events / situations.
Generalizes a piece of information on a subject to other related situations.

Learns a new subject more easily than his/her peers.

Does not have difficulty in recollecting very old prior knowledge when needed.
Explains details about an audio story that is not noticed by his/her peers.

Performs newly-learned duties faster than his/her peers.

Uses practical methods in analyzing a problem.

.565
.758
795
.628
732
.850
.840
.763
.690
.661
744
.594
479
578
481

Factor 2: Creativity

Prefers taking risks.

Makes decisions freely when creating products.

Produces extraordinary opinions.

Has good improvisation ability.

Prefers the most practical one among the given solutions.
Creates functional designs during the activities.

Produces many ideas about events and situations.

Gives original answers.

Produces original products in a task or activity by using imagination.
Pays attention to implicit humor that is not noticed by others.
Prefers creating a new product rather than copying it.

Creates original products by using the materials around.
Establishes relationships between seemingly unrelated topics.
Exhibits a good sense of humor.

Explains a situation in detail.

Prefers to try new things.

Uses an object for an unusual purpose.

.659
.619
.818
872
.389
.658
.629
.663
.709
773
572
577
579
.789
476
.689
.703

Factor 3: Task commitment

Completes a self-initiated activity.

Shows strong commitment to the subjects he/she is interested in.

Sets his/her own study organization and rules.

Has a high learning motivation for the subject of interest.

Has a high level of concentration skill.

Works for a long period of time to complete the project he/she is interested in.

Insists on completing the task he/she has been given.

Does not leave the task of interest incomplete.

Makes an effort to fully complete the tasks of interest.

When faced with difficult tasks, he/she perseveres to complete the task.

Dedicates him (her) self to a long-term task.

Concentrates his/her attention on resources (books, internet, magazines, etc.) for a longer period of
time than his/her peers.

Works on a problem for a long period of time.

Sets high goals for him (her) self.

Strives patiently to reach his/her goals.

Gathers all his/her attention on matters of special interest.

Makes a self-evaluation of the responsibilities taken.

Works in a disciplined manner in activities/tasks.

.840
.768
.692
.546
.601
.847
.898
.833
.842
.857
.755

438

.640
516
.823
.620
.623
.855

Bildiren et al.

2024, 25(3)



DEVELOPING A TEACHER NOMINATION SCALE FOR GIFTED CHILDREN IN PRIMARY SCHOOLS 303

Examining the factor loads given in Table 1, it is clear that they vary between 0.479 and 0.850 in the
Above Average Ability subscale, between 0.389 and 0.872 in the Creativity subscale, and between 0.438 and 0.898
in the Task Commitment subscale. When the explained variance rate obtained in line with EFA was examined, it
was observed that the total variance explained by the scale was 78.910%. Accordingly, more than two-thirds of
the total variance was reached with the remaining items in the scale (Cokluk et al., 2012). When the variance rates
explained by the three factors as a result of rotation were examined, it was seen that the rate was 32.547% in the
subscale of Task Commitment, was 32.902% in the subscale of Creativity, and 32.926% in the subscale of Above
Average Ability.

Study 2
Confirmatory Factor Analysis

In the Study 2, CFA was performed on a different sample to examine whether or not the data confirms
the model based on the Renzulli (1978)’s three-ring model out of 50 items remaining in the item pool as a result
of EFA. When the relative multivariate kurtosis value was examined in the context of multivariate normality before
CFA, it was found to be 1.207. Since this value was greater than 1, it was decided to perform CFA based on the
Table 2

Standardized Solutions Factor Loadings and t Values

Items ltems Standardized t-values
No solutions
Factor 1: Above average ability
Al Has rich vocabulary compared to his/her peers 0.85
A2 Tells how two or more shapes will look like when they are merged. 0.87 21.35*
A3 Explains the relationships between variables in a problem or event. 0.91 21.71*
A4 Asks in-depth questions about topics / situations / events. 0.89 21.10*
A5 Makes accurate predictions for problem solutions. 0.88 19.42*
A6 Easily notices the similarities and differences between objects / events / situations. 0.89 18.49*
A7 Generalizes a piece of information on a subject to other related situations. 0.74 10.78*
A8 Does not have difficulty in recollecting very old prior knowledge when needed. 0.86 15.29*
A9 Explains details about an audio story that is not noticed by his/her peers. 0.88 21.10*
Factor 2: Creativity
C1 Prefers taking risks. 0.78
C2 Makes decisions freely when creating products. 0.88 17.35*
C3 Prefers the most practical one among the given solutions. 0.71 10.38*
C4 Creates functional designs during the activities. 0.89 14.90*
C5 Creates original products by using the materials around 0.90 14.19*
C6 Establishes relationships between seemingly unrelated topics. 0.91 15.48*
C7 Exhibits a good sense of humor. 0.85 14.16*
C8 Prefers to try new things. 0.89 15.15*
C9 Uses an object for an unusual purpose. 0.88 15.91*
Factor 3: Task commitment
TC1  Sets his/her own study organization and rules. 0.86
TC2  Hasahigh learning motivation for the subject of interest. 0.91 17.99*
TC3  Has a high level of concentration skill. 0.87 16.93*
TC4  Works for a long period of time to complete the project he/she is interested in. 0.86 18.16*
TC5  Insists on completing the task he/she has been given. 0.88 20.07*
TC6  Does not leave the task of interest incomplete. 0.85 16.35*
TC7  Dedicates him (her) self to a long-term task. 0.91 20.07*
TC8 Concentrates his/her attention on resources (books, internet, magazines, etc.) for a
i ; . 0.83 16.96*
longer period of time than his/her peers.
TC9  Makes a self-evaluation of the responsibilities taken. 0.87 17.69*

*p <.05

asymptotic covariance matrix. The estimation method used in CFA for this purpose is the robust
maximum likelihood method. Before performing CFA, the correlations between the items were also examined,
and items with a correlation higher than 0.80 were discarded to avoid multicollinearity problems (Pallant, 2016).
Based on the correlation matrix, CFA was performed with the remaining 27 items after 23 items were discarded.
Table 2 shows the standardized solutions factor loadings obtained as a result of the CFA and the t values of these
factor loadings.

Bildiren et al. 2024, 25(3)



DEVELOPING A TEACHER NOMINATION SCALE FOR GIFTED CHILDREN IN PRIMARY SCHOOLS 304

Figure 1
Path Diagram
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When looking at Table 2, it was observed that standardized factor loads ranged between 0.74 and 0.91
for Above Average Ability, between 0.71 and 0.91 for Creativity, and between 0.83 and 0.91 for Task Commitment.
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In addition, the t values were significant for all items. Figure 1 shows the path diagram obtained as a result of
CFA.

When examining Figure 1, it is clear that the standardized path coefficients for the items in the path
diagram of the 27-item model ranged from 0.71 to 0.91. In addition, the standardized error variance ranged between
0.17 and 0.50. Since the factor loads were higher than 0.30 and error variances were lower than 0.90. it was not
necessary to omit any other item from the scale. Table 3 shows model fit indices for this model.

Table 3

Fit Indices
Fit indices Values
RMSEA 0.052
SRMR 0.028
X2/df 1.61
NFI 0.99
NNFI 0.99
CFlI 1.00
GFI 0.82
AGFI 0.79

When the fit indices given in Table 3 were examined, it was observed that the model-data fit was excellent
(<0.050; <2.00; >0.95; >0.95; >0.95) according to the SRMR, X?/sd, NFI, NNFI, and CFI indices (Brown, 2015;
Hu & Bentler, 1999; Tabachnick & Fidell, 2014). According to the RMSEA index, it had a good fit (< 0.080)
(Brown, 2015; Browne & Cudeck, 1993). When the GFI and AGFI values were examined, they indicated poor fit.
However, considering that the GFI and AGFI values increase with the sample size and are affected by the sample
size, it can be asserted that the model-data fit generally had a perfect fit (Marsh et al., 1988).

Reliability

The reliability results of the TNSG-P were also examined. Cronbach’s a and stratified Cronbach’s «,
McDonald’s w, and composite reliability coefficients, and average variance extracted (AVE) were included in the
reliability analyses. Table 4 shows values for these coefficients.

Table 4
Reliability Coefficients and AVE for the Scale and Its subscales
Scale and subscales a w CR AVE
Above average ability 0.964 0.965 0.964 0.748
Creativity 0.960 0.962 0.961 0.734
Task commitment 0.967 0.967 0.966 0.759
Scale Stratified a = 0.986 0.986 0.988 0.747

Note: o = Cronbach’s a, @ = McDonald’s o, CR = composite reliability, AVE = average variance extracted.

When having a close look at Table 4, it was observed that all of the reliability coefficients of the scale
and its subscales were above 0.95. As such, it can be asserted that the measurements had very high reliability
considering all coefficients. In addition, the average variance extracted values were considerably higher than 0.50.
This finding, in addition to being a proof of reliability, can also be considered as a proof of construct validity
(Fornell, & Larcker, 1981). Finally, the item-total correlations showed that they varied between 0.553 and 0.849.
The fact that the item-total correlations are also higher than 0.30 can also be presented as a proof of reliability
(Pallant, 2016).

Considering all the stages, the scale consists of 27 items, 9 items in each subscale (see Appendix). Since
the scale has three factors at the first level and one factor at the second level, a total score can be obtained from
the scale. Since this scale is a 5-point Likert-type scale, total score varies between 27 and 135.

Study 3

To obtain evidence for the validity of the scale as part of Study 3, the total scores of the students who
were identified as gifted and who registered at SAC and those who only attended formal education in primary
schools were compared. Normality and homogeneity of variances were examined before deciding which
hypothesis test to use for comparison purposes. Because the data were not normally distributed, Mann-Whitney U
test was performed. Table 5 shows the results of this test.
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Table 5
Results of Mann-Whitney U test
Groups N Mean rank Sum of ranks U z p
Gifted children 31 39.68 1230
Typical children 37 30.16 1116 a3 19 0048

When Table 5 is examined, it can be asserted that based on p < .05, there was a significant difference
between the total scores of gifted children and typical children on the teacher nomination scale for gifted children
in primary schools. This difference was in favor of gifted children. The mean and standard deviation of the scores
for gifted children were 109.29 and 16.88, respectively. The values of the typical children were 94.70 and 27.11,
respectively. While the range for gifted children is between 80 and 132, it varies between 32 and 131 for children
who only receive formal education. In addition, the Cohen’s d effect size was found to be 0.65. As the effect size
is higher than 0.50. it can be asserted that there is a medium-level effect (Cohen, 1992).

Discussion

In this study, the TNSG-P was developed in three stages. In the first stage, EFA was performed and in
light of this analysis, some items were removed from the scale and a second version was created. In addition, a
three-factor structure was observed and the explained variance was found to be quite high in this analysis. In the
second stage, CFA was performed and evidence of reliability was examined. The CFA results showed that the fit
indices of the second level one-dimensional and three-dimensional structure overall indicated perfect model data
fit. At this stage, Cronbach’s alpha, McDonald’s omega, composite reliability, and average variance extracted were
examined as proof of reliability, and it was observed that the measurements had very high reliability. In the third
stage, whether or not there was a significant difference between the scores of gifted children and children attending
normal education on the final form of the scale was examined to provide evidence of validity. At this stage, Mann-
Whitney U test revealed a significant difference. As a result of these three studies, a scale consisting of 27 items
and three subscales was obtained, with valid and reliable measurements. Each subscale of the scale comprises nine
items. Since the scale has three factors at the first level and one factor at the second level, a total score can be
obtained from the scale. This is a 5-point Likert type scale and its total score ranges between 27 and 135 points.
As the student’s scale score increases, the probability of the student being a gifted candidate also increases.
Increasing the score in the scale is not sufficient for the child to be identified as gifted. Children with high scores
are considered as gifted candidates.

