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Matematik Ogretmenlerinin Mesleki Motivasyonlar1 Uzerine
Fenomonolojik Bir Arastirma

A Phenomenological Research on the Professional
Motivation of Mathematics Teachers

Aslihan TOPUZ TASLIALAN! Serkan UNSAL?
Auf:
Tashalan Topuz, A. Unsal, S. (2024). Matematik Ogretmenlerinin Mesleki Motivasyonlar1 Uzerine Fenomonolojik Bir Arastirma,
Disiplinlerarasi Egitim Arastirmalari Dergisi, 8(18), 121-137, DOI: 10.57135/jier. 1468253

0z

Bu arastirmada matematik 6gretmenlerinin mesleki motivasyonlarini azaltan ve artiran faktorlerin neler olduguna
ve motivasyonlariin nasil artirilacagina iligkin goriislerinin tespit edilmesi amaglanmistir. Arastirmada nitel
arastirma desenlerinden Fenomenoloji deseni (olgu bilim) kullanilmistir. Arastirmanin ¢alisma grubunu
Kahramanmaras ilinde gorev yapan on {i¢c matematik 6gretmeni olusturmustur. Veriler aragtirmacilar tarafindan
gelistirilen yar1 yapilandirilmis goriisme formuyla toplanmis ve icerik analizi kullanilarak ¢oziimlenmistir.
Arastirmada toplumun meslege saygl duymasi, deger vermesi, okul ortaminin huzurlu olmasi, velilerin ¢ocuklariyla
ilgilenmesi, velilerden olumlu doniit alinmasi, 6gretmenler arasindaki etkili iletisim, 6grencilerin basarili olmasi,
o0grencilerin saygili davranmasi, 06grencilerin derse aktif katilmi matematik o6gretmenlerinin mesleki
motivasyonlarini artirdigl sonucuna ulasilmistir. Arastirma sonucuna gore meslegin itibarsizlastirilmasi, okul
yonetiminin basariy1 takdir etmemesi ve mobbing uygulamasi, 6zel hayatta ki olumsuzluklar, 6grencilerin basarisiz
olmas1 ve matematik dersine ilgisizligi, Ogretmenler arasi gruplasmalar, velilerin 6gretmenin isine karismasi,
ogrencileri ile ilgilenmemesi matematik 6gretmenlerinin mesleki motivasyonlarini azaltmaktadir. Arastirmada
o0gretmenler mesleki motivasyonlarinin artirilmasi i¢in; matematik 6gretim programi sadelestirilmeli, veliler
denetleyici rolden paydas roliine ge¢meli, okulun fiziki sartlar iyilestirilmeli, maaslar artirilmali, 6gretmen basarisi
takdir edilmeli, mesleki gelisim ¢alismalar1 arttirilmali seklinde éneriler sunmuslardir.

Anahtar Kelimeler: Matematik 6gretmeni, motivasyon, mesleki motivasyon.

Abstract

In this study, it was aimed to determine the factors that decrease and increase the professional motivation of
mathematics teachers and their views on how to increase their motivation. Phenomenology design
(phenomenology), one of the qualitative research designs, was used in the study. The study group of the research
consisted of thirteen mathematics teachers working in Kahramanmaras province. The data were collected using a
semi-structured interview form developed by the researchers and analysed using content analysis. According to the
results of the study, society's respect and value for the profession, peaceful school environment, parents' interest in
their children, receiving positive feedback from parents, effective communication between teachers, students'
success, students' respectful behaviour, students' active participation in the lesson increase the professional
motivation of mathematics teachers. On the other hand, discrediting the profession, school management not
appreciating success and mobbing, negativities in private life, students' failure and lack of interest in mathematics,
groupings among teachers, parents interfering in the teacher's work and not being interested in their students
decrease the professional motivation of mathematics teachers. In the study, teachers suggested that in order to
increase their professional motivation, the mathematics curriculum should be simplified, parents should switch
from a supervisory role to a stakeholder role, the physical conditions of the school should be improved, salaries
should be increased, teacher success should be appreciated, and professional development activities should be
increased.

Keywords: Mathematics teacher, motivation, professional motivation.
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0723
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GIRIS

Ogretmenler tarihsel siire¢ icerisinde egitim sisteminde bircok onemli rolleri yerine
getirmektedir. Bu roller; kendini yenileme, teknolojik okuryazar olma, rehberlik etme,
degisimi yoénetme, 6grencileri merkezi sinava hazirlama (Unsal, 2001), bireyin potansiyelini
aciga cikarma (Giiven, 2010), devletin egitim politikalarini uygulama (Can, 2019), 68rencilere
bilgi saglama ve rol model olmadir (Harden ve Crosby, 2000). Ayrica 6gretmenlerin 6grenmeyi
kolaylastirici, okul lideri, 68retim uzmani, sinif destekgisi, mentor, veri kocu degisim icin
katalizor olmak rolleri de bulunmaktadir (Harrison ve Killion, 2007). Ogretmenlerin bu
rollerini etkin bir sekilde yerine getirmesinde motivasyon kavrami énemli bir yer tutmaktadir
bulunmaktadir (Unsal ve Goriicii, 2023).

Bir isi yapmak icin harekete gecmek, hareketlendirmek anlamina gelen motivasyon kavrami
Latince “movere” sozciiglinden tiiremistir (Ertiirk ve Aydin, 2016; Ryan ve Deci, 2000).
Motivasyon insanlari bir seyler yapmaya yonlendiren enerji veya diirtli (Dornyei ve Ushioda,
2011), davranis ve performansi uyandiran, harekete geciren, yonlendiren ve devam ettiren
slire¢ olarak tanimlanmaktadir (Almansour, 2012). Hemen hemen her alanda kullanilan
motivasyon kavrami egitim alaninda ise farkli degiskenlerle bir arada kullanilmaktadir. Bu
kullanimlardan biride 6gretmen motivasyonudur. Ogretmen motivasyonu ogretmenlerin
meslekle ne 6l¢iide bag kurduklari, meslekte ne kadar kaldiklari, 6gretmenleri meslege neyin
cektigi ile ilgili bir kavramdir (Sinclair, 2008) Ogretmen motivasyonu verimli bir sonuca
gotiiren 6gretme arzusu, basarili bir 6gretim siireci olarak tanmimlamaktadir (Saricoban ve
Mengii, 2008).

Ogretmen motivasyonu, 6gretmenin meslegini coskulu ve tutkulu bir sekilde yapmasini,
0grenci motivasyonunu ve basarisini etkiledigi icin arastirmacilar tarafindan arastirilmasi
gereken 6nemli bir konu olarak kabul edilmektedir (Carbonneau, Vallerand, Fernet, ve Guay
2008; Kunter, Frenzel, Nagy, Baumert ve Pekrun, 2011). Ggretmenlerin motivasyonlarinin
yliksek olmasi egitim sistemi, 6gretmen, 6grenci ve okul kiiltiirti agisindan olumlu sonuglar
dogurmakta (Atmaca, 2019), dgretme-06grenme siirecinin kalitesini yiikselterek egitimin
kalitesine deger katmaktadir (Ayeni, 2015). Egitim sisteminin amaclarina ulasmasinda
motivasyonu yliksek 6gretmenler dnemli bir konumdadir (Deniz ve Erdener, 2016; Matoke,
Okibo ve Nyamongo, 2015). Ogretmenlerin mesleki motivasyonlarn ile ilgili yapilan
arastirmalar 6gretmenlerin mesleki motivasyonlarinin okul gelisiminin saglanmasinda ve etkili
o6grenme ortamlarinin olusturulmasinda énemli bir faktér oldugunu géstermektedir (Alam ve
Farid, 201; Giimiistas ve Giilbahar, 2022; Hildebrandt ve Eom, 2011; iner, 2010; Lauermann,
2017; Matoke, Okibo ve Nyamongo, 2015). Ogretmen motivasyonunun okuldaki 6grenme
stirecinin niteligini belirlemede 6nemli faktordiir (Azizah, 2016). Dolayisiyla 6grenciyle bilgi ve
sevgi paylasiminda bulunan 6gretmenin saglikli bir egitim ortami olusturabilmesi i¢in olumlu
motivasyona sahip olmasi gerekmektedir (Andriani, Kesumawati ve Kristiawan, 2018; aktaran
Demir, 2023). Diger taraftan motivasyonu yiiksek 6gretmenler, yaptiklar1 uygulamalarini
stirekli gelistirmenin yollarin1 aramakta ve ilerlemeyi uygulamaya koymak icin gerekli cabay1
gostermekte, ilerici egitim reformunu desteklemektedir (Jesus ve Lens, 2005).

Her meslekte oldugu gibi Ogretmenlik mesleginin de kendine 6zgii bir takim rol ve
sorumluluklart vardir. Bu rol ve sorumluluklar ¢alisilan okul kademesi ve brans baglaminda
farklilasabilmektedir. Bir matematik 6gretmeninin sorumlulugu ve ondan velilerin,
ogrencilerin, okul yonetiminin beklentileri baska bir brans Ogretmeninkinden farkl
olabilmektedir. Ozellikle matematik dersinin merkezi sinavlarda énemli yere sahip olmasi bu
farkliligin temel nedenidir.

Alan yazin incelendiginde 6gretmenlerin mesleki motivasyonlarini inceleyen arastirmalarin
mevcut oldugu goriilmektedir (Ada vd., 2013; Atmaca, 2004; Bori, 2018; Ertiirk ve Aydin,
2017; Yildirim, 2011; Iner, 2010; Demir, 2023 Giimiistas ve Giilbahar, 2022; Karayol ve Yavuz
Eroglu, 2020; Unsal ve Goriici, 2023). Fakat matematik o6gretmenlerinin mesleki
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motivasyonlari inceleyen arastirmalar oldukca sinirhdir (Caddle at al.,, 2016; Chatzistamation
etal, 2014).

Matematik 6gretmenlerin motivasyonlarini etkileyen faktorlerin biitlinctl bir sekilde ortaya
konulmasi olduk¢a 6nemlidir. Clinkii Tiirk Egitim sisteminde 6grencilerin akademik basarisini
belirleyen temel derslerden basinda matematik dersi geldigi soylenebilir. Matematik dersi,
ilkogretimin baslangicindan yiliksek 0grenime kadar egitim-6gretim siirecindeki tim
programlar icin temel olusturan derslerden birisidir (Basar vd., 2002). Toplumsal hayatin bir
parcasi haline gelen matematik, insanlarin iyi bir yasam siirdiirebilmesi ve iyi bir kariyere
sahip olabilmeleri i¢inde oOnemlidir (Arslan vd., 2012). Ayrica, matematik yasamin
anlasilmasina katki saglamakta ve yasantilarla ilgili diisiinceler {ireterek hayati
kolaylastirmaktadir (Dursun & Dede, 2004). Matematik basaris1 matematik 6gretmenlerinin
mesleklerinde verimleriyle dogru orantiidir (Sagir ve digerleri,2014). Matematik
ogretmenlerinin verimlilikleri ise dnemli 6lciide motivasyonlarina baghdir.

Egitimde yapilan yeniliklerin hayata gecebilmesi icin matematik 6gretmenlerinin mesleki
motivasyonun yiiksek olmasi gerekmektedir (De Jesus ve Lens, 2005). Mesleki motivasyonu
yliksek bir matematik 6gretmeni okul sisteminde beklenen hedeflere ulasmak icin mesleki bilgi
ve becerilerini verimli bir sekilde kullanabilmektedir (Getange, 2016). Matematik
O0gretmenlerin mesleki motivasyonlarinin yiiksek olmasi i¢in dncelikli olarak onlarin mesleki
motivasyonlarini azaltan ve artiran faktoérlerin neler oldugunun tespit edilmesi gerekmektedir.
Bu tespitin yapilmasinda mevcut arastirma verilerinin 6nemli katki sunacagi diisiiniilmektedir.
Ayrica egitimin her kademesindeki yoneticilerin 6gretmenlerin motivasyonlarin1 artirmaya
yonelik tutum, davranis ve yonetim tarzlarinin nasil olmasi gerektigine yonelik
farkindaliklarinin olusmasina mevcut arastirma ile katki saglanabilecegi umulmaktadir.

Arastirmanin Amaci

Bu arastirmada matematik 6gretmenlerinin mesleki motivasyonlarini azaltan ve artiran
faktorlerin neler oldugunun tespit edilmesi ve onlarin motivasyonlarinin nasil artirilacagina
iliskin goriilerinin incelenmesi amaglanmistir. Bu amag¢ dogrultusunda, asagida verilen
arastirma sorularina cevap aranmaktadir. Matematik 6gretmenlerinin;

S1. Mesleki motivasyonunu artiran faktorlere yonelik goriisleri nelerdir?
S2. Mesleki motivasyonlarini azaltan faktorlere yonelik goriisleri nelerdir?
S3. Mesleki motivasyonlarini artirmaya yonelik onerileri nelerdir?
YONTEM

Arastirmanin Deseni

Bu arastirmada nitel arastirma modeli kullanilmistir. Nitel arastirma modelinde sosyal
fenomenleri, bireylerin davranislarini ve bu davranislarin nedenlerini giiclii bir sekilde
anlamak amaclanir (Giiler, Halicioglu ve Tasgin, 2015). Nitel arastirma modeliyle yapilan
arastirmalarda, arastirmaci gozlem, goriisme ve dokiiman incelemesinden yola cikarak
kavramlari, olgulary, iliskileri agiklar ve anlamlandirir (Merriam, 1998). Nitel arastirma modeli
icerisinde bir¢cok arastirma deseni bulunmakla birlikte egitim arastirmalarinda ¢ogunlukla
fenomenoloji deseni kullanilmaktadir. Fenomenolojik arastirmalarda bir kisi ya da bir grup
insanin bir fenomene dair yasamis oldugu deneyimi nasil anlamlandirdiklar1 ve bu anlami
bilin¢g diizeyine nasil aktardiklarini ortaya koyabilmek amaglanir (Patton, 2014; Creswell,
2016).

Bu arastirmada matematik 6gretmenlerinin mesleki motivasyon deneyimleri dogrultusunda
mesleki motivasyonlarini artiran ve azaltan faktorlere yonelik algilar1 incelenmek
amaglandigindan fenomenoloji deseni (olgu bilim) kullanilmistir.
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Calisma Grubu

Olgu bilim deseni arastirmalarinda katilimcilarin olguyu deneyimlemis ve bu deneyimi
anlamlandiracak bireylerden secilmesinin daha uygun oldugu kabul edilir (Creswell, 2016;
Yildirim ve Simsek, 2011). Bu sebeple bu arastirmada amach 6rnekleme yontemi kullanilmistir
(Creswell, 2016). Arastirmada, katiimcilarin seciminde amach 6rnekleme tiirlerinden olgiit
ornekleme yontemi kullanilmistir.

Olgiit 6rnekleme yontemindeki temel diisiince énceden belirlenmis bazi 6l¢iitlerin uygulamada
ortaya konulmasidir. Bu oélciitler ya arastirmaci tarafindan olusturulabilir ya da daha 6nceden
hazirlanmis bir olclit listesi kullanilabilir (Yildirim ve Simsek, 2011). Bu arastirmada 6l¢iit Milli
Egitim bakanlhigina bagh okullarda matematik 6gretmeni olarak gorev yapiyor olmak seklinde
belirlenmistir. Calisma grubunda 13 6gretmen yer almistir. Arastirmaya katilan matematik
O0gretmeninin 7’si kadin, 6’s1 erkek iken, 81 1-10 yil, 4’4 11-15 y1l ve 1’i 16-20 y1l kideme
sahiptir.

Veri Toplama Araglari

Fenomenoloji deseninde veri toplama araci olarak genellikle goriisme teknigi kullanilir
(Yildirim ve Simsek, 2011). Gorlisme tekniginde arastirmaya katilanlar, arastirilan fenomene
iliskin deneyimlerini ictenlikle aciklar. Yapilan arastirmada nitel arastirmada veri toplama
aracl olarak goriisme teknikleri icerisinde yer alan yari yapilandirilmis goriisme teknigi
kullanilmistir (Biiytkoztiirk, Kilig Cakmak, Akgiin, Karadeniz, Demirel, 2020, s.159) Yar
yapilandirilmis goriisme formunu gelistirmek icin 6ncelikle alanyazin taranarak soru havuzu
olusturulmustur. Soru havuzunda yer alan sorularin icerik ve kapsam gecerliligini saglamak
icin alandaki uzmanlarin goriisiine bagvurulmustur. Daha sonra dil ve anlasilirlik agisindan
diger uzmanlarinda gorisleri alinmistir. Gelen uzman gorisleri dogrultusunda yari
yapilandirilmis goriisme formu tekrar diizenlenmistir. Diizenlenen goriisme formunun pilot
uygulamasi ii¢ 6gretmen lizerinde yapilmistir. Pilot uygulama sonucunda yar1 yapilandirilmis
goriisme formuna son sekli verilmistir. Gelistirilen veri toplama aracinin birinci béliimiinde;
matematik 6gretmenlerinin, demografik bilgilerini belirlemeye yonelik 2 soru yer alirken ikinci
boliimde ise matematik 6gretmenlerinin motivasyonlarina yonelik goriislerini almaya yonelik
lic soru yer almistir.

Verilerin Analizi

Bu arastirmada yar1 yapilandirilmis goriisme formuyla elde edilmis verilerin analizinde igerik
analizi kullanilmistir. Birbirine benzeyen verilerin, belirli temalar ve kavramlar ¢ercevesinde
bir araya getirilmesiyle olusturulan igerik analizinin yapilmasi i¢in belirli adimlar kullanilir
(Yldirim ve Simsek, 2011). Bu arastirmanin verileri de bu adimlara uygun olarak
gerceklestirilmistir. ilk olarak veriler analize uygun hale getirilmis, sonraki adimda, veriler
analiz edilerek kod ve temalara ulasilmistir. Ulasilan kod ve temalarin adlandirilmasi
asamasinda ise ilgili literatiirde var olan kavramsal ¢ergevelerden ve katilimcilarin kendi
sozciiklerinden faydalanilmistir. En son asamada ise ulasilan kod ve temalar goérsel hale
getirilerek sunularak, yorumlanmistir.

Gecerlik, Giivenirlik

Nitel arastirmalar, etik kurallar c¢ercevesinde yiritildigu takdirde gegerlik ve giivenirligi
saglanmaktadir (Merriam, 2013, s.199). Yapilan arastirmanin gecerligini ve gilivenirligini
saglamak icin Lincoln ve Guba'nin (1985) nitel arastirmalarda yararlanilmasini énerdigi dort
strateji uygulanmistir. Yararlanilan stratejiler; inandiricilik, aktarilabilirlik, teyit edilebilirlik ve
tutarliliktir. Bu stratejiler 1s181nda yapilan ¢alismalar asagida aciklanmistur.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2024; 8(18)121-137 124



Topuz Tashalan, A., Unsal, S. / Matematik Ogretmenlerinin Mesleki Motivasyonlar1 Uzerine Fenomonolojik Bir Arastirma

Inandirialik (Credibility)

Arastirma stirecinde inandiriciik icin siire¢c ve katilimcilar hakkinda derinlemesine bir
betimleme(Johnson ve Christinsen, 2004) yapilmasi 6nemlidir. Bu sekilde yapilan bir
arastirma okuyucunun ¢alisma hakkinda karar verme siirecine yardimci olur (Creswel, 2016).
Yapilan arastirmada, arastirma siireci ve katilimcilarin 6zellikleri ile ilgili ayrintili bilgi verilmis
ve arastirma siirecinde uzman goriisiine basvurularak inandiriciik artirilmistir (Merriam,
2013). Bu arastirma iki uzmanin goriisleri dogrultusunda diizenlenmistir.

Aktarilabilirlik (Transferability)

Nitel arastirmalarda genellestirme kaygisi bulunmamaktadir. Bu sebeple nitel arastirmalarda
“aktarilabilirlik esas alinir. Kavramsal anlamda “aktarilabilirlik”, arastirmanin sonuglarinin
baska calismalara hangi diizeyde uygulanabileceginin arastirmacilarin kendilerine birakma
isidir (Merriam 2013, s. 218; Yildirim ve Simsek, 2011). Bu arastirmada aktaralabilirligi
saglama adina; arastirmanin her asamasi ayrintili bir sekilde betimlenmis, bulgular ayrintil
bir sekilde agiklanmis ve okuyucular i¢in agik ve anlasilir bir dil kullanilmis( Lincoln ve Guba,
1985) aktarilabilirlik saglanmistir.

Tutarlilik (Dependability)

Nitel arastirmalarda tutarligi saglamak icin verilerin analiz siirecinde birden fazla
arastirmacinin ayni anda ¢alisarak ulasilan kodlar tizerinde goris birligine varmalari 6nem arz
etmektedir(Creswell, 2016). Yapilan arastirmada iki arastirmaci birbirinden habersiz olarak
(Creswell, 2016) kodlama yapmis ve temalar elde etmislerdir.

Teyit Edilebilirlik (Confirmability)

Creswell (2016) gore arastirmanin teyit edilebilir olmasi i¢in arastirma verilerinin dis
denetime acikligl saglanmalidir. Bunun icinde arastirmanin her asamasinda elde edilen
dosyalar, teyit edilebilirligi saglamak icin arastirmacilar tarafindan bilgisayar ortaminda
saklanip muhafaza edilmistir. Arastirmada teyit edilebilirligi kolaylastirmak icin toplanan
verilerin bilgisayar ortamina aktarilmasi, verilerin analiz edilmesi, arastirmanin
raporlastirilmasi gibi bir¢ok islemin bilgisayar ortaminda gergeklestirilmesi saglanmistir.

BULGULAR

Bu boliimde arastirma sorularini cevaplamaya yonelik bulgular ve bu bulgular dogrultusunda
olusturulmus tablolar ve yorumlar yer almaktadir.

Arastirmanin birinci sorusu matematik 6gretmenlerinin mesleki motivasyonunu artiran
faktorlerin neler oldugunu tespit etmeye yoneliktir. Katilimcilardan elde edilen verilerin
analizi neticesinde ortaya ¢ikan tema, alt tema ve kodlar Tablo1.” de verilmistir.
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Tablo 1. Matematik Ogretmenlerinin Mesleki Motivasyonlarini Artiran Faktorler

Tema Alt Tema Kod Katilimcilar
Toplumun bakis Ogretmene toplum tarafindan verilen deger K1,K2
acist Meslege saygi duyulmasi K3, K10
Okul yonetiminin takdir etmesi K1,K2, K9
Okul yonetimi Olumlu ¢alisma ortaminin saglanmasi K4, K11
Okul ortaminin huzurlu olmasi K5
Vicdan duygusu K2

Ogrencilere yeni bir seyler o6gretmenin K6,K10

Manevi faktorler verdigi mutluluk

Mesleki Ogrencinin yiiregine dokunmak K7
motivasyonu - —
artiran faktsrler Mesleki sartlar Maasimin yiiksek olmasi K1, K5, K6
Ogrencilerin basarili olmasi, K1, K3, K4, K8, K9
Ogrenci Ogrencilerin saygili davranmasi K5, K11
davranislari Ogrencilerin derse aktif katilimi, K5, K11, K12
Ogrencilerin 6grenmeye istekli olmasi K10, K13
Meslektaslar (:)gretmenler arasindaki etkili iletisim K8, K11
Ogretmenler arasi anlayis K2
Veliler Velilerin ¢ocuklariyla ilgilenmesi K3, K4
Velilerden olumlu déniit almak K5, K6

Tablo1 incelendiginde dgretmenlerin mesleki motivasyonu artiran faktérlerin toplumun bakis
acisi, okul yonetimi, manevi faktorler, mesleki sartlar, 6grenci davranislari, meslektaslar ve
veliler oldugu goriilmektedir.

Toplumun bakis agis1 alt temasi altinda; 68retmene toplum tarafindan verilen deger (K1, K2),
mesleki sayginligin olmasi (K3, K10) seklinde kodlar bulunmaktadir. Ogretmene toplum
tarafindan verilen degere yonelik K1'in goriisii, “Etrafimdaki insanlar tarafindan deger gérmek
mesleki motivasyonumu artirmaktadir” seklindedir. Mesleki sayginligin olmasi1 mesleki
motivasyonu artirdigina yonelik K3’iin gorisii, “Toplumsal anlamda mesleki sayginligimiz
arttig1 takdirde motivasyonumun yiikseldigini diisiiniiyorum.” seklindedir.

Okul Yonetimi alt temas1 altinda; okul yonetiminin takdir etmesi (K1, K2, K9), olumlu calisma
ortaminin saglanmasi (K4, K11), okul ortaminin huzurlu olmasi(K5) seklinde kodlar
bulunmaktadir. Okul yonetiminin takdir etmesine yonelik K9’un gorisi “Okul yonetiminin
yaptigim islerde gosterdigim basarilarin takdir edilmesi motivasyonumu artirir” seklindedir.
Olumlu calisma ortaminin saglanmasinin mesleki motivasyonu artirdigina yoénelik K11'in
gorlisi “Okul idaresi tarafindan olumlu ¢alisma ortaminin saglanmasi beni mesleki acidan
motive eder” seklindedir. Okul ortaminin huzurlu olmasina yonelik K5'in goriisii “Okula
geldigim zaman sakin, kargasadan uzak huzurlu bir atmosfer mesleki motivasyonumu artirir”
seklindedir.

Manevi Faktorler alt temasi altinda; vicdan duygusu (K2), 6grencilere yeni bir seyler
o0gretmenin verdigi mutluluk(K6, K10), 6grencinin yiiregine dokunmak (K7) seklinde kodlar
bulunmaktadir. Vicdan duygusunun mesleki motivasyonu artirdigina yonelik K2'nin gorisi
“Vatan sevgisi ve icimde duydugum vicdani sorumluluk beni meslegime baglar” seklindedir.

Ogrencilere yeni bir seyler dgretmenin mutluluguna yonelik K10'un gériisii “Matematik
o6gretmeni olarak 6grencilerin hepsinde olmasa dahi bir kisminda ‘evraka’ yani kendilerince
zor olan bir problemi ¢6zme anlarina tanik olmak miithis haz veren énemli bir faktordiir.”
seklindedir. Ogrencinin yiiregine dokunmaya yoénelik K7'nin goriisii “Cocuklarin géziinde bir
151k, gonliinde bir yer edinince mesleki motivasyonum artiyor.” seklindedir.
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Cgrenci davranislar alt temasi altinda; 6grencilerin basarili olmasi (K1, K3, K4, K8, K9),
ogrencilerin saygili davranmasi, (K5, K11), 6grencilerin derse aktif katihmi (K5, K11, K12),
ogrencilerin 6grenmeye istekli olmasi(K10, K13) seklinde kodlar bulunmaktadir. Mesleki
motivasyonun artirilmasinda 6grencilerin basarili olmasina yonelik K4'iin goriisii “Basarili
ogrencileri gordiikce derse daha motive oluyorum, azmim ve calisma istegim yenileniyor
seklinde iken K8'in goriisii “Ogrenci akademik bagaris1 arttikca matematik dersini daha askla
anlatiyorum” seklindedir. Ogrencilerin saygih olmasina yonelik K5’ in goriisii, “Bizim
zamanimizda 68retmenlerimizi goriince konusmaya c¢ekinirdik, bugiin de bu sekilde saygil
ogrencileri goriince hosuma gidiyor, gurur duyuyorum “seklindedir. Ogrencilerin derse aktif
katilimina yonelik K11’in gériisii “ Ogrencilerin dersi dinlemesi ve derse odaklanmasi, karsilikli
saygl esasina dayall ders anlaimi motivasyonumu artirir.” seklindedir. Ogrenmeye istekli
ogrencilere yonelik K13'lin goriisii “Bazi1 6grenciler var ki gozleri 151l 151], bilgiyi, dogruyu glizeli
o0grenmek istiyorlar, gozlerine bakinca bunu hemen anliyorsun.” seklindedir. Meslektaslar alt
temasi altinda; 6gretmenler arasi etkili iletisim (K8, K11), 6gretmenler arasi anlayis (K2)
seklinde kodlar bulunmaktadir. Ogretmenler arasi etkili iletisime yonelik K8in goriisii
“Ogretmenler odasinda birbirinin yiiziine giilen, samimi ve karsilikh iletisim esasina dayali
konusmalari duydukc¢a meslegime daha cok baglaniyorum” seklindedir.

Veliler alt temasi altinda; velilerin ¢ocuklariyla ilgilenmesi (K3, K4), velilerden olumlu ve giizel
doniit almak (K5, K6) seklinde kodlar bulunmaktadir Velilerin ¢ocuklariyla ilgilenmesine
yonelik K3'lin gorisi “Biliyoruz ki veliler iyi 6gretmen bulma arayisinda, biz 6gretmenler ise
anlayisli, saygili ve 68rencisine destek olan veli arayisindayiz” seklindedir. Velilerden olumlu
ve giizel doniit almaya yonelik K6'nin goriisii “Velilerin, ‘Sizin sayenizde artik ¢ocugum
matematigi seviyor, ¢ok tesekkiir ediyorum’ seklindeki gilizel climleler meslegime karsi
duydugum sevgiyi artiyor.” seklindedir.

Arastirmanin ikinci sorusu matematik 6gretmenlerinin mesleki motivasyonunu azaltan
faktorlerin neler oldugunu tespit etmeye yoneliktir. Katilimcilardan elde edilen verilerin
analizi neticesinde ortaya cikan tema, alt tema ve kodlar Tablo 2’ de verilmistir.

Tablo 2. Matematik Ogretmenlerinin Mesleki Motivasyonlarini Azaltan Faktérler

Tema Alt Tema Kod Katilimcilar
Toplumsal Meslegin itibarsizlagtirilmasi K1, K8
kosullar Toplumsal sayginligin diisiik olmasi K6
Okul yénetimi Okul y?net?mi téraﬁndan uygul.anan mobb.ing K1, K4
Okul yonetiminin basariy1 takdir etmemesi K2, K3, K10,K12
Kisisel kosullar Ozel hayatta ki olumsuzluklar K5, K9, K7
Calisma ortami Fiziki kosullarin uygun olmamasi K3, K4, K8
Osrenci Ogrencilerin basarisiz olmasi, K1, K3, K7, K10
Mesleki 5 Ogrencilerin saygisizca davranmasi K5
davranislari . S
motivasyonu Matematik dersine ilgisiz olmasi K9, K11, K12
azaltan faktorler Ogretmenler arasi gruplasmalar K1
Meslektaslar Ogretmenler ve okul yonetimi arasindaki K5
gerginlik
Veliler tarafindan deger gormemek K1
Veliler Velilerin, 6grencileri ile ilgilenmemesi K2, K3
Velilerin 6gretmenin isine karigsmasi K5, K13
CIMER’e yapilan sikayetler K13
Maddi kosullar Maasimin diisiik olmasi K1, K5, K6, K8, K10

Tablo 2 incelendiginde matematik 0Ogretmenlerinin mesleki motivasyonlarim1 azaltan
faktorlerin; toplumsal kosullar okul yonetimi, kisisel, ¢alisma ortami, 6grenci davranislari,
meslektaslar, veliler ve maddi kosullar oldugu goriilmektedir. Toplumsal kosullar alt
temasinda; meslegin itibarsizlastirilmasi (K1, K8) ve toplumsal sayginhigin diistik olmasi(K6)
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kodlar1 bulunmaktadir. Meslegin itibarsizlastirmasina yonelik K1'in goériisii “Ogretmenler yillar
boyu toplumda saygin bir yerde iken son yillarda belirgin bir itibar kaybinin olmasi asikardir.
Nitelik kaybi yasayan egitim fakiiltelerinden yetisen Ogretmenlerin atanamama gibi
problemlerinin olmasi toplum nezdinde itibarinin diismesine sebep olan en biiyiik etmendir.”
seklinde iken K8’in goriisi “Hicbir sey olamiyorsan 6gretmen ol anlayisinin toplumun geneline
hdkim oldugu disiincesi meslegin itibarinin 6niindeki en biiylik engeldir.” seklindedir.
Toplumsal sayginligin diisiik olmasina yonelik K6'nin goriisii “Egitimin ve 68retimin iyi olmasi
ogretmene verilen deger ile dogru orantilidir. Ogretmenin ekonomik olarak diger mesleklere
gore alt diizeyde olmasi, 0gretmenin statii ve sayginligini disiirmektedir. Bu durum
O0gretmenin meslegine duydugu motivasyonu olumsuz etkilemektedir” sozleriyle aciklamistir.

Okul yonetimi alt temasi altinda; okul miidiirii tarafindan uygulanan mobbing (K1, K4) ve okul
idaresinin basariy1 takdir etmemesi (K2, K3, K10, K12) kodlar1 bulunmaktadir. Okul miidiirii
tarafindan uygulanan mobbinge yonelik K4'iin goriisti, “Ogretmenlik kutsal bir meslektir.
Sayginlik seviyesi en list diizeyde olmalidir. Okul yoneticileri maalesef 6gretmenlerine
istenilen sayginlikta davranmamaktadir. Herkesin yaninda asagilamaya, ders programi
diizenlerken saatleri ve giinleri diizensiz yerlestirmeye ve sudan sebeplerle 6gretmenleri
asagilamaktadirlar. Zaten matematik gibi anlasilmasi gii¢ bir dersi anlatmaya calismak zor bir
durumken mobbing uygulanmasi bizi gercekten yormaktadir.” seklindedir. Okul idaresinin
basariy: takdir etmesine yonelik K10'un goériisii “Yeni bir yaklasim sergiledigimde miidiirden
olumlu doéniit alamamam beni lizmekte ve yeniliklere karsi heyecanimi yitirmeme sebep
olmaktadir.” seklindedir.

Kisisel kosullar alt temasi altinda, 6zel hayatimdaki olumsuzluklar (K5, K9) seklinde kod
bulunmaktadir. Ozel hayatta yasanan olumsuzluklara yénelik K5’in gériisii “ Evde esim ve onun
ailesi ile yasadigim gerginlikler derse konsantrasyonumu olumsuz etkiliyor” seklinde iken
K9’un gorisii “Aile i¢i tartismalar yasiyorum. Huzurlu bir ev ortamin bulunmuyor” seklindedir.

Calisma ortami alt temasi altinda sinifin, okulun ve gevresinin olumsuz fiziki kosullar1 (K3, K4,
K8) seklinde kod bulunmaktadir. Sinifin, okulun ve ¢evrenin fiziki sartlarinin kétii olmasina
yonelik K8'in goriisii, “Siniflar cok kalabalik, neredeyse yazi tahtasinin yanina sira koyup ders
islemeye calisiyoruz. Ayrica yeterli hizmetli olmamasindan dolay1 okul yeterince temiz degil.
Bu gibi durumlar motivasyonumuzu azaltiyor.” seklinde iken K3’iin goriisii “Sinif mevcutlar
fazla, ikili egitim Ogretim olmasi Ozellikle derse giris cikislarda kargasaya sebep oluyor.
"seklindedir.

Ogrenci davramslari alt temasi altinda; 6grencilerin basarisiz olmasi (K1, K3, K7, K10),
ogrencilerin saygisiz davranmasi (K5) ve matematik dersine karsi ilgisiz olmas1 (K9, K11, K12)
kodlar1 bulunmaktadir. Ogrenci bagarisizligina yonelik K7'nin goriisii “Ogrenci basarisizhginin
sadece akademik olarak algilamak yanlis bir tutumdur. Matematikte basarili olamayan bir
ogrenci herhangi bir spor dalinda ya da miizikte basarili olabilir. Matematik basarisi diisiik ve
akademik olarak ilerleyemeyen 6grenciyi, basari adina zorlamak dogru degildir.” seklinde iken,
K10’un goriisii “Hitap ettigimiz 6grenci kitlesinin niteliginin diisiik olmasi, temel matematigi
o6grenmeden ortaokula ge¢mesi, ¢carpim tablosunu bile sinifinin yarisimin bilmeden LGS’ye
girecek o6grencilerimizin olmasi {iziicii bir durum.” seklindedir. Ogrencilerin saygisizca
davranmasina yonelik K5'in goriisii “Ogrenciler artik yiiziimiize kars1 kotii sézler sdyleyecek
hale geldi. Kendi kendimi suclar hale geldim acaba ben 6gretmenlik yapamiyorum da bu
cocuklar bana bu sekilde saygisizca davraniyorlar. Sinifta otoritem sifir resmen.” seklindedir.
Ogrencilerin matematik dersine karsi ilgisiz olmasina yonelik K12'nin goriisi “Bazi
ogrencilerin matematik dersinde yasamis olduklar1 basarisizlik sonrasinda, matematik
dersinin ¢ok zor oldugunu diisiinmeleri ve bu inancin kirllamamasi, bunun sonucunda ise
derse karsi ilgisiz ve alakasiz olmalari ¢ok iiziicii bir durumdur”seklindedir.

Meslektaslar alt temasi altinda 6gretmenler arasi gruplasmalar(K1) ve 6gretmenler ve okul
yonetimi arasindaki gerginlik (K5) kodlar bulunmaktadir. Ogretmenler arasi gruplasmaya
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yonelik K1'in goriisii. Ogretmenler odasinda herkesin bir grubu var. Her dgretmen grup
arkadaslariyla vakit gecirip birbirine destek oluyor. Ayni sendikaya sahip olanlar genelde bu
gruplasmanin en o6nemli nedenleri arasinda. “seklindedir. Ogretmenler ve okul yénetimi
arasindaki gerginlige yonelik K5’in goriisii “Egitim 6gretimde asil olan iyi bir okul kiiltiirtidiir.
Gerek 6gretmenler arasi gerekse idare ve 6gretmenler arasi moraller iyi oldugunda egitim
o6gretimde maksimum verimlilik olur” seklindedir.

Veliler alt temas1 altinda; veliler tarafindan deger gormemek(K1), velilerin 6grencileri ile
ilgilenmemesi (K2, K3), velilerin égretmenin isine karismasi (K5, K13) ve CIMER’e yapilan
sikayetler (K13) kodlar1 bulunmaktadir.. Veliler tarafindan deger gormemeye yonelik K1’in
gorigii “Ogrenci velileri, matematik basarisinin sadece 6gretmene bagh oldugunu saniyor.
Ogrenciler icin verdigimiz emegi gormezden geliyorlar. Benim vicdanim sonuna kadar rahat”
seklindedir. Velilerin ogrencileri ile ilgilenmemesine yoénelik K3'iin gorigt, “llgisiz vel,
bugiinde, yarinda, 6grenci basarisizliginin en bilyiik sebebidir” seklindedir. Velilerin
O0gretmenin isine karismasina yonelik K5’in goriisii “Bugliniin velileri her seyi bildigini
zannediyorlar, utanmasalar gelip dersi kendileri anlatacaklar. Her sorunu 6gretmene veya
idarede goriiyorlar.” seklindedir. CIMER’e yapilan sikayetlere yonelik K13'{in goriisii “Velilerin
problemlerin esas sorumlusu olarak égretmeni gérmeleri sonucunda ¢6ziimii CIMER gibi
yerlere sikadyet ederek daha kolay bir ¢dziim arayisina girmesi egitimin oniindeki en biiylik
engellerdendir.” seklindedir.

Maddi kosullar alt temasi altinda; maasimin diisiik olmasi (K1, K5, K6, K8, K10), seklinde kod
bulunmustur. Maasin diisiik olmasina yonelik K10'un goriisii “Okulda hizmetli ile aramda ¢ok
kiiciik bir miktar maas farki var, yillarca bunun igin mi okudum “ seklinde iken, K1'in gortisii
“En disiik memur maasi almamiz ¢ok tiziicii bir durum. Yillar 6nce maas sartlarimiz daha iyi
durumdaymis fakat su an ki maasimiz ¢ok diisiik” seklindedir.

Arastirmanin iiciincii sorusu matematik 6gretmenlerinin mesleki motivasyonunu arttirmak
icin neler yapilmasi gerektigine yonelik onerilerini tespit etmeye yoneliktir. Katiimcilardan
elde edilen verilerin analizi neticesinde ortaya cikan tema, alt tema ve kodlar Tablo 3’ de
verilmistir.
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Tablo 3. Matematik 6gretmenlerinin mesleki motivasyonu artirmaya yonelik dnerileri

Tema Alt Tema Kod Katilimailar
Toplumla ilgili Ogretmene  verilen deger arttirilmali K3, K8
Idare mobbing uygulamamal K1
Yonetimle ilgili Ogretmenin basarisini takdir etmeli K2, K12
Adaletli bir yonetim olmal K10
Calisma Ortami fle  Ogretmeni giivende hissettirmeli K13
fgili Okulun fiziki sartlar iyilestirilmeli K1,K3, K8, K11
Ekonomiyle ilgili Maaslar artirilmali K1, K5, K6, K8, K10
. K1
Mesleki Matematik 6gretim programi degistirilmeli, KS
motivasyonu Daha etkili disiplin kurallar1 belirlenmeli KE
artirmak i¢in Esitim Sinif tekrar1 uygulanmali K4
yapilmasi ilitikam 1 ileili Egitimde liyakat olmal K6
gerekenler P ylale Mesleki gelisim calismalari arttirilmali K7
Matematik 6gretim programi sadelestirilmeli K8
[lkokul harig zorunlu egitimin kaldirilmah
Meslektaslarla Meslektaslar arasi birlik olmali K1
Veliler 6grencileri ile ilgilenmeli K1, K2
Velilerle ilgili Veliler;. denetleyici roliinden, paydas roliine K5
gecmeli
Yeniliklere acik veli olmal K10

Tablo 3 incelendiginde matematik 6gretmenlerinin mesleki motivasyonunu arttirmaya yonelik
onerileri., yonetimle ilgili, calisma ortamu ile ilgili, ekonomi ile ilgili, egitim politikasiyla ilgili,
meslektaslarla ilgili ve velilerle ilgili oldugu goriilmektedir. Toplumla ilgili alt temasi altinda;
ogretmene verilen deger arttirllmal (K3,K8) kodu bulunmaktadir. Ogretmene verilen degerin
arttirlmasina yoénelik K3'tin goriisii  “Ogretmen bireyi hayata hazirlar. Ogretmene verilen
deger arttik¢a, 6gretmen mutlu olur, 6gretmen mutlu olursa daha nitelikli bireyler yetistirir.
Daha nitelikli birey demek daha giizel bir toplum demektir.” seklindedir.

Yonetimle ilgili alt temasi altinda; idarenin Mobbing uygulamamali (K1), 68retmen basarisi
takdir etmeli (K2, K12) ve adaletli davranan bir yonetim olmali (K10) kodlar1 bulunmaktadir.
Okul idaresinin Mobbing uygulamamasina yonelik K1'in goriisii “Matematik 6gretmenlerinin
zaten calisma sartlari ¢cok zor. Cogu zaman teneffiis bile yapmaya vaktimiz kalmiyor.
Matematik 6gretimi bash basina emek ve zaman isteyen bir durum oldugu i¢in okul idaresinin
gerek ders programi gerekse baska gorevleri daha esnek ve 6gretmenin istegine gére yapmasi,
O0gretmenine daha anlayish davranmasi, mesleki motivasyonumun arttirilmasini saglar.”
seklindedir. Ogretmen basarisin1 takdir etmeye yonelik K2’'nin goriisii, “Okul miidiiri
yaptigimiz etkinliklerde arkamizda durmali, bizi yalniz birakmamali” seklindedir. Adaletli
davranan bir yénetim olmasina yénelik K10’un gériigii “Idari kadronun 6gretmenleri arasinda
ayrim yapmadigl bir yonetim anlayisi benimsemesi mesleki motivasyonumu kesinlikle
artiracaktir.” seklindedir.

Calisma ortamu ile ilgili alt temasi altinda; 6gretmeni giivende hissettirtmeli (K13) ve okulun
fiziki sartlan iyilestirilmeli(K1, K3, K8, K11) kodlar1 bulunmaktadir. Ogretmeni giivende
hissettirmesine yonelik K13'lin gorisii “Okulda gerek manen gerekse madden saygi ve sevgi
cercevesine bir giiven ve anlayis ortami olmasi, motivasyonumun artmasi i¢in en dnemli
faktorlerden biridir.” seklindedir. Okulun fiziki sartlarinin iyilestirilmesine yonelik K3’iin
goriisit “Sinif mevcutlar1 azaltildiginda, sinifa bir akilli tahta, her 6grenciye bir tablet
verildiginde basar1 artacaktir.” seklinde iken, K11'in goriisii “Daha az 68rencinin olusturdugu
seviye siniflari olusturulabilir.” seklindedir.
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Egitim politikasi alt temasi altinda, yeni bir matematik 6gretim programinin diizenlenmeli(K1),
daha etkili disiplin kurallar1 belirlenmeli(K5), sinif tekrari uygulanmali(K5), egitimde liyakat
olmali(K4), 6gretmenlikte mesleki gelisim calismalar arttirilmali(K6), matematik miifredati
sadelestirilmeli(K7) ve ilkokul hari¢ zorunlu egitimin kaldirilmali (K8) kodlar1 bulunmaktadir.
Yeni bir matematik 6gretim programi diizenlenmesine yonelik K1'in goriisii “Matematik
programi tamamen yenilenmeli, aksi takdirde c¢ok bilgi, az 6grenme kargasasi icinde
ogrencilerimiz heba olmaktadir.” seklindedir. Okullarda daha etkin disiplin kurallar
belirlenmesine yonelik K5'in goriisii “Ogrenciye gerekirse caydirici cezalar verilmelidir.
Kurallar ve kirmizigizgiler 6gretilmeli, bu durum en alt siniftan en st simifa kadar
uygulanmalidir.” seklindedir. Sinif tekrarinin uygulanmasina yonelik K5'in goriisii “Okul
idaresi ve 6gretmenler gereken 6grenciye sinif tekrari yaptirmalidir. Okuma yazma bilmeyen
ogrenciler ile c¢arpim tablosunu oOgrenemeyen Ogrencilere sinif tekrar1 yaptirilmahdir.”
seklindedir. Egitimde liyakat olmasina yonelik K4'iin goriisii “Egitimde liyakat meslegin
gereklerini yerine getirmede birinci 6nciiliimiiz olmalidir. Bu durum mesleki motivasyonumun
artmasin saglar.” seklindedir. Ogretmenlikte mesleki gelisim calismalari arttirilmasina yénelik
Ké6'nin goriisii “Matematik 6gretmenligi duragan degil, dinamik bir meslektir. Ogretmenlik
kariyer basamaklar1 uygulamasi1 duraganliktan kurtulmay: saglamistir. Her alanda mesleki
gelisim seminerleri, kurslar1 diizenlenmelidir” seklindedir. Matematik miifredatinin
sadelesmesine yonelik K7'nin goriisii “Ders kazanmimlar: azaltilmali, etkinlikleri yapmamiza
vakit kalmali, ders kitaplari ile merkezi sinavlar arasi seviye farki giderilmelidir.” seklindedir.
ilkokul hari¢ zorunlu egitimin kaldirilmasina yonelik K8'in goriisii “Ilkokul demek temel
seviyede okuma yazma ve aritmetik 6grenmek demektir. Akademik basarisi zayif olan 6grenci
ilkokul bitiminde okumaya zorlanmamali, yetenekleri dogrultusunda baska alanlara
yonlendirilmelidir.” seklindedir.

Meslektaslar alt temasi altinda, meslektaslar arasi birlik beraberlik olmasi1 (K1) kodu
bulunmaktadir. Meslektaslar arasi birlik beraberlik olmasina yonelik K1'in gorisi
“Gruplasmalar olmadan, sendikacilik ve siyasi goriis ayrilig1 yasamadan da birlikte yasamanin
yollarini bulmaliy1z.” seklindedir.

Veliler alt temasi altinda ise; velilerin 6grencileri ile ilgilenmeli (K1, K2), veliler denetleyici
roliinden siyrilip paydas roliine gecmeli (K5) ve yeniliklere acik veli olmali(K10) kodlari
bulunmaktadir. Velilerin égrencileri ile ilgilenmesine yonelik K2’'nin gériisii “Ogrenciye eve
geldiginde okulda ne yaptigin1 soran, elinden geliyorsa derslerinde yardimci olan, sik sik
O0gretmeniyle 6grencisinin akademik olarak ilerlemesi hakkinda bilgi alan velilerim olmalhdir.”
seklindedir. Velilerin denetleyici roltinden siyrilip paydas roliine ge¢cmesine yonelik K5’in
gorisi “Her seye karisan veli degil de 6gretmen uygun buldugunda kollarimi sivayip ise
koyulan velilerimiz oldugunda bu meslege karsi duydugum istek artacaktir.” seklindedir.
Velilerin yeniliklere acik olmasina yénelik K10'un goriisii; “Ogretmenin sundugu farkli bakis
acilarina karsi agik olmali, bu konuda gereken 6zeni gostermelidir. Bizim zamanimizda boyle
seyler yoktu deyip kestirip atmamalidir.” seklindedir.

SONUCLAR ve TARTISMA

Arastirmada matematik 6gretmenlerinin mesleki motivasyonlarim1 artiran ve azaltan
faktorlere ve onlarin mesleki motivasyonlarini artirmaya yonelik goriislerinin neler oldugunun
tespit edilmesi amag¢lanmistir. Arastirmaya gore 6grencilerin, derse karsi ilgili ve istekli olusu
O0gretmen motivasyonunu artirmaktadir. Bu sonucu Ada vd., (2013) arastirmasinda ulastigl
O0gretmenlerin motivasyon kaynaginin basinda o6grencilerin ilgisi gelmektedir sonucu
desteklemektedir. Bu sonuca gore 6grencinin derse yonelik ilgisi sadece 68renci basarisi i¢in
degil ayn1 zamanda 6gretmen motivasyonu icinde 6nemli oldugu s6ylenebilir.

Arastirmaya gore Ogrencinin basarili olmasi Ogretmenlerinin mesleki motivasyonunu
artirmaktadir. Arastirmanin bu sonucunu destekleyen baska arastirmalarda bulunmaktadir
(Akyekin ve Kuzucu, 2019; Atkinson, 2000; Bishay, 1996; Dagtekin vd., 2023; Deniz, 2021;
Kiziltepe, 2008; Sugino, 2010). Arastirmada 6gretmen motivasyonunu artiran diger bir
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faktoriin ogrencilerin 6gretmenlerine karsi saygili davranmalar1 oldugu tespit edilmistir.
Arastirmanin bu sonucunu destekleyen baska arastirmada bulunmaktadir (Aktekin ve Kuzucu,
2019).

Arastirmada okul yonetiminin 6gretmenlerin goriislerine deger vermesinin 6gretmenlerin
motivasyonlarimi artirdigl tespit edilmistir. Arastirmanin bu sonucunu destekleyen
aragtirmalar bulunmaktadir (Aktekin ve Kuzucu, 2019; Karabag Kése ve ark., 2018; Ozan ve
ark.,, 2010). Yoneticilerin 68retmenin goriisiine deger vermesi, 6gretmenlerin kendini iyi
hissetmesine, mesleki ve yasamsal doyum saglamasina katki saglamaktadir (Sar1 ve ark,
2018). Ayrica dgretmen motivasyonunun saglanmasinda dgretmenlerin giiclii ve gilivenilir
yonetici destegine, meslektaslariyla iletisime ve karar siireclerine katilma gibi pek ¢cok sosyal
gereksinimleri bulunmaktadir (Ada vd., 2013). Bu sosyal gereksinimlerin de karsilanmasinda
okul yoneticilerine 6nemli sorumluluklar diistligii s6ylenebilir.

Bu arastirmada, toplumun dgretmene deger vermesi ve 6gretmenlik meslegine saygi duymasi
mesleki motivasyonu artiran bir diger faktor olarak karsimiza ¢ikmaktadir. Aktekin ve Kuzucu
(2019) arastirmasinda meslegin sayginliginin, Ogretmenlerin motivasyonlarini artirdigi
sonucuna ulasmistir. Ayrica 6g8retmenlerin sosyal taninma gibi dissal motivasyon kaynaklarina
da ihtiyac duydugu belirtilebilir (Yan, 2009). Arastirma sonucu dogrultusunda toplumsal
kaynaklarin 6gretmenlerin motivasyonlarini etkileyen bir faktér oldugu séylenebilir.

Arastirmaya gore Ogretmenlerin meslektaslar1 ile gerceklestirdikleri olumlu iletisim
motivasyonlarini artirmaktadir. Olumlu iletisim 6gretmenlerin motivasyonunu artirmanin
yani sirina 0gretmenlerin okulda daha iiretken olmalarina, daha fazla proje iiretmelerine ve
ekip ruhunu daha fazla hissetmelerine de katki saglayacaktir (Giimiistas ve Giilbahar, 2022;
Yilmaz ve Glinay, 2016).

Arastirmada maaslarin yetersiz olmasi1 6gretmenlerin mesleki motivasyonlarini azaltan bir
faktor oldugu belirlenmistir. Arastirmasinin bu sonucunu destekleyen arastirma sonucu
bulunmaktadir (Aktekin ve Kuzucu, 2019). Maaslar 6gretmenlerin motivasyonu etkileyen
maddi unsurlar igerisinde yer almaktadir (javorcikova, Vanderkovd, Lizbetinova, Lorincova ve
Hitka, 2021; Rasheed vd. 2010). Bu sonu¢ dogrultusunda 6gretmenlerin maaslarin temel
ihtiyaclarin1 karsilamalarinin disinda kisisel ve mesleki gelisim faaliyetlerine ve sosyal
faaliyetlere katilmalarina, meslege yarasir bir yasam siirmelerine olanak saglayacak diizeyde
olmasi gerektigi belirtilebilir. Ayrica maaslar 6gretmenlerin mesleki motivasyonu etkileyen
toplumsal sayginlik, mesleki statii gibi faktorleri de dogrudan etkileyen énemli bir faktordir.
Bu ac¢idan 6gretmenlerin maaslarinin artirilmasi sadece motivasyonlarini degil ayn1 zamanda
sayginliklarinin ve stattilerinin de yiikselmesine katki saglayacagi soylenebilir.

Arastirmaya gore okul miudiri tarafindan uygulanan mobbing o6gretmenlerin mesleki
motivasyonunu azaltmaktadir. Aragtirmamin bu sonucunu Ozgan ve Aslan (2008)n
arastirmasi desteklemektedir. Ayrica okul idaresinin basariy1 takdir etmemesi de mesleki
motivasyonu azaltan bir faktordiir. Arastirmanin bu sonucunu destekleyen arastirma sonuglari
bulunmaktadir (Ada ve ark. 2013; Coskun, 2019; Deniz, 2021; Deniz ve Erdener, 2016;
Glimiistas ve Giilbahar, 2022; Karabag Kose ve ark., 2018; Ozan ve ark, 2010) Arastirmada
toplumsal sayginligin diisiik olmas1 6gretmenlerin motivasyonlarini azaltan bir diger faktor
olarak karsimiza ¢cikmaktadir. Arastirmanin bu sonucunu destekleyen arastirma sonuglari
bulunmaktadir (Biiyiikses, 2010; Demir, 2007). Arastirmada velilerin 6grencileri ile
ilgilenmemelerinin, 6gretmenin isine karigsmalarinin, 6gretmeni CIMER’e sikdyet etmelerinin
O0gretmenlerin motivasyonunu azalttigi sonucuna ulasilmistir. Arastirmanin bu sonucunu
destekleyen arastirma sonuglar1 bulunmaktadir. (Senaras ve Cetin, 2018; Unsal ve Goriicii,
2023).

Arastirmada oOgretmenler mesleki motivasyonlarin1 artirmak igin, okul yonetimi ile ilgili,
mobbing uygulamamali, adil bir yonetim sergilemeli, 6gretmen basarisin1 takdir etmeli
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seklinde 6neriler sunmuslardir. Okul yonetiminin, egitimin amaclarinin gerceklestirilmesinde,
kurum kiiltiiriiniin olusturulmasinda, dgretmenlerin huzurlu calisabilecegi okul ortaminin
olusturulmasinda 6nemli sorumluluklar1 bulunmaktadir. Bundan dolayi, okul yénetiminin
olumlu ve destekleyici bir rol listlenmeleri, 6gretmenlerin motivasyonlarini artiracak cesitli
6dil mekanizmalarini ve takdir yetkilerini kullanmalar1 gerektigi sdylenebilir. Ayrica okul
yoneticileri 6gretmenlerin sosyal gereksinimlerine karsida duyarli olmalidir (Bursaliogly,
2011). Arastirmada 6gretmenler motivasyonlarinin artirilmasi i¢in okulun fiziki kosullarinin
iyilestirilmesi 6nerisinde bulunmuslardir. Ogretmenlerin sinifta egitim 6gretim faaliyetlerini
etkili bir sekilde siirdiirmelerinde okulun fiziki sartlarinin etkisinin oldugu bilinmektedir.
Dolayisiyla, okul ve sinif ortaminin fiziki sartlarinin 6gretmenlerin egitim ve 6gretimi etkili bir
sekilde yiiriitiilmesini saglayacak sekilde; siniflarin kalabalik olmamasi, siniflarin, lavabolarin
temiz olmasi, siiflarin 1si, 151k, havalandirma agisindan yeterli olmasi, siniflarda 6gretim
teknolojilerini bulunmasi, spor salonlarinin, genis ve ferah olmasi, 6gretmenler odasinin ve
kiitliphanelerin olmasi gerektigi s6ylenebilir.

Arastirmada Ogretmenler mesleki motivasyonlarinin artirilmasina igin mesleki gelisim
faaliyetlerinin yapilmasi oOnerisinde bulunmuslardir. Buna benzer o6neri baskaca
arastirmalarda da bulunmaktadir (Deniz ve Erdener, 2016). Bu acidan yoneticilerinin
O0gretmenlerin hizmet ici egitim faaliyetlerine katilmalarinda kolaylik saglamalari ve okul
temelli mesleki gelisim faaliyetleri diizenlemeleri gerektigi soylenebilir. Ayrica 6gretmenlerin
ihtiyaclarina gore diizenlenmis mesleki gelisim kurslarinin yapilmasi 6gretmenlerin
motivasyonunu artiracaktir (Duraku, Blakaj, Likaj, Boci ve Shtylla, 2022).

Arastirma sonugclarina gore asagidaki oneriler getirilmistir:

1)Matematik 6gretim programi sadelestirilerek matematik 6gretmenlerinin 6gretimsel yiikii
hafifletilebilir.

2) Okul yoneticilerinin 6gretmenleri takdir etme konusunda daha sistematik davranabilirler.

3)Ogretmen motivasyonun artirmasinda okullarin ve smiflarin  fizikli kosullarin
iyilestirilmesinin 6énemi goz oniinde bulundurularak bu konuda okul yoneticilerinin daha aktif
olabilirler.

4) Okul yoneticileri 6gretmenlerin kisisel ve mesleki gelisimlerini desteklemek icin firsatlar
sunabilir.

5) Ogrencilerin egitim ve 6gretim siirecindeki sorumlulugunu yerine getirmek icin ders gecme
ve disiplin yonetmeliginde diizenlemelere gidebilir.

KAYNAKCA

Ada, S., Akan, D., Ayik, A, Yildirim, I, & Yalgin, S. (2013). Ogretmenlerin motivasyon etkenleri. Atatiirk
Universitesi Sosyal Bilimler Enstitiisii Dergisi, 17(3), 151-166.

Addison, R. & Brundrett, M. (2008). Motivation and demotivation of teachers in primary schools: The
challenge of change. Education 3-13, 36(1), 79-94.

Akbaba, S. (2006). Egitimde motivasyon. Atatiirk Universitesi Kazim Karabekir Egitim Fakiiltesi Dergisi,
13, 343-361.

Anderson, N., Ones, D. S., Sinangil, H. K., & Viswesvaran, C. (2009). Endiistri, is ve érgiit psikolojisi el
kitab 2. cilt érgiit psikolojisi. Istanbul: Literatiir Yayincilik.

Aktan, C. C. (1999). 2000’li Yillarda Yeni Yénetim Teknikleri: (3) insan Miihendisligi. istanbul: TUGIAD
Yayincilik.

Alam, M. T., & Farid, S. (2011). Factors affecting teachers motivation. International Journal of Business
and Social Science, 2(1), 298-304.

Almansour, Y. M. (2012). The relationship between leadership styles and motivation of managers
conceptual framework. Journal of Arts, Science and Commerce, 3(1), 161-166.

Amabile, T. M., & Kramer, S. J. (2007). Inner work life. Harvard Business Review, 85(5), 72-83.

Anitasari, E., & Retnawati, H. (2018). The motivation of mathematics teachers in continung professional
development. Journal of physics: Conference, Series 1097. doi: 10.1088/1742-
6596/1097/1/012142

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 133
Journal of Interdisciplinary Educational Research 2024;8(18);121-137



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

Arslan, H., Canli, M., & Sabo, H. M. (2012). A research of the effect of attitude, achievement and gender on
mathematic education. Acta Didactica Napocensia, 5(1), 45-52.

Arslan, E. (2022). Nitel Arastirmalarda Gegerlilik ve Giivenilirlik. Pamukkale Universitesi Sosyal Bilimler
Enstitiisti Dergisi, 51, 395-407.

Atkinson, E. S. (2000). An investigation into the relationship between teacher motivation and pupil
motivation. Educational Psychology, 20(1), 45-57.

Atayeter, C. (1997). Orgiitsel Ogrenmenin Motivasyon ile iliskisi. Ankara: Yeni Fersa Matbaacilik.

Atmaca, F. (2004). Sinif 6gretmenlerinin motivasyon durumlarinin incelenmesi (Agri ili 6rnegi) (Yiksek
Lisans tezi). Selcuk Universitesi, Sosyal Bilimler Enstitiisti, Konya.

Atmaca, 0. (2019). Fransizca 6gretmen adaylarinin mesleki motivasyonunu etkileyen faktorler (Yiiksek
Lisans tezi). Marmara Universitesi, Egitim Bilimleri Enstitiist, [stanbul.

Azizah, F. (2016). The effect of transformational leadership of headmaster and teacher’s motivation to
work on the performance of teacher in Al-Islam SMA 1 Surakarta (Master's Thesis). Sebelas
Maret University, Surakarta.

Bacanly, H. (2007). Egitim Psikolojisi. Ankara: Pegem Yayincilik.

Baykul, Y. (2012). ilkokulda Matematik Ogretimi. Ankara: Pegem Yayincilik.

Basar, M., Unal, M. & Yalgin, M. (2002). ilkdégretim kademesiyle baslayan matematik korkusunun
nedenleri. V. Ulusal Fen Bilimleri ve Matematik Egitimi Kongresi, ODTU, Ankara.

Byars, L. L. (1992). Concepts of strategic management. New York: Harper Collins Publishers.

Bishay, A. (1996). Teacher motivation and job satisfaction: A study employing the experience sampling
method. Journal of Undergraduate Sciences, 3(3), 147-155.

Bort, N. (2018). The Factors Affecting Teacher-Motivation. International Journal of Instruction, 11(4),
761-776.

Bursalioglu, Z. (2011). Okul Yénetiminde Yeni Yapi ve Davranis. Ankara: Pegem Yayincilik.

Biiyiikéztiirk, S., Kilig Cakmak, E., Akgiin, O. E., Karadeniz, S. ve Demirel, F. (2020). Bilimsel aragtirma
yontemleri. Ankara: Pegem Yayincilik.

Biiyiikses, L. (2010). Ogretmenlerin Is Ortamindaki Motivasyonunu Etkileyen Etmenler (Yiiksek Lisans
tezi). Silleyman Demirel Universitesi, Sosyal Bilimler Enstitiisii, Isparta.

Can, H. (1992). Organizasyon ve Yonetim. Ankara: Siyasal Kitabevi.

Can, E. (2019). Ogretmenlerin mesleki gelisimleri: Engeller ve oneriler. Egitimde Nitel Arastirmalar
Dergisi. 7(4), 1618-1650.

Caddle, M.C,, Bautista, A., Brizuela, B.M. & Sharpe, S.T. (2016). Evaluating mathematics teachers’
professional development motivations and needs. REDIMAT, 5(2), 112-134.

Carbonneau, N., Vallerand, R. ], Fernet, C. & Guay, F. (2008). The role of passion for teaching in
intrapersonal and interpersonal outcomes. Journal of Educational Psychology 100(4), 977-987.

Chatzistamatiou, M., Dermitzaki, [, & Bagiatis, V. (2014). Self- regulatory teaching in
mathematics:relations to teachers’ motivation, affect and professional commitment. Journal of
Educational Psychology 29, 295-310.

Ciani, K. D., Summers, ]. ], & Easter, M. A. (2008). A “top-down” analysis of high school teacher
motivation. Contemporary Educational Psychology, 33(4), 533-560.

Creswell, ]. W. (2016). Nitel arastirma yontemleri, bes yaklasima gore nitel arastirma ve arastirma
deseni. Ankara: Siyasal Kitabevi.

Dagtekin, M., Eker, S. B,, i¢6zli, F., Tung, E., Ozboga, M., Cengiz, S., Kaya, B., Bayhan, S., Ozis, F., & Kanat, H.
G. (2023). Farkli Egitim Kademelerinde Gérev Yapan Ogretmenlerin Mesleki Motivasyonlarina
lliskin Gériislerinin Incelenmesi.. Ases Ulusal Sosyal Bilimler Dergisi, 3(1), 39-57.

De Jesus, S. N., & Lens, W. (2005). An integrated model for the study of teacher motivation. Applied
Psychology, 54, 119-134.

Demir, H. B. (2007). Sinif Ogretmenlerinin Motivasyonunu Etkileyen Degiskenler. XVI. Ulusal Egitim
Bilimleri Kongresi, Gazi Osmanpasa Egitim Bilimleri Fakiiltesi, Tokat.

Demiral, S. (2003). Okul Miidiirleri Tarafindan Ogretmenlere Déniik Bir Kontrol Ve Motivasyon Araci
Olarak Orgiit Dilinin Kullamlmasina iliskin Ogretmen Gériisleri (Yiiksek Lisans tezi). Osmangazi
Universitesi Sosyal Bilimler Enstitiisii, Eskisehir.

Deniz, U, & Erdener, M. A. (2016). Ogretmenlerin is motivasyonlarin1 etkileyen etmenler. Lewes:
Lambert Academic Publishing.

Deniz, M. Avsaroglu, S. & Fidan, O. (2006). ingilizce Ogretmenlerinin Ogrencileri Motive Etme
Diizeylerinin Incelenmesi. inonii Universitesi, Egitim Fakiiltesi Dergisi, 7(11), 61-73.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2024; 8(18)121-137 134



Topuz Tashalan, A., Unsal, S. / Matematik Ogretmenlerinin Mesleki Motivasyonlar1 Uzerine Fenomonolojik Bir Arastirma

Deniz, U. (2021). Ogretmenlerin motivasyon etkenlerini yeniden kesfetmek: Sahadan sesler. inonii
Universitesi, Egitim Fakiiltesi Dergisi, 22(3), 2115-2139.

Demir, 0. (2023). Ogretmenlerin mesleki 6zerklikleri ile mesleki motivasyonlar1 arasindaki iliskinin
incelenmesi. Egitim ve Bilim, 48(213), 231-254.

Doruk, B. K. & Umay, A. (2011). Matematigi giinliik yasama transfer etmede matematiksel modellemenin
etkisi. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 41, 124-135.

Duraku, Z. H,, Blakaj, V., Likaj, E. S, Boci, L. & Shtylla, H. (2022). Professional training improves early
education teachers’ knowledge, skills, motivation, and self-efficacy. Frontiers in Education, 7, 1-
11.

Dursun, S. & Dede, Y. (2004). Ogrencilerin matematikte basarisin1 etkileyen faktérler: matematik
o0gretmenlerinin goriisleri bakimindan. Gazi Egitim Fakiiltesi Dergisi, 24(2), 217-230

education teachers’ knowledge, skills, motivation, and self-efficacy. Frontiers in Education, 7, 1- 11.

Erdem, A. R. (1997). Icerik kuramlari ve egitim yénetimine katkisi. Pamukkale Universitesi Egitim
Fakiiltesi Dergisi, 3, 68-76.

Ertiirk, R., & Aydin, B. (2017). Ogretmenlerin is motivasyonunu artiran ve olumsuz etkileyen durumlarin
incelenmesi. Akademik Sosyal Arastirmalar Dergisi, 5(48), 582-603.

Ertiirk, R., & Aydin, B. (2017). Ogretmenlerin is motivasyonunu artiran ve olumsuz etkileyen durumlarin
incelenmesi. Akademik Sosyal Arastirmalar Dergisi, 5(48), 582-603.

Ertiirk, M. (1995). isletmelerde Yonetim ve Organizasyon. Istanbul: Beta Basim Yayim.

George, L., & Sabapathy, T. (2011). Work motivation of teachers: Relationship with organizational
commitment. Canadian Social Science, 7(1), 90-99.

Gller, A., Halicio8lu, M. B. ve Tasgin (2015). Sosyal Bilimlerde Nitel Arastirma. Ankara: Seckin Yayincilik.

Gilimiistas, Z. & Giilbahar, B. (2022). Ogretmenlerin mesleki motivasyonunu etkileyen etkenler. Pearson
Journal Of Social Sciences & Humanities, 7(20), 180-200.

Giiven, D. (2010). Profesyonel bir meslek olarak tiirkiye’de 6gretmenlik. Bogazi¢i Universitesi Egitim
Dergisi, 27(2), 13-21.

Harden, R. M. AndCrosby, J. R. (2000). The good teacher is moret han a lecturer - the twelve roles of the
teacher, An extended summary of AMEE Medical Education Guide No 20. Published in Medical
Teacher, 22 (4), 334-347.

Harrison, C. ve Killion, ]J. (2007). Ten Roles For Teacher Leaders, Educational Leadership. September,
65(1), 74-77.

Hastings, N. (1997). Classroom motivation in Effective Primary Teaching. London: David Fulton
Publishers.

Hildebrandyt, S. A., & Eom, M. (2011). Teacher professionalization: Motivational factors and the influence
of age. Teaching and Teacher Education, 27(2), 416-423.

Hill, H, C,, Rowan, B. & Ball, D, L. (2005). Effects of Teachers Mathematical Knowledge For Teaching On
Student Achievement. American Educational Research Journal, (42), 371-406.

Hoy, W. K., & Miskel, C. G. (2012). Egitim y0netimi, teori, aragtirma ve uygulama. Ankara: Nobel Yayin
Dagitim.

Iner, S. (2010). ilkégretim Okullarinda Gérev Yapan Simif Ogretmenlerinin Motivasyonlarim Etkileyen
Faktorler (Yiiksek Lisans tezi). Kirikkale Universitesi, Sosyal bilimler Enstitiisii, Kirikkale.
Javorcikova, ]., Vanderkova, K., Lizbetinova, L., Lorincov4, S. & Hitka, M. (2021). Teaching performance of
slovak primary school teachers: Top motivation factors. Education Sciences, 11(7), 1-16.

Jesus, N., & Lens, W. (2005) An integrated model for the study of teacher motivation. Applied
Psychology, 54(1), 119-134.

Johnson, B.&Christensen, L.(2004). Educationalresearch: quantitative, qualitative and mixed
approaches. Boston: Pearson Education Inc.

Karayol, M. & Yavuz Erogluy, S. (2020). Beden egitimi ve spor 6gretmenlerinin mesleki etik ve mesleki
motivasyon durumlarinin incelenmesi: Mus ili 6rnegi. Anemon Mus Alparslan Universitesi Sosyal
Bilimler Dergisi, 8(2), 645-653.

Kebap, M. & Cenberci, S. (2020). Ortaokul 6grencilerinin matematik dersi ve matematik 6gretmeni
kavramlarina iliskin metaforik algilarinin farkli degiskenlere gore karsilastirilmasi. Bolu Abant
izzet Baysal Universitesi Egitim Fakiiltesi Dergisi, 20(3), 1565-1589.

Kincal, R. ve Beypinar, D. (2015). “Ders Arastirmas1” Uygulamasinin Matematik Ogretmenlerinin Mesleki
Gelisimlerine ve Ogrenme Siirecinin Gelistirilmesine Etkisi. Mehmet Akif Ersoy Universitesi
Egitim Fakiiltesi Dergisi, 33, 186-210.

Kiziltepe, Z. (2008). Motivation and demotivation of university teachers. Teachers and Teaching, 14(5-
6), 515-530.

Kocgel, T. (1995). isletme yéneticiligi. istanbul: Beta Yayincilik.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 135
Journal of Interdisciplinary Educational Research 2024;8(18);121-137



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

Kunter, M., Frenzel, A., Nagy, G., Baumert, ]J. & Pekrun, R. (2011). Teacher enthusiasm: dimensionality
and context specificity. Contemporary Educational Psychology, 36(4), 289-301.

Lauermann, F. (2017). Teacher motivation, responsibility, pedagogical knowledge and professionalism:
a new era for research. S. Guerriero (Ed.), Pedagogical knowledge and the changing nature of the
teaching profession. Ukraine: OECD Publishing.

Lincoln, Y. S., and Guba, E. G. (1985). Naturalistic inquiry. California: Sage Publications.

Lunenburg, A. C., & Ornstein, F. (2013). Egitim yonetimi. Ankara: Nobel Yayincilik.

Matoke, Y. K., Okibo, W. B., & Nyamongo, D. N. (2015). Determinants of teacher motivation in public
secondary schools in Masaba South Sub-County, Kenya. International Journal of Economics,
Commerce and Management, 3(6), 139-160.

Merriam, S. (1998). Qualitative research and case study applications in education. San Francisco: Jossey-
Bass.

Merriam, S. B. (2013). Nitel arastirma desen ve uygulama icin bir rehber. Ankara: Nobel Akademik
Yayincilik.

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded sourcebook. California:
Sage Publications.

Mitchell, T. R. (1997). Matching motivational strategies with organizational contexts. Research in
Organizational Behavior, 19, 57-149.

Ozgan, H., & Aslan, N. (2008). ilkogretim okul miidiirlerinin sozli iletisim bi¢iminin égretmenlerin
motivasyonuna etkisinin incelenmesi. Gaziantep Universitesi Sosyal Bilimler Dergisi, 7(1), 190-
206.

Oztiirk, Z. & Diindar, H. (2003). Orgiitsel Motivasyon ve Kamu Calisanlarim Motive Eden Faktérler.
Cumbhuriyet Universitesi [IBF Dergisi, 4(2), 57-67.

Oziipek, N. M., & Aktan, E. (2008). Konya Emniyet Miidiirliigii Ornegi’nde isgéren motivasyonu ve liderlik
iliskisi. Selcuk iletisim Dergisi, 5(2), 68-79.

Patton, M. Q. (2014). Nitel arastirma yontemleri, bes yaklasima gore nitel arastirma ve arastirma deseni.
Ankara: Siyasal Kitabevi.

Qu, H, Ping, E. & Wong, Y. (1999). A Service Performance Model of Hong Kong Cruise Travelers
Motivation Factors and Satisfaction. Tourism Management.

Rasheed, M. I, Sarwar, S. & Aslam, H. D. (2010). Motivational issues for teachers in higher education: A
critical case of IUB. Journal of Management Research, 2(2), 1-23.

Robbins, S. P., & Judge, T. A. (2015). Orgiitsel davranis. Ankara: Nobel Yayincilik.

Roorda, D. L., Koomen, H. M. Y,, Spilt, J. L., & Oort, F.]. (2011). The influence ofaffective teacher-student
relationship on students’ school engagement andachievement: Meta-analytic approach. Review
of Educational Research, 81(4), 493-529.

Sagir, M., Ercan, O., Duman, A. & Bilen, K. (2014). Matematik Ogretmenlerinin Mesleki Tiikenmislik Ve is
Tatmin Diizeyleri Arasindaki iliski. Mustafa Kemal Universitesi Sosyal bilimler Enstitiisii Dergisi,
11(27), 277-294.

Sarigoban, A. & G. Mengii (2008). Motivational characteristics of foreign language teachers. Cankaya
University Journal of Arts and Sciences, 9, 65-74.

Sezer, S., (2018). Ogretmenlerin sinif yénetimi tutumlarimin égrencilerin gelisimi iizerindeki etkileri:
Fenomenolojik bir ¢éziimleme. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 33(2), 534-549.

Sharabyan, S. K. (2011). An investigation into Iranian language teachers’ motivation with respect to their
job satisfaction and second language pedagogy. Procedia-Social and Behavioral Sciences, 30,
1071-1075.

Steers, R. M., Mowday, R. T., & Shapiro, D. L. (2004). The future of work motivation theory. Academy of
Management Review, 29(3), 379-387.

Sugino, T. (2010). Teacher demotivational factors in the Japanese language teaching context. Procedia-
social and Behavioral Sciences, 3, 216-226.

Sullivan, P. & Mcdonough, A. (2002). Teachers Differ in Their Effectiveness. Proceedings of The 26th
Annual Conference on Psychology of Mathematics Education, 4, 249-255.

Senaras, B. & Cetin, S. (2018). Okul miidiirleri ile 6gretmenlerin algilarina gore ilk ve ortaokullarda veli
baskisi: Nitel bir arastirma. Milli Egitim Dergisi, 47(220), 157-176.

Unsal, S. (2021). Ogretmenlik mesleginin tamimi, énemi ve 6gretmenlerin degisen rolleri {izerine nitel
betimsel bir arastirma. istanbul Ticaret Universitesi Sosyal Bilimler Dergisi, 20(42), 1481-1504.

Unsal, S. & Gériicti, Y. D. (2023). Ogretmen motivasyonunu etkileyen 6grenci, veli ve yonetici
davranislarl. Kahramanmaras Egitim Fakdltesi Dergisi, 5(2), 148-170.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2024; 8(18)121-137 136



Topuz Tashalan, A., Unsal, S. / Matematik Ogretmenlerinin Mesleki Motivasyonlar1 Uzerine Fenomonolojik Bir Arastirma

Watt, H. M,, & Richardson, P. W. (2008). Motivations, perceptions, and aspirations concerning teaching
as a career for different types of beginning teachers. Learning and Instruction 18(5), 408-428.

Yan, H. (2009). Student and teacher de-motivation in SLA. Asian Social Science, 5(1), 109-112.

Yildirnm, N. (2011). A qualitative analysis on motivation of school principals. Abant izzet Baysal
Universitesi Egitim Fakiiltesi Dergisi, 11(1), 71-85.

Yildinnm, A. & Simsek, H. (2011). Sosyal bilimlerde nitel arastirma yéntemleri. Istanbul: Seckin
Yayincilik.

Yilmaz, E., & Giinay, 0. (2016). Ogretmenlerin is Motivasyonlarinin Okul iklimi ve Baz1 Degiskenler
Acisindan incelenmesi. Conference: 1st International Academic Research Congress, 3063-3084.

