Ahi Evran Universitesi

Kirsehir Egitim Fakiiltesi Dergisi
(KEFAD)

ISSN: 2147-1037

AHi EVRAN UNIVERSITESI KIRSEHIR EGITIM FAKULTESI DERGISI

Ahi Evran University

Journal of Kirsehir Education Faculty

(JKEF)

Cilt 25, Sayz 3, 2024

Volume 25, Issue 3, 2024

ISSN 2147 - 1037



Ahi Evran Universitesi
Kirsehir Egitim Fakiiltesi Dergisi
(KEFAD)

Sahibi
Prof. Dr. Mustafa Kasim Karahocagil
(Rektor)

Genel Yayin Yonetmeni
Prof. Dr. Refik BALAY
(Dekan)

Bas Editor
Dog. Dr. Evren ERZEN

Yardima Editorler
Dog¢. Dr. Davut AYDIN
Dr. Ogr. Uyesi Umay Bilge BALTACI

Alan Editorleri

Rehberlik ve Psikolojik Damigmanlik
Prof. Dr. Ozkan CIKRIKCI
Egitim Yonetimi

Prof. Dr. Mustafa ERDEM
Egitim Yonetimi

Prof. Dr. Tufan AYTAC

Egitim Yonetimi

Prof. Dr. Nuri BALOGLU
Egitimde Olg¢me ve Degerlendirme
Docg. Dr. Ahmet Salih SIMSEK
Ogretim Teknolojileri

Doc. Dr. Giil OZUDOGRU
Egitim Programlari ve Ogretim
Dog. Dr. Tarik BASAR

Egitim Programlari ve Ogretim
Dog. Dr. Rabia SARICA

Fen Bilgisi Egitimi

Prof. Dr. Mutlu Pmar DEMIRCI GULER
Fen Bilgisi Egitimi

Dog. Dr. Hiiseyin ATES
Matematik Egitimi

Prof. Dr. Serdal BALTACI
Matematik Egitimi

Prof. Dr. Bharath SRIRAMAN
Matematik Egitimi

Dog. Dr. Cahit AYTEKIN
Matematik Egitimi

Dr. Ogr. Uyesi Yasemin KIYMAZ
Tiirkce Egitimi

Dr. Ogr. Uyesi Havvaana KARADENIZ
Okul Oncesi Egitimi

Dog. Dr. Umit DEMIRAL

Sosyal Bilgiler Egitimi

Prof. Dr. Yurdal DIKMENLI

Ahi Evran University
Journal of Kirsehir Education Faculty
(JKEF)

Owner
Prof. Dr. Mustafa Kasim Karahocagil
(Rector)

General Publishing Manager
Prof. Dr. Refik BALAY
(Dean)

Editor-in-Chief
Assoc. Prof. Dr. Evren ERZEN

Co-Editors
Assoc. Prof. Dr. Davut AYDIN
Assist. Prof. Dr. Umay Bilge BALTACI

Section Editors

Psychological Counseling and Guidance
Prof. Dr. Ozkan CIKRIKCI
Educational Administration

Prof. Dr. Mustafa ERDEM
Educational Administration

Prof. Dr. Tufan AYTAC

Educational Administration

Prof. Dr. Nuri BALOGLU
Measurement and Evaluation in Education
Assoc. Prof. Dr. Ahmet Salih SIMSEK
Instructional Technologies

Assoc. Prof. Dr. Giil OZUDOGRU
Educational Curriculum and Instruction
Assoc. Prof. Dr. Tarik BASAR
Educational Curriculum and Instruction
Assoc. Prof. Dr. Rabia SARICA
Science Education

Prof. Dr. Mutlu Pinar DEMIRCI GULER
Science Education

Assoc. Prof. Dr. Hiiseyin ATES
Mathematics Education

Prof. Dr. Serdal BALTACI
Mathematics Education

Prof. Dr. Bharath SRIRAMAN
Mathematics Education

Assoc. Prof. Dr. Cahit AYTEKIN
Mathematics Education

Assist. Prof. Dr. Yasemin KIYMAZ
Turkish Language Learning

Assist. Prof. Dr. Havvaana KARADENIZ
Early Childhood Education

Assoc. Prof. Dr. Umit DEMIRAL
Social Studies Education

Prof. Dr. Yurdal DIKMENLI



Okul Oncesi Egitimi

Dog. Dr. Sule ALICI

Swnif Egitimi

Dog. Dr. Kerem COSKUN

Kisilik ve Bireysel Farkliliklar

Prof. Dr. Khatuna MARTSKVISHVILI

Dil Editorii (ingilizce)
Ars. Gor. Dildar OZASLAN

Sekreterya

Ars. Gor. Asude Sena MUGLU
Ars. Gor. Burak ERKENEKLI
Ars. Gor. Seda SARITAS

Ars. Gér. Riiveyda Nur GARIP

Yayin Kurulu

Prof. Dr. Cemalettin IPEK (Kirsehir Ahi Evran Unv.)
Prof. Dr. Metin PISKIN (Ankara Unv.)

Prof. Dr. Ibrahim KISAC (Pamukkale Unv.)

Prof. Dr. Mehmet GUVEN (Gazi Unv.)

Prof. Dr. Ugur GURGAN (Balikesir Unv.)

Prof. Dr. Riistii YESIL (Sakarya Unv.)

Prof. Dr. Dilek GENCTANIRIM KURT (Kirgehir Ahi
Evran Unv.)

Prof. Dr. Giilay EKICI (Gazi Unv.)

Prof. Dr. Cavus SAHIN (Canakkale 18 Mart Unv.)

Prof. Dr. Sibel ERDURAN (Bristol Unv.)

Prof. Dr. Ferdag Kahraman AKSOYAK (Kirsehir Ahi
Evran Unv.)

Prof. Dr. Neslihan OZBEK (Kirsehir Ahi Evran Unv.)
Prof. Dr. Abdullah AYDIN (Kirsehir Ahi Evran Unv.)
Prof. Dr. Mehmet Fatih TASAR (Gazi Unv.)

Prof. Dr. Giyasettin AYTAS (Gazi Unv.)

Prof. Dr. Servet KARABAG (Gazi Unv.)

Prof. Dr. Bharath SRIRAMAN (Montona Unv.)

Dog. Dr. Onder BALTACI (Kirsehir Ahi Evran Unv.)

Dr. Ogr. Uyesi Mustafa OZGOL (Kirsehir Ahi Evran Unv.)
Dr. Ogr. Uyesi Ertugrul TALU (Kirsehir Ahi Evran Unv.)
Dr. Ogr. Uyesi Neslihan CIKRIKCI (Tokat Gaziosmanpasa
Unv.)

Early Childhood Education

Assoc. Prof. Dr. Sule ALICI

Classroom Teacher Education

Assoc. Prof. Dr. Kerem COSKUN
Personality and Individual Differences
Prof. Dr. Khatuna MARTSKVISHVILI

Language Editor (English)
Research Asist. Dildar OZASLAN

Secretariat

Research Asist. Asude Sena MUGLU
Research Asist. Burak ERKENEKLI
Research Asist. Seda SARITAS
Research Asist. Riiveyda Nur GARIP

Editorial Board

Prof. Dr. Cemalettin IPEK (Kirsehir Ahi Evran Unv.)

Prof. Dr. Metin PISKIN (Ankara Unv.)

Prof. Dr. ibrahim KISAC (Pamukkale Unv.)

Prof. Dr. Mehmet GUVEN (Gazi Unv.)

Prof. Dr. Ugur GURGAN (Balikesir Unv.)

Prof. Dr. Riistii YESIL (Sakarya Unv.)

Prof. Dr. Dilek GENCTANIRIM KURT (Kirsehir Ahi Evran
Unv.)

Prof. Dr. Giilay EKICI (Gazi Unv.)

Prof. Dr. Cavus SAHIN (Canakkale 18 Mart Unv.)

Prof. Dr. Sibel ERDURAN (Bristol Unv.)

Prof. Dr. Ferdag Kahraman AKSOYAK (Kirsehir Ahi Evran
Unv.)

Prof. Dr. Neslihan OZBEK (Kirsehir Ahi Evran Unv.)

Prof. Dr. Abdullah AYDIN (Kirsehir Ahi Evran Unv.)

Prof. Dr. Mehmet Fatih TASAR (Gazi Unv.)

Prof. Dr. Giyasettin AYTAS (Gazi Unv.)

Prof. Dr. Servet KARABAG (Gazi Unv.)

Prof. Dr. Bharath SRIRAMAN (Montona Unv.)

Assoc. Prof. Dr. Onder BALTACI (Kirsehir Ahi Evran Unv.)
Assist. Prof. Dr. Mustafa OZGOL (Kirsehir Ahi Evran Unv.)
Assist. Prof. Dr. Ertugrul TALU (Kirsehir Ahi Evran Unv.)
Assist. Prof. Dr. Neslihan CIKRIKCI (Tokat Gaziosmanpasa
Unv.)



Dergimiz H. W. WILSON (FULL TEST This journal takes place at H. W. WILSON (FULL TEST

DATABASES), ULAKBIM, EBSCO, ASOS, DOA]J, DATABASES), ULAKBIM, EBSCO, ASOS, DOAJ,
GOOGLE AKADEMIK, DRJI, ERIH PLUS, Tiirk GOOGLE SCHOLAR, DRJI, ERIH PLUS, Index of
Egitim Indeksi ve SOBIAD veri tabaninda yer Turkish Education and SOBIAD databases.
almaktadir
Bu dergi yilda ii¢ defa yaymnlanan hakemli bir This journal is published three times a year. This
dergidir. Yilin sayilar1 Nisan, Agustos ve Aralik journal is refereed. Issues of the year are completed
aylarinin son giiniine kadar tamamlanur. by the last day of April, August and December.

v E o
— i | HO ST IT
ULAKBIM  Research DR]él @ Gghmargle A $08§

Databases indeks

>
S
S

L



ICINDEKILER

Arastirma Makalesi
Nuray Eran Tiiredi

Okul Oncesi Egitim Programinda Siirdiiriilebilir Cevre Egitimi: Fenomenolojik Bir Calisma

Sustainable  Environmental Education in Preschool Education Program: A
Phenomenological Study

Arastirma Makalesi
ilhan Usiimez - Tevhide Kargin - isa Birkan Giildenoglu

Ogrencilerin Okuma Performanslar1 Uzerinde Anlama Becerilerinin Etkisi: lyi ve Zayif
Okuyanlarin Degerlendirilmesi

The Effect of Comprehension Skills on Students’ Reading Performance: Evaluation of Good
and Poor Readers

Arastirma Makalesi
Mustafa Baris Somoglu - Omer Faruk Yazici - Serdar Taskin

Sporcu Ogrencilerin Spora Baghlik ve Sportif Yasam Doyumlarinin Belirlenmesi

Determination of Sports Engagement and Satisfaction with Sporting Life of Athlete Students

Arastirma Makalesi
Tiirkan Celik

Web 2.0 Temelli Dijital Araglarla Cevre Farkindaligi ve Sosyal Katilim Algis1 Olusturma
Calismalarina Yonelik Deneyimlerin Incelenmesi

Examining the Experiences of Creating Environmental Awareness and Social Participation
Perception with Web 2.0 Based Digital Tools

Arastirma Makalesi
Cigdem Sahin - Hasan Tabak

Sinif Yonetimi: Ogretmenlerin Karsilastigi Sorunlarin Fenomenolojik Analizi

Classroom Management: A Phenomenological Analysis of Teachers’ Challenges

1439-1457

1458-1484

1485-1501

1502-1539

1540-1558



Arastirma Makalesi
Yurdagiil Dogus

Ogretmen Egitiminde Uluslararasi Bir Yontem Erasmus+ KA101 Projeleri: 21. Yiizy1l
Becerileri Baglaminda Durum Calismasi

An International Method in Teacher Training Erasmus+ KA101 Projects: Case Study in the
Context of 21st Century Skills

Arastirma Makalesi
Mustafa Taktak

Tiirkiye’de Ogretmenlik Mesleginin ChatGPT ile Déniisiimii: Firsatlar ve Zorluklar

Transformation of the Teaching Profession in Turkey with ChatGPT: Opportunities and
Challenges

Inceleme Makalesi
Biisra Elcicegi - Kaya Yilmaz

Ogretmen Egitimi Programlar1 icin Lisansiistii Akreditasyon Standartlarinin
Belirlenmesi: Uluslararasilasma ve Isbirligi Standart Alan

Identifying Graduate Accreditation Standards for Teacher Education Programs: Standard
Field of Internationalization and Cooperation

1559-1594

1595-1613

1614-1654



Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 25, Say1 3, 2024

]

KEFAD

ISSN: 2147 - 1037

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi

Sustainable Environmental Education in Preschool Education Program: A @ CrossMark

Phenomenological Study

Nuray Eran Tiiredi!

ARTICLE INFO

ABSTRACT

DOI: 10.29299/kefad.1243991

Received:  29.01.2023
Revised: 20.11.2023
Accepted:  10.12.2023

Keywords:

Pre-School Education,

Sustainable Environment,

Environmental Education,

Pre-School Teacher

This study was conducted to determine the knowledge and experiences of preschool
teachers regarding sustainable environmental education. Phenomenology method, one of
the qualitative research methods, was operated in this study. The study group consisted of
10 preschool teachers teaching in public preschools and kindergartens in a city in the
Western Black Sea region in Tiirkiye. Criterion sampling method, one of the purposeful
sampling methods, was employed to determine the study participants. In the present study,
one-on-one interview technique was adopted as one of the data collection methods. A semi-
structured interview form developed by the researchers was used as a data collection tool.
The obtained data were analyzed by content analysis method and codes, categories and
themes were emerged. The findings revealed that the objectives, content, learning - teaching
process and evaluation dimensions of the preschool education curriculum were insufficient
regarding sustainable environmental education and that the curriculum should be
redeveloped according to the skills needed to raise the individual needed in the 21st-
century.
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Cevre Egitimi,

Okul Oncesi Ogretmeni

Bu galisma, okul oncesi 6gretmenlerinin siirdiiriilebilir ¢evre egitimine iliskin bilgi ve
tecriibelerini belirlemek amaciyla gergeklestirilmistir. Nitel arastirma yontemlerinden
Olgubilim (fenomenoloji) yontemi kullanilarak yiiriitillen ¢alismamn aragtirma grubunu
Bati Karadeniz’de bir sehirde kamuya bagh anasiniflar1 ve anaokullarinda egitim veren 10
okul Oncesi 0gretmeni olusmaktadir. Katilimcilarin belirlenmesinde amacli 6rnekleme
yontemlerinden 0lgiit Ornekleme yontemi kullanilmistir. Calismada veri toplama
yontemlerinden birebir goriisme teknigi kullanilmistir. Arastirmacilar tarafindan gelistirilen
yar1 yapilandirilmis goriisme formu veri toplama araci olarak kullanilmistir. Elde edilen
veriler igerik analiz yontemiyle ¢oziimlenerek kod, kategori ve temalar olusturulmustur.
Aragtirma bulgulari, okul dncesi egitim programinin hedef, icerik, 6grenme-6gretme ve
degerlendirme boyutlarinin siirdiiriilebilir g¢evre egitimi acisindan yeterli diizeyde
olmadigmi ve programin 21. yiizyilin gereksinim duydugu bireyi yetistirmek adina ihtiyag
duyulan becerilere gore yeniden gelistirilmesi gerektigini ortaya koymustur.

Sorumlu Yazar! : Nuray Eran Tiiredi, Uzman, Okul Miidiirii, Milli Egitim Bakanligi, Tiirkiye, nurayeran@gmail.com
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1. Giris

Diinya niifusunun {iist seviyelere c¢ikmasi ile yasam
standartlarimizda O6nemli artiglar meydana gelmis, bu
durum dogal kaynaklarin asir1 kullanilmasina neden
olmustur (Karatekin, 2013). Bununla birlikte c¢evre
sorunlar1 ciddi boyutlara ulasmis ve bu sorunlara ¢oziim
bulmak amaciyla siirdiiriilebilirlik kavrami ortaya
¢ikmistir (Kahriman Pamuk, 2019). Siirdiiriilebilirlik, dogal
kaynaklarin  bilingli bir gsekilde kullanilmasi, geri
doniisimiiniin saglanmasi, atiklarin azaltilmasi, gelecek
nesillerin ihtiyaclarina gore tiiketim yapilmasi ve en
Onemlisi cevrenin siirekli korunmasmna dayanmaktadir
(Onder ve Ozkan, 2013).

Birlesmis Milletler Egitim, Bilim ve Kiiltir Orgiitii
(UNESCO) tarafindan 1992 yilinda egitimde siirdiiriilebilir
kalkinma politikalarinin uygulanmas1 karar1 alinmustir
(Hopkins ve McKeown, 2002). Bhagwanji ve Born (2018)
siirdiiriilebilir kalkinma icin egitimin uluslararasi 6neme
sahip oldugunu ifade etmekte ve bu konuda egitimin
zorunluluguna dikkat cekmektedirler. Ozellikle okul
oncesi donemde c¢evresel farkindalik olusturulmas: ve
stirdiiriilebilir ¢evre egitiminin verilmesi 6nemli bir adim
okul

olarak goriilmektedir. oncesi

O0gretmenlere biiyiik gorevler diismektedir.

Bu baglamda,

Okul 6ncesi donemde 6grenenlerin 6gretmene yiikledikleri
anlam ve karakter gelisimi bakimindan kritik dénem
olmasini dikkate aldigimizda egitimcilerin gevreyle ilgili
rol model teskil edecek davranislar sergilemesi, cocuklarin
karsi duyarh olmalari,
surdiiriilebilirligine iliskin farkindalik kazanmalar1 icin
onemlidir (Uludag vd., 2017). Ozellikle okul 6ncesi
donemde egitimi
bireylerin ileriki yaslarinda davranislarindaki kaliciligi
arttirmaktadir (Korkmaz, 2014). Bununla birlikte, okul
oncesi egitim kurumlarmin programlarinda stirdiiriilebilir
kalkinma hedefleri goz oniinde bulundurularak insan
kaynakli, cevresel ve fiziksel niteliklerin yenilenebilir ve

gevreye gevrenin

verilen surdiiriilebilir  kalkinma

siirdiiriilebilir olabilmesine y6nelik ¢calismalarin yapilmasi
gerekmektedir (Toran, 2016).

1.1.Calismanin Onemi

Okul 6ncesi dénemde gevre egitiminde siirdiiriilebilirlikle
ilgili bir¢ok calismalar yapilmaktadir. Amerika’da gevre
bilincini artirmak igin bitki yetistirme ve geri doniisiim
konularinda egitim programi hazirlanmistir. Bir ay
boyunca her giin yaklasik iki saat siiren etkinliklerde
(deney, gozlem, hikaye, oyun vb.) ¢ocuklarm degisimleri
on ve son testler araciligiyla incelenmistir. Sonuglar bitki
yetistirme ve geri doniisiim konularinda ¢ocuklarin bilgi
diizeylerinin arttigini ortaya koymustur (Witt ve Kimple,
2008).

Maxwell ve digerleri (2008) tarafindan yapilan ¢alismada
bir anaokulunun bahge oyun alanmna doniistiiriilebilir
nesneler (biiyiik strafor bloklar, kumaslar, otomobil
lastikleri, agac kiitiikleri ve PVC borular) eklenerek

¢ocuklarin dramatik ve yapi-ingsa oyun davranislar
incelenmigtir. Dontistiiriilebilir nesneler eklendikten sonra
¢ocuklarin oyun alanlarinda yapi-insa oyunlarinda artis
gozlenmistir. Cocuklarin bu alanlar1 dramatik oyun
etkinliklerinde yapilar insa etmek igin kullandiklar
goriilmiistiir. Bu uygulamalar ile cocuklarin iletisim ve
uzmanlasma becerilerinin de desteklendigi belirlenmistir.

Kosta Rika’daki Del Mar Akademi'de okul Oncesi
egitimden ortaokul 6. sinifa kadar Mavi Bayrak Programi
(The Blue Flag Program) uygulanmaktadir. Bu program
kapsaminda ilgili
olusturma; Diinya Cevre Giiniine (5 Haziran) dair 6zel
kutlamalar, hayvanat bahgesi olusturma, tarla olusturma,

gevre sorunlariyla kampanyalar

¢opleri ayristirma ve geri doniisim ile ilgili &zel
uygulamalar gerceklestirilmistir (Interdisciplinary Studies,
2010).

Tiirkiye’de bu konuda proje faaliyetlerine ve arastirmalar
yer almaktadir. Bunlardan biri, Bursa’da 2000-2001 egitim
O0gretim yilinda gergeklestirilen Uygulamali Cevre Egitim
Projesidir. Bursa Valiligi'nin isbirligi ile Bursa Il Cevre
Midirligi, 11 Milli Uludag
Universitesi, Biiyiiksehir Belediyesi ve Alman Teknik
Isbirligi Kurulusu ile gerceklestirilen projede; on ilkdgretim
okulu ve dort bagimsiz anaokulu bir yil boyunca
cocuklarin ¢evreye yonelik bilgi, beceri, tutum ve
bilin¢lerini yonelik  gesitli  etkinlikler
gerceklestirmistir (Giilay ve Onder, 2011; Sungurtekin,
2001; Simsekli, 2001).

Egitim  Midiirliigi,

arttirmaya

Sall1 ve digerleri (2013) tarafindan 30 okul 6ncesi 6grenci ile
yapilan calismada, c¢ocuklarin aileleriyle birlikte proje
tabanli 6grenme uygulayarak, ¢ocuklarin geri doniisiim
konusundaki desteklenmesi hedeflenmistir. Calismanin
sonucunda, ¢evre egitim programimnin etkisi istatistiki
anlamda olumlu bulunarak, deney grubundaki cocuklarin
geri doniisiim kavramini kontrol grubundaki ¢ocuklara
gore daha iyi kavradiklar: belirlenmistir. Yapilan baska bir
calismada (Senyurt, 2018) okul 6ncesi 6gretmenlerinin, geri
doniisim hedeflerine iligkin tutum ve davraniglarini
etkileyen degiskenler arastirilmis, geri doniisiim ile alakali
tutumlarinin ~ okul
belirlendigi sonucuna ulasmustir. Fakat, elveriglilik ve
ahlaki norm degiskenlerinin sonucu etkilemedigi tespit
edilmistir. Alict (2018) yaptig1 arastirma neticesinde
surdiiriilebilir kalkinma ve egitim icin erken ¢ocuklukta
cevre egitiminin YOK tarafindan zorunlu ve segmeli ders
olarak yer aldigini fakat {iniversitelerde yeterli diizeyde
kaynak ve deneyimli hocalarin olmamasindan dolay1
egitimlerin yiizeysel kaldigmi vurgulamistir. Tiirk (2022)
okul dncesi 6gretmen adaylarmin siirdiiriilebilir kalkinma
farkindaligr ile yapmis oldugu tez calismasinda yakin
cevre, sorumluluk bilinci, nitelikli egitim, cinsiyet esitligi,
inang, kiiltiir ve gevreye karsi duyarlilik gibi faktorlerin
yiiksek oldugu sonucuna ulagmistir.

oncesi Ogretmenleri tarafindan

Bu bilgiler 1s181nda okul 6ncesi egitim programinin hedef,
icerik, Ogrenme-ogretme ve degerlendirme &gelerinin
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suirdiiriilebilir ¢evre egitimine dair incelenmesinin mevcut
literatiire hem teorik hem de pratik olarak 6nemli katkilar
saglayacag1 diistiniilmektedir. Bu arastirma okul 6ncesi
egitim programmin siirdiiriilebilir cevre egitimine dair
niteliginin okul Ogretmenleri perspektifinden
kesfetmeyi amaglamaktadir.

oncesi

2. Yontem
2.1.Desen

Aragtirmada nitel arastirma tiirlerinden biri olan olgubilim
(fenomenoloji) yonteminden yararlanilmistir. Olgubilim,
derinlemesine ve ayrintili bir anlayisa sahip olmadigimiz
olgulara odaklanmamizi saglar. Bu yontemle amaglanan
farkli anlayistaki kisilerin benzer olgulardan hangisini
ortaya  ¢ikarmak veya  hangisini
algiladiklarinin  belirlenmesini  saglayarak, kategorize

anladiklarm

edilmis kavramlara gore siniflandirmaktadir (Cepni, 2012;
Didis vd., 2008).

Arastirmada fenomenoloji yaklasimlarindan Husserl'm
Onclisit  olan Ampirik fenomenoloji yaklasimi
almmustir. Husserl'm Ampirik fenomenoloji yaklasiminda

deneyimlerinin  ortaya konulup
(Eddles-Hirsch, 2015; Ersoy, 2016).
Ampirik fenomenoloji katilimcilarin ele aldig1 olguya
yonelik bireysel yorum ve yargilarindan armdirilmis,
yapisal betimlemelerden olusmaktadir (Moustakas, 1994).

esas
amag, bireylerin
betimlenmesidir

2.2.Calisma Grubu

Aragtirmada amagli Ornekleme yontemlerinden oOlgiit
ornekleme yontemi kullanilmistir. Amagli 6rnekleme
yonteminde, gesitli ortamlarin ve olgularin farkhiliklarin
bir araya getirerek ortak yonlerini bulma amaglanmistir
(Patton, 2014). Bu drneklemede arastirmaci segecegi kisileri
kendisi belirler ve arastiracag1 konuya uygun olan kisileri
orneklem olarak secer (Balci, 2009). Olgiit 6rnekleme
yontemi ise belirlenen dl¢iitler hakkinda zengin veri igeren
durumlarda kullanilir (Marshall ve Rossman, 2014). Bu
kapsamda arastirmanin katilimci grubunu kamuya bagh
anaokulu ve anasmniflarinda gorev yapmakta olan, farklh
o6grenim durumlari, yas gruplari ve calisma deneyimlerine
sahip 6gretmenler olusturmaktadir.

Aragtirmanin katilimailary, Bati Karadeniz'de bir sehirde
anasiniflari ve anaokullarinda gorev yapmakta olan 10 okul
oncesi 0gretmeni olugsmaktadir. Katilimcilar kamuya bagh
anaokullarinda ve anasiniflarinda bulunan 36-68 ay arasi
¢ocuklara  egitim Egitim  kurumlar
incelendiginde 6’s1 ilkokul biinyesinde olmak {izere 2’si
koylerde, 2’si ilge merkezinde ve diger 2’si de ilgelerde yer
almaktadir. Anaokulu biinyesinde 4 okulun 2’si ilge
merkezinde ve diger 2’si beldede yer almaktadir.
Katilimcailar toplam on okul ogretmeninden
olusmaktadir. Okul oncesi Ogretmenlerin demografik
bilgileri Tablo 1'de sunulmustur.

vermektedir.

oncesi

Tablo 1’e gore, arastirmada yer alan on okul Oncesi
O0gretmeninin yas araligt 21 ile 41 yas arasinda
degismektedir. Ogretmenlerin biri 6n lisans mezunu, ¢ocuk
gelisimi ve egitimi bransinda iken, sekizi ise lisans mezunu,
okul Oncesi Ogretmeni bransinda olup
lisanstistii egitimine devam etmektedir. Bu 6gretmenlerin
meslekteki kidem stireleri aralifi, 1 ile 13 yil, ayni okulda
calisma hizmet siireleri ise 1 ile 10 y1l olarak belirlenmistir.
Ogretmer\lerin calistiklar yas grubu 3 yasta iki kisi, 4 yasta
iki kisi iken, 5 yasta ise alt1 kisidir.

sadece biri

2.3.Islem

Arastirmada  verilerin  toplanmasi igin  Oncelikle
ogretmenlerin uygun olduklar1 giin ve saat belirlenmis ve
goriismeler COVID-19 pandemi siirecinden dolay1 sanal
ortamda (zoom) gergeklestirilmistir. Goriismeler 6ncesinde
aragtirmacilar  tarafindan  katilimcilara
konusu, kimlik bilgilerinin gizli tutulacagi gibi konular
hakkinda bilgi verilmis bu dogrultuda sorular karsisinda
samimi cevap vermeleri istenmistir. Biitlin goriismeler 23
Nisan 2021 - 24 May1s 2021 tarihleri arasinda online olarak
gerceklestirilmistir. Goriismeler 30 dakika ile 45 dakika
arasinda siirmiistiir. Gergeklestirilen yar1 yapilandirilmis
gorlismeler ile katilimcilarin arastirmanin odaklandigi
olguya iliskin goriislerini derinlemesine ifade etmeleri
amagclanmisgtir.
goriismelerin video kaydi yapilmis, daha sonra bu kayitlar

¢ozlimlenerek yazili dokiimana doniistiiriilmiistiir.

arastirmanin

Katilimcilarm  rizast  dogrultusunda

2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel
Arastirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boéliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykir1
Eylemler” bashgi altinda belirtilen eylemlerden higcbiri
gerceklestirilmemistir. Calisma, Yildiz Teknik Universitesi
Akademik Etik Kurulu'nun 27 Mayis 2021 tarihli ve
E.2021/03 sayili izni dogrultusunda gergeklestirilmistir.
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Tablo 1.

Okul Oncesi Ogretmenlerinin Demografik Bilgileri

KatihmcaaNo  Yas Ogrenim Durumu Brang Mesleki Kidem Ele:itel;g;;)rlzzilda g::illllan Yas
o1 26 Lisans Okul Oncesi Opret. 5yl 5yl 3 yas
o2 31 Lisans Okul Oncesi Opret. 7yl 3yl 4 yas
03 21 On Lisans Cocuk Gelisimi ve Egt. 2yl 2yl 5 yas
O4 24 Lisans Okul Oncesi Opret. 2yl 1y1l 5 yas
05 27  Lisans Okul Oncesi Opret. 4yl 4yl 5 yas
06 41 Lisans Okul Oncesi Opret. 13 yil 10 y1l 4 yas
o7 35  Lisans Okul Oncesi Opret. 13 yil 5yil 3 yas
08 23 Lisans Okul Oncesi Opret. 1y1l 1y1l 5 yas
&9 27  Lisans Okul Oncesi Ogret. 3yl 3yl 5 yas
0O10 29  Yiiksek Lisans Okul Oncesi Ogret. S5yil S5yil 5 yas

2.4.Veri Toplama Araclart
2.4.1. Birebir goriismeler

Aragstirmada olgu bilim ¢alismalarinda en sik kullanilan
veri toplama yontemlerinden birebir goériisme yontemi
kullanilmistir. Birebir goriisme yonteminde, olgulara

birlestirilerek yapisal dokunun olusturulmas: dikkate
alimustir. Boylece, okul oncesi 0gretmenlerinin vermis
olduklar1 cevaplarin her biri ayrintih bir bigimde
¢oziimlenerek vyargida bulunmaktan kagmnilmis olup,
veriler derinlemesine analiz yapilarak betimsel analiz
yontemi  ile analiz

gerceklestirilmistir. ~ Betimsel

iliskin Dbilgileri ortaya ¢ikararak, agik uclu, kolay yonteminde veriler daha énceden belirlenen temalara gore
anlagilabilecek, yonlendirmekten kagmman arastirmacilara  6zetlenir ve yorumlanir. Ozetlenen ve yorumlanan veriler
sundugu etkilesim, esneklik ve sondalar yoluyla okuyucuya sunulur (Yildirim ve Simsek, 2006).
gelistirilebilen  sorularin  kullanilmast  gerekmektedir

(Yildirim ve Simsek, 2008). Gorlisme sorulart hazirlanirken
alanyazindan yararlanilmistir (Akin, 2015; Balci, 2013;
Simsek, 2015). Alanyazin destegi ile olusturulan sorular
uzman goriisii (okul 6ncesi boliimiinde yiiksek lisans ve
doktora yapan iki okul ©ncesi Ogretmeni ve egitim
programlar1 ve ogretim alaninda bir uzman) alinarak
hazirlanmistir. edip
etmedigi, sorularin dogru anlagilip anlasilmadigini tespit
etmek amaciyla iki ile pilot uygulama
yapilmistir. Yapilan arastirma neticesinde birbirine yakin
sorular birlegtirilerek goriisme formuna son hali
verilmistir.

Arastirmanin amacia hizmet

Ogretmen

Ogretmenlere birinci asamada demografik bilgiler dair

sorular  yoneltilmis, ikinci
programlarmin temel dgeleri olan hedef, icerik, 6grenme-
Ogretme siireci ve Olgme-degerlendirmeye dair sorular
yoneltilmistir.  Ogretmenlerin gevreye
yonelik goriislerini belirlemek i¢in hazirlanan goriisme
sorulari; ¢evre sorunlari, nedenleri, alinabilecek 6nlemler

ve stirdiiriilebilir ¢evreye yonelik sorular icermektedir.

asamada ise egitim

stirdiiriilebilir

2.5.Veri Analizi

Arastirmanin veri analizinde Moustakas’in (1994) énerdigi
olgu bilim c¢alismalarindaki siireg; Onemli ifadelerin
belirlenmesi, gruplandirilmas:  ve

ortak ifadelerin

2.6.Gegerlik ve Giivenirlik

Nitel arastirmalardan elde edilen bulgularin gecerlik ve
glivenirliginin iist seviyeye ¢ikarilmas: igin i¢ gegerlik
yerine inandiricilik, dis gegerlik yerine aktarilabilirlik, ig
glivenirlik yerine tutarlilik, dis giivenirlik yerine teyit
edilebilirlik kavramlar: kullanilmaktadir (Lincoln ve Guba,
1985). Calismada arastirmanin inandiriciligini arttirmak
i¢in okul 6ncesi boliimiinde yiiksek lisans ve doktora yapan
iki okul 6ncesi 6gretmeni ve egitim programlari ve 6gretim
alaninda bir uzman tarafindan tiim siirecler incelenmis
olup gerekli elestiriler ve
aktarilmistir. Calismanin dis gegerliligini artirabilmek igin
iki 0gretmenle pilot uygulama yapilmis verilerin nasil
toplandig1 detayli agiklanmustir. I¢ giivenirlik kapsaminda
sorularin agik ve anlasilir olup olmadigy, verilen cevaplarin
aragtirmanin amacina uygunlugu denenmis, ¢alismanin
glivenirlikten ziyade tutarliligi 6n planda tutulmustur. Bu
¢alisma dogrultusunda goriisme protokoliine son sekli
verilerek veri toplama aract olarak uygulanmasinda
herhangi bir problem olmadig: goriilmiistiir. Arastirmada
elde edilen verilerin analizi gerekceleriyle birlikte
agiklanmaya c¢alisilmistir. Bu gergevede arastirmanin dis
glivenirligini yerine gecen teyit edilebilirlik saglanabilmesi
i¢in verilerin analizinde uzman goriisiine bagvurulmustur.

yorumlar aragtirmaciya
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3. Bulgular

Bu boliimde verilerin ¢oziimlenmesine dayali olarak egitim
programmin  hedef,
degerlendirme Ogelerinin stirdiiriilebilir cevre egitimi
agisindan ne diizeyde oOrtiistiigline dair bulgulara yer
verilmistir.

icerik, Ogrenme-6gretme ve

3.1.0kul Oncesi Egitim Programinin Hedef Ogesi

Katilimcalarin =~ programin ~ hedef iligkin
goriislerinden elde edilen tema, kategori ve kodlar Tablo

2’de verilmistir.

Ogesine

Tablo 2.

Okul Oncesi Ogretmenlerinin Hedef Ogesine Iliskin Goriisleri

Tema Kategoriler Kodlar
1 Etkinliklerle
Yeterli diizeyde desteklemek
Gelisim diizeyi
Hedef 6gesi
Yeterli diizeyde Uygun hedeflerin
degil olmamasi
Projelerle
desteklenmesi

Bu kodlar incelendiginde, hedef 0Ogesinin iki temel
ozelliginin vurgulandig1 goriilmiistiir: Okul 6ncesi egitim
programmin siirdiiriilebilir cevreye goére hedef ogesi
agisindan yeterli diizeyde oldugu ve yeterli diizeyde
olmadigr vurgulanmistir. Bunlardan o6zellikle yeterli
diizeyde olmadigmin daha ¢ok vurgulandig goriilmiistiir.
Program yeterlik diizeyi incelendiginde, baz1 katilimcilar
okul oncesi etkinliklerinin hedeflerin yeterli diizeyde
oldugu ve etkinliklerle desteklendigi ifade edilmistir.
Hedeflerin yeterli diizeyde olmadigini ise 6gretmenler;
gelisim diizeyi, uygun hedeflerin olmamasi ve projelerle
desteklenmesi oldugu tizerinde durmusglardir.

Okul oncesi
egitimine yonelik birinci
cevaplardan bazilar1 su sekildedir:

Ogretmenlerinin  siirdiiriilebilirlik gevre

soruya verdikleri ornek

O1 kodlu ogretmen, hedeflerinin yeterli diizeyde olmadigt
ve etkinliklerle desteklendigini, “Programin gelisim diizeyine
gore kazammlarin  yeterli olmadim  diigiiniiyorum. Biz
okulumuzda standart egitim programina ek olarak yaptigimiz
projeler ve faaliyetlerle siirdiiriilebilir cevre egitimi kazanimlarin
ogrencilere  kazandwrmayr  amachyoruz.”  ifadeleri ile
belirtmigtir.

O3 kodlu dgretmen, Siirdiiriilebilir cevre egitimi ile ilgili
hedeflerin yer almadigini, “Siirdiiriilebilir cevre konusunda
cevrenin Onemi, cevrenin tanitilmasi, cevreyi sevmeyi, korumayi
ve bu sayede duyarhli§in artmas: yer almaktadir, ancak okul
oncesi egitim programi igerisinde boyle bir hedef yer
almamaktadir.” seklinde agiklamigtir.

05 kodlu o6gretmen; siirdiiriilebilir cevreye ydnelik
farkindalik ve duyarliik olmamasini ise, “Cocuklara
siirdiiriilebilir cevreye gore farkindalik ve duyarlihigin gelisimi
acisindan  hedeflerin  yeterli  oldugunu  diisiinmiiyorum.
Giiniimiiziin en 6nemli konusu olan siirdiiriilebilir ¢evreyi
cocuklarda kazandirmak igin programin yani sira minik tema
egitimleri  ve e-twinning vb. projelerle  kazandirmaya
calistyorum.” seklinde ifade etmistir.

Hedeflerinin yeterli diizeyde oldugunu, 09 kodlu
Ogretmen su ifadelerle agiklamistir: “Siirdiiriilebilir cevre
konusuna yénelik hedeflerin yeterli oldugunu diisiiniiyorum.
Ogretmen olarak etkinliklerle zaten bunu kazandirmaya
calistyoruz.” ctimleleriyle ifade etmistir.

3.2.0kul Oncesi Egitim Programinin Icerik Ogesi

Katilmclarin =~ programin  igerik
goriislerinden elde edilen tema ve kodlar Tablo 3'te
verilmistir. Bu kodlar incelendiginde, igerik 6gesinin bir
baslik altinda toplandig1 goriilmiistiir: Okul 6ncesi egitim
programimin siirdiiriilebilir ¢evreye gore icerik agisinda

yeterli diizeyde olmadigidir. Igerik ogesinde; 21. yy.

ogesine iliskin

becerilerine gore uygun olmadigy, yiizeysel kaldigs, etkinlik
ve projelerle desteklendigi ve icerik yoniinden programimn
glincellenmesi gerektigi belirtilmistir.

Tablo 3.

Okul Oncesi Ogretmenlerinin Icerik Ogesine Iliskin Goriigleri

Tema Kategoriler Kodlar
21. yy. becerilerine gore
s Yeterli diizeyde Yiizeysel
Igerik ogesi ..
degil Etkinlik ve projelerle
desteklenmesi
Programin giincellenmesi
Okul oncesi Ogretmenlerinin siirdiiriilebilirlik ¢evre
egitimine yonelik ikinci soruya verdikleri Ornek

cevaplardan bazilar su sekildedir:

Hedef ve kazanimlarin igerik agisindan yeterli diizeyde
olmadigi ve etkinliklerle desteklendigini, O2 kodlu
Ogretmen, “Hedef ve kazanimlarda oldugu gibi siirdiiriilebilir
cevre egitimi agisindan iceriklerin istenilen diizeyde olmadigim
soyleyebilirim. Standart olarak hazirlanmig iceriklere ek olarak
etkinlikler ve projeler yoluyla siirdiiriilebilir cevrenin Gnemini ve
farkindaligini 6grencilere kazandirabilecek icerikleri de programa
dahil ediyoruz.” ifadelerini kullanarak dile getirmistir.

O4 kodlu &gretmen; “Program 21. yy. becerilerine uygun
olmadiindan bu konuda da yetersiz oldugu goriilmektedir.
Bunun igin  programin  giincellenmesi  gerekmektedir.”
ifadeleriyle 21. yy. becerilerine goére uygun olmadigi
vurgulamustir.

06 kodlu ogretmen; “Program genel olarak yiizeysel
oldugundan icerik acisindan eksikler yer almaktadir. Ben farkli
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etkinliklerle bu eksikligi doldurmaya calistyorum.” ifadesini
kullanarak programin yiizeysel kaldigin belirtmistir.

3.3.0kul Oncesi Egitim Programinin Ogrenme
Ogretme Siireci

Katilimcilarin programin 6grenme 6gretme siiresine iliskin
goriislerinden elde edilen tema ve kodlar Tablo 4'te
verilmistir. Bu kodlar incelendiginde, 6gretme ve 6gretme
siirecinde; cevre kirliligi, geri doniisiim projeleri, dogaya
yonelik etkinlikler ve aile isbirligi oldugu {izerinde
durulmustur.

Tablo 4.

Okul Oncesi Ogretmenlerinin Ogrenme Ogretme Siirecine
Tliskin Goriisleri

Tema Kodlar

Cevre kirliligi
Ogrenme ve dgretme siireci Geri doniisiim projeleri
Dogaya yonelik etkinlikler

Aile is birligi

Okul
egitimine yonelik {iglincii
cevaplardan bazilar1 su sekildedir:

oncesi Ogretmenlerinin siirdiiriilebilirlik ¢evre

soruya verdikleri &rnek

Geri doniisiim projeleri ile ilgili 01 kodlu Ogretmen; “En
¢ok cevre kirliligine yol acan atiklarla ilgili farkindalik
olusturmayr ve atiklarin dogaya verdigi zararlar konular:
iizerinde duruyoruz. Yaptgmmz geri doniisiim projeleri ile
ogrencilerde gevre koruma bilinci gelismesini saglayarak atiklar:
ayristirma davramgimn kalict olmasini sagliyoruz.” ifadesiyle
6grenme Ogretme siiresini agtklamistir.

Dogaya yonelik etkinliklere ekleme yapan O7 kodlu
ogretmen: “Dogay: ve dogamn ozellikleri, doga sevgisi, cevre
sorunlar: bu sorunlara karst alinabilecek onlemler, hayvanlarla
ilgili sorunlar, bitkilerle ilgili sorunlar ve tiim bunlara yonelik
farkindalik olusturma iizerinde duruyorum. Ayrica, plansizlik,
niifus artis hizi, ekolojik dengenin bozulmas, tiirlerin yok olmast,
tiiketim  odakli  yasam,  iklim  degisikligi  cevrenin
siirdiiriilebilirligini etkilemektedir.” ifadeleriyle bu siiregte
yapilan O0grenme Ogretme faaliyetlerde niifus artis hizi,
ekolojik dengenin bozulmas, tiirlerin yok olmasi, tiiketim
odakli yasam, iklim degisikliginden de bahsetmistir.

Benzer sekilde etkinliklerle desteklenmesine ailelerin
katilmasimi O10 kodlu ogretmen; “Siirdiiriilebilir cevre
etkinliklerini planlarken aileyi de isin icine katarak planlarimi
hazirliyorum. Sadece ¢ocuklara yonelik etkinlerle degil ailenin de
etkinliklerde yer almasimn onemli oldugunun farkindayim.”
seklinde ifade etmistir.

3.4.0kul Oncesi Egitim Programinin Olcme ve
Degerlendirme Ogesi

Katilimcilarin programin 6grenme 6gretme siiresine iliskin
goriislerinden elde edilen tema ve kodlar Tablo 5'te

verilmistir. Bu kodlar incelendiginde, &lgme ve
degerlendirme stirecinde; aile is birligi ile yapilan
etkinlikler, bireysel veya grup etkinlikleri, kendi

yasantilarinin  dahil edilmesi ve etkinlik ortamlar

olusturma olduklar belirtilmistir.
Tablo 5.

Okul Oncesi Ogretmenlerinin Degerlendirme Ogesine Iliskin
Goriigleri

Tema Kodlar
Aile is birligi ile yapilan etkinlikler
Olcme ve Bireysel veya grup etkinlikleri

degerlendirme stireci Kendi yagsantilarinin dahil edilmesi

Etkinlik ortamlar1 olusturma

Okul oncesi Ogretmenlerinin siirdiiriilebilirlik ¢evre
egitimine yonelik dordiincii soruya verdikleri 6rnek

cevaplardan bazilar su sekildedir:

O2 kodlu &gretmen, “Ailelerin de dahil olacag: etkinlikler
hazirlarim, sergiler diizenlerim.” ifadeleriyle siirecte ailelerin
etkinliklere dahil edildigini agtklamistr.

Olcme ve degerlendirme siirecinde bireysel veya grup
etkinliklerine yer verilmesini, O5 kodlu 6gretmen, “Bireysel
veya grup etkinlikleri kapsamunda cocuklar: gozlemlerim.
Etkinliklerle ilgili agik uclu sorular sorarim. Ozellikle de kalicilig
saglamak icin kendi yasantilari arasinda iliski kurarak sorular
sormay tercih ederim.” ifadeleriyle bu siirecte yapilan dlgme
ve degerlendirme faaliyetlerinde kendi yasantilarinin dahil
edilmesini de vurgulamustir.

Ole¢me ve degerlendirme agisindan etkinlik ortamlarins, 08
“Cocuklar:  degerlendirmek icin  afis
hazirlamalar:, resim yapmalart ob. etkinlikler icin ortam
hazirlarim. Boylece siirdiiriilebilir cevre etkinlikleriyle ilgili
ogrendiklerini pekistirme firsati sunarim.” seklinde ifade
etmistir.

kodlu 06gretmen,

4. Tartisma

Aragtirmaya katillan Ogretmenlerin okul oncesi egitim
hedef  Ogesine  verdigi
incelendiginde, programinin siirdiiriilebilir ¢evreye gore
hedef oOgesi agisindan yeterli diizeyde oldugu ve
etkinliklerle desteklendigi ifade edilirken; ancak hedeflerin
¢ocuklarin gelisim diizeyine uygun olmadig1 igin projelerle
desteklendigi belirtilmistir. Bu sonuglar ile alan yazindaki
benzer ¢alisma sonuglariyla paralellik gostermektedir.
Davis ve Elliot (2014) Diinya Erken Cocukluk Egitimi
Organizasyonunun (OMEP) yirittiigii arastirmada,
uygulanan okul oncesi egitim programlar1 ve giinliik
planlarda hedef Ogelerine bakildiginda stirdiiriilebilir
cevre ile ilgili becerileri gelistirmeleri agisindan ¢ocuklarin
glinlitk yasamlara yonelik somut firsatlar sagladigin
etkinliklerin hedeflerle desteklendigini belirtmislerdir.
Bunun yani sira Haktanir (2007) yaptigi arastirmada

programinin cevaplar

1444



N. Eran Tiiredi

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 25, Say1 3, 2024

sirdiiriilebilir cevre egitim uygulamalarinda ile ilgili
yapilan etkinliklerin ¢ocuklarin ilgi ve meraklarmin yani
sira gelisim alanlar1 dikkate alinmasinin 6nemi {izerinde
durmustur. Giilay ve Ekici (2010) tarafindan yapilan
¢alismada okul 6ncesi egitim programinin ¢evre egitimine
yonelik amag¢ ve kazanimlarinin ¢ocuklarin gelisimlerine
gore yetersiz oldugu ve uygun hedeflerin az oldugu
tizerinde durmuslardr.

Aragtirmada, okul Oncesi egitim programimin igerik
verdikleri
dogrultusunda; programin 21. yy. becerilerine gére uygun
olmadigy, icerigin ¢ocuklarin yas ve gelisim diizeylerine
gore yiizeysel kaldigi, bu yiizden etkinlik ve projelerle
desteklendigi belirtilmistir. Icerik 6gelerinin siirdiiriilebilir
gevre egitimine iliskin yeterli diizeyde desteklenmedigi

ogelerine Ogretmenlerin cevaplar

icin programin giincellenmesi
tarafindan belirtilmistir. Konuyla ilgili benzer calismalar
incelendiginde; Giilay ve Oznacar (2010), yaptiklart
galismada  okul egitim  programlarmin
surdiiriilebilir ¢evre egitimi ile ilgili igerigin yeterli

gerektigi Ogretmenler

oncesi

olmadigini belirtmislerdir. Giizelyurt ve Ozkan (2018) on
dort okul 6ncesi 6gretmen ile yaptiklar: nitel ¢alismada,
egitim miifredatinin cevre egitimi ile ilgili konulara ve
uygulamalarin ¢ocuklarin gelisim seviyelerine gore yeterli
diizeyde olmadig1 goriilmektedir. Kahriman (2016) yaptigt
¢alismada, egitim kurumlarnda uygulanan Uluslararasi
Cevre Egitimi Federasyonu [FEE] tarafindan yiirtitiilen eko
okullar1 gevre
egitimlerine yonelik uygulamalarin agirhkli  oldugu
sonucuna ulasilmistir. Cosanay (2018) tarafindan yapilan
tez calismasinda, 21. yy. en temel problemi cevresel
sorunlarinin, aile ve okul is birligiyle ¢evre bilincinin kiigiik
yaslardan itibaren kazandirilmaya ¢alisilmasiyla artacagini
gesitli Oneriler sunarak vurgulamistur.

projesini incelemis ve siirdiiriilebilir

Bu aragtirmada
O0gretme siiresine iliskin goriislerinden elde edilen bulgular
1s11nda; siirdiiriilebilir cevre egitimi kapsaminda gevre

Ogretmenlerin programin Sgrenme

kirliligi, geri doniistim projeleri, dogaya yonelik etkinlikler
ve aile isbirligi dayali etkinliklere yer verildigi dile
getirilmistir. Benzer bulguyu destekler sekilde Phenice ve
Griffore (2003) okul oOncesi g¢ocuklarinin stirdiiriilebilir
cevre ile ilgili dogada yaptiklar1 etkinliklerin yasantilariyla
iliskilendirildiginde daha etkili oldugu gorilmiistiir.
Glizelyurt ve Ozkan (2018) calismalarinda gevre egitiminin
erken yaslarda verilmesinin c¢ocuklarda cevreye kars
duyarli ve koruma davraniglarinin artmasina bdylece,
siirdiiriilebilir ¢evreye yonelik duyarlilik ve tutum
gelistirildigi tespit edilmistir. Bulut ve Polat (2019)
tarafindan yapilan ¢alismada, erken ¢ocukluk déneminde
verilen c¢evreye yonelik dogru kaynaklarn kullanimi,
sorunlarin karsisindan ¢ozim Onerilerinin kazanilmasi
cocuklarda siirdiiriilebilir ¢evreye karsi bakis agilarinda
olumlu yonde gelistigi belirtilmistir. Alic1 (2013) tarafindan
okul 6ncesi cocuklara, ailelere ve bir 6gretmene y&nelik
yaptig1t calismada, cevre kirliligi, geri doniisiim vb.
etkinliklerle yapilan uygulamalara katilan c¢ocuklarda,

ailelerde ve Ogretmende diisiincelerinde ve gcevresel

sorumluluk  davranislar1  {izerinde etkili oldugu
goriilmiistiir.
Arastirmada  Ogretmenlerin  stirdiiriilebilirlik  cevre

egitimine yonelik 6l¢me ve degerlendirme siirecine dayali
olarak verdikleri cevaplar dogrultusunda; aile is birligi ile
yapilan etkinliklerde, bireysel veya grup etkinliklerinde
6lgme ve degerlendirme siirecinin énemli oldugu bununla
birlikte kendi yasantilarna dahil edilmesi igin etkinlik
ortamlarmnin uygun
getirilmistir.

sirdiiriilebilir cevre egitimine
gerekli oldugu dile
Aragtirmanin  sonuglarina benzer sekilde; Hedefalk ve
digerleri (2015) okul
¢ocuklarinin siirdiiriilebilir ¢evre egitime yonelik yapilan
uygulama etkinliklerinde 6lgme ve degerlendirme siirecini

olusturulmasimin

yaptiklar1 ¢alismada oncesi

iceren ¢ok az sayida ¢alismanin yer aldigim ifade
etmiglerdir. Seker ve digerleri (2018) tarafindan yapilan
calismada, siirdiiriilebilir ¢evre egitimi i¢in smif igi
0grenme ortamlarmin hazirlanmasi, gevrenin tanitilarak
kendi yasantilariyla icsellestirilmesi ve ailelerin hem evde
hem okulda etkinlere dahil edilerek aktif rol oynamalarinin
¢evre sorunlart Oniinii gegilmesinde ©nemi {izerinde
durmustur. Deniz-Kan (2007) yaptig1 calismada, okul
oncesi donem ¢ocuklarinin kendilerini tam olarak ifade
edemedikleri i¢in degerlendirme siirecinin zor oldugunu,
bunun i¢in; ¢ocuklarn gelisim 6zellikleri bilerek uygun
olan egitim ortamlarinin hazirlanmasi, aile destegine
ihtiyag
kullanilabilecek ara¢ ve yontemleri konusunda gerekli
bilgiye sahip olunmasi gerektigini dikkat ¢ekmistir.
birlikte  okul egitimi
degerlendirme siirecinde yapilan etkinlikler goz oniine
alindiginda, aile ile iletisim ve egitimin -etkililigini
degerlendirme, plan-program ve c¢ocuklarin gelisimi ile
birlikte 6zel ihtiyaglarini belirlemek onerilmistir (Mills,
1994).

duyulmasi ve c¢ocuklar1 degerlendirmede

Bununla oncesi Olgme ve

Calismanin  sonuglarma dayali oneriler asagida yer
almaktadir:

Aragtirmanin sonuglar1 gore programmin siirdiiriilebilir
cevreye gore hedef Ogesinin yeterli diizeyde etkinlikle
desteklendigi fakat igerik ogesinin ¢ocuklarin yas ve
gelisim diizeylerine gore yiizeysel kaldig1 ve programin 21.
yy. becerilerine gore uygun olmadig: tespit edilmistir.
Dolayistyla programmnin kazanim-gostergeleri 21. yy.
becerileri ve siirdiiriilebilir cevreye gore ¢cocuklarin gelisim
seviyesine uygun revize edilerek ulusal ve uluslararasi
stirdiiriilebilir ¢evre egitimi uygulayan kuruluslar (STK,
Kamu kurum ve kuruslar vb.) ile MEB is birligi
dogrultusunda proje bazli calismalarla desteklenmesi
gerekmektedir.

Programm ogrenme Ogretme siirecinde siirdiiriilebilir
cevre egitimine yonelik aile katilimi, doga ve cevre kirliligi,
geri doniisiim gibi etkinliklerle desteklendigi tespit
edilmistir. Ancak 0l¢me ve degerlendirme siirecine
gelindiginde kendi yasantilarini gergeklestirirken yiizeysel
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kaldig1 dikkat g¢ekmistir. Dolayisiyla dgretmen yetistiren
lisans programlarimin siirdiiriilebilir cevre egitimini teorik
ve uygulamali zorunlu ders olarak verilmesi
Onerilmektedir. Ayrica okul temelli mesleki gelisim
kapsaminda okul Oncesi Ogretmenlere ve velilere bu
egitimden yararlanmasi desteklenmelidir.

Arastirmanin sonucunda okul Oncesi Ogretmenlerin
programm  siirdiiriilebilir ~ ¢evreye gore goriisleri
degerlendirilmistir. Ailelerin ve okul yoneticilerin de konu
ile ilgili goriislerinin alinmasi calismaya bilgi edinme
agisindan daha kapsamli olacag: diisiiniilmektedir.

Arastirmada  kullanilan  veri toplama aracindaki
demografik Dbilgilerde yas, ©6grenim durumu, brans,
mesleki kidem, calistif1 okulda hizmet siiresi ve ¢alisilan
yas grubu gibi 6zelliklerle karsilastirma yapilmistir. Konu
hakkinda derinlemesine bilgi saglanmasi icin uygulanan
projeler, calismalar, etkinlikler vb. sorular eklenerek
karsilastirma yapilmasi onerilebilir.

Arastirma Bat1 Karadeniz’de bir sehirde gorev yapmakta
olan okul 6ncesi 6gretmenleri ile snirlandirilmistir. Bagka
illerde farkli kiiltiirlerde, farkli 6rneklem gruplar ile
uygulanmas1 Onerilmektedir. Boylece arastirma hakkinda
¢ok farkli sonuglar olacag diistiniilmektedir.

Yazar Notu : Bu arastirmanin sonuglar: VIIL.
TURKCESS 2021 Uluslararast Egitim Sosyal Bilimler
Kongresi'nde sozlii bildiri olarak paylasilmistir.

Yazar Katkilar : Calisma tek yazarhdir.
Finansman : Calismada finansal destek
alinmamustir.

Cikar Catismasi : Calisma kapsaminda herhangi

bir kurum veya kisi ile ¢ikar ¢atismasi bulunmamaktadir.

Veri Erisilebilirligi : Bu calismanin bulgularmi
destekleyen veriler, uygun bir talep tizerine ilgili yazardan
temin edilebilir.
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1. Introduction

As the world population has increased, there has been a
significant increase in living standards, which has led to
excessive use of natural resources (Karatekin, 2013).
However, environmental problems have reached severe
dimensions and the concept of sustainability has emerged
to find solutions to these problems (Kahriman Pamuk,
2019). Sustainability is based on the conscious use of
natural resources, recycling, reducing waste, consuming
according to the needs of future generations and most
importantly, continuous protection of the environment
(Onder & Ozkan, 2013).

The decision to implement sustainable development
policies in education was taken by the United Nations
Educational, Scientific Organization
(UNESCO) in 1992 & McKeown, 2002).
Bhagwanji and Born (2018) state that education has an
international importance for sustainable development and

and Cultural
(Hopkins

they draw attention to the necessity of education. Creating
environmental awareness and providing sustainable
environmental education, especially in the preschool
period, is seen as a crucial step. In this context, preschool
teachers have great responsibilities.

Given that the preschool period is critical in terms of the
meaning and character development that learners attribute
to teachers, it is significant for educators to exhibit
environmentally role model behaviors so that children can
be sensitive to the environment and gain awareness about
the sustainability of the environment (Uludag et al., 2017).
Sustainable development education, especially given in the
pre-school period, increases the permanence of individuals'
behaviors in later ages (Korkmaz, 2014). However, it is
necessary to conduct studies to ensure that human-based,
environmental and physical qualities can be renewable and
sustainable, considering the sustainable development goals
in the programs of pre-school education institutions
(Toran, 2016).

1.1.Significance of this Study

Many studies on sustainability are conducted in
environmental education in the preschool period. A
training program on plant growing and recycling has been
prepared to increase environmental awareness in the USA.
The developments of the children in the activities (e.g.,
experiments, observations, stories, and games) lasting
approximately two hours every day for a month were
examined through pre- and post-tests. The results revealed
that children's knowledge levels of plant cultivation and

recycling improved (Witt & Kimple, 2008).

In the study conducted by Maxwell et al. (2008), children's
dramatic and structure-construction play behaviors were
examined by adding convertible objects (large styrofoam
blocks, fabrics, automobile tires, tree logs and PVC pipes)
to a kindergarten's garden playground.

After adding transformable objects, an increase in building
games was observed in children's playgrounds. It has been
observed that children use these areas to build structures in
dramatic play activities. These practices also support
children's communication and specialization skills.

The Blue Flag Program is implemented at Del Mar
Academy in Costa Rica, from pre-school education to the
6th grade of secondary school. Creating campaigns on
environmental issues within the scope of this program;
special celebrations for World Environment Day (June 5)
and special practices regarding creating a zoo, creating
fields, separating garbage and recycling were carried out
(Interdisciplinary Studies, 2010).

There are project activities and research on this subject in
Tiirkiye. One of them is the Applied Environmental
Education Project carried out in Bursa in the 2000-2001
academic year. In the project carried out with the
cooperation of Bursa Governorship, Bursa Provincial
Directorate of Environment, Provincial Directorate of
National Education, Uludag University, Metropolitan
Municipality and German Technical Cooperation
Organization; ten primary schools and four independent
kindergartens carried out various activities to increase
children's environmental knowledge, skills, attitudes and

Sorumlu Yazar! : Nuray Eran Tiiredi, Uzman, Okul Miidiirii, Milli Egitim Bakanligi, Tiirkiye, nurayeran@gmail.com
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awareness throughout the year (Giilay & Onder, 2011;
Sungurtekin, 2001; Simsekli, 2001).

In the study conducted by Salli et al. (2013) with 30
preschool students, it was aimed to support children in
recycling by implementing project-based learning with
their families. Their findings showed that the effect of the
environmental education program was statistically
positive. It was determined that the children in the
experimental group understood the concept of recycling
better than the children in the control group. In another
study (Senyurt, 2018), the variables affecting the attitudes
and behaviors of preschool teachers regarding recycling
targets were investigated, and it was concluded that their
attitudes regarding recycling were determined by
preschool teachers. However, that convenience and moral
norm variables did not affect the result. As a result of his
research, Alict (2018) emphasized that environmental
education in early childhood was included as a compulsory
and elective course by the Council of Higher Education for
sustainable development and education, but the training
remained superficial due to the lack of sufficient resources
and experienced teachers in universities. Tiirk (2022)
concluded in her thesis study that had been conducted with
the participation of the pre-school teacher candidates with
sustainable development awareness that factors, such as
immediate environment, awareness of responsibility,
qualified education, gender equality, faith, culture and
sensitivity to the environment, were high.

In the light of this information, examining the aim, content,
learning-teaching and evaluation elements of preschool
program on
education will contribute to the existing literature both
theoretically and practically. This study aims to explore the
nature of the preschool education program regarding
sustainable environmental education from the perspective
of preschool teachers.

education sustainable environmental

2. Method
2.1.Design

The phenomenology method, one of the qualitative
research types, was used in this study. Phenomenology
allows us to focus on phenomena for which we do not have
a deep and detailed understanding. The aim of this method
is to reveal which similar phenomena people with different
understandings understand or to determine which they
perceive and classify them according to categorized
concepts (Cepni, 2012; Didis et al., 2008).

This study was based on the empirical phenomenology
approach, which is the pioneer of Husserl, one of the
phenomenology approaches. The aim of Husserl's
empirical phenomenology approach is to reveal and
describe the experiences of individuals (Eddles-Hirsch,
2015; Ersoy, 2016). Empirical phenomenology consists of
structural descriptions free from the participants'

individual interpretations and judgments about the
phenomenon discussed (Moustakas, 1994).

2.2.Working Group

Criterion sampling method, one of the purposeful
sampling methods, was used in this study. In the
purposeful sampling method, it is aimed to find common
aspects by bringing together the differences of various
environments and phenomena (Patton, 2014). In this
sampling, the researcher determines the people she will
choose and selects the people who are suitable for the
subject she will research as a sample (Balci, 2009). Criterion
sampling method is used in cases containing rich data
about the determined criteria (Marshall & Rossman, 2014).

In this context, the participant group of this study consisted
of teachers who work in public kindergartens and
kindergartens and had different educational backgrounds,
age groups and working experiences. The participants of
this study consisted of 10 preschool teachers working in
kindergartens and kindergartens in a city in the Western
Black Sea Region. Participants delivered education to
children aged 36-68 months in public kindergartens and
nursery classes. When the educational institutions were
examined, six of them were primary schools, two of them
were located in the villages, of them were located in the
district center and the other two were located in the
districts. Within the scope of the kindergarten, two of the
four schools were located in the district center and the other
two were located in the town. The participants consisted of
ten preschool teachers in total. Demographic information of
preschool teachers is presented in Table 1.

As shown in Table 1, the age range of the ten preschool
teachers included in this study varied from 21 to 41. While
one of the teachers had an associate degree and was in the
field of child development and education, eight of them
had a bachelor's degree and were in the preschool teacher
branch. Only one of them was continuing her postgraduate
education. The range of tenure of these teachers in the
profession was determined as one to 13 years, and the
duration of their service in the same school was one to 10
years. The age group teachers working with 3-year-olds
was two, working with 4-year-olds was two and working
with 5-year-olds is six.
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Table 1.

Demographic Information of Preschool Teachers

Length of
ol el orins b

he/she works
01 26 Graduate Pre-school teaching 5 years 5 years 3 years old
O2 31 Graduate Pre-school teaching 7 years 3 years 4 years old
03 21 Associate Degree  Child Development and Education 2 years 2 years 5 years old
O4 24 Graduate Pre-school teaching 2 years 1 year 5 years old
05 27 Graduate Pre-school teaching 4 years 4 years 5 years old
06 41 Graduate Pre-school teaching 13 years 10 years 4 years old
o7 35 Graduate Pre-school teaching 13 years 5 years 3 years old
08 23 Graduate Pre-school teaching 1 year 1 year 5 years old
&9 27 Graduate Pre-school teaching 3 years 3 years 5 years old
010 29 Postgraduate Pre-school teaching 5 years 5 years 5 years old

2.3.Procedure

In the study, the data were collected on the day and time
when the teachers were available, and the interviews were
conducted in a virtual environment (Zoom) due to the
COVID-19 pandemic process. Before the interviews, the
researchers informed the participants about the research
subject and that their identity information would be kept
confidential, and they were asked to answer the questions
sincerely. All interviews were held online between April 23,
2021, and May 24, 2021. Interviews lasted between 30
minutes and 45 minutes. The aim of the semi-structured
interviews was for the participants to express their
opinions in depth about the phenomenon on which the
research focuses. With the consent of the participants in this
study, the interviews were video recorded, and these
recordings were later analyzed and converted into written
documents.

2.3.1. Ethical disclosure

In this study, the rules that should be taken into
consideration in line with the “Higher Education
Institutions Scientific Research and Publication Ethics
Directive” were followed. No action was taken, considering
the “Actions Contrary to Scientific Research and
Publication Ethics”, which is included in the second part of
the directive. In addition, an application was made to Yildiz
Technical University Academic Ethics Committee and this
study was conducted in accordance with the permission
dated 27 May 2021 and numbered E.2021/03.

2.4.Measures
2.4.1. One-on-one interviews

In this study, the one-on-one interview method, one of the
most frequently used data collection methods in
phenomenological studies, was used. In the one-on-one
interview method, it is necessary to use questions that are
open-ended, easy to understand, and can be developed
through interaction, flexibility and probes that they offer to
researchers who avoid directing, by revealing information
about the facts (Yildirim & Simsek, 2008). Literature was
used while preparing the interview questions (Akin, 2015;
Balci, 2013; Simsek, 2015). The questions created with the
support of the literature were prepared by taking expert
opinions (two pre-school teachers who had master's and
doctorate degrees in the pre-school department and one
expert in the field of education programs and teaching). A
pilot application was conducted with two teachers to
determine whether the research served its purpose and
whether the questions were understood correctly. As a
result of this study, the interview form was finalized by
combining similar questions.

In the first stage, teachers were asked questions about
demographic information. In the second stage, questions
were asked about the target, content, learning-teaching
process and measurement-evaluation, which were the basic
elements of the education programs. Interview questions
were prepared to determine teachers' views on sustainable
environment. Questions about environmental problems,
their causes, precautions that could be taken and
sustainable environment were included in the interview.
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2.5.Data Analysis

In the data analysis of this study, the process in
phenomenology studies suggested by Moustakas (1994);
determining important expressions, grouping common
expressions and creating a structural texture by combining
them were taken into account. Thus, each of the answers
given by the preschool teachers was analyzed in detail,
avoiding making judgments, and the data were analyzed in
depth using the descriptive analysis method. In the
descriptive analysis method, data were summarized and
interpreted according to predetermined themes. Then, data
summarized and interpreted was presented to the reader
(Yildirim & Simsek, 2006).

2.6.Validity and Reliability

To maximize the validity and reliability of the findings
obtained from qualitative research, the concepts of
credibility instead of internal validity, transferability
instead of external validity, consistency instead of internal
reliability, and confirmability instead of external reliability
were used (Lincoln & Guba, 1985). To increase the
credibility of this study, all processes were examined by
two preschool teachers who have master's and doctorate
degrees in the preschool department and an expert in the
field of education programs and teaching, and the
necessary criticisms and comments were conveyed to the
researcher. To increase the external validity of this study, a
pilot study was conducted with two teachers and how the
data were collected was explained in detail. Within the
scope of internal reliability, it was tested whether the
questions were clear and understandable and whether the
answers given were suitable for the purpose of this study,
and the consistency of this study was prioritized rather
than reliability. In line with this study, the interview
protocol was finalized and it was observed that there was
no problem in its application as a data collection tool.
Expert opinion was consulted in the data analysis to ensure
confirmability, which replaced the external reliability of
this study.

3. Results

In this section, based on the data analysis, findings are
included regarding the extent to which the goal, content,
learning-teaching and evaluation elements of the education
program overlap in terms of sustainable environmental
education.

3.1.Target Element of the Preschool Education Program

The themes, categories and codes obtained from the
participants' opinions regarding the target element of the
program are given in Table 2.

Table 2.

Opinions of Preschool Teachers regarding the Target Element

Theme Categories Codes

Adequately Support with events

Development level
Target element
Lack of appropriate

Not enough goals

Supporting with
projects

When these codes were examined, it was seen that two
basic features of the target element were emphasized: it was
emphasized that the pre-school education program was at
a sufficient level regarding the target element according to
the sustainable environment and that it was not at a
sufficient level. It was observed that it was emphasized that
these were not at a sufficient level. When the program
adequacy level was examined, some participants stated
that the goals of the preschool activities were sufficient and
were supported by the activities. Teachers stated that the
targets were not sufficient; they focused on the level of
development, lack of appropriate targets and support with
projects.

Some of the sample answers given by preschool teachers to
the first question regarding sustainability
environmental education are as follows.

and

The teacher coded O1 stated that the goals were not
sufficient and were supported by activities and said “I think
the achievements are not sufficient according to the development
level of the program. We aim to provide students with sustainable
environmental education gains through the projects and activities
we carry out in addition to the standard education program at our
school.”

The teacher coded O3 explained that there were no targets
related to sustainable environmental education, saying
“The importance of the environment, promotion of the
environment, loving and protecting the environment and thus
increasing awareness are included in the sustainable
environment, but such a target is not included in the pre-school
education program.”

The teacher coded O5, “I do not think that the targets are
sufficient in terms of developing awareness and sensitivity
towards the sustainable environment in children. In addition to
the program, activities, such as mini-theme training and e-
twinning, are also provided to
environment, which is the most important issue of our day, to
children. I'm trying to make money through projects.” he said.

introduce sustainable

The teacher coded 9 explained that the goals were
sufficient with the following statements: “I think the goals for
the sustainable environment are sufficient. As teachers, we are
already trying to achieve this through activities.”
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3.2.Content Element of the Preschool Education
Program

The themes and codes obtained from the participants'
opinions regarding the content element of the program are
presented in Table 3. When these codes were examined, it
was seen that the content element was gathered under one
heading. The pre-school education program was not at a
sufficient level in terms of content for a sustainable
environment in the content element. It was stated that the
program was not suitable for 21st-century skills, remained
superficial, was supported by activities and projects, and
needed to be updated in terms of content.

Table 3.

Opinions of Preschool Teachers regarding the Content Element

Theme Categories Codes
Based on 21st-century
skills
Content ici
onten Not enough Superficial
element
Supporting with events

and projects

Updating the program

Some of the sample answers given by preschool teachers to

the second question regarding sustainability and

environmental education are as follows.

Goals and achievements are not sufficient in terms of
content and are supported by activities. The teacher coded
02 said, “I can say that the contents are not at the desired level
regarding sustainable environmental education, as in the goals
and achievements. In addition to the standard content, we also
include content in the program that can help students raise
awareness and the importance of the sustainable environment
through activities and projects.”

The teacher coded O4, “The program is 21st-century. It seems
that he is inadequate in this regard as it does not suit his skills.
For this reason, the program mneeds to be updated.” and
emphasized that it is not suitable for 21st-century skills.

The teacher coded 06, “Since the program is generally
superficial, there are deficiencies in terms of content.” He stated
that the program remained superficial by saying “I am
trying to fill this gap with different activities.”

3.3.Learning and Teaching Process of Preschool
Education Program

The themes and codes obtained from the participants'
opinions regarding the learning and teaching time of the
program are given in Table 4. When these codes were
examined, in the teaching and learning process,
environmental pollution, recycling projects,
oriented activities, family cooperation were
emphasized.

nature-
and

Table 4.

Opinions of Preschool Teachers on the Learning and Teaching
Process

Theme Codes

Environmental pollution

Learning and teaching
process

Recycle projects
Activities for nature

Family cooperation

Some of the sample answers given by preschool teachers to
the third question regarding
environmental education are as follows.

sustainability —and

The teacher coded O1 regarding recycling projects, “We
focus on raising awareness about the wastes that cause the most
environmental pollution and the damage that wastes cause to
nature.” She explained the learning and teaching period
with the following statement: “We ensure that the behavior of
waste separation is permanent by ensuring the development of
environmental protection awareness in students with the
recycling projects we carry out.”

The teacher coded 07, who added activities related to
nature: “I focus on nature and its characteristics, love of nature,
environmental problems, precautions that can be taken against
these problems, problems related to animals, problems related to
plants and raising awareness about all these.” In addition, lack of
planning, population growth rate, deterioration of ecological
balance, extinction of species, consumption-oriented life and
climate change affect the sustainability of the environment.” In
his words, he also mentioned the population growth rate,
deterioration of ecological balance, extinction of species,
consumption-oriented life and climate change in the
learning and teaching activities carried out in this process.

Similarly, the teacher coded 010 said that families should
participate “When planning
sustainable environmental activities, 1 prepare my plans by
involving the family. I am aware that it is significant for the
family to take part in activities, not just for children.”

in supporting activities,

3.4.Measurement and Evaluation Element of Preschool
Education Program

The themes and codes obtained from the participants'
opinions regarding the learning and teaching time of the
program are given in Table 5. When these codes were
examined, in the teaching and learning process; it was
stated that they were activities performed with family
cooperation, individual and group activities, incorporating
their own lives and creating activity environments.
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Table 5.

Opinions of Preschool Teachers on the Evaluation Element

Theme Codes

Activities done with family
cooperation

Measurement and
evaluation process

Individual or group activities
Incorporating their own lives

Creating activity environments

Some of the sample answers given by preschool teachers to
the fourth question regarding sustainability
environmental education are as follows. The teacher coded
O2 explained that families were included in the activities
during the process with the following statement: “I prepare
activities and organize exhibitions in which their families will be
involved.”

and

The teacher coded O5 stated that individual or group
activities should be included in the measurement and
evaluation process and said, “I observe children within the
scope of individual or group activities. I ask open-ended questions
about activities.” He also emphasized the inclusion of his
own experiences in the measurement and evaluation
activities performed in this process, saying, “I prefer to ask
questions by establishing relationships between their own
experiences, especially to ensure permanence.”

Regarding measurement and evaluation,
environments were described by the teacher coded O8 as
follows: “To evaluate the children, they should prepare posters,
draw pictures, etc. I prepare the environment for events. In this
way, I offer them the opportunity to reinforce what they have

learned about sustainable environmental activities.”

activity

4. Discussion

When the answers given by the teachers participating in
this study to the target element of the pre-school education
program were examined, it was stated that the program
was at a sufficient level regarding the target element
according to the sustainable environment, and it was
supported by activities. However, it was stated that the
targets were supported by projects because they were not
suitable for the development level of the children. These
results are consistent with the results of previous studies in
the literature. In the research conducted by the World
Organization for Early Childhood Education (OMEP),
Davis and Elliot (2014) stated that when looking at the
target elements of the implemented pre-school education
programs and daily plans, they provide concrete
opportunities for children's daily lives in terms of
developing skills related to the sustainable environment
and that the activities are supported by targets. In addition,
in her research, Haktanir (2007) emphasized the
significance of considering children's
curiosities, as well as their developmental areas, in
activities related to sustainable environmental education
practices. In the study conducted by Giilay and Ekici (2010),

interests and

they emphasized that the goals and achievements of the
preschool education program for environmental education
are insufficient according to the development of children
and that there were few appropriate targets.

In this study, in line with the answers given by teachers to
the content elements of the pre-school education program,
it has been stated that the program is not suitable for 21st-
century skills, the content is superficial compared to the age
and development levels of children, and therefore it is
supported with activities and projects. Teachers stated that
the program needed to be updated because the content
elements were not adequately supported for sustainable
environmental education. When similar studies on the
subject are examined, Giilay and Oznacar (2010) stated in
their study that the content of pre-school education
programs regarding sustainable environmental education
is not sufficient. In the qualitative study conducted by
Giizelyurt and Ozkan (2018) with fourteen pre-school
teachers, it was observed that the education curriculum
was not sufficient for the topics and practices related to
environmental education according to the development
levels of the children. In her study, Kahriman (2016)
examined the eco-schools project carried out by the
International Federation for Environmental Education
[FEE], which was implemented in educational institutions,
and concluded that practices for sustainable environmental
education were predominant. In the thesis study by
Cosanay (2018), it was emphasized that the most
fundamental problem in the 2lst-century was that
environmental problems would increase by trying to raise
environmental awareness from an early age in cooperation
with family and school, by offering various suggestions.

In the light of the findings obtained from the teachers'
opinions regarding the learning and teaching time of the
program in this study, it was stated that within the scope of
sustainable environmental education, activities based on
environmental pollution, recycling projects, nature-
oriented activities and family cooperation were included.
Supporting a similar finding, Phenice and Griffore (2003)
found that the activities that preschool children did in
nature related to a sustainable environment were more
effective when they were associated with their lives. In their
study, Giizelyurt and Ozkan (2018) found that providing
environmental education at an early age increases
children's environmentally sensitive and protective
behaviors, thus developing sensitivity and attitudes
towards a sustainable environment. In the study conducted
by Bulut and Polat (2019), it was stated that the use of
correct environmental resources given in early childhood
and the acquisition of solution suggestions for problems
positively developed children's perspectives towards a
sustainable environment. In a study conducted by Alict
(2013) on preschool children, activities were performed for
families and teachers, such as for environmental pollution
and recycling and they have observed that it has an impact

on the thoughts and environmental responsibility
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behaviors of children, families and teachers who participate
in the activities and practices.

In line with the answers given by teachers in the research
based on the measurement and evaluation process for
sustainability environmental education, it was stated that
the measurement and evaluation process was significant in
activities performed with family cooperation, individual or
group activities and that it was necessary to create activity
with
environmental education to include them in their own
lives. Compatible with the findings obtained in this study,
Hedefalk et al. (2015) stated in their study that there were
very few studies that included the measurement and
evaluation process in the implementation activities for
sustainable environmental education of preschool children.
In the study conducted by Seker et al. (2018), the
importance of preparing classroom learning environments
for sustainable environmental education, introducing the
environment and internalizing it with their own lives, and
involving families in activities both at home and at school

environments in accordance sustainable

and playing an active role in preventing environmental
problems was emphasized. Deniz-Kan (2007) stated in his
study that the evaluation process was challenging for
preschool children because they could not express
themselves fully. It has been pointed out that it is necessary
to prepare appropriate educational environments by
knowing the developmental characteristics of children, the
need for family support and have the necessary knowledge
about the tools and methods that can be used to evaluate
children. However, given the activities performed in the
process of measuring and evaluating pre-school education,
it is recommended to evaluate the effectiveness of
communication and education with the family, plan-
program and determine the special needs of children along
with their development (Mills, 1994).

In this study, it was determined that the target element of
the program according to sustainable environment was
supported with sufficient activity, but the content element
remained superficial according to the age and development
levels of the children and the program was not suitable for
the 21st-century skills. Therefore,
indicators of the program should be supported by project-

the achievement-

based studies in line with the cooperation of national and
international organizations that implement sustainable
environmental education (e.g.,, NGOs, public institutions
and organizations) and the Ministry of Education by
revising in accordance with the development level of
children according to the 2Ist-century skills
sustainable environment.

and

It has been determined that the program is supported by
activities, such as family participation in sustainable
environmental education, nature and environmental
pollution, and recycling during the learning and teaching
process. However, when it came to the measurement and
evaluation process, it was noted that they remained
superficial while their

realizing own experiences.

Therefore, it is recommended that teacher training
undergraduate programs offer sustainable environmental
education as a theoretical and practical compulsory course.
In addition, within the scope of school-based professional
development, preschool teachers and parents should be
supported to benefit from this training.

As a result of this study, preschool teachers' opinions
regarding the sustainable environment of the program
were evaluated. Obtaining the opinions of families and
school administrators on the subject can be more
comprehensive in terms of obtaining information.

The demographic information in the data collection tool
used in this study was compared with characteristics, such
as age, education level, branch, professional seniority,
length of service at the school and the age group worked.
Various activities, such as projects, studies, and events,
were implemented to provide in-depth information about
the subject. It may be suggested to make comparisons by
adding questions.

This study is limited to preschool teachers working in a city
in the Western Black Sea Region. Further studies can be
conducted in other provinces, different cultures, with
different sample groups worldwide.
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Bu arastirma zayif ve iyi okudugunu anlama becerilerine sahip ikinci sinif 6grencilerinin
okudugunu anlama performanslar1 {izerinde etkili olan degiskenlerin incelenmesini
amaglamaktadir. Arastirmada Kahramanmaras'in Pazarcik ilgesinde 2020-2021 egitim
Ogretim yil1 giiz yaryilinda ikinci sinifa devam eden cesitli sosyo-ekonomik diizeylere sahip
165 ogrenci ile calismalar yapilmustir. Calismanin veri toplama araglari ikiser adet
bilgilendirici ve dykiileyici olmak tizere toplamda dért adet metinden olusmaktadir. Bu veri
toplama araglar1 6grencilere bireysel olarak, 6nceden ayarlanan uygun sartlara sahip bir
simf ortaminda uygulanmistir. Ogrencilerle calismaya baglamadan énce onlara yapilacak
calisma ile ilgili bilgi verilmis, daha sonra verilen bilgiler dogrultusunda kendilerini hazir
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becerisine sahip ikinci sinif 6grencilerin ¢oziimleme hata yiizdelerinde, dinledigini anlama
becerilerinde, ¢6ztimleme siire ortalamalarinda ve metin okuma akiciliklarinda anlamli
farklar oldugu goriilmiistiir.
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1. Giris

Okuma-yazma becerisi sosyal ve egitim hayatimizi
etkileyen 6nemli becerilerdendir. Bireyin yasadig1 okuma
glcliigli akademik hayatinda basarisiz olmasmn en
onemli nedenlerindendir. Ciinkii okuma becerisi tiim
dgrenmelerimize temel tegkil eder (Unalan, 2001). Okuma
en genel tamimiyla yazili sembollerin anlam ¢ikarma
siirecinde kullanilmasidir (Gough ve Tunmer, 1986).
Ortaya konulan diger bir tanimda ise, sozciiklerin uygun
sesbilgisel, morfolojik ve ortografik, bilgi ve becerilerin
kullanilarak  ¢oziimlenmesi, sonra
sozciiklerin sozciik hazinesi, eski bilgi ve deneyimler
yoluyla bagdastirilarak anlamlandirildiklari, daha sonra
meydana gelen

baglaminda analiz

¢oztimlendikten

cimleleri  sb6zdizimsel nitelikleri

edip verilmek istenen mesaja
ulasabildikleri bir siire¢ olarak tanimlanmstir (Giildenoglu
vd., 2015). Ortaya konulan bir¢ok calismayla okuma,
sesletimin  Otesinde gayreti
algilanmaya baglanmistir. Okumada iki énemli basamak

vardir. Bunlar, ¢6ziimleme ve okudugunu anlamadir.

anlama ulasma olarak

Okumanin 6ncelikli amact anlamadir. Bireyin akademik
hayatinda ulasilacag1r basarilarin ¢ok Onemli bir kismi
okudugunu anlama becerisine baghdir (Ates, 2008;
Cetinkaya vd., 2015; Yildiz, 2013; Yilmaz, 2011). Okumanin
gerceklesmesi kelimelerin dogru olarak ¢dziimlenmesine
ve ¢oziimlenen kelimelerin anlamlandirilarak paragraf ve
climle diizeylerinde anlatilmak istenen mesajlarin dogru
bir sekilde algilanmasina baghdir (Makhoul, 2017). Basarili
bir okuma eylemi igin kelime ¢oziimleme becerisi 6n kosul
olarak
kargiliklarma oziimleme ve alfabe kurallar1 géz oniinde
bulundurularak doniistiiriilme siirecine kelime ¢dziimleme
becerisi denir (Abou-Elsaad vd., 2016). Arastirmalar
gosteriyor ki basarili bir ¢oziimleme performans: icin
sesbilgisel beceri ve bilgilerin de iyi olmas1 gerekmektedir
(Abou-Elsaad vd., 2016; Kjeldsen vd., 2014; Makhoul, 2017;
Rakhlin vd., 2014; Shaywitz ve Shaywitz, 2005; Vellutino
vd., 2004). Sesbilgisel beceri ve bilgiler okul o6ncesi
donemde sesbilgisel farkindalik olarak ele alimirken,
okuma egitimlerine gecilmesiyle beraber
¢oziimleme olarak ele alinir (Goswami ve Bryant, 1990).
Sesbilgisel

goriilmektedir. Yazibirimlerin sesbirimsel

sesbilgisel

farkindalik becerilerinin erken ddnemde
gelismeye basladigi, okuma siirecine gegilmesiyle beraber
gelistigi ve okudugunu anlama becerisine énemli katkilar
sagladigi bir¢ok calismada vurgulanmaktadir
(Durgunoglu ve Oney, 1999; Giildenoglu vd., 2016; Phillips
vd., 2008; Pullen ve Justice, 2003; Siiel, 2011). Sesbilgisel
farkindalik becerileri ilkokul cagiyla beraber ses bilgisel
¢ozlimleme becerisine evirilmektedir. Buradan hareketle
sesbilgisel farkindalik becerilerinin sesbilgisel ¢dziimleme
becerilerini  etkiledigi vurgulanmaktadir. Sesbilgisel
¢oziimleme becerileri yazibirimlerin sesbirimler seklinde
ifade edilmesi olarak tanimlanmaktadir (Kirby vd., 2008).
Tiirkge gibi saydam ortografiye sahip olan dillerde
sesbilgisel ¢6ziimleme becerilerinin sozciik ¢dziimleme
becerilerine katkis1 ¢ok biiyiiktiir (Babayigit ve Stainthorp,
2007; Caravolas vd., 2005; Durgunoglu ve C)ney, 1999).