The scale is considered as usable for screening because the measurements obtained from the scale are
valid and reliable. Potential gifted children can be identified first by applying this scale to primary school teachers
during the nomination stage of identifying gifted children in primary schools. In the next stage, children can enter
group screening and be evaluated individually with standard measurement tools. When the current identification
procedures of the Ministry of National Education are examined (MoNe, 2022a), only twenty percent of students
at each grade level can be nominated for identification because the number of students nominated for the
identification has been steadily rising. For example, 631.324 students were nominated in 2022 (MoNe, 2022b).
This high number may be due to the lack of knowledge of primary school teachers (Bildiren, 2018b; Sahin &
Cetinkaya, 2015). Although there are nomination scales (Bildiren & Bikmaz-Bilgen, 2019; Sahin, 2013), the lack
of their effective use may have led to this result. Therefore, it can be asserted that it would be useful to develop
scales that emphasize the characteristics of gifted children as in this study.

In the development of the scale, Renzulli’s (1978) three-ring model was used to define giftedness. As
such, the three subscales of the scale are above average ability, creativity, and task commitment. The three-ring
model (Renzulli, 1978; Renzulli & Reis, 2021) discussed in this study was similarly addressed in the Candidate
Notification Scale for Gifted Children in Pre-school Period with 13 items, which was developed by Bildiren and
Bikmaz-Bilgen (2019). When the researchers analyzed the results of EFA and CFA, and the correlation with the
Colored Progressive Matrices Test and Cognitive Ability Test-Form 6, they concluded that the measurements were
valid. In addition, the researchers who found that the Cronbach’s alpha coefficient was 0.95 obtained
measurements with high reliability. Like the structure discussed in the scale, the validity and reliability results
obtained for the scale are similar to the scale developed in this study. The difference of the scale developed by the
researchers from the Candidate Notification Scale for Gifted Children in Pre-school Period, is that it aims to be
used in the screening of gifted preschool children. Upon review of the national literature, it was found that the
“Student Nomination Scale (SNS)” was developed by Karabulut and Omeroglu (2021) and the Brigance K&1
Screen Il was adapted by Darga (2010) to screen gifted children in early childhood. The SNS is a 5-point Likert
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type scale with 50 items and six factors. Researchers examining the validity and reliability of the scale obtained
valid and reliable measurements with the scale they developed with their study. This scale is different from the
scale developed in the present study in terms of the population and the theory on which the structure is based.
While the scale developed in this study aims to determine candidacy in primary school period, SNS aims to
determine candidacy in early childhood. In addition, TNSG-P is based on Renzulli’s three-ring model while SNS
is based on Gardner’s multiple intelligences theory. As can be seen, there are two scales in the national literature
that are used to screen gifted preschool children based on the Renzulli’s (1978) three-ring model and Gardner’s
theory of multiple intelligences. However, a scale that can be used to screen gifted children in primary school is
limited in the national literature. Therefore, it is important to develop a scale to screen gifted children in primary
school to be used in the identification process.

Various nomination scales are in use (Gentry et al., 2015; Gilliam & Jerman, 2015). The implementation
of such rating scales is built upon the belief that teachers can offer effective observations to the process of
identifying gifted students. According to Schroth and Helfer’s (2008) study, teacher nominations proved effective
for 80% of the participants. On the other hand, according to Sahin and Cetinkaya (2015), Sahin (2016) and Akar
and Uluman (2013), classroom teachers cannot be sufficiently effective in the identification process due to their
lack of knowledge about the characteristics of gifted students. The reasons for this difference in these findings may
be the lack of information about giftedness, teachers’ focusing only on academic achievement (Lakin & Lohman,
2011), and being able to observe problem solving and rate of learning skills better than other giftedness
characteristics (Heller, 2004). Numerous studies have shown that effective training programs enable teachers to
better identify gifted students (Hemphill, 2009; Sahin & Cetinkaya, 2015). Teachers’ screening of gifted children
may also have disadvantages. Some of these disadvantages are that teachers lacking sufficient knowledge and
nominating successful children more frequently. Wright and Ford (2017) state that even biases can influence
teachers’ nominations of students. However, despite these drawbacks, teacher rating scales offer unique insights
that standardized tests cannot encompass (Chan, 2000). Teachers observe and interact with children frequently and
regularly, which puts children in a special position to be recognized for skills and abilities that help them perform
better on achievement tests. As a result, the TNSG-P developed in the present study can be used as a valid and
reliable measurement instrument for teacher observations at the screening stage in the identification of gifted
children.

Limitations and Implications

Teacher observations were used to assess the TNSG-P developed in this study. The nomination of children
is limited to teacher observations, and these observations are limited to the teachers’ knowledge and perception of
giftedness, as well as their assessments of above average ability, creativity and task commitment. Another
limitation of this study can be the lack of criterion validity. Achieving a high score on the scale does not guarantee
that the child will be recognized as gifted. It is recommended for future studies to examine relationship of TNSG-
P with other instruments. In addition, the relationships between the individual assessments (for example, results
of intelligence test) of students nominated through TNSG-P can be investigated.
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Appendix
Teacher Nomination Scale For Gifted Children In Primary Schools
Student Information
Student’s Name: School Name:
Date of Birth (year/month/day): Date of Rating:
Grade: Gender:
Teacher’s Name: Years of Teaching:
Direcition: Please put an (X) in front of the items which best describe the level of behaviour of your student.
2 >
Above Average Ability SO SEIDE
z Tl g 8 <
o L
1 [Has rich vocabulary compared to his/her peers
2 [Tells how two or more shapes will look like when they are merged.
3 |Explains the relationships between variables in a problem or event.
4 ]Asks in-depth questions about topics / situations / events.
5|Makes accurate predictions for problem solutions.
6 |Easily notices the similarities and differences between objects / events / situations.
7 |Generalizes a piece of information on a subject to other related situations.
8 |Does not have difficulty in recollecting very old prior knowledge when needed.
9 [Explains details about an audio story that is not noticed by his/her peers.
sl =
Creativity S R D 1O
z| x| 8l 8 <
o [
10Prefers taking risks.
11Makes decisions freely when creating products.
12Prefers the most practical one among the given solutions..
13Creates functional designs during the activities.
14/Creates original products by using the materials around
15Establishes relationships between seemingly unrelated topics..
16[Exhibits a good sense of humor.
17|Prefers to try new things.
18Uses an object for an unusual purpose.
c = n
~ 8| ~F B8~
Task Commitment DRI
Z| x o AP
o [y
19Sets his/her own study organization and rules.
20Has a high learning motivation for the subject of interest.
21Has a high level of concentration skill.
22\Works for a long period of time to complete the project he/she is interested in.
23|Insists on completing the task he/she has been given.
24 Does not leave the task of interest incomplete.
25(Dedicates him (her) self to a long-term task.
26/Concentrates his/her attention on resources (books, internet, magazines, etc.) for a longer
period of time than his/her peers.
27Makes a self-evaluation of the responsibilities taken.
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KONGRE VE SEMPOZYUM DUYURULARI
World Disability and Rehabilitation Conference
2-3 Eyliil, Bali, Endonezya

44th Florida Association for Behavior Analysis Conference
9-21 Eyliil, Miami, Amerika Birlesik Devletleri

Annual International Conference on Young Children with Disabilities and Their Families
17-20 Eyliil, New Orleans, Amerika Birlesik Devletleri

International Education Congress
18-21 Eyliil, Diyarbakir, Tiirkiye

International Conference on Education, Cultural and Disability Studies
19-20 Eyliil, Toronto, Kanada

36th World Congress of Audiology
19-22 Eyliil, Paris, Fransa

World Congress on Rehabilitation
23-25 Eyliil, Abu-Dabi, Birlesik Arap Emirlikleri

International Conference on Forms of Gifted Education for Gifted Students
7-8 Ekim, Sevilla, Ispanya

International Conference on Education gnd Behavioral Sciences
10-11 Ekim, Roma, Italya

XII. Ulusal Odyoloji ve Konusma Bozukluklar1 Kongresi
10-13 Ekim, Ankara, Tiirkiye

International Conference on Distance Learning and Special Education
11 Ekim, 2024, Madrid, Ispanya

46th International Conference on Learning Disabilities
17-18 Ekim, North Carolina, Amerika Birlesik Devletleri

34. Ulusal Ozel Egitim Kongresi
23-26 EKim, Ankara, Tiirkiye

Autism New Jersey 42nd Annual Conference
24-25 Ekim, Atlantic City, Amerika Birlesik Devletleri

International Conference on Special Needs Education, Teaching and Different Approaches
25-26 Ekim, Madrid, ispanya

International Conference on Inclusive and Special Education
28-29 Ekim, Lizbon, Portekiz

Global Inclusion Conference
29 Ekim-1 Kasim, Washington, Amerika Birlesik Devletleri
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International Conference on Precision Teaching Applications and Special Education
4-5 Kasim, Barselona, [spanya

International Conference on Education, Cultural and Disability Studies
4-5 Kasim, Amsterdam, Hollanda

International Conference on Neuropsychiatric Disorders and Autism
4-5 Kasim, Amsterdam, Hollanda

World Congress on Special Needs Education
4-6 Kasim, Oxford, Ingiltere

International Conference on Distance Learning and Special Education
20-21 Kasim, Malaga, Ispanya

International Conference on Education, Cultural and Disability Studies
2-3 Aralik, Tokyo, Japonya
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ANKARA UNIVERSITESI EGITIM BiLIMLERI FAKULTESI OZEL EGIiTiM DERGISi
YAZIM KURALLARI

Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi, y1lda dort kez yayimlanan hakemli
bir dergidir. Dergide 6zel egitim alaninda yapilan derleme, nicel, nitel ve karma ydntemi kullanan arastirmalara
yer verilmektedir. Dergi elektronik ortamda iicretsiz olarak erisime agiktir.

Yazarlara rehberlik etmesi amactyla Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim
Dergisinde makalelerin DergiPark sistemine yiiklenmesi ile makalelerin degerlendirilme ve yayimlanma
stireglerinde izlenen asamalara iligkin bilgiler, asagida sirasiyla verilmistir. Ayrica dergide yayimlanacak
¢aligmalarda aranacak temel kosullar da listelenmistir.

Makalelerin DergiPark Sistemine Yiiklenme Siireci

1. Calismalarinizi, yazim dili Tiirkce ise Tiirkce sablon; Ingilizce ise Ingilizce sablon formatinda hazirlanip
https://dergipark.org.tr/tr/pub/ozelegitimdergisi adresine “Tam Metin” yazan butona tiklayarak
yiikleyiniz.

2. Yazarlara iliskin higbir bilgi (ADI SOYADI, UNVANI, KURUMU, E-POSTA ADRESI, ORCID NO);
(Sadece ETIK KURUL ADI, KARAR NUMARASI ve TARIH BILGISINE YONTEMIN GIRISINDE
YER VERILMELIDIR) ve VARSA PROJE NUMARASI, DESTEKLEYEN KURUM ve PROJE ADI;
BIRDEN FAZLA YAZARLI CALISMALARDA YAZARLARIN CALISMAYA KATKI DUZEYLERI
(calisma konusunu belirleme, aragtirma deseni, veri toplama, verilerin analizi ve ¢alismanin raporlanmasi
gorevlerinden hangi gorevlerde yer aldiklari); CIKAR CATISMASI OLUP OLMADIGI BEYANI ve
VARSA TESEKKUR EDILEN KiSi YA DA KURUM ADLARI makalenin yazildigi “Tam Metin”
dosyasinda yer almamalidir. Bu bilgilere Yazar Bilgileri baslikli dosyada yer verilmelidir. Yazar Bilgileri
baslikli Word dosyasin1 “Ek dosya yiikle” yazan butona tiklayarak DergiPark sistemine yiikleyiniz.