Zeynel, E. (2014), Akademisyenlere Yonelik Mesleki Motivasyon, Is Tatmini ve Orgiitsel Baghlhk
Arasindaki iliskiler Uzerine Bir Arastirma (Doktora tezi). Siileyman Demirel Universitesi, Sosyal
Bilimler Universitesi, Isparta.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 137
Journal of Interdisciplinary Educational Research 2024;8(18);121-137



The Journal of ISSN: 2602-2516

@ Interdisei pl ill:ll‘_\" Journal of Interdisciplinary Edzlt)c;:.l(g(lililg?f;iz_igl;
ducational Research

A Phenomenological Research on the Professional Motivation
of Mathematics Teachers

Aslihan TOPUZ TASLIALAN! Serkan UNSAL?
Cited:
Tashalan Topuz, A. Unsal, S. (2024). A Phenomenological Research on the Professional Motivation of Mathematics Teachers, Journal
of Interdisciplinary Educational Research, 8(18), 121-137, DOI: 10.57135/jier. 1468253

Abstract

In this study, it was aimed to determine the factors that decrease and increase the professional motivation
of mathematics teachers and their views on how to increase their motivation. Phenomenology design
(phenomenology), one of the qualitative research designs, was used in the study. The study group of the
research consisted of thirteen mathematics teachers working in Kahramanmaras province. The data were
collected using a semi-structured interview form developed by the researchers and analysed using content
analysis. According to the results of the study, society's respect and value for the profession, peaceful school
environment, parents' interest in their children, receiving positive feedback from parents, effective
communication between teachers, students' success, students' respectful behaviour, students' active
participation in the lesson increase the professional motivation of mathematics teachers. On the other hand,
discrediting the profession, school management not appreciating success and mobbing, negativities in
private life, students' failure and lack of interest in mathematics, groupings among teachers, parents
interfering in the teacher's work and not being interested in their students decrease the professional
motivation of mathematics teachers. In the study, teachers suggested that in order to increase their
professional motivation, the mathematics curriculum should be simplified, parents should switch from a
supervisory role to a stakeholder role, the physical conditions of the school should be improved, salaries
should be increased, teacher success should be appreciated, and professional development activities should
be increased.

Keywords: Mathematics teacher, motivation, professional motivation

INTRODUCTION

Teachers have fulfilled many important roles in the education system throughout history. These
roles; self-renewal, being technologically literate, guiding, managing change, preparing students
for the central exam (Unsal, 2001), revealing the individual's potential (Guven, 2010),
implementing the state's education policies (Can, 2019), providing information to students and
being a role model. (Harden and Crosby, 2000). Teachers also have roles as learning facilitators,
school leaders, teaching experts, classroom supporters, mentors, data coaches and catalysts for
change (Harrison and Killion, 2007). The concept of motivation has an important place in
teachers' effective performance of these roles (Unsal and Gorucu, 2023).

Motivation, which means to take action to do a job, is derived from the Latin word " movere "
(Erturk and Aydin, 2016; Ryan and Deci, 2000). Motivation is defined as the energy or impulse
that directs people to do something (Dornyei and Ushioda, 2011), the process that arouses,
activates, directs and sustains behavior and performance (Almansour, 2012). The concept of
motivation, which is used in almost every field, is used together with different variables in the
field of education. One of these uses is teacher motivation. Teacher motivation is a concept related
to the extent to which teachers connect with the profession, how long they stay in the profession,
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and what attracts teachers to the profession (Sinclair, 2008). Teacher motivation is defined as the
desire to teach that leads to a productive result and a successful teaching process ( Saricoban and
Mengu, 2008).

Teacher motivation is considered an important issue that needs to be investigated by researchers
because it affects the teacher's enthusiastic and passionate performance of his profession and
student motivation and success (Carbonneau, Vallerand, Fernet, and Guay 2008; Kunter, Frenzel,
Nagy, Baumert, and Pekrun, 2011). High motivation of teachers creates positive results in terms
of the education system, teachers, students and school culture (Atmaca, 2019), and adds value to
the quality of education by increasing the quality of the teaching-learning process (Ayeni, 2015).

Highly motivated teachers are in an important position in helping the education system achieve
its goals (Deniz & Erdener, 2016; Matoke, Okibo, & Nyamongo, 2015). Research on teachers'
professional motivation shows that teachers' professional motivation is an important factor in
ensuring school development and creating effective learning environments (Alam and Farid, 201;
Gumustas and Gulbahar, 2022; Hildebrandt and Eom, 2011; Iner, 2010; Lauermann, 2017;
Matoke, Okibo and Nyamongo, 2015). Teacher motivation is an important factor in determining
the quality of the learning process at school (Azizah, 2016). Therefore, the teacher who shares
knowledge and love with the student must have positive motivation in order to create a healthy
educational environment (Andriani, Kesumawati, & Kristiawan, 2018; as cited in Demir, 2023).
On the other hand, highly motivated teachers constantly seek ways to improve their practices and
make the necessary efforts to put progress into practice and support progressive education
reform (Jesus and Lens, 2005).

Like every profession, the teaching profession has its own set of roles and responsibilities. These
roles and responsibilities may differ depending on the school level and branch of study. The
responsibilities of a mathematics teacher and the expectations of parents, students and school
administration may differ from those of another branch teacher. The main reason for this
difference is that mathematics has an important place in central exams.

When the literature is examined, it is seen that there are studies examining teachers' professional
motivations (Ada et al,, 2013; Atmaca, 2004; Boru, 2018; Erturk and Aydin, 2017; Yildirim, 2011;
Iner, 2010; Demir, 2023 Gumustas and Gulbahar, 2022; Karayol and Yavuz Eroglu, 2020; Unsal
and Gorucu, 2023). However, studies examining the professional motivations of mathematics
teachers are quite limited ( Caddle at al., 2016; Chatzistamation et al., 2014).

It is very important to reveal the factors affecting the motivation of mathematics teachers in a
holistic manner. Because it can be said that mathematics is one of the main courses that
determines the academic success of students in the Turkish Education system. Mathematics
course is one of the courses that forms the basis for all programs in the education process, from
the beginning of primary education to higher education (Basar et al., 2002). Mathematics, which
has become a part of social life, is important for people to live a good life and have a good career
(Arslan et al,, 2012). In addition, mathematics contributes to the understanding of life and makes
life easier by generating thoughts about experiences (Dursun & Dede, 2004). Mathematics success
is directly proportional to the efficiency of mathematics teachers in their profession (Sagir et
al,,2014). The productivity of mathematics teachers depends significantly on their motivation.

In order for innovations in education to be implemented, mathematics teachers must have high
professional motivation (De Jesus and Lens, 2005). A mathematics teacher with high professional
motivation can use his professional knowledge and skills efficiently to achieve the expected goals
in the school system (Getange, 2016). In order for mathematics teachers to have high professional
motivation, it is necessary to first determine the factors that reduce and increase their
professional motivation. It is thought that existing research data will make a significant
contribution to making this determination. In addition, it is hoped that the current research can
contribute to the awareness of administrators at all levels of education about what attitudes,
behaviors and management styles should be aimed at increasing teachers' motivation.
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Purpose of the research

This research aims to determine the factors that reduce and increase the professional motivation
of mathematics teachers and to examine their opinions on how to increase their motivation. For
this purpose, answers are sought to the research questions given below. Mathematics teachers;

Q1. What are their views on the factors that increase professional motivation?
Q2. What are their views on factors that reduce their professional motivation?

Q3. What are their suggestions for increasing their professional motivation?
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METHOD
Pattern of the Research

Qualitative research model was used in this research. In the qualitative research model, it is aimed
to understand social phenomena, individuals' behaviors and the reasons for these behaviors in a
strong way (Guler, Halicioglu, & Tasgin, 2015). In research conducted with the qualitative
research model, the researcher explains and makes sense of concepts, facts, and relationships
based on observation, interview, and document review (Merriam, 1998). Although there are many
research designs within the qualitative research model, the phenomenology pattern is mostly
used in educational research. In phenomenological research, it is aimed to reveal how a person or
a group of people make sense of their experience of a phenomenon and how they transfer this
meaning to the level of consciousness (Patton, 2014; Creswell, 2016).

Phenomenology design was used because it was aimed to examine mathematics teachers’
perceptions of the factors that increase and decrease their professional motivation in line with
their professional motivation experiences.

Working group

In phenomenology design studies, it is considered more appropriate to select participants from
individuals who have experienced the phenomenon and will make sense of this experience
(Creswell, 2016; Yildirim and Simsek, 2011). For this reason, purposeful sampling method was
used in this research (Creswell, 2016). In the study, criterion sampling method, one of the
purposeful sampling types, was used in the selection of participants.

The basic idea of the criterion sampling method is to put forward some predetermined criteria in
practice. These criteria can either be created by the researcher or a previously prepared criteria
list can be used (Yildirim and Simsek, 2011). The criterion in this research was determined as
working as a mathematics teacher in schools affiliated with the Ministry of National Education.
There were 13 teachers in the study group. While 7 of the mathematics teachers participating in
the research were female and 6 were male, 8 of them had 1-10 years of seniority, 4 of them had
11-15 years of experience and 1 had 16-20 years of seniority.

Data Collection Tools

In the phenomenology design, interview technique is generally used as a data collection tool
(Yildirim and Simsek, 2011). In the interview technique, research participants sincerely describe
their experiences regarding the phenomenon under investigation. In the research, the semi-
structured interview technique, which is among the interview techniques, was used as a data
collection tool in the qualitative research (Buyukozturk, Kilic Cakmak, Akgun, Karadeniz, Demirel,
2020, p. 159). In order to develop the semi-structured interview form, a question pool was first
created by scanning the literature. The opinions of experts in the field were consulted to ensure
the content and scope validity of the questions in the question pool. Then, other experts' opinions
were taken in terms of language and comprehensibility. The semi-structured interview form was
rearranged in line with the expert opinions. The pilot application of the interview form was made
on three teachers. As a result of the pilot application, the semi-structured interview form was
finalized. In the first part of the developed data collection tool; While there were two questions to
determine the demographic information of mathematics teachers, the second part included three
questions to obtain their opinions about the motivations of mathematics teachers.

Analysis of Data

In this research, content analysis was used to analyze the data obtained with a semi-structured
interview form. Certain steps are used to conduct content analysis, which is created by bringing
together similar data within the framework of certain themes and concepts (Yildirim and Simsek,
2011). The data of this research was also collected in accordance with these steps. First, the data
was made suitable for analysis, and in the next step, the data was analyzed and codes and themes
were reached. In naming the codes and themes reached, conceptual frameworks existing in the
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relevant literature and the participants' own words were used. In the last stage, the codes and
themes reached were visualized, presented and interpreted.

Validity, Reliability

Qualitative research ensures validity and reliability if it is conducted within the framework of
ethical rules (Merriam, 2013, p.199). To ensure the validity and reliability of the research, four
strategies recommended by Lincoln and Guba (1985) to be used in qualitative research were
applied. Strategies used; credibility, transferability, confirmability and consistency. The studies
carried out in the light of these strategies are explained below.

Credibility

For credibility in the research process, it is important to provide an in-depth description of the
process and participants (Johnson and Christinsen, 2004). A research conducted in this way helps
the reader make a decision about the study (Creswel, 2016). In the research, detailed information
was given about the research process and the characteristics of the participants, and credibility
was increased by consulting expert opinions during the research process (Merriam, 2013). This
research was organized in line with the opinions of two experts.

Transferability

There is no generalization concern in qualitative research. For this reason, transferability is taken
as a basis in qualitative research. Conceptually, “transferability” is a matter left to the researchers
to decide to what extent the results of the research can be applied to other studies (Merriam 2013,
p. 218; Yildirim and Simsek, 2011). In order to ensure transferability in this research; Each stage
of the research was described in detail, the findings were explained in detail, and a clear and
understandable language was used for the readers (Lincoln and Guba, 1985), ensuring
transferability.

Consistency ( Dependability )

In order to ensure consistency in qualitative research, it is important for more than one researcher
to work simultaneously during the data analysis process and reach a consensus on the codes
reached (Creswell, 2016). In the study, two researchers, unaware of each other (Creswell, 2016),
coded and obtained themes.

Confirmability

Creswell (2016), in order for the research to be confirmable, the research data must be open to
external audit. In this regard, the files obtained at each stage of the research were stored and
preserved in a computer environment by the researchers to ensure confirmability. In order to
facilitate confirmability in the research, many processes such as transferring the collected data to
the computer environment, analyzing the data, and reporting the research were carried out in the
computer environment.
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RESULTS

This section includes findings to answer the research questions and tables and comments created
in line with these findings.

The first question of the research is to determine what factors increase the professional
motivation of mathematics teachers. The themes, sub-themes and codes that emerged as a result
of the analysis of the data obtained from the participants are shown in Table 1. is also given.

Table 1. Factors Increasing the Professional Motivation of Mathematics Teachers

Theme Sub-theme Code Participants
Society's The value given to teachers by society K1,K2
perspective Respect for the profession K3, K10
School Appreciation by school administration K1,K2, K9

. ) Providing a positive working environment K4, K11
administration .
Peaceful school environment K5
. K2
Sense of conscience
o . . . K6,K10
Spiritual factors The joy of teaching something new to students

Factors that Touching the student's heart K7

increase

professional Professional My salary is high K1, K5, K6

tivati

motivation Students' success, K1, K3, K4, K8, K9

Treating students with respect K5, K11
Student behavior
Active participation of students in the lesson, K5, K11, K12
Students' willingness to learn K10, K13
Effective communication between teachers K8, K11
Colleagues )
Understanding between teachers K2
Parents Parents taking care of their children K3, K4
Getting positive feedback from parents K5, K6

When Table 1 is examined, it can be seen that the factors that increase teachers' professional
motivation are the perspective of the society, school management, moral factors, professional
conditions, student behavior, colleagues and parents.

Under the sub-theme of society's perspective; There are codes such as the value given to teachers
by society (K1, K2) and professional respect (K3, K10). K1's opinion regarding the value given to
teachers by society is, "Being valued by the people around me "increases" my professional
motivation, It is in the form. K3's opinion that having professional respect increases professional
motivation is: "I think my motivation increases if our professional respect in society increases." It
is in the form.

Under the sub-theme of School Management; There are codes such as appreciation by the school
administration (K1, K2, K9), providing a positive working environment (K4, K11), and having a
peaceful school environment (K5). K9's opinion regarding the appreciation of the school
administration is as follows: "The school administration's appreciation of my achievements in my
work increases my motivation. "K11's opinion that providing a positive working environment
increases professional motivation is as follows: "Providing a positive working environment by the
school administration motivates me professionally”. K5's opinion regarding the peaceful school
environment: “When I come to school, a calm, peaceful atmosphere away from chaos increases
my professional motivation".

Under the sub-theme of Spiritual Factors; There are codes such as feeling of conscience (K2), the
happiness of teaching students something new (K6, K10), touching the heart of the student (K7).
K2's opinion that the feeling of conscience increases professional motivation is as follows: "Love
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for the homeland and the conscientious responsibility I feel within me connect me to my
profession.”

K10's opinion regarding the happiness of teaching something new to students: "As a mathematics
teacher, witnessing the 'evraka’, that is, the moments of solving a problem that is difficult for them,
in some, if not all, of the students is an important factor that gives great pleasure.” Itis in the form.
K7's opinion on touching the hearts of students: "My professional motivation increases when |
become a light in children's eyes and a place in their hearts." It is in the form.

Under the sub-theme of student behavior; There are codes such as students being successful (K1,
K3, K4, K8, K9), students behaving respectfully (K5, K11), students' active participation in the
lesson (K5, K11, K12), students being willing to learn (K10, K13). K4's opinion regarding students'
success in increasing professional motivation is "As I see successful students, | become more
motivated for the lesson, my determination and desire to work are renewed," while K8's opinion
is " As student academic success increases, I teach mathematics lessons with more love." K5's
opinion about students being respectful is as follows: "In our time, we were shy to talk when we
saw our teachers, but today, when I see respectful students like this, I like it and feel proud.”" K11's
opinion regarding the active participation of students in the lesson: "Students listening to the
lesson and focusing on the lesson increases my motivation for lecturing based on mutual respect
" It is shaped like. K13's opinion regarding students who are willing to learn is "There are some
students whose eyes are bright, they want to learn knowledge, truth and beauty, you can
understand this immediately when you look at their eyes." It is in the form. Under the sub-theme
of Colleagues ; There are codes such as effective communication between teachers (K8, K11) and
understanding between teachers (K2). K8's opinion regarding effective communication between
teachers is as follows: "The more I hear conversations in the teachers' room that are friendly and
based on mutual communication, smiling at each other's faces, the more attached I become to my
profession." It is in the form.

Under the sub-theme of Parents; There are codes such as parents taking care of their children (K3,
K4), receiving positive and good feedback from parents (K5, K6 ). "We are looking for a parent.”
K6's opinion on receiving positive and good feedback from parents: "Parents’ nice sentences such
as 'Thanks to you, my child now loves mathematics, thank you very much' increases my love for
my profession.” It is in the form.

The second question of the research is aimed at determining the factors that reduce the
professional motivation of mathematics teachers. The themes, sub-themes and codes that
emerged as a result of the analysis of the data obtained from the participants are given in Table 2.
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Table 2. Factors Decreasing the Professional Motivation of Mathematics Teachers

Theme Sub-theme Code Participants
Social conditions Dlscredlltlng the profession K1,K8
Low social respect K6
School Mobbing applied by the school administration K1, K4
administration School administration does not appreciate K2 K3, K10, K12
Personal Negativity in private life K5, K9K7
Working Physical conditions are not suitable K3, K4, K8
Students fail, K1,K3,K7,K10
Factors that Student behavior Disrespectful behavior by students K5
reduce Being uninterested in mathematics class K9, K11, K12
professional
motivation Groupings between teachers K1
Colleagues Tension between teachers and school K5
administration
Not being valued by parents K1
Parents Parents not paying attention to their students K2, K3
Parents' interference in teacher's work K5, K13
Complaints made to CIMER K13
Material My salary is low K1, K5, K6, K8, K10

When Table 2 is examined, the factors that reduce the professional motivation of mathematics
teachers are; Social conditions appear to be school administration, personal, working
environment, student behavior, colleagues, parents and financial conditions. In the sub-theme of
social conditions; There are codes for discrediting the profession (K1, K8) and low social respect
(K6). K1's opinion regarding the discrediting of the profession: "While teachers have been
respected in society for years, it is obvious that there has been a significant loss of reputation in
recentyears." "The biggest factor that causes the loss of reputation in society is the problems such
as not being appointed for teachers trained in education faculties that have lost their quality."
While K8's opinion was "The idea that if you cannot be anything, be a teacher dominates the
society in general, this is the biggest obstacle to the reputation of the profession." It is in the form,
K6's opinion regarding low social respect is “The goodness of education and training is directly
proportional to the value given to teachers. The fact that the teacher is economically lower than
other professions reduces the status and prestige of the teacher. "This situation negatively affects
the teacher's motivation for his profession.”

Under the sub-theme of school management; There are codes for mobbing applied by the school
principal (K1, K4) and school administration not appreciating success (K2, K3, K10, K12). K4's
opinion regarding the mobbing applied by the school principal: “Teaching is a sacred profession.
The level of respect should be at the highest level. Unfortunately, school administrators do not
treat their teachers with the desired respect. They humiliate teachers in front of everyone, arrange
the hours and days irregularly when organizing the lesson schedule, and humiliate teachers for
trivial reasons. While trying to explain a difficult lesson like mathematics is already a difficult
situation, applying mobbing really tires us.” It is in the form. K10's opinion regarding the school
administration's appreciation of success: "Not getting positive feedback from the principal when
I take a new approach makes me sad and causes me to lose my excitement for innovations." It is
in the form.

Under the personal conditions sub-theme, there is a code as negativities in my private life (K5,
K9). While K5's opinion regarding the negativities experienced in private life was "The tensions I
experience at home with my wife and her family negatively affect my concentration in class," K9's
opinion was "I am experiencing family arguments. You do not have a peaceful home environment."

Under the sub-theme of working environment, there is a code such as negative physical conditions
of the classroom, school and its surroundings (K3, K4, K8). K8's opinion regarding the poor
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physical conditions of the classroom, school and environment was, "The classrooms are very
crowded, we are trying to teach by placing desks almost next to the blackboard. Additionally, the
school is not clean enough because there are not enough servants. Such situations reduce our
motivation.” While K3's opinion was "The class size is large, dual education causes chaos,
especially when entering and exiting the course." Under the sub-theme of student behavior; There
are codes for students failing (K1, K3, K7, K10), students being disrespectful (K5) and being
uninterested in mathematics class (K9, K11, K12). K7's view on student failure: “It is a wrong
attitude to perceive student failure as merely academic. A student who is not successful in
mathematics can be successful in any sport or music. "It is not right to force a student who has low
mathematics achievement and cannot progress academically in the name of success. "While K10's
opinion was" It is a sad situation that the quality of the student population we are addressing is
low, that they go to secondary school without learning basic mathematics, and that half of their
class will enter LGS without even knowing the multiplication tables." It is in the form. K5's opinion
about students behaving disrespectfully: “Students have now become bad words to our faces. |
started blaming myself, wondering why I can't teach and these kids treat me disrespectfully like
this. “I literally have zero authority in the classroom.” It is in the form. K12's opinion on students’
lack of interest in mathematics course: "It is a very sad situation that some students, after
experiencing failure in mathematics course, think that mathematics course is very difficult and
this belief cannot be broken, and as a result, they become indifferent and uninterested in the
course.".

Under the sub-theme of colleagues, there are codes for groupings between teachers (K1) and
tension between teachers and school administration (K5). K1's view on grouping among teachers.
“Everyone has a group in the teachers' room. Each teacher spends time with his/her group friends
and supports each other. Those who have the same union are generally among the most important
reasons for this grouping. ". K5's opinion regarding the tension between teachers and school
administration: “The main thing in education is a good school culture. "There will be maximum
efficiency in education when the morale between teachers, administration and teachers is good."
It is in the form.

Under the sub-theme of Parents; There are codes for not being valued by parents (K1), parents
not being interested in their students (K2, K3), parents interfering with the teacher's work (K5,
K13) and complaints made to CIMER (K13). K1's opinion about not being valued by parents is
“Parents of students think that success in mathematics depends only on the teacher. They ignore
the work we do for students. “My conscience is completely clear.” It is in the form. K3's opinion
regarding parents not paying attention to their students is, "Indifferent parents are the biggest
reason for student failure today and tomorrow." It is in the form. K5's opinion regarding parents'
interference in the teacher's work: "Today's parents think they know everything, if they were not
ashamed, they would come and explain the lesson themselves. “They see every problem as the
fault of the teacher or the administration.” It is in the form. K13's opinion regarding the complaints
made to CIMER is "One of the biggest obstacles to education is that parents see the teacher as the
main responsible for the problems and seek an easier solution by complaining to places like
CIMER." It is in the form.

Under the sub-theme of material conditions; A code was found as "my salary is low" (K1, K5, K6,
K8, K10). While K10's opinion regarding the low salary was "There is a very small salary difference
between me and the janitor at school, is this why I studied for years?", K1's opinion was "It is a
very sad situation that we receive the lowest salary for civil servants." Years ago, our salary
conditions were better, but our current salary is very low.”

The third question of the research is aimed at determining the suggestions of mathematics
teachers about what should be done to increase their professional motivation. The themes, sub-
themes and codes that emerged as a result of the analysis of the data obtained from the
participants are given in Table 3.
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Table 3. Suggestions of mathematics teachers to increase professional motivation
Theme Sub-theme Code Participants
Related to society =~ The value given to teachers should be K3,K8

The administration should not apply mobbing K1

M t
anagemen Must appreciate the teacher's success K2,K12
related . . .
There must be a fair administration K10
Regarding the Makes the teacher feel safe K13
ki The physical conditi fthe school should b
wor. ing . e physical conditions of the school should be K1,K3, K8, K11
environment improved
economic Salaries should be increased K1, K5, K6, K8, K10
Mathematics curriculum should be changed, K1
What to do to . T
. More effective disciplinary rules should be K5
increase :
fessional determined K5
pro o Regarding Grade repetition should be implemented K4
motivation N )
education policy There should be merit in education K6
Professional development studies should be K7
increased K8
Mathematics curriculum should be simplified
Concerning There must be unity among colleagues K1
Parents should take care of their students K1, K2

Parents; should move from the controller role K5
to the stakeholder role
Must be a parent who is open to innovations K10

About parents

When Table 3 is examined, it can be seen that the suggestions for increasing the professional
motivation of mathematics teachers are related to management, related to the working
environment, related to the economy, related to education policy, related to colleagues and
parents. Under the sub-theme of society; The value given to teachers should be increased (K3, K8).
K3's opinion regarding increasing the value given to teachers is “Teachers prepare individuals for
life. As the value given to the teacher increases, the teacher becomes happier, and if the teacher is
happy, he/she raises more qualified individuals. “A more qualified individual means a better
society.” It is in the form.

Under the sub-theme of management; There are codes: the administration should not apply
mobbing (K1), teachers should appreciate success (K2, K12) and there should be an
administration that acts fairly (K10). K1's opinion regarding the school administration not
applying mobbing: “The working conditions of mathematics teachers are already very difficult.
Most of the time we don't even have time to take a break. Since teaching mathematics is a situation
that requires effort and time on its own, the school administration's ability to make both the
curriculum and other duties more flexible and according to the teacher's wishes and to be more
understanding towards the teacher will increase my professional motivation ." It is in the form.
K2's opinion regarding appreciating teacher success is "The school principal should stand behind
us in our activities and not leave us alone." K10's opinion regarding a fair administration is
"Adopting a management approach in which the administrative staff does not discriminate
between teachers will definitely increase my professional motivation.” It is in the form.

Under the sub-theme related to the working environment; There are codes: teachers should feel
safe (K13) and physical conditions of the school should be improved (K1, K3, K8, K11). K13's
opinion on making the teacher feel safe; "An environment of trust and understanding within the
framework of respect and love, both spiritual and material, at school is one of the most important
factors for increasing my motivation ." It is in the form.

K3's opinion regarding the improvement of the physical conditions of the school: "Success will
increase when class sizes are reduced, a smart board is provided to the class and a tablet is given
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to each student.” While K11's opinion was "Level classes with fewer students can be created.” It
is in the form.

Under the sub-theme of education policy; a new mathematics curriculum should be organized
(K1), more effective discipline rules should be determined (K5), grade repetition should be
implemented (K5), there should be merit in education (K4), professional development studies in
teaching should be increased (K6), mathematics curriculum codes should be simplified (K7) and
compulsory education except primary school should be abolished (K8). K1's opinion regarding
the organization of a new mathematics curriculum: "The mathematics program must be
completely renewed, otherwise our students are wasted in the confusion of too much knowledge
and too little learning." It is in the form. K5's opinion regarding the determination of more effective
disciplinary rules in schools is “If necessary, deterrent punishments should be given to the
student. Rules and red lines should be taught, and this should be implemented from the lowest
grade to the highest grade.” It is in the form. K5's opinion regarding the implementation of grade
repetition: “School administration and teachers should make the necessary students repeat the
grade. Students who cannot read and write and those who cannot learn the multiplication tables
should be made to repeat the grade.” It is in the form. K4's opinion regarding merit in education:
“Merit in education should be our first priority in fulfilling the requirements of the profession.
This increases my professional motivation .” It is in the form. K6é's opinion regarding increasing
professional development studies in teaching is “Mathematics teaching is not a static, but a
dynamic profession. The application of teaching career ladders has helped get rid of stagnation.
Professional development seminars and courses should be organized in every field." It is in the
form. K7's opinion regarding the simplification of the mathematics curriculum: "Course outcomes
should be reduced, we should have time to do the activities, and the level difference between
textbooks and central exams should be eliminated.” It is in the form. K8's opinion on the abolition
of compulsory education except primary school: “Primary school means learning basic level
reading, writing and arithmetic. Students with poor academic success should not be forced to
study at the end of primary school, but should be directed to other fields in line with their
abilities." It is in the form.

Under the sub-theme of colleagues, there is the code of unity among colleagues (K1). K1's opinion
regarding unity among colleagues is "We must find ways to live together without groupings,
unionism and political differences of opinion." It is in the form.

Under the sub-theme of Parents; There are codes: parents should take care of their students (K1,
K2), parents should get rid of the supervisory role and switch to the stakeholder role (K5) and
parents should be open to innovations (K10). K2's opinion regarding parents' involvement with
their students: "I should have parents who ask the student about what he/she is doing at school
when he/she comes home, help him/her with his/her lessons if he/she can, and frequently get
information about the academic progress of his/her student with the teacher.” It is in the form.
K5's opinion regarding parents getting rid of the supervisory role and shifting to the stakeholder
role; "When we have parents who roll up their sleeves and get to work when the teacher deems it
appropriate, instead of parents who meddle in everything, my desire for this profession will
increase." It is in the form. K10's opinion regarding parents being open to innovations; “One
should be open to different perspectives offered by the teacher and should pay due attention to
this issue. One should not dismiss it by saying that such things did not exist in our time." It is in
the form.
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Results and discussion

The aim of the study was to determine the factors that increase and decrease mathematics
teachers' professional motivation and their views on increasing their professional motivation.
According to the research, students' interest and enthusiasm towards the lesson increases teacher
motivation. This result supports the conclusion reached by Ada et al,, (2013) that the primary
source of motivation for teachers is students' interest. According to this result, it can be said that
student interest in the course is important not only for student success but also for teacher
motivation.

According to the research, student success increases the professional motivation of teachers.
There are other studies that support this result of the study (Akyekin and Kuzucu, 2019; Atkinson,
2000; Bishay, 1996; Dagtekin et al., 2023; Deniz, 2021; Kiziltepe, 2008; Sugino, 2010). In the study,
it was determined that another factor that increases teacher motivation is students' respectful
behavior towards their teachers. There is another research that supports this result of the study
(Aktekin and Kuzucu, 2019).

It was determined that school administration's valuing of teachers' opinions increased teachers'
motivation. There are studies that support this result of the study (Aktekin and Kuzucu, 2019;
Karabag Kose et al,, 2018; Ozan et al.,, 2010). When administrators value teachers' opinions, it
contributes to teachers feeling good and providing professional and life satisfaction (Sar1 et al,,
2018). In addition, teachers have many social needs in ensuring teacher motivation, such as strong
and reliable administrator support, communication with colleagues and participation in decision-
making processes (Ada et al.,, 2013). It can be said that school administrators have important
responsibilities in meeting these social needs.

In this research, the fact that society values teachers and respects the teaching profession appears
as another factor that increases professional motivation. Aktekin and Kuzucu (2019) concluded
in their research that the prestige of the profession increases teachers' motivation. It can also be
stated that teachers need external motivation sources such as social recognition (Yan, 2009). In
line with the results of the research, it can be said that social resources are a factor affecting
teachers' motivation.

According to the research, positive communication between teachers and their colleagues
increases their motivation. In addition to increasing teachers' motivation, positive communication
will also contribute to teachers being more productive at school, producing more projects and
feeling more team spirit (Gumustas and Gulbahar, 2022; Yilmaz and Gunay, 2016).

In the research, it was determined that insufficient salaries are a factor that reduces teachers'
professional motivation. There is a research result that supports this conclusion of the research
(Aktekin and Kuzucu, 2019). Salaries are among the material factors that affect teachers'
motivation (javorcikova, Vanderkova, Lizbetinova, Lorincova and Hitka, 2021; Rasheed et al.
2010). In line with this result, it can be stated that teachers' salaries should be at a level that will
enable them to participate in personal and professional development activities and social
activities, and to live a life worthy of the profession and to meeting their basic needs. In addition,
salaries are an important factor that directly affects teachers' professional motivation, such as
social prestige and professional status. In this respect, it can be said that increasing teachers'
salaries will contribute not only to their motivation but also to their prestige and status.

Mobbing applied by the school principal reduces the professional motivation of teachers. This
result of the research is supported by the research of Ozgan and Aslan (2008). In addition, the
school administration's failure to appreciate success is a factor that reduces professional
motivation.

There are research results that support this conclusion of the study (Ada et al., 2013; Coskun,
2019; Deniz, 2021; Deniz and Erdener, 2016; Gumustas and Gulbahar, 2022; Karabag Kose et al.,
2018; Ozan et al., 2010). In the research, low social respect appears as another factor that reduces
teachers' motivation. There are research results that support this conclusion of the study
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(Buyukses, 2010; Demir, 2007). The study concluded that parents not paying attention to their
students, interfering with the teacher's work, and complaining about the teacher to CIMER
reduced teachers' motivation. There are research results that support this conclusion of the study.
( Senaras and Cetin, 2018; Unsal and Gorucu, 2023).

In the study, teachers offered suggestions regarding school management in order to increase their
professional motivation, such as not applying mobbing, exhibiting fair management, and
appreciating teacher success. School management has important responsibilities in achieving the
goals of education, creating a corporate culture, and creating a school environment where
teachers can work peacefully. Therefore, it can be said that school management should assume a
positive and supportive role and use various reward mechanisms and discretionary powers that
will increase teachers' motivation. In addition, school administrators should be sensitive to the
social needs of teachers ( Bursalioglu , 2011). In the study, teachers suggested improving the
physical conditions of the school in order to increase their motivation. It is known that the physical
conditions of the school have an impact on teachers' ability to effectively carry out educational
activities in the classroom. Therefore, the physical conditions of the school and classroom
environment will ensure that the education and training of teachers is carried out effectively; It
can be said that the classrooms should not be crowded, the classrooms and sinks should be clean,
the classrooms should be adequate in terms of heat, light and ventilation, there should be teaching
technologies in the classrooms, gyms should be large and spacious, and there should be teachers'
rooms and libraries.

Suggested professional development activities to increase their professional motivation. Similar
suggestions are also found in other studies (Deniz and Erdener, 2016). In this respect, it can be
said that administrators should facilitate teachers' participation in in-service training activities
and organize school-based professional development activities. In addition, holding professional
development courses tailored to teachers' needs will increase teachers' motivation (Duraku,
Blakaj, Likaj, Boci and Shtylla, 2022).

According to the research results, the following suggestions were made:

1)The instructional burden of mathematics teachers can be alleviated by simplifying the
mathematics curriculum.

2) School administrators can be more systematic in appreciating teachers.

3) Considering the importance of improving the physical conditions of schools and classrooms in
increasing teacher motivation, school administrators can be more active in this regard.

4) School administrators can provide opportunities to support teachers' personal and
professional development.

5) In order to fulfill the responsibility of students in the education and training process,
regulations can be made in course passing and discipline regulations.
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Mevcut arastirmanin amact okul yoneticilerinin karar siirecini etkileyen faktorleri, karar siirecinde
yasadiklar1 zorluklar1 ve bu zorluklara yonelik ¢6ziim oOnerilerini ortaya koymaktir. Bu amag
dogrultusunda arastirmada nitel arastirma desenlerinden biri olan fenomonoloji (olgubilim) deseni
kullanilmistir. Arastirmanin ¢alisma grubu, Gaziantep ili merkez ilgelerinde resmi okullarda goérev yapan
ve maksimum cesitlilik drnekleme yontemine gore belirlenen 20 okul ydneticisinden olusmaktadir.
Arastirma verileri katilimcilar ile yapilan yiiz yiize goriismeler yoluyla, yar1 yapilandirilmis goriisme
formu kullanilarak elde edilmistir. Arastirmanin amaci kapsaminda elde edilen veriler igerik analizi
yontemi ile analiz edilmistir. Arastirma sonucunda, okul yoneticilerinin karar verme stirecini etkileyen
faktorler, karsilasilan sorunlar ve bu sorunlara yonelik okul yoneticilerinin belirttikleri ¢6ziim 6nerileri
;okul odakly, yasal, bireysel ve paydas odakl faktorler olmak iizere dort temada toplanmistir. Okulun
bulundugu bélgenin kosullari, kanun ve yonetmelikler, yoneticilerin bireysel 6zellikleri ve paydaslarin
beklentilerinin karar siirecinde etkili faktorler oldugu ve bu baglamda ¢esitli sorunlarla karsilastiklari
goriilmiistiir. Okul yoneticilerinin karar siirecinde yetkilerinin genisletilmesi, mesleki gelisim etkinlikleri
aracililigiyla karar alma/verme becerilerinin gelistirilmesi ve karar siireglerinde iist yoneticilerin, okul
yoneticilerine giiven vermesi ve onlar1 desteklemesi seklinde 6neriler ifade edilebilir.

Anahtar Kelimeler: Karar siireci, okul yoneticileri, olgubilim

Abstract

The aim of the current research is to reveal the factors affecting the decision-making process of school
administrators, the difficulties they experience and their solution suggestions for these difficulties. In
line with this purpose, phenomenology design, which is one of the qualitative research designs, was used
in the study. The study group of the research consists of 20 school administrators working in public
schools in the central districts of Gaziantep province, determined according to the maximum diversity
sampling method. The research data were obtained through face-to-face interviews with the
participants using a semi-structured interview form. The data obtained within the scope of the purpose
of the research were analysed by content analysis method. As a result of the research, the factors
affecting the decision-making process of school administrators, the problems encountered and the
solution suggestions of school administrators for these problems were grouped under four themes:
school-oriented, legal, individual and stakeholder-oriented factors. It has been observed that the
conditions of the region where the school is located, laws and regulations, individual characteristics of
the administrators and expectations of the stakeholders are effective factors in the decision process and
they face various problems in the context. Suggestions can be expressed as expanding the authority of
school administrators in the decision-making process, improving their decision-making skills through
professional development activities, and trusting and supporting school administrators by senior
administrators in decision-making processes.

Keywords: Decision process, school administrators, phenomenology
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GIRIS

Ginimiizde ekonomik, sosyal ve politik alanlarda hizli degisimler yasanmaktadir. Yasanan
degisimler insanlarin degerleri, diistince tarzlar1 ve oncelikleri lizerinde de etkili olmaktadir.
Bu durum tiim orgiitleri etkilemekte ve onlarin yapi, strateji ve stlireclerini degistirmektedir.
Degisen orgiit ortaminda, yoneticiler 6nceden belirlenmis hedeflere ulasmakta bircok sorunla
karsilasmaktadir. Karsilasilan bu sorunlar yoneticileri ¢6ziim bulma ve karar verme
konusunda zorlayabilmektedir. Bireylerin ve orgiitlerin yasamlarini devam ettirebilmeleri ve
orgilitsel etkililigi artirmalari icin karar verme siireci 6nemli bir husus olarak ele alinmaktadir
(Kiral, 2015). Karar verme, temel olarak cesitli secenekler arasinda bir secim yapma siirecini
ifade eder (Mescon, vd. 1988). Karar siireci, karar alma veya Kkarar verme seklinde
olabilmektedir. Tiirk Dil Kurumu'na gore karar almak “bir davayi, bir sorunu sonuca
baglamak”, karar vermek ise “bir sorunu karara baglamak, kararlastirmak” seklinde
tanimlanmaktadir (Tirk Dil Kurumu [TDK], 2024).

Yoneticilerin karar alma/verme davranisi, hem icinde bulunduklar1 degisimin niteligi ve hizi
hem de hedeflerini gerceklestirme istegi ve zorunlulugundan etkilenmektedir (Yildiz, 2012).
Okullar acik sosyal sistem olduklarindan, okul yoneticileri de bu durumdan kaginilmaz olarak
etkilenebilmektedir. Hoy ve Miskel (2010), karar verme siirecinin yalniz yoneticilerle ilgili
olmadigini, diger calisanlar ve paydaslarin da bu silirece dahil olmasinin 6nemli bir vazife ve
gereklilik oldugunu belirtmistir. Bu sebeple biitlin calisanlarin siirecte bakis acilar1 ve
sergiledikleri durus, karar verilecek olaya karsi énem arz etmektedir. Karar verirken
yoneticinin hangi stratejiden faydalandigi da kararin getireceklerini etkileyebilmektedir
(Kuzgun, 2000). Baz1 yoneticiler karar siirecini hizli analiz edebilirken bazilari ise bu siiregte
cekingen kalabilmektedir. Bu yaklasimlar yoneticilerin siirecte farkli stratejilerle ilerledigini
gostermektedir (Galotti vd., 2006). Karar vermede siirecin merkezinde 6gretim planlamasi,
calisan yonetimi ve gelir-gider yonetimi olsa da verilen kararlar1 alaninda uzman ve bilgili,
yetkili kisilerin vermesi 6nemlidir (Deniz ve Akbasli, 2018).

Okul yoneticileri egitim kurumlarinin yonetimindeki karmasiklikla basa ¢ikarken cesitli karar
alma stratejilerini uygulamaktadir (Goldstein, 2013). Okul yoneticileri karar alma stratejilerini
kullanirken oncelikle deneyimlerinden ve kendisiyle benzer stattideki meslektaslarindan aldig1
fikirleri degerlendirerek, ¢oziim yollarina basvurmaktadir (Samancioglu vd., 2010). Ttrniikli
ve Sahin (2002), yoneticilerin karar siirecinde daha ¢ok geleneksel yontemleri uyguladigini ve
bunlara yonelik ¢6ziim arayisina girdiklerini ifade etmislerdir. Ancak, bu stratejilerin
uygulanmasi stirecinde karsilasilan bazi zorluklar, okul yoneticilerinin karar alma stirecini
etkileyebilmektedir. Egitim ortamindaki dinamik degisimler, ekonomik sinirlamalar, toplumsal
beklentiler ve 6grenci ihtiyaglar gibi cesitli faktorler, okul yoneticilerini stratejik kararlar
almada zorlayabilir. Aynm1 sekilde ydnetmelikler, mevzuatlar, kanunlar ile birlikte okulun
sartlar1 da okul yoneticilerinin karar alma stirecinin etkileyebilmektedir. Ayrica veli, 6gretmen
ve diger paydaslar ile olan iletisim ve etkilesim de kararlar iizerinde etkili olabilmektedir. Okul
yoneticilerinin karar alirken kararin getirilerini kabullenmesi, elindeki kisith imkanlarla okulu
temel esas alarak kararlar almasi gerekmektedir (Bozkus, vd. 2022). Egitim alanindaki
yoneticiler, kurumun gelecegini belirleyen hayati kararlar1 alma sorumlulugu iistlenirler.
Yoneticiler, cesitli paydaslarla isbirligi yaparak kurumun onceliklerine uygun politika ve
stratejilerin olusturulmasina etkin bir sekilde katki saglarlar. Okul yoneticileri hizla degisen
egitim ortamlarinda bazen ani ve etkin kararlar vermek durumunda kalabilmektedir. Aldiklar:
kararlar kurum ve paydaslar1 etkilemektedir (Dedeoluk vd., 2023). Belirsiz durum ve zor
zamanlarda bir okul yoneticisinin tepkileri, 68retmen, ¢alisanlar ve 6grencilerin hayatlarini
ciddi sekilde etkileyebilecegi icin son derece 6nemlidir (Kajs ve McCollum, 2009).

Karar verme hem kisisel hem de kurumsal baglamda, hedeflenen sonuglara ulasmak igin
izlenecek yolu belirlemeyi ve mevcut alternatifler arasindan en uygun ve akilci olanini se¢meyi
icerir. Alinan bu akilcal kararlar ve bu kararlarin uygulanmasinin planh faaliyetlerle ilerlemesi
ve olumlu sonuglar getirmesi orgiitsel etkililigi saglayabilmektedir (Adsiz, 2016). Karar siireci,
bireylerin ve kurumlarin basarilar iizerinde 6nemli bir etkiye sahiptir. Marmara ve Atmaca
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(2023) okul ortaminda karar siirecinde insanlara fayda saglama, c¢evredekilerle fikir
alisverisinde bulunma, yonetmelige uygunluk, kiiltir ve geleneklere saygili olma gibi
ozelliklerin 6nemine deginmislerdir. Ancak, bu siire¢ bazen karmasik ve zorlayici olabilir.
Karar verme siireci, etkili bir strateji kullanildiginda organizasyonlarin basarisini artirabilir ve
bireylerin kisisel gelisimine katkida bulunabilir. Her karar, belirli bir hedefe ulasma yolunda
atilan bir adim olarak degerlendirilmeli ve stratejik bir bakis acisiyla ele alinmalidir.
Dolayisiyla okul yoéneticilerinin okullarin etkililigi ve stirekliligi saglamak amaciyla karar
slirecini dogru sekilde yonetebilmesi 6nem arz etmektedir. Bu bilgiler 1s181nda karar verme
lizerine yapilan arastirmalar detayli incelendiginde, karar verme siireci ve karar verme stilleri
tizerinde duruldugu ancak bu siireci etkileyen faktorlerin neler oldugu, bunlarin getirdigi
sorunlar ve sorunlara yonelik ¢oziim dnerilerine deginmedikleri goriilmiistiir. ilgili calismanin
ise mevcut okul yoneticilerine, yonetici adaylarina siirecte karsilasabilecekleri sorunlari
ongormesi, karar alirken siireci etkileyen faktorlerin ve karsilastiklar: sorunlara yonelik ¢6ziim
onerileri acisindan rehberlik etmesi 6ngoriilmektedir.

Arastirmanin Amaci

Temelinde belli amaglar dogrultusunda insan yetistirmenin oldugu egitim kurumlarinin
yonetiminde karar siirecinde alinan kararlar elbette ki aceleyle, duygusal ve anlik olmamaldir
(Dis ve Akbasli, 2019). Bu sebeple yoneticiler karar alma/verme stireclerinde daha dikkatli
sekilde hareket etmelidir (Yildiz, 2012). Bir yonetici karar verirken verecegi kararin tek bir
alanla siirli kalmayacagini diistinerek, farkli secenekler ve sonucun getirecegi olumlu olumsuz
durumlan géz éniinde bulundurmahdir (Olgiim, 2015). Dolayisiyla okul yéneticilerinin karar
verme/alma siireci ¢ok daha karmasik ve zor bir durum haline gelebilmektedir. Bu baglamda
arastirmanin amaci; okul yoneticilerinin karar siirecini etkileyen faktorlerin, karar
alma/verme strecinde yasadiklar zorluklarin ve bu zorluklara yoénelik ¢éziim Onerilerini
ortaya koymaktir. Bu amag¢ dogrultusunda asagidaki problemlere yanit aranmistir.

1. Okul yoneticilerinin karar alma/verme siirecini etkileyen faktorler nelerdir?
2. Okul yoneticilerinin karar alma/verme siirecinde karsilastigi sorunlar nelerdir?

3. Okul yoneticilerin karar alma/verme siirecinde karsilastif1 sorunlara iliskin ¢dzim
Onerileri nelerdir?

YONTEM
Arastirmanin Deseni

Arastirmada nitel arastirma desenlerinden biri olan fenomonoloji (olgubilim) deseni
kullanilmistir. Olgubilim deseni, bireylerin olaylar1 veya konular1 nasil deneyimledigini
anlamak icin derinlemesine inceleme yapan nitel bir ¢calisma tiiriidiir (Creswel, 2009; Yildirim
ve Simsek, 2013). Bireylerin deneyimlemelerini daha derinden anlamak i¢in fenomenolojik
arastirma ilkeleri diisiiniilmelidir (Van Manen, 2007). Bu arastirmada da okul yoneticilerinin
deneyim ve yasantilarina dayali olarak yonetim siirecinde karar alma/verme asamalarina
iliskin goriislerinin derinlemesine incelenmesi amag¢lanmistir. Bu nedenle arastirmada nitel
arastirma desenlerinden biri olan fenomonoloji deseni tercih edilmistir.

Calisma Grubu

Arastirmanin calisma grubu, Gaziantep ili merkez ilgelerinde resmi okullarda gorev yapan 20
okul yoneticisinden olusmaktadir. Calisma grubunda yer alan okul yoneticileri amach
ornekleme tekniklerinden biri olan maksimum cesitlilik 6rnekleme yodntemine gore
belirlenmistir. Maksimum c¢esitlilik, belirlenen 6rneklem icin genelleme yapmay: degil fikir ve
goriis cesitliginin amaclandig1 drnekleme olarak kabul edilir (Patton, 2014). Seidman (2006)
goriisme teknigi ile silirdiiriilen calismalarda katilimcilar1 se¢mede kullanilan en etkili
yontemlerden birinin maksimum c¢esitlilik oldugunu belirtmektedir. Bu baglamda katilimci
goriislerinde cesitlilik saglamak amaciyla maksimum cesitlilik 6rnekleme teknigi kullanilmistir.
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Cesitligi saglamak amaciyla katilimcilarin cinsiyet, medeni durum, egitim durumu, okul
kademesi, kidem ve yoneticilik gorevi gibi farkli degiskenler kullanilmistir. Katilimcilara iliskin
kisisel bilgiler Tablo 1‘de verilmistir.

Tablo 1. Katilimcilara Ait Demografik Bilgiler

Katilimci Cinsiyeti Medeni Egitim Okul Kidem Gorevi
Durumu Durumu Kademesi
K1 Erkek Evli Lisans Lise 22 y1l Midiir Yard.
K2 Kadin Evli Lisans flkokul 5yl Midir Yard.
K3 Erkek Evli Lisansiistii Ortaokul 7 yil Midiir
K4 Erkek Evli Lisansiistii flkokul 10 y1l Miidiir
K5 Erkek Evli Lisansiistii flkokul 7 yil Midir Yard.
K6 Erkek Evli Lisans Ortaokul 3yl Midiir Yard.
K7 Erkek Evli Lisansiistii flkokul 10 y1l Miidiir Yard.
K8 Erkek Evli Lisans flkokul 27 yil Miidiir
K9 Erkek Evli Lisans Ortaokul 12 y1l Midir
K10 Erkek Evli Lisans flkokul 4yl Miidiir
K11 Kadin Bekar Lisans Lise 3yl Midir
K12 Kadin Bekar Lisansiistii Ortaokul 10 y1l Midiir Yard.
K13 Erkek Bekar Lisans Ortaokul 1yl Midir Yard.
K14 Erkek Evli Lisansiistii Lise 7 yil Midir
K15 Erkek Evli Lisans flkokul 8 yil Miidiir
K16 Erkek Evli Lisans Ortaokul 7 yil Midir
K17 Erkek Evli Lisansiistii flkokul 18yl Miidiir Yard.
K18 Erkek Evli Lisans Ortaokul 1yl Midiir Yard.
K19 Erkek Evli Lisansiistii flkokul 10 y1l Midir
K20 Kadin Evli Lisansiistii Lise 5yl Midiir Yard.

Mevcut arastirmada egitim yoOneticilerinin karar siireclerine ve deneyimlerine odaklanarak,
arastirmada daha derinlemesine bilgi almak hedeflenmektedir. Bu hedef dogrultusunda
belirlenen yoneticilerin 4’i kadin, 16’s1 erkektir. Mesleki kidemleri 3 yil ile 27 yil arasinda
degisiklik gosteren yoneticilerin 3’ bekar, 17’si evlidir. Katilmci okul yoneticilerinin 11’i okul
miidiird 9'u miidiir yardimcilig1 gérevi yapmaktadir. Egitim durumuna goére 9’u lisansiistii, 11’
lisans mezunu olan yoneticilerin, okul kademesine gore 4'i lisede, 6’s1 ortaokulda, 10’'u
ilkokulda gorev yapmaktadir.

Veri Toplama Araci ve Siireci

Arastirma verileri katilimcilar ile yapilan yiiz yiize goériismeler yoluyla toplanmistir. Yapilan
goriismelerde arastirmacilar tarafindan yar1 yapilandirilmis gériisme formu kullanilmistir. Bu
form iki bolimden olusmakta olup, birinci b6limde katilimcilara ait demografik bilgiler ve
aragtirmanin amacini belirten kisimlara yer verilmistir. Ikinci béliimiinde arastirma alt
amaclarina yonelik dort adet acik uglu soru verilmistir. Yar1 yapilandirilmis gériisme formu
hazirlanirken literatiir taramalarina yer verilmis, 6rnek calismalar 1s181nda okul yoneticilerinin
karar verme siireci ile ilgili unsurlara yonelik sorular belirlenmistir. Belirlenen sorularla
olusturulan taslak form alaninda uzman akademisyenlerin incelemesine sunulmustur. Bu
kapsamda egitim yonetimi ve Tiirkce egitimi alanlarinda ¢alisan iki akademisyene sorularin
kapsam ve yapi gecerliligi, dil ve anlasilirhk agisindan incelenmek iizere gonderilmistir.
Ozellikle dilbilgisi ve anlasilirhk agisindan uzman gériisleri dikkate alinmis ve daha sonra
taslak form hazirlanmistir. Hazirlanan taslak goriisme formunun uygunlugu belirlendikten
sonra, iki okul yoneticisiyle pilot uygulama yapilmistir. Pilot uygulamalar sonrasinda yari
yapilandirilmis goriisme formu diizenlenerek son haline getirilmistir.

Yoneticilerle yapilacak goriisme igerigiyle ilgili gerekli bilgilendirmeler éncesinden yapilmis,
randevu olusturularak yoneticinin gérev yaptigi okulda yiiz yiize gerceklestirilmistir. Gortisme
esnasinda yoneticiler ses ve gorilintii kaydi alinmasini istemedikleri i¢in aktarim kagit lizerine
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yapilmistir. Her bir goriisme yaklasik olarak 25-30 dakika arasi siirmistiir. Arastirmaya
katilim siirecinde tamamen goniilliiliik ilkesi esas alinmistir.

Verilerin Analizi

Arastirmanin amaci dogrultusunda elde edilen veriler icerik analizi yontemi ile analiz
edilmistir. icerik analizi, veri toplama siirecinde toplanan verilerin belirli standartlara ulasmasi
icin gerceklestirilen bir kodlama siirecidir (Hsieh ve Shannon, 2005). Analiz siirecinde
tlimevarimcl icerik analizi kullanilmistir. Tlimevarimci analizlerde birbiri ile iligkili kodlar
belirlenerek temalar belirlenmektedir (Sharan, 2013). Veri analizine baslamadan once
katilimci gizliligini korumak icin katilmcilar K1, K2, ...., K20 seklinde kodlanmistir.

Gegerlik ve Giivenirlik

Nitel arastirmalarda gecerlik, elde edilen bulgularin dogru ve acik oldugunu, 6l¢tilen problemin
gercek durumu ne kadar dogru yansittigini, giivenirlik ise 6l¢lim aracinin, ayni sartlarda
tekrarlanabilirlik gosterip gostermedigini ifade eder (Sengiil-Avsar, 2022). Arastirmanin
niteliginin artirilmasi i¢in kullanilan 6l¢me araglarinin, 6l¢tiikleri konuyla uygun olmasi, dogru
O0lcmesi ve elde edilen verilerin tutarlilik sergilemesi dnemlidir. Calismada gecerlilik ve
glivenirligi saglamak icin goriisme formu uzman goriisii alinarak olusturulmus, uzman
goriisleri  kapsaminda duzeltmeler yapilmistir. Sorular anlasilabilirlik  acisindan
degerlendirilmis dil uzmaninin goriislerine sunulmustur. Yapilacak goriisme oncesi gerekli
bilgilendirmeler yapilmis, gériismelerde acik iletisim saglanmis, randevu alinarak, goniilliiliik
esasina gore gerceklestirilmistir. Arastirmanin raporlama asamasinda her bélim detayh bir
sekilde sunulmustur. Goriisme sonucunda elde edilen veriler yaziya dokiildiikten sonra
katilmci teyidi istenmistir. Veri analizinde kodlama siirecinde hem benzer g¢alismalarda
yapilan kodlamalarla benzerlikleri incelenmis, hem de kodlama siireci iki arastirmaci
tarafindan ayri ayr gerceklestirilmis, tutarliliklar: kontrol edilmistir.

Analiz slrecinde es zamanlh olarak iki farkli arastirmaci tarafindan kod listeleri
olusturulmustur. Elde edilen kodlar arastirmacilar tarafindan iliskilendirilerek temalar
belirlenmistir. Kodlayicilar arasi giivenirligi belirlemek i¢in Miles ve Huberman'in (1994)
glivenirlik hesaplama formiiliinden (Glivenirlik=Goriis birligi / (goris birligi + goriis ayriligi) X
100) yararlanilmistir. Sonuc olarak % 86,4 benzerlik oraninin oldugu belirlenmistir. Bu sonug
farkli kodlayicilar tarafindan olusturulan kodlarin 6nemli 6lciide benzerlik gosterdigi ve
glivenilir olduguna kanit saglar niteliktedir
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BULGULAR

Mevcut arastirma siirecinde elde edilen veriler ve ortaya ¢ikan kodlar ve olusturulan temalar
verilmistir. Okul yoneticilerinin karar alma stirecini etkileyen faktorlere iliskin kod ve temalar
Tablo 2’de sunulmustur.

Tablo 2. Karar Siirecini Etkileyen Faktérlere iliskin Bulgular

Tema Kod Katilimcilar
Bolgesel kosullar K1, K3, K5, K9, K12, K13, K14
Okulun demografik 6zellikleri K1, K7,K11, K14
Okul odaklt Okulun ekonomik 6zellikleri K9, K11, K13,K15
Okul kiltiiri K3, K6, K7, K13
Okul iklimi K3, K10,K17,K18
Kanun ve yonetmelikler K14, K3, K9, K10, K14
Vasal Mevzuata uygunluk K5, K8, K15, K9
Biirokratik engeller K1
Ust yénetimler K16
Risk alma K2, K6, K20
Bireysel Gegmis yasantilar K11, K17
Ayrintili planlama K19
Paydas odakl Beklentiler K4, K8, K10, K12, K13, K15

Tablo 2 incelendiginde okul yoneticilerinin karar verme siirecinin etkileyen faktorlerin okul
odakli, yasal, bireysel paydaslarla ilgili faktorler olmak farkli temalar altinda toplandigi
gorilmektedir. Okul yoneticileri, okulun bulundugu bolgenin demografik yapisi, okul
bolgesinde yasayan velilerin ekonomik kosullari, okul kiiltiirii ve iklimi gibi faktérlerin karar
strecini etkileyen durumlar oldugunu belirtmislerdir. Okul kaynakl faktorler ile ilgili okul
yoneticilerinin ifade ettigi dogrudan alintilara asagida yer verilmistir:

K13: “Okulun benimsemis oldugu érgiit kiiltiirti, okulun demografik yapisi, sosyo-ekonomik
kosullari, okul paydaslarinin beklentileri amaglari, okulun sahip oldugu olanaklar alinan
kararlarimi etkileyen faktérlerdendir.”

K15: “Alinacak kararin 6nemine, etkisine ve kimleri ilgilendirdigine bagh olarak degismektedir.
Alinacak karar onemli ise tiim paydaslarin fikri alinir. Burada ortak bir karar ¢itkmast énemli.
Clinkii karart uygulayacak kisiler mutabik olmalidir.”

Elde edilen diger bulgular dogrultusunda yasa, yonetmelikler ve yetki eksikliginin de karar
alma siirecini etkileyen faktorlerden oldugu tespit edilmistir. Bu faktorlerle ilgili katilimci
gortsleri su sekildedir.

K9: “Okul yéneticisi olarak kararlart alma, ilk asamada yénetmelik, mevzuat ve kanunlar
etkilemektedir.”

K1: “En biiyiik etkenler biirokratik engeller. Hizll karar alabilmek icin biz okul yéneticilerinin
daha fazla yetkisi olmalidir.”

Okul yoneticileri risk alma egilimleri, yasantilar1 sonucu edindigi deneyimler ve kurumsal
dinamikleri dikkate alarak gerceklestirdikleri planlamalarinda karar alma siirecini etkileyen
faktorler oldugunu dile getirmislerdir. Ote yandan okul paydaslarinin da karar alma siirecinde
belirleyici oldugu goriilmiistiir. Bu baglamda bireysel ve paydas odakh faktorlerle ilgili
katilimci goriisleri agsagida belirtilmistir.

K6: “Okulun hedefleri, egitim amaglari, 6grenciyi kazanmaya yédnelik problem davraniglara kalict
¢6ziim tiretme gibi unsurlari géz éniinde bulundurarak en hizli ve etkili karart almaya ¢alisirim. ”

K17: “Ogrencilerin aile yasam hikdyesini géz éniinde bulundurarak verilen kararlar, égrenciye
farkl gézle yaklasilmasint sagliyor. Bu ac¢idan okul iklimi icerisinde somut olarak gortilen
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davranis, uyum, hal ve hareketlerin gecmisi irdelenmeden verilebilecek kararlarin hatali olma
ihtimalini g6z dniinde bulundururum.”

K15: “Alinacak karar taraf olan kisilerin beklentilerini karsilamall. Bu karar her iki tarafin da
yararina olmaldir.”

Okul yoneticileri karar alma siirecinde cesitli sorunlar ile Kkarsilasabilmektedir. Mevcut
arastirmanin amaci dogrultusunda okul yoneticileri ile yapilan goriismelerde yoneticilerin
karsilastiklar1 sorunlar incelenmistir. Bu kapsamda elde edilen kod ve temalara ait bulgular
Tablo 3’te verilmigtir.

Tablo 3. Karar Alma Siirecinde Karsilasilan Sorunlara iliskin Bulgular

Tema Kod Katilmcilar
Okulun ekonomik kosullar1 K1, K3, K12,K15, K16
Okul odakli Okulun sosyal yapisi K1, K4, K14, K16, K17
Okulun fiziki yapisi K4, K14
Yetki eksikligi K11,K17,K19
vasal Biirokratik engeller K4, K16, K18
Mevzuat kaynakl engeller K10
Evrak ytki K1
Etik ikilemler K6,K11, K13
Empatiden yoksunluk K9, K13
Bireysel Ogrenci ve velilerle iletisim sorunu K5, K6
Motivasyon kaybi K2
Ogretmenlerle iletisim sorunlar1 K5
Degisime kars1 direng K7,K8, K10, K16, K19
Beklentiler K8, K9, K15, K20
Paydas odakl .
Fikir ayriliklari K3, K8, K14
Karar siirecine katilim K3, K15

Tablo 3 incelendiginde okul yoneticilerinin karar alma siirecinde c¢esitli sorunlarla
karsilastiklari, bu sorunlarin okul bolgesi, bireysel, yasal ve paydaslardan kaynakli sorunlar
oldugu gériilmiistiir. Ozellikle okulun bulundugu bélgenin sosyal ve ekonomik durumu, fiziki
yapisi, paydaslarin degisime ve yeniliklere diren¢ gostermesi, okul yoneticilerinin yetki
eksikligi ve etik sorunlar okul yoneticileri tarafindan ifade edilen sorunlar olmustur.
Karsilasilan sorunlara yonelik bazi katilimcilarin belirttigi dogrudan alintilar asagida
verilmistir:

K1: “Karar verme siirecinde yasadigimiz problemlerden en énemlisi okul bélgesinin kismen de
olsa geri kalmis olmasidir. Okulu ekonomik ve fiziki yapisi, cevrenin sosyo-ekonomik diizeyi,
velinin tutumu alacagimiz karari dogrudan etkiliyor.”

K16: “Okul idaresi olarak yetki sinirlarimizin dar olmasi, okul sosyo-ekonomik diizeyin diisiik
olmasina karsilik 6gretmenlerin bazi kararlara ve yeniliklere karsi 6nyargili tutumlari ve etik digi
yaklasimlart karar alma stirecinde karsilastigim 6nemli sorunlardandir.”

K13: “Alinan kararlarda égretmen ve diger yéneticilerin empati yoksunlugu gdstererek kendi
faydalarini diisiinmesi karar almay: zorlagstirabiliyor. Devlet memurunun sahip oldugu zihinsel
donatilarin cercgeve filtrelerine takilmast ve gérev alaninin disina ¢ikip vizyon sergilemede
tutukluk yasamasi karar siirecini cikmaza sokabiliyor.”

K9: “Hizmet verdigimiz kesimin ihtiyaclarinin karsilanma talepleri, bazen kurum isleyisi
agisindan hem dgrenci hem diger paydaslar acisindan beklentileri karsilama konusundaki israrci
tutumlar kurumda gerginlik ve huzursuzluk yaratabiliyor.”

K8: “... paydagslarin ve toplumun beklentileri artinca uygulamada zorluklar yasanabiliyor.”
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Ote yandan yukarida belirtilen dogrudan alintilarda da gériildiigii lizere 6grenci, 6gretmen ve
velilerle etkili iletisim kurulamamasi, mevzuat ve yonetmeliklerden kaynakli sorunlar,
paydaslar arasindaki fikir ayriliklari veya beklentilerinin farklilasmasi, empati kuramamalari
ve yasadiklar1 motivasyon kayiplarinin da karar siirecinde zorluklar yasamalarina neden
oldugu okul yoneticileri tarafindan ifade edilmistir.

Okul yoneticileri karar alma siirecinde cesitli sorunla karsilasmakta ve bu durum sonucunda
deneyim kazanmaktadir. Bu noktada arastirmanin amaci dogrultusunda okul yoneticilerine
deneyimlerinden yola ¢ikarak karar silirecinde yasanan sorunlara yonelik ¢dziim Onerileri
sorulmustur. Goriismeler sonucunda elde edilen verilerin analizi sonucunda belirlenen kod ve
temalar Tablo 4’te yer almaktadir.

Tablo 4. Karar Alma Siirecinde Karsilasilan Sorunlara Yénelik Coziim Onerileri

Tema Kod Katilimci
Kurum menfaati K6, K7, K15
Okl odakli ng.re.:nci"Ten.faati" . K7
Egitim-6gretim siireci K1
Ust yonetim destegi K12
Yetki genisletilmesi K8, K16, K18
Mesleki gelisim K5, K8, K19
Alaninda uzman ve etkili olma K4, K13
Yasal Mevzuata hakim olma K10, K11
Yetki paylasimi K20
Vizyon ve misyona uygunluk K9
Biirokratik engellerin azaltilmasi K16
Farkli bakis agilar K2,K7,K19
Kalic1 ¢6ziim odaklilik K3, K9
Bireysel Acik iletisim K9, K11
Inisiyatif alma K6, K20
Caga ayak uydurma K2
Etkin katilim saglama K8, K10, K11, K14, K15, K16, K17
Paydas odakli .
Bilgi paylasimi K3, K5, K6, K17, K19

Okul yoneticilerinin karar alma siirecinde karsilagtiklari sorunlara yonelik ¢6ziim onerilerinin
ozellikle karar stirecine katilimin tesvik edilmesi, yetki genisligi ve yetki paylasimi, okul
yoneticilerinin bilgi ve uzmanhginin artirilmasi gibi 6nerilerin 6ne ¢iktig1 gorilmektedir.
Okulda alinan kararlar konusunda paydaslarin bilgilendirilmesi ve farkl fikir ve gorisler
dikkate almasi, alinacak kararlarda mutlaka kurum ve 6grenci menfaatlerini dikkate almasi
gerektigi okul yoneticileri tarafindan belirtilmistir. Karsilasilan sorunlara yoénelik ¢6ziim
Onerilerine dair bazi katilimcilara ait dogrudan alintilar asagida verilmistir:

K16: “"Alinacak kararlarda paydaslarin siirecte sorumluluklart olmasi énemlidir. Kararlarin
basarili sonuglari nasil paydaslar tarafindan liistleniyorsa olumsuz sonuglar da sadece
yoneticilere yiiklenmemelidir.”

K15: "Alinan kararlarin tam uygulanmasi ve destek bulmasi icin paydagslarin karar alma
stireglerine dahil olmasit ve bunun iginde okulda iyi iletisim olusmaldir.”

K7: Alinan kararlar paydaslarin tiimiintin ihtiyaglarini karsilamadigi durumlarda, paydaslara
6nemli olanin okulun ve dgrencinin menfaati olmasi gerektigini anlatmaliyiz.

Okul yoneticileri karar alma/verme stlirecinde karar vericilerin mevzuata hakim olmasi,
alinacak kararlarin kurumun vizyon ve misyonuna uygun olmasina dikkat etmesi gerektigini
yoniinde oneriler sunmuslardir. Ote yandan nitelikli karar siireci icin problem ¢ézme
becerilerinin, iletisim becerilerinin gelistirilmesi, karar vericilerin risk alabilmesi, degisime ve
yenilige ac¢ik olmasi gibi dneriler okul yoneticileri tarafindan ifade edilmistir.
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SONUCLAR ve TARTISMA

Mevcut arastirmada okul yoneticilerinin, karar stirecinde karsilastifi sorunlara, karar alma
slirecini etkileyen faktorlere ve karar alma silirecinde yasanan sorunlara yonelik ¢6zim
onerilerine iliskin goriislerine basvurulmustur. Arastirma sonucunda, okul yoneticilerinin
karar verme siirecini etkileyen faktorler, karsilasilan sorunlar ve bu sorunlarin ¢éziimiine
yonelik oneriler okul odakl, yasal, bireysel ve paydas odakl faktorler olmak lizere dort temada
toplanmistir. Robbins ve Judge (2019), kurumsal 6zellikler, yasa ve kurallar, sosyal cevrenin
yoneticilerin karar verme siirecini etkiledigini; Allmendinger (2018) ise yoneticilerin sahip
oldugu bireysel faktorlerin de (demografik ozellikler, etik yaklasimlar vb.) bu siirecte
etkiledigini vurgulamaktadir. Dolayisiyla okul karar verme siirecinin bireyin kendisinden
oldugu gibi kendisi disinda faktorlerden kaynakl birgok durumdan etkilendigi s6ylenebilir.

Arastirma sonucunda okul yoneticilerinin okulun bulundugu bélgenin demografik yapisi,
okulun ekonomik kosullari, kanun ve yonetmelikler, biirokratik silireg, iist yonetimlerle
iliskiler, kisisel 6zellikler ve paydaslarin beklentileri gibi faktorleri karar silirecinde dikkate
aldiklar1 goriilmustiir. Okullar birbirini etkileyen ve birbirinden etkilenen bir¢cok degiskeni
yapisinda barindiran acik sosyal sistemlerdir. Dolayisiyla okul yoneticileri karar siirecinde
okul dis1 ve okul ici bircok etkeni g6z 6niinde bulundurmak durumunda kalabilmektedir.
Mulford (2003) okul yoéneticilerinin ¢alisma rutini igerisinde bir¢ok farkli durum ile
karsilastigini bu nedenle etkili karar strecini isletmesi gerektigini belirtmektedir. Okulun
bulundugu boélgenin cografi yapisi, demografik yapisi, sosyo-ekonomik durumu, okul kiiltiiri
veya okul iklimi faktorler okulun yapisiny, isleyisini, karar siirecini etkileyebilmektedir. Argon
(2015) karar siirecinde karar verici ve etkilenenlerin yani sira zamansal ve mekansal
streclerin de etkili oldugunu belirtmektedir. Okul yoneticilerinin karar siirecini etkileyen
faktorler kendisinden kaynakl olabilecegi gibi kendisinden kaynakli olmayan faktdrlere de
bagli olabilir.

Mevcut arastirma sonucunda da 6zellikle kanun ve yonetmeliklerden kaynakl yetki eksikligi,
kararlarin mevzuata uygun olup olmadigi, biirokratik engeller veya iist yoneticilerin
yaklasimlarinin karar siirecini etkiledigi okul yoneticileri tarafindan dile getirilmistir. Conway
(2000) okullarin biirokratik yapisi ve beklentilerinin karar siirecini etkiledigini belirtmektedir.
Yine paydaslarin beklentilerinin de karar siirecinde etkili oldugu okul yoneticileri tarafindan
ifade edilmistir. Uziim ve Kurt (2019) karar verme siirecinde okul yoneticileri ile daha iist
diizeylerdeki egitim yoneticilerinin okullarda karar verme stlirecinde en etkili paydaslar
oldugunu, karar siireglerinde okul yoneticilerini destekleyici ve g¢alismalarini kolaylastirici
roller tstlenmeleri gerektigini vurgulamaktadir. Arastirma sonucunda katilimcilar yetki
alanlarmin sinirlh olmasindan dolay1 acil karar almakta zorlandiklar1 hatta yonetmelikteki
bosluklardan kaynakli karar almanin olumsuz etkileri oldugu sonucuna ulasilmistir.

Karar stirecini etkileyen kurumsal faktorler oldugu gibi bireysel faktorler de olabilir. Mevcut
arastirmada karar alma siirecini etkileyen faktorler agisindan yoneticinin risk alma becerisi,
gecmis yasanti ve deneyimlerinin etkisi veya asir1 ayrintici ve miilkemmeliyetci olma gibi
kendilerinden kaynaklanan faktorlerin okul yoneticileri tarafindan ifade edildigi goriilmistiir.
Yilmaz ve Talas (2010) okul yoneticilerinin sahip olduklar: kiiltiirel degerler, psikolojileri,
sosyal durumlari, olaylari algilama ve anlama diizeyleri gibi 6zelliklerinin karar strecini
etkiledigini belirtmektedirler.

Arastirmanin amaci dogrultusunda yanit aranan bir diger problem okul yoneticilerinin karar
sturecinde Kkarsilastiklar1 sorunlar ile ilgilidir. Karar vermenin yonetimin her asamasini
etkileyen, yonetsel siireclerin etkili islemesini ve 6rgiitsel devamliligi saglayan bir siire¢ oldugu
soylenebilir. Mevcut arastirmada karar siirecinde okulun ekonomik kosullari, sosyal ve fiziki
yapisl gibi etkenlerin yani sira karar verme siirecinde yasalardan kaynakl yetki eksikligi ve
biirokratik engellerinde okul yoneticileri i¢in sorunlar olusturdugu tespit edilmistir. Ciloglu ve
Kayar da (2023) okul gevre iligkileri neticesinde velilerin ilgisizligi, ekonomik nedenlerden

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2024; 8(18)138-150 146



Bozkurt,B. Ozkaya, 0. /. Okul Yoneticilerinin Karar Alma/Verme Siireci: Etkileyen Faktorler, Zorluklar ve Oneriler

kaynakli dezavantajlar, okul cevresinin sosyokiiltiirel 6zelliklerinin yonetim silirecinde cesitli
sorunlara neden oldugunu belirtmektedir. Paydaslarin yonetim siirecine katilmasi catisma ve
uyusmazliklar1 ¢éziimiinde, kararlarin uygulanmasinin kolaylasmasinda, c¢alisanlarin ortak
amaglari gerceklesmesinde etkilidir (Basaran ve Cinkir, 2011). Yine paydaslarin beklentileri ile
okulun beklentilerinin ¢atismasi, fikir ayriliklari, okul ici ve okul disi paydaslarin degisime
karst diren¢ gostermesi ve paydaslarin karar siirecine katilimina yonelik olumsuz
davranislarin da okul yoneticilerinin karsilastigi sorunlar oldugu belirlenmistir. Kararlara
katihm konusunda paydaslarin ilgisiz oldugu seklinde sonuglara ulasilmistir. Wadesongo
(2012) paydaslarin kararlara katilim siirecinin kararlarin niteligini artirdigini, okulun sosyal
kapasitesini gelistirdigini belirtmektedir.

Okul yoneticileri ayrica paydaslarin bazi durumlarda empati kuramamasi, kendilerinin 6grenci,
o0gretmen ve velilerle iletisimde sorunlar yasamasi veya iletisim kuramamasi gibi durumlarin
karar stirecini olumsuz etkiledigini ifade etmislerdir. Bazi durumlarda alinan kararlarin etik
anlamda tartismalara yol actifi ve durumun karar siirecini olumsuz etkiledigine iliskin
goriisler de ortaya cikmistir. Sen ve Ozdemir (2024) {ist yonetimin baskisi, érgiit kiiltiiri, bilgi,
zaman veya deneyim eksikligi gibi orgiitsel faktorlerin yanm sira Kisilik 6zellikleri ya da iletisim
eksiklerinden kaynakli olarak yoneticilerin karar siirecinde etik ikileme diisebildiklerini ifade
etmektedir. Ayni sekilde Begley ve Stefkovich (2010) nesnellik ve seffaflik ilkeleri baglaminda
etik karar siirecinin yonetim siirecini kolaylastirdigini vurgulamaktadir. Okul yoneticileri
yasanan bu durumlarin hem kendileri hem de diger paydaslar icin motivasyon kaybi
yasanmasina yol actigin1 ifade etmislerdir. Karar siirecinde genellikle iletisimsizlik, empati
yoksunlugu, alinan kararin etik ikileme diisiirmesi yasanan sorunlar arasinda goriilmiis olup
bu sorunlar, kararlarin etkililigini ve uygulanabilirligini olumsuz yo6nde etkiledigi
goriilmektedir. Bu baglamda karar siirecinin etkililigi icin s6z konusu sorunlarin dikkate
alinmasi gerekir.

Arastirma slirecinde okul yoneticilerine karar asamasinda karsilasilan sorunlarla bas etmek
icin dikkat ettikleri durumlar ve bu durumlarin ¢éziimtine iliskin goriisleri sorulmustur. Bu
dogrultuda kurumun ve 6grencilerin menfaatinin dikkate alinmasi ve egitim 6gretim stirecinin
6n planda tutularak karar siirecinin gerceklesmesi gerektigini belirtmiglerdir. Ozellikle iist
yonetimin de kendilerini desteklemesinin siirecin niteligi agisindan 6nemli oldugunu ifade
etmislerdir. Yasal kaynakli nedenlerden dolay1 okul yoneticilerinin karar siirecinde 6zerk
davranamadiklar: dile getirilmistir. Bu noktada okul yoneticilerinin hem yetki genisliginin
artirilmas1 hem de yetki paylasimi noktasinda yoneticilere yasal olanaklarin saglanmasi
gerektigi ve bu anlamdaki biirokratik engellerin azaltilmasi bazi katilmecilar tarafindan
onerilmistir. Okul yoneticiligi konusunda mesleki gelisim etkinliklerinin gerceklestirilmesi,
mevzuatla ilgili egitimler araciligiyla yoneticilerin vizyon ve misyonunu gelistirici egitimlerin
verilmesi gerektigi sonucuna ulasilmistir. Okul yoneticilerinin etkili bir karar siireci icin empati
kurma, problem ¢dzme inisiyatif alma, degisime ayak uydurma becerilerinin gelistirilmesine
yonelik etkinliklerin gerceklestirilmesi gerektigi okul yoneticileri tarafindan ifade edilmistir.
Yine okul yoneticilerinin karar stirecinin etkililiginin saglanmasi igin siirecten etkilenen tiim
paydaslarin katiimini saglayan, siireg ile ilgili paydaslara bilgilendirme yapmasi ve siirecten
etkilenenlere geri bildirim vermesi gerektigi katilimcilar tarafindan o6nerilmistir. Onurlu
(2008) okul yoneticilerinin karar siire¢lerinden paydaslari haberdar etmesi, onlarin fikirlerini
almasi, etkili iletisim kurmasi gerektigini belirtmektedir. Karar siirecinde karsilasilan sorunlari
asmak icin Ust yonetim destegi, mesleki yeterliligin artirilmasi paydas katilimi benimsenmeli
ve desteklenmelidir. Ayrica karar silirecinin seffaflign arttirilarak belirsizliklerin ve bilgi
eksikliklerinin 6niine gecilmelidir. Bu yaklasimlarin, karar stireclerinin daha etkililigini ve
verimliligini arttiracagi sdylenebilir.