Sesbilgisel ¢Oziimleme becerileri okudugunu anlama
becerilerini dolayli olarak etkilemektedir. Alan yazinda tek
yonlii ve ¢ift yonlii kelime okuma kurami olmak {izere
temelde iki okuma kurami yer almaktadir. Sesbilgisel
¢oztimleme becerileri bu iki kuramda da ortak noktadir
(Coltheart vd., 2001; Ramus vd., 2003). Tek yonlii kelime
okuma gore igin
sesbilgisel ¢oziimleme yapilmaktadir. Bireyin okuma
performansinin temelini sahip olunan sesbilgisel beceriler
olusturmaktadir. Bunun yaninda akic1 okuma, okudugunu

kuramina kelimelerin okunmasi

anlama ve sesbilgisel beceriler arasindaki iligki ¢alismalarin
bir¢ogunda vurgulanmaktadir (Frost, 1998; Giildenoglu
vd., 2012; Makhoul, 2017; Samuels ve Farstrup, 2006).
Bireyler herhangi bir yetersizlige sahip olmasa dahi
sesbilgisel becerilerde giiglitk yasayabilmektedirler. Bu
bireyler
okuyucu olarak isimlendirilmektedirler. Bu okuyucular
kelime ¢Oziimleme asamasinda harf-ses iligkisi kurarken
yetersizlik yasarlar. Bu yetersizligin akici okumada ve
okudugunu anlamada da olumsuz etki gosterecegi
vurgulanmaktadir (Baydik ve Bahap Kudret, 2012; Furnes
ve Samuelsson, 2010; Orsolini vd., 2009). Cift yonlii okuma
kuraminda
dagarcigina dayal olan ve olmayan olmak iizere iki yol
vardir (Coltheart vd., 2001). Kelime dagarcigina dayali olan
yolda, birey kelimeleri ¢oziimleme esnasinda harf-ses
doniisiimii  yapmaz. Okumayi, goriilen kelimelerin
kargiliklarmi zihindeki kargiliklarla
gerceklestirir. Kelime dagarcigina dayali olmayan yolda ise
tek yonlii okuma kuramina benzer sekilde yazibirimler
sesbirimlere doniistiiriilerek ¢oziimleme gergeklestirilir.
Her iki da kelime c¢o6ziimleme
becerilerinin basarili olmasi igin sesbilgisel bilgi ve beceriye
belirli bir diizeyde sahip olunmas1 gerekmektedir. Metnin
dogru bir sekilde ve uygun bir hizla anlaminin kavranarak
¢ozlimlenmesine metin okuma akiciligi denir (Tosun,
2018). Metin okuma akiciligmnin en onemli gostergeleri

zaylf okudugunu anlama becerisine sahip

kelime ¢oziimleme esnasinda kelime

esleyerek

okuma kuraminda

kelime ¢6ztimleme dogrulugu ve hizidir. Ortaya konulan
calismalarda metin okuma akiciliginin okudugunu anlama
ve kelime ¢oziimleme becerileri arasinda bir koprii olarak
gorev yaptig1 vurgulanmaktadir (Pikulski ve Chard, 2005;
Silverman vd., 2013). Okudugunu anlama becerisi ile
okuma akiciligi arasindaki pozitif yonde anlamli iligki
oldugu yapilan ¢alismalarda vurgulanmaktadir (Bastug ve
Akyol, 2012; Biancarosa ve Cummings, 2015; Calet vd.,
2015; Ouellette ve Beers, 2010; Yildirim, 2013; Yildiz, 2013).
Coziimleme becerisinde akiciligin zayif olmasi okudugunu
anlamanin ve bununla beraber akademik basarinin istenen
diizeyde olmamasma yol agmaktadir. Sozciikleri dogru
olarak ¢oziimleyebilme becerisi ile metnin ya da ciimlenin
anlamina ulasabilme, metin okuma akiciliinin temelini
olusturmaktadir (Rasinski, 2004). Okumay: 6grenmede
zorlanan bireyler incelendiginde bu bireylerin metin
okuma akiciliklarmin  zayif oldugu goriilmektedir.
Buradan  hareketle = okumayi  Ogrenmede
¢oziimlemenin katkisiin biiyiik oldugu vurgulanmaktadir
(Cayir ve Ulusoy, 2014).

akic
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Akict okuma becerisi ile ilgili Tiirkiye’de yapilan
aragtirmalar incelendiginde birka¢inin yalmizca zayif
okuma becerisine sahip bireylerle yapildigi (Cayc ve
Demir, 2006; Ergiil, 2012; Sidekli, 2010; Yilmaz, 2008), bir
arastirmada 6gretmen goriislerinin incelendigi (Baydik ve
Bahap Kudret, 2012), bir digerinin iyi okuma becerisine
sahip bireyleri inceledigi, bir arastirmanin ise
karsilastirmaya dayali oldugu (Gokge-Saripinar ve Erden,
2010) goriilmektedir. Bunlara ek olarak Ozata ve Haznedar
(2018) ortaya koyduklar: kelime
¢oziimleme becerisinin okudugunu anlama becerisinin
onemli yordayiclarindan biri oldugunu belirtmislerdir.
Aktas ve Cankal (2019) ortaya koyduklar1 arastirmada iyi
okuma akiciligt sahip olan bireylerin
okudugunu anlama becerilerinin de iyi oldugunu ve bu

arastirmada akia

becerisine

bireylerin okumaya daha istekli oldugunu belirtmislerdir.
Cozlimleme becerisinin boyutlarindan biri olan dogru
¢oziimleme, ortaya konulan sembollerin dogru olarak
¢oziimlenmesi seklinde tanimlanabilir. Sembollerin harf-
dikkat dogru
¢oziimlenememesi ise hatas1

tanimlanmaktadir. Dogru ve hizli ¢oziimleme yapabilme
ile okudugunu dogru
eylemlerdir. Dogru ve hizli bir sekilde kelime ¢oziimleyen
bireyler dikkatlerini anlama daha iyi odaklayabildikleri
icin okuduklar1 ciimle ve metinleri daha rahat bir sekilde
anlayabilmektedirler. Bu da islemleme
kavramuyla iligkilidir. Otomatik islemleme, kelimelerin en
az ugras ile hizlh ve dogru olarak c¢oziimlenmesidir.
LaBerge ve Samuel (1974) ortaya koyduklari ¢6ziimlemede
otomatiklesme teorisinde, bireyin hizli ve dogru olarak
¢oziimleme yapabildiginde dikkatini metnin ve ciimlenin
anlamma daha fazla verebildigini vurgulamaktadirlar.
Tam aksine hizli ve dogru olarak ¢oziimleme yapamayan
birey ise dikkatini kelimeyi ¢6ztimlemeye harcadig icin
anlama odaklanmada giiclitk ¢ekmektedir. Bu da bireyin
okudugunu anlamada zorlanmasina neden olmaktadir.

ses  uyumuna edilmeden olarak

okuma seklinde

anlama becerileri orantili

otomatik

Coziimleme hizi, kelimenin goriilmesiyle beraber fark
edilerek sesli veya sessiz olarak okundugu siiredir (Bastug
ve Akyol, 2012). Coziimleme hizini etkileyecek temel unsur
okumada otomatiklesmedir. Okumada otomatiklesme
kavrami incelendiginde baslica {i¢ unsur karsimiza
cikmaktadir. i1k olarak kelime ¢oziimlemenin uygun olarak
yapilmasinin gerekliligi vurgulanmaktadir. Tkinci olarak
kelime ¢6ziimlemenin uygun bir hizla yapilmasimnin
gerekliligi vurgulanmaktadir. Son olarak
gerceklestirilirken dikkat ve enerjinin olabilecek en asgari

ise bunlar

diizeyde harcanarak yapilmasinin gerekliligi
vurgulanmaktadir.  Okudugunu  anlama  oraninin
arttirllmast  ¢oziimleme hizinin  arttirilmasiyla  dogru

orantilidir (Durukan, 2014). Dinledigini anlama becerisi
dilin s6zel dili anlama boyutunda ele alinmaktadir.
Dinleme; farkina varilan goriintii ve seslere dikkatin
ardindan baz1 isitsel
devam sonunda

yogunlastirilmasiyla baslayan,
taninmastyla
anlamlandirma ile sonuglanan psikolojik bir siire¢ olarak
tanimlanmaktadir (Ergin ve Birol, 2000). Anlasilacag tizere

belirtilerin eden ve

dinleme bilingli bir siirectir. Gogiis'e (1978, s. 228) gore
dinleme; konusmact tarafindan gonderilen mesajin
anlamlandirilmast icin bireyin dikkatini ona yonlendirerek
mesajdan sonuglar ¢ikarmasidir. Dinleme ve isitme becerisi
uzun seneler boyunca farkli beceriler olarak goriilmemistir.
Fakat cesitli dinleme becerisi tanimlarina bakildiginda
ortak ozellikler gbze ¢carpmaktadir. Bu ortak 6zelliklerden
birisi de dinleme ve isitme becerilerinin farkli beceriler
olarak goriilmesidir. Dinleme becerisi, isitme becerisini de
kapsayan ve 6grenilmesinin son derece 6nemli goriildiigii
bir beceridir. Okudugunu anlama becerisinde 06zellikle
kelime hazinesi ve sozdizimsel bilgi gibi sozel dil becerileri
etkili olmaktadir (Dickinson ve Porche, 2011; Kendeou vd.,
2009). Kelime hazinesinin gelisimi incelendiginde bireyin
dogumundan baslayip
gelisimini stirdlirdiigii goriilmektedir. Kelime hazinesi
bireyin okuma ve okudugunu anlama becerisini olumlu
yonde etkilemektedir. Yukarida verilen bilgileri bir biitiin
olarak ele alirsak okuma, biitiin hayatimiz agisindan
kazanilmas1 biiyiik 6neme sahip becerilerin basinda

itibaren dinlemeyle beraber

gelmektedir. Yapilan arastirmalar incelendiginde okumay1
etkileyen birden fazla etken bagimsiz degisken olarak
kullanilmigtir. Bunlar: ¢dziimleme, sozel dili anlama ve
akicilik olarak siralanabilir. Bunlarin disinda ¢6ziimleme
hizi ve dogrulugu kavramlarinin da okuma becerisine
etkileri agiklanmigtir. Bu ¢alisma; ¢oziimleme hizi (siiresi),
¢ozlimleme hata orani, metin okuma akicilig1 ve dinledigini
anlama becerisinin iyi ve zayif okuma becerisine sahip
bireylerin okudugunu
etkilerine odaklanmistir.

anlama becerileri tizerindeki

1.1.Arastirmanin Amaci

Bu ¢alismanin amacy; ikinci sinifta yer alan iyi ve zayif
okudugunu anlama becerisi olan bireylerin metin okuma
akicilligl, ¢oziimleme hata orani, ¢oziimleme siiresi ve
dinledigini
performanslarina etkilerini incelemektir. Calismada bu
amag dogrultusunda su sorular test edilmistir:

anlama Dbecerisinin okudugunu anlama

Zayif ve iyi okudugunu anlama performanslarina sahip
olan 6grencilerin okudugunu anlama performanslari;

1. C)grencilerin dinledigini anlama performanslarina gore
anlamli bigcimde farklilagmakta midir?

2. Ogrencilerin okuma hata yiizdelerine goére anlamli
bicimde farklilagsmakta midir?

3. Ogrencilerin okuma siirelerine gore anlamli bigimde
farklilasmakta midir?

4. Ogrencilerin metin okuma akiciligi puanlarma gore
anlamli bigimde farklilasmakta midir?

5. Iyi ve zay1f okudugunu anlama becerisi olan 6grencilerin
okudugunu anlama performanslar1 ile dinledigini
anlama, ¢dziimleme hata orani, ¢bziimleme siiresi ve
okuma akiciliklar1 aralarinda anlamli diizeyde bir iligki
var midir?
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2. Yontem
2.1.Desen
Okudugunu anlama performanslarinda etkili olan

degiskenleri incelemeyi amaclayan bu calisma nicel
aragtirma tiirlerinden tarama modelinde betimsel bir
¢alismadir. Nicel aragtirmalar, mevcut durum ve olgular
hakkinda bilgi sahibi olmak i¢in sayisal degerlerin objektif
ve sistematik bir sekilde gozlemlenerek Ol¢iildiigii ve
yapilan Olgiimlerin tekrarlanabildigi siireci kapsayan
(Garip, 2023).
gecmiste gerceklesmis veya su anda gergeklesmekte olan
bir durumu, kendi oldugu sekliyle betimlemeyi amag
edinen bir arastirma yaklasimidir. Tarama modelinde
degiskenleri degistirme ve etkileme g¢abasmna girisilmez,
Arastirmaya konu olan nesne veya birey oldugu gibi

aragtirmalardir Tarama modelleri ise

tanimlanmaya ¢alisilir. Bu model de veri bulma ve kontrol
glicliitkleri iki temel smirhilik olarak goriilmektedir
(Buiytikoztiirk vd., 2013; Karasar, 2012).

2.2.Calisma Grubu

Kahramanmaras'in Pazarcik ilgesinde 2020-2021 egitim
ogretim yilinda ilkégretim ikinci smifta bulunan 165
0grenci bu arastirmanin ¢alisma grubunu olusturmaktadar.
Calismanin yapilacagr okullarin segiminde, COVID-19
pandemi sartlar1 da diisiiniilerek ulasilabilirlik birinci
oncelik olarak diistiniilmiistiir. Bunun yaninda calisma
grubu olusturulurken Ogrencilerin herhangi bir ek
tanilarmin (otizm, 6grenme glicliigii, down sendromu,
zihinsel yetersizlik vb.) bulunmamasi dikkate alinmigtir.
Calisma grubu segilirken goz oniine alinan diger nokta ise
ogrencilerin sosyo-ekonomik diizeyleri hakkinda bilgi
almmastir. Bu Ozelliklere sahip iki okul segilmistir.
Bunlardan birincisi C. ilkokuludur. C. ilkokulunda 103
ikinci sinif 6grenci yer almaktadir ve bu 6grenciler A, B, C,
D seklinde dort subeye boliinmiistiir. COVID-19 pandemi
sartlarindan dolay1 calismalar zoom programi iizerinden
gevrim ici olarak yapilmistir. Bu okuldan 30 6grenci ile
calisma yapilabilmistir. Katilimmn bu kadar az olmast bu
okulda bulunan 6grencilerin sosyo-ekonomik olarak zayif
olmalarindan kaynaklanmistir. Calismanin yapildig1 diger
okul ise F. ilkokuludur. F. ilkokulunda 174 ikinci siuf
0grenci yer almakta ve A, B, C, D, E, F seklinde alt1 subeye
boliinmiiglerdir. F ilkokulunda ¢ogunlukla orta ve yiiksek
sosyo-ekonomik diizeyde ogrenciler yer almaktadir.
Calismaya bu okuldan 135 grenci katilmigtir. Ogrencilerle
calismaya baglamadan &nce Pazarcik flge Milli Egitim
Midiirliigiinden, okul idarelerinden, ogretmenlerden ve
ogrenci velilerinden gerekli izinler alinmistir. Calisma giin
ve saatleri 6grencilerin smif dgretmenleriyle konusularak
belirlenmis ve calismalar 2020-2021 egitim 6gretim yilinin
gliz ve bahar doneminde gergeklestirilmistir. Aragtirmada
165 ogrenciye ikiser adet okuma ve dinleme bataryasi
uygulanmistir.  Uygulamanin
standart sapmalar temel alinarak (Min. Degeri .50, Maks.
Degeri 6, Ortalamalari 3.58, ve Standart Sapmalari [SS] ise
.94), ogrenciler iki gruba ayrilmistir. Okuyucu gruplari

ardindan ortalama ve

grubun okudugunu anlama puanlari temel alinarak
puanlar1 ortalamanin 1 SS tizerinde olanlar iyi okuyucu, 1
SS ve altinda olanlar ise zayif okuyucu seklinde
nitelendirilmistir. Calismaya zayif
okuyucu, 44’1 iyi okuyucu olarak belirlenirken 93 6grenci
ortalama okuyucu olarak belirlenmistir.
arastirma grubunu 72 6grenci olusturmaktadir. Bu bilgiler
Tablo 1’de gosterilmektedir.

katilanlarin 28’1

Calismanin

Tablo 1.

Ogrencilerin Okudugunu Anlama Becerisine Gore Dagilimi

Okudugunu Anlama n %

Ortalama OA 93 56.4
Zayif OA 28 17.0
Iyi OA 44 26.7
Toplam 165 100

Not. OA: Okudugunu Anlama
2.3.Islem

Ogrencilere haftanin bes giinii uygun saatlerde bireysel
olarak veri toplama araglari uygulanmistir. Coziimleme
hatalari, ¢6ziimleme siiresi, metin okuma akiciliklar1 ve
dinlediklerini anlama becerilerine iligskin veriler calisma
kayit cizelgelerine islenmistir. Calismalara
ogrenciler ile kisa siireli bir sohbet edip tanisarak
baslanilmistir. Tanismanin ardindan 6grenciye ¢alisma ile
ilgili bilgiler verilmistir. Daha sonra ¢alisma gerceklestirilip
o0grenciye tesekkiir edilerek oturum sonlandirilmistir.

sirasinda

2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel
Aragtirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boéliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemler” baglhig1 altinda belirtilen eylemlerden higbiri
gergeklestirilmemistir. ~ Calisma,
Universitesi Sosyal ve Begeri Bilimler Etik Kurulu'nun
05.01.2021 tarihli ve E—804.01-2101050026 sayili izni
dogrultusunda gergeklestirilmistir.

Hasan  Kalyoncu

2.4.Veri Toplama Araglar

Arastirmada dinledigini ve okudugunu anlama becerileri,
yazarlarin devam eden TUBITAK tarafindan desteklenen
117K976 numarali projesinde gelistirdikleri normal gelisim
gosteren ve okuma giigliigii olan ilkokul ve ortaokul
ogrencilerinin okuma becerilerini degerlendirmeye yonelik
bir okuma  degerlendirme bataryas: gelistirme
calismasinda gelistirilen dort metinle Ol¢lilmiistiir.
Metinlerden ikisi bilgi verici ikisi Oykiileyici tiirdedir.
Belirtilen iki adet bilgilendirici ve Oykiileyici metinler
ogrencilere  bireysel uygun
uygulanmigtir. Calismada okuma akiciligi, ¢dziimleme
hata yiizdesi, ¢6ziimleme siiresi ve dinledigini anlama
becerilerine iligkin veriler her &grenci igin Onceden
ayarlanan kayit cizelgesi ile tek bir oturumda toplanmuistir.

olarak ortamlarda
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Bu kayit cizelgesinde Ogrencinin ilgili metni ne kadar
siirede okudugu, okuma yaparken kag tane yanlis yaptigy,
okuma ve dinleme basamaklarindan sonra metinle ilgili
sorularda kag tane yanlis yaptig1 gosterilmektedir. Daha
sonra bu kayit cizelgelerindeki veriler SPSS programina
aktarilarak analiz edilmis ve calismadaki okuma hata
ylizdeleri,
ogrenciler bu sekilde ortaya cikarilmistir. Metin ile ilgili
bilgiler Tablo 2’de gosterilmektedir.

okuma siireleri ve ortalamada bulunan

Tablo 2.

Calismada Kullanilan Metinlerle ilgili Bilgiler

Sinif Okunabilirlik
Metin Ad1 Kelime Sayis1

Diizeyi Degeri
Bobo'nun Yardimi 142 84 (Kolay)
Caligkan Arn 118 57 (Orta Giigliik)

2. Siuf
Ben Kimim 138 75.29 (Kolay)
Telefon 118 61.43 (Orta Giigliik)

2.5.Veri Analizi

Tablo 2’de verilmis olan dort adet veri toplama araci 165
o0grenciye uygulanmistir. Daha sonrasinda uygulama
sonuglarina gore 93 Ogrenci
bulunmustur.
ogrencilerin neye gore ortalamada bulunduklar1 yukarida
belirtilmis olan Tablo 1 zayif, ortalama ve iyi okudugunu
anlama becerisine sahip &grencilerin frekans tablosu ve
ylizdelik dilime gore dagilimi kisminda vurgulanmaktadar.
dahil
edilmemistir. Geriye kalan 72 adet veri SPSS programi
kullanilarak analiz edilmistir. Arastirma kapsaminda
okudugunu anlama becerisi yoniinden iyi ve zayif olan
ogrencilerin  okudugunu performanslariin
¢oziimleme hata yiizdesi, ¢dziimleme siiresi, dinledigini

verilerinin istatistiksel

ortalamada Ortalamada bulunan

Ortalamada  bulunan Ogrenciler  analizlere

anlama

anlama ve metin okuma akicilig1 performanslaria gore
farkhlasip  farklilasmadigi  incelenmistir.  Yukarida
belirtilen dort degiskenin iyi ve zayif okuma becerisine
sahip olup olmama ile arasindaki iligkiyi ortaya koymak
icin korelasyon teknigi kullanilmistir. Diger yandan
okudugunu anlama becerisi yoniinden iyi ve zayif olan
ogrencilerin  okudugunu performanslariin
yukarida belirtilen degiskenler yoniinden farklilik yaratip
yaratmadigini belirlemek icin Mann-Whitney U testi
kullanilmistir. Mann-Whitney U testi normal dagilim
ozelligi gostermeyen bir dagilimda iki bagimsiz grup
ortalamalarim1 karsilastirmak amaciyla kullanilan non-
parametrik bir yontemdir. Bu arastirmada da verilerimizin
dagilim1 parametrik olmadig: icin Mann-Whitney U testi
kullanilmistir. Ayni zamanda iyi ve zayif okuma
becerilerine sahip olmaya gore katiimcilarin okudugunu
anlama performanslari ile dinledigini anlama, ¢oziimleme
hata yiizdesi, ¢dziimleme siire ortalamasi ve metin okuma

anlama

akiciliklart arasinda anlaml bir iliski olup olmadigini
belirlemek igin Spearman rho korelasyon analizi

yapilmustir.
3. Bulgular

3.1.0grencilerin Dinledigini Anlama Becerilerine Gore
Okudugunu Anlama Performanslar

Dinledigini anlama becerisinin iyi ve zayif okuma
becerisine sahip olma yoniinden fark yaratip yaratmadigim
bulabilmek i¢in yapilan Mann-Whitney U testi Tablo 3'te
sunulmustur. Verilerimiz normal dagilima uygun olmadig1
icin iligkisiz 6rneklemler f testi yerine Mann-Whitney U
testi yapilmustir.

Tablo 3.

Tyi ve Zayif Okudugunu Anlama Becerisi ile Dinledigini Anlama
Becerisi Puanlarimin Karsilagtirilmasi

Gru " Sira Sira u

P Ortalamas: Toplam1 P
Iyi Okuyucu 44 4548 2001 221 .00
Zayif 28  22.39 627
Okuyucu

Tablo 3’e bakildiginda ogrencilerin dinledigini anlama
puanlarmin aritmetik ortalamalar1 goz oniine alindiginda
iyi okuma becerisine sahip Ogrencilerin
ortalamas1 45.48, zayif okuma becerisine sahip 6grencilerin

aritmetik

aritmetik ortalamasi ise 22.39 olarak bulunmustur. Iyi ve
zay1f okuma becerisine sahip olan katilimcilarin dinledigini
anlama becerileriyle okudugunu anlama becerilerinde
farklilik olup olmadigmmi ortaya koymak igin yapilan
Mann-Whitney U testi sonucunda ise U =221, p <.05 olarak
bulunmustur. Bu degerler iyi okudugunu anlama becerisi
bulunan 6grencilerin dinledigini anlama becerilerinin de
iyi oldugunu, zayif okudugunu anlama becerisine sahip
olan 6grencilerin dinledigini anlama becerilerinin de zayif
oldugu sonucunu ortaya ¢ikarmaktadir.

3.2.0grencilerin Coziimleme Hata Yiizdelerine Gore
Okudugunu Anlama Performanslar

Coziimleme hata yiizdesinde iyi ve zayif okuma becerisine
sahip olma bakimindan fark olup olmadigini bulabilmek
icin yapilan Mann-Whitney U Tablo 4'te
gosterilmektedir. Verilerimiz normal dagilima uygun
olmadig: igin iligkisiz Orneklemler t testi yerine Mann-
Whitney U testi yapilmustir.

testi
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Tablo 4.

lyi ve Zayif Okudugunu Anlama Becerisi ile Coziimleme Hata
Yiizdesi Puanlarinin Karsilagtirilmasi

Sira Sira
Grup " Ortalamas: Toplam1 u P
Iyi 44 29.17 1283.50 29350 <.01
Okuyucu
Zayif 28  48.02 1344.50
Okuyucu

Tablo 4 incelendiginde Ogrencilerin ¢oziimleme hata
ylizdesi puanlarmin aritmetik ortalamalar1 goz Oniine
alindiginda iyi okuma becerisine sahip 0Ogrencilerin
aritmetik ortalamalar1 29.17, zayif okuma becerisine sahip
O0grencilerin aritmetik ortalamalar1 ise 48.02'dir. Yapilan
Mann-Whitney U testi sonucunda ise U = 293.50, p < .01
olarak bulunmustur. Bu sonuglar géz 6niine alindiginda iyi
ve zay1f okudugunu anlama becerilerine sahip 6grencilerin
¢ozlimleme hata fark
bulunmustur. Kisaca agiklamak gerekirse ¢oziimleme hata
ylizdeleri yiiksek ¢ikan dgrencilerin okudugunu anlama

ylizdelerinde anlamli  bir

becerileri zayif, ¢oziimleme hata yiizdeleri diisitk ¢ikan
ogrencilerin okudugunu anlama becerileri ise iyi oldugu
sonucu ortaya ¢itkmaktadir.

3.3.0grencilerin Céoziimleme Hizlarina Gore
Okudugunu Anlama Performanslart

Ogrencilerin ¢oziimleme hizlarmin iyi ve zayif okuyucu
niteligine  sahip farklilasip
farklilasmadigmi bulmak igin ve verilerimiz normal
dagilima uygun olmadig icin iligkisiz orneklemler ¢ testi
yerine Mann-Whitney U testi yapilmistir. Yapilan Mann-
Whitney U testi Tablo 5'te gosterilmektedir. Ogrencilerin
hizlar1  ¢oziimleme ortalamalar1
hesaplanarak bulunmustur.

olma bakimindan

¢ozlimleme stire

Tablo 5.

Iyi ve Zayif Okudugunu Anlama Becerisi ile Coziimleme Siire
Ortalamalar: Puanlarimin Karsilastirilmas:

Sira Sira

Grup " Ortalamast Toplami u p
Iyi 44 30.97 1362.50 372.50 .005
Okuyucu

Zayif 28  45.20 1265.50

Okuyucu

Tablo 5'te goriildiigii tizere iyi okuyucu niteliginde olan
Ogrencilerin  ¢oziimleme aritmetik
ortalamasi 30.97, zayif okuyucu niteligindeki 6grencilerin
aritmetik ortalamalar ise 45.20"dir. Yapilan Mann-Whitney
37250, p < .05 olarak
bulunmustur. Bu sonuglar sunu gosteriyor ki ¢oziimleme

hizi  puanlarmin

U testi sonucunda ise U =

siire ortalamas: ile okudugunu anlama becerisi ters
orantilidir. Cozlimleme siire ortalamasi yiiksek olan

ogrencilerin  okudugunu anlama Dbecerileri zayif,
¢ozltimleme stire ortalamalar1 diisik olanlarin ise
okudugunu  anlama  becerilerinin  iyi  oldugu
goriilmektedir.

3.4.0grencilerin Metin Okuma Akiciligt
Performanslarina Gére Okudugunu Anlama
Performanslar

Iyi ve zayif okuma becerilerine sahip olmaya gore
katiimcilarin - metin  okuma akiciliklarmin  farklilasip
farklilasmadigini bulabilmek i¢in Mann-Whitney U testi
yapilmigtir. Verilerimiz normal dagilima uygun olmadig:
igin iligkisiz O6rneklemler ¢ testi yerine Mann-Whitney U
testi yapilmistir ve sonuglar Tablo 6’da gosterilmistir.

Tablo 6.

Iyi ve Zayif Okudugunu Anlama Becerisi ile Metin Okuma
Akiciligr Puanlarimim Karsilastirilmast

Gru " Sira Sira u

P Ortalamas1  Toplami P
Iyi 44 4203 1849.50 372.50  .005
Okuyucu
Zayif 28 27.80 778.50
Okuyucu

Tablo 6 incelendiginde iyi okuyucu niteliginde olan
O0grencilerin metin okuma akiciligi puanlarinin aritmetik
42.03, okuyucu niteliginde
ogrencilerin metin okuma akiciligr puanlarmnin aritmetik
ortalamasi ise 27.80 olarak bulunmustur. Mann-Whitney U
testi sonucunda ise U = 372.50, p < .05 olarak bulunmustur.
Ulagilan bu sonuglar gosteriyor ki iyi ve zayif okuma
becerisine sahip 6grencilerin metin okuma akiciliklarinda
anlamli bir fark vardir. Metin okuma akicilik puanlari
yiiksek olan 6grencilerin okudugunu anlama becerilerinin
iyi oldugu, metin okuma akicilig diisiik olan 6grencilerin
ise okudugunu anlama becerilerinin zayif oldugu
goriilmektedir.

ortalamasi zayif olan

Yukarida dort tablo halinde ayri ayri incelenen
degiskenleri bir arada inceleyerek aralarinda anlamh fark
olup olmadigini bulgulardan faydalanarak ortaya koymak
yerinde olacaktir. Bulgulara bakildiginda ¢6ziimleme hata
ylizdesi, dinledigini anlama becerisi, metin okuma akicilig1
becerisi ve ¢oziimleme siire ortalamalart puanlarinin
anlamli oldugu goriilmektedir. Tiim tablodaki iliskiler
incelendiginde iyi ve zayif okuyucu olarak nitelendirilen
ogrencilerin okudugunu anlama performanslar ile
belirtilen dort degisken arasinda anlamli iliskiler oldugu
goriilmektedir. Bu anlaml iliskiler ¢6ziimleme siire
ortalamalar1 ve metin okuma akiciligr puanlarinda diger
degiskenlerden daha yiiksek oranda bulunmustur (U =
372.50). Dinledigini anlama becerisi puanlarinda ise en az
oranda bulunmustur (U = 221). Céziimleme hata yiizdesi
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puan ise bu ii¢ degiskenin arasinda bir sonug ¢ikmistir (U
= 293.50). Bu iligkiler dort degiskenin de birbirini
etkiledigini ve birbirinden etkilendigini gostermektedir.
Sira ortalamalarina bakildiginda zayif okuma becerilerine
sahip bireylerin iyi okuma becerisine sahip Ogrencilere
oranla metinleri daha yavas ve akici olmayan bir sekilde
okuduklar1 sonucuna ulasilmistir. Ayni sekilde iyi okuma
becerisine sahip dgrencilerin zayif okuma becerisine sahip
O0grencilere oranla metinleri okurken daha az hata
yaptiklar1 goriilmektedir. Ogrencilerin dinledigini anlama
puanlarmi karsilastirdigimizda iyi okuma becerisine sahip
ogrencilerin dinledigini anlama becerilerinin daha iyi
oldugu bulunmustur. Diger bir yandan bulgular, siralanan
dort degiskenin okuma ve okudugunu anlama becerilerine
de farkli etkilerinin oldugunu gostermektedir. Dinledigini
anlama becerileri, metin okuma akicilig1 becerileri iyi olan
ogrencilerin okuma ve okudugunu anlama becerilerinin de
iyi oldugu gozlemlenmistir. Bunun yaninda ¢éziimleme
hata orani ve ¢ozlimleme siire ortalamas: diisiik olan
ogrencilerinde okuma ve okudugunu anlama becerilerinin
iyi oldugu sonucu bulunmustur.

3.5.0grencilerin Okudugunu Anlama Performanslart
ile Diger Degiskenler Arasindaki Iligkilerin Incelenmesi

Iyi ve zayif okuma becerilerine sahip olmaya gore
katiimalarin  okudugunu anlama performanslar ile
dinledigini anlama, ¢6ziimleme hata ytiizdesi, ¢6ziimleme
slire ortalamasi ve metin okuma akiciliklar1 arasinda
anlamli bir iligki olup olmadigini belirlemek i¢in Spearman
rho korelasyon analizi yapilmis ve sonuglar Tablo 7’de
gosterilmistir.

Tablo 7.

Okudugunu Anlama Becerisiyle; Dinledigini Anlama, Coziimleme Hata
Yiizdesi, Coziimleme Siire Ortalama (saniye bazinda) ve Metin Okuma
Akicil1g1 Becerileri Arasindaki Korelasyon Sonuglart

Okudugunu Anlama r P
Dinledigini Anlama .52 <01
Coziimleme Hata Yiizdesi -.40 <.01
Coziimleme Stire -.28 .007
Ortalamalar1
Metin Okuma Akicilig1 .32 .002

Not. n=72.

Yukarida ¢6ziimleme hata orani, ¢Oziimleme siire

ortalamalari, metin okuma akicilig1 ve dinledigini anlama
degiskenlerinin okudugunu anlama becerisi ile arasindaki
iliskiyi ortaya koyma amaciyla korelasyonlar: arastirilmis
ve Tablo 7 yardimiyla korelasyon sonuglar1 ortaya
konmustur. Tablo 7 incelenecek olursa, okudugunu anlama
becerisi ile ¢dziimleme hata yiizdesi arasinda negatif yonlii
anlamh bir iligki (1[72] = -.40, p < .01) bulunmustur. Bu
sonugtan hareketle okuma esnasinda ¢ok hata yapan

ogrencilerin okuduklarini anlamada sorunlar yasadiklar
sOylenebilir. Coziimleme siire ortalamalari ile okudugunu
anlama  becerisi
incelendiginde negatif yonde anlamli, diisiik diizeyde bir
iliski oldugu (r[72] = -.28, p < .01) goriilmektedir. Yani
Ogrencinin metni okuma siiresi arttikga okudugunu
anlama becerisinin zayifladig1 soylenebilir. Son olarak
dinledigini anlama becerisi (r[72] = .52, p < .01) ve metin
okuma akiciligy (r[72] = .32, p < .01) ile okudugunu anlama
becerisi arasinda pozitif yonde, orta diizeyde anlaml bir

arasindaki  korelasyon  sonuglari

iliski oldugu bulunmustur. Bu sonuclardan hareketle
dinledigini anlama becerisi ve metin okuma akicilig1 iyi
olan dgrencilerin okudugunu anlama becerilerinin de iyi
oldugu soylenebilir.

4. Tartisma

Yapilan bu arastirmanin amaci, ilkokul ikinci sinifa devam
eden zayif ve iyi okudugunu anlama becerisine sahip
bireylerin ¢oziimleme hata orani, ¢oziimleme hizi (siire
ortalamasi), metin okuma akicilig1 ve dinledigini anlama
becerilerinin anlama

okudugunu performanslaria

tarama modelinde betimsel
ama¢ dogrultusunda
Kahramanmaras'in Pazarcik ilgesinde yer alan ve sosyo-
ekonomik agidan farklilik gosteren iki okuldan 165 6grenci
dahil
okudugunu anlama puanlar: temel almarak 6grenciler iyi
ve zaylf okudugunu anlama becerisine sahip olmaya gore
iki gruba
incelenmistir. Arastirma sorular1 goz oniine alindiginda ilk
olarak okudugunu anlama becerisi ve okuma akicilig1

etkilerini bir yontemle

incelemektir. Bu ¢alismaya

edilmistir.  Arastirmaya katilan 6grencilerin

ayrilarak arastirma sorulart smirlarinda

becerileri incelenecektir. Literatiirde akici okuma
becerisinin okudugunu anlama becerisi {izerindeki etkisini
ortaya koyan pek ¢ok calismanin oldugu bilinmektedir
(Aktas ve Cankal, 2019; Akyol ve Kodan, 2016; Cetinkaya
vd., 2015; Kanuk Uysal, 2021; Quirk ve Beem, 2012). iyi
okuyan bireyler metinleri akici bir sekilde okur, kelime
¢oziimleme ile zaman kaybetmez ve metinleri daha iyi bir
sekilde anlarlar. Zayif okuyucular ise metinleri akici bir
sekilde okuyamadiklar1 ig¢in anlama oranlar1 diiger.
Buradan hareketle iyi ve zayif okuma becerisine sahip
bireylerin hem akicilik becerilerinde hem de okudugunu
farkliliklarin oldugu
gozlemlenmektedir. Akici bir sekilde okuma yapamayan
ogrencilerin okudugunu anlamada sorunlar yasadig,
bunun sosyal
istenmeyen sonuglarin olustugu goriilmektedir. Ulusal
alan yazin incelendiginde akicilik becerisinin yeterince
onemsenmedigi, akicilik becerisi ile ilgili uluslararas: alan
yazinda yapilan calismalara kiyasla geride kaldig:
goriilmektedir. Yapilan bu arastirmanin  bulgulari
incelendiginde akicilik becerisinin okudugunu anlama
pozitif aglk bir gekilde
goriilmektedir. Arastirmada metin okuma akicilig1 iyi olan
ogrencilerin okudugunu anlama becerilerinin de iyi
oldugu, metin okuma akiciligt zayif olan Ogrencilerin

okudugunu anlama becerilerinin de zayif oldugu ortaya

anlama becerilerinde

sonucu olarak ve egitim hayatinda

becerisine  olan etkileri
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konmaktadir. Ortaya g¢ikan bu sonuglar yapilan birgok
calismayla paralellik gostermektedir. Cayir ve Ulusoy
(2014), bir akiciligr gelistirme programimin ogrencilere
uygulanmasinin ogrencilerin
akiciliklarmin arttigini ve okudugunu anlama becerilerinin
gelistigini belirtmislerdir. Rasinski (2004) ise benzer sekilde
akicilik becerisinin okudugunu anlama becerisine olumlu
etkilerinin oldugunu belirtmistir. Belirtilen arastirmalar ve
eldeki ¢alisma gosteriyor ki okuma akicilifi okudugunu
anlama becerisini yordayan énemli bir degiskendir. Metin

ardindan okuma

okuma akicilig1 becerisinin gelisimi icin yapilan ¢alismalar
okudugunu anlama becerisinin gelisimini de dogrudan
etkileyecektir.

Ikinci olarak okudugunu anlama becerisi ve ¢dziimleme
becerisi ele alinacaktir. Coziimleme dogrulugu ve hizi
¢oziimleme becerisi iginde yer alan becerilerdir. Bu
kapsamda oncelikle ¢6ziimleme hizi ele alinacak olursa bu
beceri akici okuma kapsaminda yer alir. Coziimleme hizi
ve akicilik birbirini etkileyen iki beceri alanidir. Akicilik
¢ozlimleme hizindan olumlu anlamda etkilenmektedir.
Okuma ve anlama siirecinin nitelikli bir diizeye ulagsmasi
icin ¢oziimleme hizinin gerekmektedir.
Coziimleme hizimin iyi olmasmnin okumanin hedefine
ulasmasinda  bireye  biiyiik  katkilar  sagladig:
distintilmektedir (Bastug ve Akyol, 2012). Alan yazin
incelendiginde okudugunu anlama becerisi ile ¢oziimleme
becerisi arasmnda dogru orantili bir iliskinin belirlendigi
goriilmektedir (Giildenoglu vd., 2012; Kargin vd., 2014;
Raman ve Weekes, 2005; Ramus vd., 2003; Wauters vd.,
2006; Zaretsky vd., 2009). Yapilan bir calismada ¢dziimleme

iyi olmasi

hizi  becerisinin  arttirilmasinin  akicihik  becerisini
gelistirdigi vurgulanmaktadir (Tornéus, 1984). Aymi
zamanda yapilan farkli ¢alismalar gostermistir ki egitim
seviyesi artan bireylerin okuma miktarlarmin artacag:
bunun sonucunda da ¢6ziimleme hizi ve akiciliginin
artacag belirtilmistir (Beauchet vd., 2010; Erdogan, 2011;
Giildenoglu vd., 2012; Kirby vd., 2008; Makhoul, 2017; van
Steensel vd., 2016). Coziimleme hizinin ve akiciliginin
okudugunu anlama becerisine etkisini daha iyi anlamak
i¢in konunun ¢ikis noktasini anlamak gerekir. Huey (1968),
satran¢ oynayan bireylerin bu konudaki gelisimlerini
aragtirmistir. Arastirma sonucunda bireylerin oyunda
hizlanarak diisiinme siiresini kisalttiklarinda oyunu ¢ok
daha iyi oynadiklarimi gormiistiir. Ortaya c¢ikartilan bu
iliski ¢oztimleme hizi ve okudugunu alama becerisi
arasindaki iliski ile paralellik gostermektedir. Okudugunu
anlama becerisi yukaridaki ornekte vurgulandigi gibi
siireden ters orantili olarak etkilenmektedir. Ogrencilerle
yapilan ¢alismalarda da bu iliski anlamli ve negatif yonde
bulunmustur. Yani ¢6ziimleme hizinin yiiksek oldugu,
diger bir taraftan bakarsak ¢dziimleme siiresinin az oldugu
bir okuma siirecinde okudugunu anlama becerisinin daha
iyi oldugu sonucuna ulasilmistir. Ortaya ¢ikarilan bu sonug
yapilan bir¢ok ¢alisma ile paralellik gostermektedir. Ehri ve
McCormick (1998) ve Ehri (2005), yaptiklar1 ¢alismalarda
okuma  siiresinin  kisaltilarak  okuma eyleminde
otomatikligin  arttirilacagini  bunun sonucunda da

okudugunu anlama becerisinin gelisecegini
vurgulamaktadirlar. Yapilan bir bagka calismada bu
calismada oldugu gibi okudugunu anlama becerisi ile
okuma stiresi arasinda negatif yonde bir iligski bulunmustur
(Basaran vd., 2014). Arastirmadan elde edilen sonuglara
bakildiginda alan yazinda ortaya konulan bir¢ok ¢alisma
ile paralellik gostermektedir. Okuma siiresi fazla olan
ogrencilerin okudugunu anlama becerilerinin zayif oldugu
sonucu ortaya c¢ikmaktadir. Ayrica bu sonug ¢oziimleme
hizi ve okudugunu anlama becerisi arasindaki iliskiyi
gostermesinin yani sira akicilik becerisi ile ¢oziimleme hiz1
arasindaki iliskiyi de gostermesi bakimindan 6nemli bir
yere sahip oldugu diisiiniilmektedir. Iyi ve zayif okuma
becerisine sahip Ogrencilerin ¢oziimleme becerilerinde
farklar vardir. Iyi okudugunu anlama becerisine sahip
ogrencilerin ¢oziimleme hizi ve dogrulugu acisindan da iyi
oldugu bulgularla ortaya konmustur. Yapilan bircok
calismada sesbilgisel ¢6ziimleme becerisinin arttirilmasiyla
katilimalarin sozciikleri daha da hizli okuyabilecekleri
belirtilmektedir (Abou-Elsaad vd., 2016; Durgunoglu ve
Oney, 1999; Frost, 1998; Kjeldsen vd., 2014; Peynircioglu
vd., 2002; Rakhlin vd. 2014; Ramus vd., 2003;
Schatschneider vd., 2002; Shaywitz ve Shaywitz, 2005;
Vellutino vd., 2004). Ogrencilerin sadece sesbilgisel
¢oziimlemeyi kullanarak okuma yaptiklarm diisiiniirsek,
iyi okuma Dbecerisine sahip 0Ogrencilerin sesbilgisel
¢ozlimlemeyi daha iyi yaparak daha hizli bir okuyucu
olmay1 basardiklari1 diisiinebiliriz. Fakat iyi okuma
becerisine sahip 6grencilerin sesbilgisel ¢oziimlemeye ek
olarak ortografik ¢o6ziimleme de yapmis olabilecekleri ve
bunun da onlarin okumalarmi olumlu yonde etkiledigini
savunan bir¢ok arastirma bulunmaktadir (Kjeldsen vd.,
2014; Miller, 2004a, 2004b, 2005, 2006a, 2006b, 2010; Rakhlin
vd., 2014; Therrien, 2004; Young-Suk vd., 2012). Bundan
dolay1 ¢alismada daha dogru sonuglara ulasilabilmesi igin
¢oziimleme hizlarmin yaninda ¢éziimleme dogrulugunun
da incelenmesi énemli goriilmektedir. C6ziimleme hizinin
okudugunu etkiledigi gibi
¢oziimleme dogrulugu da akicilik ve okudugunu anlamay1
etkileyen bir beceridir. Ortaya konan bu c¢alismada
Ogrenciler tarafindan yapilan okuma hatalarmin orani
¢oztimleme  dogrulugunu  ortaya
hesaplanmistir. Okuma eylemini bir iiretime benzetecek
olursak, tipki iiretim sirasinda yapilan hatalarin {iretimin
verimini diisiirecegi gibi
hatalarinda verimi (okudugunu anlamay1) diisiirecegini
sOyleyebiliriz. Okuma sirasinda birey harfleri birlestirerek
heceleri, birlestirerek kelimeleri, kelimeleri
birlestirerek ciimleleri  birlestirerek
paragraflar1 okur ve anlamaya calisir. Herhangi bir
bolimde yapilan hata elbette okudugunu anlamayi
etkileyecektir. Bunun igin okuma eyleminin en basindan
sonuna kadar hatasiz veya en az hatayla yapilmasi
okudugunu anlamayi pozitif yonde etkileyecektir. Verilen
bilgiler ve bulgular tiimiiyle ele alindiginda bu ¢alismada
sadece metin okuma akiciiginin okudugunu anlama
tizerindeki incelemek yerine akiciligin alt

akiclign  ve anlamay1

koymak igin
okuma

sirasinda  yapilan

heceleri
cimleleri  ve

etkisini



I Usiimez vd.

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 25, Say1 3, 2024

basamaklar1 olarak nitelendirilen ¢6ziimleme hizi ve
dogrulugunun okudugunu anlama tiizerindeki etkisi de
incelenerek daha detayl bilgilere ulasilmaya calisilmastir.
Ortaya ¢ikan bulgular gosteriyor ki hata yiizdesi ve
okudugunu anlama becerileri arasinda negatif yonde
anlamli bir iliski vardir. Yani ¢dziimleme hata yiizdesi
arttik¢a okudugunu anlama diismektedir. Ortaya ¢ikarilan
bu sonug
gostermektedir. Yilmaz (2008) tarafindan yapilan bir
arastirmada okudugunu anlama becerisi ile yapilan okuma

yapilan bir¢ok calisma ile paralellik

hatalar1 arasinda anlamli bir iliski bulunmustur. Ayni
sekilde Tazebay (1995) ortaya koydugu arastirmasinda bu
iki olgu arasinda anlamli bir iliski oldugunu belirtmistir.
Bunun yaninda yapilan diger bir c¢alismada okuma
hatalarinin  okudugunu anlama becerisini olumsuz
etkilemesinin yaninda 06grencilerin okuma aliskanlig:
kazanmasin1 da olumsuz etkiledigi bulunmustur (Mavi,
1995). Yapilan arastirmalar zayif okuma becerisine sahip
O0grencilerin okuma yaparken anlamdan ¢ok kelime
¢oziimlemeye odaklandiklarint bununda okudugunu
anlamay1 olumsuz etkiledigini gostermistir (Armbruster
vd., 2001). Yapilan bu arastirma ¢oziimleme hata
ylizdesinin okudugunu anlama becerisi tizerindeki etkisine
vurgu yapmasmin yani sira metin okuma akiciligina
etkisine de vurgu yapmasi

goriilmektedir.

bakimindan Onemli

Son olarak okudugunu anlama becerisi ve sozel dili anlama
becerisi ele alinmistir. Okuma ve okudugunu anlamayi
etkileyen baglica becerilerden birisi de 6nemi yeterince
anlagilmayan dinleme becerisidir. Analizler sonucunda
calismaya katilan Ogrencilerin okudugunu
becerilerini etkileyen en 6nemli degiskenlerden birinin de
dinledigini
Belirtilen bu sonucun daha 6nce yapilan ¢alismalardan elde
edilmis olan sonuglarla tutarli oldugu ve dinledigini
anlama becerisinin okudugunu anlama becerisi igin &n
kosul beceri niteliginde oldugu vurgulanmaktadir
(Hagtvet, 2003; Olofsson ve Niedersoe, 1999; Ouellette,
2006; Scarborough, 1990; Sinatra, 1990).
kazandigr ilk beceri dinleme becerisidir. Calismalar
bebeklerin dogumdan 6nceki beginci aydan itibaren sesleri
isittiklerini gostermektedir (Dogan, 2007). Bebeklerin

anlama

anlama becerisi oldugu anlasilmaktadir.

Insanlarin

dogumdan oOnce sesle olan iliskilerini, anne karnindaki
bebegin seslere tepki verdigini eger tepki vermezse isitme
ile ilgili bir sorunun olabilecegi belirtmektedir (Omiir,
2006’dan akt. Dogan, 2007). Dinleme becerisinin éneminin
anlagilmasindan sonra kadinlarin hamileliginin 6zellikle
yedinci ayindan sonra anne ve babalara anne karnindaki
bebekle konusma ¢alismalar1 yaptirmaya baslanmistir. Bu
sekilde egitim alan bebeklerin almayan bebeklere gore alt1
ay onde oldugu vurgulanmistir. Yapilan diger bir
¢alismada anne karnindaki bebeklere dinletilen klasik
miizigin, onlarin  zekd  diizeylerinde  arttirdig:
vurgulanmaktadir (Akyol, 2002’den akt. Dogan, 2007).
Bunun yaninda yapilan ¢alismalar gosteriyor ki bireyin
dilsel gevresi sozel dilin gelisimini de etkilemektedir
(Huttenlocher vd., 2002). Sosyo-ekonomik olarak diisiik

seviyede bulunan bir ¢ocuk, yiiksek sosyo-ekonomik
diizeyde bulunan bir ¢ocuga oranla sinirh bir dil 6grenme
ortamiyla karsi karsiya bulunmaktadir. Bu da ¢ocugun dil
becerileri agisindan diger akranlarina gore dezavantajli
olmasina sebep olmaktadir (Hart ve Risley, 2003). Sinirl1 bir
dil ortam1 cocugun duydugu sozciik sayisinin smirl
olmasina yol acacaktir. Sozciik sayisinin sinirli olmasi ise
dinleme becerisini olumsuz etkileyip dolayl olarak okuma
ve okudugunu anlama becerisinin zayif olmasma yol
acacaktir. Bireyin erken cocukluk dénemiyle beraber ¢ok
yonlii kelime dagarcigina ve entelektiiel agidan zor
seviyedeki konusmalara maruz birakilmasi
becerisinde olumlu bir etkiye yol agacaktir. Bu da ¢ocugun
kadar okuryazarlik  becerilerini
ongodrmektedir (Dickinson ve McCabe, 2001; Dickinson ve
Porche, 2011). Ulusal ve uluslararasi alan yazinda az sayida
¢alismanin bulundugu ve okudugunu anlamada bu denli
onemli

dinleme

dordiuncti  smifa

etkileri olan dinledigini anlama becerisinin
okudugunu anlama becerisi {izerindeki etkilerini ortaya
koyan bu bulgularin diger degiskenlerle beraber
incelenmesi 6nemli goriilmektedir. Yapilan ¢alismalar
sonucunda dinledigini anlama becerisi ile okudugunu
anlama becerisi arasinda pozitif yonde anlamli bir iligki
oldugu bulunmustur. Bulunan bu sonug alan yazinda
yapilan bir¢ok arastirma ile de paralellik gostermektedir.
Bulut (2013) ortaya koydugu bir arastirmada doérdiincii
sinifa devam eden 6grencilere dinledigini anlama egitimi
vererek kelime hazinesi ve okudugunu anlama becerisi
bakmigtir. Calisma
dinledigini anlama egitiminin bahsedilen iki beceriyi
pozitif yonde etkiledigi sonucuna ulasmistir. Yapilan bir
diger calisma sonucunda iyi bir okuma ve okudugunu
anlama becerisi igin dinleme becerisinin hayati éneme
sahip oldugunu vurgulamaktadir (Spring ve French, 1990).
Bireyin ulasabilecegi okuma ve okudugunu anlama
onu yaklagtiracak en Onemli

dinledigini anlama becerisi oldugu vurgulanmaktadir. Bu

uzerindeki etkisine sonucunda

seviyesine becerinin
calisma ve incelenen diger calismalar gosteriyor ki
okudugunu anlama becerisinin gelisimi birden fazla
degiskenle iligkilidir. Bu degiskenlerin gelismesi ve
iyilestirilmesi okudugunu anlama becerisini de olumlu
etkileyecektir.

Ulasilan sonuglardan hareketle uygulamaya, ilgililere,
aragtirmacilara ve gelecekte yapilacak ¢alismalara yonelik
bazi 6neriler sunulabilir. Uygulamaya yonelik oneriler su
sekilde siralanabilir: Bu ¢alismalarda dinledigini anlama
becerisinin gelistirilebilir bir beceri oldugu ve dinleme
becerisinin gelistirildigi takdirde okuma ve okudugunu
anlamanin da gelisecegi vurgulanmaktadir. Bu nedenle
dinleme becerisinin egitimciler tarafindan dikkate alinmas:
becerinin  gelistirilmesi calismalarin
siirdiiriilmesi ~ gerekmektedir. Ikinci olarak
akiciliginin okudugunu anlama becerisinin gelismesinde
biiyiik etkilerinin oldugu yapilan bu calismada ve alan
yazindaki diger ¢alismalarda belirtilmistir. Bundan dolay:
Ogrencilerin okuma akiciligi becerilerinin gelistirmesi
egitimciler tarafindan dikkate alinmalidir. Ugiincii olarak

ve bu igin

okuma
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Ogrencilerin okuma siirelerini kisaltacak yeni ve etkili
metotlarin belirlenmesi i¢in ¢alismalarin stirdiiriilmesi
gerekmektedir. Son olarak okuma ve okudugunu anlama
becerisi igin biiyiik 6neme sahip olan dinleme becerisini
geligtirici calismalarin yapilmasi gerekmektedir. fleride
yapilacak arastirmalara da birkag 6neri sunmak gerekirse;
ilk olarak arastirmadan elde edilen bulgular iist veya alt
smif diizeylerindeki 6rneklem gruplariyla test edilerek
¢galismanin  bulgularinin  genellenebilirligi ~ kontrol
edilebilir. Ikinci olarak bu calismada ogrencilerin okuma ve
dinleme performanslar1 iki adet bilgi verici ve iki adet
Oykiileyici metin ile 6l¢lilmiistiir. Bundan sonra yapilacak
calismalarda yalniz oykiileyici veya bilgi verici metinler
kullanilarak &grenci diizeyleri olgiilebilir. Uciincii olarak
yapilan bu calismay1 daha fazla katilimci ile yapmak alan
yazina daha ¢ok bilgi vermesi bakimindan yerinde olabilir.
Ayrica okudugunu anlamayr etkiledigi diistiniilen
dinledigini anlama becerisi, okuma akiciligi, okuma hizi ve
okuma hata yiizdesi gibi degiskenler tek tek ele alinabilir.
Daha sonra ozellikle sinif ortaminda dinleme becerisini
engelleyen, metin okuma akicilig1 becerisini zayiflatan,
okuma siiresini ve okuma hatalarini arttiran unsurlarin
neler oldugu ve bu unsurlarin nasil engellenebilecegi ile
ilgili calismalar yapilabilir. Son olarak ailelerin okudugunu
anlamay1 etkileyen dinledigini anlama becerisi, metin
okuma akicilig1 becerisi, okuma hizi, okuma hatas: gibi
faktorlerin nedenleri ile ilgili goriislerini O6grenmeye
yonelik ¢alismalar yapilabilir.

Yazar Notu : Bu makale “Iyi ve Zayif
Okudugunu Anlama Becerilerine Sahip Olan Ogrencilerin
Okuma Performanslar1 Uzerinde Etkili Olan Degiskenlerin
Incelenmesi” isimli yiiksek lisans tezinin verilerinden
uretilmigtir.

Yazar Katkilar : Girig: Birinci yazar. Yontem:
Ikinci yazar. Veri Analizi: Uglincii yazar. Bulgular: Birinci
yazar. Tartisma: Birinci yazar.

Finansman :  Calismada herhangi bir
finansal destek alinmamugtir.

Cikar Catismasi : Calismada herhangi bir ¢ikar
¢atismasi bulunmamaktadir.

Veri Erisilebilirligi : Calismanin verileri ses kaydi
ve yazili bir sekilde djjital ortamda saklanmaktadir.



I Usiimez vd.

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 25, Say1 3, 2024

Kaynakca

Abou-Elsaad, T., Ali, R., & Abd El-Hamid, H. (2016). Assessment
of Arabic phonological awareness and its relation to word
reading ability. Logopedics Phoniatrics Vocology, 41(4), 174—
180. https://doi.org/10.3109/14015439.2015.1088062

Aktas, E. ve Cankal, A. O. (2019). Akic1 okuma stratejilerinin 4. stnif
Tiirkge derslerinde okudugunu anlama becerisine ve
okuma motivasyonuna etkisi. fnsan ve Toplum Bilimleri
Aragtirmalart Dergisi, 11(1), 85-114.

Akyol, H. ve Kodan, H. (2016). Okuma giigliigliniin giderilmesine
yonelik bir uygulama: Akict okuma stratejilerinin
kullanimi. Ondokuz Mayis Universitesi Egitim Fakiiltesi
Dergisi, 35(2), 7-21.

Armbruster, B. B., Lehr, F.,, & Osborn, J. (2001). The research
building blocks for teaching children to read put reading
first. The Partnership for Reading, 4(15), 1078-1085.

Ates, M. (2008). [lkogretim ikinci kademe 6grencilerinin okudugunu
anlama diizeyleri ile Tiirkge dersine kars: tutumlar: ve akademik
bagsarilar: arasindaki iliski [Yayimlanmamis doktora tezi,
Selcuk Universitesi]. Ulusal Tez Merkezi.

Babayigit, S., & Stainthorp, R. (2007). Preliterate phonological
awareness and early literacy skills: Evidence from Turkish.
Journal of Research in Reading, 30(4), 394-413.
https://doi.org/10.1111/1.1467-9817.2007.00350.x

Basaran, M., Batur, Z. ve Karasu, M. (2014). Siireye bagl sesli
okumanin okudugunu anlamaya etkisi. Milli Egitim Bakanlig1
Kiiltiir Yayinlar:.

Bastug, M. ve Akyol, H. (2012). Akict okuma becerilerinin
okudugunu anlamay1 yordama diizeyi. Kuramsal Egitim
Bilim Dergisi, 5(4), 394-411.

Baydik, B. ve Bahap Kudret, Z. (2012). Ogretmenlerin ses temelli
ciimle yonteminin etkilerine ve &gretim uygulamalarina
iliskin goriisleri. Ankara Universitesi Egitim Bilimleri
Fakiiltesi Dergisi, 45(1), 1-22.
https://doi.org/10.1501/Egifak 0000001234

Beauchet, K., Blamey, K., & Walpole, S. (2010). The building blocks
of preschool success. Education and Science, 44(198), 413-
433.

Biancarosa, G., & Cummings, K. D. (2015). New metrics, measures,
and uses for fluency data: An introduction to a special
issue on the assessment of reading fluency. Read Writing,
28(1), 1-7. https://doi.org/10.1007/s11145-014-9516-1

Bulut, B. (2013). Etkin dinleme egitiminin dinledigini anlama,
okudugunu anlama ve kelime hazinesi iizerine etkisi [Yiiksek
lisans tezi, Adnan Menderes Universitesi]. Ulusal Tez
Merkezi.

Biiyiikoztiirk, S., Akgiin, 0. E., Karadeniz, S., Demirel, F. ve Kilig,
E. (2013). Bilimsel arastirma yontemleri. Pegem Akademi
Yayinlari.

Calet, N., Defior, S., & Palma N. G. (2015). A cross-sectional study
of fluency and reading comprehension in Spanish primary
school children. Journal of Research in Reading, 38(3), 272—
285. https://doi.org/10.1111/1467-9817.12019

Caravolas, M., Volin, J., & Hulme, C. (2005). Phoneme awareness
is a key component of alphabetic literacy skills in
consistent and inconsistent orthographies: evidence from
Czech and English children. Journal of Experimental Child
Psychology, 92(2), 107-139.
https://doi.org/10.1016/j.jecp.2005.04.003

Coltheart, M., Rastle, K., Perry, C., Langdon, R., & Ziegler, J. (2001).
DRC: A dual route cascaded model of visual word
recognition and reading aloud. Psychological Review,
108(1), 204-256. https://doi.org/10.1037/0033-
295X.108.1.204

Cayai, B. ve Demir, M. K. (2006). Okuma ve anlama sorunu olan
Ogrenciler {izerine karsilastirmali bir calisma. Tiirk Egitim
Bilimleri Dergisi, 4(4), 437-456.

Cayir, A. ve Ulusoy, M. (2014). Akicihig: gelistirme programinin
ilkokul ikinci smif Ogrencilerinin okuma ve anlama
becerileri tizerindeki etkisi. Cumhuriyet Uluslararas: Egitim
Dergisi, 3(2), 26-43. https://doi.org/10.30703/cije.321340

Getinkaya, G., Ulper, H. ve Yagmur, K. (2015). Ogrencilerin dogru
ve akicl sessiz sozciik okuma becerileriyle kavrama
bagarilari arasindaki iliski. {lkégretim Online, 14(3), 993-
1004. https://doi.org/10.17051/i0.2015.40893

Dickinson, D. K., & McCabe, A. (2001). Bringing it all together: The
multiple origins, skills, and environmental supports of
early literacy. Learning Disabilities Research & Practice, 16(4),
186-202. https://doi.org/10.1111/0938-8982.00019

Dickinson, D. K., & Porche, M. V. (2011). Relation between
language experiences in preschool classrooms and
children's kindergarten and fourth-grade language and
reading  abilities. Child  Development, 82(3), ~ 870-886.
https://doi.org/10.1111/].1467-8624.2011.01576.x

Dogan, Y. (2007). Ilkogretim ikinci kademede dil becerisi olarak
dinlemeyi gelistirme calismalar: [Yayimlanmamis doktora
tezi, Gazi Universitesi]. Ulusal Tez Merkezi.

Durgunoglu, A. Y., & Oney, B. (1999). A cross-linguistic
comparison of phonological awareness and word
recognition. Reading and Writing: An  Interdisciplinary
Journal, 11(4), 281-
299. https://doi.org/10.1023/A:1008093232622

Durukan, E. (2014). Metinlerin okunabilirlik diizeyleri ile
ogrencilerin okuma becerileri arasindaki iliski. Ana Dili
Egitimi Dergisi, 2(3), 68-76.
https://doi.org/10.16916/aded.26659

Ehri, L. C. (2005). Learning to read words: Theory, findings, and
issues. Scientific ~ Studies of Reading, 9(2), 167-
188. https://doi.org/10.1207/s1532799xssr0902 4

Ehri, L. C.,, & McCormick, S. (1998). Phases of word learning:
Implications for instruction with delayed and disabled
readers. Reading & Writing Quarterly, 14(2), 135-164.
https://doi.org/10.1080/1057356980140202

Erdogan, O. (2011). Ik okuma-yazma siireci igin 6nemli bir beceri:
Fonolojik farkindalik. Uludag Universitesi Egitim Fakiiltesi
Dergisi, 24(1), 161-180.

Ergin, A. ve Birol, C. (2000). Egitimde iletisim. Aru Yayincilik.

1468


https://doi.org/10.3109/14015439.2015.1088062
https://doi.org/10.1111/j.1467-9817.2007.00350.x
https://doi.org/10.1501/Egifak_0000001234
https://doi.org/10.1007/s11145-014-9516-1
https://doi.org/10.1111/1467-9817.12019
https://doi.org/10.1016/j.jecp.2005.04.003
https://psycnet.apa.org/doi/10.1037/0033-295X.108.1.204
https://psycnet.apa.org/doi/10.1037/0033-295X.108.1.204
https://doi.org/10.30703/cije.321340
https://doi.org/10.17051/io.2015.40893
https://doi.org/10.1111/0938-8982.00019
https://doi.org/10.1111/j.1467-8624.2011.01576.x
https://psycnet.apa.org/doi/10.1023/A:1008093232622
https://doi.org/10.16916/aded.26659
https://psycnet.apa.org/doi/10.1207/s1532799xssr0902_4
https://doi.org/10.1080/1057356980140202

I Usiimez vd.

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 25, Say1 3, 2024

Ergiil, C. (2012). Okumada giigliik yasayan 6grencilerin okuma
performanslarinin = 6grenme  giicliigli riski agisindan
degerlendirilmesi. Kuram ve Uygulamada Egitim Bilimleri,
12(3), 2033-2057.

Frost, R. (1998). Toward a strong phonological theory of visual
word recognition: True issues and false trails. Psychological
Bulletin, 123(1), ~ 71-99.  https://doi.org/10.1037/0033-

Furnes, B.,, & Samuelsson, S. (2010). Predicting reading and
spelling difficulties in transparent and opaque
orthographies: A comparison between Scandinavian and
US/Australian children. Dyslexia: An International Journal of
Research and Practice, 16(2), 119-142.
https://doi.org/10.1002/dys.401

Garip, S. (2023). Sosyal bilimlerde nicel arastirma gelenegi iizerine
kuramsal bir inceleme. Uluslararast Sosyal —Alan
Aragtirmalart Dergisi, 12(1), 1-19.

Goswami, U., & Bryant, P. (1990). Phonological skills and learning
to read. Journal of Child Psychology and Psychiatry, 32(7),
1173-1176.

Gough, P. B., & Tunmer, W. E. (1986). Decoding, reading, and
reading disability. RASE: Remedial & Special Education, 7(1),
6-10. https://doi.org/10.1177/074193258600700104

Goglis, B. (1978). Orta dereceli okullarimizda Tiirkge ve yazin egitimi.
Gil Yayinevi.

Gokge-Saripmar, E. ve Erden, G. (2010). Okuma giicliigiinde
akademik beceri ve duyusal-motor islevleri degerlendirme
testlerinin kullanilabilirligi. Tiirk Psikoloji Dergisi, 25(65),
56-66.

Giildenoglu, B., Kargin, T. ve Ergiil, C. (2016). Sesbilgisel
farkindalik becerilerinin okuma ve okudugunu anlama
tizerindeki etkisi: Boylamsal bir calisma [Effects of
phonological awareness skills on reading and reading
comprehension: A longitudinal study]. lkogretim Online
[Elementary ~ Education ~ Online],  15(1), 251- 272.
https://doi.org/10.17051/i0.2016.25973

Giildenoglu, B., Kargin, T. ve Miller, P. (2012). lyi ve zayif
okuyucularin kelime islemleme ve okudugunu anlama
becerilerinin kargilagtirilmalr olarak incelenmesi. Kuram ve
Uygulamada Egitim Bilimleri (KUYEB), 12(4), 2807-2828.

Giildenoglu, B., Kargin, T. ve Miller, P. (2015). Okuma giicliigii
olan ve olmayan dgrencilerin ciimle anlama becerilerinin
incelenmesi. Tiirk Psikoloji Dergisi, 30(76), 82-96.

Hagtvet, B. E. (2003). Listening comprehension and reading
comprehension in poor decoders: Evidence for the
importance of syntactic and semantic skills as well as
phonological ~ skills. Reading ~ and ~ Writing:  An
Interdisciplinary Journal, 16(6), 505—
539. https://doi.org/10.1023/A:1025521722900

Hart, B. & Risley, T. (2003). The early catastrophe. American
Educator, 27(4), 6-9.

Huey, E. B. (1968). The psychology and pedagogy of reading: With a
review of the history of reading and writing and of methods,
texts, and hygiene in reading (Reprinted ed.). The MIT Press.

Huttenlocher, J., Vasilyeva, M., Cymerman, E., & Levine, S. (2002).
Language input and child syntax. Cognitive Psychology,
45(3), 337-374. https://doi.org/10.1016/S0010-
0285(02)00500-5

Kanik Uysal, P. (2021). Akici okuma, okudugunu anlama ve kelime
hazinesinin gelistirilmesinde kullanilan bir y6ntem:
Okuma tiyatrosu. Ana Dili Egitimi Dergisi, 9(1), 76-93.
https://doi.org/10.16916/aded.817654

Karasar, N. (2012). Bilimsel arastirma yontemleri (24. baski). Nobel
Akademik Yaymcilik.

Kargin T., Giildenoglu, B. ve Miller, P. (2014). i§iten ve igitme
engelli okuyucularin harf islemleme ve kelime igslemleme
becerileri arasindaki iliskinin incelenmesi [Examining the
relationship between letter processing and word
processing skills in deaf and hearing readers]. Kuram ve
Uygulamada  Egitim  Bilimleri,  14(6),  2213-2238.
https://doi.org/10.12738/estp.2014.6.2002

Kendeou, P., van den Broek, P., White, M. J., & Lynch, J. S. (2009).
Predicting reading comprehension in early elementary
school: The independent contributions of oral language
and decoding skills. Journal of Educational Psychology,
101(4), 765-778. https://doi.org/10.1037/a0015956

Kirby, J. R., Desrochers, A., Roth, L., & Lai, S. S. V. (2008).
Longitudinal predictors of word reading
development. Canadian Psychology / Psychologie canadienne,
49(2), 103-110. https://doi.org/10.1037/0708-5591.49.2.103

Kjeldsen, A. C., Karnd, A., Niemi, P., Olofsson, A., & Witting, K.
(2014). Gains from training in phonological awareness in
kindergarten predict reading comprehension in grade
9. Scientific ~ Studies  of  Reading,  18(6),  452—
467. https://doi.org/10.1080/10888438.2014.940080

LaBerge, D., & Samuels, S. J. (1974). Toward a theory of automatic
information processing in reading. Cognitive Psychology,
6(2), 293-323. https://doi.org/10.1016/0010-0285(74)90015-2

Makhoul, B. (2017). Moving beyond phonological awareness: The
role of phonological awareness skills in Arabic reading
development. Journal of Psycholinguistic Research, 46(2),
469-480. https://doi.org/10.1007/s10936-016-9447-x

Mavi, S. (1995). Okuma hatalarimin okuma aliskanli§ina etkisi
[Yayimlanmamus yiiksek lisans tezi, Ankara]. Ulusal Tez
Merkezi.

Miller, P. (2004a). Processing of written word and non-word visual
information by individuals with pre lingual deafness.
Journal of Speech, Language, and Hearing Research, 47(5), 990-
1000. https://doi.org/10.1044/1092-4388(2004/073)

Miller, P. (2004b). Processing of written words by individuals with
prelingual deafness. Journal of Speech, Language, and
Hearing Research, 47(5), 979-989.
https://doi.org/10.1044/1092-4388(2004/072)

Miller, P. (2005). What the word recognition skills of prelingually
deafened readers tell about the roots of dyslexia. Journal of
Development and Physical ~Disabilities, 17(4), 369-393.
https://doi.org/10.1007/s10882-005-6620-9



https://doi.org/10.1037/0033-2909.123.1.71
https://doi.org/10.1037/0033-2909.123.1.71
https://doi.org/10.1002/dys.401
https://psycnet.apa.org/doi/10.1177/074193258600700104
https://doi.org/10.17051/io.2016.25973
https://psycnet.apa.org/doi/10.1023/A:1025521722900
https://doi.org/10.1016/S0010-0285(02)00500-5
https://doi.org/10.1016/S0010-0285(02)00500-5
https://doi.org/10.16916/aded.817654
https://doi.org/10.12738/estp.2014.6.2002
https://doi.org/10.1037/a0015956
https://psycnet.apa.org/doi/10.1037/0708-5591.49.2.103
https://psycnet.apa.org/doi/10.1080/10888438.2014.940080
https://psycnet.apa.org/doi/10.1016/0010-0285(74)90015-2
https://doi.org/10.1007/s10936-016-9447-x
https://doi.org/10.1044/1092-4388(2004/073)
https://psycnet.apa.org/doi/10.1044/1092-4388(2004/072)
https://doi.org/10.1007/s10882-005-6620-9

I Usiimez vd.

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 25, Say1 3, 2024

Miller, P. (2006a). What the processing of real words and pseudo-
homo phones tell about the development of orthographic
knowledge in prelingually deafened individuals. Journal of
Deaf  Studies and  Deaf Education, 11(1), 21-38.
https://doi.org/10.1093/deafed/enj001

Miller, P. (2006b). What the visual word recognition skills of
prelingually deafened readers tell about their reading
comprehension problems. Journal of Development and
Physical Disabilities, 18(2), 91-121.
https://doi.org/10.1007/s10882-006-9002-z

Miller, P. (2010). Phonological, orthographic, and syntactic
awareness and their relation to reading comprehension in
prelingually deaf individuals: What can we learn from
skilled readers? Journal of Development and Physical
Disabilities, 22, 549- 561. https://doi.org/10.1007/s10882-

010-9195-z

Olofsson, A., & Niedersoe, J. (1999). Early language development
and kindergarten phonological awareness as predictors of
reading problems. Journal of Learning Disabilities, 32, 464—
472. https://doi.org/10.1177/002221949903200512

Orsolini, M., Fanari, R., Cerracchio, S., & Famiglietti, L. (2009).
Phonological and lexical reading in Italian children with
dyslexia.  Reading and  Writing,  22(8), 933-954.
https://doi.org/10.1007/s11145-008-9134-x

Ouellette, G. P. (2006). What's meaning got to do with it: The role
of vocabulary in word reading and reading
comprehension. Journal of Educational Psychology, 98(3),
554-566. https://doi.org/10.1037/0022-0663.98.3.554

Ouellette, G., & Beers, A. (2010). A not-so-simple view of reading:
How oral vocabulary and visual-word recognition
complicate the story? Reading and  Writing: An
Interdisciplinary Journal, 23(2), 189-
208. https://doi.org/10.1007/511145-008-9159-1

Ozata, H. ve Haznedar, B. (2018). Hkégretim ikinci sinifta akic
sozcitk okuma ve okudugunu anlamay1 etkileyen
faktorler. Bogazigi Universitesi Egitim Dergisi, 35(2), 67-83.

Peynircioglu, Z. F., Durgunoglu, A., & Oney, B. (2002).
Phonological awareness and musical aptitude. Journal of
Research in Reading, 25(1), 68-80.
https://doi.org/10.1111/1467-9817.00159

Phillips, B. M., Menchetti, J. C., & Lonigan, C. J. (2008). Successful

phonological awareness instruction with preschool
children lessons from the classroom. Topics in Early
Childhood Special Education, 28(1), 3-17.

https://doi.org/10.1177/0271121407313813

Pikulski, J. J., & Chard, D. ]J. (2005). Fluency: Bridge between
decoding and reading comprehension. The Reading Teacher,
58(6), 510-519. https://doi.org/10.1598/rt.58.6.2

Pullen, P. C,, & Justice, L. M. (2003). Enhancing phonological
awareness, print awareness and oral language skills in
preschool children. Intervention in School and Clinic, 39(2),
87-98. https://doi.org/10.1177/10534512030390020401

Quirk, M., & Beem, S. (2012). Examining the relations between
reading fluency and reading comprehension for English
language learners. Psychology in the Schools, 49(6), 539—
553. https://doi.org/10.1002/pits.21616

Rakhlin, N., Cardoso-Martins, C., & Grigorenko, E. L. (2014).
Phonemic awareness is a more important predictor of
orthographic processing than rapid serial naming:
Evidence from Russian. Scientific Studies of Reading, 18(6),
395-414. https://doi.org/10.1080/10888438.2014.918981

Raman, 1., & Weekes, B. S. (2005). Deep dysgraphia in Turkish.
Behavioural Neurology, 16(2), 59-69.
https://doi.org/10.1155/2005/568540

Ramus, F.,, Pidgeon, E., & Frith, U. (2003). The relationship between
motor control and phonology in dyslexic children. Journal
of Child Psychology and Psychiatry, 44(5), 712-722.
https://doi.org/10.1111/1469-7610.00157

Rasinski, T. (2004). Assessing reading fluency. Pacific Resources for
Education and Learning, 59(7), 636-644.

Samuels, S.]., & Farstrup, A. (2006). Reading fluency: The forgotten
dimension of reading success. International Reading
Association, 3(4), 24-46.

Scarborough, H. S. (1990). Very early language deficits in dyslexic
children. Child Development, 61, 1728-1743.
https://doi.org/10.2307/1130834

Schatschneider, C., Carlson, C., Francis, D., Foorman, B. &
Fletcher, J. (2002). Relationship of rapid automatized
naming and phonological awareness in early reading
development: Implications for the double-deficit
hypothesis. Journal of Learning Disabilities, 35(3), 245-256.
https://doi.org/10.1177/002221940203500306

Shaywitz, S. E., & Shaywitz, B. A. (2005). Dyslexia (specific reading
disability). Biological = Psychiatry, 57(11), 1301-1309.
https://doi.org/10.1016/j.biopsych.2005.01.043

Sidekli, S. (2010). [lkogretim 5. sunf 6§rencilerinin okuma ve anlama
becerilerini gelistirme (eylem arastirmasi) [Yayimlanmamis
doktora tezi, Gazi Universitesi]. Ulusal Tez Merkezi.

Silverman, R. D., Speece, D. L., Harring, J. R., & Ritchey, K. D.
(2013). Fluency has a role in the simple view of
reading. Scientific = Studies of Reading, 17(2), 108-
133. https://doi.org/10.1080/10888438.2011.618153

Sinatra, G. M. (1990). Convergence of listening and reading
processing. Reading  Research ~ Quarterly, 25(2), 115-
130. https://doi.org/10.2307/747597

Spring, C., & French, L. (1990). Identifying children with specific
reading  disabilities
discrepancy scores. Journal of Learning Disabilities, 23(1),
53-58. https://doi.org/10.1177/002221949002300112

from listening and reading

van Steensel, R., Oostdam, R., van Gelderen, A., & van Schooten,
E. (2016). The role of word decoding, vocabulary
knowledge and meta-cognitive knowledge in monolingual
and Dbilingual adolescents'
comprehension. Journal of Research in Reading, 39(3), 312—
329. https://doi.org/10.1111/1467-9817.12042

low-achieving reading

Stiel, E. E. (2011). [lkogretim 1.sumf iistiin ve normal zekd diizeyindeki
ogrencilerin fonolojik farkindalik diizeylerinin okuma basarilar:

iizerindeki  etkisinin  karsilastiriimas:  [Yayimlanmamig
yiiksek lisans tezi, Istanbul Universitesi]. Ulusal Tez
Merkezi.

Tazebay, A. (1995). Ilkokul 3. ve 4. sumf Ggrencilerinin okuma
becerilerinin okudugunu anlamaya etkisi [Yayimlanmamus
doktora tezi, Hacettepe Universitesi]. Ulusal Tez Merkezi.

1470


https://doi.org/10.1093/deafed/enj001
https://psycnet.apa.org/doi/10.1007/s10882-006-9002-z
https://doi.org/10.1007/s10882-010-9195-z
https://doi.org/10.1007/s10882-010-9195-z
https://doi.org/10.1177/002221949903200512
https://doi.org/10.1007/s11145-008-9134-x
https://psycnet.apa.org/doi/10.1037/0022-0663.98.3.554
https://psycnet.apa.org/doi/10.1007/s11145-008-9159-1
https://doi.org/10.1111/1467-9817.00159
https://doi.org/10.1177/0271121407313813
https://doi.org/10.1598/rt.58.6.2
https://doi.org/10.1177/10534512030390020401
https://psycnet.apa.org/doi/10.1002/pits.21616
https://doi.org/10.1080/10888438.2014.918981
https://doi.org/10.1155/2005/568540
https://doi.org/10.1111/1469-7610.00157
https://doi.org/10.2307/1130834
https://doi.org/10.1177/002221940203500306
https://doi.org/10.1016/j.biopsych.2005.01.043
https://psycnet.apa.org/doi/10.1080/10888438.2011.618153
https://psycnet.apa.org/doi/10.2307/747597
https://psycnet.apa.org/doi/10.1177/002221949002300112
https://doi.org/10.1111/1467-9817.12042

I Usiimez vd.

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 25, Say1 3, 2024

Therrien, W.]. (2004). Fluency and comprehension gains as a result
of repeated reading: A meta-analysis. Remedial and Special
Education, 25(4), 252—
261. https://doi.org/10.1177/07419325040250040801

Tornéus, M. (1984). Phonological awareness and reading: A
chicken and egg problem? Journal of Educational Psychology,
76(6), 1346-1358. https://doi.org/10.1037/0022-
0663.76.6.1346

Tosun, D. K. (2018). Okuma ¢emberlerinin okudugunu anlama, akic:
okuma, okuma motivasyonu ve sosyal beceriler iizerindeki etkisi
ve okur tepkilerinin belirlenmesi [Yayimlanmamis doktora
tezi, Pamukkale Unjversitesi]A Ulusal Tez Merkezi.

Unalan, S. (2001). Tiirkge gretimi. Nobel Akademik Yaynlari.

Vellutino, F. R., Fletcher, ]. M., Snowling, M. J., & Scanlon, D. M.
(2004). Specific reading disability (dyslexia): What have we
learned in the past four decades? Journal of Child Psychology
and Psychiatry, 45(1), 2-40. https://doi.org/10.1046/1.0021-
9630.2003.00305.x

Wauters, L. N., Van Bon, W. H. J., & Tellings, A. E. J. M. (2006).
Reading comprehension of Dutch deaf children. Reading
and Writing:  An  Interdisciplinary Journal, 19(1), 49-
76. https://doi.org/10.1007/s11145-004-5894-0

Yildirim, K. (2013). Fluency-based reading skills and their relations
with reading comprehension of Turkish elementary school
children. International Journal of Academic Research, 5(2),
134-139. https://doi.org/10.7813/2075-4124.2013/5-2/b.20

Yildiz, M. (2013). Adaptation of the motivation to read profile to
Turkish. International Journal of Academic Research, 5(4), 196-
199. https://doi.org/10.7813/2075-4124.2013/5-4/b.29

Yilmaz, M. (2008). Tiirkcede okudugunu anlama becerilerini
gelistirme yollar1. Mustafa Kemal Universitesi Sosyal Bilimler
Enstitiisii Dergisi, 5(9), 131-139.

Yilmaz, M. (2011). {lkogretim 4. sif 6grencilerinin okudugunu
anlama seviyeleri ile Tiirkge, matematik, sosyal bilgiler ve
fen ve teknoloji derslerindeki basarilar: arasindaki iligkinin
belirlenmesi. Dumlupinar Universitesi Sosyal ~ Bilimler
Dergisi, 29, 9-14.

Young-Suk, K., Richard, W., & Danielle, L. (2012). Developmental
relations between reading fluency and reading
comprehension: A longitudinal study from Grade 1 to
Grade 2. Journal of Experimental Child Psychology, 113(1), 93-
111. https://doi.org/10.1016/j.jecp.2012.03.002

Zaretsky, E., Kraljevic, J. K., Core, C., & Lencek, M. (2009). Literacy
predictors and early reading and spelling skills as a factor
of orthography: Cross-linguistic evidence. Written
Language and Literacy, 12(1), 52-81.
https://doi.org/10.1075/wll.12.1.03zar



https://psycnet.apa.org/doi/10.1177/07419325040250040801
https://psycnet.apa.org/doi/10.1037/0022-0663.76.6.1346
https://psycnet.apa.org/doi/10.1037/0022-0663.76.6.1346
https://doi.org/10.1046/j.0021-9630.2003.00305.x
https://doi.org/10.1046/j.0021-9630.2003.00305.x
https://psycnet.apa.org/doi/10.1007/s11145-004-5894-0
https://doi.org/10.7813/2075-4124.2013/5-2/b.20
https://doi.org/10.7813/2075-4124.2013/5-4/b.29
https://doi.org/10.1016/j.jecp.2012.03.002
https://doi.org/10.1075/wll.12.1.03zar

Ahi Evran University Journal of Kirsehir Education Faculty Volume 25, Issue 3, 2024

N

KEFAD

ISSN: 2147 - 1037

Ahi Evran University Journal of Kirsehir Education Faculty

ENGLISH VERSION

1. Introduction

Reading and writing skills have an impact in our social and
educational lives. The reading difficulty experienced by an
individual is one of the most important reasons for failure
in academic life. Because reading skills form the basis of all
our learning (Unalan, 2001). Reading, in its most general
definition, is the use of written symbols in the process of
deriving meaning (Gough & Tunmer, 1986). Another
definition put forward is that it is a process in which words
are analyzed using appropriate phonetic, morphological
and orthographic knowledge and skills, then the words are
given meaning by being associated with the vocabulary,
previous knowledge and experiences, and then the
resulting sentences are analyzed in terms of their syntactic
qualities and the intended message is reached (Giildenoglu
et al., 2015). With many studies, reading has begun to be
perceived as an effort to reach meaning beyond
pronunciation. There are two important steps in reading.
These are decoding and understanding what is read. The
comprehension. A
significant part of the success of an individual which would
be achieved in their academic life depends on their ability
to understand what they read (Ates, 2008; Cetinkaya et al.,
2015; Yildiz, 2013; Yilmaz, 2011). The realization of reading
depends on the correct decoding of words and the correct
perception of the messages intended to be conveyed at the
paragraph and sentence levels by making sense of the
decoded words (Makhoul, 2017). Word decoding skills are
seen as a prerequisite for successful reading. The process of
assimilating graphemes into their phonemic equivalents
and transforming them by taking alphabet rules into
account is called word decoding skills (Abou-Elsaad et al.,
2016). Research shows that for successful decoding
performance, phonological skills and knowledge must also
be good (Abou-Elsaad et al., 2016; Kjeldsen et al., 2014;
Makhoul, 2017; Rakhlin et al., 2014; Shaywitz & Shaywitz,
2005; Vellutino et al., 2004). While phonological skills and
information are considered as phonological awareness in
the preschool period, they are considered as phonological
decoding with the transition to reading education
(Goswami & Bryant, 1990). It is emphasized in many
studies that phonological awareness skills begin to develop
at an early age, develop with the transition to the reading

primary purpose of reading is

process, and make significant contributions to the ability to
understand what is read (Durgunoglu & Oney, 1999;
Giildenoglu et al., 2016; Phillips et al., 2008; Pullen &
Justice, 2003; Siiel, 2011). Phonological awareness skills
evolve into phonological decoding skills during primary
school age. Moreover, it is emphasized that phonological
awareness skills affect phonological decoding skills.
Phonological decoding skills are defined as the expression
of graphemes as phonemes (Kirby et al., 2008). In languages
with transparent orthographies such as Turkish, the
contribution of phonological decoding skills to word
decoding skills is significant (Babayigit & Stainthorp, 2007;
Caravolas et al, 2005; Durgunoglu & Oney, 1999).
Phonological decoding skills indirectly affect reading
comprehension skills. There are two basic reading theories
in the literature: one-way and two-way word reading
theory. Phonological decoding skills are a common point in
both theories (Coltheart et al., 2001; Ramus et al., 2003).
According to the one-way word reading theory,
phonological decoding is done to read words. An
individual's reading performance is based on the
phonological skills possessed by them. In addition, the
relationship among fluent reading, reading comprehension
and phonological skills is emphasized in a number of
studies (Frost, 1998; Giildenoglu et al., 2012; Makhoul, 2017;
Samuels & Farstrup, 2006). Individuals may have difficulty
with phonological skills even if they do not have any
disabilities. These individuals are called readers with poor
reading comprehension skills. These readers experience
inadequacy in establishing letter-sound relationships
during the word decoding phase. It is emphasized that this
inadequacy will have a negative effect on fluent reading
and reading comprehension (Baydik & Bahap-Kudret,
2012; Furnes & Samuelsson, 2010; Orsolini et al., 2009). In
the dual-track reading theory, there are two ways of
decoding words: vocabulary-based and non-vocabulary-
based (Coltheart et al., 2001). In the vocabulary-based path,
the individual does not make letter-sound conversions
while deciphering words. They read by matching the
equivalents of the words seen with the equivalents in their
mind. In the non-vocabulary-based method, analysis is
performed by converting graphemes into phonemes,
similar to the one-way reading theory. In both reading
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theories, a certain level of phonetic knowledge and skills is
required for successful word analysis skills. Understanding
and analyzing the meaning of the text accurately and at an
appropriate speed is called text reading fluency (Tosun,
2018). The most important indicators of text reading
fluency are word decoding accuracy and speed. Studies
have emphasized that text reading fluency serves as a
bridge between reading comprehension and word
decoding skills (Pikulski & Chard, 2005; Silverman et al.,
2013). It is emphasized in the studies that there is a positive
and
comprehension skills and reading fluency (Bastug & Akyol,
2012; Biancarosa & Cummings, 2015; Calet et al.,, 2015;
Ouellete & Beers, 2010; Yildirim, 2013; Yildiz, 2013). Weak
fluency in analysis skills leads to reading comprehension
and academic success not being at the desired level. The
ability to correctly decipher words and reach the meaning
of a text or sentence forms the basis of text reading fluency
(Rasinski, 2004). When individuals who have difficulty
learning to read are examined, it is seen that these

significant ~ relationship ~ between  reading

individuals have weak text reading fluency. Based on this,
it is emphasized that fluent decoding contributes greatly to
learning to read (Cayir & Ulusoy, 2014). When the studies
conducted in Turkey on fluent reading skills are examined,
it is seen that some of them were conducted only with
individuals with poor reading skills (Cayc1 & Demir, 2006;
Ergiil, 2012; Sidekli, 2010; Yilmaz, 2008), one study
examined the opinions of teachers (Baydik & Bahap-
Kudret, 2012), another examined individuals with good
reading skills, and one study was based on comparison
(Gokge-Saripinar & Erden, 2010). In addition, Ozata and
Haznedar (2018) stated in their research that fluent word
decoding skills are one of the important indicators of
reading comprehension skills. In their research, Aktas and
Cankal (2019) stated that individuals with good reading
fluency skills also have good reading comprehension skills,
also, these individuals are more willing to read. Correct
analysis, which is one of the dimensions of analysis skill,
can be defined as the correct analysis of the presented
symbols. Failure to correctly decipher symbols without
paying attention to letter-sound harmony is defined as a
reading error. Correct and fast deciphering and reading
comprehension skills are directly proportional actions.
Individuals who can decode words accurately and quickly
can better focus their attention on meaning and therefore
understand the sentences and texts they read more easily.
This is related to the concept of automatic processing,
which is the rapid and accurate decoding of words with
minimal effort. In their theory of automaticity in decoding,
LaBerge and Samuel (1974) emphasize that when an
individual can decode quickly and accurately, he/she can
pay more attention to the meaning of the text and sentence.
On the contrary, an individual who cannot decode quickly
and accurately has difficulty in focusing on the meaning
because they give their attention to decoding of the word.
This causes the individual to have difficulty in
understanding what they read. Decoding speed is the time

which takes to recognize the word as soon as it is seen and
read aloud or silently (Bastug & Akyol, 2012). The basic
element that will affect the speed of decoding is
automaticity in reading. When the concept of automaticity
in reading is examined, three main elements emerge. First,
the necessity of doing word decoding appropriately is
emphasized. Second, the necessity of doing word decoding
at an appropriate speed is emphasized. Finally, it is
emphasized that these should be carried out with the
minimum amount of attention and energy possible.
Increasing the reading comprehension rate is directly
proportional to increasing the decoding speed (Durukan,
2014). Listening comprehension skill is addressed in the
dimension of understanding verbal language. Listening is
defined as a psychological process that begins with
focusing attention on perceived images and sounds, then
continues with the recognition of some auditory signs, and
finally results in meaning (Ergin & Birol, 2000). As can be
understood, listening is a conscious process. According to
Gogiis (1978, p. 228), listening is directing the individual's
attention to the message sent by the speaker in order to
make sense of it and to draw conclusions from the message.
Listening and hearing skills have not been seen as different
skills for many years. However, when looking at the
various definitions of listening skills, common features
stand out. One of these common features is that listening
and hearing skills are seen as different skills. Listening
skills are a skill that includes hearing skills and is
considered extremely important to learn. Verbal language
skills such as vocabulary and syntactic knowledge are
particularly effective in reading comprehension skills
(Dickinson & Porche, 2011; Kendeou et al., 2009). When the
development of vocabulary is examined, it is seen that it
starts with listening and continues to develop from the
birth of the individual. Vocabulary positively affects the
individual's reading and reading comprehension skills. If
we consider the information given above as a whole,
reading is one of the most important skills to acquire for our
entire lives. When the studies conducted are examined,
more than one factor affecting reading is used as an
independent variable. These can be listed as: decoding,
understanding verbal language and fluency. In addition to
these, the effects of the concepts of decoding speed and
accuracy on reading skills are also explained. This study
focused on the effects of decoding speed (time), decoding
error rate, reading fluency listening
comprehension skills on the reading comprehension skills
of individuals with good and poor reading skills.

text and

1.1.Purpose of the Research

The purpose of this study is to examine the effects of text
reading fluency, decoding error rate, decoding time and
listening comprehension skills on the reading
comprehension performance of individuals with good and
poor reading comprehension skills in the second grade. In
line with this purpose, the following questions were tested
in the study:
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Reading comprehension performances of students with
Poor and Good reading comprehension performances;

1. Does it differ significantly according to the listening
comprehension performance of the students?

2. Does it differ significantly according to the students'
reading error percentages?

3. Does it differ significantly according to the reading time
of the students?

4.Does the text reading fluency of students differ
significantly according to their scores?