3. Telif hakki devir formunu, her bir yazar tarafindan imzalanmis ve tarayicidan gecirilmis olarak “Telif
Hakki Formu” yazan butona tiklayarak DergiPark sistemine yiikleyiniz.

4. Etik kurul onay formunu tarayicidan gegcirilmis olarak “Ek dosya yiikle” yazan butona tiklayarak
DergiPark sistemine yiikleyiniz (bk. Etik Kurul Onay1).

Makalelerin Degerlendirilme ve Yayimlanma Siireci

1. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi Editérler Kurulu, degerlendirilmek
i¢in dergiye gonderilen yazim dili Tiirkge veya Ingilizce olan ¢alismalari ilk olarak “Editéryal On
Inceleme” siirecinden gecirir. Bu asamada éncelikle ¢alismanin bicimsel uygunlugu (sozciik sayisi,
sablona uygunluk, kaynaklarm yazimi vb.), benzerlik oran1 (iThenticate) ve gerekli diger belgelerin (etik
kurul onayi, telif hakki devir formu vb.) uygunlugu incelenir. Gerek duyuldugunda (6r. karmasik
istatistiksel islemlerin bulunmasi) ¢alisma, editér tarafindan “Ol¢me ve Degerlendirme Editorii” ile
paylasilarak inceleme istenebilir. Uygunlugunun incelenmesinin ardindan, bu agsamada talep edilecek bir
diizenleme olmamasi halinde konusuyla baglantili olarak ¢alismaya “Alan Editérii” atanir. Calisma
uygun degilse veya gerekli hallerde 6lgme ve degerlendirme editorii tarafindan yapilan incelemeler
dogrultusunda yazar(lar)dan gerekli diizenlemeleri yapmasi talep edilir. Varsa talep edilen diizeltmeler
tamamlandiginda ¢alismaya “Alan Editorii” atanir, diizeltmeler yapilmazsa galisma yazara iade edilir.

2. Alan Editoriiniin atanmastyla “On Okuma” siireci baslatilir. Alan Editérii calismay1 okuyarak dergi
kapsamina uygunlugunu ve bilimsel degerini inceler. Giincel, 6nemli veya bilimsel olmayan ¢alismalar
6n okuma siirecinde Alan Editorii tarafindan reddedilir. Ardindan Alan Editorii incelemeleri
dogrultusunda yazardan revizyon talep ederek calismay1 yazar(lar)a yonlendirir. Alan Editord,
yazar(lar)in talep edilen diizeltmelerin gergeklestirip gerceklestirmedigini inceleyerek revize edilmis
caligmanin hakem degerlendirmesine yonlendirilmesi kararini verir. Alan Editorii tarafindan istenen
diizeltmeler gergeklestirilmemisse ¢alisma reddedilerek yazar(lar)a iade edilir.

3. Alan Editorii, hakem degerlendirmesine yonlendirilen ¢alisma i¢in iki asil, iki yedek olmak iizere dort
hakem belirleyerek Editor ile paylasir. Editor, Alan Editorii tarafindan belirlenen aday hakemler arasindan
iki (2) hakem belirler. Alan Editorii, ¢aligmay1 belirlenen hakemlere yonlendirerek 1. Tur Hakem
Degerlendirmesi siirecini baslatir. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim
Dergisinde arastirma, derleme ve tek denekli caligmalara iligkin hakem degerlendirme formlari
bulunmaktadir. Hakemler bu degerlendirme formlar1 dogrultusunda Bas/ik, Oz, Giris, Yontem, Bulgular,
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YAZIM KURALLARI

Tartisma ve varsa Sonug boliimlerini degerlendirmekte; ayrica ¢alismanin Bigim ve Anlatim 6zelliklerini
inceleyerek calisma hakkinda Genel Degerlendirme yapmaktadirlar. Hakem degerlendirmeleri genel
olarak ¢alismalarin 6zgiinliik, kullanilan yontem, etik kurallara uygunluk, bulgularin ve sonuglarin tutarl
bir sekilde sunumu ve alanyazin agisindan incelenmesine dayanmaktadir. Hakemler tarafindan yapilan
degerlendirme siireci sonucunda degerlendirme formlar1 tamamlanmakta ve yazar(lar)a iletilmek iizere
a) yaymmlanabilir, b) ret, ¢) minor ya da major revizyon olmak iizere li¢ karar alinabilmektedir.

Hakemler tarafindan 1. tur degerlendirmede hazirlanan raporlar Alan Editorii tarafindan incelenerek varsa
red karar1 veren hakem(ler)den ayrintili rapor istenir. Alan Editorii, hakemlerden gelen raporlarin yani
sira kendi goriislerini de ekleyerek yazar(lar)a 1. Tur Degerlendirme Raporunu gonderir ve
yazar(lar)dan raporlarda yer alan diizeltmeleri en az 15 giin iginde gergeklestirerek ¢alismay1 revize
etmesini talep eder. Yazar, revizyon dosyasini ve eger caligsma igin red karar1 veren hakem var ise red
kararina karsilik savunu dosyasini taninan zaman iginde sisteme ylikler. Caligmanin revize edilmesinin
ardindan 2. Tur/EK Hakem Degerlendirmesi siireci baglatilir. Alan Editori, 2. tur incelemede hakem
degerlendirmeleri sonucu ‘“‘yayimlanabilir” karar1 verilen ¢alismayr Son Okumaya alir. Hakem
degerlendirmeleri siirecinde hakem(ler) tarafindan red karari verilen ¢alisma, Alan Editorii’niin
Editor’den alacagi onayla reddedilerek yazara iade edilir.

4. Yaymmlanabilir karar1 verilmis olan ¢alisma i¢in Alan Edit6rii tarafindan son okuma siireci baglatilir. Alan
Editorii bu asamada caligmay1 tekrar okuyarak yazar(lar)dan gerekli diizeltmelerin yapilmasini ve
makalenin birebir gevirisinin (sertifika ile birlikte) sisteme yiiklenmesini talep eder.

a. Eger ¢alisma DergiPark sistemine yazim dili Tiirkge olarak yiiklenmisse bu asamada anadili
Tiirkge olan yazar/(lar), alismalarmin Ingilizce tam metnini sertifikah redaksiyon hizmeti
veren bir sirketten alinan belge ile DergiPark sistemine yiikler,

b. Eger ¢alisma Dergipark sistemine sertifikali redaksiyon hizmeti veren bir sirketten alinan
belge ile yazim dili Ingilizce olarak yiiklenmisse bu asamada ana dili Tiirk¢e olan yazar/(lar),
caligmalarinin tam metnini kendileri Tiirk¢e’ye ¢evirerek DergiPark sistemine yiikler,

c. Eger calisma DergiPark sistemine sertifikali redaksiyon hizmeti veren bir sirketten alinan
belge ile yazim dili Ingilizce olarak yiiklenmisse bu asamada ana dili Tiirkce olmayan
yazar(lar) i¢in Tiirkce ceviri istenmez, ¢alisma kabul alirsa yalnizca Ingilizce olarak yayimlanir.

Yazarin c¢alismayr revize etmesinin ardindan Alan Editorii gerekli diizeltmelerin tamamlanip
tamamlanmadigini kontrol ederek calismay1 Tiirk¢e ve ingilizce metinlerin uyumunun ve ingilizce yazim
ve dil kontroliiniin gergeklestirilmesi i¢in Yabanci Dil Editorii’ne yonlendirir. Alan Editori,
gerektiginde yabanci dil editoriiniin de goriisleriyle birlikte yazar(lar)dan tekrar revizyon talep eder. Son
okuma siirecinin tiim asamalarinda yazar(lar) tarafindan revize edilmeyen caligma reddedilerek
yazar(lar)a iade edilir. Calismada gerekli diizeltmeler tamamlandiginda Alan Editori “kabul” karar alir
ve caligmay1 mizanpaja yonlendirir.

5. Mizanpaj editorii, calismay1 Ozel Egitim Dergisi Yazim Kurallar1 dogrultusunda inceleyerek bigimsel
diizenlemeleri gergeklestirir ve gerekli hallerde sisteme yazar(lar)in yapmasi gereken diizenlemeleri,
calismanin mizanpaji yapilmis PDF dosyasini ve yazar(lar) tarafindan diizeltmelerin islenecegi bos
Proofreading Tablosunu sisteme yiikleyerek yazar(lar)dan revizyon talep eder. Yazar(lar) istenen
diizeltmeleri yaparak 15 giin i¢inde diizeltmelerin islendigi Proofreading Tablosunu sisteme yiikler.
Revizyonu gergeklestirilmeyen calisma reddedilerek yazar(lar)a iade edilir. Revize edilerek mizanpaji
tamamlanan ¢aligma, doi numarasi alinarak Erken Goériiniimde yayimlanir.

6. Tiim siirecler tamamlanarak yayimlanmig ¢alismalar, Arastirma ve Derleme olmak iizere iki kategoride
erken goriiniimde yayimlanma tarihlerine gore siralanir ve sirasi gelen caligmalar sayida yayimlanir.

7. Yaymmlanmasina karar verilen makaleler i¢in iicret 6denmez.
8. Calismalarda savunulan goriislerden ve kaynaklarin dogrulugundan yazar ya da yazarlar sorumludur.

9. Derginin sayilandirilmasi, her yil birbirine eklenerek siirdiiriiliir.
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YAZIM KURALLARI

Dergide Yayimlanacak Calismalarda Aranacak Temel Kosullar

1. Calisma Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisine uygun olan konular
(https://dergipark.org.tr/tr/pub/ozelegitimdergisi/aim-and-scope) ele almalidir.

2. Dergiye gonderilen ¢aligmalarin daha dnce higbir yerde yayimlanmamis ya da halihazirda bagka bir
dergide incelemede olmamasi gerekmektedir.

3. Derginin yazim kurallarina ve Tiirkce sablon veya Ingilizce sablona uygun bigimde yazilmis olmasi

gerekmektedir.

4. iThenticate paket programi araciligiyla gergeklestirilen intihal denetiminde, benzerlik oraninin %10’un
iistiine ¢ikmamasi gerekmektedir. Maksimum benzerlik orani, tamami bir ya da iki kaynaktan olmamak
iizere %10’a kadar kabul edilecektir. %10-15 arasi yazarlara geri gonderilecek ve diizeltme istenecektir.
%15’in lizeri benzerlik orani olan ¢aligmalar reddedilmektedir.

5. Calismaya iliskin Etik Kurul Kararinin alinmis olmasi gerekmektedir.

Tiirkce ve Ingilizce Genel Bicim Ozellikleri

Dergide yayimlanacak ¢alismalar i¢in genel bigim 6zellikleri asagida verilmistir.

Tiirkce ve Ingilizce
Sayfa Yapisi

Metin, A4 boyutlarindaki kagida, alttan, iistten ve yanlardan 2.5 cm bosluk birakilarak,
iki yana yash sekilde ve tek siitun olarak hazirlanmalidir.

Tiirkce ve Ingilizce
Yaz Tipi

Biitiin metinde 10 punto Times New Roman yazi karakteri kullanilmalidir. Baglik,
yazar isimleri, tablo ve sekillerin nasil hazirlanacagma dair ilgili béliimlere bakiniz.

Tiirkce ve Ingilizce
Paragraf Yapisi

Paragraf sekmesinde girintiler boliimii;
Ik satirmn baginda 1.25 cm (bir tab) bosluk (Tiirk¢e 6z ve Ingilizce abstract haric),

Aralik sekmesinde dnce 6 nk ve sonra 0 nk tanimlanmali, metin i¢in tek satir araligi
secilmelidir.