Oneriler

Karar verme siireci kurumlarin etkililigi, devamliligi baglaminda hayati 6neme sahip yonetsel
slireg olarak ifade edilebilir. Bu baglamda egitim 6rgiitlerinin yoneticilerine de 6nemli gorevler
diistiigii soylenebilir. Okul yoneticilerinin karar siireclerini etkileyen faktorleri, karar
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strecinde karsilastiklar1 sorunlarin belirlenip bu dogrultuda ¢6ziim 6nerileri sunmak karar
strecinin etkililigi acisindan 6nemlidir. Bu baglamda gerceklestirilen mevcut arastirmada da
karar stlrecinde okul yoneticilerinin bircok sorunla Kkarsilastifi sonucuna ulasilmistir.
Arastirmanin bulgular1 kapsaminda asagidaki 6neriler sunulmustur:

- Kanun, yasa veya yonetmelikler araciligiyla okul yoneticilerinin karar siirecinde
yetkileri genisletilmeli

- Okul yoneticileri etkili karar siireci icin karar asamasinda hem okul i¢ci hem de okul dis1
paydaslarin beklentilerini dikkate almali

- Ust yoéneticiler karar siirecinde okul yoneticilerine giivenmeli ve Kkarar siireclerinde
onlar1 desteklemeli

- Okul yoneticileri karar siirecinde kararlardan etkilenecek tiim paydaslarin katilimini
desteklemeli

- Okul yoneticilerinin empati kurma, problem ¢6zme, inisiyatif alma, degisimi yonetme
gibi becerileri hizmet ici faaliyetler ile gelistirilmelidir.
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Abstract

The aim of the current research is to reveal the factors affecting the decision-making process of school
administrators, the difficulties they experience and their solution suggestions for these difficulties. In line
with this purpose, phenomenology design, which is one of the qualitative research designs, was used in the
study. The study group of the research consists of 20 school administrators working in public schools in the
central districts of Gaziantep province, determined according to the maximum diversity sampling method.
The research data were obtained through face-to-face interviews with the participants using a semi-
structured interview form. The data obtained within the scope of the purpose of the research were analysed
by content analysis method. As a result of the research, the factors affecting the decision-making process of
school administrators, the problems encountered and the solution suggestions of school administrators for
these problems were grouped under four themes: school-oriented, legal, individual and stakeholder-
oriented factors. It has been observed that the conditions of the region where the school is located, laws and
regulations, individual characteristics of the administrators and expectations of the stakeholders are
effective factors in the decision process and they face various problems in the context. Suggestions can be
expressed as expanding the authority of school administrators in the decision-making process, improving
their decision-making skills through professional development activities, and trusting and supporting
school administrators by senior administrators in decision-making processes.

Keywords: Decision process, school administrators, phenomenology

INTRODUCTION

Nowadays, rapid changes are taking place in economic, social and political fields. These changes
have an impact on people's values, ways of thinking and priorities. This situation affects all
organisations and changes their structure, strategies and processes. In a changing organisational
environment, managers face many problems in achieving predetermined goals. These problems
may force managers to find solutions and make decisions. Decision-making process is considered
as an important issue for individuals and organisations to sustain their lives and increase
organisational effectiveness (Kiral, 2015). Decision making basically refers to the process of
making a choice between various options (Mescon, et al., 1988). The decision process can be in
the form of decision making or decision making. According to the Turkish Language Association,
taking a decision is defined as "to conclude a case, a problem", while making a decision is defined
as "to decide a problem, to decide" (Tiirk Dil Kurumu [TDK], 2024).

The decision-making behaviour of administrators is affected by both the nature and speed of the
change they are in and the desire and necessity to achieve their goals (Yildiz, 2012). Since schools
are open social systems, school administrators can inevitably be affected by this situation. Hoy
and Miskel (2010) stated that the decision-making process is not only about managers, but it is an
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important duty and necessity for other employees and stakeholders to be involved in this process.
For this reason, the perspectives of all employees in the process and the stance they exhibit are
important against the event to be decided. The strategy utilised by the manager while making a
decision may also affect the outcomes of the decision (Kuzgun, 2000). While some managers can
analyse the decision process quickly, others may remain timid in this process. These approaches
show that administrators proceed with different strategies in the process (Galotti et al., 2006).
Although instructional planning, employee management and in come-expense management are
at the centre of the decision-making process, it is important that the decisions are made by
experts, knowledgeable and authorised people (Deniz & Akbagli, 2018). Tiirniiklii and Sahin
(2002) stated that administrators mostly apply traditional methods in the decision-making
process and seek solutions for them. However, some difficulties encountered during the
implementation of these strategies may affect the decision-making process of school
administrators. Various factors such as dynamic changes in the educational environment,
economic constraints, social expectations and student needs may force school administrators to
make strategic decisions. Likewise, regulations, legislation, laws and the conditions of the school
can also affect the decision-making process of school administrators. In addition, communication
and interaction with parents, teachers and other stakeholders can also be effective on decisions.
While making decisions, school administrators should accept the benefits of the decision and
make decisions based on the school with the limited opportunities they have (Bozkus, etal., 2022).
Administrators in the field of education are responsible for making vital decisions that determine
the future of the organisation. Administrators effectively contribute to the formulation of policies
and strategies in line with the priorities of the organisation by collaborating with various
stakeholders. School administrators sometimes have to make sudden and effective decisions in
rapidly changing educational environments. Their decisions affect the institution and
stakeholders (Dedeoluk et al., 2023). The reactions of a school administrator in uncertain
situations and difficult times are extremely important as they can seriously affect the lives of
teachers, staff and students (Kajs & McCollum, 2009).

Decision making involves determining the path to be followed to achieve the targeted results in
both personal and organisational contexts and choosing the most appropriate and rational one
among the available alternatives. These rational decisions and the implementation of these
decisions with planned activities and bringing positive results can ensure organisational
effectiveness (Adsiz, 2016). The decision process has a significant impact on the success of
individuals and organisations. Marmara and Atmaca (2023) emphasised the importance of
features such as benefiting people, exchanging ideas with others, complying with regulations,
respecting culture and traditions in the decision-making process in the school environment.
However, this process can sometimes be complex and challenging. The decision-making process
can increase the success of organisations and contribute to the personal development of
individuals when an effective strategy is used. Each decision should be considered as a step
towards achieving a certain goal and should be handled from a strategic perspective. Therefore, it
is important for school administrators to manage the decision process correctly in order to ensure
the effectiveness and continuity of schools. In the light of this information, when the researches
on decision-making were analysed in detail, it was seen that the decision-making process and
decision-making styles were emphasised, but the factors affecting this process, the problems
caused by these factors and the solution suggestions for the problems were not mentioned. It is
predicted that the related study will provide guidance to the current school administrators and
administrator candidates in terms of predicting the problems they may encounter in the process,
the factors affecting the process while making decisions and the solution suggestions for the
problems they encounter.

Purpose of the Research

Decisions taken in the decision-making process in the management of educational institutions, the
basis of which is to train people for certain purposes, should not be hasty, emotional and
instantaneous (Dis & Akbasli, 2019). For this reason, administrators should act more carefully in
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decision-making processes (Yildiz, 2012). When making a decision, an administrator should
consider different options and the positive and negative situations that will be brought by the
result, considering that the decision to be made will not be limited to a single field (Ol¢iim, 2015).
Therefore, the decision-making process of school administrators can become a much more
complex and difficult situation. In this context, the aim of the research is to reveal the factors
affecting the decision-making process of school administrators, the difficulties they experience in
the decision-making process and the solution suggestions for these difficulties. In line with this
purpose, answers to the following problems were sought.

1. What are the factors affecting the decision-making process of school administrators?
2. What are the problems faced by school administrators in the decision-making process?

3. What are the solution suggestions for the problems faced by school administrators in the
decision-making process?

METHOD
Research Design

Phenomenology (phenomenology) design, one of the qualitative research designs, was used in the
study. Phenomenological design is a qualitative study type that conducts in-depth investigation to
understand how individuals experience events or issues (Creswel, 2009; Yildirnm & Simsek,
2013). Phenomenological research principles should be considered to understand individuals'
experiences more deeply (Van Manen, 2007). In this study, it was aimed to examine school
administrators' views on decision-making/making stages in the management process based on
their experiences and experiences. For this reason, phenomenological design, which is one of the
qualitative research designs, was preferred in the study.

Study Group

The study group of the research consists of 20 school administrators working in public schools in
the central districts of Gaziantep province. The school administrators in the study group were
determined according to the maximum diversity sampling method, which is one of the purposeful
sampling techniques. Maximum diversity is considered to be sampling in which diversity of ideas
and opinions is aimed, not generalisation for the sample (Patton, 2014). Seidman (2006) states
that maximum diversity is one of the most effective methods used to select participants in studies
conducted with interview technique. In this context, maximum diversity sampling technique was
used to ensure diversity in participant views. In order to ensure diversity, different variables such
as gender, marital status, educational status, school level, seniority and managerial position were
used. Personal information about the participants is given in Table 1.
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Table 1. Demographic Information of the Participants

Participant Gender Martial Education School Stage  Seniority Position
Status Status (years)
P1 Male Married Bachelor's High School 22 Assist. Principal
degree
P2 Female Married Bachelor's Primary 5 Assist. Principal
degree School
P3 Male Married Post graduate  Secondary 7 Principal
School
P4 Male Married Post graduate  Primary 10 Principal
School
P5 Male Married Post graduate  Primary 7 Assist. Principal
School
P6 Male Married Bachelor's Secondary 3 Assist. Principal
degree School
P7 Male Married Post graduate Primary 10 Assist. Principal
School
P8 Male Married Bachelor's Primary 27 Principal
degree School
P9 Male Married Bachelor's Secondary 12 Principal
degree School
P10 Male Married Bachelor's Primary 4 Principal
degree School
P11 Female Single Bachelor's High School 3 Principal
degree
P12 Female Single Post graduate ~ Secondary 10 Assist. Principal
School
P13 Male Single Bachelor's Secondary 11 Assist. Principal
degree School
P14 Male Married Post graduate  High School 7 Principal
P15 Male Married Bachelor's Primary 8 Principal
degree School
P16 Male Married Bachelor's Secondary 7 Principal
degree School
P17 Male Married Post graduate Primary 18 Assist. Principal
School
P18 Male Married Bachelor's Secondary 11 Assist. Principal
degree School
P19 Male Married Post graduate Primary 10 Principal
School
P20 Female Married Post graduate  High School 5 Assist. Principal

In the current study, it is aimed to get more in-depth information by focusing on the decision
processes and experiences of educational administrators. In line with this objective, 4 of the
administrators are female and 16 of them are male. Their professional seniority varied between
3years and 27 years, 3 of them were single and 17 of them were married. Of the participant school
administrators, 11 are school principals and 9 are assistant principals. According to educational
status, 9 of the administrators are postgraduate and 11 of them are undergraduate, and according
to school level, 4 of them work in high school, 6 of them work in secondary school, and 10 of them
work in primary school.

Data Collection Tools and Process

The research data were collected through face-to-face interviews with the participants. In the
interviews, a semi-structured interview form was used by the researchers. This form consists of
two parts, and the first part includes demographic information of the participants and the purpose
of the research. In the second part, four open-ended questions were given for the sub-objectives
of the research. While preparing the semi-structured interview form, literature reviews were
included and questions about the elements related to the decision-making process of school
administrators were determined in the light of sample studies. The draft form created with the
determined questions was submitted to the review of academicians who are experts in their fields.
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In this context, the questions were sent to two academicians working in the fields of educational
administration and Turkish education to be examined in terms of content and construct validity,
language and comprehensibility. Especially in terms of grammar and comprehensibility, expert
opinions were taken into consideration and then a draft form was prepared. After determining
the suitability of the draft interview form, a pilot study was conducted with two school
administrators. After the pilot applications, the semi-structured interview form was edited and
finalised. The necessary information about the content of the interview with the administrators
was made in advance, an appointment was made and the interview was conducted face-to-face at
the school where the administrator was working. Since the administrators did not want audio
and video recordings to be taken during the interview, the transfer was made on paper. Each
interview lasted approximately 25-30 minutes. Participation in the research was based on the
principle of voluntariness.

Analysis of Data

The data obtained for the purpose of the study were analysed by content analysis method. Content
analysis is a coding process carried out to ensure that the data collected during the data collection
process reach certain standards (Hsieh & Shannon, 2005). In the analysis process, inductive
content analysis was used. In inductive analyses, themes are determined by identifying related
codes (Sharan, 2013). Before starting the data analysis, participants were coded as P1, P2, ...., P20
to protect participant confidentiality.

Validity and Reliability

In qualitative research, validity refers to whether the findings obtained are accurate and clear,
how accurately the measured problem reflects the real situation, and reliability refers to whether
the measurement tool shows reproducibility under the same conditions (Sengiil-Avsar, 2022). In
order to increase the quality of the research, it is important that the measurement tools used are
appropriate for the subject they measure, that they measure accurately and that the data obtained
are consistent. In order to ensure validity and reliability in the study, the interview form was
created by taking expert opinions, and corrections were made within the scope of expert opinions.
The questions were evaluated in terms of comprehensibility and submitted to the opinions of a
language expert. Necessary information was given before the interview, open communication was
provided in the interviews, appointments were made and the interviews were conducted on a
voluntary basis. In the reporting phase of the research, each section was presented in detail. After
the data obtained as a result of the interviews were transcribed, participant confirmation was
requested. During the coding process in data analysis, both the similarities with the codings made
in similar studies were examined, and the coding process was carried out separately by two
researchers and their consistency was checked. Code lists were created simultaneously by two
different researchers during the analysis process. The themes were determined by associating the
codes obtained by the researchers. To determine the inter-coder reliability, Miles and Huberman's
(1994) reliability calculation formula (Reliability = Consensus / (consensus + disagreement) X
100) was used. As a result, 86.4% similarity rate was determined. This result provides evidence
that the codes created by different coders are significantly similar and reliable.

RESULTS

The data obtained in the current research process and the resulting codes and themes are given.
The codes and themes related to the factors affecting the decision-making process of school
administrators are presented in Table 2.
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Table 1. Findings on Factors Affecting the Decision Process

Themes Codes Participants
Regional conditions P1,P3,P5,P9,P12,P13,P14
Demographic characteristics P1,P7,P11,P14
School-oriented Economic characteristics P9,P11,P13,P15
School culture P3,P6, P7, P13
School climate P3,P10,P17,P18
Laws and regulations P14,P3,P9,P10, P14
Legal Compliance with legislation P5, P8, P15,PP
Bureaucratic barriers P1
Higher management P16
Taking risks P2, P6, P20
Individual Past experiences P11, P17
Detailed planning P19
Stakeholder orientated Expectations P4, P8, P10, P12, P13, P15

When Table 2 is analysed, it is seen that the factors affecting the decision-making process of school
administrators are grouped under different themes such as school-oriented, legal, and factors
related to individual stakeholders. School administrators stated that factors such as the
demographic structure of the region where the school is located, the economic conditions of the
parents living in the school region, school culture and climate affect the decision-making process.
Direct quotations from school administrators about school-related factors are given below:

P13: "The organisational culture adopted by the school, the demographic structure of the school,
socio-economic conditions, the expectations and aims of the school stakeholders, and the
opportunities the school has are among the factors that affect my decisions.”

P15: "It depends on the importance and impact of the decision to be taken and who it concerns. If
the decision to be taken is important, the opinions of all stakeholders are taken. It is important that
there is a common decision here. Because the people who will implement the decision should be in
agreement.”

In line with the other findings obtained, it has been determined that laws, regulations and lack of
authority are among the factors affecting the decision-making process. Participant opinions about
these factors are as follows.

P9: "As a school administrator, making decisions is affected by regulations, legislation and laws in
the first stage.”

P1: "The biggest factors are bureaucratic obstacles. We school administrators should have more
authority to make quick decisions.”

School administrators stated that their risk-taking tendencies, their experiences and institutional
dynamics were the factors affecting the decision-making process in their planning. On the other
hand, school stakeholders were also seen to be determinant in the decision-making process. In
this context, participant views on individual and stakeholder-oriented factors are given below.

P6: "I try to take the fastest and most effective decision by considering factors such as the school's
goals, educational objectives, producing permanent solutions to problem behaviours to gain
students. "

P17: "Decisions made by taking into account the family life story of the students enable a different
approach to the student. In this respect, I take into account the possibility that decisions that can be
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made without examining the history of behaviour, adaptation, attitude and actions that are seen
concretely in the school climate may be wrong.”

P15: "The decision to be taken should meet the expectations of the parties. This decision should be
for the benefit of both parties.”

School administrators may face various problems in the decision-making process. In line with the
aim of the current study, the problems faced by school administrators were analysed in the
interviews with school administrators. The findings of the codes and themes obtained in this

context are given in Table 3.

Table 3. Findings Related to Problems Encountered in the Decision-Making Process

Themes

Codes

Participants

School-oriented

Economic conditions
Social structure of the school

P1,P3,P12,P15,P16
P1, P4, P14, P16, P17

Physical structure P4, P14
Legal Lack of Legal Authorisation P11,P17,P19
Bureaucratic barriers P4, P16,P18
Legislative barriers P10
Workload P1
Ethical dilemmas P6,P11,P13
Lack of empathy P9, P13
. Communication problems with students and P5, P6
Individual
parents
Lack of motivation P2
Communication problems with teachers P5

Stakeholder orientated

Resistance to change

Expectations

Differences of opinion

Participation in the decision-making

P7, P8, P10, P16, P19
P8, P9, P15, P20

P3, P8, P14

P3, P15

When Table 3 is analysed, it is seen that school administrators face various problems in the
decision-making process and these problems are problems arising from the school region,
individual, legal and stakeholders. Especially the social and economic situation of the region
where the school is located, physical structure, resistance of stakeholders to change and
innovations, lack of authority of school administrators and ethical problems were the problems
expressed by school administrators. Direct quotations from some participants regarding the
problems encountered are given below:

P1: "The most important problem we face in the decision-making process is that the school district
is partially backward. The economic and physical structure of the school, the socio-economic level of
the environment, and the attitude of the parents directly affect the decision we will take.”

P16: "The narrow limits of our authority as the school administration, teachers' prejudiced attitudes
and unethical approaches towards some decisions and innovations despite the low socio-economic
level of the school are among the important problems I face in the decision-making process.”

P13: "The fact that teachers and other administrators show a lack of empathy and think of their own
benefits in the decisions made can make decision-making difficult. The fact that the mental
equipment of the civil servant is caught in the frame filters and that he/she is out of his/her field of
duty and has an arrest in displaying vision can put the decision-making process in a deadlock.”

P9: "Demands to meet the needs of the people we serve, sometimes insistent attitudes to meet the
expectations of both students and other stakeholders in terms of the functioning of the institution
can create tension and unrest in the institution.”
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P8: ".. when the expectations of stakeholders and society increase, there may be difficulties in
implementation.”

On the other hand, as can be seen in the direct quotations mentioned above, school administrators
stated that ineffective communication with students, teachers and parents, problems arising from
legislation and regulations, differences of opinion or expectations among stakeholders, inability
to empathise and loss of motivation caused them to experience difficulties in the decision-making
process.

School administrators encounter various problems in the decision-making process and gain
experience as a result of this situation. At this point, in line with the aim of the research, school
administrators were asked for their suggestions for solutions to the problems experienced in the
decision-making process based on their experiences. The codes and themes determined as a result
of the analysis of the data obtained from the interviews are given in Table 4.

Table 4. Solution Suggestions for the Problems Encountered in the Decision Making Process

Themes Codes Participants
Institutional interest P6,P7, P15
. Student interest P7
School orientated Education and training process P1
Upper management support P12
Expansion of legal authority P8, P16,P18
Professional development P5, P8, P19
Being an expert and effective in the field P4,P13
Legal Command of legislation P10,P11
Sharing of authority P20
Compliance with vision and mission P9
Reducing bureaucratic obstacles P16
Different perspectives P2,P7,P19
Permanent solution orientation P3, P9
Individual Open communication P9, P11
Taking initiative P6, P20
Keeping up with the age P2
. Ensuring effective participation P8, P10, P11, P14, P15, P16,P17
Stakeholder orientated Information sharing P3, P5, P6,P17,P19

It is seen that the suggestions for solutions to the problems faced by school administrators in the
decision-making process, especially the suggestions such as encouraging participation in the
decision-making process, authority expansion and authority sharing, increasing the knowledge
and expertise of school administrators come to the fore. It was stated by school administrators
that stakeholders should be informed about the decisions taken in the school, different ideas and
opinions should be taken into consideration, and the interests of the institution and students
should be taken into consideration in the decisions to be taken. Direct quotations of some
participants regarding the solution suggestions for the problems encountered are given below:

P16: "It is important that stakeholders have responsibilities in the decisions to be taken. Just as the
successful results of the decisions are undertaken by the stakeholders, the negative results should not
be attributed only to the administrators."

P15: "In order for the decisions to be fully implemented and supported, stakeholders should be
involved in decision-making processes and good communication should be established in the school.”

P7: In cases where the decisions taken do not meet the needs of all stakeholders, we should explain
to the stakeholders that what is important is the interests of the school and students.
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School administrators suggested that decision-makers should have a good command of the
legislation in the decision-making process and make sure that the decisions to be taken are in line
with the vision and mission of the institution. On the other hand, suggestions such as developing
problem solving skills, communication skills, taking risks, being open to change and innovation
were expressed by school administrators.

CONCLUSION and DISCUSSION

In the current study, school administrators’ views on the problems encountered in the decision-
making process, the factors affecting the decision-making process and their suggestions for
solutions to the problems encountered in the decision-making process were sought. As a result of
the research, the factors affecting the decision-making process of school administrators, the
problems encountered and the suggestions for solving these problems were grouped under four
themes: school-oriented, legal, individual and stakeholder-oriented factors. Robbins and Judge
(2019) emphasise that institutional characteristics, laws and rules, social environment affect the
decision-making process of administrators; Allmendinger (2018) emphasises that individual
factors (demographic characteristics, ethical approaches, etc.) also affect the decision-making
process of administrators. Therefore, it can be said that the school decision-making process is
affected by many situations arising from factors other than the individual himself/herself.

As a result of the research, it was seen that school administrators take into consideration factors
such as the demographic structure of the region where the school is located, economic conditions
of the school, laws and regulations, bureaucratic process, relations with senior management,
personal characteristics and expectations of stakeholders in the decision-making process. Schools
are open social systems that contain many variables that affect and are affected by each other.
Therefore, school administrators may have to consider many external and internal factors in the
decision-making process. Mulford (2003) states that school administrators encounter many
different situations in their work routine and therefore need to operate effective decision-making
processes. The geographical structure, demographic structure, socio-economic status, school
culture or school climate of the region where the school is located can affect the structure,
functioning and decision process of the school. Argon (2015) states that temporal and spatial
processes as well as decision makers and those affected are effective in the decision process. The
factors affecting the decision-making process of school administrators may be caused by
themselves or may depend on factors that are not caused by themselves.

As aresult of the current research, it was stated by school administrators that the lack of authority
arising from laws and regulations, whether the decisions are in accordance with the legislation,
bureaucratic obstacles or the approaches of senior administrators affect the decision process.
Conway (2000) states that the bureaucratic structure and expectations of schools affect the
decision process. Again, it was stated by school administrators that the expectations of
stakeholders are also effective in the decision process. Uziim and Kurt (2019) emphasise that
school administrators and education managers at higher levels are the most influential
stakeholders in the decision-making process in schools and that they should take on roles that
support school administrators in decision-making processes and facilitate their work. As a result
of the research, it was concluded that the participants had difficulties in making urgent decisions
due to their limited authority and even negative effects of decision-making due to gaps in the
regulations.

There may be institutional as well as individual factors affecting the decision-making process. In
the current study, it was seen that school administrators expressed factors that arise from
themselves such as the administrator's risk-taking skills, the influence of past experiences and
experiences, or being overly detailed and perfectionist in terms of factors affecting the decision-
making process. Yilmaz and Talas (2010) state that the characteristics of school administrators
such as their cultural values, psychology, social status, level of perception and understanding of
events affect the decision-making process.
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Another problem sought to be answered in line with the aim of the research is related to the
problems faced by school administrators in the decision making process. It can be said that
decision making is a process that affects every stage of management and ensures effective
functioning of managerial processes and organisational continuity. In the current research, it was
determined that factors such as the economic conditions, social and physical structure of the
school in the decision-making process, as well as the lack of authority and bureaucratic obstacles
arising from the laws in the decision-making process create problems for school administrators.
Ciloglu and Kayar (2023) state that as a result of school environment relations, parents'
indifference, disadvantages arising from economic reasons, sociocultural characteristics of the
school environment cause various problems in the management process. The participation of
stakeholders in the management process is effective in resolving conflicts and disputes,
facilitating the implementation of decisions, and realising common goals of employees (Basaran
& Cinkir, 2011). Again, the conflict between the expectations of the stakeholders and the
expectations of the school, disagreements, resistance to change by in-school and out-of-school
stakeholders, and negative behaviours towards the participation of stakeholders in the decision-
making process were also identified as problems faced by school administrators. It was concluded
that stakeholders were not interested in participating in decisions. Wadesongo (2012) states that
the process of stakeholder participation in decision-making increases the quality of decisions and
improves the social capacity of the school.

School administrators also stated that stakeholders' inability to empathise in some cases, their
own problems in communicating with students, teachers and parents or their inability to
communicate negatively affected the decision-making process. In some cases, there were also
opinions that the decisions taken led to ethical discussions and this negatively affected the
decision process. Sen and Ozdemir (2024) state that managers may fall into ethical dilemmas in
the decision process due to organisational factors such as pressure from senior management,
organisational culture, lack of knowledge, time or experience, as well as personality traits or lack
of communication. Similarly, Begley and Stefkovich (2010) emphasise that the ethical decision
process facilitates the management process in the context of objectivity and transparency
principles. School administrators have stated that these situations lead to loss of motivation both
for themselves and other stakeholders. In the decision process, miscommunication, lack of
empathy, and ethical dilemma of the decision taken were seen among the problems experienced,
and it is seen that these problems negatively affect the effectiveness and applicability of the
decisions. In this context, these problems should be taken into consideration for the effectiveness
of the decision process.

During the research process, school administrators were asked about the situations they pay
attention to in order to cope with the problems encountered in the decision-making process and
their opinions on the solution of these situations. In this direction, they stated that the interests of
the institution and students should be taken into consideration and the decision process should
be realised by prioritising the education and training process. In particular, they stated that the
support of the senior management is important for the quality of the process. It was stated that
school administrators could not act autonomously in the decision-making process due to legal
reasons. At this point, some participants suggested that school administrators should be provided
with legal opportunities at the point of both increasing the breadth of authority and sharing
authority and reducing bureaucratic obstacles in this sense. It was concluded that professional
development activities should be carried out on school administration and trainings should be
provided to improve the vision and mission of administrators through trainings on legislation. It
was stated by school administrators that activities should be carried out to improve school
administrators' skills of empathising, problem solving, taking initiative and adapting to change for
an effective decision-making process. It was also suggested by the participants that school
administrators should ensure the participation of all stakeholders affected by the process, inform
the stakeholders about the process and give feedback to those affected by the process in order to
ensure the effectiveness of the decision process. Onurlu (2008) states that school administrators
should inform the stakeholders about the decision processes, take their opinions and establish
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effective communication. In order to overcome the problems encountered in the decision process,
senior management support, increasing professional competence and stakeholder participation
should be adopted and supported. In addition, the transparency of the decision process should be
increased and uncertainties and information deficiencies should be prevented. It can be said that
these approaches will increase the effectiveness and efficiency of decision-making processes.

Recommendations

Decision-making process can be expressed as a vital managerial process in terms of the
effectiveness and continuity of organisations. In this context, it can be said that the administrators
of educational organisations have important duties. It is important to determine the factors
affecting the decision-making processes of school administrators, the problems they face in the
decision-making process and to offer solutions in this direction in terms of the effectiveness of the
decision-making process. In this context, in the current study, it was concluded that school
administrators face many problems in the decision making process. Within the scope of the
findings of the research, the following suggestions are presented:

- The authority of school administrators in the decision-making process should be expanded
through laws, codes or regulations.

- School administrators should take into account the expectations of both in-school and out-of-
school stakeholders at the decision-making stage for effective decision-making process.

- Upper managers should trust school administrators and support them in decision-making
processes

- School administrators should support the participation of all stakeholders who will be affected
by the decisions in the decision-making process.

- School administrators' skills such as empathising, problem solving, taking initiative and
managing change should be developed through in-service activities.
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Bu arastirmada farkli kademelerdeki okullarda gorev yapan yoneticilerin bilimin dogasina iliskin
goriislerinin belirlenmesi amaclanmistir. Tarama yontemiyle yiriitilen arastirmaya Elazig il
merkezindeki farkli okullarda yoneticilik yapan 141 kisi katilmistir. Arastirmada “bilimsel bilginin
dogasi nedir?”, “bilimsel bilgi nasil tiretilir?”, “glivenilir ve gecerli bilimsel bilgi nasil tiretilir?”, “bilimsel
bilginin iiretilmesinde bilim insaninin rolii” seklinde 4 alt boyuttan olusan, 26 maddelik argiimantasyon
acisindan bilimin dogasi testi kullanilmistir. Arastirmada egitim durumu, mesleki kidem, mezun olunan
okul, yas ve gorev durumu degiskenleri acisindan gruplar arasindaki farklar arastirilmistir. Elde edilen
verilerin normallik dagilimlari incelendikten sonra MANOVA testi ile analiz edilmistir. Bu arastirmadan
elde edilen sonuglar genel olarak degerlendirildiginde; aritmetik ortalamanin X=80,184 oldugu ve okul
yoneticilerinin bilimin dogasina iliskin bilgi seviyelerinin orta diizeyde oldugu sonucuna ulasimistir.
Ayrica, verilerin analizi sonucunda egitim durumu degiskeni agisindan; bilimsel bilgi nasil tretilir alt
boyutu ile glivenilir ve gecerli bilimsel bilgi nasil {iretilir alt boyutunda gruplar arasinda Egitim Fakiiltesi
mezunu olmayan yo6neticiler lehine anlaml bir farkliligin oldugu sonucuna ulasilmistir.

Anahtar kelimeler: Bilimin dogasi, MANOVA, okul yoneticisi

Abstract

In this study, it was aimed to determine the views of administrators working in schools at different
levels about the nature of science. The study, which was conducted with the survey method, was
attended by 141 people working as administrators in different schools in Elazig city center. In the study,
a 26-item argumentation-based NOS test consisting of 4 sub-dimensions such as "what is the nature of
scientific knowledge?", "how is scientific knowledge produced?”, "how is reliable and valid scientific
knowledge produced?”, and "the role of scientists in the production of scientific knowledge" was used. In
the study, the differences between the groups in terms of educational status, professional seniority,
graduated school, age and job status variables were investigated. After examining the normality
distributions of the obtained data, they were analyzed with MANOVA test. When the results obtained
from this research are evaluated in general, it can be interpreted that the level of knowledge of school
administrators about the nature of science is not at the desired level with an arithmetic mean of
X=80,184. In addition, as a result of the analysis of the data, it was concluded that there was a significant
difference between the groups in favor of the administrators who did not graduate from the Faculty of
Education in terms of the educational status variable; in the sub-dimension of how scientific knowledge
is produced and how reliable and valid scientific knowledge is produced.

Key words: Nature of science, school administrator, MANOVA

1Flrat Universitesi, Egitim Fakiiltesi Temel Egitim Béliim, Elazig/Tiirkiye, irfanemre@gmail.com, 0000-0003-0591-3397
2Gazi Mesleki ve Teknik Anadolu Lisesi, Elaz1g/Tiirkiye, alperkaragozoglu@gmail.com, 0000-0002- 5416-7274.

3E1a21g Il Milli Egitim Midurligi, Sahinkaya ilkokulu/Ortaokulu, Elazig/Tiirkiye, alparslankilinc@gmail.com, 0000-0002-7658-
4220.

4Kaya Karakaya Anadolu Lisesi, Elazig/Tiirkiye, meral_ballica68@ hotmail.com 0009 0004 7231 2211

Disiplinlerarasi Egitim Arastirmalar1 Dergisi Gelis Tarihi: 12/02/2024
Journal Of Interdisciplinary Educational Research 2024; 8(18);151-164 Kabul Tarihi: 21/07/2024
Arastirma Makalesi


mailto:irfanemre@gmail.com
mailto:alperkaragozoglu@gmail.com
mailto:alparslankilinc@gmail.com

Disiplinlerarasi Egitim Arastirmalar1 Dergisi

GIRIS

Bilimsel okuryazarlik, fen egitiminin temel hedeflerinden biridir ve bilimsel okuryazarligin
temel bir unsuru olan bilimin dogasinin yeterince anlasilmasi gerekmektedir (Abd-El-Kahlick,
2000). Bilimsel okuryazar bir birey, bilimle ilgili kavramlari, prensipleri, teorileri, bilimsel
slireci tanir ve bilim, teknoloji ve toplum arasindaki kompleks iliskiyi anlar boylece bilimin
dogasini daha iyi bicimde yorumlayabilir (Abd-El-Kahlick vd., 1998). Bu yiizden diinya
genelinde 6grencilerin bilimin dogasini anlamalarinin énemli egitimsel amaclardan biri oldugu
vurgulanmaktadir (Lederman, 1999). Ayni1 zamanda bircok fen egitimcisi, bireylerin toplumsal
olaylarla ilgili bilincli bicimde karar verebilmeleri amaciyla ve bilimin sosyal etkilerinin
anlasilabilmesi icin konularin bilim-teknoloji-toplum etkilesimleri baglaminda ele alinmasi
gerekligini bildirmektedirler (Zeidler vd., 2002). Bu ylizden toplumdaki her bireye nitelikli
bilim egitimi verilmesi ve bilimsel tartismalarda bilimsel siireci elestirel bicimde kullanabilen
ve bilim toplum baglaminda bilingli kararlar verebilen bilim okuryazar1 bireylerin
yetistirilmesi 6nem arz etmektedir (Koéseoglu vd., 2008). Ancak ne 06grencilerin ne de
O0gretmenlerin anlasilmasi zor bir yapida olan bilimin dogas: ile ilgili yeterli bilgilerinin
olmadig1 goriilmektedir (Bell ve Lederman, 2003; Mesci, Yesildag-Hasancebi ve TuncaYuksel,
2023). Genel olarak bilimin dogasi, bilim sosyolojisi ve epistemolojisine, bilmenin bir yolu
olarak bilimi veya bilginin ve gelisiminin dogasina dair deger ve inanclar1 ifade etmektedir
(Lederman, 1992).

Bilimin dogasi ile ilgili yapilan ¢alismalara bakildiginda bilimsel bilginin nasil meydana
getirildigi, ne anlama geldigi ve bularin nasil 6gretilecegi ile igili cok farkh goriislerin oldugu
goriilmektedir (Driver vd. 1996; Lederman, 1992; Lederman vd., 2002). Sonug olarak bilimin
dogasi ile ilgili ¢cesitli tanimlar ve net bir uzlasma bulunmamaktadir (Matthews, 1994; Abd-El-
Kahlick vd. 1998). Bununla beraber Lederman (1992) bunlarin hepsinin bilimsel bilgiye ve
bilimin 6zelliklerine vurgu yaptigindan hepsinin gecerli oldugunu ifade etmistir ve bilimsel
bilgi, bilimsel yontem, teori ve kanun ile bilim adaminin rolii gibi bilimin dogasiyla ilgili
konularda ortak goriislere ulasilabildigi ifade edilmistir (Tirkmen ve Yal¢in, 2001). Ayrica
bilimin dogasi, bilim felsefesi, bilim tarihi, bilim sosyolojisi ve bilim psikolojisi gibi disiplinlerin
kesisim noktasi olarak kabul edilmistir (McComas ve Olson, 2000). Diger taraftan bilimin
dogasi ile uyusmayan bilgiler, bilimin dogasi ile ilgili dogru zihinsel semanin olusmasinin
ontindeki engeller literatiirde bilimsel mitler olarak ifade edilmistir (Eceyurt Tirk ve Tiiziin,
2017). Bilim ve teknolojinin ayni olmasi, bilim insanlarinin objektif olmalari, hipotezlerin
teorilere, teorilerin de kanunlara doniismesi, genel ve tek bir evrensel yontemin olmasi,
deneylerin bilimsel bilgiye ulasmanin temel yolu olmalari, bilimin yaraticiliktan daha ¢ok
yontemsel olmasi gibi ifadeler bilimin dogasi ile ilgili bilimsel mitler arasindadir (McComas,
1998). Literatiir incelendiginde bilimin dogasi ile ilgili ¢esitli branslardaki 6gretmen adaylari
ve Ogretmenlerle calismalarin oldugu goriilmektedir. Ancak okul yoneticilerinin bilimin
dogasina iliskin gortsleri ile ilgili cok fazla ¢alismaya rastlanmamaistir.

Arastirmanin Amaci

Bu arastirmanin amaci farkli kademelerde goérev yapan okul yoneticilerinin bilimin dogasina
iliskin gorislerini belirlemektir. Okul yoneticilerinin 6gretimsel liderlik becerilerini de
diistinecek olursak bu tirden g¢alismalara ihtiya¢c oldugu disiinilmektedir. Bu amag
dogrultusunda asagidaki arastirma sorularina cevaplar aranmistir:

1. Okul yoneticilerinin bilimin dogasina iliskin gortisleri nelerdir?

2. Okul yoneticilerinin bilimin dogasina iliskin gortsleri arasinda egitim durumu
acisindan anlaml bir farklhilik var midir?

3. Okul yoneticilerinin bilimin dogasina iliskin goriisleri arasinda mezun olunan okul

degiskeni acgisindan anlam bir farklilik var midir?
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4. Okul yoneticilerinin bilimin dogasina iliskin goriisleri arasinda yas agisindan
anlaml bir farklilik var midir?
5. Okul yoneticilerinin bilimin dogasina iliskin goriisleri arasinda gorev durumu

acisindan anlamli bir farklhilik var midir?

YONTEM
Arastirmanin Modeli

Bu calisma, nicel arastirma cesitlerinden biri olan tarama modeli kullanmilarak yapilmistir.
Genel tarama modeli ile ¢ok fazla 6geden olusan bir evrene iliskin sonuca ulasmak
amaglanmaktadir. (Karasar, 2011). Bu tarama modeli genis gruplar ilizerinde uygulanip
kisilerin bir olay veya olguya dair goriislerini, tutumlarini almaya ve olgu ile olaylarin
betimlenmesini amaglamaktadir (Karakaya, 2012).

Evren ve Orneklem

Bu arastirmada ulasilabilir evrenini Elazig’da gorev yapan okul miidiirleri olusturmaktadir. Bu
arastirmanin 6rneklemini de 2023-2024 yilinda Elazig merkezde bulunan resmi okullarda
gorev yapan okul yoneticileri olusturmaktadir. Arastirmaya 141 yonetici katilmistir.
Orneklemin demografik dzelliklerine iliskin betimsel veriler asagidaki tablolarda verilmistir:

Tablo 1. Kideme gore dagilim

Kidem N %
11-20 y1l 52 36.9
21-30y1l 89 63.1
Toplam 141 100

Arastirmaya katilan yoneticilerin 52’si (% 36.9) 11-20 y1l kideme, 89'u (% 63.1) 21 yil ve lizeri
kideme sahip yoneticilerden olusmaktadir.

Tablo 2. Egitim durumina gore dagilim

Egitim durumu N %
Lisans 75 53.2
Lisansiisti 66 46.8
Toplam 141 100

Arastirmaya katilan yoneticilerin 75’'i (% 53.2) lisans mezunu iken, 66’s1 ise (% 46.8)
lisansiistii mezunlarindan olusmaktadir.

Tablo 3. Mezun olunan okula gore dagilim

Mezun Olunan Okul N %

Egitim Fakiiltesi 72 511
Diger 68 48.9
Toplam 141 100

Arastirmaya katilan yoneticilerin 72’si (% 51.1) Egitim Fakiiltesi mezunu iken, 68’i ise (%
48.9) diger fakilte mezunlarindan olusmaktadir.

Tablo 4. Yasa gore dagilim

Yas N %

33-43 yas 53 37.6

44 yas ve lizeri 88 62.4

Toplam 304 100
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Arastirmaya katilan yoneticilerin 53’4 (% 37.6) 33-43 yas araliginda iken 88’i (% 62.4) 44 yas
ve lizeri yoneticilerden olusmaktadir.

Tablo 5. Gorev degiskenine gore dagihim

Gorev degiskeni N %
Midir 43 30.5
Midiir yardimcisi 98 69.5
Toplam 141 100

Arastirmaya katilan yoneticilerin 43’ (% 30.5) miidiir olarak gérev yaparken 98’i (% 69.5)
miidiir yardimicisi olarak gérev yapmaktadir.

Veri Toplama Araclari

Kisisel Veri Formu ‘

Bu arastirmaya katilan 6gretmenlerin demografik verilerini elde etmek amaciyla gelistirilen
kisisel veri formu kullanilmistir.

Argiimantasyon Acisindan Bilim Dogasi Testi
Argiimantasyon acisindan Bilimin dogasi testi 26 maddeden ve dort alt boyuttan olusmaktadir.

Bunlar, “Bilimsel bilginin dogasi nedir?”, “Bilimsel bilgi nasil iiretilir?”, “Glivenilir ve gecerli
bilimsel bilgi nasil iretilir?”, “Bilimsel bilginin iretilmesinde bilim insaninin roli” alt
boyutlaridir. Orjinali Sampson ve Clark (2006)’1n gelistirdigi test Cetin vd. (2010) tarafindan
dilimize uyarlanmistir. 1=A goriisiine tamamen katiliyorum; 2= Her iki goriise de katiliyorum
fakat A’daki goriise B’dekinden daha c¢ok katiliyorum. 3= Her iki gorlise de esit bicimde
katillyorum. 4= Her iki goriise de katiliyorum fakat B’deki goriise A’dakinden daha ¢ok
katiliyorum.5= B goriistine katiliyorum seklinde ankette A gortsii ve B gortiisii olmak tizere 5°li
skala kullanilmistir. Cetin vd. (2010) tarafindan testin giivenirlik katsayis1 0.68 olarak
bulunmustur. Kutluca tarafindan yapilan giivenirlik calismasinda da testin giivenirligi 0.79

olarak belirlenmistir. Bu arastirmada da testin giivenirlik katsayis1 0.69 olarak hesaplanmistir.

Veri Toplama Siireci

Arastirmanin verileri, Etik Kurul onay1 ve Elazig Milli Egitim Miidiirliigiinden alinan izinlerden
sonra toplanmistir. Hazirlanan yonerge ile arastirmanin amaci net bicimde ifade edilerek
goniilli olur formunu dolduran 6gretmenlerin kisisel veri formu ve 6lgegi doldurmalari
istenmistir.

Verilerin Analizi

Arastirmadan elde edilen verileri analiz etmek amaciyla okul yoneticilerinin Bilim Dogasina
iliskin 6lcegin alt boyutlar1 agisindan sahip olduklar1 goriisler ile kisisel verilerin analizinde,
yluzde ve frekans analizleri kullanilmistir. Ayni zamanda, verilerin normallik dagilimlari
belirlenip 6lcege ait goriislerin cesitli degiskenler agisindan incelenmek amaciyla MANOVA
testi kullanilmigtir. MANOVA testi analizlerini yapmak icin 6rneklem biiytkliigii, normallik, ug
degerler, dogrusallik, regresyonun homojenligi, coklu baglant1 ve tekillilik ile varyans ve
kovaryans matrislerinin homojenligi varsayimlarinda ciddi ihlallerin olmadig1 belirlenmistir.
Verilerin analizinde SPSS 21.0 istatistik programi kullanilmistir (Balc1 & Ahi, 2017).
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Betimsel istatistikler

Normallik dagilimini belirlemek icin ortalama, budanmis ortalama, medyan, mod, ¢arpiklik,
basiklik degerleri ile, histogram, u¢ degerler, kutu cizgi grafigi, Kolmogorov-Smirnov, Shapiro-
Wilk testi sonuclart degerlendirilmistir ve verilerin normal dagilhim gosterdigi sonucuna
ulasilmistir (Tablo 6).

Tablo 6. Betimsel istatistikler

S . m > = g . x> 5 g 5 =

R E EE 4 - §E Zemfizg 2Ef 58 3

23 T 5% £ s & % FE=¥giai Tz PFE g

32 g Sg£ = = = e g52Siff BEs EE A

= - ) @ o mémEEU& gg ;om %‘
w wn

Bilimsel 20,56 8,00 27,00 22,00 21,00 ,791 ,406 ,204 ,000 ,000

bilginin 20,34 ,854

dogasi nedir?

Bilimsel bilgi 1568 15,55 6,00 29,00 14,00 15,00 ,013 ,406 ,507 ,204 ,002  ,009

nasil iiretilir? ’

Givenilir  ve 22,20 10,00 32,00 24,00 22,00 ,520 ,406 - ,204 ,073 157

gecerli ,219

bilimsel bilgi 22,14

nasil iiretilir?

Bilimsel 21,96 13,00 33,00 19,00 22,00 -601 ,406 ,144 ,204 ,028  ,058

bilginin

tretilmesinde 22,00

bilim

insaninin roli

Toplam Olgek 80,18 80,11 47,00 118,00 82,00 81,00 1,049 ,406 ,152 ,204 ,000 ,010

Kolmogorov-Smirnov ve Shapiro-Wilk testlerinin sonuglari, o6lcek ve alt boyutlarinda
anlamlilik degerlerinin p<.05 oldugunu géstermektedir. Sosyal bilimlerde, 6zellikle 6rneklemin
biiyiik oldugu durumlarda, Kolomogorov-Smirnov testi sonuclarinin .05’ten kiiciik olmasinin
ihtimal dahilinde oldugu belirtilmektedir (Balct & Ahi, 2017). Ancak, her bir hiicredeki
orneklem sayisinin 20'den fazla olmasi durumunda sonuglarin yeterince giivenilir oldugu ifade
edilmektedir (Tabachnick & Fidell, 2007). Bu arastirmada “Giivenilir ve gecerli bilimsel bilgi
nasil iretilir?” alt boyutunda Kolmogorov Smirnov testinin sonucu p>.05 (p=.073) olarak
bulunmustur. Ayrica, Shapiro Wilk testi sonug¢larina gore, "Giivenilir ve gecerli bilimsel bilgi
nasil {Uretilir?” (p=.157) ve "Bilimsel bilginin iretilmesinde bilim insaninin rold” alt
boyutlarinda (p=.058) p>.05 olarak belirlenmistir. Bu verilerle birlikte, ortalama, medyan,
mod, basiklik-carpiklik degerleri, g-q, kutu ve ¢izgi grafigi, histogram, dal-yaprak sonuglari da
incelenmistir ve ayrica verilerin basiklik, carpiklik degerlerinin genel olarak-1.96 ile +1.96
araliginda bulunmalari ve yine bu degerlerin standart hata degerlerinin sirasiyla .406 ve .204
olarak bulunmasi verilerin normal dagildiklarina dair isaretler olarak kabul edilmektedir
(Uysal & Kilig, 2021). Ayrica, MANOVA sayiltilar1 da denenmis ve genel olarak bu sayiltilarin
karsilandig1 gérilmiistiir.
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BULGULAR

Tablo 7. Argiimantasyon Agisindan Bilimin Dogasi Testi “Bilimsel bilginin dogas1 nedir?” alt
boyutuna iliskin aritmetik ortalamalar

Goriis A (1) Goriis B (5) X ss

1) Bilimsel bilgi gercegin ne olduguna Bilimsel bilgi gercegin ne olduguna iliskin kesin bir 3,16 1,60
iliskin sadece olasi bir tanim sunar. tanim sunar.

2) Bilimsel bilgi; ¢alismanin ydntemi, Bilimsel bilgi; kanitlarla iyi desteklenirse giivenilir 3,36 1,42
verileri ve yorumlart paylasilirsa ve sayilabilir.
tartisilirsa giivenilir sayilabilir.

3) Bilimsel arastirmalarda o6nyargilar ve Bilimsel bir arastirma dogru yapildiginda hatalar ve 3,55 1,25
hatalar kaginilmazdir. onyargilar giderilir.

4) Bilim insanlar kendi alanlarinda uzman Bilim insanlar1 kendi alanlarinda uzman oldugu halde 3,75 1,27
olduklari i¢in bir bilim insaninin vardigi bir bilim insaninin vardigi sonuglar yanlis olabilir.
sonuglar dogrudur.

5) Yogunluk kavrami fiziksel nesnelerin Yogunluk kavrami fiziksel nesnelerin dogal bir 3,30 1,34
sahip olabilecekleri bir o6zelligi temsil 6zelligidir ve bilim insanlarinin nasil diisiindiiklerinden
etmek icin bilim insanlarinin yaptig1 bir tamamiyla bagimsizdir.
bulustur.

6) Bilim insanlar1 atomun var oldugunu  Bilim insanlar1 atomun var oldugunu bilirler ¢iinkii bu 3, 1,45
bilirler ¢iinkii baz1 gézlemler sadece bu  parcaciklar1 ileri teknolojik aletler kullanarak 19
parcaciklarin varligi ile agiklanabilir. gormislerdir.

Tablo incelendiginde tiim maddelere 3,16+1,60 ile 3,75+1,27 arasinda goriis bildirdikleri

gorulmustir
Tablo 8. Bilimin Dogasi Testi “Bilimsel bilgi nasil tretilir?” alt boyutuna iliskin aritmetik
ortalamalar
Goriis A (1) Goriis B (5) X ss
7) Deneyler bilimde o6nemlidir c¢iinkii Deneyler bilimde 6nemlidir ¢iinkii fikirlerin 2,72 1,40
givenilir kanitlar olusturmak i¢in dogruyada yanlhs oldugunu kanitlar.
kullanilir.
8) Basarili bilim insanlari bilimsel metodu  Basarili bilim insanlar1 diger bilim insanlarim1 basarisiz 2,46 1,31
basarisiz bilim insanlarindan daha iyi  bilim insanlarindan daha iyi ikna edebilirler.
kullanirlar.
9) Bilimsel bilgi tiretmek icin kullanilan Bilimsel bilgi liretmek i¢in kullanilan yontemler bir takim 2,08 1,22
yontemler bir takim tekniklere dayanir.  degerlere dayanir.
10) Bilim insanlar1 sosyal faktorlerden, Bilim insanlari tarafsizdir; sosyal faktorler ve kendi kisisel 3,61 1,45
kendi kisisel inanclarindan ve gecmis inanglari aragtirmalarini etkilemez.
arastirmalarindan etkilenir
11) Bilim insanlar1 topladiklar1 verileri Bilim insanlar1 topladiklar1 verileri yorumlarken sadece 2,56 1,38
yorumlarken kendi ge¢mis bilgilerine, mantiklarina giivenir, yaraticihklarim ya da gegmis
mantiklarina ve yaraticiliklarina  bilgilerini kullanmaktan kaginir.
glvenir.
12) Bilimsel bir toplulukta arastirmanin Bilimsel bir toplulukta arastirmamn igerigi, yontemi ve 2,24 1,24
icerigi, yontemi ve sonuglari ile ilgili ~ sonuglari ile ilgili miizakere ve tartismalar nadirdir.
miizakere ve tartismalar yaygindir
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Tablo incelendiginde 10. maddeye 3,61+1,45 diizeyinde diger maddelere ise

2,08+1,22-2,72 +1,40 duzeyinde gorts bildirdikleri belirlenmistir.

Tablo 9. Bilimin Dogas1 Testi “Glivenilir ve gecerli bilimsel bilgi nasil iiretilir?”, alt boyutuna

iliskin aritmetik ortalamalar

Goriis A (1) Gorts B (5) X ss

13) Bilimsel bilginin dogrulugu kesin Bilimsel bilgi kesinlikle dogrudur. 3,00 1,34
degildir.

14) Bilimsel yontem kesin delil saglar. Birseyin dogru oldugunu kanitlayacak yeterli delil 2,21 1,06

bulmak imkansizdir.

15) Ayni olay hakkinda iki farkli bilim Aymi1 olay hakkinda iki farkli bilim insaminin 3,20 1,37
insaninin yaptiklar1 gézlemler ayn1  yaptiklar1 gézlemler farkh olacaktir.
olacaktir.

16) Bilimsel bilgi en iyi sekilde diinya Bilimsel bilgi en iyi sekilde dinyanin nasil 3,23 1,37
hakkindaki gerceklerin toplami isledigini agiklama ¢abasi olarak tanimlanir.
olarak tanimlanir

17) Bilimsel bilgi o6zneldir, kisiden Bilimsel bilgi nesneldir, kisiden kisiye degismez. 4,02 1,21
kisiye degisebilir

18) Bir teoriye ters diisen tek bir olay  Bir teoriye ters diisen bir ya da daha ¢ok olay 322 144
varsa o teori yanlistir. olsa bile o teori hala ise yarar olabilir.

19) Bilim insaninin kisisel inanglar1 ve  Neyin kanit olarak sayilacagi biitlin bilim insanlar1 3,24 1,40

egitimi onun neyi kanit olarak icgin aynidir.

sayacagini etkiler.

Tablo incelendiginde 13,15,16,18 ve 19. maddelere genel olarak 3,00+1,34 ile
3,24+1,40 diizeyinde, 14 maddeye 2,21+1,06 diizeyinde ve 17. maddeye de 4,02+1,21

diizeyinde goriis bildirdikleri belirlenmistir.
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Tablo 10. Bilimin Dogas1 Testi

“Bilimsel bilginin iretilmesinde bilim insaninin rold” alt
boyutuna iliskin aritmetik ortalamalar

Goriis A (1) Goriis B (5) X ss

20) Deney bir diisiinceyi test etmek Deney yeni bir sey kesfetmek icin kullanilir. 2,68 1,37
icin kullanilir.

21) Bilim en iyi sekilde arastirma ve Bilim en iyi sekilde a¢iklama ve tartisma siireci 2,58 1,25
deney yapma siireci olarak olarak tanimlanir.
tanimlanir.

22) Biitiin bilim dallar1 tek bir bilimsel Bilim insanlarimin  kullandiklar1 ~ yontemler, 4,17 1,14
yonteme dayanir. arastirmanin amacina ve bilim dalina gore degisir.

23) Aymi verileri inceleyen ve ayni Ayni verileri inceleyen ve ayni alanda uzman olan 2,58 1,34
alanda uzman olan iki bilim insan1  iki bilim insam1 ¢ogunlukla farkli sonuglara
ayni sonuglara ulagacaktir ulasacaktir.

24) Bilim insanlar1 belli bir kimyasalla Bilim insanlar1 belli bir kimyasalla c¢alisan 2,53 1,24
calisan insanlarin o kimyasalla insanlarin o kimyasalla c¢alismayanlara gore
calismayanlara gore kanser olma kanser olma olasihiginin iki kat fazla oldugunu
olasiiginin iki kat fazla oldugunu gosterseler bile, o kimyasalin kansere sebep
gosterebilirlerse, o kimyasalin oldugundan emin olamazlar.
kansere sebep oldugundan emin
olabilirler.

25) Veriler bir deney sirasinda  Verilerin giivenilirligi her Zaman 3,36 1,39
toplanirsa gilivenilir sayilir. sorgulanmalidir.

26) Bilimsel bilgi bir kez kesfedildikten  Bilimsel bilgi genellikle yeni arastirma ya da bakis 4,07 1,32

sona zamanla degismez

acilarinin sonucuna gore zamanla degisir.

Tablo incelendiginde 22 ve 26. maddelere genel olarak 4 diizeyinde goriis bildirdiklerini 25.
maddeye 3 diizeyinde ve 20,21, 23 ve 24. maddelere ise 2,53%1,24 ile 2,68+1,37 diizeyinde
goris bildirdikleri belirlenmistir.

Tablo 11. Mesleki kidem degiskenine gore Argiimantasyon Acisindan Bilimin Dogasi Testi ¢cok
degiskenli varyans analizi sonuclari

Hat K iet
Etki Wilk’s Lambda F Hipotez sd’si a’ a_l ismieta Gozlenen gii¢
sd’si kare
Kesisim ,020 1660,942 4,00 136,00 ,000 ,980 1,00
Grup 48,851 1,288 4,00 136,00 ,278 ,036 ,394
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Tablo 12. Argiimantasyon Acisindan Bilimin Dogasi Testi alt boyut puanlari i¢in gruplar arasi
etkiler

Kismi eta Gozlenen

Kaynak  Bagimli Degisken df F p* kare giic
Kesisim Bilimsel bilginin dogasi nedir? 1 3539’574 ,000 ,962 1,00
Bilimsel bilgi nasil tiretilir? 1 1584’700 ,000 919 1,00
piventlin ve geserli bilimsel 1 4257,696 000 968 1,00
ilgi nasil tretilir?
Bilimsel bilginin tretilmesinde
bilim insaninin roli 1 2895’759 ,000 ’954 1,00
Mesleki Bilimsel bilginin dogasi nedir?
ested 1 228 634 002 076
Kidem
Bilimsel bilgi nasil tiretilir? 1 ,092 ,298 ,008 ,180
Giivenilir ve gecerli bilimsel
bilgi nasil iiretilir? 1 2,322 130 016 328
g_il.ims_el bilginin ﬁ.l."etilmesinde 1 ’337 ,562 ’002 ,089
ilim insaninin rolii
*p<.05

Mesleki kidem degiskeni acisindan ¢ok degiskenli varyans analizi sonuglar
degerlendirildiginde dort alt boyutta da gruplar arasinda anlamlh bir farkin olusmadigi
gorilmiistir (p>.05).

Tablo 13. Egitim durumu degiskenine gore Argiimantasyon Agisindan Bilimin Dogasi1 Testi ¢cok
degiskenli varyans analizi sonuclari

. . . ). Hata Kismi eta . .
Etki Wilk’s Lambda F Hipotez sd’si sd'si p kare Gozlenen gii¢
Kesisim ,019 1782,097 4,00 136,00 ,000 ,981 1,00
Grup ,947 1,896 4,00 136,00 ,115 ,053 ,562

Tablo 14. Bilimin Dogasi Testi alt boyut puanlari icin gruplar arasi etkiler

Kismi eta Gozlenen

Kaynak Bagimli Degisken df F p* kare aiic
Kesisim Bilimsel bilginin dogas nedir? 1 3837,746 ,000 ,965 1,00
Bilimsel bilgi nasil diretilir? 1 1659,888 ,000 ,923 1,00
poventn ve geserl bilimsel 1 4560,245 ,000 970 1,00
ilgi nasil tiretilir?
Bilimsel bilginin iiretilmesinde
bilim insaninin rolii 1 3120’100 ’000 ’957 1’00
Siti Bilimsel bilginin dogasi nedir?
Egitim 1 1,224 271 009 196
durumu
Bilimsel bilgi nasil diretilir? 1 ,369 ,545 ,003 ,093
Giivenilir ve gegerli bilimsel
bilgi nasil tretilir? 1 1,073 302 ,008 177
Bilimsel bilginin iretilmesinde 1 1'739 ,189 ,012 ,258

bilim insaninin rolii

*p>.05

Egitim durumu degiskeni acisindan ¢ok degiskenli varyans analizi sonuglari
degerlendirildiginde dort alt boyutta da gruplar arasinda anlamli bir farkin olusmadigi
gorulmistir (p>.05).
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Tablo 15. Mezun olunan okul degiskenine gére Argiimantasyon Acisindan Bilimin Dogasi1 Testi
cok degiskenli varyans analizi sonuglari

. 1 . ). Hata Kismi eta . .
Etki Wilk’s Lambda F Hipotez sd’si sd'si p kare Gozlenen gii¢
Kesisim ,018 1848,209 4,00 136,00 ,000 ,982 1,00
Grup ,924 2,793 4,00 136,00 ,029 ,076 ,753

Tablo 16. Bilimin Dogasi Ol¢egi alt boyut puanlari icin gruplar arasi etkiler

Kaynak Bagimli Degisken df F p* Kismi eta Gozlenen

kare glic
Kesisim Bilimsel bilginin dogasi nedir? 1 3949'517 ,000 ,966 1‘00
Bilimsel bilgi nasil iiretilir? 1 1664,652 ,000 ,923 1‘00
Giivenilir ve gegerli bilimsel bilgi
nasil firetilir? 1 4771,497 ,000 ,972 1,00
Bilimsel bilginin iiretilmesinde
bilim insaninin roli 1 3085’204 ,000 ’957 1,00
Mezun Bilimsel bilginin dogasi nedir?
olunan 1 4,897 ,029* ,034 ,594
okul
Bilimsel bilgi nasil tiretilir? 1 '016 ,898 ,000 ,052
Giivenilir ve gegerli bilimsel bilgi
nasil tiretilir? 1 6’516 '012* '045 '717
Bilimsel bilginin iiretilmesinde 1 116 734 001 063

bilim insaninin rolu

*p<.05

Egitim durumu degiskeni acisindan ¢ok degiskenli varyans analizi sonuglar
degerlendirildiginde bilimsel bilgi nasil liretilir alt boyutu ile giivenilir ve gecerli bilimsel bilgi
nasil tretilir alt boyutunda gruplar arasinda Egitim fakiiltesi mezunu olmayan yoneticilerin
lehine anlamhi bir farklihigin oldugu bulunmustur (p<.05). Bilimsel bilginin dogasi alt
boyutunda Egitim fakiltesi disindaki boéliimlerden mezun olan yoneticilerin vermis olduklari
cevaplarin aritmetik ortalamalari incelendiginde bu degerin X=21,072+3,34 oldugu, Egitim
Fakiiltesi mezunlarinda da bu degerin X=19,638+4,27 oldugu belirlenmistir. Ayrica giivenilir
ve gecerli bilimsel bilgi nasil iiretilir alt boyutunda da Egitim fakiiltesi disindaki béliimlerden
mezun olan yoneticilerin vermis olduklar1 cevaplarin aritmetik ortalamalar1 incelendiginde bu
degerin X=22,985+3,61 oldugu, Egitim Fakiiltesi mezunlarinda da bu degerin X=21,347+3,98
oldugu belirlenmistir.

Tablo 17. Yas degiskenine gore Arglimantasyon Ag¢isindan Bilimin Dogas1 Testi ¢ok degiskenli
varyans analizi sonuclari

. . . L. Hata Kismi eta B} ;
Etki Wilk’s Lambda F Hipotez sd’si sd'si p kare Gozlenen gii¢
Kesisim ,020 1679,625 4,00 136,00 ,000 ,980 1,000
Grup ,983 ,598 4,00 136,00 ,665 ,017 ,193
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Tablo 18. Argiimantasyon Acisindan Bilimin Dogas1 Testi alt boyut puanlar icin gruplar arasi
etkiler

Kismi eta Gozlenen

o
=<

Kaynak  Bagimli Degisken F p*

kare gli¢
Kesisim Bilimsel bilginin dogasi nedir? 1 3568,510 ,000 ,963 1,00
Bilimsel bilgi nasil tiretilir? 1 1560’42 3 ,000 918 1,00
Giivenilir ve gecgerli bilimsel
bilgi nasil tiretilir? 1 4266’706 ’OOO ’968 1’00
Bilimsel bilginin tretilmesinde
bilim insaninin roli 1 2897’759 ,000 ’954 1,00
Yas Bilimsel bilginin dogasi nedir? 1 ,162 ,688 ,00 1 ,068
Bilimsel bilgi nasil iiretilir? 1 ’01 7 ,895 ,000 ,052
Giivenilir ve gecgerli bilimsel
bilgi nasil uretilir? 1 714 400 ’005 134
Bilimsel bilginin tretilmesinde 1 1'934 ,167 ,014 ,282

bilim insaninin rolii

*p>.05

Yas degiskeni agisindan ¢ok degiskenli varyans analizi sonuglar1 degerlendirildiginde dort alt
boyutta da gruplar arasinda anlamli bir farkin olugsmadigi gériilmiistiir (p>.05).

Tablo 19. Gorev durumu degiskenine gore Argiimantasyon Acisindan Bilimin Dogasi Testi ¢cok
degiskenli varyans analizi sonuclari

Hata Kismi eta
Etki Wilk’s Lambd F Hipotez sd’si Gozl U
i ilk’s Lambda ipotez sd’si sd'si p kare 6zlenen gli¢
Kesisim ,021 1554,879 4,00 136,00 ,000 ,979 1,00
Grup ,979 , 745 4,00 136,00 ,563 ,021 ,235

Tablo 20. Arglimantasyon Ag¢isindan Bilimin Dogas1 Testi alt boyut puanlari icin gruplar arasi
etkiler

Kismi eta Gozlenen

K k Bagiml Degisk df F *

ayna agiml Degisken p kare aiic
Bili 1 bilgini g

Kesisim ilimsel bilginin _dogasi 1 3348,375 ,000 960 1,00
nedir?
Bili 1 ilgi 1
Bilimsel —bilgi  nast 1 1408,032 ,000 910 1,00
uretilir?
Giivenilir  ve  gegerli
bilimsel bilgi nasil 1 3928,611 ,000 ,966 1,00
uretilir?
Bilimsel bilginin
uretilmesinde bilim 1 2646,958 ,000 ,950 1,00
insaninin roli

Gorev Blllr-nsel bilginin dogas1 1 2184 142 015 312

durumu nedir?
Bili 1 bilgi 1
orimse. bl nast 1 021 886 ,000 052
dretilir?
Giivenilir  ve  gegerli
bilimsel bilgi nasil 1 ,851 ,358 ,006 ,150
dretilir?
Bilimsel bilginin
uretilmesinde bilim 1 ,373 ,542 ,003 ,093
insaninin roli

*p>.05
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Gorev durumu degiskeni agisindan ¢ok degiskenli varyans analizi sonuglar
degerlendirildiginde dort alt boyutta da gruplar arasinda anlamli bir farkin olusmadigi
gorilmistir (p>.05).

SONUCLAR ve TARTISMA

Argiimantasyon Acisindan Bilimin Dogasi testinden elde edilen puanlarin yiiksek olmasi, okul
yoneticilerinin bilimin dogasina yonelik gorislerinin genel olarak ytliksek oldugu anlamini
tasimaktadir. Bu testten alinabilecek olan en diisiik puan 26, orta diizeyde alinacak olan puan
78 ve en yiiksek alinabilecek puan ise 130’dur. Bu arastirmadan elde edilen sonuglara
bakildiginda aritmetik ortalamanin X= 80,184 oldugu ve dolayisiyla okul yéneticilerinin
bilimin dogasina yonelik goriislerinin orta diizeyde oldugu belirlenmistir. Bu sonug, okul
yoneticilerinin bilimin dogasina iliskin bilgi seviyelerinin yeterli diizeyde olmadig1 seklinde
yorumlanabilir. Ogretmen egitiminde islenilen fen konularinin bilim felsefesiyle ve dolayisiyla
bilimin dogasiyla etkilesim halinde agiklanmamasi, 6grencilerin gercek anlamda bilim
deneyimlerini olusturmalarina engel olabilir (Kutluca, 2016). Sonug¢ olarak, bireyler, McComas
(2002) tarafindan ifade edilen bilimde tek bir bilimsel yontem oldugu, hipotezlerin teorilere ve
teorilerin de kanunlara doéniistiigii gibi bilimsel mitlere sahip olabilirler. Argiimantasyon
acisindan Bilimin Dogasi testi sonuglari incelendiginde “bilimsel bilginin dogas1 nedir?” alt
boyutunda en yiiksek aritmetik ortalamanin 4. madde olan bilim insanlarinin vardigi
sonuglarin dogrulugu ile ilgili madde oldugu (X=3,75), en diisiik aritmetik ortalamanin ise
bilimsel bilginin gercege iliskin sundugu tamimla ilgili madde oldugu gorilmiistiir (X=3,16).
ikinci alt boyut olan “bilimsel bilgi nasil iiretilir?” ile ilgili sonuclar incelendiginde bilimsel
bilginin {iretilmesinde kullanilan yontemlerin bir takim tekniklere dayandigina dair goriise
daha ¢ok katildiklan gériilmektedir (X=2,08). Ayn1 zamanda bu alt boyutta bilim insanlarinin
tarafsizlig1 ve sosyal faktorler ve kisisel inanglardan etkilenmedigi seklindeki B goriisiine daha
yakin bir cevap verdikleri gériilmiistir (X=3,61). “Giivenilir ve gecerli bilimsel bilgi nasil
tretilir?” alt boyutundaki sonuclar incelendiginde Bilimsel yontem kesin delil saglar.”
seklindeki A goriisiine daha ¢ok katildiklari (X=2,21), ayrica bilimsel bilginin dogrulugunun
kesinligi ile ilgili olarak da her iki goriise esit oranda katildiklar1 (X=3,00) gériilmiistiir. Ayni
zamanda bilimsel bilginin nesnelligi veya 6znelligi ile ilgili maddede B goriisiine yani bilimsel
bilginin nesnel oldugu, kisiden kisiye degismedigi goriisiine katildiklarinmi ifade etmislerdir.
Yine, bilim insanlarinin kisisel inanclar1 ve egitimlerinin neyi kanit olarak sayacagim etkileyip
etkilemeyecegine dair 19. maddede de aritmetik ortalama X=3,24 olarak bulundugundan okul
yoneticileri her iki goriise (goriis A: Bilim insaninin kisisel inanglar1 ve egitimi onun neyi kanit
olarak sayacagin etkiler; goriis B: Neyin kanit olarak sayilacagi biitiin bilim insanlar1 igin
aynidir.”) de esit bicimde katilmislardir. “Bilimsel bilginin iiretilmesinde bilim insaninin roli”
alt boyutunda aritmetik ortalamalar incelendiginde “bilim insanlarinin kullandiklar
yontemler, arastirmanin amacina ve bilim dalina gore degisir.” maddesi (X=4,17) ile “bilimsel
bilgi genellikle yeni arastirma ya da bakis acgilarinin sonucuna gore zamanla degisir.”
maddesine daha cok katildiklar (X=4,07) goriilmektedir. Ayrica, verilerin giivenirligi ile ilgili
madde de okul yoneticileri X=3,36 diizeyinde goriis bildirdiklerinden her iki goriise de esit
oranda katildiklar1 sdylenebilir. Ayn1 zamanda bu alt boyuttaki “Ayni verileri inceleyen ve ayni
alanda uzman olan iki bilim insan1 aym sonuglara ulasacaktir’ maddesi (X=2,58) ile “bilim
insanlar belli bir kimyasalla calisan insanlarin o kimyasalla ¢alismayanlara gére kanser olma
olasiliginin iki kat fazla oldugunu gosterebilirlerse, o kimyasalin kansere sebep oldugundan
emin olabilirler.” maddesine (X=2,53) daha yakin cevap verdikleri sdylenebilir.

Tim bu sonucglar incelendiginde okul yoneticilerinin literatiirde bilimsel mitler olarak
bahsedilen bilimin dogasi ile ilgili bilim insanlarinin kisisel inanglar ve egitimlerinin bilimsel
siireci etkilemesi, toplanilan verilerin yorumlanmasinda yaraticihigin yeri, bilimde gézlemlerin
yeri gibi bazi kavram yanilgilarina sahip olduklar1 veya bilimin dogasina iliskin bilgi
diizeylerinin yeterli olmadigi soylenebilir. Okul yoneticilerinin bilgi diizeylerinin orta diizeyde
olmasinin nedeni, sinif i¢i uygulamalardan uzaklasip daha ¢ok okulun biirokratik ve yonetimle
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ilgili diger islerle ugrasmalarindan kaynaklaniyor olabilir. Literatiir incelendiginde, okul
yoneticilerinin bilimin dogasina iliskin gortsleri ile ilgili ¢alismalarin ¢ok sinirli oldugu
goriilmektedir. Arastirmalarin daha ¢ok 6gretmenlerle yapildig1 goriilmektedir. Saif tarafindan
(21016) yapilan arastirmada 6gretmenlerin cogunun bilimin dogasi ile ilgili bilgi diizeylerinin
diistik oldugunu bulmustur. Ornegin arastirmaci, bilimsel bilginin sadece deneylerden geldigini
diistindiikleri sonucuna ulasmistir (Saif, 2016). Benzer sekilde bizim arastirmamizda da okul
yoneticileri “Bilim en iyi sekilde arastirma ve deney yapma slireci olarak tanimlanir.”
seklindeki goriise daha yakin goriis bildirmislerdir. Schofield vd. (2023) tarafindan okul 6ncesi
o0gretmenleri ile yapilan arastirmada da 6gretmenlerin bilimin dogasinin kanun ve teoriler
arasindaki fark, sabit bir prosediiriin takip edilmesi gibi bazi maddelerinde kavram
yanilgilarina sahip olduklarini bulmuslardir. Benzer sekilde, Dorji vd. tarafindan 2022 yilinda
Fen Bilimleri 6gretmenleri ile yapilan arastirmada o6gretmenlerin bilimsel bilgiyi, bilimsel
metodu, bilim insanlarinin ¢alismalarini ve bilimsel girisimcilik konularini anlamadiklari
bulunmustur. Bununla beraber Adsiz ve Kutluca (2023) tarafindan okul 6ncesi 6gretmeleri ile
ilgili yapilan arastirmada okul 6ncesi 6gretmenlerinin bilimin dogas1 anlayislarinin yiiksek
oldugunu bulmuslardir.

Arastirmanin MANOVA sonuglari incelendiginde egitim durumu degiskeni agisindan gruplar
arasinda “bilimsel bilgi nasil iiretilir?” alt boyutu ile “glivenilir ve gecerli bilimsel bilgi nasil
tiretilir?” alt boyutunda gruplar arasinda Egitim fakiiltesi mezunu olmayan yoneticiler lehine
anlamli bir farkliligin oldugu bulunmustur (p<.05). Bu sonuc, Egitim Fakiiltesinde mezun olan
yoneticilerin genel olarak Fen Bilimleri Ogretmenligi gibi bazi béliimler disinda bilimin
dogasina iliskin derslerinin olmamasi ile diger fakiilte mezunlarinin genellikle Fen, Insan ve
Toplum Bilimleri ile Miihendislik Fakiiltesi gibi bilimle daha derinlemesine i¢ ice olan bdliim
mezun olmalarindan kaynaklaniyor olabilir. Diger degiskenler acisindan gruplar arasinda
anlamli bir farklilik bulunmamustir.

Oneriler

e Okul yoneticilerinin bilimin dogasina iliskin goriislerini ortaya ¢ikaran az sayida
¢alismaya rastlandigindan okul yoneticilerinin bilimin dogasi, bilimsel epistemoloji,
bilim tarihi gibi konularda daha fazla calismalar yapilabilir.

e Karma arastirma deseni gibi calismalarla okul yoneticilerinin bilimin dogasina iliskin
gorugsleri daha derinlemesine calisilabilir.

e Okul yoneticilerinin 6gretimsel liderlik vb. gibi 6zellikleri de dikkate alinarak iliskisel
tarama ¢alismalar1 yapilabilir.

e Okul yoneticilerinin bilimini dogasina iliskin goriisleri daha farkli degiskenler

acisindan incelenebilir.
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Abstract

In this study, it was aimed to determine the views of administrators working in schools at different levels
about the nature of science. The study, which was conducted with the survey method, was attended by 141
people working as administrators in different schools in Elazig city center. In the study, a 26-item
argumentation-based NOS test consisting of 4 sub-dimensions such as "what is the nature of scientific
knowledge?", "how is scientific knowledge produced?”, "how is reliable and valid scientific knowledge
produced?”, and "the role of scientists in the production of scientific knowledge" was used. In the study, the
differences between the groups in terms of educational status, professional seniority, graduated school, age
and job status variables were investigated. After examining the normality distributions of the obtained data,
they were analyzed with MANOVA test. When the results obtained from this research are evaluated in
general, it can be interpreted that the level of knowledge of school administrators about the nature of
science is not at the desired level with an arithmetic mean of X=80,184. In addition, as a result of the analysis
of the data, it was concluded that there was a significant difference between the groups in favor of the
administrators who did not graduate from the Faculty of Education in terms of the educational status
variable; in the sub-dimension of how scientific knowledge is produced and how reliable and valid scientific
knowledge is produced.

Key words: Nature of science, school administrator, MANOVA
INTRODUCTION

Scientific literacy is one of the main goals of science education and an adequate understanding of
the nature of science is a fundamental element of scientific literacy (Abd-El-Kahlick, 2000). A
scientifically literate individual recognizes science-related concepts, principles, theories, the
scientific process, and understands the complex relationship between science, technology, and
society so that he or she can better interpret the nature of science (Abd-El-Kahlick et al., 1998).
Therefore, it is emphasized worldwide that students' understanding of the nature of science is one
of the important educational goals (Lederman, 1999). At the same time, many science educators
state that topics should be addressed in the context of science-technology-society interactions in
order for individuals to make informed decisions about social events and to understand the social
effects of science (Zeidler et al., 2002). Therefore, it is important to provide quality science
education to every individual in the society and to raise science literate individuals who can use
the scientific process critically in scientific discussions and make informed decisions in the context
of science and society (Koseoglu et al., 2008). However, it is seen that neither students nor
teachers have sufficient knowledge about NOS, which is difficult to understand (Bell & Lederman,
2003; Mesci, Yesildag-Hasancebi, & TuncaYuksel, 2023). In general, NOS refers to the sociology
and epistemology of science, science as a way of knowing, or values and beliefs about the nature
of knowledge and its development (Lederman, 1992).
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,When we look at the studies on the nature of science, it is seen that there are very different views
on how scientific knowledge is created, what it means and how to teach it (Driver et al., 1996;
Lederman, 1992; Lederman et al., 2002). As a result, there are various definitions of NOS and no
clear consensus (Matthews, 1994; Abd-El-Kahlick et al., 1998). However, Lederman (1992) stated
that all of these definitions are valid because they all emphasize scientific knowledge and the
characteristics of science, and that common views can be reached on issues related to the nature
of science such as scientific knowledge, scientific method, theory and law, and the role of the
scientist (Tiirkmen & Yalcin, 2001). In addition, the nature of science has been accepted as the
intersection point of disciplines such as philosophy of science, history of science, sociology of
science and psychology of science (McComas & Olson, 2000). On the other hand, information that
is incompatible with the nature of science and obstacles to the formation of the correct mental
schema about the nature of science are expressed as scientific myths in the literature (Eceyurt
Tiirk & Tiiziin, 2017). Statements such as science and technology being the same, scientists being
objective, hypotheses turning into theories and theories turning into laws, there being a general
and single universal method, experiments being the basic way of reaching scientific knowledge,
science being methodological rather than creative are among the scientific myths about the nature
of science (McComas, 1998). When the literature is examined, it is seen that there are studies on
NOS with pre-service teachers and teachers in various branches. However, there are not many
studies on school administrators' views on NOS.

Purpose of the Study

The aim of this study is to determine the views of school administrators working at different levels
on the nature of science. Considering the instructional leadership skills of school administrators,
it is thought that there is a need for such studies. For this purpose, answers to the following
research questions were sought:

1. What are school administrators' views on the nature of science?

2. Is there a significant difference between school administrators' views on the nature of science
in terms of educational status?

3. Is there a significant difference between school administrators' views on the nature of science
in terms of graduated school variable?

4. Is there a significant difference between school administrators' views on the nature of science
in terms of age?

5. Is there a significant difference between school administrators' views on the nature of science

in terms of job status?
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METHOD

Research Model

This study was conducted using the survey model, which is one of the quantitative research types.
The general survey model aims to reach a conclusion about a universe consisting of many
elements (Karasar, 2011). This survey model is applied on large groups and aims to obtain
people's opinions and attitudes about an event or phenomenon and to describe the phenomena
and events (Karakaya, 2012).

Population and Sample

In this study, the accessible population consists of school principals working in Elazig. The sample
of this research consists of school administrators working in public schools in the center of Elaz1g
in 2023-2024. 141 administrators participated in the study. Descriptive data on the demographic

characteristics of the sample are given in the tables below:

Table 1. Distribution according to seniority

Seniority N %

11-20 years 52 36.9
21 -30 years 89 63.1
Total 141 100

Of the managers who participated in the study, 52 (36.9%) had a seniority of 11-20 years and 89
(63.1%) had a seniority of 21 years or more.