5.1s there a significant relationship between the reading
comprehension performance of students with good and
weak reading comprehension skills and their listening
comprehension, decoding error rate, decoding time and
reading fluency?

2. Method
2.1.Design

This study, which aims to examine the variables that are
effective in reading comprehension performance, is a
descriptive study in the screening model, one of the
quantitative research types. Quantitative research is a
research that involves the process of observing and
measuring numerical values objectively and systematically
in order to obtain information about the current situation
and facts, and the measurements can be repeated (Garip,
2023). Scanning models are a research approach that aims
to describe a situation that occurred in the past or is
currently occurring, as it is. In the screening model, no
effort is made to change or influence the variables; the
object or individual subject to research is attempted to be
defined as it is. In this model, data finding and control
difficulties are seen as two main limitations (Biiyiikoztiirk
et al., 2013; Karasar, 2012).

2.2.Study Group

The study group of this research consists of 165 students
studying in the second grade of primary school in the
Pazarak district of Kahramanmaras in the 2020-2021
academic year. In the selection of the schools where the
study would be conducted, accessibility was considered as
the top priority, considering the conditions of the Covid-19
pandemic. In addition, when creating the study group, it
was taken into account that the students did not have any
additional diagnoses (autism, learning difficulties, Down
syndrome, mental retardation, etc.). Another point taken
into consideration when selecting the study group was
information about the socio-economic levels of the
students. Two schools with these features were selected.
The first of these is C. Primary School. There are 103 second
grade students in C. Primary School and these students are
divided into four sections as A, B, C, D. Due to the COVID-
19 pandemic conditions, the studies were conducted online
via the Zoom software. The study was conducted with 30

students from this school. The reason for such low
participation was that the students in this school were
socio-economically weak. The other school where the study
was conducted is F. Primary School. There are 174 second
grade students in F. Primary School and they are divided
into six classes as A, B, C, D, E, F. F Primary School mostly
has students from middle and high socio-economic levels.
135 students from this school participated in the study.
Before starting to work with the students, the necessary
permissions were obtained from the Pazarcik District
National Education Directorate, school administrations,
teachers and parents of the students. The study days and
hours were determined by talking to the students'
classroom teachers and the studies were carried out in the
fall and spring semesters of the 2020-2021 academic year. In
the study, two reading and listening batteries were applied
to 165 students. After the application, the students were
divided into two groups based on the mean and standard
deviation (Min. Value .50, Max. Value 6, Mean 3.58, and
[SD]
classified based on the reading comprehension scores of the
group, and those with scores 1 SD above the mean were
classified as good readers, and those with scores 1 SD or
below were classified as poor readers. Of the participants
in the study, 28 were determined as poor readers, 44 as
good readers, and 93 students were determined as average
readers. The research group of the study consisted of 72
students. This information is shown in Table 1.

Standard Deviation .94). Reader groups were

Table 1.

Distribution of Students According to Reading Comprehension
Skills

Reading Comprehension n %

Average RC 93 56.4
Poor RC 28 17.0
Good RC 44 26.7
Total 165 100

Note. RC: Reading Comprehension
2.3.Procedure

Data collection tools were applied to the students
individually at appropriate times five days a week. Data on
decoding errors, decoding time, text reading fluency and
listening comprehension skills were recorded on recording
sheets during the study. The work began with a brief chat
with the students and getting to know them. After the
introduction, information about the work was given to the
students. Then, the work was carried out and the session
was concluded by thanking the student.

2.3.1. Ethical disclosure

This study has been conducted in compliance with all the
rules specified under the “Directive on Scientific Research
and Publication Ethics of Higher Education Institutions.”
None of the actions mentioned in the second section of the
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directive, titled “Actions Contrary to Scientific Research
and Publication Ethics,” have been committed. The study
was carried out with the approval of the Ethics Committee
of Social and Humanities Sciences at Hasan Kalyoncu
University, dated 05.01.2021, and numbered E-804.01-
2101050026.

2.4.Measures

In the study, listening and reading comprehension skills
were measured with four texts developed as part of the
authors' ongoing project numbered 117K976, supported by
TUBITAK, to develop a reading assessment battery to
assess the reading skills of primary and secondary school
students with normal development and those with reading
difficulties. Two of the texts are informative and two are
The two
mentioned were applied to the students individually in
appropriate environments. In the study, data on reading
fluency, decoding error percentage, decoding time and
listening comprehension skills were collected in a single
session with a pre-set recording schedule for each student.

narrative. informative and narrative texts

This record sheet shows how long it took the student to
read the relevant text, how many mistakes he made while
reading, and how many mistakes he made in the questions
about the text after the reading and listening stages. Later,
the data in these recording sheets were transferred to the
SPSS program and analyzed, and the reading error
percentages, reading times and students in the average
were revealed in this way. Information about the text is
shown in Table 2.

2.5.Data Analysis

The four data collection tools given in Table 2 were applied
to 165 students. Later, according to the statistical results of
the application data, 93 students were found to be on
average. The reasons why the students who are at the
average are at the average are highlighted in the Table 1.
Frequency table and percentile distribution of students
with weak, average and good reading comprehension
skills. Students in the average were not included in the
analysis. The remaining 72 data were analyzed using the
SPSS program. Within the scope of the research, it was
whether  the reading comprehension
performances of students with good and weak reading

examined

comprehension skills differed according to their decoding
error percentage, decoding time, listening comprehension
and text reading fluency performances. The correlation
technique was used to reveal the relationship between the
four variables mentioned above and having good or poor
reading skills. On the other hand, the Mann-Whitney U test
was used to determine whether the reading comprehension
performances of students with good and weak reading
comprehension skills differed in terms of the variables
mentioned above. The Mann-Whitney U test is a non-
parametric method used to compare the means of two
independent groups in a distribution that does not exhibit
normal distribution characteristics. In this study, since the

distribution of our data is nonparametric, the Mann-
Whitney U test was used. At the same time, Spearman rho
correlation analysis was conducted to determine whether
significant relationship between the
participants' reading comprehension performance and
listening comprehension, decoding error percentage,
decoding time average and text reading fluency according
to having good and poor reading skills.

there was a

Table 2.

Information on the Texts used in the Study

Class
Text Name Word Count Readability Value
Level
Bobo’s Help 142 84 (Easy)
Hardworking Bee 118 57 (Medium Difficulty)
2nd Class  ywho Am 1 138 7529 (Easy)
Telephone 118 61.43 (Medium
Difficulty)
3. Results

3.1.Students’ Reading Comprehension Performance
According to Their Listening Comprehension Skills

The Mann-Whitney U test, which was conducted to find
out whether listening comprehension skills make a
difference in terms of having good and poor reading skills,
is presented in Table 3. Since our data were not normally
distributed, the Mann-Whitney U test was conducted
instead of the independent samples t-test.

Table 3.

Comparison of Good and Weak Reading Comprehension Skill and
Listening Comprehension Skill Scores

Grou Average Total

oup Rank Rank P
Good 44 4548 2001 221 .00
Reader
Poor Reader 28  22.39 627

When Table 3 is examined, when the arithmetic averages of
the students' listening comprehension scores are taken into
consideration, the arithmetic average of the students with
good reading skills is 45.48, while the arithmetic average of
the students with poor reading skills is 22.39. The Mann-
Whitney U test, which was conducted to determine
whether there was a difference between the listening
comprehension skills and reading comprehension skills of
participants with good and poor reading skills, was found
tobe U=221, p <.05. These values reveal that students with
good reading comprehension skills also have good
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listening comprehension skills, and students with weak
reading comprehension skills also have weak listening
comprehension skills.

3.2.Students’ Reading Comprehension Performance
According to Analysis Error Percentages

The Mann-Whitney U test, which was conducted to find
out whether there was a difference in the analysis error
percentage in terms of having good and poor reading skills,
is shown in Table 4. Since our data did not conform to
normal distribution, the Mann-Whitney U test was
conducted instead of the independent samples t-test.

Table 4.

Comparison of Good and Weak Reading Comprehension Skills
and Analysis Error Percentage Scores

Average Total
Group " Rank Rank u P
Good 44  29.17 1283.50 293.50 <.01
Reader
Poor 28  48.02 1344.50
Reader

When Table 4 is examined, when the arithmetic means of
the students' analysis error percentage scores are taken into
consideration, the arithmetic mean of the students with
good reading skills is 29.17, while the arithmetic mean of
the students with poor reading skills is 48.02. The Mann-
Whitney U test result was found to be U = 293.50, p < .01.
Considering these results, a significant difference was
found in the analysis error percentages of students with
good and weak reading comprehension skills. To explain
briefly, it is concluded that students with high decoding
error percentages have weak reading comprehension skills,
while students with low decoding error percentages have
good reading comprehension skills.

3.3.Reading Comprehension Performance of Students
According to Their Decoding Speed

In order to find out whether the students’ decoding speeds
differed in terms of being good and poor readers and
because our data did not conform to normal distribution,
the Mann-Whitney U test was conducted instead of the
independent samples t-test. The Mann-Whitney U test is
shown in Table 5. The students' solution speeds were found
by calculating the solution time averages.

Table 5.

Comparison of Good and Weak Reading Comprehension Skills
and Analysis Time Average Scores

Average Total
Group " Rank Rank u P
Good 44 3097 1362.50 372.50 .005
Reader
Poor 28  45.20 1265.50
Reader

As seen in Table 5, the arithmetic mean of the decoding
speed scores of students who are good readers is 30.97,
while the arithmetic mean of students who are poor readers
is 45.20. The Mann-Whitney U test result was found to be
U = 372.50, p < .05. These results show that the average
decoding time and reading comprehension skills are
inversely proportional. It is observed that students with
high reading
comprehension skills, while those with low analysis time
averages have good reading comprehension skills.

analysis time averages have weak

3.4.Students’ Reading Comprehension Performance
According to Their Text Reading Fluency Performance

The Mann-Whitney U test was conducted to find out
whether the participants' text reading fluency differed
according to their good and poor reading skills. Since the
data were not normally distributed, the Mann-Whitney U
test was performed instead of the independent samples ¢-
test and the results are shown in Table 6.

Table 6.

Comparison of Good and Weak Reading Comprehension Skills
and Text Reading Fluency Scores

Average Total
Group " Rank Rank u P
Good 44  42.03 1849.50 372.50 .005
Reader
Poor 28 27.80 778.50
Reader

When Table 6 is examined, the arithmetic mean of the text
reading fluency scores of the students who are good
readers is found to be 42.03, while the arithmetic mean of
the text reading fluency scores of the students who are poor
readers is found to be 27.80. The Mann-Whitney U test
result was found to be U =372.50, p <.05. These results show
that there is a significant difference in the text reading
fluency of students with good and poor reading skills. It is
observed that students with high text reading fluency
scores have good reading comprehension skills, while
students with low text reading fluency have weak reading
comprehension skills. It would be appropriate to examine
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the variables examined separately in four tables above
together and to reveal whether there is a significant
difference between them by using the findings. When the
findings are examined, it is seen that the analysis error
percentage, listening comprehension skill, text reading
fluency skill and analysis time average scores are
significant. When the relationships in the entire table are
examined, it is seen that there are significant relationships
between the reading comprehension performances of
students who are described as good and poor readers and
the four These
relationships were found to be higher in decoding time
averages and text reading fluency scores than in other
variables (U = 372.50). They were found to be at the lowest
rate in listening comprehension skill scores (U = 221). The
decoding error percentage score was somewhere between
these three variables (U =293.50). These relationships show
that all four variables affect and are affected by each other.
When the mean ranks are examined, it is concluded that
individuals with weak reading skills read texts more slowly

variables mentioned. significant

and less fluently than students with good reading skills.
Likewise, it is seen that students with good reading skills
make fewer mistakes when reading texts than students
with weak reading skills. When we compare the listening
comprehension scores of the students, it was found that the
listening comprehension skills of the students with good
reading skills were better. On the other hand, the findings
show that the four variables listed have different effects on
reading and reading comprehension skills. It was observed
that students with good listening comprehension skills and
text reading fluency skills also have good reading and
reading comprehension skills. In addition, it was found that
students with low decoding error rates and decoding time
also good reading reading
comprehension skills.

averages have and

3.5.Examining the Relationships Between Students’
Reading Comprehension Performance and Other Variables

Spearman rho correlation analysis was conducted to
determine whether there was a significant relationship
between the participants'
performance and listening comprehension, decoding error
percentage, decoding time average and text reading

reading comprehension

fluency, and the results are shown in Table 7.

Table 7.

Correlation Results between Reading Comprehension Skills and
Listening Comprehension, Decoding Error Percentage, Decoding Time
Average (in seconds) and Text Reading Fluency Skills

Reading Comprehension r P

Listening Comprehension .52 <01

Analysis Error Percentage -40 <01

Analysis Time Averages -28 .007

Text Reading Fluency 32 .002
Note. n=72.

In order to reveal the relationship between the variables of
decoding error rate, decoding time averages, text reading
fluency and listening comprehension and reading
comprehension skill, correlations were investigated and the
correlation results were presented with the help of Table 7.
When Table 7 is examined, a negatively significant
relationship (r[72] = -40, p < .01) was found between
reading comprehension skill and decoding
percentage. Based on this result, it can be said that students
who make many mistakes while reading have problems in
understanding what they read. When the correlation
results between the analysis time averages and reading
comprehension skills are examined, it is seen that there is a
negatively significant, low-level relationship (r[72] =-.28, p
< .01). In other words, it can be said that as the student's
reading time increases, his/her reading comprehension
skills weaken. Finally, it was found that there is a positive,
moderately significant relationship between listening
comprehension skills (1[72] = .52, p < .01) and text reading

error

fluency (r[72] = .32, p < .01) and reading comprehension
skills. Based on these results, it can be said that students
who have good listening comprehension skills and text
reading fluency also have good reading comprehension
skills.

4. Discussion

The purpose of this study is to examine the effects of
decoding error rate, decoding speed (time average), text
reading fluency and listening comprehension skills on the
reading comprehension performance of individuals with
poor and good reading comprehension skills who are in the
second grade of primary school, using a descriptive
method in a screening model. For this purpose, 165
students from two schools with different socio-economic
backgrounds
Kahramanmaras were included in the study. Based on the
reading comprehension scores of the students participating
in the study, the students were divided into two groups
according to their good and weak reading comprehension
skills and examined within the boundaries of the research
questions. Considering the research questions, firstly
reading comprehension skills and reading fluency skills

located in the Pazarak district of
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will be examined. It is known that there are many studies
in the literature that reveal the effect of fluent reading skills
on reading comprehension skills (Aktas & Cankal, 2019;
Akyol & Kodan, 2016; Cetinkaya et al., 2015; Kanik Uysal,
2021; Quirk & Beem, 2012). Individuals who read well read
texts fluently, do not waste time on word analysis and
understand texts better. Poor readers, on the other hand,
cannot read texts fluently and their comprehension rate
decreases. Based on this, it is observed that there are
differences in both fluency and reading comprehension
skills of individuals with good and poor reading skills. It is
observed that students who cannot read fluently have
problems in understanding what they read, and as a result,
undesirable consequences occur in social and educational
life. When the national literature is examined, it is seen that
fluency skills are not given enough importance and that
they are left behind when compared to the studies
conducted in the international literature on fluency skills.
When the findings of this research are examined, the
positive effects of fluency skills on reading comprehension
skills are clearly seen. The research reveals that students
with good text reading fluency also have good reading
comprehension skills, while students with weak text
reading fluency also have weak reading comprehension
skills. These results are parallel to many studies. Cayir and
Ulusoy (2014) stated that after a fluency development
program was implemented on students, their reading
fluency increased and their reading comprehension skills
improved. Rasinski (2004) similarly stated that fluency
skills have positive effects on reading comprehension skills.
The mentioned studies and the study at hand show that
reading fluency is an important variable that predicts
reading comprehension skills. Studies conducted for the
development of text reading fluency skills will also directly
affect the development of reading comprehension skills.

Secondly, reading comprehension skills and analysis skills
will be discussed. Analysis accuracy and speed are skills
included in analysis skills. In this context, if we first
consider the speed of analysis, this skill is included in the
scope of fluent reading. Speed of analysis and fluency are
two skill areas that affect each other. Fluency is positively
affected by the speed of decoding. In order for the reading
and comprehension process to reach a qualified level, the
speed of decoding must be good. It is thought that having
a good decoding speed makes great contributions to the
individual in reaching the reading goal (Bastug & Akyol,
2012). When the literature is examined, it is seen that a
directly proportional relationship is determined between
reading comprehension skills and analysis skills
(Glildenoglu et al., 2012; Kargin et al., 2014; Raman &
Weekes, 2005; Ramus et al.,, 2003; Wauters et al., 2006;
Zaretsky et al., 2009). In a study, it is emphasized that
increasing the speed of analysis skill improves fluency skill
(Tornéus, 1984). At the same time, different studies have
shown that as the level of education increases, the amount
of reading of individuals will increase, and as a result, their
decoding speed and fluency will increase (Beauchet et al.,

2010; Erdogan, 2011; Giildenoglu et al., 2012; Kirby et al.,
2008; Makhoul, 2017; van Steensel et al., 2016). In order to
better understand the effect of decoding speed and fluency
on reading comprehension skills, it is necessary to
understand the origin of the subject. Huey (1968)
investigated the development of individuals who play
chess in this regard. As a result of the research, it was seen
that individuals played the game much better when they
accelerated and shortened their thinking time. This
relationship that was revealed is parallel to the relationship
between decoding speed and reading comprehension
skills. Reading comprehension skills are inversely affected
by duration, as emphasized in the example above. In
studies conducted with students, this relationship was
found to be significant and negative. In other words, it was
concluded that reading comprehension skills were better in
a reading process where the decoding speed was high and,
on the other hand, the decoding time was short. This result
is parallel to many studies. Ehri and McCormick (1998), and
Ehri (2005) emphasize in their studies that by shortening
the reading time, automaticity in the reading action will be
increased and as a result, reading comprehension skills will
improve. In another study, a negative relationship was
found between reading comprehension skills and reading
time, as in this study (Basaran et al., 2014). When the results
obtained from the research are examined, they are parallel
to many studies in the literature. It is concluded that
students with more reading time have weak reading
comprehension skills. In addition, this result is thought to
be important in terms of showing the relationship between
decoding speed and reading comprehension skills, as well
as the relationship between fluency skills and decoding
speed. There are differences in the decoding skills of
students with good and weak reading skills. Findings have
shown that students with good reading comprehension
skills are also good in terms of decoding speed and
accuracy. Many studies have indicated that by increasing
phonological decoding skills, participants can read words
even faster (Abou-Elsaad et al., 2016; Durgunoglu & @ney,
1999; Frost, 1998; Kjeldsen et al., 2014; Peynircioglu et al.,
2002; Rakhlin et al., 2014; Ramus et al., 2003; Schatschneider
et al., 2002; Shaywitz & Shaywitz, 2005; Vellutino et al.,
2004). If we consider that students read using only phonetic
decoding, we can assume that students with good reading
skills become faster readers by performing phonetic
decoding better. However, there are many studies arguing
that students with good reading skills may have performed
orthographic decoding in addition to phonological
decoding, and that this has a positive effect on their reading
(Kjeldsen et al., 2014; Miller, 2004a, 2004b, 2005, 2006a,
2006b, 2010; Rakhlin et al., 2014; Therrien, 2004; Young-Suk
et al., 2012). Therefore, in order to reach more accurate
results in the study, it is important to examine the decoding
accuracy as well as the decoding speed. Just as the decoding
speed affects fluency and reading comprehension,
decoding accuracy is also a skill that affects fluency and
reading comprehension. In this study, the rate of reading
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errors made by students was calculated to reveal the
decoding accuracy. If we compare the act of reading to
production, we can say that just as mistakes made during
production will reduce the efficiency of production,
mistakes made during reading will also reduce efficiency
(understanding what is read). During reading, the
individual reads and tries to understand syllables by
combining letters, words by combining syllables, sentences
by combining words, and paragraphs by combining
sentences. Any mistake made in any section will of course
affect the comprehension of what is read. Therefore,
reading from the beginning to the end without any errors
or with the least amount of errors will have a positive effect
on the comprehension of what is read. Considering the
information and findings provided as a whole, in this
study, instead of examining only the effect of text reading
fluency on reading comprehension, the effect of decoding
speed and accuracy, which are considered as sub-steps of
fluency, on reading comprehension was also examined in
order to obtain more detailed information. The findings
show that there is a negative significant relationship
between error percentage and reading comprehension
skills. In other words, as the decoding error percentage
increases, reading comprehension decreases. This result is
parallel to many studies. In a study conducted by Yilmaz
(2008), a significant relationship was found between
reading comprehension skills and reading errors. Similarly,
Tazebay (1995) stated in his research that there is a
significant relationship between these two phenomena. In
addition,
negatively affect students' ability to understand what they
read, as well as their ability to acquire reading habits (Mavi,
1995). Studies have shown that students with weak reading
skills focus on word analysis rather than meaning while
reading, which negatively affects reading comprehension
(Armbruster et al, 2001). This research is considered
important in terms of emphasizing the effect of analysis

another study found that reading errors

error percentage on reading comprehension skills as well
as its effect on text reading fluency.

Finally, reading comprehension skills and oral language
comprehension skills are discussed. One of the main skills
that affect reading and reading comprehension is the
listening skill, the importance of which is not sufficiently
understood. As a result of the analysis, it is understood that
one of the most important variables affecting the reading
comprehension skills of the students participating in the
study is the listening comprehension skill. It is emphasized
that this result is consistent with the results obtained from
previous studies and that listening comprehension skill is a
prerequisite skill for reading comprehension skill (Hagtvet,
2003; Olofsson & Niedersoe, 1999; Ouellette, 2006;
Scarborough, 1990; Sinatra, 1990). The first skill that people
acquire is the ability to listen. Studies show that babies hear
sounds starting from the fifth month before birth (Dogan,
2007). It is stated that babies have a relationship with sound
before birth, that the baby in the womb responds to sounds
and if it does not respond, there may be a problem with

hearing (From Omiir, 2006, p- 16, cited in Dogan, 2007).
After the importance of listening skills was understood,
mothers and fathers began to practice talking to the unborn
baby, especially after the seventh month of pregnancy. It
has been emphasized that babies who receive this type of
education are six months ahead of babies who do not.
Another study emphasizes that classical music played to
babies in the womb increases their intelligence levels
(Akyol, 2002 cited in Dogan, 2007). In addition, studies
show that the individual's linguistic environment also
affects the development of verbal language (Huttenlocher
et al,, 2002). A child with a low socio-economic status is
faced with a limited language learning environment
compared to a child with a high socio-economic status. This
causes the child to be at a disadvantage compared to his/her
peers in terms of language skills (Hart & Risley, 2003). A
limited language environment will lead to a limited
number of words heard by the child. Having a limited
number of words will negatively affect listening skills and
lead to
comprehension skills. Exposing an individual to a

indirectly weak reading and reading
multifaceted vocabulary and intellectually challenging
conversations from early childhood will have a positive
effect on listening skills. This also predicts the child's
literacy skills up to the fourth grade (Dickinson & McCabe,
2001; Dickinson & Porche, 2011). It is important to examine
these findings, which reveal the effects of listening
comprehension skills, which have such important effects on
reading comprehension, together with other variables,
since there are few studies in the national and international
literature. As a result of the studies, it was found that there
is a positive and significant relationship between listening
comprehension skills and reading comprehension skills.
This result is parallel to many studies in the literature. In a
study conducted by Bulut (2013), he examined the effects of
listening comprehension training on vocabulary and
reading comprehension skills of fourth-grade students. As
a result of the study, it was concluded that listening
comprehension training positively affected the two
mentioned skills. Another study emphasizes that listening
skills are of vital importance for good reading and reading
comprehension skills (Spring & French, 1990). It is
emphasized that the most important skill that will bring an
individual closer to the level of reading and understanding
what he/she reads is the ability to understand what he/she
listens to. This study and other studies examined show that
the development of reading comprehension skills is related
to more than one variable. The development and
improvement of these variables will also positively affect
reading comprehension skills.

Based on the results obtained, some suggestions can be
made for practice, stakeholders, researchers and future
studies. Suggestions for implementation can be listed as
follows: In these studies, it is emphasized that listening
comprehension skill is a skill that can be improved and that
if listening skills are improved, reading and reading
comprehension will also improve. For this reason, listening
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skills should be taken into consideration by educators and
efforts should be made to develop this skill. Secondly, it has
been stated in this study and other studies in the literature
that reading fluency has great effects on the development
of reading comprehension skills. Therefore, educators
should take into consideration the development of
students’ reading fluency skills. Thirdly, studies should be
continued to determine new and effective methods that will
shorten students’ reading times. Finally, studies should be
carried out to develop listening skills, which are of great
importance for reading and reading comprehension skills.
If we need to offer a few suggestions for future research;
firstly, the findings obtained from the research can be tested
with sample groups at upper or lower class levels and the
generalizability of the findings of the study can be checked.
Secondly, in this study, students' reading and listening
performances were measured with two informative and
two narrative texts. In future studies, student levels can be
measured by using only narrative or informative texts.
Thirdly, it would be appropriate to conduct this study with
more participants in order to provide more information to
the literature. In addition, variables such as listening
comprehension skills, reading fluency, reading speed and
reading error percentage, which are thought to affect
reading comprehension, can be considered individually.
Later, studies can be conducted on what factors hinder
listening skills, weaken text reading fluency skills, increase
reading time and reading errors, especially in the classroom
environment, and how these factors can be prevented.
Finally, studies can be conducted to learn the opinions of
families about the reasons for factors such as listening
comprehension skills, text reading fluency skills, reading
speed, and reading errors that affect reading
comprehension.
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have statistically significant scores for sport commitment compared to the other groups.
However, compared to individual athletes, team players were found to be driven about
their sport. Furthermore, a positive and moderately significant (r = .655) correlation was
found between physical activity and life satisfaction resulting from physical activity.
Another important finding is that participation in sports (43%) plays an important role in
predicting satisfaction with sports life.
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Bu arastirmanin amaci, sporcu Ogrencilerin spora bagliik ve sportif yasam doyum
diizeylerini belirlemek ve aralarindaki iliskileri bazi degiskenlere gore incelemektir. Bu
arastirmada kesitsel-tarama yontemi tercih edilmistir. Arastirmamn 6rneklem grubunu
uygun Ornekleme yontemiyle belirlenen, 2022-2023 yillar1 arasinda lise ve iiniversite
diizeyinde 6grenim goren ve aktif olarak spor yapan 93"ii (%26) kadin ve 265’1 (%74) erkek
olmak tizere goniillii toplam 358 sporcu 6grenci olusturmustur. Arastirmada veri toplama
araci olarak ‘Spora Baglilik Olgegi’ ve ‘Sportif Yasam Doyumu Olgegi’ kullarlmigtir.
Verilerin analizi igin betimsel istatistik, bagimsiz 6rneklem t-testi, tek yonlii varyans analizi
(ANOVA), korelasyon ve regresyon testi kullanilmistir. Arasgtirma bulgularina goére kadin
sporcularin sportif yasam doyum diizeylerinin daha yiiksek oldugu goriilmiistiir. Spor
yapma yil1 10 y1l ve {izeri olan sporcularin spora baghlik puanlarinin diger gruplara gore
istatistiksel olarak anlamli oldugu tespit edilmistir. Ote yandan takim sporcularinin bireysel
sporculara gore spora baghliklar1 daha yiiksek bulunmustur. Ayrica, spora baghlik ve
sportif yasam doyumu arasinda pozitif yonde orta diizeyde (r = .655) anlaml iligki olup,
Ogrencilerin  spora  bagliiklar1 %43 oraminda sportif yasam doyumundan
kaynaklanmaktadir.
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1. Giris

Insanlik tarihinin dogusundan bu yana temel amaglarindan
biri de iyi sartlar altinda mutlu ve huzurlu bir sekilde hayat
siirmek olmustur. Bireylerin yasam doyumlari negatif ve
pozitif — bircok  bireysel ve c¢evresel unsurdan
etkilenmektedir (Cevik wvd., 2021). Yasam doyumu,
yasamdan  aldiklart  keyif ve kendi
yasamlarmdaki kosullar1 ~ olumlu  ydnde
degerlendirmeleridir. Bagka bir deyisle, insanlarin kendi
sekillendirdikleri
aldiklar1 keyif ve mutluluk olarak goériilebilir (Asan ve
Erenler, 2008). Yasam doyumu igin gerekli kosullar
inceledigimizde karsimiza ¢ikan durumlardan biri de
(Chubon, 1987). Mutluluk, filozoflarin,

sanat¢ilarin ve  bilim  insanlarinmn

insanlarin
tim
iradeleri

dogrultusunda hayattan

mutluluktur
diistiniirlerin,
ylzyillardir tizerinde durdugu 6nemli bir kavramdir ve
insanlarin onu sadece kendi icerisinde aramasi gerektigi
duygu ve iyi olus hali olarak ifade edilmektedir (Myers ve
Diener, 1997). Mutluluga nasil ulasilacagi ve nasil
siirdiiriilecegi, mutluluk bekleyenler i¢in vazgegilmez bir
arayigtir.

Yasam doyumu, pozitif psikolojinin insan hayatin1 konu
alan arastirma alanlari icerisindedir. Ozellikle mutluluk ile
ifade edilen yasam doyumu kavramu farkli tanimlar ile de
belirtilmektedir. Yasam standartlarin1 kendi isteklerine
gore yaratan, saglanan yasam kosullar1 ve yasadig:
deneyimlerin, sahip oldugu deneyimlerle birlesimi
hakkinda olusan sonuglara gore degisen, ulasilan hedefler
ve durumlar arasindaki baglanti yasam doyumunu ifade
eder (Atik, 2020; Diindar, 1993). Farki bir deyisle, bireylerin
yasamlarindan ve mevcut yasam akislarindan ne kadar
memnun olduklarmi gosteren ve bu yasam siireclerinin
anlam kazanmasindaki en 6nemli bilesenlerden biridir
(Yildirim, 2019). Yasamdan alman mutlulugun, hazzmn
farkli bir yolu da spor yapmaktir. Literatiire sportif yasam
doyumu olarak giren bu kavram, bireyin olusturdugu
kurallar icinde sportif yasaminin degerlendirmesini
yapmak, spor spordan
beklentileri, istek, arzu ve gereksinimlerini karsilayip
karsilamadigi, mutlu olma ve haz yasama gibi duygular
yasaylp yasamadigr gibi sporsal yasamini pozitif
degerlendirme durumudur (Somoglu, 2021). Sportif
yasamdan doyum almak icin spora yapmaya istekli olmak
ve belli bir zamanini ayirmak gerekir. Farkli bir deyisle
aslinda bireyin spora ile bir bag1 olmalidir.

yasamini nasil algiladigins,

Baglilik, bireylerin yerine getirmesi gerektigi ve Kkisilere,
fikirlere veya gruplara gosterilen, toplumsal duygular: da
icine alan her alanda yer alabilen ve sadakat degerinin
gosterildigi yiikiimliiliikleri ifade eder (Balay, 2014).
Baghilik da bireyin yapmis oldugu ise karsi gelistirdigi
duygusal, davranissal ve tutumsal rollerin énemli oldugu
goriilmektedir (Tutar, 2016). Baglilik terimi zinde olmayz,
iist diizeyde performans sergileyebilmeyi, zor durumlarda
bile ayakta kalabilmeyi ve giiclii olmay1 temsil etmektedir.
Spora baglhlik terimi ise bireylerin mutluluga ve sportif
verimlilige ulasmak i¢in fiziksel aktiviteye goniillii, tutkulu

ve kararli bir sekilde katilimin ifade eder (Lonsdale vd.,
2007). Spora baghlik ile ilgili yapilan ¢alismalarda sporun
her alaninda spordan alman zevkin, firsatlarin ve sosyal
destegin sporcu katilimini etkiledigi goriilmiistiir (Scanlan
vd., 1993). Ayrica toplum tarafindan deger gormek,
arkadas ve ¢evre edinmek, basarili olmak, prestij kazanmak
gibi sosyal ihtiyaglar spora katilimda
oynamaktadir (Kog, 1994). Dolayisiyla bireylerin spora
yonlendirilmesi bireylerin yasam doyumlarinda pozitif
yonde etkileyebilecegi diisiiniilmektedir.

onemli rol

Spor aktivitelerine katilim saglamak bireyleri yasamdan
doyum almalarina ve hayatin tiim alanlarinda yeterli bir
birey olmalarina imkan saglar (Somoglu ve Cihan, 2022).
yaninda  glinlitk  yasamda  karsilasilan
olumsuzluklarin olusturdugu stresi yonetme becerilerinde,

Bunun

kisinin kendisini tanimasina ve cevresine yonelik pozitif
diisiince ve duygu olusturmada ve saghikli bir hayat
agisindan da Snemlidir (Turan, 2020). Sporun insanlar
tizerindeki olumlu yoniiniin yasam doyumu diizeyi
agisindan degerlendirilmesi, spora
spora farkli  bir
motivasyon kaynagi olarak degerlendirilebilir. Casey ve
digerleri (2016) tarafindan yapilan arastirmada diizenli bir
sekilde spor yapan bireylerin daha yiiksek hayat
standartlarina sahip oldugu, Tiirker ve Kul (2020)
huzurevindeki yaslilar tizerinde tamamladiklar1 ¢alismada
diizenli fiziksel egzersiz ve sportif aktivitelerin yash
bireylerde yasam doyumunu ve aktif yaslanma bilincini
arttirdigy, Tiirker’in (2023) tiniversite 6grencileri iizerinde
gerceklestirdigi  arastirmasinda  rekreaktif
glidiilenmesinin  %34,1 oran1 ile yasam doyumunu
yordadigi, Payne ve digerleri (2006) tarafindan yapilan
calismada sportif faaliyetlerde yer almanin yasama olumlu
doyum kattigi, Han ve Polat (2022) tarafindan kis sporlari
ile ilgilenen sporcular {izerinde yapilan ¢alismada spora
baghligin yasam doyumu diizeyine pozitif katki sagladig:
belirtilmektedir.

insanlar1

yonlendirmede ve bagliliklarinda

egzersiz

Farkli diizeylerde cesitli spor branslari ile ilgilenen ve spor
yapan sporcu Ogrencilerin spora baglilik durumlarinin
yasam doyum diizeylerine olan etkisinin bilinmesinin
Onem arz ettigi diisiintilmektedir. Ayrica mevcut arastirma
ele alinan 6rneklem grubu ve farkli bagimsiz degiskenlerle
literatiirdeki diger arastirmalardan ayrilmaktadir. Bu nem
ve bilgiler 15181da arastirmanin amaci, sporcu 6grencilerin
spora bagliliklarmin sportif yasam doyum diizeylerine
etkilerini baz1 degiskenlere gore belirlemek ve aralarmdaki
iliskiyi tespit etmektir. Ulasilan sonuglarin alanyazimna katki
saglamasi ve ileride yapilacak calismalara 1sik tutacagi
ongoriilmektedir. Ayrica sonuglarin bir¢ok spor egitmeni,
antrendr, spor yoneticisi ve rekreatif liderlere katk:
saglayacagi diisiiniilmektedir.

1486



M. B. Somoglu vd.

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 25, Say1 3, 2024

2. Yontem
2.1.Desen

Mevcut ¢alisma, nicel yaklasim c¢ergevesinde tarama
yontemlerinden kesitsel tarama yontemi ile ytirtitiilmiistiir
(Karasar, 2012). Kesitsel tarama arastirmalari, bir konuya
ya da olaya iliskin katilimcilarin goriislerini ya da ilgi,
beceri, yetenek, tutum vb. Ozelliklerinin belirlendigi

genellikle diger arastirmalara gore daha biyiik
Orneklemler iizerine yapilan arastirmalardir. Ayrica, bu
yontemde arastirma verileri tek seferde toplanir

(Buyiikoztiirk vd., 2012). Bu yontemde o6nemli olan,
arastirmaya konu olan olayi, bireyi ya da nesneyi kendi
kosullar1 i¢inde oldugu gibi tanimlayabilmek ve mevcut
durumu degistirmeye kalkmadan gozleyebilmektir
(Karasar, 2012).

2.2.Calisma Grubu

2022-2023 egitim ogretim yilinda kolay drnekleme yontemi
ile secilmis c¢alisma grubu, Giimiishane ilinde lise ve
tiniversite diizeyinde 6grenim goren ve aktif spor yapan
lisansh sporcu 6grencilerden olusan toplam 358 (265'i %74
erkek, 93’1 %26 kadin) katilimcidan olugsmaktadir. S6z
konusu bir bolge degilse, yakin gevre igerisinde bulunan ve
kolaylikla ulasilabilir, eldeki var olan ve goniillii bireyler
tizerinde yapilan 6rneklemedir (Erkus, 2009). Ayrica kolay
ornekleme yontemi ile katilimcilara kolay ulasabilirlik,
maddi ve zaman agisindan da tutum saglanmistir (Yildirim
ve Simsek, 2013).

Arastirmaya 14-17 yas 190 (%53,1), 18-21 yas 77 kisi (%21,5),
22-25 yas 43 kisi (%12) ve 26 yas ve {istii 48 kisi (%13,4)
katihim saglamistir. Orneklemin 1111 (%31) bireysel, 247’si
(%69) takim sporu yapmaktadir. Katilimcilarin spor yapma
yilina bakildiginda, 1-3 y1l aras1 spor yapan 104 kisi (%29,1),
4-6 y1l aras1 spor yapan 110 kisi (%30,7), 7-9 yil aras1 spor
yapan 80 kisi (%22,3) ve 10 ve iizeri spor yapan 64 (%17,9)
katilimer yer almaktadir. Haftalilk antrenman yapma
durumlar incelendiginde haftada 1 kez yapan 45 kisi
(%12,6), haftada 2 kez yapan 95 kisi (%26,5) ve haftada 3
kez ve dstli antrenman yapan 218 kisi (%60,9)
bulunmaktadir. Katihmcilardan 75’1 (%20,9) giinde 1 saat,
196’s1 (%54,7) giinde 2 saat ve 87’si (%24,3) giinde 3 saat ve
iizeri antrenman yapmaktadir. Katilimcilar1 %45,5" i (163)
distik gelirli, %43't1 (154) orta ve %11,5'11 (41) yiiksek gelirli
oldugunu belirtmistir.

2.3.Islem

Veri toplama siireci, katilimcilara kolay erisim saglamak ve
siireci hizli bir sekilde tamamlamak amaciyla Google
Forms araciligiyla gerceklestirilmistir. Bu yontem,
katilmcilarin gevrimici olarak anket sorularini rahatca
yanitlamalarina olanak tanimistir. Ayrica, bu platform
sayesinde genis bir katilimcr kitlesine ulasilmis ve veri
toplama stireci daha verimli bir sekilde yonetilmistir. Elde
edilen anket formlarindan daha verimli sonuglar elde
edilmesi i¢in kontrol edilerek eksik veya yanlis doldurulan,
siirekli ayni seviyede kodlama yapilan anket formlar

aragtirma dig1 birakilmigtir. Daha sonra 6rneklem grubuna
uygulanan anket formlarindan gegerli ve kabul edilebilir
yeterlilikte olanlar degerlendirilmek {izere istatistik paket
programina aktarilarak siireg takip edilmistir.

2.3.1.Etik bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel
Arastirma ve Yayn Etigi Yonergesi” kapsaminda uyulmasi
belirtilen téim kurallara uyulmustur. Yoénergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemler” bashg: altinda belirtilen eylemlerden higbiri
gergeklestirilmemistir. Bu ¢alisma Giimiigshane Universitesi
Bilimsel Arastirma ve Yaymn Etigi Kurulu'nun 05/03/2023
tarih ve 2023/2, E-95674917-108.99-169163 sayili karariyla
alman izinle gergeklestirilmistir.

2.4.Veri Toplama Araclar
2.4.1.Spora Baglilik Olgegi (SBO)

Guillén ve Martinez-Alvarado (2014) tarafindan gelistirilen
olcek Kayhan ve digerleri (2020) tarafindan Tiirkceye
uyarlanmistir. Toplam 10 madde ve iki alt boyuttan (Ding
olma/Odaklanma) olugmaktadir. 7’li likert modelinde
tasarlanan olgegin maddeler toplamindan yiiksek puan
alinmasi spora bagliligin yiiksek oldugunu gostermektedir.

2.4.2.Sportif Yasam Doyum Olgegi (SYDO)

Mangan (2018) tarafindan yasam doyum Olgeginden
(2021) Tiirkceye
adaptasyonu gergeklestirilmistir. Olcek 5 madde ve 7'1i
likert modelinde olup Olgekten alnan yiiksek puan
katilimcilarin spora 6zgii yasam doyumlarimn yiiksek
oldugunu gostermektedir (Somoglu ve Cihan, 2022).

uyarlanmis, Somoglu tarafindan

2.5.Veri Analizi

Google Formlar aracilig1 toplanan verilerin analizi SPSS
(25.0) paket programi aracihigr ile gergeklestirilmistir.
Oncelikle verilere iliskin carpiklik ve basiklik degerleri
incelenerek +1,5 ve -1,5 araliginda normallik varsayimini
saglayip saglamadigl incelenmis ve verilerin normal
dagilim gosterdigi tespit edilmistir (Biiytikoztiirk, 2010;
Tabachnick ve Fidell, 2013). Bu baglamda, kullanilan
istatistiki yontem olarak; betimsel istatistikler (frekans,
aritmetik ortalama, standart sapma), bagimsiz gruplar igin
ikili karsilastirmalarda bagimsiz érneklem t-Testi, ikiden
fazla karsilastirmalarda
(ANOVA) kullanulmus, ayrica 6lgekler arasindaki iliskilerin

tek yonlii varyans analizi

analizinde ise korelasyon ve regresyon testi uygulanmaistir.
3. Bulgular

Bu boliimde katilimcilarin betimsel istatistik, cinsiyet, spor
yapma yili, spor brangi, haftalik antrenman sikhig,
korelasyon ve regresyon analiz sonuglarina yer verilmistir.

Spora Baghlik Olgegi (SBO) ve Sportif Yasam Doyum
Olgegi'nden (SYDO) alinan puanlara yonelik betimsel
istatistik sonuglar1 Tablo 1’de gosterilmistir.
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Tablo 1.

SBO ve SYDO puanlar ile ilgili betimsel istatistikler

Olcek Ort. SS Carpiklik  Basikhk  Min. Maks.
SBO 61 098 -123 145 1 7
SYDO 5.3 1.08 -1.14 1.07 1 7

Not. n = 358; SBO: Spora Baglhlik Olgegi, SYDO: Sportif Yasam
Doyum Olgegi

Buna gore katilimclarin spora baghiliginin ortalama
6.1+0.98 puanla yiiksek diizeyinde oldugu, sportif yasam
doyumunun ise ortalama 5.3+1.08 puanla yiiksege yakin
diizeyinde oldugu tespit edildi. Carpiklik ve basiklik
degerleri incelendiginde ise verilerin normal dagilim
gosterdigi goriilmektedir.

Tablo 2.

SBO ve SYDO puanlarimin cinsiyete gore t-testi sonuclar:
Olcek

Cinsiyet n Ort. SS SD t p
Kadmn 93 6.06 097

SBO Erkek 265 611 o098 >0 ¥ 6

VDO Kadin 93 553 1.05 v .
SYDO  phek 265 52 133 o0 220
Not. SBO: Spora Baglihk Olgegi, SYDO: Sportif Yagam Doyum

Olgegi; *p < .05

Katilimeilarin cinsiyet degiskenine gore SBO ortalama
puanlar1 cinsiyete bagh degismezken [t@se) = -.39, p = .69],
SYDO ortalama puanlart ise cinsiyete bagl degismistir [f@se)
=2.22, p = .03]. Test sonuglarina gore kadin katilimcilarin
SYDO puanlar1 (5,53+1,05), erkek katilimcilara gore
(5,22+1,33) anlaml fark diizeyinde daha yiiksektir (Tablo
2).

Tablo 3.

Spor yapma yilina bagh olarak sporcularin SBO'de gruplar
arasinda anlamli farkliliklar tespit edilmistir [F, 354 = 3.74,
p = .01]. Coklu karsilastirma test sonucuna gore ise 7-9 yil
ve 10 yil ve tizeri spor yapanlarin 1-3 yil spor yapanlardan
daha yiiksek spora bagliik gosterdigi goriilmektedir
(Tablo 3).

Tablo 4.

SBO ve SYDO puanlarimnin spor brangina gore t-testi sonuclart

Olgek §f§;§l Ort. SS SD t p
SO Bireysel 111 5.92 0.99 256 - 03
Takim 247 617 097 223
" Bireysel 111 519 128 -
SYDO Takim 247 535 1.26 3% 1.09 27

Not. SBO: Spora Baglilik Olgegi, SYDO: Sportif Yasam Doyum
Olgegi; *p < .05

Tablo 4, katiimcilarin spor bransi degiskenine gore SBO
ortalama puanlar1 arasinda anlamh bir fark oldugunu
gostermektedir [t@se) = -2.23, p = .03]. Test sonuglarina gore
takim sporu yapan katilimcilarin SBO puanlari (6,17+0,97)
bireysel spor yapan katilimcilara gore anlamli farklilik
diizeyinde (5,92+0,99) daha yiiksektir.

Sporcu 6grencilerin haftalik antrenman siklig1 degiskenine
gore SBO [Fe, 355 = 4.15, p = .02] ve SYDO [Fe, 355 = 6.31, p <
.001] ortalama puanlar1 arasinda anlaml bir fark oldugunu
gostermektedir. Coklu karsilastirma test sonucuna gore 3
ve {izeri giin haftalik antrenman yapan sporcularin SBO
puanlar1 1 giin antrenman yapanlardan; 2 ve 3 {izeri giin
haftalik antrenman yapan sporcularin SYDO puanlari 1
glin antrenman yapanlardan daha yiiksek oldugu tespit
edilmistir (Tablo 5).

SBO ve SYDO arasindaki iliskinin ortaya koyulmasi igin
yapilan korelasyon testine gore SBO ve SYDO arasinda orta
diizeyde, anlamli ve pozitif yonde bir iligkinin oldugu
goriilmektedir, r = .66, p < .001. Farkli bir deyisle iki
degisken birbirine bagl olarak ayni yonde artmakta veya
azalmaktadir (Tablo 6).

SBO ve SYDO puanlarimnin spor yapma yilina gsre ANOVA sonuglart

Olgek Spor Yili n Ort. SS SD F p Fark

1-3 104 585 0.92 -
.. 4-6 110  6.09 0.98 . -

SBO 79 80 6.24 0.96 3-354 374 o1 7-9>1-3
10 + 64 6.30 091 10 ve iizeri>1-3
1-3 104  5.08 122 -

SYDO 4-6 110 541 1.24 -

-354 1.7 1

79 80 5.46 1.10 335 > > -
10 + 64 5.26 1.23 -

Not. SBO: Spora Baglilik Olgegi, SYDO: Sportif Yasam Doyum Olgegi; *p < .05
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Tablo 5.

SBO ve SYDO puanlarimin haftalik antrenman sikligima gsre ANOVA sonuclart

Haftalik Antrenman

Olgek Sikhi Ort. SS SD F p Fark
1 Giin 45 5.77 1.23 -
SBO 2 Giin % 601 125 2-355 415 02* )
3+ 218 6.20 1.32 3 ve lizeri>1
gun
1 Giin 45 4.84 1.22 -
SYDO 2 Giin 95 5.11 1.25 2.355 6.31 00 2 kez>1 giin
3+ 218 548 1.27 3 ve lizeri>1
gun

Not. SBO: Spora Baglilik Olgegi, SYDO: Sportif Yasam Doyum Olgegi; *p < .05, **p < .001

Tablo 6.

SBO ve SYDO korelasyon sonuglar:

SBO
n s p
SYDO 358 .66 .00%*

Not. SBO: Spora Baglhlik Olgegi, SYDO: Sportif Yasam Doyum
Olgegi; *p < .001

Tablo 7.

SBO ve SYDO regresyon sonuglart

B SH B t P
Sabit 3414 169 - 20241 Qo*
SBO 506 031 655 16370  (Qo*

Not. SBO: Spora Baglilik Olgegi, SYDO: Sportif Yasam Doyum
Olgegi; SH: Standart Hata; **p < .001; R = .655, R2= 43; Fq, 356) =
267.984

SBO ve SYDO arasinda uygulanan regresyon analizi
sonucunda, sporcularin spora baghliklarinin sportif yasam
doyumunun anlamli bir yordayicist oldugu ve sporcularin
spora baghliklari, algilar
tizerindeki toplam varyansin %43’iinii agikladigi tespit
(Tablo 7).
yordanmasimna iliskin regresyon esitligi (matematiksel
model) belirtilen gibidir: Sportif yasam doyumu =
3.414+.506*spora baglilik.

sportif yasam doyumu

edilmistir Sportif yasam doyumunun

4. Tartisma

Bu arastirma sporcu ogrencilerin spora bagliliklar1 ve
sportif yasam doyumlarinin bazi degiskenlere gore
iliskiyi ortaya koymak
amaciyla yapilmigtir. Bu boliimde elde edilen bulgular
sirastyla  degerlendirilip, literatiirde yer alan diger
calismalarla karsilastirilip tartisilmistir.

incelenmesi ve aralarmndaki

Sportif faaliyetlerin insanlarin yasamina kattigi pozitif
etkileri (fiziksel, ruhsal ve zihinsel zindelik) ile birlikte
bireylerin gelismesine,  yasadiklar
gerilimlerin azalmasina, psikolojik sagligina katkisina,
canli ve zinde etmesine katki saglamaktadir (Payne vd.,
2006; Toros, 2002). Bu literatiir bilgisine iliskin mevcut
arastirmada, sporcu dgrencilerin SBO ve SYDO aritmetik

Ozgiivenlerinin

ortalama ve standart sapma degerleri incelendiginde
ortalamanin iizerinde yiiksek oldugu goriilmektedir. Bu
sporcu Ogrencilerin spora bagliliklarinin ve spora 6zgii
yasam doyumlarinin yiiksek oldugunu gostermektedir.
Farkli c¢alismalara goz atildiginda da sporun bireylerin
yasam doyumlarina olumlu katkilar1 goriilmektedir
(Dokuzoglu vd., 2022; Kalkavan vd., 2021; Kara vd., 2020;
Toy vd., 2020). SYDO puanlarmin ortalamanin {izerinde
yliksek sonuglar elde edilmesi ile literatiir karsilastirmalar:
benzesmektedir (Somoglu, 2021). Yine literatiirde bir¢ok
arastirmada (Bastug ve Duman, 2005, Mockeviéiené ve
Savenkoviene, 2012; Nemcek, 2016; Ozkara vd. 2015;
Yazicioglu vd., 2012; Ziolkowski vd., 2016) spora ve fiziksel
aktivitelere aktif katilimin yasam doyumunu arttirdig:
belirtilmektedir.

Yasamdan doyum almay1 etkileyen egitim durumu, dini
tercih, medeni durum, is yasami, cinsiyet, yas ve benzeri
demografik unsurlar bulunmaktadir (Karatas-Camur,
1988). Bu arastirmaya dahil edilen cinsiyet degiskeni

agisindan incelendiginde kadin katiimcilarin  SYDO
puanlarmin  erkek katilimcilardan yiiksek oldugu
bulunmustur. Somoglu'nun (2021) yapmis oldugu

aragtirmasinda sporcu 6grencilerin sportif yasam doyum
diizeyleri cinsiyet degiskenine goére kadin sporcularin
lehine anlaml bir farklilik oldugunu gostermistir. Mevcut
aragtirma sonucunun kadmlarin lehine olmasi;; Tiirk
toplum yapisindan kaynaklandigi ve bu firsat1 yakalamis
kadin sporcularin spordan daha fazla memnuniyet
duymasi, yasamlarinda farkliik olusturmasindan ve
psikolojik iyi oluslarini artirmas: gibi nedenlerden dolay1
pozitif sportif yasam doyumlarmin yiiksek oldugu
sOylenebilir. Spora baglilikta ise cinsiyete gore anlamli
farklilik goriilmemistir. SBO puanlarmin literatiir ile
karsilastirildiginda arastirma sonuglariyla benzer sonuglar
bulunsa da (Ekizoglu, 2023; Fawver vd., 2020; Giilen vd.,
2021; Yamaner ve Baskin, 2019; Yerlikaya, 2019) literatiirde
spora bagliligin cinsiyete gore farklilik gosterdigini ortaya
aragtirmalarda  kadin spora
baghliklarinin daha yiiksek olduklarini belirmislerdir
(Aykora ve Dinger, 2022; Kayhan vd., 2020; Kelecek ve
Goktiirk, 2017; Sivrikaya ve Biricik, 2019; Uzgur vd., 2021).
Goriildtigli tizere literatiirde kadin ve erkek sporcularin

koyan sporcularin
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yasam doyumlar1 ve spora bagliliklariyla ilgili heniiz tam
olarak fikir birligi bulunmamaktadir. Bu nedenle bu faktor
g0z oniine alinarak daha genis kapsamli ve farkli aragtirma
yontemlerinin de dahil edildigi arastirmalara ihtiyag
oldugu acik¢a ortadadir. Kadin ve erkek sporcularin
spordan beklentilerinin de ayrintili sekilde arastirilmasiyla
cinsiyet faktoriiniin belirleyici rolii daha net anlagilacaktir.
Oyle ki farkli arastirmalarda farkli sonuglarin ortaya
¢ikmasi kadin ve erkek sporcularin spordan beklentilerinin
farkli spor
ozellikle branslar1 6zelinde yapilan arastirmalarda bu
farkliliklarin olugmast sportif yasam doyumunun ve spora
baghligin spor branglarina gore de degisebilecegini
gostermektedir.

olabilecegini diisiindiirmektedir. Ayrica,

Spor yapma yil1 degiskeni a¢isindan analiz sonuglar1 7-9 ve
10 ve {izeri y1l spor yapan sporcularin spora baglliklar: 1-3
yil spor yapanlardan yiiksek bulunmustur. Aritmetik
ortalamalar spor spora
baghliklari da artmaktadir. Spora 6zgii yasam doyumlarina
bakildiginda anlamli bir fark bulunmamistir. Fakat

incelendiginde yili  arttikca

aritmetik ortalamalar bakildiginda spor yapma yili ne
kadar artarsa spora 0zgii yasam doyumlarmin da arttig1
goriilmektedir. Calismanin sonucu ile paralellik gosteren
¢alismada da belirtildigi gibi belli bir amag¢ dogrultusunda
zamanin ¢ogunlugunu sportif aktivitelere harcayarak
spora katilim siiresini artiran sporcularm spora baglilik
derecelerine de olumlu yansimaktadir (Can ve Kizilet,
2021). Farkl: bir calismada da sporcu olma yasi ilerledikce
baghhginda ilerledigini belirtilmistir (Bavli vd. 2011).
Kalkavan ve digerlerinin (2021) ¢alismasinda spor yilina
bagh egzersizlik bagimliliginin da arttiimi belirtmistir.
Bisikletgilerle (Yerlikaya, 2019), kayakgilarla (Fawver vd.,
2020), kosucularla (Uzgur vd., 2021) ve bocce sporculariyla
(Ulug ve Akgakoyun, 2021) yapilan calismalarda benzer
sonuglara ulasilmis, spora baghilik ile sporda gegirilen
yonde olduklarmni  belirtmislerdir.
Miisabakalarda yarisma, kendini kanitlama,

zamanin  pozitif
cevresel
motivasyon ve sosyal etkilesimde bulunma gibi giiglii
arzularin spora baglihg: arttirdig1 sdylenebilir (Weiss ve
Weiss, 2006; Wilson vd., 2004). Literatiir incelendiginde
genel yargi spora kendini adamis, sporu meslek olarak
goren, ulusu, vatani ve bayragi igin miicadele eden
sporcularin spora baghliklar1 yiiksektir (Cox, 2012;
Kalkavan vd., 2021; Kayhan vd. 2021). Spora baglilik
sonucu ile paralel olarak spora 6zgii yasam doyumunun
spor yilina bagh arttigr sonucuna ulasilmistir. Uzun siire
sportif deneyimleri sportif yasam
doyumlarinin da yiiksek oldugu literatiirde de mevcuttur
(Pense vd., 2011; Somoglu, 2021).

olan sporcularin

Spor brangina (takim/bireysel) gore katilimcilarin SBO
puanlar1 takim spor yapanlarin lehine anlamli diizeyde
farkhilasmaktadir. SYDO puanlari goz oniine alindiginda
ise spor bransina gore farklilasmaya rastlanimamuisgtir.
Aragtirma bulgularmin aksine Aykora ve Dinger (2022)
bireysel spor yapanlarin lehine fark tespit olup, bireysel
spor yapan Ogrenci sporcularin performans ve sportif

basariya daha fazla odaklanabildigini, takim sporlar ile
ilgilenenler ise grup dinamikleri agisindan performans
gostergeleri ve spor bakis agilar1 degistigini ifade etmistir.
arastirmayla  paralellik
goOstermeyen bireysel sporlarla ilgilenen sporcularin spora
baghliklarinin daha yiiksek oldugunu belirten ¢alismalar
yer almaktadir (Siyahtas vd., 2020). Tiirker ve digerlerinin
(2021) COVID-19 salgin hastaliginin devam ettigi siiregte
gerceklestirdikleri bir arastirmada ise takim sporcularinda
egzersiz bagimliliginin daha yiiksek oldugu bildirilmistir.

Yine literatiirde  mevcut

Mevcut arastirma da takim sporu ile ilgilenen katilimcilarin
yiiksek ¢ikmasi takim  birlikteligi,
etkilesim, takim ruhu ve inancinin, birlikte kazanma ve
kaybetmeyi paylasmasi gibi nedenler spora bagliliklarinda
etkili oldugu diisiiniilmektedir.

ortalamalarinin

Haftallk  antrenman  sikligi  degiskeni  agisindan
degerlendirildiginde katiimcilarm SBO’den  aldiklart
puanlara bakildiginda 2 ve 3 giin tizeri haftalik antrenmana
katilim saglayanlarin spora baglhliklar1 1 giin katihm
saglayanlara gore daha yiiksektir. SYDO puanlar
incelendiginde ise 3 giin ve iizeri spor yapanlarin spora
0zgii yasam doyumlari 1 giin yapanlara gore daha yiiksek
bulunmustur. Literatiirde bu bulguyu ele alan sinirli sayida
¢alisma mevcuttur. Uzgur ve digerleri (2021) ¢alismasinda
rekreasyonel kosucularin haftalik kosu mesafeleri arttik¢a
spora baghliklarinin da arttigmi belirtilmektedir. Spora
0zgii yasam doyumunu inceleyen ¢alismalarda (Somoglu,
2021) haftalik uygulanan antrenman programlarinin
artmast ile sportif yasam doyumlarinda arttign ifade
edilmistir. Sporu genel yasam felsefesi haline getirmek
planli olmay1 ve stirekliligi gerekli kilmaktadir. Sportif
yasam doyumuna erismek icin spora olabildigince katilim
gosterip istifade etmek gereklidir. Dahasi, bir isten uzun
siire zevk almak, hosnut olmak o isle ilgilenme siiresiyle
dogru orantili oldugu diistiniilmektedir.

SBO ve SYDO arasinda olusan iliskinin pozitif yonlii ve
orta diizeyde oldugu goriilmiistiir. Bu bulguya bagl olarak
spora baglilik arttikca sportif yasam diizeylerinin de dogru
orantil1 olarak pozitif artti1 sdylenebilir. Regresyon analiz
sonuglart incelendiginde, sportif yasam doyumunun
%43'tiniin ~ spora  baghlik ile agklandigi ortaya
koyulmustur. (2023) yapmis oldugu
arastirmasinda, agik su yiizme sporcularinin spor baglilig:
ile yasam doyumu arasinda pozitif yonlii anlamli bir iligki
bulunmus ve spor bagliligmin yasam doyumunu %47
oraninda agikladig1 sonucuna ulasilmistir. Han ve Polat
(2022), kis spora
baghliklarinin, yasam doyumuna etkisini aragtirmistir.
Mevcut aragtirma sonuglar1 ile benzer olan ¢aligmanin
bulgularina gore spor baglilig ile yasam doyumu arasinda
pozitif anlamh bir iliski bulunmustur. Ayrica kis sporu
yapan milli sporcularin spora baghligmin, yasam
doyumunu %15 oraninda agikladig1 sonucuna ulagilmaistir.

Ekizoglu'nun

sporu yapan milli sporcularin

Sonug olarak, sporcu 6grencilerin spora baglilik ve sportif
yasam  doyumlarinin  yiiksek  diizeyde  oldugu
belirlenmistir. Arastirma bulgularina genel bir betimleme
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yapildiginda; kadin sporcu &grencilerin sportif yasam
doyumlarinin daha yiiksek oldugu, spor yapma yili ve
haftalik antrenman siklig1 arttikga katilimcilarin spora
baghlik ve yasam doyumlarmin arttig1 tespit edilmistir.
Takim sporculariin da spora baghliklarinin daha yiiksek
oldugu gozlemlenmistir. Ayrica, spora baglilik ve sportif
yasam doyumu arasinda pozitif yonde orta diizeyde
anlamli iliski oldugu goriilmiistiir. Diger 6nemli bir sonug
ise, sportif yasam doyumunu yordamada spora bagliligin
6nemli bir roliiniin oldugudur. Sonug olarak, spora baglilik
arttikca sportif yasam doyumunun arttigi, spora bagllik
azaldik¢a sportif yasam doyumunun da azaldig:
soylenebilir.

Mevcut arastirma sonuglarindan yola ¢ikarak ozellikle
cinsiyet ile ilgili literatiirde genel bir fikir birligi olmadig:
icin bu parametrenin farkli bakis acilariyla yeniden
incelenmesi Onerilebilir. Ayrica, genel yasam doyumu
gercevesinde sportif yasam doyumu tizerinde etkisi oldugu
bildirilen faktorlerin de ilerideki arastirmalarda dahil
edilip test edilmesi Onerilmektedir. Diger yandan bu
arastirma Giimiishane ili ile siirlandinlmistir. Ileride
yapilacak arastirmalar igin farkl sehirlerin veya bolgelerin
ele alinip yeniden bu konunun ele alinmasi konuya farkli
bakis agist kazandirabilir. Mevcut arastirmada lise ve
iniversite  gruplar1  olarak  bir  karsilastirilmanin
yapilmamasi bu arastirmanin smirlhiliklarindan sayilabilir.
Bu nedenle, lise ve {iniversite diizeyindeki gruplar igin
karilagtirmal1 arastirmalarin yapilmasi 6nerilmektedir. Son
olarak, bu arastirmada spor tiirii olarak bireysel ve takim
sporlar1 olarak ele almmuistir. Sonraki arastirmalarda
branglar 6zelinde (6rn. Voleybol, Basketbol, Kayak, Kort
Tenisi vb.) arastirmalarin yapilmas: farkliliklarin ortaya
koyulmast ve degerlendirilmesi agisindan yerinde
olacaktir. Literatiire bir 0zgiinlitk kazandiracagi on
goriilmektedir.

Yazar Katkilar1 : Giris: Birinci yazar, ikinci
yazar. Yontem: Ugiincii yazar, Bulgular: ikinci yazar,
Tartisma: Birinci yazar, Ugﬁncii yazar.

Finansman : Bu aragtirmada herhangi bir
finansal destek alinmamugtir.

Cikar Catismasi : Calismada herhangi bir ¢ikar
catismast bulunmamaktadir.

Veri Erisilebilirligi ¢ Aragtirma verilerine sadece
arastirmaci/aragtirmacilar erisebilmektedir. Ancak dergi
kurulu sorumlu yazardan talep ettiginde verilere
ulagabileceklerdir.
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1. Introduction

One of the main goals of humanity since its birth has been
to lead a happy and peaceful life under good conditions.
Life satisfaction of individuals is affected by many negative
and positive individual and environmental factors (Cevik
et al., 2021). Life satisfaction is people's enjoyment of life
and positive evaluation of all conditions in their own lives.
In other words, it can be seen as the pleasure and happiness
that people get from the life that they shape according to
their own will (Asan & Erenler, 2008). When we examine
the necessary conditions for life satisfaction, one of the
situations we encounter is happiness (Chubon, 1987).
Happiness is an important concept that philosophers,
thinkers, artists and scientists have emphasized for
centuries, and it is expressed as a state of emotion and well-
being that people should seek only within themselves
(Myers & Diener, 1997). How to achieve and maintain
happiness is an indispensable quest for those who expect
happiness.

Life satisfaction is one of the research areas of positive
psychology on human life. The concept of life satisfaction,
which is especially expressed with happiness, is also stated
with different definitions. The connection between the
goals and situations achieved, which creates the living
standards according to their wishes, changes according to
the results of the combination of the living conditions and
experiences with the experiences they have, expresses life
satisfaction (Atik, 2020; Diindar, 1993). In other words, it is
one of the most important components that show how
satisfied individuals are with their lives and current life
flows and that these life processes become meaningful
(Yildirim, 2019). A different way of happiness and pleasure
in life is to do sports. This concept, which is included in the
literature as sporting life satisfaction, is the situation of
evaluating the sporting life positively, such as making the
evaluation of the sporting life of the individual within the
rules, how he perceives the sporting life, whether he meets
his expectations, wishes, desires and needs from sport,
whether he experiences feelings such as being happy and
experiencing pleasure (Somoglu, 2021). In order to get
satisfaction from sports life, it is necessary to be willing to
do sports and to spare a certain amount of time. In other

words, the individual must have a connection with the
sport.

Commitment refers to the obligations that individuals must
fulfill and that are shown to individuals, ideas or groups,
which can take place in every field including social feelings
and where the value of loyalty is shown (Balay, 2014). In
commitment, it is seen that the emotional, behavioral and
attitudinal roles that the individual develops against
his/her work are important (Tutar, 2016). The term
commitment represents being fit, performing at a high
level, surviving even in difficult situations and being
strong. The term commitment to sports refers to the
voluntary, passionate and determined participation of
individuals in physical activity in order to achieve
happiness and sportive efficiency (Lonsdale et al., 2007). In
studies on commitment to sports, it has been observed that
pleasure, opportunities and social support in every aspect
of sports affect athlete participation (Scanlan et al., 1993). In
addition, social needs such as being valued by the society,
having friends and environment, being successful and
gaining prestige play an important role in participation in
sports (Kog, 1994). Therefore, it is thought that directing
individuals to sports can positively affect their life
satisfaction.

Participating in sports activities allows individuals to get
satisfaction from life and to become a competent individual
in all areas of life (Somoglu & Cihan, 2022). In addition, it
is also important in terms of managing the stress caused by
the negativities encountered in daily life, getting to know
oneself, creating positive thoughts and feelings for the
environment, and a healthy life (Turan, 2020). Evaluating
the positive aspects of sports on people in terms of life
satisfaction can be considered as a different source of
motivation in directing people to sports and their
commitment to sports. In a study conducted by Casey et al.
(2016), individuals who regularly do sports have higher life
standards, Tiirker and Kul (2020) in their study on elderly
people in nursing homes, regular physical exercise and
sportive activities increase life satisfaction and active aging
awareness in elderly individuals, In the study conducted by
Tiirker (2023) on university students, recreational exercise
motivation predicts satisfaction with life with a rate of
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34.1%, in the study conducted by Payne et al. (2006), taking
part in sports activities adds positive satisfaction to life,
Han and Polat (2022) on the athletes who are interested in
winter sports, it is stated that commitment to sports
contributes positively to the level of life satisfaction.

It is thought that it is important to know the effect of sports
commitment status of students athletes who are interested
in various sports branches at different levels and who do
sports on their life satisfaction levels. Furthermore, the
current study differs from other research in the literature
due to the sample group examined and the various
independent variables considered. In the light of this
importance and information, this research aims to
determine the effects of sportsman students' sports
commitment on their level of satisfaction with sports life
according to some variables and to determine the
relationship between them. It is foreseen that the obtained
results will contribute to the literature and will shed light
on future studies. In addition, it is thought that the results
will contribute to many sports trainers, trainers, sports
managers and recreational leaders.

2. Method
2.1.Design

This study was conducted using a cross-sectional survey
method within the framework of a quantitative approach
(Karasar, 2012). Cross-sectional surveys are studies that
typically involve larger samples compared to other
research types and focus on determining participants'
opinions or characteristics such as interests, skills, abilities,
and attitudes regarding a specific topic or event.
Additionally, in this method, data are collected at a single
point in time (Biiyiikoztiirk et al., 2012). The key aspect of
this method is to describe and observe the phenomenon,
individual, or object under investigation in its own context
without attempting to alter the current state (Karasar,
2012).

2.2.Sample

The study group selected using the convenience sampling
method during the 2022-2023 academic year consists of a
total of 358 participants (265, or 74%, male and 93, or 26%,
female) who are licensed athletes pursuing education at the
high school and university levels and actively participating
in sports in Giimiishane Province. If the region in question
is not a specific area, it refers to sampling conducted on
easily accessible and available voluntary individuals within
the immediate environment (Erkus, 2009). With the
convenience sampling method, the participants were
provided with easy accessibility and an attitude in terms of
money and time (Yildirim & Simsek, 2013).

190 (53.1%) aged 14-17, 77 (21.5%) aged 18-21, 43 (12%)
aged 22-25 and 48 (13.4%) aged 26 and over participated in
the study. 111 (31%) of the sample do individual sports and
247 (69%) of them do team sports. According to the
participants' years of participation, 104 individuals (29.1%)

have played sports for one to three years, 110 individuals
(30.7%) have played for four to six years, 80 individuals
(22.3%) have played for seven to nine years, and 64
individuals (17.9%) have played for ten or more years.
When the weekly training situations are examined, there
are 45 people (12.6%) who do it once a week, 95 people
(26.5%) who do it twice a week, and 218 people (60.9%) who
train 3 times a week or more. 75 (20.9%) of the participants
train for 1 hour a day, 196 (54.7%) train for 2 hours a day
and 87 (24.3%) train for 3 hours or more per day. Of the
participants, 45.5% (163) were low-income, 43% (154)
medium-income, and 11.5% (41) high-income.

2.3.Procedure

The data collection process was conducted via Google
Forms, a digital platform that facilitates convenient access
for participants and expedites the completion of the
process. This approach permitted the participants to
respond to the survey questions in a convenient online
setting. Furthermore, this platform facilitated the
recruitment of a diverse sample and streamlined the data
collection process. To ensure the integrity of the data,
incomplete or incorrectly filled-out forms were excluded
from the analysis. The remaining valid and acceptable
forms were then transferred to a statistical package for
evaluation.

2.3.1.Ethical disclosure

In this study, all the rules specified to be followed within
the scope of "Higher Education Institutions Scientific
Research and Publication Ethics Directive" were complied
with. None of the actions specified under the heading
"Actions Contrary to Scientific Research and Publication
Ethics", which is the second part of the directive, have been
taken. This study was conducted with the permission
granted by the decision of the Giimiishane University
Scientific Research and Publication Ethics Committee,
dated 05/03/2023, numbered 2023/2, and document issue
number E-95674917-108.99-169163.

2.4.Measures
2.4.1.Sport Engagement Scale (SES)

The scale developed by Guillén and Martinez-Alvarado
(2014) was adapted into Turkish by Kayhan et al. (2020). It
consists of a total of 10 items and two sub-dimensions
(Vigor/Focus). Getting a high score from the sum of the
items of the scale designed in the 7-point Likert Model
indicates that the commitment to sports is high.

2.4.2.Sportive Life Satisfaction Scale (SLSS)

It was adapted from the life satisfaction scale by Mangan
(2018) and adapted into Turkish by Somoglu (2021). The
scale is in a 5-item and 7-point Likert model, and the high
scores obtained from the scale indicate that the participants
have high sport-specific life satisfaction (Somoglu & Cihan,
2022).
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2.5.Data Analysis

The data collected via Google Forms were subjected to
analysis using the SPSS (25.0) package program. First, the
skewness and kurtosis values of the data were examined to
ascertain whether they met the normality assumption
within the range of +1.5 and -1.5. It was determined that the
data were normally distributed (Biliytikoztiirk, 2010;
Tabachnick & Fidell, 2013). In this context, descriptive
statistics (frequency, arithmetic mean, standard deviation),
independent sample t-tests for pairwise comparisons of
independent groups, and one-way analysis of variance
(ANOVA) for comparisons involving more than two
groups were employed as statistical methods. Additionally,
correlation and regression tests were utilized to examine
the relationships between the scales.

3. Results

In this section, the participants' descriptive statistics,
gender, year of doing sports, sports branch, weekly training
frequency, correlation and regression analysis results are
included.

Table 1 shows the descriptive statistics results for the scores
obtained from the Sports Engagement Scale (SES) and the
Sportive Life Satisfaction Scale (SLSS).

Table 1.

Descriptive statistics on SES and SLSS scores

Scale Mean SD Skewness Kurtosis Min. Max.
SES 6.1 098 -1.23 1.45 1 7
SLSS 53 1.08 -1.14 1.07 1 7

Note. n = 358; SES: Sport Engagement Scale, SLSS: Sportive Life
Satisfaction Scale

Accordingly, it was determined that the participants'
commitment to sports was at a high level with an average
of 6.1+0.98 points, and their sporting life satisfaction was
close to high with an average of 5.3+1.08 points.

Table 2.
T-test results of SES and SLSS scores by gender

Scale Gender n Mean SD df t [4
Female 93 6.06 0.97

SES  \jale 265 611 o9 o0 ¥
Female 93 5.53 1.05 .

SLSS Male 265 522 133 356 222 .03

Note. SES: Sport Engagement Scale, SLSS: Sportive Life Satisfaction
Scale; *p < .05

According to the gender variable of the participants, while
the mean SES scores of the participants did not change
depending on gender [t@s6) = -.39, p = .69], the mean SLSS
scores did not change depending on gender [t@s6)=2.22, p =
.03]. According to the test results, the SLSS scores of the
female participants (5.53+1.05) were significantly higher
than the male participants (5.22+1.33) (Table 2).

Significant differences were found between the groups in
the SES of the athletes depending on the year of doing
sports [F,3s54 = 3.74, p = .01]. According to the results of the
multiple comparison test, it is seen that those who do sports
for 7-9 years and 10 years or more show higher
commitment to sports than those who do sports for 1-3
years (Table 3).

Table 4.

T-test results of SES and SLSS scores by sport branch

Scale ;f;)rr:; Mean SD df t [4
Individual 111 5.92 0.99

SES Team 247 617 097 356 -2.23 .03*
Sport
Individual 111 5.19 1.28

SLSS  Team 247 5.35 126 356 -1.09 .27
Sport

Note. SES: Sport Engagement Scale, SLSS: Sportive Life Satisfaction
Scale; *p <.05

Table 4 shows that there is a significant difference between
the participants' mean SES scores according to the sport
branch variable [t@se) = -2.23, p = .03]. According to the test
results, the SES scores of the participants who do team
sports (6.17+0.97) are significantly higher than the
participants who do individual sports (5.92+0.99).

It shows that there is a significant difference between the
mean scores of SES [F, 355 = 4.15, p = .02] and SLSS [Fz, 355 =
6.31, p <.001] according to the variable of weekly training
frequency of the athlete students. According to the results
of the multiple comparison test, the SES scores of the
athletes who train for 3 or more days a week are as follows;
It has been determined that the SLSS scores of the athletes
who train for 2 and 3 days a week are higher than those
who train for 1 day (Table 5).

Table 6.

SES and SLSS correlation results

SES
n r p
SLSS 358 .66 .00%*

Note. SES: Sport Engagement Scale, SLSS: Sportive Life Satisfaction
Scale; p <.001

According to the correlation test performed to reveal the
relationship between SES and SLSS, it is seen that there is a
moderate, significant and positive relationship between
SES and SLSS, r = .66, p <.001. In other words, two variables
increase or decrease in the same direction depending on
each other (Table 6).

1496



M. B. Somoglu et al.

Ahi Evran University Journal of Kirsehir Education Faculty Volume 25, Issue 3, 2024

Table 3.

ANOVA results of SES and SLSS scores by year of doing sports

Scale Sports Year n Mean SD df F p Difference
1-3 104 5.85 0.92 -
4-6 110 6.09 0.98 . -
SES 7-9 80 6.24 0.96 3354 374 ol 7-9>1-3
10 + 64 6.30 091 10+i>1-3
1-3 104 5.08 1.22 -
SLSS 4-6 110 541 1.24 -
79 80 5.46 1.10 3354 175 1 -
10 + 64 5.26 1.23 -
Note. SES: Sport Engagement Scale, SLSS: Sportive Life Satisfaction Scale; *p < .05
Table 5.
ANOVA results of SES and SLSS scores according to weekly training frequency
Scale Weekly Training n Mean SD df F p Difference
1 Day 45 5.77 1.23 -
SES 2 Days 95 6.01 1.25 2-355 4.15 02* -
3+ 218 6.20 1.32 3+>1 day
1 Day 45 4.84 1.22 -
SLSS 2 Days 95 5.11 1.25 2-355 6.31 .00%* 2 days>1 day
3+ 218 5.48 1.27 3+>1 day

Note. SES: Sport Engagement Scale, SLSS: Sportive Life Satisfaction Scale; *p < .05, **p <.001

Table 7.

SES and SLSS regression results

B SE B t 4
Constant 3414 .169 - 20.241  00**
SES .506 .031 .655 16.370  00**
Note. SES: Sport Engagement Scale, SLSS: Sportive Life

Satisfaction Scale; SE: Standard Error; **p < .001; R = .655, R2= 43;
Fa,356)=267.984

As a result of the regression analysis applied between SES
and SBS, it was determined that the sports commitment of
the athletes was a significant predictor of the satisfaction
with sports life and it explained 43% of the total variance
on the perceptions of sports commitment and satisfaction
with sports life (Table 7). The regression equation
(mathematical
Satisfaction is stated that sporting life satisfaction =
3.414+.506*commitment to sport.

model) for predicting Sporting Life

4. Discussion

This research was conducted in order to examine the
sportsmanship students' commitment to sports and their
satisfaction with sports life according to some variables and
to reveal the relationship between them. In this section, the
findings obtained are evaluated respectively, compared
with other studies in the literature and discussed.

Along with the positive effects (physical, spiritual and
mental vitality) that sports activities add to people's lives,
they contribute to the development of self-confidence,

decrease the tensions they experience, their psychological
health, and make them lively and fit (Payne et al., 2006;
Toros, 2002). In the current study on this literature
information, it is seen that the SES and SLSS arithmetic
mean and standard deviation values of the athlete students
are higher than the average. This shows that sportsman
students have high commitment to sports and sports-
specific life satisfaction. When different studies are
examined, it is seen that sports contribute positively to the
life satisfaction of individuals (Dokuzoglu et al., 2022;
Kalkavan et al., 2021; Kara et al.,, 2020; Toy et al., 2020).
Comparisons of the literature are similar, with higher than
average results in SLSS scores (Somoglu, 2021). Again, in
many studies in the literature (Bastug & Duman, 2010;
Mockeviciené & Savenkoviené, 2012; Nemcek, 2016;
Ozkara et al., 2015; Yazicioglu et al., 2012; Ziolkowski et al.,
2016) the life satisfaction of active participation in sports
and physical activities. indicated to increase.

There are demographic factors such as education level,
religious preference, marital status, work life, gender, age
and similar factors that affect satisfaction with life (Karatas-
Camur, 1988). When examined in terms of the gender
variable included in this study, it was found that female
participants' SLSS scores were higher than male
participants. In the study conducted by Somoglu (2021), it
was shown that there is a significant difference in favor of
female athletes according to the gender variable in the
sports life satisfaction levels of athlete students. The current
research result is in favor of women; It can be said that
positive sporting life satisfaction is high due to reasons
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such as the Turkish society structure and the fact that
female athletes who have had this opportunity are more
satisfied with sports, making a difference in their lives and
increasing their psychological well-being. There was no
significant difference in commitment to sports by gender.
Although there are similar results with the results of the
research when the SES scores are compared with the
literature (Ekizoglu, 2023; Fawver et al., 2020; Giilen et al.,,
2021; Yamaner & Baskin, 2019; Yerlikaya, 2019), there are
studies in the literature that show that commitment to
sports differs according to gender. They stated that the
athletes' commitment to sports is higher (Aykora & Dinger,
2022; Kayhan et al, 2020; Kelecek & Goktiirk, 2017;
Sivrikaya & Biricik, 2019; Uzgur et al., 2021). As can be seen,
there is no consensus yet in the literature regarding the life
satisfaction of male and female athletes and their
commitment to sports. Therefore, considering this factor, it
is clear that there is a need for more comprehensive studies
that include different research methods. The determining
role of the gender factor will be understood more clearly by
investigating the expectations of female and male athletes
from sports in detail. So much so that the emergence of
different results in different studies suggests that the
expectations of male and female athletes from sports may
be different. In addition, the fact that these differences
occur in studies conducted specifically on sports shows that
satisfaction with sports life and commitment to sports can
also vary according to sports branches.

In terms of the variable of years of doing sports, the results
of the analysis showed that the sports commitment of the
athletes who did sports for 7-9 and 10 years or more was
higher than those who did sports for 1-3 years. When the
arithmetic averages are examined, as the sports year
increases, their commitment to sports also increases. No
significant difference was found when looking at sport-
specific life satisfaction. However, when the arithmetic
averages are examined, it is seen that the more years of
doing sports, the more sport-specific life satisfaction
increases. As stated in the study, which is in parallel with
the result of the study, it also positively affects the degree
of commitment to sports of the athletes who spend most of
their time on sports activities for a specific purpose,
increasing their participation in sports (Can & Kizilet,
2021). In a different study, it was stated that as the age of
being an athlete increases, the commitment progresses
(Bavli et al., 2011). In the study of Kalkavan et al. (2021), it
was stated that exercise dependence increased due to the
year of sports. Similar results were obtained in studies with
cyclists (Yerlikaya, 2019), skiers (Fawver et al, 2020),
runners (Uzgur et al., 2021) and bocce athletes (Ulug &
Akgakoyun, 2021). they have stated. It can be said that
strong desires such as competing in competitions, proving
oneself, environmental motivation and social interaction
increase sports commitment (Weiss & Weiss, 2006; Wilson
et al., 2004). When the literature is examined, the general
judgment is that athletes who are devoted to sports, see
sports as a profession, and fight for their nation, homeland

and flag, have a high commitment to sports (Cox, 2012;
Kalkavan et al., 2021; Kayhan et al., 2021). In parallel with
the result of commitment to sport, it was concluded that
sport-specific life satisfaction increased depending on the
year of sport. It is also found in the literature that athletes
with long-term sports experiences have high satisfaction
with sports life (Pense et al., 2011; Somoglu, 2021).

According to the sports branch (team/individual), the SES
scores of the participants differ significantly in favor of
those who do team sports. Considering the SLSS scores, no
differentiation was found according to the sports branch.
Contrary to the research findings, Aykora and Dinger
(2022) found a difference in favor of those who do
individual sports and stated that student athletes who do
individual sports can focus more on performance and
sportive success, while those who are interested in team
sports change their performance indicators and sports
perspectives in terms of group dynamics. Again, there are
studies in the literature that do not show parallelism with
the current research, indicating that athletes who are
interested in individual sports have higher commitment to
sports (Siyahtas et al., 2020). In a study conducted by
Tiirker et al. (2021) during the ongoing COVID-19
epidemic, it was reported that exercise addiction is higher
in team athletes. In the current study, the findings suggest
that the reasons such as the high average of the participants
who are interested in team sports, team unity, interaction,
team spirit and belief, sharing winning and losing together
are effective in their commitment to sports.

When evaluated in terms of the weekly training frequency
variable, when the scores of the participants in SBI are
examined, the commitment of those who participate in
weekly training for 2 and 3 days is higher than those who
participate in 1 day. When the SLSS scores were examined,
it was found that the sports-specific life satisfaction of those
who did sports for 3 days or more were higher than those
who did sports for 1 day. There is a limited number of
studies in the literature addressing this finding. In the
study of Uzgur et al. (2021), it is stated that as the weekly
running distance of recreational runners increases, their
commitment to sports also increases. In studies examining
sport-specific life satisfaction (Somoglu, 2021), it was stated
that with the increase in weekly training programs,
sporting life satisfaction increased. Making sports a general
philosophy of life requires planning and continuity. In
order to achieve sporting life satisfaction, it is necessary to
participate and benefit from sport as much as possible.
Moreover, it is thought that enjoying and being satisfied
with a job for a long time is directly proportional to the time
it takes to deal with that job.