Tiirkce ve Ingilizce
Sozciik Siir1

Hazirlanan ¢alismalarin uzunlugu, kaynakea kismi déhil olmak tizere hem Tiirk¢e hem
de Ingilizce tam metin i¢in minimum 6000 maksimum 8000 sozciik olmalidir. Tiirkge
ve Ingilizce tam metnin birbiri ile tutarli olmasima dikkat edilmelidir.

Tiirkce ve Ingilizce
Bashk

Caligmanin bashgt en fazla 12 sozciikten olusmalidir. Baslik 14 punto Times New
Roman yaz karakterinde, satir aralig1 tek olacak sekilde bold yazilmali ve sayfaya
ortalanmalidr.

Calisma daha 6nce sunulmussa, bir projeden veya tezden iiretilmisse basligin sonuna *
dipnot isareti konularak dipnotta agiklama yapilmalidir. Ancak bu bilgi Yazar Bilgileri
baslikli sablon icinde verilmeli, kesinlikle MAKALE ICINDE VERILMEMELIDIR
(bk. Yazar Bilgileri sablonu).

Yazar Isimleri

Yazar isim ve soy isimleri ilk harfleri biiyikk, 10 punto Times New Roman yazi
karakterinde verilmelidir. Ancak bu bilgi Yazar Bilgileri baslikli sablon iginde
verilmeli, kesinlikle MAKALE ICINDE VERILMEMELIDIR (bk. Yazar Bilgileri
sablonu).

Yazar(lar)in unvanlari, elektronik posta adresleri ve ORCID id’leri hem Tiirkge hem
de Ingilizce olarak Yazar Bilgileri dosyasinda belirtilmelidir. Yazar bilgilerinde yer
alan alt bilgiler, 9 punto-Times New Roman yazi karakterinde verilmeli ayrica sorumlu
yazar belirtilmelidir. Bu bilgi Yazar Bilgileri baslikli sablon i¢inde verilmeli,
kesinlikle MAKALE ICINDE VERILMEMELIDIR (bk. Yazar Bilgileri sablonu).

Tiirkge Oz ve
Ingilizce Abstract

Her makalede Tiirkge tam metin boliimiiniin {istiinde galismay1 6zetleyen bir “Qz”
kismi bulunmalidir. Oz, 10 punto biiyiikliigiinde, iki yana yash ve 250 sézciigii
gecmeyecek sekilde yazilmalidir. Ozde afif bulunmamalidir. Ayni uygulamalar
Ingilizce tam metin kisminin iistinde yer alan Ingilizce tam metni Ozetleyen
“Abstract” kismi i¢in de gegerlidir.
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Aragtirma makalelerinin 6z ve abstract kisminda Giris, Yontem, Bulgular, Tartisma
ve ana metinde varsa Sonugc(lar) basliklar1 yer almalhdir. Oz ve abstract kisminda
asagidaki icerik yer almalidir.

»  Girig: Problem durumu,

» Yontem: Arastirmadaki katilimcilar ve katilimeilarla ilgili yas, cinsiyet ve
uyruk gibi demografik oOzelliklerine iligkin  bilgiler, aragtirmanin
yontemi/deseni (eger varsa 6zellikle yontemsel 6zgiinliigii),

» Bulgular: Arastirmadan elde edilen temel bulgular,

» Tartisma: Elde edilen bulgularin alanyazin 1siginda yorumlari, bulgularin
olasi etkileri,

> Sonug(lar): (Ana metinde varsa bu bagliga yer verilebilir.) Aragtirmadan elde
edilen en 6nemli c¢ikarimlar (eger varsa bu basliga oneriler de eklenebilir,
eklendiginde bulgularin olasi etkileri veya uygulamaya yansimalart).

Literatiir taramasi ya da meta-analizi ¢aligmalarinin 6z ve abstract kisminda asagidaki
icerik yer almalidir:

> Incelenen problem durumunun veya inceleme konusu olan degiskenler arast
iligkilerin tanimlanmast,

> Incelemeye alinan calismalarin segilme 6lciitii (meta-analizler igin),

» Ele alinan temel arastirmalardaki katilimer 6zellikleri,

» Sonug (meta-analizler i¢in en 6nemli istatistiksel etki biiyiikliikleri ve buna
aracilik eden faktorler).

Kuramsal ¢alismalarin 6z ve abstract kisminda asagidaki icerik yer almalidir:

» Kuramin/modelin dayandigi temeller ve kuramin/modelin isleyisinin
aciklanmasi,

» Ampirik bulgularla iliskilendirilerek kuramin/modelin agikladig1 durum.

Yontemsel ¢calismalarin 6z ve abstract kisminda asagidaki igerik yer almalidir:

Konu edilen yontemin genel siniflamadaki yeri,

Onerilen yontemin temel dzellikleri,

Onerilen yéntemin uygulama alani,

Istatistiksel islemler soz konusu ise temel 6zellikleri ve istatistiksel giicii ve
etki biyikligi.

YV VY

Vaka ¢alismalarimin 6z ve abstract kisminda asagidaki icerik yer almalidir:
> Incelenen birey, grup, topluluk ya da kurumun 6zellikleri ve tanitimi,
» Vaka 0rnegi yoluyla ortaya konulan ¢dziimiin agiklanmast,
» Kuramsal agiklamalar ya da sonraki aragtirmalara 11k tutacak konular.

Tiirkce ve Ingilizce
Anahtar Sozciikler

Anahtar sozciikler 6z ve abstract kisminin altinda, en az bes, en fazla yedi adet olacak
sekilde, ilk anahtar s6zciik biiyiik harfle baslarken digerleri kii¢iik harflerle aralarina
virgiil konularak verilmelidir. Tiirk¢e ve Ingilizce anahtar sozciikler tutarli olmali, ayn1
sayida ve sirada verilmelidir.

Tiirkce ve Ingilizce
Tam Metin

Nicel ve nitel ¢alismalar Giris, Yontem, Bulgular ve Tartisma boliimlerini icermelidir.
Girig
Bu kisim agagidaki igerigi kapsamalidir:
» Problem durumunun ve 6nemin agiklanmasi,
> llgili literatiir ve bulgularin tanimlanmas,
» Aragtirma amaglari ya da hipotezlerinin ifade edilmesi ve aragtirmanin
yontemiyle iliskilendirilmesi.
Yontem
Bu kisim asagidaki igerigi kapsamalidir:
»  Aragtirma deseni,
» Katilimci-6rneklem ya da deneklerin temel demografik 6zelliklerinin yeterli
sekilde tamimlanmasi; Ornekleme vyontemi ve isleminin ag¢iklanmasi,
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orneklem biyiikligi, orneklem biiyiikligiiniin nasil belirlendigi ve
orneklemin evreni temsil etme giicli gibi
> Olgme araclari, varsa bu araclara iliskin gelistirilme, uyarlanma, gegerlik,
giivenirlik ve standardizasyon bilgileri,
» Eger deneysel bir ¢alisma ise deneysel islem siireci.
Yontem basgligr altinda ele alinacak icerik uygun alt bagliklarla aktarilmalidir.
Aragtirmanin tiiriine gore basliklandirmada kullanilacak isimlendirme degisebilir,
ancak beklenen en temel bagliklandirma goyledir:
» Arastirma deseninin veya arastirmada yiiriitilen islemin tanimlandigi bir
baslik,
» Evren, 6rneklem, denekler ya da katilimcilarin tanimlandig bir baslik,
»  Veri toplama araglarinim tanitildig: bir baglik.
» Veri toplama siirecinin kisaca agiklandig1 ve yapilan analizler hakkinda bilgi
verildigi veri toplama ve analiz gibi bir baglik.
Bulgular
Bulgular kisminda toplanan veri kisaca tanitilarak, oncelikle veri iizerinde yapilan
analiz/ler aciklanmalidir. Aragtirmanin sonucunu ortaya koyan bulgular yeterince
detayli sekilde aktarilmalidir. Arastirmanin ilgili tim sonuglari, hipotezleri desteklesin
ya da desteklemesin, diger bir deyisle istatistiksel olarak anlamli ¢iksin ya da ¢tkmasin
rapor edilmelidir. Arastirmacilar beklenen sekilde ¢gikmayan sonuglari rapor etmekten
ka¢inmamalidirlar, bunun yerine beklenmedik sonuglari tartigma basligi altinda
tartismalidirlar. Nicel arastirmalarda bulgular giiven araliklari ve etki biiyiikliikleri ile
birlikte verilmelidir. Bulgular verilirken Tablo 1°de verilen istatistiksel sembol ve
kisaltmalar kullamilmaly, istatistiksel semboller italik olarak verilmelidir.
Tartisma

Sonuglar aktarildiktan sonra, bu sonuglarin dogurgulart arastirmanin hipotezleri
1s18inda tartistlmalidir. Ayrica sonuglar yorumlanmali, 6zetlenmeli ve sonuglardan
yola ¢ikarak bazi ¢ikarimlarda bulunulmalidir.

Bu boéliimde arastirmanin sumirliliklarina bir paragrafta ya da alt baglik ikinci diizey
baglik kullanilarak yer verilebilir.

Ayrica aragtirmanin sonucu, uygulama ve ileriki arastirmalar ig¢in Onerilere yer
verilmelidir. Yazarlar isterlerse Tartisma baslig1 altinda ikinci diizey baslik kullanarak
Stmirhiliklar, Oneriler ve Sonug basliklarini kullanabilirler.

Derleme tiirii ¢aligmalar ise problemi ortaya koymali, ilgili literatiirii yetkin bir
bigimde analiz etmeli, literatiirdeki eksiklikler, bosluklar ve ¢eliskilerin {izerinde
durmali ve ¢6ziim i¢in atilmasi gereken adimlardan bahsetmelidir.

Diger c¢alismalarda ise konunun tiiriine gore degisiklik yapilabilir, fakat bunun
okuyucunun metinden faydalanmasini gii¢lestirecek detayda alt boliimler seklinde
olmamasina 6zen gosterilmelidir.

Tiirkce ve Ingilizce
Kaynaklar

Kaynak¢a yazimina yeni bir sayfadan baslanmalidir. Hem metin i¢inde hem de
kaynak¢ada Amerikan Psikologlar Birligi tarafindan yayimlanan Publication Manual
of American Psychological Association (APA) (7. bask1) adli kitapta belirtilen yazim
kurallar1 uygulanmalidir.