Table 2. Distribution according to education level

Education status N %

Undergraduate 75 53.2
Postgraduate 66 46.8
Total 141 100

While 75 (53.2%) of the managers participating in the study were undergraduate graduates, 66
(46.8%) were postgraduate graduates.

Table 3. Distribution according to school of graduation

Graduated School N %

Faculty of Education 72 51.1
Other 68 48.9
Total 141 100

While 72 (51.1%) of the administrators participating in the study were graduates of the Faculty
of Education, 68 (48.9%) were graduates of other faculties.
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Table 4. Distribution by age

Age N %

33-43 years old 53 37.6
44 years and older 88 62.4
Total 304 100

While 53 (37.6%) of the managers participating in the study were between the ages of 33-43, 88
(62.4%) of them were 44 years and older.

Table 5. Distribution according to task

Task N %

Director 43 30.5
Vice Director 98 69.5
Toplam 141 100

Of the administrators participating in the study, 43 (30.5%) serve as school principals and 98
(69.5%) serve as assistant principals.

Data Collection Tools
Personal Data Form

A personal data form was used to obtain the demographic data of the teachers participating in this
study.

Nature of Science Test in terms of Argumentation

In terms of argumentation, the NOS test consists of 26 items and four sub-dimensions. These are
“What is the nature of scientific knowledge?”, “How is scientific knowledge produced?”, “How is
reliable and valid scientific knowledge produced?”, and “The role of scientists in the production of
scientific knowledge”. The test originally developed by Sampson and Clark (2006) was adapted
into Turkish by Cetin et al. (2010). In the questionnaire, a 5-point scale was used as opinion A and
opinion B. 1= completely agree with opinion A; 2=I agree with both opinions but I agree with
opinion A more than opinion B. 3=I agree with both opinions equally. 4=I agree with both opinions
butIagree with opinion B more than opinion A. 5=1 agree with opinion B. The reliability coefficient
of the test was found to be 0.68 by Cetin et al. (2010). In the reliability study conducted by Kutluca,
the reliability of the test was determined as 0.79. In this study, the reliability coefficient of the test
was calculated as 0.69.

Data Collection Process

The data of the study were collected after the approval of the Ethics Committee and the
permissions obtained from Elazig Directorate of National Education. The purpose of the study was
clearly stated with the prepared directive and the teachers who filled out the voluntary consent
form were asked to fill out the personal data form and the scale.

Data Analysis

In order to analyze the data obtained from the research, percentage and frequency analyses were
used to analyze the opinions of school administrators in terms of the sub-dimensions of the scale
regarding the Nature of Science and personal data. At the same time, MANOVA test was used to
determine the normality distributions of the data and to analyze the opinions of the scale in terms
of various variables. In order to conduct MANOVA test analyses, it was determined that there were
no serious violations in the assumptions of sample size, normality, outliers, linearity, homogeneity
of regression, multicollinearity and uniqueness, and homogeneity of variance and covariance
matrices. SPSS 21.0 statistical program was used to analyze the data (Balci1 & Ahi, 2017).
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Descriptive Statistics

In order to determine the normality distribution, mean, trimmed mean, median, mode, skewness,
kurtosis values, histogram, extreme values, box line graph, Kolmogorov-Smirnov, Shapiro-Wilk
test results were evaluated and it was concluded that the data showed normal distribution (Table

6)

Table 6. Descriptive Statistics

E g 2 2 5 2
e £ . 2 2 g » ° o & =
g g < g >< < g z 5 g g & ? ?
3 ° = < <] k=] = o D > oo <] =

3 = = = = = < e 5 5 2 s g g 2
z E = f£2 @ % & =
g = s g £ 2
) [} [97) <
a z
What is the nature 20,56 8,00 27,00 22,00 21,00 ,791 406 -854 ,204 ,000 ,000
of scientific 20,34
knowledge?
How is scientific 15,55 6,00 29,00 14,00 15,00 ,013 ,406 ,507 ,204 ,002 ,009
knowledge 15,68
produced?
How to produce 22,20 10,00 32,00 24,00 22,00 ,520 ,406 -219 ,204 ,073 ,157
reliable and valid

. 22,14
scientific
knowledge?
The role of the 21,96 13,00 33,00 19,00 22,00  -601 ,406 144 ,204 ,028 ,058
scientist in the
production of 22,00
scientific
knowledge
Total Scale 80,18 80,11 47,00 11800 8200 81,00 1,049 ,406 ,152 ,204 ,000 ,010

The results of Kolmogorov-Smirnov and Shapiro-Wilk tests show that the significance values of
the scale and its sub-dimensions are p<.05. In social sciences, especially in cases where the sample
is large, it is stated that the Kolomogorov-Smirnov test results are likely to be less than .05 (Balc
& Ahi, 2017). However, it is stated that the results are sufficiently reliable if the number of samples
in each cell is more than 20 (Tabachnick & Fidell, 2007). In this study, the result of the Kolmogorov
Smirnov test in the sub-dimension “How to produce reliable and valid scientific knowledge?” was
found as p>.05 (p=.073). In addition, according to the results of the Shapiro Wilk test, p>.05 was
found in the sub-dimensions of “How to produce reliable and valid scientific knowledge?”
(p=.157) and “The role of scientists in the production of scientific knowledge” (p=.058). Along
with these data, mean, median, mode, kurtosis-skewness values, q-q, box and line graphs,
histograms, and branch-leaf results were also examined, and the fact that the kurtosis and
skewness values of the data are generally in the range of -1.96 to +1.96 and the standard error
values of these values are .406 and .204, respectively, are accepted as signs that the data are
normally distributed (Uysal & Kilig, 2021). In addition, MANOVA assumptions were also tested

and it was seen that these assumptions were generally met.
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FINDINGS

Table 7. Arithmetic averages for the “What is the nature of scientific knowledge?” sub-dimension

of the Nature of Science in terms of Argumentation Test

Opinion A (1) Opinion B (5) X sd
1) Scientific knowledge offers only a possible | Scientific knowledge provides a precise definition of | 3,16 | 1,60
definition of what reality is. what is true.

2) Scientific knowledge can be considered reliable | Scientific knowledge can be considered reliable if itis | 3,36 | 1,42
if the method, data and interpretations of the study | well supported by evidence.

are shared and discussed.

3) Biases and errors are inevitable in scientific | Errors and biases are eliminated when scientific | 3,55 | 1,25
research. research is done correctly.

4) A scientist's conclusions are correct because | Although scientists are experts in their fields, the | 3,75 | 1,27
scientists are experts in their field. conclusions of one scientist may be wrong.

5) The concept of density is an invention of | The concept of density is a natural property of physical | 3,30 | 1,34
scientists to represent a property that physical | objects and is completely independent of how

objects may have. scientists think.

6) Scientists know that atoms exist because some | Scientists know that atoms exist because they have | 3, 1,45
observations can only be explained by the | seen these particles using advanced technological | {9

existence of these particles.

instruments.

When the table is examined, it is seen that they expressed opinions between 3.16+1.60 and

3.75+1.27 for all items. has been seen.

Table 8. Arithmetic averages for the “How is scientific knowledge produced?” sub-dimension of

the Nature of Science Test

Opinion A (1)

Opinion B (5) X sd

1) Experiments are important in science
because they are used to build reliable

Experiments are important in science because they
show that ideas proves whether it is true or false.

2,72 1,40
evidence.
2) Successful scientists use the scientific | Successful scientists can convince other scientists
method better than unsuccessful | better than unsuccessful scientists. 246 131
scientists.
3) The methods used to produce scientific | The methods used to produce scientific knowledge
knowledge are based on a set of | arebased on a set of values. 2,08 1,22
techniques.
4) Scientists are influenced by social | Scientists are impartial; social factors and their
factors, their personal beliefs and past | own personal beliefs do not influence their 361 145
research research.
5) Scientists rely on their own | Scientists rely solely on logic to interpret the data
background knowledge, logic and | they collectand avoid using their creativity or prior 2,56 1,38
creativity in interpreting the data they | knowledge.
collect.
6) Discussion and debate about the | Discussion and debate about the content,
content, methodology and results of | methodology and results of research are rare in a 224 124

research are common in a scientific
community

scientific community.

When the table is analyzed, it is seen that the 10th item is 3.61£1.45 and the other items are
2.08+£1.22-2.72+1.40. level of opinion on the sub-dimension “How is reliable and valid scientific

knowledge produced?”
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Table 9. Arithmetic averages for the sub-dimension “How to produce reliable and valid scientific
knowledge?” of the Nature of Science Test

Goriis A (1) Goriis B (5) X sd
13) The accuracy of scientific | Scientific knowledge is absolutely true. 3,00 1,34
knowledge is not certain.
14) The scientific method provides | Itisimpossible to find enough evidence to prove 2,21 1,06
conclusive evidence. that something is true.
15) Two different scientists will | Two different scientists will make different 3,20 1,37
make the same observations about the | ;1o rvations about the same phenomenon.
same event.
16) Scientific knowledge is best defined as | Scientific knowledge is best described as an 323 1,37
the sum total of facts about the world. attempt to explain how the world works.
17) Scientific knowledge is subjective, it | Scientific knowledge is objective, it does not 4,02 121
can change from person to person. vary from person to person.
18) If there is a single event that | Even if one or more facts contradict a theory, 322 1,44
contradicts a theory, that theory is wrong. | 44 theory can still be useful.
19) A scientist's personal beliefs and | What counts as evidence is the same for all 324 1,40
training influence what he or she counts | ¢ jantists.
as evidence.

When the table is examined, it is determined that they generally gave opinions at the level of
3,00+1,34 and 3,24+1,40 for items 13,15,16,18 and 19, 2,21+1,06 for item 14 and 4,02+1,21 for
item 17.

Table 10. Arithmetic averages for the sub-dimension “The role of the scientist in the production
of scientific knowledge” in the Nature of Science Test

Opinion A (1) Opinion B (5) X sd
20) ) An experiment is used to test an idea. Experimentation is used to discover something 2,68 1,37
new
21) Science is best defined as the process of | Science is best defined as the process of 2,58 1,25
research and experimentation. explanation and discussion.
22) All branches of science are based on a | The methods used by scientists vary according to 4,17 1,14
single scientific method. the purpose of the research and the field of science.
23) Two scientists who examine the same | Two scientists examining the same data and being 2,58 1,34
data and are experts in the same field will experts in the same field will often reach different
reach the same conclusions.
conclusions.
24) If scientists can show that people who | Even if scientists can show that people who work 2,53 1,24
work with a certain chemical are twice as | yith 5 certain chemical are twice as likely to get
likely to get cancer as people who do not .
work with that chemical, they can be sure cancer as people who do not work with that
that the chemical causes cancer. chemical, they cannot be sure that the chemical
causes cancer.
25) Data is considered reliable if it is | The reliability of data should always be 336 1,39
collected during an experiment. questioned.
26) Scientific knowledge, once discovered, | Scientific knowledge often changes over time asa 4,07 1,32
does not change over time result of new research or new perspectives.
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When the table is examined, it is determined that they generally gave an opinion at the level of 4
for items 22 and 26, at the level of 3 for item 25, and at the level of 2.53+1.24 and 2.68+1.37 for
items 20, 21, 23 and 24.

Table 11. Multivariate analysis of variance results of the Nature of Science Test in terms of
Argumentation according to professional seniority variable

Effect Wilk’s Lambda F Hypothesis’df  Error’ df Partial Eta Observed
Square Power
Intercept ,020 1660,942 4,00 136,00 ,000 ,980 1,00
Group 48,851 1,288 4,00 136,00 ,278 ,036 ,394

Table 12. Intergroup effects for the sub-dimension scores of the Nature of Science Test in terms
of Argumentation

Resource  Dependent Variable df F p* Partial Eta  Observed

Square Power
Intercept 12t IS the nature of 1 3539,574 000 962 1,00
scientific knowledge?
How is scientific
knowledge produced? 1 1584,700 ,000 ,919 1,00
How to produce reliable
and valid scientific 1 4257,696 ,000 ,968 1,00
knowledge?
The role of the scientist
in the production of 1 2895,759 ,000 ,954 1,00
scientific knowledge
Seniority ~ \Vhat Is the nature of 1 228 634 002 076
scientific knowledge?
How is scientific
knowledge produced? 1 092 298 008 180
How to produce reliable
and valid scientific 1 2,322 ,130 ,016 ,328
knowledge?
The role of the scientist
in the production of 1 ,337 ,562 ,002 ,089

scientific knowledge

*p<.05

When the results of the multivariate analysis of variance were evaluated in terms of the
professional seniority variable, it was seen that there was no significant difference between the
groups in all four sub-dimensions (p>.05).

Table 13. Multivariate analysis of variance results for the Nature of Science Test in terms of
Argumentation according to educational level

Wilk’s Partial Eta Observed
Effect F Hypothesis’df  Error’ df
ec Lambda YROHIEsIS rror P Square Power
Intercept ,019 1782,097 4,00 136,00 ,000 ,981 1,00
Group ,947 1,896 4,00 136,00 ,115 ,053 ,562
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Table 14. Intergroup effects for the sub-dimension scores of the Nature of Science Test

Partial Eta Observed

R D dent Variabl df F *
esource ependent Variable p Square Power

What is the nature of
Intercept nat 15 the nature o 1 3837,746 1000 965 1,00
scientific knowledge?

How ~ is  scientific 1 1659,888 000 923 1,00
knowledge produced?

How to produce reliable

and valid scientific 1 4560,245 ,000 ,970 1,00

knowledge?

The role of the scientist
in the production of 1 3120,100 ,000 ,957 1,00
scientific knowledge

Education = What is the nature of

level scientific knowledge? 1 1,224 271 009 196
How is scientific
1 ,369 ,545 ,003 ,093
knowledge produced?
How to produce reliable
and valid scientific 1 1,073 ,302 ,008 177

knowledge?

The role of the scientist
in the production of 1 1,739 ,189 ,012 ,258
scientific knowledge

*p>.05

When the results of the multivariate analysis of variance were evaluated in terms of educational
status, it was seen that there was no significant difference between the groups in all four sub-
dimensions (p>.05).

Table 15. Multivariate analysis of variance results of the Nature of Science Test in terms of
Argumentation according to the school of graduation

Partial Et Ob d
Effect Wilk’s Lambda F Hypothesis’df  Error’ df arhaiBta serve
Square Power
Intercept ,018 1848,209 4,00 136,00 ,000 ,982 1,00
Group ,924 2,793 4,00 136,00 ,029 ,076 ,753
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Table 16. Intergroup effects for Nature of Science Scale subscale scores

Partial Eta Observed

Resource  Dependent Variable df F p*
Square Power

Intercept ' Vrat 1S the nature of 1 3949,517 ,000 966 1,00
scientific knowledge?
How is scientific
knowledge produced?
How to produce reliable
and valid scientific 1 4771,497 ,000 ,972 1,00
knowledge?
The role of the scientist in
the production of scientific 1 3085,204 ,000 ,957 1,00
knowledge

Graduated What is the nature of

School scientific knowledge?

1 1664,652 ,000 ,923 1,00

1 4,897 ,029* ,034 ,594

How is scientific
knowledge produced?
How to produce reliable
and  valid  scientific 1 6,516 ,012* ,045 717
knowledge?

The role of the scientist in

the production of scientific 1 ,116 ,734 ,001 ,063
knowledge

1 ,016 ,898 ,000 ,052

*p<.05

When the results of multivariate analysis of variance were evaluated in terms of educational
status variable, it was found that there was a significant difference between the groups in favor of
the administrators who did not graduate from the Faculty of Education in the sub-dimension of
how scientific knowledge is produced and how reliable and valid scientific knowledge is produced
(p<.05). When the arithmetic averages of the answers given by the administrators who graduated
from departments other than the Faculty of Education in the sub-dimension of the nature of
scientific knowledge were examined, it was determined that this value was X=21,072+3,34, and
this value was X=19,638+4,27 for the graduates of the Faculty of Education. In addition, when the
arithmetic averages of the answers given by the administrators who graduated from departments
other than the Faculty of Education in the sub-dimension of how to produce reliable and valid
scientific knowledge were examined, it was determined that this value was X=22,985+3,61, and
this value was X=21,347+3,98 for the graduates of the Faculty of Education.

Table 17. Multivariate analysis of variance results of the Nature of Science Test in terms of
Argumentation according to age variable

Effect Wilk’s Lambda F Hypothesis’df  Error’ df Partial Eta Observed
Square Power
Intercept ,020 1679,625 4,00 136,00 ,000 ,980 1,000
Group ,983 ,598 4,00 136,00 ,665 ,017 ,193
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Table 18. Intergroup effects for the sub-dimension scores of the Nature of Science Test in terms

of Argumentation
Partial Et. Ob d
Resource Dependent Variable df F p* artat bta serve
Square Power
What is th t f
Intercept jat 15 the nawre o 1 3568,510 ,000 963 1,00
scientific knowledge?
How ~ is  scientific 1 1560,423 000 918 1,00
knowledge produced?
How to produce reliable
and valid scientific 1 4266,706 ,000 ,968 1,00
knowledge?
The role of the scientistin
the production of 1 2897,759 ,000 ,954 1,00
scientific knowledge
What is th t f
Age jat 1s the nmawire o 1 162 688 001 068
scientific knowledge?
H i ientifi
ow 15 sclentific 1 017 895 ,000 052
knowledge produced?
How to produce reliable
and valid scientific 1 , 714 ,400 ,005 , 134
knowledge?
The role of the scientistin
the production of 1 1,934 ,167 ,014 ,282
scientific knowledge
*p>.05

When the results of the multivariate analysis of variance were evaluated in terms of age variable,
it was seen that there was no significant difference between the groups in all four sub-dimensions

(p>.05).

Table 19. Multivariate analysis of variance results for the Nature of Science Test in terms of
Argumentation according to task

Effect Wilk’s Lambda F Hypothesis’df  Error’ df Partial Eta Observed
Square Power
Intercept ,021 1554,879 4,00 136,00 ,000 ,979 1,00
Group ,979 , 745 4,00 136,00 ,563 ,021 ,235
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Table 20. Intergroup effects for the sub-dimension scores of the Nature of Science Test in terms
of Argumentation

Partial Eta  Observed

i *

Resource  Dependent Variable df F p Square Power

Intercept  ''nat I the nature of 1 3348375 000 960 1,00
scientific knowledge?
How s scientific 1 1408,032 ,000 910 1,00
knowledge produced?
How to produce reliable
and valid scientific 1 3928,611 ,000 ,966 1,00
knowledge?
The role of the scientist in
the production of 1 2646,958 ,000 ,950 1,00
scientific knowledge

Task ~ \vhat is the nature of 1 2,184 142 015 312

scientific knowledge?
How is scientific
knowledge produced? 1 021 886 000 052
How to produce reliable
and valid scientific 1 ,851 ,358 ,006 ,150
knowledge?
The role of the scientist in
the production of 1 ,373 ,542 ,003 ,093

scientific knowledge

*p>.05

When the results of the multivariate analysis of variance were evaluated in terms of job status, it
was seen that there was no significant difference between the groups in all four sub-dimensions

(p>.05).
RESULTS and DISCUSSION

The high scores obtained from the NOS in terms of Argumentation test mean that school
administrators' views on the NOS are generally high. The lowest score that can be obtained from
this test is 26, the medium score is 78 and the highest score is 130. When the results obtained
from this study are examined, it is determined that the arithmetic mean is X=80,184 and therefore
school administrators' views on the nature of science are at a medium level. This result can be
interpreted as school administrators' level of knowledge about NOS is not at a sufficient level.
Failure to explain the science topics covered in teacher education in interaction with the
philosophy of science and thus the nature of science may prevent students from creating real
science experiences (Kutluca, 2016). As a result, individuals may have scientific myths such as
that there is only one scientific method in science, hypotheses turn into theories and theories turn
into laws, as stated by McComas (2002). When the results of the Nature of Science test in terms of
argumentation were analyzed, it was seen that the highest arithmetic mean in the “what is the
nature of scientific knowledge?” sub-dimension was the item related to the accuracy of the
conclusions reached by scientists (X=3.75), and the lowest arithmetic mean was the item related
to the definition offered by scientific knowledge about reality (X=3.16).

When the results related to the second sub-dimension, “How is scientific knowledge produced?”
are analyzed, itis seen that they agree more with the view that the methods used in the production
of scientific knowledge are based on some techniques (X=2,08). At the same time, in this sub-
dimension, it was observed that they responded more closely to the view B that scientists are
impartial and not influenced by social factors and personal beliefs (X=3,61). When the results in
the sub-dimension “How to produce reliable and valid scientific knowledge?” were analyzed, it
was seen that they agreed more with the view A that “Scientific method provides conclusive
evidence” (X=2,21), and they agreed equally with both views regarding the certainty of the
accuracy of scientific knowledge (X=3,00). At the same time, in the item related to the objectivity
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or subjectivity of scientific knowledge, they stated that they agreed with view B, that scientific
knowledge is objective and does not change from person to person. Again, in the 19th item about
whether scientists' personal beliefs and education affect what they count as evidence, the
arithmetic mean was found to be X=3.24, and school administrators agreed with both views (view
A: Scientist's personal beliefs and education affect what he/she counts as evidence; view B: What
counts as evidence is the same for all scientists.") equally. When the arithmetic averages in the
sub-dimension of “the role of scientists in the production of scientific knowledge” are examined,
itis seen that they agree more with the item “the methods used by scientists vary according to the
purpose of the research and the branch of science” (X=4,17) and “scientific knowledge generally
changes over time according to the results of new research or perspectives” (X=4,07). In addition,
since school administrators expressed an opinion at the level of X=3,36 on the item related to the
reliability of data, it can be said that they agree with both opinions equally. At the same time, it
can be said that they responded more closely to the item “Two scientists who examine the same
data and are experts in the same field will reach the same results” (X=2,58) and the item “If
scientists can show that people who work with a certain chemical are twice as likely to get cancer
than those who do not work with that chemical, they can be sure that that chemical causes cancer”
(X=2,53) in this subdimension.

When all these results are examined, it can be said that school administrators have some
misconceptions about the nature of science, which are referred to as scientific myths in the
literature, such as the personal beliefs of scientists and the influence of their education on the
scientific process, the place of creativity in the interpretation of the collected data, the place of
observations in science, or that their level of knowledge about the nature of science is not
sufficient. The reason why school administrators' knowledge levels are at a medium level may be
due to the fact that they are distracted from classroom practices and are mostly engaged in
bureaucratic and other administrative affairs of the school. When the literature is examined, it is
seen that the studies on school administrators’ views on the nature of science are very limited. It
is seen that the studies are mostly conducted with teachers. Saif (21016) found that most of the
teachers had low levels of knowledge about NOS. For example, the researcher concluded that they
think that scientific knowledge comes only from experiments (Saif, 2016). Similarly, in our study,
school administrators were closer to the view that “Science is best defined as the process of
research and experimentation. In a study conducted by Schofield et al. (2023) with preschool
teachers, they found that teachers had misconceptions in some items of NOS, such as the
difference between laws and theories and following a fixed procedure. Similarly, in a study
conducted by Dorji et al. with science teachers in 2022, it was found that teachers did not
understand scientific knowledge, scientific method, the work of scientists and scientific
entrepreneurship. In addition, Adsiz and Kutluca (2023) found that preschool teachers had a high
level of understanding of the nature of science.

When the MANOVA results of the study were examined, it was found that there was a significant
difference between the groups in the sub-dimension of “how is scientific knowledge produced?”
and “how is reliable and valid scientific knowledge produced?” in favor of the administrators who
did not graduate from the Faculty of Education (p<.05). This result may be due to the fact that the
administrators who graduated from the Faculty of Education generally do not have courses
related to the nature of science except for some departments such as Science Teacher Education,
and the graduates of other faculties are generally graduates of departments that are more deeply
intertwined with science such as Science, Human and Social Sciences and Engineering Faculty. No
significant difference was found between the groups in terms of other variables.

Recommendations

e Since there are few studies that reveal school administrators' views on the nature of
science, more studies can be conducted on topics such as the nature of science, scientific
epistemology, and history of science.

e With studies such as mixed research design, school administrators' views on the nature of
science can be studied in more depth.
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e Relational survey studies can be conducted by taking into account the characteristics of
school administrators such as instructional leadership.

e School administrators' views on the nature of science can be examined in terms of
different variables.
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Glnimiizde, savas, afetler, pandemi, go¢, ayrilik gibi nedenlerle, ¢ocuklar pek ¢ok travmaya maruz
kalmaktadir. Mevcut istikrar ve diizenin bozulmasi; maddi ve manevi ihtiyaclarin giderilmemesi;
yakinlarin, rutin ve giivenligin yitimi; aile diizeninin, egitim ve oyunun sekteye ugramasi bu
travmalardan bazilaridir. Diinyada her giin, pek ¢ok ¢ocuk, bu sorunlarla miicadele ederken; Tiirkiye'de
de 6nce pandemi, sonra biiyiik deprem facialariyla benzer siirecler yasanmistir. Travmalarin listesinden
gelmek, fizyolojik ve psikolojik yaralar1 sarmak, sevgi ve rekreatif faaliyetlerle, bir nebze olsun
miimkiindiir. Bu makalede Trakya Universitesi Giizel Sanatlar Egitimi Boliimii 6grencileriyle, Topluma
Hizmet Uygulamalari dersinde, Sosyal Sorumluluk Projesi kapsaminda, 2022-2023-2024 Bahar
donemlerinde gerceklestirilen, uygulamali bir ¢alismanin sonuglarindan yola ¢ikarak; travma sonrasi
cocuklar icin neler yapilabilir? sorusu irdelenmis; alan yazin taramasi ve benzer uygulamalardan
ornekler ile konu desteklenmistir.

Anahtar Kelimeler: Temel egitim, rekreasyon, sanat, spor, bilim.
Abstract

Nowadays, children are exposed to many traumas due to reasons such as war, disasters, pandemics,
migration and separation. Deterioration of existing stability and order; failure to meet material and
spiritual needs; loss of loved ones, routine and security; disruption of family order, education and play
are some of these traumas. While many children around the world struggle with these problems every
day; similar processes were experienced in Turkey, first with the pandemic and then with major
earthquake disasters. It is possible to overcome traumas and heal physiological and psychological
wounds, to some extent, with love and recreational activities. In this article, based on the results of an
applied study carried out with the students of Trakya University Fine Arts Education Department in the
Community Service Practices course, within the scope of the Social Responsibility Project, in the 2022-
2023-2024 Spring semesters; The question of What can be done for children after trauma? has been
examined; the subject is supported with literature review and examples from similar applications.

Keywords: primary education, recreation, art, sports, science.

GIRIS

Bu makaleye konu olan projeye, 2022 Bahar doneminde baslandi. Pandemi sartlarindaki
kapanma ortamindan sonra, ¢ocuklar okullarina intibak saglayabildiler mi? Egitim siire¢lerine
ve duygu durumlarinin diizelmesine nasil yardimci olunabilir? sorulariyla yola ¢ikildi. Proje

2023 subatinda gelen biiylik depremlerin yansimalariyla, daha genis bir alana ve siirece
yayildi.

Proje, Beden Egitimi ve Spor Ogretmenligi, Miizik Ogretmenligi, Resim-is Ogretmenligi,
Seramik, Fen Egitimi, Psikolojik Danismanlik ve Rehberlik programlarindan o6gretim

1(;all$ma 2022/71 nolu “Pandemi Sonrasit Ilk Ve Orta Dereceli Okullardaki Cocuklarin Bilim-Sanat-Spor-Oyun Birlikteligi Ile
Rekreasyonu” (Kodaman ve digerleri,2024) baghkh TUBAP Projesi tarafindan desteklenmistir.

2Dog.Dr., Trakya Universitesi, Egitim Fakiiltesi , Edirne-Tiirkiye, mehtapkodaman@trakya.edu.tr, https://orcid.org/0000-0003-
2051-6621

3C')zc;xr.GE)r., Trakya Universitesi, Egitim Fakiiltesi , Edirne-Tiirkiye, sahinmammadov@trakya.edu.tr, https://orcid.org/0009-0009-
3354-8391
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elemanlarinin ortak ¢calismasiyla gergeklesmistir. Projede olmayan 6gretim elemanlarindan da
uygulama okullarindaki 6gretmen ve ¢alisanlardan da destek alinmistir.

Duygularin algi, 6grenme ve hafizay1 sekillendirdigi bircok c¢alismayla gosterilmistir
(Ferry,2017: s.ix). Duygusal olarak oOgrenilenler kolay unutulmamakta, severek yapilan
ogrenmeler kalic1 yer etmektedir. Stres ise diisiinmeyi engellemekte ve yeni konularin
ogrenilmesini giiclestirmektedir (Vester, 1978, s.123). Sallabasa’a (2020, s.99) gore oyunlarda
yer alan s6z, miizik ve hareket unsurlarinin bir arada kullanilmasi ile ahenk ve ritim duygusu
gelistigi gibi aym1 zamanda birlikte hareket etme, grubun pargasi olma ve is birligi gibi
alanlarda da gelisim kaydedilebilecektir. Ece, Unsal ve Calik(2023,5.96-107), Tiirkler'de
cocuklar i¢in uygulanan rekreatif faaliyetleri 6zetlemis, daha ¢ok giiniimiize deginmislerdir.
Sallabas (2020,5.99-109) makalesinde geleneksel cocuk oyunlarini 6zetlemistir. Aslinda
Tirklerde geleneksel cocuk oyunlari evrenseldir 6rnegin Bruegel’in “Cocuklarin Oyunlar1” adli
yagliboya resminde yer alan ¢ember, mangala, uzun esek gibi oyunlar Tiirklerde eskiden beri
vardir. Goriildiigl kadariyla geleneksel oyunlarla ilgili Tiirkce’deki en kapsamli kaynak And’in
(2012) Oyun ve Biigii adli kitabidir. And (2012, s.42-52) oyunlarin evrenselligi ile ilgili
konulara da deginmistir. And (2012,5.12) 1973'te kdy cocuklarinin kendi yaptiklar
oyuncaklarin, Baran’in Bademler kéytindeki evinde sergilendigine de tanik olmustur. And’in
(2012, 5.12-13) Baran’dan(1993) aktardigina gére ¢ocuk oyunlari soyle siniflanabilir:

“A. Gonlii Hos Eden Oyunlar: 1. Gelisigiizel Oyunlar; 2. Taklit Oyunlar; 3. Donatim Oyunlary; 4. Tekerlemeli
Oyunlar; 5. Ttirkiilii Oyunlar; 6. Orta Oyunlar; 7. Falimsi Oyunlar; B. Vurusmal Oyunlar. B. Usu Gelistiren
Oyunlar: 9. Sasirtmah Oyunlar; 10. Bilmeceli Oyunlar; 11. Resimli Oyunlar; 12. Dilsiz Oyunlars; 13. Utiimli
Oyunlar. G. Bedeni Egiten Oyunlar: 14Sportif Oyunlar; 15. Avla ligili Oyunlar. Bunlarda ele alman
oyunlannsayst 271'dir”. (Baran, 1993; And, 2012,5.12-13)

Acik alan etkinliklerinin ¢ocuklarin ruhsal, bedensel, zihinsel ve sosyal gelisimleri icin daha
yararl oldugu bildirilmektedir. Bu konudaki 6nemli ¢alismalardan biri de Eo 'nun(2018,s.333)
ozellikle ¢ocuklarin okuldaki ilk glintinde, acik hava etkinliklerinin 6neminden sz ettigi ve acik
hava rekreasyonunun, ¢ocuklarin zihinsel gelisimine katki yaptigini vurguladigi incelemesidir.
Morales, Lorenzo ve Rosa’nin (2016) calismasi rekreasyonel etkinliklerin sosyal davranisi
gelistirmek icin gecgerli ve etkili bir alternatif oldugunu géstermektedir. Bu makalenin konusu
olan uygulamali arastirmada, agik hava etkinlikleri yanmi sira, c¢ocuklarin el-goz-beyin
koordinasyonunu saglayacak, moral motivasyon ve sosyal gelisimlerini destekleyecek diger
rekreatif 6grenme ve etkinliklere de yer verilmistir.

Arastirmanin Amaci

“Pandemi sonrast Ilk ve Orta Dereceli Okullardaki Cocuklarin Bilim-Sanat-Spor-Oyun Ile
Rekreasyonu” (Kodaman ve digerleri,2024) projesi , travma sonrasi donemde c¢ocuklarin
yasamlarini ve Ogrenmelerini eglenceli hale getirecek bazi yontem ve uygulamalarin
sonuglarini sorgulamaktadir. Projenin hedefi: pandemi siirecinde, sadece telefon, tablet ve
bilgisayarla evde kapali kalan; ogretmeninden, egitim ortamindan, arkadaslarindan,
oyunlardan, sosyal iletisimden kopan; normal cocukluk doénemi geciremeyen c¢ocuklari;
geleneksel oyunlar, sanat ve sporla eglendirip, moral motivasyon saglarken; diizeylerine uygun
bilgiyle de desteklemektir. Bilim-Sanat ve Sporu rekreatif olarak bulusturmaktir. Bu makale
sozil gecen projeyi ve sonuclarini tanitmakta, ilkokul ve lisede, érneklem olarak ii¢ proje
okulunda ve bir kreste yapilan rekreatif ¢alismalarin sonuclarini géstermektedir. Calismanin
diger amaci1 da rekreatif faaliyetlerle ilgili benzer ¢alismalar1 alan yazin taramasinda ya da
cevremizde gérmektir.
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YONTEM

Alan yazin taramasi, nitel, ampirik, uygulamali arastirma. Anlam ve siirece odaklanmasiyla
daha c¢ok nitel arastirma c¢ercevesinde degerlendirilebilecek arastirmanin bakis agisi,
betimleyici ve yorumlayici paradigmaya yakindir. Temel egitimdeki ii¢c okulda mevcut durum
incelenmis, tanimlanmis, yorumlanmistir. Ote yandan belirli 6grenci gruplariyla calisiimasi ve
gozlem sonuglarinin degerlendirilmesiyle pozitivist paradigmaya da uygundur. Arastirmanin
¢1kis noktas1 mevcut duruma elestiri getirmesiyle Elestirel paradigmaya da dahildir. Arastirma
yerel ve 0znel gercekliklere ve yorumlara dayanmasi (6gretimdeki sartlar yetersizdir gibi),
sanat ve bilim ayrimi yapmamasi ve ayri ayr1 paradigmalari reddedip ortama, duruma ve
zamana gore deger anlayisi icinde mevcut paradigmalar biitiinlestirmesiyle, etki tepki
temelinde esnek yontemler gelistirmesiyle post-modern paradigma icindedir. Edirne’de fic
okuldan yola ¢ikarak Pandemi sonrasi 6grencilerin ve egitim aldiklar1 kurumlarin mevcut
durumu incelenmis, 6grencilerin duygu durumlarini ve egitim stireclerini kolaylastirmak adina
neler yapilabilir buna bakilmistir. Nitel veriler gézlem sonuclarindan, 6grenci ve 6gretmenlerle
yapilan goriismelerden elde edilmistir. Edirne’de bir orta dereceli okulda (Edirne Yildirim
Beyazit Anadolu Lisesi) ve iki ilkokuldaki (Trakya Birlik ilkokulu, Siikriipasa Ilkokulu)
gerceklestirilen etkinlik ve doéniitlerin yer aldig1 uygulamali arastirmadaki izlenim, gézlem ve
deneyimler esas alinmistir. Aragstirmada makale yazarlarinin sahsi deneyim, birikim ve
gozlemleri katki saglamistir. Ogretmen ve oOgrencilerin goriisleri goriisme metoduyla ve
uygulamali arastirmadaki iletisimler sonucu elde edilmistir. Veri toplanan kitlenin evreni
temel egitimin 12 seneye cikmasi ile ilk ve orta dereceli okullardir. Orneklem iyi sartlara haiz
olmas1 gerektigi diistintilen bir Anadolu lisesi digeri gorece olarak sosyal-ekonomik yonden iyi
olan, iki ayr1 semtteki ilkokuldur. Edirne L Tipi cezaevi kadinlar kogusu kresi hizmet verilen
diger kurumdur. Okullar kolay ulasilabilirlik, ihtiyaca, amaca uygunluk gibi kriterlerle
belirlenen devlet okullaridir. Diger devlet okullarindan farklari olmamasiyla rastlantisaldirlar.
Hedef kitle orta 6gretimde yardimci ders materyaline ve rekreatif bir 6grenmeye ihtiyac duyan
ogrenciler, ilk 6gretimde yardima ders materyaline ihtiya¢ duyan, pandemi sonrasi rekreatif
destege ihtiyac duyan 6grencilerdir. Veri kitlesi genel olarak 6zel ihtimam gerektiren temel
egitim grubu olarak 6zetlenebilir.

Calisma Grubu

Arastirmada hem arastirmaci ve uygulayicilardan olusan hem de uygulama okullarindaki
ilkokul 6grencilerinden olusan gruplar yer almaktadir. Uygulama okullar1 Edirne’de yer alan ve
proje uygulamak icin izin alinan ilk ve orta dereceli okullardir: Trakya Birlik ilkokulu,
Siikriipasa Ilkokulu, Edirne Yildinm Beyazit Anadolu Lisesi (EYBAL). Okullarda beraber
calisilan 6grenciler etkinlik bazinda farkh gruplar ve karma gruplardir. Ornegin avlu duvari
boyama etkinligine, okul avlusundaki oyunlar ve miizikli oyunlar etkinligine ilkokul genelinde
tlim siniflar (1-2-3-4), kaleydoskop yapimi (4.siniflar), kilim dokuma ve seramik etkinligine
ilkokuldaki 3-4 gibi Ust siniflar (karma), 68retim materyali tasarlama etkinligine iiniversite
ogrencileri katilmistir ilkokul ve lise 68rencilerine yoneliktir. L tipi cezaevi kadinlar kogusu
kresi ¢ocuklari ise hizmete yonelik gruptur. Cezaevinde talep lizerine mekan tasarimi ve duvar
resimlemesi yapilmistir.

Veri Toplama Yéntemleri

Gozlem, goriisme, deneyim. Ogrencilerin tepki, talep ve beyanlari, 6gretmen goriisleri,
talepleri, ilgili literatlir sonuglari.

Islem

Topluma hizmet uygulamalar dersinin tek bir dénemde alinmasi, Gilizel Sanatlar Egitimi
programlarinin baraj puanlarinin yiikselmesi ve pandemi sonrasi, Topluma Hizmet
Uygulamalar1 dersi 0Ogrencileri gittikce azalmistir. 6 Subat 2023 giinii Tirkiye'de
Kahramanmaras Merkezli biiylik depremle 11 sehir yikima ugramis, giivenli bolgelerde
Uiniversite yurtlar1 bosaltilmis ve misafirhane amach kullanilmistir. Devam mecburiyetinin
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kalkmasi az zamanda az 68renciyle cok alanli bir proje deneyimi yasanmasina neden olmustur.
Clinkii yiiz ylze devam etmeyen Ogrenciler materyal tasarlamis, yiiz ylize devam eden
ogrenciler ise kisa siirede bahgedeki oyun platformlar1 gibi bazi dis mekan boyama
calismalarina katilmistir. Bliyilik deprem Edirne’de hissedilmese de MEB izinli 1. proje okulu
Trakya Birlik Ilkokulu i¢in deprem sonrasi yikim karari alindigindan okul miidiirlerinin
istisaresiyle calismaya Siikriipasa ilkokulunda devam edilmistir. Egitim materyalleri
hazirlanan diger bir okul da Edirne Yildirnm Beyazit Anadolu Lisesi (EYBAL) 'dir. U¢ okul
miidiirii ve 6gretmenleri de projeye ¢ok yardimci olmustur. L tipi cezaevi yonetiminden de
¢ocuklarin oyun alanlarini giizellestirmek iizere bir talep gelmis ve sonuc¢tan ¢ok memnun
kalmislardir.

Trakya Universitesi Egitim Fakiiltesi Resim-is Ogretmenligi Programinda ve Miizik
Ogretmenligi Programinda Topluma Hizmet Uygulamalar: dersi veren d6gretim elemanlar ve
ogrenciler yardimiyla 3 donemde 3 proje okulu icin ve L tipi Cezaevi Kadinlar kogusu kresi icin
asagida yer alan etkinlikler diizenlenmistir:

° Okul bahgesinde ¢ocuklarla yapilan etkinlikler:

Geleneksel cocuk oyunlari, miizik dinletisi ve miizikli oyunlar, sportif oyunlar, avlu duvari
boyama etkinligi, boyayarak avluda olusturulan oyun platformlari ve parkurlarinda ¢ocuklarin
oynatilmasi;

° Okul avlusunda iiniversite Topluma Hizmet Uygulamalar1 6grencileri tarafindan
gerceklestirilen oyun alanlar1 ve diger boyamalar:

Yonleri gosteren bir pusula okul bahgesine cizilip boyanmstir. istop oyun alani, yag satarim
bal satarim oyun alani, seksek ve sportif oyun parkuru, okul bahgesi zeminine boyanmistir.
Harflerle ve sayilarla olusturulan oyun platformlari avlu zeminine boyanmistir.

° Sinif ve atolyede birlikte gerceklestirilen etkinlikler:
Seramik vazo yapimi, kaleydoskop (cicek diirbiinii) yapimi, kilim dokumayla tanisma;

° Yiuz ylze devam etmeyen diger Topluma hizmet grubu universite 6grencilerinin
uzaktan kendi ortamlarinda ya da tiniversite blinyesinde hazirladiklar1 6gretim materyalleri:

Ortadgretim icin yapilan materyaller li¢ boyutlu dusiinselligi saglamak tizere prizmatik sekilli
modeller, DNA sarmali, renk cemberi, lic boyutlu roélyef harita, glines sistemi modeli
hazirlanarak EYBAL’a hibe edilmistir. 2023-2024 Bahar dénemi topluma hizmet grubunda
sadece dort 6grenci kalmistir bunlardan biri talep ilizerine Canakkale Savas: ile ilgili bir
diorama EYBAL’e tasarlamistir.

. 2024 Bahar Donemi Etkinlikleri: Edirne L tipi cezaevinde Mahkiim kadinlar kogusu
kresinde biitcesi cezaevi yonetimi tarafindan karsilanan duvar resimleri gerceklestirilmistir.
Proje biitgesi genel olarak TUBAP Sosyal Sorumluluk Projesi fonundan karsilanmistir. Proje
baslangicinda malzemeler heniiz gelmemis, mevcut imkanlar ve atik materyaller devreye
sokulmustur. Proje siliresince zaman ve insan kaynaklar1 daha belirleyici olmus ve biitce
sorununun otesine gecmistir. Projedeki 6gretim elemanlarinin , Topluma Hizmet Uygulamalari
dersi 6gretim elemanlarinin  ve o6zellikle de Giizel Sanatlar Egitimi Bolimi son simif
ogrencilerinin emeklerinden istifade edilmistir. Ortadgretim icin de bazi ders materyalleri
maket ve modeller hazirlanarak hibe edilmistir. Siikriipasa Ilkokulu ve EYBAL’deki
o0gretmenler de projeye destek olmustur.

Projede yer alan Beden Egitimi ve Spor Fakiiltesi 68retim elemanlarindan goriis alinarak sek
sek cizilmis, yine onlarin goriisleriyle yag satarim bal satarim oyun alani, istop oyun alani,
harflerden ve sayilardan olusan oyun parkuru olusturulmustur.
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Verilerin Analizi

Veri analizinde uygulama esnasindaki gézlemler, uygulama okullarindaki 6grencilerin tutum
ve davranislari, 68rencilerin, 6gretmenlerin ve 6gretim elemanlarinin sozlii beyan ve goriisleri
belirleyici olmustur. Rekreatif etkinliklerin uygulama siirecinde elde edilen doniitlerle ilgili
analiz, etkinlik basliklar1 altinda sunulmustur. ilgili ¢6ziimlemeler bu makalede yeri geldikce
belirtilmistir. Alan yazin taramasinda da bu arastirmanin sonuclarina benzer veriler bulunmus,
giris bolimiinde bu ¢calismalara deginilmis, konu bazinda da iligkilendirilmistir.

BULGULAR
Etkinlik 1: Miizikli Oyunlar Etkinligi
Proje Egitmeni: E1, E2

Etkinlikte Gorev Alan Ogrenciler: Miizik Ogretmenligi 2022 Bahar Donemi Topluma Hizmet
Uygulamalar1 Ogrencileri (U1 ve U2)

Katihmailar: Trakya Birlik Ilkokulu Ogrencileri
Etkinlik Yeri ve Tarihi: Trakya Birlik Ilkokulu /27.05.2022

27 May 2022

Resim 1.

Okulda kermes etkinligi olmasi ve tiim 6grencilerin bah¢ede bir arada bulunabilmesi sebebiyle
27.05.2022 tarihi, okul miidiiriiniin 6nerisiyle belirlendi.

1. Giin: 25.05.2022

Trakya Birlik ilkégretim Okulu’nda yapilacak olan miizik etkinligi icin temaya uygun parcalari
belirlemek ve yapilacak olan diger miizikli etkinlikleri saptamak i¢in, Trakya Universitesi
Egitim Fakiiltesi GSEB Miizik Egitimi ABD keman 6grencilerinden U1 ve gitar 6grencilerinden
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U2 ile, Trakya Universitesi Egitim Fakiiltesi GSEB Miizik Egitimi Anabilim Dal’'nda toplanildu.
Gitar ve kemanla calinacak cocuk sarkilari ve popiller sarkilar belirlenerek, repertuvar
hazirliklar1 ve notasyon c¢alismalari yapildi. Yapilan provanin ardindan, hangi oyunlarin
miizikli hale getirilebilecegi ve hangi miizikli oyunlarin kullanabilecegi belirlendi. Okul
bahgesinde oynanacak miizikli oyunlar: Yag Satarim, Bal Satarim, Deve Ciice Kutu Kutu Pense;
Okul bahcesinde calinacak sarkilar: Ali Baba'min Ciftligi, Postaci, Neseli Giinler, Arkadasim
Esek, Domates Biber Patlican, Anliyorsun degil mi? Cok Uzaklarda.

2.Gln: 27.05.2022

13.30’da Trakya Birlik ilkégretim Okulu’na gidildi ve etkinlik sirasinda kullanilacak ekipman
temin edilerek hazirliklar tamamlandi. Sinif 6gretmenlerinin yardimiyla 6grenciler okul
bahgesinde toplandi; ¢alinan sarkilar ve oynanan oyunlara yiiksek katilim gosterildi. 13.30’dan
15.00’a kadar siiren etkinlik; 6grenci, 6gretmen ve okul miidiiriiniin olumlu geri doniisleri ile
tamamlandi. Yapilan bu etkinlikte; pandemi sonrasi1 6grencilerin miizik ve miizikli oyunlar
yoluyla rahatlamasi ve rehabilite olmalarini saglama hedefi basariyla gerceklesti. Cocuklarin
mutlulugu goriilmeye degerdi. Okul kadrosunda bir miizik 6gretmeni bulunmadigi i¢in, keman
ve gitar ¢calan miizik 6gretmeni adaylarini gérmeleri etkili ve motive edici oldu.

Resim 2 Okul Avlusunda Oyun Alanlar Ve Pusulanin Hazirlanmasi

Etkinlik 2: Okul Avlusunda Oyun Alanlarinin Hazirlanmasi ve Cocuklarin Oynatilmasi
Etkinlikleri

Proje Egitmeni: E3,E4
Etkinlikte Gérev Alan Ogrenciler: Resim-Is Ogretmenligi Topluma Hizmet Uygulamalar1 Dersi
2023 Bahar Dénemi Ogrencileri (2 Grup)

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2024; 8(18)165-181 170



Kodaman,M. Mammadov, $. / Pandemi Sonrasi Cocuklarin Rekreasyonu

Katihmalar: Siikriipasa ilkokulu 6grencileri 1,2,3 ve 4. simflar
Etkinlik Yeri ve Tarihi: Siikriipasa ilkokulu /20.04.2023-21.04.2023

Onceki uygulama déneminde 6grenciler oyun platformlar igin gesitli eskizler hazirlamiglardi
ve bu okul yonetimi ve 6gretmenleriyle goriisiilmiistii. Ogretim elemanlar1 yonetiminde ve
tiniversite 6grencileri becerisiyle eskizlerden kisa siirede uygulanabilecek olanlar secilerek,
hemen ¢izim ve boyamaya baslandi. Tiim oyun platformlarinin hazirlanmasi islem bashgi
altinda sozi gecen sinirhiliklar dolayisiyla ti¢ glinde tamamlandi.

Okul bahcesinde gergeklestirilen yonleri gdsteren pusula, harflerle ve sayilarla olusturulan
oyun parkurlari, ilkdgretim icin uygun alanlardir. Bunun gibi formiillerle, matematik islemlerle
ilerlenen cesitli platformlar, labirentler de 6grenciler tarafindan tasarlanmisti fakat zaman,
malzeme ve 6grenci kisithlig1 dolayisiyla en pratik olanlar hayata gecirildi. Sek sek ve diger
oyun alanlarinda boyama yaparken c¢ocuklarin ilgisi basladi ve daha kurumadan oynamak i¢gin
cocuklar birbirleriyle yaristi. Cocuklarda ¢ok biiyiik bir oyun achg oldugu gorildi.
Gozlemlerimize gore teneffiis en az 20 dakika olmalidir. Bahgedeki platformlar beden
derslerinde kullanilacak gibi olmalidir. Uygulama kapsaminda hazirlananlar buna miisaittir.
Ogrenci sayis, ders saati, yeri, belli olan etkinlikler daha diizenli gecti bununla birlikte bahcede
gerceklesen etkinliklerde teneffiis saatinde yogun talep ve kiiciik capli izdihamlar yasandi.
Oyun alanlarnin nasil kullanilacagl yag satarim bal satarim, istop gibi oyunlar 6gretildi.
Ogrenciler kisa siirede adapte olup hemen oyun oynamaya basladilar.

2.4

Resim 3 Hazirlanan Oyun Alan

e G e Sy

larinda Cocuklarin Oyunlari

Etkinlik 3: Avlu Duvari Boyama Etkinligi

Proje Egitmeni: E3,E4

Etkinlikte Gérev Alan Ogrenciler: Resim-is Ogretmenligi Topluma Hizmet Uygulamalar1 Dersi
2023 Bahar Dénemi Ogrencileri (2 Grup) Etkinlikte yer alan égrenciler: Siikriipasa ilkokulu
ogrencileri (Karma rastlantisal grup, coklu yas grubu: 1-4. siniflar)
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Etkinlik Yeri ve Tarihi: Siikriipasa ilkokulu/28.04.2023

Resim 4 lkokul Ogrencileriyle Gerceklestirilen Avlu Duvar1 Boyama Etkinligi

Okul mudiiri talimatiyla okuldaki gorevli tarafindan avlu duvarina beyaz boyayla astar atildi.
Topluma Hizmet Uygulamalari Dersi 6grencileri boya ve firca gibi malzemelerle avlu kenarina
konuslandilar. Cocuklar kosarak resimlerini getirdiler ve bunu duvara yapmak istiyorum
dediler. En iinlii ressamlar bile ¢ocuk resimlerine 6ykinmis onlarin safligl ve cesaretini
yakalamak istemistir. Topluma Hizmet Uygulamalari o6grencileri c¢ocuklarin resimlerini
biiyiiterek avlu duvarina gecirmek istiyordu. Aslinda cocuklar avlu duvarini kendileri boyarsa
okula hem zevkle gelir hem de okullarini sahiplenir. Sonunda kiigiik cocuklarin talebi agir basti
Topluma Hizmet Uygulamalar1 dersi 6grencileri boya ve paletleri hazirladi ve g¢ocuklarin
diizenini sagladi, her ¢ocugu belli bir alana sevk etti. Baz1 6grenciler hakikaten ¢ok basaril
boyamalar yapti: bir ¢cocugun televizyonda bir insan resmi boyamasi, digerinin stslii bir geng
kiz cizip boyamasi dikkat cekiciydi. Baz1 kiz ¢cocuklari duvar iizerinde giysiler tasarlayip boyadi.
Cocuk, ev, kalp, cicek, giilen glines, agac, y1ldiz gibi sekiller cogunluktaydi. Hemen hepsi basarili
isler cikardi. Sasirtici sekilde birbirlerinin alanlarina riayet ettiler. Resimler yaninda akillarina
esen bazi yazilar1 da yazdilar. Bu yazilar da genelde isimleri ya da futbol takimlarinin isimleri
gibiydi. Teneffiislerde ¢ocuklarin avlu alanina talebi ve 6grenci sayisi giderek artiyordu. Bir
zaman sonra ogrenciler el sekillerini boyayla duvara tasimak istediler, bu da bir denetim
mekanizmast kurmamizi zorunlu kildi. Arkadaslarinin ¢alismalarina saygi gostermeleri
soylendi ve baska resimlere miidahale etmemeleri i¢in uyarildilar. Bahgedeki etkinliklerde bazi
engelli 6grencilerin geri planda kaldig fark edilerek pozitif ayrimcilikla katilimlari desteklendi.
Clinkii boya, firca, palet alma, duvardan yer edinme gibi konular rekabet unsuruna doniistii.
Hoffer’a (2023) gore engelli cocuk ve genclerin engelli olmayan akranlarina gére daha diistik
diizeyde sosyal-duygusal refah yasama riski daha yiiksektir. Ogrenciler ilgi ve kapasitelerine
gore yonlendirilerek ¢alisirken ve 6grenirken eglenebilir. Ornegin bedensel aktivitede yetersiz
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kalanlar resim, seramik ya da kilim yapabilir, sarkilar soyleyebilir. Engellerinin dtesinde her
0grenciye uygun rekreatif bir alan mutlaka vardir.

Etkinlik teneffiis ve 6gle saatlerinde velilerin de gelisiyle tam bir senlik havasinda gecti. Onlar
da etkinligi izledi ve yardimci olmaya g¢alisti. Avlu duvari boyama etkinliginde en tiziicii an
malzemelerin toplanmak zorunda oldugu andi. Bundan sonra etkinlige yetisemeyen 6grenciler
suluboyalarini alarak merdiven kenarlarina suluboyayla resimler yapmaya ¢alistilar. Gordiik ki
¢ocuklarda ¢ok biiyiik bir sanatsal istek ve oyun aglig1 var.

Bu uygulamada da yapilan goézlemler rekreatif faaliyetlerin sosyal davranis ve iliskileri
gelistirdigi yoniindeki arastirmalarla uyumluydu. Ogrenciler birbirleriyle konustular,
sakalastilar, yardimlastilar, malzeme ve fikir alisverisinde bulundular. Bu tiir etkinliklerin
resim derslerinde ve siirli 68renciyle yaptirilmasi gerekirse ders saatinin uzatilmasi daha
verimli sonuclar alinmasina vesile olacaktir.

Etkinlik 4: “Doga Sevgisi” Temali Seramik Saks1 Yapimi

Proje Egitmeni :E5 ve E6
Katilimcai Sayisi: 8
Etkinlik Yeri ve Tarihi: Siikriipasa ilkokulu-Edirne/10.05.2023-11.05.2023 (2 giin)

11 May 2023

Resim 5 Doga Sevgisi” Temali Seramik Saks1 Yapimi
Etkinlik Siireci
1.Giin (10.05.2023)

Etkinligin ka¢ 6grenci ile yapilacag1 ve konusu ile ilgili planlama yapildi. Etkinligin amacina
uymasi ve birebir ilgilenilmesi adina 8 6grenci ile yapilmasina karar verildi. Temaya uygunlugu
ve kalicilig1 acisindan saksi formunun uygun oldugu dusiiniildii. Etkinligin gerceklestirilecegi
yerdeki malzeme eksikligi g6z 6niinde bulundurularak 6n hazirligin yapilmasina karar verildi
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ve 6n hazirhk, Resim-is Egitimi Anabilim Dali seramik atélyesinde gerceklestirildi. Seramik
camurlar1 posetlerinden cikarilarak, camurun havasinin alinmasi ve neminin azaltilmasi i¢in
bir siire yogruldu. Yogrulan ¢amurlar, camur agma makinesinde plakalar elde edilerek 16x40
cm Olgtilerinde kesildi. Ardindan 15 cm ve 8 cm caplarinda 8’er adet daire plakalar hazirlandi.
Her biri naylonlar arasina alinarak, kurumamasi saglandi.

2.Giin (11.05.2023)

Etkinligin gerceklestirilecegi kuruma gidilerek, etkinligin yapilacagi alana gegildi. Katiimci
ogrenciler, masalara yerlestirildi. Her birine, ahsap altlik ve seramik sekillendirme aletleri
dagitildi. Ardindan, etkinligin nasil yapilacagi 6érnek uygulama iizerinden detayli olarak E5
tarafindan gosterilerek anlatildi. Yaptiklar isi sahiplenmeleri, korumalar1 ve doga ile daha
fazla bag kurmalar1 adina saksilarina istedikleri cicekleri ekip siniflarina yerlestirebilecekleri
soylendi. Ayni subede olan 6grencilerin ise, baska bir subeye ciceklerini hediye edebilecekleri
belirtildi. Sonrasinda o6grencilere sekillendirmek icin kullanacaklar1 saksilar ve 8 cm’lik
plakalar dagitildi. Ogrenciler 4’er Kisilik gruplara ayrildi ve her bir grup ile bir 6gretim elemani
ilgilendi. Ik etapta, camurun yapismasinin engellenmesi icin saksilar naylonla kaplandi.
Ardindan o6grenciler, saksinin tabanina 8 cm'lik plakalar1 yerlestirme ile ise basladilar.
Sonrasinda 16x40 cm’lik plaklar saksinin i¢ tarafina konulmak tizere 6grencilere verildi.
Ogrenciler, taban ile i¢ plakay1 birlestirdiler. Sonrasinda, hazir verilen saksilar ters
dondtriilerek, icindeki ¢amur formun c¢ikmasi saglandi. Modelaj aletleri ile ek yerlerinin
birlestirilmesi istendi. Baz1 6grenciler, camuru piiriizsiiz hale getirirken bazilar1 camuru dogal
dokusunda birakmayi tercih ettiler. Saksilarin altlari delinerek, yapan 6grencinin ismi ve yapim
yili yazdirildi. Dagitilan 15 cm’lik plakalar da kenarlar1 1’er cm kaldirilarak saksi althigi
formuna déniistiiriilmesi saglandi. Uzerine doga ile ilgili sekilleri ister cizim ister ekleme
camurdan sekillerle yapmalar istendi. Calismalar bitirildikten sonra, firinlanmak iizere
kurumaya birakildi.

Etkinlik Stirecindeki Gozlemler:

Ogrencilerin calismaya odaklanmalari, kendi iclerindeki uyumlari, paylasimlari, fikir
alisverisleri ve istekli olmalar1 dikkat ¢ekiciydi. “Daha 6nce boyle bir ¢alisma yapmadim”, “Bu

” o« ” o«

benim hayatimda yaptigim en giizel ¢calisma”, “Burada 1 y1l kalabilirim”, “Boyle ¢alismalar ¢ok
rahatlatiyor”, “Bu deniz kokuyor” gibi tanik olunan diyaloglar onlarin isteklerini ve etkinlikten
aldiklar keyfi gostermesi bakimindan énemli detaylardi. Baz1 6grenciler, saksilarin iizerine
yaptiklar1 hayvan sekilleri ile ilgili anilarin1 da anlattilar. Kedilerinin ve kuslarinin isimlerini
soylemeleri, bazilarinin hayvanlarinin yaramaz bazilarinin ise uslu oldugunu sodylemeleri,
etkinlik icerisindeki 6grencilerin ne kadar rahat olduklarin1 géstermektedir. Boyle bir calisma,
ogrencilerin el becerisini gelistirmenin yani sira, onlarin kendilerini rahatlikla ifade etmelerini,
bir ise odaklanmalarini ve yaptiklar1 isten haz almalarim da saglamistir. Ogrencilerin
¢alismadan ne kadar keyif aldiklarini gosteren baska bir detay da ¢alismaya 6gle arasi veya
sonrasinda da devam etme istekleriydi. Saksilarin ne zaman kuruyacagi ve boyayacaklar1 da
merak ettikleri konular arasindaydi.
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Resim 6 Ug donemde Topluma Hizmet Uygulamalar1 ders grubu &grencileri tarafindan
hazirlanan materyallerden 6rrnekler

Etkinlik 5: Ogretim Materyali Tasarlama Etkinligi

Proje Egitmeni: E3

Etkinlikte Gorev Alan Ogrenciler: Trakya Universitesi Egitim Fakiiltesi Resim-is Ogretmenligi
2022,2023,2024 Bahar Dénemi Topluma Hizmet Uygulamalari dersi 6grencileri

Etkinlik Yeri ve Tarihi: Trakya Universitesi /2022,2023,2024 Bahar Dénemleri

Arastirmamizin Ogretim ihtiyaclarin1 tespit etme ve materyal tasarlama boyutunda,
ogretmenlerden aldigimiz talepler soyledir: Matematik ve Geometri derslerinin daha verimli
gecmesi icin {i¢ boyutlu prizmatik materyallere ihtiyag¢ vardir. Bu sayede alan ytlizey olglimii
gibi konular daha anlasilir sekilde izah edilebilir, gérerek duyumsayarak yasanir. Cografya
dersi icin dag, deniz gibi cografi fiziksel alanlarin gosterildigi kabartma haritaya ihtiyag vardir.
Giines sistemini gosteren maket faydali olacaktir. Canakkale Zaferi ile ilgili bir diorama
hatirlatic1 ve egitici olacaktir. Arastirma grubunun onerip hibe ettigi materyaller ise top, renk
carkj, cicek diirbilinii, enek tasi gibi materyallerdir.

Calisma {iniversitede yiiz yiize devam etmeyen ogrencilerle gerceklestirildi. ilk dénemde
ogrencilerle uzaktan bilgisayar oturumuyla siire¢ planlandi ana bilim dali kiitiiphanesinde
elips masa etrafinda malzemeler ve eskizlerle birlikte ¢calisild. [lk dénemde malzemeler heniiz
gelmediginden ders sorumlusu 6gretim elemani ve 6grenciler kendi imkanlariyla ve atik
malzemelerle materyallerin hazirlanmasi calismalarina basladi. Bu dénem pandemi dénemi
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oldugundan siirh siirede bir araya gelip liseden talep edilen model ve maketler
gerceklestirildi. U¢ boyutlu prizmatik materyaller ve DNA sarmali modeli bu dénemde ortaya
cikti.

Ikinci dénem grubunda ise égrenciler, yurtta kalan deprem dolayisiyla evlerine donmiis
ogrencilerdi ve materyalleri evlerinde tasarladilar bir adet ii¢ boyutlu kabartma harita, giines
sistemi modeli ve renk ¢arki bu déonemde cikti. Malzemeler geldikten sonra da bazi 6grenciler
proje malzemesinin stlreci uzatabilecegi diisiincesiyle daha pratik materyalleri de
biitcelerinden karsilamigtir. Ornegin 6grencilerden biri atik materyal kullanmak yerine hazir
koptk kiireler almistir, diger malzemeleri yine projeden karsilamistir. Etkinlikler sonucunda
EYBAL'a, li¢ boyutlu geometrik prizmatik materyaller, harita, glines sistemi, Stkriipasa
Ilkokuluna renk carki gibi 6gretim materyalleri hazirlanarak hibe edilmistir.

2024 Bahar déneminde Topluma Hizmet Uygulamalarindan bir 6grenci 18 Mart Canakkale
zaferi icin diorama hazirlamistir. Diorama EYBAL'de tarih ve Atatiirk kosesinde yerini
bulmustur. Diger istenen materyallerle ilgili 68retmenler olumlu déniitlerini iletmisler malum
oldugu tlizere dersin bu sekilde daha etkin oldugunu da belirtmislerdir.

Resim 7 Kilim Dokumayla Tanisma Etkinligi

Proje Egitmeni: E3, E4,

Katilima Sayisi: 5

Gorev alan 6grenciler: 2022-2023 Bahar Topluma Hizmet Uygulamalari dersi Ogrencisi 1 Kisi
Etkinligin Yeri ve Tarihi: Siikriipasa Ilkokulu-Edirne/24.05.2023

Okul miidiiri boyle bir etkinlik yapilacagini bildiginden mekéan olarak uygun olan kiitiiphaneyi
onerdi. Bahcede cok kosup oynayan ve terleyen cocuklardan ve goniillilerden 5 6grenci
gonderdi. Etkinligin basinda dokuma ve kilimi taniyacaklar1 bununla ilgili bir uygulama
yapilacagi ¢ocuklara agiklandi. Siz de denemek ister misiniz? diye soruldu. Tiirk kiiltiirtinde
kilim hali ve dokumalarin 6éneminden s6z edildi. Bu konuda ¢ocuklarla sohbet edildikten sonra
¢Ozgli ipi, diger ipler ve tarak, kirkit, vargel gibi malzemeler tanitildi. C6zgii ipi Proje Egitmeni,
Topluma hizmet Uygulanmalar1 6grencisi ve ¢ocuklar yardimiyla kiigiik kilim tezgahina
gecirildi. Ardindan islem basamaklar1 agiklandi ve bir alttan bir {istten gecirilerek kilim
dokumanin nasil olustugu gosterildi. Cocuklar bu islemi sirayla deneyimlediler. Etkinlik birkac
sira dokuma gerceklestirene kadar siirdii. Disarida a¢ik hava oyunlar1 oldugundan 6grenciler
biraz sikilsalar da sonradan keyif aldilar yeni bir deneyim ve 6grenme gerceklestirdiler.
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Etkinlik 7: “Cicek Durbiinii” Yapimi Etkinligi

Proje Egitmeni: E3
Gorev alan 6grenciler: 2023 Bahar Topluma Hizmet Uygulamalari dersi 6grencileri 3 Kisi (Yiiz
ylize Devam Etmeyenler)

Katilimei Sayist: 20 (4.smif 6grencileri)

Etkinlik Yeri ve Tarihi: Stikriipasa ilk

okulu-Edirne/03.05.2023

l“ -

,,,,,

Resim 8 “Cicek Diirbiinii” Yapiminin tamamlanmasi

Okul miidiri egitmen ve 6grencileri miisait bir sinifta gorevlendirdi. Sinif 6gretmeni etkinlik
saatinde gerekli yardimi sagladi, 6gretmen masasi kullanildi. Ogrencilerin masa diizeni u tipi
yahut elips seklinde olmalidir boylece kolay iletisim saglanir en azindan atdlye dersleri boyle
olabilir. Atolye sartlarinda, sovaleler ¢izim masalari, daha biiyilik siniflar icin marangoz tezgahi
gibi teknik masalar da bulunmalidir. Bunlar baski dersi i¢in ya da ¢ok amagh da kullanilabilir.
Ayna folyo, pul, yapistirici, asetat, makas gibi malzemeler tarafimizdan getirildi. Atik
malzemelerden daha fazla rulo (kagit havlu rulosu) okuldan saglandi. Cocuklar siralarinda
dosya kagitlarina hayalden resim boyadilar. Ogrencilerin boyamalarindan biri secilerek
diirblin kaplandi. Topluma Hizmet Uygulamalar1 dersi 6grencileri bir cicek diirbiiniin nasil
yapilacagim gosterdi ve tiim siireci tamamladi. Ogrenciler de izlediler. Ayna, yansima, 151k,
kirilma, renk, goz, algi hakkinda bilgi aldilar ve cigek diirbiinleri bittiginde pencere kenarina
kostular, 15181n renkler iizerindeki etkisini, birbirinin lizerine gelen seffaf cisimlerde renk
karisimini, aynadan yansiyan sekillerin kirilip cogalmasini, hareket ve 15181n renge etkisini vb.
gordiiler. Simftaki cocuklarin hepsi kendilerine ait cicek diirbiinii olmasini istedi. Ogrenciler
tlim sinifa tniversitedeki ortamda ve kendi ortamlarinda cicek diirbilinti hazirladi ve o giin
¢ocuklardan toplanmis olunan ¢ocuk resimleriyle bu diirbiinleri kapladilar. Sonra s6z verildigi
gibi bu durbiinler de okula birakildi. Etkinlik sonucunda ¢ocuklarin el becerilerinin ve estetik
duyuslarinin gelistigi. resim ve fizik hakkinda ortaklasa bilgiler edindikleri gézlenmistir.

Etkinlik 8: Ek Calismalar:

Proje grubuyla gerceklestirilen calismalara ek olarak iniversite tarafindan gerceklestirilen
ornek calismalar bulunmaktadir.

Diger bir calisma Resim-is Ogretmenligi programi 2024 Bahar donemi Topluma Hizmet
Uygulamalar1 06grencilerinden biri tarafindan gergeklestirilen mahkim g¢ocuklarinin
rekreasyonu ile ilgili bir ¢calismadir. Calisma Topluma Hizmet uygulamalari dersi kapsaminda
2023-2024 Bahar doneminde gerceklesmistir. Edirne L tipi cezaevinde Mahk(im kadinlar
kogusunda kres alani resimlenmistir. Olumlu déniitler alinmistir. Yaman ve Aslan (2009,446)
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Cocuk ve genglik suglarinin 6nlenmesinde rekreasyonun ve rekreatif sporlarin énemine
deginmis, bu baglamda Tirkiye’deki kurumlarin {iniversitelerle isbirligine gitmesini
Onermistir. Benzer calismalar cezaevindeki ¢ocuklarla da ytriitiilebilir.

Arastirma ve uygulama projesi siirerken 15 Haziran 2023 tarihinde Edirne i1 Milli Egitim
Miidiirligii ile Trakya Universitesi is birliginde Edirne Yénetici Akademisi projesi kapsaminda
okul yoOneticilerine yonelik "Bilim-Sanat Miizeleri ve Okullarda Mikro
Modelleri"(Kodaman,2023) konulu bilgilendirme semineri verilmistir. Milli Egitimde yer alan
yoneticilerle bilgi alisverisinde bulunulmustur.

Yine bu konuya érnek gosterilebilecek bir calisma da Universitemiz Ogretim iiyesi Aylin
Girbliz ve EYBAL Ogretmenlerinden Cigdem Bilen yonetiminde EYBAL’da yapilan Sanat ve
Matematik Koridorudur.

i

Resim 9 Edirne L Tipi Cezaevi Kadinlar Kogusu Cocuk Kres Alaninin Resimlenmesi.

Etkinlikler sonunda genel olarak gozlemler soyleydi:

Cocuklarda miithis bir oyun ag¢higl vardi. Uygulamalar esnasinda ¢ocuklarin daha sosyal, daha
mutlu, 6zgiivenli, enerjik, aktif ve daha sorgulayici olduklar1 gézlemlendi. Ogretmenler de bir
kapanma durumundan sonra bocalayan ve okula alismaya c¢alisan cocuklarin boéylesi
etkinliklerle bulusmasindan hosnuttu ve bunu dile getirdiler. Cocuklara geleneksel ¢ocuk
oyunlarinin 6gretilmesini talep ettiler. Ilkogretimdeki bazi 6gretmenler, su degerli bilgileri
iletti: “Tablet ve telefonun yayginlasmasiyla 6grencilerin sozel dil becerilerinde gerileme var,
oyun oynamayl da bilmiyorlar, onlara geleneksel c¢ocuk oyunlarinin Ogretilmesi
gerekmektedir.” Nitekim uygulamalar esnasinda istop ve yag satarim oyunlar1 6grencilere
ogretildi hatta sek sek oyununu da 6grenciler bilmiyordu, enek tasi ile oynanma cesitleri
gosterildi. Proje biitcesinden edinilen enek tasi, top gibi materyal de 2. Proje okulu Siikriipasa
[Ikgretim okuluna hibe edildi.

Glnlimiizde sosyallestiren, diistindiiren, hareket ettiren, kisilik kazandiran ve yasami 6greten
oyunlarin yerini daha ¢ok bilgisayarla oynanan oyunlar ya da imkan varsa sporla ugrasma ve
enstriiman ¢alma gibi aktiviteler almistir. Sosyal medya da son zamanlarda mesguliyet alanidir.
Spor miisabakalarina gitme, stand-up, konser, tiyatro, opera, bale, sanat gosteri ve sergilerine
gitme ise imkan dahilinde gerceklesen pasif rekreasyon alanlaridir. Eski ortaoyunlar ve kdy
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seyirlik oyunlari ise daha aktiftir izleyici de oyuna katilabilir simdilerde bazi olay sanati ya da
performanslarda yapilmaya calisildig: gibi.

Bilindigi gibi evrensel olan yumurta boyama, tokusturma gibi etkinlikler Nevruz ve
Hidirellez'de cocuklarin geleneksel oyunlariydi. Lades gibi oyunlar da oynanirdi. Fincan
oyunlari, tekerlemeli ve manili oyunlar, elle ve iple oynanan oyunlar, uzun kis gecelerinin
aktivitelerindendi. Bunun gibi Orta Oyunlari, Seyirlik Oyunlar, Golge Oyunlari, Kukla Oyunlari
ve Hayvan Benzetmeceli oyunlar, halk danslari, diigiinlerde toylarda c¢ocuklarin da katilip
eglendigi rekreatif faaliyetlerdi. Yine 6zel giinlerde siir okunmasi Kay¢1 ya da Manasgilarin
destan okumasi, ninelerin dedelerin masal hikdye anlatmasi, rekreatif faaliyetlerdi. Bunun
disinda tasla oynanan: bes tas, dama, satrang, dokuz tas (diiz) gibi akil ve beceri oyunlari
yaninda, kanonlar yani dogru ile yanlisi ayirt eden mantik-felsefe oyunlar1 da vardi. “Esegime
su verdin mi?” bunlardan biriydi. Cocuk verdim derse soguk muydu sicak miydi? diye
sorulurdu. Ornegin soguksa esek hastalanir, sicaksa bogazi yanar gibi bahaneler uydurulurdu.
Cevap degistirdikce uygun bir cevap verene kadar tiirlii bahanelerle ceza verilirdi. 1980°1i
yillarda celik- comak, teneke st liste dizerek tas atarak, ¢iviyle camura cizerek, elim sende,
menekse, bezirganbasi, yag satarim bal satarim, kdrebe, kose kapmaca, yakan top gibi oyunlar,
topla, bilyeyle, cizgiyle, sekerek yahut lastikle iple ziplayarak oyunlar, gazoz kapaklarindan
(tapa) oyunlar oynaniyordu. Isim-sehir-artist; SOS, Merdiven, Tren, kagit iizerinde oynanan
oyunlardi. Sessiz sinema da oynanmiyordu. Bu yillarin cocuklar1 kendince oyun da icat
edebiliyordu. 2000’li yillarda yine bilyeler vardi ama eski topaglarin yerini Beyblade, Bakugan
gibi oyuncaklar almisti. Kiz cocuklar1 da Barbi bebeklerle oynuyordu.

SONUCLAR ve TARTISMA

Cocuklarin rekreasyonu, gittikce daha travmatik; mekanik, teknolojik ve daha sanal bir ortama
evrilen dliinyamizda, diine gore daha ¢cok 6nem arz etmektedir. Rekreasyonla egitim cocuklarin
sosyal, insani, ahlaki, 6z gelisimsel degerleri edinebilmeleri icin vazgecilmez gerekliliktir.
Tiirkiye’de Pandemi siirecine, deprem yaralar1 da eklendi. Bu ortamda 6nce kapanma sonra
konutlardan kagma gibi zit fakat travmatik siirecler ardi ardina yasandi. Diinyada pek ¢ok
tilkede de savas, afetler, cesitli yikimlar ve teknolojinin getirdigi avantajlar yaninda
dezavantajlar sonucunda yasananlar farkli degildir. Sonucta tiim travmalarda zarar goren
¢ocuklardir. Onlar icin gerekli tedbirler alinmal ve diizenlemeler yapilmalidir.

Cocuklarda ¢ok biiyiik bir oyun aghigl oldugu gézlemlendi oyun alanlarini kullanmak igin
neredeyse cocuklar birbiriyle yaristi. Gozlemlere gore teneffiis en az 20 dakika olmalidir.
Bahgedeki platformlar beden derslerinde kullanilacak gibi olmalidir. Proje kapsaminda
hazirlananlar buna miisaitti. Ogrenci sayisi, ders saati, yeri, belli olan etkinlikler daha diizenli
gecti, bununla birlikte avluda gergeklesen etkinliklerde teneffiis saatinde yogun talep ve kii¢iik
capli izdihamlar yasandi.

Ogrencilerin masa diizeni u tipi yahut elips seklinde olmahdir bdylece kolay iletisim saglanir en
azindan atolye dersleri boyle olabilir. Atolye sartlarinda, sovaleler, ¢izim masalari, daha biiyiik
siniflar icin marangoz tezgahi gibi cok amaclh teknik masalar da bulunmahdir.

Pandemi sonrasi projenin Topluma Hizmet Uygulamalari 6grencileriyle yirttiilecek ilk
kisminda heniiz malzemeler gelmemisti. Bazi 6gretim materyalleri yapilmaya iiniversite
imkanlariyla baslandi. Trakya Universitesinde Miizikli Oyunlarla Arastirma uygulama
projesinin ilkégretim ayagi basladi. Cocuklarin mutlulugu gecerli bir doniittiir ve onlarin
O0grenme ve eglenme siireci etkinlik bashklari altinda aktarilmistir. Cocuklar acik hava
etkinliklerini sevdiginden ve 6zlediginden okul bahgesindeki oyun alanlarina ve etkinliklere
daha cok ragbet oldu. Seramik ¢alismasi da kisi sayis1 ve planl bir etkinlik olmasiyla basariya
ulasti. Kilim dokumasi etkinligi de sinirli 5 68renci ile gerceklestirilmesine ragmen hem kilim
tezgahlarinin az olmasi hem de 6grencilerin daha ¢ok acik hava etkinliklerini tercih etmeleri
nedeniyle daha az talep gordii. Fakat yine de ilgiliydiler ve bu sanatin yapim siirecini tanidilar.
Kapali havalarda i¢ mekdnda yapimi uygundur ve ilkokul 4.siniftan sonrasi i¢in belki daha
uygun olabilir. Her 6grenciye birer kiiciik kilim tezgahi gereklidir. Bu kilim tezgahlar elde de
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yapilabilir. Degisik sart ve siniflarla denenmesi yararli olacaktir. Bah¢e oyunlarina ve duvar
boyama etkinligine daha ¢ok talep olmustur. Topluma Hizmet Uygulamalari dersini alan
Uiniversite Ogrencileri yliz ylize egitime basladiktan sonra vizelerin ardindan proje
uygulamalarina 3-4 hafta kadar vakit ayrilabilmistir. izin alinan Trakya Birlik Ilkokulu deprem
analizi sonras1 yikim karar aldigindan miidiirler istisaresiyle Siikriipasa Ilkégretim Okulunda
oyun parkurlar1 ve alanlar1 yaparak proje uygulamasi siirdiiriildii. Oyun alanlari geleneksel
¢ocuk oyunlarina yonelikti. Bunun disinda ¢ocuklarin egzersiz yapabilecekleri sek sek alanlari
da yapildi. Alanlar gergeklestirilirken Tiim proje hocalarinin goriisleri alindi. Bu alanlarda
oyunlar Ogretilerek oynatildi. Bundan baska cocuklara yonelik rekreasyon etkinligi olarak
cocuklarin aktif katilimiyla duvar boyama etkinligi, seramik uygulamasi, kilim dokuma ve ¢icek
diirblinii yapimi gergeklestirildi. Ayrica EYBAL’a ii¢ boyutlu geometrik prizmatik materyaller,
harita, giines sistemi, Canakkale Savas1 Dioramasi, Siikriipasa ilkokuluna kaleydeskop(cicek
diirbiinii) , renk carki gibi 6gretim materyalleri hazirlanarak hibe edilmistir. Proje kapsaminda
15 Haziran 2023 tarihinde "Bilim Sanat Miizeleri ve Okullarda Mikro Modelleri"
(Kodaman,2023) baslikli bir seminer verilmistir.