It was observed that the relationship between SES and SLSS
was positive and moderate. Depending on this finding, it
can be said that as the commitment to sport increases, the
level of sporting life increases positively in direct
proportion. When the results of the regression analysis
were examined, it was revealed that 43% of the satisfaction
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with sports life was explained by the commitment to sports.
In the study of Ekizoglu (2023), a positive and significant
relationship was found between sports commitment and
life satisfaction of open water swimmers, and it was
concluded that sports commitment explains life satisfaction
by 47%. Han and Polat (2022) investigated the effect of
sports commitment of national athletes engaged in winter
sports on life satisfaction. Likewise, a positive and
significant relationship was sports
commitment and life satisfaction. In addition, it was
concluded that the commitment of national athletes who do
winter sports to sports explains their life satisfaction by
15%.

found between

As a result, it has been determined that the sportsman
students have a high level of commitment to sports and
sports life satisfaction. When a general description is made
of the research findings; It has been determined that female
athlete students have higher satisfaction with sports life,
and as the number of years of doing sports and the
frequency of weekly training increase, the participants'
commitment to sports and life satisfaction increase. It has
been observed that team athletes are also more committed
to sports. In addition, it has been observed that there is a
moderately significant positive relationship between sports
commitment and sports life satisfaction. Another important
result is that commitment to sports has an important role in
predicting sporting life satisfaction. As a result, it can be
said that as sports commitment increases, sports life
satisfaction increases, and sports life satisfaction decreases
as sports commitment decreases.

Based on the current research results, it can be suggested
that this parameter be re-examined from different
perspectives, especially since there is no general consensus
in the literature on gender. In addition, it is recommended
that the factors reported to have an effect on satisfaction
with sporting life within the framework of general life
satisfaction should be included and tested in future studies.
On the other hand, this research is limited to Giimiighane
province. Taking different cities or regions as a basis for
future research and reconsidering this issue may bring a
different perspective to the subject. The lack of a
comparison between high school and university groups in
the current study can be considered a limitation. Therefore,
it is recommended to conduct comparative studies for high
school and university level groups. Finally, in this study,
individual and team sports were handled as a type of sport.
In future research, it will be appropriate to carry out
researches specific to branches (e.g. Volleyball, Basketball,
Skiing, Court Tennis etc.) in terms of revealing and
evaluating the differences. It is foreseen that it will bring an
originality to the literature.
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The aim of this study is to examine the experiences of social studies teacher candidates in creating
environmental awareness and social participation perception with Web 2.0-based digital tools.
The study was designed in a phenomenological pattern, one of the qualitative research methods.
The participants of the study consisted of 23 social studies teacher candidates selected in the
context of criterion sampling from purposive sampling techniques. Participating teachers
designed and shared activities with different contents in the context of environmental-themed
studies with Web 2.0-based digital tools in the process. The data obtained from the experiences of
the participants were analyzed with the content analysis technique, and three main themes related
to the natural environment, the elderly and children in our environment were reached in the
results of the study. In all three themes, common statements were reached that appropriate
activities and materials were created, the activities were integrated with field and pedagogical
information, and the use of technology and social media was given importance in the studies.
Regarding the environmental theme, the idea of creating a perception of sensitivity to the natural
environment has emerged. In addition, in the context of the elderly people around us, it has been
seen that it is aimed at contributing to the creation of a healthy society. It has been determined
that it is desired to bring the young generation and the elderly together, to make the elderly feel
that they are not forgotten and to draw attention to age discrimination. In the context of the
children theme, it has been determined that attention is being drawn to child education during
the pandemic process and that efforts are being made to ensure that children learn the rules of
living in society.
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Bu galismanin amaci sosyal bilgiler 6gretmen adaylarmin Web 2.0 temelli dijital araglarla gevre
farkindalig1 ve sosyal katilim algis1 olusturma galismalarina iligkin deneyimlerinin incelenmesidir.
Calisma nitel arastirma yontemlerinden fenomenolojik desende tasarlanmistir. Calismanin
katiimcilar1 amagh 6rnekleme tekniklerinden 6lgiit rneklem baglaminda segilen 23 sosyal bilgiler
Ogretmen adaymdan olusmaktadir. Katilimci 6gretmen adaylar: siirecte Web 2.0 temelli dijital
araglarla gevre temal1 galismalar baglaminda farkl igeriklerde etkinlikler tasarlayarak bunlar:
paylasmislardir. Katilimcilarin deneyimlerinden elde edilen veriler igerik analizi teknigi ile
incelenmis olup, ¢alisma sonuglarinda dogal gevreye, cevremizdeki yashlara ve ¢ocuklara iligkin
ii¢ ana temaya ulasilmistir. Her {i¢ temada da amaca uygun etkinlik ve materyallerin
olusturuldugu, etkinliklerin alan ve pedagojik bilgileriyle biitlinlestirildigi, yapilan ¢alismalarda
teknoloji ve sosyal medya kullanimina énem verildigi seklindeki ortak ifadelere ulagilmistir. Cevre
temas: baglaminda; dogal cevreye duyarlilik algisi olusturma diisiincesi ortaya gtkmigtir. Ayrica
cevremizdeki yash insanlar temasi baglaminda; saglikl bir toplum olusturmaya katki sunmanin
amaglandig1 goriilmiistiir. Geng nesille yasl nesli bulusturmak, yashlara unutulmadiklarini
hissettirmek ve yas ayrimciligma dikkat ¢ekilmek istendigi tespit edilmistir. Cocuklar temas1
baglaminda ise; pandemi siirecinde ¢ocuk egitimine dikkat ¢ekilmeye calisildigr ve ¢ocuklarm
toplumda yasama kurallarini 6grenmelerini saglamaya doniik calismalarm yapildigr tespit
edilmistir.
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1. Giris

Insanlar yasadig1 cevre ile stirekli bir etkilesim igerisindedir.
Zaman zaman insanin 6znesi ya da tarugi oldugu birgok cevre
olay1 yasanmaktadir. “Bir seyin dolay1, yakiny, etrafi”, “kisinin
i¢cinde bulundugu ortam” (Tiirk Dil Kurumu [TDK], 1932) gibi
tanumlar1 bulunan cevre kavrami aslinda insanin etrafin,
yasadigi yeri gevreleyen her seydir. Cevre giliniimiiz
diinyasinda dogal, ekonomik, kiiltiirel degerlerin bir biitiinii
olarak ele alinmakla birlikte insanlar ile diger biitiin canl ve
cansiz varliklarm tamami olarak degerlendirilmektedir
(Fettahlioglu, 2021, s. 132). Cevrenin icerisinde; insanlar, yerler,
dogal gevreler vb. yer alir. Giiniimiizde gevre her ne kadar
dogal cevre gibi algilansa da cevre igerigi genis ve bir¢ok seyi
barindirir. Ancak ¢evrenin 6nemli aktorlerinden olan insanlar
zaman igerisinde bilim, teknoloji ve sanayi gibi alanlarda
oldukga ileri gitmistir. Bu alanlardaki gelismeler bir yandan
glinlik hayatlarii  kolaylastiracak tiriinlerin  yapilmasm
saglarken ote yandan dogal gevrenin yanls kullanimi ve
tahribatina da neden olmustur. Zira gevre, sanayilesme ile
birlikte daha fazla soruna maruz kalmis ve bu anlamda
sanayilesme gevre sorunlari agisindan bir déniim noktast
olmustur. Sanayilesme oOncesinde insamin gevreye verdigi
zararlar
giderilebilmistir. Ancak sanayilesme sonrasinda asir1 gevre
sorunlari karsisinda doganin kendini yenileyebilme &zelligi de
yetersiz kalmis ve bu durum karsisinda yine sorunlarmn
kaynagi olan insanlarm destek ve miidahalesine ihtiyag
duyulmustur. hizh
fabrikalasma, beraberinde dogal kaynaklarin titkenmesi ve
gevresel yikim gibi sorunlar1 da getirmistir (Ergiin, 2009).
Dahas: teknolojinin her alanda gittikce daha fazla kullanilmasi
sonucu hava kirliligi ve diger cevre sorunlari tiim diinya
insanlarimi rahatsiz edecek bir boyuta ulastigindan cevre

doganin  kendisini yenileyebilme &zelligi ile

Nitekim Sanayi Devrimi sonrasi

1. Farkindalik

konferanslart ve bu konudaki uluslararasi sézlesmeler igin
onemli bir adim olan Uluslararas1 Cevre Konferansi 1972'de
Stockholm’de yapilmistir. flerleyen siireglerde ise Birlesmis
Milletler Hiikiimetler Arast Cevre Egitimi Konferansi (1977),
Birlesmis Milletler I. Diinya iklim Konferansi, Nairobi
Birlesmis Milletler Cevre ve Kalkinma Konferansi (1982), Ortak
Gelecegimiz adli Brundland Raporu (1987), II. Diinya Iklim
Konferansi (1990), Rio Birlesmis Milletler Cevre ve Kalkinma
Konferansi (1992), Kyoto Protokolii (1997), Birlesmis Milletler
Diinya Siirdiirtilebilir Kalkinma Zirvesi (2002) seklinde gevre
sorunlarmna gevreye yonelik farkindalik
kazandirmak amagli toplantilar diizenlenmistir (Karatas, 2021,
s. 6). Dolayisiyla insanlarin gevresinde yasanan olaylardan
soyutlamalar1 birlikte
yaganan olaylarm ¢dziimii igin aktif roller {istlenerek katihm

¢ozim  ve

kendilerini miimkiin olmamakla
becerisine sahip olmalar1 énem tagimaktadir. Bu becerinin
kazandirilmasi ise ancak egitim ile miimkiindiir. Cevre egitimi
icin 1975'te Belgrad’da diizenlenen c¢evre calistayr ve
sonrasinda 1977 yilinda Tifliste diizenlenen gevre kongresi ile
bazi genel amaclar belirlenmistir. Bu amaclara iliskin
kategoriler Sekil 1’'de sunulmustur (United Nations
Educational, Scientific and Cultural Organization [UNESCO]
ve United Nations Environment Programme [UNEP], 1977, ss.
26-27).

Sekil
kazandirilmasinda siiphesiz en 6nemli gorevlerden biri egitim
kurumlarmin dinamikleri olan 6gretmenlere diismektedir.
Zira giin ge¢miyor ki diinyada bir gevre sorunu ya da gevre
felaketi yasanmasm. Bu anlamda yasanan sorunlara duyarh
ayni zamanda sorunlarin ¢dziimiinde de aktif ve katilimc
roller alabilen ¢evre okuryazar: vatandaslarin yetistirilmesinde
sosyal bilgiler 6gretmenlerinin de biiyiik sorumlulugu oldugu
sOylenebilir.

T'de yer alan kategorilere 0zgii becerilerin

* Sosyal grup ve bireylerin, ¢evrenin biitiinii ve onun sorunlarna kars:
farkindalik ve duyarhlik kazanmalarina yardimci olmak.

2. Bilgi

*Sosyal grup ve bireylere cevre ile ilgili problemler konusunda farkh
deneyimler ve temel bir anlayis kazanmalarina yardimei olmak.

3.Tutumlar

* Sosyal grup ve bireylere ¢evreye yonelik bazi degetleri ve gevre icin
endise etme tutumu kazanmalanini saglayarak ¢evreyi iyilestirme ve
koruma c¢alismalarina aktif katilmalan i¢in motive olmalarina yardimar

olmak.

4. Beceriler

*Sosyal grup ve bireylerin ¢evre sorunlarnni belirleme ve ¢6zme becerileri

kazanmalarma yardima olmak.

5. Katillim

*Sosyal grup ve bireylerin ¢evre sorunlarinin ¢éziimd icin her diizeydeki
calismalarda aktif roller alma firsati sunmak.

Sekil 1. Cevre konusundaki genel amaglara iliskin kategoriler (UNESCO ve UNEP, 1977, ss. 26-27)
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1.1.Sosyal Bilgiler Egitiminde Web 2.0 Temelli
Araglarla Cevre Farkindaligi ve Katilim Becerisi
Olusturma

Insanlarin sosyal hayatini kolaylastirmak amaci ile gerekli
olan her tiirlii bilgiyi iceren sosyal bilgiler egitimi, iilkelerin
yasam ilkogretim
diizeyindeki Ogrencilere kazandirilmaktadir.
iilkemizdeki Sosyal bilgiler egitimi ile de kazandirilmak
istenen Ozelliklerden biri demokratik siirece aktif bir
sekilde
(Doganay, 2008, s. 78). Ancak Kiiresellesmenin etkisiyle
vatandaslik kavraminda da degismeler yasanmis olup yeni
vatandaslik anlayisinda “sosyal sorumluluk” ile “bireysel
etkileyici
vurgulanmaktadir (Uydas ve Geng, 2015, s. 417). Katilim
kavraminin iliskili oldugu bir diger yon de aktif
vatandaslik olup bu baglamda aktif vatandaslik i¢in katilim
gereklidir (de Weerd vd., 2005). Oyle ki “katiim” eylemi
“herhangi bir seyin iginde yer almak, olusumuna,
gelisimine, paylasimmna ortak olmak, seyirci olmanin

kultirleri, tarzlar1 dogrultusunda

Bizim

katilm saglayan vatandaslar yetistirmektir

olarak katillma ve olma” kavramlari

disinda yer almak” seklinde tanimlanmustir (Kaypak, 2012,
s. 174). Eriksson (2005, s. 130) katilim kavramina iliskin
tanimlarda fikir birliginin olmadigimi ancak literatiirde
katilim kavraminin kisisel ve ¢evresel faktorlerle baglantili
bir sekilde agiklandigini belirtmektedir. Bu baglamda
katillm kavraminin tanimlanmasinda sorumluluk/gorev,
motivasyon, algi, etkinlik, dnkosullar ve yasam sartlar1 gibi
konularin yer aldig1 ifade edilmistir. Benzer sekilde Conrad
ve Hedin (1977, s. 51) de katilim kavramu ile genglerin
oncelikli olarak sosyal konular1 ve problemleri ¢6zme veya
iyilestirme ile ilgili etkinlikler basta olmak {izere toplum
hayatma dogrudan katiimin anlasildigini belirtmektedir.
Ayrica katilim ile amaglanan seyin kamu ile ilgili konularda
sadece konusmak degil onlarla ilgili bir seyler yapmak
(eyleme ge¢mek) oldugunu vurgulamaktadir. Dolayisiyla
bireylerin kisisel ve ¢evresel faktorlere iliskin sorunlari
odaga alip bu konuda gorev, sorumluluk ve eylemlilik
halinde olmalar1 gerekmektedir. Katilim becerisinin énemli
ve gerekli oldugu konularin basinda da siiphesiz gevre
sorunlari gelmektedir. Bu anlamda ¢evre egitimini katilimli
bir sekilde ¢ocuklara kazandirma konusunda ilk akla gelen
kisilerin 6gretmenler oldugu asikardir. Zira 6gretmenlerin,
meslege heniiz atanmadan egitim aldiklari fakiiltelerden
bu gibi bilgi ve becerilerle donanmis olarak mezun
olmalarinin, gevre bilincine sahip nesillerin yetismesinde
oncelikli adim oldugu sdylenebilir. Bu anlamda 6gretmen
adaylarmin fakiiltelerde yetistirilme siireclerinde “katilim”
ve “cevre bilinci” gelistirmeleri gerektigi,
bilinglerinin sadece teorik bilgilerden ibaret olmamasi
gerektigi soylenebilir. Zira Erten (2004, s. 4) ¢evre bilincine
sahip bireyi; atiklarin azaltilmasi konusunda caba
harcayan, enerji tasarrufunda tutumlu davranan, suyu
tasarruflu  kullanan, aligverislerde
kullanan, satin alacag: iiriinlerde cevreye olusturabilecegi
zararlara dikkat eden, ¢evreye zarar veren kisileri uyaran
veya yetkililere haber veren kisiler seklinde ifade etmistir.
Ancak birey bu konuda hi¢bir sey yapmiyor ve ¢evre dostu

gevre

depozitolu {iiriin

davraniglar sergilemiyorsa, eylemde bulunmuyorsa o
kisinin cevreye yonelik teorik bilgilerinin derinligi higbir
anlam ifade etmez. Bu anlamda cevreye yonelik farkindalik
ve katiim becerisinin ancak deneyimlere dayali egitimle
saglanacag1 sOylenebilir. Egitimle ¢ocuga cevreyi tanimak
ve cevreyi korumak anlaminda iki baglikli bir egitim
verilebilir. Ozellikle daha kiiciik yaglardan itibaren ¢ocuga
cevresini tanitirken; cevresinin igerdigi nesne, deger ve
kisilerle kendisine ait oldugu bilinci verilmelidir. Ornegin
okulumuz, apartmanimiz, bah¢emiz seklinde cocuga ait
aidiyeti duygusu
gelistirilebilir. Bu sekilde ¢ocuk kendisine ait olan seyi daha
¢ok sahiplenir ve onu koruma konusunda da olumlu tutum
kazanabilir. Ornegin gevresine sahip ¢ikip korumasi igin
¢ocuga; dagittigy
diizenlemesi, anaokulunda etkinlik dagittiga
oyuncak ve materyali toplamasi, arkadaslarini da
toplamasi i¢in uyarmasi seklindeki gorevlerin verilmesi
Onem tasir. Bu davramislarin g¢ocuga kazandirilmasi
siirecinde model olma, rol oynama, drama, filmlerin
kullanimi, 6rnek olay gibi yontem ve teknikler
kullanilabilir (Heri, 1998, ss. 4-5). Ozellikle sosyal bilgiler
ogretiminde kazandirilmasi gereken iki 6nemli beceri olan
“sosyal katilm” ve “gevre okuryazarlifi” becerilerinin
(Milli [MEB], 2018)
kazandirilmasinda sosyal bilgiler 6gretmenlerinin gorev ve
sorumluluklar: daha da 6nem kazanmaktadir. Zira Sosyal
bilgiler, sosyal
biinyesinde barindirmakta olup sosyal hayatta insanlarin
yasadiklar1 topluluk ve ¢evrede saglkli bir yasam
gerekli bilgi ve
kazandirlmasi esasini  barindirmaktadir. Ote yandan
Sosyal bilgiler 6gretiminde cevre farkindaligt ve sosyal
katim saglama siirecinde Ogretmenler klasik yontem
tekniklerin yani sira yeni Web teknolojilerinden de etkin bir
sekilde faydalanabilirler. Nitekim literatiirde (Aydin ve
Celik, 2024; Celik, 2020a, 2020b, 2020c, 2020d, 2021a, 2021b,
2021c, 2023; Celik ve Tepe, 2022; Yaylak, 2017) sosyal
bilgiler = 6gretim Web  teknolojilerinin
kullaniminin olumlu sonuglar dogurdugu goriilmektedir.

cevre tanitilarak ¢ocukta cevre

oyuncaklar1  toplamasi, odasin

sonrasi

Egitim  Bakanligi bireylere

insan1 ilgilendiren bir¢ok disiplini

siirmelerinde olan becerilerin

slirecinde

> X

Web teriminin ise Tiirkce kelime karsilig1 “ag
gelmekte olup temelde internet iizerinde yer alan

anlamina

servislerden biridir. Bu servis internet
tizerinden yazi, grafik, resim, ses ve video seklindeki
dokiimanlar baska mekan ve zamandaki bilgisayarlara
iletilebilir. islemlerin  gerceklesmesi
bilgisayarmn internet baglantisinin olmas: gerekmektedir.
Bu baglamda Web 1.0, Web 2.0, Web 3.0, Web 4.0, Web 5.0
gibi Web araglar1 farkli amaclarla kullanilabilmektedir.
Web teknolojilerinin kullanilmas: siirecinde bireyin aktif
olmasi adimna bir kirllma noktas: olan Web 2.0 O'Reilly
Media tarafindan 2004'te kullanilmaya baslayan bir s6zlitk
olup ikinci nesil internet hizmetleri, vikiler, iletisim
araglari, folksonomiler gibi internet kullamicilarinin
ortaklasa ve paylasarak olusturdugu sistemin tiimiine
verilen addir. Web 1.0 araci ile kisi sadece enformasyon alir

ve pasiftir. Ancak Web 2.0 ile kisiler artik Web’den hem

araciligryla

Tim bu igcin
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bilgi alabilen hem de Web {izerinde igerik olusturabilen
interaktif bir pozisyona ge¢mistir. Web 2.0 araglar: bilgiye
erisim, grupla calisma, sosyal etkilesim ve geri bildirim
kolaylagtirmast  egitim
kullanimimni daha cazip hale getirmektedir (Celik, 20214, s.
7). Bu sosyal Dbilgiler &gretiminde de
kullanilabilecek bazi Web 2.0 araglar1 arastirmact
kategorilestirilerek asagida Tablo 1'de

imkanlarmi ortamlarinda

anlamda

tarafindan
sunulmustur.

Tablo 1’de ad1 gegen uygulamalardan bir kismi masaiistii
olarak kullanilabilirken bir kismini1 kullanabilmek i¢in ise
tiyelik gerekmektedir. Uygulamalarin ticretli ve iicretsiz
kisimlar1 bulunmakta olup, ticretsiz kisimlar1 da sinirli da
olsa etkinlik yapimina elverigli ortamlar sunmaktadir.
Ayrica zaman zaman revize edilerek icerikleri, {icretli

Tablo 1.

ticretsiz kullanim haklar1 veya isimleri degisebilmektedir.
Nitekim literatiirde (Benzer, 2017; Esgi ve Kocadag Unver,
2018; Giliniing, 2017; Kazanci ve Donmez, 2013; Orhan
Goksiin ve Kurt, 2018; Onal, 2018; Sahin, 2013; Yaylak,
2017) egitim ortamlarinda kullanlabilecek bir¢ok Web
aracinin oldugu bilinmekte ve bunlarin 6grenci merkezli
anlayisla ortiisen yonii ile egitimde kullanilmasinin gayet
uygun oldugu belirtilmistir (Alexander, 2006; Elmas ve
Geban, 2012; Horzum ve Aydemir, 2010; Thompson, 2007).
Web 2.0 temelli dijital araglarla motivasyon, baglilik,
problem ¢6zme, rekabet etme, eglenme gibi baz
ozelliklerinin (Dellos, 2015; Graham, 2015; Zarzycka-
Piskorz, 2016) yanu sira aktif ve 6grenci merkezli 6grenme
siireglerine hizmet eden yonii de 6n plana ¢ikmaktadir
(Laru vd., 2012; Vaughan, 2010; Zarzycka-Piskorz, 2016).

Sosyal Bilgiler Ogretiminde Kullanilabilecek Dijital Web 2.0 Uygulamalarindan Bazilar:

Sosyal Medya Platformlar1

Dijital Zihin Haritalar1

YouTube, Skype, WhatsApp, Facebook, Instagram, WebQuest, Twitter..

Wisemapping, Poopplet, SpiderScribe, Mindmeister, MindMaple Lite, Inspiration 9,

Gocongr, Coggle, Mindomo, Bubbles

Dijital Pano Olusturma Uygulamalar1

Dijital Kelime Bulutu Uygulamalar1

Dijital Karikatiir Uygulamalar1

Dijital Hikaye ve Kitap Yazma Uygulamalar1

Dijital Bulmaca, Test, Degerlendirme ve Egitsel

Oyun Uygulamalar1

Padlet, Blendspace, Lino It, RealtimeBord

Word Art, Wordle, bubbll, Tagul

Make Beliefs Comix, Toondoo, Sketch toy, Face Your Manga

Pixton, Storyjumper, StoryboardThat, Storybird, Wattpad, joomag, Book Creator

Flippquiz, Puzzlemaker, Kahoot, Plickers, Quizizz, Socrative, mentimeter,

CrossWordLabs, Riddle, Goqr.me, Triventy, LearningApss, AnswerGarden, Classkick,

EdPuzzle, Formative, JoeZoo, Kaizena, Playposit, Polldaddy, Poll Everywhere.

Dijital Animasyon ve Sunu Uygulamalari

Powtoon, Buncee, Emaze, Goanimate (Vyond), Voki, Renderforest, Mine-Imator,

Animaker, Thinklink, Scracth, Canva

Dijital Afis ve Infografik Hazirlama
Uygulamalar1

Uzaktan Egitim ve Sanal Siif Uygulamalar:

Easelly, Visme, Piktochart, Venngage, Creately, Glogster

Edmodo, Classdojo, Remind, Beyaz Pano, GoogleClassroom, Bigbluebutton, Schoology,

Moodle, Engrade, Camilo, Adobe Connect

Fotograf, Film ve Video Diizenleme-Tasarim

Programlari SmartDraw

Mowi maker, Photostory, Safeshare, OpenShot, GIMPS, Filmora, Nimbb, Jing,
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Sosyal bilgilerde bu konuda yapilan ¢alismalar ii¢ baslik
halinde incelenmistir. Bunlar; 6gretmen adaylari ile yapilan
calismalar, ortaokul &grencileri ile yapilan calismalar ve
ders kitaplar1 ve tezleri konu alan ¢alismalar seklindedir.
Sosyal bilgiler 6gretmen adaylar1 ile ¢evre konusunda
yapilan c¢alismalarda; adalet
belirlenmesi (Bursa, 2022), cevre okuryazarligi becerisine
iligkin goriisler (Biiken ve Katilmis, 2022), cevre egitimi ve
gevresel vatandaslik kavramlarina iliskin goriisler (Biilbiil
ve  Yimaz, 2019),
farkindaliklarinin incelenmesi (Karadag ve Acar, 2020),
gevre sorunlarmin ¢éziimiinde sosyal katiim (Karatekin
vd., 2014), cevre sorunlarina yénelik tutum (Ocal, 2013)
konularinda galisildig1 tespit edilmistir. Ortaokullardaki
ogrencilerle cevre konusunda yapilan calismalarin ise;

gevresel anlayislarinin

gevre  sorunlarma  yonelik

sosyal bilgiler
ogrencilerin elestirel diistinme ve gevresel duyarliklarina
etkisi (Karabulut ve Gengtiirk Giiven, 2022), birer ¢evresel
vatandas olarak ilkogretim Ogrencileri: 6, 7 ve 8. smif
ogrencilerinin ¢evresel sorumlu vatandas davranislarinin

dersinde yaratict drama yodnteminin

incelenmesi (Ozdemir Ozden ve Oztiirk, 2019), sosyal
bilgiler dersinde drama yontemi ile gevresel tutumun
gelistirilmesi (Tokmak vd., 2023), dogal cevreye duyarlilik
degerinin aktarilmasinda kavram karikatiirleri ile egitici
¢izgi romanlarin etkililiginin karsilastirilmas: (Topkaya,
2016), Ogrencilerinin algisinin
belirlenmesinde afis kullanimi (Uyar ve Karakus, 2022)
seklinde oldugu goriilmiistiir. Ote yandan ders kitaplar ve
tezleri konu alan calismalarin da sosyal bilgiler ders
kitaplarnin c¢evre okuryazarligi agisindan incelenmesi
(Demir, 2022), 6. sinuf sosyal bilgiler ders kitabinin ¢evre
egitimi agisindan incelenmesi (Ozdemir ve Gokge, 2019),
sosyal bilgilerde ¢evre egitimi: lisansiistii calismalara ait bir
inceleme (ibret ve Yilmaz, 2019) seklinde oldugu sonucuna
ulasilmistir. Ancak literatiirde “6gretmen adaylarmin Web
2.0 temelli dijital araclarla cevre farkindaligi ve sosyal
katilim

ortaokul cevre

algist  olusturmaya iliskin  deneyimlerinin
incelendigi” bir ¢alismaya rastlanmamuistir. Bu anlamda
¢alismanin alan agisindan onem tasidigi ve alana katki

sunacagi diisiiniilmektedir.
1.2.Calismanin Amact

Bu ¢alismanin amaci sosyal bilgiler 6gretmen adaylarmin
Web 2.0 temelli dijital araglarla gevre farkindalig1 ve sosyal
katilim algis1 olusturma ¢alismalarmin incelenmesidir. Bu
baglamda calismada cevap aranan soru asagidaki gibidir:

¢ Katilimailarin “dijjital araglarla ¢evre farkindaligi ve
sosyal katilim algis1 olusturma ¢alismalari”ndaki
deneyimlerine iligskin diistinceleri nasildir?

2. Yontem
2.1.Desen

Bu calisma nitel arastirma yontemi ile yiriitiilmiistiir.
Calismada kullanilan desen ise fenomenoloji (olgubilim)
desenidir. Fenomenoloji deseni kaynaginm felsefe ve
psikoloji gibi disiplinlerden almaktadir (Ersoy, 2017).

Fenomenolojik desende katilimcilarin bir durum, olgu veya
fenomen ile ilgili deneyimleri arastirmact tarafindan
derinlemesine incelenerek ortaya c¢ikan sonuclarin
amaglanir (Reiners, 2012). Dolayisiyla
kisilerin fenomenleri tecriibe edis sekil ve siire¢lerini temel
alan
arastirildig1 calismalarda siklikla kullanilmaktadir (Patton,
2014). Bu anlamda fenomenolojik desende tamamiyla
yabanci olmadigimiz tim yonleri ile de
kavrayamadigimiz olgular arastirtlir (Yildirim ve Simsek,

resmedilmesi

fenomenolojik desen insan  deneyimlerinin

ancak

2013). Bu calismada da sosyal bilgiler 6gretmen adaylarimin
Web 2.0 temelli araglarla cevre farkindaligi ve sosyal
katilim algis1 olusturma calismast siireglerinde edindikleri
deneyimlerin neler oldugu tespit edilmeye calisilmistir.
Caligmanin katilimcilari gevre konusunda Web 2.0 araglar:
ile hazirladiklar etkinlikleri sosyal medya mecralarinda da
paylasarak bu konuda farkindalik ve eylemlilik halini
gerceklestirmeye calismislardir.
adaylarinin siiregte edindikleri deneyimler 1siginda bu
calismada veya

Dolayisiyla  &gretmen

varilan sonuglar deneysel eylem

aragtirmalar1 agisindan temel olusturabilir.
2.2.Calisma Grubu

Calismaya amagl Ornekleme yodntemi baglaminda olgiit
orneklem kullanilarak segilen 23 sosyal bilgiler 6gretmen
aday1 katilmistir. Orneklem seciminde amagh &rneklem
tekniklerinden “Slciit orneklem”  kullarulmustir.  Olciit
orneklemede 6nceden var olan veya arastirmaci tarafindan
belirlenmis bazi Olgiitleri karsilayan tiim durumlarn
calisilmast esas aliir (Yildirrm ve Simsek, 2013). Bu
calismada esas alman Olgiitler ise; “Sosyal Proje” veya
“Topluma Hizmet Uygulamalar1” derslerinden birini
aliyor olmak, sosyal bilgiler 6gretmenligi 6grencisi olmak,
derslere devamli katilmak, Web 2.0 araglarini kullanmaya
iliskin daha 6nceden bir egitim almis olmak ve arastirmaya
katilmaya goniillii olmak seklindedir. Bu baglamda
calismaya 23 kisi katilmis olup bunlarin 8'i erkek 15i ise
kadin 6gretmen adaylarindan olusmaktadir.

2.3.Islem

Dijital araglarla hazirlanan etkinliklerde 6gretmen adaylar1
pandemi diger seviyedeki
Ogrencilerin yani sira toplumun genis bir kesimine sesini
duyurarak gevre farkindalig ve sosyal katilim becerilerinin

siirecinde ortaokul ve

de kazandirilmasini saglayacak calismalar yapip sanal
ortamda paylasmiglardir. Sosyal bilgiler 6gretmen adaylari
ile yiriitilen bu calismanin verileri “Topluma Hizmet
Uygulamalar1” ve “Sosyal Proje Gelistirme” dersleri
kapsaminda toplanmistir. Bir donem siiren derslerin
islendigi siirecte COVID-19 pandemisi devam ettigi icin
dersler sanal ortamda islenmistir. Ayrica pandemi
stirecinde salgmnin devam etmesi ve giivenlik &nlemleri
nedeni ile toplumun biyiik bir kesiminin
ortamlardan oldugu bir siirectir. Ogretmen
adaylarinin bu siiregte hazirladiklar1 tiim c¢alisma ve
materyaller de dijital ortamlarda hazirlanarak sosyal
medya araglar1 yardimi ile basta gengler olmak iizere

sosyal
izole
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toplumun genis bir kesimine ulastirilmaya calisilmagtir.
Siirecteki calismalarin baslamasinda ise soyle bir sira
izlenmisgtir:

e Ders yiiriitiiclisiiniin onciiliigiinde dersi alan sosyal
bilgiler &gretmen adaylar1 bir WhatsApp grubu
olusturarak ders yiiriitiiciisii de dahil olmak {izere
herkes gruba katilmistir. Bundan sonra yapilacak
calismalara iliskin  bilgi, belge ve dosya
paylasimlarinin bu sanal grup tizerinden yapilacagt
bilgisi paylasilmistir.

Grup fiiyeleri bu sekilde siirecte ne yapacaklari
tartisarak bir karara varmiglardir. Ayrica katilimeilar
hangi konularda etkinlikler hazirlayacaklarmni ve
nasil bir sira diizeni igerisinde sunacaklarmin bilgisini
de WhatsApp grubu iizerinden paylasmislardir.

Genel manada toplumu bilgilendirici ve toplumda
farkindalik uyandiracak olan calismalar; cevre,
yaslilar ve cocuklarla iligkili olmustur. Siiregte ders
sorumlusu tim etkinliklerin hazirlanmasi
asamalarinda katilimcilara eglik ederek, hazirlik
stirecinde kendilerine dontit-diizeltmeler vermistir.

Katiimailarin “dogal cevremiz’e yonelik
hazirladiklart materyallerde pandemi siirecinde
insanlarin  ¢evrenin  degeri iizerinde tekrar
diistinmelerini saglamaya yonelik olmustur. Bu
baglamda katilimcilar ¢evremizi neden korumamiz
gerektigine yonelik bilgilendirici dijital materyaller
hazirlayarak bunlar1 Facebook, Instagram, Twitter ve
WhatsApp gibi uygulamalar iizerinde paylasarak
toplumsal farkindalik ve duyarlilik olusturmaya
caligmiglardir.

e Katiimcilarin  “cevremizdeki yaghlar”’a yo&nelik
hazirladiklart calismalarda da yash insanlarin

ANA SAYFA VIDEOLAR OYNATMA LiSTELERI TOPLULUK

POWTOON 2020/2021 SOSYAL PROJE PicsArt UYGULAMASI 2020/2021 SOSYAL
GELISTIRME - ELIF CAN PROJE GELISTIRME - FURKAN

10 gérisntileme - 2 yil énce 5 gorantoleme - 2 yd Gnce

VOKi - 2020/2021 SOSYAL PROJE MOVIE MAKER - 2020/2021 SOSYAL PROJE
GELISTIRME ETKINLIKLERI - FATMA_.. GELISTIRME ETKINLIKLERI - IREM NUR...

10 gériintisleme - 2 yil nce 15 goriintiileme - 2yl 5nce

o gl |

7 gérntilleme - 2 yil Gnce

goruntileme - 2 yil on

ozellikle pandemi siirecinde evde yalniz ve yardima
ihtiya¢ duyabilecekleri ihtimalinden baslamistir. Bu
anlamda insanlarin cevrelerindeki yash bireylere
kars1 daha duyarli ve yardimsever tutum igerisinde
olmalar1 i¢in toplumsal farkindalik ve duyarlilik
olusturacak dijital materyaller hazirlanarak bu
calismalar Facebook, Instagram, Twitter ve
WhatsApp gibi uygulamalar tizerinden
paylasilmastir.

Katilimalarin = “cevremizdeki ¢ocuklar”a yonelik
hazirladiklar1 ¢alismalarda pandemi siirecinde
¢ocuklarin yasam alanlarmin kisitlandigl, eve
kapanmak zorunda kaldiklar1 ve yeteri kadar oyun
oynayarak fiziksel aktivite gergeklestiremedikleri
tizerinde durulmustur. Bu durumun c¢ocuklarda
enerjisini atamama, evde sikilma, huzursuzluk
¢ikarma ve sosyal medyada gereginden fazla zaman
gecirmelerine neden  oldugu g6z  Oniinde
bulundurulmustur. Cocuklarin evde fiziksel olarak
enerjilerini atabilecekleri ve sikilmalarini 6nleyecek
oyunlarin ebeveynler tarafindan bulunarak ev
ortaminda oynatilmasi veya gocuklarla kaliteli zaman
gecirilmesi konusunda bilgilendirici, farkindalik ve
duyarhilik olusturacak dijital materyaller hazirlanarak
sosyal medya araglar1 ile ulasabildikleri kadar ¢ok
sayida insana yayilmaya ¢alisilmistir.

Stiregte hazirlanacak olan materyallerin hazirhik
stireci ve bitmis halinin incelenmesi ise “Zoom”
uygulamasi {izerinden yapilarak kayit altina alinan
videolar, daha sonra bir “YouTube” kanali agilarak
Ogretmen adaylarinin rizast dahilinde herkesin
erisimine agilarak paylasilmistir. Kanala iliskin gorsel
asagidaki gibidir.

Q 9 &

KANALLAR HAKKINDA

- ™ ,
EEryE
= e
S

CANVA UYGULAMASI - 2020 / 2021 SOSYAL VOKI - 2020/2021 SOSYAL PROJE
PROJE GELISTIRME ETKINLIKLERI - RAHI... GELISTIRME ETKINLIKLERI - FATMA..

1 ieme -

MOVIE MAKER - 2020/2021 SOSYAL PROJE PADLET VE LEARNINGAPPS 2020/2021
GELISTIRME ETKINLIiKLERI - iREM NUR... SOSYAL PROJE GELISTIRME ETKINLIKLERI...

Gorsel 1. Stiregte hazirlanan materyallerin yer aldi1 YouTube kanal1 sayfasi
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Bu siiregcte kullanilan dijital uygulamalar Web 2.0
araclarindan olugmaktadir. Siirecte bilinglendirme amacl
materyallerin hazirlandig1 dijital araclarin isimleri Sekil
2’deki gibidir.

Sekil 2 dikkate
bilinglendirme

alindiginda
calismalar1

Ogretmen adaylarinin
dijital
animasyon, dijital sunum, dijital oyun, dijital ev filmi

esnasimda hikaye,

hazirlama, dijital pazil, dijital pano ve djjital afis
olusturmaya yonelik Web 2.0 araglar1 kullandiklar:

goriilmektedir.

2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksek6gretim Kurumlar: Bilimsel
Arastirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemler” bashgi altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir. Calisma, Kilis 7 Aralik Universitesi
Etik Kurul Komisyonu'nun 27 May1s 2021 tarihli ve 2021/16
sayili izni dogrultusunda gerceklestirilmistir.
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Sekil 2. Siiregte cevre farkindalig1 ve sosyal katilim algis1 olusturmak i¢in kullanilan Web 2.0 araglari

2.4.Veri Toplama Araclart
2.4.1.Yar1 yapilandirilmis goriisme formu

Calisma verilerinin toplanmasinda goriisme teknigi
kullanilmistir. Patton (1987, s. 108) goriismenin beceri,
duyarliik, yogunlasma, bireyler arasi anlayis, 6ngorii,
zihinsel uyaniklik ve disiplin gibi boyutlar1 kapsamasindan
Otiirti hem sanat hem de bilim 6zelligi tasidigini belirtmis
olup, temelde bir gorlismenin amacmn bireyin ig
diinyasimna girerek onun bakis agisini anlamak oldugunu
belirtmistir. En az iki kisi arasinda sozlii sekilde siirdiiriilen
iletisim 6nceden belirlenmis ve ciddi bir amag i¢in yapilan,
soru sorma ve yanitlama tarzina dayali karsilikli ve
etkilesimli bir iletisim siireci (Stewart ve Cash, 1985, s. 7)

olarak tamimlanabilir. Merriam (1998) ise goriismeleri

yapilandirilmis, yar1 yapilandirilmis ve yapilandirilmamis
seklinde {i¢ kategori altinda Bu
calismadaki nitel veriler de yar1 yapilandirilmis goriisme

siniflandirmagtir.

formlar1  araciligr  ile  toplanmustir.  Arastirmac
katilimcilarin etkinliklerini deneyimleme siirecinin bizzat
oldugu bittigi  hafta
katiimcailarin etkinliklere yonelik deneyimlerinin daha taze
oldugu diisiincesinden hareketle veri toplama siirecini
gerceklestirmistir. ~ Arastirmact  yart  yapilandirilmis
goriisme formunu hazirlama siirecinde ise katilimcilarin
stirece iliskin deneyimleri ve bu deyimlere iliskin hislerini
agiga cikaracak tarzda sorular hazirlamaya dikkat etmistir.
Hazirladig1 yar1 yapilandirilmis goriisme formuna iliskin
uzman goriislerine bagvurmustur. Goriislere iliskin

doniitleri dikkate alarak goriisme formuna son sekli

igerisinde igin  etkinliklerin
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verilmistir. Bu ¢alismada da katilimcilarin bakis agilar1 ve
deneyimlerini ictenlikle agiklamalar1 amaciyla goniillitk
ilkesine dikkat edilmistir. Arastirmaci goériisme siirecinde
katilimcr yanitlarini yazili olarak kayit altina almustir.
Katilimcilarla teker teker yapilan goriismelerin uzunlugu
asag1 yukar1 25 dakika tutmustur.

2.5.Veri Analizi

Bu c¢alismanin verilerinin analizinde
tekniginden faydalanilmistir. Igerik analizi, hacimli nitel
verileri temel tutarliliklari agisindan anlamlandirma ve

igerik analizi

inceleme siireci (Patton, 2014) olup verilerden belirgin
olmayan kavram oOriintiileri ortaya ¢ikarilir (Yildirim ve
Simgek, 2013). Metin belirli
karakterlerden sistematik ve tarafsiz sonuglar ¢ikarmak
amaciyla kullanilan bir teknik olan (Cohen vd., 2007) icerik
analizinde temel amag, toplanan verilerden anlamh
aciklamalara 1sik tutacak iligkiler olusturmaktir. Bu
anlamda toplanan verilerin 6ncelikle kavramsallastirilmasi
sonra ortaya ¢itkan kavramlarin aralarindaki iliskiye gore
mantikli temalara ulasmak gerekmektedir. Bu galismada da
goriisme sonra
goriisme verisini bilgisayar ofis programlarindan kelime
islemci programi (Word) aracilig: ile yaziya gegirmistir.
Her katilimcinin verisi 6ncelikle karisiklik olmamast adina
katiimcmnin gercek adi ile yaziya gegirilmis. Daha sonra
katilimailarin gergek isimlerinin yerine kullanilacak K1, K2,
K3...seklinde kodlar kullanilmigtir. Calismada kullanilan
“K” kisaltmas1 “katilimc1” manasina gelmekte olup “K1”,
¢alismaya katilan bir numarali veri formunun sahibi
katiimcry1 ifade etmektedir. Katilimcilara ait verilerin
birka¢ defa okunmustur.
incelenirken metinde yer alan en anlaml ifadelerden alt
temalar olusturulmustur. Tim veriler bu sekilde 6zenle
incelendikten sonra alt temalar anlam iliskilerine gore daha
ust  bagliklarda
calistiklari gevre, yaslilar ve ¢ocuklar temalari ile iligkilerine
gore yerlestirilmistir. Analiz isleminden sonra ortaya ¢ikan

icinde tanimlanan

arastirmaci stirecini  sonlandirdiktan

timii  satir satir Veriler

birlestirilerek katilimcilarin  {izerinde

bulgularin daha anlagilir bir sekilde ifade edilmesi icin
tema ve alt temalara iliskin diyagram ve tablolar
olusturulmustur. Ayrica ¢alismada ulasilan temalara
iliskin katihlmc1 ifadelerinden de aynen alintilama
yapilmustir.

2.6.Giivenirlik ve Gegerlilik

Bu c¢alismanin yiiriitiilmesi, verilerinin toplanmasi, veri
analizi ve sonrasi asamalarinda galismanin giivenirlik ve
gecerliligi saglanmaya c¢alisilmistir. Nitekim g¢alismanin
inandiricihigimi (i gegerlilik) saglamak amaciyla goriisme
verileri yazili hale getirildikten sonra gercekten ifade etmek
istedikleri seyin metinde yer aldig1 gibi mi olduguna iliskin
onay almmustir. Ayrica (Yildirim ve $imsek, 2013) nitel
¢alismalarda arastirmacinin; gerekli durumlarda yeni

stratejilere basvurmasi, goriismeye yeni sorular eklemesi,
planda olmayan yeni goriismeler gerceklestirebilmesi, elde
ettigi verileri teyit etmek amaciyla cesitli veri toplama
yontemleri kullanmas: konusunda esnek davranabilme
becerisi gostermesinin ¢alismanin gegerliligini artiran
unsurlar oldugu belirtiimektedir. Ote yandan galigmanin ig
glivenirliginin  (tutarlilik) saglanmasi kodlar
olusturulurken birden fazla arastirmaci verileri analiz
ederek  kodlar tutarhlik  saglanmalidir
(Silverman, 2005). Bu anlamda nitel verilerden elde edilen
kod ve temalar i¢in alan uzman kisilerden teyit alimustir.
Kod ve temalarin ne derece benzer sekilde analiz
edildiklerinin tespiti igin farkl iki alan uzmani tarafindan
elde edilen kodlamalarin uyusum yiizdeleri dikkate
alinmigtir. Uyusum yiizdeleri i¢cin Miles ve Huberman

adina

arasindaki

(2015) tarafindan tavsiye edilen giivenirlik [Giivenirlik =
Goriis Birligi / (Goriis Birligi + Goriis Ayriligt)] formiili
kullanilmigtir. Calismada elde edilen verilerin iki uzman
kodlamas1 sonucu %94 bulunmus olup bu sonucun ig
giivenirlik acisindan yeterligi oldugu goriilmektedir.
Calismanin dis giivenirligini (teyit edilebilirlik) saglamak
igin goriisme verilerinin analizine iliskin dokiimanlar
gerektiginde teyide
edilmistir. Ayrica ¢alismanin saydamligimin saglanmasi
icin calismada firetilen djjital
materyallerin hazirlanma asamalarma ait
katilimcilar tarafindan bir YouTube kanali agilarak orada
herkesin erisimine agik hale getirilmistir.

sunulmak amaciyla muhafaza
materyaller ve bu

videolar

3. Bulgular

Calismanin bu béliimiinde sosyal bilgiler 6gretmen
adaylarinin gevre farkindaligi ve sosyal katilim algisi
olusturmak i¢in kullanilan Web 2.0 temelli djjital araglarla
etkinlik ve
deneyimlerinden olusan verilerin analiz sonucu ulasilan
bulgular sunulmustur. Bulgularin daha iyi anlasilmasi i¢in
her temaya ait olup
diyagramlarda alt temalarin ifade edilme sikliklarina

materyal hazirlama siireglerine iligskin

diyagramlar yer almakta

iliskin bilgiler bulunmaktadir.

3.1.Katilimcilarin “Dogal Cevre” Konusunda
Diizenledikleri Calismalarina iliskin Deneyimleri

Calismada “katihmcilarin = dogal konusunda
diizenledikleri ¢alismalarina iliskin deneyimleri” temasi
baslig: cevreye duyarlilik
diisiincesi etkinliklerin alan ve pedagojik bilgilerle
biitiinlestirildigi diisiincesi, g¢evre bilinci olusturmaya
yonelik etkili materyaller hazirlanabildigi diisiincesi,
yapilan ¢alismalarda teknoloji ve sosyal medya
kullanimma 6nem verildigi diisiincesi seklinde dort tane
alt temaya ulasilmistir. Bu ifadelere ait Sekil 3 asagida
sunulmustur.

gevre

altinda; algist olusturma



T. Celik

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 25, Say1 3, 2024

Katilimcilarin "Dogal Cevre" Konusunda Diizenledikleri Calismalarmma

iliskin Deneyimleri

21, 36%

14, 24%

B Cevreye duyarlilik algis1
olusturma diisiincesi

m Etkinliklerin alan ve pedagojik
bilgilerle biitiinlestirildigi
diisiincesi

B Cevre bilinci olusturmaya yonelik
etkili materyaller hazirlanabildigi
diisiincesi

Yapilan calismalarda teknoloji ve
sosyal medya kullanimina 6nem
verildigi diisiincesi

Sekil 3. Katilimcilarin “Dogal Cevre” konusunda diizenledikleri ¢alismalarina iliskin deneyimleri

Katiimalarin “Dogal Cevre” konusunda diizenledikleri
¢alismalarma iliskin deneyimlerinin ele alan calisma
verilerine ait tema, alt tema ve alt temalar1 olusturan
katilimailara  iligkin  bilgiler asagida Tablo 2'de
sunulmustur.

Tablo 2’de yer alan tema ve alt temalara iliskin 6gretmen
adaylarmin agiklamalar: asagidaki gibidir.

“Cevreye  yonelik  yaptigimuz  calismalarin  toplumu
bilinglendirdigini ve gelece§e daha giizel yarinlar birakmamizi
sagladigim diisiiniiyorum” (K-6). “Cevreye temalr ¢calismalar
dogal giizelliklerin insanlara tamitilmasi, buna bagl olarak
insanlara ¢evre kirliligi ve dogal kaynaklarin korunmas
konusunda farkindalik yaratmak acisindan  fayda sagladig
diisiincesindeyim. Bu c¢alismalarimizin kiivesel 1sinma ve dogal
kaynaklarinm bilingsiz tiiketimi konusunda insanlarm ilgisini
cekerek bu problemlere ¢oziimler bulmada da fayda saglayacag:
kanaatindeyim” (K-9).

“Hazirlanan  etkinlikler sosyal bilgiler 6gretim programi
kapsaminda kazanima ve konuya yonelik hazirlanmistir” (K-2).

“Benim hazirladigim etkinligin kazanum cevre ile ilgili bir
kazanmimdi. Etkinligimde dogal afetlerin toplum iizerinde etkisini
konu edindim ve ona uygun bir bicimde hazirladim” (K-10).

“Arkadaslarmmn ikisi de dogal afetler konusuna deginip afis
hazirlanuglardi.  Gorsellerin - renk uyumlari,  etkileyiciligi,
kazanmima uygunlugu gayet iyiydi” (K-4). “Bu konuda yapilan
etkinlikler gorsel agidan birbirini tamamlar nitelikteydi, slogan ve
resim Dbiitiinliigiine bakacak olursak etkinlikler tam anlamuyla
amacimi  yansitmig  goriiniiyordu” (K-9). “Arkadaglarimizin
hazirladig1 icerikler yaptiklar: etkinliklerin amacini yansittigin
diisiiniiyorum” (K-15).

“Kullandigim — uygulama  teknoloji  baglaminda iyi  bir
uygulamaydi. Etkinligimi teknoloji iizerinde dogru tasarladigum
diisiiniiyorum” (K-10). “Hazirlanan teknolojik uygulama ile
istenilen mesajin daha dikkat cekici hale geldigini diisiiniiyorum.
Ciinkii dijital teknolojiler her kesime hitap etmekte ve cevre bilinci
olusturmada da oldukga basarili oldugu kamisindayim” (K-20).
“Teknolojik yonlii tasarumlar hazirladik. Ciinkii uygulamalar:
Web 2.0 araglart ile hazirladik. Bu anlamda teknolojiyi bagarili bir
sekilde cevre ile biitiinlegtirdik” (K-23).
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Tablo 2.

“Dogal Cevre” Temasma Iliskin Alt Tema ve Katilimct Bilgileri

Katilimcilarin “Dogal Cevre” Konusunda

. . Katil 1
Diizenledikleri Caligmalarina Iligkin Ifadeler atthmerlar f
Cevreye duyarlilik algis: olusturma diisiincesi K1, K2, K3, K5, K6, K7, K8, K9, K10, K12, K13, K14, 21

K15, K16, K17, K18, K19, K20, K21, K22, K23

Etkinliklerin alan ve pedagojik bilgilerle K1, K2, K5, K9, K10, K11, K12, K13, K14, K15, K16, K17, 16
biitiinlestirildigi diisiincesi K18, K20, K22, K23
Cevre bilinci olusturmaya yonelik etkili K1, K4, K6, K7, K8, K9, K11, K15, K16, K19, K20, K21, 14
materyaller hazirlanabildigi diisiincesi K22, K23
Yapilan ¢alismalarda teknoloji ve sosyal medya K2, K9, K10, K19, K20, K21, K23 7

kullanimina nem verildigi diisiincesi

3.2.Katilimcilarin Cevremizdeki Yashlarla Ilgili
Etkinliklere iliskin Deneyimleri

Calismada “katilimcilarin

konusunda

cevremizdeki yaslilar
calismalarina iligkin
deneyimleri” temasi altinda; amaca uygun etkinlik ve
materyallerin olusturuldugu diistincesi, yashlara saygi
gosterilmesi gerektigi diistincesi, etkinliklerin alan ve
pedagojik bilgilerle biitiinlestirildigi diisiincesi, saglikl1 bir
toplum katki amaglandigi
diisiincesi, yapilan ¢alismalarda teknoloji ve sosyal medya
onem verildigi diistincesi,
sorunlarina ¢6ziim olmak istendigi diisiincesi, geng nesille
yash nesli bulusturmak istendigi diistincesi, etkinliklerde
koruyup  kollamak yaslilara
unutulmadiklarmi  hissettirmek diistincesi,
yapilan etkinliklerin 6rf adet ve geleneklerle uyustugu
diisiincesi, yas ayrimciligina dikkat c¢ekilmek istendigi
diisiincesi seklindeki alt temalara ulasilmistir. Asagida bu
ifadelerin tekrar etme sikligina iliskin sekil ve katilima

diizenledikleri

olusturmaya sunmanin

kullanimma yaslilarin

yaslilar disiincesi,

istendigi

acgiklamalari sunulmustur.

Katilimcilarin =~ “Cevremizdeki ~ Yaslilar”  konusunda
diizenledikleri ¢alismalarina iliskin deneyimlerinin ele alan
calisma verilerine ait tema, alt tema ve alt temalar:
olusturan katilimcilara iligskin bilgiler asagida Tablo 3'te

sunulmustur.

Tablo 3'te yer alan tema ve alt temalara iliskin 6gretmen
adaylarmin agiklamalar: asagidaki gibidir.

“Yaghlara yonelik hazirlanan  etkinlikler bence amacim
yansitiyordu. Ciinkii bu etkinliklerle cevremizdeki yashlarimizin
sorunlarina  deginerek bunlara dikkat ¢ekmeye calistik.
Yaglhlarimiza yonelik fayda saglayacak konular iizerinde durduk”
(K-2). “Yaghlar icin yapilan etkinlikler de dersin amacina uygun
hazirlandigim diisiiniiyorum. Ciinkii diger arkadaglarimizin da

insanlarin yaghlara karst tutum ve davramslarinmin nasil olmasi
gerektigi  konusunda  giizel  etkinlikler ~ hazirladiklar:
kamsindayim” (K-15).

“Yaghlara karst anlayish davranmamiz gerektigini, bir giin bizim
de onlarmn yerinde olacagimizi, onlarin farkly ézelliklerini sayg:
ile karsilasmammz gerektigini vurquladik” (K-18). “Yashlara
yonelik yapilan calismalar insanlarin yashlara karst sayg ve
sevgi cercevesinde olumlu davramglar saglamasi, yashlara
yapilacak giizel sorumluluklar ve gorevlerin neler olduguna,
yaslhlara nasil davramimas: gerektigi konusunda 6nemli bir fayda
saglayabilir” (K-21).

“Hazirlanan etkinlikler Tiirk orf ve adetlerine uygun aymi
zamanda sosyal bilgiler dersi kazamimlarina da wygun olarak
hazirlanmgtir. Sosyal bilgiler ders kitaplarinda bulunan birey ve
toplum 6grenme alamnda bu konu hakkinda zaten birden fazla
kazamimdan soz edilmektedir” (K-1). “Hazirlanan etkinliklerle
sosyal toplumun  yashlara kars
sagduyusunu arttirmayi, onlara karst daha bilingli davranarak
bu tecriibelerini yeni nesle en verimli sekilde aktarmay:

bilgilerin  konusu olan

amagladik” (K-16). “.... Ayrica sectikleri kazanima da uygundu.
Degerlerimizi Ogrencilere 6gretmek agisindan sosyal bilgiler
konusuna da uygundu” (K-17).

“Cevremizdeki yashlara yonelik etkinligin teknoloji sayesinde
yapimast ile etkinlik daha anlamli ve giizel olmustu. Ciinkii
teknoloji ile hazirlanan etkinligin resim ve yazilar daha ilgi cekici
oluyordu. Bu da etkinliin Onemini arttirmaktaydi” (K-10).
“Yapilan etkinlikte Web 2.0 araclarimin da gayet basarili bir
sekilde kullamldigini diisiiniiyorum. Ciinkii hazirlanan dijital
afislerde hem gorsel dgeler hem de videolar ilgi cekici bir sekilde
kullamlmist1” (K-12).

“Yagslilarla ilgili bir diger toplumsal sorun da kugak catismasidar.
Hazirlanacak  teknolojik  igerikler Z kusagr ile yashlart
yakinlagtivabilir” (K-4). “Yashlara yonelik yapilan ¢alismalar
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sayesinde geng mnesil ile yash niifusun daha yakinlagmas
saglanabilir” (K-8).

“Bu etkinlikler cevremizdeki yashlarin unutulmadigini gosterip
mutlu etmek icin fayda saglayacaktir elbette” (K-2). “Toplum
icinde kendilerini yalmiz hisseden yaghlara kendilerini 6zel
hissettirecek bence” (K-8). “Cevremizdeki yashlar icin pandemi
siirecinde hazirladiumiz bu etkinlikler ile yashlar: mutlu etmeye,
onlarm  yanlarmda  olmaya, onlarmn  yalmzlik  hissine
kapilmamalarin saglamaya ¢alistik” (K-15).

“Cevremizdeki yaghlar icin yapilan etkinliklerle onlara
uygulanan yas ayrimcili§inin ortadan kalkmas: agisindan katk
sunacagim diisiiniiyorum” (K-3). “Yasl, yaslanmak, yashlik hep
olumsuz kavramlar olarak amlir. Ancak tiim bu kavramlar
insanin fizyolojik siirecinin bir parcasidir. Ne act ki bu olumsuz
alg1 onlarin toplum tarafindan cesitli etkinliklerden diglanmasina
ya da kendilerini bizzat soyutlamalarina yol agmaktadir” (K-4).

Katiimcilarm Cevremizdeki Yaslilar Konusunda Diizenledikleri Calismalara iliskin
Deneyimleri

B Amaca uygun etkinlik ve materyallerin
olusturuldugu diisiincesi

B Yaslilara sayg gosterilmesi gerektigi
diisiincesi

W Etkinliklerin alan ve pedaojik bilgilerle
biitiinlestirildigi diisiincesi

Saglikli bir toplum olusturmaya katk:
sunmanin amaglandig: diisiincesi

B Yapilan ¢alismalarda teknoloji ve sosyal
medya kullanimina 6nem verildigi

diisiincesi
M Yaslilarin sorunlarina ¢6ziim olmak

istendigi diisiincesi

B Geng nesille yasli nesli bulusturmak
istendigi diisiincesi

W Etkinliklerde yaslilar1 koruyup kollamak
diisiincesi

B Yasglilara unutulmadiklarini hissettirmek
istendigi diisiincesi

B Yapilan etkinliklerin 6rf adet ve
geleneklerle uyustugu diisiincesi

B Yas ayrimaligina dikkat ¢ekilmek
istendigi diisiincesi

Sekil 4. Katilimcilarin ¢evremizdeki yaslhilarla ilgili etkinliklere iliskin deneyimleri
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Tablo 3.

“Yashlar” Temasina Iliskin Alt Tema ve Katilimct Bilgileri

Katilimalarin “Cevremizdeki Yaglilar”

Konusunda Diizenledikleri Caligmalarina Katilimalar f
iliskin Ifadeler

Amaca uygun etkinlik ve materyallerin K1, K2, K10, K11, K12, K13, K14, K15, K16, K17, K20, 14
olusturuldugu diisiincesi K21, K22, K23

Yaslilara sayg1 gosterilmesi gerektigi diistincesi K1, K3, K5, K8, K10, K12, K13, K15, K17, K21, K22, K23 12
Etkinliklerin alan ve pedagojik bilgilerle K1, K5, K11, K12, K13, K14, K15, K16, K17, K20, K22 11
biitiinlestirildigi diistincesi

Saglikli bir toplum olusturmaya katki sunmanin K2, K3, K8, K9, K14, K15, K16, K20, K22 9
amagclandig diistincesi

Yapilan ¢alismalarda teknoloji ve sosyal medya K2, K10, K12, K14, K16, K17, K21, K23 8
kullanimina 6nem verildigi diisiincesi

Yaghilarin sorunlarina ¢6ziim olmak istendigi K2, K4, K8, K9, K10, K19 6
distincesi

Geng nesille yasl nesli bulusturmak istendigi K2, K4, K8, K9, K19 5
distincesi

Etkinliklerde yashlar1 koruyup kollamak K1, K15, K17, K20 4
diistincesi

Yaglilara unutulmadiklarini hissettirmek K2, K8, K11, K15 4
istendigi diistincesi

Yapilan etkinliklerin 6rf adet ve geleneklerle K1, K2, K17 3
uyustugu diislincesi

Yas ayrimciligina dikkat ¢ekilmek istendigi K3, K4 2
diistincesi

3.3.Katilimcilarin Cevremizdeki Cocuklar Konusunda
Diizenledikleri Calismalara iliskin Deneyimleri

Caligsmada “katilimcilarin cevremizdeki cocuklar
konusunda diizenledikleri ¢alismalara iliskin deneyimleri”
temast baglaminda; amaca uygun etkinlik ve materyallerin
hazirlandig1 diisiincesi, yapilan calismalarda teknoloji ve
sosyal medya kullanimina onem verildigi diisiincesi,
etkinliklerin  alan pedagojik  Dbilgilerle
biitiinlestirildigi ¢ocuklarin haklarin

bilgisi  ve
diisiincesi,

O0grenmesi/farkina varmasini saglama diisiincesi, pandemi
stirecinde c¢ocuk egitimine dikkat ¢ekilmeye calisildig:
distincesi, c¢ocuklarin toplumda yasama kurallarmni
ogrenmelerini saglama diisiincesi seklinde alt
ifadelerine ulagilmistir. Asagida bu ifadelerin tekrar sikligina
iliskin sekil ve katilma agiklamalart sunulmustur.
Katiimaillarin =~ “Cevremizdeki  Cocuklar”  konusunda
diizenledikleri ¢alismalarina iliskin deneyimlerinin ele alan
calisma verilerine ait tema, alt tema ve alt temalar1 olusturan
katilimeilara iligkin bilgiler asagida Tablo 4’te sunulmustur.

tema
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Katilimcilarm "Cevremizdeki Cocuklar” Konusunda Diizenledikleri Calismalarina

fliskin Deneyimleri

B Amaca uygun etkinlik ve

verildigi diisiincesi

m Etkinliklerin alan bilgisi ve

diisiincesi

Cocuklarin haklarini

diisiincesi

dikkat ¢ekilmeye calisildig:
diisiincesi

B Cocuklarin toplumda yasama

diisiincesi

Sekil 5. Katilimcilarin ¢evremizdeki ¢ocuklarla ilgili etkinliklere iliskin deneyimleri

Tablo 4.

“Cevremizdeki Cocuklar” Temasina Iliskin Alt Tema ve Katilimc: Bilgileri

B Yapilan ¢alismalarda teknoloji ve
sosyal medya kullanimina 6nem

B Pandemi siirecinde ¢ocuk egitimine

kurallarin1 6grenmelerini saglama

materyallerin hazirlandig: diisiincesi

pedagojik bilgilerle biitiinlestirildigi

o0grenmesi/farkina varmasini saglama

Katilimcalarin “Cevremizdeki Cocuklar”

Konusunda Diizenledikleri Caligmalarina Katilimalar f
iliskin ifadeleri

Amaca uygun etkinlik ve materyallerin K1, K2, K3, K6, K7, K8, K9, K10, K11, K13, K15, K17, 14
hazirlandig diisiincesi K18, K23

Yapilan ¢alismalarda teknoloji ve sosyal medya K3, K6, K7, K8, K9, K10, K13, K14, K17, K19, K20, K21, 13
kullanimina nem verildigi diisiincesi K23

Etkinliklerin alan bilgisi ve pedagojik bilgilerle K1, K2, K4, K5, K6, K8, K9, K12, K14, K15, K16, K17, 12
biitiinlestirildigi diistincesi K20, K22

Cocuklarin haklarini 6grenmesinin amaglandigt K1, K2, K3, K4, K6, K7, K8, K9, K11, K12, K18, K21 11
disiincesi

Pandemi siirecinde ¢ocuk egitimine dikkat K1, K2, K13, K15, K16, K20, K22, K23 8
cekilmeye calisildigr diistincesi

Cocuklarin toplumda yasama kurallarin K1, K5, K10, K19 4

Ogrenmelerini saglama diisiincesi
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Tablo 4'te yer alan tema ve alt temalara iliskin 6gretmen
adaylarinin acgiklamalar: asagidaki gibidir.

“Hazirlanan dijital etkinlikler biiyiik ol¢iide kazanim ve icerikler
ile uyumlu tasarlandi. Ben de Padlet uygulamas: iizerinden
cevremizdeki cocuklar icin dijital bir pano tasarladim” (K-1).
“Cocuklara yénelik yaptigumz etkinlikler cocugun biligsel
siirecine uygun ve dikkat cekici nitelikteydi. Hazirlanan bazi
etkinliklerde Waatpad'in tiim yonlerini 6grenmis olduk. Ayrica
Toonytool'un kullamildig etkinligin sosyal bilgiler konularin
daha eglenceli hale getirip ¢ocuklarin ilgisini cekecek dzellikte da
hosuma” (K-6). “Teknolojik baglamda etkinlik cesitliligi vardi.
Ozellikle de bir arkadasimin  hazirladigi  dijital karikatiir
etkinliginde cocuk haklarina yonelik verilmek istenen mesajla
hazirlanan  etkinligin - amacini  yansitti§ini  gostermekteydi.
Hazirlanan  karikatiir - etkinliginde cocuk haklar: konusuna
deginilmesi ve olusturulan bir sloganla bir anlam biitiinliigiiniin
olmasi bence dogru bir yaklagim olmugtu” (K-9).

“Padlet’te hazirlanan etkinlik gorsel ve isitsel tiim siirecleri
iceriyor, bilgi aktarmmuni online yollardan en iyi gsekilde
yapwyordu. Ozellikle Canva uygulamasimn tiim imkanlarmin
kullamildigi bir etkinlikte, gorsellerin igerigi yansitmastyla,
eklenen videosuyla cocuklara yoénelik cok faydali icerikler
hazirlanmigt1” (K-4). “Cocuklar icin hazirladi§imiz etkinlikleri
birgok sosyal medya platformlarinda paylasarak daha cok insana
ulastik ve etkililigimizi daha kapsamli bir hale getirdik” (K-6).
“Bu etkinlikleri teknoloji sayesinde yapmamiz etkinlii daha
dikkatli ve etkili kilmaktadir. Teknoloji ile yapilan bu etkinlikler
daha dikkat c¢ekici olmaktadir” (K-10). “Ayrica ¢ocuklara
cevresindeki insanlarla iletisim kurma siirecinde teknolojiyi nasil
daha bilingli kullanacagina iliskin etkinlikler de hazirladik.
Giiniimiiz ¢ocuklar1 teknoloji ile ¢ok wvakit gecirdikleri igin
teknolojinin  yararlart ve zararlart hakkinda bilgi sahibi
olacaklardir. Bu yiizden teknolojiyi etkin bir bicimde kullanirken
kendilerine veya cevresindekilere zarar vermeden kullanmaya
tesvik edecektir diye diisiiniiyorum” (K-14). “Hazirlanan
etkinlikte pandemi siirecinde insanlarin cevresindeki ¢ocuklari
bilinclendirmek icin bazi etkinlikler hazirladik. Mesela cocuklar
icin egitici ve eglendirici oyun olarak internet iizerinden mini
stavlarmn  yapilmast  gocugun  bilisim  becerilerini  giiclii
tutacaktir. Bu etkinlikler cocuklarin okuldaki basarisini da
olumlu yonde etkileyecektir” (K-20).

“Pandemide uygulanan uzaktan egitim siirecinde konu
anlatimindan sonva Quizziz'den hazirladigimiz Web 2.0 temelli
dijital oyun ve test yarismalari hem dlcme ve deerlendirme yapti
hem de bilginin farkli bir yontemle sunulmasini kolaylagtirdi. Bu
cocuklar igin dikkat cekici olacagmdan bilginin kalicithiimi da
sagladigim diigiiniiyorum” (K-13). “Cocuklart hem egiterek hem
de eglenerek Ogrenecekleri etkinliklerdi. Cocuklarin teknolojiyi
dogru sekilde 63renmesini, teknolojiyi becerisini gelistirmeye
yonelik  ve ayrilmadan,  arkadaslariyla
uygulamalar1 iizerinden iletisim kurmasimin ve drnegin okulda
ertesi giin yapilacak etkinlik iizerine arkadaslariyla yapilan
goriismelere  katilmasimin, ¢ocuklarim  sosyallesmesi, sanal
ortamda dogru sekilde egitilmesi ve dijital ortam: faydali sekilde
kullanmas: acisindan oldukga katkr sagladigimi diisiiniiyorum”
(K-16).

evden internet

4. Tartisma

Calismada sosyal bilgiler 6gretmen adaylarinin Web 2.0
temelli dijital araclarla ¢evre farkindalig1 ve sosyal katilim
algisi  olusturma  calismalarma  ait  deneyimleri
incelenmistir. Calisma sonuglarinda; dogal cevreye iliskin
deneyimler, cevremizdeki yaslilara iliskin deneyimler ve
cevremizdeki ¢ocuklara iliskin deneyimler seklinde {i¢ ana
tema tespit edilmistir. Bu ana temalar baglaminda alt
temalar olusturulmustur.

Katilimcilarin  dogal ¢evre konusunda diizenledikleri
calismalarma iliskin deneyimleri temas: bashg1 altinda
ortaya cikan alt temalardan biri ¢evreye duyarhlik algis
olusturma diisiincesi alt temasi olmustur. Bu alt temada
yapilan etkinliklerle toplumu
bilinglendirdigi, dogal giizellikleri insanlarin tanimasmna

katillmalarin

olanak tanidigini ayrica gevre kirliligi, dogal kaynaklarin
biling
olusturduklarini da belirtmislerdir. Calismanin bu bulgusu
literatiirdeki bazi ¢alisma (Bursa, 2022; Biilbiil ve Yilmaz,
2019; Karadag ve Acar, 2020) bulgulariyla paralellik
gostermektedir. Bu tema baglaminda ulasilan diger alt
temalar ise; etkinliklerin alan ve pedagojik bilgilerle
biitiinlestirildigi diisiincesi, g¢evre bilinci olusturmaya
yonelik etkili materyaller hazirlanabildigi diisiincesi,
yapilan sosyal medya
kullanimma 6nem verildigi diisiincesi seklinde olmustur.
Nitekim 0gretmen adaylar1 dogal ¢evre odakl etkinlikleri
hazirlama ve paylasma siirecine iliskin aciklamalarinda
Web 2.0 teknolojilerini kullanmaya iliskin bilgi ve
becerilerini pedagojik bilgiler baglaminda alan bilgileri ile
biitiinlestirdiklerine iliskin agiklamalar1 aynen alintilanan
ifadelerinde de rastlanmistir.
etkinliklerin amacini gergeklestirdigini belirten 6gretmen
adaylari, teknolojinin pandemi siirecinde islerini oldukca
kolaylastirdigini ifade etmistir. Bu sonug teknolojinin
olusturdugu olumlu etki agisindan Celik’in (2023) tarih
Ogretmen adaylarmin

tiikketilmesi ve kiiresel 1sinma konusunda

calismalarda teknoloji ve

Bu durumun yapilan

sanal smf iizerinden dijital
oyunlarla tarih ders tasarim ve uygulama g¢alismalar
siirecinin incelenmesi konulu ¢alisma bulgusuyla benzerlik
gostermektedir. Ote yandan &gretmen adaylar1 teknoloji
destekli hazirladiklar1 etkinliklerini yine sosyal medya
teknolojileri yardimi ile kisa siirede birgok kisi ile
paylasarak bilinglendirme faaliyetleri gerceklestirdiklerini
dile getirmislerdir. Benzer sekilde Aydin ve Celik’in (2024)
sosyal bilgilerde Web 2.0 temelli dijital afislerle vatandaslik
egitimi konulu calismasinda da Ogretmen adaylarinin
vatandaslik konusunda hazirladiklar: dijital afisleri sosyal
medyada paylasarak daha fazla ses getirmelerini
saglamaya  calistiklar ¢alisma  bulgusuyla da
ortiismektedir. Dolayisiyla bu yonii ile katilimeilarin ve
etkinliklerin ulagtigi bireylerin Erten’in (2004) belirttigi
nitelikte g¢evre bilinci gelistirmelerini kolaylastiracagin
diisiindiirmektedir. Ote yandan bireylerin pandemi
siirecinde dogal odakli ¢aligmalarla
okuryazarligt ve katilm  becerilerini
siireclerine de hizmet ettikleri séylenebilir. Bu durumun

gevre gevre

kazandirma
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ayni zamanda topluma sosyal bilgiler konularinda da bir
O0gretimin  yapildigini  gostermektedir. Siirecte bu
konularda hazirlanan etkinliklerin Web 2.0 temelli
hazirlanmasinin da s6z konusu becerileri kazandirma
siirecini kolaylastirdig1 sdylenebilir. Zira literatiirde (Celik,
2020a, 2020b, 2020c, 2020d, 2021a, 2021b, 2021¢; Celik ve
Tepe, 2022; Yaylak, 2017) Web 2.0 araglarmin 6gretim
siirecini daha etkin hale gelistirdigine iliskin bu kaniy1
destekleyici bilgi ve bulgular yer almaktadir. Dolayisiyla
meslege daha atanmadan katilimci 6gretmen adaylarmin
gevreye iliskin boyle bir siireci deneyimlemesinin onlarin
mesleki gelisimleri agisindan 6nemli oldugu ve meslege

atandiktan sonra bazi eksikliklerin 6niine gececegi

diisiiniilmektedir. ~ Cevre  okuryazarlik  becerisinin
kazandirilmasinda  yapilandirmaci  anlayisa  uygun
yontem-teknik ve ders materyali gibi unsurlarn
kullanilmas: kalicl ogrenmelerin olusmasin

saglamaktadir. Aksi takdirde bireylerin ¢evre 6z yeterligi
konusunda eksik olabilecekleri sonucuna ulasilmigtir
(Biiken ve Katilmis, 2022). Oyle ki cevre bilincinin
kazandirilmasinda kullanilan materyalin de 6nemli oldugu
ve ders kitaplarinin bu anlamda bas: gektigi bilinmektedir.
Ancak bazi calisma (Demir, 2022; Ozdemir ve Gokge, 2019)
bulgusunda sosyal bilgiler ders kitaplarinda ¢evreye iliskin
konularin 6grencilerin duyussal ve psikomotor becerilerini
harekete gecirecek nitelikte olmadigi, 6grenci merkezli
etkinliklerden uzak oldugu tespit edilmistir. Ancak bu
calisma sonuglarina gore 6gretmen adaylar1 daha meslege
atanmadan c¢evre farkindalig1 gelistirmis ve bu konuda
katilim becerileri sergilemislerdir. Ayrica bireylere gevre
egitimi verme siirecinde de farkl olarak d6grenci merkezli
anlayisin ruhu ile de ortiisen Web teknolojilerinden
faydalanmislardir. Dolayisiyla bu ¢alisma sonuglarina gore
Ogretmen adaylar1 daha meslege atanmadan UNESCO ve
UNEP (1977) tarafindan ¢evre konusunda belirlenen;
farkindalik, bilgi, tutumlar, beceriler ve katihm seklindeki
kategorilere iligskin becerilerini gelistirdikleri sdylenebilir.

Cevre denince sadece doga veya dogal
anlasilmasindan ziyade ¢evremizdeki insanlar, hayvanlar,
yapilar, kiltiirler vb. diger
degiskenlerin de goz oOniinde bulundurulmas:

gerekmektedir. Oyle ki bu galismada da pandemi siirecinde

gevrenin

¢ocuklar, kadinlar,

evlerinde izole olmak zorunda kalan ¢evremizdeki yash
bireylere iliskin dijital etkinlikler gergeklestirilmistir.
Calismalara katilan sosyal bilgiler 6gretmen adaylarmin
etkinlikleri gerceklestirme siirecine iliskin deneyimlerinin
incelenmesi sonucu ulasilan “katilimcilarin ¢evremizdeki
yaghilar konusunda diizenledikleri ¢alismalarina iliskin
deneyimleri” temas: elde edilmistir. Bu siirecte 6gretmen
adaylarmnin yasli bireylere pandemi siirecinde destek
olmak, onlara moral vermek ve unutulmadiklarini
hissettirmek gibi ¢alismalari neticesinde katilimcilarin en
fazla vurguladiklar1 alt temanin “amaca uygun etkinlik ve
materyallerin olusturuldugu diisiincesi” olmustur. Bu alt
tema baglaminda agiklamalarinda da
yaslilar1 boyle zor siiregte unutmamak gerektigi, onlarm
yaninda oldugumuzu hissettirmemiz gerektigi, onlarin bu

katilimailarin

gibi siireglerde nasil sorunlar yasayabileceklerine dikkat
¢ekilmeye c¢alisildigi ve bu anlamda onlara Kkarsi
sorumluluklarimizin neler oldugu, neler yapilabilecegi gibi
aktif katilimi tesvik calismalarin  yapildigini
distindiiklerini  belirtmislerdir. Oyle ki katilimcilar
pandemi siirecinde ¢evremizdeki yasglilar konusunda hem
farkindalik hem de katilm olusturmaya ¢alistiklar:
etkinliklerinin dijital hikaye, animasyon, dijital sunum,
dijital oyun, dijital ev filmi, dijital pazil, dijital pano ve
dijital afis seklinde oldugu tespit edilmistir. Bu anlamda
calismanin  ¢evre konusunda farkindaligt  drama
(Karabulut ve Gengtiirk Giiven, 2022; Tokmak vd., 2023),
afis (Uyar ve Karakus, 2022), kavram karikatiirleri ve egitici
cizgi romanlar ile (Topkaya, 2016) gergeklestirilmeye
calisildigr arastirma bulgulariyla bazi yonlerden benzerlik
bazi yonlerden de farkliik gosterdigi soylenebilir. Zira
yapilan ¢alismalarda cevre farkindaligt ve egitimi aktif
katilim1 tesvik edici araglarla yapilmistir. Ancak bu

edici

calismada farklh olarak Web temelli uygulamalar
kullanilarak siirecte hem o6gretmen adaylarinin aktif
katiimi  saglanmaya c¢alisilmis hem  etkinliklerin

paylasildig1 bireylerin de bu anlamda harekete gegerek
yashlar icin bir seyler yapmalar1 igin tesvik edilmistir.
Ayrica pandemi gibi kriz durumlarinda zamandan ve
mekandan bagimsiz dijital etkinliklerin siirecte hazirlanip
kullanilmasi, etkinliklerin YouTube, Instagram, Twitter,
Facebook vb. medyalarda paylasimi
paylasimlara iligkin tartisma ve yorumlarin yapilmas: da
ile bireylerde katihm siirecine katki olusturmas: yonii ile
diger
¢alismanin bu temas: baglaminda yapilan c¢alismalarda
teknoloji ve sosyal medya kullanimina 6nem verildigi
diistincesi, yaslilarin sorunlarina ¢6ziim olmak istendigi
diisiincesi, geng nesille yash nesli bulusturmak istendigi
diislincesi,
distincesi,
istendigi diisiincesi, yapilan etkinliklerin orf adet ve
geleneklerle uyustugu diisiincesi, yas ayrimciligina dikkat
cekilmek istendigi dfiisiincesi seklindeki alt tema
ifadelerine de wulasilmistir. Bu anlamda
adaylarinin hem kendilerinin hem de

yaydiklar1
kolaylastirdig1 soylenebilir. Bu yoniiyle ¢alismanin insan
hayatini kolaylastirmaya dontik bircok bilgiyi iceren sosyal
bilgilerin demokratik siirece aktif katilimi saglamaya
calisan bireyler yetistirme (Doganay, 2008) misyonuna
hizmet etmenin yani sira Uydas ve Geng'in (2015) belirttigi
“sosyal sorumluluk ve bireysel katiima” agilardan da
bireyleri gelistirdigi soylenebilir. Nitekim sosyal bilgilerde
“birey ve toplum” ile “etkin vatandashk” &grenme
alanlarinda da sosyal bilgilerin bu islevini yerine getirmeye
dontik bilgi ve beceriler yer almaktadir. Calismanin bu
bulgusunda elde edilen bulgular da aktif vatandaslar igin
katilimin gerekli oldugu (de Weerd vd., 2005), katilimin
herhangi bir seyin iginde yer almak, paylasimina ortak
olmak, seyirci kalmamak (Kaypak, 2012), katilim kavrami
ile genglerin 6ncelikli olarak sosyal konular: ve problemleri

sosyal ve bu

calismalardan farklilasmaktadir. Ote yandan

etkinliklerde yaslhlar1 koruyup kollamak

yaslilara unutulmadiklarmi hissettirmek

O0gretmen
etkinlikleri

bireylerin katilim becerisi kazanmalarini
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¢bzme veya iyilestirme ile ilgili etkinlikler basta olmak
tizere toplum hayatina dogrudan katilimin gerekliligini
(Conrad ve Hedin, 1977)
sorumluluk/gdrev, motivasyon, algi, etkinlik, 6nkosullar
ve yasam sartlar1 gibi konularin yer aldigimmi (Eriksson,
2005) belirten ¢alismalarla ortiigmektedir.

ve katillm kavraminda

Calisma siirecinde gergeklestirilen bir diger -etkinlik
kategorisi ise pandemi siirecinde ¢evremizdeki ¢ocuklara
iliskin hazirlanan dijital etkinliklerden olusmustur.
Pandemi siirecinde ¢ocuklarin yasam standartlarmin
distiigii hareket alanlarmin smurlandigi ve bir¢ok dis
mekan oyunundan mahrum kaldig1 bilinmektedir. Bu
durumun cocuklarin enerjilerini teknoloji
bagimlis1 olma, sikilma vb. sorunlara neden oldugu goz
oniinde bulundurulmustur. Bu anlamda ¢ocuklarin evde

atamama,

eglenerek 6grenmelerine ve bilinglenmelerini saglayacak
Web 2.0 temelli etkinlikler hazirlanmigtir. Bu etkinlikler
sosyal paylasilarak  bircok
gevrelerindeki ¢ocuklara iliskin farkindahk gelistirip
harekete ge¢meleri saglanmaya calisilmistir. Etkinlikleri

medyalarda kisinin

gerceklestiren sosyal bilgiler 6gretmen adaylarmin siirece
iliskin ~ deneyimlerinden  hareketle
cevremizdeki konusunda
¢alismalara iliskin deneyimleri” temas1 olusturulmustur.
Katilimcalarin ~ bu
deneyimlerinden amaca uygun etkinlik ve materyallerin
hazirlandig diisiincesi, yapilan ¢alismalarda teknoloji ve
sosyal medya kullanimma onem verildigi diisiincesi,

bilgisi ve pedagojik bilgilerle
diistincesi, cocuklarm

“katilimalarm
cocuklar diizenledikleri

tema baglaminda siirece iligkin

etkinliklerin  alan

biitiinlestirildigi haklarimni
O0grenmesi/farkina varmasini saglama diisiincesi, pandemi
siirecinde ¢ocuk egitimine dikkat cekilmeye c¢alisildig:
diisiincesi, ¢ocuklarin toplumda yasama kurallarini
O0grenmelerini saglama diisiincesi seklinde alt temalara
ulagilmugtir.

Katilmcilarin  agiklamalarinda  en  fazla

vurgulanan ifadelerin amaca uygun etkinlik ve
materyallerin hazirlandig, yapilan calismalarda teknoloji
ve sosyal medya kullanimina énem verildigi, etkinliklerin
alan bilgisi ve pedagojik bilgilerle biitiinlestirildigine
yonelik olmustur. Dolayisiyla katilime1 6gretmen adaylari
Web 2.0 temelli dijital araglarla hazirladiklar: etkinliklerle
ogrenci merkezli egitim anlayist baglaminda galismalar
hazirlamis, 6grencilerin siiregte eglenerek 6grenmelerini
saglamig ve katilimcilar hazirladiklar: etkinlikleri sosyal
medyalarda bagka bireylerle paylasarak onlarin da
gevresindeki ¢ocuklarin yasadiklari sorunlarin farkma
varmalar1 ve benzer calismalar yapmalar: igin harekete
gecmeleri saglanmistir. Bu anlamda ¢alismanin bu bulgusu
Web 2.0 temelli dijital araglar yardimiyla motivasyon,
baglilik, problem ¢dzme, rekabet etme, eglenme gibi bazi
Ozelliklerin vurgulandig: calismalar (Dellos, 2015; Graham,
2015; Zarzycka-Piskorz, 2016) ve 6grenci merkezli 6grenme
siireclerine hizmet eden y6niiniin vurgulandig: ¢alismalar
(Laru vd., 2012; Vaughan, 2010; Zarzycka-Piskorz, 2016) ile
de OoOrtiismektedir. Dolayisiyla siirecte her ne kadar
ogrencilerin ozellikle “cevre okuryazarligl” ve “sosyal

katilim becerileri”ne odakli ¢alismalar yapilmis olsa da

katilimcilar siiregte gevre, yaslilar ve cocuklar konusunda
farkindalik ve duyarliik olusturmaya yonelik dijital
materyaller sosyal medya
mecralarinda paylasmalar1 katilimcilarin; empati, medya
okuryazarligl, dijital okuryazarlik, iletisim ve isbirligi
katki sundugu

hazirlayarak  bunlar1

becerilerinin
distintilmektedir.

gelismesine de

Bu calisma sonuclarinda; dogal cevreye iliskin deneyimler,
cevremizdeki yashlara iliskin deneyimler ve ¢evremizdeki
¢ocuklara iliskin deneyimler seklinde {i¢ ana tema tespit
edilmigtir.  Ana baglaminda alt
olusturulmustur. Calismada elde edilen sonuglar ve
sonuglar baglaminda sunulan 6neriler asagidaki gibidir.

temalar temalar

¢ Calismanin her {i¢ temasinda da amaca uygun etkinlik ve
olusturuldugu, etkinliklerin
pedagojik bilgilerle biitiinlestirildigi, yapilan galismalarda
teknoloji ve sosyal medya kullanimina 6nem verildigi
seklindeki ortak ifadelere ulasilmigtir. Calismanin bu
sonucu baglaminda farkindaligr  ve
olusturma egitimlerinde dijital araclardan faydalanilmasi

materyallerin alan ve

gevre katilimi

Onerilmektedir.

e Cevre temasi baglaminda; katilimcilarin dogal cevreye
duyarlilik algis1 olusturma siirecinden verim aldiklar
diisiincesine  rastlanmigtir.  Calismanin  bu
baglaminda farkli branslarda da teknoloji destekli eylem
aragtirmalari ile ¢evre duyarlhiligi kazandirilabilir.

sonucu

e Cevremizdeki yashh insanlar temas: baglaminda;
katilimcilar gerceklestirdikleri etkinliklerle yashlara saygi
gosterilmesi gerektigi, saglikli bir toplum olusturmaya
katki sunmanin amaglandigy, yaslilarin sorunlarma ¢éziim
olmak istendigi, genc nesille yash nesli bulusturmak
istendigi, etkinliklerde koruyup kollamak,
yaslilara unutulmadiklarini hissettirmek istendigi, yapilan
etkinliklerin Orf adet ve geleneklerle uyustugu, yas
ayrimciligina  dikkat gekilmek
sonuglara ulasilmistir. yapilacak ¢alismalarda

etkinliklerin kars1 taraftan nasil algilandigini tespit etmek

yaslilar1

istendigine  yonelik

Yeni

amaciyla etkinliklerin paylasildigr hedef kitlenin de
goriiglerine bagvurulabilir.

e Cevremizdeki ¢ocuklar temas: baglaminda; ¢ocuklarin
saglandigl, pandemi
siirecinde ¢ocuk egitimine dikkat cekilmeye calisildigs,

haklarmin farkina varmasmin

¢ocuklarin toplumda yasama kurallarini 6grenmelerini
saglamaya doniik c¢alismalarin  yapilmaya calisildig:
seklindeki sonuglara ulagilmistir. Bu anlamda pandemi gibi
durumlarinda ¢evremizdeki ¢ocuklara dijital
teknolojilerle destek olmayir konu alan daha fazla
¢alismanin yapilmasi 6nerilmektedir.

kriz

¢ Bu calismada sadece sosyal bilgiler 6gretmen adaylarinin
cevre konusunda yaptiklar: etkinlik calismasi siirecindeki
deneyimleri nitel bir yontemle incelenmistir. Yeni
calismalarda Web 2.0 temelli dijital araglarla cevre
farkindaligt  calismalarinin  vatandaslik ve  dijital
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vatandashik konusundaki algi, tutum ve becerileri nasil
etkiledigine iliskin karma y6ntem calismalar: yapilabilir.