Kaynakca yaziminda temel dgelerin kullanimi i¢in Temel Kaynakga Ogeleri isimli
bdliime bakiniz.
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Tablo 1
Istatiksel Kisaltmalar ve Semboller
Tiirkge Ingilizce Olgiim birimi
ANCOVA ANCOVA Kovaryans analizi
ANOVA ANOVA Varyans analizi
b. b b. by Regresyon analizlerinde tahmin edilen standardize ve standardize
' ' edilmemis regresyon katsayisi
DFA CFA Dogrulayici faktor analizi
CFI CFI Karsilagtirmali uyum indeksi
GA (¢]] Giliven araligi
d d Cohen’in etki blyiiklugii
sd df Serbestlik derecesi
AFA EFA Acimlayici faktor analizi
EB ES Etki buyukligi
f f Frekans
fo fe Beklenen frekans
fg fo Gozlenen frekans
F F F dagilimi, Fisher’s F ratio
Frrit Ferit F testi i¢in kritik istatiksel onem degeri
g g Hedge’nin etki biiyiikliigii degeri
GFI GFlI Uyum iyiligi endeksi
GLM GLM Genellestirilmis dogrusal model
Ho Ho Sifir hipotezi
H1 (veya Ha) H1 (veya Ha) Alternatif hipotez
HLM HLM Hiyerarsik dogrusal model
HSD HSD Tukey’in anlamlilik fark1
MTK IRT Madde tepki kurami
K K Devir katsayisi, meta-analizindeki ¢aligma sayisi, bireysel ya da
deneysel bir ¢alismadaki diizey sayisi
KR20 KR20 Kuder—Richardson giivenirlik endeksi
GBE LGC Gizil bliylime egrisi
LL LL Giiven araligindaki en diisiik sinr
00 LR Olabilirlik orani
X M (or X) Ortalama
LSD LSD En az anlamh fark
MANOVA MANOVA Cok degiskenli varyans analizi
MLE MLE Maksimum olasilik tahmini
OK MS Ortalama karesi
n n Alt 6rneklemler
N N Toplam 6rneklem
p p Olasilik degeri
r r Pearson korelasyon katsayist
r? r? Agiklayicilik katsayist
b I biserial korelasyon
s s Spearman korelasyon
SS SD Standart sapma
Mdn Mdn Ortanca
YEM SEM Yapisal esitlik modeli
KT SS Kareler toplam1
t t t testi
U U Man- Whitney testi
z z Standart skor
n? n? Eta-kare
A (lambda) A (lambda) Goodman — Kruskal ongoriilebilirlik 6l¢iisi
A (biiyiik lambda) A (capital lambda) Wilks’s ¢cok degiskenli test kriteri
a %2 (chi-squared) Ki-kare
®? o? (omega-squared) Omega-kare
> (biiyiik sigma) > (capital sigma) Toplam

Kaynak: American Psychological Association (2020). Publication Manual of the American Psychological Association (7th ed.). American
Psychological Association. (Ayrintil bilgi igin bk. ss. 293-296).
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Tiirkce ve Ingilizce Tablo, Sekil ve Ekler

» Tablo, sekil, resim, grafik gibi unsurlar metin igerisinde yer almalidir.

» Makale icerisinde ne kadar gorsel 6ge (tablo, grafik, sekil vb.) kullanilacagi konusunda segici olunmalidir.
Esas olan makalede yer alan bilgileri en anlasilir sekilde okuyucuya iletmektir; uzun ve rakamlarla dolu
tablolar, karmagik sekiller ve grafikler kimi zaman verilen bilginin anlagilmasini daha da
zorlastirabilmektedir. Bu nedenle ¢alisma igerisinde anlasilir sekilde ifade edilebilecek sonuglar, tablo ile
verilmemelidir. Ornegin, cogunlukla istatistiksel anlamlilik testleri metin igerisinde yaz ile kolaylikla ifade
edilebilmektedir: “Tek yonlii varyans analizi sonuglari, F (1,136) = 4.86, p = .029, 5= .03, sosyoekonomik
diizeye gore anlamli bir fark ... gibi”.

» Metin igerisinde verilen istatistiksel sonuglar ayrica tablo ile verilmemelidir. Tabloda verilmis istatistiksel
ifadeler ise tekrar metin igerisinde yazilmamali, tabloya atifta bulunulmalidir.

» Tablolar ve sekiller makale igerisinde verildigi sirayla numaralandirilmalidir (6r. Tablo 1, Tablo 2, Tablo
3, Sekil 1, Sekil 2, Sekil 3 vb.).

> Verilen bir tabloya ve sekle metin igerisinde atif yapilmis olunmalidir. Tablolara ve sekillere atif
yaparken tablo ve sekil numarasi kullanilmalidir, “agagidaki tabloda, yukaridaki tabloda” gibi ifadeler
kullanilmamalidir (6r. Tablo 5’e bakildiginda ... gibi, Sekil 2°de goriildiigii gibi).

» Tablo ya da sekil altinda agiklayici notlara yer verilebilir, bagka bir kaynaktan alinan tablo ya da seklin

kaynag1 da tablo ve seklin altinda not olarak verilmelidir (Tablo ve sekil notu verme bigimi i¢in bk.
Tiirkce sablon veya Ingilizce sablon).

Tiirkce ve Ingilizce Tablo, Sekil ve Ekler icin Bicim Ozellikleri

Tablo, sekil, resim, grafik gibi unsurlar metin igerisinde verilirken agagidaki bi¢im 6zellikleri dikkate alinmalidir.
» Tablo ve sekillerde genel sablonun disinda 9 punto Times New Roman yazi karakteri
kullanilmalidir. Paragraf sekmesinde aralik boliimiinde; dnce ve sonra alani 0, satir araligi
tek olmalidir.

» Tablo ve sekil basliklarinin nasil verilecegine iliskin bilgi i¢in Baslik Sistemi bolimiine
bakiniz.

» Tablo ve sekil numaralar ilk harf biyiik olacak sekilde, bold olmalidir (6r. Tablo 1,
Tablo 2, Sekil 1, Sekil 2)

» Tablo ve sekil basliklari, tablo ve sekil numaralarinin hemen altinda, her sdzciigiin ilk
harfi biiyiik olacak sekilde, italik, 6nce ve sonra 3 nk olacak sekilde ve sola dayali olmalidir.
Ornegin;

Tablo 1

Tiirkce ve Og’rencileri'n Demggraﬁk Ozellikleri - S '

» Tablo igindeki bagliklarin, tablo igindeki bilgilerin ve tablo notunun sadece ilk

sozciiklerinin ilk harfleriyle tiim 6zel isimlerin ilk harfleri biiyiik, diger sozciikler kiigiik

harflerle yazilmalidir.

» Tablo iginde yalnizca tablo alt ve ist cizgileriyle siitun basliklarinin alt ¢izgisi

bulunmali, gerekli durumlarda anlasihrh@ artirmak icin yatay cizgi kullamlabilir

ancak dikey ¢izgi kullanilmamalidir.

» Tabloda tiim siitun basliklar1 ortali olmalidir. Tablo i¢inde siitun basligindan uzun

olmayan yazil bilgiler ile rakamsal bilgilerin tiimii ortali, siitun bagligindan uzun olan yazili

bilgiler ise sola yasl olmalidir. Tablolarda hiicre i¢indeki yazili bilgiler (rakamsal ifade
olmadiginda) bir satirdan fazla ise 0.15 c¢cm asili olacak sekilde verilmelidir.

» Korelasyon tablosu gibi tablolar1 kullanirken kendi tablonuzu olusturmak yerine litfen

APA 7’de yer alan 6rnek standart tablolar1 kullaniniz.

> Sekil gosteriminde renk kullanirken renk korliigii olan kisilerin bilgileri anlayabilmesi

i¢in kontrast renkler kullanilmalidir. Renk kullanimlar1 desen kullanimiyla eslestirilebilir.

» Metnin iginde verilmesi uygun olmayan materyaller “EK” olarak kaynak¢adan sonra ve

her bir ek yeni bir sayfada yer alacak sekilde verilmelidir.

» Makalede sadece bir tane varsa, “EK” olarak basliklandirilmali, baghktaki tim sozciikler

biiyiik harfle baglamali, bold olarak yazilmali, ortalanmali ve metinde ayn1 sekilde atifta

bulunulmalidir (6r. bk. Ek A). Eger birden fazla ek var ise “Ek A, Ek B, ...” seklinde

ingilizce Tablo
ve Sekiller

Tiirkce ve
ingilizce Ekler
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siralanmali ve metin i¢inde ayni sekilde atifta bulunulmalidir (bk. Ek A, Ek B). Eklerde
tablo, sekil ya da resimlere yer verilebilir. Ancak bdyle durumlarda metin i¢inde “bk. Ek
A’daki Tablo A1” seklinde belirtilmeli ve belirtilen her tablo, sekil ya da resim hangi ekte
(or. EK A, B, C) ise harfi eklenmelidir. Eger Ek sadece tek bir tablodan olusuyorsa Ek B
olarak belirtilebilir.
» Metnin icerisinde atifta bulunulmayan ekler, ek olarak konulmamalidir. Eklerin ayrica
bagliklar1 olmalidir ve istenildigi takdirde formiiller, rakamlar, tablolar, sekiller ya da
cizimlere yer verilmelidir. Ek ad1 ve baglig1 arasinda dnce ve sonra 3nk bosluk olmalidir.
Ornegin,
Ek A
Rehber Ogretmenin Ozel Egitim Okulunda Ozel Gereksinimli Ogrencilerle (0GO)
Calismalar1 ve Deneyimlerine Yonelik Goriisme Formu

» p degeri ya metin iginde gosterilmeli ya da tabloda ayr1 bir siitun agilarak, iki ya da ii¢
ondalik basamaga kadar sadece tablo diginda gosterilmelidir (6r. p < .05 yerine p =.023).
Metin iginde ve tablolardaki biitiin istatistiksel ifadeler (F, p, r, N, sd, R, R?, t, U, df, f vb.)
italik olarak gosterilmelidir (Istatiksel sembollerin Ingilizce ve Tiirkge kisaltma ve
sembolleri igin bk. Tablo 1). Noktadan sonra sadece iki digit (hane) kullanilmalidir. Ayrica

Diger istatistiksel ifadeler verilirken kullanilan “=, +, -, X, >, <” isaretleri gibi matematiksel
sembollerden 6nce ve sonra bir bosluk birakilmalidir (6r. F (1,40) = 6.78). Eger bir tabloda
ortalama, korelasyon veya regresyon egrileri gibi noktasal tahminler bulunuyorsa giiven
araliklar1 da verilmelidir. Giiven araliklar1 ya metin iginde ya da tabloda yeni bir siitunda
verilebilir, her iki durumda da koseli ayrag¢ iginde alt ve iist siirlar1 belirtilecek sekilde
verilmelidir (6r. 95% CI [5.62, 8.31]).

Tiirkce ve Ingilizce Bashk Sistemi

Bagliklandirma sisteminde asagidaki baslik diizeyleri dikkate alinmalidir. Ayrica, biitin baghk
diizeylerinde “ve, ile, de, veya” baglaglartyla “-mi, -mi” soru ekleri her zaman kiiciik harfle yazilmalidir. APA 7
kurallaria goére tiim basliklar biiyiik harfle baglamalidir.

Tablo 2
Tiirkge ve Ingilizce Baslik Sistemi

Birinci Diizey Bashklar Ortal, Bold ve ilk Harfler

Birinci Diizey Biiyiik Olarak Yazilmahdir

Bashk Calismanin baghigi ve temel bagliklar (Girig, Yontem, Bulgular, Tartisma)

birinci diizey baslik olarak kabul edilmektedir.

ikinci Diizey Sola Dayali, Bold, ilk Harfler Biiyiik Olarak Yazilmahdir
Bashk Metin yeni bir paragraf olarak baglamalidir.

Uciincii Diizey Sola Yash, Bold, Italik Ik Harfler Biiyiik Olarak Yazilmaldur
Baslik Metin yeni bir paragraf olarak baglamalidir.

ilk Satir Girintili, Bold, Her Sozciigiin ilk Harfi Biiyiik Yazilmali ve Nokta ile
Bitmelidir. Metin ayn1 satirda devam etmeli, alt satira ge¢ilmemelidir. Bu baslig1 takip eden
ilk paragraf baglikla ayn1 satirda yer almalidur.

Itk Satir Girintili, Bold, italik, Her Sozciigiin ilk Harfi Biiyiik Yazilmali ve Nokta

Besinci Diizey  ile Bitmelidir. Metin ayni satirda devam etmeli, alt satira gegilmemelidir. Bu bashg takip

Bashk eden ilk paragraf baslikla ayni satirda yer almalidir. Bes diizeyden daha fazla baslk
olusturulmasi 6nerilmemektedir.

Dordiincii
Diizey Bashk
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Tablo ve Sekil

» Tablo numaralar1 tablonun iistiinde (6r. Tablo 1, Tablo 2 gibi) sola dayali, bold ve ilk
harf biiyilik yazilirken, tablo basliklar1 tablo numaralarinin altinda (6nce ve sonra 3nk)
sola dayal, italik ve ilk harfler biiyiik olarak yazilmalidir.