Bu calismalarda en onemli kaynak sanildig1 gibi maddi kaynak olmayip insan kaynagidir.
Ogrenciler dar zamanda ¢ok miikemmel isler ¢ikardilar. Dis mekidn boyamasi her zaman
risklidir cesitli hava muhalefetiyle karsilasildi, boyalarin kalicilig1 i¢in bir ka¢ kat atilmasi
lazimdir. Bu tarz etkinlikler tekrarlanabilir 6zellikle yaz tatili donemlerinde okullarin
bakimdan gegcirilerek oyun alanlarinin yenilenmesi uygun olacaktir. Cocuklar icin her derslik
ve sinifta kiiciik capl bilim- sanat miizeleri olusturulabilir burada fosil, mineral, elementler,
dayanikli kuru bitkiler, kozalak, at kestanesi vs. gibi materyalden hububata kadar degisik
kitlerde yada enstelasyon kutularinda yer alabilir bunu gibi tiim derslerle ilgili modeller,
maketler, biyoloji, cografya, fizik, matematik, tarih her konu da ii¢ boyutlu model materyal ve
diorama hazirlanabilir bunun i¢in zaman, kiiciik biitce, insan kaynagi yeterli olacaktir. Pandemi
ve deprem sonrasl ice kapanma, kisith zaman, mekan, biitge ve insan kaynaklarn ile
yapilabilenler bunlardir. Kosullar uygun oldugunda daha iyi neticeler alinacaktir.

Sek sek oynarken adim saymak oyun oynarken siire tutmak, miizik yaparken ritim tutmak
cocuklarin eglenerek matematik 0grenmesine vesiledir. Cocuk sarkilariyla masallariyla
degerler Ogrenilir. Tiyatro ve drama insana insani insanla anlatir. Kalici 6grenmelerimizi
duygusal 6grenmelerimize borg¢luyuz.  Yikici travmalarda anilarin silinmesi gibi, yapic
duygusal anilar da hatirlamay1 kolaylastirabilir ve kalic1 6grenmeler saglayabilir ve yaralar bir
nebze de olsa sarabilir. Bu baglamda akil- goniil birlikteligi ile rekreatif calismalar bilim-sanat-
spor- oyun birlikteligi ile anlamli ve yararli goriinmektedir. Bu tarz c¢alismalara destek
olunmasi ve cogalmasi isabetli olur. Aksi taktirde ilerde insanligi robotlasma tehlikesi
bekleyebilir.

Gelismis tlilkelerde rekreasyon icin fonlar bulunmakta ve diisiik gelirli her yastan Kkisiler
rekreatif etkinlikleri kolayca takip edebilmektedir. Ozel sektorce olugturulan rekreatif alanlar
da ayrica varhgim siirdiirmektedir. Ulkemizde de son donemlerde cesitli acik alan spor
parklarinin , bilim -sanat ve spor merkezlerinin olusturulmasi giizel gelismelerdir. Bununla
birlikte 6gretim siirecinde ¢ocuklarin yogun bir tempoda olmasi ve zamanin giderek kisalmasi,
trafik, giivenlik gibi faktoérler miimkiin oldugunca -bilim -sanat -spor etkinliklerini ayni ¢ati
altinda ya da kompleks bir yapida biitlinsel ¢ercevede kotarmayi gerektirmektedir. Hafta
sonlar1 mesire yerlerine alternatif olarak saglik agisindan ¢ok uygun olmayan AVM’ler birer
rekreasyon alani olmustur. Bu mekanlarda alisveris de bir rekreasyon iken, cocuklar da ¢esitli
oyun alanlarina birakilmaktadir. Oyun alanlarn icin acik hava alanlar1 yaratilmalidir. Bu oyun
alanlarindaki kisilerin siradan kisiler degil, yeterlilik sahibi, rekreasyon ve cocuk rekreasyonu
alanindan mezun kisiler olmasi, egitmen formasyonuna sahip, dahasi psikolojik agidan yeterli
olmalar1 gereklidir. Park ve acik hava rekreasyon alanlarinda da bu tip uzman Kkisiler
bulunmalidir.
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Cocuklarin Rekreasyonu konusunda Tirkiye'nin iyi bir itibar1 olmalidir. En iyi 6rnek, Gazi
Mustafa Kemal Atatiirk'iin miras biraktig1 23 Nisan Cocuk senligidir. Hidirellez, milli ve kutsal
bayramlarda yaptigimiz rekreasyonel faaliyetler, diger iyi 6rneklerdir. Egitmenler toplum
miihendisidir. Insan ruhu bir biitiindiir ve insan makine degildir. Bilim sanat ve sporla
harmanlanmis rekreatif faaliyetler, sag ve son yanli, biitiin beyinli cocuklar yetistirmemizi
saglar. Bu sekilde cocuklarin sezgileri, yaraticiliklari, zihinsel zekd yaninda duygusal zekalari
da gelisir. Dahas1 ¢oklu zeka kuramina uygun c¢oklu 6grenmeler kazanabilirler. Cocuklarin
yapmasi zorunlu olduklar1 yaninda, severek yaptiklari, yararl alanlara yoénlendirilirse bireysel
ve toplumsal huzuru olusturacak yapi taslarini kurar.

Rekreatif etkinliklere cok alanl yaklasarak daha fazla yer verilmesi, sanat, bilim ve sporun
birlestirilerek kalici keyifli 6grenmelerin saglanmasi, cocuklarin bedensel, ruhsal, sosyal
gelisimlerine ve kisilik gelisimlerine olumlu katki saglayacaktir.
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TESEKKUR:

Calismada emegi gecen Topluma Hizmet Uygulamalarnt dersi 6gretim elemanlar1 ve
ogrencilerine, okul midirleri ve ogretmenlerine, kurumlardaki gorevlilere, Ik ve
Ortadgretimdeki 6grencilere cok tesekkiir ederiz. Proje Ogretim Elemanlarina yardimlan ve
danismanliklarn icin tesekkiir ederiz. Trakya Universitesi ve TUBAP birimine tesekkiir ederiz.
Dergipark ve Disiplinlerarasi1 Egitim Arastirmalar1 Dergisi'ne tesekkiir ederiz.
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Abstract

Nowadays, children are exposed to many traumas due to reasons such as war, disasters, pandemics,
migration and separation. Deterioration of existing stability and order; Failure to meet material and
spiritual needs; loss of loved ones, routine and security; Disruption of family order, education and play are
some of these traumas. While many children around the world struggle with these problems every day;
Similar processes were experienced in Turkey, first with the pandemic and then with major earthquake
disasters. It is possible to overcome traumas and heal physiological and psychological wounds, to some
extent, with love and recreational activities. In this article, based on the results of an applied study carried
out with the students of Trakya University Fine Arts Education Department in the Community Service
Practices course, within the scope of the Social Responsibility Project, in the 2022-2023-2024 Spring
semesters; The question of What can be done for children after trauma? has been examined; The subject is
supported with literature review and examples from similar applications.

Keywords: primary education, recreation, art, sports, science.
INTRODUCTION

The project that is the subject of this article was started in the Spring 2022 semester. It started
with the questions that "After the closure environment under pandemic conditions, were children
able to adapt to their schools?", "How can be helped their educational processes and emotional
states?" The project spread to a wider area and process with the reflections of the major
earthquakes that occurred in February 2023.

The project was realized with the joint work of faculty members from Physical Education and
Sports Teaching, Music Teaching, Art Teaching, Ceramics, Science Education, Psychological
Counseling and Guidance programs. Support was received from faculty members who were not
involved in the project, as well as from teachers and staff in the application schools.

It has been shown in many studies that emotions shape perception, learning and memory
(Ferry,2017: p.ix). Things learned emotionally are not easily forgotten, and learning done with
love remains permanent. Stress prevents thinking and makes difficult to learning new subjects
(Vester, 1978, p.123). According to Sallabas (2020, p. 99), by using the words, music and
movement elements in the games together, the sense of harmony and rhythm will develop, as well
as development in areas such as acting together, being part of the group and cooperation. Ece,
Unsal and Calik (2023, p.96-107) summarized the recreational activities implemented for children
in Turks and mostly touched upon the present day. Sallabas (2020, p.99-109) summarized
traditional children's games in his article. In fact, traditional children's games are universal in
Turks, for example, games such as hoop, mangala and long donkey in Bruegel's oil painting the
"Children's Games" have existed in Turks for a long time. Apparently, the most comprehensive

1The study was supported by the TUBAP project no. 2022/71 titled "Recreation Of Children In Primary And Secondary Schools After
The Pandemic With The Combination Of Science-Art-Sports-Game" (Kodaman et al.,2024).
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source in Turkish about traditional games is And's (2012) book titled the Oyun ve Biigii. And
(2012, p.42-52) also touched upon issues related to the universality of games. And (2012, p.12)
also witnessed in 1973 that the toys made by the village children were exhibited in Baran's house
in Bademler village. According to And (2012, p.12-13) quoting Baran (1993), children's games can
be classified as follows:

“A Pleasant Games: 1. Random Games; 2. Imitation Games; 3. Equipment Games; 4. Nursery Rhyme Games;
5. Folk Dances; 6. Middle Games; 7. Fairy-tale Games; B. Shooting Games. B. Games That Develop Mind: 9.
Surprise Games; 10. Riddle Games; 11. Picture Games; 12. Mute Games; 13.Iron Games. G. Physical Training
Games: 14:Sportive Games; 15. Hunting Games. The number of games discussed in these is 271.” (Baran,
1993; And, 2012,p.12-13)

It is reported that outdoor activities are more beneficial for children's spiritual, physical, mental
and social development. One of the important studies on this subjectis Eo's (2018, p. 333) review,
in which he talks about the importance of outdoor activities, especially on children's first day at
school, and emphasizes that outdoor recreation contributes to the mental development of
children. Morales, Lorenzo, and Rosa's (2016) study shows that recreational activities are valid
and effective alternative to improve social behavior. In the applied research, which is the subject
of this article, in addition to outdoor activities, other recreational learning and activities that will
ensure children's hand-eye-brain coordination and support their moral motivation and social
development are also included.

Purpose of the Research

Recreation Of Children In Primary And Secondary Schools After The Pandemic With The Combination
Of Science-Art-Sports-Game (Kodaman et al., 2024) questions the results of teaching with some
methods and practices that will make fun lives and learning of the children going through a post-
traumatic period. The target of the project: during the pandemic, those who stay at home with
only their phones, tablets and computers; children who are disconnected from their teachers,
educational environment, friends, games and social communication and cannot have a normal
childhood; while entertaining and providing moral motivation with traditional games, arts and
sports; and to support them with information appropriate to their level. It is to bring together
Science-Art and Sports in a recreational way. This article introduces the project in question and
its results, and shows the results of recreational activities carried out in primary and secondary
school, three project schools and a nursery as a sample. Another aim of the study is to see similar
studies on recreational activities in the literature review or in our environment.

METHOD

Literature review, qualitative, empirical, applied research. The perspective of the research, which
can be evaluated within the framework of qualitative research with its focus on meaning and
process, is close to the descriptive and interpretive paradigm. The current situation in three
schools in basic education was examined, defined and interpreted. On the other hand, it is also
compatible with the positivist paradigm by working with certain student groups and evaluating
the observation results. The starting point of the research is also included in the Critical paradigm,
as it criticizes the current situation. The research is process and service oriented, not result-
oriented, as itis based on local and subjective realities and interpretations (such as the conditions
in education are inadequate), does not distinguish between art and science, rejects separate
paradigms and integrates existing paradigms within the understanding of value according to the
environment, situation and time, and develops flexible methods on the basis of action and
reaction. It is within the post-modern paradigm. Based on three schools in Edirne, the current
situation of the students and the institutions they received education in after the pandemic was
examined, and what could be done to facilitate the students' emotional states and educational
processes was examined. Qualitative data were obtained from observation results and interviews
with students and teachers. Impressions, observations and experiences in the applied research,
which included activities and feedback carried out in a secondary school (Edirne Yildirim Beyazit
Anatolian High School) and two primary schools (Trakya Birlik Primary School, Stkriipasa
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Primary School) in Edirne, were taken as basis. The personal experiences, knowledge and
observations of the article authors contributed to the research. The opinions of teachers and
students were obtained through the interview method and as a result of communications in
applied research. The population from which data was collected includes primary and secondary
schools, with the extension of basic education to 12 years. The sample is an Anatolian high school,
which is thought to have good conditions, and the other is a primary school in two different
districts, which is relatively good in socio-economic terms. Edirne L Type Prison women's ward
nursery is the other institution where service is provided. Schools are public schools determined
by criteria such as easy accessibility, suitability for need and purpose. They are coincidental in
that they are no different from other public schools. The target audience is students who need
supplementary course material and recreational learning in secondary education, and students
who need supplementary course material in primary education and need recreational support
after the pandemic. The data population can generally be summarized as the basic education
group that requires special attention.

Working group

The research includes groups consisting of both researchers and practitioners, as well as primary
school students in the application schools. Application schools are the primary and secondary
schools located in Edirne, where permission was obtained to implement the project: Trakya Birlik
Primary School, Sikriipasa Primary School, Edirne Yildirim Beyazit Anatolian High School
(EYBAL). Students working together in schools are in different groups and mixed groups based
on activity. For example, the courtyard wall painting activity, All grades (1-2-3-4) in the primary
school participated in the games and musical games activity in the school courtyard, kaleidoscope
making (4th grades), upper grades such as 3-4 in primary school (mixed) participated in the rug
weaving and ceramics activity, university students participated in the teaching material design
activity. It is aimed for primary school and high school students. L-type prison women's ward
nursery children are a service-oriented group. Space design and wall painting were done upon
request in the prison.

Data Collection Methods

Observation, interview, experience. Students' reactions, demands and statements, teachers'
opinions, demands, relevant literature results.

Process

Taking the Community Service Practices course in a single semester, the increase in the threshold
scores of Fine Arts Education programs, and after the pandemic, the number of students in the
Community Service Practices course has gradually decreased. On February 6, 2023, with the great
earthquake centered in Kahramanmaras in Turkey, 11 cities were destroyed, and university
dormitories in safe areas were evacuated and used for guesthouse purposes. The removal of the
attendance requirement has led to a multi-field project experience with fewer students in a
shorter time. Because students who did not attend face-to-face designed materials, and students
who attended face-to-face soon participated in some outdoor painting works such as game
platforms in the garden. Although the big earthquake was not felt in Edirne, since the decision to
demolish Trakya Birlik Primary School, the first project school with Ministry of Education
permission, was taken after the earthquake, work continued at Stikriipasa Primary School with
the consultation of the school principals. Another school where educational materials are
prepared is Edirne Yildirim Beyazit Anatolian High School (EYBAL). Three school principals and
their teachers also helped the project a lot. A request was received from the L-type prison
administration to beautify the children's playgrounds, and they were very pleased with the result.

The following activities were organized for 3 project schools and the L-type Prison Women's ward
nursery in 3 semesters, with the help of faculty members and students teaching Community
Service Practices courses in the Art Teaching Program and Music Teaching Program of Trakya
University Faculty of Education:
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° Activities done with children in the school garden:

Traditional children's games, musical recitals and musical games, sports games, courtyard wall
painting activity, having children play on play platforms and tracks created in the courtyard by
painting;

° Playgrounds and other painting works carried out by university Community Service
Applications students in the school courtyard:

A compass showing directions was drawn and painted in the schoolyard. Stop playground, I sell
oil and honey playground, hopscotch and sports playground are painted on the ground of the
school garden. Game platforms created with letters and numbers are painted on the courtyard
floor.

° Activities carried out together in class and workshop:
Ceramic vase making, kaleidoscope making, introduction to rug weaving;

° Teaching materials prepared by other community service group university students who
do not attend face-to-face, remotely in their own environment or within the university:

Materials for secondary education were prepared and donated to EYBAL, such as prismatic
shaped models, DNA helix, color circle, three-dimensional relief map and solar system model to
ensure three-dimensional thinking. There are only four students left in the 2023-2024 Spring
term community service group, one of whom designed a diorama about the Battle of Gallipoli for
EYBAL upon request.

o 2024 Spring Term Activities: Murals were painted in the inmate women's ward nursery in
Edirne L-type prison, the budget of which was covered by the prison administration.

The project budget was generally covered from the TUBAP Social Responsibility Project fund. At
the beginning of the project, the materials had not yet arrived, and existing resources and waste
materials were put into use. During the project, time and human resources became more decisive
and went beyond the budget problem. The efforts of the faculty members in the project, the
Community Service Practices course instructors and especially the senior students of the
Department of Fine Arts Education were benefited from. Some course materials and models were
prepared and donated for secondary education. Teachers at Siikriipasa Primary School and EYBAL
also supported the project.

Hop hopscotch was drawn by taking the opinions of the faculty members of the Faculty of Physical
Education and Sports who took part in the project, and with their opinions, a play area consisting
of letters and numbers was created.

Analysis of Data

In the data analysis, observations during the application, attitudes and behaviors of the students
in the application schools, verbal statements and opinions of the students, teachers and faculty
members were decisive. Analysis of the feedback obtained during the implementation process of
recreational activities is presented under activity headings. Relevant analyzes are stated in this
article where appropriate. In the literature review, data similar to the results of this research were
found, and these studies were mentioned in the introduction section and were related on a subject
basis.

RESULTS
Activity 1: Games with Music
Project Trainer: E1, E2

Students Participating in the Activity: Music Teaching 2022 Spring Term Community Service
Practices Students (U1 and U2)

Participants: Trakya Birlik Primary School students
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Activity Place and Date: Trakya Birlik Primary School / 27.05.2022

27 May 2022

Figure 1 Activity of Games with Music

Since there was a kermis activity at the school and all students could be together in the garden,
the date of 27.05.2022 was determined with the suggestion of the school principal.

Day 1: 25.05.2022

In order to determine the pieces suitable for the theme for the musical activity to be held at Trakya
Birlik Primary School and to determine other musical activities to be held, Trakya University
Faculty of Education GSEB Music Education USA violin students U1 and guitar students U2, Trakya
University Faculty of Education GSEB Music Education Department. It was gathered in . Children's
songs and popular songs to be played with guitar and violin were determined, and repertoire
preparations and notation studies were carried out. After the rehearsal, it was determined which
plays could be made into music and which musical plays could be used. Musical games to be played
in the school garden: I Sell Oil, I Sell Honey, Camel Dwarf, Box Box Pliers; Songs to be played in the
school garden: Ali Baba's Farm, Postman, Happy Days, My Friend Donkey, Tomato Pepper
Eggplant, You understand, right? Far Away.

Day 2:27.05.2022

At 13.30, we went to Trakya Birlik Primary School and the preparations were completed by
procuring the equipment to be used during the activity. With the help of their classroom teachers,
students gathered in the school yard; There was high participation in the songs played and the
games played. The activity lasted from 13.30 to 15.00; It was completed with positive feedback
from students, teachers and school principals. In this activity; The goal of ensuring that students
relax and rehabilitate through music and musical games after the pandemic was successfully
achieved. The happiness of the children was worth seeing. Since there was no music teacher on
the school staff, seeing prospective music teachers playing violin and guitar was effective and
motivating.
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Activity 2: Preparation of Playgrounds in the School Courtyard and Activities for Children to Play

I AR, A,
Figure 2 Preparation of Playgrounds in the School Courtyard

Project Trainer: E3,E4

Students Taking Part in the Activity: Art Teaching Community Service Practices Course 2023
Spring Semester Students (2 Groups)

Participants: Siikriipasa Primary School students, 1st, 2nd, 3rd and 4th grades

Activity Place and Date: Stikriipasa Primary School / 20.04.2023-21.04.2023

During the previous implementation period, students had prepared various sketches for the game
platforms and these were discussed with the school administration and teachers. Under the
direction of faculty members and with the skill of university students, sketches that could be
implemented in a short time were selected and drawing and painting began immediately.
Preparation of all game platforms was completed in three days due to the limitations mentioned
under the process heading.

The compass showing the directions in the schoolyard and the playgrounds created with letters
and numbers are suitable areas for primary education. Various platforms and mazes that progress
with formulas and mathematical operations were also designed by students, but due to time,
material and student limitations, the most practical ones were implemented. While painting in
hopscotch and other playgrounds, children's interest started and they competed with each other
to play before it dried. It was seen that children had a great hunger for play. According to our
observations, recess should be at least 20 minutes. The platforms in the garden should be suitable
for use in gym classes. Those prepared within the scope of the application are suitable for this.
The number of students, class hours, and venues were determined and the activities were more
organized. However, there was high demand and small-scale stampedes during the break time in
the activities held in the garden. How to use the playgrounds and games such as “I sell oil, I sell
honey” and “stop” were taught. The students quickly adapted and started playing games
immediately.
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Activity 3: Courtyard Wall Painting Activity

Project Trainer: E3,E4

Students Taking Part in the Activity: Art Teaching Community Service Practices Course 2023
Spring Term Students (2 Groups) Students taking part in the activity: Siikriipasa Primary School
students (Mixed random group, multiple age group: 1-4th grades)

Activity Place and Date: Siikriipasa Primary School / 28.04.2023
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Figure 4 Coﬁrtyard Wall Painting Activity

Upon the instruction of the school principal, the courtyard wall was primed with white paint by
the school staff. Community Service Practices Course students positioned themselves at the edge
of the courtyard with materials such as paint and brushes. The children ran and brought their
pictures and said they wanted to paint this on the wall. Even the most famous painters emulated
children's paintings and wanted to capture their purity and courage. Community Service Practices
students wanted to enlarge the children's pictures and put them on the courtyard wall. In fact, if
children paint the courtyard wall themselves, they will come to school with pleasure and take
ownership of their school. In the end, the demand of the young children prevailed. The students
of the Community Service Practices course prepared the paints and palettes, organized the
children, and directed each child to a certain area. Some students really did very successful
coloring works: it was noteworthy that one child painted a picture of a person on television, and
another drew and painted a fancy young girl. Some girls designed and painted clothes on the wall.
Shapes such as children, houses, hearts, flowers, smiling suns, trees and stars were the majority.
Almost all of them did successful work. Surprisingly, they respected each other's spaces. Along
with the pictures, they also wrote some text that came to their mind. These writings were
generally like their names or the names of football teams. Children's demand for the courtyard
area during breaks and the number of students were increasing. After a while, the students
wanted to paint their hand shapes on the wall, which forced us to establish a control mechanism.
They were told to respect their friend's work and warned not to interfere with other paintings. It
was realized that some disabled students were left behind in the activities in the garden, and their
participation was supported with positive discrimination. Because issues such as buying paint,
brushes, palettes, and gaining space on the wall have turned into competitive elements. According
to Hoffer (2023), children and youth with disabilities are at greater risk of experiencing lower
levels of social-emotional well-being than their non-disabled peers. Students can have fun while
studying and learning by being guided according to their interests and capacities. For example,
those who are insufficient in physical activity can make paintings, ceramics or rugs, and sing
songs. There is definitely a recreational area suitable for every student, beyond their disabilities.
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The activity took place in a festive atmosphere with the arrival of parents during the break and
lunch hours. They also watched the activity and tried to help. The saddest moment during the
courtyard wall painting activity was when the materials had to be remove. After that, the students
who could not make it to the activity took their watercolors and tried to paint pictures with
watercolors on the sides of the stairs. We saw that children have a great artistic desire and hunger
for play.

The observations made in this application were consistent with research showing that
recreational activities improve social behavior and relationships. Students talked to each other,
joked, helped each other, and exchanged materials and ideas. If such activities need to be carried
out in art classes and with a limited number of students, extending the class hours will lead to
more productive results.

Activity 4: Making a “Love of Nature” Themed Ceramic Flower Pot

Project Trainer: E5 and E6

Number of Participants: 8

Activity Place and Date: Siikriipasa Primary School-Edirne/10.05.2023-11.05.2023 (2 days)

11 May 2023

- -
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Activity Process

Day 1 (10.05.2023)

Planning was made regarding the number of students and the subject of the activity. It was
decided to hold the activity with 8 students in order to fit its purpose and provide one-on-one
attention. The pot form was thought to be suitable in terms of its suitability to the theme and its
permanence. Considering the lack of materials in the place where the activity will be held, it was
decided to make preliminary preparations and the preliminary preparation was carried out in the
ceramics workshop of the Department of Art Education. The ceramic muds were removed from
their bags and kneaded for a while to remove air and reduce moisture. The kneaded mud was cut
into 16x40 cm dimensions by obtaining plates in the mud rolling machine. Then, 8 circular plates
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with diameters of 15 cm and 8 cm were prepared. Each of them was placed between nylon bags
and prevented from drying out.

Day 2 (11.05.2023)

We went to the institution where the activity would be held and proceeded to the area where the
activity would be held. Participating students were placed at tables. Wooden bases and ceramic
shaping tools were distributed to each of them. Then, E5 showed and explained in detail how the
activity would be carried out through a sample application. They were told that they could plant
any flowers they wanted in their pots and place them in their classrooms in order to embrace and
protect the work they do and to establish a greater connection with nature. It was stated that
students in the same branch can gift their flowers to another branch. Afterwards, the students
were distributed pots and 8 cm plates that they would use for shaping. The students were divided
into groups of 4 and each group was handled by an instructor. In the first stage, the pots were
covered with nylon to prevent mud from sticking. Then, the students started by placing 8 cm
plates on the bottom of the pot. Afterwards, 16x40 cm plaques were given to the students to be
placed on the inside of the flower pot. Students assembled the base and the inner plate.
Afterwards, the ready-made pots were turned upside down and the mud form inside was
removed. It was requested to join the joints with modeling tools. While some students made the
mud smooth, others preferred to leave the mud in its natural texture. The bottoms of the pots
were pierced and the name of the student who made them and the year of production were
written. The distributed 15 cm plates were turned into flower pot base form by removing their
edges by 1 cm. They were asked to make shapes from clay, either by drawing or adding shapes
related to nature. After the work was completed, it was left to dry to be baked.

Observations During the Activity Process:

The students' focus on studying, their harmony within themselves, their sharing, exchange of
ideas and willingness were remarkable. Dialogues such as "I have never done such a work before",
"This is the best work I have done in my life", "I can stay here for a year", "Such work is very
relaxing”, "This sea smells" show their wishes and the pleasure they get from the activity. These
were important details. Some students also talked about their memories of the animal shapes they
made on the pots. The fact that they say the names of their cats and birds, and that some of their
animals are naughty and some are well-behaved shows how comfortable the students in the
activity are. In addition to improving students' manual dexterity, such a study also enabled them
to express themselves easily, focus on a task, and enjoy the work they do. Another detail that
showed how much the students enjoyed the study was their willingness to continue studying
during or after the lunch break. Among the issues they wondered about were when the pots would
dry and whether they should paint them.
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Figure 6 Examples of materials prepared by students of the Community Service Practices course
group in three semesters

Activity 5: Instructional Material Design Activity
Project Trainer: E3

Students Taking Part in the Activity: Trakya University Faculty of Education Art Teaching 2022,
2023, 2024 Spring Term Community Service Practices course students

Activity Place and Date: Trakya University / 2022, 2023, 2024 Spring Semesters

In the dimension of identifying teaching needs and designing materials of our research, the
demands we received from teachers are as follows: Three-dimensional prismatic materials are
needed to make Mathematics and Geometry lessons more efficient. In this way, issues such as area
surface measurement can be explained more clearly and experienced by seeing and feeling. For
geography lessons, a relief map showing geographical physical areas such as mountains and sea
is needed. A model showing the solar system will be useful. A diorama about the Canakkale Victory
will be reminding and educational. The materials suggested and donated by the research group
are such as balls, color wheels, kaleidoscopes, and pea stones.

The study was conducted with students who did not attend face-to-face at the university. In the
first semester, the process was planned with a remote computer session with the students, and
they worked with materials and sketches around the ellipse table in the department library. Since
the materials had not yet arrived in the first semester, the instructor and students in charge of the
course started to prepare the materials using their own resources and waste materials. Since this
period was a pandemic period, we came together in a limited time and produced the models and
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mockups requested from the high school. Three-dimensional prismatic materials and the DNA
helix model emerged during this period.

In the second semester group, the students who stayed in the dormitory returned home due to
the earthquake and designed the materials at home. A three-dimensional relief map, solar system
model and color wheel were produced during this period. After the materials arrived, some
students also covered more practical materials from their budgets, thinking that the project
material might prolong the process. For example, one of the students bought ready-made foam
spheres instead of using waste materials, and the other materials were provided by the project.
As a result of the activities, teaching materials such as three-dimensional geometric prismatic
materials, a map, a solar system, and a color wheel were prepared and donated to Siikriipasa
Primary School.

In the 2024 Spring semester, a student from Community Service Practices prepared a diorama for
the March 18 Canakkale victory. Diorama has found its place in the history and Atatiirk corner of
EYBAL. Teachers gave positive feedback regarding other requested materials and, as is known,
stated that the course was more effective this way.

Activity 6: Rug Weaving Introduction

Project Trainer: E3, E4,

Number of Participants: 5

Students involved: 2022-2023 Spring Community Service Practices course student 1 Person
Place and Date of the Activity: Siikriipasa Primary School-Edirne/24.05.2023

Since the school principal knew that such an activity would be held, he suggested the library as a
suitable venue. He sent 5 students and volunteers who were running, playing and sweating a lot
in the garden. At the beginning of the activity, it was explained to the children that they would get
to know weaving and rugs and that there would be an exercise related to this. It was asked Would
you like to try it too?. The importance of rugs, carpets and textiles in Turkish culture was
mentioned. After chatting with the children on this subject, warp thread, other threads and
materials such as comb, kirkit and vargel were introduced. The warp thread was threaded onto
the small rug loom with the help of the Project Instructor, Community Service Applications
student and children. Then, the process steps were explained and it was shown how the rug is
woven by passing it from one bottom to the other. Children experienced this process in turn. The
activity lasted until weaving several rows. Even though the students got a little bored because
there were outdoor games outside, they later enjoyed it and had a new experience and learning.
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Figue 77R{1g Weaving Introduction

Activity 7: “Kaleidoscope” Making Activity
Project Trainer: E3
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Students taking part: 2023 Spring Community Service Practices course students 3 People (Those
Who Do Not Attend Face-to-Face)

Number of Participants: 20 (4th grade students)

Activity Place and Date: Siikriipasa Primary School-Edirne/03.05.2023

The school principal assigned the instructor and students to an available classroom. The
classroom teacher provided the necessary assistance during the activity time, and the teacher's
table was used. Students' desk layout should be u-shaped or ellipse-shaped so that easy
communication is ensured, at least workshop lessons can be like this. In workshop conditions,
there should also be technical tables such as easels, drawing tables, and carpenter's benches for
older classes. These can be used for printing lessons or for multi-purpose as well. Materials such
as mirror foil, stamps, glue, acetate and scissors were brought by us. More rolls (paper towel rolls)
from waste materials were provided from the school. The children painted imaginary pictures on
file sheets at their desks. The binoculars were covered by choosing one of the students’ paintings.
Community Service Practices course students demonstrated how to make a kaleidoscope and
completed the entire process. The students also watched. They learned about mirror, reflection,
light, refraction, color, eye, perception, and when the kaleidoscopes were finished, they ran to the
window sill, learned about the effect of light on colors, the mixture of colors in transparent objects
overlapping each other, the refraction and multiplication of shapes reflected from the mirror, the
effect of movement and light on color, etc. they saw. All the children in the class wanted to have
their own kaleidoscope. Students prepared kaleidoscopes for the whole class in the university
environment and in their own environment, and covered these kaleidoscopes with children's
pictures collected from the children that day. Then, as promised, these binoculars were left at the
school. As a result of the activity, children's manual skills and aesthetic senses improved. It was
observed that they acquired common knowledge about painting and physics.
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Figure 8 Completion of the “Kaleidoscope” Construction

8. Additional Studies:

In addition to the work carried out with the project group, there are sample studies carried out by
the university.
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Another study is a study on the recreation of prisoners' children, carried out by one of the 2024
Spring semester Community Service Practices students of the Art Teaching program. The study
was carried out in the 2023-2024 Spring semester within the scope of the Community Service
practices course. The nursery area in the inmate women's ward in Edirne L type prison is
illustrated. Positive feedback was received. Yaman and Aslan (2009,446) touched upon the
importance of recreation and recreational sports in preventing child and youth crimes, and
suggested that institutions in Turkey cooperate with universities in this context. Similar studies
can be conducted with children in prison.

While the research and implementation project was ongoing, an information seminar titled
"Science-Art Museums and Micro Models in Schools” (Kodaman, 2023) was given to school
administrators within the scope of the Edirne Administrative Academy project, in cooperation
with Edirne Provincial Directorate of National Education and Trakya University, on 15 June 2023.
Information was exchanged with administrators in the National Education.

Another study that can be cited as an example of this issue is the Art and Mathematics Corridor,
which was carried out at EYBAL under the direction of our University faculty member Prof.Dr.
Aylin Giirbiiz and Cigdem Bilen, one of the EYBAL teachers.

¥

Figure 9 Mlustration of t children's nursery area of Edirne L Type Pr{son Women's Ward.

General observations at the end of the activities were as follows:

The children had a tremendous hunger for play. During the practices, it was observed that the
children were more social, happier, self-confident, energetic, active and more inquisitive.
Teachers were also happy to see such activities for children who were struggling after a lockdown
and trying to get used to school, and they expressed this. They demanded that children be taught
traditional children's games. Some teachers in primary education provided the following valuable
information: "With the widespread use of tablets and phones, there is a decline in students' verbal
language skills, they do not know how to play games, they need to be taught traditional children's
games." As a matter of fact, during the practices, the games of stop and I sell oil I sell honey were
taught to the students, and even the students did not know the game of hopscotch, and the types
of playing with the enek stone were shown. Materials such as stones and balls obtained from the
project budget were donated to the 2nd Project school, Stikriipasa Primary School.
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Today, games that socialize, make people think, move, give personality and teach them about life
have been replaced by games played on computers or, if possible, activities such as participating
in sports and playing instruments. Social media has been also field of occupation, lately. Going to
sports competitions, stand-up, concerts, theatre, opera, ballet, art shows and exhibitions are
possible passive recreation areas. Old folk dances and village theatrical plays are more active and
the audience can also participate in the play, as is now being done in happening or performances.

As it is known, universal activities such as egg painting and clinking were traditional games of
children during Nevruz and Hidirellez. Games such as Lades were also played. Cup games, rhyme
and mani games, hand and rope games were among the activities of long winter nights. Similarly,
Middle Games, Spectacular Plays, Shadow Plays, Puppet Plays and Animal Parable Games, folk
dances were recreational activities in which children participated and had fun at weddings. Again,
on special occasions, poetry reading, Kay¢i or Manasg1 people reading epics, grandmothers and
grandfathers telling fairy tales were recreational activities. Apart from this, in addition to the mind
and skill games played with stones such as five pieces, checkers, chess, nine pieces (straight), there
were also canons, that is, logic-philosophy games that distinguish right from wrong. “Did you give
water to my donkey?” was one of them. If the child says I gave it to him, was it cold or hot? it was
asked. For example, excuses were made such as if it was cold, the donkey would get sick, if it was
hot, its throat would burn. As he changed his answer, he was punished with various excuses until
he gave a suitable answer. In the 1980s, games such as steel-chomak, throwing stones by stacking
tins on top of each other, drawing in the mud with nails, my hand on you, violet, bezirganbasi, I
sell oil, [ sell honey, blindfolded, corner snatch, dodge ball, playing games with balls, marbles, lines,
ricochets or Games were played by jumping with rubber and rope, and games were played from
soda caps (tapa). Name-city-artist; SOS, Ladder, Train were games played on paper. Silent movies
were also played. Children of these years could also invent games in their own way. In the 2000s,
there were marbles again, but the old spinning tops were replaced by toys such as Beyblade and
Bakugan. Girls were also playing with Barbi dolls.

CONCLUSION AND DISCUSSION

Children's recreation is it is more important than yesterday in our world that has evolved into a
increasingly traumatic, mechanical, technological and more virtual environment. Education
through recreation is an indispensable requirement for children to acquire social, human, moral
and self-developmental values. Earthquake wounds were also added to the Pandemic process in
Turkey. In this environment, opposite but traumatic processes such as first being locked down
and then escaping from residences occurred one after another. What is experienced in many
countries around the world as a result of war, disasters, various destructions and the advantages
and disadvantages brought by technology is no different. After all, it is children who are harmed
in all traumas. Necessary precautions should be taken and arrangements should be made for them.

It was observed that children had a great hunger for play and they almost competed with each
other to use the playgrounds. According to observations, recess should be atleast 20 minutes. The
platforms in the garden should be suitable for use in gym classes. Those prepared within the scope
of the project were suitable for this. Activities were more orderly, with the number of students,
class hours and location specified, but there was high demand and small-scale stampedes during
the break time in the activities held in the courtyard.

Students' desk layout should be u-shaped or ellipse-shaped so that easy communication is
ensured, at least workshop lessons can be like this. In workshop conditions, multi-purpose
technical tables such as easels, drawing tables, and carpenter's benches for older classes should
also be available.

Materials had not yet arrived for the first part of the post-pandemic project, which will be carried
out with Community Service Practices students. Some teaching materials started to be produced
with university resources. The primary education leg of the Research with Musical Games
application project at Trakya University has started. Children's happiness is a valid feedback and
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their learning and entertainment process is conveyed under activity headings. Since children love
and miss outdoor activities, playgrounds and activities in the schoolyard have become more
popular. The ceramic work was also successful due to the number of people and a planned activity.
Although the rug weaving activity was carried out with a limited group of 5 students, it received
less demand due to the scarcity of rug looms and the students' preference for outdoor activities.
But they were still interested and got to know the process of making this art. It is suitable for
indoor use in overcast weather and may be more suitable for primary school students after the
4th grade. Each student needs a small rug loom. These rug looms can also be made by hand. It
would be useful to try it with different conditions and classes. There has been more demand for
garden games and wall painting activities. After university students taking the Community Service
Practices course started face-to-face education, they were able to allocate 3-4 weeks for project
implementation after their midterms. Since Trakya Birlik Primary School, for which permission
was obtained, decided to demolish it after the earthquake analysis, the project implementation
continued by building playgrounds and areas at Siikriipasa Primary School with the consultation
of the principals. Playgrounds were aimed at traditional children's games. Apart from this,
hopscotch areas were also built where children can exercise. While the areas were being realized,
the opinions of all project instructors were taken. Games were taught and played in these areas.
Additionally, as a recreation activity for children, wall painting activity, ceramic application, rug
weaving and kaleidoscope making were carried out with the active participation of children. In
addition, teaching materials such as three-dimensional geometric prismatic materials, map, solar
system, Gallipoli War Diorama were prepared and donated to EYBAL, and teaching materials such
as kaleidoscope and color wheel were prepared and donated to Siikriipasa Primary School. Within
the scope of the project, a seminar titled Science-Art Museums and It’s Micro Models in Schools”
(Kodaman, 2023) was given on June 15, 2023.

The most important resource in these studies is not material resources as it is thought, but human
resources. The students did excellent work in a tight time. Outdoor painting is always risky,
various weather conditions are encountered, several coats must be applied for the permanence of
the paint. Such activities can be repeated, especially during the summer holidays. It would be
appropriate to maintain the schools and renew the playgrounds. Small-scale science and art
museums can be created for children in every classroom and class, where fossils, minerals,
elements, durable dry plants, cones, horse chestnuts, etc. are displayed. Models, three-
dimensional model materials and dioramas for all subjects such as biology, geography, physics,
mathematics and history can be prepared for all subjects. Time, small budget and human
resources will be sufficient for this. . These are the things that can be done with introversion after
the pandemic and earthquake, limited time, space, budget and human resources. Better results
will be obtained when the conditions are suitable.

Counting steps while playing hopscotch, keeping time while playing games, and keeping rhythm
while making music help children learn mathematics while having fun. Values are learned through
children's songs and fairy tales. Theater and drama explain people to people. We owe our
permanent learning to our emotional learning. Just as memories are erased in devastating
traumas, constructive emotional memories can facilitate remembering, provide permanent
learning, and heal the wounds to some extent. In this context, recreational activities with the unity
of mind and heart seem meaningful and useful with the unity of science, art, sports and games. It
would be appropriate to support and increase such studies. Otherwise, humanity may face the
danger of robotization in the future.

In developed countries, there are funds for recreation and low-income people of all ages can easily
pursue recreational activities. Recreational areas created by the private sector also continue to
exist. The recent creation of various open area sports parks, science-art and sports centers in our
country are good developments. However, the fact that children are in an intense pace during the
teaching process and time is getting shorter, factors such as traffic and security necessitate
carrying out science, art and sports activities as much as possible under the same roof or in a
holistic framework in a complex structure. As an alternative to recreation areas on weekends,
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shopping malls, which are not very suitable for health, have become recreation areas. While
shopping is also a form of recreation in these places, children are also left in various playgrounds.
Open air areas should be created for playgrounds. The people in these playgrounds must not be
ordinary people, but must be competent, graduates of the field of recreation and children's
recreation, have instructor training and, moreover, must be psychologically competent. There
should also be such experts in parks and outdoor recreation areas.

Turkey must have a good reputation for Children's Recreation. The best example is the April 23
Children's Festival bequeathed by Gazi Mustafa Kemal Atatiirk. Hidirellez and the recreational
activities we do during national and celestial holidays are other good examples. Trainers are social
engineers. The human soul is a whole and man is not a machine. Recreational activities blended
with science, arts and sports enable us to raise right-winged, whole-brained children. In this way,
children's intuition, creativity, mental intelligence as well as emotional intelligence develop.
Moreover, they can acquire multiple learnings in line with the theory of multiple intelligences. In
addition to the things that children have to do, the things that they love to do, if directed to useful
areas, will establish the building blocks that will create individual and social peace.

Giving more place to recreational activities by approaching them from multiple areas, and
providing permanent and enjoyable learning by combining art, science and sports will make a
positive contribution to the physical, spiritual, social and personality development of children.
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0z

Etik insanlarin g¢evresiyle olan tiim iliskilerinin temelini olusturan toplumsal degerleri, kurallar iyi-
kotii, dogru-yanlis gibi ahlaksal a¢idan arastiran, toplumsal-bireysel her tiirlii tercihi belirleyen ilkeler
olarak yasamin igerisindedir. Yasamimiza teknolojinin dahil olmasiyla beraber toplumun belirli
degisimleri ka¢inilmaz olmustur. Teknolojinin gelismesi sanayilesmeyi baslatmis ve bu sanayi toplumu
hizla bilgi-iletisim teknolojilerinin 6nde oldugu bilisim toplumunu ortaya ¢ikarmistir. Teknolojinin
hayatimiza girmesi bazi problemleri beraberinde getirmis ve etik kavrami bu noktada 6nemini
hissettirmistir. Global bir sorun olup 2019’un sonlarinda ortaya ¢ikan Covid-19(Coronavirus) salgini
onemli degisimlere sebep olmustur. Bu degisimlerden en ¢ok egitim alani etkilenmis ve bu olumsuz
etkilenmeyi azaltmak amaciyla uzaktan egitim sistemleri kurulmustur. Insanlar boylelikle teknolojiyi
daha fazla kullanmaya baslamislardir. Burada en 6nemli etken bilisim etigine uyulmasi ve etik
kazanimidir. Bu noktada sinif 6gretmenlerine dnemli sorumluluklar diismektedir. Bu arastirmada sinif
6gretmeni adaylarinin bilisim etiklerinin cinsiyete, yasa, sinif diizeyine, internet erisim olanagina,
internete erisim sagladigl araca, bilgisayara sahip olma durumuna ve internette harcanan siire
araliklarina gore farklhiliklasma olup olmadigini incelemek amag edinilmistir. Arastirmamiz nicel
arastirma yontemlerinden genel tarama modelinde hazirlanmistir. Arastirmada Duymaz (2014)
tarafindan gelistirilen “Ger¢cek Yasam Durum Senaryolariyla Bilisim Etigi Olcegi’ kullanilmigtir. Olcek 4
senaryo ve her senaryoda 17 madde olmak iizere toplam 68 maddeden olusmustur. Arastirma
sonucunda cinsiyete gore 4 senaryoda da anlamli farklilik goriilmiistiir. Yasa gore senaryo 1 ve 2’de
anlaml bir farklilik goriiliirken, senaryo 3 ve 4’de anlamh farklilik goriilmemistir. Simif diizeyine gore
Senaryo 1, 2 ve 3’de anlaml farklilik gériilmemisken, Senaryo 4’de anlamli bir farklilik gériilmistiir.

Anahtar Kelimeler: Etik, bilisim, bilisim etigi, covid-19

Abstract

Ethics are principles that investigate societal values and rules from a moral perspective, such as good-
bad, right-wrong, forming the basis of all human interactions and determining every societal and
individual preference. With the inclusion of technology in our lives, certain societal changes have
become inevitable. The development of technology initiated industrialization, and this industrial society
rapidly evolved into an information society where information and communication technologies are
paramount. The introduction of technology into our lives has brought about certain problems,
highlighting the importance of the concept of ethics. The Covid-19 (Coronavirus) pandemic, a global
issue that emerged at the end of 2019, has led to significant changes. Among these changes, the
education sector has been most affected, and to mitigate these negative impacts, remote education
systems have been established. Consequently, people have started using technology more frequently. At
this point, the most crucial factor is adherence to information ethics and gaining ethical awareness.
Primary school teachers bear significant responsibilities in this regard. This study aims to examine
whether the information ethics of prospective primary school teachers differ according to gender, age,
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grade level, internet access capability, the device used to access the internet, computer ownership, and
the amount of time spent on the internet. Our research is designed using the general survey model, one
of the quantitative research methods. The “Information Ethics Scale with Real-Life Situation Scenarios”
developed by Duymaz (2014) was used in the study. The scale consists of 68 items across 4 scenarios,
with 17 items in each scenario. The research results indicated significant differences across all four
scenarios based on gender. While significant differences were observed in Scenarios 1 and 2 based on
age, no significant differences were found in Scenarios 3 and 4. According to grade level, no significant
differences were observed in Scenarios 1, 2, and 3, whereas a significant difference was noted in
Scenario 4.

Keywords: Ethics, Informatics, Informatics Ethics, Covid-19.

GIRIS

Etik kavrami yunanca “karakter” anlamina gelen “ethos” sozciigiinden tiiretilmistir (Celik ve
Giindogdu, 2019). Etik, egitim - 6gretim ve okul kavramlarinin dogasinda insani iyiye dogruya
ulastirmay1 hedefler. Egitim her zaman iyilikleri besleyen ve diinyanin daha iyi bir yer
olmasina katki saglayan bir etkinlik alani olmustur. Tiim insanlarin her eylemini etik kavrami
ile iliskilendiremeyiz ama etikle ilgisi olmayan hi¢bir insan eyleminden de s6z etmek mimkiin
degildir. Aydin’a (2021) gore egitim etkinliklerinin timiinde 4 etik boyut iizerinde
durulmalidir; “amacg”, “kapsam”, “yontem”, “degerlendirme”. Bu boyutlar ayni zamanda egitim
programlarinin gelistirilmesinde sorulan su sorulara da cevap olusturmaktadir. Ni¢in? Sorusu
amag, Ne? Sorusu kapsam, Nasil? Sorusu yontem, Ne oldu? Sorusu ise degerlendirme boyutuna
cevap aramaktadir. Bir ulusu egitme sorumlulugunu alan egitim sistemi, egitimci ve okullar bu
dort boyutla ilgili ayn1 zamanda ciddi etik ve degerlendirmeler de yapmak durumundadirlar.
Egitim bundan dolay1 ¢ok dnemli bir etik tartisma alani olabilir. Koc¢ak ve Kavi’ye (2013) gore
etik 'in ¢ tiri vardir; betimleyici, normatif ve metaetiktir. Betimleyici etik anlayis1 norm
bildirmek ya da kural koymak yerine yalnizca insan eylemlerini inceleyip insan eylemlerinin
sonuglarini betimler. Normatif etik betimleyici etigin aksine norm, ortak deger ve diizenleyici
ilkeler benimsemeyi amac¢lamaktadir. Genis ¢alisma alanina sahiptir. Normatif etikte kisaca
insanlarin ahlakli davranmalari i¢in diizenleyici ilkelerin benimsenmesi amaglanmaktadir ve
kisinin ahlaki a¢idan ne yapmasi gerektigi ve nasil biri olmasi gerektigi sorularini
cevaplamaktadir (Yilmaz ve Arik, 2021). Metaetik “analitik etik” veya “elestirel etik” olarak da
adlandirilmaktadir. Metaetik ’in dayandigi anlayis etigin temellendirilmesi icin etik
kavramlarinin ve ilkelerin dogasini elestirel bir bakis acisi ile sorgular. Ayn1 zamanda bunu
yaparken ahlaki oldugu iddia edilen yargilarin birbiri ile iliskisini, anlamlarini, islevlerini ve
dogruluklarinin mutlak bir bilgi olup olmadigini ele alir ve norm bildiren yargilarda bulunmayi
icermemektedir (ilgan, 2021). Metaetik yani diger bir adiyla analitik etik, ahlaki séylemlerin ve
kavramlarin mantiksal agiklamasim yapmaya calisan etik tiiriidiir (Ceviz ve Unlii, 2021).
Uygarlik ilk glinden bu yana gelisim ve degisim gecirmistir. Uygarligin gelisim siirecinde ilkel
toplumlardan tarim toplumuna, tarim toplumundan sanayi toplumuna dogru bir gecis donemi
slireci yasanmistir. Bu gelisimin ¢ok y6nlii olmasi ile beraber teknoloji alaninda da degisimler
yasamistir. Teknolojinin gelisimiyle beraber toplum da teknoloji ile beraber gelisim ve degisim
gostermistir. Glinlimiizde ise sanayi toplumundan hizla bilgi ve iletisim teknolojilerinin daha
da o6nde oldugu bir bilisim toplumu ortaya ¢ikmistir. Bu bilisim toplumunda yasanan bu
degisme ve gelismeler bir¢ok problemi de beraberinde getirmistir. Bu problemler bazi etik
sorunlarin olusmasina neden olmustur (Fidan, 2014). Bilisim toplumunda olusan bu etik
sorunlarla beraber “bilisim etigi” kavram ortaya ¢cikmistir (Ozdemir, 2019). Bilisim etigi
kavrami ise bilgisayar diinyasi icindeki insanlarin davranislarini inceleyen felsefe dahdir.
“Bilisim” bilginin elektronik ortamda tanimlanmasidir denilebilir. Buna istinaden Bilisim
Etigine, alaninda uyulmasi gereken yazili ve yazili olmayan kurallar diyebiliriz. Elektronik ve
sebeke ortaminda uyulmasi gereken kurallar1 tanimlayan normlar ve kodlar kisaca bilisim
etigini ifade eder. Bu norm ve kodlarin temel amaci sebeke ortamindaki kullanicilarin en az
zarar ve en fazla ile elektronik ortami kullanmasini giivenli hale getirmektir. Diinya internet
Istatistikleri'nin (Internet World Stats [IWS]), 2022 verilerine gore diinyada yaklasik olarak 7,9
milyar internet kullanicis1 vardir (IWS, 2022). Bu internet kullanicilarin her an her saniye
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iletisim icerisinde olabilmektedirler. Ancak bu iletisimin olumlu yanlar1 oldugu gibi olumsuz
yanlar1 da olabilmektedir. Bu sosyal etkilesimin uyulmasi gereken belirli etik kurallar1 vardir.
Bilisim etigi tiim sebeke ve internet aglari kullanicilarinin uymasi gereken kurallar: icerdigi
gibi kisisel bilgisayar1 kullanirken de uyulmasi gereken kurallar1 kapsar (Aktay, 2010). Bilisim
etigine “bilgisayar etigi” de denilmektedir. “Bilgisayar etigi” kavramini ilk olarak 1970 ’lerin
sonlarina dogru iiniversitede tip etigi iizerine dersler veren Walter Maner kullanmistir (Ozan
Leymun, 2018).

2019’un sonlarinda ortaya ¢ikan Covid-19 (coronavirus) salgim1 ulusal bir sorun
olusturmustur. Dlinya'nin her yerinde saglik basta olmak tlizere ekonomi, sosyal ve pedagojik
alan bakimindan ¢ok 6nemli degisimlere neden olmustur ve bu pandemiden etkilenen en
biiylik alan da egitim alanidir. Egitim alaninda tlilkemizde ¢ok fazla etkilenmistir. Coronavirus
(Covid-19) iilkemizde okullarin ve iiniversitelerin kapanmasina sebep olmustur (Can, 2020).
Tiirkiye’de ilk vaka tespit edilir edilmez salginla miicadele edebilmek amaciyla 6nlemler
alinmaya baslanmistir (Sercemeli ve Kurnaz, 2020). Covid-19 salgini nedeniyle 2019-2020
egitim-6gretim yil1 bahar doneminde neredeyse tiim diinyada egitim kurumlari kapatilmis ve
evde Kkarantina uygulamalarina gecilmistir (Daniel, 2020). Bu silirecte 06grencilerin
egitimlerinden geri kalmamalari i¢in uzaktan egitim sistemine gecilmistir. Pandemi de uzaktan
egitim sistemine gecis donemi de ¢esitli online araglarin kullanimini gerekli kilmistir. Evrensel
boyutta etkili olan bir pandemi bir felaket olarak adlandirilabilir ve bu felaket bazi seylerin
sonu olacagi gibi yeni seylerin baslangiclar olarak da yorumlanabilir (El Maarouf vd., 2021).
Bu yeni baslangiclar bilisim ile daha ¢ok i¢c ice olmamiz olarak degerlendirilebilir. Bilisimin,
gliniimiizde hayatimiza tam da bu kadar ¢ok dahil olmusken gecirmis oldugumuz bu pandemi
doneminde her alanda online araglarla hayatimiza daha ¢ok girmistir.

Bilisim etigi sadece bilisim sektoriinde calisanlar1 ya da hizmet sunan kurum - kuruluslar
kapsayan bir konu degildir (Darcan ve Aydogan, 2014). Toplumumuzda bilisim c¢aginin
gerektirdigi her alan bilisim etigini kapsamaktadir. Toplumumuzda bireylerin refah ve huzur
icerisinde yasamasinin saglanmasi icin bir takim etik kurallar ¢ok onemlidir ve bu etik
kurallar1 toplumumuza 6gretmek de 6gretmen veya aileyle gerceklestirilebilir (Tosun vd.,
2016). Bu etik kurallar1 6gretme de insanlarin bilgisayar teknolojilerini yararli bir sekilde
giinlik yasami kolaylastirma saglamada biiyiik 6nem tasimaktadir. (Willcocks ve Whitley,
2009). Etik kurallar: aileye asilamak da en az 6g8rencilere asilamak kadar énemlidir. Ailenin
onemli oldugu kadar 6gretmenin etik olmas1 da ¢ok énemlidir. Ogretmenlik meslegi insan
iliskilerinin yogun oldugu ahlaki sorumluluklar1 gerektiren bir meslek grubudur (Erdem ve
Simsek, 2013). Meslege dair gereklilikleri yerine getirmek ve zorlukla basa ¢cikacak davranislar
gelistirmek icin Ogretmenler, kendi eylemlerinin sonuglarini irdeleyebilmeli, sonrasinda
misyonlarinin bilincinde olmalhidirlar (Seghedin, 2014). Cumhuriyetin baslangi¢ yillarinda da
Atatiirk “Ogretmenler yeni nesil sizin eseriniz olacaktir” soziiyle 6gretmene énemli bir rol
yiiklemistir ve toplum igerisinde statiisiinii tanimlamistir (Isik vd., 2010). Ogretmenlik meslek
etigi her meslege gore farkh bir degere sahip olabilir (Hill, 2004). Ogretmenlik meslegi diger
mesleklere oranla 6grenciler iizerinde daha cok etki olusturabilmektedir. Ogretmenler okulda
yetiskin bir aktordiir ve bu yetiskin aktor roliinii 6gretmenlere yilikleyen en dnemli etken
ogretmenlerin 6grencilerle dogrudan ilgi ve yakinhklaridir (Lightfoot, 1983). Ogretmenler
ogrencilerle yakinlik olarak olumlu ciimleler kurabilme, bireysel tartisma firsat1 ve 6grenciler
icin onemli olabilecek etkinliklere katilma gibi olanaklarla yakinliklarini ve onlar tizerinde
etkilerini arttirabilirler (Jones ve Jones, 1998, s.81) Bu meslek icerisinde etik degerin
asilanmasinda da en biiyiik etki sinif 68retmenlerine aittir. Sinif 6gretmeni 68rencisi ile hem
uzun siire beraberdir hem de 6grencinin ilk 68retmenleri olarak kolaylikla model alinabilir.
Bundan dolayidir ki sinif 6gretmeni bilisim etigi konusu adina daha c¢ok dikkatli 6zenli
davranmali ve 6grencisine de bu davranisi asilamalidir. Benzer sekilde, 6grencilere asilamak
icin 6nemli ve alt1 cizilmesi gereken davranislari 6zel yontemlerle samimi, olgunlastirici ve
empatik iliskilerin yasandig1 bir ortam icerisinde vermelidir (Kohn, 1991, s.503). Hur vd.
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(2009) bilisim etigi programinin 6grencileri iletisim etigi ve bilgi noktasinda ahlaki yarg;,
davranis ve duyarliliklar1 olumlu yonde etkilediklerini aciga ¢ikarmislardir.

Arastirmanin Amaci

Bu arastirmada Egitim Fakiiltesi'nde 6grenim goéren sinif 6gretmeni adaylarinin, pandemi
doneminde bilisim etiklerinin belirlenmesi amaglanmstir.

Bu genel amag cerc¢evesinde asagidaki sorulara cevap aranmistir.

. Sinif 6gretmeni adaylarinin bilisim etigi diizeyi nedir?
. Katilimcilarin farkh degiskenleri arasinda anlaml bir farklilik var midir?
° Katilimcilarin “Gergek Yagsam Durum Senaryolariyla Bilisim Etigi Olcegi”

a. Senaryo 1

b. Senaryo 2

c. Senaryo 3

d. Senaryo 4

. Test puanlarinda degiskenler aras1 anlamli bir fark var midir?
YONTEM

Arastirma, nicel arastirma yontemlerinden tarama modelinde hazirlanmistir. Tarama modeli
gecmiste ya da halen var olan bir durumun oldugu gibi betimlenmesini amaclar (Demir ve
Caliskan, 2021). Tarama modellerinde genellikle amaglar soru climleleri ile ifade edilir. Bu
sorular Nedir? Ne ile ilgilidir? gibi sorulardir (Biyiikéztirk vd.2017). Tarama
arastirmalarinda genellikle biiyiik kitleden olusan arastirmaci tarafindan belirlenen cevap
secenekleri kullanilarak bilgi toplanir. Genellikle tarama arastirmalarinda arastirmacilar,
goriislerin ve 6zelliklerin neden kaynaklandigindan ziyade 6rneklemdeki bireyler agisindan
nasil dagildigiyla ilgilenmektedir (Fraenkel vd., 2012). Bu sebeplerden dolay1 arastirmada
daha derinlemesine veri toplamak amaciyla tarama yontemi se¢ilmistir.

Evren ve Orneklem

Arastirma evrenini, tilkemizin dogu kesiminde bulunan bir egitim fakiiltesinde 6grenim goren
yaklasik 1750 6grenci olusturmaktadir. Orneklemini ise aym iiniversitenin egitim fakiiltesi
siif égretmeni boliimiinde okuyan égretmen adaylar secilmistir. Orneklem seciminde “kolay
ulasilabilir durum 6rneklemesi” yontemi kullanilmistir. Bu érnekleme zengin bilgiye sahip
sanilan durumlarin detayli g¢alisilmasina imkan verirken; ¢ogu durumda, olgu ve olaylarin
kesfedilmesinde ve acgiklanmasinda faydali olmaktadir (Patton, 1987). Kolay ulasilabilir
ornekleme yontemi Nicel arastirmada Orneklem secimi yontemlerinden bir tanesidir.
Arastirmaya hiz katar. Kolay ulasilabilir 6rnekleme yonteminde genellikle arastirmaci yakin
olan ve kolay erisilebilen bir durumu seger. Arastirmaci diger 6rnekleme durumlarindan
yararlanamadiginda bu 6rneklem durumunu seger.

Veri Toplama Araclari/Veri Toplama Yéntemleri / Veri Toplama Teknikleri

Arastirmada sinif 6gretmeni adaylarinin pandemi dénemindeki bilisim etiklerinin belirlenmesi
amaciyla Yoon (2011) tarafindan gelistirilen “Real Life Situation Scenario Information
Technologies Scale” ve Arikan ve Duymaz (2014) tarafindan Tiirk¢e’ye uyarlanan “Gercek
Yasam Durum Senaryolariyla Bilisim Etigi Olcegi” kullanilacaktir. Olcekte dgrencilerin etik
davranislarini ortaya koyabilecek, giinliik yasam ile birebir iligkili dért senaryo ve her
senaryoda 17 madde olmak tizere toplam 68 madde yer almaktadir. Besli likert tipi bir 6lcektir.
Olcek kullanim icin gerekli izinler alinmistir. Senaryolar 6grencilere 6lgek sorularimin iist
kisminda yazili olarak verilmis ve 6grencilerin senaryolar1 okuduktan sonra sorulara cevap

vermesi istenmistir.
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Arastirmada kullanilan senaryolara ait yapilan gecerlik ve giivenirlik analizinde Senaryo 1'de
Cronbach Alpha degeri 0,974 olarak saptanirken KMO degeri 0,951 olarak saptanmis olup
miikemmel diizeydedir. Senaryo 2’de Cronbach Alpha degeri 0,982 olarak saptanirken KMO
degeri 0,954 olarak saptanmis olup miikemmel diizeydedir. Senaryo 3’te Cronbach Alpha
degeri 0,973 olarak saptanirken KMO degeri 0,940 olarak saptanmis olup miikemmel
diizeydedir. Senaryo 4’'te Cronbach Alpha degeri 0,982 olarak saptanirken KMO degeri 0,959
olmak tizere miikemmel diizeyde oldugu goriilmektedir.

Verilerin Toplanmasi

Arastirma verileri 2021-2022 egitim-6gretim yili icerisinde 6grenim goren sinif 6gretmenleri
adaylarindan 6l¢ek yoluyla elde edilmistir. Verilerin toplanmasi amaciyla katilimcilara bir
anket formu ve bir adet de 6lgek verilmistir. Anket formunda arastirmacilarin demografik
verileri, 6lgek formunda ise sinif 6gretmeni adaylarinin Pandemi Dénemindeki Bilisim
Etiklerinin Belirlenmesi amaciyla bilisim etigi tutum ve maddeleri yer almistir.

Verilerin Analizi

Olgekte 17 maddeden olusan 5'li likert tipi 6lgek kullanilip degerlendirmelerde buna dayal
olarak yapilacaktir. Verilerin analizinde SPSS 22 istatistik paket programi kullanilmistir.
Arastirmada elde edilen verilerin ¢ozliimlemesinde “aritmetik ortalama”, “ylizde”, “frekans”
kullanilmistir. Ayrica 6gretmen adaylarinin goriislerini demografik verilere gore analizinde de
bagimsiz gruplar t testi ve Anova testleri kullanilmistir. Veriler toplandiktan sonra
arastirmacilar tarafindan giivenirlilik, gecerlilik analizleri yapilmistir. Arastirmada yer alan
katilimcilarin sorulara verdikleri yanitlarin yapilan testlerle normal dagilim goésterdikleri
tespit edilmistir. Test sonuclar1 %5 (p<0,05) anlamlilik diizeyine goére degerlendirmeye

alinmistir.
BULGULAR

Bu boliimde, sinif 6gretmeni adaylarinin pandemi donemindeki bilisim etiklerinin belirlenmesi
amaciyla duymaz (Arikan ve Duymaz, 2014) tarafindan gelistirilen “Ger¢ek Yasam Durum
Senaryolariyla Bilisim Etigi Olgegi” &égretmen adaylarina uygulanmig olup yapilan analizler
sonucunda elde edilen bulgular, tablolar halinde sunulmus ve yorumlanmistir.

Arastirmaya Katilan Ogretmen Adaylarimin Kisisel Bilgilerine iliskin Bulgular ve
Yorumlar

Arastirmaya katilan simif 6gretmeni adaylarinin cinsiyet, yas, sinif diizeyi, internet erisim
olanagy, arag, bilgisayara sahip olma durumu, internette harcanan zamana ait frekans ve
ylzdelik dagilimlar1 Tablo 1’de verilmistir.
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Tablo 1 Katilimcilarin Betimsel Bilgilerine Ait Frekans ve Yiizdelik Dagilimi

Boyut Kategori F % Toplam
Cinsiyet Kadin 168 75,3 100
Erkek 55 24,7
Yas 18-21 yas grubu 129 58,1 100
22 ve lzeri yas 93 41,9
grubu
Smif Diizeyi 1 59 26,5 100
2 56 25,1
3 51 22,9
4 57 25,6
Var 221 99,14
_ Yok 2 0,86
Internet Erisim 100
Olanag:
Arag Tablet 4 1,8 100
Bilgisayar 2 0,9
Telefon 217 97,3
Bilgisayar Var 107 48,0 100
Yok 116 52,0
[nternette 0-60 15 6,7 100
Harcanan Zaman 61-120 39 17,5
121-180 46 20,6
181-240 25 11,2
241 ve lizeri 98 43,9

Calismaya katilan katilimcilar1 %75,3’tnt kadinlar, %24,7’sini erkekler olusturmaktadir. Yasa
gore dagilimina bakilinca %58,1 'ini 18-21 yas grubu olustururken %41,9’unu 22 ve lzeri yas
grubu olusturmaktadir. Arastirmaya katilan sinif diizeyine gore dagilimlarimiza baktigimizda
arastirmanin %26,5'ni 1. Sinif, %25,1'ini 2. Sinif , %22,9’unu 3. Siif, %25,6’sin1 ise 4. Sinif
0gretmen adaylar1 katilim saglamistir. Katilimcilarin %99,14’( internet erisim olanagina sahip
iken 9%0,86's1 internet erisim olanagina sahip degildir. internet erisimi olan bu adaylarin
%1,8'1 tabletten, %0,9’u bilgisayardan, %97,3’li ise telefondan erisim saglamistir. Yine %48,01
bilgisayara sahip iken 9%52,01 bilgisayara sahip degildir. internette harcanan zamana
baktigimizda ise %5,7’sinin internette glnlik harcadiklar1 vakit 0-60 dakika arasidir.
%17.5’inin 61-120 dakika arasi, %20,6’sinin 121-180, % 11,2’sinin 181-240, %43,9’unun 241
ve lizeri dakika internette giinliik harcadiklar siiredir (Tablo 1).

Siif Ogretmen Adaylarimin Bilisim Etigi Olceginin 1., 2., 3. ve 4. Senaryolara Gére Oran
Dagilimi

Senaryo 1 Oran Dagilimi

Sinif 6gretmenleri adaylarinin Senaryo 1’'in pandemi doénemindeki bilisim etiklerinin
belirlenmesinin oranlar1 ve analiz sonuglar1 tablo 2’de sunulmugtur. Ogretmen adaylarinin
bilisim etiklerinin belirlenmesi oranlar1 diizeylerinin soru bazli frekans dagilimlar
incelendiginde katihmcilarin ¢ok az kismi dlgekte yer alan “katiiyorum” veya “kesinlikle
katiliyorum” maddelerine yonelirken en fazla yoneldikleri madde ise “kesinlikle katilmiyorum”
maddesidir.

Tablo 2 Senaryo 1. Bilisim Etiklerinin Belirlenmesine iliskin Oranlari
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Bilisim Etigi oran1 % X ss
E £
s2 & &8 E LE
= = 8 S % S
vad EEE o 2 i3
adde n B p=) j p=) wn 8
No z 22 2 2 2 22
1 Berna'nin davranisi dogrudur. 222 70,0 179 49 2,7 4,0 1,52 1,00
2 Berna’nin davranisi adildir. 222 63,7 229 7,6 2,7 2,7 1,57 ,94
3 Berna’nin davranisi kiiltiirel 222 1,55 ,89
olarak kabul edilebilir. 619 274 49 31 22
4 Berna’nin davranisi geleneksel 221 60,1 23,3 6,7 6,3 2,7 1,66 1,03
olarak kabul edilebilir.
5 Berna'nin davranisi ailem 221 61,4 251 49 4,9 2,7 1,61 ,98
tarafindan kabul edilebilir.
6 Berna'nin davranisi tedbirlidir. 221 66,4 20,2 49 4,9 2,7 1,56 ,98
7 Berna'nin davranisi fedakardir. 220 65 188 6,7 3,6 4,5 1,61 1,06
8 Berna’'nin davranisi zarari en aza 221 65,9 17 8,1 3,6 4,5 1,62 1,07
indirirken, yarari en st diizeye
cikarir.
9 Berna’'nin davranisi zarardan ¢ok 222 65 184 94 3,6 3,1 1,60 1,01
fayda getirmektedir.
10 Berna’'nin davranisi memnuniyeti 222 65 184 9 3,6 3,6 1,61 1,03
en iist diizeye ¢ikarir.
11 Berna’'nin davranisi genel ahlak 221 67,7 184 7,2 2,2 3,6 1,54 ,98
kurallarina aykir1 degildir.
12 Berna’'nin davranisi benim adalet 222 70,4 16,6 6,3 1,3 4,9 1,53 1,02
anlayisima aykir1 degildir.
13 Berna’'nin davranisi ahlaken 222 67,3 19,3 85 09 3,6 1,53 ,95
dogrudur.
14 Berna’'nin davranisy, dile 222 62,8 22 6,7 4,5 3,6 1,63 1,03
getirilmemis bir s6zii ihlal etmez.
15 Berna’'nin davranisi kabul 222 65 20,2 6,7 4 3,6 1,60 1,02
edilebilir.
16 Berna'nin davranisi etiktir. 222 69,5 20,2 49 1,8 3,1 1,48 91
17 Ben de Berna’nin yaptigini 221 68,2 13,5 94 1,8 6,3 1,63 1,13
yaparim.

Senaryo 2 Oran Dagilim

Sinif O6gretmenleri adaylarinin Senaryo 2’'nin pandemi doénemindeki bilisim etiklerinin
belirlenmesi oranlar1 ve betimsel analiz sonuclari Tablo 3’te sunulmustur. Ogretmen
adaylarinin bilisim etiklerinin belirlenmesi oranlari diizeylerinin soru bazh frekans dagilimlari
Tablo 3’te incelendiginde arastirmaya katilan sinmif 6gretmeni adaylarinin sorulara verdigi
cevaplarin ¢ogunlugu “Kesinlikle Katilmiyorum” dizeyinde oldugu gorilmektedir.
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Tablo 3 Senaryo 2. Bilisim Etiklerinin Belirlenmesine iliskin Oranlari

Madde orani % X SS
g g g =
S 5 g S v 5
. 2z = N S =3
?\{dealgde E é g % E E E
v 2 - — +— v 2
No z w2 2 2 N Z 2
1 Cem ve Onur’un davranisi 222 395 274 17,5 8,5 6,7 2,15 1,22
dogrudur.
2 Cem ve Onur’un davranisi 222 37,2 29,1 16,6 10,3 6,3 2,18 1,22
adildir.
3 Cem ve Onur’un davranisi 222 439 332 9 7,6 5,8 1,97 1,17
kiilttrel olarak kabul
edilebilir.
4 Cem ve Onur’un davranisl 220 444 33,2 11,7 5,8 3,6 1,89 1,06
geleneksel olarak kabul
edilebilir.
5 Cem ve Onur’un davranisi 222 50,7 30,5 8,5 5,8 4 1,81 1,07
ailem tarafindan kabul
edilebilir.
6 Cem ve Onur’un davranisi 222 457 309 11,7 7.6 3,6 1,91 1,09
tedbirlidir.
7 Cem ve Onur’un davranisi 220 46,6 309 10,3 5,8 49 1,90 1,12
fedakardir.
8 Cem ve Onur’un davranisi 222 47,5 278 12,1 6,3 5,8 1,94 1,17
zarari en aza indirirken,
yarari en list diizeye ¢ikarir.
9 Cem ve Onur’un davranisi 222 46,2 283 135 58 58 1,96 1,16
zarardan ¢ok fayda
getirmektedir.
10 Cem ve Onur’un davranisi 222 47,5 309 85 6,3 6,3 1,92 1,17
memnuniyeti en ist diizeye
¢ikarir.
11 Cem ve Onur’un davranisi 222 49,3 269 99 8,1 5,4 1,92 1,18
genel ahlak kurallarina
aykiri degildir.
12 Cem ve Onur’un davranisi 221 475 238 103 99 7,6 2,05 1,29
benim adalet anlayisima
aykiri degildir.
13 Cem ve Onur’un davranisi 222 489 269 94 8,5 58 1,95 1,20
ahlaken dogrudur.
14 Cem ve Onur’un davranisi, 219 444 269 11,2 9 6,7 2,05 1,24
dile getirilmemis bir s6zii
ihlal etmez.
15 Cem ve Onur’un davranisi 222 43,5 256 108 12,1 7,6 2,14 1,30
kabul edilebilir.
16 Cem ve Onur’un davranisi 221 44,8 30,5 11,7 5,4 6,7 1,97 1,18
etiktir.
17 Ben de Cem ve Onur’un 222 529 21,1 11,2 6,7 7,6 1,94 1,26
yaptiginl yaparim.

Senaryo 3 Oran Dagilimi

Simif Ogretmenleri adaylarinin Senaryo 3’lin pandemi dénemindeki bilisim etiklerinin
belirlenmesi oranlar1 diizeyleri ve betimsel analiz sonuglar1 Tablo 4’te sunulmustur. Tablo 4’te
arastirmaya katilan sinif 6gretmeni adaylarinin sorulara verdigi cevaplar incelendiginde biitiin
sorulara “kesinlikle katilmiyorum” diizeyinde cevap verdikleri goriilmektedir.
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Tablo 4 Senaryo 3. Bilisim Etiklerinin Belirlenmesine iliskin Oranlari

Madde orani1 % X sS
E § . .
. = —
Madde =E E £ 2 s 2
e " & & ] 3
No z Mo N R R SN
1 Can’in davranisi dogrudur. 222 336 50,7 76 3,6 4 1,93 ,96
2 Can’in davranisi adildir. 222 34,1 51,1 8,5 3,1 2,7 1,88 ,88
3 Can’in davranisi kiiltiirel olarak 221 31,4 453 99 8,1 4,5 2,08 1,07
kabul edilebilir.
4 Can’in davranisi geleneksel olarak 222 32,7 40,8 139 81 4 2,09 1,07
kabul edilebilir.
5 Can’in davranisi ailem tarafindan 220 33,2 45,7 10,8 54 3,6 1,99 ,99
kabul edilebilir.
6 Can’in davranisi tedbirlidir. 221 35 47,5 9 4,9 2,7 1,91 ,94
7 Can’in davranisi fedakardir. 222 256 32,7 152 157 10,3 2,52 1,30
8 Can’in davranigi zarari en aza 221 29,1 453 13,5 7,2 4 2,10 1,03
indirirken, yarari en st diizeye
cikarir.
9 Can’in davranisi zarardan ¢ok 222 323 399 143 85 4,5 2,12 1,09
fayda getirmektedir.
10 Can’in davranisi memnuniyeti en 222 32,3 41,3 99 8,1 8,1 2,18 1,20
tist diizeye cikarir.
11 Can’in davranisi genel ahlak 222 32,7 51,1 99 2,7 3,1 1,91 ,90
kurallarina aykir1 degildir.
12 Can’in davranisi benim adalet 222 309 439 152 4 54 2,08 1,05
anlayisima aykir1 degildir.
13 Can’in davranisi ahlaken 222 31,8 52 9,9 2,7 3,1 1,92 ,89
dogrudur.
14 Can’in davranisy, dile getirilmemis 222 345 453 12,1 45 3,1 1,95 ,96
bir s6zii ihlal etmez.
15 Can’in davranisi kabul edilebilir. 222 33,2 41,3 12,6 8,1 4,5 2,09 1,08
16 Can’in davranisi etiktir. 220 35 475 99 3,1 3,1 1,90 ,92
17 Ben de Can’in yaptigini yaparim. 222 359 359 12,1 8,5 7,2 2,14 1,20

Senaryo 4 Yetkinlik Oran Dagilimi

Sinif 6gretmenleri adaylarinin Senaryo 4’tin pandemi doénemindeki bilisim etiklerinin
belirlenmesi oranlar1 diizeyleri ve betimsel analiz sonuglar1 Tablo 5’te sunulmustur. Tablo 5
incelendiginde katilimcilarin ¢ok az kismi 6lcekte yer alan “kesinlikle katiliyorum” maddesine

yonelirken en fazla ise “katiliyorum” maddesine yonelmislerdir.
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Tablo 5.Senaryo 4. Bilisim Etiklerinin Belirlenmesine iliskin Oranlari

Madde orani % X sS
E § . .
v 3 8 g =] v 3
Yeni = > > N 5 =5
= E E & = = >
Madde Z5 T O =
No z 92 2 8 2 22
1 Ber¢in’in davranisi dogrudur. 221 143 22.0 202 287 139 3,05 1,28
2 Ber¢in’in davranisi adildir. 222 143 260 229 256 108 292 1,23
3 Ber¢in’in davranisi kiiltiirel olarak kabul 221 15,2 21,1 18,8 33,6 10,3 3,02 1,26
edilebilir.
4 Ber¢in’in davranisi geleneksel olarak 222 148 224 188 323 11,2 3,02 1,26
kabul edilebilir.
5 Bercin’in davranisi ailem tarafindan 222 17.0 224 19,7 283 12,1 295 1,29
kabul edilebilir.
6 Bergin’in davranigi tedbirlidir. 222 15,7 26.0 22.0 24,2 11,7 2,90 1,26
7 Ber¢in’in davranisi fedakardir. 222 21,1 251 184 238 11,2 2,78 1,32
8 Bercin’in davranisi zarari en aza 222 14,8 24,2 224 256 12,6 2,96 1,26
indirirken, yarari en iist diizeye ¢ikarir.
9 Berc¢in’in davranisi zarardan ¢ok fayda 222 179 238 17,5 30.0 10,3 2,90 1,29
getirmektedir.
10 Ber¢in’'in davranisi memnuniyeti en tist 222 20,2 24,2 24,2 233 7,6 2,73 1,23
diizeye ¢ikarir.
11 Ber¢in’in davranisi genel ahlak 222 179 24,7 20,2 283 8,5 2,84 1,25
kurallarina aykir1 degildir.
12 Ber¢in’in davranisi benim adalet 222 184 24,7 211 233 121 2,86 1,30

anlayisima aykir1 degildir.
13 Bergin’in davranisi ahlaken dogrudur. 222 152 318 197 229 99 2,80 1,23
14 Ber¢in’in davranig, dile getirilmemis bir 222 20,2 25,6 188 256 94 2,78 1,28
sozi ihlal etmez.