Yazar Katkilari : Calisma tek yazarhdir.

Finansman : Calisma kapsaminda herhangi
bir finansal destek alinmamugtir.

Cikar Catismasi : Calismada herhangi bir ¢ikar
catigmasi bulunmamaktadir.

Veri Erisilebilirligi : Calismada kullanilan veriler
arastirmaci tarafindan muhafaza edilmistir.
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1. Introduction

People are in constant interaction with the environment
they live in. From time to time, there are many
environmental events in which people are the subjects or
witnesses. The concept of environment, which has
definitions such as “near to something, near, around
something”, “the surroundings in which a person exists”
(Turkish Language Association [TLA], 1932), is actually
everything that surrounds the human being and the place
where he/she lives. In today's world, the environment is
considered as a whole of natural, economic and cultural
values and is considered as the whole of humans and all
other living and non-living beings (Fettahlioglu, 2021, p.
132). The environment includes people, places, natural
environments, etc. Today, although the environment is
perceived as the natural environment, the environmental
content is wide and includes many things. However,
people, who are the important actors of the environment,
have advanced considerably in fields such as science,
technology While the
developments in these fields have enabled the production
of products that will facilitate their daily lives, they have

and industry over time.

also caused the misuse and destruction of the natural
environment. Because the environment has been exposed
to more problems with industrialisation and in this sense,
industrialisation has been a turning point in terms of
environmental problems. Before industrialisation, the
damages caused by human beings to the environment
could be eliminated with the ability of nature to renew
itself. However, in the face of excessive environmental
problems after industrialisation, the ability of nature to
renew itself has also been insufficient and in the face of this
situation, the support and intervention of people, who are
the source of the problems, has been needed. As a matter of
fact, rapid factoryisation after the Industrial Revolution
brought along problems such as depletion of natural
resources and environmental destruction (Ergiin, 2009).
Moreover, as a result of the increasing use of technology in
every field, air pollution and other environmental
problems reached a dimension that would disturb the
people of the whole world, the International Conference on
the Environment, which was an important step for
environmental conferences and international conventions

on this issue, was held in Stockholm in 1972. In the
following processes, meetings were organised to provide
solutions to environmental problems and raise awareness
about the environment in the form of United Nations
Intergovernmental =~ Conference on  Environmental
(1977), United Nations World Climate
Conference I, Nairobi United Nations Conference on
Environment and Development (1982), Brundland Report
named Our Common Future (1987), World Climate
Conference II (1990), Rio United Nations Conference on
Environment and Development (1992), Kyoto Protocol
(1997), United Nations World Summit on Sustainable
Development (2002) (Karatas, 2021, p. 6). Therefore,
although it is not possible for people to isolate themselves
from the events around them, it is important that they have
the ability to participate by taking active roles for the
solution of the events. Gaining this skill is only possible
through education. objectives
determined for environmental education at the
environmental workshop organised in Belgrade in 1975
and then at the environmental congress held in Tbilisi in
1977. The categories related to these objectives are

Education

Some general were

presented in Figure 1 (United Nations Educational,
Scientific and Cultural Organization [UNESCO] & United
Nations Environment Programme [UNEP], 1977, pp. 26-
27).

Undoubtedly, one of the most important tasks in gaining
the skills specific to the categories in Figure 1 falls to
teachers, who are the dynamics of educational institutions.
Because not a day goes by without an environmental
problem or environmental disaster in the world. In this
sense, it can be said that social studies teachers have a great
responsibility in raising environmentally literate citizens
who are sensitive to the problems experienced and who can
take active and participatory roles in solving these
problems.
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—{. 1. Awareness

¢ To help social groups and individuals gain awareness and sensitivity towards the

environment as a whole and its problems.

—{ 2. Knowledge

*To help social groups and individuals gain different experiences and a basic

understanding of environmental problems.

—{. 3. Attitudes

¢ To help social groups and individuals to acquire some environmental values and an
attitude of concemn for the environment and to motivate them to actively participate in
the improvement and protection of the environment.

4 4. Skills

*To help social groups and individuals acquire skills to identify and solve environmental

problems.

—{ 5. Participation

*To provide the opportunity for social groups and individuals to take active roles in the
solution of environmental problems at all levels.

Figure 1. Categories of general environmental objectives (UNESCO & UNEP, 1977, pp. 26-27)

1.1.Creating Environmental Awareness and
Participation Skills with Web 2.0 Based Tools in Social
Studies Education

Social studies education, which includes all kinds of
information necessary to facilitate people's social life, is
provided to students at the primary education level in line
with the cultures and lifestyles of countries. In our country,
one of the characteristics to be gained through social
studies education is to raise citizens who actively
participate in the democratic process (Doganay, 2008, p.
78). However, with the effect of globalisation, changes have
also been experienced in the concept of citizenship and the
concepts of "social responsibility” and "being individually
participatory and influential" are emphasised in the new
understanding of citizenship (Uydas & Geng, 2015, p. 417).
Another aspect related to the concept of participation is
active citizenship and in this context, participation is
necessary for active citizenship (de Weerd et al., 2005). As
such, the act of "participation" is defined as "to take part in
anything, to be a partner in its formation, development and
sharing, to take part other than being a spectator” (Kaypak,
2012, p. 174). Eriksson (2005, p. 130) states that there is no
consensus on the definitions of the concept of participation,
but in the literature, the concept of participation is
explained in connection with personal and environmental
factors. In this context, it is stated that issues such as
responsibility/task, motivation, perception, effectiveness,
prerequisites and living conditions are included in the
definition of the concept of participation. Similarly, Conrad
and Hedin (1977, p. 51) state that the concept of

participation refers to the direct participation of young
people in community life, primarily in activities related to
solving or improving social issues and problems. He also
emphasises that the aim of participation is not only to talk
about public issues but also to do something about them (to
take action). Therefore, individuals should focus on
problems related to personal and environmental factors
and should be in a state of duty, responsibility and action
in this regard. Environmental problems are undoubtedly
one of the most important and necessary issues where
participation skills are important and necessary. In this
sense, it is obvious that teachers are the first people who
come to mind in terms of providing environmental
education to children in a participatory way. It can be said
that the graduation of teachers from the faculties where
they receive education before they are appointed to the
profession, equipped with such knowledge and skills, is the
primary step in raising generations with environmental
awareness. In this sense, it can be said that prospective
should  develop
"environmental consciousness" during their education in
faculties, and that their environmental consciousness
should not only consist of theoretical knowledge. Because
Erten (2004, p. 4) defines an environmentally conscious
individual as someone who makes efforts to reduce waste,
acts frugally in energy saving, uses water sparingly, uses
deposit products in shopping, pays attention to the
damages that may be caused to the environment in the
products to be purchased, warns people who harm the
environment or informs the authorities. However, if the
individual does not do anything in this regard and does not

teachers "participation”  and

1522



T. Celik

Ahi Evran University Journal of Kirsehir Education Faculty Volume 25, Issue 3, 2024

exhibit environmentally friendly behaviours and does not
take action, the depth of the theoretical knowledge of that
person about the environment does not make any sense. In
this sense, it can be said that environmental awareness and
participation skills can only be achieved through education
based on experiences. With education, a two-headed
education can be given to the child in terms of recognising
the environment and protecting
Especially when introducing the environment to the child
from an early age, the child should be given the awareness
that the environment belongs to him/her with the objects,
values and people it contains. For example, a sense of
environmental belonging can be developed in the child by
introducing the environment belonging to the child as our
school, our apartment, our garden. In this way, the child

the environment.

can embrace what belongs to him/her more and gain a
positive attitude towards protecting it. For example, in
order to protect the environment, it is important to give the
child tasks such as collecting the toys distributed,
organising his/her room, collecting the toys and materials
distributed after the activity in kindergarten, and warning
his/her friends to collect them. In the process of teaching
these behaviours to children, methods and techniques such
as modelling, role playing, drama, use of films and case
studies can be used (Heri, 1998, pp. 4-5). The duties and
responsibilities of social studies teachers become more
important especially in the acquisition of
participation" and "environmental literacy” skills, which
are two important skills that should be acquired in social
studies teaching (Ministry of National Education [MoNE],
2018).

"social

Because social studies contains many social disciplines that
concern human beings, and it contains the principle of
gaining the knowledge and skills necessary for people to
live a healthy life in the community and environment in
which they live in social life. On the other hand, in the
process of providing environmental awareness and social
participation in social studies teaching, teachers can
effectively benefit from new Web technologies as well as
classical methods and techniques. As a matter of fact, it is
seen in the literature (Aydin & Celik, 2024; Celik, 2020a,
2020b, 2020c, 2020d, 2021a, 2021b, 2021c, 2023; Celik &
Tepe, 2022; Yaylak, 2017) that the use of Web technologies
in the social studies teaching process has positive results.
The term Web means "network" in Turkish and is basically
one of the services on the internet. Through this service,
documents in the form of text, graphics, pictures, audio and
video can be transmitted to computers in other places and
times. In order for all these processes to take place, the
computer must have an internet connection. In this context,
Web tools such as Web 1.0, Web 2.0, Web 3.0, Web 4.0, Web
5.0 can be used for different purposes. Web 2.0, which is a
breaking point for the individual to be active in the process
of using Web technologies, is a dictionary started to be used
by O'Reilly Media in 2004 and is the name given to the
whole system created by internet users such as second

generation internet services, wikis, communication tools,
folksonomies. With the Web 1.0 tool, the person only
receives information and is passive. However, with Web
2.0, people have moved to an interactive position that can
both receive information from the Web and create content
on the Web. Web 2.0 tools facilitate access to information,
group work, social interaction and feedback opportunities,
making their use in educational environments more
attractive (Celik, 2021d, p. 7). In this sense, some Web 2.0
tools that can be used in social studies teaching are
categorised by the researcher and presented in Table 1
below.

Some of the applications mentioned in Table 1 can be used
as desktop applications, while others require a membership
to use. There are paid and free parts of the applications, and
the free parts offer environments suitable for activity
production, albeit limited. In addition, they may be revised
from time to time and their content, paid and free usage
rights or names may change. As a matter of fact, it is known
in the literature (Benzer, 2017; Esgi & Kocadag Unver, 2018;
Giiniing, 2017; Kazana & Dénmez, 2013; Orhan Goksiin &
Kurt, 2018; Onal, 2018; Sahin, 2013; Yaylak, 2017) that there
are many Web tools that can be used in educational
environments and it is stated that it is very appropriate to
use them in education with the aspect that overlaps with
student-centered understanding (Alexander, 2006; Elmas &
Geban, 2012; Horzum & Aydemir, 2010; Thompson, 2007).
In addition to some features such as motivation,
engagement, problem problem
competition, and having fun with Web 2.0-based digital
tools (Dellos, 2015; Graham, 2015; Zarzycka-Piskorz, 2016),
the aspect that serves active and student-centered learning
processes also comes to the fore (Laru et al., 2012; Vaughan,
2010; Zarzycka-Piskorz, 2016).

solving, solving,
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Table 1.

Some of the Digital Web 2.0 Applications that can be used in Social Studies Teaching

Social Media Platforms

Digital Mind Maps

Digital Board Creation Applications

Digital Word Cloud Applications

Digital Cartoon Applications

Digital Story and Book Writing Applications

Digital Puzzle, Test, Assessment and

Educational Game Applications

Digital Animation and Presentation

Applications

Digital Poster and Infographic Preparation

Applications

Distance Education and Virtual Classroom

Applications

YouTube, Skype, WhatsApp, Facebook, Instagram, WebQuest, Twitter..

Wisemapping, Poopplet, SpiderScribe, Mindmeister, MindMaple Lite, Inspiration 9,
Gocongr, Coggle, Mindomo, Bubbles

Padlet, Blendspace, Lino It, RealtimeBord

Word Art, Wordle, bubbll, Tagul

Make Beliefs Comix, Toondoo, Sketch toy, Face Your Manga

Pixton, Storyjumper, StoryboardThat, Storybird, Wattpad, joomag, Book Creator

Flippquiz, Puzzlemaker, Kahoot, Plickers, Quizizz, Socrative, mentimeter, CrossWordLabs,
Riddle, Gogr.me, Triventy, LearningApss, AnswerGarden, Classkick, EdPuzzle, Formative,

JoeZoo, Kaizena, Playposit, Polldaddy, Poll Everywhere.

Powtoon, Buncee, Emaze, Goanimate (Vyond), Voki, Renderforest, Mine-Imator,

Animaker, Thinklink, Scracth, Canva

Easelly, Visme, Piktochart, Venngage, Creately, Glogster

Edmodo, Classdojo, Remind, Beyaz Pano, GoogleClassroom, Bigbluebutton, Schoology,
Moodle, Engrade, Camilo, Adobe Connect

Mowi maker, Photostory, Safeshare, OpenShot, GIMPS, Filmora, Nimbb, Jing, SmartDraw

Photo, Film and Video Editing-Design

Programs

The studies on this subject in social studies were analyzed
under three headings. These are studies conducted with
pre-service teachers, studies conducted with secondary
school students, and studies on textbooks and theses. In the
studies conducted with pre-service social studies teachers
on the environment; determination of their understanding
of environmental justice (Bursa, 2022),
environmental literacy skills (Biitken & Katilmis, 2022),
views on environmental education and environmental

views on

citizenship concepts (Biilbiil & Yilmaz, 2019), examination
of their awareness of environmental problems (Karadag &
Acar, 2020), social participation in solving environmental
problems (Karatekin et al., 2014), attitude towards
environmental problems (Ocal, 2013). Studies conducted
with students in secondary schools on the environment; the
effect of creative drama method in social studies course on
students' critical thinking and environmental sensitivity

(Karabulut & Gengtiirk Giiven, 2022), primary school
students
environmentally responsible citizen behaviors of 6th, 7th,
and 8th grade students (Ozdemir Ozden & Oztiirk, 2019),
developing environmental attitude with drama method in
social studies course (Tokmak et al., 2023), comparing the
effectiveness of concept cartoons and educational comics in
transferring the value of sensitivity to the natural
environment (Topkaya, 2016), and using posters to
determine the environmental perception of secondary
school students (Uyar & Karakus, 2022). On the other hand,
it was concluded that the studies on textbooks and theses
were; examining social studies textbooks in terms of
environmental literacy (Demir, 2022), examining the 6th
grade social studies textbook in terms of environmental
education (Ozdemir & Gokge, 2019), environmental
education in social studies: a review of graduate studies

as environmental citizens: Examining the
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(bret & Yilmaz, 2019). However, there is no study in the
literature in which "pre-service teachers' experiences on
creating environmental awareness and social participation
perception with Web 2.0-based digital tools" were
examined. In this sense, it is thought that the study is
important for the field and will contribute to the field.

1.2.Purpose of the Study

The aim of this study is to examine pre-service social
studies teachers' efforts to create environmental awareness
and social participation perception with Web 2.0-based
digital tools. In this context, the question sought to be
answered in the study is as follows:

e What are the participants' opinions about their
experiences in "studies on creating environmental
awareness and social participation perception with
digital tools"?

2. Method
2.1.Design

This study was conducted with qualitative research
method. The design used in the
phenomenology design. Phenomenology design is rooted
in disciplines such as philosophy and psychology (Ersoy,
2017). In the phenomenological design, the researcher
examines the experiences of the participants about a
situation, phenomenon or phenomenon in depth and aims
to portray the results (Reiners, 2012). Therefore, the
phenomenological design, which is based on the ways and
processes in which people experience phenomena, is
frequently used in studies investigating human experiences
(Patton, 2014). In this sense, in the phenomenological
design, phenomena that we are not completely unfamiliar
with but that we cannot comprehend in all aspects are
investigated (Yildirim & Simsek, 2013). In this study, it was
tried to determine the experiences of pre-service social
studies teachers in the process of creating environmental
awareness and social participation perception with Web
2.0-based tools. The participants of the study tried to realize

study is the

the state of awareness and agency on this issue by sharing
the activities they prepared with Web 2.0 tools on the
environment on social media channels. Therefore, in the
light of the experiences of pre-service teachers in the
process, the results of this study can form the basis for
experimental or action research.

2.2.Working Group

In the context of purposeful sampling method, 23 pre-
service social studies teachers selected using criterion
sampling participated in the study. "Criterion sampling",
one of the purposeful sampling techniques, was used in
sample selection. Criterion sampling is based on the study
of all situations that meet some pre-existing or researcher-
determined criteria (Yildirim & Simsek, 2013). The criteria
taken as basis in this study are; taking one of the "Social
Project" or "Community Service Practices" courses, being a

social studies teaching student, attending the courses
regularly, having received a previous training on using
Web 2.0 tools, and volunteering to participate in the study.
In this context, 23 people participated in the study and 8 of
them were male and 15 of them were female pre-service
teachers.

2.3.Procedure

In the activities prepared with digital tools, pre-service
social studies teachers conducted activities to raise
environmental awareness and social participation skills by
making their voices heard to a wide segment of the society
as well as middle school and other students during the
pandemic process and shared them in the virtual
environment. The data of this study conducted with pre-
service social studies teachers were collected within the
scope of "Community Service Practices" and "Social Project
Development" courses. Since the COVID-19 pandemic
continued during the one semester of the courses, the
lessons were taught in a virtual environment. In addition,
it is a process in which a large part of the society is isolated
from social environments due to the continuation of the
epidemic and security measures during the pandemic
process. All the studies and materials prepared by pre-
service teachers in this process were prepared in digital
environments and tried to reach a large segment of the
society, especially young people, with the help of social
media tools. The following sequence was followed in the
beginning of the studies in the process:

e Under the leadership of the course instructor, the pre-
service social studies teachers who took the course
formed a WhatsApp group and everyone, including
the course instructor, joined the group. It was shared
that information, documents and files related to the
work to be done from now on will be shared through
this virtual group.

In this way, the group members discussed what they
would do in the process and reached a decision. In
addition, the participants shared information on
which topics they would prepare activities and in
what order they would present them via the
WhatsApp group.

In general, the activities to inform and raise awareness
in the society were related to the environment, the
elderly and children. During the process, the course
instructor accompanied the participants during the
preparation of all activities and gave them feedback
and corrections during the preparation process.

e The materials prepared by the participants for "our
natural environment" were aimed at making people
think again about the value of the environment
during the pandemic process. In this context, the
participants tried to create social awareness and
sensitivity by preparing informative digital materials
on why we should protect our environment and
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sharing them on applications such as Facebook,
Instagram, Twitter and WhatsApp.

The studies prepared by the participants for "the
elderly around us" started with the possibility that
elderly people may be alone at home and in need of
help, especially during the pandemic. In this sense,
digital materials were prepared to create social
awareness and sensitivity for people to be more
sensitive and helpful towards the elderly people
around them, and these works were shared through
applications such as Facebook, Instagram, Twitter
and WhatsApp.

In the studies prepared by the participants for
"children around us", it was emphasized that
children's living spaces were restricted during the
pandemic process, they had to stay at home and could
not play games and perform physical activities
sufficiently. It was taken into consideration that this
situation caused children to be unable to release their
energy, get bored at home, cause restlessness and
spend more time on social media than necessary.
Digital materials were prepared to create informative,
awareness and sensitivity about finding games that
children can physically release their energy at home
and prevent them from getting bored by parents and
playing them at home or spending quality time with
children, and digital materials were prepared and
tried to spread to as many people as they could reach
with social media tools.
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e The preparation process of the materials to be
prepared in the process and the examination of the
finished materials were made through the "Zoom"
application, and the recorded videos were then
shared by opening a "YouTube" channel and making
it accessible to everyone with the consent of the
prospective teachers. The visual for the channel is as
follows.

The digital applications used in this process consist of Web
2.0 tools. The names of the digital tools for which
awareness-raising materials were prepared in the process
are as shown in Figure 1.

When Figure 2 is taken into consideration, it is seen that
pre-service teachers used web 2.0 tools to create digital
stories, animations, digital presentations, digital games,
digital home movies, digital bazaars, digital boards and
digital banners during awareness-raising activities.

2.3.1. Ethical disclosure

In this study, all the rules specified to be followed within
the scope of "Higher Education Institutions Scientific
Research and Publication Ethics Directive" were complied
with. None of the actions specified under the heading
"Actions Contrary to Scientific Research and Publication
Ethics", which is the second part of the directive, have been
taken. The study was conducted with the approval of the
Ethics Committee of Kilis 7 Aralik University, dated May
27,2021, and numbered 2021/16.
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Image 1. YouTube channel page with the materials prepared during the process
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Figure 2. Web 2.0 tools used to create perception of environmental awareness and social participation in the process
2.4.Measures finalized by taking the feedback into consideration. In this

2.4.1.Semi-structured interview form

Interview technique was used to collect the study data.
Patton (1987, p. 108) stated that interviewing is both an art
and a science as it covers dimensions such as skill,
sensitivity, concentration, interpersonal understanding,
foresight, mental alertness and discipline, and basically the
purpose of an interview is to enter the inner world of an
individual and understand his/her point of view. Verbal
communication between at least two people can be defined
as a mutual and interactive communication process based
on asking and answering questions for a predetermined
and serious purpose (Stewart & Cash, 1985, p. 7). Merriam
(1998) categorized into three categories:
structured, and unstructured. The
qualitative data in this study were collected through semi-
structured interview forms. Since the researcher was
personally involved in the process of experiencing the
activities of the participants, she realized the data collection
process based on the idea that the participants' experiences
of the activities were fresher in the week when the activities
ended. In the process of preparing the semi-structured
interview form, the researcher paid attention to preparing
questions that would reveal the participants' experiences of
the process and their feelings about these idioms. She
consulted expert opinions regarding the semi-structured
interview form she prepared. The interview form was

interviews
semi-structured

study, attention was paid to the principle of voluntariness
in order for the participants to sincerely explain their
perspectives and experiences. The researcher recorded the
participant responses in writing during the interview
process. The interviews with the participants were
conducted one by one and lasted approximately 25
minutes.

2.5.Data Analysis

Content analysis technique was used to analyze the data of
this study. Content analysis is the process of interpreting
and examining voluminous qualitative data in terms of
their basic consistency (Patton, 2014) and reveals non-
obvious concept patterns from the data (Yildirim & Simsek,
2013). The main purpose of content analysis, which is a
technique wused to draw systematic and unbiased
conclusions from specific characters defined in the text
(Cohen et al., 2007), is to create relationships that will shed
light on meaningful explanations from the collected data.
In this sense, it is necessary to first conceptualize the
collected data and then reach logical themes according to
the relationship between the emerging concepts. In this
study, after the researcher concluded the interview process,
she transcribed the interview data using a word processing
program (Word) from computer office programs. Each
participant's data was first transcribed with the
participant's real name to avoid confusion. Then, codes
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such as P1, P2, P3... were used instead of the participants'
real names. The abbreviation "P" used in the study stands
for "participant" and "P1" refers to the participant who is
the owner of the number one data form participating in the
study. All of the data belonging to the participants were
read several times, line by line. While analyzing the data,
sub-themes were formed from the most meaningful
expressions in the text. After all the data were carefully
analyzed in this way, the sub-themes were combined under
higher headings according to their meaning relationships
and placed according to their relationships with the themes
of the environment, the elderly and children that the
participants worked on. After the analysis process,
diagrams and tables related to the themes and sub-themes
were created to express the findings in a more
understandable addition, the participant
statements regarding the themes reached in the study were
quoted verbatim.

way. In

2.6.Reliability and Validity Study

Reliability and validity of the study were tried to be
ensured in the stages of conducting this study, data
collection, data analysis and afterwards. As a matter of fact,
in order to ensure the credibility (internal validity) of the
study, after the interview data were written down,
confirmation was obtained as to whether what they really
wanted to express was as it was in the text. In addition
(Yildirim & Simsek, 2013), it is stated that in qualitative
studies, the researcher's ability to be flexible in using new
strategies when necessary, adding new questions to the
interview, conducting new interviews that were not
planned, and using various data collection methods to
confirm the data obtained are factors that increase the
validity of the study. On the other hand, in order to ensure
the internal reliability (consistency) of the study, more than
one researcher should analyze the data to ensure
consistency between the codes (Silverman, 2005). In this
sense, confirmation was obtained from field experts for the
codes and themes obtained from qualitative data. In order
to determine to what extent the codes and themes were
analyzed similarly, the agreement percentages of the
coding obtained by two different field experts were taken
into consideration. For the agreement percentages, the
reliability formula recommended by Miles and Huberman
(2015) [Reliability = Agreement / (Agreement +
Disagreement)] was used. As a result of two expert coding
of the data obtained in the study, 94% was found, and it is
seen that this result is sufficient in terms of internal
reliability. In order to ensure the external reliability
(confirmability) of the study, the documents related to the
analysis of the interview data were kept for confirmation
when necessary. In addition, in order to ensure the
transparency of the study, the digital materials produced in
the study and the videos of the preparation stages of these
materials were made publicly accessible by the participants
by opening a YouTube channel.

3. Results

In this part of the study, the findings obtained as a result of
the analysis of the data consisting of the experiences of pre-
service social studies teachers regarding the processes of
preparing activities and materials with Web 2.0-based
digital tools used to create environmental awareness and
social participation perception are presented. For a better
understanding of the findings, there are diagrams for each
theme and there is information about the frequency of
expression of sub-themes in the diagrams.

3.1.Participants’ Experiences Regarding the Studies
They Organized on “Natural Environment”

In the study, under the theme of "participants' experiences
regarding their studies on the natural environment”, four
sub-themes were reached: the idea of creating a perception
of environmental awareness, the idea that the activities
were integrated with field and pedagogical knowledge, the
idea that effective materials could be prepared to create
environmental awareness, and the idea that the use of
technology and social media was given importance in the
studies. Figure 3 of these statements is presented below.

Information on the themes, sub-themes and sub-themes of
the study data on the participants' experiences related to
the studies they organized on "Natural Environment" are
presented in Table 2 below.

The explanations of the pre-service teachers regarding the
themes and sub-themes in Table 2 are as follows.

“I think that our environmental studies raise public awareness
and enable us to leave a better tomorrow for the future” (P-6). “I
think that environment-themed studies are beneficial in terms of
introducing natural beauties to people and raising awareness
about environmental pollution and protection of natural
resources. I believe that these studies will also be useful in finding
solutions to these problems by drawing people’s attention to
global warming and unconscious consumption of natural
resources” (P-9).

“The activities were prepared for the outcome and subject within
the scope of the social studies curriculum” (P-2). “The outcome
of the activity I prepared was an outcome related to the
environment. In my activity, I focused on the effects of natural
disasters on society and prepared it accordingly” (P-10).

“Both of my friends had prepared posters on the subject of natural
disasters. The color harmony of the visuals, their impressiveness,
and their compliance with the learning outcome were very good”
(P-4). “The subject visually
complementary to each other, and when we look at the integrity
of the slogan and the picture, the activities seemed to fully reflect
their purpose” (P-9). “I think the content prepared by our friends
reflected the purpose of the activities they did” (P-15).

activities on  this were

“The application I used was a good application in terms of
technology. I think I designed my activity correctly on
technology” (P-10). “I think that the desired message has become
more remarkable with the prepared technological application.
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Because digital technologies appeal to all segments and I believe
that they are very successful in creating environmental
awareness” (P-20). “We prepared technologically oriented

designs because we prepared the applications with Web 2.0 tools.
In this sense, we successfully integrated technology with the
environment” (P-23).

Participants' Experiences Regarding the Studies Organised on "Natural
Environment"

16, 28%

21, 36%

B The idea of creating a perception of
environmental sensitivity 21

M The idea that the activities are
integrated with field and

pedagogical knowledge 16
M The idea that effective materials can

be prepared for raising

environmental awareness 14
The idea that the use of technology

and social media is given
importance in the studies 7

Figure 3. Participants' experiences regarding the studies they organized on "Natural Environment"

Table 2.

Sub-themes and Participant Information on the Theme of "Natural Environment”

Statements Regarding the Studies Organised

by the Participants on "Natural Environment" Participants f
The idea of creating a perception of P1, P2, P3, P5, P6, P7, P8, P9, P10, P12, P13, P14, P15, 21
environmental sensitivity Ple6, P17, P18, P19, P20, P21, P22, P23

The idea that the activities are integrated with P1, P2, P5, P9, P10, P11, P12, P13, P14, P15, P16, P17, 16
field and pedagogical knowledge P18, P20, P22, P23

The idea that effective materials can be prepared P1, P4, P6, P7, P8, P9, P11, P15, P16, P19, P20, P21, P22, 14
for raising environmental awareness P23

The idea that the use of technology and social P2, P9, P10, P19, P20, P21, P23 7

media is emphasised in the studies
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3.2.Participants’ Experiences with Activities related to
the Elderly in Our Environment

In the study, under the theme of "participants' experiences
regarding the activities they organized on the elderly
around us"; the idea that appropriate activities and
materials were created for the purpose, the idea that the
elderly should be respected, the idea that the activities were
integrated with field and pedagogical knowledge, the idea
that it was aimed to contribute to creating a healthy society,
the idea that the use of technology and social media was
given importance in the studies, The sub-themes such as
the idea that it is desired to be a solution to the problems of
the elderly, the idea that it is desired to bring together the
younger generation and the older generation, the idea of

protecting and caring for the elderly in the activities, the
idea that it is desired to make the elderly feel that they are
not forgotten, the idea that the activities are compatible
with customs and traditions, and the idea that it is desired
to draw attention to age discrimination were reached. The
figure and participant explanations regarding the
frequency of repetition of these statements are presented
below.

Information about the participants' themes, sub-themes
and sub-themes of the study data on the experiences of the
participants regarding the studies they organized on "The
Elderly in Our Environment" are presented in Table 3
below.

Participants' Perceptions of The Activities They Organised on "The
Elderly"

B The idea that activities and materials suitable for
the purpose are created 14

M The idea that the elderly should be respected 12
M The idea that the activities are integrated with field
and pedagogical knowledge 11

The idea that it is aimed to contribute to the
creation of a healthy society 9

M The idea that the use of technology and social
media is given importance in the studies 8

H The idea that they want to be a solution to the
problems of the elderly 6

B The idea that they want to bring the younger
generation and the older generation together 5

M The idea of protecting and caring for the elderly in
activities 4

B The idea that the elderly are wanted to feel that
they are not forgotten 4

M The idea that the activities are compatible with
customs and traditions 3

B The idea that age discrimination is emphasised 2

Figure 4. Participants' experiences of activities related to the elderly in our environment
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Table 3.

Sub-themes and Participant Information on the Theme of "Elderly”

Statements Regarding the Studies Organised

by the Participants on "The Elderly Around Participants f
Us"

The idea that activities and materials suitable for P1, P2, P10, P11, P12, P13, P14, P15, P16, P17, P20, P21, 14
the purpose are created P22, P23

The idea that the elderly should be respected P1, P3, P5, P8, P10, P12, P13, P15, P17, P21, P22, P23 12
The idea that the activities are integrated with P1, P5, P11, P12, P13, P14, P15, P16, P17, P20, P22 11
field and pedagogical knowledge

The idea that it is aimed to contribute to P2, P3, P8, P9, P14, P15, P16, P20, P22 9
building a healthy society

The idea that the use of technology and social P2, P10, P12, P14, P16, P17, P21, P23 8
media is emphasised in the studies

The idea that they want to be a solution to the P2, P4, P8, P9, P10, P19 6
problems of the elderly

The idea that the younger generation and the P2, P4, P8, P9, P19 5
older generation want to meet

The idea of protecting and caring for the elderly P1, P15, P17, P20 4
in activities

The idea that they want to make the elderly feel P2, P8, P11, P15 4
that they are not forgotten

The idea that the activities are compatible with P1, P2, P17 3
customs and traditions

The idea that age discrimination should be P3, P4 2

emphasized

The explanations of the pre-service teachers regarding the
themes and sub-themes in Table 3 are as follows.

“I think the activities prepared for the elderly reflected their purpose.
Because with these activities, we tried to draw attention to the
problems of the elderly around us. We focused on topics that would
benefit our elderly” (P-2). “I think that the activities for the elderly
were also prepared in accordance with the purpose of the lesson,
because I think that our other friends also prepared good activities

about how people’s attitudes and behaviors towards the elderly
should be” (P-15).

“We emphasized that we should be understanding towards the
elderly, that one day we will be in their shoes, and that we should
respect their different characteristics” (P-18). “Studies on the elderly
can provide an important benefit for people to provide positive
behaviors within the framework of respect and love towards the
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elderly, what are the good responsibilities and duties to be done to the
elderly, and how the elderly should be treated” (P-21).

“The activities were prepared in accordance with Turkish customs
and traditions and also in accordance with the learning outcomes of
the social studies course. In the individual and society learning area
in the social studies textbooks, more than one outcome is already
mentioned about this subject” (P-1). “With the prepared activities,
we aimed to increase the common sense of the society towards the
elderly, which is the subject of social studies, and to act more
consciously towards them and to transfer these experiences to the new
generation in the most efficient way” (P-16). “.... It was also suitable
for the outcome they chose. It was also suitable for the social studies
subject in terms of teaching our values to students” (P-17).

“The activity for the elderly in our neighborhood became more
meaningful and beautiful with the help of technology. Because the
pictures and writings of the activity prepared with technology were
more interesting. This increased the importance of the activity” (P-
10). “I think that Web 2.0 tools were used very successfully in the
activity because both visual elements and videos were used in an
interesting way in the digital posters prepared” (P-12).

3.3.Participants’ Experiences Regarding the Activities
They Organized with the Children Around Us

In the context of the theme of "participants' experiences
regarding the studies they organized on children around
us", sub-theme expressions were reached in the form of the
idea that activities and materials suitable for the purpose
were prepared, the idea that the use of technology and
social media was given importance in the studies, the idea
that the activities were integrated with field knowledge and
pedagogical knowledge, the idea of ensuring that children
learn / realize their rights, the idea that children's education
was tried to draw attention to children's education during
the pandemic process, and the idea of ensuring that
children learn the rules of living in society. The figure and
participant explanations regarding the frequency of
repetition of these statements are presented below.

Information on the themes, sub-themes and the
participants who formed the sub-themes of the study data
on the experiences of the participants regarding the studies
they organized on "Children in Our Environment" are

presented in Table 4 below.

The explanations of the pre-service teachers regarding the
themes and sub-themes in Table 4 are as follows.

“The digital activities were largely designed in line with the
learning outcomes and content. I also designed a digital board for
the children around us through the Padlet application” (P-1).
“The activities we did for the children were suitable for the child’s
cognitive process and attention-grabbing. We learned all aspects
of Waatpad in some of the prepared activities. I also liked the
activity in which Toonytool was used to make social studies topics
more fun and attract children’s attention” (P-6). “There was a
variety of activities in the technological context. In particular, the

“Another social problem related to the elderly is generational conflict.
Technological content to be prepared can bring the Z generation and
the elderly closer” (P-4). “Thanks to the studies conducted for the
elderly, the young generation and the elderly population can be
brought closer” (P-8).

“Of course, these activities will be useful to show that the elderly
around us are not forgotten and to make them happy” (P-2). “I think
it will make the elderly who feel lonely in society feel special” (P-8).
“With these activities we prepared for the elderly around us during
the pandemic process, we tried to make the elderly happy, to be with
them, and to prevent them from feeling lonely” (P-15).

“I think that activities for the elderly around us will contribute to the
elimination of age discrimination against them” (P-3). “The elderly,
aging and old age are always referred to as negative concepts.
However, all these concepts are part of the physiological process of
human beings. Unfortunately, this negative perception leads them to
be excluded from various activities by the society or to isolate
themselves” (P-4).

digital cartoon activity prepared by a friend of mine showed that
the activity reflected the purpose of the activity prepared with the
message intended to be given about children’s rights. I think it
was the right approach to address the issue of children’s rights in
the prepared cartoon activity and to have an integrity of meaning
with a slogan created” (P-9).

“The activity prepared in Padlet included all visual and auditory
processes and conveyed information online in the best way
possible. Especially in an activity where all the possibilities of the
Canva application were used, very useful content was prepared
for children with the visuals reflecting the content and the added
video” (P-4). “By sharing the activities we prepared for children
on many social media platforms, we reached more people and
made our effectiveness more comprehensive” (P-6). “The fact that
we do these activities through technology makes the activity more
careful and effective. These activities with technology are more
remarkable” (P-10). “We also prepared activities for children on
how to use technology more consciously in the process of
communicating with people around them. Since today’s children
spend a lot of time with technology, they will have information
about the benefits and harms of technology. Therefore, I think it
will encourage them to use technology -effectively without
harming themselves or those around them” (P-14). “In the
prepared activity, we prepared some activities to raise awareness
of children around people during the pandemic process. For
example, conducting mini exams over the internet as an
educational and entertaining game for children will keep the
child’s IT skills strong. These activities will also positively affect
children’s success at school” (P-20).

“In the distance education process implemented in the pandemic,
the Web 2.0-based digital games and test competitions we
prepared from Quizziz after the lecture made both measurement
and evaluation and facilitated the presentation of information in
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a different way. Since this would be remarkable for children, I
think it also ensured the permanence of the information” (P-13).
“These were activities where children could learn by both
educating and having fun. I think that enabling children to learn
technology in the right way, to develop their technology skills,
and to communicate with their friends through internet

applications without leaving home, and for example, to
participate in discussions with their friends about the activity to
be held the next day at school, contributed to the socialization of
children, to educate them in the right way in the virtual
environment and to use the digital environment in a beneficial
way” (P-16)

F

Participants' Perceptions of the Activities They Organised on "The Children"

B The idea that appropriate activities
and materials were prepared for the
purpose 14

M The idea that the use of technology
and social media is given importance
in the studies 13

B The idea that the activities are
integrated with field knowledge and
pedagogical knowledge 12

" The idea of ensuring that children
learn/realise their rights 11

B The idea that attention was tried to
be drawn to child education during
the pandemic 8

B The idea of ensuring that children
learn the rules of living in society 4

Figure 5. Participants' experiences of activities related to children in our neighborhood
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Table 4.

Sub-themes and Participant Information related to the Theme of ”Children Around Us”

Participants' Statements Regarding the

Activities Organised on "Children in Our Participants f
Environment"

The idea that appropriate activities and P1, P2, P3, P6, P7, P8, P9, P10, P11, P13, P15, P17, P18, 14
materials were prepared for the purpose P23

The idea that the use of technology and social P3, P6, P7, P8, P9, P10, P13, P14, P17, P19, P20, P21, 13
media is emphasised in the studies P23

The idea that the activities are integrated with P1, P2, P4, P5, P6, P8, P9, P12, P14, P15, P16, P17, P20, 12
field knowledge and pedagogical knowledge P22

The idea that it is aimed for children to learn P1, P2, P3, P4, P6, P7, P8, P9, P11, P12, P18, P21 11
their rights

The idea that attention is being drawn to child P1, P2, P13, P15, P16, P20, P22, P23 8
education during the pandemic process

The idea of ensuring that children learn the rules P1, P5, P10, P19 4

of living in society

4. Discussion

In the study, pre-service social studies teachers' experiences
of creating environmental social
participation perception with Web 2.0-based digital tools
were examined. In the results of the study, three main
themes were identified: experiences related to the natural
environment, experiences related to the elderly around us,
and experiences related to children around us. Sub-themes
were created in the context of these main themes.

awareness and

One of the sub-themes that emerged under the theme of the
participants' experiences regarding the activities they
organized on the natural environment was the sub-theme
of the idea of creating a perception of environmental
sensitivity. In this sub-theme, the participants stated that
the activities raised public awareness, allowed people to
recognize natural beauties, and raised awareness about
environmental pollution, consumption of natural resources
and global warming. This finding of the study is in line
with the findings of some studies in the literature (Bursa,
2022; Biilbiil & Yilmaz, 2019; Karadag & Acar, 2020). Other
sub-themes reached in the context of this theme were; the
idea that the activities were integrated with field and
pedagogical knowledge, the idea that effective materials
could be prepared to create environmental awareness, and
the idea that the use of technology and social media was

given importance in the studies. As a matter of fact, in their
explanations about the process of preparing and sharing
natural environment-oriented activities, the pre-service
teachers' explanations that they integrated their knowledge
and skills about using Web 2.0 technologies with their field
knowledge in the context of pedagogical knowledge were
also found in their quoted statements. Stating that this
situation realized the purpose of the activities, pre-service
teachers stated that technology made their work much
easier during the pandemic process. This result is similar to
the findings of Celik's (2023) study on the examination of
the process of history course design and implementation
studies of pre-service history teachers with digital games
over the virtual classroom in terms of the positive effect of
technology. On the other hand, pre-service teachers stated
that they realized awareness-raising activities by sharing
their technology-supported activities with many people in
a short time with the help of social media technologies.
Similarly, in Aydin and Celik's (2024) study on citizenship
education with Web 2.0-based digital posters in social
studies, it overlaps with the finding of the study that the
pre-service teachers tried to make them more vocal by
sharing the digital posters they prepared on citizenship on
social media. Therefore, this aspect suggests that the
participants and the individuals reached by the activities
will facilitate the development of environmental awareness
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as stated by Erten (2004). On the other hand, it can be said
that individuals also serve the processes of gaining
environmental literacy and participation skills through
natural environment-oriented studies during the pandemic
process. This situation also shows that social studies
subjects were also taught to the society. It can be said that
the Web 2.0-based preparation of the activities prepared on
these subjects in the process facilitated the process of
gaining these skills. Because there are information and
findings in the literature (Celik, 2020a, 2020b, 2020c, 2020d,
2021a, 2021b, 2021c; Celik & Tepe, 2022; Yaylak, 2017) that
support this opinion that Web 2.0 tools make the teaching
process more effective. Therefore, it is thought that it is
important for pre-service teachers to experience such a
process related to the environment before they are
appointed to the profession in terms of their professional
development and will prevent some deficiencies after they
are appointed to the profession. The use of elements such
as methods-techniques and course materials suitable for
constructivist understanding in the acquisition of
environmental literacy skills ensures the formation of
permanent learning. Otherwise, it was concluded that
individuals may be deficient in environmental self-efficacy
(Biiken & Katilmig, 2022). In fact, it is known that the
material used in the acquisition of environmental
awareness is also important and textbooks take the lead in
this sense. However, in some studies (Demir, 2022;
Ozdemir & Gokee, 2019), it was found that the
environmental issues in social studies textbooks were not
qualified to mobilize students' affective and psychomotor
skills and were far from student-centered activities.
However, according to the results of this study, pre-service
teachers developed environmental awareness before they
appointed to the profession and exhibited
participation skills in this regard. In addition, in the process
of providing environmental education to individuals, they
benefited from Web technologies, which overlapped with

were

the spirit of student-centered understanding. Therefore,
according to the results of this study, it can be said that pre-
service teachers developed their skills related to the
categories of awareness, knowledge, attitudes, skills and
participation determined by UNESCO and UNEP (1977) on
the environment before they were appointed to the
profession.

When it comes to the environment, other variables such as
people, animals, children, women, structures, cultures, etc.
should also be taken into consideration, rather than only
understanding nature or the natural environment. As such,
in this study, digital activities were carried out for the
elderly people around us who had to be isolated in their
homes during the pandemic process. The theme of
"participants’ experiences regarding the activities they
organized on the elderly around us" was obtained as a
result of examining the experiences of pre-service social
studies teachers participating in the studies regarding the
process of carrying out the activities. In this process, as a
result of the pre-service teachers' efforts to support the

elderly individuals during the pandemic process, to give
them morale and to make them feel that they are not
forgotten, the sub-theme that the participants emphasized
the most was "the idea that appropriate activities and
materials were created for the purpose". In the explanations
of the participants in the context of this sub-theme, they
stated that they thought that we should not forget the
elderly in such a difficult process, that we should make
them feel that we are with them, that we are trying to draw
attention to how they may experience problems in such
processes, and in this sense, they thought that studies were
carried out to encourage active participation, such as what
our responsibilities towards them are and what can be
done. In fact, it was determined that the activities that the
participants tried to both
participation about the elderly around us during the
pandemic process were in the form of digital story,
animation, digital presentation, digital game, digital home
movie, digital flannel, digital board and digital poster. In
this sense, it can be said that the study is similar in some

create awareness and

ways and different in some ways with the findings of the
research in which environmental awareness was tried to be
realized with drama (Karabulut & Gengtiirk Giiven, 2022;
Tokmak et al., 2023), posters (Uyar & Karakus, 2022),
concept cartoons and educational comics (Topkaya, 2016).
Because in the studies, environmental awareness and
education were carried out with tools that encourage active
participation. However, unlike this study, by using Web-
based applications, both the active participation of pre-
service teachers was tried to be ensured in the process and
the individuals with whom the activities were shared were
encouraged to take action in this sense and do something
for the elderly. In addition, in crisis situations such as
pandemic, the preparation and use of digital activities
independent of time and space in the process, the sharing
of activities on social media such as YouTube, Instagram,
Twitter, Facebook, etc., and the discussion and comments
on these shares differ from other studies in terms of
contributing to the participation process in individuals. On
the other hand, in the studies conducted in the context of
this theme of the study, sub-theme expressions such as the
idea that the use of technology and social media is
important, the idea that it is desired to be a solution to the
problems of the elderly, the idea that it is desired to bring
together the younger generation and the older generation,
the idea that it is desired to protect and protect the elderly
in the activities, the idea that it is desired to make the
elderly feel that they are not forgotten, the idea that the
activities are compatible with customs and traditions, and
the idea that it is desired to draw attention to age
discrimination were also reached. In this sense, it can be
said that pre-service teachers facilitated both themselves
and the individuals to whom they spread the activities to
gain participation skills. In this respect, it can be said that
the study not only serves the mission of social studies,
which includes a lot of information to facilitate human life,
to raise individuals who try to ensure active participation
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in the democratic process (Doganay, 2008), but also
develops individuals in terms of "social responsibility and
individual participation” as stated by Uydas and Geng
(2015). As a matter of fact, the learning areas of "individual
and society" and "active citizenship" in social studies
include knowledge and skills to fulfill this function of social
studies. The findings of this study show that participation
is necessary for active citizenship (de Weerd et al., 2005),
and that participation means taking part in something,
being a partner in sharing it, not being a spectator (Kaypak,
2012), The concept of participation overlaps with studies
indicating that young people need to be directly involved
in community life, primarily in activities related to solving
or improving social issues and problems (Conrad & Hedin,
1977) and that the concept of participation includes issues
such as responsibility/task, motivation, perception,
perception, effectiveness, prerequisites and living
conditions (Eriksson, 2005).

Another category of activities realized during the study
process consisted of digital activities prepared for the
children around us during the pandemic process. It is
known that during the pandemic process, children's living
standards decreased, their movement areas were limited
and they were deprived of many outdoor games. It has
been taken into consideration that this situation causes
problems such as children's inability to release their energy,
becoming addicted to technology, boredom, etc. In this
sense, Web 2.0-based activities were prepared to help
children learn and raise awareness by having fun at home.
These activities were shared on social media to raise
awareness and mobilize many people about the children
around them. Based on the experiences of the pre-service
social studies teachers who carried out the activities, the
theme of "participants' experiences regarding the activities
they organized about the children around us" was created.
In the context of this theme, sub-themes such as the idea
that activities and materials suitable for the purpose were
prepared from the experiences of the participants
regarding the process, the idea that the use of technology
and social media was given importance in the studies, the
idea that the activities were integrated with field
knowledge and pedagogical knowledge, the idea of
ensuring that children learn / realize their rights, the idea
that children's education was tried to draw attention to
children's education during the pandemic process, and the
idea of ensuring that children learn the rules of living in
society were reached. The most emphasized statements in
the participants' explanations were that activities and
materials suitable for the purpose were prepared, the use of
technology and social media was given importance in the
studies, and the activities were integrated with field
knowledge and pedagogical knowledge. Therefore, the
participant pre-service teachers prepared activities in the
context of student-centered education understanding with
the activities they prepared with Web 2.0-based digital
tools, enabled students to learn by having fun in the
process, and the participants shared the activities they

prepared with other individuals on social media, enabling
them to become aware of the problems faced by children
around them and to take action to do similar studies. In this
sense, this finding of the study is in line with studies that
emphasize some features such as motivation, commitment,
problem solving, competition, and having fun with the help
of Web 2.0-based digital tools (Dellos, 2015; Graham, 2015;
Zarzycka-Piskorz, 2016) and studies that emphasize the
aspect that serves student-centered learning processes
(Laru et al., 2012; Vaughan, 2010; Zarzycka-Piskorz, 2016).
Therefore, although the process focused on students'
"environmental literacy" and "social participation skills", it
is thought that the participants' preparation of digital
materials to raise awareness and sensitivity about the
environment, the elderly and children and sharing them on
social media channels contributed to the development of
empathy, media literacy, digital literacy, communication
and cooperation skills.

In the results of this study, three main themes were
identified: experiences related to the natural environment,
experiences related to the elderly in our environment and
experiences related to children in our environment. Sub-
themes were created in the context of the main themes. The
results obtained in the study and the suggestions presented
in the context of the results are as follows.

¢ In all three themes of the study, common statements were
reached that activities and materials suitable for the
purpose were created, activities were integrated with field
and pedagogical knowledge, and the use of technology and
social media was given importance in the studies. In the
context of this result of the study, it is recommended that
digital tools should be utilized in environmental awareness
and participation education.

e In the context of the environmental theme, it was found
that the participants thought that the process of creating a
perception of sensitivity to the natural environment was
productive. In the context of this result of the study,

environmental awareness can be gained through
technology-supported action research in different
branches.

¢ In the context of the theme of the elderly people around
us; the participants concluded that the activities they
carried out should respect the elderly, aimed to contribute
to creating a healthy society, aimed to be a solution to the
problems of the elderly, wanted to bring together the
younger generation and the older generation, wanted to
protect and protect the elderly in the activities, wanted to
make the elderly feel that they were not forgotten, the
activities were in line with customs and traditions, and
wanted to draw attention to age discrimination. In future
studies, in order to determine how the activities are
perceived from the other side, the opinions of the target
audience with whom the activities are shared can also be
consulted.
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o In the context of the theme of children around us; it was
concluded that children were made aware of their rights,
attention was tried to be drawn to children's education
during the pandemic process, and efforts were made to
ensure that children learn the rules of living in society. In
this sense, it is recommended to conduct more studies on
supporting children around us with digital technologies in
crisis situations such as pandemics.

e In this study, only the experiences of pre-service social
studies teachers in the process of the activity study on the
environment were examined with a qualitative method. In
future studies, mixed method studies can be conducted on
how environmental awareness activities with Web 2.0-
based digital tools affect perceptions, attitudes and skills on
citizenship and digital citizenship.
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In this research which aims to reveal the teachers' sense-making and reactions to the
challenges they encounter in the classroom management by examining these problems,
phenomenology, one of the qualitative methods, is used. The data of the research were
collected with a semi-structured interview form and content analysis was performed. The
study group of the research consists of primary and secondary school branch teachers
working in Aksaray Province according to the maximum variation sampling technique, one
of the purposeful sampling methods. Accordingly, it is primarily noteworthy that there are
problems in classrooms as a learning environment, which differ depending on the school
type and course. On the other hand, it can be said that the main problems are the shift of
attention during class time and the use of electronic devices for extracurricular purposes. It
was concluded that teachers developed instant strategies to prevent behaviors that hinder
effective classroom management, and they expressed the opinion that ending the
undesirable behavior occurring at that moment with instant reactions came to the fore
instead of giving reactions aimed at preventing these behaviors. In this regard, according to
the research results, suggestions have been developed for effective classroom management.
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Ogretmenlerin sinif yonetiminde karsilagtiklari sorunlari irdeleyerek s6z konusu sorunlari
nasil anlamlandirdiklar1 ve bu sorunlara ne tiir tepkiler verdiklerini ortaya ¢ikarmay:
amaglayan bu arastirmada, nitel arastirma yontemlerinden fenomenoloji kullamilmustir.
Aragtirmanin verileri yar1 yapilandirilmis goriisme formu ile toplanarak igerik analizi
yapimistir. Arastirmanin ¢alisma grubu, amagh drnekleme yontemlerinden maksimum
gesitlilik 6rnekleme teknigine gore Aksaray ilinde gorev yapan ilkogretim ve ortadgretim
brans 6gretmenleri olusturmaktadir. Buna gore 6grenme ortami olarak siniflarda okul tiirii
ve derse gore farklilasan sorunlarin oldugu &ncelikle dikkati ¢ekmektedir. Diger taraftan
sorunlarin basinda ders saati boyunca dikkat odagimin kaydigi ve ders dist amacla
elektronik cihazlarin kullanimi geldigi sdylenebilir. Etkili sinif yonetimine engel tegkil eden
davraniglarin énlenmesinde ise 6gretmenlerin anlik strateji gelistirdikleri ve daha ¢ok bu
davramniglar1 6nlemeye yonelik tepkiler vermek yerine anlik tepkilerle o anda gerceklesen
istenmeyen davramsgi bitirmenin 6n plana ¢iktig1 yoniinde goriis bildirdikleri sonucuna
varilmustir. Bu dogrultuda arastirma sonuglarina gore etkili sinif yonetiminin gerceklesmesi
adina o6neriler gelistirilmistir.
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1. Giris

Bir toplumun kalkinmasi egitiminin niteligi ile, egitimin
niteligi ise okulun ve smifin iyi yonetilmesi ile iligkilidir
(Burden, 2017). Literatiirde farkli tanimlarla ifade edilen
smif yonetiminin, egitimin etkili, verimli ve kaliteli
oldugu
sOylenebilir. Bir bagka tanima gore “Sinif yonetimi, sinifta
bulunan kaynaklar1 belli bir amag¢ igin orgiitleme ve
orgiitlenen sistemi siirdiirme siirecidir. Yani ¢ogu derslere
ait olan amaclar1 gerceklestirmek icin siufa ait tiim

olmasimi saglayan unsurlardan bir tanesi

parcalardan bir sistem olusturma ve bu sistemi yonetme
siirecidir” (Yilmaz, 2006, s. 7). Sistem ne kadar iyi ve etkili
yonetilirse, amaca yonelik basar1 potansiyelinin de o kadar
iyi olacagr soylenebilir. Egitim Ogretimin kalitesinde
Ogretmenlerin smif yonetimindeki yeterliligi énemli rol
oynamaktadir (Emmer, 1994; Marzano ve Marzano, 2003).
Smifta yasantilarin ve Ogrenmenin olustugu ortamin
kalitesi, diizenlenmesi ve organize edilmesi 6gretmenin
sorumlulugundadir (Aydim, 2003). Ogretmen tarafindan
olumlu bir smif iklimi yaratilmasi ve O6grenme
deneyimlerinin boyle bir iklimde gergeklesmesi, 6grenciler
agisindan da Onemlidir. Nitekim, Pianta'ya (2006) gore
etkili bir stnif yonetimi i¢in basarili 6gretimi saglayacak bir
ortama sahip olmaktan daha fazlasi gerekir ve 6gretmen-
Ogrenci etkilesiminin saglanmas: esastir.
ozellikle sinif yonetiminin boyutlarinin ortaya koyularak

ele alinmasiyla etkili sinif yonetimi saglanabilir.

Dolayistyla

Smif yonetiminin, (1) stnif ortamnin fiziksel diizeni, (2) plan-
program, (3) siire / zaman kullanimi, (4) suufta iliskilerin
diizenlenmesi ve (5) davrams diizenlemelerine iliskin etkinlikler
(Basar, 2009, ss. 7-8) olmak {izere bes boyutu
bulunmaktadir. Simif ortaminin fiziksel diizeni, smifin
fiziki durumu ve kosullarini ifade etmektedir. Sinif
ortamindaki 1s1, aydinlatma,
mevcudu, temizlik, duvar dekorasyonu, mobilya diizeni
gibi degiskenlerin smuftaki tiim Ogrencilere uygun ve
ogretim etkinlikleri i¢in uygun kosullar yaratacak sekilde

glrtlti diizeyi, smif

planlanmasi smif yonetiminde olduk¢a 6nemlidir (Lewis,
2002). Bir diger boyut olan plan-program, Ogretimin
yonetilmesini  ifade
Orlintiilerinin ve bu amaglara ulasmada kullanilacak olan
materyallerin

eder. Amaglanan  davrang

belirlenmesi, ders etkinliklerinin
uygulanmasi, doniit, degerlendirme, diizeltme, pekistirme,
glidiileme gibi etkinliklerin biitiintidiir (Sadik, 2000). Siruf
yonetiminin {glincli boyutu, zaman yonetimine iliskin
etkinliklerle ilgili olup, etkili 6gretim i¢in zamanin etkin
ifade dogru sekilde
kullanilmasi, 6grencinin dikkatinin dagilmasini ve dersten
sikilmasin1 da onleyebilir (Doyle, 2013; Landau, 2009).
Smifta iligkilerin diizenlenmesi de smif yd&netimini
etkileyen bir baska boyuttur. Bu boyut daha ¢ok simif
kurallarmnin Ogrenci-Ogrenci,  dgrenci-
Ogretmen iligkilerinin diizenlenmesi yoluyla smifta iliskiler
diizenlenmis olur (Emmer ve Sabornie, 2014). Davramng
diizenlemelerine iligkin etkinlikler boyutu, sinif ortaminin

istenen davranis1 saglayabilir hale getirilmesi, siuf

kullanimini eder. Zamanin

belirlenerek

ikliminin olusturulmasi, sorunlarin, ortaya ¢tkmadan 6nce
yoluyla istenmeyen davramnslarin
onlenmesi, smif kurallarna uyulmasinin saglanmasi,
yapilmis olan istenmeyen davranislarin degistirilmesi ile
iligkilidir (Basar, 2009, s. 7).

tahmin edilmesi

1.1.Smm1f Yonetiminde Karsilasilan Sorunlar ve
Ogretmen Tepkileri

Smif yonetimini etkileyen boyutlarin yami sira, okul
yonetimi, aile, sosyal gevre gibi bir¢ok unsur bulunmakla
birlikte, sinifin 6grenci ve 6gretmenler tarafindan paylasilan
bir mekan olmasi nedeniyle, 6grenci ve 6gretmenin bu
stirecin ana aktorleri oldugu soylenebilir (Landrum ve
Kauffman, 2013). Smif igerisinde sergilenebilecek
istenmeyen  davramglar, egitim-6gretim  siireclerinin
aksamasma neden olur. istenmeyen davraniglar, smifa,
derse, zamana ve duruma gore degiskenlik gosterebilir
(Evertson ve Weinstein, 2006). Dolayisiyla, istenmeyen
davranglar1 ortak bir baslikta toplamak giigtiir. Ancak,
istenmeyen davranislar genel olarak sinifta ve okulda egitsel
etkinliklere engel olabilen her tiirlii davranis (Yiiksel ve
Ergiin, 2005) olarak tanimlanabilir.

Smif yonetiminde Ogretmenlerin karsilastigi sorunlar ve
istenmeyen davraniglara yonelik bazi smiflamalar
mevcuttur. Oztiirk (2005, s. 159) bu davrarslari, (1) akademik
agidan  problemler (bir veya birkag bireyin akademik
etkinlikler sirasinda sorun ¢ikarmasi), (2) derse ilgisiz kalma
(6grenme-Ogretme faaliyetleri devam ederken 6grencilerin
siraya kafasimi koyarak uyumasi, sa¢ cekme, hayal kurma,
pencereden disariy1 izleme gibi ilgisizlik davranislari), (3)
ogrenci pasifligi (derse karsi ilgili olup, 6gretmene soru sorma,
yorum yapma vb. konularda pasif kalma), (4) verilen girevleri
yapmama (verilen Odevleri okulda, evde yapmama ve
kendini savunma), (5) sosyal agidan problemler (arkadaslarina
yonelik fiziksel ya da sozel zarar veren davranislarla smifin
uyumunu bozma, olumsuz bir iklim olusturma), (6)
dgretmenle catismaya girme (6zellikle ergenlik doneminde
Ogretmene sozlii satasma veya sinirlendirmeye yonelik
davranuslar), (7) dgrencilerin kendi aralarindaki olumsuz iletisimi
(6grencilerin kendi aralarinda konusarak dersin islenmesini
engellemesi ve giiriiltii yapmasi), (8) derse gec gelme (derse
Ogretmenden sonra girmek suretiyle egitim faaliyetlerini
engelleme ve dikkat dagitma), (9) fiziksel donanim ve ortama
zarar verme (bireylerde goriilen duygusal problemlerin
sonucu olarak, siralarin, duvarlarin sert cisimlerle ¢izilmesi
veya okul malzemelerinin hor kullanilmasi, ¢alinmasi vb.)
olarak simiflandirmaktadir. Bitiin bu davraniglarin ve
ogretmenlerin bu davraniglara verdikleri tepkilerin analiz
edilmesi, sinifta hedeflere ulagilabilmesi agisindan énemlidir
(Doyle, 1985). Nitekim &gretmenler, birbirinden farkh bilgi,
beceri, motivasyon ve Ogrenme diizeylerine sahip
Ogrencilerin yer aldigi smuf ortaminda egitim-6gretim
faaliyetleri gergeklestirmek durumundadir (Wong vd.,
2014). Dolayisiyla, siifta karsilasilan sorunlar, istenmeyen
davraruglar ve bu durumlara yonelik 6gretmen tepkileri
birgok arastirmaya konu olmus ve olmaktadir.
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Smif i¢inde 6grenciler tarafindan sergilenen bir takim
istenmeyen davranislar ve yasanan bazi sorunlar, etkili
olmayan bir smif yénetiminin sonucu olabilecegi gibi, bu
davranislara gosterilen Ogretmen tepkileri de
yonetiminin  bir pargasidir.  Etkili yonetimi
uygulamalar1 yapan oOgretmenler, uygun davranigi
artirmak ve uygunsuz davranisi azaltmak i¢in davranisin
karmagikligina ve siddetine gore degisen bir dizi strateji
kullanur (Rusby vd., 2011; Simonsen vd., 2008). Ancak
smiftaki belirli durumlara ¢6ziim bulmak kolay degildir

sinif
sinif

¢iinkii simif yonetimi karmasik bir konu olarak kabul
edilmektedir (De Jong, 2005; Postholm, 2013; Shindler,
2009). Ogretmenler smnif yonetiminde geleneksel, tepkisel,
onlemsel, gelisimsel ve biitiinsel (Agaoglu, 2019, s. 16;
Erdogan, 2003, ss. 26-28; Saritas, 2000, ss. 15-54) olmak
tizere farkli yaklagimlar benimseyebilir ve dolayisiyla farkl
smif yonetimi modelleri uygulayabilirler. Bu modeller
O0gretmen ayri ayri
uygulanabilecegi gibi, zamana ve duruma gore farkh
modellerin sentezlenerek uygulanmasi da mimkiindiir.

tarafindan benimsenip

Geleneksel modelde smif yonetiminin daha o6gretmen
oldugu, tepkisel gibi
uygulamalarla istenmeyen davramisin diizeltilmesini
hedefleyen geleneksel bir yaklasim oldugu, onlemsel
modelde, istenmeyen davraniglara karst proaktif bir
yaklasim oldugu ve istenmeyen davranislarin 6nlenmesine
yonelik onceden belirlenen kurallardan yararlanildigs,
gelisimsel modelin 6grencilerin hazirbulunuslugunu temel
alarak, onlarin gelisim Ozelliklerine uygun davranislar
bekleme ve smif diizenini buna yonelik saglamakla iligkili
oldugu, biitiinsel modelin ise 6nceki tiim modellerin bir
sentezi oldugu soylenebilir. Ote yandan McDonald (2013)
Ogretmenlerin istenmeyen davranislarla basa gikmak igin
ihtiyag duydugu becerileri, proaktif ve reaktif alanlara
bolmiistiir.  Proaktif
tasarlanmasi, etkili prosediir ve rutinlerin uygulanmasi,
ilerleme hiz1 (tipik olarak
istenmeyen davraniglarla sonuglanan kosullarin veya
olaylarin anlasilmasi) ve proaktif 6vgii; reaktif yonetim
becerileri ise, diizeltici faaliyetlerin etkin kullanimi,
tutarlilik ve sonuglar seklinde ifade edilmektedir (Franklin
ve Harrington, 2019, ss. 9-10). Smif ici istenmeyen (sorun)

merkezli modelin  6diil-ceza

yonetim  becerileri,  dersin

/ zamanlama, Onciiller

davraniglarin gosterilmesi durumunda: fiziki miidahale,
gormezden gelme, dogrudan uyarma, mizahi sdylemde
bulunma, 6grenciye yaklasarak dogru davranisi gosterme,
konuyla ilgili soru sorma, genel — sdzel olarak uyarma, goz
temas:t kurma ve cezai yaptirim tepkileri 6gretmenler
tarafindan verilebilir (Celikten ve Teyfur, 2014, s. 111).
Mubhteva olarak birbirinden keskin sinurlarla ayrilmayan
biitin bu modeller ve siniflamalar, smnif yonetiminde
kargilagilan karst Ogretmenler tarafindan
gelistirilmesi gereken bas etme stratejileri ve &gretmen
tepkileri olarak diisiiniilebilir.

sorunlara

1.2.Arastirmanin Baglami ve Amact

Smif yonetimi genelinde c¢alismalarin daha ¢ok
ilkogretimde gorev yapan oOgretmen goriislerine gore
yapilandirildigi, ortadgretim 6gretmenlerinin goriislerinin
temel alindig1 calismalarin nispeten daha az sayida oldugu
goriilmektedir. Ilkokul, ortaokul ve liselerde matematik
kargilagilan davraniglar  ve
Ogretmenlerin bu davranislarla bas etme stratejilerini
inceleyen bir calismada Oz, 2018), Ogrencilerin ders
esnasmnda birbiri ile konugmasi ve giiriiltii yapmas1 hem
ortaokul hem de lise 6gretmenleri tarafindan sinifta en ¢ok
kargilagilan istenmeyen durum olarak nitelendirilmistir.
Smif 6gretmenleri ise sinifta en ¢ok 6n yargili yaklasma
davranisiyla karsilastiklarmi  ifade etmiglerdir. Bu
sorunlarla lise dgretmenlerinin en ¢ok Ogrencileri derse
dahil ederek, ortaokul
uyararak, sinif 0gretmenlerinin ise dersi somutlastirarak

dersinde istenmeyen

Ogretmenlerinin  dgrencileri
bas ettikleri bulgusuna ulagilmistir. Smif 6gretmenlerinin
smif yonetiminde en sik hangi istenmeyen davranislarla
karsilastigns ve bu davranislara karsi
stratejilerin incelendigi bir ¢alisma (Turan, 2019), soz
verilmeden konusma, dikkatini derse vermeme, yaninda
ya da arkasindaki dgrencileri rahatsiz etme, sinifta en gok
kargilagilan istenmeyen davranislar olarak yer almaktadir.

gelistirdikleri

Ogretmenlerin bu sorunlarla, sozlii uyari, édiillendirme,
pekistirme, 6grencilerle bire bir goriisme ve farkli 6gretim
yontem ve teknikleri kullanma seklinde bas ettikleri
goriilmektedir. Ogretmenlerin simifta karsilagtig1 disiplin
sorunlar1 ve bunlara ¢oziim bulma stratejileri pek c¢ok
calismada, 6grenciyi derse dahil etme, 6grenciyle bire bir
goriisme, Ogrenciye smuf kurallarini hatirlatma, davranis
gormezden gelme, uyarma (Keskin, 2002; Nazli, 2015;
Ozcan, 2008; Selli Giiven, 2020) olarak ifade edilmektedir.

Smif yonetimi baglaminda Crawshaw'm (2015) literatiir
1983'ten 2013'e kadar Avustralya, Cin,
Yunanistan, Urdiin, Malta, Birlesik Krallik ve Amerika
Birlesik Devletleri gibi cesitli {ilkelerde gerceklestirilen 20
calisma araciligiyla ortaokul 6gretmenlerinin istenmeyen

taramasi,

Ogrenci davraniglarina iliskin algilarini incelemektedir.
Arastirmaya gore, Ogrencilerin sinifta sirast gelmeden
konusma ve benzeri davraniglar1 en yaygimn sorun olarak
belirtilmistir. Arastirmada, buna ek olarak, hirsizlik ve
miilke zarar vermenin 6nemli suiistimal bi¢imleri oldugu,
daha ciddi olarak siddet
davranislarin nadir vakalar oldugu bulgusuna ulagilmistir.
Cin’de yapilan bir arastirmada, Sun ve Shek (2012) ortaokul
ogretmenlerinin karsilastigi sorunlarin nitel bir analizini
gerceklestirmis, en sik goriilen ve rahatsiz edici sorunlu
davranigin sirast gelmeden konusmak oldugunu, bunu
ardindan gelen sorunlarin ise dikkatsizlik, hayal kurma ve
aylaklik oldugu sonucuna ulasmislardir. Cesitli ¢calismalar,

veya potansiyel iceren

tiim seviyelerdeki 6grenci davranis sorunlarinin ¢ok sayida
faktérden etkilendigini ve egitimcilerin bu kosullara
tepkilerin dayali olmasi
gerektigini gostermektedir. Simpson (2022) 6gretmenlerin
smiftaki

verdigi degerlendirmeye

rollerinin yan1 sira her &grencinin &zel

1542



C. Sahin ve H. Tabak

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 25, Say1 3, 2024

durumlarina da dikkat etmesi gerektiginin Onemini
vurgulamistir. Ayrica Maazouzi'ye (2017) gore, daha iyi
smnif yonetimi ve disiplin planlar1 olusturmak, daha olumlu
etkilesimler ve saygi ortami olusturmak, daha uygun
yontemler uygulamak ve sakinligi, sabr1 ve sebat1 korumak
dahil olmak {izere o6grenci istenmeyen davraniglarina
yonelik ¢oziimler oldugunu ifade etmektedir. Smniftaki
disiplin sorunlariyla miicadele etmek igin sik Onerilen
miidahale stratejileri, 6rnegin 6grencileri vmek, motive
etmek veya giiclendirmek; o&grencilerle olumlu/yakin
iligkiler stirdiirmek; dersin basinda smif kurallarini
olusturmak ve paylasmak; simifta Ogrenci merkezli
O0grenmeyi saglamak ve oturma diizenlerini diizenli olarak
degistirmek olarak ifade edilmektedir (Rafi vd., 2020).
elde edilen
degerlendirildiginde smif yonetimine dair 6gretmenlerin
kargilastif1 sorunlarin ve 6gretmen tepkilerinin evrensel
olarak benzer nitelikte oldugu soylenebilir. Genel olarak
bakildiginda yapilan arastirmalarin smifta istenmeyen
davranislar1 ve bu davranislara kars: 6gretmenlerin gerek

Biitin bu c¢alismalardan bulgular

tepki gerekse stratejilerini ortaya koymak oldugu dikkati
¢ekmektedir. Ayrica hem egitim kademesi hem de brans
farkliliklarni dikkate alan arastirmalarm bulgularma da
ulasmak miimkiindiir. Ozelde ise arastirmalarin sinif
ogretmenlerinin smuf yénetiminde karsilastiklar: disiplin
sorunlarinin nedenleri (Maazouzi, 2017; Nazli, 2015; Oz,
2018) sinuf yonetimi ve disiplinle ilgili kurallar gelistirme ve
uygulamalar (Saritas, 2000); 6gretmen goriislerine gore
sinifta istenmeyen 6grenci davranislarinin neler oldugu ve
akademik basarilarina etkisi (Burden, 2017; Ozcan, 2008;
Simpson, 2022; Sun ve Shek, 2012); simf yOnetiminde
kargilagilan istenmeyen davranislar ve bu davranislara
kars1 kullanilan stratejiler (Crawshaw, 2015; Keskin, 2002;
Rafi vd., 2020; Sadik, 2000; Selli Giiven, 2020; Turan, 2019);
smnif yonetiminde yaklasimlar (Yilmaz, 2006) yogunlastig:
dikkati ¢ekmektedir. Bu g¢alismada ise, Ogretmen
goriislerine gore smif ydnetiminde karsilasilan sorunlari
(istenmeyen davranuslar) ve bu sorunlara kars: tepkileri

ortaya koymak Bu genel
arastirmanin (i) sinif yonetiminde karsilasilan sorunlar ve
(ii) smif yonetiminde karsilasilan sorunlara gosterilen
O0gretmen tepkilerinin neler oldugu sorularmna cevap
aranmuigtir.

amaclanmistir. amacla,

2. Yontem
2.1.Desen

Ogretmenlerin siif yonetiminde karsilastiklar: sorunlari
ortaya koyulmas: amaglanan bu arastirma fenomenoloji
(olgubilim) deseninde nitel bir ¢alismadir. Fenomenoloji/
olgubilim arastirma katilimcilarinin ilgili probleme iliskin
diistince diinyalarmi diger bir ifadeyle diisiinceye karsilik
gelen fenomlarmin derinlemesine ortaya koyulmaya
calisildig1 kurulardir. Olguyu yasayan ve bu olguyu disa
vurabilecek veya yansitilabilecek bireyler ya da gruplarla
yapilan goriismelerdir (Biiyiikoztiirk vd., 2012).

2.2.Calisma Grubu

Calisma grubu, ornekleme yontemlerinden
maksimum  gesitlilik teknigine  gore

belirlenmistir. Maksimum ¢esitlilik 6rnekleme, goreli

amagh
Ornekleme

olarak kiiciik bir 6rneklem olusturarak bu 6rneklemde taraf
olabilecek Dbireylerin gesitliligini
yansitmaktir. Diger bir ifadeyle miimkiin olan en fazla
goriise ve cesitliligi ulasilarak derinligin diisiince bazinda
arttirilmasi hedeflenmektedir (Cohen vd., 2018; Yildirim ve
Simsek, 2008). Dolayisiyla Aksaray ilinde o0gretmenlik
yapan arastirma katilimcilarinin 6zelliklerine bakildiginda
gerek ilkokul, ortaokulu ve ortadgretim kademesinde
gerekse brans bazinda gesitliligin miimkiin oldugunda

en fazla derecede

olusmasma &zen gosterilerek maksimum gesitlilik
Ornekleme kriterine gore katilmcilarm yer aldig:
sOylenebilir. Diger taraftan katihmcr oOzelliklerine

bakildiginda (Tablo 1) 2 ile 28 y1l araliginda mesleki kideme
sahip 6gretmenlerin bulundugu goriilmektedir.

Tablo 1.
Katilimetr Ozellikleri
Katilimc1 Kodu Ogretrx}enlik Brans Egitim Kademesi  Goriisme Sekli Gfiriig'me
Kidemi Siiresi
O 5 Sinif 6gretmeni Ilkokul Yiiz ylize 23
& 8 Matematik Ortadgretim Cevrimigi 21
Os 15 Tiirkce Ortaokul Yiiz ylize 38’
Ou 17 Din kiiltiirli ve ahlak bilgisi ~ Ortadgretim Cevrimigi 26’
Os 2 Tiirk dili ve edebiyatt Ortadgretim Yiiz ylize 32
Os 23 Sosyal bilgiler Ortaokul Yiiz ylize 19
Or 8 Matematik Ortaokul Yiiz ylize 28
Os 11 Smif 6gretmeni Tlkokul Yiiz ylize 18
O9 28 Kimya Ortadgretim Cevrimigi 20
O 14 Smif 6gretmeni Tlkokul Yiiz ylize 31




C. Sahin ve H. Tabak

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 25, Say1 3, 2024

2.3.Islem

Ogretmenlerin smif yonetiminde karsilastiklar sorunlart
irdeleyerek s6z konusu sorunlar1 nasil anlamlandirdiklar
ve bu sorunlara ne tiir tepkiler verdiklerini ortaya
¢ikarmay1 amaglayan bu arastirmaya baslamadan once
alan yazin taramasi
¢alismanin baglhigina ve nitel olarak desenlenmesine karar
verilmigtir. uygun bir yar
yapilandirilmis goriisme formu olusturulmustur. Gerekli
etik alindiktan
Ogretmenlerin  ilkokul,
kademelerinde goérev yapiyor olmalarina ve miimkiin
oldugunca farkli branglardan olmalarmna dikkat edilerek
veriler toplanmistir. Veri toplama siirecinde yazarlardan
biri ¢evrimici goriismeleri, digeri ise yiiz yiize goriismeleri
gergeklestirmistir. edilerek
bulgular kismi olusturulmus ve c¢alisma, tartisma ve
Oneriler sunularak sona erdirilmistir.

yapilarak, yazarlar tarafindan

Sonrasinda  amaca

izinleri sonra, c¢alisma grubundaki

ortaokul ve ortadgretim

Toplanan veriler analiz

2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel
Arastirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykir1
Eylemler” baslig1 altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir. Bu ¢alisma Kirgehir Ahi Evran
Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve
Yaymn Etik Kurulu'nun 19.10.2023 tarihli ve 2023/09/06
sayili izniyle gerceklestirilmistir.

2.4.Veri Toplama Araglar
2.4.1. Gorlisme formu

Smif yonetimi ogretmenlerin yonetmesi gereken onemli
degiskenlerden biridir. Dolayisiyla gesitli egitim kademesi
ve bransta dgretmenlerin sinifi yonetirken karsilastiklar:
sorunlari ve bu sorunlarla basa ¢ikma stratejilerini
belirlemeyi amaclayan bir yar: yapilandirilmis goriisme
formu arastirmacilar tarafindan gelistirilmistir.
yapilandirilmig goriisme formunun gelistirilme siirecinde

Yari

bazi temel asamalar izlenmistir. Oncelikle genel baglamda
smif yonetimi ve O6gretmen tepkilerine yonelik teorik-
uygulama
tarafindan problem durumuna iligkin veri toplamak
amactyla soru havuzu olusturulmustur.

aragtirmalar1  incelenerek  arastirmacilar

Olusturulan sorularmn amaca hizmet etme diizeyini
(kapsam gecerligi) belirlemek amaciyla iki alan uzmani
ayrica bir dlgme ve degerlendirme uzmani ile bir dil
uzmani goriistine sunulmustur. Uzman goriislerinden
gelen sonugclar neticesinde bes maddeden olusan sorular tig
maddeye indirilerek bir
yapilmisgtir. Ogretmenlerin verdigi doniitler neticesinde ise
iki soru birlestirilerek agik uglu iki sorudan olusan goriisme
formuna son hali verilmistir. Goriisme formunda asagidaki
sorulara yer almistir:

Ogretmenle ©on uygulama

1. Swufiginde karsilasmak istemediginiz sorun/lar nedir?
Gerekgesiyle aciklayiniz.

2. Ogrencilerinizde kargilastigimiz simif ici istenmeyen
durumlarda nasil tepki veriyorsunuz? Detayli olarak
aciklayabilir misiniz?

Aragtirmanin veri toplama asamasinda arastirmacilarin
dogrudan  katilimiyla toplama  goriismeleri
yonetilmistir ve arastirma goriismelerinin biiyiik bir
¢ogunlugunun yiiz ylize olmasma dikkat edilmistir.
Cevrimici olanlar ise elektronik ortamda cesitli ara yiiz

veri

programlar1 kullanilarak internet araciligiyla goriintiilii
aramalarla uzaktan goriisme saglanmistir. Veri toplama
siirecinde hem yiiz yiize hem de internet araciligiyla
yapilan goriismeler Ogretmenlerin ders programlar:
dikkate alinarak kendilerinin belirledikleri bir zaman
diliminde olacak sekilde planl olarak gergeklestirilmistir.
Goriigsmeler ortalama 28 dakika siirmiis olup en az 18 en
fazla 38 dakika stirmiistiir (Tablo 1). Katiima gizliliginin
saglanmasi amaciyla katilimci onam formu hazirlanmaistir.
Katilimcilarla yapilan goriismeler, katiimcilarin izin
vermesi halinde ses kayit cihazi ile, diger durumlarda ise
yazili olarak kayit altina alinmistir. Gerek sesli kayitlar
gerekse yazili kayitlar belirli bir veri seti biitiinliigiine
ulagmak aragtirmacilar
kayitlarla birlikte eksiksiz olarak Microsoft Word belgesine
aktarilmistir. Boylelikle 10 6gretmene ait goriislerden 23
sayfalik bir veri seti elde edilmis ve arastirmacilar
tarafindan gizlilik ilkesine bagli kalinarak analiz siireci
baslatilmigtir.

amactyla tarafindan  yazili

2.5.Veri Analizi

Veriler igerik analizi yoluyla analiz edilmis, ayrica verilerin
kodlanmasi, temalarin belirlenmesi, verilerin kod ve
temalara gore diizenlenmesi ve bulgularin yorumlanmasi
(Yildirim ve Simsek, 2008) asamalarindan gegirilmistir.
Daha sonra her bir gretmene “O” kodu verilerek 1’den
10’a kadar numaralandirilmis, carpici ve énemli goriilen
goriislerden  de yapilmistir.
Arastirmada, katilimcilara ve galisma ile ilgili disaridan
degerlendirme yapanlara bilgilerin dogrulugu ile ilgili
kanit sunmay1 amaglayan gegerlik ve giivenirlik (Creswell
ve Creswell, 2017) calismalar1 i¢ gegerlik igin veri
gesitlemesi, katilimar teyidi, uzman incelemesi seklinde

dogrudan  alintilar

gergeklestirilmistir. Analizde arastirmacilar tarafindan elde
edilen tema ve kodlar, egitim yonetimi ve nitel arastirma
konusunda  iki  farkli tarafindan  da
kavramsallagtirilmigtir.  Ulagilan kodlar
karsilastirilarak Miles ve Huberman (1994) modelinde yer
alan “Glivenirlik = goriis birligi / goriis birligi + goriis
ayrihigr” formiiliine gore giivenirlik orani 81% olarak
hesaplanmigtir. Farkli olan tema ve kodlar iizerinde
tartisilmig ve belirli kodlar tizerinde mutabakata varilarak
sonug¢landirilmigtir. Ulagilan tema ve kodlar tablo halinde
yorumlanmustir.

uzman
tema ve
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3. Bulgular

Arastirmanin bu boliimiinde bulgular, 6gretmenlerin (i)
smif yodnetiminde karsilastiklar1 sorunlar ve (ii) smuf
yonetiminde karsilastiklar1 sorunlara gosterdikleri tepkiler
olmak tizere iki kategoride ele alinmaistir.

3.1.Sm1f Yonetiminde Karsilastiklart Sorunlar

Bu boliimde 6gretmenlerin sinif yonetiminde karsilastiklar:
sorunlar oncelikle kavramsallagtirilarak bir tablo (Tablo 2)
halinde verilmis, devaminda ise elde edilen bulgularin
yorumlanarak betimlemesi yapilmistir.

Tablo 2.

Ogretmenlerin Sumif Yonetiminde Karsilastiklar: Sorunlar

Tema Kod n
Ugultu 8
Mlgisizlik Derse katilmama 8
Uyuma 5
Cep telefonu ile ilgilenme 6
Dijital arac Gereksiz akilli tahta kullanimi 4
kullanma
Ders dis1 tablet kullanim1 4
Alay etme 6
Akran miidahalesi Hakaret etme 4
Fiziksel siddet 3
Ders materyali eksikligi 3
Smif i¢i degiskenler ~ Kalabalik siruf 3
Ogretmen miidahale eksikligi 2

Ogretmenlerin simf yonetiminde karsilagtiklari sorunlara
yonelik katilimcr goriisleri irdelendiginde elde edilen
bulgularin Hgisizlik (n = 21); Dijital ara¢ kullanma (n = 14);
Akran miidahalesi (n = 13) ve Sinif i¢i degiskenler (1 = 8)
temasi altinda kavramsallastigi bulgusuna ulasilmistir.
Nitekim katihimcilardan Os “(...) her stmiftan sadece iki ti¢ kisi
dersi dikkatli bir sekilde dinliyor ve derse katilmaya &6zen
gosteriyor (...)” ifadesi 6grenme ortami olan smiflardan
temel sorun alani ilgisizlikle ilgili fikir vermektedir.
Temalar incelendiginde ise Tlgisizlik temasi altinda Ugultu
(n =8); Derse katilmama (1 = 8) ve Uyuma (n = 5) kodlarina
ulasilmistir. Dijital ara¢ kullanma temas: altinda Cep
telefonu ile ilgilenme (1 = 6); Gereksiz akilli tahta kullanimi1
(n = 4) ve Ders dig1 tablet kullanimi (n = 4) kodlarmna
ulagilmistir. Katilima goriiglerine bakildiginda, 6rnegin Os
“(...) cocuklar dinlemek yerine kendi hallerinde takiltyor uyariya
ragmen dinlemeyip aksine telefon ile oynamaktadirlar (...)”
ifadesi smif ortaminda telefon kullanimini kanitlar nitelik
tasimaktadir. Akran miidahalesi temast altinda Alay etme
(n = 6); Hakaret etme (n = 4) ve Fiziksel siddet (n = 3)

kodlarma ulagilmistir. Qs  katiimcisimin — goriisiine

bakildiginda “(...) dgretmenin bir soruya cevap vermemesi
iizerine 6grencilerin 63retmen de bilmiyor seklinde konusmaya
basladiklarini - goriiyoruz (...)” sadece akranlarin kendi
arasinda degil ayn1 zamanda 6gretmenle alay etmenin s6z
konusu oldugu soylenebilir. Sinif i¢i degiskenler temasi
altinda Ders materyali eksikligi (n = 3); Kalabalik sinif (1 =
3) ve Ogretmen miidahale eksikligi (n = 2) kodlarmna
goriisii  irdelendiginde  “(...)
Ogrencilerin cogunlugunda kitap var ama okula getirmiyorlar.
Genel olarak derste gordiigiim ¢ogun 0Ogrencinin  kitap
getirmemesi  (...)” ifadesi ders materyali konusunda
ogrencilerin sorumluluklarim1 yerine getirmedigi bu
durumda sinifta istenmeyen bir durum olarak ortaya
¢iktig1 seklinde yorumlanabilir.

ulagilmistir.  O7/nin

3.2.5mf Yonetiminde Karsilastiklart Sorunlara
Gosterdikleri Tepkiler

Buboliimde 6gretmenlerin sinif yonetiminde karsilastiklar:
sorunlara
kavramsallastirilarak bir tablo (Tablo 3) halinde verilmis,
devaminda ise elde edilen bulgularin yorumlanarak

gosterdikleri tepkiler oncelikle
betimlemesi yapilmustir.
Tablo 3.