Bashklar1 > Sekil numaralari da seklin iistiinde (6r. Sekil 1., Sekil 2. gibi) sola dayali, bold yazilmal
ve sekil baslhiklar: sekil numaralarinmin altinda (Once ve sonra 3nk) sola dayali, italik ve
ilk harfler biiyiik olarak yazilmahdwr (bk. Tiirkce Sablon veya Ingilizce sablon).

> Oz, Abstract, Kaynaklar ve EKler baslik olarak kabul edilmeli ve her biri ayr1 sayfada
Diger ortals, ilk harfi biiyiik olmali ve sadece Kaynaklar ve Ekler bold yapilmalidir (bk.

Tiirkce Sablon veya Ingilizce sablon).

Tiirkge ve Ingilizce Metin i¢i Atif Kullanim

Bir aday makale icerisinde yazarin kendisine ait olmayan her tiirlii bilgiyi, veriyi, goriigii aktarirken
sahibini ve kaynagini belirtmesi zorunludur. Ayrica, daha 6nce yayimlanmis ve yazarin kendisine ait bagka bir
yaymdan alinan bilgi ve goriisleri aktarirken de onceki yayimna atif yapilmalidir. Metin igerisinde verilen her
kaynak, kaynakgea listesinde de bulunmalidir.

Metin I¢i Atif
Kullanim

Tiirkge ve Ingilizce atiflarda yazarlar arasinda & ibaresi kullanilmali, atif metin i¢inde
veriliyorsa Tiirkge i¢in ve Ingilizce i¢in and ifadesi kullanilmalidir.

Ornegin,

Sarag ve Colak’in (2012) ¢aligmasi ... (Kesme isaretini parantezli ifadeye koymayiniz)
(Synder & Carnahan, 2014),

Ayrica ikiden fazla yazar oldugunda tiim atiflarda ilk yazar adi sonrasi Tiirkge igin vd.,
Ingilizce icin et al., yazilarak yil eklenir.

(Connell vd., 1993), (Allen et al., 2001)

Tablolarda ve sekillerde metinden farkl olarak yazarlar arasinda her durumda & ibaresi
kullanilmalidir. Detaylar igin Metin I¢i ve Parantez I¢i Atif Gosterimi tablosuna basvurunuz.

Atiflarin
Siralanmasi

Parantez i¢inde atiflar alfabetik olarak dizilmelidir. Ornegin;

(Bozkurt & Tekin-iftar, 2003; Ayer, 1984; Mert, 1996; Ozen vd., 2002; Sagiroglu, 2006;
Sucuoglu, 2001)

Aktarilan
Kaynak

Metin iginde

Seidenberg’s study (1993) (as cited in Coltheart, 1996) ...

Bacanli’nin (1992) (akt., Yiiksel, 1996) ¢alismasinda ...

Aktarilan (birincil) kaynagin yil1 bilinmiyorsa ilgili kaynagin y1l bilgisi metinden ¢ikarilmali,
aktaran (ikincil) kaynagin yil bilgisi verilmelidir.

Akin’in denemelerinde (akt., Yilmaz, 2003) ...

Kaynakg¢a gosterimi

Kaynakgada “aktarilan kaynak™ degil, “aktaran kaynak” verilmelidir.

Coltheart, M. (1993). Models of ...

Yiiksel, G. (1996). Sosyal beceri ...

Aym Soyadh
Yazar

Ayn1 soyadli iki yazar olmasi durumunda, yazarlarin adlarinin bas harfleri soyadlar ile
birlikte verilmelidir.

Ornegin,
N. Ozdemir (1985) ve M. Ozdemir (1990) tarafindan yapilan yazilarda “.......... ”dir.
R. D. Luce (1959) ve P. A. Luce (1986) arastirmalarinda ...

Ayni soyadl1 iki yazar ayni ¢alismada yer aliyorsa yazar adlarinin bag harflerinin verilmesine
gerek yoktur. Ornegin,

(Acar & Acar, 2017)
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Ayni Yazarin

Ayn1 yazarin ayni tarihli birden fazla caligmasi var ise, tarihin sonuna kii¢iik harflerle (a, b, ¢
gibi) siralama yapilmalidir. Siralamada metin igindeki atif siras: dikkate alinmalidir.

égﬁ;i:f;‘r‘:‘ Ornegin, (Demir, 1990a, 1990b, 1990c; Yilmaz, 1992 baskida-a, 1992 baskida-b)
Baheti, (2001a), Baheti (2001b)
Aym Yazar Ayni1 yazar grubunun yer aldig1 ayni tarihli calismalara atifta bulunurken farklilasan yazara
Grubunun kadar olan yazarlar agik olarak sunulup ardindan ‘vd.” eklenmelidir.
Yer Aldig1 Ornegin,
Cahgmalar (Y1ilmaz, Orkun, Isik vd., 2014; Yilmaz, Orkun, Korkmaz vd., 2014).
lemdeln Yeniden yayimlanmis veya bagka bir dilden cevirisi yapilmis kaynaklar icin atif verilirken
ayumianmis - pem ilk yayim tarihi hem de ¢evirisinin yapildig1 veya yeniden yayimlandig tarih bilgileri
\(/Zegviilmis kronolojik siraya gore verilmelidir.
Kaynaklar Omnegin, (Freud, 1900/2010)

Aym Yazarm

Ayn1 yazara ait iki ¢aligma verilirken ¢aligsmalarin yillarina gore verilmeli ve yillarin arasina
virgiil konulmalidir.

iki Cal )

FGalismast oy @ esin, (Myers, 1998, 2003)

. . Kisisel mektuplar, goriismeler, e-posta gibi kaynaklarla elde edilen bilgilerdir. Yalnizca metin
Kisisel L e . . . .
P icerisinde kaynak gosterilir, kaynakga listesine eklenmez. Kaynak verirken miimkiinse kesin
Hletisim ; ; -

K K tarih verilmelidir.

aynakiart (H. J. Killian, kisisel iletisim, 16 Kasim, 2015)

Yazari bilinmeyen kaynaklar i¢in kaynagin adi yazar yerine kullanilarak atif verilmelidir.

Kaynakg¢ada da yine aymi sekilde yazar adinin yerinde kaynak gosterilen metnin adi yer

almalidir. Kaynagin yazari ‘Anonim’ olarak belirtilmigse atifta yazar adinin yerine ‘Anonim’
Diger yazilmalidir.

Ornegin,

(Yaratic1 Yazma, 2000)
(Anonim, 1998)

Not: APA 7’de yapilan degisiklik sonrast metin i¢i atiflar iki yazarli oldugunda yazar soyadlar1 arasina Tiirkge igin “ve”,
Ingilizce icin “and” sozciigii gelecek sekilde atif verilir. Parantez icinde ise iki yazar soyadi arasma hem Tiirkge hem de
Ingilizce igin “&” sembolii kullanilir. Ug ve daha fazla yazardan olusan tiim ¢aligmalar metin icinde ilk yazar soyadi ve digerleri
[6r. Sucuoglu ve digerleri (1994)] parantez i¢i kaynak gosteriminde de vd. kisaltmasi ile kullanilir [6r. (Sucuoglu vd., 1994)].

Tablo 3
Metin Ici ve Parantez I¢i Atif Gosterimi

Atf tiirii Metin ig¢i atiflar Parantez igi atiflar
Bakkaloglu (2004) (Bakkaloglu, 2004)
Tek yazarls Williams (2003) (Williams, 2003)
iki vazarls Cakaloz ve Kurul (2005) (Cakaloz & Kurul, 2005)
y Yoder and Warren (2002) (Yoder & Warren, 2002)
- Sucuoglu ve digerleri (1994) (Sucuoglu vd., 1994)
Ug ve daha fazla yazarh Tamis-LeMonda et al. (2004) (Tamis-LeMonda et al., 2004)
Kurum
. MEB (2003) (MEB, 2003)
(Kisaltmasi ilk kullanimda NAC (2009) (NAC, 2009)

acilimiyla verilen)

Tani el kitaplari

Amerikan Psikiyatri Birligi (2013)
Ruhsal Bozukluklarin Tanisal ve
Istatistiksel El Kitabi (5. baski;

[Diagnostic and Statistical Manual of
Mental Disorders (5th ed.; DSM-5;
American Psychiatric Association,

DSM-5) 2013)]
§oz“llv15, es anl.amhlar. Amerikan Psikoloji Dernegi (ty.) (American Psychological Association,
s0zligi ve ansiklopedi n.d.)

Not: n.d. = no date; t.y. = tarih yok.
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Tiirkce ve Ingilizce Diger Hususlar

Metin iginde vurgulanmasi gereken sozciik veya kisim sadece yazi tipi italik yapilarak

Vurgu belirtilmelidir. Kalin/koyu, alt1 ¢izili veya bilyiik harfler veya biiyiik punto ile belirtilmemelidir.

Madde Metin igerisindeki siralamada maddelendirme igin rakam, kiiglik harf ya da maddelendirme
Siralamalar1  isaretleri alt alta (1, 2, 3 gibi veya a, b, ¢ gibi) verilmelidir.

Paragraf Metinde yer alan tiim paragraflar en az {i¢ climle i¢cermelidir.

» Yapilacak alinti 40 sozciikten az oldugu durumlarda tirnak igerisinde gosterilmeli ve
mutlaka sayfa numarasi verilmelidir. Ornegin, orgiit kiiltiirii kavrami “bir kurum igerisinde
yaptigimiz her tiirli sey” olarak tanimlanmaktadir (Demir, 1997, s. 117).

» Kirk sozciik ve daha uzun alintilarda paragraf soldan satir bagi hizasindan bloklanip soldan
itibaren 1.25 (1 tab) cm igeriden girintili olacak sekilde yazilmali ve sayfa numarasi

Dogrudan verilmelidir.
Alntilar » Nitel ¢alismalarda katilimci goriisleri yazilmak istendiginde dogrudan alint1 seklinde soldan

itibaren 1.25 (1 tab) cm igeriden girintili olacak sekilde yazilmahdir. italik yazilmamalidir.
Kaynak ya (a) alintidaki son noktalama isaretinden sonra parantez i¢inde belirtilmeli ya da
(b) alintidan 6nce alintidaki yazar ve yili belirtilerek alintidaki son noktalama isaretinden
sonra yalnizca sayfa numarasi parantez i¢ine koyulmalidir. Her iki durumda da kapanis
parantezinden sonra nokta eklenmemelidir. Asagida her iki durum i¢in dogrudan alinti
verilmistir.
Ornegin;
Arastirmacilar, insanlarin kendi kendilerine nasil konustuklarini incelediler:
I¢c konusma paradoksal bir fenomendir. Pek ¢ok insanin giinliik yasamimin merkezinde yer alan bir
deneyimdir ve yine de onu bilimsel olarak incelemek icin her tiirlii ¢abaya 6nemli zorluklar getirir.
Yine de, i¢sel konugmanin 6znel deneyimine ve biligsel ve sinirsel temellerine 151k tutmak i¢in ¢ok
cesitli metodolojiler ve yaklasimlar bir araya gelmektedir. (Alderson-Day & Fernyhough, 2015, s. 957)
Alderson-Day ve Fernyhough (2015), insanlarin kendi kendilerine nasil konustuklarimi incelediler:

I¢c konusma paradoksal bir fenomendir. Pek ¢ok insanin giinliik yasamimin merkezinde yer alan bir
deneyimdir ve yine de onu bilimsel olarak incelemek i¢in her tiirlii ¢abaya 6nemli zorluklar getirir.
Yine de, i¢sel konugmanin 6znel deneyimine ve biligsel ve sinirsel temellerine 151k tutmak i¢in ¢ok
¢esitli metodolojiler ve yaklagimlar bir araya gelmektedir. (S. 957)

Metin iginde her s6zciik ve her noktalama isaretinden sonra bir bosluk birakilmalidir. Sadece
Noktalama kisaltmalarda kullanilan noktalar (vb., vs., i.e., e.g.,), oran gosterimleri (1:4) ve katilimci
Isaretleri isimlerini gizlemek i¢in kullanilan kisaltmalar (F.I.M.) bu kurala dahil degildir (vb., vs., i.e.,

e.g.).
Metin i¢inde gegen say1 10’dan kiiciik ise harflerle (dokuz, sekiz gibi) yazilmalidir. Istisna olan
durumlar asagida agiklanmistir
» Eger bir climlenin baslangicinda degilse, 10°dan biiyiik sayilar harflerle degil, rakamlarla
yazilmalidir (6r. Arastirmaya 350 tiniversite 6grencisi ... gibi).