15 Bergin’in davranisi kabul edilebilir. 222 170 215 16,6 350 94 2,98 1,27
16 Ber¢in’in davranis! etiktir. 222 15,2 28,7 251 202 103 281 1,22
17 Ben de Ber¢in'in yaptifini yaparim. 222 19,7 23,8 12,6 29,1 14,3 294 1,38

Arastirmaya Katilan Ogretmen Adaylarinin bilisim etiklerinin belirlenmesinin cinsiyete
gore farkliligina iliskin T testi sonuclari

Senaryo 1

Tablo 6’da Senaryo 1 katilmcilarinin bilisim etiklerinin belirlenmesinin cinsiyete gore
farkliligina iliskin t testi sonuglar1 verilmistir.
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Tablo6 Senaryo 1 Katiimcilarinin Bilisim Etiklerinin Belirlenmesinin Cinsiyete Gore
Farkliligina iliskin T Testi Sonuclari

Kadin Erkek

MN — — t P
n X Ss n X ss

S1 167 1,42 0,88 55 1,81 1,24 2,55 0,01
S2 167 1,43 0,75 55 1,98 1,28 3,83 0,00
S3 167 1,47 0,79 55 1,80 1,14 2,31 0,02
S4 167 1,54 0,89 55 2,05 1,31 3,25 0,00
S5 167 1,50 0,85 55 1,94 1,23 2,96 0,00
S6 167 1,45 0,85 55 1,89 1,25 2,90 0,00
S7 167 1,47 0,92 55 2,03 1,33 3,43 0,00
S8 167 1,50 0,97 55 1,98 1,29 2,88 0,00
S9 167 1,47 0,88 55 2,00 1,26 3,38 0,00
S10 167 1,52 0,96 55 1,89 1,19 2,28 0,02
S11 167 1,47 0,93 55 1,74 1,10 1,77 0,07
S12 167 1,42 0,94 55 1,80 1,20 2,22 0,02
S13 167 1,42 0,83 55 1,87 1,18 3,07 0,00
S14 167 1,50 0,93 55 2,01 1,23 3,22 0,00
S15 167 1,50 0,96 55 1,90 1,14 2,57 0,01
S16 167 1,38 0,79 55 1,78 1,16 2,84 0,00
S17 167 1,53 1,07 55 1,92 1,28 2,22 0,02

Tablo 6’da arastirmaya katilan simif 6gretmeni adaylarinin sorulara verdigi cevaplar
incelendiginde biitiin sorulara “kesinlikle katilmiyorum” dilizeyinde cevap verdikleri
gorilmektedir.

Tablo 6 incelendiginde, yapilan t testi sonucunda 1, 2, 3,4, 5, 6, 7, 8,9,10, 11, 12, 13, 14, 15, 16
ve 17. Maddelerde p<.05 anlamli fark oldugu gortlmiistiir.

Tablo 6 incelendiginde 1. madde olan; “Berna’nin davranisi dogrudur.” kazanim maddesinde
arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz sonucunda anlaml farkliligin
oldugu goriilmektedir. [t= 2,55; p<.05] Bu goriis, erkek 6gretmen adaylari (X =1,98) tarafindan,
kadin 6gretmen adaylarina gore (X =1,42) daha fazla kabul edilmektedir.

Tablo 6 incelendiginde 2. madde olan; “Berna’nin davranisi adildir.” kazanim maddesinde
arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz sonucunda anlamh farkliligin
oldugu goriilmektedir. [t= 3,8; p<.05] Bu goriis, erkek 6gretmen adaylar (X =1,81) tarafindan,
kadin 6gretmen adaylarina gore (X =1,42) daha fazla kabul edilmektedir.

Tablo 6 incelendiginde 3. madde olan; “Berna’nin davranisi kiiltiirel olarak kabul edilebilir.”
kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine goére yapilan analiz
sonucunda anlamli farkliligin oldugu gériilmektedir. [t= 2,31; p<.05] Bu goriis, erkek 6gretmen
adaylar1 (X =1,80) tarafindan, kadin 6gretmen adaylarina gore (X =1,47) daha fazla kabul
edilmektedir.

Tablo 6 incelendiginde 4. madde olan; “Berna’nin davranisi geleneksel olarak kabul edilebilir.”
kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine goére yapilan analiz
sonucunda anlamli farkliligin oldugu goériilmektedir. [t= 3,25; p<.05] Bu goriis, erkek 6gretmen
adaylar1 (X =2,05) tarafindan, kadin 6gretmen adaylarina gore (X =1,54) daha fazla kabul
edilmektedir.

Tablo 6 incelendiginde 5. madde olan; “Berna’nin davranisi ailem tarafindan kabul edilebilir.”
kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz
sonucunda anlamh farkliligin oldugu goriilmektedir. [t= 2,96 p<.05] Bu gortus, erkek 6gretmen
adaylan (X =1,94) tarafindan, kadin 68retmen adaylarina gére (X =1,50) daha fazla kabul
edilmektedir.

Tablo 6 incelendiginde 6. madde olan; “Berna’nin davranisi tedbirlidir.” kazanim maddesinde
arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz sonucunda anlamh farkliligin
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oldugu goriilmektedir. [t= 2,90; p<.05] Bu goriis, erkek 6gretmen adaylar1 (X =1,89) tarafindan,
kadin 6gretmen adaylarina gore (X =1,45) daha fazla kabul edilmektedir.

Tablo 6 incelendiginde 7. madde olan; “Berna’nin davranisi fedakardir.” kazanim maddesinde
arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz sonucunda anlaml farkliligin
oldugu goriilmektedir. [t= 3,43; p<.05] Bu goriis, erkek 6gretmen adaylari (X =2,03) tarafindan,
kadin 6gretmen adaylarina gore (X =1,47) daha fazla kabul edilmektedir.

Tablo 6 incelendiginde 8. madde olan; “Berna’nin davranisi zarar1 en aza indirirken, yarari en
st diizeye cikarir.” kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine gore
yapilan analiz sonucunda anlamh farkliligin oldugu goriilmektedir. [t= 2,88; p<.05] Bu gortis,
erkek 6gretmen adaylar1 (X =1,98) tarafindan, kadin 6gretmen adaylarina gore (X =1,50) daha
fazla kabul edilmektedir.

Tablo 6 incelendiginde 9. madde olan; “Berna’nin davranisi zarardan ¢ok fayda getirmektedir.”
kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz
sonucunda anlamli farkliligin oldugu gériilmektedir. [t= 3,38; p<.05] Bu goriis, erkek 6gretmen
adaylar1 (X =1,98) tarafindan, kadin 6gretmen adaylarina gore (X =1,47) daha fazla kabul
edilmektedir.

Tablo 6 incelendiginde 10. madde olan; “Berna’nin davranisi memnuniyeti en list diizeye
¢ikarir.” kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz
sonucunda anlamli farkliligin oldugu goériilmektedir. [t= 2,28; p<.05] Bu goriis, erkek 6gretmen
adaylar1 (X =1,89) tarafindan, kadin 6gretmen adaylarina gore (X =1,52) daha fazla kabul
edilmektedir.

Tablo 6 incelendiginde 11. madde olan; “Berna’nin davranisi genel ahlak kurallarina aykiri
degildir.” kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine gore yapilan
analiz sonucunda anlamh farkliligin oldugu goriilmektedir. [t= 1,77; p<.05] Bu goris, erkek
o0gretmen adaylar (X =1,74) tarafindan, kadin 6gretmen adaylarina gore (X =1,47) daha fazla
kabul edilmektedir.

Tablo 6 incelendiginde 12. madde olan; “Berna’nin davranisi benim adalet anlayisima aykiri
degildir.” kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine goére yapilan
analiz sonucunda anlaml farkliligin oldugu goriilmektedir. [t= 2,22; p<.05] Bu goris, erkek
O0gretmen adaylar1 (X =1,80) tarafindan, kadin 6gretmen adaylarina gore (X =1,42) daha fazla
kabul edilmektedir.

Tablo 6 incelendiginde 13. madde olan; “Berna’nin davranisi ahlaken dogrudur.” kazanim
maddesinde arastirmaya katilanlarin cinsiyet degiskenine goére yapilan analiz sonucunda
anlamli farkliligin oldugu goériilmektedir. [t= 3,07; p<.05] Bu goriis, erkek 6gretmen adaylar (X
=1,87) tarafindan, kadin 6gretmen adaylarina gore (X =1,42) daha fazla kabul edilmektedir.

Tablo 6 incelendiginde 14. madde olan; “Berna’nin davranisi, dile getirilmemis bir so6zii ihlal
etmez.” kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine gére yapilan analiz
sonucunda anlamli farkliligin oldugu goériilmektedir. [t= 3,22; p<.05] Bu goriis, erkek 6gretmen
adaylan ( X =2,01) tarafindan, kadin 6gretmen adaylarina gére (X =1,50) daha fazla kabul
edilmektedir.

Tablo 6 incelendiginde 15. madde olan; “Berna’nin davranisi kabul edilebilir.” kazanim
maddesinde arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz sonucunda
anlamh farklihigin oldugu goriilmektedir. [t= 2,57; p<.05] Bu goris, erkek 6gretmen adaylar1 (X
=1,90) tarafindan, kadin 6gretmen adaylarina gore (X =1,50) daha fazla kabul edilmektedir.

Tablo 6 incelendiginde 16. madde olan; “Berna’nin davranisi etiktir.” kazanim maddesinde
arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz sonucunda anlamh farkliligin
oldugu gorillmektedir. [t= 2,84; p<.05] Bu goriis, erkek 68retmen adaylar1 (X =1,78) tarafindan,
kadin 6gretmen adaylarina gore (X =1,38) daha fazla kabul edilmektedir.
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Tablo 6 incelendiginde 17. madde olan; “Bende Berna’nin yaptigini yaparim.” kazanim
maddesinde arastirmaya katilanlarin cinsiyet degiskenine gore yapilan analiz sonucunda
anlaml farkliligin oldugu goriilmektedir. [t= 2,22; p<.05] Bu goriis, erkek 6gretmen adaylar1 (X
=1,92) tarafindan, kadin 6gretmen adaylarina gore (X =1,53) daha fazla kabul edilmektedir.

Senaryo 2

Tablo 7’da Senaryo 2 katilimcilarinin bilisim etiklerinin belirlenmesinin cinsiyete gore
farkliligina iliskin sonuclari verilmistir.

Tablo 7Senaryo 2 Katilimcilarinin Bilisim Etiklerinin Belirlenmesinin Cinsiyete Gore
Farkliligina iliskin Sonuclar

MN Kadin _ Erkek _ ¢ P

n X Ss n X Ss
M4 165 1,80 0,99 55 2,16 1,19 2,18 0,03
M9 165 1,86 1,13 55 2,27 1,22 2,28 0,02

Tablo 7 incelendiginde, yapilan t testi sonucunda 4. Ve 5. Maddelerde p<.05 anlaml fark
oldugu gorilmiistiir. Diger maddelerde ise anlamli fark goriilmemistir. Diger maddelerde ise
anlamli fark goriilmemistir.

Tablo 7 incelendiginde 4. madde olan; “Cem ve Onur’un davranisi geleneksel olarak kabul
edilebilir.” kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine gore yapilan
analiz sonucunda anlaml farkliligin oldugu goriilmektedir [t= 2,18; p<.05]. Bu goris, erkek
O0gretmen adaylar (X =2,16) tarafindan, kadin 6gretmen adaylarina gore (X =1,80) daha fazla
kabul edilmektedir.

Tablo 7 incelendiginde 9. madde olan; “Cem ve Onur’'un davranisi zarardan cok fayda
getirmektedir.” kazanim maddesinde arastirmaya katilanlarin cinsiyet degiskenine gore
yapilan analiz sonucunda anlamh farkliligin oldugu goriilmektedir [t= 2,28; p<.05]. Bu gorts,
erkek 6gretmen adaylar1 (X =2,27) tarafindan, kadin 6gretmen adaylarina gore (X =1,86) daha
fazla kabul edilmektedir.

Senaryo 3

Tablo 8'de Senaryo 3 katilimcilarinin bilisim etiklerinin belirlenmesinin cinsiyete gore
farkliligina iliskin sonuglar1 verilmistir.

Tablo 8 Senaryo 3 Katilimcilarinin Bilisim Etiklerinin Belirlenmesinin Cinsiyete Gore
Farklihgina Iliskin Sonuglar

MN Kadin _ Erkek _ ¢ P
n X SS n X sS

13A 167 1,85 0,85 55 2,16 0,99 2,26 0,02

Tablo 8 incelendiginde, yapilan t testi sonucunda 13. Maddede p<.05 anlaml fark oldugu
gorilmistiir. Diger maddelerde ise anlamli fark goriilmemistir.

Tablo 8 incelendiginde 13. madde olan; “Can’in davranisi ahlaken dogrudur.” kazanim
maddesinde arastirmaya katilanlarin cinsiyet degiskenine goére yapilan analiz sonucunda
anlamli farkliligin oldugu gorilmektedir. [t= 2,26; p<.05] Bu goriis, erkek 6gretmen adaylar (X
=2,16) tarafindan, kadin 6gretmen adaylarina gore (X=1,85) daha fazla kabul edilmektedir.

Senaryo 4

Senaryo 4 icin T testi analiz sonugclarina bakildiginda tim maddeler icin degerler [p>0.05.]
oldugundan anlamh fark goriilmemistir.

Arastirmaya Katilan Ogretmen Adaylarimin Bilisim Etiklerinin Belirlenmesi
Yetkinliklerinin Yasa Gore Farkhihgina Iligkin t Testi Sonuglar:

Senaryo 1
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Tablo 9'da arastirmaya katilan dgretmen adaylarinin bilisim etiklerinin belirlenmesinin yasa
gore farklihigina iliskin t testi sonuclari verilmistir.

Tablo 9 Arastirmaya Katilan Ogretmen Adaylarimin Bilisim Etiklerinin Belirlenmesi
Yetkinliklerinin Yasa Gore Farklihgina Iliskin t Testi Sonuclar

18-21 yas grubu 22 ve lzeri yas grubu )
n X Ss n X SS P
S15 128 1,46 0,82 93 1,79 1,23 2,35 0,01

Tablo 9 incelendiginde 15. madde olan; “Berna’min davranisi kabul edilebilir.” kazanim
maddesinde arastirmaya katilanlarin yas degiskenine gore yapilan analiz sonucunda anlaml
farkliligin oldugu goriilmektedir. [t= 2,3; p<.05] Bu goriis, 22 ve lizeri yas grubu 6gretmen
adaylar1 (X =1,79) tarafindan, 18-21 yas grubu 6gretmen adaylarina gore (X =1,46) daha fazla
kabul edilmektedir. Diger maddelerde anlaml bir fark gértilmemistir.

Senaryo 2

Tablo 10’de arastirmaya katilan 6gretmen adaylarinin bilisim etiklerinin belirlenmesinin yasa
gore farklihigina iliskin t testi sonuclari verilmistir.

Tablo 10 Arastirmaya katilan 6gretmen adaylarinin bilisim etiklerinin belirlenmesinin yasa
gore farklhiligina iliskin t testi sonuglari

MN 18-21 yas g‘ubu 22 ve tizeri yas grubu ¢ b
n X ss n X ss
M4 126 1,77 0,99 99 2,06 1,13 1,98 0,04

Tablo 10 incelendiginde 16. madde olan; “Berna’nin davranisi kabul edilebilir.” kazanim
maddesinde arastirmaya katilanlarin cinsiyet degiskenine goére yapilan analiz sonucunda
anlamh farkliligin oldugu gorilmektedir. [t= 1,98; p<.05] Bu goriis, 22 ve lizeri yas grubu
o0gretmen adaylar (X =2,06) tarafindan, 18-21 yas grubu 6gretmen adaylarina gore (X =1,77)
daha fazla kabul edilmektedir. Diger maddelerde anlaml bir fark gériilmemistir.

Senaryo 3

Senaryo 3 icin T testi analiz sonuglarina bakildiginda tim maddeler icin degerler [p>0.05.]
oldugundan anlamlh fark gériilmemistir.

Senaryo 4

Senaryo 4 icin T testi analiz sonuclarina bakildiginda tiim maddeler i¢in degerler [p>0.05.]
oldugundan anlamh fark gériilmemistir.

Arastirmaya Katilan Ogretmen Adaylarinin Bilisim Etiklerinin Belirlenmesi
Yetkinliklerinin Bilgisayara Sahip Olma Degiskenine Gore Farkliigina iliskin t Testi
Sonuglari

Senaryo 1

Senaryo 1 icin T testi analiz sonuclarina bakildiginda tiim maddeler i¢in degerler [p>0.05.]
oldugundan anlamh fark goriilmemistir.

Senaryo 2

Tablo 11’de Arastirmaya Katilan Ogretmen Adaylarimin Bilisim Etiklerinin Belirlenmesinin
Bilgisayara Sahip Olma Degiskenine Gore Farkhligina Iliskin T Testi Sonuclar1 Verilmistir.

Tablo 11 Arastirmaya Katilan Ogretmen Adaylarinin Bilisim Etiklerinin Belirlenmesinin
Bilgisayara Sahip Olma Degiskenine Gére Farklihgina iliskin T Testi Sonuglari

MN Bilgisayarim var Bilgisayarim yok t p
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n X Ss n X S
M1 107 2,34 1,30 115 1,97 1,30 2,27 0,02
M2 107 2,37 1,11 115 2,01 1,11 2,19 0,03

Tablo 11 incelendiginde 1. madde olan; “Cem ve Onur’un davranisi dogrudur.” kazanim
maddesinde arastirmaya katilanlarin bilgisayara sahip olma degiskenine gore yapilan analiz
sonucunda anlamli farkliligin oldugu goriilmektedir. [t= 2,27; p<.05] Bu gorts, Bilgisayarim var
degiskeni (X=2,34), Bilgisayarim yok degiskenine gore (X =1,97) daha fazla kabul edilmektedir.

Tablo 11 incelendiginde 2. madde olan; “Cem ve Onur’un davranisi adildir.” kazanim
maddesinde arastirmaya katilanlarin bilgisayara sahip olma degiskenine gore yapilan analiz
sonucunda anlamli farkliligin oldugu goriilmektedir. [t= 2,19; p<.05] Bu gorts, Bilgisayarim var
degiskeni (X=2,37), Bilgisayarim yok degiskenine gore (X =2,01) daha fazla kabul edilmektedir.
Diger maddelerde anlaml fark goriilmemistir.

Senaryo 3

Senaryo 3 icin T testi analiz sonuglarina bakildiginda tim maddeler icin degerler [p>0.05.]
oldugundan anlaml fark gériilmemistir.

Senaryo 4

Tablo 12’te Arastirmaya Katilan Ogretmen Adaylarinin Bilisim Etiklerinin Belirlenmesinin
Bilgisayara Sahip Olma Degiskenine Gére Farklihgina iliskin T Testi Sonuglar1 Verilmistir.

Tablo 12 Arastirmaya Katilan Ogretmen Adaylarinin Bilisim Etiklerinin Belirlenmesinin
Bilgisayara Sahip Olma Degiskenine Gére Farklihgina iliskin T Testi Sonuglari

Bilgisayarim var Bilgisayarim yok
MN — t p

n X ss n X ss
C2 107 3,09 1,19 115 2,76 1,25 1,99 0,04
C4 107 3,23 1,24 115 2,83 1,26 2,37 0,01
C5 107 3,14 1,27 115 2,79 1,30 2,01 0,04
C11 107 3,01 1,20 115 2,68 1,28 1,97 0,04
C13 107 3,04 1,20 115 2,57 1,22 2,89 0,00
Cl6 107 3,02 1,16 115 2,61 1,23 2,53 0,01

Tablo 12 incelendiginde 2. madde olan; “Cem ve Onur’'un davranisi dogrudur.” kazanim
maddesinde arastirmaya katilanlarin bilgisayara sahip olma degiskenine gére yapilan analiz
sonucunda anlamli farkliligin oldugu goriilmektedir. [t= 1,99; p<.05] Bu gorts, Bilgisayarim var
degiskeni (X=3,09), Bilgisayarim yok degiskenine gore (X =2,76) daha fazla kabul edilmektedir.
Diger maddelerde anlamli fark goriillmemistir.

Tablo 12 incelendiginde 4. madde olan; “Cem ve Onur'un davranisi dogrudur.” kazanim
maddesinde arastirmaya katilanlarin bilgisayara sahip olma degiskenine gére yapilan analiz
sonucunda anlamli farkliligin oldugu goriilmektedir. [t= 2,37; p<.05] Bu gorts, Bilgisayarim var
degiskeni (X=3,23), Bilgisayarim yok degiskenine gore (X =2,83) daha fazla kabul edilmektedir.
Diger maddelerde anlamli fark goriillmemistir.

Tablo 12 incelendiginde 5. madde olan; “Cem ve Onur’un davranisi dogrudur.” kazanim
maddesinde arastirmaya katilanlarin bilgisayara sahip olma degiskenine gore yapilan analiz
sonucunda anlamli farkliligin oldugu goriilmektedir. [t= 2,01; p<.05] Bu gorts, Bilgisayarim var
degiskeni (X =3,14), Bilgisayarim yok degiskenine goére (X =2,79) daha fazla kabul
edilmektedir. Diger maddelerde anlaml fark goriilmemistir.

Tablo 12 incelendiginde 11. madde olan; “Cem ve Onur’un davranisi dogrudur.” kazanim
maddesinde arastirmaya katilanlarin bilgisayara sahip olma degiskenine gore yapilan analiz
sonucunda anlamli farkliligin oldugu goriilmektedir. [t= 1,97; p<.05] Bu gorts, Bilgisayarim var
degiskeni (X =3,01), Bilgisayarim yok degiskenine gore (X=2,68) daha fazla kabul edilmektedir.
Diger maddelerde anlamli fark goriilmemistir.
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Tablo 12 incelendiginde 13. madde olan; “Cem ve Onur’un davranisi dogrudur.” kazanim
maddesinde arastirmaya katilanlarin bilgisayara sahip olma degiskenine gore yapilan analiz
sonucunda anlamli farkliligin oldugu goriilmektedir. [t= 2,89; p<.05] Bu gorts, Bilgisayarim var
degiskeni (X=3,04), Bilgisayarim yok degiskenine gore (X=2,57) daha fazla kabul edilmektedir.
Diger maddelerde anlamli fark goriilmemistir.

Tablo 12 incelendiginde 16. madde olan; “Cem ve Onur’un davranisi dogrudur.” kazanim
maddesinde arastirmaya katilanlarin bilgisayara sahip olma degiskenine gore yapilan analiz
sonucunda anlamli farkliligin oldugu goriilmektedir. [t= 2,53; p<.05] Bu gorts, Bilgisayarim var
degiskeni (X=3,02), Bilgisayarim yok degiskenine gore (X=2,61) daha fazla kabul edilmektedir.
Diger maddelerde anlamli fark goriilmemistir.

Diger maddelerde anlaml fark goriilmemistir.

Arastirmaya Katilan Ogretmen Adaylarimin Bilisim Etiklerinin Belirlenmesi
Yetkinliklerinin internet Erisim Olanagi Degiskenine Gére Farklihigina iliskin Sonuglari

Katilimcilarin internet erisim olanagina gore farkliik tespiti icin t testi ve anova testi
yapilmamistir. Katilimcilarin biiyiik orani internet erisim olanagina sahiptir.

Arastirmaya Katilan Ogretmen Adaylarimin Bilisim Etiklerinin Belirlenmesi
Yetkinliklerinin internet Kullamim Arac Degiskenine Gore Farklihgina iliskin Sonuglar

Katilimcilarin internet kullanim araci degiskenine gore farklilik tespiti icin t testi ve anova testi
yapilmamistir. Katiimcilarin biiyiik orani internet kullanim araci degiskenine “telefon” araci
olarak yanit vermistir.

Arastirmaya Katilan Ogretmen Adaylarimin Bilisim Etiklerinin Belirlenmesi
Yetkinliklerinin Ogrenim Gérillen Smf Diizeyi Ortalamalarindaki Farkhiligin
Anlamliligina Ait Tek Yonlii Varyans (ANOVA) Analizi Sonuglari

Tablo 13’te Sinif 6gretmeni adaylarinin bilisim etiklerinin belirlenmesine goére 6grenim
gorilen simif diizeyi ortalamalarindaki farkliligin anlamliligina ait tek yonlii varyans (ANOVA)
analizi sonugclari verilmistir.

Tablo 13 Sinif Ogretmeni Adaylarinin Bilisim Etiklerinin Belirlenmesine Gére Ogrenim Goriilen
Sinif Diizeyi Ortalamalarindaki Farkliligin Anlamliligina Ait Tek Yonlii Varyans (ANOVA)
Analizi Sonuglari

SINIF 1 SINIF 2 SINIF 3 SINIF 4 Varvans
(a) (b) () (d) y Fark Olan
ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 197

Journal of Interdisciplinary Educational Research 2024;8(18);182-205



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

X S X S X S X S F P Gruplar
(LSD)

M.
No
C1 3,42 1,23 2,94 1,35 2,74 1,24 3,07 1,25 280 0,04 a-b,ad
C2 3,30 1,26 2,92 1,27 2,60 1,16 2,80 1,15 324 0,02 a-cbd
C4 3,32 1,23 3,03 1,33 2,58 1,16 3,10 1,23 328 0,02 Db-ded
c5 3,32 1,19 2,85 1,29 2,54 1,34 3,05 1,27 357 0,01 a-cb-d
c6 318 1,22 2,98 1,34 2,37 1,07 3,00 1,28 4,34 0,00 d-acb
c7 298 1,37 2,85 1,36 2,29 1,13 2,96 1,30 327 0,00 a-b,a-d
C10 3,08 1,16 2,85 1,23 2,09 1,15 2,84 1,20 6,89 0,00 a-cb-d
C11 3,03 1,27 2,92 1,24 2,39 1,21 2,98 1,21 304 0,03 c¢-bad
C12 3,30 1,31 2,98 1,22 2,23 1,19 2,84 1,26 6,88 0,00 a-b,a-d
C13 311 1,20 2,92 1,24 2,23 1,14 2,85 1,20 540 0,00 b-dc-d
C14 3,18 1,26 2,89 1,25 2,13 1,16 2,84 1,26 6,85 0,00 a-cb-d
C15 3,40 1,24 3,05 1,29 2,35 1,18 3,03 1,19 6,87 0,00 a-cb-d
Cl6 3,16 1,20 2,96 1,20 2,21 1,08 2,84 1,20 648 0,00 a-b,a-d
C17 3,40 142 3,00 1,31 2,37 1,28 2,92 1,32 546 0,00 a-b,a-d

Arastirmaya Katilan sinif 6gretmeni adaylarinin 6grenim goriilen sinif diizeyine gore bilisim
etiginin belirlenmesi yetkinligi yukaridaki tabloda verilmistir. Arastirmaya katilan simnif
O0gretmeni adaylarinin 6grenim gordiikleri sinif diizeyleri arasinda fark olup olmadigini
belirlemek i¢in varyans analizi yapilmistir. Analiz sonucunda sinif diizeyi degiskenine gore
anlamh fark bulunan maddeler bu bsliimde yorumlanmustir. ikili karsilastirmalarda éncelikli
olarak scheffe testi uygulanmis, fark bulunamadigi i¢in LSD testi uygulanmistir.

Tablo 13 incelendiginde 1. madde olan “Ber¢in’in davranisi dogrudur.” maddesi arastirmaya
katilanlarin 6grenim goriilen sinif diizeyine gére yapilan varyans analizi sonucunda anlaml
farkliligin oldugu goriilmektedir (f=2,80; p<.05). “Bercin’in davranisi dogrudur.” maddesini
0grenim goriilen sinif diizeyi 1 olan 6gretmen adaylari (X=3,42) diger sinif dlizeylerinden daha
fazla kabul edilmektedir.

Tablo 13 incelendiginde 2. madde olan “Ber¢in’in davramsi adildir.” maddesi arastirmaya
katilanlarin 6grenim goriilen sinif diizeyine gore yapilan varyans analizi sonucunda anlamli
farkliligin oldugu goriilmektedir (f=3,24; p<.05). “Berc¢in’in davranisi adildir.” maddesini
0grenim goriilen sinif diizeyi 1 olan 6gretmen adaylar1 (X=3,30) diger sinif diizeylerinden daha
fazla Kabul edilmektedir.

Tablo 13 incelendiginde 4. madde olan “Berg¢in’in davranisi geleneksel olarak kabul edilebilir.”
maddesi arastirmaya katilanlarin 6grenim goriilen sinif diizeyine gore yapilan varyans analizi
sonucunda anlamli farkliligin oldugu goriilmektedir (f=3,28; p<.05). “Ber¢in’in davranisi
geleneksel olarak kabul edilebilir.” maddesini 6grenim goriilen sinif diizeyi 1 olan 6gretmen
adaylar1 (X=3,32) diger smif diizeylerinden daha fazla Kabul edilmektedir.

Tablo 13 incelendiginde 5. madde olan “Ber¢in’in davranisi ailem tarafindan kabul edilebilir.”
maddesi arastirmaya katilanlarin 6grenim goriilen sinif diizeyine gore yapilan varyans analizi
sonucunda anlamh farkliligin oldugu goriulmektedir (f=3,57; p<.05). “Ber¢in’in davranis: ailem
tarafindan kabul edilebilir.” maddesini 6grenim goriilen sinif diizeyi 1 olan 6gretmen adaylari
(X=3,32) diger sinif diizeylerinden daha fazla Kabul edilmektedir.

Tablo 13 incelendiginde 6. madde olan “Berc¢in’in davranisi tedbirlidir.” maddesi arastirmaya
katilanlarin 6grenim goriilen sinif diizeyine gore yapilan varyans analizi sonucunda anlaml
farkliligin oldugu goriilmektedir (f=4,34; p<.05). “Ber¢in’in davranisi tedbirlidir.” maddesini
0grenim gorilen sinif diizeyi 1 olan 6gretmen adaylar1 ( X=3,18) diger sinmif diizeylerinden daha
fazla Kabul edilmektedir.
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Tablo 13 incelendiginde 7. madde olan “Ber¢in’in davranisi fedakardir.” maddesi arastirmaya
katilanlarin 6grenim goriilen sinif diizeyine goére yapilan varyans analizi sonucunda anlaml
farklihigin oldugu gorilmektedir (f=3,27; p<.05). “Ber¢in’in davranisi fedakardir.” maddesini
0grenim goriilen sinif diizeyi 1 olan 6gretmen adaylar: (X=2,98) diger sinif dlizeylerinden daha
fazla Kabul edilmektedir.

Tablo 13 incelendiginde 10. madde olan “Ber¢in’in davranisi memnuniyeti en list diizeye
¢ikarir.” maddesi arastirmaya katilanlarin 6grenim goriilen sinif diizeyine gore yapilan varyans
analizi sonucunda anlamli farkliligin oldugu gérilmektedir (f=6,89; p<.05). “Berg¢in’in davranisi
memnuniyeti en Ust diizeye c¢ikarir..” maddesini 6grenim goriilen sinif diizeyi 1 olan 6gretmen
adaylar1 ( X=3,08) diger sinif diizeylerinden daha fazla Kabul edilmektedir.

Tablo 13 incelendiginde 11. madde olan “Bergin’in davranisi genel ahlak kurallarina aykiri
degildir.” maddesi arastirmaya katilanlarin 6grenim goriilen sinif diizeyine goére yapilan
varyans analizi sonucunda anlamli farklihigin oldugu goriilmektedir (f=3,04; p<.05). “Ber¢in’in
davranisi genel ahlak kurallarina aykiri degildir.” maddesini 6grenim goriilen sinif diizeyi 1
olan 6gretmen adaylari (X=3,03) diger sinif diizeylerinden daha fazla Kabul edilmektedir.

Tablo 13 incelendiginde 12. madde olan “Bercin’in davranisi benim adalet anlayisima aykiri
degildir.” maddesi arastirmaya katilanlarin 6grenim gorilen simif diizeyine gore yapilan
varyans analizi sonucunda anlamli farkliligin oldugu goriilmektedir (f=6,88; p<.05). “Ber¢in’in
davranist benim adalet anlayisima aykir1 degildir.” maddesini 6grenim goriilen sinif diizeyi 1
olan 6gretmen adaylari (X=3,30) diger sinif diizeylerinden daha fazla Kabul edilmektedir.

Tablo 13 incelendiginde 13. madde olan “Ber¢in’in davranisi ahlaken dogrudur.” maddesi
aragstirmaya katilanlarin 6grenim goriilen simf diizeyine gore yapilan varyans analizi
sonucunda anlamli farkhiligin oldugu gorilmektedir (f=5,40; p<.05). “Ber¢in’in davranisi
ahlaken dogrudur.” maddesini 6grenim goriilen siif diizeyi 1 olan 6gretmen adaylari (X=3,11)
diger sinif diizeylerinden daha fazla Kabul edilmektedir.

Tablo 13 incelendiginde 14. madde olan “Ber¢in’in davranisi, dile getirilmemis bir sozii ihlal
etmez.” maddesi arastirmaya katilanlarin 6grenim goriilen sinif diizeyine gore yapilan varyans
analizi sonucunda anlamli farklihgin oldugu goriilmektedir (f=6,85; p<.05). “Ber¢in’in
davranisi, dile getirilmemis bir szl ihlal etmez.” maddesini 6grenim goriilen sinmif dizeyi 1
olan 6gretmen adaylari (X=3,18) diger sinif diizeylerinden daha fazla Kabul edilmektedir.

Tablo 13 incelendiginde 15. madde olan “Bercin’in davramisi kabul edilebilir.” maddesi
arastirmaya katilanlarin 6grenim goériilen simif diizeyine gore yapilan varyans analizi
sonucunda anlaml farkliligin oldugu gorilmektedir (f=6,87; p<.05). “Ber¢in’in davranisi kabul
edilebilir.” maddesini 6grenim goriilen sinif diizeyi 1 olan 6gretmen adaylar1 (X=3,42) diger
sinif diizeylerinden daha fazla Kabul edilmektedir.

Tablo 13 incelendiginde 16. madde olan “Bercin’in davranisi etiktir.” maddesi arastirmaya
katilanlarin 6grenim goriilen sinif diizeyine gore yapilan varyans analizi sonucunda anlaml
farkliligin oldugu gorilmektedir (f=6,48; p<.05). “Ber¢in’in davranisi etiktir.” maddesini
O6grenim gorilen sinif diizeyi 1 olan 6gretmen adaylar1 ( X=3,16) diger sinif diizeylerinden daha
fazla Kabul edilmektedir.

Tablo 13 incelendiginde 17. madde olan “Ben de Ber¢in’'nin yaptigini yaparim.” maddesi
arastirmaya katilanlarin 6grenim gorilen simif diizeyine gore yapilan varyans analizi
sonucunda anlamh farkliligin oldugu goriilmektedir (f=5,46; p<.05). “Ben de Bergin'nin
yaptigini yaparim.” maddesini 6grenim goriilen sinif diizeyi 1 olan 6gretmen adaylar: ( X=3,40)
diger siif diizeylerinden daha fazla Kabul edilmektedir.

SONUCLAR ve TARTISMA

Egitim fakiiltelerinde 6grenim goren 223 sinif 6gretmeni adayina uygulanan bu arastirmadan
su sonuglar elde edilmistir. Cinsiyete baghh degiskende tiim Senaryolarda anlamlh bir fark
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goriilmistir. Yas degiskeninde ise Senaryo 1 ve Senaryo 2 de anlaml bir fark oldugu goriilen
maddeler bulunurken Senaryo 3 ve 4’de anlaml bir fark goriilmemistir. Ogrenim goriilen simf
diizeyi acisindan baktigimizda ise Senaryo 1, 2 ve 3'de anlaml bir fark gériilmemisken Senaryo
4’de anlaml bir fark oldugu maddeler gorilmiistiir. Kisisel bilgisayara sahip olma durumunda
da Senaryo 1 ve 3’de anlamli fark bulunan maddeler goriilmemisken Senaryo 2 ve 4’de anlaml
fark bulunan maddeler gériilmiistiir. internette harcanan zaman degiskeninde ise anlamli bir
fark goriilmemistir.

Arastirmaya Katilanlarn Kigisel Bilgilerine Iligkin Sonuclar

Bu c¢alismada simif Ogretmeni adaylarinin pandemi donemindeki bilisim etiklerinin
belirlenmesi yetkinliklerinin cinsiyet, yas, sinif diizeyi, internet erisim olanagi, internete erisim
saglanan arag, bilgisayara sahip olma ve internette harcadiklar1 zaman degiskenlerine gore
farklilasip farklilasmadigi incelenmistir. Arastirmaya katilan 223 sinif 6gretmeni adayindan %
75, 3’ i kadin 6gretmen adayi, % 24,7’ si erkek 6gretmen adayindan olusmaktadir. Arastirmaya
katilan sinif 6gretmeni adaylarinin yas analiz sonuclarina bakildiginda %58.1’i 18-21 yas
araligindayken % 41.9’u 22 ve lizeri yas araligindadir. Arastirmanin %26.5’i 1. Sinif 6gretmen
adaylar1, %25.1’ini 2. Smif 68retmen adaylari, %22.9’'unu 3. Sinif 6gretmen adaylari ve
%25.6’s1n1 4. Sinif 6gretmen adaylar1 olusturmaktadir. Arastirmaya katilan sinif 6gretmeni
adaylarinin %99.14’linlin internet erisim olanagi var iken %0.86’sin1n internet erisim olanagi
yoktur. Arastirmaya katilan sinif 6gretmeni adaylarinin internete katilim sagladiklari araglarin
yiizdelik oranlarina bakildiginda ise %1.8’i tablet, 0.9'u bilgisayar ve %97.3’li telefondan erisim
sagladigr goriilmustiir. Bu oranlara bakildiginda internet kullanim araci degiskenine
katilimcilarin biiytlik orani ““telefon” araci olarak yanit vermistir. Arastirmaya katilim saglayan
223 sinif 6gretmeni adayinin %48.0"1 kisisel bilgisayara sahip iken %52.0"1 kisisel bilgisyara
sahip degildir. Arastirmaya katilan 223 simif 6gretmeni aday1 internette harcadiklar1 zaman
degiskenine gore degerlendirildiginde ise % 6.7’si 0-60 dakika araligi, %17.5'i 61-120 dakika
araligi, %20.6’s1 121-180 dakika araligr %11.2’si 181-240 dakika aralig1 ve %43.9'u 241 ve
tizeri dakika aralif1 internette vakit gecirmektedir. Bu sonuglara baktigimizda katilimcilarin
cogunlugu 241 ve iizeri dakika araliginda internette zaman gecirdikleri goriilmektedir.

Arastirmaya Katilan Sinif Ogretmeni Adaylarinin Cinsiyet Degiskenine Gére Analiz
Sonuclari

Senaryo 1

Senaryo 1’de sinmif 6gretmeni adaylarinin bilisim etiklerinin belirlenmesi yetkinligine iliskin
uygulanan 6lgekten elde edilen bulgulara gére “Berna’nin davranisi kabul edilebilir; Berna’nin
davranist adildir; Berna’nin davranisi kiiltiirel olarak kabul edilebilir; Berna’nin davranisi
geleneksel olarak kabul edilebilir; Berna'nin davranisi ailem tarafindan kabul edilebilir;
Berna’'nin davranisi tedbirlidir; Berna’nin davranisi fedakardir; Berna’'nin davranisi zarari en
aza indirirken, yarari en st diizeye cikarir; Berna'nin davranisi zarardan c¢ok fayda
getirmektedir; Berna'nin davranisi memnuniyeti en st diizeye c¢ikarir; Berna’nin davranisi
benim adalet anlayisima aykir1 degildir; Berna’nmin davranisi ahlaken dogrudur; Berna’nin
davranisi, dile getirilmemis bir s6zi ihlal etmez; Berna’nin davranisi kabul edilebilir; Berna'nin
davranisi etiktir; Ben de Berna'nin yaptigini yaparim.” Maddelerinde cinsiyete bagh analizde
aralarinda yapilan degerlendirme sonucunda bu maddede cinsiyet lehinde bulunan fark
istatistiksel agcidan anlamli bulunmustur. Bu maddede erkekler lehine anlamli bir fark oldugu
gorilmiistiir. Erkek 6gretmen adaylarinin puanlar1 kadin 68retmen adaylarinin puanlarindan
yuksek ¢iktig1 gortilmiistiir. Bu da demek oluyor ki erkeklerin etik anlayisi daha olumludur.
Boliimde etik anlayisi hakkinda bu anlamli farklihig1 azaltacak ¢alismalar yapilabilir (Biber ve
Biber, 2020). Ortaokul Ogrencileri Ile Bilgisayar Meslek Dersi Alan Ortadgretim Ogrencilerinde
Bilisim Etigi ile yaptif1 calismasinda erkekler lehine bizim calismamiza benzer sonuc¢ elde
etmistir.
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Senaryo 2

Senaryo 2’de simif 6gretmeni adaylarinin bilisim etiklerinin belirlenmesi yetkinligine iliskin
uygulanan o6lcekten elde edilen bulgulara gore diger maddelerde anlamh bir fark
gorilmemisken 4. Ve 9. Maddeler olan “Cem ve Onur'un davranisi geleneksel olarak kabul
edilebilir; Cem ve Onur'un davranisi zarardan cok fayda getirmektedir.” Maddelerinde
cinsiyete bagh analizde aralarinda yapilan degerlendirme sonucunda bu maddede cinsiyete
bagh erkekler lehinde bulunan fark istatistiksel acidan anlamli bulunmustur. Analiz sonucu
erkeklerin puanlari kadinlarin puanindan daha yiliksektir ve bu maddede erkekler lehine
anlamli bir fark oldugu goriilmiistiir. Bu sonuca istinaden bu maddelerde erkeklerin etik
anlayis1 durumu kadin katilimcilarin etik anlayisi durumundan daha olumludur. Dengelenmesi
icin cesitli egitimler verilebilir (Tekerek vd., 2015). Bilisim Teknolojileri Ogretmen Adaylarinin
Bilgisayar Oz-yeterlikleri yaptig1 calismasinda erkekler lehine bizim ¢calismamiza benzer sonug
elde etmistir.

Senaryo 3

Senaryo 3’te sinif 6gretmeni adaylarinin bilisim etiklerinin belirlenmesi yetkinligine iliskin
uygulanan Olcekten elde edilen bulgulara gore diger maddelerde anlamhi bir fark
goriilmemisken 13. Madde olan “Can’in davranisi ahlaken dogrudur.” Maddesinde cinsiyete
bagli analizde aralarinda yapilan degerlendirme sonucunda bu maddede erkekler lehinde
bulunan fark istatistiksel acidan anlaml bulunmustur. Analiz sonucu diger maddelerden daha
yliksektir ve bu maddede erkekler lehine anlaml bir fark oldugu goriilmiistiir. Béliimde etik
anlayisit hakkinda bu anlamli farklilig1 azaltacak ¢alismalar yapilabilir.

Arastirmaya Katilan Sinif Ogretmeni Adaylarinin Yas Degiskenine Gére Analiz Sonuclari
Senaryo 1

Senaryo 1’de sinif 6gretmeni adaylarinin bilisim etiklerinin belirlenmesi yetkinligine iliskin
uygulanan o6lcekten elde edilen bulgulara gore diger maddelerde anlamh bir fark
goriilmemisken 15. Madde olan “Berna’nin davranisi kabul edilebilir.” Maddesinde yasa bagh
analiz sonucunda aralarinda yapilan degerlendirme sonucunda bu maddede yasa bagl bulunan
fark istatistiksel agidan 22 ve iizeri yas grubu lehinde anlamli bulunmustur. Analiz sonucu bu
madde diger maddelerden daha yiiksektir ve bu maddede 22 ve lizeri yas grubu lehine anlaml
bir fark oldugu gorilmiistiir. Bu sonuca gore bu maddede yasin artmasiyla birlikte etik
anlayisin daha olumlu bir yone gittigini sdyleyebiliriz. Yasin artmasi ile durumlar karsisinda
kisilerin daha anlayish bir yaklasim sergiledigini sdyleyebiliriz.

Senaryo 2

Senaryo 2’de sinif 6gretmeni adaylarinin bilisim etiklerinin belirlenmesi yetkinligine iliskin
uygulanan o6lcekten elde edilen bulgulara gore diger maddelerde anlamh bir fark
gorilmemisken 4. Madde olan “Cem ve Onur’un davranisi geleneksel olarak kabul edilebilir.”
Maddesinde yasa bagh analiz sonucunda aralarinda yapilan degerlendirmede bu maddede yas
lehinde bulunan fark istatistiksel a¢idan anlamli bulunmustur. Analiz sonucu diger
maddelerden daha yiiksektir ve bu maddede 22 ve {izeri yas grubu lehine anlaml bir fark
oldugu goriilmistiir. Bu sonuca gére bu maddede yasin artmasiyla birlikte etik anlayisin daha
olumlu bir yone gittigini soyleyebiliriz. Yasin artmasi ile durumlar karsisinda kisilerin daha
anlayishi bir yaklasim sergiledigini soyleyebiliriz.

Arastirmaya Katilan Sinif Ogretmeni Adaylarinin Ogrenim Gériilen Sinif Diizeyi
Degiskenine Gore Analiz Sonuclari

Senaryo 4
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Senaryo 4’de sinif 6gretmeni adaylarinin bilisim etiklerinin belirlenmesi yetkinligine iliskin
uygulanan oOlcekten elde edilen bulgulara gore diger maddelerde anlamhi bir fark
gorilmemisken 1, 2, 3, 4, 5, 6, 7, 10, 11, 12, 13, 14, 15, 16 ve 17. Madde olan “Berc¢in’in
davranisi dogrudur; Bercin'in davranisi adildir; Bergin’in davramisi kiiltiirel olarak kabul
edilebilir; Berc¢in'in davranisi geleneksel olarak kabul edilebilir; Bercin'in davranisi ailem
tarafindan kabul edilebilir; Bercin'in davranisi tedbirlidir; Bergin'in davranisi fedakardir;
Bercin’in davranisi memnuniyeti en Ust diizeye c¢ikarir; Bercin'in davranisi genel ahlak
kurallarina aykir1 degildir; Bercin’in davranisi benim adalet anlayisima aykir1 degildir;
Bercin’'in davranisi ahlaken dogrudur; Berg¢in’in davranisi, dile getirilmemis bir sozi ihlal
etmez; Ber¢in’in davranisi kabul edilebilir; Ber¢in'in davranisi etiktir; Ben de Bercin'in
yaptigini yaparim.” Maddelerinde 68renim goriilen sinif diizeyine bagl analizde aralarinda
yapilan degerlendirme sonucunda bu maddelerde sinif diizeyi 1 olanlar lehinde bulunan fark
istatistiksel acidan anlamli bulunmustur. Analiz sonucu diger maddelerden daha yliksektir ve
bu maddelerde 1. Simf égrenim diizeyi daha yiikksek puan aldiklar1 goriilmiistiir. Ikili
karsilastirmalarda oncelikli olarak scheffe testi uygulanmis, fark bulunamadigi i¢in LSD testi
uygulanmistir. Bu maddeler icin Simif 6gretmenligi egitimine yeni baslayan adaylarin etik
anlayislar1 daha olumlu oldugu goriilmistiir ve Sinif diizeyi ilerledikce bu olumlu anlayisin
daha katilastig1 goriilmektedir (Gokgearslan vd., 2015). Ortaokul Ogrencilerinde Bilisim Etigi:
Gergek Yasam Durumu Senaryolariyla Bir Degerlendirmeye yonelik yaptigi ¢alismanin sinif
diizeyine dayali sonuglari ile ¢calismamizdaki sonuclar benzerlik gostermektedir. Sinif diizeyi
degisken puanlari arasinda anlamli farklihigin oldugu goriilmektedir (p<0,05). Bunun yaninda
¢alismamiz gibi Bayra ve Baysan (2022) Ger¢cek Yasam Durumu Senaryolariyla Ortadgretim
Ogrencilerinin Bilisim Etigi Diizeylerinin Baz1 Degiskenler Acisindan incelenmesi caligmasinda
arastirmaya katilan katilmcilarin simif diizeyleri tiim siniflar icin anlamh farkhilsmadigi
sonucunu veren ¢alismalarda olmustur.

Arastirmaya Katilan Sinif Ogretmeni Adaylarinin Internet Erisim Olanagi Degiskenine
Gore Analiz Sonuclari

Toplamda 223 Katilimcinn %99.14'intln internet erisim olanag var iken 0.86’sinin internet
erisim olanag1 yoktur. Analiz degerlendirme sonucundan katilimcilarin biiyiik bir cogunlugu
internet erisimine sahiptir ¢ikarimina varildigi gorilmiistiir.

Arastirmaya Katilan Sinif Ogretmeni Adaylarimin Internete Erisim Sagladiklar1 Arac
Degiskenine Gére Analiz Sonuclari

Arastirmaya katilan katihmcilarin %1,8’si tabletten, 0,9’'u bilgisayardan ve 97,3’ de telefondan
internete erisim saglamistir. Analiz degerlendirme sonucundan katilmcilarin biiyiik bir
¢ogunlugu internet erisimine telefondan erisim saglarken en az bilgisayardan erisim
saglamistir ¢ikarimina varildigi gorilmiistur.

Arastirmaya Katilan Sinif Ogretmeni Adaylarinin Bilgisayara Sahip Olma Degiskenine
Gore Analiz Sonuclari

Senaryo 2

Senaryo 2’de sinif 6gretmeni adaylarinin bilisim etiklerinin belirlenmesi yetkinligine iliskin
uygulanan o6lcekten elde edilen bulgulara goére diger maddelerde anlamh bir fark
goriilmemisken 1. Ve 2. Maddeler olan “Cem ve Onur’un davranisi dogrudur; Cem ve Onur’un
davranisi adildir.” Maddelerinde Bilgisayara Sahip Olma Degiskenine Gore analizde aralarinda
yapilan degerlendirme sonucunda bu maddede Bilgisayara Sahip Olma Degiskeni Bilgisayarim
Var lehinde bulunan fark istatistiksel agidan anlamli bulunmustur. Analiz sonucu diger
maddelerden daha ytiksektir ve bu maddede Bilgisayarim var lehine anlaml bir fark oldugu
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goriilmistir. Etik anlayis bilgisayara sahip olanlarda daha olumludur. Bu maddelerde bulunan
anlaml farkin esitlenmesi icin bilgisayara sahip olmayan Kkisiler i¢in bilgisayar temin edilebilir
veya bilgisyar kullanabilecekleri ortamlar hazirlanabilir.

Senaryo 4

Senaryo 4’'te sinif 6gretmeni adaylarinin bilisim etiklerinin belirlenmesi yetkinligine iliskin
uygulanan o6lcekten elde edilen bulgulara gore diger maddelerde anlamhi bir fark
gorilmemisken 2, 4, 5, 11, 13 ve 16. Maddeler olan “Ber¢in’in davranisi adildir; Bergin’in
davranist geleneksel olarak kabul edilebilir; Ber¢in’in davranmisi ailem tarafindan kabul
edilebilir; Bercin'in davranisi genel ahlak kurallarina aykir1 degildir; Berc¢in’in davranisi
ahlaken dogrudur; Bercin'in davranisi etiktir.” Maddelerinde Bilgisayara Sahip Olma
Degiskenine GoOre analizde aralarinda yapilan degerlendirme sonucunda bu maddelerde
Bilgisayara Sahip Olma Degiskeni Bilgisayarim Var lehinde bulunan fark istatistiksel agidan
anlamli bulunmustur. Analiz sonucu diger maddelerden daha yiiksektir ve bu maddede
Bilgisayarim var lehine anlaml bir fark oldugu goriilmiistiir. Etik anlayis bilgisayara sahip
olanlarda daha olumludur. Bu maddelerde bulunan anlaml farkin esitlenmesi icin bilgisayara
sahip olmayan kisiler icin bilgisayar temin edilebilir veya bilgisayar kullanabilecekleri
ortamlar hazirlanabilir.

Arastirmaya Katilan Siif Ogretmeni Adaylarinin Internette Harcanan Zaman
Degiskenine Gére Analiz Sonuclari

Arastirmaya katilan 223 katilimcinin Anova analiz sonug¢larina bakildiginda 4 Senaryo icin de
maddeler arasi anlaml bir fark gortilmemistir.

Oneriler

Sinif 6gretmeni adaylarinin bilisim etiklerini belirleme yetkinliklerini belirlemeyi amaclayan
bu arastirmanin sonucunda su énerilerde bulunulabilir.

e Bu calisma Firat Universitesi Egitim Fakiiltesi Sinif Ogretmeni Adaylarina uygulanmis olup,
buna benzer etik kavramu ile ilgili calismalar daha fazla ses uyandirmak igin diger
tiniversitelere de yapilabilir.

Ogretmen adaylari etik kavrami adi altinda genel bir ders almalidirlar.

Ogretmen adaylar1 bilisim etigi konusunda bilgilendirilmelidir.

Bilisim ortamindaki bilgi gizliligi, bilgi paylasimi konusunda detayl bir bilgi verilebilir.

Etik kavrami uzun stirecte verilen bir kazanim oldugundan kazanimlari ilkokuldan itibaren

verilmeye baslanilabilir.

e (Cocuklar ilk olarak aile ve 6gretmenlerini rol model aldiklarindan dolay1 etik kavrami
hakkinda genel bir bilgilendirme/ ders ailelere verilebilir.

e (Cocuklarin ahlaki gelisimleri, davranissal gelisimleri smif O6gretmenleri tarafindan
etkilendikleri icin ilk olarak 6gretmenler bu konuda daha fazla dikkatli olmalar1 gereklidir.
Ogretmenlerin bu kazanimi vermeye calismalari énerilebilir.

o Teknoloji giiniimiizde oldukc¢a gelismistir ve gelecekte de gelisecektir. Bundan dolay1
Bilisim etigi kavrami hayatimizin her alaninda gerekli ve olmasi gereken bir durum
olacaktir. Bilisim etigi kavrami calismalar1 daha fazla béliimlere uygulanabilir.

e (Cocuklarin okuduklar1 kitaplar, kitaplarin igerikleri ¢ocuklar tizerinde oldukca etki
gostermektedir. Bu etkiyi etik kavraminin iizerinde daha ¢ok yarar saglamak adina ilkokul
kitaplarinda etik ¢alismalar1 lizerinde ¢alismalar yapilabilir.

e Bilisim etigi kavrami ile ilgili seminerler, programlar vs. diizenlenebilir.
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Abstract

Ethics are principles that investigate societal values and rules from a moral perspective, such as good- bad,
right-wrong, forming the basis of all human interactions and determining every societal and individual
preference. With the inclusion of technology in our lives, certain societal changes have become inevitable.
The development of technology initiated industrialization, and this industrial society rapidly evolved into
an information society where information and communication technologies are paramount. The
introduction of technology into our lives has brought about certain problems, highlighting the importance
of the concept of ethics. The Covid-19 (Coronavirus) pandemic, a global issue that emerged at the end of
2019, has led to significant changes. Among these changes, the education sector has been most affected,
and to mitigate these negative impacts, remote education systems have been established. Consequently,
people have started using technology more frequently. At this point, the most crucial factor is adherence to
information ethics and gaining ethical awareness. Primary school teachers bear significant responsibilities
in this regard. This study aims to examine whether the information ethics of prospective primary school
teachers differ according to gender, age, grade level, internet access capability, the device used to access the
internet, computer ownership, and the amount of time spent on the internet. Our research is designed using
the general survey model, one of the quantitative research methods. The "Information Ethics Scale with
Real-Life Situation Scenarios"” developed by Duymaz (2014) was used in the study. The scale consists of 68
items across 4 scenarios, with 17 items in each scenario. The research results indicated significant
differences across all four scenarios based on gender. While significant differences were observed in
Scenarios 1 and 2 based on age, no significant differences were found in Scenarios 3 and 4. According to
grade level, no significant differences were observed in Scenarios 1, 2, and 3, whereas a significant
difference was noted in Scenario 4.

Keywords: Ethics, Informatics, Informatics Ethics, Covid-19.

INTRODUCTION

The concept of ethics is derived from the Greek word "ethos" meaning "character" (Celik and
Gilindogdu, 2019). Ethics, education and school concepts inherently aim to bring people to
goodness and truth. Education has always been a field of activity that nurtures goodness and
contributes to making the world a better place. We cannot associate every action of all people with
the concept of ethics, but it is not possible to talk about any human action that has nothing to do
with ethics

According to Aydin (2021), 4 ethical dimensions should be emphasized in all educational
activities; "purpose”, "scope”, "method", "evaluation". These dimensions also provide answers to
the following questions asked in the development of educational programs. Why? is the purpose,
What? The question of scope, How? Method, What happened? The question seeks answers to the

evaluation dimension. The education system, educators and schools that take responsibility for
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educating a nation must also make serious ethical and evaluative judgments about these four
dimensions. Education can therefore be a very important area of ethical debate. According to
Kocak and Kavi (2013), there are three types of ethics; descriptive, normative and metaethical.
Descriptive ethics only examines human actions and describes the results of human actions
instead of stating norms or setting rules. Normative ethics, unlike descriptive ethics, aims to adopt
norms, common values and organizing principles. It has a wide field of study. In short, normative
ethics aims to adopt regulatory principles for people to behave morally and answers the questions
of what a person should do morally and what kind of person he/she should be (Yilmaz and Arik,
2021). Metaethics is also called "analytic ethics" or "critical ethics". Metaethics questions the
nature of ethical concepts and principles from a critical perspective in order to justify ethics. At
the same time, in doing so, it addresses the interrelationship of allegedly moral judgments, their
meaning, their function, and whether their truth is absolute knowledge and does not involve
making normative judgments. (ilgan, 2021). Metaethics, also known as analytical ethics, is a type
of ethics that tries to provide a logical explanation of moral discourses and concepts. (Ceviz and
Unlii, 2021). Civilization has undergone development and change since the first day. In the
development process of civilization, there has been a transition period from primitive societies to
agricultural society, from agricultural society to industrial society. Along with the multifaceted
nature of this development, there have also been changes in the field of technology. With the
development of technology, society has also developed and changed along with technology. Today,
an information society, in which information and communication technologies are even more
prominent, has emerged rapidly from the industrial society. These changes and developments in
this information society have brought along many problems. These problems have led to the
emergence of some ethical problems (Fidan, 2014). With these ethical problems in the
information society, the concept of "information ethics" has emerged. (Ozdemir, 2019). The
concept of informatics ethics is a branch of philosophy that studies the behavior of people in the
computer world. It can be said that "informatics” is the definition of information in electronic
environment. Accordingly, we can call Information Ethics the written and unwritten rules that
must be followed in the field. The norms and codes that define the rules to be followed in the
electronic and network environment briefly refer to information ethics. The main purpose of these
norms and codes is to make it safe for users in the network environment to use the electronic
environment with the least harm and the most. According to Internet World Stats (IWS), 2022
data, there are approximately 7.9 billion internet users in the world (IWS, 2022). These internet
users can be in communication every second of every moment. However, this communication can
have both positive and negative aspects. This social interaction has certain ethical rules that must
be followed. Information ethics includes the rules that all users of networks and internet networks
must follow, as well as the rules that must be followed when using a personal computer (Aktay,
2010). Information ethics is also called "computer ethics". The term "computer ethics" was first
used in the late 1970s by Walter Maner, who lectured on medical ethics at the university (Ozan
Leymun, 2018).

The Covid-19 (coronavirus) pandemic that emerged in late 2019 has become a national issue. It
has caused very important changes in terms of health, economy, social and pedagogical fields all
over the world, and the biggest field affected by this pandemic is the field of education. In the field
of education, our country has been affected very much. Coronavirus (Covid-19) has caused schools
and universities to close in our country (Can, 2020). As soon as the first case was detected in
Turkey, measures were taken to combat the outbreak. (Ser¢emeli and Kurnaz, 2020). Due to the
Covid-19 outbreak, educational institutions were closed almost all over the world in the spring
semester of the 2019-2020 academic year and home quarantine practices were initiated. (Daniel,
2020). In this process, a distance education system was introduced to ensure that students do not
fall behind in their education. The transition period to the distance education system in the
pandemic also necessitated the use of various online tools. A pandemic that is effective on a
universal scale can be called a disaster and this disaster can be interpreted as the end of some
things as well as the beginning of new things. (El Maarouf et al., 2021). These new beginnings can
be considered as being more intertwined with informatics. In this pandemic period, when
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informatics has been so much involved in our lives today, it has entered our lives more with online
tools in every field.

Informatics ethics is not a subject that covers only those working in the informatics sector or
institutions and organizations providing services. (Darcan and Aydogan, 2014). In our society,
every field required by the information age includes information ethics. Some ethical rules are
very important to ensure that individuals in our society live in prosperity and peace, and teaching
these ethical rules to our society can be realized by the teacher or family. (Tosun et al.,, 2016).
Teaching these ethical rules is also of great importance in enabling people to use computer
technologies in a useful way to facilitate daily life. (Willcocks and Whitley, 2009). Instilling ethics
in the family is as important as instilling them in the students. It is as important for the teacher to
be ethical as it is for the family. Teaching is a profession that requires moral responsibilities where
human relations are intense. (Erdem and Simsek, 2013). In order to fulfill the requirements of the
profession and develop behaviors to cope with the challenge, teachers should be able to examine
the consequences of their own actions and then be aware of their mission (Seghedin, 2014). In
the early years of the Republic, Atatlirk attributed an important role to the teacher and defined
his/her status in society with the words "Teachers, the new generation will be your work". (Isik
et al., 2010). The ethics of teaching profession may have a different value according to each
profession. (Hill, 2004). The teaching profession can have a greater impact on students than other
professions. Teachers are adult actors in the school and the most important factor that attributes
this adult actor role to teachers is their direct interest and closeness with students. (Lightfoot,
1983). Teachers can increase their closeness with students and their influence on them through
opportunities such as making positive sentences, individual discussion opportunities and
participating in activities that may be important for students (Jones & Jones, 1998, p.81).
Classroom teachers are both with their students for a long time and can easily be modeled as the
first teachers of the students. Therefore, the classroom teacher should be more careful and
attentive in terms of informatics ethics and instill this behavior in his/her students. Similarly, they
should use special methods to instill important and underlined behaviors in students in an
environment of sincere, maturing and empathic relationships (Kohn, 1991, p.503). Hur et al.
(2009) revealed that the information ethics program positively influenced students' moral
judgments, behaviors and sensitivities in terms of communication ethics and information.

Purpose of the Study

In this study, it was aimed to determine the informatics ethics of classroom teacher candidates
studying at the Faculty of Education during the pandemic period.

Within the framework of this general objective, answers to the following questions were
sought.

. What is the level of information ethics of prospective primary school teachers?
. [s there a significant difference between the different variables of the participants?

° Participants were asked to complete the "Informatics Ethics Scale with Real Life Situation
Scenarios"

a. Scenario 1

b.  Scenario 2

C. Scenario 3

d. Scenario 4

. [s there a significant difference between variables in test scores?
METHOD

The research was prepared in the survey model, one of the quantitative research methods. The
survey model aims to describe a past or current situation as it is (Demir and Caliskan, 2021). In
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survey models, the objectives are usually expressed in the form of questions. These questions are
What is it? What is it related to? (Blyiikoztiirk et al., 2017). In survey research, information is
gathered by using response options determined by the researcher, usually from a large
population. Generally, in survey research, researchers are interested in how opinions and
characteristics are distributed across individuals in the sample rather than why they originate.
(FFraenkel et al., 2012). For these reasons, the survey method was chosen to collect more in-
depth data.

Population and Sample

The population of the research consists of approximately 1750 students studying at a faculty of
education in the eastern part of Turkey. The sample consists of pre-service teachers studying in
the department of classroom teaching in the faculty of education of the same university. The
"convenience sampling” method was used in sample selection. This sampling method allows for
the detailed study of situations that are thought to have rich information; in most cases, it is useful
in discovering and explaining phenomena and events (Patton, 1987). Convenience sampling
method is one of the sample selection methods in quantitative research. It adds speed to the
research. In convenience sampling method, the researcher usually chooses a situation that is close
and easily accessible. The researcher chooses this sampling situation when other sampling
situations cannot be utilized.

Data Collection Tools / Data Collection Methods / Data Collection Techniques

In the study, in order to determine the informatics ethics of pre-service primary school teachers
during the pandemic period, Yoon (2011) "Real Life Situation Scenario Information Technologies
Scale" and Arikan and Duymaz (2014) "Informatics Ethics Scale with Real Life Situation Scenarios"
, which was adapted into Turkish by, will be used. The scale includes four scenarios related to
daily life that can reveal students' ethical behaviors and 17 items in each scenario, for a total of 68
items. It is a five-point Likert-type scale. Necessary permissions were obtained for the use of the
scale. The scenarios were given to the students written above the scale questions and the
students were asked to answer the questions after reading the scenarios.

In the validity and reliability analysis of the scenarios used in the study, Cronbach's Alpha value
was found to be 0.974 in Scenario 1, while the KMO value was found to be 0.951, which is at an
excellent level. In Scenario 2, Cronbach's Alpha value was 0.982 and KMO value was 0.954, which
is at an excellent level. In Scenario 3, Cronbach's Alpha value was 0.973 and KMO value was 0.940,
which is at an excellent level. In Scenario 4, Cronbach's Alpha value was 0.982 and the KMO value
was 0.959, which is at an excellent level.

Data Collection

The research data were obtained from prospective classroom teachers studying in the 2021- 2022
academic year through a scale. In order to collect the data, a questionnaire form and a scale were
given to the participants. The questionnaire form included the demographic data of the
researchers, and the scale form included information ethics attitudes and items in order to
determine the IT ethics of prospective classroom teachers during the pandemic period.

Data Analysis

In the scale, a 5-point Likert-type scale consisting of 17 items will be used and evaluations will be
made based on it. SPSS 22 statistical package program was used to analyze the data. "Arithmetic
mean", "percentage”, "frequency” were used to analyze the data obtained in the research. In
addition, independent groups t test and Anova tests were used to analyze the opinions of pre-
service teachers according to demographic data. After the data were collected, reliability and
validity analyses were conducted by the researchers. It was determined that the answers given by
the participants in the study to the questions showed normal distribution with the tests. Test

results were evaluated according to 5% (p<0.05) significance level.
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FINDINGS

In this section, in order to determine the informatics ethics of pre-service primary school teachers
during the pandemic period, it is aimed to identify the information ethics of pre- service primary
school teachers in the pandemic period. (Arikan and Duymaz, 2014) "Informatics Ethics Scale with
Real Life

Scenarios" developed by was applied to prospective teachers and the findings obtained as a result
of the analyzes were presented and interpreted in tables.

Findings and Comments Regarding the Personal Information of the Pre-Service Teachers
Participating in the Study

The frequency and percentage distributions of the gender, age, grade level, internet access
opportunity, tool, computer ownership status, and time spent on the internet of the pre-service
primary school teachers participating in the study are given in Table 1.

Table 1 Frequency and Percentage Distribution of Participants' Descriptive Information

Size Category. F % Total
Gender Woman 168 75,3 100
Male 55 24,7
Age 18-21 age group 129 58,1 100
22 and above age 93 41,9
group
Class Level 1 59 26,5 100
2 56 25,1
3 51 22,9
4 57 25,6
There is 221 99,14
No 2 0,86
Internet Access 100
Vehicle Tablet 4 1,8 100
Computer 2 0,9
Telephone 217 97,3
Computer There is 107 48,0 100
No 116 52,0
Online 0-60 15 6,7 100
Time Spent 61-120 39 17,5
121-180 46 20,6
181-240 25 11,2
241 and above 98 43,9

Of the participants in the study, 75.3% were women and 24.7% were men. When we look at the
distribution according to age, 58.1% of the participants are in the 18-21 age group, while 41.9%
are in the 22 and over age group. When we look at the distribution according to the grade level
participating in the research, 26.5% of the participants were 1st grade, 25.1% were 2nd grade,
22.9% were 3rd grade, and 25.6% were 4th grade pre-service teachers. While 99.14% of the
participants had internet access, 0.86% did not have internet access. Of these candidates with
internet access, 1.8% used tablets, 0.9% used computers, and 97.3% used phones. Again, 48.0%
had a computer while 52.0% did not have a computer. When we look at the time spent on the
internet, 5.7% spent between 0-60 minutes on the internet daily, 17.5% spent between 61-120

minutes, 20.6% spent 121-180 minutes, 11.2% spent 181-240 minutes, and 43.9% spent 241
. hei 1ail E:F bl H-
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Ratio Distribution of Prospective Primary School Teachers' Information Ethics Scale According to
Scenarios 1, 2, 3 and 4

Scenario 1 Ratio Breakdown

The rates and analysis results of pre-service classroom teachers' determination of IT ethics
during the pandemic period of Scenario 1 are presented in Table 2. When the question-based
frequency distributions of the levels of the rates of determining the IT ethics of pre-service
teachers are examined, very few of the participants tend to "agree" or "strongly agree" items in
the scale, while the most common item is "strongly disagree".

Table 2 Scenario 1. Ratios Regarding the Determination of Informatics Ethics

Information Ethics rate % X Ss
2
9 <
=8 8 =
[T = i3] 3 o0
Article § &0 afj %é = g
No z 5A A = S &
1 Berna's behavior is right. 222 70,0 179 49 2,7 4,0 1,52 1,00
2 Berna's behavior is fair. 222 63,7 229 7,6 2,7 2,7 1,57 ,94
3 Berna's behavior is culturally 222 6,19 274 49 31 22 1,55 ,89
acceptable.
4 Berna's behavior can be 221 60,1 23,3 6,7 6,3 2,7 1,66 1,03
considered conventional.
5 Berna's behavior is 221 61,4 251 49 49 2,7 1,61 ,98
acceptable to my family.
6 Berna's behavior is 221 66,4 20,2 49 4,9 2,7 1,56 ,98
cautious.
7 Berna's behavior is 220 65 188 6,7 3,6 4,5 1,61 1,06
altruistic.
8 Berna's behavior minimizes 221 65,9 17 8,1 3,6 4,5 1,62 1,07
harm and maximizes
benefit.
9 Berna's behavior does more 222 65 184 9,4 3,6 3,1 1,60 1,01
good than harm.
10 Berna's behavior maximizes 222 65 184 9 3,6 3,6 1,61 1,03
satisfaction.
11 Berna's behavior is not 221 67,7 184 7,2 2,2 3,6 1,54 ,98
against the general rules of
morality.
12 Berna's behavior is not 222 70,4 16,6 6,3 1,3 49 1,53 1,02
against my sense of justice.
13 Berna's behavior is morally 222 67,3 19,3 85 0,9 3,6 1,53 ,95
right.
14 Berna's behavior does not 222 62,8 22 6,7 4,5 3,6 1,63 1,03
violate an unspoken promise.
15 Berna's behavior is 222 65 20,2 6,7 4 3,6 1,60 1,02
acceptable.
16 Berna's behavior is ethical. 222 69,5 20,2 49 1,8 3,1 1,48 91
17 I'll do what Berna did. 221 68,2 13,5 94 1,8 6,3 1,63 1,13

Scenario 2 Ratio Breakdown

The rates and descriptive analysis results of pre-service classroom teachers' determination of
informatics ethics in the pandemic period of Scenario 2 are presented in Table 3. When the
question-based frequency distributions of the levels of the rates of determination of IT ethics
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of pre-service teachers are analyzed in Table 3, it is seen that the majority of the answers given
to the questions by the pre-service primary school teachers participating in the research are at
the level of "Strongly Disagree".

Table 3 Scenario 2. Ratios Regarding the Determination of Informatics Ethics

New
Article
No

Proportion of substance %

X

SS

Strongly
Disagree

Disagree

Undecided

Strongly Agree

1

10

11

12

13

14

15

16

17

Cem and Onur's
behavior is right.
Cem and Onur's
behavior is just.
Cem and Onur's
behavior is
acceptable.
Cem and Onur's
behavior can be
considered traditional.
Cem and Onur's

behavior is acceptable

to my family.

Cem and Onur's

behavior is cautious.

Cem and Onur's

behavior is altruistic.
Cem and Onur's

behavior minimizes the
harm and maximizes

the benefit.

Cem and Onur's

behavior does more

good than harm.

Cem and Onur's

behavior maximizes
satisfaction.

Cem and Onur's

behavior is not against
the general rules of
morality.

Cem and Onur's
behavior is not against my
sense of justice.

Cem and Onur's
behavior is morally

right.

Cem and Onur's
behavior does not
violate an unspoken
promise.

Cem and Onur's
behavior is acceptable.
Cem and Onur's
behavior is ethical.

17 I'll do what Cem
and Onur did.

culturally

222

222

222

220

222

222

220

222

222

222

222

221

222

219

222

221

222

w
o
31

44,4

50,7

45,7

46,6

47,5

46,2

47,5

49,3

47,5

48,9

44,4

43,5

44,8

52,9

N
N
S

33,2

30,5

30,9

30,9

27,8

28,3

30,9

26,9

23,8

26,9

26,9

25,6

30,5

21,1

[uny
X
i

11,7

8,5

11,7

10,3

12,1

13,5

8,5

9,9

10,3

9,4

11,2

10,8

11,7

11,2

58

58

7,6

58

6,3

58

6,3

8,1

9,9

8,5

12,1
54

6,7

&
~

o
w

58

3,6

3,6

4,9

58

58

6,3

54

7,6

58

6,7

7,6

6,7

7,6

2,15

2,18

1,97

1,89

1,81

191

1,90

1,94

1,96

1,92

1,92

2,05

1,95

2,05

2,14

1,97

1,94

1,22

1,22

1,17

1,06

1,07

1,09

1,12

1,17

1,16

1,17

1,18

1,29

1,20

1,24

1,30

1,18

1,26
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Scenario 3 Ratio Breakdown

The levels and descriptive analysis results of the rates of determining the informatics ethics of
pre-service primary school teachers in the pandemic period of Scenario 3 are presented in
Table 4. When the answers of the pre-service primary school teachers participating in the
research are analyzed in Table 4, it is seen that they answered all the questions at the level of
"strongly disagree".

Table 4. Scenario 3. Ratios Regarding the Determination of Informatics

=
New 8 3 3 =
Article %D ED ED é § %D 3
5.2 2 = & 5 &
No Z. hAa A =) — A <
1 Can's behavior is right. 222 336 50,7 76 36 4 1,93 ,96
2 Can's behavior is just. 222 341 511 85 31 2,7 1,88 ,88
3 Can's behavioris culturally 221 31,4 453 99 81 45 2,08 1,07
acceptable.
4 Can's behavior can be 222 32,7 40,8 139 81 4 2,09 1,07
considered conventional.
5 Can's behavior is acceptable 220 33,2 45,7 108 54 3,6 199 ,99
to my family.
6 Can's behavior is cautious. 221 35 475 9 49 2,7 1,91 ,94
7 Can's behavior is altruistic. 222 25,6 32,7 15,2 15,7 10,3 2,52 1,30
8 Can's behavior minimizes 221 291 453 135 72 4 2,10 1,03
harm and maximizes good.
9 Can's behavior does more 222 323 399 143 85 45 212 1,09

good than harm.
10 Can's behavior maximizes 222 323 413 99 81 81 218 1,20

satisfaction.
11 Can's behavior is not against 222 32,7 51,1 99 27 31 1,91 ,90
the general rules of
morality.
12 Can's behavior is not against 222 30,9 439 152 4 54 2,08 1,05
my sense of justice.
13 Can's behavior is morally 222 31,8 52 99 2,7 31 1,92 ,89
right.
14 Can's behavior does not 222 345 453 121 45 31 1,95 ,96
violate an unspoken
promise.
15 Can's behavior is acceptable. 222 33,2 41,3 126 81 45 2,09 1,08
16 Can's behavior is ethical. 220 35 475 99 31 31 1,90 ,92
17 I'll do what Can did. 222 359 359 121 85 72 214 1,20

Scenario 4 Competency Ratio Distribution

The levels and descriptive analysis results of the rates of determining the informatics ethics of
pre-service primary school teachers in the pandemic period of Scenario 4 are presented in
Table 5. When Table 5 is examined, very few of the participants tend towards the "strongly
agree" item in the scale, while most of the participants tend towards the "agree" item.

ISSN: 2602-2516 Interdisciplinary Journal of Educational Research
Journal of Interdisciplinary Educational Research 2017; 1(2);1-x 189



Journal of Interdisciplinary Educational Research

Table 5 Scenario 4. Ratios Regarding the Determination of Informatics Ethics

Proportion of substance %

New Sé
Article 32 &
522 T B2 £
Z v A A jun] — 1951
1 Berc¢in's behavior is right. 221 143 220 202 287 139 3,05 1,28
2 Bergin's behavior is just. 222 143 260 229 256 108 292 1,23
Bergin's behavior is culturally 221 152 211 188 336 103 3,02 1,26
acceptable.
4 Berc¢in's behavior can be 222 148 224 188 323 11,2 3,02 1,26
considered traditional.
5 Bercin's behavior is acceptable to 222 170 224 197 283 121 295 1,29
my family.
Bercin's behavior is cautious. 222 15,7 260 220 242 11,7 290 1,26
Bergin's behavior is altruistic. 222 211 251 184 238 112 278 1,32
8 Berc¢in's behavior minimizes 222 148 242 224 256 126 296 1,26
harm and maximizes good.
9 Bercin's behavior does more 222 179 238 175 300 103 290 1,29
good than harm.
10 Bercin's behavior maximizes 222 202 242 242 233 76 2,73 1,23
satisfaction.
11 Berc¢in's behavior does not 222 179 24,7 202 283 85 2,84 1,25
violate the general rules of
morality.
12 Berg¢in's behavior is not against 222 184 24,7 21,1 233 121 2,86 1,30
my sense of justice.
13 Berc¢in's behavior is morally 222 152 31,8 19,7 229 99 2,80 1,23
right.
14 Ber¢in's behavior does not 222 202 256 188 256 94 2,78 1,28
violate an unspoken promise.
15 Bercin's behavior is acceptable. 222 170 215 166 350 94 2,98 1,27
16 Berc¢in's behavior is ethical. 222 152 287 251 202 103 281 1,22
17 I'll do what Bergin did. 222 197 238 126 291 143 294 1,38
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T-test results on the difference of determining the IT ethics of the pre-service teachers
participating in the research according to gender

Scenario 1

Table 6 shows the t-test results of the Scenario 1 participants' determination of IT ethics
according to gender.