Ogretmenlerin  Stmif Yonetiminde Karsilastiklart Sorunlara
Gosterdikleri Tepkiler

Tema Kod n
Sozlii uyar1 9
Ses tonu farklilig1 9
Uyarma
Sert dil kullanma 5
Telkin etme 4

Ilgi alanindan 6rnekler verme 5

Birden fazla duyuya hitap 4
etme
Ogrenciyle konusma Rol verme 4
Materyal kullanma 3
Farkli yontem kullanma 3
Takdir 2
Dikkati cekme 6
Ogrenciyi aktiflegtirme 5
Dikkati cekme
Hayatla bag kurma 3
Karara katma 3
Odevlendirme 4
Smuf dis1 uygulamalar
Aileyi bilgilendirme 3

C)gretmenlerm sinif yonetiminde karsilastiklar: sorunlara
gosterdikleri tepkilere yonelik katiimer  goriislere
irdelendiginde elde edilen bulgularin Uyarma (n = 27);
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Dikkati gekme (1 =21); Ogrenciyle konusma (1 = 17) ve Smif
dis1 uygulamalar (n = 7) temas: altinda kavramsallastig1
bulgusuna ulagilmistir. Temalar incelendiginde ise Uyarma
temasi altinda Sozlii uyari (n =9); Ses tonu farklilig (n = 9);
Sert dil kullanma (1 = 5) ve Telkin etme (n = 4) kodlarina
ulagilmistir. Telkin etme konusunda katiima O1 “(...) baz
yasanan durumlarda 6rnek olay yonteminden faydalantyorum ve
ogrenciye davramsim uyaran bir dil kullanarak sorunun
coziimiine katki saglamaya ¢alisyorum agikgast (...)” ifadeleri
durumu somutlagtirmaktadir. Nitekim telkin etmek daha
¢ok olumlu 6gretmen tepkisi ise olumsuz gibi algilansa da
Onleyici bir tutum olmasi bakimindan iyi Ornegin
yasatilmasi seklinde yorumlanmaktadir. Dikkati ¢ekme
temasi altinda Hgi alanindan ornekler verme (n = 5); Birden
fazla duyuya hitap etme (1 = 4); Rol verme (1 = 4); Materyal
(n = 3) ve
Takdir (1 = 2) kodlarmna ulagilmistir. Katihimer O7nin “(...)
genel bir anlagilmama durumunda sumftaki giiriiltiiyii aza
indirmek icin akilli tahtadan anlagilmayan yeri gidererek onemli
cizerek ¢cocuklarin  birden fazla duyusunu ise
kosuyorum. Bu sayede hem anlamay: kolaylastiriyorum hem de
kalicihiga hizmet etmeye calisiyorum (...)” diisiincesi farkh
duyu organlarmin énemine isaret etmektedir. Ogrenciyle
konusma temas: altinda Dikkati ¢ekme (1 = 6); Ogrenciyi
aktiflestirme (n = 5); Hayatla bag kurma (n = 3) ve Karara
katma (1 = 3) kodlarina ulasilmustir. Nitekim katilimer Og’in
bildirmis oldugu goriisii “(...) derste kullanilan gerek etkinlik
gerekse materyallerle ilgili ogrenciler tarafindan bilgi sahibi
olunmasina Ozen gostermistir. Daha sonra o konu hakkinda
ogrencilerin neler diisiindiigiinii anlamaya yonelik fikirlerini
almak  icin  sorular  soruyorum bu  sayede  sinifta
kargilagabilecegim istenmeyen  durumlart  Onledigimi
diigtintiyorum  (...)” karara katim gostererek
ortaminda  ¢ikacak  sorunlara  ¢ikmadan

gelistirdigini kanitlar niteliktedir. Son olarak ise Sinif dist
uygulamalar temasi altinda Odevlendirme (1 = 4) ve Aileyi
bilgilendirme (1 = 3) kodlarina ulasilmistir. Ogretmen olan

kullanma (n = 3); Farkl1 yéntem kullanma

kisimlart

sif
¢ozim

Os'iin 6dev konusundaki “(...) tek bir dgrencilerin sorularina
cevap vermeye c¢aligmamiz stnift  yonetmemizi
zorlastirabiliyor dolayisiyla cevap veremiyorsak da sordugu
konuyu 63renciye ddev olarak vermek ¢oziim olabiliyor (...)”

bazen

goriigleri  simif igerisindeki bireysel farkliliklardan
kaynaklanan siireglerin yonetimi konusunda bulgu
sunmaktadir.
4. Tartisma

Bu arastirmada, Ogretmenlerin smuf yo6netiminde
karsilastiklar1 sorunlar irdelenmis ve &gretmenlerin bu
sorunlar1 nasil anlamlandirdiklar1 ve sorunlara ne tiir

tepkiler verdikleri ortaya koyulmaya ¢alisilmistir.

Arastirmadan elde edilen bulgular neticesinde, sinif
yonetiminde karsilasilan sorunlar ilgisizlik, dijital arag
kullanma, akran miidahalesi, sinif i¢i degiskenler temalar:
altinda toplanmistir. Bu sorunlara verilen o6gretmen
tepkileri ise, uyarma, 6grenciyle konusma, dikkati cekme
ve smuf dist uygulamalar olarak genellenmistir. Bu
sonuglara bakildiginda, literatiirde konu ile ilgili yapilmus

olan bazi1 calismalarla benzerlik ve ayrigmalar oldugu
goriilmektedir. Sinifta karsilasilan sorunlardan ilgisizlik ve
akran miidahalesinin bilegsenlerinin bircok calismada
(Burden, 2017, Maazouzi, 2017; Nazli, 2015; Oz, 2018;
Ozcan, 2008; Simpson, 2022; Sun ve Shek, 2012; Turan,
2019) tespit  edildigi
goriilmektedir. Birtakim calismalarda, Ogrenciyi derse
dahil etme, 6grenciyle bire bir goriisme, 6grenciye smuf
kurallarim1  hatirlatma, davranisi gormezden gelme,
uyarma (Keskin, 2002; Nazli, 2015; Ozcan, 2008; Selli
Giiven, 2020) olarak ifade edilen, 6gretmenlerin smif igi
sorunlara gosterdikleri tepkilerden gormezden gelme, bu
calismada elde edilen bulgular arasinda yer almamaktadir.
Arastirmada, O0gretmenlerin yonetiminde
karsilastiklar1 sorunlara yonelik yaklasimlarinin genellikle

istenmeyen davranis olarak

smuf

reaktif oldugu, davranigin olusmasini dnleyici proaktif bir
yaklasimin dolayisiyla da dnlemsel tepkilerin 6gretmenler
tarafindan go6z ardi edildigi goriilmektedir. Proaktif bir
yaklasim olarak sif kurallarmmin Ogrencilerin  de
katilimiyla net bir sekilde belirlendigi siniflarda, sinif
yonetimine iliskin sorunlarn daha az yasanabilecegi
sOylenebilir. Nitekim, siuf kurallar1 net ve agik olarak

belirlenmediginde veya smifta kurallar
olusturulmadiginda 6grenciler smuf igi etkinlikleri
kesintiye = ugratarak smufin  diizenini bozabilecek
istenmeyen yikict davranislarda bulunabilmektedir
(Tauber, 2007). Yine proaktif olarak, Ogretmenin ders
planini etkili, dikkat cekici, ogrencilerin

hazirbulunuslugunu, ilgi ve isteklerini dikkate alarak
tasarlamasi, sinifta dikkat dagmniklig: ve ilgisizligi ortadan
kaldiracak bir yontem olabilir. Bu arastirmada ortaya ¢ikan,
smif yonetimine iliskin sorunlardan ilgisizlik ve djjital arag
kullanmanin &grencinin dersi ilgi ¢ekici bulmamasiyla
ilintili oldugu diisiiniilebilir. Arastirmadan elde edilen
bulgulara gore smif yonetiminin gelistirilmesine yonelik,
smifta istenmeyen davranislarin 6ncelikle 6nlenmesi ve
Ogretmen tepkilerinin ise onlemeye yonelik olmas: ve
arastirmacilara yonelik iki temel baglamda ve ¢ok tarafli ele
alinarak onerilmistir:

Simif yonetiminin gelistirilmesine yonelik oneriler

1. Smfta istenmeyen davramislarm her gegen giin
evrildigi dikkati ¢ekmektedir. Bu evrilmede gelisen
diinya ve degisen iligkili ~ oldugu
distintildiigiinde teknoloji oldugu dikkati
¢ekmektedir. Dolayisiyla smifta gerek akilli tahtanin
kullanimindan gerekse cep telefonu kullanimindan
kaynaklanan sorunlarin ceza yerine ders ici faaliyetlere
kullanmaya yo6nelmesi onerilmektedir. Bu yonelim
oncelikle siniflarimizin rehberleri olan 6gretmenlerimizin
temelde teknoloji kullanim bilgisi 6zelde ise web 2.0-3.0
araglari, arttirllmis gerceklik bilgilerinin arttirilarak
uygulamada  Ogretim  programlari
edinilmesi amaciyla smif ortaminda kullanilmasina bagh
olabilir.

ihtiyaglarla
tabanli

kazanimlarini

2. Smifta istenmeyen davrarnuglarin ortaya ¢ikmasi
olasiligr her zaman bulunmaktadir. Hatta gerek bazi
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goriislere gore sessiz bir 6grenme ortam 6grenme ortamu
olmayabilir anlayis1 gerek kisilik gelisiminde dénemsel
Ozelliklere gore bu
gostermektedir. Dolayisiyla onemli olan istenmeyen
davranislarin gesitlerine gore dnlenmesi hatta bazilarimni
smnif yonetim becerileriyle 6grenme icin firsata ¢evirmek
onerilir. Temel olarak bakildiginda smif ortaminda iyi
orneklerin yasatilmasi ve bu Orneklerle istenmeyen

olasiigr arttirma  egilimini

durumlarin ortadan kaldirilmasi 6nerilebilir.

okul, aile ve
Sinifta
nedenlerinin bir boliimii tamamen okul ve smifla alakali

3. Egitim
olusmaktadir.

gevre  boyutlarindan

istenmeyen  davranislarin
degil aile veya c¢evrenin etkilerinin izlerinin sinifa
taginmasiyla gergeklesebilmektedir. Bu nedenle siniftaki
Ogretmen tepkilerini istenmeyen davramislarin tiiriine
gore aile katilimli ¢6zmek Onerilebilir. Bu sayede egitimin
bir boyutunu da siirece dahil ederek smif disindaki izleri
olumlu hale getirme saglanmis olabilir. Tabii olarak bu
durumu aile sikayet gibi degil, birlikte hareket ederek
okul-aile biitiinliigiiniin saglanacag: sekilde tasarlanmasi
Onerilir.

4. Ogretmenlerin smif yonetiminde karsilasabilecekleri
potansiyel boylelikle
smiftaki sorunlari en aza indirgemeye odaklanmalari i¢in
proaktif / oOnlemsel tepki becerilerinin gelistirilmesi
onemlidir. Bununla birlikte, 6nlemsel tepkilere ragmen
ortaya ¢ikabilecek sorunlarin da hizli ve etkili sekilde
¢oziimlenmesi igin reaktif tepkilerin dogru ve etkili
kullanilabilmesi adina Ogretmenlerin, iyi Orneklerin
gosterildigi  farkindalik
programlara dahil olmalari, pedagojik ve yonetsel bilgi-
becerilerinin, miimkiinse uygulamali egitimler yoluyla,
gelistirilmesi onerilir.

sorunlarin farkinda olmalar,

olusturan ve  gelistirici

Arastirmacilara yonelik oneriler

1. Bu arastirmadan Ogretmenlerin smif yonetiminde
kargilastifi sorunlar ve bu davramislara verdikleri
tepkiler nitel olarak incelenmistir. Arastirmanin, genis bir
orneklemde nicel ve/veya karma modelde yapilarak
konuya iligkin farkli yollarla elde edilmis veri setin
lizerinden bir analiz yapilabilir.

2. Ogretmenlerin hizmet oncesinde sinif yonetimine
edindikleri
yeterliklerine etkisine iliskin degerlendirme ve 6nerileri
de arastirmaya bir boyut olarak eklenerek, hizmet 6ncesi
Ogretmen egitiminde pedagojik ve yonetsel becerilerin
gelistirilmesine yonelik &neriler gelistirilebilir.

dair bilgi ve becerilerinin mesleki

Yazar Katkilar1 Girig: Birinci yazar, ikinci
yazar. Yontem: Ikinci yazar, birinci yazar. Bulgular: Tkinci
yazar, Birinci yazar. Tartigma: Birinci yazar, ikinci yazar.

Finansman : Bu calisma igin herhangi bir

finansal destek alinmamustir.

Cikar Catismasi : Bu c¢alismada cikar gatismasi
olarak  nitelendirilebilecek = herhangi bir durum
bulunmamaktadir.

Veri Erisilebilirligi : Bu ¢alismanin verileri, yazarlar
tarafindan saklanmakta olup, gerekli goriilmesi halinde
verilere yazarlarla iletisime gecerek ulasilabilir.
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1. Introduction

The development of a society is connected to the quality of
its education, and the quality of education is linked to the
effective administration of both the school and the
classroom (Burden, 2017). Classroom management, with
varying definitions in the literature, is essential for
ensuring effective, efficient, and high-quality education.
According to one definition, classroom management entails
organising classroom
objectives and maintaining this organized system (Yilmaz,
2006, p. 7). Effective management of the system increases
the likelihood of success in achieving goals. Teachers'
classroom management proficiency significantly impacts

resources to achieve specific

education quality (Emmer, 1994; Marzano & Marzano,
2003). The teacher's responsibility is to create a conducive
environment for learning and experiences in the classroom
(Aydin, 2003). Students must have a positive classroom
atmosphere fostered by the teacher to facilitate learning
experiences. Pianta (2006) suggests that effective classroom
management goes beyond providing a conducive teaching
environment and emphasizes the importance of teacher-
interaction. To achieve effective classroom
management, it is important to address specific dimensions
of classroom management.

student

Classroom management consists of five aspects: (1) the
physical layout of the classroom, (2) planning and programming,
(3) effective time management, (4) regulating the relationships,
and (5) activities related to behaviour regulation (Basar, 2009,
pp. 7-8). The physical layout of the classroom environment
encompasses the spatial and structural conditions that
define the physical setting of the classroom. In classroom
management, it is crucial to carefully consider factors like
temperature, lighting, noise level, class size, cleanliness,
wall decorations, and furniture arrangement to ensure they
are suitable for all students and conducive to effective
teaching activities (Lewis, 2002). The planning and
programming dimension involves the management of
teaching activities, such as setting behaviour patterns and
choosing materials to achieve learning goals, conducting
course activities, giving feedback, evaluation, correction,
reinforcement, (Sadik, 2000).
management is another crucial dimension of classroom

and motivation Time

management, emphasizing using time effectively for
teaching to keep students engaged and prevent distractions
or boredom (Doyle, 2013; Landau, 2009). Another
dimension that affects classroom management is the
regulating the relationships. = This dimension mainly
involves the regulation of relationships in the classroom
through setting class rules and organizing student-student
and student-teacher relationships (Emmer & Sabornie,
2014). The dimension of activities related to behavioural
regulation is related to ensuring that the environment
supports the desired behaviour, creating the classroom
climate, preventing undesirable behaviours by anticipating
and addressing behaviour issues proactively, ensuring
compliance  with
undesirable behaviours that have already occurred (Basar,
2009, p. 7).

classroom rules, and changing

1.1.Classroom Management Challenges and Teachers’
Reactions

The social environment, family, and school administration
are only a few factors that classroom
management. It can be argued that students and teachers
are the primary actors in this process because the classroom
is a shared space between them (Landrum & Kauffman,
2013). Disruptions to the teaching-learning process might
result from undesirable actions that are displayed in the
classroom. Depending on the classroom, lesson, time, and
circumstance, behaviours might change
(Evertson & Weinstein, 2006). As a result, grouping
undesirable actions under a single heading is challenging.
Unwanted behaviours, on the other hand, are any actions
that hinder learning in the classroom or at school (Yiiksel &
Ergiin, 2005).

influence

undesirable

The issues and unwanted behaviours that teachers face in
classroom management can be categorized. These
behaviours are described as follows by Oztiirk (2005, p.
159): (1) academic problems (one or more people causing
problems during academic activities); (2) disinterest in the
lesson (disinterested behaviours like students sleeping with
their heads on the desk, pulling their friends’ hair,
daydreaming, and looking out the window while learning-
teaching activities are ongoing); (3) student passivity (being
interested in the lesson but remaining passive in asking
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questions to the teacher, making comments, etc.); (4) not
completing the assigned tasks (not completing the assigned
homework at school or at home and defending themselves);
and (5) social problems (distracting the peace in the
classroom by physically or verbally hurting their friends,
creating a negative climate) (6) disagreements with the teacher
(particularly in adolescence, verbal abuse, or actions meant
to irritate the teacher); (7) negative communication amongst
the students (talking amongst students, disrupting the
lesson, and making noise); (8) being late (entering the
classroom after the teacher, interfering with educational
activities and diverting attention); and (9) damage to the
physical environment and equipment (due to personal
emotional issues, scratching the desks and walls with hard
objects, misusing or stealing school supplies, etc.). To
accomplish the objectives in the classroom, it is critical to
examine each of these behaviours as well as the responses
of the teachers to them (Doyle, 1985). According to Wong et
al. (2014), teachers must conduct instructional activities in
a classroom setting with students of varying knowledge,
abilities, motivation, and learning levels. As a result,
several studies have been conducted and are still being
conducted on the issues that arise in the classroom,
undesirable behaviours, and the responses of teachers to
these circumstances.

Ineffective classroom management can contribute to the
emergence
challenges,
encompasses the strategies teachers employ to address
these behaviors. To increase appropriate behaviour and
decrease inappropriate behaviour, teachers who employ
effective classroom management techniques employ a
variety of tactics that differ based on the complexity and
severity of the behaviour (Rusby et al., 2011; Simonsen et
al., 2008). However, because classroom management is seen
as a complex issue, it can be difficult to identify answers to
situations in the classroom (De Jong, 2005; Postholm, 2013;

of undesirable student behaviors and

while  classroom  management also

Shindler, 2009). Teachers can adopt different approaches in
classroom management, including traditional, reactive,
preventive, developmental and holistic (Agaoglu, 2019, p.
16; Erdogan, 2003, pp. 26-28; Saritas, 2000, pp. 15-54) and
therefore apply different classroom management models.
These models can be adopted and applied separately by the
teacher, or it is possible to synthesize and apply different
models according to time and situation. It can be said that
in the traditional model, classroom management is more
teacher-centered, a reactive model is a traditional approach
that aims to correct unwanted behaviour with practices
such as reward and punishment, the preventive model is a
proactive approach against unwanted behaviour and uses
predetermined rules to prevent unwanted behaviour, the
developmental model is related to expecting behaviours
appropriate to students' developmental characteristics
based on their readiness and ensuring classroom order
accordingly, and the holistic model is a synthesis of all
previous models. McDonald (2013) on the other hand,

claims that teachers' abilities to address unwanted

behaviours can be separated into two categories: proactive
and reactive. Proactive management skills include elements
such as lesson design, the implementation of effective
processes and routines, appropriate timing and pacing,
understanding antecedents (recognizing circumstances or
events that typically trigger undesirable behaviors), and the
strategic use of proactive praise. On the other hand, reactive
management skills involve the effective application of
maintaining consistency,
implementing consequences when necessary (Franklin &

corrective measures, and
Harrington, 2019, pp. 9-10). Teachers may use physical
intervention,
statements, approaching the student and demonstrating
appropriate behaviour, asking questions about the subject,

general verbal warning, making eye contact, and penal

ignoring, direct warning, humorous

sanction reactions in the event of undesirable (problem)
behaviours in the classroom (Celikten & Teyfur, 2014, p.
111). Since the content of these models and categories is not
very different from one another, they can all be viewed as
coping mechanisms and responses that teachers should
create to deal of classroom

management.

with the challenges

1.2.The Context and Goal of the Study

Research on classroom management largely focuses on the
perspectives of primary school teachers, with studies
incorporating the insights of secondary school instructors
remaining quite limited. In a study examining the
undesirable
classes in primary, secondary and high schools and the
strategies of teachers to cope with these behaviours (Oz,
2018), the most common undesirable situation encountered
in the classroom by both middle and high school teachers
was described as students talking to each other and making
noise during the lesson. Classroom teachers stated that the
most common behaviour they encountered in the
classroom was the prejudiced approach. It has been
discovered that middle school teachers warn pupils, high

behaviours encountered in mathematics

school teachers involve students in the lesson, and
classroom teachers make the lesson tangible to address
these issues. Speaking without being given the floor, not
paying attention to the lesson, and disturbing the students
next to or behind them are the most common undesirable
behaviours in the classroom, according to a study that looks
at the most common undesirable behaviours that teachers
encounter in classroom management and the strategies
they develop against these behaviours (Turan, 2019). It has
been noted that teachers address these issues by meeting
with pupils one-on-one, verbally warning, rewarding,
reinforcing, employing teaching
strategies. Numerous studies have documented the
disciplinary issues that teachers face in the classroom and
the methods they employ to resolve them, such as
involving the student in the lesson, meeting with them one-
on-one, reminding them of the rules, ignoring their
behaviour, and issuing a warning (Keskin, 2002; Nazl,
2015; Ozcan, 2008; Selli Giiven, 2020).

and various
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In his review of the literature on classroom management,
Crawshaw (2015) looks at 20 studies that were carried out
between 1983 and 2013 in a variety of nations, including
Australia, China, Greece, Jordan, Malta, the United
Kingdom, and the United States, to find out how secondary
school teachers perceive undesirable student behaviours.
The report identified the most common classroom issues as
students speaking out of turn and engaging in similar
disruptive Additionally, the
highlighted theft and property damage as notable forms of
misconduct, while more severe or potentially violent
behaviors were found to be relatively infrequentln a
qualitative evaluation of the issues secondary school
teachers experienced in China, Sun and Shek (2012) found
that talking out of turn was the most prevalent and

behaviors. research

upsetting problem behaviour, followed by inattention,
daydreaming, and laziness. Several studies demonstrate
that a wide range of factors influence behavioural issues in
students at all levels, and that teachers' reactions to these
circumstances ought to be grounded in evaluation.
Simpson (2022) underlined how crucial it is for teachers to
consider the individual circumstances of every student as
well as their duties inside the classroom. Maazouzi (2017)
asserts that there are ways to address student misconduct,
such as improving planning for classroom management
and discipline, fostering more respectful and good
interactions, using more suitable techniques, and being
composed, patient, and persistent. Praising, encouraging,
or empowering students; keeping good/close relationships
with students; establishing and communicating classroom
rules at the start of the lesson; guaranteeing student-
centered learning in the classroom; routinely
rearranging seating are some of the commonly suggested
intervention strategies to address discipline issues in the
classroom (Rafi et al., 2020). After analyzing the results of
all of research this research, it can be concluded that
instructors' issues with classroom management and their

and

responses are universally similar. In general terms, it is
important to highlight that the research are designed to
identify the unwanted behaviours that occur in the
classroom and the responses and tactics that teachers use to
combat these behaviours. Furthermore, the results of
investigations that consider branch differences and
educational might be reached. Studies
specifically looked into the causes of the disciplinary issues
that teachers face in the classroom (Maazouzi, 2017; Nazli,
2015; Oz, 2018); the creation and application of rules about
discipline and classroom management (Saritas, 2000); the
behaviours that teachers believe are undesirable in the
classroom and how they affect students' academic
performance (Burden, 2017; Ozcan, 2008; Simpson, 2022;
Sun & Shek, 2012); Notably, the emphasis is on negative
classroom management behaviours and the tactics
employed to combat them (Crawshaw, 2015; Keskin, 2002;

level have

Rafi et al., 2020; Sadik, 2000; Selli Giiven, 2020; Turan, 2019);
classroom management techniques (Yilmaz, 2006). The
purpose of this study is to identify the issues (unwanted
behaviours) that arise in classroom management based on
the perspectives of instructors and their responses to these
issues. With this overarching goal, the study aimed to
address the following questions: (i) what issues arise in
classroom management, and (ii) how teachers respond to
these issues.

2. Method
2.1.Design

This research, which aims to reveal the problems that
teachers encounter in classroom management, is a
qualitative study in the phenomenology pattern. The
framework known as phenomenology aims to uncover the
participants' mental processes about the pertinent issue; in
other words, the phenomena that correspond to the in-
depth cognition. This phenomenon can be externalized or
reflected through interviews with people or groups who
experience it (Biiyiikoztiirk et al., 2012).

2.2.Participants

One of the deliberate sampling techniques, the maximum
variation sampling technique, was used to choose the
research group. The goal of maximum diversity sampling
is to produce a small sample size while accurately
representing the range of potential participants. To put it
another way, the goal is to broaden the scope of thinking by
including as many diverse viewpoints as possible (Cohen
et al.,, 2018; Yildirim & Simsek, 2008). Considering this, it
can be concluded that the research participants who teach
in Aksaray were selected based on the maximum diversity
sampling criterion, which ensures that participants are as
diverse as possible across primary, secondary, and
secondary education levels as well as across branches.
However, examining the participant characteristics (Table
1) reveals that some teachers had between two and twenty-
eight years of professional seniority.
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Table 1.

Features of Participating Teachers

Ea;l)r‘;iecipant Teaching Seniority Field Education Level ;}z:;izw g:i:‘t,:::
T1 5 Classroom teacher Primary school In person 23
T2 8 Mathematics High school Online 21
Ts 15 Turkish language Middle school In person 38’
T 17 Erelgfviloe L;sgceulture and moral High school Online 26’
Ts 2 ;l;;rrl;lti (Ieanguage and High school In person 3
Te 23 Social sciences Middle school In person 19
T7 8 Classroom teacher Middle school In person 28’
Ts 11 Classroom teacher Primary school In person 18
To 28 Chemistry High school Online 200
Tio 14 Classroom teacher Primary school In person 31

2.3.Procedure

Following a review of the literature, the authors chose the
study's title and qualitative design before beginning this
investigation, which looks at the issues teachers face in
classroom management, how they interpret these issues,
and how they respond to them. After that, an appropriate
semi-structured interview form was developed. Once
ethical permissions were obtained, data was gathered with
consideration for the fact that the study group's teachers
were employed at the elementary, middle, and high school
levels, and from as many distinct branches as feasible.
During the data collection process, one of the authors
conducted online interviews and the other conducted face-
to-face interviews. The collected data was analysed, and the
findings section was created and the study was concluded
by presenting discussions and suggestions.

2.3.1. Ethical disclosure

In this study, all the rules specified under the "Directive on
Scientific Research and Publication Ethics of Higher
Education Institutions" have been strictly adhered to. None
of the actions listed under the section "Violations of
Scientific Research and Publication Ethics" in the second
part of the directive have been committed. This study was
conducted with the approval of the Scientific Research and
Publication Ethics Committee of Kirsehir Ahi Evran
University, dated 19.10.2023 and numbered 2023/09/06.

2.4.Measures
2.4.1. Interview form

One of the crucial factors that educators need to control is
classroom management. To find out what issues teachers at
different educational levels and branches have when
running the classroom and how they handle these issues,
the researchers created a semi-structured interview form.
The semi-structured interview form was developed using a

few fundamental steps. First, the researchers developed a
question pool to gather information on the problem
scenario by looking at theoretical-practical research on
classroom management and teacher reactions generally. To
determine the level of purpose (content validity) of the
questions created, two field experts, a measurement and
evaluation expert and a language expert were consulted. As
a result of the results from expert opinions, the questions
consisting of five items were reduced to three items and a
preliminary application was carried out with a teacher. As
a result of the feedback given by the teachers, the two
questions were combined and the interview form
consisting of two open-ended questions was finalized. The
interview form contained the following questions:

1. What is the problem/s that you do not want to
encounter in the classroom? Explain with justification.

2. How do you react to undesirable classroom situations
you encounter with your students? Can you explain in
detail?

During the data collection phase of the research, data
collection interviews were conducted with the correct
participation of the researchers, and care was taken to
ensure that many of the research interviews were face-to-
face. For those who are online, remote meetings were
provided via video calls via the internet, using various
interface programs in the electronic environment. During
the data collection process, both face-to-face and internet
interviews were conducted in a planned manner, at a
period determined by the teachers, considering their course
schedules. The duration of the interviews ranged from 18
to 38 minutes, with an average of 28 minutes (Table 1). To
protect participant confidentiality, a permission form was
created. If participants consented,
recorded using a voice recorder; otherwise, they were
recorded in writing. The researchers moved the written and

interviews were
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audio recordings to a Microsoft Word document along with
the written records to ensure a certain level of data set
integrity. Thus, following the principle of confidentiality,
the researchers started the analytic procedure after
obtaining a 23-page data set from the perspectives of 10
teachers.

2.5.Data Analysis

The data was analyzed through content analysis, and went
through the stages of coding the data, determining the
themes, organizing the data according to codes and themes,
and interpreting the findings (Yildinm & $imsek, 2008).
Following that, each teacher was assigned the code "T" and
assigned a number between 1 and 10, and direct quotes
were taken from the viewpoints deemed noteworthy and
significant. Data triangulation, participant confirmation,
and expert review for internal validity were all used in the
study as part of validity and reliability studies (Creswell &
Creswell, 2017), which are designed to give participants
and outside evaluators proof of the accuracy of the
information. The themes and codes obtained by the
researchers in the analysis were conceptualized by two
different experts in educational administration and
qualitative research. By comparing the themes and codes
obtained, the reliability rate was calculated as 81%
according to the formula "Reliability =
consensus + disagreement" in the Miles and Huberman
(1994) model. Different themes and codes were discussed
and finalized by reaching an agreement on certain codes.
The themes and codes obtained were interpreted in a table.

consensus /

3. Results

In this section of the study, the results are examined in two
distinct categories: (i) the challenges teachers face in
managing the classroom and (ii) teachers’ responses to the
difficulties they experience in classroom management.

3.1.The Challenges Teachers Face in Managing the
Classroom

This segment first outlines the challenges teachers face in
managing the classroom, presented in a table (Table 2),
followed by an interpretation and description of the
findings.

Table 2.

Teachers” Challenges with Classroom Management

Theme Code n
Humming 8
Lack of interest Not attending class 8
Sleeping 5
Engaging with mobile phones 6
Use of digital tools Unnecessary use of smart boards 4
Use of tablets outside of class 4
Mocking 6
Peer intervention Insulting 4
Physical violence 3
Lack of course materials 3
In-class variables Crowded class 3
Lack of teacher intervention 2

When analysing the problems that teachers face in
classroom management, the results are categorized under
the themes of Lack of interest (n = 21), Use of Digital Tools
(n=14), Peer Intervention (n =13), and Intra-Class Variables
(n = 8). In fact, Participant T5's comment that (...) only two
or three students from each class pay close attention to the lesson
and actively participate (...) gives insight into the prevalent
issue of indifference in these learning environments. Upon
reviewing the themes, the codes of Humming (n = 8), Not
engaging in the lesson (n = 8), Sleeping (1 = 5) emerged
under the theme of Lack of interest. The codes of Interest in
mobile phones (1 = 6), Unnecessary use of smart boards (1
= 4), and Extracurricular use of tablets (n = 4) were
identified within the theme of Using Digital Tools.
Examining participant viewpoints, such as T4’s assertion
that (...) children are not listening but hanging out and playing
with their phones despite the warnings (...) demonstrates the
use of phones in the classroom. The codes of physical
aggression (n = 3), insulting (n = 4), and mocking (n = 6)
were obtained under the peer
Examining the perspective of To participant (...), we find that
when the teacher fails to respond to a question, the students begin
to speak as though the teacher is unsure (...), one could argue
that peer’s insult not only each other but also the teacher.
The codes Lack of course material (1 = 3), Crowded class (n
= 3), and Lack of instructor interaction (n = 2) were found
under the theme of in-class variables. According to T7's
perspective, most students possessed books, but they didn't
bring them to class. The assertion that most students in the
class don't bring books (...) can often be interpreted as a
sign that the students aren't fulfilling their responsibilities
regarding the course material, which is an undesirable
situation in the classroom.

intervention topic.
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3.2.Teachers’ Responses to The Difficulties They
Experience in Classroom Management

This part begins with a conceptualization and presentation
of the teachers' responses to classroom management issues
in a table (Table 3). The findings are then interpreted and
described.

Table 3.

Teachers’ Responses to the Classroom Management Issues They
Face

Theme Code n
Verbal warning 9
Tone of voice difference 9
Warning
Using strong language 5
Suggestion 4
Providing examples from the 5

field of interest

Appealing to several senses 4
Talking to students Assigning roles 4
Using materials 3
Using various ways 3
Showing appreciation 2
Attracting attention 6
Activating the student 5
Drawing attention Establishing a connection with 3
life
Involving in decision making 3
Assigning homework 4
Out-of-class activities
Informing the family 3

The findings are framed under the topics of Warning (n =
27), Drawing attention (n = 21), Talking to students (n=17),
and Out-of-class activities (n = 7) when the participant
perspectives on how teachers respond to the issues, they
face in classroom management are analysed. The codes of
Verbal warning (n =9), Using strong language (1 = 5), Tone
of voice difference (n =9), and Suggestion (1 = 4) fall under
the topic of warning when the themes are analysed. This
situation is concretized concretized concerning this
recommendation by participant Ti’s remark, (...) I use the
case study method in some experienced situations and try to
contribute to the solution of the problem by using a language that
warns the student about her behaviour (...). Although
suggestion is perceived as a positive behaviour and teacher
reaction is perceived as a negative behaviour, it is
interpreted as a good example in terms of being a
preventive attitude. Talking to students was the theme that

led to the following codes: Providing examples from the
field of interest (n = 5), Appealing to several senses (1 = 4),
3), Using
various ways (n = 3), and Showing appreciation (n = 2).
Participant T7's statement, (...) In case of general
misunderstanding, I eliminate the misunderstood parts on the
smart board to reduce the noise in the classroom, underline the
important parts and use more than one sense of the children. In
this way, I both facilitate understanding and try to serve
permanent learning (...) points to the importance of different
sensory organs. Under the theme of Drawing Attention, the
codes of Attracting Attention (1 = 6); Activating the Student
(n = 5); Establishing a Connection with Life (n = 3) and
Involving in Decision Making (1 = 3) were reached. Indeed,
participant Ts's opinion that (...) I take care to ensure that
students are informed about both the activities and materials used
in the lesson. Then I ask questions to understand what the
students think about that subject and thus I think I prevent
unwanted situations that I may encounter in the classroom (...)"
proves that by participating in the decision making, he

Assigning roles (n = 4), Using materials (n =

develops solutions to the problems that may arise in the
classroom before they cause problems. Finally, under the
theme of Out-of-class practices, the codes of Assigning
Homework (n = 4) and informing the family (n = 3) were
reached. The views of Ts regarding homework, (...) Trying
to answer the questions of only one student can sometimes make
it difficult for us to manage the class, so if we cannot answer,
giving the student the topic he/she asked as homework can be a
solution (...), provide findings on the management of
processes arising from individual differences within the
class.

4. Discussion

In this study, the problems encountered by teachers in
classroom management were examined and an attempt
was made to reveal how teachers interpreted these
problems and what kind of reactions they gave to them.

Based on the findings of the study, the challenges faced in
classroom management were categorized under the themes
of student indifference, the use of digital tools, peer
interventions, and in-class variables. Teacher responses to
these problems were generalized as warning, talking to the
student, drawing attention, and out-of-class practices.
When these results are examined, it is seen that there are
similarities and differences with some studies on the
subject in the literature. It is seen that the components of
indifference and peer intervention among the problems
encountered in the classroom have been identified as
undesirable behaviours in many studies (Burden, 2017;
Maazouzi, 2017, Nazli, 2015; Oz, 2018; Ozcan, 2008;
Simpson, 2022; Sun & Shek, 2012; Turan, 2019). In some
studies, ignoring the reactions of teachers to in-class
problems, which are expressed as including the student in
the lesson, meeting with the student
reminding the student of the classroom rules, ignoring the
behaviour, warning (Keskin, 2002; Nazli, 2015; Ozcan, 2008;
Selli Giiven, 2020), is not among the findings obtained in

one-on-one,
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this study. In the research, it is seen that the approaches of
teachers to the problems they encounter in classroom
management are generally reactive, and a proactive
approach to prevent the occurrence of behaviour, and
therefore precautionary reactions, are ignored by teachers
It can be said that problems related to classroom
management may be experienced less in classes where the
classroom rules are determined with the participation of
the students as a proactive approach. Students may display
undesired disruptive behaviours that could interfere with
class activities and disturb the order of the classroom if
rules are not set or are not clearly and stated (Tauber, 2007).
Once more, a proactive approach to removing distraction
and apathy in the classroom may involve the instructor
creating an engaging lesson plan that takes into
consideration the students' preparation, interests, and
desires. It can be assumed that the issues with classroom
management that this study uncovered are connected to
students' lack of interest in the lecture and their use of
digital technologies. Based on the research's findings, it is
recommended that teachers' reactions and undesired
classroom behaviours be preventive to improve classroom
management. This recommendation is made to researchers
in two basic contexts and has multiple facets.

Suggestions to enhance classroom management

1. It's important to notice that undesirable classroom
behaviours are evolving constantly. Significantly this
evolution be technology-based given its connection to the
developing world and shifting demands. As a result,
rather than using punishment, it is recommended that the
issues brought on by students using smart boards and cell
phones in class be addressed through in-class activities.
To achieve the curriculum's learning objectives in
practice, this trend might mostly rely on our teachers'
understanding of augmented reality and technology,
particularly web 2.0-3.0 tools, in the classroom setting.
Teachers serve as our class guides.

2. Unwanted actions in the classroom are always a
possibility. According to various perspectives, a calm
learning setting might not be a learning environment, and
this likelihood is often increased by periodic traits in
personality development. As a result, it is advised to stop
undesirable behaviours based on their categories and
even use some of them as teaching moments to practice
classroom management.
recommended that positive examples be maintained in
the school setting and that undesirable circumstances
involving these examples be avoided.

On a basic level, it is

3. The school, and environment are all
components of education. Some of the causes of
undesirable classroom behaviours are not just
attributable to the school and the class; they can also arise
from residual effects from the family or the environment
that are brought into the classroom. Therefore, based on
the type of unpleasant behaviour, it might be proposed

family,

that family engagement be used to address the teacher
reactions in the classroom. By adding an educational
component to the process, it is possible to guarantee that
traces outside of the classroom are beneficial. This
circumstance is not intended to be a family complaint, but
rather to ensure the integrity of the school-family
relationship through cooperation.

4. It is important for teachers to be aware of potential
problems they may encounter in classroom management
and to develop proactive/precautionary response skills so
that they can focus on minimizing problems in the
classroom. However, to use reactive responses correctly
and effectively to solve problems that may arise despite
precautionary responses quickly and effectively, it is
recommended that teachers be included in awareness-
raising and development programs where good
examples are shown, and their pedagogical and
administrative knowledge and skills are developed, if
possible, through practical training.

Suggestions to researchers

1. A qualitative analysis of the classroom management
issues instructors encounter and their responses to these
behaviours has been conducted in this study. Analysis of
the data set gathered in various methods on the topic may
be done, and the study can be carried out in a large
sample using a quantitative and/or mixed model.

2. As an additional dimension to the study,
recommendations can be made for the development of
pedagogical and administrative skills in pre-service
teacher education, as well as an assessment of the impact
of the knowledge and abilities teachers gained in
before their

classroom management service on

professional competencies.
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Bu aragtirma bir ortaokulda yiiriitiillen Erasmus+ KA101 projesi kapsaminda 6gretmenlerin dahil
oldugu yurt dig1 kurslarla deneyimledikleri 21. yiizyil becerilerini incelemek ve yurt dig1 kurslarmn
Ogretmelerin gelisimlerine sagladig1 katkilar1 belirlemek amaciyla gerceklestirilmistir. Arastirma nitel
yontemle ve biitiinciil tekli durum deseninde yiiriitiilmiistiir. Aragtirmanin ¢alisma grubunu yurt
disinda iki kursa katilan, iki erkek, dort kadmn toplam alt1 6gretmen olusturmaktadir. Veriler yar1
yapilandirilmis goriisme formu ve katiima giinliikleriyle elde edilmis, betimsel analiz, ierik analizi,
dokiiman analiziyle ¢coziimlenmistir. Arastirmanin bulgularina gore 6gretmenler katildiklar yurtdisi
kurslarla sosyal, duygusal, bilissel, dil, teknolojik, pedagojik, teknik alanlarda beceriler
deneyimlemistir. Yurt dist kurslarm ulusal hizmetici egitimlere gore Ogretmen motivasyonu,
cokkiiltiirlii snuflarda egitim gorme, egitim igerigi, insan ve malzeme kaynaklar1 bakimindan iistiin
yanlar1 bulunmaktadir. Arastirmada Ogretmenlerin katildiklar1 yurt disi kurslarin bir hizmetigi
gelisimlerini oldukga olumlu etkiledigi ve Erasmus+ projeleriyle dahil olunan egitimlerin gretmen
egitiminin 6nemli bir bileseni oldugu sonucuna ulagilmistir. Ogretmenlerin Erasmus+ projeleri
yliriitebilmelerinin, yurt disinda farkli kurslara katilabilmelerinin gesitli yollarla tesvik edilmesi,
konuya iliskin biiyiik 6meklemlerle ve farkli yontemlerle arastirmalar yiiriitiilmesi 6nerilerinde
bulunulmustur.
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1. Giris

Ogrencilere kazandirilmasi hedeflenen yetkinlikler son
ylizyilin basindan itibaren 21. yiizy1l becerileri etrafinda
sekillenmektedir (Partnership for 21st Century Skills [P21],
2019). Tiirkiye'nin de dahil oldugu ¢ogu iilkede bu nedenle
Ogretmenlerden, uzmanlik
bilgisini Ogretmelerinin yani sira onlarin O6znel iyi
oluslarma, kisilik gelisimlerine odaklanmalar1 ayrica 21.
ylizy1l becerilerini kazandirmalari beklenmektedir (Milli
Egitim Bakanligi [MEB], 2018). Bu beklentiler 6gretmen
nitelikleriyle egitimin niteligi arasinda dogru yonlii bir
iliski olduguna dair yaygin kabulii animsatmakta ve
dogal

Ogrencilerine alanlarinin

Ogretmen  niteliklerini olarak  giindemde

tutmaktadir.

Bilimsel bilginin artmasi, 6gretim yontem ve tekniklerinde
yeni yaklasimlarin &nemli hale gelmesi, 6grencilerin,
velilerin, toplumsal ve
beklentilerinin farklilasmasi ¢agin 6gretmenlerinin sahip
olmalar1 gereken becerileri oldukga ¢esitlendirmistir.
Ogretmenlik mesleginin kendine has o&zellikleri ve

ekonomik sistemlerin

Ogretmenlerin bu talepleri karsilamasi gerekliligi de
mesleki ve kisisel gelisimi bir tercih olmaktan ¢ok bir
zorunluluk haline getirmektedir (Karjalainen vd., 2022;
Ogretmen Akademisi Vakfi [ORAV], 2021, s. 9).
Ogretmenlerin, becerilerinde fark yaratmasi igin planlanan
mesleki gelisim ¢alismalariyla (Rotherham ve Willingham,
2009; Sancar vd., 2021) ve kendini yonetme, baskalarma
liderlik edebilme, digerlerini kesfetme gibi alanlarda
yasam boyu siirecek bir deneyim olan kisisel gelisim
etkinlikleriyle (Sengiil ve Acar, 2021) bilgi, beceri ve
tutumlarinin yani sira bilissel, sosyal, duygusal, etik, estetik
olarak ¢ok yonlii gelismeleri amaclanmaktadir. Bu
baglamda agiklanan tiim bu alanlarda Avrupa iilkelerinde
oldugu gibi Tiirkiye’de de 6gretmenlerin mesleki ve kisisel
gelisimleri icin en 6nemli firsatlardan birini Erasmus+
programi sunmaktadir (Giirel ve Aslan, 2022).

Erasmus+ Avrupa Birligi'nin (AB) destekledigi, AB tiyesi
iilkelerin, AB aday {ilkelerinin ve Avrupa Serbest Ticaret
Birligi tiyesi tilkelerin katildig1, ayrica bazi smirlamalarla
¢ogu iilkenin Partner Countries olarak yer aldig1 egitim,
Ogretim, genclik ve spor bireylerin
yetkinliklerini artirmaya odaklanan hibe programidir

alanlarinda

(European Commission, 2022). Avrupa Birligi politikalar1
arasinda en basarili politika reformu olarak degerlendirilen
Erasmus programiyla (Altbach ve Teichler, 2001) her
yastan bireyin isttihdam olanaklarmin artirilmasi, yeni
beceriler kazanarak kisisel ve mesleki gelisimlerine katki
sunulmasi (Karakus vd., 2017; Ulusal Ajans, 2021) kisacast
Avrupanin sosyal, kiiltiirel, ekonomik ve insani yonden
gelisiminin desteklenmesi amaglanmaktadir (European
Commission, 2018).

Erasmus+  programi  igerisinde  okul  egitimi,
yliksekogretim, mesleki egitim, yetiskin egitimi, genclik ve
spora iligkin projeler yer almaktadir. Bunlar arasinda okul

egitimi ve personel haraketliligi projeleri Key Action 1

(KA1) olarak adlandirilmaktadir (Ulusal Ajans, 2022). KA1
projeleri igerisinde katiimcilarin en yeterli buldugu,
memnuniyet duydugu ve tercih ettigi proje tiirii ise Okul
Egitimi Personel Hareketlilikleri olan KA101 projeleri ve bu
projeler kapsamda dahil olunan yurt dist kurslardir
(Salcedo-Loépez ve Cuevas-Lopez, 2021). KA101 projeleri
okulun egitimci  personelinin gelisimini
desteklemek ve yeterliliklerinin daha iyi taninmasini
saglamak amaciyla yliriitiilen proje faaliyetleridir. KA101
projeleriyle kurumlarin kapasitesinin artirilmasi, okullarin

mesleki

uluslararasi boyutunun gelistirilmesi, egitim alanmndaki
yeni uygulamalarm, politikalarin  ve
incelenerek bunlarin transfer edilmesi hedeflenmektedir.
Bu projelerle okullarda gorev yapan idareci, 6gretmen ve
diger okul personelleri yurt disinda yapilandirilmis
kurslara katilabilmekte, okullarda, kuruluslarda isbasi
gozlem yapabilmekte ya da Ogretmenlik deneyimi
yasayabilmektedir. Boylece 6gretmenler farkli sosyal ve
kiiltiirel ~ baglamlarda  egitim  gorme  deneyimi
kazanabilmekte, kapsayici bir anlayisa sahip olabilmekte,

sistemlerin

biitiin dgrencileri igin yenilik¢i yontemleri teknolojiyle
birlegtirerek derslerine dahil edebilmektedirler (Blanco vd.,
2021; Kaynar-Cebeci ve Alci, 2022; Salcedo-Lépez ve
Cuevas-Lépez, 2021; Ulusal Ajans, 2022).

Erasmus+ KA101 projesiyle yiiriitiilen egitim faaliyetleri
Ogretmen yetistirme
nitelendirilmekte ve 6gretmen egitiminde yapilandirilmis
bir kursa katilmaktan ¢ok daha fazlasini ifade ettigi
belirtilmektedir (Salcedo-Lopez ve Cuevas-Lopez, 2021).
Nitekim Erasmus+ KA101 dahil
O0gretmenlerle yiiriitiilen arastirmalar 6gretmenlerin; erken
¢ocukluk egitiminde (Blanco vd., 2021), yabanci dil
ogretiminde (Furka ve Johnsen, 2017), egitime teknolojinin
aktarilmasinda farkli yaklagimlar: (Kaynar-Cebeci ve Alc,
2022) deneyimlediklerini, yabanci dil becerilerinin, kiiltiirel
okuryazarliklarinin arttigimi (Karakus vd., 2017; Kaynar-
Cebeci ve Alci, 2022; Salcedo-Lopez ve Cuevas-Lopez,

literatiirde bir modeli olarak

projelerine olan

2021) gostermektedir. Dahast Ogretmenlerin Erasmus+
KA101 projeleriyle dahil olduklar: yurt dis1 kurslarin 6znel
iyi oluslarini, mesleki motivasyonlarini (Blanco vd., 2021;
Salcedo-Lépez ve Cuevas-Lopez, 2021), psikolojik
saglamlik ve duygusal zeka 6zelliklerini (Furka ve Johnsen,
2017)
bulunmaktadir. Ayrica Erasmus+ KA101 projelerinin
Ogretmenlerin problem ¢dzme (Furka ve Johnsen, 2017;
Kaynar-Cebeci ve Alci, 2022), is birligi yapma, uluslararas:
meslektas aglar1 kurma (Asenjo ve Gémez, 2020; Blanco
vd., 2021; Furka ve Johnsen, 2017; Kaynar-Cebeci ve Alci,
2022; Salcedo-Lépez ve Cuevas-Lopez, 2021), teknolojik
okuryazarlik, proje tabanli ¢alisma (Kaynar-Cebeci ve Alci,
2022) gibi literatiirde 21. yiizyil becerileri arasinda sayilan

olumlu etkiledigini gosteren c¢alismalar da

alanlarda  yetkinlesmesinde o6nemli rol oynadig:
anlagilmaktadir.
21. ylzyil becerileri en yalin anlatimiyla, iginde

yasadigimiz cagda bireylerin geleneksel ve yeni nesil
zorluklarla basa ¢ikabilmeleri, firsatlardan daha fazla
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yararlanabilmeleri ve tehditlerden korunabilmeleri igin
sahip olmas1 beklenen yeterlilikler olarak tanimlanabilir
(P21, 2019). Bu nedenledir ki neredeyse tiim disiplinlerin
odaginda yer almaktadir. Alan yazin incelendiginde 21.
ytlizy1l becerilerinin farkli kurum ve kuruluslar tarafindan
tanimlandig1 ve bu becerilere iliskin listeler olusturuldugu
(21. Yiizy1l Becerilerinin Ogretimi ve Degerlendirilmesi, 21.
Yiizyil Becerileri Ortaklig1, Avrupa Komisyonu, Ekonomik
Kalkinma ve Is Birligi Orgiitii, Uluslararas1 Egitimde
Teknoloji Toplulugu vd.) goriilmektedir. Bunlar arasinda
en ¢ok taninanin ve kabul diizeyi en yiiksek olanin 21.
Yiizyil Becerileri Ortakligi (P21) oldugu soylenebilir.

P21 Amerika Birlesik Devletleri'nde
akademisyenlerin, politikacilarin, egitimden
kamu gorevlilerinin ve bilisim sektoriindeki birgok sirket

egitimcilerin,
sorumlu

temsilcisinin katilimi ile 21. yiizyillda &grencilerin sahip
olmasi gereken becerileri aragtirmak amaciyla kurulan bir
topluluktur. 2001 yilinda kurulan P21 ortakligi, 2018
yilinda Battelle for Kids'e katilmistir. P21 ortaklig1 istisnasiz
olmasini hedeflemektedir (P21, 2019). P21 ¢ercevesinde ii¢
ana kategori (anahtar temalar & 21. yiizyil temalars,
ogrenme ciktilart ve destek sistemleri) bulunmaktadir.
Anahtar temalar ve 21. yiizyil temalar kategorisi; anahtar
konular ve disiplinlerarasi temalar olarak adlandirilan iki
boyuttan olusmaktadir. Ogrenme ciktilar1 kategorisi;
o0grenme ve yenilik becerileri, bilgi, medya ve teknoloji
becerileri, yasam ve kariyer becerileri olarak adlandirilan
ii¢ boyuttaki beceri alanlarindan olusmaktadir. Destek
sistemleri kategorisi ise standartlar ve degerlendirmeler,
program ve 6gretim, mesleki gelisim ve 6grenme cergevesi
olarak adlandirilan dort boyuttan olusmaktadir (P21, 2019).
Cercevenin sundugu Ogrenme ve yenilik becerileri
igerisinde yer alan elestirel diisiinme, iletisim, is birligi ve
yaraticilik gibi becerilerin is diinyasinn taleplerine daha
duyarh olmasi (Giir vd., 2023; Tiirkiye Sanayici ve Is
Adamlar1 Dernegi [TUSIAD], 2014) cercevenin kabul
diizeyini artirmaktadir.

Ogretmen egitiminin uluslararasi boyuta taginmasimn
onemli bir hedef haline geldigi (Abraham ve von Bromssen,
2018) 21. ylizyilda, ogrencilerini kiiresel bir diinyaya
hazirlayacak olan &gretmenlerin bunu sadece yerel
diizeyde katildiklar
basarabilmeleri zor goriinmektedir. Bunun yani sira
geleneksel yontemlerle gerceklestirilen 6gretmen egitimi
¢alismalarinin, hizmeti¢i egitimlerin beklenen yarar:
saglamadigl, oOgretmenlerin gelismelerine ve Ogrenci
¢iktilarina  neredeyse  higbir  etkisinin  olmadig1
bilinmektedir (Cilliers vd., 2020; Giiltekin vd., 2018;
Kahyaoglu ve Karatas, 2019). Ogretmenlerin proje tabanli
egitimlere katildiklarinda, etkinliklerde aktif olarak yer
aldiklarinda, yeni yaklagimlari kullandiklarinda,
meslektaglariyla  birlikte — 6grendiklerinde  mesleki
gelisimlerinin olumlu olduguna iliskin literatiirde ¢ok
sayida goriis (Korthagen, 2017; Macia ve Garcia, 2016) ve
arastirma sonucu (Cristovao vd., 2020; Ivrendi vd., 2022;

mesleki gelisim calismalariyla

Karjalainen vd., 2022; Nonmanut-Pongsakdi vd., 2021)
bulunmaktadir. Nitekim Ekonomik Kalkinma ve Isbirligi
Orgiitic  (OECD) tarafindan  hazirlanan ~ “Diinya
Standartlarinda 21. Yiizy1l Okul Sistemi Nasil insa Edilir”
bashikli rapor ile egitim ¢iktilar1 bakimindan yiiksek
performans gosteren {ilkelerde &gretmenlerin segimine,
egitimine, gelisimine biiylik O6nem verildigi, tim bu
siireclerin nitelige odaklanilarak isletildigi ve yenilikgi
yaklasimlarin kullanildig: belirlenmistir. Dahasi egitimde
yiiksek basariya sahip {ilkelerin yaratici, takim galismasi
yiiriitebilen, kendilerinin ve meslektaglarinin gelisimine
katki saglayabilen bagka bir sodylemle 21. yiizyil
becerilerinde yetkin 6gretmenlere sahip olduklar tespit
edilmistir (OECD, 2018). Durum Tiirkiye acisindan ele
alindiginda ise ilgili
problemlerin bulundugu ve 21. yiizy1l becerilerinin
kullaniminda alg: ile olgu arasinda farkliliklarin oldugu
goriilmektedir.

Ogretmen nitelikleriyle baz1

[kogretim ve ortadgretimde 20 milyona yakin 6grenci, bir
milyonu askin 6gretmen niifusuna sahip Tiirkiye’de (MEB,
2022a) oOgretmen niteliklerinin artirilmast ve bu yolla
o0grenci ¢iktilariin iyilestirilmesi Tiirkiye Cumhuriyetinin
kurulusundan bu yana egitim politikalarinin merkezinde
yer almistir (Yiiksekogretim Kurulu [YOK], 2007). Tarihsel
siire¢ icerisinde c¢esitli projelerle, Ogretmen yetistiren
kurumlar1 gelistirme c¢alismalariyla (YOK, 2007, 2018),
o0gretmenlik mesleginin  standartlarinin  belirlenmesi
amaciyla yiiriitillen diizenlemelerle (MEB, 2017a, 2017b)
Ogretmenlerin egitimleri, statiileri, 6zliik haklar1 stirekli
iyilestirilmeye calisilmistir. Bu dogrultuda &gretmen
nitelikleri giincel politikalarin da merkezinde yer almaya
devam etmis (MEB, 2018, 2021a) ve 7357 say1l1 @gretmenlik
Meslek Kanunu ile de 6gretmenlik mesleginin bir uzmanlik
ve kariyer meslegi oldugu (MEB, 2024) yasalastirilmustir.

Tiirkiye'de gerceklestirilen aragtirmalarin ve
degerlendirme raporlarmin sonuglarindan 6gretmenlerin
hem kendilerini (Guriilti vd., 2020; 1ncik—Yalg1n, 2020;
Kiyasoglu ve Ceviker-Ay, 2020; Ozdemir, 2021; TEDMEM,
2019, s. 19; Uyar ve Cigek, 2021) hem de okul yoneticilerini
(Elekoglu ve Demirag, 2020; Yilmaz, 2021) 21. yiizyil
becerilerinde yetkin gordiikleri anlasilmaktadir. Benzer
sekilde arastirmalar ortaokul ve liselerde egitim goren
ogrencilerin (Erten, 2022; Yayla, 2022) ve iiniversitede
O0grenim goren 6gretmen adaylarinin (Tican ve Deniz, 2019)
kendilerini 21. yiizyil becerileri bakimindan yeterli
gordiiklerine isaret etmektedir. Ancak ogrencilerin 21.
ylizy1l becerilerindeki yeterliliklerini de 6lgen Programme
for International Student (PISA)
degerlendirmelerinde Tiirkiye'nin elde ettigi sonuglar,
ogrencilerin bu becerilerde diger OECD f{ilkelerindeki
akranlarmma gore daha geride oldugunu gostermektedir
(Dalton vd., 2013; MEB, 2019). Ogretmen ve Ogrencilerin
algilariyla, somut degerlendirmelerin sonuglar1 arasindaki
bu farkin egitim sistemi igerisindeki pek ¢ok baglamdan,
sosyolojik, psikolojik faktdrlerden kaynakli sebepleri
bulunmakla birlikte en ©nemli nedenlerinden birinin
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Ogretmen nitelikleri
soylenebilir.

ve vyeterlikleriyle ilgili oldugu
Ogretmenlerin geleneksel ve yeni nesil zorluklarla basa
¢ikabilmeleri bagka bir soylemle 21. yiizyil becerilerindeki
yeterlilikleri (P21, 2019) 6grencilerini 21. yiizyilin basaril
bireyleri olarak hayata hazirlamalarinda ve onlara rol
model olabilmelerinde 6nemlidir. Arastirmada bu 6nem
dogrultusunda dgretmenlerin Erasmus+ projeleriyle dahil
olduklar1 yurt dis1 kurslarda elde ettikleri kazanimlara ve
deneyimledikleri 21. yiizyil becerilerine odaklanilmuistir.
Literatiirde Erasmus+ programinin farkli proje tiirlerine
odaklanan gorece ¢ok sayida arastirma olmasma karsin
(Aslan-Bagc1 vd., 2018; Fansa, 2021; Giirel ve Aslan, 2022)
KA101 projeleriyle 6gretmenlerin mesleki ve kisisel gelisim
deneyimlerini incelemeye odaklanan simrl arastirma
(Asenjo ve Goémez, 2020; Blanco vd., 2021; Furka ve
Johnsen, 2017; Karakus vd., 2017; Kaynar-Cebeci ve Alci,
2022;  Salcedo-Lépez  ve 2021)
bulunmaktadir. Bunun yamni sira literatiirde daha ¢ok
katilimcilarin uzun siireli Erasmus+ projeleriyle katildiklar:

Cuevas-Lopez,

egitimlere akademik ilgi gosterildigi, kisa siireli egitimlerin
incelenmedigi yoniinde elestirilere de (Furka ve Johnsen,
2017) rastlanmaktadir. Ayrica KA101 projeleri igeriginde
yer alan yurt dis1 kurslarin 6gretmenlerin 21. yiizyil
becerileri
odaklanan bir arastirmaya da rastlanamamustir. Acgiklanan
nedenlerle arastirmanin yiiriitiilmesi 6nemli bulunmustur.
Aragtirmada projeleriyle
deneyimledikleri  21. becerilerinin  durum
calismasiyla tespit edilerek konuya iligskin literatiire
katkida bulunulmasi ve mevcut eksikligin giderilmesi gibi
onemli ¢iktilar beklenmektedir. Bununla birlikte 6gretmen
egitiminde uluslararasi
politika belirleyicilere ve uygulayicilara ¢6ziim odaklh

iizerindeki etkisini incelemeye

dogrudan

Ogretmenlerin  Erasmus+

ylizyil

deneyimlerin Onemiyle

ilgili

Oneriler getirilmesi hedeflenmistir. Bu kapsamda
arastirmada su sorulara yanit aranmaktadir:
1. Ogretmenlerin katildiklar1  yurt dist  kurslar

gelisimlerine nasil katki saglamistir?

2. Ogretmenlerin katildiklar1 yurt dist kurslar ile
deneyimledikleri 21. yiizyil becerileri nelerdir?

3. Ogretmenler katildiklar1 yurt digi kurslari ulusal

hizmetici egitimlere gore nasil

degerlendirmektedir?

2. Yontem
2.1.Desen

Aragtirma, bir Erasmust KAI101 projesiyle katilimc
o0gretmenlerin dahil oldugu yurt dis1 kurslarin 6gretmen
egitiminde sundugu Ozgiin firsatlar, Ogretmenlerin
gelisimine sundugu katkilar1 ve deneyimledikleri 21.
ylizy1l becerileri ile ilgili derin anlamlari kesfetmeye olanak
tanidig1 icin nitel yontemle ve durum calismas: deseninde
gerceklestirilmistir. Durum ¢alismalar: giincel bir olayin ya
da durumun kendi gercekligi icerisinde anlasilarak
yorumlanmasinda ve betimlenmesinde kullanilabilecek en
uygun desendir (Creswell, 2020; Merriam, 2018, s. 40).
Durum calismalar: farkli desenlerde yiiriitiilebilmektedir.
Bu arastirmada tekli
benimsenmistir. Kendine 6zgii durumlarin ¢alisilmasinda
etkili olan biitiinciil tekli durum deseninde tek bir analiz
birimi ve tek bir durum incelenmektedir (Yildirim ve
Simsek, 2008, s. 290). Arastirmada &gretmenlerin yurt disi
kurslardaki deneyimleri bir biitiin olarak incelenip analiz
edildiginden yurt disi kurslarda 6gretmen deneyimleri
“durumu”, yurt dist kurslara katilan Ogretmenler “analiz

biittiinctil durum  deseni

birimini” temsil etmektedir.
2.2.Calisma Grubu

Creswell (2020) iyi bir durum ¢alismasi arastirmasinin s6z
konusu duruma iligskin detayl bir betimleme igermesinin
onemli oldugunu belirtmektedir (s. 100).
dogrultusunda arastirmada okuyucunun
duruma iliskin derin bir iggorii kazanabilmesi icin
katilimalarin yiiriittiikleri Erasmus+ projesi gercevesinde
gerceklestirilen c¢alismalar ve dahil olduklar1 yurt dist
kurslarin igeriklerine iliskin detayl bilgi sunulmustur.
Katilimcilar, 6gretmenlerin  6grencilerine  21.
becerilerini kazandirabilmek igin Oncelikle bu becerilere
kendilerinin sahip olmalar1 gerektigi (Schleicher, 2012)
savindan yola gikarak “Z Kusagmin Ogretmenleri” isimli
projeyi yuritmiistiir.  Sekil 1'de
goriildiigii iizere Z Kusagmmin Ogretmenleri projesi

Bu Oneri
incelenen

ylizyil

yapilandirmis ve

hazirlik, uygulama ve yayginlastirma basamaklarmnda
cesitli faaliyetleri icermektedir. Ayrica proje gergevesinde
katihimalar biri Ispanya'nin Malaga kentinde digeri
Cekya'nin Prag kentinde iki yurt dis1 kursa katilmistir.
Katilimcilarin  yiirittiikleri Erasmus+ projesi ve dabhil

olduklar1 uluslararasi kurslar meslek iginde siirekli
Ogrenmelerini ve mesleki gelisimlerini  destekler
niteliktedir. Katilmcilarin dahil olduklar1 kurslarin

icerikleri biiyiik oranda yaparak yasayarak Ogrenmeye
dayanmaktadir.  Bu, elde ettikleri
deneyimlerin benzersiz olmasmi saglamakta ve dahil
olunan egitimden en {ist diizeyde yararlanmalarina,
sorumluluk tistlenmelerine (Furka ve Johnsen, 2017) olanak
tanimaktadar.

katilimalarin
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Hazirlik Asamast

. 1htiyac;larm belirlenmesi (problemin tespiti, veri toplama,
okul toplumuna proje siirecinin tarutilmasi, goniilliilerin

davet edilmesi, kurslarin belirlenmesi)
e On testlerin yiiriitiilmesi

o Dil, kiiltiir ve pedagojik hazirlik calismalar1

Uygulama Asamasi

e “4Cs” kursunun tamamlanmast

e Okul toplumunun kurs hakkinda bilgilendirilmesi
¢ “ICT in Education” kursunun tamamlanmasi

o Okul toplumunun kurs hakkinda bilgilendirilmesi

e Son testlerin uygulanmasi

Kurs Adi: “4Cs: Collaboration, Creativity,
Communication, and Critical Thinking”

Kurs Merkezi: Ispanya/Malaga

Kurs Igerigi
e Yaraticilik (yaraticr diisiinme ilkeleri, stilleri, genel-yan

diistinceler, akis, dinleme vb.)

. Heti@im (temeller, teoriler, engeller, fonksiyonlar; sozlii-
sozsliz, duygusal iletisim; empati, atilganlik, yeniden

cerceveleme vb.)

o is birligi ve problem ¢6zme becerileri (farkli diizeylerde is
birligi gelistirme, Rosenberg yontemi, siddetsiz dil, yaratici

problem ¢dzme programlari, 6fke yonetimi vb.)

e Elestirel diisiince (zincirlerin anahtari, simf atmosferi,
merak, gercek yasam baglamlari, elestirel diisiinmeyi
gelistirme, teknikler vb.)

e Umut toplulugu (21. yiizyil yeterlilikleri, bilissel-kisisel-
kisilerarasi gelisim, yaratici, elestirel bir smif igin planlar,

okul ziyareti)

Z Kusagr Ogretmenleri Projesi Siireci

Kurslar ve Icerikleri

Yayginlagtirma Asamasi

o 21. yiizyil becerileri atolye calismalar1
e Kazanimlarin miifredata dahil edilmesi
. Ogrencilerinin 21. ylizyil becerilerinde fark olusturulmasi

e Okul bolgesinde bulunan okullarin 6gretmenleriyle atolye

calismalar yiiriitiilmesi

e eTwinning projesiyle  &grencilerin  uluslararast  aglar

kurmasinin saglanmasi

Hazirlanan ingilizce video derslerle Avrupali meslektaglarin

desteklenmesi

Velilere sertifikali egitimler sunulmasi

Etkinlik temelli kitapgik hazirlanmasi

Yurt dist kurslarin 6gretmen gelisimine etkisini inceleyen

bilimsel bir makalenin hazirlanmasi.

Kurs Adi: “ICT in Education”

Kurs Merkezi: Cekya/Prag

Kurs Igerigi
o Bilgi iletisim teknolojileri farkindaligi (egitimde bilisim
teknolojilerine giris, cevrimigi uygulamalar1 kullanma, giivenlik
sorunlari, dijital giivenlik, intihal, dijital saglik, siber zorbalik ve
siber takip vb.)

Egitimde kodlama (basit kodlama, oyun ve &lgme-
degerlendirme araci tasarlama, Weebly, WebQuests, kisisel web

sayfasi tasarlama vb.)

Sinifa teknolojiyi dahil etme (6grenmeyi desteklemek igin mobil
cihazlar1 kullanma, dersler i¢in kaynak bulma, online yararl

kaynaklar, telif hakki dogurmayan uygulamalar: kesfetme vb.)

o Atdlye ¢alismalart (verimli sunumlar, afiglerin olusturulmasi,
farkli konularda BiT vb.)

e Degerlendirme ve gozlem (atdlye calismasi, degerlendirme,

okul ziyareti)

Sekil 1. Z Kusag1 Ogretmenleri Projesi siireci

Arastirmanin ¢alisma grubunu olusturan katilimcilar
Ankara ilinde bulunan bir ortaokulda gorev yapmaktadir.
“Z Kusagmin Ogretmenleri” isimli Erasmus+ KA101
projesini  yiiriiten katilimcilar amagli  6rnekleme
yontemlerinden 6l¢iit 6rnekleme teknigiyle belirlenmistir.
Arastirmada s6z konusu projeye katilmis olmak olgiit
olarak kabul edilmis, goniilliiliik cer¢evesinde ve
bilgilendirilmis onamlar alinarak katilimecilar arastirmaya
dahil edilmistir (Creswell, 2020, s. 157). Katilimcilara iligkin

bilgiler Tablo 1’de sunulmustur. Buna gore arastirmaya
dort kadin, iki erkek Ogretmen katilmistir. Ug katiima
Ingilizce 6gretmenidir. Diger katilimcilarin branglari fen
bilimleri, sosyal bilgiler ve beden egitimidir. 34 ile 54
yaslar1 arasindaki katiimcilar 10 ile 21 yil arasinda degisen
stirelerde dgretmenlik deneyimine sahiptir. Bes katilimct
lisans, bir katilimet lisansiistii egitime sahiptir. Tki katilimc
yurt disinda bir kursa, digerleri iki kursa katilmistir. Ug
katilimcr bu kurslardan 6nce hi¢ yurt disina gikmamustir.
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Tablo 1.

Katilimeilarin Ozellikleri

Katilima Cinsiyet Yas Deneyim (Y1l)  Bransg Egitim durumu  Egitim sayis1  Yurt dis1
(Kod) deneyim
TA-M Erkek 51 21 Beden egitimi Lisans 1 Var
TB-F Kadin 42 20 Sosyal bilgiler ~ Yiiksek lisans 2 Yok
TC-F Kadin 37 12 ingilizce Lisans 2 Yok
TD-F Kadin 38 16 Ingilizce Lisans 2 Var
TE-F Kadin 34 10 Fen bilimleri Lisans 2 Yok
TE-M Erkek 54 12 Ingilizce Lisans 1 Var
2.3.Islem soru goriisme formundan c¢ikartilmistir. Boylece taslak

Aragtirmanin yiiriitiilmesinde benimsenen etik hususlar,
veri toplama araglari, verilerin analizi hakkinda bilgiler,
gecerlik ve giivenirligin saglanmasi icin uygulanan
stratejiler asagida agiklanmuistir.

2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel
Aragtirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemler” bashig: altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir. Bu calisma Kiitahya Dumlupinar
Universitesi Rektorliigii Sosyal ve Beserd Bilimler Bilimsel
Arastirma ve Yaym Etigi Kurulu'nun 30.03.2022 tarihli,
2022/03 sayilt izni dogrultusunda gergeklestirilmistir.

2.4.Veri Toplama Araclart

Veriler, arasgtirilan durum hakkinda derinlemesine bir
anlayis sunmak igin farkli veri toplama araglariyla elde
edilmigtir (Creswell, 2020, s. 100). Patton (2018) durum
calismasi verilerinin bir durum hakkinda katilimcilarla
gerceklestirilen goriismeler, goézlemler, dokiimanlar ve
durum hakkindaki biitiin olustugunu
belirtmektedir. Bu baglamda arastirmada katilimcilarmn
yurt dis1 kurslar siiresince deneyimlerini anlayabilmek igin

bilgilerden

kendi el yazilariyla tuttuklar1 “katiimc giinliikleri”,
deneyimlerine derinlemesine odaklanmak igin “goriisme
formu” kullamilmis ve katilimcilarla yar yapilandirilmis
goriismeler gerceklestirilmistir.

2.4.1. Gortisme formu

Aragtirmaci tarafindan Tiirkge ve Ingilizce literatiirde yer
alan benzer aragtirmalar ve bu arastirmalarda kullanilan
toplama araglar1 incelenerek olusturulmustur.
Oncelikle aragtirmanin alt problemleri dogrultusunda
taslak form hazirlanmigtir. Hazirlanan taslak form egitim

veri

yonetimi alaninda doktor unvani ile gérev yapan ve nitel
arastirmalar  yiiriitme  konusunda deneyimli  iki
akademisyenin goriisiine sunulmustur (Yildirrm ve
Simsek, 2008, s. 91). Uzman goriisleri dogrultusunda bir

form alt1 demografik, iki tecriibe ve davranis, bir fikir ve
deger sorusu ve ii¢ sondadan olusmustur (Patton, 2018, s.
350). Hazirlanan goriisme formu arastirmanin calisma
grubunda yer almayan ve farkli bir Erasmus+ KA101
projesiyle yurt dist kursa katilmis olan iki 6gretmenle
denenmistir. Ayrica taslak form dil bilgisi kurallar1 ve
anlam agisindan degerlendirilmek iizere iki Tiirkge
Ogretmenin
dogrultusunda diizenlemeler yapilmis (Merriam, 2018, s.
93) bu sekilde form uygulanmaya hazir hale getirilmistir.

incelemesine sunulmus, Oneriler

2.4.2. Katilimar giinliikleri

Arastirmanin  katilimcilar1 yurt disina hareket ettikleri
giinden Tiirkiye'ye dondiikleri giine kadar deneyimlerini,
duygularmi ve diisiincelerini kendi el yazilar ile her giin
not defterlerine kaydetmistir. Bu sekilde
glinliikleri olusmustur (Bogdan ve Biklen, 1998). Boylece
katilimer giinliikleriyle arastirmaya veri saglayabilecek
dokiimanlar (Yildirim ve Simgek, 2008) elde edilmistir.

katillma

2.5.Verilerin Analizi

Aragtirmada verilerin analizinde betimsel analiz, igerik
dokiiman teknigi  kullanilmasgtir.
Katilimcilar ile gergeklestirilen goriismelerde 206 dakikalik
ses kaydi Oncelikle ~goriismeler ve
katilimcilarin el kaydettikleri giinliikler
bilgisayar ortaminda yaziya gegirilmistir. Boylece oldukca
hacimli bir veri setine ulagilmistir. Akabinde veriler analiz
igin tabloya
Aragtirmanin birinci ve iiglincii alt probleminde veriler
igerik analiziyle ¢Oziimlenmistir. alt problem
betimsel analiz ve dokiiman analizi ile incelenmistir
(Neuendorf ve Kumar, 2016; Patton, 2018, s. 5; Yildirim ve
Simsek, 2008, s. 74). Betimsel analiz i¢in kapsamli bir
literatiir taramas: gergeklestirilmis, Partnership for 21st
Century Learning cercevesinde tanimlanan beceriler
incelenmigtir. P21 cergevesinde tamimlanan her bir
becerinin alt bilesenleriyle birlikte dahil edildigi betimsel
bir gergeve ve analiz listesi olusturulmustur (Akar, 2019, s.
177).

analizi ve analizi

yapilmistir.

yazilariyla

olusturulan aktarilarak  ayiklanmuisgtir.

ikinci
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fcerik analizinde insan kodlayic1 ve bilgisayar destekli
kodlama seklinde iki secenek bulunmaktadir. Bu iki
segenekte de verilerin nasil bir Oriintii olusturulacagina
aragtirmacilar karar vermektedir (Neuendorf ve Kumar,
2016; Patton, 2018, s. 442). Bu nedenle aragtirmada verilerin
insan kodlayici (aragtirmaci) tarafindan analiz edilmesi
tercih edilmistir. Betimsel analiz hazirlanan betimsel analiz
listesi
deneyimlerinin 6ziinii aktarabilmek igin temalar ve kodlar
altinda diizenlenmistir. Katilimci 6gretmenlerin gizliliginin

ile gerceklestirilmistir. Bulgular katilimcilarm

korunmas: amaciyla kodlama yapilmistir. Katilimcilar;
ogretmen olduklarmi belirtmek amaciyla “T” harfiyle,
goriisme sirasmi gostermek amaciyla alfabetik sirayla (A,
B...F) ve cinsiyetlerini nitelemek amaciyla F (female) ve M
(male) seklinde tanimlanmuistir. Ornegin TA-M bigiminde
kodlanan katilima ilk sirada goriisiilen erkek bir
O0gretmendir. Arastirmanin bulgular1 stk stk dogrudan
anlatimlara yer verilerek ve gorsellerden de yararlanilarak
(Merriam, 2018, s. 25; Patton, 2018, s. 454) sunulmustur.

2.6.Gecgerlik ve Giivenirligin Saglanmasi

Genel olarak nitel arastirmalarda, 6zelde ise durum
¢alismalarinda gecerligin ve giivenirligin saglanmasi igin
literatiirde bazi 6nemli stratejiler énerilmektedir (Creswell,
2020, s. 252; Merriam, 2018, s. 221; Patton, 2018, s. 542). Bu
oneriler dogrultusunda arastirmada gegerli ve giivenilir
sonuglar elde edebilmek icin 6zenli bir arastirma siireci
yuriitiilmiistiir. Arastirmanin yapi, i¢ ve dis gegerligini
saglamak amaciyla, incelenen durumla ilgili etkilesim
igin Ogretmenlerle
derinlemesine goriismeler gergeklestirilmistir. Ayrica yari
yapilandirilmis goriismeler, katiima giinliikleri gibi farkli
kaynaklardan saglanan verilerle veri gesitlemesi ve elde
edilen verilerin birbirlerini desteklemesi saglanmuistir.
Incelenen durumu olabildigince yansiz bir gekilde
irdelemek
paylasilarak goriigleri almmustir. Bunun yami sira iki
katilimciya ait goriisme kayitlari, katilimer giinliigii notlar

siiresini  artirabilmek katillma

amaciyla ulasilan sonuglar katiimcilarla

ve olusturulan betimsel kodlar bir egitim yonetimi
akademisyeniyle  paylasilarak  kodlama
saglanmistir. Buna gore sadece bir kod (duygusal beceriler)
tizerinde goriis ayriigi bulundugu anlagilarak Miles ve
Huberman (1994) modeline gore uyum Kkat sayist %98

yapmast

hesaplanmistir. Ulasilan tiim sonuglar ayni1 akademisyen
ile tekrar paylasilarak goriigleri alinmistir. Arastirmaci
onyargisin1 kontrol edebilmek amaciyla literatiir detayl
sekilde incelenmistir. Son olarak arastirma siireci detayl
bir sekilde raporlanmis, olusturulan veri tabani ve
gerceklestirilen analizler saklanmistir.

3. Bulgular

3.1.0gretmenlerin Katildiklar: Yurt Dist Kurslarin
Gelisimlerine Sagladig1 Katkilar

Arastrmanin  ilk  alt probleminde &gretmenlerin
katildiklar1 yurt dig1 kurslarin gelisimlerini ve becerilerini
nasil etkilediginin  belirlenmesi amacglanmistir. Bu
kapsamda katilimcilara “Katildiginiz yurt disi kurslarin size

nasil etkisi oldu?” sorusu ve “Katildigimiz yurt disi kurslarn
sizi nasi gelistirdigini diisiiniiyorsunuz?” sonda sorusu
yoneltilmistir. Gergeklestirilen icerik analizinde Sekil 2’de
goriilecegi Ogretmenlerin  katildiklar
araciligiyla i) sosyal, ii) duygusal, iii) biligsel, iv) dil, v)
teknolojik, vi) pedagojik ve vii) teknik alanlarda becerilerini
gelistirdikleri belirlenmistir.

lizere kurslar

Arastirmada, katilmcilarin dahil olduklar1 yurt disi
kurslarla sosyal gelistirdikleri yoniinde
goriisler sunduklar1  anlasgilmistir.  Bulgulara gore
katiimcailarin - gelistirdikleri sosyal beceriler arasinda;
empati, sorumluluk, organizasyon,
etkilesim kurma, kiiresel
Biittin

becerilerini

kiiltiirler arasi

vatandaghk ve iletisim
Avrupal
meslektaglariyla birlikte calistiklarma, farkl kiiltiirleri
tanidiklarina  ve etkilesim
becerilerinin gelistigine yonelik goriisler agiklamistir. Bu
konudaki diisiincesini TB-F “...diinya vatandasi olmanin
farkina vardim ve bunu deneyimledim” bi¢iminde ifade
ederken TA-M “...gittigimiz iilkenin kiiltiiriinii gormek, tarihi
yapilarim, tarihi dokusunu goérmek, insanlaryla direkt oraya
gelen diger kursiyerlerle kaynasyp onlarm kiiltiirlerinden
faydalanmak benim igin, benim gelisimim icin onemliydi”
seklinde dile getirmistir. Ayrica TF-M farkl kiiltiirlerden
insanlarla is birligi yapmasinin empati kurma becerisini
gelistirdigini, katilimc1 TB-F proje ekibi igerisinde yer
almasimin ve katildig1 kursun sorumluluk alma becerisini
gelistirdigini belirtmistir. Katilimc1 TD-F organizasyon
yapma becerisinin gelisti§ini “...organizasyon becerilerimin
gelistigini diisiiniiyorum. Bir seyleri organize etmek ayri bir
durum, riskler nedir c¢oziimler nedir bunlari daha ayrmtili
diistindiigiimii, daha kapsaml diigiinebildigimi diisiiniiyorum,
bu etkisi oldu.” sozleriyle ifade etmistir. Katilimcilarin tigii
(TD-F; TE-F; TC-F) katildiklar iletisim
becerilerini  gelistirdigini, Ozellikle iletisimde yapilan
yaygin hatalara iliskin farkindalik kazandiklarini, smif ici
iletisime ve veli Ogretmen iletisimine yonelik pratik

bulunmaktadir. katilimalar

kiilttirlerarasi kurma

“

kurslarin

beceriler kazandiklarina iliskin goriisler sunmustur.

Aragtirmada katilmcilarin  dahil olduklar1 yurt dis
kurslarla duygusal becerilerini gelistirdikleri yoniinde
goriisler sunduklar1 goriilmiistiir. Buna gore katiimcilarin
gelistirdikleri duygusal beceriler arasinda Ozgiiven ve
motivasyon becerileri bulunmaktadir. Bes katilimc (TB-F;
TC-F; TD-F; TE-F; TF-F) yurt disinda bir
katilmalarinin yurt digma ¢ikmalari, 6gretmenlik bransina
iliskin yeterliliklerini artirmalar1 ve sayginlik hissetmeleri
nedeniyle &zgiivenlerini gelistirdigini belirtmistir. TB-F,
TC-F ve TE-F ilk kez yurt disina ¢iktigini belirterek, yurt
disina ¢ikabilmis olmanin hem kisisel hem de mesleki
ozglivenlerini gelistirdigini agiklayan goriisler sunmustur.
Ornegin Ingilizce 6gretmeni olan TC-F diisiincelerini
“Ogretmen olarak baska bir iilkede bildigin bir dili dzgiirce
konusmak  0zgiiven duygusunu  hissettirdi.”
agiklamistir. Bu konuda TB-F'nin goriiglerinin bir kism ise
su sekildedir:

kursa

sozleriyle
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“...ben daha once agik¢ast yurt disina ¢ikmadim. Yurt
disina ¢tkma konusunda korkularim vardi bir kere. Benim
onyargilarimy kirdi. Tamamen farkly kiiltiirler, acaba
onlar bizi nasil goriiyorlar ben gittigimde onlari nasil
gorecegimi nasil bir yasam tarzlart oldugunu merak
ediyordum. Artik diger meslektaglarimdan farkli olarak
kurs gormek icin yurt disina ¢ikmg bir 63retmenim.
Burada gordiigiim benzerlik ya da farkliliklart hem
meslektaglarima hem de 63rencilerime anlatmak on
yargilarini ve korkularini yenmek istiyorum.” (TB-F)

Arastirmada katimclarin  dahil olduklart yurt dist
kurslarla bilissel gelistirdikleri yoniinde
goriisler tespit edilmistir. Katiimcilarin
gelistirdikleri ~ bilissel =~ beceriler =~ arasinda;  bilgi
okuryazarhigy, farkli diisiinme stilleri, AB tiyesi tilkelerin ve

becerilerini
sunduklar1

Tiirk egitim sisteminin karsilastirmasi bulunmaktadir.
Ornegin 6grenme, bilgi okuryazarhigi ve farkli diisiinme
stillerine iliskin becerilerini gelistirdigini diistinen katilimc
TD-F bu konudaki diisiincelerini “21. yiizyil becerileri bana
gore daha c¢ok soyut becerilerdi. Yani sinifta verilemeyecek
beceriler gibi diisiiniiyordum. Boyle olmadigimi gordiim. Yani
ben bir yabanct dil 6gretmeni olarak bu becerileri sinifta
verebilecegim, uygulayabilecegim etkinlikleri 6grenmis oldum.
Ayrica bir ICT kursu aldik. Bunlar zaten bildigim seylerdi ama
farkli yonden bakabildim. Derslerde nasil uygulayabilecegimi
gordiim.” seklinde agiklamastir.

Arastirmada katiimalarin dahil olduklart yurt disi kurslarla
dil becerilerini 6nemli derecede gelistirdikleri belirlenmistir.
Bes katthma ogretmen (TA-M; TB-F; TC-F;, TD-F; TE-F)
ingilizce iletisim kurma ve Tngilizceyi etkili kullanabilme
ozgiiven kazandiklar1 yoniinde goriisler
aciklamugtir. Ornegin TC-F Ingilizce &gretmeni olmasma
ragmen ilk kez yurt disma c¢ktgimi ve farkl tilkelerden
bireylerle ingilizce iletisim kurabilmeyi deneyimledigini, TB-F
Ingilizce konusma konusunda yetersizlik hissettigini ancak bu
kurs araciligryla 6nemli bir ilerleme kaydettigini agiklamugtir.
Bunun yani sira tiim katihmclar Cekge ve Ispanyolcada

konusunda

giinliik iletisimde sik kullanilan kelimeleri 6grendiklerine,
yerel halk ile bu dillerde iletisim kurmay1 deneyimlediklerine
iliskin goriisler agiklamustir.