» Makalenin 6zet kisminda tiim sayilar rakamlarla yazilmalidir.

» Bir 6lgme biriminden bahsediliyorsa 10°dan kiiciik bile olsa rakamlarla yazilmalidir (6r. 5
mg’lik dozlar. gibi ya da 10 cm ve iizeri ... gibi).

» Kesirler yazi ile yazilmalidir (6r. smifin beste biri, iigte iki cogunluk).

» Metin igerisinde istatistiksel veya matematiksel iglevler, kesirler, ondaliklar, yiizdeler,
oranlar, yiizdelikler ve ¢eyrekliklerle ilgili sayilar veriliyorsa 10’dan kiigiik de olsa rakamla
yazilmalidir (6r. 3 katindan fazla ... gibi, 6rneklemin %51 ... gibi, 6rneklemde 1. yiizdelikte
... gibi).

» Tarih, yas, evren ve 6rneklemle ilgili sayilar, deneklerle ilgili sayilar, lgek puanlari ve
6lcek puanlamasinda kullanilan birimler, parasal degerler rakamlarla yazilmalidir (6r. 3 yil
igerisinde, 2 yasinda, 9 kisilik deney grubu 7 aralikl1 bir 6lgekte 4 ile degerlendirilmistir, her
bir denege 20 TL 6denmistir gibi). Bu durum igin tek istisna yaklagik degerlerin verilmesidir
(6r. yaklasik {i¢ y1l igerisinde ... gibi).

» Sayidan onceki isim, bir dizideki belirli bir yeri ifade ettiginde biiyiik harfle yazilir (6r.
Madde 3, Soru 12, Tablo 5, Sekil 2, Boliim 7). Fakat numara isimden 6nce geldiginde say1
kullanim kurallari gecerlidir (6r. iiclincii madde, 12. soru, yedinci bliim).

Rakamlarin
Kullanim
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» Tablolar, sekiller ve grafik adlarinda 10’dan kiigiik de olsa sayilar rakamla yazilmalidir.

» Kiisurath sayilarda tam say: ile kiisurati arasina nokta konulmalidir (6r. 1.235). Eger bir
istatistik rapor ediliyorsa ve rapor edilen katsay: istatistiksel anlamlilik testi, korelasyon
katsayis1 gibi 1’den biiylik bir deger alamiyorsa, 1’den kiiciik olan degerin basina “0”
konulmadan yazilmalidir (r. .05). F testi, t testi gibi testlerde oldugu gibi, rapor edilen katsay1
1’den biiyiik bir deger alabiliyorsa, 1°den kii¢iik oldugu durumlarda bagina “0” konulmali,
kiisurat nokta ile ayrilmalidir (6r. F (1.136) = 0.76)

» Ondalik sayilarda, ondalik kisim iki rakama yuvarlanmalidir.

» Bir climlede, basliga ya da alt basliklara say1 ile baslanmasi gerekiyorsa bu rakamlar
harflerle yazilmalidir. Eger miimkiinse rakamlarla ciimleye baglanmamalidir (6r. “Bin dokuz
yliz seksen iki yilinda yapilan arastirmada Rogers ...” yerine “Rogers 1982 yilinda yaptig1
aragtirmada...” ifadesi kullanilarak ciimleye rakamlarla baglamaktan kagimilmalidir.

Temel Kaynakca Ogeleri

Metin igi kaynak gdsteriminde oldugu gibi, kaynakc¢ada verilmis olan her kaynak metnin iginde de
verilmis olmalidir. Kaynakg¢ada, kaynaklar alfabetik sirayla verilmelidir. Soyadlar ayn ise isimlerin bas harfleri
dikkate alinmalidir. Kaynakga verilirken paragraf sekmesinde girintiler boliimiinde, once ve sonra alani 0; 6zel
sekmesi asili ve 1.25 (1 tab) cm; aralik sekmesinde dnce 6 nk ve sonra alan1 0 nk; satir aralig1 tek olarak
belirlenmelidir. Kaynakc¢ada yer alan Tiirkce kaynaklarin kitap/makale/bildiri gibi eser isimlerinin sonuna koseli
parantez iginde sadece eserin adimin Ingilizcesi yazilmalidir. Doi numarast olan tiim eserlerin doi numaralart
mutlaka verilmelidir. Doi numarasmin olmadigi durumlarda link alt ¢izili ve mavi olacak sekilde verilmelidir.

Tiirkce Makale

Sucuoglu, N. B., & Demir, S. (2018). Yeterlik indeksi: Ozel gereksinimli kiiciik ¢ocuklarin
gelisimsel islevlerinin degerlendirilmesi [Abilities index: A means to evaluate
developmental functions of young children with disabilities]. llkogretim Online,
17(1), 223-238. https://doi.org/10.17051/ilkonline.2018.413759

Tekin-iftar, E., Olcay-Giil, S., & Collins, B. C. (2019). Descriptive analysis and meta analysis
of studies investigating the effectiveness of simultaneous prompting procedure.
Exceptional Children, 85(3), 309-328. https://doi.org/10.1177/0014402918795702

Ingilizce Makale

Adamson, L. B., McArthur, D., Markov, Y., Dunbar, B., & Bakeman, R. (2001). Autism and
joint attention: Young children’s responses to maternal bids. Journal of Applied
Developmental Psychology, 22(4), 439-453. https://doi.org/doi:10.1016/S0193-
3973(01)00089-2

Doi’si Olmayan ve Veri Tabanindan Alinmayan Makale
Makale Ahmann, E., Tuttle, L. J., Saviet, M., & Wright, S. D. (2018). A descriptive review of ADHD
coaching research: Implications for college students. Journal of Postsecondary
Education and Disability, 31(2), 17-39.
https://www.ahead.org/professionalresources/publications/jped/archived-jped/jped-
volume-31

Veri Tabanindan Olmayan veya Basili Olan Dergi

Bozkurt, F., & Tekin-iftar, E. (2003). Zihin 6ziirlii bireylere yiyecek hazirlama becerilerinin
Ogretimiyle ilgili alanyazin taramasi [Teaching food preparation skills to individuals
with mental retardation). Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim
Dergisi, 4(2), 1-12.

Yirmi Bir ya da Daha Fazla Yazarh Makale

Kalnay, E., Kanamitsu, M., Kistler, R., Collins, W., Deaven, D., Gandin, L., Iredell, M., Saha,
S., White, G., Woollen, J., Zhu, Y., Chelliah, M., Ebisuzaki, W., Higgins, W.,
Janowiak, J., Mo, K. C., Ropelewski, C., Wang, J., Leetmaa, A., . . . Joseph, D. (1996).
The NCEP/NCAR 40-year reanalysis project. Bulletin of the American
Meteorological Society, 77(3), 437-471. http://doi.org/fg6rf9
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Online Yaymmlanmis, Sayfa Numarasi Olmayan Ancak Makale Numarasi Olan

(eLocator) Makaleler

Burin, D., Kilteni, K., Rabuffetti, M., Slater, M., & Pia, L. (2019). Body ownership increases
the interference between observed and executed movements. PLOS ONE, 14(1),
Avrticle e0209899. https://doi.org/10.1371/journal.pone.0209899

Basimda Olan Makale (Kabul Almis Makale)

Aslan, C., Ozdemir, S., Demiryiirek, P., & Cotuk, H. (basimda). Gérme yetersizliginden
etkilenmis ve normal gelisim gosteren c¢ocuklarm oyun gesitlilik ve karmagiklik
diizeylerinin incelenmesi [Examining play diversity and play complexity of typically
developing children and children with visual impairments]. International Journal of
Early Childhood Special Education.

Zuckerman, M., & Kieffer, S. C. (in press). Race differences in face-ism. Does facial
prominence imply dominance? Journal of Personality and Social Psychology.

Erken Goriiniimde Olan Makale

Eren, V., & Orhan, U. (2013). Kurumsal sosyal sorumlulugun ¢aliganlarin kéti yonetimi ifsa
diizeylerine etkisi iizerine bir arastirma [An empirical study about effect of the
corporate social responsibility on level of employers’ whistleblowing. Akademik
Sosyal Bilimler Arastirmalart Dergisi. Erken Goriintim.
http://dx.doi.org/10.9761/jasss_625

Von Ledebur, S. C. (2007). Optimizing knowledge transfer by new employees in companies.
Knowledge Management Research & Practice. Advance Online Publication.
https://doi.org/10.1057/palgrave.kmrp.8500141

Kitap

Tek Yazarh Eser

Timur, T. (2000). Toplumsal degisme ve iiniversiteler [Societal change and universities]. Iimge
Kitabevi.

Alexie, S. (1992). The business of fancydancing: Stories and poems. Hang Loose Press.

iki veya Daha Fazla Yazarh Eser

Poyraz, H., & Dere, H. (2006). Okuloncesi egitiminin ilke ve ydontemleri [Principles and
methods of preschool education] (3. bask1). An1 Yayimneilik.

Booth, W. C., Colomb, G. G., & Wiliams, J. M. (2003). The caraft of research (2nd ed.).
University of Chicago Press.

Tiirkceye Cevrilmis Eser

Grandin, T. (2011) Resimlerle diisiinme: Otizmin i¢cerden anlatimi [Thinking in pictures with
autism in my life]. (M. C. iftar, Cev.; 3. baski). Sistem Yaymcilik. (Orijinal kitabin
yayin tarihi 1995)

Ceviri Yapilmis ingilizce Eser
Piaget, J., & Inhelder, B. (1969). The psychology of the child (H. Weaver, Trans.; 2nd ed.).
Basic Books. (Original work published 1966)

Editoryal Eser

Abadan-Unat, N. (Ed.). (1979). Tiirk toplumunda kadin [Woman in Turkish society]. Turk
Sosyal Bilimler Dernegi.

Letheridge, S., & Cannon, C. R. (Eds.). (1980). Bilingual education: Teaching English as a
second language. Preager.

Editorlii Ceviri Kitapta Bolilm

Neuman, S. B. & Dickinson, D. K. (2018). Okuma gelisiminde beyin, genler ve ¢evre (C.

Kaymaz, Cev.). C. Ergiil & G. Akoglu (Eds.), Erken okuryazarlik arastirmalar: el
kitabi iginde (SS. 81-94). Nobel Yaymcilik. (Orijinal kitabin yayin tarihi 2001)

Tam El Kitaplar1 (DSM, ICD)
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Amerikan Psikiyatri Birligi. (2014). Ruhsal bozukluklarn tamsal ve sayimsal el kitabi (5.
baski) [Diagnostic and statistical manual of mental disorders] (E. Kéroglu, Cev. ed.).
Hekimler Yayin Birligi. (Orijinal kitabin yayin tarihi 2013)

American Psychiatric Association. (2013). Diagnostic and statistical manual of mental
disorders (5th ed.). American Psychiatric Publishing.