Table 6T Test Results of Scenario 1 Participants' Determination of Informatics Ethics
According to Gender

MN Woman _ Male _ ¢ b
n X SS n X SS

S1 167 1,42 0,88 55 1,81 1,24 2,55 0,01
S2 167 1,43 0,75 55 1,98 1,28 3,83 0,00
S3 167 1,47 0,79 55 1,80 1,14 2,31 0,02
S4 167 1,54 0,89 55 2,05 1,31 3,25 0,00
S5 167 1,50 0,85 55 1,94 1,23 2,96 0,00
S6 167 1,45 0,85 55 1,89 1,25 2,90 0,00
S7 167 1,47 0,92 55 2,03 1,33 3,43 0,00
S8 167 1,50 0,97 55 1,98 1,29 2,88 0,00
S9 167 1,47 0,88 55 2,00 1,26 3,38 0,00
S10 167 1,52 0,96 55 1,89 1,19 2,28 0,02
S11 167 1,47 0,93 55 1,74 1,10 1,77 0,07
S12 167 1,42 0,94 55 1,80 1,20 2,22 0,02
S13 167 1,42 0,83 55 1,87 1,18 3,07 0,00
S14 167 1,50 0,93 55 2,01 1,23 3,22 0,00
S15 167 1,50 0,96 55 1,90 1,14 2,57 0,01
S16 167 1,38 0,79 55 1,78 1,16 2,84 0,00
S17 167 1,53 1,07 55 1,92 1,28 2,22 0,02

When the answers given by the prospective primary school teachers participating in the
research are analyzed in Table 6, it is seen that they answered all the questions at the level of
"strongly disagree".

When Table 6 is examined, as a result of the t-test, it is seen that there is a significant difference
p<.05initems 1, 2, 3,4,5,5,6,7,8,9,10,11, 12, 13, 14, 15, 16 and 17.

When Table 6 is examined, it is seen that there is a significant difference in the 1stitem; "Berna's
behavior is correct." as a result of the analysis according to the gender variable of the
participants in the study. [t= 2,55; p<.05] This view is accepted by male pre-service teachers (X

=1,98) more than female pre-service teachers (X =1,42).

When Table 6 is examined, it is seen that there is a significant difference in the 2nd item;
"Berna's behavior is fair." as a result of the analysis according to the gender variable of the
participants. [t= 3,8; p<.05] This view is accepted by male pre-service teachers (X = 1,81) more
than female pre-service teachers (X = 1,42).

When Table 6 is examined, it is seen that there is a significant difference in the 3rd item;
"Berna's behavior is culturally acceptable." as a result of the analysis according to the gender
variable of the participants. [t= 2,31; p<.05] This view is accepted by male pre-service teachers
(X=1,80) more than female pre-service teachers (X =1,47).

When Table 6 is examined, it is seen that there is a significant difference in the 4th item; "Berna's
behavior can be accepted as traditional." as a result of the analysis according to the gender
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variable of the participants. [t= 3,25; p<.05] This view is accepted by male pre-service teachers
(X'=2,05) more than female pre-service teachers (X =1,54).

When Table 6 is examined, it is seen that there is a significant difference in the 5th item, "Berna's
behavior can be accepted by my family"”, as a result of the analysis according to the gender
variable of the participants. [t= 2,96 p<.05] This view is accepted by male pre-service teachers
(X'=1,94) more than female pre-service teachers (X = 1,50).

When Table 6 is examined, it is seen that there is a significant difference in the 6th item; "Berna's
behavior is cautious." as a result of the analysis according to the gender variable of the
participants. [t= 2,90; p<.05] This view is accepted by male pre-service teachers (X = 1,89) more
than female pre-service teachers (X = 1,45).

When Table 6 is examined, it is seen that there is a significant difference in the 7th item; "Berna's
behavior is altruistic." as a result of the analysis according to the gender variable of the
participants. [t= 3,43; p<.05] This view is accepted by male pre-service teachers (X =2,03) more
than female pre-service teachers (X =1,47).

When Table 6 is examined, it is seen that there is a significant difference in the 8th item;
"Berna's behavior minimizes the harm and maximizes the benefit." as a result of the analysis
according to the gender variable of the participants. [t= 2,88; p<.05] This view is accepted by
male pre-service teachers (X =1,98) more than female pre-service teachers (X =1,50).

When Table 6 is examined, it is seen that there is a significant difference in the 9th item; "Berna's
behavior brings more benefit than harm." as a result of the analysis according to the gender
variable of the participants. [t= 3,38; p<.05] This view is accepted by male pre-service teachers
(X =1,98) more than female pre-service teachers (X =1,47).

When Table 6 is examined, it is seen that there is a significant difference in the 10th item,
"Berna's behavior maximizes satisfaction"”, as a result of the analysis according to the gender
variable of the participants. [t= 2,28; p<.05] This view is accepted by male pre-service teachers
(X'=1,89) more than female pre-service teachers (X =1,52).

When Table 6 is examined, it is seen that there is a significant difference in the 11th item;
"Berna's behavior is not against general moral rules." as a result of the analysis according to the
gender variable of the participants. [t= 1,77; p<.05] This view is accepted by male pre- service
teachers (X = 1,74) more than female pre-service teachers (X = 1,47).

When Table 6 is examined, it is seen that there is a significant difference in the 12th item;
"Berna's behavior is not contrary to my understanding of justice." as a result of the analysis
according to the gender variable of the participants. [t= 2,22; p<.05] This view is accepted by
male pre-service teachers (X =1,80) more than female pre-service teachers (X =1,42).

When Table 6 is examined, it is seen that there is a significant difference in the 13th item,
"Berna's behavior is morally right." as a result of the analysis according to the gender variable
of the participants. [t= 3,07; p<.05] This view is accepted by male pre-service teachers (X =1,87)
more than female pre-service teachers (X = 1,42).

When Table 6 is examined, it is seen that there is a significant difference in the 14th item;
"Berna's behavior does not violate an unspoken promise.” as a result of the analysis according
to the gender variable of the participants. [t= 3,22; p<.05] This view is accepted by male pre-
service teachers (X =2,01) more than female pre-service teachers (X =1,50).
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When Table 6 is examined, it is seen that there is a significant difference in the 15th item;
"Berna's behavior is acceptable.” as a result of the analysis according to the gender variable of
the participants. [t= 2,57; p<.05] This view is accepted by male pre-service teachers (X = 1,90)
more than female pre-service teachers (X = 1,50).

When Table 6 is examined, it is seen that there is a significant difference in the 16th item;
"Berna's behavior is ethical.” as a result of the analysis according to the gender variable of the
participants. [t= 2,84; p<.05] This view is accepted by male pre-service teachers (X =1,78) more
than female pre-service teachers (X =1,38).

When Table 6 is examined, it is seen that there is a significant difference in the 17th item, "I
would do what Berna does", as a result of the analysis according to the gender variable of the
participants in the study. [t= 2,22; p<.05] This view is accepted by male pre-service teachers (X

=1,92) more than female pre-service teachers (X =1,53).

Scenario 2

Table 7 shows the results of Scenario 2 participants' determination of IT ethics according to
gender.

Table 7 Results of Scenario 2 Participants' Determination of Informatics Ethics According to
Gender

MN Woman _ Male _ ¢ b

n X Ss n X Ss
M4 165 1,80 0,99 55 2,16 1,19 2,18 0,03
M9 165 1,86 1,13 55 2,27 1,22 2,28 0,02

When Table 7 is examined, as a result of the t-test, it is seen that there is a significant difference
p<.05 in items 4 and 5. There was no significant difference in other items. There was no
significant difference in other items.

When Table 7 is examined, it is seen that there is a significant difference in the 4th item; "Cem
and Onur's behavior can be accepted as traditional.” as a result of the analysis according to the
gender variable of the participants [t= 2,18; p<.05]. This view is accepted by male pre-service
teachers (X = 2,16) more than female pre-service teachers (X = 1,80).

When Table 7 is examined, it is seen that there is a significant difference in the 9th item; "Cem
and Onur's behavior brings more benefit than harm." as a result of the analysis according to the
gender variable of the participants [t= 2,28; p<.05]. This view is accepted by male pre- service
teachers (X =2,27) more than female pre-service teachers (X =1,86).

Scenario 3

Table 8 shows the results of Scenario 3 participants' determination of IT ethics according to
gender.
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Table 8
Results of Scenario 3 Participants' Determination of Informatics Ethics According to Gender

MN Woman _ Male _ ¢ P
n X SS n X SS
13A 167 1,85 0,85 55 2,16 0,99 2,26 0,02

When Table 8 is examined, as a result of the t-test, it is seen that there is a significant difference
p<.05 in item 13. There was no significant difference in other items.

When Table 8 is examined, it is seen that there is a significant difference in the 13th item, "Can's
behavior is morally right." as a result of the analysis according to the gender variable of the
participants. [t= 2,26; p<.05] This view is accepted by male pre-service teachers (X=2,16) more
than female pre-service teachers (X=1,85).

Scenario 4

When the T test analysis results for Scenario 4 were analyzed, no significant difference was
observed since the values for all items were [p>0.05.]

t Test Results Regarding the Difference of the Competencies of Determination of Informatics
Ethics of the Preservice Teachers Participating in the Study According to Age

Scenario 1

Table 9 shows the t-test results regarding the difference of the determination of IT ethics of the
pre-service teachers participating in the study according to age.

Table 9 t Test Results Regarding the Difference of the Competencies of Determination of
Informatics Ethics of the Preservice Teachers Participating in the Study According to Age

MN 18-21 agi group 22 arld above age group ¢ .
n X SS n X SS
S15 128 1,46 0,82 93 1,79 1,23 2,35 0,01

When Table 9 is examined, it is seen that there is a significant difference in the 15th item;
"Berna's behavior is acceptable.” as a result of the analysis according to the age variable of the
participants. [t= 2,3; p<.05] This view is accepted more by pre-service teachers aged 22 and
over (X = 1,79) than pre-service teachers aged 18-21 (X = 1,46). There was no significant
difference in other items.

Scenario 2

Table 10 shows the t-test results regarding the difference of the determination of IT ethics of
the pre-service teachers participating in the study according to age.
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Table 10
t-test results on the difference between the determination of IT ethics of the pre-service

teachers participating in the research according to age

18-21 age group 22 and above age group
MN n X ss n X ss t p
M4 126 1,77 0,99 99 2,06 1,13 1,98 0,04

When Table 10 is examined, it is seen that there is a significant difference in the 16th item,
"Berna's behavior is acceptable.” as a result of the analysis according to the gender variable of
the participants. [t= 1,98; p<.05] This view is accepted more by pre-service teachers aged 22
and over (X =2,06) than pre-service teachers aged 18-21 (X =1,77). There was no significant
difference in other items.

Scenario 3

When the T test analysis results for Scenario 3 were analyzed, no significant difference was
observed since the values for all items were [p>0.05.]

Scenario 4

When the T test analysis results for Scenario 4 were analyzed, no significant difference was
observed since the values for all items were [p>0.05.]

t Test Results Regarding the Difference of Pre-Service Teachers' Competencies in Determining
Informatics Ethics According to the Variable of Having a Computer

Scenario 1

When the T test analysis results for Scenario 1 were analyzed, no significant difference was
observed since the values for all items were [p>0.05.]

Scenario 2

In Table 11, T Test Results Regarding the Difference of Determining the Informatics Ethics of
the Preservice Teachers Participating in the Study According to the Variable of Having a
Computer are Given.

Table 11
T Test Results Regarding the Difference of Determining the Informatics Ethics of the Preservice

Teachers Participating in the Study According to the Variable of Having a Computer

[ have a computer I don't have a computer
MN — _ t p

n X Ss n X Ss
M1 107 2,34 1,30 115 1,97 1,30 2,27 0,02
M2 107 2,37 1,11 115 2,01 1,11 2,19 0,03

When Table 11 is examined, it is seen that there is a significant difference in the 1stitem; "Cem
and Onur's behavior is correct.” as a result of the analysis made according to the variable of
having a computer. [t= 2,27; p<.05] This view is accepted more by the variable I have a
computer (X=2,34) than the variable I do not have a computer (X=1,97).
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When Table 11 is examined, it is seen that there is a significant difference in the 2nd item; "Cem
and Onur's behavior is fair." as a result of the analysis made according to the variable of having
a computer. [t= 2,19; p<.05] This view is accepted more by the variable I have a computer
(X=2,37) than the variable I do not have a computer (X=2,01). No significant difference was
observed in other items.

Scenario 3

When the T test analysis results for Scenario 3 were analyzed, no significant difference was
observed since the values for all items were [p>0.05.]

Scenario 4

In Table 12, T Test Results Regarding the Difference of Determining the Informatics Ethics of
the Preservice Teachers Participating in the Study According to the Variable of Having a
Computer are given.

Table 12
T Test Results Regarding the Difference of Determining the Informatics Ethics of the Preservice
Teachers Participating in the Study According to the Variable of Having a Computer

MN [ have a E)mputer [ don't hive a computer ¢ D
n X SS n X SS

Cc2 107 3,09 1,19 115 2,76 1,25 1,99 0,04
C4 107 3,23 1,24 115 2,83 1,26 2,37 0,01
C5 107 3,14 1,27 115 2,79 1,30 2,01 0,04
C11 107 3,01 1,20 115 2,68 1,28 1,97 0,04
C13 107 3,04 1,20 115 2,57 1,22 2,89 0,00
C16 107 3,02 1,16 115 2,61 1,23 2,53 0,01

When Table 12 is examined, it is seen that there is a significant difference in the 2nd item; "Cem
and Onur's behavior is correct.” as a result of the analysis made according to the variable of
having a computer. [t= 1,99; p<.05] This view is accepted more by the variable I have a
computer (X=3,09) than the variable I do not have a computer (X=2,76). No significant
difference was observed in other items.

When Table 12 is examined, it is seen that there is a significant difference in the 4th item; "Cem
and Onur's behavior is correct." as a result of the analysis made according to the variable of
having a computer. [t= 2,37; p<.05] This view is accepted more by the variable I have a
computer (X=3,23) than the variable I do not have a computer (X=2,83). No significant
difference was observed in other items.

When Table 12 is examined, it is seen that there is a significant difference in the 5th item; "Cem
and Onur's behavior is correct." as a result of the analysis made according to the variable of
having a computer. [t= 2,01; p<.05] This view is accepted more by the variable I have a
computer (X =3,14) than the variable I do not have a computer (X =2,79). No significant
difference was observed in other items.

When Table 12 is examined, it is seen that there is a significant difference in the 11th item; "Cem
and Onur's behavior is correct." as a result of the analysis made according to the variable of
having a computer. [t= 1,97; p<.05] This view is accepted more by the variable I have a
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computer (X=3,01) than the variable I do not have a computer (X=2,68). No significant
difference was observed in other items.

When Table 12 is examined, it is seen that there is a significant difference in the 13th item, "Cem
and Onur's behavior is correct." as a result of the analysis according to the variable of having a
computer. [t= 2,89; p<.05] This view is accepted more by the variable [ have a computer
(X=3,04) than the variable I do not have a computer (X=2,57). No significant difference was
observed in other items.

When Table 12 is examined, it is seen that there is a significant difference in the 16th item, "Cem
and Onur's behavior is correct.” as a result of the analysis according to the variable of having a
computer. [t= 2,53; p<.05] This view is accepted more by the variable [ have a computer
(X=3,02) than the variable I do not have a computer (X=2,61). No significant difference was
observed in other items.

No significant difference was observed in other items.

Results Regarding the Difference of Pre-Service Teachers' Competencies in Determining
Informatics Ethics According to the Variable of Internet Accessibility

The t-test and anova test were not conducted to determine the difference according to the
participants’ internet access. The majority of the participants have internet access.

Results Regarding the Difference of Pre-Service Teachers' Competencies for Determining
Informatics Ethics According to the Internet Use Tool Variable

The t-test and anova test were not conducted to determine the difference according to the
participants’ internet usage tool variable. A large proportion of the participants responded to
the internet usage tool variable as "telephone” tool.

Results of One-Way Variance (ANOVA) Analysis of the Significance of the Difference in the Mean
of the Competencies of Determining Informatics Ethics of the Prospective Teachers Participating
in the Study at the Grade Level of Education

In Table 13, the results of one-way variance (ANOVA) analysis of the significance of the
difference in the averages of the grade level according to the determination of informatics ethics
of pre-service primary school teachers are given.

Table 13
One-Way Variance (ANOVA) Analysis Results of the Significance of the Difference in the Grade

Level Means According to the Determination of Information Ethics of Prospective Primary
School Teachers

CLASS 1 CLASS 2 CLASS 3 CLASS 4 Variance _
(@) (b) (c) (d) Groups with
X S X S X S X S F p Difference
(LSD)

M.

No

C1 342 1,23 294 1,35 2,74 1,24 3,07 1,25 2,80 0,04 a-b,a-d

C2 330 1,26 292 1,27 2,60 1,16 2,80 1,15 3,24 0,02 a-cb-d

C4 332 1,23 3,03 133 2,58 1,16 3,10 1,23 3,28 0,02 b-d,c-d

C5 332 1,19 285 1,29 2,54 1,34 3,05 1,27 3,57 0,01 a-cb-d

Cé6 318 1,22 298 1,34 2,37 1,07 3,00 1,28 4,34 0,00 d-ac-b

c7 298 1,37 285 1,36 2,29 1,13 296 1,30 3,27 0,00 a-b,a-d

C10 308 1,16 2,85 1,23 2,09 1,15 2,84 1,20 6,89 0,00 a-cb-d

C11 3,03 1,27 292 1,24 2,39 1,21 298 1,21 3,04 0,03 c-ba-d
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C12 330 1,31 298 1,22 2,23 1,19 2,84 1,26 6,88 0,00 a-b,a-d
C13 3,11 1,20 292 1,24 2,23 1,14 285 1,20 540 0,00 b-d,c-d
C14 318 1,26 2,89 1,25 2,13 1,16 2,84 1,26 6,85 0,00 a-cb-d
C15 340 1,24 3,05 1,29 235 1,18 3,03 1,19 6,87 0,00 a-cb-d
Cle 316 1,20 296 1,20 2,21 1,08 2,84 1,20 6,48 0,00 a-b,a-d
C17 340 142 3,00 1,31 2,37 1,28 292 1,32 546 0,00 a-b,a-d

The competency of the pre-service primary school teachers participating in the research in
determining the ethics of informatics according to the grade level of education is given in the
table above. Analysis of variance was performed to determine whether there was a difference
between the grade levels of the pre-service primary school teachers participating in the study.
As a result of the analysis, the items with a significant difference according to the grade level
variable are interpreted in this section. In pairwise comparisons, scheffe test was applied first,
and LSD test was applied because no difference was found.

When Table 13 is examined, it is seen that there is a significant difference in the 1st item,
"Berg¢in's behavior is correct”, as a result of the analysis of variance according to the grade level
of the participants in the study (f=2,80; p<.05). The pre-service teachers with grade level 1
(X=3.42) accepted the item "Ber¢in's behavior is correct” more than the other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 2nd item
"Bercin's behavior is fair" as a result of the analysis of variance according to the grade level of
the participants (f=3,24; p<.05). The pre-service teachers with grade level 1 (X=3,30) accepted
the item "Berc¢in's behavior is fair" more than the other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 4th item
"Bercin's behavior can be accepted as traditional” as a result of the analysis of variance
according to the grade level of the participants in the study (f=3,28; p<.05). The item "Bergin's
behavior can be accepted as traditional” is accepted more by pre-service teachers with grade
level 1 (X=3,32) than other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 5th item
"Bercin's behavior can be accepted by my family" as a result of the analysis of variance
according to the grade level of the participants in the study (f=3,57; p<.05). The item "Bergin's
behavior can be accepted by my family” is accepted more by pre-service teachers with grade
level 1 (X=3,32) than other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 6th item
"Berg¢in's behavior is cautious.” as a result of the analysis of variance according to the grade
level of the participants in the study (f=4,34; p<.05). The pre-service teachers with grade level
1 (X=3,18) accepted the item "Berc¢in's behavior is cautious.” more than the other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 7th item
"Berc¢in's behavior is altruistic” as a result of the analysis of variance according to the grade
level of the participants (f=3,27; p<.05). The pre-service teachers with grade level 1 (X=2,98)
accepted the item "Berc¢in's behavior is altruistic” more than the other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 10th item
"Berc¢in's behavior maximizes satisfaction" as a result of the analysis of variance according to
the grade level of the participants (f=6,89; p<.05). The pre-service teachers with grade level 1 (
X=3,08) accepted the item "Berg¢in's behavior maximizes satisfaction”" more than the other
grade levels.
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When Table 13 is examined, it is seen that there is a significant difference in the 11th item
"Berg¢in's behavior is not contrary to general moral rules." as a result of the analysis of variance
according to the grade level of the participants in the study (f=3,04; p<.05). The pre-service
teachers with grade level 1 (X=3,03) accepted the item "Berc¢in's behavior is not against general
moral rules” more than the other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 12th item
"Berg¢in's behavior is not contrary to my understanding of justice" as a result of the analysis of
variance according to the grade level of the participants in the study (f=6,88; p<.05). The pre-
service teachers with grade level 1 (X=3,30) accepted the item "Ber¢in's behavior is not against
my understanding of justice" more than the other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 13th item,
"Bercin's behavior is morally right”, as a result of the analysis of variance according to the grade
level of the participants in the study (f=5,40; p<.05). The pre-service teachers with grade level
1 (X=3,11) accepted the item "Berg¢in's behavior is morally right" more than the other grade
levels.

When Table 13 is examined, it is seen that there is a significant difference in the 14th item,
"Bercin's behavior does not violate an unspoken promise.” as a result of the analysis of variance
according to the grade level of the participants in the study (f=6,85; p<.05). Pre- service teachers
with grade level 1 (X=3,18) accepted the item "Ber¢in's behavior does not violate an unspoken
promise.” more than the other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 15th item
"Bercin's behavior is acceptable" as a result of the analysis of variance according to the grade
level of the participants in the study (f=6,87; p<.05). The pre-service teachers with grade level
1 (X=3.42) accepted the item "Ber¢in's behavior is acceptable” more than the other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 16th item
"Bergin's behavior is ethical” as a result of the analysis of variance according to the grade level
of the participants (f=6,48; p<.05). The pre-service teachers with grade level 1 (X=3,16)
accepted the item "Bercin's behavior is ethical” more than the other grade levels.

When Table 13 is examined, it is seen that there is a significant difference in the 17th item "I
would do what Bercin did" as a result of the analysis of variance according to the grade level of
the participants in the study (f=5,46; p<.05). The pre-service teachers with grade level 1
(X=3,40) accepted the item "I would do what Ber¢in did" more than the other grade levels.

RESULTS and DISCUSSION

The following results were obtained from this research applied to 223 prospective primary
school teachers studying in faculties of education. A significant difference was observed in all
Scenarios in the variable related to gender. In the age variable, there was a significant difference
in Scenario 1 and Scenario 2, while there was no significant difference in Scenarios 3 and 4. In
terms of the grade level, there was no significant difference in Scenarios 1, 2 and 3, while there
was a significant difference in Scenario 4. In the case of having a personal computer, there were
no items with a significant difference in Scenarios 1 and 3, while there were items with a
significant difference in Scenarios 2 and 4. There was no significant difference in the variable of
time spent on the Internet.
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Results Regarding the Personal Information of the Participants

In this study, it was examined whether the competencies of pre-service primary school teachers
in determining IT ethics during the pandemic period differed according to gender, age, grade
level, internet access, means of accessing the internet, having a computer and the time they
spend on the internet. Out of 223 pre-service classroom teachers who participated in the study,
75.3% were female pre-service teachers and 24.7% were male pre-service teachers.

When the age analysis results of the pre-service classroom teachers participating in the
research are analyzed, 58.1% of them are between the ages of 18-21, while 41.9% of them are
between the ages of 22 and above. In the study, 26.5% of the participants were 1st grade pre-
service teachers, 25.1% were 2nd grade pre-service teachers, 22.9% were 3rd grade pre-
service teachers and 25.6% were 4th grade pre-service teachers. While 99.14% of the pre-
service classroom teachers participating in the study had internet access, 0.86% did not have
internet access. When the percentages of the tools used by the pre-service primary school
teachers participating in the study were analyzed, it was seen that 1.8% of them accessed the
internet from tablets, 0.9% from computers and 97.3% from phones. Considering these rates,
the majority of the participants responded to the internet usage tool variable as "telephone".
While 48.0% of the 223 prospective classroom teachers who participated in the study had a
personal computer, 52.0% did not have a personal computer. When the 223 prospective
classroom teachers who participated in the research are evaluated according to the time they
spend on the Internet, 6.7% of them spend between 0-60 minutes, 17.5% between 61-120
minutes, 20.6% between 121-180 minutes, 11.2% between 181-240 minutes and 43.9%
between 241 and more minutes. When we look at these results, it is seen that the majority of
the participants spend time on the Internet in the range of 241 and more minutes.

Analysis Results According to the Gender Variable of the Prospective Classroom Teachers
Participating in the Study

Scenario 1

In Scenario 1, according to the findings obtained from the scale applied to the competency of
determining the IT ethics of pre-service primary school teachers, "Berna's behavior is
acceptable; Berna's behavior is fair; Berna's behavior is culturally acceptable; Berna's behavior
is traditionally acceptable; Berna's behavior is acceptable to my family; Berna's behavior is
prudent; Berna's behavior is altruistic; Berna's behavior minimizes harm and maximizes
benefit; Berna's behavior brings more benefit than harm; Berna's behavior maximizes
satisfaction; Berna's behavior does not violate my sense of justice; Berna's behavior is morally
right; Berna's behavior does not violate an unspoken promise; Berna's behavior is acceptable;
Berna's behavior is ethical; I would do what Berna does." As a result of the evaluation made
between the items in the analysis based on gender, the difference in favor of gender in this item
was found to be statistically significant. There was a significant difference in favor of males in
this item. It was seen that the scores of male pre-service teachers were higher than the scores
of female pre-service teachers. This means that men have a more positive understanding of
ethics. Studies can be conducted in the department to reduce this significant difference in
ethical understanding (Biber and Biber, 2020). In his study on Informatics Ethics in Secondary
School Students and Secondary School Students Taking Computer Vocational Courses, he
obtained similar results to our study in favor of males.
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Scenario 2

According to the findings obtained from the scale applied in Scenario 2 regarding the
competence of pre-service primary school teachers in determining informatics ethics, while
there was no significant difference in the other items, the 4th and 9th items, "Cem and Onur's
behavior is traditionally acceptable; Cem and Onur's behavior brings more benefit than harm."
As a result of the evaluation made between the items in the gender-based analysis, the gender-
based difference in favor of men in this item was found statistically significant. As a result of
the analysis, men's scores are higher than women's scores and there is a significant difference
in favor of men in this item. Based on this result, the ethical understanding of men in these items
is more positive than the ethical understanding of female participants. Various trainings can be
provided for balancing (Tekerek et al., 2015). In his study on Computer Self-Efficacy of
Prospective Information Technologies Teachers, he obtained similar results to our study in
favor of males.

Scenario 3

According to the findings obtained from the scale applied in Scenario 3 regarding the
competence of classroom teacher candidates in determining IT ethics, while there was no
significant difference in other items, in the 13th item, "Can's behavior is morally right." As a
result of the evaluation made between them in the analysis based on gender, the difference in
favor of males in this item was found statistically significant. The result of the analysis was
higher than the other items and it was seen that there was a significant difference in favor of
males in this item. Studies can be conducted in the department to reduce this significant
difference in the understanding of ethics.

Analysis Results According to the Age Variable of the Prospective Classroom Teachers
Participating in the Study

Scenario 1

According to the findings obtained from the scale applied in Scenario 1 regarding the
competence of classroom teacher candidates in determining informatics ethics, while there was
no significant difference in other items, the 15th item, "Berna's behavior is acceptable.” As a
result of the age-related analysis of the item, the age-related difference in this item was
statistically significant in favor of the age group of 22 and above. As a result of the analysis, this
item is higher than the other items and there is a significant difference in this item in favor of
the 22 and over age group. According to this result, we can say that ethical understanding goes
in a more positive direction with increasing age in this item. With the increase in age, we can
say that people exhibit a more understanding approach in the face of situations.

Scenario 2

According to the findings obtained from the scale applied in Scenario 2 regarding the
competence of pre-service primary school teachers in determining IT ethics, while there was
no significant difference in other items, the 4th item, "Cem and Onur's behavior can be accepted
as traditional.” The difference in favor of age in this item was found to be statistically significant
in the evaluation made between them as a result of the analysis based on age. The result of the
analysis is higher than the other items and it is seen that there is a significant difference in favor
of the age group of 22 and above in this item. According to this result, we can say that ethical
understanding goes in a more positive direction with increasing age in this item. With the
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increase in age, we can say that people exhibit a more understanding approach in the face of
situations.

Analysis Results According to the Grade Level Variable of the Classroom Teacher Candidates
Participating in the Study

Scenario 4

According to the findings obtained from the scale applied in Scenario 4 regarding the
competence of classroom teacher candidates in determining informatics ethics, while there was
no significant difference in other items, there were no significant differences in items 1, 2, 3, 4,
56,7,10,11,12,13, 14, 15, 16 and 17. The item "Ber¢in's behavior is right; Ber¢in's behavior
is fair; Bercin's behavior is culturally acceptable; Bercin's behavior is traditionally acceptable;
Bercin's behavior is acceptable to my family; Bergin's behavior is prudent; Ber¢in's behavior is
altruistic; Bergin's behavior maximizes satisfaction; Bergin's behavior does not violate the
general rules of morality; Bercin's behavior does not violate my sense of justice; Ber¢in's
behavior is morally right; Bercin's behavior does not violate an unspoken promise; Berc¢in's
behavior is acceptable; Bergin's behavior is ethical; l would do what Bercin does.” As a result of
the evaluation made between them in the analysis depending on the grade level studied in
the items, the difference in favor of those with grade level 1 in these items was found statistically
significant. The result of the analysis was higher than the other items and it was seen that the
1st grade education level received higher scores in these items. In pairwise comparisons, the
scheffe test was first applied, and since no difference was found, the LSD test was applied. For
these items, it is seen that the ethical understanding of the candidates who have just started
primary teacher education is more positive and this positive understanding becomes more rigid
as the grade level progresses. (Gokcearslan et al, 2015). Information Ethics in Secondary
School Students: An Evaluation with Real Life Situation Scenarios, the results of the study based
on grade level and the results of our study are similar. It is seen that there is a significant
difference between the class level variable scores (p<0.05). In addition, like our study Bayra
and Baysan (2022) In the study titled "Investigation of Information Ethics Levels of Secondary
School Students in Terms of Some Variables with Real Life Situation Scenarios", it was found
that the grade levels of the participants who participated in the research did not differ
significantly for all grades.

Analysis Results According to the Internet Accessibility Variable of the Prospective Primary
School Teachers Participating in the Study

In total, 99.14% of the 223 participants have internet access while 0.86% do not have internet
access. From the results of the analysis evaluation, it is seen that the majority of the participants
have internet access.

Results of the Analysis According to the Variable of the Vehicle Through Which the Prospective
Primary School Teachers Accessed the Internet

Of the participants in the study, 1.8% accessed the internet from tablets, 0.9% from computers
and 97.3% from phones. From the results of the analysis evaluation, it was seen that the
majority of the participants accessed the internet from the phone, while the least number of
participants accessed the internet from the computer.
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Analysis Results According to the Variable of Computer Ownership of the Prospective Classroom
Teachers Participating in the Study

Scenario 2

In Scenario 2, according to the findings obtained from the scale applied to the competency of
determining the IT ethics of prospective primary school teachers, while there was no significant
difference in the other items, the 1stand 2nd items, "Cem and Onur's behavior is right; Cem and
Onur's behavior is fair." As a result of the evaluation made between them in the analysis
according to the Variable of Having a Computer, the difference in favor of the Variable of Having
a Computer, I Have a Computer, in this item was found statistically significant. The analysis
result is higher than the other items and it is seen that there is a significant difference in this
item in favor of | have a computer. Ethical understanding is more positive in those who have a
computer. In order to equalize the significant difference in these items, computers can be
provided for those who do not have computers or environments where they can use computers
can be prepared.

Scenario 4

In Scenario 4, according to the findings obtained from the scale applied to the competency of
determining IT ethics of pre-service primary school teachers, while there was no significant
difference in other items, items 2,4, 5,11, 13 and 16, "Berc¢in's behavior is fair; Bercin's behavior
is traditionally acceptable; Bergin's behavior is traditionally acceptable; Berg¢in's behavior is
acceptable by my family; Bercin's behavior is not against general moral rules; Bercin's behavior
is morally right; Bergin's behavior is ethical." As a result of the evaluation made between the
items in the analysis according to the Variable of Having a Computer, the difference in favor of
the Variable of Having a Computer, I Have a Computer, in these items was found to be
statistically significant. The analysis result is higher than the other items and it is seen that there
is a significant difference in favor of [ have a computer in this item. Ethical understanding is
more positive in those who have a computer. In order to equalize the significant difference in
these items, computers can be provided for those who do not have computers or environments
where they can use computers can be prepared.

Analysis Results According to the Variable of Time Spent on the Internet by the Prospective
Classroom Teachers Participating in the Study

Looking at the Anova analysis results of 223 participants who participated in the research, no
significant difference was observed between the items for all 4 scenarios.

Recommendations

As a result of this research, which aims to determine the competencies of pre-service primary
school teachers in determining IT ethics, the following suggestions can be made.

o This study was applied to prospective classroom teachers at Firat University, Faculty of
Education, and similar studies on the concept of ethics can be conducted at other
universities in order to raise more voices.

e Pre-service teachers should take a general course on the concept of ethics.

e Teacher candidates should be informed about informatics ethics.

e A detailed information can be given on information confidentiality and information
sharing in the information environment.

e Since the concept of ethics is an acquisition given in a long process, its gains can be started
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to be given from primary school.

o Since children first take their parents and teachers as role models, a general
information/lesson on the concept of ethics can be given to families.

e Since children's moral development and behavioral development are influenced by
classroom teachers, teachers should be more careful in this regard. It can be suggested
that teachers should try to give this outcome.

o Technology is highly developed today and will develop in the future. Therefore, the
concept of information ethics will be a necessary and necessary situation in every aspect
of our lives. Information ethics concept studies can be applied to more departments.

o The books that children read and the content of the books have a great impact on
children. In order to make this effect more beneficial on the concept of ethics, studies on
ethics in primary school books can be conducted.

e Seminars, programs, etc. on the concept of information ethics can be organized.
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Arastirmanin amaci tarih konularinin 6gretiminde karikattrlerin kullanimina yonelik tarih 6gretmen
adaylarinin gorislerinin belirlenmesidir. Nitel arastirma yontemiyle yiiriitiilen arastirmanin g¢alisma
grubunu Gazi Universitesi, Gazi Egitim Fakiiltesi, Tarih Ogretmenligi programinda égrenim géren 25
O0gretmen aday1 olusturmustur. Veriler, yar1 yapilandirilmis goriisme formu ile toplanmis ve icerik
analizi yontemiyle ¢oziimlenmistir. Verilerin analizi neticesinde, 6zetle tarih 6gretmen adaylarinin
karikatiirlerin tarih konularinin 6gretiminde 6gretici, eglenceli, diisiinme becerilerini gelistirebilen bir
arag oldugunu ifade ettikleri belirlenmistir. Bunun yani sira 6grenci seviyesine, konuya goére secilmeyen
ve 0grenciye uygun olmayan gorsel figiirler ile ifadeler bulunan karikatiirlerin bir sinirlilik olabilecegini
belirtmislerdir. Karikatiir se¢ciminde ise bu noktalara dikkat edilmesi gerektigini dile getirdikleri
sonuglarina ulasilmistir.

Anahtar Kelimeler: Tarih 6gretimi, karikattir, tarih 6gretmen aday.

Abstract

The aim of the research is to determine prospective history teachers’ opinions regarding the use of
cartoons in teaching history subjects. The study group of the research, which was conducted with the
qualitative research method, consisted of 25 teacher candidates studying at Gazi University, Gazi Faculty
of Education, History education program. Data was collected with a semi-structured interview form and
analyzed using the content analysis method. As a result of the analysis of the data, it was determined
that prospective history teachers thought that cartoons were an instructive, entertaining tool that could
improve thinking skills in teaching history subjects and that cartoons that are not selected according to
the student level or subject and contain visual figures and expressions unsuitable for students might be a
limitation. It was concluded that such issues should be taken into consideration when choosing cartoons
in teaching history subjects.

Keywords: History teaching, cartoon, history teacher candidate.

GIRIS

Sosyal bilimlerin 6nemli dallarindan biri olan tarih, her dénemde toplumlarin yakindan
ilgilendigi ve merak duydugu bir alan olmustur. Bu durum ge¢misten giiniimiize tarihin neden
ve nasll 6gretilmesi gerektigi ile ilgili bircok kapsamli calismalar yapilmasinin gerekcelerinden
biri olarak ifade edilebilir. Bu ¢alismalarin bir kisminda “nasil bir tarih 6gretim mifredati

olusturulmasi gerektigi” ile “tarih 6gretiminin amaglarinin neler oldugu” sorularina yanit
aranmistir (Demircioglu, 2010).
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Tarih 6gretiminin amaglarinin her cagda ve her lilkede farklilik gosterdigi (Safran ve Ata,
1996) dile getirilmekle birlikte bu farkliligin devletlerin ideolojileri, egitim politikalar1 ve
felsefeleriyle iliskili oldugu gercegi dikkatlerden kacirilmamalidir (Safran ve Aktas, 2012).
Diger bir deyisle, gerceklestirilen tarih egitimi, milli unsurlar1 biinyesinde barindirir. Bu durum
ayni zamanda nasil bir vatandas yetistirilmek istendiginin temel belirleyicileri arasinda yer
alir. Ciinkii tarih 6gretimiyle Ogrencilere, tarihsel bilgileri 6gretme ve bilimsel diisiinme
becerileri kazandirmanin yani sira toplumsal degerleri/kiiltiirii edinmeleri ve gecmisle
glinlimiiz arasindaki baglantilar1 anlamalarini saglamak da hedeflenmektedir (Demircioglu,
2010).

Okullarda tarih 6gretimine yiiklenen amaglar; icerige, yonteme, teknige, yaklasimlara, donemin
bakis acsina, yeni arastirmalara, 6gretim ara¢ ve teknolojilerine gore degisebilmektedir
(Safran, 2015). Onceleri yalnizca ge¢misi bilerek ondan ders ¢ikarma misyonu bulunan tarih,
glinimiizde diisinme becerileri ile bu ge¢misi sorgulama amacini da ilke edinmistir.
Ogrenciler, bu beceriler sayesinde hem gecmislerini hem de gecmisle bugiin arasinda iliski
durumunu daha iyi anlarlar (Kelesoglu ve Yigit, 2017). Diger bir deyisle 6grenciler sanki birer
tarihciymis gibi gecmisi yorumlama becerisine sahip olurlar (Payko¢ ve Ozer, 1991).
Memioglu'nun (2004) da belirttigi tizere, bu becerilerin siirece dahil edilmedigi bir tarih
Ogretiminde 6grenciler hem diisiinme becerilerini etkili bir sekilde kullanamaz hem de ¢agin
ihtiya¢ duydugu vatandas profiline uygun davranislar sergileyemezler. Bu durumun ortaya
cikardigl diger bir sonug¢ ise tarih derslerinin, isimlerin, mekanlarin, tarihlerin, olay ve
olgularin ezberlendigi sikici ve gereksiz bir ders olarak konu ile ilgili alan yazinda (Aslan ve
Turan, 2016; Okumus, 2020; Oztas, 2008; Simsek, 2008; Ulusoy ve Giiliim, 2009; Yildiz, 2003)
dile getirilmesidir. Ortaya ¢ikan bu sorunlarin {stesinden gelinmesi asamasinda ise
ogrencilerin ilgi ve motivasyonlarini artiracak (Demircioglu, 2007) 6grenci merkezli, somut ve
eglenceli uygulamalarla derste aktif rol alacaklar1 (Okumus, 2019; Yildiz, 2003), yontem, teknik
ve aracglarin se¢imi (Simsek, 2008) ile tarih derslerinin 6grenilen ve sevilen bir ders haline
getirilebilecegi ifade edilmektedir (Ulusoy ve Giiliim, 2009). Bu asamada gozlerden
kacirilmamasi gereken bir diger husus ise derslerin 6grencilerin birden fazla duyu organina
hitap edecek materyallerle islenmesidir (Aladag ve Karaman, 2018; Aslan ve Turan, 2016; Erol,
2019).

Ozellikle egitim-6gretim siirecinde gorsel materyallerin (resimler, fotograflar, minyatiirler,
karikatiirler, haritalar, grafikler vb.) kullanimi (Ozdemir, 2018) ile derslerin hem daha
eglenceli hale getirilmesi hem de 68rencilerin aktif, sorgulayici ve arastirmaci bireyler olmalari
saglanabilir (Aslan ve Turan, 2016). Bu gorsel araglar icerisinde karikatiirlerin ayri bir yeri
vardir. Heitzmann'in (1998) da ifade ettigi gibi sinif tartismalarimi baslatma, soyut icerikli
dersleri gorsellestirme gibi o6zellikleri barindiran karikatiirler egitim-68retim siirecinde
kullanilabilecek bir materyaldir. Oyle ki karikatiirler, gorsel bir ara¢ olmanin yani sira mizah
unsurlarini da biinyelerinde barindirarak (Sidekli vd., 2014) toplumlarin, iilkelerin,
kurumlarin, insanlarin hatalarini ve sira disi yonlerini eglenceli hale getirerek 6grencileri
profesyonel bir tarihci gibi (Aktas, 2022) diisiinmeye sevk ederler. Bu sayede tarih derslerinde
ogrencilerin aktif olacaklar1 bir sinif iklimi olusturulabilir (Erdem, 2005), anlaml ve kalict
ogrenmeler gerceklestirilebilir (Kogoglu, 2017). Ancak karikatiirlerin egitim-6gretim siirecinde
kullanimindan elde edilecek fayda 6gretmenlerin materyali dogru ve etkili kullanimiyla
miimkiin olacaktir. Clinkii 6gretim stirecinde karikatiirlerin dogru secilmesi, konuya uygun
yerde ve zamanda kullanilmasi énemlidir. Ogretmenler, karikatiirleri secerken dersin hangi
asamasinda nasil kullanacagina yonelik bilgilere sahip olmalidir. Karikatiiristin vermek istedigi
mesajlarin olumsuz sonuglara neden olabilecegine ve mizahi 6zelliginden cok egitsel degerinin
olmasina dikkat etmelidir (Altun, 2010). Aksi takdirde tarih derslerinde verilmek istenen
mesajin anlasilmas1 zorlasabilmektedir. Bu durum o6gretmenlerin derslerde Kkarikatiir
kullanimu ile ilgili gerekli donanima sahip olmalariyla dogrudan iliskilidir.

Karikatiirlerin egitim-68retim stirecinde kullanimina iliskin gerekli bilgi ve beceriler, 6gretmen
adaylarina lisans egitimleri siliresince agirlikli olarak “Ogretim Teknolojileri” ile “Tarih
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Ogrenme ve Ogretim Yaklasimlar1” derslerinde verilebilir. Bu nedenle gelecegin tarih
o0gretmenlerinin konuya iliskin gortslerinin tespit edilmesinin bu araclarin derslerde etkin bir
sekilde kullanilabilmesi asamasinda 6nemli oldugu diisiiniilmektedir.

Arastirmanin Amaci

Gergeklestirilen bu arastirmanin amaci, tarih konularinin o6gretiminde Kkarikatiirlerin
kullanimina y6nelik tarih 6gretmen adaylarinin goériislerinin belirlenmesidir.

YONTEM
Arastirmanin Deseni

Tarih konularinin 6gretiminde karikatiirlerin kullanilmasina yonelik tarih 6gretmen
adaylarinin gorislerini belirlemenin amaclandigi bu ¢alisma nitel arastirma ile yiirttilmiistir.
Nitel arastirma, insanoglunun zengin dokulu deneyimlerini ve bu deneyimler hakkindaki
yansimalarini anlamalarina yodnelen, katihmcilar1 sinirli sorularla onlarin zorunlu secimli
yanitlarini ortaya c¢ikarmak yerine nasil yamit verdiklerine iliskin sorulara derinlemesine
yanitlar sunmay1 hedeflemektedir (Jackson vd., 2007). Bir baska ifadeyle genellikle verilerin
toplanmasinda ve analizinde nicelikten ziyade sozciiklere agirlik veren bir arastirma
stratejisidir (Bryman 2008). Bu arastirmada nitel arastirma tiirlerinden durum g¢alismasi
deseni kullanilmistir. Parker’e gore (2015) durum c¢alismasi bir kisi, olay veya kurumu
derinlemesine ve boylamsal inceleyen 6zgiir arastirma tiirii olarak tanimlanmistir.

Calisma Grubu

Arastirmanin calisma grubunu Gazi Universitesi, Gazi Egitim Fakiiltesi, Tarih Ogretmenligi
programinda 6grenim goren 25 6gretmen aday1 olusturmustur. Calisma grubu belirlenirken,
amagli 6rnekleme yontemlerinden kolay ulasilabilir 6rnekleme kullanilmistir. Kolay ulasilabilir
durum ornekleme, arastirmacilara yakin ve erisilmesi kolay olmasi ve diger ornekleme
tirlerinin kullanilamadigi durumlarda tercih edilen bir o6rnekleme tiirii olarak ifade
edilmektedir (Yildirim ve Simsek, 2021).

Veri Toplama Araci

Nitel arastirma yiritirken goriisme, yapilandirimis, yar1 yapilandirilmis veya
yapilandirilmamis goriisme formatlarimi kullanarak bireylerden ve/veya gruplardan veri elde
etmeye yonelik bir dizi teknik kullanilmaktadir. Bu arastirmada veriler, yar1 yapilandirilmis
goriisme teknigi ile toplanmistir.

Veri toplama araci gelistirilirken ilk olarak tarih konularinin 6gretiminde karikatiirlerin
kullanim1 ile ilgili 6gretmen adaylarina sorulabilecek taslak sorular olusturulmustur.
Olusturulan sorular, iki 6gretim f{iyesi tarafindan kontrol edilmis ve gorisleri alinmistir.
Uzmanlardan gelen doniitler neticesinde 0gretmen adaylarina sunulacak goériisme formu
diizenlenerek katiimcilara yoneltilmistir.

Islem

Ogretmen adaylarina yar yapilandirilmis goriisme formu yéneltilmis ve sessiz bir ortamda
cevaplamalar1 istenmistir. Katilimcilarin yar1 yapilandirilmis goriisme formuna vermis
olduklar1 cevaplar bilgisayar ortamina analiz edilmek iizere aktarilmistir. Bu asamada
katilimcilar, K1, K2,........... K25 olarak kodlanmistir.

Verilerin Analizi

Verilerin analizinde icerik analizi yéntemi kullanilmigtir. igerik analizi, insan davraniglarimi ve
dogasini belirlemek amaciyla ¢ikarimlarda bulunmaya yarayan sistematik bir teknik olarak
ifade edilmektedir (Boyraz ve Tepe, 2019). Yapilan icerik analiz dogrultusunda temalar,
kategoriler ve kodlar olusturulmustur.

BULGULAR
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Tarih konularinin 6gretiminde karikatiir kullanimina yo6nelik hazirlanan gériisme formunda
katilimcilara ilk olarak “Karikatiirlerin, tarih konularinin 6gretiminde kullaniminin faydalari
neler olabilir?” sorusu yoneltilmistir. Katilimcilarin, tarih konularinin 6gretiminde karikatiir
kullanimin faydalar1 temasina vermis olduklar1 yanitlarin analizi neticesinde Tablo 1’de yer
kategori ve kodlar olusturulmustur.

Tablo 1. Tarih konularinin 6gretiminde karikatiir kullanimin faydalari

Tema Kategori Kod Katilimcilar f
Kalic1 6grenme K1, K5, K8, K9, K10, K11, K21, K23, K24 9
o - Daha iyi 6grenme K1, K2, K6, K11, K20, K21 6
S 5 Ogrenme- Daha iyi anlama K2, K11, K12, K14, K20, K21, K23 6
g -:E Ogretme Eglenirken dgrenme K4, K11, K17, K21, K24, K25 6
© &  Sireci Empati becerisini gelistirme K3,K12,K13,K19 4
= E Diisiinme becerisini gelistirme K6, K7, K8 3
E = Karmasik konularin 6gretimi K4, K25 2
= %’ Gorsellestirme K6, K7, K8, K9, K12, K13, K10, K15,K17,K24 10
é f Materyal Dikkat cekici K17, K20, K23 3
e % Ekonomik K16, K24, K25 3
= Somutlastirma K6,K11, K15, K17 4
K g Tarihe ilgi K2, K7,K10,K17,K19,K21 6
Ders Derse ilgi K9, K10, K17, K20, K24, K25 6
Katilim K4, K19, K24 3

Ogrenme-6gretme siireci kategorisinde, “Kalici Ogrenme, Daha iyi 6grenme, Daha iyi anlama,
Eglenirken 6grenme, Empati becerisi, Diisiinme becerisi, Karmasik konularin 6gretimi” kodlar1
elde edilmistir. Katilimcilar, karikatiirlerin 6grenme-6gretme stirecinde c¢ogunlukla kalici
O6grenme, daha iyi 6grenme ve anlama, eglenirken 6grenme gibi faydalarinin oldugunu ifade
ettikleri belirlenmistir. K3 rumuzlu katthima “Ornegin, hiciv icerikli bir karikatiir diisiinelim. Bu
karikatiirler dénemin yéneticilerin nasil elestirildigi, neler yasadigi gibi dénemin sartlarini
degerlendirmeye yardimcit olabilir.” Goriisi ile hiciv icerikli karikatilirlerin empati becerisine
etkisini aciklamistir. K4 “Tarih derslerinde karmagik konulart anlatirken égrenciler sikilabiliyor.
Bu durumda konularin é6grenilmesine engel oluyor. Karikatiirler bu konularin égretiminde
kullanilirsa hem eglendirirken dgretir hem de dgrenci katimini arttirir. Béylece tarih ezberden
ibaret bir ders olmaz.” ifadesi ile karikatiirlerin tarih konularinda kullanimimn faydalarini
aciklamistir. K21 rumuzlu katihlmc konuya iliskin diistincelerini “Tarih dersinde kullanilan
karikattirler égrencilerin konuyu daha iyi anlamalarini ve égrendiklerinin kalict olmasini saglar.
Tarih konusunda kullanilan komik bir karikatiir 6grencilerin konuyu eglenerek 6grenmesinde
etkili olur.” ifadesiyle aciklamistir.

Materyal kategorisinde “Gorsellestirme, Dikkat cekici, Ekonomik, Somutlastirma” kodlari
olusturulmustur. Buna gore karikatiirlerin gorsel bir materyal olmasi1 ve konular
gorsellestirerek yansitmasi, katilimcilar tarafindan faydali olarak ifade edilmistir. K6 rumuzlu
katiimci, “Karikatiirler, derste anlatilan konunun sadece teorik bir bilgi olarak kalmamasini
saglar. (Ciinkii égrencinin konu hakkinda gérsel bir materyal gérmesi, onlarin daha iyi
anlamasina ve diistinmesine yardimct olur.” Gorisit  ile karikatiirlerin  konuyu
gorsellestirmesinin  6grencilerin 6grenmelerini nasil etkileyebilecegini agiklamistir. K8
rumuzlu katiimci, tarihin s6zel bir ders olmasindan dolay1 gorsel zekasi yiiksek olan
ogrenciler icin karikatiirlerin yararli olabilecegini belirtmistir. K15 rumuzlu katihmei
“Karikatiirler, gorsel zekdsi baskin insanlarin tarih dgrenimini kolaylastirir. Tarih soyut bir
bilimdir. Gergeklesen olaylari laboratuvar ortaminda tekrar canlandirmaya olacagimiza gére
miimkiin oldugu kadar gérsel hale getirip konular: somutlastirmak faydali olacaktir. Ozellikle “1.
Diinya Savagsi dncesi zamanlarda fotograflarin az olmasi, karikatiir gibi gérsel dgelerin
kullanimini én plana cikarmigtir.” Ifadesi ile tarih konularinin 6gretiminde karikatiirlerin
neden faydali oldugunu ag¢iklamistir.
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Ders kategorisinde ise “Tarihe ilgi, Derse ilgi, Katilim” kodlar1 olusturulmustur. Bu kategoride,
karikatiirlerin 6grencilerin tarih konularina ve tarih dersine olan ilgilerini artirabilecegi
gorlsiine ulasumistir. “Tarih dgretiminde karikatiir kullanilmasinin égrencilerin derse olan
ilgilerini arttirmak adina etkili bir yol olarak gériiyorum. (iinkii salt anlatimlart dinlerken belirli
bir siire sonra dgrencilerin dikkatleri dagiliyor ve dersten kopuyorlar. Ozellikle tarih gibi soyut
bir derste tarihi karikatiirler hem giildiiren hem de icerigi ince bir dille aktaran etkili materyal
olabilir.”” ifadesi K17 rumuzlu katilima tarafindan dile getirilmistir. K19 rumuzlu katilimcida
karikatiirlerin 6grencilerin derse olan katilimlarinmi arttiracagini ve konuya odaklanmalarini
saglamada etkili olabilecegini ifade etmistir.

Katilimcilara, “Karikatiirlerin, tarih konularinin 6gretiminde kullaniminin simirhliklari neler
olabilir?” sorusu yoneltilmistir. Soruya gore belirlenen tema dogrultusunda Tablo 2’de goriilen
“Icerik”, “Konu” ve “Ders” kategorileri ile kodlar olusturulmustur.

Tablo 2. Tarih konularinin 6gretiminde karikatiir kullanimin sinirhliklari

Tema Kategori Kod Katilimcilar f

w o Ogrenciye uygunluk K1, K4, K5, K7, K13, K16, K17, K18, K22, K25 10
= ’é < igerik Asin yergi K1, K3, K5, K14, K19 5
£ = S:E Anlasilmasi zor K12, K22 2
S8z Konuya uygunluk K1, K4, K7, K8, K11, K16, K17, K18, K22 9
g ’qé & Konu Hassas konularda kullanimi K5, K8, K9, K20 4
E ‘g E Sinirli bir olayi ele almasi K4, K6 2
5% g Ders stiresi K15, K16, K17, K19 4
& fgn E Ders Sinif i¢i karmasa K6, K19, K25 3
Dikkat daginikhig K2, K25 2

Katilimcilarin vermis olduklar1 yanitlara gére olusturulan icerik kategorisinde “Ogrenciye
uygunluk, Asir1 yergi ve Anlasilmasi zor” kodlar1 elde edilmistir. Karikatiirlerin igeriklerinin
o0grenciye uygun olmama durumu katilimcilarin en ¢ok ifade ettigi sinirhilik oldugu dikkat
cekmektedir. Burada katilimcilarin ifade ettigi 6grenciye uygunluk, karikatiirlerde yer alan
karakterlerin veya onlarin ciimlelerinin icerik olarak 6grenciye uygun olmama durumudur.
Buna gore K7 rumuzlu katihmc “Karikatiirler, sinif ortamina ve égrenci diizeyine uygun
olmayabilirler. Ogretmenler karikatiirleri analiz ederek sinifa getirmelidir” Yamtim verdigi
anlasilmaktadir. K13 “Bazi karikatiirlerde ele alinan olaylart dgrenciler carpitabilir ve
propaganda yapabilirler. Bu nedenle karikatiirlerde kullanilan kelimelerin ve gdérsellerin
dgrenciye uygun olmasi gerekmektedir.” ifadesiyle o6grenciye uygun olmayan Kkarikatiir
kullaniminin neden olabilecegi durumlar1 dile getirmistir. K22 rumuzlu katihma
karikatiirlerde ele alinan mesajlarin anlasilmasinin 6grenciler igin zor olabilecegini
“Ogrencilerin mizah anlayis1 birbirinden farkhdir. Karikatiirlerde bircok mesaj icerirler. Bu
mesajlari grenciler farkli ve yanlis anlayabilirler.” Goriisiiyle aciklamistir.

Konu kategorisinde, “Konuya uygunluk, hassas konularda kullanimi ve siirhl olaylar” kodlari
elde edilmistir. Buna gore, ilgili kategoride ders konusuna uygun karikatlir bulunmasinin zor
olmasi, katilimcilar tarafindan ifade edilen sinirhlik oldugu gorilmektedir. K16 “Karikatiirler
genelde dénemsel ve eglence amagh ¢iziliyor. Egitimde her tarihi konuda karikatiir
bulunamayabilir” ifadesiyle egitim icerikli karikatiir bulmanin zor olmasim da agiklamaya
calismistir. K17 rumuzlu katilimci da “Tarih kendi icerisinde dallari olan bir alan. Bu nedenle her
tarihi icerige uygun karikatiir bulmak da zor olabilir” ifadesiyle benzer bir yorumda
bulunmustur. K18 rumuzlu katilimci, karikatiirlerin yalnizca eglence amach ele alinmasinin
tarihi konularin 6gretimi icin bir sinirlilik oldugunu belirtmistir. K9 rumuzlu katilimci tarihte
Canakkale cephesi, Kurtulus savasi gibi hassas konularda karikatiirlerin kullanilmamasi
gerektigini ifade etmistir.

Tarih konularinin 6gretiminde karikatiir kullaniminin sinirhliklari temasinda olusturulan ders
kategorisinde ise, “Ders siiresi, sinif i¢ci karmasa, dikkat daginiklig1” kodlar1 elde edilmistir. K15
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rumuzlu katilime1 “Karikatiirler genellikle dersin girisinde ya da sonunda kullanilan bir materyal
oldugu icin bir ders siiresince kullanmak miimkiin degildir. Bir de karikatiir ile ilgili tartismalar
konularin yetismesine engel olabilir” ifadesiyle olusabilecek simirliliklar dile getirmistir. Benzer
sekilde K16 rumuzlu katiimci da 6gretmenlerin miifredat yetistirme gayesinin karikatiir gibi
materyalleri derslerinde kullanmasina engel olabilecegini acgiklamistir. Katilimcilar tarafindan
ifade edilen diger bir sinirlilik da karikattirlerin sinif ortamini bozabilmesidir. Konuya iliskin
K19 rumuzlu katilimer tarihi konular disinda secilen Kkarikatiirlerin sinif i¢ci karmasaya sebep
olabilecegini dile getirmistir K25 rumuzlu katihmcida “Karikatiirlerin mizah anlayisindan
dolay! sinif igerisinde tartismalar, giiliismeler olabilir ve égrencilerin dikkatleri dagilabilir”
Gorisini sinirhlik olarak dile getirmistir.

“Tarih konularinin 68retiminde karikatiirlerin kullaniminda nelere dikkat edilmelidir?” sorusu
katilimcilara yoneltilmistir. Katilimcilarin soruya iliskin vermis olduklari cevaplarin analizinde
Tablo 3’te yer alan “Ogrenciye Uygunluk”, “Egitim” ve “Icerik” kategorileri ile bu kategorilere
gore kodlar olusturulmustur.

Tablo 3. Tarih konularinin 6gretiminde karikatiir kullaniminda dikkat edilmesi gerekenler

Tema Kategori Kod Katilimcilar f

K1, K2, K3, K4, K7, K10, K11, K13, K14, K15, K16,

£ o buzey K19, K20, K21, K22, K24 16
E Ogrenciye Gorsel K4, K7, K13, K15, K16, K17, K20, K21, K22 9
5 uygunluk ifade K4, K13, K15, K16, K17, K20, K21, K22 8
E Cagrisim K5, K15 2
E . Konu K4, K7, K11, K14, K16, K17,K19, K21, K25 9
= E Anakronizm K4, K6, K7, K8, K14 5
oy Egitim Ogretici K4, K11, K19, K21 4
29 Kazanim K9,K11,K19 3
= g Davranis K6, K13 2
£ é Asir1 yergi K3, K14, K17, K20, K22 5
§ Siyasi K4, K10, K16, K21, K24 5
% _ Anlam K5, K10, K11, K15, K18 5
i3 icerik Etik K13, K19, K20, K21 4
£ Dogru K1, K2, K7, K15 4
i Propaganda K12,K13,K18 3
Objektif K16, K22, K24 3

Tarih derslerinde karikatiir kullaniminda dikkat edilmesi gerekenler temasi, “Ogrenciye uygun”
kategorisinde “Diizey, Gorsel, Ifade, Cagrisim” kodlar1 olusturulmustur. Ozellikle karikatiirlerin
Ogrenci dizeyine uygun olarak secilmesi bir¢ok katilimci tarafindan en ¢ok dikkat edilmesi
gereken husus olarak belirtilmistir. K7 ve K23 rumuzlu katihmecilar karikatiirlerin 6grencinin
yas diizeyine, islenilen konuya gore secilmesine ve sinif ortaminda gosterilebilir bir icerige
sahip olmasina dikkat edilmesi gerektigine deginmistir. K4 rumuzlu katihmcinin “Karikatiir
kullanilirken ciimlelerin fazla uzun olmamasina, renklere, giildiirdiigii kadar égretici olmasina,
yazinin biiyiikliik oranin ve anakronizm hatalarina diistilmesine dikkat edilmelidir. Ayrica
karikatiirler siyasi konular icermemeli, 6grenciye zit kutuplara ¢cekecek konular islenmemelidir.”
Ifadesinde belirttigi gibi 6gretmenler karikatiir tercihlerinde 6grenciye uygun olmasina dikkat
etmelidir. Bu kategoride ele alinan diger bir konu ise karikatiirlerde bulunan goérsellerin
miistehcen olmamasidir. Ayrica sinif ortaminda karikattirlerde yer alan diyaloglarinin argo,
kiifiir, miistehcen ifadeler icermemesi de katilimcilar tarafindan dile getirmistir. K17 rumuzlu
katillimcida bu konu ile ilgili “Karikatiirlerin ¢iplaklik, hakaret, gsiddet gibi unsurlari
icermemesine dikkat edilmelidir.” Yorumunda bulunmustur. K20, karikattirlerin, 6grenciler i¢in
uygunsuz gorseller icermesinin pedagojik agidan olumsuz sonuglar yaratabilecegini belirterek
diyaloglarda kiiciik diisiiriicii ve hakaret iceren ifadelerin kullanilmamasi gerektigini eklemistir.
K5 ve K15 rumuzlu katilmailar, karikatiirlerin 6grenciler tarafindan nasil anlamlandirildigina
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mutlaka dikkat edilmelidir goriisleri ile tarih derslerinde kullanilan karikatiirlerin 6grenciye
gore ¢agrisim yapmasi gerektigini belirtmislerdir.

Egitim kategorisinde “Konu, Ogretici, Kazanim, Anakronizm, Davranis” kodlar1 elde edilmistir.
Katilimcilarin verdigi yanitlar bu kategoride dikkate alindiginda karikatiirlerin konuya uygun
olarak secilmesi en ¢ok dikkat edilmesi gereken husus oldugu goriilmektedir. Ornegin K11
rumuzlu katiimc1 “Tarih gibi elestiriye ¢ok acik bir derste karikatiir kullanirken karikatiirlerin
istenilen konunun igerigine ne kadar uygun olduguna, anlasilir ve dgretici olmasina dikkat
edilmelidir” ifadesi ile karikatiirlerin ders konusuna uygunluguna deginmisti. K6 rumuzlu
katilimci, bir mizah araci olan karikatiirleri secerken 6grenci davranislarinda olumsuzluga yol
acabilecek karikatiirlerin tercih edilmemesi gerektigini belirtmistir.

Icerik kategorisinde ise “Asir1 yergi, Siyasi, Dogru, Anlam, Propaganda, Etik, Objektif” kodlar
olusturulmustur. Bu kategoride karikatiirlerin, tarihi karakterler ve olaylarla ilgili fazla elestiri
icermemesi ve karikatlirlerin siyasi bir propaganda araci olmamas1 gerektigi goriisleri goze
carpmaktadir. Ornegin, K7 rumuzlu katihma “Ogretmenler karikatiirleri kendi kisisel gériisiinti
dgrencilere aktarmak icin bir arag¢ olarak gormemelidir. Hassas konularda karikatiirler tercih
edilmemelidir”, K16 rumuzlu katthma “Ogrencileri olumsuz etkileyebilecek karikatiirler
kullanilmamalidir. Siyasi ve toplumun degerlerini asagilayan, sinifi siyasi tartismaya stirtikleyecek
karikatiirlerin tercih edilmemesine dikkat edilmelidir” ifadesi ile 6gretmenlerin karikatiir
secerken nelere dikkat etmesi gerektigini aktarmislardir. Benzer bir yorumla K10 rumuzlu
katilimc1 “Tamamen siyasi ideolojiden arinmis karikatiirlerin secilmesi” gerektigini belirtmistir.
K13 rumuzlu katilimci ise “Kullanilan dile ve karikatiir icinde bulunan resimlerin 6grencilere
uygun olmasina ayrica etik kurallara goére olusturulmasina dikkat edilmelidir” Goriisi ile
karikatiirlerin etik agidan dogru kullanimi noktasina deginmistir. K22 rumuzlu katilimci da
karikatiirlerde ele alinan tarihi déonemin dogru ve yansiz bir sekilde olmasi gerektigini ifade
etmistir.

“Tarih konularinin 6gretiminde hangi tiir Kkarikatiirlerden faydalanilabilir?” sorusuna
katilimcilarin vermis olduklar1 yanitlara gore Tablo 5’te yer alan kategori ve kodlar
olusturmustur.

Tablo 5. Tarih 6gretiminde faydalanilabilecek karikatiir tiirleri

Tema Kategori Kod Katilimcilar f
Mizah K4, K8, K10, K16, K19, K20, K21, K23, K24 9

o Karakter K7, K18, K23 3
=S Bircok K3,K17,K23 3
E E Sosyal K7, K8, K23 3
g ‘g Tiir Elestirel K19, K25 2
o5 Tarihi K18, K21 2
=7 Politik K7, K23 2
E £ Savas K11, K12 2
Bilgi K4, K17 2

Egitici K11, K14 2

Tarih 6gretiminde karikatir tirleri temasi, tiir kategorisinde “Mizah, Karakter, Bir¢ok, Sosyal,
Elestirel, Tarihi, Politik, Savas, Bilgi, Egitici” kodlar1 olusturulmustur. Konuya iliskin
katilimcilarin vermis olduklari cevaplar incelendiginde, genellikle mizah icerikli karikattirlerin
tarih 6gretiminde yararlanilabilecek bir tiir oldugunu ifade ettikleri goriilmektedir Bu
durumun nedenini baz1 katihimcilar (K8, K21, K24) karikatiirlerin eglenerek 6gretmesi olmasi
seklinde aciklamislardir. K24 rumuzlu katilmci mizah icerikli karikatiirlerle 6grencilerin
eglenerek 6grenebilecegini belirtmistir. K21 rumuzlu katilma1 “Tarih ders konularinda ézellikle
gecmiste yasanan énemli tarihi olaylara taniklik eden dergi ve gazetelerdeki tarihi karikatiirler
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ile konuyla ilgili mizahi karikatiirler kullanilabilir.” ifadesiyle mizahi karikatiirlerin kullanimin
aciklamistir. K23 rumuzlu katihmc ise “Karikatiirlerin birgok tiiriinden faydalanilabilir.
Ornegin, bir padisah veya devlet adamindan bahsedilecekse karakter karikatiirleri, dénemin bir
olayi elestirilecekse politik karikatiirler, toplumu ilgilendiren olaylarin durumuna gére sosyal
veya mizah karikatiirleri kullanmak ders icin etkili olabilir” Goriisliyle karikatiirlerin hangi
tiirlerinin kullanilabilecegini ifade etmistir.

Son olarak “Karikatiirlere hangi tarihi ddnemin islenisinde yer verilebilir?” sorusu katilimcilara
yoneltilmistir. Katilimcilarin ilgili soruya vermis olduklar1 yanitlara gore Tablo 4’'te goriilen
“Donem” kategorisi olusturulmustur.

Tablo 5. Tarihi donemlerin islenisinde karikatiir kullanimi

Tema Kategori Kod Katilimcilar f

K4, K5, K6, K9, K10, K11, K14, K15, K17, K20,

° - .
= Her donemde K21, K22, K23, K25 14
3 E E :Es £ Donem Tarih 6ncesi K1, K4, K5, K7, K8, K20, K25 7
= =S Yeni ¢cag K2, K13,K16,K18 3
=X Yakin ¢ag ve glincel donem K3, K12, K18, K19, K24 5

“Karikatiirlerin kullanildig: tarihi dénem” temasinda katilimcilarin ¢ogu karikatiirlerin tarihin
her doéneminde kullanilabilecegi yanmitin1 verdigi gorilmektedir K23 rumuzlu katiime
“Tarihteki 6nemli olaylar, kisiler, kisilerin hayatlari, savagslar, icatlar gibi konularda karikatiirler
cizilecegi icin bunu herhangi bir donemde sinirlandirmak gereksizdir. Karikatiirler sanat¢inin
yaraticiligt ve yetenegi dogrultusunda her dénem igin ¢izilebilir ve kullanilabilir” Goriisiiyle
karikatiirlerin her donem icin kullanilabilecek bir materyal oldugunu ifade etmistir. K17
rumuzlu katihma “Bence karikatiirler her dénemde kullanilabilecek gorsel bir ege. Ornegin eski
cag tarihinde ilk toplumlarin kurulusu, yerlesik hayata gecme gibi konularda karikatiirler
eglenceli bir sekilde kullanilabilir”, K20 rumuzlu katilimc1 “Aslinda karikatiirler tarihin her
konusunda kullanilabilir. Genis bir hayal giicti bunun icin yeterlidir. Fakat dzellikle eski cag tarihi
konusunda kullanilmas1 daha giizel olabilir. (Cilinkii bu dénemde yazi yoktur. Bu nedenle
karikatiirler eski cagda gecen olaylart daha iyi ifade edebilirler.” ifadeleriyle Kkarikatiirlerin
tarihin her dénemi icin uygun bir ara¢ oldugunu ancak eski ¢aglarda kullanilmasinin daha iyi
olabilecegini ifade etmislerdir. Benzer bir yorumla K25 karikatiirlerin her donem igin uygun bir
ara¢ oldugunu ancak yazili kaynagin az oldugu donemler icin kullanilmasinin daha uygun
olabilecegini belirtmistir. K18 rumuzlu katihimci ise “Karikatiirler, gazetelerin ortaya ¢citkmasiyla
birlikte var olduklari icin yeni ¢cag, yakin cag ve gtiniimiizdeki olaylarda daha etkili kullanilabilir”
Cimlesi ile glniimiize yakin tarihi konularda kullanilmasinin uygun olabilecegini dile
getirmistir.

SONUCLAR ve TARTISMA

Tarih konularinin 6gretiminde karikatiirlerin kullanimina y6nelik tarih 6gretmen adaylarinin
goruslerinin belirlenmesinin amaclandigl arastirmanin bulgulart dogrultusunda asagida
belirtilen sonuglara ulasilmistir.

Katilimcilarin tarih konularinin 6gretiminde karikatiir kullanimin faydalar1 temasina vermis
olduklar1 yanitlarin analizi neticesinde “Ogrenme-6gretme siireci”, “Materyal”, “Ders” olmak
lizere toplam 3 kategori olusturulmustur. Ogrenme-6gretme siireci kategorisinde, “Kalici
Ogrenme, Daha iyi 6grenme, Daha iyi anlama, Eglenirken 6grenme, Empati becerisi, Diisiinme
becerisi, Karmasik konularin 6gretimi” kodlarn elde edilmistir. Katilimcilar, karikatiirlerin
0grenme-6gretme siirecinde c¢ogunlukla kalict 6grenme, daha iyi 68renme ve anlama,
eglenirken oOgrenme gibi faydalarinin oldugunu ifade ettikleri belirlenmistir. Materyal
kategorisinde  “Gorsellestirme, Dikkat c¢ekici, Ekonomik, Somutlastirma” kodlar
olusturulmustur. Buna gore karikatiirlerin gorsel bir materyal olmasi1 ve konular
gorsellestirerek yansitmasi, katilimcilar tarafindan faydali olarak ifade edilmistir. Ders
kategorisinde ise “Tarihe ilgi, Derse ilgi, Katilim” kodlar1 olusturulmustur. Bu kategoride,
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karikatiirlerin 6grencilerin tarih konularina ve tarih dersine olan ilgilerini artirabilecegi
goriisiine ulagilmistir.  Akengin ve Ibrahimoglu (2019) calismalarinda, sosyal bilgiler
derslerinde kullanilan karikatiirlerin tarihi olaylarin daha rahat anlatilacagi konusunda etkili
oldugunu belirlemistir.

Karikatiirlerin soyut bir ders olan tarih derslerinde kullaniminda konular1 gorsellestirmesi
katilimcilar tarafindan en c¢ok ifade edilen fayda olarak belirlenmistir. Bunun yani sira,
konularin daha iyi anlasilmasi ve Ogrenilmesi, eglenerek oOgrenme imkani tanimasi,
Ogrenilenlerin akilda daha ¢ok kalmasi, diistinme becerilerini gelistirmesi, tarih dersine olan
ilgiyi ve kattlimi arttirmasi katilimcilarin dile getirdikleri diger faydalar oldugu sonucuna
ulasilmistir. Konuyla ilgili alan yazin incelendigine tarih 6gretiminde karikatiir kullanimina
yonelik calismalarin oldukg¢a sinirli oldugu goriilmektedir. Ulasillan arastirmalarda ise
karikatiirlerin tarih 6gretiminde kullaniminin faydalarina yoénelik bulgular bu arastirma
baglaminda ele alinmistir. Erdem (2005), karikatiirlerin derslerde 6grenci merkezli olarak
kullaniminda gorsel malzemenin 6n plana ¢ikmasinin 6grencilerin 6grenme kapasitelerini iist
diizeye cikartip yaraticilik becerilerini harekete gecirecegini, tarih egitimini olup bitmisin
ezberlenmesi olmaktan ¢ikararak 6grenme siirecinde keyifli bir sekilde aktif olabileceklerini
aciklamistir. Kleeman (2006), karikatiirlerin gorsel ogeleri icermeleri, kisisel degerlerini
ortaya koymasi, 6n bilgilerini kullanmalarina imkan tanimasinin 6grencilerde elestirel ve
yaraticl diisiinme becerilerini gelistirecegini belirtmistir. Kartal vd., (2023), karikatiirlerin
yazili metinlerden ziyade daha degerli ve ilgi cekici oldugunu katilimci goriislerine gore
belirlemislerdir.

Tarih konularinda karikatiir kullaniminin sinirhliklarinin neler olabilecegi 6grenilmeye
calisilmistir. Katthma goriiglerine gore “Igerik”, “Konu” ve “Ders” kategorileri bu temada
olusturulmustur. Icerik kategorisinde “Ogrenciye uygunluk, Asir1 yergi ve Anlasilmasi zor”
kodlar: elde edilmistir. Katilimcilarin goriislerine gore karikatiirlerde yer alan karakterlerin,
onlarin sézlerinin dgrenci diizeyine, yaslarina uygun olmasi gerekmektedir. Ozellikle mizahi
icerige sahip olan karikatiirlerin egitim amagch yapilmamasi 6grencilere uygun olmamasina
neden olabilir. Karikatiirlerin, tarihi karakterlerle ilgili asir1 hiciv ve yergi icermesi ve acik
olmayan karikatiirlerin anlasilmasinin zor olmasi da katilimcilar tarafindan dile getirilen diger
sinirhiliklardir. Konu kategorisinde “Konuya uygunluk, Hassas konularda kullanimi ve Sinirh
bir olay1 ele almas1” kodlar elde edilmistir. Ozellikle konuya uygun karikatiir bulmanin zor
olmasi konu ile kategorisinde katilimcilar tarafindan en cok ifade edilen sinirlilik oldugu tespit
edilmistir. Ders kategorisinde ise “Ders siiresi, Sinif ici karmasa ve Dikkat daginiklig1” kodlar:
olusturulmustur. Buna gore karikatiirlerin kullaniminin miifredat yetistirme kaygisina neden
olabilecegi katilimcilar tarafindan dile getirilmistir. Ayrica karikatiirlerin mizah anlayisinin
siif iklimini bozabilecegi ve 6grencilerin konuya olan ilgilerini kaybedebilecekleri ifade
edilmistir. Karikatiirlerin, tarih derslerinde kullaniminda 6grenciye ve konuya uygun karikatiir
bulmanin katilimcilarin sinirlilik olarak ifade ettigi durum oldugu sonucuna ulasilmistir.

Tarih konularinin 6gretiminde karikatiirlerin kullaniminda nelere dikkat edilmesi gerektigine
yonelik soru katiimcilara yoneltilmistir. Katthmcilarin goriisleri dogrultusunda Ogrenciye
Uygunluk”, “Egitim” ve “Icerik” kategorileri elde edilmigtir. Ilk olarak “Ogrenciye uygun”
kategorisinde “Diizey, Gorsel, Ifade, Cagrisim” kodlar1 olusturulmustur. Bu kategoride
karikatiirler tercih edilirken 6ncelikle 68renci diizeyine uygun olmasi gerektigi goriisii 6n
plana ¢ikmaktadir. Ayrica karikatiirlerde yer alan karakterlerin, gorsellerin ve ifadelerin
miistehcen olmamasi, siddet, argo ciimleler icermemesine dikkat edilmesi gerektigi sonucu
katihmcilar tarafindan dile getirilmistir. Egitim kategorisinde “Konu, Ogretici, Kazanim,
Anakronizm, Davranis” kodlar1 elde edilmistir. Buna goére materyal olarak kullanilan
karikatiirlerin konuya uygun olmasi bu kategoride katilmcilar tarafindan en ¢ok ifade edilen
husus oldugu belirlenmistir. Ayrica karikatiirlerin 6gretici olmasi, kazanima uygun olmasi,
anakronizm hatasi olusturmamasi ve 6grencilerde istenmeyen davranislara sebep olabilecek
karikatiirlerin secilmemesine dikkat edilmesi gerektigi de katihmcilar tarafindan dile
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getirilmistir. Icerik kategorisinde ise “Asir1 yergi, Siyasi, Dogru, Anlam, Propaganda, Etik,
Objektif” kodlar1 olusturulmustur. Bu kategoride karikatiirlerin ele alinan tarihi olay veya
karaktere yonelik asir1 yergi icermemesi, siyasal icerikte olmamasi ve propaganda araci olarak
kullanilmamasi gibi konular katilimcilar tarafindan ifade edilmistir.

Tarih 6gretiminde karikatiir tiirleri temas, tiir kategorisinde “Mizah, Karakter, Bircok, Sosyal,
Elestirel, Tarihi, Politik, Savas, Bilgi, Egitici” kodlar1 olusturulmustur. Konuya iliskin
katilimcilarin vermis olduklar: cevaplar incelendiginde, genellikle mizah icerikli karikatiirlerin
tarih 68retiminde yararlanilabilecek bir tiir oldugunu ifade ettikleri sonucuna ulasilmistir.

Karikatiirlerin kullanildig1 tarihi dénem temasina yonelik ise “Dénem” kategorisi ve “Her
donemde, Tarih dncesi, Yeni ¢ag, Yakin ¢ag ve giincel donem” kodlar1 elde edilmistir. Buna
gore katilimcilarin ¢ogunun karikatiirlerin tarihin her déneminde kullanilabilecegi yanitini
verdigini ifade ettigi sonucuna ulasilmistir. Katilimcilarin bir kismi tarih 6ncesi donemde
karikatiirlerin kullaniminin etkili olabilecegini ifade etmislerdir. Bu durum nedenini tarih
oncesi donem ile ilgili gorsellerin az olmasi olarak agiklamiglardir. Bazi katilimcilar ise yakin
tarih ve giincel donemle ilgili karikatiirlerin kullanilabilecegini dile getirmislerdir. Giincel
dénemde yasanan gelismelerle birlikte bircok medya aracinda karikatiirlerin yer almasi bu
durumun gerekcesi olarak gosterilebilir.