Arastirmada katilimalarin dahil olduklar yurt dis1 kurslarla
teknolojik becerilerinin gelistigi yoniinde goriisler sunduklari
tespit edilmistir. Katilmalarin timii egitim ortamlarina
teknolojiyi aktarma ve web2 araglarim kullanma becerilerinin
gelistigine iliskin goriisler sunmustur. Dort katithma (TB-F;
TC-F; TD-F; TE-F) bazi1 Web2 araglarmi kullanabildikleri,
bunlar1 derslerine aktarabildikleri ve derslerine iliskin kendi
Ogretim materyallerini hazirlayabildikleri yoniinde goriis
sunarken, iki katilima (TA-M; TF-M) kurs oncesinde simif
ortamina ve miifredata teknolojiyi aktarma ve Web2 araglarini
kullanmada ¢ok yetersiz oldugunu agiklamustir. C)rneg“;in bu
konudaki goriislerini beden egitimi 6gretmeni TA-M su
sekilde ifade etmistir:

“.. kursta gordiigiimiiz hicbir seyi hemen hemen hicbir seyi
bilmiyordum. Bunlart o kurs icinde goriip 63renmis oldum.
Bir web tasarimi nasil yapilir, afis nasil tasarlanr, bir oyun
nasil  tasarlamr bu  tiir geyleri ben daha Onceden
bilmiyordum. Bilgisayarim var ama bunlar: bilmiyordum.
Bir oyunu tasarlamay: 6renmek benim icin cok giizel bir
gelisme oldu. Simdi dersimde e-oyun miisabakalart
yapabiliyorum.” (TA-M)

Arastirmada katilimalarin dahil olduklar: yurt dist kurslarm
ayrica pedagojik becerilerinin gelismesine katki sundugu
anlagilmistir. Katihmalarin ikisi (TB-F; TE-F) yurt disma
¢ikma, farkli kiiltiirlerden insanlarla etkilesim kurabilme,
Ingilizce iletisim kurma, AB projesi hazirlama gibi
deneyimleriyle 6grencilerine rol model olabilecekleri alanlarin
genisledigini agtklamistir. Katiimalardan TF-M katildig: kurs
esnasinda ve sonrasinda dgretmenlik anlayismin degismeye
basladigini, bir 6gretmen olarak 6z farkindahgmmn arttigm
Bu konuda TF-M'nin

niteleyen goriisler agiklamustr.

goriislerinin bir kismi su sekildedir:

“Ogretmenlige bakisim degisti diyebilirim. Ben anlatabiliyor
muyum? Ogrenciye ben kendimi yeterince ifade edebiliyor
muyum demeye basladim. Onceden beni anladm mu diye
sorardim. Bunun yerine anlatabildim mi demeye basladim.
Meslektaslarimla iliskilerimde de ya da degisik kiiltiirlerdeki
kisilerin de benim gibi diisiinmesi gerektigini diisiiniirdiim
hep. Farkli kiiltiirlerdeki insanlarla ve grup arkadaslarimla
birlikte ¢alismays, empati kurmayr da 6Srendim diye
diiiiniiyorum.” (TE-M)

Arastirmada son olarak katilimcilarin dahil olduklar: yurt dist
kurslarla teknik becerilerinin gelistigi yoniinde goriisler
sunduklar1 belirlenmistir. Katilimcilarin gelistirdikleri teknik
beceriler arasinda proje tabanli calisma, kariyer firsatlarim
kesfetme ve pratik beceriler bulunmaktadir. Katiimcilarin
dordii (TB-F; TC-F; TE-F; TF-M) katildiklar1 kurs araciligiyla
yenilikleri kendi {ilkelerine transfer edebilme, is disiplini
saglama, Kkariyer farkindaligi gibi becerilerin yam sira
ogretmenlik branglarina 6zgii pratik beceriler ve proje tabanl
calisma becerileri kazindiklarina yonelik goriisler agiklamustir.
Ornegin katihmeilardan TB-F kurs sonucu elde ettigi Europass
belgesi ile yeterlilikleri ve kariyerini gelistirdigini, TC-F bir
Ingilizce dgretmeni olarak ilk kez farkli iilkelerden bireylerle
Ingilizce iletisim kurmay1 deneyimledigini belirtmistir. Fen
bilimleri 6gretmeni olan TE-F hem alanina 6zgii becerilerde
hem de pedagojik ve teknolojik becerilerde daha
yetkinlestigine iliskin diisiincelerini agiklamistir. TE-F'nin bu
konudaki goriiglerinin bir kismi su sekildedir:

“...daha fazla 6nem vermeye bagladim. Cocuklarla hem
teknoloji okur yazarli§ina, bilgi okuryazarligima ozellikle bu
teknolojideki dogru bilgi iizerine cocuklarla yaptigimiz
konugmalarda daha dikkatli olmaya acikcas: bagladim.
Etkinlik temelli diisiinmeye bagladim. Ogrencilerin 21.

yiizyil becerilerini gelistirmeyi amaglayan
uygulayabilece§im etkinlikler tasarlamaya basladim.” (TE-
F)
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3.2.0gretmenlerin Katildiklar: Yurt Disi Kurslar ile
Deneyimledikleri 21. Yiizy1l Becerileri

Aragtirmanin ikinci alt probleminde katilimcilarin dahil
olduklar1 yurt disi kurslarla deneyimledikleri 21. yiizyil
amaglanmistir. Bu amag
gorlismelerden ve katihmca
giinliiklerinden elde edilmistir. Katilimcilarla
gerceklestirilen goriismelerde “Katidigmiz  yurt digi
kurslarda nasil egitimler aldimiz?” sorusu ve “Kurslarinizin
programini anlatir misiniz, neler yaptimiz?” sonda sorusu
yoneltilmistir.

becerilerinin  belirlenmesi
dogrultusunda veriler

Gergeklestirilen betimsel analizde ve
dokiiman analizinde &gretmenlerin katildiklar1 yurt dis:
kurslarda deneyimledikleri 21. yiizyil becerileriyle ilgili 3
tema, 9 alt tema, 26 kod belirlenmistir. Sekil 3'te goriilecegi
lizere Ogretmenlerin katildiklar1 kurslar araciligiyla; i)
anahtar temalar ve 21. yiizy1l temalary, ii) 6grenme ¢iktilars,
iii) destek sistemleri ana temalarinda 21. yiizy1l becerileri

deneyimledikleri belirlenmistir.
3.2.1. Anahtar temalar ve 21. yiizyil temalar1

Aragtirmada  katilmcilarm  yurt dist  kurslarla
deneyimledikleri 21. yiizyil becerileriyle ilgili “anahtar
temalar ve 21. ylizy1l temalar1” temas: altinda iki alt tema
ve 11 kod belirlenmistir. Buna gore “anahtar temalar” alt
temasi; 1ngi1izce okuma veya dil sanatlari, diinya dilleri,
sanat, ekonomi, tarih, devlet ve yurttaglar kodlarmdan
olusmustur. “disiplinlerarasi temalar” alt temasi ise kiiresel
farkindalik, finansal okuryazarlik, sivil okuryazarlik, saglik
kodlarindan

okuryazarligy, gevre

olusmustur.

okuryazarligi

Katilmalardan TE-F yiriittiikleri Erasmus+ KA101
projesine katilmadan once 21. yiizy1l becerilerini farkli
ortamlarda (6rnegin sosyal medya, Ogretmen egitimleri)
duydugunu ama bu konuya 06zel bir ilgisi olmadigim
agiklamistir. TE-F yurt dist kurslar aracihgiyla Ingilizce
iletisim kurma becerisinin gelistigini “...derslerimizin
Ingilizce olmasi ve sehir icinde gezerken ve alisveris yaparken
insanlarla iletisim kurmamiz dil gelisimime katki sagladi”
biciminde katilimar giinliigiinde ifade etmistir. Bir baska
(TD-F) dilleri 6grenmeye
motivasyonun arttigini agiklamistir. TD-F'nin giinliigiinde
yer alan ifadelerin bir kismi1 “...basit fspanyolca ve Cekce
kelimeler 63renip yerel halk ile iletisimde bu kelimeleri kullandik
mesela hola chicos, hezky den sik¢a kullandigimiz kelimeler oldu.”
seklindedir. Katilimcilardan TB-F sanat ve ekonomi
anahtar temalar1 ile ilgili deneyimini katilimer giinliigiine
su sekilde kaydetmistir:

katilima ise farkli yerel

4

“Yatay mimari burada da korunmus. 1300 yil gibi bir
gecmise sahip bu binalar cok estetik. Binalarin iizerindeki
heykeller ve islemeler sanki dogal olarak oradaymis
gibi...Biiyiikelgimizi ziyaretimizde Cek ve Tiirk ticari
iliskileri hakkinda bilgi sahibi oldum. Iki iilke arasindaki
ticari iligkilerin ekonomileri iizerindeki etkisini fark ettim.
Bu konu hakkinda daha énce hicbir fikrim yoktu.” (TB-F)

Katilimailarin giinliikleri ve goriislerinden katildiklar: yurt
dist kurslarla farkl iilkelerden meslektaslariyla is birligi
yaptiklari, farkli kiiltiirleri, dinleri ve yasam tarzlarmni
tamidiklar1 anlagilmistir. Bunun yani sira toplumlarda
ekonominin roliinii, vatandaglik haklarinin yerel ve
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kiiltiirel etkilerini, farkli cevresel 6zellikleri, kisisel saglikla
ilgi dogru kararlar verebilmenin ©6nemini kesfettikleri
belirlenmistir. Baska bir sdylemle katilimcilar kiiresel
farkindaligi,  ekonomik, sivil, ¢evre ve saghk
okuryazarligmi  kapsayan 21. yiizyll becerilerini
deneyimledikleri goriilmiistiir. Ornegin bu konuda TE-F
“Kurslarda farkli iilkelerden gelen meslektaslarimiz vards.
Birbirimizin iilkeleriyle ilgili bilgiler edindik...iki farklr iilkede
gerceklestirdigimiz egitimlerin en dnemli kismu farkli bir iilkeyi
yakindan tanimak, yerinde gozlemlemek oldu.” bigiminde
katilimar
Katiimailardan TC-F “Karlovy Vary etkileyici ve muazzam bir
sehirdi. Binalartyla, sehrin icinden gecen kanaliyla, kanal
boyunca akan sicak su ve sehri dolduran su buhart dumaniyla

gunliigiinde goriislerini aciklamigtir.

hayal  iilkesine  benziyordu” ciimleleriyle  gevre
okuryazarligna iliskin deneyimlerini aktarmistir.

3.2.2. Ogrenme ciktilart
Arastirmada  katihmalarn  yurt dist kurslarda

deneyimledikleri 21. yiizyil becerileriyle ilgili “6grenme
ciktilar1” temasi altinda i alt tema ve 10 kod belirlenmistir.
Buna gore “6grenme ve yenilik becerileri” alt temast;
yaraticilik ve yenilikgilik, elestirel diisiinme ve problem
¢ozme, iletisim ve is birligi kodlarindan olusmustur. “Bilgi,
teknoloji temasy;, bilgi
okuryazarligi ve medya kodlarindan
olusmustur. “Yasam ve kariyer becerileri” alt temasi ise
esneklik ve uyum, girisim ve OzyOnelim, sosyal ve

medya ve becerileri” alt

okuryazarligt

kiiltiirleraras1 beceriler, verimlilik ve hesap verebilirlik,
liderlik ve sorumluluk kodlarindan olugsmustur.

Katilimcilarin goriisleri ve giinliikleri betimsel analize tabi
tutuldugunda katildiklar1 yurt dis1 kurslarla SCAMPER,
dokuz nokta etkinligi gibi yaratica fikir olusturma
tekniklerini, kart cesitli akil
bigimleriyle elestirel diisiinme ve problem ¢6zme
etkinliklerini, farkli kiiltiirlerden meslektaslar ve yerel halk
ile etkilesimleriyle bilgilenme ve eglenmeyi de kapsayan
iletisim ve

oyunlariyla yliriitme

is birligi yasantilarini deneyimledikleri
belirlenmistir. Ornegin katihhmcilardan TD-F diisiincelerini
“...iletisimde beden dilinin kelimelerden daha onemli oldugunu
ve beden dilini nasil kullanacagimizi 6grendik...” bigiminde,
TA-M ise “...derslerde ve ders arasinda cesitli iilkelerden
meslektaglarimizla yaptiginmiz sohbetler is birligi becerilerimizin

gelisimi agisindan ¢ok etkili oldu.” seklinde ifade etmistir.

Katilimalarin giinliiklerinden dijital teknolojiler ve sosyal
aglar gibi farkli kaynaklar1 bilgiye erismek igin etkili bir
sekilde kullanma yasantilar1 gegcirdikleri tespit edilmistir.
Bu konuda TD-F'nin “...telefonuma uygulamasini yiikledigim
El-Hamra Saray: sesli rehberi saraya iliskin bilgileri ¢ok kolay
elde etmemi sagladi, cok isime yaradr.” seklindeki goriistinden
dijital teknolojileri bilgiye erismek igin etkili bir sekilde
kullandig1 anlagilmaktadir. Ayrica 6gretmenler katildiklar
kurslarla; cesitli mesleki roller, kurs oncesinde ve kurs

sliresi boyunca zaman yonetme, kisa ve uzun vadeli
stratejik  hedeflerler  belirleme, farkl
kursiyerlerle cesitli takimlarda etkili calisma, bir projeyi
planlama, yonetme, risk 6nleme, takim ¢alismalarina aktif
katilim saglama, bagkalarma karsi sorumlu olma ve liderlik
etme, ortak bir amaca ulasmak igin ekip arkadaslarinin
gliclit  yonlerinden yararlanma deneyimlerine iliskin
goriisler paylasmistir. TB-F'nin “...ekip arkadaglarimizin is
birligi igerisinde ¢alismasi ve birbirlerine karsi sorumlu
davranarak bir¢ok sorunu 6ngoriip onlememizi sagladi”
bicimindeki, TE-F'nin “...ciddi bir ¢alisma gerekiyor. Bazen
stresli ve zor zamanlar yasanabiliyor, islerin diizenli yiiriitiilmesi
gerekiyor. Bu siire¢ benim zamani yénetmeyi 0Ogrenmemesi
saglad”  seklindeki goriislerinden bu deneyimler
anlasilmaktadir. Bagka bir deyisle katilimcilar yaraticilik,

tilkelerden

yenilikgilik, elestirel diisiinme, problem ¢6zme, iletisim, is
birligi, bilgi okur yazarligi, medya okuryazarligi, esneklik,
uyum, girisimcilik, 6z yonelim, sosyal, kiiltiirel, verimlilik,
hesap verebilirlik, liderlik, sorumluluk,
kiiltiirleraras1 becerileri kapsayan 21. yiizyil becerilerini

sosyal ve

deneyimledikleri goriilmiistiir.
3.2.3. Destek sistemleri

Aragtirmada katilimalarin yurt dist kurslarda
deneyimledikleri 21. yiizyil becerileriyle ilgili “destek
sistemleri” temasi altinda dort alt tema ve bes kod
belirlenmistir. Buna gore “standartlar ve degerlendirme” alt
temast, 21. yiizyl standartlar1 ve 21. yiizyil becerileri
kodlarmdan olusmustur. “Program ve 6gretimi” alt temasi,
21. ylizyill miifredatt ve Ogretimi kodundan, “&grenme
cevresi” alt temasi ise 21. yiizyil 6grenme gevresi kodundan

olusmustur.

Katihmalarin  giinliikleri  incelendiginde 21.  ytizyil
becerilerine odaklandiklari, bu becerileri sinuf ortamlarina
entegre etme firsati yakaladiklar1 hatta Ogrenciler igin
ogrenmeyi okul duvarlarmmin Otesine tasityacak beceriler
kazandiklar1 belirlenmigtir. Katihmalar akademik konularin
yani sira 21. yiizyil becerilerinin disiplinleraras: temalar1
arasinda da derin bir anlayis olusturduklar: goriilmiistiir.
dahil olduklar1 proje tabanh kurslar ile
is birligi yaptiklarii, iyi uygulamalar
paylastiklarmi agiklamugtir. Ozetle katilimcilar 21. yiizyil
becerilerini yasantilarla deneyimlediklerini ve bu konuda

Katihmalar
egitimcilerle

ogrencilerine rol model olabileceklerini ifade eden goriisler
sunmustur. TA-M'nin “Siirekli gelismekte olan teknolojiye ayak
uydurmak, Z kusagmn ve cagin gerisinde kalmamak benim igin
onemli. Ogretim alaminda kullanabilecegim  teknolojik bilgileri
edinmek bu alanda kendimi gelistirmek benim de 6gretmen olarak
gelisimimi ve yasadigim diinyaya iliskin farkindaliGim artirdr.”
seklindeki climlelerinden hem uzmanlk alanina hem de
farkindalik,  bilgi  okuryazarligi,  teknoloji
okuryazarligi, esneklik gibi disiplinlerarast temalara
odaklandig anlasilmaktadir.

kiiresel
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Sekil 3. Ogrencilerin yurt dis1 kurslarda deneyimledikleri 21. yiizyil becerileri

3.3.0gretmenlerin Yurt Dist Kurslart Ulusal Hizmetici
Egitimlere Gore Degerlendirmeleri

Arastirmada ayrica katilimclarin uluslararas: kurslar
ulusal hizmetici egitimlere ve mesleki ¢alismalara gore
nasil degerlendirdikleri incelenmistir. Sekil 4'te gortildiigii
tabi
tutuldugunda i) benzerlikler, ii) farkliliklar ve iii) oneriler

tizere katilimalarin goriisleri igerik analizine

olarak adlandirilan {i¢ tema belirlenmistir.

“Benzerlikler” temasi altinda dort katilimer (TB-F; TC-F;
TE-F; TF-M), Web2 araclar1 konusunda ulusal hizmet ici
egitimde kullanilan 6gretim yontemlerinin ve uygulanan
egitim programinin kapsaminin yurt digindaki kurslarda
kullanilan yontemlerle benzer oldugunu belirtmistir.

“Farkliliklar”
uluslararasi kurslara katilmak igin yiiksek bir motivasyona

temast altinda katihmclarin  tiimii
sahip olduklarini, bu nedenle de kurs siireleri boyunca
o6grenmeye karsi ilgilerinin yiiksek oldugunu agiklamigtir.
Bunun yani sira biitiin katilimcilar yurt disinda egitim
aldiklar1 kurs merkezinin insan ve malzeme kaynaklar1
bakimindan oldukga yeterli oldugunu belirtmistir. Ornegin
kurs merkeziyle ilgili dort katilimer (TC-F; TD-F; TE-F; TE-
M) galisanlarinin ¢6ziim odakli olduklari, ti¢ katiimer (TB-
F; TD-F; TE-F) kurs egitimlerinin yani sira gevrenin ve
olanaklarin taninmasini kolaylastiracak ders dis1 etkinlikler
planlandigimni, ii¢ katilma (TC-F; TE-F; TF-M) egitimin

icerigine ve sunum yeterliliklerine sahip bir egitmene sahip
oldugunu, iki (TA-M; TD-F) teknolojik
olanaklarmin ve malzeme kaynaklarinin yeterli diizeyde
oldugunu, bir katithma (TB-F) hijyenik oldugunu ifade
etmistir. Katilmcilardan TD-F goriiglerini su sekilde dile

katilima

getirmigtir:

“Tiirkiye'de katildigim yirmi kurstan belki on yedi tanesi
benim oturdugum ve dinledigim kurslardan ibaretti.
Ama yurt dis1 egitimlerde daha aktif oluyoruz yapan
biziz, ¢ozen biziz, fark eden biziz ve bu farkindalik
gercekten insana gii¢ veriyor. Hem kisisel anlamda hem
mesleki anlamda ve daha kalici oluyor.” (TD-F)

Katilimcilarin farkliliklar temas: altinda tiimiiniin aymn
fikirde oldugu baska bir kod kursun ¢ok kiiltiirlii
siniflardan olusmasidir. Katilimailar Ingilizce konusan bir
egitmenden ve farkli kiiltiirlerden meslektaslariyla ayru
siifta egitim gormeyi, farkl kiiltiirlere ait 6rneklerle ders
islemeyi ve degisik toplumlardaki ortak anlamlari
kesfetmeyi, yeni meslektaslarla iyi
uygulamalarini  6grenmeyi yurt dist kurslarin ulusal

tanigmay1 ve
egitimlere gore farklt ve olumlu ozellikleri arasinda
agiklamustir. Ornegin TD-F goriiglerinin bir kismin ... tabii
ki tiim bilgileri cevrimici olarak veya kendi iilkemizde alabilirdik.
Ancak bu aym olmayacaktir. Diger Avrupali 6gretmenlerle
etkilesim kurduk. Mentorumuz yabanctyds. Ispanya’da bir kurs
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aldik ve mentorumuz Polonyaliyd:... bu cok kiiltiirlii ortam bana
insanlar, iilkeler, egitim sistemleri, hikayeler, iliskiler hakkinda
cok sey dgretti...” seklinde sunmustur.

Katilimailarin yurt disinda katildiklari kurslarin ulusal
hizmeti¢i egitimlere ve mesleki ¢alismalara gore farkli
bulduklar1  diger o&zellikleri; Ingilizce yeterliligini
gelistirmesi ve kurslarin amaca odakl: siirmesidir. Dort
katiimcr 6gretmen (TB-F; TC-F; TD-F; TE-F) hem kurs
merkezinde kursiyerlerle hem de yerel halk ile kurduklar:
iletigimin ingilizce konugsma  becerilerinin  ve
ozgilivenlerinin  gelismesini sagladigini, iki katihima
ogretmen (TA-M; TC-F) kursun ulusal olanlardan farkli
olarak amacindan hi¢ sapmadan ve programlandig gibi
profesyonel bir sekilde sunuldugunu ifade etmistir.

“Oneriler” temas: altinda katiimcilarm tiimii sistem
igerisinde bulunan her 6gretmene en az bir yurt dis1 kursa
katillabilme firsatt sunulmast Onerisinde bulunmustur.
Ornegin TD-F bu konuda Milli Egitim Bakanligmnin bir
proje  yuriitmesini, TA-M  Ogretmenlerin  Avrupa
iilkelerindeki yasam tarzini ve egitim uygulamalarini
yerinde gormesini, TF-M projelerle Tiirkiye’de gorev
yapan Ogretmenlerin yurt disina ¢ikarak uluslararas: bir
bakis kazanmasmi Onermistir. Katiimca TA-M’'nin
diisiincelerinin bir kismi su sekildedir:

“Erasmus+ KA1 projeleri 06gretmen niteliklerinin
artirlmas: i¢in  olduk¢a Onemli firsatlar  sunuyor.
Nitelikli 6gretmen beraberinde nitelikli egitim ogretim
siiregleri  anlamina  geliyor. Avrupa’da  egitimin
dolayisiyla  okullarin  ve Ggrencilerin  niteliklerinin
artirlabilmesi ve 21. yiizyil becerilerine sahip yeni
nesiller icin daha ¢ok sayida Ogretmenin Erasmus
hareketliliklerine katilmasi tesvik edilebilir.” (TA-M)

Katilima 6gretmenlerin besi (TA-M; TB-F; TD-F; TE-F; TF-
M) ulusal 6gretmen egitimlerinin ve kurslarin niteliginin
artirilarak interaktif, uygulamali, 6grenme topluluklar gibi
yenilik¢i yaklasimlarla gerceklestirilen, Ogretmenlerin
farkli gehirleri ve sehirlerdeki yasamu gormelerini
saglayacak bicimde planlanmasi 6nerisi sunmustur. Tki
katilimc1 6gretmen (TB-F; TC-F) ise 6gretmenlerin hizmet
oncesinde Erasmus projeleri yiiriitebilme konusunda
yetkinliklerinin artirilmasi  Onerisinde bulunmustur.
Ornegin TB-F &gretmen adaylarinin 1ngi1izce dilinde
konusma, okuma ve yazma becerilerine sahip olarak, TC-F
Ogretmen adaylarimin  alan  bilgisinin  yan1  sira
multidisipliner calismalar yiiriitebilme yeterliliklerle
mezun olmalari 6nerileri sunmustur.

Cokkiiltiirli sumflar
Yeterli kaynaklar Ingilizce yeterlilik
Egitim programininkapsami Katilimer motivasyonu Amaca yonelik egitimler
Web2 araclar16gretimi —| Benzerlikler ]v\ Farkhhklar

Uluslararasi Kurslarm Ulusal Kurslarla Karsilagtirilmasi

- [Coman )

Ulusal egitimlerin niteligini artrmak

Tiim 6gretmenin yurtdisi kurslara katilmasi

Ogretmen adaylarinin niteliklerinin artirilmas

Sekil 4. Uluslararasi kurslarin ulusal egitimlere ve mesleki ¢alismalara gore degerlendirilmesi
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4. Tartisma

Bu c¢alismadaki amag¢ bir ortaokulda gorev yapan
Ogretmenlerin yiiriittitkleri Erasmus+ KA101 projesiyle iki
Avrupa iilkesinde katildiklar1 yapilandirilmis kurslarda
deneyimledikleri 21. yiizy1l becerilerini ve kurslarin
Ogretmenlerin gelisimine nasil katki sundugunu durum
calismasiyla  incelemekti. Genel olarak bulgular
Ogretmenlerin yurt disinda dahil olduklar
¢alismalarinin bir hizmetici egitim faaliyetine katilmaktan
¢ok daha fazla anlam ifade ettigini gosterdi. Dahasi
bulgular Erasmus+ programinin okul personellerinin yurt
disinda kurslara katilmasina olanak tanmiyan KA101
projelerinin Avrupa Birligi iiyesi {ilkelerde oldugu gibi
Tiirkiye’de de 6gretmen egitiminin ve gelisiminin 6nemli
bir bilegeni olmasi gerektigine isaret etti.

egitim

Caligmanin katilimcist dgretmenler Ispanya ve Cekya’da
dahil olduklar1 kurslarin ilkinde literatiirde sosyal beceriler
olarak nitelendirilen iletisim, is birligi, yaraticiik ve
yenilikgiligi; ikincisinde ise egitim ortamlarina teknolojinin
dahil edilmesini kapsayan kurs miifredatina sahipti.
Ogretmenler katildiklar1 bu kurslarla bagka bir egitimle
saglanamayacak tiirden deneyimler elde ettiklerine yonelik
goriisler agikladi. Bulgulara gore dgretmenler katildiklar
yurt dis1 kurslarla sosyal, duygusal, bilissel, teknolojik,
pedagojik, teknik ve dil becerilerini gelistirdiklerini ifade
etti. Bulgulardan Ogretmenlerin P21 ¢ercevesinde
tanimlanan 21. yiizyil becerilerinin anahtar temalarindan
“cografya” disinda tiim beceri alanlarinda yasantilar
deneyimledikleri anlasgildi. Bunun yani sira 6gretmenlerin
ulusal hizmetici egitimlerden; cok kiiltiirli bir smufta
egitim gorme, kurs egitmenleriyle ve diger iilkelerden
gelen kursiyerlerle Ingilizce iletisim kurabilme, iyi
yapilandirilmis ve amaca odakli bir kurs miifredatina ve bu
miifredati igsellestirebilmek igin yiiksek motivasyona sahip
olma gibi 6zellikleri bakimindan farklilagsan bir 6gretmen
egitimine katildiklar1 tespit edildi. Ayrica arastirmada
katilimcilarin  mesleki gelisimlerinin yan1 sira Kkisisel
gelisimlerinin de olduk¢a olumlu sekilde etkilendigi
anlagild1.

Literatiirde bu arastirmanin bulgularma benzer sonuglara
ulasan caligmalara rastlamak miimkiindiir. Baz1 ¢alismalar
projeleriyle  katildiklar:
etkinliklerle etkili iletisimde bulunma ve Ingilizce dilini
kullanma becerilerini (Aslan-Bagc1 vd., 2018), uluslararasi
ag kurma (Vural vd., 2013) ve 6zgiiven (Yavuz Konokman
vd., 2015) yeterliliklerini gelistirdiklerini gostermektedir.
Bunun yani sira Erasmus+ faaliyetlerinin sonuglarina
iligkin gerceklestirilen etki analizlerinde de programa
katilanlarin 6zgiivenlerinin gelistigi (Ulusal Ajans, 2017, s.
14) belirlenmistir. Fansa (2021) tarafindan ytiriitiilen bir
aragstirmada, bu ¢alismada belirlendigi gibi Erasmust+
projelerinde yer alan oOgretmenlerin Ingilizce dilinde
iletisim kurma, yerel dillerle temas etme gibi dil
becerilerinin; farkli bakis agilar1 kazanma, is birlikli
ogrenme, farklt egitim sistemlerini karsilastirma gibi
bilissel becerilerinin; farkli  kiiltlirleri

Ogretmenlerin Erasmus+

tanima ve

onyargilarini engelleme gibi sosyal becerilerinin ve
deneyimlerini &grencilerine aktarma, onlara rol model
olma gibi pedagojik becerilerinin gelistigi tespit edilmistir.
Kaynar-Cebeci ve Ala (2022) ise arastirmasinda
ogretmenlerin KA101 projeleriyle aldiklar1 egitimleri
miifredatlarma  dahil edebildiklerini bu  sekilde
Ogrencilerinin ~ derslere daha  fazla
saglayabildiklerini belirlenmistir. Literatiirde yurtdis
kurslarla ilgili Ogretmenlerin egitim igerigini, egitim

katilimin

stiresini, kurs egitmenlerini yetersiz bulmalar1 (Kaynar-
Cebeci ve Alc, 2022), mesleki gelismeyi saglayamamasi
(Karakus vd., 2017) gibi olumsuz deneyimlerini belirleyen
bulgular da yer almaktadir. Ancak bu arastirmada higbir
katilimar yurt disi kurs deneyimleriyle ilgili olumsuz goriis
acgiklamamis sadece olumlu deneyimlere odaklanmuistir. Bu
durum katiimalarin yurt disina ¢ikma ve yurt disinda
egitim alma konusunda oldukga yiiksek motivasyona sahip
olmalariyla iligkilendirilmistir.

Ogrencilerin 6grenmesinin hala en dnemli kurumu olan
okullardan 21. yiizyilda beklentiler oldukga farklilagmistir.
Ogrenciler, veliler, orgiitler ve toplum, ge¢misin aksine
okullardan 6grencilere bilissel becerilerin yan1 sira erken
yasantilarindan itibaren sosyal, kiiltiirel ve duygusal
becerilerin de kazandirilmasini talep etmektedir. Bu
taleplerin karsilanmasinin ve 6grencilere rol model olarak
onlarin biitiin yonleriyle gelistirilmesinin sorumlulugunu
olarak  Ogretmenlere  yiiklemektedir.
Ogretmenlerin yasanan degisime ve taleplere cevap
verebilmeleri siirekli Ogrenmelerini, yeterliliklerindeki
giincelligi  korumalarm1  ve etkili
faaliyetlerine erisebilmelerini gerektirmektedir (Giir vd.,
2023; Karjalainen vd., 2022; Rotherham ve Willingham,
2009; Sancar vd., 2021). Bu baglamda o6gretmenlerin
mesleki gelisimlerinde uygulanan diisiik etkili hizmetici
egitimlerin (Cilliers vd., 2020) aksine, fark yaratan proje
tabanli ¢alismalarin oldukg¢a olumlu yansimalari oldugu
arastirmalarin sonuglarindan anlasilmaktadir. Portekiz'de

ise temel

mesleki  gelisim

ogretmenlerin duygusal okuryazarliklari1 ve yaratic
diisiinme becerilerini (Cristovao vd., 2020), Finlandiya’'da
dijital 6gretim ve degerlendirme yeterliliklerini gelistirmek
iizere yliriitiilen (Nonmanut-Pongsakdi vd., 2021) proje
tabanli Ogretmen egitimi programinin sonuglart bu
durumu orneklendirmektedir. Bunun yani sira farkli
iilkelerde dahil olduklar1 egitimlerin 6gretmenlerin hem
kisisel hem de mesleki gelisimleri iizerinde olumlu
etkisinin olduguna dair sonuglar literatiirde (Bozak vd.,
2016; Fansa, 2021; Giirel ve Aslan, 2022) yer almaktadir.

Abraham ve von Bromssen (2018) Ogretmenlerin
kiiltiirlerarasi beceriler gelistirebilmeleri i¢in kendilerinden
farkli insanlarla ve yiiz ylize deneyimsel Ogrenmelere
ihtiyag  duyduklarin1  belirtmektedir. ~Ogretmenlerin
mesleki gelisim c¢alismalariyla ilgili isteklerini ve
ihtiyaglarmni belirlemeyi amaglayan ¢alismalar da (ORAV,
2021; TEDMEM, 2019) Tiirkiye’de Ogretmenlerin kendi
okullar1 diginda bir ortamda ve farkli meslektaglarla

kapsayict  bir anlayis gelistirebilecekleri, 21. yiizyil
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becerilerini deneyimleyebilecekleri egitimlere
duyduklarini gostermektedir. Ozellikle 2011 yilindan bu
yana
yetersizlikler gibi faktorler nedeniyle yogun go¢ alan
Tiirkiye'de neredeyse tiim smuflarin kiiltiirel farkliliklara
sahip Ogrencilerden olustugu da dikkate alindiginda,
O0gretmenlerin KA101 projeleriyle farklh
kiiltiirlerde egitim firsatlar1 yakalamalarmin ve bu sekilde
gelisim saglamalarmin Ogrenci ciktilarinin
iyilesmesi bakimindan oldukga 6nemli oldugu sdylenebilir.

ihtiyag

sinir komsularinda yasanan savas, ekonomik

Erasmus+

mesleki

Erasmust+ KA101 programinin sagladigi yapilandirilmis
kurslar 6gretmenlerin ihtiya¢ duyduklar1 6zel bir alana
odaklanmaktadir. Bu calismanin katilimailar 21. yiizyil
becerileri baglaminda birbirini tamamlayan iki farkli kursa
katilmigtir. Bu aragtirmayla benzer sekilde 6gretmenlerin
Erasmus+ KA101 projeleriyle katildiklar1 kurslardan
edindikleri deneyimleri inceleyen baska c¢alismalar da
bulunmaktadir. Ornegin Blanco ve digerleri (2021)
¢alismalarinda Erasmus+ KA101 projesi ile on 6gretmenin
ftalya’da Reggio Emilia yaklagimi hakkinda katildiklart
egitime iliskin gozlemlerini, Furka ve Johnsen (2017) dort
yabanct dil 6gretmeninin yabanct dil 6gretiminde yeni
yaklagimlar: 6grenmek amaciyla katildiklar: iki haftalik
kursla ilgili yasantilarini, Kaynar-Cebeci ve Alc (2022)
egitimde teknolojinin kullanilmasina yd&nelik katildiklar:
yurt dist kursta Ogretmenlerin kisisel
kazanimlarini incelemistir. Bu arastirmalarin sonuglari
ogretmenlerin yurt dis1 kurslarla gelisimleri icin 6nemli
kazanimlar elde ettiklerini, baska bir {iilkede yasama,
iletisim  kurma, farkli
O0gretmenlerle deneyimlerini paylasma, iyi uygulamalar
hakkinda fikir aligverisinde bulunma gibi fiziksel olarak
orada
tecriibe ettiklerini gostermektedir. Schleicher’e (2012) gore
Ogretmenlerin cagm
kazandirabilmeleri, onlara rol model olabilmeleri ve
rehberlik edebilmeleri
kendilerinin yetkin olmasi gerekmektedir. Nitekim bu
aragtirmanin  katihmalarindan gl (ingilizce, sosyal
bilgiler ve fen bilgisi 6gretmeni) bu kurslardan énce yurt
disinda hi¢ bulunmamuistir. Kiiresel bir dil olan 1ngilizcenin
Ogreticisi bir 6gretmenin bu dili lisans egitimi ve meslek

ve mesleki

kultarii  tanima, ulkelerden

bulunmadan deneyimlenemeyecek yasantilar

ogrencilerine becerilerini

icin oncelikle bu becerilerde

yasami boyunca sadece ana dili Tiirkge olan bireylerle
kullanmas1 ve 6grencilerine bu sekilde 6gretmesi, benzer
sekilde miifredat: geregi farkli iilkelerin tarihi, kiiltiirii,
cografyas1 hakkinda oOgrencilerine bilgiler aktaran bir
sosyal bilgiler 6gretmenin daha 6nce Tiirkiye disinda bir
iilkeyle fiziksel olarak temas etmemesi 6gretmen nitelikleri
ve 0grencilerine rol model olma sorumlulugu bakimimdan
onemli bir yetersizlik olarak nitelendirilebilir.

Egitim sistemlerinin en O&nemli insan kaynagi olan
ogretmenlerin nitelikleri egitim-6gretim uygulamalarinda
ve Ogrenci c¢iktilarinda somutlagmaktadir (European
Parliament [EP], 2008). Bu nedenle &grencilerin biligsel,
fiziksel, sosyal, duygusal agidan ¢agin gereklerine uygun
becerilerle ve saglikli bireyler olarak yetismesinde

Ogretmen  nitelikleri ¢ok  Onemlidir.  Arastirmada
O0gretmenlerin yurt dis1 kurslarla elde ettikleri kazanimlar:
ve deneyimledikleri 21. yiizyil becerilerini sinif ortamlarina
aktarabildikleri  anlagilmisgtir. Ornegin
teknolojiyi daha fazla kullandiklari, branslari 6zelinde
farkli  kiltiirlere ogrencileriyle
paylastiklary, Ogrencilerine farkli diisiinme
kullandirabildikleri, kendi tasarladiklar1 6gretim igerikleri
olusturabildikleri Bagka bir
deyisle 6gretmenlerin bilgi diizeyinin 6tesine gectikleri ve
beceri diizeyinde kazanimlar elde ettikleri goriilmiistiir.
Tiirkiye'nin  egitimde biri,
ogrencilerin 21. yiizyil becerilerine sahip bireyler olarak
yetistirilmeleri (Gelen, 2017; MEB, 2017c, 2018) ve
yasadiklar1 ¢agin degerli bir iiyesi olarak istihdamda hak
ettikleri yere kavusmalaridir (Boyaci ve Atalay, 2016). Bu
nedenle O0gretmenlerden Ogrencilerinin bilissel
becerilerinin yan1 sira, 21. yiizyll becerilerini de
kazandirmalar1 beklenmektedir (MEB, 2021b). Cinki
akademik yeterliligin yani1 sira problem ¢dzme, iletisim, is
birligi, kiiltiirleraras: etkilesim, 6z yonetim, liderlik gibi
sosyal ve duygusal becerilere sahip Ogrenciler yiiksek

derslerinde

iliskin ~ gozlemlerini
stillerini

sonuglarma ulagilmistir.

onemli  hedeflerinden

basar1 gostermekte ve uluslararast boyutu da kapsayan
farkh kariyer firsatlarina sahip olabilmektedirler (Basaran
vd., 2021; Cristovao vd., 2020; Giirel ve Aslan, 2022; Ulusal
Ajans, 2017).

Aragtirmanin  bulgulari disinda
katildiklar1 kurslarin ulusal hizmetigi egitimlere gore
onemli farkhiliklarmin, bazi noktalarda da benzerliklerinin
oldugunu

Ogretmenlerin  yurt

diistindiiklerini  gostermistir. ~ Arastirma
sonucunda Ogretmenlerin yurt disinda bir Ogretmen
egitimine katilma konusunda yiiksek motivasyona sahip
olmalarinin, katildiklart kurslarm ¢ok kiiltiirlii egitim
igeriginin,
olmasinin ulusal hizmetigi egitimlerden tistiin bulduklar1
yanlar oldugu anlasilmistir. Tiirkiye’de gorevde bulunan

insan ve malzeme Kkaynaklarinin yeterli

Ogretmenlerin egitiminden temel olarak Milli Egitim
Bakanlig1 ve biinyesinde bulunan Ogretmen Yetistirme
Genel Midirliigi
Ogretmen egitimleri merkezi ve yerel diizeyde planlanan
hizmeti¢i egitimlere ek olarak 2022 yilinda faaliyete
baglayan Ogretmen Bilisim Ag1 (OBA) dijital platformu
tizerinden gergeklestirilmektedir.

sorumludur. Bakanlik tarafindan

Boylece Tiirkiye'de
Ogretmenler yiiz yiize, harmanlanmis, c¢evrimici ve
cevrimdigi olmak {izere farkli tekniklerle (MEB, 2022b)
mesleki gelisimlerini siirdiirebilme firsatlarina sahiptirler.
Ancak tiim bu mesleki gelisim faaliyetlerinin yeterli
etkili memnuniyet
olusturamadig1 da (Giiltekin vd., 2018; Kahyaoglu ve
Karatag, 2019) arastirmalarla belirlenen durumlardandir.
Bu nedenle katilimcilar arastirmada egitim sistemi
icerisinde bulunan her &gretmenin en az bir kez yurt

diizeyde bulunmadigr  ve

disinda egitim ¢alismasina katilmasi, 6gretmenlerin hizmet
oncesinde Ingilizceyi kullanma becerilerinin ve Erasmus+
projeleri  yfliriitmeleri yetkinliklerinin
artirllmast  Onerilerini Nitekim  benzer
arastirmalar 6gretmenlerin lisans egitimleri sirasinda yurt

konusunda
getirmistir.
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disinda  katildiklar1 ~ egitimlerin  sosyal becerilerini
gelistirdigini (Glirel ve Aslan, 2022), Erasmus+ KA101
projeleriyle dahil olduklar1 yurt dis1 kurslar1 6gretici ve ilgi
¢ekici bulduklarini, kurslarin miifredatlarinin, egitim
materyallerinin, Ogretim yontem ve
beklentilerini karsiladigini (Kaynar-Cebeci ve Alci, 2022)
ayrica mesleki doyum sagladiklarmi (Reyes vd., 2021)
gostermektedir.

tekniklerinin

Sonug olarak Ogretmenlerin niteliklerinin artirilmasinda,
mesleki gelisimlerinin saglanmasinda ve bu yolla 6grenci
¢iktilariin kullanilabilecek  &nemli
araglardan birinin Erasmus+ programi aracilifiyla
ylriitiilecek projeler oldugu soylenebilir. Tiirk egitim
sisteminde Ogretmenler hizmetici egitimler ve gevrimici
egitimler gibi 6nemli ulusal egitim firsatlarina sahip olsalar

iyilestirilmesinde

da bunlar 6gretmenlerin ve okullarn uluslararasilasmasi
konusunda yetersiz kalmaktadir. Erasmus+ programinin
okul personelinin mesleki gelisimine odaklanan KA101
proje tiirtiyle katildiklar1 yurt dis1 kurslarda 6gretmenler,
mesleki ve Kkisisel gelisimleri igin 6nemli bir firsat
yakalamaktadir. Ogretmenler iletisim, is birligi, yaraticilik,
yenilikgilik, teknoloji gibi
gelistirebilmenin yani sira farkli kiiltiirleri o kiiltiiriin
icinde yer alarak tamimakta, bagka
meslektaglariyla iyi uygulamalarin
gelecek calismalar i¢in ag olusturabilmekte en 6nemlisi tiim
bu yasantilarmni Ogrencilerine aktararak rol
olabilmektedirler. Béylece hem kendilerini hem okullarin
ve bu yolla 0Ogrencilerini boyuta
tastyabilmektedirler.

beceri alanlarmi
tilkelerden
paylasabilmekte,

model

uluslararas1 bir

Aragtirma nitel yontemle ve durum calismasi deseninde
yiriitiildiigiinden genelleme
tasitmamaktadir. Arastirma sonuglarinin genellenebilmesi
icin Erasmus+ KA101 projeleriyle yurt dis1 kurslara katilan
Ogretmenlerin amagli ornekleme ile belirlendigi daha
biiytiik gerceklestirilecek
aragtirmalar yiiriitiilmesi Onerilebilir. Bu arastirmada

yapma amaci

gruplar  {izerinde nicel
ogretmenlerin yurt dist kurslarda edindikleri kazanimlara
iliskin deneyimleri incelenmistir. Baska c¢alismalarda
ogretmenlerin yurt dis1 kurslarda edindikleri kazanimlarin
ogrenci giktilarini nasil etkiledigine odaklanilabilir. Ayrica
¢alismanin konusu nitel yontemin farkli desenlerinde ve
baska veri toplama teknikleriyle daha genis bir perspektifte
ele alinabilir. Bunun yani sira 6gretmenlerin Erasmus+
projelerine bu yolla
ogrencilerinin 21. ylizyil becerilerini gelistirmelerini tesvik
edecek politikalar benimsenmesi
Ornegin  6gretmenlerin  Erasmus+ projeleriyle sahip
olduklar1 Europass belgelerinin okul
atanmalarinda, uzman Ogretmenlik ve basdgretmenlik
basamaklarinda ilerlemelerinde  puanlanan
kriterlerinden  biri getirilmesi  saglanabilir.
Ogretmenlerin lisans egitimlerinde Erasmus+ projelerine
katilmis olmalar1 ve yabanc dil yeterlilikleri meslege
atanmalarimnda bir tistiinliik saglayabilir.

katilmasini, kendilerinin  ve

Onerisi sunulabilir.

yoneticiligine

kariyer
haline

Arastirmada katilmcalarin  dahil olduklar1 yurt disi
kurslarin 6gretmenlerin 21. yiizyil becerilerini, kisisel ve
mesleki gelisimlerini nasil etkiledigiyle ilgili 5nemli giktilar
elde edilmis olmasina ragmen, arastirmanin baz
sinirliliklar: da bulunmaktadir. Bu nedenle arastirmanin bu
smirliliklar g6z edilmeden
onerilmektedir. ilk olarak arastrmacinin kendisinin de
Erasmus+ projelerinde yer almasindan kaynaklanan bir
onyargisiuin olma ihtimali vardir. Bunun yami sira
katiimcailarin  yazar1 memnun etme yoniinde goriisler

ardi yorumlanmasi

sunma olasilig1 da bulunmaktadir. Ancak arastirmaci daha
arastirmalar yiiriitmiis olmast nedeniyle
onyargilarini kontrol altna alma konusunda oldukga
deneyimlidir ve arastirmaci bu 6nyargilar1 kontrol altina
almak igin gerekli onlemleri almigtir. Arastirmanin bir
diger toplanmasiyla ilgilidir.
Arastirmada glnliikleri ve yan
yapilandirilmis goriismelerle elde edilmistir. Veri toplama
asamasinda odak grup goriismeleri yapilmamasi bir
simirlilik olarak agiklanabilir. Arastirma biitiinciil tekli

Once nitel

smirliligr  verilerin

veriler katilima

durum calismasi deseninde yiiriitiilmiistiir. Bitiinciil tekli
durum c¢alismalarinin sonuglarini karsilagtirabilecek sinirl
aragtirmalarin
arasinda sayilabilir. Bunun yani sira Furka ve Johnsen
(2017) Erasmus+ KA101 projelerine katilan &gretmenlerle
gerceklestirdigi arastirmasinda verilerin analizinden sonra
katilimailar ile yansitici goriisme seklinde bir psikolojik
kogluk seans1 gergeklestirmistir. Boylece katilicilarin
deneyimlerini duygusal boyuttan bilissel boyuta
yiikseltmis ve katilimcilarin deneyimlerinin sonuglarina
iligkin farkindaliklarmmi artirmigtir. Bu aragstirmada da
arastirmacinin deneyimli bir psikolojik danisman olmasi
katilimcilar ile benzer bir psikolojik kogluk seansi
yliriitebilmesine olanak tanimaktadir. Aragtirmada benzer
bir uygulama yiiriitiilmemis olmas1 bir smirlilik olarak
ifade edilebilir.

bulunmasi aragtirmanin  sirhiliklar

Yazar Notu
sekilde sunan katilimcilara, katilimcilarin yurt disinda
kurslara katilmalarina olanak taniyan Tiirkiye Ulusal
Ajansina ve yurt dist kurslar1 finanse ederek bu arastirmay:
destekleyen Avrupa Birligine tesekkiirlerini sunar.

: Yazar, goriislerini 6zverili bir

Yazar Katkilar
arastirmaci tarafindan yiritilmiistiir.

: Aragtirmanin biitiin siirecleri

Finansman : Bu arastirma Avrupa Birligi
tarafindan 2020-1-TR01-KA101-091154 numarali Erasmus+
projesi kapsaminda desteklenmistir.

Cikar Catismasi : Arastirmaci herhangi bir gikar
catismasi bulunmadigini beyan eder.

Veri Erisilebilirligi : Arastirmacilar tarafindan talep
edilmesi halinde aragtirmanin verilerine aragtirmacinin e-
mail adresi aracilig1 ile erisilebilir.
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1. Introduction

The competencies targeted to be acquired by students have
been shaped around 21st century skills since the beginning
of the last century (Partnership for 21st Century Skills [P21],
2019). In many countries, including Tiirkiye, teachers are
therefore expected not only to teach their students the
knowledge of their field of specialization, but also to focus on
their subjective well-being, personality development, and
21st century skills (Ministry of National Education [MoNE],
2018). These expectations remind us of the widespread
assumption that there is a direct relationship between
teacher qualifications and the quality of education and
naturally keep teacher qualifications on the agenda.

The increase in scientific knowledge, the importance of new
approaches in teaching methods and techniques, and the
diversification of the expectations of students, parents, social
and economic systems have diversified the skills that
teachers should possess. The unique characteristics of the
teaching profession and the need for teachers to meet these
demands make professional and personal development a
necessity rather than a choice (Karjalainen et al., 2022;
Teacher Academy Foundation [ORAV], 2021, p- 9). With
professional development activities planned to make a
difference in teachers' skills (Rotherham & Willingham, 2009;
Sancar et al., 2021) and personal development activities,
which are a lifelong experience in areas such as self-
management, leading others, and discovering others (Sengiil
& Acar, 2021), it is aimed for teachers to develop cognitively,
socially, emotionally, ethically, and aesthetically in addition
to their knowledge, skills, and attitudes. In this context, the
Erasmus+ program offers one of the most important
opportunities for the professional and personal development
of teachers in Tiirkiye as in European countries (Giirel &
Aslan, 2022).

Erasmust+ is a grant program supported by the European
Union (EU), which focuses on increasing the competencies of
individuals in the fields of education, training, youth and
sports with the participation of EU member states, EU
candidate countries and European Free Trade Association
member states, as well as most countries as Partner
Countries with some limitations (European Commission,
2022). The Erasmus program, which is considered as the

most successful policy reform among the European Union
policies (Altbach & Teichler, 2001), aims to increase the
employment opportunities of individuals of all ages, to
contribute to their personal and professional development
by gaining new skills (Karakus et al., 2017; National Agency
[NA], 2021), in short, to support the social, cultural, economic
and human development of Europe (European Commission,
2018).

The Erasmus+ program includes projects related to school
education, higher education, vocational training, adult
education, youth and sports. Among these, school education
and staff mobility projects are called Key Action 1 (KA1)
(National Agency, 2022). Among the KA1 projects, the type
of project that participants find the most adequate, satisfied
and preferred is KA101 projects, which are School Education
Staff Mobility projects and the courses they attend abroad
within this scope (Salcedo-Lépez & Cuevas-Lopez, 2021).
KA101 projects are project activities carried out to support
the professional development of the school's teaching staff
and to ensure that their competencies are better recognized.
KA101 projects is aimed to increase the capacity of
institutions, to develop the international dimension of
schools, to examine new practices, policies and systems in
the field of education and to transfer them. With these
projects, school administrators, teachers and other school
personnel can participate in structured courses abroad, make
on-the-job observations in schools, organizations or have
teaching experience. In this way, teachers can gain
experience of teaching in different social and cultural
contexts, have an inclusive understanding, and incorporate
innovative methods for all their students by combining them
with technology (Blanco et al., 2021; Kaynar-Cebeci & Alcy,
2022; National Agency, 2022; Salcedo-Lopez & Cuevas-
Lopez, 2021).

The educational activities carried out through the Erasmus+
KA101 project are characterized in the literature as a teacher
training model and it is stated that it means much more than
attending a structured course in teacher education (Salcedo-
Lopez & Cuevas-Lépez, 2021). As a matter of fact, studies
conducted with teachers involved in Erasmus+ KA101
projects show that teachers experience different approaches
in early childhood education (Blanco et al., 2021), foreign
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language teaching (Furka & Johnsen, 2017), transfer of
technology to education (Kaynar-Cebeci & Alci, 2022), and
their foreign language skills and cultural literacy increase
(Karakus et al., 2017; Kaynar-Cebeci & Alci, 2022; Salcedo-
Lopez & Cuevas-Lopez, 2021). Moreover, there are also
studies showing that teachers' subjective well-being,
professional motivation (Blanco et al., 2021; Salcedo-Lépez &
Cuevas-Lépez, 2021), psychological resilience and emotional
intelligence (Furka & Johnsen, 2017) were positively affected
by the courses abroad that they attended through Erasmus+
KA101 projects. In addition, Erasmus+ KA10l projects
positively affect teachers' problem solving (Furka & Johnsen,
2017; Kaynar-Cebeci & Alci, 2022), collaboration, building
international networks of colleagues (Asenjo & Gémez, 2020;
Blanco et al., 2021; Furka & Johnsen, 2017; Kaynar-Cebeci &
Alc, 2022; Salcedo-Lopez 2021),
technological literacy, project-based work (Kaynar-Cebeci &
Alci, 2022), which are considered as 21st century skills in the
literature.

& Cuevas-Lopez,

21st century skills can be defined simply as the competencies
that individuals are expected to have to cope with traditional
and new generation challenges, to benefit more from
opportunities and to be protected from threats in the age we
live in (P21, 2019). For this reason, it is the focus of almost all
disciplines. When the literature is examined, it is seen that
21st century skills have been defined by different institutions
and organizations and lists of these skills have been created
(Teaching and Assessment of 21st Century Skills, 21st
Century Skills Partnership, European Commission,
Organization for Economic Cooperation and Development,
International Society for Technology in Education, etc.). It
can be said that the Partnership for 21st Century Skills (P21)
is the most widely recognized and the one with the highest
level of acceptance.

The Partnership for 21st Century Skills is a community
established in the United States of America with the
participation of educators, academics, politicians, public
officials responsible for education and representatives of
many companies in the IT sector to research the skills that
students should have in the 21st century. Founded in 2001,
the P21 partnership joined Battelle for Kids in 2018. The P21
partnership aims to ensure that every child, without
exception, has the learning skills required for the 21st century
(P21, 2019). The P21 framework has three main categories
(key themes & 21st century themes, learning outcomes and
support systems). The key themes and 21st century themes
category consist of two dimensions: key topics and
interdisciplinary themes. The learning outcomes category
consists of skill areas in three dimensions: learning and
innovation skills, information, media and technology skills,
and life and career skills. The support systems category
consists of four dimensions: standards and assessments,
curriculum and instruction, professional development and
learning framework (P21, 2019). The fact that skills such as
critical  thinking, communication,
creativity, which are included in the learning and innovation

collaboration and

skills offered by the framework, are more sensitive to the
demands of the business world (Giir et al., 2023; Turkish
Industrialists and Businessmen Association [TUSIAD], 2014)
increases the level of acceptance of the framework.

In the 21st century, where taking teacher education to an
international level has become an important goal (Abraham
& von Bromssen, 2018), it seems difficult for teachers who
will prepare their students for a global world to achieve this
only through professional development activities they
participate in at the local level. In addition, it is known that
teacher education studies and in-service training carried out
with traditional methods do not provide the expected benefit
and have almost no effect on the development of teachers
and student outcomes (Cilliers et al., 2020; Giiltekin et al.,
2018; Kahyaoglu & Karatas, 2019). There are many opinions
(Korthagen, 2017; Macia & Garcia, 2016) and research results
in the literature that teachers' professional development is
positive when they participate in project-based training, take
active part in activities, use new approaches, and learn
together with their colleagues (Cristovao et al., 2020; Ivrendi
et al,, 2022; Karjalainen et al., 2022; Nonmanut-Pongsakdi et
al., 2021). As a matter of fact, the report titled "How to Build
a 21st Century School System at World Standards" prepared
by the Organization for Economic Cooperation and
Development (OECD) shows that in countries with high
performance in terms of educational outcomes, great
importance the selection, training and
development of teachers, all these processes are operated by
focusing on quality and It was determined that innovative
approaches were used. Moreover, it has been determined
that countries with high success in education have teachers
who are creative, can work in teams, and can contribute to
the development of themselves and their colleagues, in other
words, they have teachers who are competent in 21st century
skills (OECD, 2018). When the situation is considered from
Tiirkiye’s perspective, there are some problems with teacher
qualifications and that there are differences between

is given to

perception and reality in the use of 21st century skills.

In Tiirkiye, which has a population of nearly 20 million
students and more than one million teachers in primary and
secondary education (MoNE, 2022a), increasing teacher
qualifications and thus improving student outcomes has
been at the center of education policies since the
establishment of the Republic of Tiirkiye (Council of Higher
Education [CoHE], 2007). Throughout the historical process,
teachers' education, status, and personal rights have been
constantly tried to be improved through various projects,
studies to develop teacher training institutions (CoHE, 2007,
2018), and regulations carried out to determine the standards
of the teaching profession (MoNE, 2017a, 2017b). In this
regard, teacher qualifications have continued to be at the
center of current policies (MoNE, 2018, 2021a) and with the
Teaching Profession Law No. 7357, it has been legislated that
the teaching profession is a specialty and career profession
(MoNE, 2024).
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The results of the studies and evaluation reports conducted
in Turkey indicate that teachers consider both themselves
(Gliriiltii et al., 2020; Incik-Yalgin, 2020; Kiyasoglu & Ceviker-
Ay, 2020; Ozdemir, 2021; TEDMEM, 2019, p. 19; Uyar &
Cigek, 2021) and school administrators (Elekoglu & Demirag,
2020; Yilmaz, 2021) competent in 2Ist century skills.
Similarly, studies indicate that students studying in middle
and high schools (Erten, 2022; Yayla, 2022) and prospective
teachers studying at universities (Tican & Deniz, 2019)
consider themselves competent in terms of 21st century
skills. However, Turkey's results in the Programme for
International Student Assessment (PISA) assessments, which
also measure students' competencies in 21st century skills,
show that students lag their peers in other OECD countries
in these skills (Dalton et al., 2013; MoNE, 2019). Although this
difference between the perceptions of teachers and students
and the results of concrete assessments has many reasons
stemming
psychological factors within the education system, it can be
said that one of the most important reasons is related to

from many contexts, sociological and

teacher qualifications and competencies.

It is important for teachers to cope with traditional and new
generation challenges, in other words, their proficiency in
21st century skills (P21, 2019), to prepare their students for
life as successful individuals of the 21st century and to be a
role model for them. In line with this importance, the
research focused on the achievements of teachers in the
foreign courses they participated in through Erasmus+
projects and the 21st century skills they experienced.
Although there are relatively many studies in the literature
focusing on different project types of the Erasmus+ program
(Aslan-Baga et al., 2018; Fansa, 2021; Giirel & Aslan, 2022),
limited research focuses on examining teachers' professional
and personal development experiences with KA101 projects
(Asenjo & Gomez, 2020; Blanco et al., 2021; Furka & Johnsen,
2017; Karakus et al., 2017; Kaynar-Cebeci & Alci, 2022;
Salcedo-Lépez & Cuevas-Lopez, 2021). In addition, there are
criticisms in the literature (Furka & Johnsen, 2017) that
academic attention is paid mostly to the training in which the
participants attend long-term Erasmus+ projects, and short-
term trainings are not examined. In addition, no research has
been found that directly focuses on investigating the impact
of the abroad courses they attended through KA101 projects
on teachers' 21st century skills. For the reasons explained
above, it was deemed important to conduct the research.
Important outputs are expected in the research, such as
determining the 21st century skills that teachers experience
through Erasmust+ projects through a case study,
contributing to the literature on the subject, and eliminating
the current deficiency. It is also aimed to bring solution-
oriented suggestions to policy makers and practitioners
regarding the importance of international experiences in
teacher education. In this context, the research seeks answers
to the following questions:

1. How did the courses abroad attended by the teachers
contribute to their development?

2. What are the 21st century skills that teachers have
experienced through the courses they attended
abroad?

3. How do teachers evaluate the abroad courses they
attended compared to national in-service training?

2. Method
2.1.Design

The research was carried out with a qualitative method and
a case study design, as it allowed to discover the unique
opportunities offered by the foreign courses in teacher
education, in which the participating teachers participated in
an Erasmus+ KA101 project, their contributions to the
development of teachers, and the deep meanings of the 21st
century skills they experienced. Case studies are the most
appropriate design that can be used to understand, interpret
and describe a current event or situation in its own reality
(Creswell, 2020; Merriam, 2018, p. 40). Case studies can be
conducted in different designs. In this research, holistic
single case design was adopted. In the holistic single case
design, which is effective in studying unique situations, a
single unit of analysis and a single case are examined
(Yildirm & Simsek, 2008, p. 290). Since the experiences of
teachers in foreign courses are examined and analyzed as a
whole in the research, teacher experiences in foreign courses
represent the "situation" and teachers participating in foreign
courses represent the "unit of analysis".

2.2.Participants

Creswell (2020) states that it is important for good case study
research to include a detailed description of the situation in
question (p. 100). In line with this suggestion, in the research,
detailed information is presented about the studies carried
out within the framework of the Erasmus + project carried
out by the participants and the contents of the abroad courses
they participated in, so that the reader can gain a deep insight
into the situation examined. Participants structured and
carried out the project called "Teachers of Generation Z",
based on the argument that teachers must first have these
skills themselves to provide their students with 21st century
skills (Schleicher, 2012). As seen in Figure 1, the Teachers of
Generation Z project includes various activities in the
preparation, implementation and dissemination stages. In
addition, within the framework of the project, participants
attended two abroad courses, one in Malaga, Spain, and the
other in Prague, Czech Republic. The Erasmus+ project
carried out by the participants and the abroad courses they
participate in support their continuous learning and
professional development within the profession. The content
of the courses that the participants attend are largely based
on learning by doing. This ensures that the experiences of the
participants are unique and allows them to benefit from the
training they are involved in at the highest level and take
responsibility (Furka & Johnsen, 2017).
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Preparation Phase

¢ Determining needs (identifying the problem, collecting
data, introducing the project process to the school

community, inviting volunteers, determining courses)
e Conducting preliminary tests

e Language, culture and pedagogical preparatory studies

Application Phase

e Completion of the “4Cs” course

e Informing the school community about the course
e “ICT in Education” course

¢ Informing the school community about the course

¢ Application of final tests

Course Name: “4Cs: Collaboration, Creativity,
Communication, and Critical Thinking”

Course Center: Spain/Malaga

Course Content

o Creativity (creative thinking principles, styles, general side

thoughts, flow, listening, etc.)

Communication (foundations, theories, obstacles, functions;
verbal-non-verbal, emotional communication; empathy,

assertiveness, reframing, etc.)

skills

cooperation at different levels, Rosenberg method, non-

Cooperation —and  problem-solving (developing
violent language, creative problem-solving programs,

anger management, etc.)

Critical thinking (key to chains, classroom atmosphere,
curiosity, real-life contexts, developing critical thinking

among students, techniques, etc.)

Community of hope (21st century competencies, cognitive-
personal-interpersonal development, plans for a creative,

critical classroom, school visit)

Generation Z Teachers Project Process

Courses and Contents

Dissemination Phase

o 21st century skills workshops
¢ Incorporating achievements into the curriculum

e Making a difference in the 21st century skills of the school's
students

Conducting workshops with teachers at schools in the school
district

Enabling students to establish international networks with the

eTwinning project

Supporting European colleagues with prepared English video

lessons

Providing certified training to parents

Preparation of activity-based booklets

Preparation of a scientific article examining the impact of

abroad courses on teacher training and development.

Course Name: “ICT in Education”

Course Center: Czech Republic/Prague

Course Content

o Information —and  communication  technologies — awareness
(introduction to information technologies in education, using
online applications, security problems, digital security,
plagiarism, digital health, cyber bullying and cyber stalking,

etc.)

Coding in education (simple coding, designing games and
assessment tools, Weebly, WebQuests, personal web page

design, etc.)

Incorporating technology into the classroom (using mobile devices
to support learning, finding resources for lessons, useful

resources online, exploring copyright-free apps, etc.)

Workshops (productive presentations, creation of posters, ICT

on different topics, etc.)

o Evaluation and observation (workshop, evaluation, school visit)

Figure 1. Generation Z teachers project process

The participants who constitute the study group of the research
work in a secondary school in Ankara. Participants who carried
out the Erasmus+KA101 project named "Teachers of Generation
7" were determined using the criterion sampling technique, one
of the purposeful sampling methods. Participating in the project
in question was accepted as a criterion in the research, and
participants were included in the research on a voluntary basis
(Creswell, 2020, p. 157). Information about the participants is
presented in Table 1. Accordingly, four female and two male

teachers participated in the research. Three participants are
English teachers. Other participants' branches are science, social
studies and physical education. Participants were between the
ages of 34 and 54 and had teaching experience ranging from 10
to 21 years. Five participants have undergraduate education,
and one participant has graduate education. Two participants
attended one course abroad, the others attended two courses.
Three participating teachers had never been abroad before these
courses.
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Table 1.

Characteristics of Participants

Participant Gender Age  Experience Branch Educational Number of Experience
(Code) (Year) background trainings abroad
TA-M Male 51 1 Physic?ll BA 1 Yes
education

TB-F Woman 42 20 Social studies MA 2 No

TC-F Woman 37 12 English BA 2 No

TD-F Woman 38 16 English BA 2 Yes

TE-F Woman 34 10 Science BA 2 No

TF-M Male 54 12 English BA 1 Yes

Note. BA: Bachelor of Arts, MA: Master of Arts

2.3.Procedure

The ethical issues adopted in the conduct of the research,
data collection tools, information on data analysis, and
strategies applied to ensure validity and reliability are
explained below.

2.3.1. Ethical disclosure

In this study, all rules specified in the “Higher Education
Institutions Scientific Research and Publication Ethics
Directive” were followed. None of the actions specified in
the second section of the directive, “Actions Contrary to
Scientific Research and Publication Ethics”, were carried
out. This study was carried out in accordance with the
permission of Kiitahya Dumlupinar University Rectorate
Social and Human Sciences Scientific Research and
Publication Ethics Board dated 30.03.2022 and numbered
2022/03.

2.4.Measures

Data were obtained through different data collection tools
to provide an in-depth understanding of the situation
under investigation (Creswell, 2020, p. 100). Patton (2018)
states that case study data consists of interviews with
participants, observations, documents and all information
about a situation. In this context, “participant diaries” kept
by the participants in their own handwriting were used to
understand their experiences during the courses abroad,
“interview form” was used to focus on their experiences in
depth and semi-structured interviews were conducted with
the participants.

2.4.1. Interview form

It was created by the researcher by examining similar
studies in Turkish and English literature and the data
collection tools used in these studies. First of all, a draft
form was prepared in line with the sub-problems of the

research. The prepared draft form was submitted to the
opinion of two academics who work as doctors in the field
of educational administration and are experienced in
conducting qualitative research (Yildirim & Simsek, 2008,
p- 91). One question was removed from the interview form
in line with expert opinions. Thus, the draft form consisted
of six demographic questions, two experience and behavior
questions, one opinion and value question, and three
probes (Patton, 2018, p. 350). The prepared interview form
was tested with two teachers who were not in the study
group of the research and who participated in a course
abroad with a different Erasmus+ KA101 project. The
prepared interview form was tested with two teachers who
were not in the study group of the research and who
participated in a course abroad with a different Erasmus+
KA101 project. In addition, the draft form was submitted
to the review of two Turkish teachers to be evaluated in
terms of grammar rules and meaning, and arrangements
were made in line with the suggestions (Merriam, 2018, p.
93), thus making the form ready for implementation.

2.4.2. Participant diaries

From the day they traveled abroad until the day they
returned to Turkey, the participants recorded their
feelings thoughts in their
handwritten notebooks every day. In this way, participant
diaries were formed (Bogdan & Biklen, 1998). Thus,
documents that can provide data for the research (Yildirim
& Simsek, 2008) were obtained through participant diaries.

experiences, and own

2.5.Data Analysis

Descriptive analysis, content analysis and document
analysis techniques were used to analyze the data in the
research. 206 minutes of audio recording were made during
the interviews with the participants. First of all, the
interviews and the participants' handwritten diaries were
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transcribed on computer. Therewith, a set of quite
voluminous data was reached. Subsequently, the data was
transferred to the table created for analysis and sorted. In
the first and third sub-problems of the research, the data
were analyzed by content analysis. The second sub-
problem was examined with descriptive analysis and
document analysis (Neuendorf & Kumar, 2016; Patton,
2018, p. 5; Yildirim & Simsek, 2008, p. 74). A comprehensive
literature review was carried out for descriptive analysis,
and the skills defined within the framework of "Partnership
for 21st Century Learning" were examined. A descriptive
framework and analysis list was created with the sub-
components of each skill defined within the P21 framework
(Akar, 2019, p. 177).

There are two options in content analysis: human coder and
computer-aided coding. However, in each case, researchers
have to decide what kind of data to create a pattern from
(Neuendorf & Kumar, 2016; Patton, 2018, p. 442). Therefore,
in the study, the data were analyzed by a human coder
(researcher). Descriptive analysis was carried out with the
prepared descriptive analysis list. The findings were
organized under themes and codes to convey the essence of
the participants' experiences. Coding was done to protect
the confidentiality of the participating
Participants; they are defined with the letter “T” to indicate
that they are teachers, in alphabetical order (A, B...F) to
indicate the interview order, and as F (female) and M (male)
to describe their gender. For example, the participant coded

teachers.

as TA-M is a male teacher who was interviewed first. The
findings of the research are frequently presented using
direct explanations and visuals. (Merriam, 2018, p. 25;
Patton, 2018, p. 454).

2.6.Ensuring Validity and Reliability

Some important strategies are suggested in the literature to
ensure validity and reliability in qualitative research in
general and in case studies in particular (Creswell, 2020, p.
252; Merriam, 2018, p. 221; Patton, 2018, p. 542). In line with
these recommendations, a meticulous research process was
carried out to obtain valid and reliable results. In order to
ensure the structure, internal and external validity of the
research, in-depth interviews were conducted with the
participating teachers in order to increase the interaction

time regarding the situation under investigation. In
addition, data diversification and data obtained from
different sources such as semi-structured interviews and
participant diaries were provided to support each other. To
examine the situation under investigation as impartially as
possible, the results were shared with the participants and
their opinions were received. In addition, the interview
records of the two participants, participant diary notes and
the created descriptive codes were shared with an
coding.
Accordingly, it was understood that there was a
disagreement on only one code (emotional skills), and the
coefficient of agreement was calculated as 98% according to
the model of Miles and Huberman (1994). All results were
shared with the same academician and opinions on the

educational management academician for

subject were received. The literature was examined in detail
to control researcher bias. Finally, the research process was
reported in detail, and the database created and analyzes
performed were stored.

3. Results

3.1.Contributions of Abroad Courses to the
Development of Teachers

In the first sub-problem of the research, it was aimed to
determine how the abroad courses that teachers attended
affected their development and skills. In this context, the
participants were asked the question “How did the courses
you attended abroad affect you?” and the drilling question
“How do you think the courses you attended abroad improved
you?”

As can be seen in Figure 2, it was determined in the content
analysis that teachers improved their skills in i) social, ii)
emotional, iii) cognitive, iv) language, v) technological, vi)
pedagogical and vii) technical areas through the courses
they attended.
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Figure 2. Skills developed by participants in courses abroad

In the research, it was understood that the participants
expressed their opinions that they improved their social skills
with the courses abroad they attended. According to the
findings, among the social skills developed by the participants;
empathy, responsibility,
interaction, global citizenship and communication. All
participants stated that they worked together with their
European colleagues, got to know different cultures, and
improved their intercultural interaction skills. While TB-F
expressed his thoughts on this subject as
experienced being a world citizen ", TA-M said, ”... for me, seeing
the culture of the country we visit, seeing its historical structures and
historical texture, mingling with its people and other trainees who
come there directly and benefiting from their culture. It was
important for my development." In addition, TF-M stated that
collaborating with people from different cultures improved
his empathy skills, and the participant TB-F stated that her
being a part of this project team and the course she attended
improved her ability to take responsibility. Participant TD-F
that her organizational skills have improved, she expressed it
with her words as follows: “...organizing things is a different
matter, I think I was able to think about the risks and solutions in
more detail and more comprehensively, and this had an impact.”
Three of the participants (TD-F; TE-F; TC-F) stated that the
courses they attended improved their communication skills;
especially that they gained awareness of common mistakes
made in communication, and that they gained practical skills
for in-class and parent-teacher communications.

organization, intercultural

"... I realized and

It was observed in the research that the participants expressed
their opinions that they improved their emotional skills with
the courses abroad they attended. Accordingly, the emotional

skills developed by the participants include self-confidence
and motivation skills. Five participants (IB-F; TC-F; TD-F; TE-
F; TE-F) stated that the abroad attended course has improved
their self-confidence, increased their proficiency in the
teaching branch, and their self-respect. TB-F, TC-F and TE-F
stated that it was their first abroad trip and offered their
opinions explaining that being able to go abroad improved
both their personal and professional self-confidence. For
example, TC-F, an English teacher, she expressed her thoughts
with following words: "As a teacher, it makes you feel self-
confident, when you speak freely in a language you know abroad."
Some of TB-F's opinions on this subject are as follows:

“...to be honest, I have never been abroad before. I had fears
about going abroad, but this trip broke my prejudice.
Completely different cultures, I was wondering how they
were seeing us, how I would see them there and what kind of
lifestyle they had. Now, unlike my other colleagues, I am a
teacher who went abroad to take courses. I want to explain
the similarities or differences I observed abroad both to my
colleagues and to my students and will do my best to alleviate
their prejudices and fears.” (TB-F)

In the research, it was determined that the participants
expressed their opinions that they improved their cognitive
skills with the courses they attended abroad. The cognitive
skills developed by the participants include information
literacy, different thinking styles, and a comparison of the
education system of EU member countries and the Turkish
education system. For example, the participant TD-F, who
thought that she improved her skills in learning, information
literacy and different thinking styles, she expressed her
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thoughts on this subject as follows: "I thought 21st century skills
were more abstract skills, that these could not be taught in the
classroom. I saw that this was not the case, so as a foreign language
teacher, 1 learned activities that 1 could impart and apply in the
classroom. We also took an ICT course. These were things I already
knew, but had a chance to view these from a different perspective and
see how I could apply them in classes.”

In the study, it was determined that the participants
significantly improved their language skills with the courses
abroad they attended. Five participating teachers (TA-M; TB-
F; TC-F; TD-F; TE-F) stated that they gained self-confidence in
communicating in English and using English effectively. For
example, although TC-F is an English teacher, she said that it
was her first trip to abroad and experienced communicating in
English with individuals from different countries; TB-F
explained that she felt inadequate in speaking English but
made significant progress at the course. In addition, all
participants stated that they learned words frequently used in
daily communication in Czech and Spanish and that they
experienced communicating with local people in these
languages.

In the research, it was determined that the participants
expressed their opinions about the improvement of their
technological skills. All participants expressed their opinions
regarding the improvement of their skills in transferring
technology to educational environments and using web2
tools. While four participants (TB-F; TC-F; TD-F; TE-F) stated
that they were able to use some Web2 tools, transfer them to
their courses and prepare their own teaching materials for
their lessons, two participants (TA-M; TF-M) stated that they
were able to use some Web2 tools before the course. They
explained that they were not so good in transferring
technology into the classroom environment and curriculum
by using Web2 tools. For example, physical education teacher
TA-M expressed his views on this issue as follows:

“...I knew almost nothing about subjects we learned at the
course. I saw and learned these things in that course. I didn’t
know how to do a web design, how to design a banner, how
to design a game, these kinds of things before. I have a
computer, but I didn’t know about these. Learning to design
a game was a great development for me. Now I can hold e-
game competitions in my class.” (TA-M)

In the study, it has been also understood that the abroad taken
courses have contributed with the development of the
pedagogical skills of the participants. Two of the participants
(TB-F; TE-F) explained that with their experiences such as
going abroad, interacting with people from different cultures,
communicating in English, and preparing an EU project,
expanded the area of being a role model for their students. One
of the participants, TF-M, stated that during and after the
course he attended, his understanding of teaching began to
change and his self-awareness as a teacher increased. Some of
TF-M's opinions on this subject are as follows:

“I can say that my perspective on teaching has changed. Can
Lexplain it? I started asking whether I could express myself
sufficiently to my students. Earlier, I used to ask did you
understand me? Instead, I started asking could I explain it?
Lalways thought that in my relationships with my colleagues
or people from different cultures should think like me. I think
L also learned to work with people from different cultures and
my group friends and to empathize with them.” (TE-M)

Finally, the research showed that the technical skills of the
participants improved with the courses they attended abroad.
It has been seen that they expressed their opinions in this
direction. The technical skills that participants develop include
project-based work, exploring career opportunities and
practical skills. Four of the participants (TB-F; TC-F; TE-F; TF-
M) stated that they acquired skills such as transferring
innovations to their own countries, maintaining work
discipline, career awareness, as well as practical skills specific
to teaching branches and project-based working skills,
through the course they attended. For example, one of the
participants, TB-F, stated that she improved her qualifications
and career with the Europass certificate she obtained with this
course; TC-F stated that as an English teacher, it was the first
time she experienced communicating in English with
individuals from different countries. TE-F, a science teacher,
expressed her thoughts that she has become more competent
in both field-specific skills and pedagogical and technological
skills. Some of TE-F's views on this subject are as follows:

“...I started to pay more attention to it. Frankly, I started to
be more careful in our conversations with children about
technology literacy, information literacy, and especially
accurate information about this technology. I started
thinking activity-based; I started to design activities that I
could implement to improve students’ 21st century skills.”
(TE-F)

3.2.21st Century Skills Experienced by Teachers in
Abroad Courses They Attended

The second sub-problem of the research aimed to determine
the 21st century skills that the participants experienced
through the courses abroad they attended. For this purpose,
data was obtained from interviews and participant diaries.
In the interviews with the participants, the question "What
kind of training did you obtain in the courses abroad you
attended?", and the drilling question “Can you tell us about the
program of your courses, what did you do?” were asked. In the
descriptive analysis and the document analysis carried out,
3 themes, 9 sub-themes and 26 codes were determined
regarding the 21st century skills that teachers experienced in
the courses they attended abroad. As can be seen in Figure 3,
through the courses attended by teachers; It was determined
that they experienced 21st century skills in the main themes
of i) key themes and 21Ist century themes, ii) learning
outcomes, iii) support systems.
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Figure 3. 21st century skills experienced by teachers in courses abroad

3.2.1. Key themes and 21st century themes

In the research, two sub-themes and 11 codes were
determined under the "key themes and 21st century themes"
related to the 21st century skills that the participants
experienced through courses abroad. Accordingly, the sub-
theme '"key themes" English
reading/language arts, world languages, art, economy,

consists of codes for:

history, state and citizens. “Interdisciplinary themes”
consists of, global awareness, financial literacy, civic literacy,
health literacy and environmental literacy codes.

One of the participants, TE-F, explained that before
participating in their Erasmus + KA101 project, she heard
about 21st century skills in different environments (social
media, teacher training), but she did not have a special
interest in this subject. The ability to communicate in English
has improved through courses abroad. The participant
stated in her diary as follows: “...our classes being in English
and communicating with people while walking around the city and
shopping contributed to my language development.” Another
participant (TD-F) explained that her motivation to learn
different local languages has increased. Some of the
statements in TD-F's diary were: “...we learned simple Spanish
and Czech words and used them to communicate with local people,
such as hola chicos, hezkyj, became words we used frequently.” It is
in the form. Participant TB-F recorded her experience

regarding the key themes of art and economy in his
participant diary as follows:

“Horizontal architecture has been preserved here too. These
buildings, which have a history of 1300 years, are very
aesthetic. The sculptures and engravings on the buildings
seem to be there naturally... During our visit to our
ambassador, I learned about Czech and Turkish commercial
relations. I realized the impact of trade relations between
two countries on their economies. I had no idea about this
before.” (TB-F)

It was understood from the diaries and opinions of the
participants that they collaborated with colleagues from
different countries and got to know different cultures,
religions and lifestyles through the courses they attended
abroad. In addition, it was determined that they discovered
the role of the economy in societies, the local and cultural
effects of citizenship rights,
characteristics, and the importance of making the right
decisions regarding personal health. In other words, it was
observed that the participants experienced 21st century skills
including global awareness, economic, civil, environmental
and health literacy. For example, on this subject, TE-F said:
“We had colleagues from different countries in these courses. We
exchanged information about each other’s countries... the most
important part of the training we carried out in two different
countries was getting to know a different country closely and

different environmental
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observing it on site." One of the participant, TC-F, expressed
her opinion in her diary as follows: “Karlovy Vary was an
impressive and magnificent city." She conveyed her experiences
regarding environmental literacy with the following
sentences: "It looked like a dreamland with its buildings, the canal
passing through the city, the hot water flowing along the canal and
the water vapor mist filling the city."

3.2.2. Learning outcomes

In the research, three sub-themes and 10 codes were
determined under the theme of "learning outcomes" related
to the 21st century skills that the participants experienced in
courses abroad. Accordingly, the sub-theme of "learning and
innovation skills"; it consists of codes for creativity and
innovation, thinking and problem solving,
communication and collaboration. “Information, media and
technology skills” sub-theme; it consists of information
literacy and media literacy codes. The sub-theme "life and
career skills" consists of the codes flexibility and adaptation,

critical

initiative and self-direction, social and intercultural skills,
efficiency and accountability, leadership and responsibility.

When the opinions and diaries of the participants were
subjected to descriptive analysis, it was revealed that they
used creative idea generation techniques such as SCAMPER
and nine dot activity with the foreign courses they attended;
It has been determined that they experience various forms of
reasoning, critical thinking and problem solving activities
through card games, and communication and collaboration
experiences that include being informed and entertained
through their interactions with colleagues from different
cultures and local people. For example, TD-F, one of the
participants, stated her thoughts as "“We learned that body
language is more important than words in communication and how
to use body language...”, TA-M expressed his thoughts as
follows:"...conversations we had with our colleagues from various
countries during classes and breaks, were very effective in terms of
the development of our collaboration skills.”

It was determined from the participants' diaries that they had
experiences of effectively using different resources such as
digital technologies social networks to access
information. In this regard, TD-F said, "...the Alhambra Palace
audio guide, which I installed on my phone, allowed me to obtain
information about the palace very easily, and it was very useful to
me." It is understood from her opinion that she uses digital
technologies effectively to access information. In addition,
teachers with the courses they attended; various professional
roles, managing time before and during the course, setting
short- and long-term strategic goals, working effectively in
various teams with trainees from different countries,
planning and managing a project, risk prevention, active
participation in teamwork, being responsible towards others
and leadership. They shared their views on their experiences
of taking advantage of their teammates' strengths to achieve
a common goal. TB-F stated that ... our teammates worked in
cooperation and acted responsibly towards each other, enabling us
to foresee and prevent many problems " and TE-F stated that ”...

and

serious work is needed.” These experiences can be understood
from her views as follows: "Sometimes stressful and difficult
times can occut, work needs to be carried out regularly, and this
process helped me learn to manage time." In other words,
participants participated in creativity, innovation, critical
thinking, problem solving, communication, collaboration,
information literacy, media literacy, flexibility, adaptability,
entrepreneurship, self-direction, social, cultural,
productivity, accountability, leadership, responsibility,
social and 21. covering intercultural skills. It was observed
that they experienced the skills of the 21st century.

3.2.3. Support systems

In the research, four sub-themes and five codes were
determined under the theme of "support systems" related to
the 21st century skills that the participants experienced in
courses abroad. Accordingly, the "standards and evaluation”
sub-theme consists of 21st century standards and 21st
century skills codes. The "program and teaching" sub-theme
consists of the 21st century curriculum and teaching code,
and the "learning environment" sub-theme consists of the
21st century learning environment code.

When the participants' diaries were examined, it was
determined that they focused on 21st century skills, had the
opportunity to integrate these skills into classroom
environments, and even gained skills that would take
students' learning beyond the school walls. The participants
expressed their views stating that they have developed a
deep understanding of the interdisciplinary themes of 21st
century skills as well as academic subjects, that they have
collaborated with educators through the project-based
courses they attended, that they have shared good practices,
in short, that they have experienced 21st century skills
through experience and that they can be a role model for
their students in this regard. TA- M said: “It is important for
me to keep up with the ever-developing technology and not to fall
behind Generation Z and the age. Acquiring technological
knowledge that I can use in the field of teaching and improving
myself in this field has increased my development as a teacher and
my awareness of the world I live in." It is understood from his
sentences that he focuses both on his field of expertise and
21st century themes such as global awareness, information
literacy, technology literacy and flexibility.

3.3.Teachers’ Evaluations of Abroad Courses
According to National In-Service Trainings

The research also examined how the participants evaluated
abroad courses compared to national in-service training and
professional studies. As seen in Figure 4, when the
participants' opinions were subjected to content analysis,
three themes were identified: i) similarities, ii) differences
and iii) suggestions.

Under the theme of "similarities", four participants (TB-F;
TC-F; TE-F; TF-M) stated that the teaching methods and
training programs used in national in-service training on
Web2 tools were like the methods used in courses abroad.
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Under the theme of “differences”, all of the participants
explained that they had a high motivation to participate in
abroad courses, and therefore their interest in learning was
high during the course. In addition, all participants stated
that the course center where they studied abroad was quite
sufficient in terms of human and material resources. For
example, four participants about the course center (TC-F;
TD-F; TE-F; TF-M) stated that their employees are solution-
oriented; three participants (TB-F; TD-F; TE-F) stated that
in addition to in-service training, extracurricular activities
were planned to facilitate familiarization with the
environment and opportunities. Three participants (TC-F;
TE-F; TF-M) stated that the content of the training and its
presentation were planned has a qualified instructor; two
participants (TA-M; TD-F) stated that technological
facilities and material resources were sufficient; one
participant (TB-F) stated that it was hygienic. One of the
participants, expressed his opinions as follows (TD-F):

“Maybe seventeen of the twenty courses I attended in
Turkey were courses where I just sat and listened. But we
become more active in training abroad, we are the ones
who do, we are the ones who solve, we are the ones who
notice, and this awareness really gives strength to people.
It becomes both personal and professional and more
permanent.” (TD-F)

Another code that participants all agreed upon under the
theme of differences
multicultural classes. Participants explained that being
educated in the same classroom with an English-speaking
instructor and colleagues from different cultures, teaching

is that the course consists of

with examples from different cultures and discovering
common meanings in different societies, meeting new
colleagues and learning good practices are among the
different and positive features of abroad courses compared
to national training. For example, TD-F expressed some of
“...of course we could get all the
information online or in our own country. But it wouldn’t be the
same. We interacted with other European teachers, our mentor
was foreign, we took a course in Spain and our mentor was
Polish... this multicultural environment taught me a lot about
people, countries, education systems, stories, relationships...”

7

her views as follows:

Other features that the participants found different from
the courses they attended abroad compared to national in-
service training and professional studies: It improves
English proficiency, and the courses are purpose oriented.
Four participating teachers (TB-F; TC-F; TD-F; TE-F) stated
that the communication they established with both the
trainees at the course center and the local people improved
their English speaking skills and self-confidence; Two
participating teachers (TA-M; TC-F) stated that, unlike the
national ones, the course was presented professionally,
without deviating from its purpose and as programmed.

Under the theme of "Suggestions", all of the participants
suggested that every teacher in the system be offered the
opportunity to attend at least one course abroad. For
example, TD-F suggested that the Ministry of National
Education carry out a project on this issue. TA-M,
suggested to make it possible for teachers to observe the
lifestyle and educational practices in European countries.
TF-M proposed that teachers in Tiirkiye should visit abroad
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and gain an international perspective through such
projects. Some of the thoughts of (TA-M), one of the
participants, are as follows:

“Erasmus+ KA1 projects offer wvery important
opportunities to increase teacher qualifications. Qualified
teachers mean qualified education and training processes.
"Education in Europe, and therefore the qualifications of
schools and students, can be increased and more teachers
can be encouraged to participate in Erasmus mobility for

new generations with 21st century skills.” (TA-M)

Five of the participating teachers (TA-M; TB-F; TD-F; TE-F;
TF-M) stated that by increasing the quality of national
teacher training and courses, teachers' experiences in
different cities and their lives in cities are carried out with
innovative approaches such as interactive, applied and
learning communities. He proposed a plan that would
enable them to see the Two participating teachers (TB-F;
TC-F) suggested that teachers' competencies in carrying out
Erasmus projects before service should be increased. For
example, suggestions were made for TB-F teacher
candidates to graduate with speaking, reading and writing
skills in English, and for TC-F teacher candidates to
graduate with the
multidisciplinary studies in addition to their field
knowledge.

competencies of conducting

4. Discussion

The aim of this study was to determine the 21st century
skills that teachers working in a secondary school
experienced in the courses they attended in two European
countries with an Erasmus+ KA101 project. It was to
examine how these courses contributed to the development
of teachers through a case study. Overall, the findings
showed that the educational work that teachers were
involved in abroad meant much more than participating in
an in-service training activity. Moreover, the findings
pointed out that KA101 projects of the Erasmus+ program,
which allow school staff to attend courses abroad, should
be an important component of teacher training and
development in Tiirkiye, as in European Union member
countries.

The teachers in the study learned communication,
cooperation, creativity and innovation, which are described
as social skills in the literature, in the first of the courses
they attended in Spain and the Czech Republic. The second
had a course curriculum that covered the incorporation of
technology into educational environments. Teachers
expressed their opinions that they gained experiences that
could not be provided through any other training, thanks
to the courses they attended. According to the findings,
teachers stated that they improved their social, emotional,
technological, pedagogical, technical and
language skills with the courses they attended abroad.
From the findings, it was understood that teachers
experienced experiences skill areas except
"geography", one of the key themes of 21st century skills

cognitive,

in all

defined within the P21 framework. In addition, it was
found that teachers participated in a teacher training that
differed from national in-service trainings in terms of
characteristics such as being trained in a multicultural
classroom, being able to communicate in English with
course instructors and trainees from other countries,
having a well-structured and purposeful course curriculum
and having high motivation to internalize this curriculum.
The study also found that the participants' professional
development as well as their personal development was
positively affected.

It is possible to come across studies in the literature those
reaches similar results with the findings of this study. Some
studies show that teachers improve their ability to
communicate effectively and use the English language
(Aslan-Bagci et al., 2018), international networking (Vural
et al., 2013) and self-confidence (Yavuz Konokman et al.,
2015) through the activities, they participate in through
Erasmus+ projects. In addition, in the impact analysis
carried out regarding the results of Erasmus+ activities, it
was determined that the self-confidence of the participants
in the program improved (National Agency, 2017, p. 14). In
a study conducted by Fansa (2021), as determined in this
study, the language skills of teachers participating in
Erasmus+ projects, such as communicating in English and
contacting local languages; cognitive skills such as gaining
different perspectives, collaborative learning, comparing
different education systems; It has been determined that
their social skills, such as recognizing different cultures and
preventing prejudices, and their pedagogical skills, such as
transferring their experiences to their students and being a
role model for them, have improved. Kaynar-Cebeci and
Alc (2022) determined in their research that teachers were
able to include the training they received through KA101
projects into their curriculum, thus ensuring greater
participation of their students in classes. There are also
findings in the literature that determines the negative
experiences of teachers regarding abroad courses, such as
finding the training content, training duration, and course
instructors inadequate (Kaynar-Cebeci & Alci, 2022), and
not being able to provide professional development
(Karakus et al, 2017). However, in this study, no
participant expressed negative opinions about their abroad
course experiences and focused only on positive
experiences. This situation was associated with the
participants' high motivation to go abroad and study
abroad.

Expectations from schools, which are still the most
important institutions for students' learning, have changed
considerably in the 21st century. Contrary to the past,
students, parents, organizations and society demand from
schools that students acquire social, cultural and emotional
skills as well as cognitive skills from their early lives. It
basically places the responsibility of meeting these
demands and developing students in all aspects as role
models on teachers. Teachers' ability to respond to the
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changes and demands requires them to learn continuously,
maintain the currentness of their competencies, and access
effective professional development activities (Giir et al.,
2023; Karjalainen et al., 2022; Rothertham & Willingham,
2009; Sancar et al., 2021). In this context, it is understood
from the results of the research that unlike the low-impact
trainings applied in the professional
development of teachers (Cilliers et al., 2020), project-based
studies that make difference, have very positive reflections.
The results of the project-based teacher training program

in-service

carried out in Portugal to improve teachers' emotional
literacy and creative thinking skills (Cristovao et al., 2020),
and in Finland to improve their digital teaching and
evaluation competencies (Nonmanut-Pongsakdi et al,
2021), exemplify this situation. In addition, for the trainings
they attended in different countries, there are results in the
literature that it has a positive effect on both the personal
and professional development of teachers (Bozak et al.,
2016; Fansa, 2021; Giirel & Aslan, 2022).