Online Tam El Kitaplar

American Psychiatric Association. (2013). Diagnostic and statistical manual of mental
disorders (5th ed.). https://doi.org/10.1176/appi.books.9780890425596

Online Sozliik, Es Anlamhilar So6zliigii ve Ansiklopedi
American Psychological Association. (n.d.). APA dictionary of psychology. Retrieved June 14,
2019, from https://dictionary.apa.org/

Merriam-Webster. (n.d.). Merriam-Webster dictionary. Retrieved May 5, 2019, from
https://www.merriamwebster.com/

E-Kitap ve Sesli Kitap
Christian, B., & Griffiths, T. (2016). Algorithms to live by: The computer science of human
decisions. Henry Holt and Co. http://a.co/7qGBZAk

Cain, S. (2012). Quiet: The power of introverts in a world that can’t stop talking (K. Mazur,
Narr.) [Audiobook]. Random House Audio. http://bit.ly/2G0Bpbl

Kitap icinde
Boliim

Tiirkce Eser icerisinde Boliim
Acan, F. (1996). Tirkiye’de kadin akademisyenler: Tarihsel evrim ve bugiinkii durum. H.

Coskun (Ed.), Akademik yasamda kadin [Woman in academic life] iginde (ss. 75-87).
Tiirk Alman Kiiltiir isleri Kurulu Yaymn.

Ingilizce Eser I¢erisinde Boliim

Fortinash, K. M., & Holoday Worret, P. A. (2012). Therapeutic communication: Interviews
and interventions. In K. M. Fortinash & P. A. Holoday Worret (Eds.), Psychiatric
mental health nursing (5th ed., pp. 59-86). Elsevier.

Doi’si Olan Eser icerisinde Boliim

Balsam, K. F., Martell, C. R., Jones, K. P., & Safren, S. A. (2019). Affirmative cognitive
behavior therapy with sexual and gender minority people. In G. Y. lwamasa & P. A.
Hays (Eds.), Culturally responsive cognitive behavior therapy: Practice and
supervision (2nd ed., pp. 287-314). American Psychological Association.
https://doi.org/10.1037/0000119-012

Tez

Yayimlanmamis Tezler

Harris, L. (2014). Instructional leadership perceptions and practices of elementary school
leaders [Unpublished doctoral dissertation]. University of Virginia.

Veri Tabanindan Alinan Tezler

Hollander, M. M. (2017). Resistance to authority: Methodological innovations and new lessons
from the Milgram experiment (Publication No. 10289373) [Doctoral dissertation,
University of Wisconsin-Madison]. ProQuest Dissertations and Theses Global.

Akalin, S. (2007). Ilkégretim birinci kademedeki simif gretmenleri ile kaynastirma 6grencisi
olan ve olmayan égrencilerin simif i¢i davranmislarinin incelenmesi [An investigation
of the behaviors of the teachers and the students with and without disabilities in
inclusive classrooms] (Tez Numarasi: 234603) [Yiiksek lisans tezi, Ankara
Universitesi]. Yiiksekogretim Kurulu Ulusal Tez Merkezi.

Web’den Alinmis Veri Tabanlarindan Olmayan Doktora ve Yiiksek Lisans Tezi

Bruckman, A. (1997). MOOSE Crossing: Construction, community, and learning in a
networked virtual world for kids [Doctoral dissertation, Massachusetts Institute of
Technology]. http://www-static.cc.gatech.edu/-asb/thesis/

Ozel Egitim Dergisi

2024, 25(3)


https://doi.org/10.1176/appi.books.9780890425596
https://dictionary.apa.org/
https://www.merriamwebster.com/
http://a.co/7qGBZAk
http://bit.ly/2G0BpbI
https://doi.org/10.1037/0000119-012
http://www-static.cc.gatech.edu/-asb/thesis/

ANKARA UNIVERSITESI EGITIM BiLIMLERI FAKULTESI OZEL EGIiTiM DERGISi

YAZIM KURALLARI

Ansiklopedi
veya Sozlilkk

Giiriin, O. A. (2001). Psikoloji sozliigii [Psychology dictionary] (2nd ed., V.1-3). Inkilap.
Sadie, S. (Ed.). (1980). The new grove dictionary of music and musicians (6th ed., Vols. 1-20).

MacMillan.

Sozlii Bildiri

Karadag, E., & Oney, A. (2006, 6-8 Eyliil). Okul yoneticilerinin stres diizeylerinin 6retmenlerin
stres diizeylerine etkisinin incelenmesi [Examining the effect of school principals’ stress
levels on teachers’ stress levels] [Sozlii bildiri]. 14. Ulusal Psikoloji Kongresi,
Hacettepe Universitesi, Ankara, Tiirkiye.

Maddox, S., Hurling, J., Stewart, E., & Edwards, A. (2016, March 30-April 2). If mama ain’t
happy, nobody’s happy: The effect of parental depression on mood dysregulation in
children [Paper presentation]. Southeastern Psychological Association 62nd Annual
Meeting, New Orleans, LA, United States.

Poster Bildiri

Pearson, J. (2018, September 27-30). Fat talk and its effects on state-based body image in
women [Poster presentation]. Australian Psychological Society Congress, Sydney,
NSW, Australia. http://bit.ly/2XGSThP

Online Sempozyum/Konferans Oturumu Notlar

E,gﬁ:rya da Fistek, A., Jester, E., & Sonnenberg, K. (2017, July 12-15). Everybody’s got a little music in
Bildiriler them: Using music therapy to connect, engage, and motivate [Conference session].
Autism  Society National Conference, Milwaukee, WI, United States.
https://asa.confex.com/asa/2017/webprogramarchives/Session9517.html
Online Bildiri Ozeti
Cacioppo, S. (2019, April 25-28). Evolutionary theory of social connections: Past, present,
and future [Conference presentation abstract]. Ninety-ninth annual convention of the
Western  Psychological ~ Association, Pasadena, CA, United States.
https://westernpsych.org/wp-content/uploads/2019/04/WPA-Program-2019-Final-
2.pdf
Kitap Seklinde Yayimlanan Bildiriler
Bedenel, A.-L., Jourdan, L., & Biernacki, C. (2019). Probability estimation by an adapted
genetic algorithm in web insurance. In R. Battiti, M. Brunato, |. Kotsireas, & P.
Pardalos (Eds.), Lecture notes in computer science: Vol. 11353. Learning and
intelligent optimization (pp. 225-240). Springer. https://doi.org/10.1007/978-3-030-
05348-2 21
Belge
o Milli Egitim Bakanligi [Ministry of National Education]. (2011). Ornek grup rehberligi
Resmi Bir etkinlikleri [Samples of group guidance activities]. http://www.meb.gov.tr/orn.pdf
Kurum Yiiksekogretim Kurulu. (2007). Ogretmen yetistirme ve egitim fakiilteleri (1982-2007)
Tarafindan [Teacher training and education faculties (1982-2007)]. http://www.yok.gov.tr
Yayinlanmis
Belgeler Kanun, Yonetmelik, Tiiziik
[Ikogretim ve Egitim Kanunu [Elementary and Education Law]. (1961). T.C. Resmi Gazete,
(10705), 5 Ocak 1961, 3579-3595.
Hitts, P. J. (1999, February 16). In forecasting their emotions, most people flunk out. New York
Giinliik Times. https://mww.nytimes.com/1999/02/16/science/in-forecasting-their-emotions-most-
Gazete people-flunk-out.html
Makalesi Cakmake1, N. (2004, 13 Eylil). Cabuk unutmayahm [Let’s not forget quickly]. Hiirriyet.

http://hurarsiv.hurriyet.com.tr/goster/haber.aspx?viewid=467797

Ozel Egitim Dergisi

2024, 25(3)


http://bit.ly/2XGSThP
https://asa.confex.com/asa/2017/webprogramarchives/Session9517.html
https://westernpsych.org/wp-content/uploads/2019/04/WPA-Program-2019-Final-2.pdf
https://westernpsych.org/wp-content/uploads/2019/04/WPA-Program-2019-Final-2.pdf
https://doi.org/10.1007/978-3-030-05348-2_21
https://doi.org/10.1007/978-3-030-05348-2_21
http://www.meb.gov.tr/orn.pdf
http://www.yok.gov.tr/
https://www.nytimes.com/1999/02/16/science/in-forecasting-their-emotions-most-people-flunk-out.html
https://www.nytimes.com/1999/02/16/science/in-forecasting-their-emotions-most-people-flunk-out.html
http://hurarsiv.hurriyet.com.tr/goster/haber.aspx?viewid=467797

ANKARA UNIVERSITESI EGITIM BiLIMLERI FAKULTESI OZEL EGIiTiM DERGISi
YAZIM KURALLARI

Yilmaz, A. (2012). Egitimde yeni gelismeler [New developments in education].

internetten http://www.egitim.org.tr/makale.html
Alinan List of oldest companies. (2019, January 13). In Wikipedia.
Bilgiler https://en.wikipedia.org/w/index.php?title=List_of oldest_companies&oldid=8781
58136
Tellegen, A., & Ben-Porath, Y. S. (2011). Minnesota Multiphasic Personality Inventory—2
Test, Olcek Restructured Form (MMPI-2-RF): Technical manual. Pearson.

ve Envanter Topbas, S., & Giiven, S. (2017). Tiirk¢e Okul Cagi Dil Gelisim Testi (TODIL) [Test of
Language Development-Primary: TLD-P]. Detay Yayincilik.

Giertz, S. (2018, April). Why you should make useless things [Video]. TED Conferences.
https://www.ted.com/talks/simone_giertz why you should make useless things

TED
K Kog, A. (2018, Mayi1s). Egitimin gelecegi, gelecegin egitimi [Future of education, education
onusmalari f
of future] [Video]. TED Konusmalari.
https://www.youtube.com/watch?v=gEwWZN1Tw1AA
Youtube Baddeley, A. (2010, November 3). Alan Baddeley on the development of the working memory
Videolar: model [Video]. YouTube. https://www.youtube.com/watch?v=mTONLihOK30

Kaynak: American Psychological Association (2020). Publication Manual of the American Psychological Association (7th ed.). American
Psychological Association.

Ozel Egitim Dergisi 2024, 25(3)


http://www.egitim.org.tr/makale.html
https://en.wikipedia.org/w/index.php?title=List_of_oldest_companies&oldid=878158136
https://en.wikipedia.org/w/index.php?title=List_of_oldest_companies&oldid=878158136
https://www.ted.com/talks/simone_giertz_why_you_should_make_useless_things
https://www.youtube.com/watch?v=gEwZN1Tw1AA
https://www.youtube.com/watch?v=mT0NLihOK30

HAKEMLER KURULUNA TESEKKUR

Hakemler Kuruluna Tesekkiir

Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisindeki 2024 y1l1 cilt 25 say1 3’teki
makalelerin degerlendirme siirecine zaman ayirarak degerli katkilarint sunan tiim meslektaslarimiza
tesekkiir ederiz.

Dog. Dr. Ahmet BILDIREN
Dog. Dr. Canan SOLA-OZGUC
Dog. Dr. Derya ATALAN-ERGIN
Dog. Dr. Feyzullah SAHIN
Dog. Dr. Filiz KARADAG
Dog. Dr. Miizeyyen ELDENiZ-CETIN
Dog. Dr. Savas AKGUL
Dog. Dr. Segil CELIK
Dr. Ogr. Uyesi Betiil YILMAZ-ATMAN
Dr. Ogr. Uyesi Elgin YUKSEL-AKGUN
Dr. Ogr. Uyesi Emine Se¢il KARAMUKLU
Dr. Ogr. Uyesi Esra KANLI-DENIZCI
Dr. Ogr. Uyesi Mine SONMEZ-KARTAL
Ars. Gor. Dr. Esra OYAR

Ozel Egitim Dergisi 2024, 25(3)