Arastirmadan elde edilen sonuclara gore,

e Tarih konularinin 6gretiminde karikatiir kullaniminin etkililigini 6l¢meyi amaclayan
deneysel arastirmalar yapilmasi,

e Karikatilirlerin kullaniminin farkli tarihi dénemlerin 6gretiminde ne kadar etkili
oldugunu 6lgmeyi amaclayan farkli yontemlerde arastirmalar yapilmasi,

e Ogrencilerin konuya yénelik neler diisiindiigiinii 6lgmeyi amaclayan arastirmalar
yapilmasi,

e Farkli orneklem gruplariyla benzer arastirmalar yapilarak elde edilen sonuglarin
karsilastirilmasi,

e Tarih konularinin 6gretiminde 6grencilere uygun olacak sekilde tarih egitimcileri ile
karikatiiristlerin is birligiyle karikatiir gelistirilmesi 6nerilmektedir.
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Abstract

The aim of the research is to determine prospective history teachers’ opinions regarding the use of cartoons
in teaching history subjects. The study group of the research, which was conducted with the qualitative
research method, consisted of 25 teacher candidates studying at Gazi University, Gazi Faculty of Education,
History education program. Data was collected with a semi-structured interview form and analyzed using
the content analysis method. As a result of the analysis of the data, it was determined that prospective
history teachers thought that cartoons were an instructive, entertaining tool that could improve thinking
skills in teaching history subjects and that cartoons that are not selected according to the student level or
subject and contain visual figures and expressions unsuitable for students might be a limitation. It was
concluded that such issues should be taken into consideration when choosing cartoons in teaching history
subjects.

Keywords: History teaching, cartoon, history teacher candidate.
INTRODUCTION

History, one of the important branches of social sciences, has always been a field that societies
have been closely interested in and curious about, which can be expressed as one of the reasons
why many comprehensive studies have been conducted from the past to the present regarding
why and how history should be taught. Some studies in literature have sought answers to the
questions of “what kind of history education curriculum should be created” and “what are the
aims of history education” (Demircioglu, 2010).

While it is stated that the aims of history education differ in every age and every country (Safran
and Ata, 1996), the fact that this difference is related to the ideologies, educational policies and
philosophies of states should not be overlooked (Safran and Aktas, 2012). In other words, the
history education provided by each country contains national elements of that country, which are
also among the basic determinants of what kind of citizen is desired to be raised. Because, in
addition to teaching historical information and providing scientific thinking skills to students, it is
also aimed to ensure that they acquire social values/culture and understand the connections
between the past and the present (Demircioglu, 2010).

The goals assigned to history education in schools may vary according to the content, method,
technique, approaches, perspective of the period, new research, teaching tools and technologies
(Safran, 2015). History, which previously had the mission of only knowing the past and learning
from it, has now adopted the principle of questioning the past with thinking skills. Thanks to these
skills, students understand both their pasts and the relationship between the past and the present
better (Kelesoglu and Yigit, 2017). In other words, students have the ability to interpret the past
as if they were historians (Paykog¢ and Ozer, 1991). As Memioglu (2004) also stated, in a history
education where these skills are not included in the process, students cannot use their thinking
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skills effectively and cannot exhibit behaviors appropriate to the citizen profile needed by the age.
Another problematic result of this situation is that, in literature, such history lessons are
expressed as boring and unnecessary lessons where names, places, dates, events and facts are just
memorized (Aslan and Turan, 2016; Okumus, 2020; Oztas, 2008; Simsek, 2008; Ulusoy and Giiliim,
2009; Yildiz, 2003). In overcoming these problems, it is stated that history education can be
turned into a learned and loved lesson with the selection of methods, techniques and tools
(Simsek, 2008) through which students will take an active role in the lesson with student-
centered, concrete and entertaining applications that will increase their interest and motivation
(Demircioglu, 2007) (Okumus, 2019; Yildiz, 2003), and that history lessons (Ulusoy and Giiliim,
2009). Another issue that should not be overlooked at this stage is that lessons should be
conducted with materials that will appeal to more than one sense organ of the students (Aladag
and Karaman, 2018; Aslan and Turan, 2016; Erol, 2019).

Lessons can be made more entertaining and students can become active, questioning and
researcher individuals (Aslan and Turan, 2016) especially with the use of visual materials
(pictures, photographs, miniatures, cartoons, maps, graphics, etc.) (Ozdemir, 2018) in the
teaching process. Among these visual tools, cartoons have a special place. As Heitzmann (1998)
stated, cartoons, which have features such as initiating class discussions and visualizing abstract
lessons, are materials that can be used in the teaching process. In fact, cartoons, in addition to
being a visual tool, also contain humorous elements (Sidekli et al., 2014) and make the mistakes
and unusual aspects of societies, countries, institutions, and people entertaining, and encourage
students to think like professional historians (Aktas, 2022). In this way, a classroom climate in
which students will be active can be created in history lessons (Erdem, 2005) and meaningful and
permanent learning can be achieved (Kogoglu, 2017). However, the benefit to be obtained from
the use of cartoons in the teaching process will be possible with the correct and effective use of
the material by teachers. Because it is important to choose cartoons correctly and use them in the
appropriate place and time in accordance with the history subject to be taught. Teachers should
have information about how to use cartoons at which stage of the lesson when choosing them.
They cartoonist should be careful about the fact that the messages the cartoonist wants to convey
may cause negative results and that the cartoons have educational value rather than humorous
features (Altun, 2010). Otherwise, it may be difficult to understand the message that is intended
to be conveyed in history lessons. This situation is directly related to teachers’ having the
necessary equipment regarding the use of cartoons in lessons.

The necessary knowledge and skills regarding the use of cartoons in the education process can be
given to prospective teachers during their undergraduate education, mainly in the courses of
“Teaching Technologies” and “History Learning and Teaching Approaches”. Therefore, it is
thought that determining prospective history teachers’ opinions on the subject is important in the
stage of using these tools effectively in classes.

Purpose of the Study

The purpose of this study is to determine the opinions of prospective history teachers regarding
the use of cartoons in teaching history subjects.

METHOD
Research Design

This study, which aims to determine the views of prospective history teachers on the use of
cartoons in teaching history subjects, was conducted with a qualitative research. Qualitative
research aims to provide in-depth answers to questions about how participants respond rather
than revealing their forced-choice answers with limited questions, aiming to understand the rich
textured experiences of human beings and their reflections on these experiences (Jackson et al.,
2007). In other words, it is a research strategy that generally emphasizes words rather than
quantity in the collection and analysis of data (Bryman 2008). A case study design, one of the
qualitative research types, was used in this research. According to Parker (2015), a case study is
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defined as a free research type that examines a person, event or institution in depth and
longitudinally.

Study Group

The study group of the research consisted of 25 prospective teachers studying at Gazi University,
Gazi Faculty of Education, History Education Program. When determining the study group,
convenience sampling, one of the purposeful sampling methods, was used. Convenience sampling
is expressed as a sampling type that is preferred in cases where the sample group is close and
easily accessible to the researchers and other sampling types cannot be used (Yildirim and Simsek,
2021).

Data Collection Tool

A series of techniques such as structured, semi-structured or unstructured interview formats are
used to obtain data from individuals and/or groups when conducting qualitative research. In this
study, data was collected using a semi-structured interview technique.

While developing the data collection tool, first draft questions that could be asked to prospective
teachers about the use of cartoons in teaching history subjects were created. The questions were
checked by two faculty members and their opinions were received. As a result of the feedback
from these experts, the interview form to be presented to the prospective teachers was prepared
and directed to the participants.

Procedure

A semi-structured interview form was directed to the prospective teachers and they were asked
to answer the interview questions in a quiet environment. The answers given by the participants
to the semi-structured interview form were transferred to the computer environment for analysis.
At this stage, the participants were coded as K1, K2, ,........... and K25.

Data Analysis

The content analysis method was used in the analysis of the data. Content analysis is expressed as
a systematic technique used to make inferences in order to determine human behavior and nature
(Boyraz and Tepe, 2019). Themes, categories and codes were created in line with the results of
the content analysis.

FINDINGS

In the interview form prepared for the use of cartoons in teaching history subjects, the first
question asked to the participants was, “What could be the benefits of using cartoons in teaching
history subjects?” As a result of the analysis of the participants’ responses to the theme of the
benefits of using cartoons in teaching history subjects, the categories and codes in Table 1 were
created.
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Table 1. Benefits of using cartoons in teaching history subjects

Theme Category Code Participants f
Learning- Permanent learning K1, K5, K8, K9, K10, K11, K21, K23, K24 9
z Teaching Better learning K1, K2, K6, K11, K20, K21 6
< Process Better understanding K2,K11, K12, K14, K20, K21, K23 6
§ Learning while having fun K4, K11, K17, K21, K24, K25 6
g . Developing empathy skills K3, K12, K13, K19 4
239 Developing thinking skills K6, K7, K8 3
g k§ Teaching complex subjects K4, K25 2
S ; Material Visualization K6, K7, K8, K9, K12, K13, K10, K15, K17, 1
Eg K24
2 E Eye-catching K17, K20, K23 3
s Economic K16, K24, K25 3
é Concretization K6, K11, K15,K17 4
g Lesson Interest in history K2,K7,K10,K17, K19, K21 6
o Interest in the lesson K9, K10, K17, K20, K24, K25 6
Participation K4, K19, K24 3

In the learning-teaching process category, the codes “Permanent Learning, Better Learning, Better
Understanding, Learning While Having Fun, Empathy Skill, Thinking Skill, Teaching Complex
Subjects” were obtained. Participants stated that cartoons mostly have such benefits as
permanent learning, better learning and understanding, and learning while having fun in the
learning-teaching process. The participant with the code K3 explained the effect of satirical
cartoons on empathy skills with the view “For example, let’s think of a satirical cartoon. These
cartoons can help evaluate the conditions of the period, such as how the administrators of the period
were criticized and what they experienced.” K4 explained the benefits of using cartoons in history
subjects with the statement “Students can get bored while explaining complex subjects in history
lessons, which prevents the subjects from being learned. If cartoons are used in teaching these
subjects, they both teach while entertaining and increase student participation. As a result, history
is not a lesson that consists of memorization.” The participant K21 expressed its opinions on the
issue by stating “Cartoons used in history lessons allow students to understand the subject better
and make what they learn permanent. A funny cartoon used on the subject of history is effective in
helping students learn the subject while having fun."

The material category included the codes “Visualization, Attention-grabbing, Economical,
Concretization”. Cartoons being visual materials that reflect the subjects visually was expressed
as beneficial by the participants. The participant K6 explained how the visualization of the subject
by cartoons can affect students’ learning with the view that “Cartoons ensure that the subject
taught in the lesson does not remain as just theoretical knowledge. Because seeing a visual material
about the subject helps the student understand and think better.” K8 stated that cartoons can be
useful for students with high visual intelligence since history is a verbal course. K15 explained
why cartoons are useful in teaching history subjects with the following statement; “Cartoons make
it easier for people with dominant visual intelligence to learn history. History is an abstract science.
Since we will recreate the events that took place in a laboratory environment, it will be beneficial to
make them as visual as possible and to concretize the subjects. In particular, the fact that
photographs were rare before World War-I brought the use of visual elements such as cartoons to
the forefront.”

The course category consisted of the codes “Interest in History, Interest in the Course and
Participation”. In this category, it was concluded that cartoons can increase students’ interest in
history subjects and history lessons. The participant K17 expressed its opinions on the use of
cartoons in history lessons by saying, “I find the use of cartoons in history education as an effective
way to increase students’ interest in the lesson. Because when they listen to only explanations,
students’ attention gets distracted after a certain period of time and they disconnect from the lesson.
Especially in an abstract lesson like history, historical cartoons can be effective materials that both
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make people laugh and convey the content in a subtle way.” K19 also asserted that cartoons can
increase students’ participation in the lesson and can be effective in ensuring that they focus on
the subject.

The participants were addressed the question, “What might be the limitations of using cartoons in
teaching history subjects?” In line with the theme determined according to the question, codes
were created with the categories of “Content”, “Subject” and “Lesson” as seen in Table 2.

Table 2. Limitations of using cartoons in teaching history subjects

Theme Category Code Participants f
Suitability for students K1, K4, K5,K7,K13, K16, K17, K18, K22, K25 10
g0 20 ,,  Content Excessive satire K1, K3, K5, K14, K19 5
g —E ‘g Difficult to understand K12, K22 2
o .2
E 83 Appropriateness for the subject K1, K4, K7, K8, K11, K16, K17, K18, K22 9
g E 2 Subject Its use on sensitive topics K5, K8, K9, K20 4
g g § Touching on a limited event K4, K6 2
£ g2 Length of lesson K15,K16,K17, K19 4
38 Lesson Chaos in class K6, K19, K25 3
Distraction K2, K25 2

In the content category created according to the responses given by the participants, the codes
“Suitability for students, Excessive satire and Difficult to understand” were obtained. It is
noteworthy that the most frequently expressed limitation by the participants is that the content
of the cartoons is not suitable for students. The suitability for students expressed by the
participants here is the situation where the content of the characters or their utterances in the
cartoons is not suitable for students. Accordingly, it is understood that the participant K7
responded, “Cartoons may not be suitable for the classroom environment and student level. Teachers
should bring the cartoons to the classroom by first analyzing them.” K13 expressed the situations
that may arise from the use of cartoons that are not suitable for students with the statement,
“Students may distort and propagandize the events discussed in some cartoons. For this reason, the
words and visuals used in cartoons should be suitable for students.” K22 explained that it may be
difficult for students to understand the messages discussed in cartoons with the statement,
“Students have different senses of humor. Cartoons contain many messages. Students may
understand these messages differently and incorrectly.”

In the subject category, the codes “Suitability for the subject, its use in sensitive subjects and
limited events” were obtained. Accordingly, it is seen that the difficulty of finding cartoons suitable
for the subject of the lesson is a limitation expressed by the participants. K16 tried to explain the
difficulty of finding cartoons with educational content with the statement “Cartoons are generally
drawn for periodic and entertainment purposes. Cartoons may not be found for every historical
subject in education” K17 made a similar comment by saying, “History is a field with its own
branches. Therefore, it may be difficult to find cartoons suitable for every historical content.” K18
asserted that using cartoons only for entertainment purposes is a limitation for teaching historical
subjects. K9 stated that cartoons should not be used on sensitive subjects such as the Canakkale
Front and the War of Independence in history.

In the lesson category created under the theme of limitations of using cartoons in teaching history
subjects, the codes “Lesson duration, chaos in the classroom, distraction” were obtained. K15
expressed the possible limitations with the statement “Since cartoons are usually a material used
at the beginning or end of the lesson, it is not possible to use them during a lesson. Also, discussions
about cartoons may prevent the completion of the subjects.” Similarly, the K16 explained that the
purpose of teachers to complete the curriculum may prevent them from using materials such as
cartoons in their lessons. Another limitation expressed by the participants is the possibility that
cartoons can disrupt the classroom environment. Regarding the subject, K19 stated that cartoons
selected outside of historical subjects can cause chaos in the classroom. With a similar approach
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to the issue, K25 said, “Due to the sense of humor of cartoons, there may be discussions and laughter
in the classroom and students’ attention may be distracted.”.

The question “What should be considered when using cartoons in teaching history subjects?” was
posed to the participants. In the analysis of the participants’ answers to the question, the
categories of “Suitable for Students”, “Education” and “Content” in Table 3 were obtained along
with codes based on these categories.

Table 3. Things to consider when using cartoons in teaching history subjects

Theme Category Code Participants f
2 Level K1, K2, K3, K4, K7, K10, K11, K13, K14, K15, K16, 16
S Suitability for the k19, k20, K21, k22, K24
%‘ student y Visual K4, K7,K13,K15, K16, K17, K20, K21, K22 9
;Jn Expression K4, K13, K15, K16, K17, K20, K21, K22 8
g Connotation K5, K15 2
z -~ Topic K4,K7,K11, K14, K16, K17,K19, K21, K25 9
2 § Anachronism K4, K6, K7, K8, K14 5
2@ Education Instructive K4,K11, K19, K21 4
g i Achievement K9, K11, K19 3
g5 Behavior K6, K13 2
2 Excessive K3, K14, K17, K20, K22 5
5 i satire
&7 Political K4, K10, K16, K21, K24 5
2 Meaning K5, K10, K11, K15, K18 5

Contents
S Ethics K13,K19, K20, K21 4
;’“ True K1, K2, K7, K15 4
<= Propaganda K12,K13,K18 3
= Objective K16, K22, K24 3

In the theme of things to consider when using cartoons in history lessons, the codes “Level, Visual,
Expression, Connotation” were created in the category of “Appropriate for the student”. Especially
choosing cartoons that are appropriate for the student level was stated as the most important
issue to be considered by many participants. K7 and K23 mentioned that cartoons should be
selected according to the age level of the student and the subject being covered, and that they
should have content that can be shown in the classroom environment. As stated by K4, who said
“When using cartoons, attention should be paid to not using too long sentences, colors, being
educational as well as funny, the size ratio of the text and not making anachronism errors. In
addition, cartoons should not include political issues, and topics that will draw students to opposite
poles should not be covered., teachers should be careful to make sure that their cartoon preferences
are suitable for the student. Another issue addressed in this category is that the visuals in cartoons
should not be obscene. In addition, that the dialogues in cartoons in the classroom environment
should not contain slang, swearing, or obscene expressions is also mentioned by the participants.
For example, K17 commented on this issue with the statement, “Care should be taken that cartoons
do not contain elements such as nudity, insults, and violence.” K20 stated that cartoons containing
inappropriate visuals for students could have negative pedagogical consequences and added that
derogatory and insulting expressions should not be used in dialogues. K5 and K15 stated that
attention should definitely be paid to how students interpret cartoons and that cartoons used in
history classes should evoke associations suitable for the student.

In the Education Category, the codes “Subject, Instructive, Achievement, Anachronism, Behavior”
were obtained. When the responses given by the participants are considered in this category, it is
seen that the most important issue to be considered is to select cartoons in accordance with the
subject. For example, K11 touched upon the suitability of cartoons for the subject with the
statement, “When using cartoons in a course that is very open to criticism such as History, attention
should be paid to how appropriate the cartoons are to the content of the desired subject, and whether
they are understandable and instructive.” Similarly, K6 stated that cartoons that may cause
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negativity in student behavior should not be preferred when choosing cartoons that are a means
of humor.

In the content category, the codes “Excessive satire, Political, Truth, Meaning, Propaganda, Ethics,
Objective” were created. In this category, the views that cartoons should not contain too much
criticism about historical characters and events and that cartoons should not be a political
propaganda tool are prominent. For instance, K7 stated that “Teachers should not see cartoons as
a tool to convey their personal views to students. Cartoons should not be preferred on sensitive
issues.”. With a similar approach, K16 replied, “Cartoons that may negatively affect students should
not be used. Care should be taken not to prefer cartoons that disdain political and social values and
drag the class into political discussion.’, and conveyed what teachers should pay attention to when
choosing cartoons. Similarly, K10 said, “Cartoons that are completely free of political ideology should
be selected.” K13 touched upon the ethically correct use of cartoons with the expression “Attention
should be paid to the language used and the images in the cartoons being suitable for students and
also to the creation of cartoons in accordance with ethical rules.” K22 also asserted that the
historical period covered in the cartoons should be accurate and unbiased.

The categories and codes in Table 5 were created based on the participants' responses to the
question "What types of cartoons can be used in teaching history subjects?"

Table 5. Types of cartoons that can be used in history education

Theme Category Code Participants f
Humor K4, K8, K10, K16, K19, K20, K21, K23, K24 9

= Character K7, K18, K23 3
2 § Several K3,K17,K23 3
S Social K7, K8, K23 3
=32 Critical K19, K25 2
u; t; Type Historical K18, K21 2
2 S Political K7, K23 2
= War K11,K12 2
&= Information K4, K17 2
Educational K11, K14 2

The codes “Humor, Character, Several, Social, Critical, Historical, Political, War, Information,
Educational” were obtained under the type category in the theme of cartoon types in history
education. When the answers given by the participants on the subject are examined, it is seen that
they generally stated that humorous cartoons are a type that can be used in history education.
Some participants (K8, K21, K24) explained the reason for this situation as the fact that cartoons
teach by having fun. For example, K24 stated that students can learn by having fun with humorous
cartoons. K21 explained the use of humorous cartoons with the statement, “Historical cartoons
from magazines and newspapers that witness important historical events in the past and humorous
cartoons related to the subject can be used in history course subjects.” K23 replied, “Many types of
cartoons can be used. For example, character cartoons if a sultan or statesman is going to be
mentioned, political cartoons if an event of the period is going to be criticized, and social or humorous
cartoons depending on the status of events concerning the society can be effective for the course.”.

Finally, the question “In teaching which historical period can cartoons be used?” was asked to the
participants. The “Period” category, shown in Table 4, was created based on the participants’
responses to the relevant question.
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Table 5. Use of cartoons in teaching historical periods

Theme Category Code Participants f
In every period K4, K5, K6, K9, K10, K11, K14, K15, K17, K20, 14
- E wE v K21, K22, K23, K25
S 2E2T , Prehistory K1, K4, K5, K7, K8, K20, K25 7
© 95 g Period
L2888 g New Age K2, K13, K16,K18 3
g & =
S Modern Age and Recent K3, K12, K18, K19, K24 5

Date

In the theme of “Use of cartoons in teaching historical periods”, it is seen that most of the
participants claimed that cartoons can be used in every period of history. For instance, K23
replied, “Since cartoons will be drawn on subjects such as important events in history, people,
people’s lives, wars and inventions, it is unnecessary to limit this to any period. Cartoons can be drawn
and used for every period in line with the creativity and talent of the artist.”. Similarly, K17 said, “I
think cartoons are a visual tool that can be used in every period. For example, cartoons can be used
in an entertaining way in subjects such as the establishment of the first societies in ancient history
and the transition to a settled life.”. K20 asserted that cartoons are a suitable tool for every period
of history but that it would be better to use them in ancient times with the statement, “In fact,
cartoons can be used in every subject of history. A wide imagination is sufficient for this. However, it
would be better to use them especially in ancient history. Because there was no writing in this period.
Therefore, cartoons can better express the events that took place in ancient times.”. With a similar
comment, K25 stated that cartoons are a suitable tool for every period, but that they may be more
appropriate for periods when written sources are scarce. K18 claimed that they may be
appropriate for historical subjects close to the present day with the utterance, "Since cartoons have
existed since the emergence of newspapers, they can be used more effectively in the new age, the
modern age and current events."

RESULTS and DISCUSSION

The following conclusions were reached in line with the findings of the research, which aimed to
determine the opinions of prospective history teachers regarding the use of cartoons in teaching
history subjects.

As a result of the analysis of the participants' responses to the theme of the benefits of using
cartoons in teaching history subjects, a total of 3 categories were created: "Learning-teaching
process”, "Material”, and "Lesson". In the learning-teaching process category, the codes
"Permanent Learning, Better Learning, Better Understanding, Learning While Having Fun,
Empathy Skill, Thinking Skill, Teaching Complex Subjects" were obtained. It was determined that
the participants stated that cartoons mostly have benefits such as permanent learning, better
learning and understanding, and learning while having fun in the learning-teaching process. In the
material category, the codes "Visualization, Attention-Grabbing, Economical, Concretization"
were created. Accordingly, the fact that cartoons are a visual material and reflect the subjects
visually was expressed as beneficial by the participants. In the lesson category, the codes "Interest
in History, Interest in the Lesson, Participation” were created. In this category, it was concluded
that cartoons can increase the interest of students in history subjects and history lessons. In their
study, Akengin and Ibrahimoglu (2019) also determined that cartoons used in social studies
courses were effective in telling historical events more easily.

The most frequently expressed benefit of using cartoons in history lessons, which is an abstract
course, was determined by the participants as visualizing the subjects. In addition, it was
concluded that the subjects are better understood and learned through cartoons, cartoons provide
the opportunity to learn by having fun, the things learned are remembered more thanks to
cartoons, cartoons develop thinking skills, and they increase the interest and participation in the
history lesson. When the literature on the subject is examined, it is seen that the studies on the
use of cartoons in history education are quite limited. In the studies reached, the findings on the
benefits of using cartoons in history education are discussed in the context of this research. Erdem
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(2005) explained that the prominence of visual material in the student-centered use of cartoons
in lessons will increase the learning capacity of the students and activate their creativity skills,
and they will be able to be active in the learning process in an enjoyable way by removing history
education from just the memorization of what has been done. Kleeman (2006) stated that the fact
that cartoons include visual elements, reveal students’ personal values, and allow them to use
their prior knowledge will develop the critical and creative thinking skills of the students. Kartal
et al, (2023) determined that cartoons are more valuable and interesting than written texts
according to the participants' opinions.

The possible limitations of using cartoons in history subjects was questioned in the study and,
based on the participants’ opinions, the categories of “Content”, “Subject” and “Lesson” were
obtained under this theme. In the content category, the codes of “Suitable for students, Excessive
satire and Difficult to understand” were obtained. According to the participants’ opinions, the
characters in the cartoons and their words should be appropriate for the students’ level and age.
Especially that cartoons with humorous content are not made for educational purposes may cause
them to be inappropriate for students. Other limitations expressed by the participants were that
cartoons contained excessive satire about historical characters and that unclear cartoons were
difficult to understand. In the subject category, the codes of “Suitability for the subject, Use of it in
sensitive subjects and Addressing a limited event” were obtained. It was determined that the
difficulty of finding cartoons that were especially suitable for the subject was the most frequently
expressed limitation by the participants in the subject category. In the lesson category, the codes
of “Lesson duration, Class chaos and Distraction” were formed. Accordingly, it was stated by the
participants that the use of cartoons could cause anxiety about completing the curriculum. It was
also stated that the humor of cartoons could disrupt the classroom climate and students could
lose interest in the subject. It was concluded that finding cartoons that were suitable for the
student and the subject was a limitation expressed by the participants in the use of cartoons in
history classes.

The question about what to consider when using cartoons in teaching history subjects was
directed to the participants. In line with the participants’ opinions, the categories of “Suitability
for Students”, “Education” and “Content” were obtained. First, the codes “Level, Visual, Expression,
Connotation” were created within the “Suitability for Students” category. In this category, the
opinion that cartoons should be suitable for the student level comes to the forefront when
choosing them. In addition, the participants stated that the characters, visuals and expressions in
the cartoons should not be obscene and should not contain violence or slang. The codes “Subject,
Instructive, Achievement, Anachronism, Behavior” were obtained in the Education Category.
Accordingly, it was determined that the most frequently expressed issue by the participants in
this category was that the cartoons used as educational materials should be suitable for the
subject. In addition, the participants stated that the cartoons should be instructive and suitable
for the outcome, they should not create anachronism errors and cartoons that may cause
undesirable behaviors in students should not be selected. In the content category, the codes
“Excessive satire, Political, Truth, Meaning, Propaganda, Ethics, Objective” were created. In this
category, participants expressed that the cartoons should not contain excessive satire on the
historical event or character, should not have political content, and should not be used as a
propaganda tool.

“Humor, Character, Many, Social, Critical, Historical, Political, War, Information, Educational” were
obtained as codes in the type category under the theme of cartoon types in history education.
When the answers given by the participants on the subject were examined, it was concluded that
they generally stated that humorous cartoons were a type that could be used in history education.
“Every period, Prehistoric, New Age, Modern Age and Recent Date” codes were obtained for the
Period Category under the theme of ‘Use of cartoons in teaching historical periods’. Accordingly,
it was concluded that most of the participants stated that cartoons could be used in teaching every
period of history. Some of the participants stated that the use of cartoons in teaching the
prehistoric period could be effective. They explained this situation as the scarcity of visuals related
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to the that period. Some participants stated that cartoons related to recent history and the recent
date could be used. The developments in the recent date and the inclusion of cartoons in many
media tools can be shown as the reason for this situation.

According to the results obtained from the research, it is recommended that:

e Experimental research be conducted to measure the effectiveness of the use of cartoons
in teaching history subjects,

e Research with different methods be conducted to measure how effective the use of
cartoons is in teaching different historical periods,

e Research be conducted to measure what students think about the issue,

e Similar research be conducted so that the results obtained by different researches
research with different sample groups can be compared,

e (Cartoons should be developed in collaboration with history educators and cartoonists in
a way that is suitable for students in teaching history subjects.
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Glinlimiuzde yabanci dil egitiminin miimkiin oldugu kadar erken yasta baslatilmas1 gerektigi
vurgulanmaktadir. Ancak farkli kademelerde farkli egitim yontem ve tekniklerinin uygulanmasi,
etkinliklerin yas gruplar1 dikkate alinarak hazirlanmasi gerekmektedir. Yabanci dil 6gretim
programlarinin sinifta yasam bulmasi olarak da adlandirilabilecek etkinliklerin etkili olup olmadiginin
belirlenmesi gerekmektedir. Bu gereklilikten hareketle yapilmasi planlanan bu ¢alismada ilkokul
6grencilere uygulanan yabanci dil 6grenme etkinliklerinin etkililigi farkli degisenler ag¢isindan
incelenmesi amacglanmistir. Arastirmaya 2022-2023 egitim-6gretim yii1 giiz doneminde Sivas il
merkezinde ilkokul diizeyinde 6grenim goren 312 (116 kz-196 erkek) 6grenci dahil olmustur. Betimsel
tarama arastirma modelinin kullanildig1 bu ¢alismada katilimcilara Sad (2011) tarafindan gelistirilen
“Yabanci Dil Ogretim Etkinlikleri Olcegi” uygulanmistir. Olcek; Ogretmen Merkezli Etkinlikler ve Ogrenci
Merkezli Etkinlinler olmak iizere iki alt boyuttan ve 21 maddeden olusmaktadir. Olgek giivenirligi bu
calismada .855 olarak tespit edilmistir. Elde edilen verilere normallik analizi uygulanmis ve normalligin
karsilandig1 belirlenmistir. Sonrasinda bagimsiz t testi ve tek yonlit ANOVA uygulanmistir. ANOVA
testinde farklilik belirlenen degerler icinse Tukey analizi kullanilmistir. Toplam puan ve alt boyutlar, alt
boyutlarin birbirleri ile iligkisinin belirlenmesi icinse Pearson Korelasyon analizi uygulanmistir.
Arastirma bulgularina gore; ilkokul 6grencilerin 6lgekten aldiklar: puan ortalamalarinin cinsiyet ve sinif
diizeyi degiskenlerine farklhlastigi (p<.05) ancak anne ve baba egitim diizeyi degiskenlerine gore
farklilasmadig tespit edilmistir (p>.05). Ayrica toplam puan ile her iki alt boyut arasinda pozitif yonde
yiiksek diizeyde, alt boyutlarin kendi arasinda ise pozitif yonde orta diizeyde bir iliskinin oldugu
saptanmistir.

Anahtar Kelimeler: yabanci dil, 6gretim, ilkokul, 68renci, etkinlik

Abstract

In contemporary education, it is emphasized that foreign language instruction should begin as early as
possible. However, different educational methods and techniques must be applied at various educational
levels, and activities should be prepared considering the age groups. It is essential to determine whether
the activities, which can be described as bringing foreign language teaching programs to life in the
classroom, are effective. This study aims to examine the effectiveness of foreign language learning
activities applied to primary school students from various perspectives. The research included 312 (116
girls and 196 boys) primary school students studying in the city center of Sivas during the fall semester
of the 2022-2023 academic year. In this study, which employed a descriptive survey model, participants
were administered the “Foreign Language Teaching Activities Scale” developed by Sad (2011). The scale
consists of two sub-dimensions: Teacher-Centered Activities and Student-Centered Activities,
comprising a total of 21 items. The reliability of the scale was determined to be .855 in this study.
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Normality analysis was applied to the obtained data, and it was found that normality was met.
Subsequently, an independent t-test and one-way ANOVA were applied. For the values determined to
differ in the ANOVA test, Tukey's post hoc analysis was used. Pearson correlation analysis was employed
to determine the relationship between the total score and sub-dimensions, as well as the relationship
between the sub-dimensions themselves. According to the research findings, it was found that the
average scores of primary school students differed based on gender and grade level variables (p<.05)
but did not differ according to parental education level variables (p>.05). Additionally, a high positive
correlation was found between the total score and both sub-dimensions, and a moderate positive
correlation was found between the sub-dimensions themselves.

Keywords: foreign language, teaching, primary school, student, activity

GIRIS

Bir yabanci dil bilmek bireye baska bir diinyanin kapisindan girmek i¢in firsat sunmaktadir. Bu
sadece 6zel hayatta degil akademik hayatta da bireyin gelisimine katki saglamaktadir. Yabanci
dilin miimkiin oldugu kadar erken yaslardan itibaren 6grenilmesinin daha kolaylastiric1 bir
faktor oldugu diisiiniilmektedir (Gordon, 2007). Yabanci dilin ge¢ yaslarda daha zor 6grenildigi
(Krashen & Terrell, 2000), erken yaslarda ise ¢ok daha kolay oldugu savunulmaktadir
(Katsuyama, Nishigaki, & Wang, 2008). Ozellikle yabanci dili telaffuz konusunda
karsilastirildiklarinda c¢ocuklarin yetiskinlerden daha iyi bir diizeyde edindikleri ve
icsellestirdikleri belirtilmektedir (Brewster, Ellis, & Girard, 2004). Yabanc dil 6gretiminde
kritik bir dénemin oldugunu savunanlar ¢ocuklarin dogal ortamlarda sunulan yabanci dili

anadillerine yakin bir seviyede edindiklerini ancak yetiskinlerde bunun miimkiin olmadigini
belirtmektedir (Gordon, 2007; Moon, 2000).

Yabanc bir dli 6grenmek bircok faydasinin yani sira farkl insanlarla iletisim kurarak degisik
kiiltiirleri tanimay1 da kolaylastirmaktadir (Ellis, 2004). Bu sayede cocuklar kendi yasamlarinin
disinda da bir yasam oldugunu, farkliliklara saygiyi, onyargili olmamayi, biitiinsel olarak
gormeyi ve digerlerini anlamay1 6grenmektedir (Geng, 2004). Kiiltiirleraras1 farkindaligin
kazanilmasiyla c¢ocuklar yasanan olaylarda empati kurarak baska perspektiften bakabilme
becerilerini gelistirmektedir (Rantz & Horan, 2005). Ogretmenler yabana dil 6gretiminde
¢ocuklarin agik fikirli olmalar1 konusunda dikkatli olduklarinda hosgorili, zengin bir diinya
algisina sahip ve acik fikirli bir kimlige sahip bireylerin yetismesini saglayacaktir (Doyé &
Hurrell, 1997; Ellis, 2004). Erken yasta yabanci dil 6gretimi ayrica cocugun kendi gelisimini de
olumlu etkilemektedir. Cocuklarin zihinsel, psikolojik ve sosyal gelisimleri tizerinde yabanci dil
6gretiminin etkili oldugu savunulmaktadir (Geng-ilter & Er, 2007).

Bireylerin yabanci dil bilmesinin sadece kisisel faydalar1 olmayip toplumsal faydalar1 da
bulunmaktadir. Ciinki giiniimiizde farkli toplumlarla iletisim kurabilen, kendini gelistirmis,
kiiresellesmenin farkinda olan bireylere ihtiya¢ duyulmaktadir. Bu ihtiyaci karsilamanin en
etkili yolu ise egitimden ge¢mektedir. Bu baglamda diinyadaki devletlerin biiyiik bir kismi
yabanci dil egitimine dnem veren egitim politikalar1 gelistirmektedir. Yabanc dil egitimini
erken yaslara indirerek egitim alinan siireyi artirmak bunlarin basinda gelmektedir
(Edelenbos, Johnstone, & Kubanek, 2006). Yabanci dil egitiminde o6zellikle diinya dili olarak
kabul edilen Ingilizce olmak tizere farkh diller egitimin ilk yillarindan itibaren zorunlu dersler
arasinda yerini almistir (Shin, 2006; Sevik, 2008). Hatta Isvec, Estonya, Lilksemburg, izlanda
gibi bazi lilkelerde erken yaslardan itibaren ikinci bir yabanci dil zorunlu olarak verilmektedir
(Edelenbos vd., 2006). Tirkiye’de 1998’e kadar erken yaslardaki yabanci dil egitimi sadece
ozel okullarda verilmistir (Aslan, 2008). Ancak bu tarihten itibaren 6nce ilkogretim 4 ve 5.
siniflar daha sonra ise 2. siniflardan itibaren devlet okullarinda erilmeye baslanmistir (Er,
2006; Zehir-Topkaya & Kiiciik, 2009).

Erken yaslarda yabanci dil 6gretiminde istenilen basariya ulasilabilmesi icin oncelikle
belirlenen amaglarin egitsel ilkelerle uyumlu olmasi ve 6gretimin bu dogrultuda yapilmasi
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gerekmektedir (Agullo, 2006; Edelenbos vd., 2006; Ytreberg, 1997). Hazirlanan yabanci dil
Ogretimi programinin istenilen niteliklere sahip olmamasi bu konuda basarisizlig1 beraberinde
getirecektir. Elbette bunun oOniine ge¢mek icinde aday hedeflerin, igerigin, yontem ve
tekniklerin, degerlendirmenin 6grencilerin niteliklerine ve egitimin beklendik c¢iktilarina
uygun olmasi 6nem arz etmektedir (Doyé & Hurrell, 1997). Erken yas cocuklari i¢cin hazirlanan
yabanci dil 6gretim programlarinin tasimasi gereken bazi 6zellikleri Avrupa Konseyi su sekilde
belirlemistir (Komorowska, 1997):

v Dinleme becerisinin gelistirilmesi
v Bagska dil ve kiiltiirlere yonelik olarak olumlu tutumun kazandirilmasi

v/ Farkli dil ve Kkiltirler arasindaki farkliik ve benzerliklere iliskin farkindalk
kazandirilmasi

v Yabana dil 6grenmeye iliskin motivasyonun olusturulmasi

Tim egitim silireclerinde oldugu gibi yabanci dil 6gretiminde de o6grencilerin bireysel
farkliliklarinin dikkate alinmasi gerekmektedir (Brewster vd. 2004). Farkli 68rencilerin bir
sinifta egitim alma zorunlulugu oldugundan dolay1 6gretim etkinlikleri ve materyallerinin
miimkiin oldugunca cesitlendirilmesi 6énem arz etmektedir (Cakir, 2004; Moon, 2000). Erken
yaslardaki 6grencilere yonelik hazirlanan etkinliklerin onlarin dikkat stiresinin dikkate
alinarak hazirlanmasi gerekmektedir (Hasselgreen, 2005). Ogretim etkinliklerine iliskin olarak
Ogrencilerden alinan doniitlerin dikkate alinarak gerekiyorsa yeni diizenlemelere gidilmelidir
(Harmer, 2007). Erken yastaki yabanci dil 6gretim etkinliklerinin 6grencilerin ihtiya¢ ve
ilgilerine doniik olmasi, kullanilan materyallerin uygun secilmesi, iletisim siireclerinin etkin
kullanilmasi istendik basarinin yakalanmasinda o6nemlidir (Moon, 2000). Gergeklestirilen
etkinliklerin oynayarak 6grenme, yaparak ve yasayarak ogrenme ilkleriyle uyumlu olmasi
gerekmektedir (Ytreberg, 1997). Ogretmen ve ogrenci merkezli etkinliklerin iyi bir
planlamayla uygulanmasi da bir diger 6nemli husustur. Erken yaslardaki yabanci dil
ogretiminde 6zellikle etkinlik temelli 6gretimin énemli oldugu goriilmektedir. Ogrencilerin bu
etkinliklere iliskin diisiinceleri onlarin 6gretim siirecine katilimlarini etkilemektedir. Cinsiyet
degiskeninin dil 6grenme iizerinde bir etkisinin oldugu yapilan c¢alismalarla ortaya
konulmustur (Acat, Demirel, Merkezi, 2002). Ogrencinin yabanci bir 6grenmeye ilgisinin sinif
diizeyinde degisip degismedigini belirlemek icin sinif diizeyi degiskenine yer verilmistir.
Ayrica ebeveynlerin egitim durumlarinin 6grencilerin yabanc dile iliskin etkinliklere yonelik
etkileri yapilan galismalarla belirlenmistir (Hamarat, 2019). Bu calismada etkisinin test
edilmesi amaciyla ebeveyn egitim durumu degiskeni arastirmaya dahil edilmistir. Bu ¢calismada
ilkokul o6grencilerinin yabanci dil 06gretiminde gerceklestirilen etkinliklere yonelik
diisiincelerinin belirlenmesi amac¢lanmistir. Bunun i¢in de asagida yer alan sorularin yaniti
aranmigtir.

v' Ilkokul 6grencilerinin yabanci dil etkinliklerine yénelik goriigleri arastirmamn
degiskenleri acisindan ne derece farklilik gostermektedir?

v' llkokul égrencilerinin yabana dil etkinliklerine yonelik goriisleri toplam puaniyla
0gretmen ve 6grenci etkinlikleri arasinda nasil bir iliski diizeyine sahiptir?

YONTEM

Arastirma i¢in Sivas Cumhuriyet Universitesi Egitim Bilimleri etik kurulundan E-50704946-
100-420925 Sayili onay alinmistir.

Arastirma Modeli

Bu c¢alismada nicel arastirma yoOntemleri arasinda yer alan betimsel tarama modeli
kullanilmistir. Betimsel tarama kullanilarak arastirmacinin ulasmasinin miimkiin olmadig:
genis evrene sahip gruplardan ilgili gruba iliskin arastirilan olgu, olay veya durumla ilgili
olarak tutum ve gorislerinin alinmas1 amacglanmaktadir. Elde edilen bulgularla arastirilan
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durumun betimlemesi yapilmaktadir (Karakaya, 2012). Arastirmanin orneklem secimi ise
seckisizlik temelinde yer alan random oOrnekleme yontemiyle belirlenmistir. Random
orneklemede her bir birimin bir digerini etkilemeden arastirmaya dahil olma sansi
bulunmaktadir. Bu da arastirmacinin veri toplamasini kolaylastirmaktadir. Bu nedenle birgok
arastirmada random oérnekleme yontemi tercih edilmektedir (Sharma, 2017).

Orneklem

Betimsel tarama arastirma modelinin kullanildig1 bu arastirmaya 2022-2023 egitim-6gretim
yili gliz doneminde Sivas il merkezinde ilkokul diizeyinde 6grenim géren 312 (116 kiz-196
erkek) 6grenci dahil olmustur. Orneklem grubun demografik bilgileri Tablo 1’de sunulmustur.

Tablo 1. Orneklem Demografik Bilgileri

Degisken n %
Cinsiyet Kiz 116 37.2
Erkek 196 62.8
1.Simf 70 224
Sinif 2.Smf 100 32.1
3.Smif 70 224
4.Smif 72 23.1
flkokul 6 1.9
Anne Egitim Ortaokul 12 3.8
Lise 62 19.9
Universite 232 744
flkokul 4 1.3
Ortaokul 6 19
Baba Egitim Lise 54 17.3
Universite 248 79.5

Ogrenci bilgilerine bakildiginda; erkek égrencilerin %62.8, ikinci sinif égrencilerinin %32.1 ile
daha yiiksek sayida oldugu goriilmektedir. Anne ve baba egitim durumu agisindan iiniversite
mezunu ebeveynlerin sayisinin fazla oldugu belirlenmistir.

Veri Toplama Araclari

Bu calismada katilimcilara Sad (2011) tarafindan gelistirilen “Yabanci Dil Ogretim Etkinlikleri
Olgegi” (YDOEO) uygulanmistir. Olgek; Ogretmen Merkezli Etkinlikler (OGRTNME = 6 madde)
ve Ogrenci Merkezli Etkinlinler (OGRNCME= 15 madde) olmak iizere iki alt boyuttan ve 21
maddeden olusmaktadir. Olgek gelistirme c¢alismasinda OGRNCME alt boyutunun .864,
OGRTNME alt boyutunun .826; bu calismada ise 6lcegin OGRNCME alt boyutunun .826,
OGRTNME alt boyutunun .773 giivenirlige sahip oldugu belirlenmistir. Olcek maddeleri ticli
likert olarak tlizgiin yiiz=1 , kararsiz ytiz=2 ve mutlu yiiz=3 ifadeleri olarak gosterilmistir. En
diisiik alinabilecek puan 21 olurken en yiiksek puan 63 olmaktadir. Bu calismada 6l¢ekle ilgili
elde edilen bulgular asagida yer alan Tablo 2’de yer almaktadir.

Tablo 2. YDOEO Betimsel istatistikleri

- Min. Max. Ort. Oort. Cron.
YDOEO X d Sk Kurtosi

n puan puan X (1-3) (100) s ewness urtosts Alfa

OGRTNME 312 6 18 9.64 1.61 53.56 2.86 .959 626 773

OGRNCME 312 15 43 31.63 2.11 70.28 5.89 -.627 .184 .826

Toplam 312 21 61 41.27 1.97 65.51 7.86 -.205 .163 .855

Olgekten alinan puan ortalamalarinin toplam puan ve OGRTNME alt boyutunda orta diizeyde
(70> 53.56 \ 65.51), OGRNCME alt boyutunda ise yiiksek diizeyde oldugu goriilmektedir (70
<.70.28). Olgegin toplami ve alt boyutlarinda giivenirlligin yiiksek diizeyde oldugu
hesaplanistir (70 <.773\ .826 \ .855) (Kartal & Bardakgi, 2019).
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Verilerin Toplanmasi ve Analizi

Arastirma verileri 6lcegin bes farkl ilkokulda ii¢ giin boyunca 320 6grenciye ylz yiize
uygulanmasiyla elde edilmistir. Olcekler uygulanmadan énce 6grencilere 6lcek hakkinda bilgi
verilmis, istemedikleri takdirde katilmak zorunda olmadiklar, istedikleri an olcegi
doldurmaktan vazgegcebilecekleri ifade edilmistir. Olgekler uygulandiktan sonra tek tek kontrol
edilmis ve sekiz 6lgegin analizler icin uygun sekilde doldurulmadigi belirlenerek arastirmadan
¢ikarilmasina karar verilmistir. Veriler SPSS .26 programina aktarilarak normallik analizleri
yapilmistir. Normalligin karsilanmadigi goriildiigiinden c¢arpiklik ve basiklik degerlerine
bakilmistir. Bu degerlerin normal olarak kabul edilebilecek (£1.96) aralikta oldugu
belirlendiginden parametrik testler uygulanmistir (+1.96 = Carpiklik \ OGRTNME = .959 \
OGRNCME = -.627 \ Toplam =.205; Basiklik \ OGRTNME = .626 \ OGRNCME =.184 \ Toplam =
.163). Sonrasinda bagimsiz t testi ve tek yonlit ANOVA uygulanmistir. ANOVA testinde farklilik
belirlenen degerler icinse Tukey analizi kullanilmistir. Toplam puan ve alt boyutlar, alt
boyutlarin birbirleri ile iliskisinin belirlenmesi icinse Pearson Korelasyon analizi
uygulanmistir.

BULGULAR

Bu béliimde elde edilen bulgulara yer verilecektir. Katilmcilarin YDOEO’den aldiklari puan
ortalamalari cinsiyet degiskenine gore analiz edilmis ve Tablo 3’te sunulmustur.

Tablo 3. YDOEO Cinsiyet Degiskeni Bulgular:

YDOEO n be sd t df p
OGRTNME Kiz 116 10.79 3.45 1052 154 001*
Erkek 196 8.96 2.20 ' '
OGRNCME Kiz 116 3255 5.84
1515 154 132
Erkek 196 31.08 5.88
TOPLAM K 11 43.34 .
0 'Z o 33 856 2.469 154 015+
Erkek 196 40.04 7.18
p<.05*

Ogrencilerin 6lgekten aldiklar1 puanlarin 6gretmen merkezli etkinlikler alt boyutu ve toplam
puanda kiz 6grenciler lehine anlamli farklilik gosterdigi (p<.05), 6grenci merkezli etknlikler alt
boyutunda ise gostermedigi sonucuna ulsilmistir (p>.05).

Ilkokul égrencilerinin simf diizeyi degiskenine gore olcekten aldiklar1 puanlar istatistiksel
olarak analiz edilmis ve Tablo 4’te sunulmustur.

Tablo 4. YDOEO Simif Diizeyi Degiskeni Bulgular

s Varyans Anlamh
YDOEO " X sd ka;flagl df F P Farkhilik
1.Smift 70 8.77 2.62 Gruplar aras: 3
OCERTNME 2.S1mif? 100 10.30 3.48 4.924 003* 3>1,3>4,
3.Smif3 70 10.57 2.36  Gruplar igi 152 2>4
4.Smif4 72 8.67 2.03 Toplam 155
N 1.Smift 70 30.77 7.73 Gruplar aras: 3
OGRNCME 2.S1nif2 100 32.50 6.00
3.Smif3 70 32.43 3.96  Gruplar igi 152 1296 278 )
4.Smif4 72 30.47 511 Toplam 155
1.Smift 70 39.54 9.39 Gruplar aras: 3
TOPLAM 2.51if? 100 42.80 8.74 2730 351 354
3.51mif3 70 43.00 5.51  Gruplar ici 152 ' .046* ’
4.S1nif* 72 39.14 6.14 Toplam 155
*p<.05
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Katilimcilarin élgekten aldiklari puanlarin élgegin toplami ve OGRTNME alt boyutunda anlamli
diizeyde farkhlik gésterdigi (p<.05), OGRNCME alt boyutunda ise gdstermedigi sonucuna
ulsilmistir (p>.05). Anlaml farklilik olan gruplara bakildiginda farkliligin toplam puanda 3>1,
3>4 seklinde, OGRTNME alt boyutunda ise 3>1,3>4, 2>4 seklinde oldugu gériilmektedir. Simif
diizeyi acisindan en yiiksek puani iigciincii sinif 6grencierinin aldigi gériilmektedir.

Ogrencilerin anne egitim diizeyi degiskenine gore 6lcekten aldiklar: puanlar istatistiksel olarak
analiz edilmis ve Tablo 5’te sunulmustur.

Tablo 5. YDOEO Anne Egitim Diizeyi Degiskeni Bulgular1

YDOEO n % od  Varyans df F p Anlamh
kaynagi Farkhihik
flkokul! 6 12.00 5.20
Gruplar arasi 3
- Ortaokul? 12 10.17 1.47
OGRTNME , . 794 499 -
Lise3 62 9.45 2.53  Gruplar i¢i 152
Universitet 232 9.60 294 Toplam 155
flkokul! 6 35.67 2.89 Gruplar arasi 3
OGRNCME ~ Ortaokulz 12 3067 579 oo 6o
Lise3 62 3258 491  Gruplarigi 152 ' 444
Universite* 232 31.32 6.17  Toplam 155
flkokul! 6 47.67 8.08 Gruol 3
TOPLAM  Ortaokul? 12 4083 637 o s 63
Lise3 62  42.03 6.54  Gruplar ici 152 ' 475
Universite* 232  40.92 8.24  Toplam 155

Katilimcilarin 6lgekten aldiklari puanlarin 6lcegin toplami tiim alt boyutlarinda anne egitimi
acisindan anlamli diizeyde farklilik gostermedigi belirlenmistir (p>.05). Ancak Toplam puanda
anne egitim durumuna gore en yliksek puani alan grubun annesi ilkokul mezunu olan
égrencilerden olustugu gériilmektedir (ilkokul > Lise > Universite > Ortaokul).

Ogrencilerin baba egitim diizeyi degiskenine gore 6lgekten aldiklar1 puanlar istatistiksel olarak
analiz edilmis ve Tablo 6’da sunulmustur.

Tablo 6. YDOEO Baba Egitim Diizeyi Degiskeni Bulgular:

. _ Varyans Anlamli

YDOEO n X sd kaynagi df F p Farklihk
flkokul! 4 13.50 6.36

. Ortaokulz 6 1000 173 Cruplararast 3

OGRTNME , » 1.853 140 -
Lise3 54 8.93 1.94  Gruplar ici 152
Universite* 248  9.73 297 Toplam 155
flkokul! 4 37.00 2.83

OGRNCME  Ortaokul2 6 3033 503 Cruplararast 3
Lise3 54  30.81 5.66  Gruplar ici 152 788 502 i
Universite* 248 31.75 5.99 Toplam 155
flkokul! 4 50.50 9.19

TOPLAM  Ortackulz 6 4033 666 _ oplararast 3 a1
Lise3 54  39.74 6.66  Gruplar igi 152 310 273 ’
Universite* 248 41.48 8.07 Toplam 155

Katilimcilarin o6lgekten aldiklari puanlarin 6lcegin toplami alt boyutlarinda baba egitimi
acisindan anlamh diizeyde farklihik gostermedigi belirlenmistir (p>.05). Toplam puana
bakildiginda anlaml farklilik olmamasina karsin babasi ilkokul mezunu olan katilimcilarin
daha yiiksek puan aldiklar1 goriilmektedir (ilkokul > Universite > Ortaokul > Lise).

Katiimcillarin YDOEO’den aldiklari puan ortalamalarimin toplam puan ve alt boyutlan
arasindaki korelasyonuna bakilmis ve bulgular Tablo 7’de sunulmustur.
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Tablo 7. YDOEO Toplam Puan ve Alt Boyutlar1 Korelasyon Analizi Sonuclari

TOPLAM OGRTNME OGRNCME
TOPLAM 1.00 783%* 953%*
OGRTNME 1.00 558**
OGRNCME 1.00

YDOEQ'niin toplam puani ile OGRTNME (r=.738) ve OGRNCME (r=.953) alt boyutlar1 arasinda
pozitif yonde yiiksek diizeyde (r<.70) bir iliskinin oldugu belirlenmistir. Olgegin alt boyutlar:
arasinda ise (r=.558) pozitif yonde orta dilizeyde bir iliskinin oldugu goriilmektedir
(-30<.558<.70).

SONUC, TARTISMA ve ONERILER

Olgekten alinan puan ortalamalarinin toplam agisindan orta diizeyde oldugu belirlenmistir. Sad
(2011) tarafindan yapilan calismada 6gretmen merkezli etkinliklerin her zaman yapildigy,
ogrenci merkezli etkinliklerin ise ihtiyac duyuldukca yapildig1 ifade edilmektedir. Yapilan
calismalara iliskin toplam puanin ise orta diizeyde oldugu ifade edilmektedir. Aydogmus ve
Kurnaz’in (2017) calismasinda ogrencilerin Ingilizce dersine yénelik tutumlarimin orta
diizeyde oldugu belirlenmistir. Kiiciiktepe, Kiiciiktepe ve Baykin (2014) Ogretmenlerin
ingilizce dersi etkinliklerine iliskin olarak olumlu tutuma sahip olduklarini belirlemistir.

Ogrencilerin 6lgekten aldiklar1 puanlarin égretmen merkezli etkinlikler alt boyutu ve toplam
puanda kiz 6grenciler lehine anlaml farklilik gésterdigi sonucuna ulasilmistir. Aydogmus ve
Kurnaz’'in (2017) yaptiklar1 ¢alisma bulgularina bakildiginda cinsiyetin anlamh bir etkisinin
olmadig1 goriilmektedir. Ekmekyermezoglu (2010) yaptig1 calismada Ingilizce ders basarisinda
cinsiyetin etkin bir faktor olmadigini belirlemistir.

Katilimcilarin 6lgekten aldiklari puanlarin simf diizeyine gore 6lgegin toplami ve OGRTNME alt
boyutunda anlamli diizeyde farklilik gosterdigi belirlenmistir. Anlaml farklilik olan gruplara
bakildiginda farkhligin toplam puanda 3>1, 3>4 seklinde, OGRTNME alt boyutunda ise 3>1,
3>4, 2>4 seklinde oldugu goriilmektedir. Aydogmus ve Kurnaz'in (2017) yaptiklar1 arastirma
ortaokul diizeyinde olup bes ve altinci siniflarin yedinci siniflara gére daha yiiksek puan
aldiklari belirlenmistir.

Katilimcilarin 6lgekten aldiklar1 puanlarin élcegin toplami alt boyutlarinda ebeveyn egitimi
acisindan anlaml diizeyde farklilik gostermedigi belirlenmistir. Aydogmus ve Kurnaz (2017)
tarafindan yapilmis olan arastirmada ebeveyn egitim durumu yiikseldikce 6grencilerin
Ingilizce dersine yonelik tutumlarinin da yiikseldigi sonucuna ulagilmistir. Ekmekyermezoglu
(2010) tarafindan yapilan calismada ebeveyn egitimi yiikseldikce ogrencilerin Ingilizce
dersindeki basarilarinin da ytikseldigi saptanmistir. Bu ¢alismanin bulgularinin Gokler, Kalafat,
Kocak, Yazar ve Turkoglu (2012) ile Wiley’'in (1984) arastirma sonuglariyla desteklendigi
goriilmektedir.

YDOEO'niin toplam puani ile alt boyutlar1 arasinda pozitif yénde yiiksek diizeyde; alt
boyutlarinin kendi arasinda ise pozitif yonde orta diizeyde bir iliskinin oldugu goériilmektedir.
Bas (2014) yaptig1 calismada 6grencilerin yabanci dil 6grenme stratejilerini kullanmalari ile
dile iliskin akademik basarilar arasinda pozitif yonde bir korelasyon oldugunu belirlemistir.
Kullanilan etkinlikler, stratejiler 6grencilerin yabanci dil 6grenmeleri iizerinde etkilidir. Bu
nedenle yas gruplarina gore etkinliklerin belirlenmesi 6grencilerin farkl 6zelliklerine dikkat
edilerek farkli 6grenme stratejilerinin uygulanmasi gerekmektedir. Alan yazinda genellikle
yabanci dil 6grenme kaygisi ile farkli degiskenlerin korelasyonuna bakildigir goriilmektedir.
Yabana dil kaygilar ile Cubukgu (2008), Tunger ve Dogan (2015) 6z-yeterlik; Batumlu ve
Erden (2007), Tuncel (2014) Ingilizce basaris1 arasindaki iliskiyi incelemistir.
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Yabanc dil 6gretiminin tilkemizde yaklasik on yildir ikinci siniftan itibaren verilmesine karsin
istenilen basarinin elde edilmedigi gortilmektedir. Bunun nedenlerinin dikkatle el alinarak bu
konuda basarili olan iilkelerin ayrintili olarak incelenmesi gerekmektedir. Yabanci dil 6gretim
programlarinin egitimin tiim paydaslariyla goriisiilerek tasarlanmasi énemlidir. Bu baglamda
yapilan calismalarin bir meta analizinin yapilmasi program tasarlayanlara kaynak
olusturacaktir. Yabanci dil egitiminde karsilasilan en biiyiik sorunlardan biri yabanci dilin
glinliikk yasamda kullanilmamasindan dolay1 ¢abuk unutulmasidir. Bu baglamda etkinliklerin
tiim dil becerilerini gelistirmeye odaklanmasi 6nemlidir. Bu, 6grencilerin dilbilgisi ve kelime
bilgisini gelistirmelerine ve hedef dilde iletisim kurma becerilerini kazanmalarini saglayabilir.
Bunun icin neler yapilabilecegine iliskin bir calistay diizenlenerek ¢6ziim Onerileri
gorisilebilir.

Ogrencilerin dil 6grenimini desteklemek icin cesitli ve ilgi cekici etkinliklerin énemini
vurgulamasi onemlidir. Bu, oyunlar, sarkilar, hikayeler, drama, sanat ve zanaat gibi farkh
etkinlik tiirlerini icermelidir. Ayrica, etkinliklerin 6grencilerin yaslarina, ilgi alanlarina ve
beceri seviyelerine uygun olmasi gerekmektedir. ilkokul diizeyindeki Ingilizce dersi
etkinliklerinin eglenceli ve motive edici olmas1 gerekmektedir. Bu, 6grencilerin yabanci dil
o6grenmeye karsi olumlu bir tutum gelistirmelerine ve dil 6grenim siirecinin keyfini
cikarmalarina yardima olacaktir. Ogrenci veya égretmen merkezli etkinliklerin agik ve net bir
sekilde tanimlanmasi ve agiklanmasi 6nemlidir.
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Abstract

In contemporary education, it is emphasized that foreign language instruction should begin as early age as
possible. However, different educational methods and techniques must be applied at various educational
levels, and activities should be prepared considering the age groups. It is essential to determine whether
the activities, which can be described as bringing foreign language teaching programs to life in the
classroom, are effective. This study aims to examine the effectiveness of foreign language learning activities
applied to primary school students from various perspectives. The research included 312 (116 girls and
196 boys) primary school students studying in the city center of Sivas during the fall semester of the 2022-
2023 academic year. In this study, which employed a descriptive survey model, participants were
administered the "Foreign Language Teaching Activities Scale" developed by Sad (2011). The scale consists
of two sub-dimensions: Teacher-Centered Activities and Student-Centered Activities, comprising a total of
21 items. The reliability of the scale was determined to be .855 in this study. Normality analysis was applied
to the obtained data, and it was found that normality was met. Subsequently, an independent t-test and one-
way ANOVA were applied. For the values determined to differ in the ANOVA test, Tukey's post hoc analysis
was used. Pearson correlation analysis was employed to determine the relationship between the total score
and sub-dimensions, as well as the relationship between the sub-dimensions themselves. According to the
research findings, it was found that the average scores of primary school students differed based on gender
and grade level variables (p<.05) but did not differ according to parental education level variables (p>.05).
Additionally, a high positive correlation was found between the total score and both sub-dimensions, and a
moderate positive correlation was found between the sub-dimensions themselves.

Keywords: foreign language, teaching, primary school, student, activity

INTRODUCTION

Learning a foreign language gives the individual the opportunity to enter the door of another
world. This contributes not only to the development of the individual's private life but also
academic life. It is thought that learning a foreign language as early ages as possible is more
facilitating factor (Gordon, 2007). It is maintaned that learning foreign language is more difficult
atlater ages (Krashen and Terrell, 2000), but it is much easier at early ages (Katsuyama, Nishigaki,
& Wang, 2008). It is stated that children acquire and internalize a foreign language at a better level
than adults, especially when compared with pronunciation (Brewster, Ellis, & Girard, 2004).
Those who maintain that there is a critical period in foreign language teaching state that children
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acquire a foreign language offered in natural environments at a level close to their mother tongue,
but this is not possible for adults (Gordon, 2007; Moon, 2000).

Learning a foreign language, in addition to its many advantages, also makes it easier to get to know
different cultures by communicating with different people (Ellis, 2004). By this means, children
learn that there is a life outside their own lives, to respect diversity, not to be prejudiced, to see
holistically and to understand others (Geng, 2004). By gaining intercultural awareness, children
develop their ability to empathize the event and look at them from another perspective (Rantz &
Horan, 2005). When teachers take care about that children are open-minded in foreign language
teaching, they will raise individuals who are tolerant, have a rich perception of the world, and have
an open-minded identity (Doyé & Hurrell, 1997; Ellis, 2004). Teaching a foreign language at an
early age also positively affects the child's own development. It is maintained that foreign
language teaching is so effective on the mental, psychological and social development of children
(Geng-ilter & Er, 2007). Knowing a foreign language has not only personal advantages but also
social advantages.

Because individuals, who can communicate with different societies, have improved themselves,
and are aware of globalization, are needed today. The most effective way to meet this need is
through education. In this context, most of the states in the world are developing education
policies that give importance to foreign language education.

One of these is to increase the duration of education by reducing foreign language education to
early ages (Edelenbos, Johnstone, & Kubanek, 2006). Y In the foreign language education, different
languages, especially English, which is accepted as a world language, have been among the
compulsory courses since the early years of education (Shin, 2006; Sevik, 2008). In fact, in some
countries such as Sweden, Estonia, Luxembourg and Iceland, a second foreign language is
compulsory from an early age (Edelenbos vd., 2006). Foreign language education at early ages
was provided only in private schools until 1998, in Tiirkiye (Aslan, 2008). However, since this
date, foreign language education has began to be given in public schools, first from the 4th and 5th
grades of primary education, and then from the 2nd grades (Er, 2006; Zehir-Topkaya & Kiiciik,
2009).

In order to be achieved the desired success in foreign language teaching at an early age, the
determined goals must be compatible with educational principles and teaching must be carried
out in this (Agullo, 2006; Edelenbos vd., 2006; Ytreberg, 1997). If the prepared foreign language
teaching program does not have the desired qualifications, it will bring failure in this regard.
Certainly, in order to prevent this, it is important that the candidate targets, content, methods and
techniques, evaluation are appropriate to the qualifications of the students and the expected
outcomes of the education (Doyé & Hurrell, 1997). The Council of Europe has identified some of
the properties that foreign language teaching programs prepared for early age children should
have as follows (Komorowska, 1997):

V' to develop skills of listening

v’ to develop a positive attitude toward other languages and cultures

v’ to sensitize the child to similarities and differences of languages and cultures
V' to build motivation to learn foreign languages

Like in all educational processes, individual differences of students should be taken into account
in foreign language teaching too (Brewster vd., 2004). Since different students have to be educated
in one classroom, it is important to diversify teaching activities and materials as much as possible
(Cakir, 2004; Moon, 2000). Activities, prepared for students at an early age, should be prepared
by taking their attention span into consideration (Hasselgreen, 2005). If necessary, new
arrangements should be made by taking into account the feedback received from students
regarding teaching activities (Harmer, 2007). It is important that foreign language teaching
activities for early age to be oriented towards the needs and interests of the students, to choose
the appropriate materials and to use communication processes effectively in order to achieve the
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desired success (Moon, 2000). The activities carried out must be corresponded to the principles
of learning by playing, learning by doing and experiencing (Ytreberg, 1997). Another important
issue is the implementation of well planned teacher and students centered activities. It is seen that
activity-based teaching is especially important in teaching foreign languages at an early. Students'
thoughts about these activities affect them to participate in the teaching process. Studies have
shown that gender variable has an impact on language learning(Acat, Demirel, Merkezi, 2002).
The grade level variable was included to determine whether the student's interest in learning a
foreign language changed at the grade level or not.

In addition, the effects of parents' educational background on students' foreign language-related
activities have been determined by studies. In addition, the effects of parents' educational
background on students' foreign language-related activities have been determined by studies
(Hamarat, 2019). In the study, the parental education status variable was included to test
its effect. The aim of this study is to determine primary school students opinions about
the activities which are carried out in foreign language teaching. For this aim, answers to
the questions below were looked for.

v to what degree do primary school students' views on foreign language activities differ in
terms of the variables of the study?

v" What is the relationship between primary school students' views on foreign language
activities and their total scores on teacher and student activities?

METHOD

For the research, approval numbered E-50704946-100-420925 was received from the Sivas
Cumbhuriyet University Educational Sciences ethics committee.

Research Model

In this study, the descriptive survey model, which is classified under quantitative research
methods, was employed. Through the use of the descriptive survey model, the aim is to gather
attitudes and perspectives regarding the phenomenon, event, or situation under investigation
from groups with a broad population that the researcher would not otherwise be able to reach.
The findings obtained are used to describe the situation under investigation (Karakaya, 2012).
The sample selection for the study was determined using the random sampling method, based on
the principle of randomness. In random sampling, each unit has an independent chance of being
included in the study without influencing the selection of others. This approach facilitates the
researcher’s data collection process. Therefore, the random sampling method is frequently
preferred in many studies (Sharma, 2017).

Sample

This study, employing the descriptive survey research model, included 312 primary school
students (116 girls and 196 boys) from the city center of Sivas during the fall semester of the
2022-2023 academic year. The demographic information of the sample group is presented in
Table 1.
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Table 1. Sample Demographic Information

Variable n %
Gender Girls 116 37.2
Boys 196 62.8
1st Grade 70 22.4
Grade 2nd Grade 100 321
3rd Grade 70 22.4
4th Grade 72 23.1
Primary School 6 1.9
Mother’s Secondary School 12 3.8
Education High School 62 19.9
University 232 74.4
Primary School 4 1.3
Father'’s Secondary School 6 1.9
Education High School 54 17.3
University 248 79.5

When examining student information, it has been observed that male students constitute 62.8%
of the sample, and second-grade students represent 32.1%, indicating a higher number of
students in these categories. Additionally, it has been determined that there is a higher number of
parents with a university education in terms of both maternal and paternal educational
background.

Data Collection Tools

In this study, participants were administered “Foreign Language Instructional Activities Scale”
(FLIAS), developed by Sad (2011). The scale consists of two sub-dimensions: Teacher-Centered
Activities (TCAC=6 items) and Student-Centered Activities (SCAC=15 items), totaling 21 items. In
the scale development study, the reliability coefficients were .864 for the Student-Centered
Activities (SCAC) and .826 for the Teacher-Centered Activities (TCAC). The reliability coefficients
were .826 for the SCAC and .773 for the TCAC. The scale items are presented using a three-point
Likert scale, with the expressions: Sad Face=1, Neutral Face=2, and Happy Face=3. The lowest
possible score on the scale is 21, while the highest score is 63. The findings related to the scale are
given in Table 2 below.

Table 2. FLIAS Descriptive Statistics

Min. Max. Mean Mean Cron.

FLIAS < d Sk Kurtosi
n score  score X (1-3) (100) S ewness urtosts Alfa
TCAC 312 6 18 9.64 1.61 53.56 2.86 959 .626 773
SCAC 312 15 43 31.63 2.11 70.28 5.89 -627 .184 .826
Total 312 21 61 41.27 1.97 65.51 7.86 -.205 .163 .855

The average scores obtained from the scale indicate that the total score and the Teacher-Centered
Activities (TCAC) sub-dimension are at a moderate level (70 > 53.56 \ 65.51), while the Student-
Centered Activities (SCAC) sub-dimension is at a high level (70 < 70.28). High levels of reliability
have been calculated for the total scale and its sub-dimensions (70 <.773 \ .826 \ .855) (Kartal &
Bardakgi, 2019).

Data Collection and Analysis

The research data were collected through face-to-face administration of the scale to 320 students
across five different primary schools over a period of three days. Before administering the scales,
students were provided with information about the scale and were informed that participation
was not mandatory. They were also assured that they could withdraw from completing the scale
at any time if they wished. After administering the scales, each one was individually checked. It
was determined that eight of the scales were not completed appropriately for analysis, and thus,
these scales were excluded from the study. The data were transferred to the SPSS version 26 for
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normality analysis. Since normality was not met, skewness and kurtosis values were examined.
Since these values were found to be within the acceptable range for normality (+1.96), parametric
tests were conducted (£1.96 = Skewness \ TCAC =.959 \ SCAC =-.627 \ Total = .205; Kurtosis \
TCAC = .626 \ SCAC = .184 \ Total = .163). Subsequently, an independent t-test and one-way
ANOVA were performed. For the significant differences identified in the ANOVA test, Tukey's post-
hoc analysis was employed. Additionally, Pearson correlation analysis was conducted to
determine the relationships between the total score and the sub-dimensions, as well as among the
sub-dimensions themselves.

FINDINGS

This section presents the obtained results. The average scores of participants on the FLIAS were
analyzed according to the gender variable and are presented in Table 3.

Table 3. FLIAS Gender Variable Findings

FLIAS n X sd t df D

TCAC Girls 116 10.79 3.45
4.052 154 .001*

Boys 196 8.96 2.20

SCAC Girl 116 32.55 5.84
s 1515 154 132

Boys 196 31.08 5.88

TOTAL Girls 116 4334 8.56
2.469 154 .015*

Boys 196 40.04 7.18

p<.05*

It was found that there was a significant difference (p<.05) in the TCAC and total score in favor of
girls, while there was no significant difference in the SCAC sub-dimension (p>.05). The scores
obtained by primary school students on the scale, according to their grade level variable, were
statistically analyzed and are presented in Table 4.

Table 4. FLIAS Grade Level Variable Findings

FLIAS n % sd Sou-rces of df F Sl_gmflcant
Variance Difference

1st Grade! 70 8.77 2.62
Between-Groups 3

TCAC 2nd Gradez 100 10.30 3.48 N 4.924 003* 3>1,3>4,
3rd Grade3 70 10.57 2.36  Within Groups 152 2>4
4th Grade* 72 8.67 2.03  Total 155
1st Grade!? 70 30.77 7.73 Between-Groups 3

SCAC 2nd Grade2 100  32.50 6.00

L 1.296 -

3rd Grade3 70 3243 3.96  Within Groups 152 278
4th Grade* 72 30.47 511 Total 155
1st Grade!l 70 39.54 9.39 Between-Groups 3

TOTAL 2nd Grade? 100 42.80 8.74 2730 351 354
3rd Grade3 70 43.00 5.51  Within Groups 152 ' .046* ’
4th Grade* 72 39.14 6.14  Total 155

*p<.05

It was determined that there were significant differences (p<.05) in the total scale score and TCAC,
while no significant difference was found in SCAC (p>.05). Examining the groups with significant
differences, it was observed that for the total score, the differences were 3>1, 3>4, while for TCAC,
the differences were 3>1, 3>4, and 2>4. It was found that third-grade students achieved the
highest scores in terms of grade level.

The scores obtained by students on the scale, according to their mother's education level, were
statistically analyzed and are presented in Table 5.

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2024; 8(18);217-225 221



Journal of Interdisciplinary Educational Research

Table 5. FLIAS Mother’s Education Level Variable Findings

_ Sources of Significant
FLIAS n X sd Variance df F p Difference
Primary School! 6 12.00 5.20  Between- 3
TCAC Se.condary Schoolz 12 10.17 1.47 Gr.ou.ps 794 499 i
High School3 62 9.45 2.53  Within Groups 152
University* 232 9.60 294 Total 155
Primary School! 6 35.67 2.89  Between- 3
SCAC Secondary Schoolz 12 30.67 5.79  Groups 898 i
High School3 62 32.58 491  Within Groups 152 ' 444
University* 232 31.32 6.17  Total 155
Primary School! 6 47.67 8.08 Between- 3
TOTAL Secondary Schoolz 12 40.83 6.37  Groups 839 i
High School3 62 42.03 6.54  Within Groups 152 ' 475
University* 232 4092 8.24 Total 155

It was determined that there were no significant differences (p>.05) in the total scale score and
all sub-dimensions based on the mother's education level. However, it was observed that the
group with the highest total score consisted of students whose mothers had only completed
primary school (Primary School > High School > University > Secondary School).

The scores obtained by students on the scale, according to their father's education level, were
statistically analyzed and are presented in Table 6.

Table 6. FLIAS Father's Education Level Variable Findings

- Sources of Significant
FLIAS n X sd Variance df F P Difference
Primary School? 4 13.50 6.36 Between-Groups 3
TCAC Secondary School? 6 10.00 1.73 1853 140 i
High School3 54 8.93 1.94  Within Groups 152
University* 248 9.73 297 Total 155
Primary School! 4 37.00 2.83 Between-Groups 3
SCAC Secondary School? 6 30.33 5.03 788 i
High School3 54  30.81 5.66  Within Groups 152 502
University* 248 31.75 599 Total 155
Primary School? 4 50.50 9.19 Between-Groups 3
TOTAL Secondary School2 6 40.33 6.66 1310 i
High School3 54 39.74 6.66  Within Groups 152 273
University* 248 41.48 8.07 Total 155

It was determined that there were no significant differences (p>.05) in the total scale score and
its sub-dimensions based on the father's education level. Although no significant differences were
found in the total score, it was observed that participants whose fathers had only completed
primary school received higher scores (Primary School > University > Secondary School > High
School).

The correlation between the average scores obtained by participants on the FLIAS and the total
score and its sub-dimensions was examined, and the findings are presented in Table 7.

Table 7. FLIAS Correlation Analysis Results for Total Score and Sub-Dimensions

TOTAL TCAC SCAC
TOTAL 1.00 .783** .953**
TCAC 1.00 .558**
SCAC 1.00
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A high positive correlation (r<.70) was found between the total score of the FLIAS and TCAC
(r=.738) and SCAC (r=.953). A moderate positive correlation (r=.558) was found between the sub-
dimensions of the scale, indicating a relationship within the range of (.30<.558<.70).

CONCLUSION, DISCUSSION, AND RECOMMENDATIONS

The average scores obtained from the scale were found to be at a moderate level overall.
According to Sad (2011), teacher-centered activities are consistently implemented, whereas
student-centered activities are conducted as needed. It is stated that the total score in related
studies is at a moderate level. Aydogmus and Kurnaz (2017) found that students' attitudes
towards the English courses were moderate. Kiiciiktepe, Kiicliktepe, and Baykin (2014) indicated
that teachers had a positive attitude towards English language activities.

The results indicate a significant difference in favor of girls in the Teacher-Centered Activities sub-
dimension and the total score. However, Aydogmus and Kurnaz (2017) found no significant effect
of gender in their study. Similarly, Ekmekyermezoglu (2010) determined that gender was not a
significant factor in English language achievement.

It was determined that there were significant differences in the total score and TCAC sub-
dimension based on the students' grade level. Examining the groups with significant differences,
it was observed that for the total score, the differences were 3>1, 3>4. For TCAC sub-dimension,
the differences were 3>1, 3>4, 2>4. Aydogmus and Kurnaz's (2017) study, conducted at the
middle school level, determined that fifth and sixth graders had higher scores compared to
seventh graders.

It was found that there were no significant differences in the total scale score and its sub-
dimensions based on parental education level. In contrast, Aydogmus and Kurnaz (2017)
concluded that as parental education level increased, students' attitudes towards the English
course also improved. Ekmekyermezoglu (2010) found that as parental education level increased,
students' success in English also improved. The findings of this study are supported by the
research results of Gokler, Kalafat, Kogak, Yazar, and Tiirkoglu (2012) and Wiley (1984).

A high positive correlation was found between the total score of the FLIAS and its sub-dimensions,
while a moderate positive correlation was found among the sub-dimensions. Bas (2014) found a
positive correlation between students' use of foreign language learning strategies and their
academic success in the language. The activities and strategies have an impact on students' foreign
language acquisition. Therefore, it is essential to tailor activities according to age groups,
considering the diverse characteristics of students and applying different learning strategies. The
literature often explores the correlation between foreign language learning anxiety and various
variables. For example, Cubuk¢u (2008) and Tunger and Dogan (2015) examined the relationship
between foreign language anxiety and self-efficacy, while Batumlu and Erden (2007) and Tuncel
(2014) investigated its relationship with English language achievement.

Although foreign language instruction has been provided from the second grade in Tiirkiye for
about a decade, the desired level of success has not been achieved. It is necessary to carefully
examine the reasons for this and to conduct a detailed analysis of countries that have been
successful in this subject. Designing foreign language teaching programs in consultation with all
stakeholders in education is crucial. In this context, conducting a meta-analysis of existing studies
will provide valuable resources for those designing programs. A significant issue in foreign
language education is the rapid forgetting of the language due to its infrequent use in everyday
life. Therefore, it is crucial for activities to be designed to enhance all language skills. This can help
students improve their grammar and vocabulary and develop their ability to communicate in the
target language. To address this, a workshop can be organized to discuss potential solutions and
strategies.

It is essential to emphasize the importance of diverse and engaging activities to support students’
language learning. These should include a variety of activity types, such as games, songs, stories,
drama, arts, and crafts. Additionally, activities must be tailored to students' ages, interests, and
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skill levels. English language activities at the primary school level should be fun and motivating,
helping students develop a positive attitude towards learning a foreign language and enjoy the
learning process. Clearly defining and explaining whether activities are student-centered or
teacher-centered is also crucial.
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