Abraham and von Bromssen (2018) states that teachers
need face-to-face experiential learning with people,
different from themselves, to develop intercultural skills.
Studies aiming to determine teachers' wishes and needs
regarding professional development studies (ORAV, 2021;
TEDMEM, 2019) also show that teachers in Tiirkiye need
training in which they can develop an
understanding and experience 21st century skills in an
environment outside their own schools and with different
colleagues. Considering that almost all classes in Turkey,
which has received intense immigration due to factors such
as the war in the border neighbors and economic
inadequacies since 2011, consist of students with cultural
differences, it is important that teachers get educational
opportunities in different cultures with Erasmus + KA101
projects and thus provide professional development, which
will increase student outcomes. It can be said that it is very
important for recovery.

inclusive

The structured courses provided by the Erasmus+ KA101
program focus on a specific area that teachers need. The
participants of this study attended two different courses
that complement each other in the context of 21st century
skills. Similar to this research, there are other studies
examining the experiences of teachers from the courses
they attended with Erasmus+ KA101 projects. For example,
Blanco et al. (2021), in their study, observed observations of
ten teachers about the training they attended about the
Reggio Emilia approach in Italy with the Erasmus+ KA101
project, and Furka and Johnsen (2017) reported about the
two-week course that four foreign language teachers
attended to learn new approaches in foreign language
teaching. Kaynar-Cebeci and Ala (2022) examined the
personal and professional achievements of teachers in the
abroad course they attended on the use of technology in
education and examined his professional achievements.
The results of these studies show that teachers gain
significant benefits for their development through courses

abroad, and that they experience experiences that cannot be
experienced without being physically present, such as
living in another country, communicating, getting to know
the culture, sharing experiences with teachers from
different countries, and exchanging ideas about good
practices. According to Schleicher (2012), for teachers to
provide their students with the skills of the age, to be a role
model for them and to guide them, they must first be
competent in these skills. As a matter of fact, three of the
participants of this study (English, social studies and
science teachers) had never been abroad before these
courses. A teacher who teaches English, a global language,
uses this language only with native speakers of Turkish
throughout their undergraduate
professional life and teaches it to their students in this way;
and similarly, the fact that a social studies teacher, who
conveys information to his students about the history,
culture and geography of different countries as required by
his curriculum, has not had physical contact with a country
other than Tiirkiye before, can be described as a significant

education and

inadequacy in terms of teacher qualifications and the
responsibility of being a role model to his students.

The qualities of teachers, the most important human

resources of education systems, are embodied in
educational practices and student outcomes (European
[EP], 2008). For this
qualifications are very important in raising students as
healthy individuals with cognitive, physical, social and
emotional skills appropriate to the requirements of the age.
In the research, it was understood that teachers were able
to transfer the gains they gained from courses abroad and
the 21st century skills they experienced to the classroom
environment. For example, it was concluded that they used
technology more in their lessons, shared their observations
of different cultures specific to their branches with their
students, were able to make their students use different

thinking styles, and were able to create teaching contents

Parliament reason, teacher

they designed themselves. In other words, it was observed
that teachers went beyond the level of knowledge and
achieved gains in skill level. One of Tiirkiye's important
goals in education is to raise students as individuals with
21st century skills (Gelen, 2017; MoNE, 2017¢, 2018) and to
attain their deserved place in employment as a valuable
member of the age they live in (Boyac & Atalay, 2016). For
this reason, teachers are expected to provide their students
with 21st century skills as well as cognitive skills (MoNE,
2021b). Because, in addition to academic proficiency,
students who have social and emotional skills such as
problem
intercultural interaction, self-management, and leadership
show high success and can have different career
opportunities, including the international dimension
(Basaran et al., 2021; Cristovao et al., 2020; Giirel & Aslan
2022; National Agency, 2017).

solving, communication, cooperation,

The findings of the research showed that teachers thought
that the courses they attended abroad had significant
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differences compared to national in-service training, but
also similarities in some points. As a result of the research,
it was understood that teachers' high motivation to
participate in teacher training abroad, the multicultural
education content of the courses they attended, and the
sufficient human and material resources were the aspects
that they found superior to national in-service training. The
Ministry of National Education and its General Directorate
of Teacher Training are mainly responsible for the
education of teachers working in Turkey. In addition to the
in-service trainings planned by the Ministry at the central
and local level, teacher training is carried out through the
Teacher Information Network (OBA) digital platform,
which started operating in 2022. Thus, teachers in Turkey
have the opportunity to continue their professional
development with different techniques including face-to-
face, blended, online and offline (MoNE, 2022b). However,
research has shown that all these professional development
activities are not effective enough and do not create
satisfaction (Giiltekin et al., 2018; Kahyaoglu & Karatas,
2019). For this reason, the participants suggested in the
study that every teacher in the education system should
participate in a training study abroad at least once, and that
teachers' pre-service English skills should be increased and
their competencies in carrying out Erasmus+ projects
should be increased. As a matter of fact, similar research
has shown that teachers have found that the training they
attended abroad during their undergraduate education
improved their social skills (Giirel & Aslan, 2022), that they
found the abroad courses they attended with Erasmus+
KA101 projects instructive and interesting, and that the
curricula, educational materials, teaching methods and
techniques of the courses met their expectations (Kaynar-
Cebeci & Alca, 2022) also shows that they provide
professional satisfaction (Reyes et al., 2021).

As aresult, it can be said that one of the important tools that
can be used in increasing teacher qualifications, ensuring
their professional development and thus improving
student outcomes are the projects to be carried out through
the Erasmus+ program. Although teachers in the Turkish
education system have important national training
opportunities such as in-service trainings and online
trainings, these are insufficient for the internationalization
of teachers and schools. In addition to developing skills
such as creativity,
innovation and technology, teachers can get to know
different cultures by taking part in that culture, share good
practices with colleagues from other countries, create a
network for future studies, and most importantly, become
role models by transferring all these experiences to their
students. In this way, they can carry themselves, their
schools and thus their students to an
dimension.

communication, collaboration,

international

Since the research was conducted with qualitative method
and case study design, it does not aim to make
generalizations. In order to generalize the research results,

it may be recommended to conduct quantitative research
on larger groups in which teachers participating in courses
abroad with Erasmus+ KA101 projects are determined by
purposeful sampling. In this research, teachers' experiences
regarding the achievements they gained in courses abroad
were examined. Other studies can focus on how the
achievements of teachers in courses abroad affect student
outcomes. In addition, the subject of the study can be
addressed in a broader perspective with different patterns
of qualitative method and other data collection techniques.
In addition, it may be suggested to adopt policies that will
encourage teachers to participate in Erasmus+ projects and
thus develop themselves and their students' 21st century
skills. For example, the Europass documents that teachers
have through Erasmus+ projects can be made one of the
scoring their school
administrators and their advancement in the career stages
of specialist teaching and head teaching. Teachers'
participation in projects during their
undergraduate education and their foreign language

criteria in appointment as

Erasmus+

proficiency may provide an advantage in being appointed
to the profession.

Although important results were obtained regarding how
the abroad courses, they participated in the research
affected teachers' 21st century skills and their personal and
professional development, the research also has some
limitations. There is a possibility that the researcher himself
may have a bias due to his involvement in Erasmus+
projects. In addition, there is a possibility that participants
may offer opinions that would please the author. However,
since the researcher has conducted qualitative research
before, he is very experienced in controlling his biases, and
the researcher has taken the necessary precautions to
control these biases. Another limitation of the research is
related to the collection of data. In the study, data were
obtained through participant diaries and semi-structured
interviews. Not conducting focus group interviews during
the data collection phase can be explained as a limitation.
The research was conducted in a holistic single case study
design. The limited number of studies that can compare the
results of holistic single case studies can be considered
among the limitations of the study. In addition, Furka and
Johnsen (2017) conducted a research with teachers
participating in Erasmus+ KA101 projects and conducted a
psychological coaching session in the form of a reflective
interview with the participants after analyzing the data.
Thus, it increased the participants' experiences from the
emotional dimension to the cognitive dimension and
increased the participants' awareness of the consequences
of their experiences. In this study, the fact that the
researcher is an experienced psychological counselor
allows him to conduct a similar psychological coaching
session with the participants. The fact that a similar
application was not carried out in the research can be stated
as a limitation.
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ChatGPT is an artificial intelligence-based text generation tool. It is used in education to
improve teachers' text writing, content planning and language skills. This study aims to
qualitatively evaluate teachers' perceptions and experiences regarding the application of
ChatGPT in education. In the research, semi-structured interviews were conducted with 21
teachers. The data was analyzed using the content analysis method. Findings showed that
ChatGPT creates a personalized, collaborative and content-rich learning environment by
providing 24/7 feedback to students and teachers. Additionally, it has been determined that
ChatGPT contributes to the development of text writing and language skills. However, it
has also been revealed that ChatGPT has some negative aspects in terms of ethical,
commercial, contextual and psychological aspects. These negative aspects include ethical
issues such as privacy, security, plagiarism, cyber addiction, discrimination and prejudice.
This study is one of the first to investigate the potential and challenges of ChatGPT in
education from the perspective of teachers, highlighting the need for further research in this
area.
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ChatGPT, yapay zeka tabanli bir metin iiretme aracidir. Egitimde, 6gretmenlerin metin
yazma, igerik planlama ve dil becerilerini gelistirmek i¢in kullanilmaktadir. Bu calisma,
ChatGPT'nin egitimdeki uygulamasina iliskin 6gretmenlerin alg1 ve deneyimlerini nitel
olarak degerlendirmeyi amaglamaktadir. Arastirmada, 21 6gretmen ile yar1 yapilandirilmis
goriismeler yapilmustir. Veriler, icerik analizi yontemiyle analiz edilmistir. Bulgular,
ChatGPT'nin &grencilere ve Ogretmenlere 7/24 geri bildirim imkani saglayarak,
kisisellestirilmis, isbirlik¢ci ve zengin icerikli bir 6grenme ortami olusturdugunu
gostermistir. Ayrica, ChatGPT'nin metin yazma ve dil becerilerinin gelistirilmesine de
katkida bulundugu belirlenmistir. Bununla birlikte, ChatGPT'nin etik, ticari, baglamsal ve
psikolojik agilardan bazi olumsuz taraflarinin oldugu da ortaya ¢ikmustir. Bu olumsuz
taraflar mahremiyet, giivenlik, intihal, sanal bagimlilik, ayrimclik ve dnyarg: gibi etik
konular1 kapsamaktadir. Bu ¢alisma, ChatGPT'nin egitimdeki potansiyelini ve zorluklarin
Ogretmenlerin bakis acisiyla arastiran ilk ¢alismalardan biri olup, bu alanda daha fazla
arastirma yapilmasinin gerekliligini vurgulamaktadir.
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1. Giris

Egitim ve yapay zeka (AI) arasindaki iliski, son yillarda
akademik ve yogun
tartismalarin merkezinde yer almaktadir. Yapay zekanin
gelisimi, isgiicli piyasasmin dinamiklerini yeniden
sekillendirirken, bu amaglarm,
igeriklerini ve yontemlerini de doniistiirmektedir
(Mhlanga, 2023). Bu baglamda, gelecegin
dinamiklerine uyum saglayabilecek beceri ve yeterliliklere
sahip bireyler yetistirme amaci, egitimin roliinii ve nemini
daha belirgin hale getirmektedir (Balyer ve Oz, 2018).
Dolayistyla, yapay zekanin potansiyelini, sinirlarin ve etik
sorunlarini anlamak, egitim alaninda kritik bir gereklilik
olarak ortaya ¢ikmaktadir.

toplumsal alanlarda ilgi  ve

doéniisim  egitim

toplum

Bu calisma, yapay zeka alaninda faaliyet gosteren OpenAl
sirketinin 2022 yilinda piyasaya siirdiigii ChatGPT adl
uygulamanin egitim baglaminda degerlendirilmesini
hedeflemektedir. ChatGPT, genel amacli bir sohbet robotu
olarak tanimlanmakta ve insan benzeri metinler tiretmek
lizere tasarlanmis kapsamli bir dil modeli olarak
nitelendirilmektedir (Aljanabi, 2023). Dogal dil isleme ve
anlama yetenekleri sayesinde, ChatGPT c¢esitli konularda
dogal,
kapasitesine sahiptir (Zhai, 2021). Egitim ve Ogretim
siireclerinde ¢ok yonlii 6zelliklere sahip olan ChatGPT,
ders plani hazirlama, test sorularimi ¢dzme, metin iiretme,
Ozet ¢ikarma ve geviri yapma gibi gesitli uygulama alanlar:
sunmaktadir.

actk uglu ve tutarli konugmalar yapabilme

Ancak, egitim alanindaki bu avantajlarin yan1 sira bazi
dezavantajlar ve potansiyel riskler de mevcuttur. Bu
dezavantajlar arasinda, iiretilen metinlerin dogruluk ve
guvenilirlik diizeyinin diisiik olmasi, etik ve yasal
sorumluluklarin  belirsizligi,
artirma potansiyeli ve 6gretmenlerin rollerini degistirme
veya riske sokma olasilig1 yer almaktadir. ChatGPT nin
egitim amacli kullanimi hakkinda literatiirde gesitli olumlu
ve olumsuz goriisler bulunmaktadir. Bu nedenle, bu

egitimde intihal oranini

uygulamanin egitimdeki potansiyelini daha derinlemesine
anlamak icin mevcut Ozelliklerinin medya raporlarindan
oteye gecgen bir degerlendirmeye ihtiya¢ duyulmaktadir.
ChatGPT'nin gercek performansini ortaya koymak igin
ampirik dayal1 yapilmasi

verilere arastirmalar

gerekmektedir.
1.1.Yapay Zekdmn Egitimde Kullaninm

Yapay zeka (Al), insan benzeri zeka davranislarmni
sergileyen bilgisayar sistemleri olarak tanimlanir ve bu
sistemler, 6grenme, akil yiiriitme, problem ¢6zme, algilama

ve dil anlama gibi Dbiligsel islevleri basariyla
gerceklestirmektedir  (Qasem, 2023). Yapay zeka
arastirmalarinin  temelleri, 19501erde Alan Turing'in

"Makinalar diisiinebilir mi?" sorusunu ortaya atmasiyla
atilmistir. Turing, makinelerin insanlar gibi diistinebilme
kapasitesine sahip olup olamayacagini arastiran ilk bilim
insanlarindan biridir. Bu baglamda, 1956’da diizenlenen
Dartmouth Konferansi, yapay zeka arastirmalarimin resmi

olarak baglamasi kabul edilir ve bu konferans, John
McCarthy, Marvin Minsky, Nathaniel Rochester ve Claude
Shannon gibi 6ncii arastirmacilar1 bir araya getirmistir
(Akman ve Blackburn, 2000). Yapay zeka, 1960'lar ve
1970'ler boyunca sembolik yapay zeka ve uzman sistemler
gibi erken dénem yaklagimlarla ilerlemistir. Ancak, 1980'ler
ve 1990'1larda yapay zekad arastirmalari bir duraklama
dénemine girmistir. 21. yiizyilin baslarindan itibaren,
biiylik veri, hesaplama gliciindeki artis ve yeni
algoritmalarin gelisimi sayesinde yapay zeka yeniden ivme
kazanmustir. Ozellikle derin 6grenme ve makine 6grenmesi
teknikleri, bu dénemde yapay zeka arastirmalarina yeni bir
boyut kazandirmustir.

Yapay zeka teknolojileri, egitimde genis bir yelpazede
kullanilabilecek potansiyele sahiptir. Bu potansiyel, egitim
siireclerini daha etkili, verimli ve kisisellestirilmis hale
getirebilir. Ornegin, yapay zeka, ogrenme analitigi ve
kisisellestirilmis Ogrenme alanlarinda ©nemli katkilar
sunarak egitimde bir doniisiim siireci saglamaktadir.
Yapay zeka ve dogal dil isleme (NLP) arasindaki iligki ise
egitimdeki bu doniisiimiin merkezinde yer almaktadir.
Yapay zekd, insan benzeri zeka davraniglarmi sergileyen
bilgisayar sistemleri gelistirmeyi amaglarken, NLP, bu
sistemlerin insan dilini anlama, yorumlama ve {iretme
yeteneklerini kapsar (Alhawiti, 2014). NLP, yapay zekanin
alt bir alani olarak kabul edilir ve dilin karmasikligini
bilgisayarlara Ogretmeyi amaglar (Algahtani vd., 2023).
Ayrica, metin analizi ve 6zetleme teknikleri, 6grencilere
akademik metinleri daha hizli ve verimli bir sekilde
anlamalarina olabilir. Bu
O0grencilerin 6grenme siireglerini optimize etmeyi amaglar
ve Ogretmenlerin is yiikiinii azaltarak onlarin daha stratejik
gorevlerde zaman harcamalara olanak tanir. Ornegin,
otomatik metin 6zetleme teknikleri, 6grencilere akademik
metinleri daha hizli ve verimli bir sekilde anlama imkan:
saglar.

yardimci uygulamalar,

ChatGPT, yukarida belirtilen &zellikler nedeniyle egitim
biyiik ilgi
orgiitlerinin toplumun her alaniyla dogrudan veya dolaylh
olarak iletisim igerisinde olmasi1 ChatGPT'nin farkli egitim
ortamlarina entegre edilmesini hizlandirmistir. Bu durum
bazi tartismalar1 da beraberinde getirmistir. ChatGPT

orgiitlerinde de gormektedir. Egitim

uygulamalarinin egitime entegrasyonunun olumlu ve
olumsuz etkilerini inceleyen arastirmacilar, bu alanda
karsilasilan endiseleri de ortaya koymuslardir (Day, 2023;
De Castro, 2023; Farrokhnia vd., 2023; Mhlanga, 2023; Su ve
Yang, 2023). Yapay zekad sistemlerinin dogruluk ve
glivenilirlik diizeylerinin belirlenmesi, verilerin gizliligi ve
glivenligi, algoritmik onyargilar ve intihal gibi sorunlar,
yapay zekanin egitimde kullanimiyla ilgili tartismalar:
beraberinde getirmektedir. Bu nedenle, yapay zeka
uygulamalarinin egitimde etkin ve etik bir sekilde
kullanilabilmesi igin, bu teknolojilerin siirekli olarak
izlenmesi ve degerlendirilmesi gerekmektedir.

Sonug olarak, yapay zeka ve dogal dil isleme (NLP)

teknolojileri,  egitim  alaninda  devrim  yaratma

1596



M. Taktak

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 25, Say1 3, 2024

potansiyeline sahiptir. Bu teknolojilerin dogru ve etik bir
sekilde uygulanmasi, egitim stireglerini daha etkili, verimli
ve kisisellestirilmis hale getirebilir.
literatiirde ChatGPT gibi uygulamalarin egitimdeki etkileri
ve potansiyeli tizerine yapilan ¢alismalarm ¢ogu, genellikle
teorik incelemelerle veya medya raporlarindan hareketle
elde edilen degerlendirmelerle sinirlidir. Bu nedenle, bu
bilgi  boslugunu  doldurmak
o0gretmenlerin ChatGPT ile etkilesimleri iizerine odaklanan
ve onlarin bu teknolojiye dair deneyim ve goriislerini

Ancak, mevcut

alandaki amaciyla,

derinlemesine ele alan caligmalar biiyiik bir gereklilik arz
etmektedir. Bu baglamda yapilan bu ¢alismanin amaci,
ChatGPT ile etkilesimde bulunan 6gretmenlerin bu
uygulamaya iliskin deneyim ve goriislerini tespit ederek,
bu alandaki mevcut literatiire katkida bulunmak ve
ozellikle egitimde yapay zeka uygulamalarinin etkinligini
artirmaya yonelik iyilestirme 6nerilerini ortaya koymaktir.
Bu sayede, ChatGPT'nin
anlamada daha derinlemesine bir kavrayis gelistirilecek ve
Ogretmenlerin bu teknolojiye yonelik geri bildirimleri
gelecekteki
sekillendirilecektir. Bu amag¢ dogrultusunda asagidaki
sorulara cevap aranmustir:

egitimdeki potansiyelini

1s181nda egitim uygulamalar1

1. ChatGPT'nin egitim uygulamalarinda Ogretmenlere
sagladig: firsatlar nelerdir?

2. ChatGPT'nin egitim uygulamalarinda O6gretmenlere
olusturdugu zorluklar nelerdir?

2. Yontem
2.1.Desen

Bu calisma, nitel arastirma paradigmasi cercgevesinde
gerceklestirilmistir. Arastirmanin amaci, katilimcilarin
ChatGPT ile ilgili deneyimlerini ve algilarini ayrintili bir
sekilde ortaya koymaktir. Bu amag dogrultusunda, durum
¢alismasi yontemi tercih edilmistir. Yin (2013) durum
calismasiny, bir olguyu kendi baglami icinde ¢ok boyutlu ve
sistematik bir bigimde analiz etme, yorumlama ve
tanimlama siireci olarak tanimlamaktadir.

2.2.Calisma Grubu

Aragtirmanin ¢alisma grubu, amaglh 6rnekleme yontemiyle
belirlenmistir. Amagh Ornekleme yontemini arastirmaci
onceden belirlenmis kriterlere uygun olan durumlarn
incelemek tizere seger (Yildirim ve Simsek, 2016, s. 120). Bu
kapsamda arastirmanin ¢alisma grubu, 2023-2024 egitim-
ogretim yilinda Istanbul'daki kamu ve 6zel okullarda gorev
yapmakta olan ve yapay zeka uygulamasi olan ChatGPT'yi
aktif bir sekilde kullanan 21 &gretmenden olusmaktadir.
Katilimcilarin demografik 6zellikleri Tablo 1’de verilmistir.
Ayrica calisma grubu biiyiikliigii i¢in veri doyum noktasi
kriter olarak belirlenmistir. Veri doygunlugu; katilimcilarmn
sorulara verdigi yanitlarn ayni olmaya bagslamasiyla
(tekrarlanmasiyla) siirecin tamamlanip ¢alisma grubu
biiyiiliigiiniin belirlendigi anlamina gelmektedir (Merriam,
2015, s. 100).

Tablo 1.

Katilimcilarin Demografik Bilgileri

Kategoriler Frekans
25 yas alt1 2
25-35 yas 12
Yas
35-45 yas 5
45 yas iistl 2
Kadin 4
Cinsiyet
Erkek 17
Kotii 0
Teknolojik cihazlar1 kullanma
Lo Orta 8
diizeyi
Iyi 13
Yalnizca bilgisayar 6
Egitim stirecinde ChatGPT’yi Yalnizea telefon 5

kullandig1 araglar

Bilgisayar ve telefon 10

Arastirmaya dahil edilen 21 6gretmenin cinsiyet dagilimi 4
kadin ve 17 erkek seklindedir. Ayrica katilimcilarmn
teknolojik araglara hakimiyet diizeyleri yiiksektir ve egitim
siiresince ChatGPT’yi hem masaiistii hem de mobil
cihazlarda etkin bir sekilde kullanmiglardir.

2.3.Islem

Yapay zeka uygulamasi ChatGPT'yi aktif olarak kullanan
21 dgretmen ile yiiz yiize goriismeler gerceklestirilmistir.
Katilimcilarin, goriismeler sirasinda yanitlarini 6zgiirce
ifade edebilmeleri igin rahat bir ortam olusturulmustur.
Gortisme formunun basili  versiyonu kullanilarak
ylriitilen bu siiregte, her bir goriisme yaklasik 30-35
dakika strmistiir. Goriismelerin tamami arastirmact
tarafindan birebir yiiriitiilmiis, verilerin giivenilirligini
artirmak amaciyla goriisme sirasinda notlar alinmis ve ses
kayitlar1 tutulmustur. Katilimcilara, galismanin amaglari ve
veri kullanim siireci hakkinda detayli bilgi verilmis; ayrica
gonillii katihm esas almarak etik ilkelere uygun sekilde

onamlar: alinmistir.
2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel
Aragtirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yoénergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemler” bashg1 altinda belirtilen eylemlerden higbiri
gergeklestirilmemistir. Bu ¢alisma Istanbul Gelisim
Universitesi Etik Kurulu'nun 02/01/2024 tarihli, E-
68465814-302.08.01-128431 sayili karariyla alinan izinle
gergeklestirilmistir.



M. Taktak

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 25, Say1 3, 2024

2.4.Veri Toplama Araclar
2.4.1. Yar1 yapilandirilmig goriisme formu

Arastirmada veri toplama araci olarak yar1 yapilandirilmis
goriisme kullanilmigtir.  Gortisme  formu,
literatiirdeki benzer ¢alismalar incelenerek ve aragtirmanin
amaglari
Ogretmenlerin yapay zekd uygulamalarini kullanma
deneyimlerini ve bu deneyimlerin kendi branglarina
katkilarini derinlemesine incelemek amaciyla iki temel ve
iki ek sorudan olusan toplam dort soru yer almistir.

formu

dogrultusunda  hazirlanmistir.  Formda,

Sorular, katilimcilarin yapay zeka uygulamalar ile ilgili
deneyimlerini kapsamli bir sekilde ifade etmelerine olanak
taniyacak sekilde agik uglu olarak tasarlanmustir.

2.5.Veri Analizi

Gorlisme formu araciligiyla elde edilen yanitlar, igerik
analizi yontemi kullanularak degerlendirilmistir. Analiz
siirecinde, goriisme formlarina numaralar verilmis ve her
bir soru igin ayr1 bir Word belgesi hazirlanmustir. Veriler,
arastirmanin amagclaria uygun olarak detayl bir sekilde
incelenmis ve NVIVO 12.0 Nitel Veri Analiz Programi
kullanilarak kodlanmigtir. Kodlar arasindaki iligkiler temel
almarak tematik analiz yapilmistir.

Analiz stirecinde elde edilen kodlar, alt temalar ve temalar,
nitel arastirma uzmani olan ii¢ bagimsiz degerlendiriciye
gonderilmis ve bu uzmanlarla yapilan odak goriisme
sonucunda goriis birligi saglanmistir. Sonug olarak,
katilimalarin ~ deneyimleri
“Etkinlikler” ve “Zorluklar” bagliklar1 altinda ti¢ ana
temada toplanmistir. Alt temalarin ve temalarin ayrintili
agiklamalar1 bulgular béliimiinde sunulacaktir.

“Inovatif Yontemler,”

2.6.Arastirmanin Gegerlik ve Giivenirligi

Nitel arastirmalarda gegerlik, arastirmacinin bulgularin
dogrulugunu ve gegerliligini belirli siirecler ve teknikler
araciligryla teminat altina alma sorumlulugunu ifade eder.
Bu baglamda, gegerlik, arastirmanin bulgularmin hem igsel
(bulgularin arastirmanin amacma uygunlugu) hem de
dissal (bulgularin genellenebilirligi) tutarliligini saglama
zorunlulugunu vurgular. Glivenirlik ise, arastirmanin
yontem ve uygulama tutarliliimin stirekliligini, yani
arastirmanin tekrarlandiginda benzer sonuglar {iretip
liretmeyecegini ifade eder (Dede, 2017). Bu c¢alismada
gecerlik ve giivenirlik degerlendirmeleri, nitel arastirma
yontemlerine uygun olarak titizlikle ele alinmustir. Gegerlik
kapsaminda, ozellikle "aktarilabilirlik"
dogrultusunda, arastirmanin baglami ve katilimcilarin
demografik o6zellikleri ayrintili bir sekilde sunulmustur.

kriteri

Veri toplama yontemleri, oturumlarin sayisi, siiresi ve
katilimclarin secimi gibi hususlar, arastirmanin diger
baglamlarda nasil uygulanabilecegine dair ayrintili bilgi
amaciyla detaylandirilmistir. Bu  bilgiler,
bulgularin farkli baglamlarda benzer sekilde elde edilme
olasiligini degerlendirmek icin kritik 6neme sahiptir.

vermek

nandiricilik  kriteri dogrultusunda,  katilimcilarin
aragtirmaya goniillii olarak katilimini saglamak igin gerekli
alinmis ve bu katilmalarmn goriislerinin

aragtirmanin ana sorulariyla uyumlu olup olmadigin

onlemler

dogrulamak amaciyla katilimc1 dogrulamas: yapilmistir.
Ayrica, veri toplama siireci katihmcilarin uygunluklarina
gore esnek bir sekilde planlanmuis, boylece katilimcilarin
dogal ve rahat bir ortamda bilgi paylasmalar1 tesvik
edilmistir.

Giivenirlik kapsaminda ise, veri analizinde elde edilen
bulgularin tutarlihigini saglamak amaciyla detayl bir
kodlama siireci izlenmistir. Kodlama siireci, bagimsiz
arastirmacilar tekrarlandiginda  tutarh
sonuglarn elde edilip edilmedigini kontrol etmek igin

tarafindan

capraz kontrol yontemi kullanilmistir. Ayrica, egitim
alaninda yapay zeka kullanimi iizerine ¢alisan iki uzman
akademisyenle  goriisme
degerlendirme yapilmis ve bu uzmanlardan elde edilen
geri bildirimler dogrultusunda diizeltmeler
yapilmistir. Nitel arastirma deneyimi bulunan f{ig
uzmandan alinan goriisler, bulgularin giivenilirligini
artirmak amaciyla
sonuglarmna yansitilmistir.

formu tizerinden bir

gerekli

dikkate alinmis ve arastirmanin

3. Bulgular

Ogretmenlerin ChatGPT kullanimina iliskin goriigleri, nitel
aragtirma yontemlerinden igerik analizi teknigi ile
degerlendirilmistir. Igerik analizi sonucunda,
ogretmenlerin ChatGPT kullanimu ile ilgili alt temalar ve
bunlara baglh kodlar belirlenmistir. Bu alt temalar ve kodlar

Sekil 1'de gosterilmistir.
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Inovatif Yéntemler <

Egitimde ChatGPT
Kullanimayla Ilgili
Ogretmen Gortisleri

JERKil Sfretim ve aragtirma
7124 gerd bildirim imkin

Cevik dfrenme
Kigiselleytirilmiy dfrenme

Zaman tasarrufu
“Motin yazma becerisi

~ilham vermest

sAkalls senaflar

“Cevrimici drenme ortarm
Ansansi cevaplar

Takviyeli 6grenme

- Etkinlkler <

~Dil becerisi
Hgerik zenginligi

JEtik zorluklar

Yanliy Bilgi

Hesap verilebilin ilkesine aykinhk

- Zorluklar <

Ticari bir Grin olmas

Sexgi ve Sagduyu Eksikliji

“Garsel Bilgiyi Iylevememe

Sekil 1. Alt tema ve kodlar

Aragtirmanin analiz asamasinda, 6gretmenlerin ChatGPT
kullanimina iliskin goriisleri ii¢ tema altinda toplanmustir.
Bu temalar: Inovatif Yontemler, Etkinlikler ve Zorluklardur.
Her bir temaya ait alt temalar ve frekans dagilimlar: ise
Tablo 2’de sunulmustur.

Tablo 2.

Icerik Analizi Sonucunda Ulastlan Alt Temalar, Kodlar ve Frekanslar

Alt Temalar Kodlar Frekans
Etkili 6gretim ve arastirma 8
7/24 geri bildirim imkan1 6
Kisisellestirilmis 6grenme 11
Zaman tasarrufu 4
Inovatif Yontemler Cevik 6grenme 1
Metin yazma becerisi 7
flham vermesi 3
Alall sinuflar 2
Cevrimigi 6grenme ortami 6
Insans cevaplar 6
Etkinlikler Takviyeli 6grenme 2
Dil becerisi 9
Igerik zenginligi 4
Etik zorluklar 14
Yanlis bilgi 10
Zorluklar Hesap verilebilir ilkesine aykirilik 1
Ticari bir tiriin olmast 3
Sezgi ve Sagduyu Eksikligi 2
Gorsel bilgiyi isleyememe 2

3.1.Inovatif Yontemler Temast

Inovatif yontemler temasi 9 alt temadan olusmaktadir.
Bunlar “7/24 geri bildirim imkani, Kisisellestirilmis
o0grenme, Etkili 6gretim ve arastirma, Zaman tasarrufu,
Cevik 6grenme, Metin yazma becerisi, [Tham vermesi,
Akilli siiflar, Cevrimici 6grenme ortami” alt temalaridir.
Bu alt temalarla ilgili &gretmen goriislerinin bazilar

asagida verilmistir.
3.1.1. 7/24 geri bildirim imkan1

ChatGPT kullanicilarina zaman ve mekan fark etmeksizin
igerik tiretme imkaninin belirtildigi bu alt tema 8 frekans
dagilimina Bu alt temayla ilgili katilimc
goriiglerinin bazilar1 su sekildedir:

sahiptir.

“Teneffiiste bazen dgrencilerle ChatGPT'yi ziyaret
ediyoruz. Giizel bir sohbet ortami oluyor. Her seye
soyleyecek bir cevabr var bu arkadagin” (K2)

“Ogrenciler dgretmene bir soru sorduklarmnda aldiklar:
psikolojik  tepkiye gore
diigiiniiyorum. Enerji dolu bir sekilde cevap verdigimde
ogrenci daha c¢ok konusmak istiyor. Bu uygulama
yorulmak nedir bilmedigi icin siirekli cevap verebiliyor”
(K18)

ikinci  soruyu  sorduklarin

“Ogrenciler bizim tepkilerimize gore anlamadiklarini
sorma gayreti gosteriyor. Ikinci soruda ‘az dnce soyledim’
gibi bir tepki sorunun devam etmesini engelliyor. Bu
uygulama bu konuda bizden iyi. Ciinkii sinirlenmiyor”
(K17)
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3.1.2. Kisisellestirilmis 6grenme

ChatGPT kullanicilarmin kendilerine uygun olan 6grenme
yontemlerini secmelerine imkan tanidig1 bu alt tema ise 11
frekans dagilimma sahiptir. Bu alt temayla ilgili katilime
goriisleri ise su sekildedir:

“Ogrencilere anlattigim derslerde ddev verecegim zaman
ozgiin icerik bulamada zorlaniyordum. Hatta epey zaman
harctyordum. Bir arkadasim bu uygulamay: 6nerdi. Bagta
sagma  cevaplar  verecegini  diisiindiigiim  icin
onyargiliydim. Yaklasik 4 aydir kullantyorum. Tiirkge
ogretmeni olarak kompozisyon, kiiciik denem  tiirii,
hikdyeler vs. cok ciddi icerikler aldim. Ogrencilerimin
derse ilgisini artt diye diisiiniiyorum” (K19)

“ChatGPT nin gelecekte farkl kademedeki 6grencilere zel
ogretmen gibi destek verecegini diisiiniiyorum. Sosyal
bilgiler 6gretmeniyim 5 smiftan 8 simifina kadar her
seviyedeki 0grenci bireysel bagarisint ¢ok rahat bu
uygulama ile artirabilir” (K9)

3.1.3. Zaman tasarrufu

ChatGPT kullanicilarinin aradiklar bilgilere hizli ve kolay
bir sekilde gereksiz aramalardan ve
tekrarlardan kurtulmalarmi, is akislarim1 optimize
etmelerini ve verimliliklerini artirmalarmi saglayan bu alt
temayla ilgili 6gretmen goriislerinin bazilar1 su sekildedir:

ulagmalarini,

“Matematik 6gretmeni olarak konu bittikten sonra kiigiik
stnavlar ciddi 6gretici oluyor. Bunu her sinif icin yapmak
cok zamani alwyor. ChatGPT'den bu konuda yardim
altyorum” (K17)

“Ogretmenlerin 6gretme is yiikiinii hafiflettigi icin egitim
yoniinii  giiclendirmek  igin ~ bir  firsat
degerlendiriyorum” (K1)

olarak

“Ogrencilere anlattigim derslerde 6dev verece§im zaman
ozgiin icerik bulamada zorlaniyordum. Hatta epey zaman
harciyordum. Bir arkadasim bu uygulamay: nerdi. Basta
sagma  cevaplar  verecegini  diisiindiigiim  icin
onyargilydim. Yaklasik 4 aydir kullaniyorum. Tiirkge
ogretmeni olarak kompozisyon, kiiciik denem tiiri,
hikdyeler vs. cok ciddi icerikler aldim. Ogrencilerimin
derse ilgisini artt diye diisiiniiyorum” (K19)

3.1.4. Cevik 6grenme

ChatGPT, kullanicilarin zorlandiklar veya ilgi duyduklar
konulara odaklanmalarina, 6grenme siireglerini takip
etmelerine ve geri bildirim almalarmna yardimci oldugu igin
cevik bir 6grenme ortami sunmaktadir. Ogretmenlerin bu
alt temayla ilgili diisiincelerinin bazilar1 su sekildedir:

“Bilgiye ulagmak bu uygulama ile eskiye kiyasla birkag
dakika siiriiyor. Ben hem bize hem de 6grencilere cok daha
fayda getirecegini diisiiniiyorum” (K15)

“Ben 0gretmenlige yeni bagladim. ChatGPT bircok
noktada bana kidemli 6gretmenler kadar olmasa da ciddi
yardmmi oldu” (K10)

3.1.5. Metin yazma becerisi

ChatGPT, kullanicilarina e-posta yazmak, ders plam
olusturmak, akademik bir metin hazirlamak veya bilgi
yarigmasi igin bir test hazirlamak gibi gesitli amaglar i¢in
igerik {iretmelerine yardimci olmaktadir. Bu alt temayla
ilgili katihmci goriislerinin bazilar su sekildedir:

“Ben yiiksek lisans yapryorum. ChatGPT'nin metin
yazma becerime cok etki ettigini diigiiniiyorum” (K6)

“Ogrencilere anlattigim derslerde ddev verecegim zaman
ozgiin icerik bulamada zorlantyordum. Hatta epey zaman
harciyordum. Bir arkadasim bu uygulamay: 6nerdi. Basta
sagma  cevaplar  verecegini  diisiindiigiim  icin
onyargiliydim. Yaklasik 4 aydir kullantyorum. Tiirkge
ogretmeni olarak kompozisyon, kiiciik denem tiirii,
hikdyeler vs. cok ciddi icerikler aldim. Ogrencilerimin
derse ilgisini artt1 diye diisiiniiyorum” (K19)

3.1.6. [Tham vermesi

Yapay zeka kullanicilarina ilgi alanlarina ve merak ettikleri
konulara gore onlara ilham verecek ve motive edecek
Bu alt
goriislerinin bazilar su sekildedir:

igerikler sunabilir. temayla ilgili katihima
“Ben ogretmenlige yeni basladim. ChatGPT bircok
noktada bana kidemli 6gretmenler kadar olmasa da ciddi

yardumi oldu” (K10)

“Sizde de oluyor mu bilmiyorum. Bazen bir sey yazmak
istedigimde aklima hicbir sey gelmiyor. Bu durumda
cidden ¢ok faydast oluyor” (K9)

3.1.7. Akalli sinaflar

ChatGPT, akilli tahta gibi teknolojik araglarla entegre
edilmekte ve Ogrencilerin derslere katilimini ve ilgisini
artirmaktadir. Bu alt temayla ilgili 6gretmen goriislerinin
bazilar1 su sekildedir:

“Ingilizce, ~miizik ve spor smflart  okullarda
olusturuluyor. Teknolojinin d3renciler tarafindan bu
kadar yogun kullamldigr zamanimizda okullarda akilli

stniflar olmast gerekir diye diisiiniiyorum” (K18)

“Diisiiniin 6grencilerin teknolojik olarak yeni ufuklar elde
ettikleri siniflarin neler kazandirabilecegini...” (K13)

3.1.8. Cevrimici 6grenme ortami

ChatGPT,
katilmalarin1 veya kaynaklara erigsmelerini saglayabilir.
ChatGPT, 6grencilerin diger 6grenciler veya 6gretmenler

Ogrencilerin  internet 1iizerinden derslere

ile iletisim kurmalarin1 veya isbirligi yapmalarm
kolaylastirabilir.
“Cevrimici  0grenme imkdmmi1 ¢ok iyi verdigini

diisiiniiyorum. Zamanla artik yeni meslekler ortaya
¢tkmakta. Okullarimizin is alanlaryla iligkileri malum.
Bence ChatGPT gibi uygulamalar: egitimde kullanma
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becerisini dgrencilere verebilirsek yeni mesleklerde soz
sahibi olabilirler” (K16)

“Bu uygulama ile bilgi elde etmek artik ¢ok kolaylasiyor.
Bu gercekligi goriip bilgide derinlesmeyi ve onu farkl
kullanmay: tecriibe etmek icin bir firsat olarak gorebiliriz”
(K15)

3.1.9. Etkili 6gretim ve arastirma

ChatGPT, kullanicilarin 6grenme siireclerinde aktif bir
sekilde yer almalarina, bilgiye hizli erisim saglamalarina ve
bireysel gore
¢oziimler sunmalarma olanak taniyarak kisisellestirilmis
bir 6grenme deneyimi olusturmaktadir. Ogretmenlerin bu
konuyla ilgili diisiincelerinin bazilar1 su sekildedir.

o6grenme ihtiyaclarina Ozellestirilmis

"ChatGPT, 6grencilerin 6¢renme siireclerini desteklerken
bize de hizli igerik iiretimi ve esnek oOgretim imkdni
sunuyor. Bu ogretimi  hem de Ogrenmeyi
kolaylastiriyor.” (K9)

hem

3.2.Etkinlikler Temast

Etkinlikler temasi 4 alt temadan olusmaktadir. Bunlar
“Insanst cevaplar, Takviyeli 6grenme, Dil becerisi, Icerik

vy

zenginligi” alt temalaridir.

3.2.1. Insansi cevaplar

Bir yapay zeka uygulamasi olan ChatGPT'nin giincel
sorulara ve isteklere cevap olusturma, ders notlar1 ve sinav
sorulart hazirlama, matematik problemlerini ¢6zme gibi
bir¢ok Ozellige sahiptir. Bu alt temayla ilgili 6gretmen
goriiglerinin bazilar su sekildedir:

“Teneffiiste bazen 63rencilerle ChatGPT'yi ziyaret
ediyoruz. Giizel bir sohbet ortami oluyor. Her seye
soyleyecek bir cevabt var bu arkadasin” (K2)

“ChatGPT ayni konuda farkli zorlukta sinav sorular:
hazirlamama yardimer oluyor” (K20)

“Ogrencilere anlattigim derslerde ddev vereceim zaman
ozgiin icerik bulamada zorlanyordum. Hatta epey zaman
harctyordum. Bir arkadasim bu uygulamay: 6nerdi. Basta
sagma  cevaplar  verece§ini  diisiindiigiim  icin
onyargiliydim. Yaklasik 4 aydir kullantyorum. Tiirkge
ogretmeni olarak kompozisyon, kiiciik denem  tiiri,
hikdyeler vs. cok ciddi icerikler aldim. Ogrencilerimin
derse ilgisini artt diye diisiiniiyorum” (K19)

3.2.2. Takviyeli 6grenme

ChatGPT kullanicilarin geri bildirimlerine ve tercihlerine
gore kendini siirekli olarak gelistiren ve iyilestiren bir
yapay zeka sistemidir. Bu kullanicilarn
ihtiyaglarina daha iyi cevap verebilir ve daha dogru
sunabilir.  Kendini  kullanicillarinin = geri
bildirimleriyle gelistiren bu uygulama ayni zamanda
kullanicilarina planlanmais bir igbirligi icerisinde 6grenme
imkani1 sunmaktadir.

sayede,

sonuglar

“ChatGPT aymi konuda farkli zorlukta sinav sorular:
hazirlamama yardimc: oluyor” (K20)

“ChatGPT nin gelecekte farkli kademedeki 6grencilere 6zel
ogretmen gibi destek verecegini diisiiniiyorum. Sosyal
bilgiler 0gretmeniyim 5 simiftan 8 smifina kadar her
seviyedeki 6grenci bireysel bagarisini ¢ok rahat bu
uygulama ile artirabilir” (K9)

“ChatGPT kullamicimin  sorulartyla  veya yazilariyla
siirekli gelistirdigini diigiiniiyorum. Birka¢ ay evvel bu
kadar orijinal cevaplar vermiyordu sanki. Zamanla
egitimle  ilgili  ¢ok ciddi icerikler  sunabilecegi
kanaatindeyim” (K20)

3.2.3. Dil becerisi

Yapay zeka teknolojisi, goriintii isleme ve dogal dil isleme
alanlarinda  gelismis
goriintiiden veya taranan belgeden metin ¢ikarma ve metni
birden ¢ok dile ¢evirme (machine translation) islemlerini
gergeklestirebilmektedir. Bu alt temayla ilgili 6gretmen
goriiglerinin bazilar1 ise su sekildedir.

algoritmalar  kullanarak, bir

“Ingilizce  dersinde  etkilesimli ~ olarak  dillerini
gelistirmeleri icin dgrencilerime derste uygulama yapip
tavsiye ettigim bir uygulama” (K21)

“Bir soruyu yapisal olarak dogru sormak icin dilbilgisi
kurallarmn iyi bilmek gerekir. ChatGPT dogru soru
soruldugunda dogru cevap alabildiginiz bir uygulama”
(Ke)

3.2.4. Igerik zenginligi

ChatGPT, kullamicilarinin {irettikleri veya begendikleri
igerikleri kaydetmelerine, diger
kullanicilarin  igeriklerine erismelerine olanak taniyan
igerik zenginligine sahiptir. Bu sayede, kullanicilar hem
kendi bilgi ve becerilerini gelistirebilir hem de diger
kullanicilarla etkilesimde bulunabilir. Bu alt temayla ilgili
katilimar goriislerinin bazilari su sekildedir:

paylasmalarina ve

“ChatGPT aym konuda farkli zorlukta sinav sorular:
hazirlamama yardimc: oluyor” (K20)

“Ogrencilere anlathigim derslerde ddev verece§im zaman
ozgiin icerik bulamada zorlantyordum. Hatta epey zaman
harciyordum. Bir arkadagim bu uygulamay: 6nerdi. Basta
sagma  cevaplar  verecegini  diisiindiigiim  icin
onyargulydim. Yaklasik 4 aydir kullaniyorum. Tiirkce
ogretmeni olarak kompozisyon, kiiciik denem tiirii,
hikdyeler vs. cok ciddi icerikler aldim. Ogrencilerimin
derse ilgisini artti diye diisiintiyorum” (K19)

“Bir konuda yazilmis bilimsel calismalara en kisa yoldan
ulagmamu saglyor” (K12)

3.3.Zorluklar Temast

Etkinlikler temasi 6 alt temadan olusmaktadir. Bunlar “Etik
zorluklar, Yanlis Bilgi, Hesap verilebilir ilkesine aykirilik,
Ticari bir {irlin olmasi, Sezgi ve sagduyu eksikligi, Gorsel
bilgiyi isleyememe” alt temalaridar.
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3.3.1. Etik zorluklar

ChatGPT, bireysel veya toplumsal yarar1 dikkate almak i¢in
ahlaki muhakeme yapamaz. érnegin, ChatGPT senin
verdigin bir bilgiyi bir bagka kullaniciya kendi bilgisiymis
gibi verebilir. Ayrica verilen bilginin kaynagi seffaf
olmadigindan ve sorgulanamadigindan mesru olmayan
kullanimlara agiktir. Bu alt temayla ilgili katilima
goriislerinin bazilar1 su sekildedir:

“Cevrimigi sinavlarda ¢ok kullanilan modern bir kopya
cekme sekli...” (K10)

“Bu tiir uygulamalarda Ozel bilgilerin alinma ihtimaline
kars: tedbirli olunmas: gerekir” (K9)

“Ogrenci tarafindan verilen yamitla ChatGPT nin verdigi
yamtin benzer olmast suiistimale ¢ok agik bir durum”
K2)

3.3.2. Yanlis bilgi

ChatGPT, her zaman dogru veya giivenilir olmayan bilgiler
de iiretebilmektedir. Hatta ¢ogu zaman kaynaklarin veya
referanslarmi belirtmemektedir.

“Bazen bilgileri yanlis veriyor. Her sey dogru veriyormus
gibi almamak lazim” (K7)

“Gergekmis gibi goriinen ama gercek olmayan seyler
yazabiliyor” (K6)

“ChatGPT sordugum soruya bazen alakasiz cevaplar
veriyor” (K19)

3.3.3. Hesap verilebilir ilkesine aykirilik

ChatGPT, eylemlerinden sorumlu tutulmamaktadir. Farkh
bir ifadeyle verdigi bilginin giivenligi ve seffaflig1 gerekli
olan etik
uygulanamamaktadir. Ornegin, ChatGPT sdyle diyebilir:
“Bu bilgiyi internette buldum.” Bu hesap verilebilir ilkesine
aykiriliga bir Ornektir. Bu alt temayla ilgili katiima
goriislerinin bazilar1 su sekildedir:

standartlara uymamakta ve yaptirim

“ChatGPT insan miidahalesi olmadan yanitlar veriyor
samirim. Bu sebeple verdigi cevaplart hukuksal olarak
sorgulamak imkinsiz goriiniiyor. Kotii diisiinceli insanlar
bu sistemi ticari emelleri icin hukuk dist kullanabilir”

(K4)
“Ben bu tiir uygulamalarm ayrimcihir tetikledigi
kanaatindeyim. Her seyle ilgili s6zii olan bu

uygulamalarin kullanicilar: tarafindan gelistigi hepimizce
malum. Maddi giicii nedeniyle Avrupamin bu tir
uygulamalar:  gelistirdigi ve internet dahi
bulamayan diger diinya iilkelerinin ise bu siirecte eskiden
oldugu gibi yine yok sayildigin: diisiiniiyorum” (K5)

imkini

3.3.4. Ticari bir tirtin olmasi

ChatGPT, satis amaciyla iiretilen veya sunulan bir mal veya
hizmettir. ChatGPT, piyasa talebini karsilanarak kar elde
etmek icin yapilmaktadir. Bu nedenle ChatGPT, kalite

standartlarins, tiiketici haklarini ve etik kurallar1 gézetmek
zorunda degildir.

“ChatGPT insan miidahalesi olmadan yanitlar veriyor
santrim. Bu sebeple verdigi cevaplar: hukuksal olarak
sorgulamak imkdnsiz goriiniiyor. Kotii diigiinceli insanlar
bu sistemi ticari emelleri icin hukuk dist kullanabilir”
(K4)

“Ogrencinin bilgiyi bu kadar hizl ve hazir elde etmesinin
zarar verecegini diisiiniiyorum” (K1)

3.3.5. Sezgi ve sagduyu eksikligi

ChatGPT, mantikli ve akilcr diisiinme becerilerine sahip
degildir. Sezgisel veya sagduyulu olmayan cevaplar
verebilir veya kararlar alabilir. ChatGPT, baglami, niyeti
veya duyguyu anlamakta zorlanabilir. Kullananin yasina,
cinsiyetine, sosyal ve kiiltiirel durumlarina gore cevaplar
verme becerisi zayiftir.

“ChatGPT zamanla Ogrencilerde vazgecilemeyen bir
uygulama olacaktir. Bu durum 6grencilerin muhakeme,
empati, sezme gibi birtakim insani ozellikleri koreltecegini
diigtiniiyorum” (K20)

“Verdigi cevaplarda kiiltiirel, sosyal wve psikolojik
baglamlar1 goz oniinde bulundurmadig: icin cok yapay
cevaplar verebiliyor” (K16)

3.3.6. Gorsel bilgiyi isleyememe

ChatGPT, gorsel materyalleri anlama ve yorumlama
yetenegine sahip degildir. araglardan bilgi
edinemez veya gorsel araglarla bilgi sunamaz. Bu alt
temayla ilgili katilimci goriislerinin bazilari su sekildedir:

Gorsel

“Ben geometri 63retmeniyim. ChatGPT'den ¢ok fazla
istifade edemiyorum. Ciinkii soru bizde gorsel oldugu icin
cizim gerekmektedir. ChatGPT ise gorseli algilayip bilgi
vermemektedir” (K7)

4. Tartisma

Bu boliim, literattirdeki
caligmalarla
Ogretmenlerin egitimde ChatGPT kullanimiyla ilgili

betimlemelerine bakildiginda; egitimde inovatif yontemler,

aragtirma  sonuglar1
karsilastirilarak

ilgili
degerlendirilecektir.

egitsel etkinlikler ve zorluklar olmak tizere 3 ana tema
toplandigr  goriilmektedir. ~ AlBadarin  ve
digerlerinin (2023) egitimde ChatGPT kullanimi iizerine
yaptiklar1 sistematik literatiir taramasinda da benzer
kategorilere wulasildigr goriilmiistiir. Ayrica arastirma
kapsaminda elde edilen bulgular Day (2023), Su ve Yang
(2023), De Castro (2023) ve Valtonen ve digerlerinin (2022)
elde etti bulgularla da uyumludur.

altinda

Ogretmenler, ChatGPT adli bir yapay zekd modelinin
ogretmenlik performanslarini  gelistirmede ve egitim
uygulamalarina yenilik¢i yaklasimlar getirmede etkili bir
arag oldugunu ifade etmislerdir. Bu nedenle ChatGPT gibi
teknolojik calismalar1 kullanma yetkinligi gosteremeyen
ogretmenler, gelecekteki mesleki gelisimlerinde bu
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potansiyelden yararlanamamanin dezavantajin1 yasama
durumunda kalabilirler (Igbal vd., 2022). Bu endise,
ChatGPT de dahil olmak tiim yapay zeka robotlarmin
sundugu firsat erisimde esitsizlige yol agabilir; ¢linkii
gerekli sahip olmayan  Ogretmenler,
potansiyellerinin tamamini kullanamayabilir ve bu durum
egitim c¢iktilarin1  olumsuz etkileyebilir. Bu nedenle,
yapay zeka
uygulamalarina hakim olmalarmni saglayacak mesleki
gelisim programlarinin saglanmasi 6nemlidir. Bu durum,

donanima

Ogretmen ve Ogretmen adaylarma

hem onlarin iiretkenliklerini ve verimliliklerini arttirmak
hem de egitim sonuglarmi iyilestirmek ve firsatlar
genisletmek agisindan &nemli bir katki saglayacaktir
(AlBadarin vd., 2023). Ayrica yapay zeka uygulamalari,
egitim siireclerini gelistirmek igin firsatlar sunarak farklh
o6grenme yollarmi kolaylastirabilir ve pedagojik kazanimi
artirabilir (Vartiainen ve Tedre, 2023). Bu baglamda alan
yazinda Ogretmenlerin siniflarda ChatGPT ve benzeri
kullanmasiyla  Ogretim  stratejilerde
farkliliklar olusacagma dair arastirmalar da mevcuttur
(Irfan vd., 2023; Kuhail vd., 2022; Sonderegger ve Seufert,
2022).

uygulamalari

Arastirma ChatGPT gibi
uygulamalarin hem 6gretmenlerin hem de 6grencilerin siir,
hikaye, makale gibi metinler olusturmalarinda ilham
vererek okuryazarlik becerilerini artirarak egitsel etkinlik
imkan1  sundugunu belirtmislerdir. Bu baglamda
kullanicilarina eglenceli vakit ge¢irme imkani sumaktadir
(Kirmani, 2022). Ciinkii kullanic1 isteklerine gore film
senaryolari, siirler, hikayeler, sakalar ve reklam metinleri
yazabilmektedir. Ayrica dil 6greniminde kullanicilarina
gercek¢i konusma ortami saglayarak, dil becerilerini
gelistirmelerine ve 6grenme siirecini daha eglenceli hale
getirmelerine yardimc1 olmaktadir (Javier ve Moorhouse,
2024; Nash vd., 2023, s. 202). Literatiirdeki bulgulara paralel
olarak katilimalar, dil 6greniminde ogrencinin hata
yapmaktan ¢ekindigi i¢in bazen bildigi halde iletisime

kapsaminda &gretmenler,

girmedigini; ChatGPT gibi uygulamalarin ise gercekgi
sohbet etme imkani sundugu ve hizli doniit verdigi icin dil
ogretiminde biiyiik kolaylik sagladigini belirtmislerdir.

Yapay zeka uygulamalari, teknolojik gelismelerin bir
sonucu olarak egitim hayatimizi kolaylastiran pek ¢ok
fayda saglamaktadir. Ancak bu uygulamalarin aymn
zamanda baz1 zorluklar ve sorunlar yaratti§1 da goz ardi
edilmemelidir. ChatGPT ile ilgili giivenlik sorunlari, etik
problemler gibi karsilasilan zorluklar hem akademik hem
de toplumsal diizeyde tartisilmaya devam etmektedir
(Alabool, 2023; Farrokhnia vd., 2023; Thippeswami, 2023).
Ogretmenler, ChatGPT adli yapay zeka uygulamasinin
hem kendilerinin hem de &grencilerinin kullanimlarinda,
bilgileri baglamindan kopuk ve hatali olarak sundugunu
ifade etmislerdir. ChatGPT, dogal dil isleme alaninda
gelistirilen bir uygulama olmasina ragmen bilgileri
dogrulama ve kaynak gosterme konusunda yetersiz kaldig:
ve bazen gercek disi veya celigkili bilgiler verdigi
belirtilmektedir (Humble ve Mozelius, 2022). Bu durum

hem oOgretmenlerin hem de o&grencilerin ChatGPT’ye
glivenmelerini ve onu egitim amach kullanmalarim
zorlagtirmaktadir.

Sonug¢ olarak, ChatGPT, yapay zeka teknolojisinin
egitimdeki etkisi agisindan 6gretme ve 6grenme siireglerine
yeni bir paradigma getirmesi nedeniyle 6ncii bir uygulama
olarak degerlendirilmektedir. Bu teknoloji, 6gretmenlere
ve dgrencilere biiyiik kolayliklar saglasa da, ayn1 zamanda
cesitli zorluklar ve riskler de icermektedir. Bulgular,
ChatGPT'nin egitimde etkili bir sekilde kullanilabilmesi
i¢in, 6gretmenlerin bu teknolojiyi pedagojik amaglarla nasil
entegre edeceklerini 6grenmeleri ve bu siiregte elestirel bir
bakis acis1 gelistirmeleri gerektigini ortaya koymaktadir.
Bu nedenle, egitim politikalarinin, yapay zekanin
egitimdeki kullanimini desteklerken, ayni zamanda bu
teknolojilerin potansiyel zorluklarini ve etik sorunlarini da
g6z Oniinde bulundurarak rehberlik edici bir cergeve
sunmasi gerekmektedir. Bu gercevede, egitim politikalari,
O0gretmenlerin yapay zeka teknolojilerini etkili ve etik bir
sekilde kullanmalarmi saglayacak uygulamali egitim
programlarmi tesvik etmelidir. Sinif i¢i uygulamalarda
ChatGPT'nin nasil en verimli sekilde kullanilabilecegi
konusunda pratik rehberler hazirlanmali ve 6gretmenlere
bu araglar1 miifredata entegre etme konusunda somut
stratejiler sunulmalidir. Ayn1 zamanda, bu teknolojilere
erisim konusundaki esitsizlikleri gidermek amaciyla
dezavantajli 6grencilere yonelik 6zel destek mekanizmalari
olusturulmalidir. Etik standartlarin belirlenmesi ve bu
standartlarin uygulanabilirliginin siirekli izlenmesi de
teknolojinin egitimde giivenli ve sorumlu bir gsekilde
kullanilmasini saglamak igin hayati 6neme sahiptir. Son
olarak, ChatGPT’'nin uzun vadeli etkilerinin incelenmesi ve
bu bulgularin egitim politikalarina entegre edilmesi
gerekmekte olup, bu teknolojinin egitim
entegrasyonu  siirekli  bir
gerektirmekte ve elde edilen bulgular 1s1§inda politika
uyarlamalar1 yapilmalidir.

sistemine

degerlendirme  siireci

Yazar Katkilar1
birinci/sorumlu yazar tarafindan yiriitiilmiistiir.

: Caligmanin biitiin  stiregleri

Finansman : Yapilan bu ¢alismada herhangi
bir finans destegi alinmamuistir.

Cikar Catismasi
catismasi bulunmamaktadir.

: Calismada herhangi bir ¢ikar

Veri Erisilebilirligi : Bu c¢alismada kullanilan
veriler, arastirma siirecinin seffafligini ve giivenilirligini
saglamak amaciyla agik erisim ilkesine dayali olarak

sunulmustur.
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1. Introduction

The relationship between education and artificial
intelligence (Al) has created intense interest and debate in
both academic and social fields in recent years due to the
fact that the development of artificial intelligence affects the
purposes, contents and methods of education by changing
the dynamics of the labor market (Mhlanga, 2023). This
situation emphasizes the role and importance of education
in raising individuals with skills and competencies that can
help them adapt to the social dynamics of the future (Balyer
& Oz, 2018). Therefore, understanding the potential, limits
and ethical issues of artificial intelligence emerges as a

critical necessity in the field of education.

This study aims to evaluate the application called ChatGPT,
launched in 2022 by OpenAl which operates in the field of
artificial intelligence, in the context of education. In this
context, ChatGPT is defined as a general-purpose chat
robot and is described as a comprehensive language model
designed to produce human-like texts (Aljanabi, 2023).
ChatGPT has the ability to have natural, open-ended and
coherent conversations on a wide range of topics, thanks to
its natural language processing and understanding
capabilities (Zhai, 2021). In addition, this robot has versatile
features that can fulfill different purposes in education and
training processes. For example, it has various application
possibilities such as preparing lesson plans, solving test
questions, producing all kinds of texts, summarizing, and
translating.

On the contrary to these advantages in the field of
education, there are also some disadvantages and potential
risks. These disadvantages include the low level accuracy
and reliability of the texts produced, the uncertainty of
ethical and legal responsibilities, the potential to increase
the rate of plagiarism in education, and the possibility of
changing or jeopardizing the roles of teachers. There are
various positive and negative views in the literature
regarding the use of ChatGPT for educational purposes.
Therefore, an evaluation of its current features beyond
media reports is needed to understand the potential of this
application in education more deeply. Research based on
empirical data is needed to reveal the real performance of
ChatGPT.

1.1.The Use of Artificial Intelligence in Education

Artificial intelligence (AI) is defined as a computer system
that exhibit human-like intelligence behaviors, and these
systems successfully perform cognitive functions such as
learning, reasoning, problem solving, perception, and
language understanding (Qasem, 2023). The foundations of
Al research were laid in the 1950s when Alan Turing posed
the question "Can machines think?". Turing was one of the
first scientists to investigate whether machines could have
the capacity to think like humans. In this context, the
Dartmouth Conference held in 1956 is considered the
official beginning of AI research, and this conference
brought together pioneering researchers such as John
McCarthy, Marvin Minsky, Nathaniel Rochester, and
Claude Shannon (Akman & Blackburn, 2000). Al
progressed with early approaches such as symbolic
artificial intelligence and expert systems throughout the
1960s and 1970s. However, in the 1980s and 1990s, research
on Al entered a period of stagnation. Since the beginning of
the 21st century, it has gained momentum again thanks to
the increase in big data, computing power and the
development of new algorithms. In particular, deep
learning and machine learning techniques have brought a
new dimension to Al research during this period.

Al technologies have the potential to be used in a wide
range of areas in education. This potential has the capability
to make educational processes more effective, efficient and
personalized. For example, Al provides a transformation
process in education by making significant contributions in
the fields of learning analytics and personalized learning.
More specifically, the relationship between artificial
intelligence and natural language processing (NLP) is at the
center of this transformation in education. While Al aims to
develop computer systems that exhibit human-like
intelligent behaviors, NLP covers the ability of these
systems to understand, interpret and produce human
language (Alhawiti, 2014). NLP is considered as a subfield
of artificial intelligence and aims to teach computers the
complexity of language (Algahtani et al., 2023). In addition,
text analysis and summarization techniques are believed to
help students understand academic texts more quickly and
efficiently. These applications aim to optimize students’

Sorumlu Yazar! : Mustafa Taktak, Dr. Og'r Uyesi, Istanbul Gelisim Universitesi, Tiirkiye, mtaktak@gelisim.edu.tr



M. Taktak

Ahi Evran University Journal of Kirsehir Education Faculty Volume 25, Issue 3, 2024

learning processes and reduce teachers’ workload,

allowing them to spend time on more strategic tasks.

ChatGPT has also attracted great attention in educational
organizations due to the features mentioned above. The fact
that educational organizations are in direct or indirect
communication with every aspect of society has accelerated
the integration of ChatGPT into different educational
environments. This situation has also resulted in some
discussions. Researchers who have examined the positive
and negative effects of the integration of ChatGPT
applications into education have also revealed the concerns
encountered in this area (Day, 2023; De Castro, 2023;
Farrokhnia et al., 2023; Mhlanga, 2023; Su & Yang, 2023).
Determining the accuracy and reliability levels of artificial
intelligence systems, issues such as confidentiality and
security of data, algorithmic biases and plagiarism bring
about discussions regarding the use of artificial intelligence
in education. Therefore, in order for artificial intelligence
applications to be used effectively and ethically in
education, these technologies need to be constantly
monitored and evaluated.

In conclusion, artificial intelligence and natural language
processing (NLP) technologies have the potential to
revolutionize the field of education. The correct and ethical
application of these technologies have the potential to make
processes more effective,
personalized. However, most of the studies on the effects
and potential of applications such as ChatGPT in education
in the existing literature are generally limited to theoretical
examinations or evaluations obtained from media reports.
Therefore, in order to fill the knowledge gap in this field,
studies focusing on teachers' interactions with ChatGPT
and examining their experiences and opinions about this
technology in depth are of great necessity. In this context,
the aim of this study is to contribute to the existing
literature in this field by determining the experiences and
opinions of teachers who interact with ChatGPT regarding

educational efficient and

this application and to put forward improvement
suggestions aimed at increasing the effectiveness of
artificial intelligence applications in education. This
approach aims to foster a deeper understanding of
ChatGPT's
development of future educational applications based on
teachers' insights regarding this technology. To achieve this
objective, the following questions were addressed:

potential in education and guide the

1. What are the teachers’ opinions regarding the
opportunities that ChatGPT creates in educational
practices?

2. What are the teachers’ opinions regarding the difficulties
that ChatGPT poses in educational practices?

2. Method
2.1.Design

This study was conducted within the framework of a
qualitative research paradigm. The aim of the study was to
reveal the participants' experiences and perceptions about
ChatGPT in detail. For this purpose, the case study method
was preferred. Yin (2013) defines the case study as the
process of analyzing,
phenomenon in a multidimensional and systematic way
within its context.

interpreting and defining a

2.2.Study Group

The study group for this research was chosen through a
purposeful sampling method. This method enables the
researcher to select specific cases that align with predefined
criteria (Yildirim & Simsek, 2016, p. 120). The study group
consists of 21 teachers from both public and private schools
in Istanbul, all of whom actively utilize Al applications
during the 2023-2024 academic year. The demographic
details of the participants are provided in Table 1.
Additionally, the size of the study group was determined
based on the point of data saturation, which is reached
when participant responses begin to repeat, indicating that
the data collection phase has been completed (Merriam,
2015, p. 100).

Table 1.

Demographic Information of the Participants

Categories Frequency

Under 25 years old 2

25-35 years old 12
Age

35-45 years old 5

Over 45 years old 2

Female 4
Gender

Male 17

Bad 0
Level of using .
technological devices Middle 8

Good 13

Computer only 6
Tools used in the training ~ Phone only 5
process ChatGPT

Computer and 10

phone

Four teachers were females whereas 17 were males out of
21 participants. In addition, the participants had a high
level of dominance in technological tools and used
ChatGPT effectively on both desktop and mobile devices
during the training.
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2.3.Procedure

Data gathered for this study through the interviews which
were held face-to-face with 21 teachers who actively
utilized the ChatGPT Al tool. To help the participants feel
comfortable when sharing their opinions, a relaxed
atmosphere was created. Each interview, which was
conducted using printed interview form, lasted around 30-
35 minutes. The researcher conducted all interviews, taking
notes and recording audio to strengthen the credibility of
the data collected. Participants were provided with
comprehensive details regarding the study's objectives and
how the data would be used. Additionally, their consents
were obtained in accordance with ethical guidelines,
ensuring voluntary participation.

2.3.1. Ethical disclosure

In this study, all the rules specified to be followed within
the scope of "Higher Education Institutions Scientific
Research and Publication Ethics Directive" were complied
with. None of the actions specified under the heading
"Actions Contrary to Scientific Research and Publication
Ethics", which is the second part of the directive, have been
taken. The study was conducted with the approval of the
Ethics Committee of Istanbul Gelisim University, dated
January 02, 2024, and numbered E-68465814-302.08.01-
128431.

2.4.Measures
2.4.1. Semi-structured interview form

For this study, a semi-structured interview guide was
employed as the main data collection instrument. The
interview form was developed after a comprehensive
review of relevant literature and the specific goals of the
research. It contained four questions: two core questions
and two supplementary ones, designed to explore the
teachers' personal experiences with Al applications and
how these experiences influenced their teaching practices.
The open-ended nature of the questions was intended to
encourage participants to share detailed insights into their
with Al  technology, providing a
comprehensive understanding of its impact on their
professional work.

interactions

2.5.Data Analysis

The responses collected through the interview form were
analyzed using the content analysis method. During the
analysis, each interview form was assigned a number, and
a separate Word document was created for each question.
The data were thoroughly examined according to the
research objectives and coded using the NVIVO 12.0
Qualitative Data Analysis Program. A thematic analysis
was conducted based on the relationships between the
codes.

The codes, subthemes and themes obtained during the
analysis process were sent to three independent evaluators

who are qualitative research experts and a consensus was
reached as a result of the focus interview conducted with
these experts. As a result, the experiences of the
participants were collected under three main themes under
the titles of “Innovative Methods”,
“Difficulties”. Detailed explanations of the subthemes and
themes will be presented in the findings section.

“Activities” and

2.6.Validity and Reliability of the Research

In qualitative research, validity refers to the researcher's duty
to ensure the accuracy and credibility of the results through
specific techniques and processes. This includes ensuring
both internal validity (alignment of findings with the
research purpose) and external validity (the ability to
generalize findings to other contexts). Reliability, in contrast,
refers to the consistency and stability of the research process,
particularly whether the study would yield similar results if
repeated (Dede, 2017). In this study, both validity and
reliability were carefully considered in line with qualitative
research principles. To ensure validity, the research context
and participant demographics were thoroughly examined,
particularly focusing on the "transferability" criterion.
Detailed information on data collection methods, the
number of sessions, duration, and participant selection was
provided to clarify how the study can be replicated in
different settings. This is essential for evaluating whether the
findings would be consistent across varied contexts.

In line with the credibility criterion, necessary measures were
taken to ensure the voluntary participation of the
participants in the research, and participant verification was
carried out to verify whether the views of these participants
were consistent with the main questions of the research. In
addition, the data collection process was planned flexibly
according to the participants' availability, thus encouraging
participants to share information in a natural and
comfortable environment.

To ensure the reliability of the findings, a comprehensive
coding process was employed during data analysis. The
coding was later repeated by independent researchers using
a cross-checking method to verify the consistency of the
results. Additionally, the interview form was reviewed by
two academic experts specializing in the use of artificial
intelligence in education, and adjustments were made based
on their feedback. To further enhance the reliability of the
findings, insights from three experts experienced in
qualitative research were incorporated, and their feedback
was integrated into the research outcomes.

3. Results

The views of teachers regarding the use of ChatGPT were
analyzed through the content analysis method, a
qualitative research approach. The analysis led to the
identification of subthemes and codes associated with
teachers' experiences with ChatGPT. These subthemes and
codes are illustrated in Figure 1.
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Table 2.

Sub-themes, Codes and Frequencies obtained as a result of Content

Teachers' Opinions
on Using ChatGPT in Education —— Events

, Innovative Methods €

Analysis

Sub-themes Codes Frequency
Effective teaching and
research 8
24/7 feedback opportunity 6
Personalized learning 1
Time saving 4

Innovative Acile ] .

Methods glie learning 1
Text writing skills 7
Inspirational 3
Smart classes 5
Online learning environment 6
Humanoid answers 6
Reinforcement learning 5

Activities .
Language skills 9
Richness of content 4
Ethical challenges 14
Misinformation 10
Violation of the
accountability principle 1

Difficulties Being a commercial product 3
Lack of intuition and
common sense 2
Inability to process visual
information 2

_-Effective teaching and research
S

-
7247 feedback opportunity

’ __-Agile learning

—.Personalized learning

=

———Time saving
- .Text writing skills

NN ““\Insp'ilational

s, Smart Classes

\-Online learning environment

Humanoid answers
I

/_-Reinforcement learning
™,
“Language Skills

\\Richness of content

_Ethical challenges

__-Misinformation

Violation of the

ility principle
—____ Being a commercial product
_Lack of Intuition and Common Sense

“~Inability to Process Visual Information

Figure 1. Sub-themes and codes

During the analysis phase of the study, teachers'
perspectives on the use of ChatGPT were categorized into
three main themes: Innovative Methods, Educational
Activities, and Challenges. The sub-themes for each
category, along with their frequency distributions, are
provided in Table 2.

3.1.Innovative Methods

The theme of innovative methods consists of 9 sub-themes.
These are “24/7 feedback opportunity, Personalized
learning, Effective teaching and research, Time saving,
Agile learning, Text writing skills, Inspiration, Smart
classes, Online learning environment”. Some of the
teachers' opinions regarding these sub-themes are given
below.

3.1.1. 24/7 feedback opportunity

This sub-theme (n = 8), which indicates the opportunity for
ChatGPT users to produce content regardless of time and
place. Some of the participant opinions regarding this sub-
theme are as follows:

“We sometimes visit ChatGPT with students during
breaks. It creates a nice conversation environment. This
friend has an answer for everything” (P2)

“When students pose a question to the teacher, I believe
their follow-up question depends on the psychological
response they receive. If I respond with enthusiasm, the
student becomes more engaged and eager to continue the
conversation. Since this application never experiences
fatigue, it can provide answers without interruption”
(P18)
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“Students try to ask questions about what they don’t
understand based on our reactions. In the second question,
a reaction like ‘I just told you’ prevents the question from
continuing. This application is better than ours in this
regard. Because it doesn’t get angry” (P17)

3.1.2. Personalized learning

This sub-theme (n = 11), which allows ChatGPT users to
choose the learning methods that suit them. Participant
opinions regarding this sub-theme are as follows:

“I think that ChatGPT will support students at different
levels in the future, like a private teacher. I am a social
studies teacher. Students at all levels, from 5th to 8th
grade, can easily increase their individual success with
this application” (P9)

“I often struggled to find unique content when assigning
homework to my students. It was actually a very time-
consuming process. A colleague recommended this
application to me, but I was initially skeptical, assuming
it would provide irrelevant or nonsensical responses.
However, I have been using it for nearly four months now.
As a Turkish teacher, I have obtained highly valuable
materials like compositions, short essays, and stories. I
believe this has significantly boosted my students’
engagement in the lessons” (P19)

3.1.3. Time saving

Some teachers have shared their views on how ChatGPT
aids in quickly and easily finding the information they
need, eliminating unnecessary searches and repetitions,
optimizing workflows, and boosting productivity:

“I view it as a valuable tool for improving the educational
process by alleviating the workload of teachers” (P1)

“As a math teacher, creating small assessments after
completing a topic is highly beneficial for student learning.
However, preparing these for each class is time-
consuming. I rely on ChatGPT to assist with this task”
(P17)

“I often struggled to find unique content when assigning
homework to my students. It was actually a very time-
consuming process. A colleague recommended this
application to me, but I was initially skeptical, assuming
it would provide irrelevant or nonsensical responses.
However, I have been using it for nearly four months now.
As a Turkish teacher, I have obtained highly valuable
materials like compositions, short essays, and stories. I
believe this has significantly boosted my students’
engagement in the lessons” (P19)

3.1.4. Agile learning

ChatGPT provides a flexible learning environment by
allowing wusers to concentrate on areas they find
challenging or interesting, monitor their learning progress,
and receive feedback. Here are some teachers' opinions on
this aspect:

“Using this app to find information now takes only a few
minutes, which is a significant improvement compared to
before. I am confident it will be much more advantageous
for both us and the students” (P15)

“I just started teaching. ChatGPT helped me seriously at

many points, although not as much as the senior teachers”
(P10)

3.1.5. Text writing skills

ChatGPT helps users produce content for various tasks,
such as drafting emails, creating lesson plans, preparing
research papers, and designing quizzes. Below are some
participants' views on this feature:

“At present, I am working towards my master’s degree,
and 1 feel that ChatGPT has played a major role in
enhancing my writing abilities” (P6)

“I often struggled to find unique content when assigning
homework to my students. It was actually a very time-
consuming process. A colleague recommended this
application to me, but I was initially skeptical, assuming
it would provide irrelevant or nonsensical responses.
However, I have been using it for nearly four months now.
As a Turkish teacher, I have obtained highly valuable
materials like compositions, short essays, and stories. I
believe this has significantly boosted my students’
engagement in the lessons” (P19)

3.1.6. Inspiration

Artificial intelligence can offer content that will inspire and
motivate users according to their interests and topics they
are curious about. Some of the participant opinions
regarding this sub-theme are as follows:

“I just started teaching. ChatGPT helped me seriously at
many points, although not as much as the senior teachers”
(P10)

“I'm not sure if you experience this as well, but sometimes
when I try to write, my mind goes blank. In such moments,
it is extremely helpful.” (P9)

3.1.7. Smart classrooms

ChatGPT is integrated with technological tools such as
smart boards and increases students' participation and
interest in classes. Some of the teachers' opinions regarding
this sub-theme are as follows:

“Schools offer subjects like English, music, and sports. |
believe there should be smart classrooms in schools,
especially in an era where students are using technology
so extensively” (P18)

“Think about what classrooms where students gain new
technological horizons can bring...” (P13)
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3.1.8. Online learning environment

ChatGPT allows students to participate in classes or access
learning materials online. It also facilitates communication
and collaboration between students, teachers, and peers.

“With this application, obtaining information becomes
much easier. We can see this reality and see it as an
opportunity to deepen knowledge and experience using it
differently” (P15)

“I think it provides a very good opportunity for online
learning. New professions are emerging over time. The
relationship between our schools and the workplace is well-
known. I believe that incorporating applications like
ChatGPT into education can empower students. "If we
equip them with these skills, they will have a voice in
emerging professions” (P16)

3.1.9. Effective teaching and research

ChatGPT offers a tailored learning experience by enabling
users to engage actively in their learning, quickly access
information, and receive personalized solutions based on
their unique learning requirements. Here are some
teachers' reflections on this topic:

“ChatGPT supports students’ learning processes while
providing us with fast content production and flexible
teaching. This makes both teaching and learning easier”
(®9)

3.2.Activities

The activities theme consists of 4 sub-themes. These are
“Humanoid answers, Reinforcement learning, Language
skills, Content richness”.

3.2.1. Humanoid answers

ChatGPT, an Al-powered tool, offers various capabilities,
including generating responses to questions and requests,
creating lecture notes and exam questions, and solving
problems. Below are some
perspectives on this aspect:

mathematical teachers'

“We sometimes visit ChatGPT with students during
breaks. It creates a nice conversation environment. This
friend has an answer for everything” (P2)

“I often struggled to find unique content when assigning
homework to my students. It was actually a very time-
consuming process. A colleague recommended this
application to me, but I was initially skeptical, assuming
it would provide irrelevant or nonsensical responses.
However, I have been using it for nearly four months now.
As a Turkish teacher, I have obtained highly valuable
materials like compositions, short essays, and stories. I
believe this has significantly boosted my students’
engagement in the lessons” (P19)

“ChatGPT helps me prepare exam questions of different
difficulties on the same subject” (P20)

3.2.2. Reinforcement learning

ChatGPT is an artificial intelligence system that constantly
develops and improves itself based on users' feedback and
preferences. In this way, it can better respond to users'
needs and provide more accurate results. This application,
which improves itself with the feedback of its users, also
offers its users the opportunity to learn in a planned
collaboration.

“ChatGPT helps me prepare exam questions of different
difficulties on the same subject” (P20)

“I think that ChatGPT will support students at different
levels in the future, like a private teacher. I am a social
studies teacher. Students at all levels, from 5th to 8th
grade, can easily increase their individual success with
this application” (P9)

“I think ChatGPT is constantly improving with the
questions or writings of the users. It didn’t seem to give
such original answers a few months ago. I believe that in
time it can offer very serious content about education”
(P20)

3.2.3. Language ability

By utilizing sophisticated algorithms in artificial
intelligence, image processing, and natural language
processing, it is possible to extract text from images or
scanned documents and translate it into various languages.

Below are some teachers' insights on this aspect:

“It’s an app I use and recommend to my students to help
them enhance their language skills interactively in English
classes” (P21)

“To frame a question correctly, a solid understanding of
grammar is essential. ChatGPT is an application that
provides accurate answers when the question is properly
formulated” (P6)

3.2.4. Content richness

ChatGPT offers a vast array of content, enabling users to
save and share the material they create or find interesting,
as well as access content from other users. This allows
individuals to enhance their own knowledge and skills
while engaging with others. Below are some participants'
views on this feature:

“ChatGPT helps me prepare exam questions of different
difficulties on the same subject” (P20)

“I often struggled to find unique content when assigning
homework to my students. It was actually a very time-
consuming process. A colleague recommended this
application to me, but I was initially skeptical, assuming
it would provide irrelevant or nonsensical responses.
However, I have been using it for nearly four months now.
As a Turkish teacher, I have obtained highly valuable
materials like compositions, short essays, and stories. I
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believe this has significantly boosted my students’
engagement in the lessons.” (P19)

“It enables me to quickly access research studies related to
a topic” (P12)

3.3.Difficulties

The “Difficulties” theme encompasses six sub-themes:
“Ethical issues, misinformation, accountability violations,
commercialization, lack of intuition and common sense,
and the inability to process visual information.”

3.3.1. Ethical challenges

ChatGPT is unable to apply moral reasoning to assess
individual or societal benefits. For instance, it might
present the information you provide as if it were its own.
Additionally, since the source of the information is not
transparent and cannot be scrutinized, it is susceptible to
misuse. Below are some participant opinions on this issue:

“It's a contemporary type of cheating frequently seen in
online exams...” (P10)

“Measures should be implemented in such applications to
prevent the potential acquisition of private information”
(P9)

"The similarity between a student’s response and the one
generated by ChatGPT increases the risk of misuse” (P2)

3.3.2. False information

ChatGPT has the potential to produce information that may
not always be accurate or reliable. Often, it fails to provide
sources or citations to back up the information it offers.

“Sometimes he gives incorrect information. You should
not take it as if everything is correct” (P7)

“He can write things that seem real but are not” (P6)

“ChatGPT sometimes gives irrelevant answers to the
questions I ask” (P19)

3.3.3. Violation of the accountability principle

ChatGPT functions without accountability for its actions,
meaning the security and transparency of the information
it generates does not align with required ethical standards.
Additionally, there are no repercussions for mistakes or
misuse. For example, ChatGPT might claim, "I found this
information on the internet," which exemplifies a breach of
the accountability principle. Some participant comments on
this issue include:

“I believe ChatGPT generates responses automatically,
without any human oversight. Because of this, it's
impossible to legally challenge its answers. Those with ill
intentions could exploit the system for their own
commercial purposes” (P4)

“I believe that such practices trigger discrimination. We
all know that these practices, which have a say in
everything, are developed by their users. I think that

Europe, due to its financial power, develops such practices
and other countries in the world, which do not even have
access to the internet, are ignored in this process, as they
used to be” (P5)

3.3.4. Being a commercial product

ChatGPT is a commercial product developed to generate
profit by meeting market demand. Consequently, it is not
obligated to follow quality standards, consumer protection
laws, or ethical principles.

“I think it will be harmful for students to obtain
information so quickly and readily” (P1)

“I believe ChatGPT delivers answers autonomously,
without human involvement. Therefore, it seems legally
unfeasible to hold it accountable for the responses it
generates. Malicious individuals could exploit this system
for illicit commercial purposes” (P4)

3.3.5. Lack of intuition and common sense

ChatGPT does not possess the ability to think logically or
rationally. May give answers or make decisions that are not
intuitive or common sense. ChatGPT may struggle to
understand context, intent, or emotion. The ability to
provide answers according to the user's age, gender, social
and cultural situation is weak.

“Because helshe does not take into consideration the
cultural, social and psychological contexts in his/her
answers, he/ she can give very artificial answers” (P16)

“ChatGPT will become an indispensable application for
students over time. I think this situation will blunt some
of the students’ human characteristics such as judgment,
empathy and intuition” (P20)

3.3.6. Inability to process visual information

ChatGPT lacks the ability to understand or analyze visual
content. It cannot retrieve information from visual sources
nor communicate through visual formats. Below are some
participant remarks on this matter:

“As a geometry teacher, 1 find limited use for ChatGPT.
Our questions are visual and require drawings, but
ChatGPT cannot recognize or provide information based
on visuals.” (P7)

4. Discussion

In this section, the research results will be evaluated by
comparing them with relevant studies in the literature.
Looking at teachers' descriptions of the use of ChatGPT in
education; It is seen that they are grouped under 3 main
themes: innovative methods in education, educational
activities and difficulties. Similar categories were found in
Albadarin et al.'s (2023) systematic literature review on the
use of ChatGPT in education. In addition, the findings
obtained within the scope of the research are also
compatible with the findings of Day (2023), Su and Yang
(2023), De Castro (2023) and Valtonen et al. (2022).
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Teachers have stated that an artificial intelligence model
called ChatGPT is an effective tool in improving their
teaching performance and bringing innovative approaches
to educational practices. For this reason, teachers who
cannot demonstrate competence in using technological
studies such as ChatGPT may have to experience the
disadvantage of not being able to benefit from this potential
in their future professional development (Iqbal et al., 2022).
This concern could lead to inequity in access to the
opportunities offered by all Al robots, including ChatGPT;
because teachers who do not have the necessary equipment
may not be able to use their full potential and this may
negatively affect educational outcomes. Therefore, it is
important to provide professional development programs
to teachers and teacher candidates that will enable them to
master artificial intelligence applications. This will make a
significant both increasing their
productivity improving educational
outcomes and expanding opportunities (Albadarin et al.,
2023). In addition, artificial intelligence applications can

contribution to

and efficiency,

facilitate different learning paths and increase pedagogical
achievement by providing opportunities to improve
educational processes (Vartiainen & Tedre, 2023). In this
context, there are also studies in the literature showing that
there will be differences in teaching strategies when
teachers use ChatGPT and similar applications in classes
(Irfan et al., 2023; Kuhail et al., 2022; Sonderegger & Seufert,
2022).

Within the scope of the research, teachers stated that
applications such as ChatGPT provide educational activity
opportunities by increasing literacy skills of both teachers
and students by inspiring them to create texts such as
poems, stories and articles. In this context, it offers its users
the opportunity to have fun (Kirmani, 2022). Because the
user can write movie scripts, poems, stories, jokes and
advertising texts according to his wishes. In addition, by
providing a realistic speaking environment for its users in
language learning, it helps them improve their language
skills and make the learning process more fun (Javier &
Moorhouse, 2023; Nash et al., 2023, p. 202). In parallel with
the findings in the literature, the participants stated that in
language learning, the student sometimes does not
communicate even though he knows because he is afraid of
making mistakes; They stated that applications such as
ChatGPT provide great convenience in language teaching
because they offer realistic conversation opportunities and
provide quick feedback.

Artificial intelligence applications provide many benefits
that make our educational lives easier because of
technological developments. However, it should not be
ignored that these applications also create some difficulties
and problems. Challenges encountered with ChatGPT,
such as security issues and ethical problems, continue to be
discussed at both academic and social levels (Alabool, 2023;
Farrokhnia et al, 2023; Thippeswami, 2023). Teachers
stated that the artificial intelligence application called

ChatGPT presented information out of context and
incorrectly, both for themselves and their students.
Although ChatGPT is an application developed in the field
of natural language processing, it is stated that it is
insufficient to verify and
sometimes provides unrealistic or contradictory
information (Humble & Mozelius, 2022). This makes it
difficult for both teachers and students to trust ChatGPT
and use it for educational purposes.

source information and

As aresult, ChatGPT is considered a pioneering application
because it brings a new paradigm to teaching and learning
processes in terms of the impact of artificial intelligence
technology in education. Although this technology
provides great convenience to teachers and students, it also
includes various challenges and risks. The findings reveal
that in order for ChatGPT to be used effectively in
education, teachers need to learn how to integrate this
technology with pedagogical purposes and develop a
critical perspective in this process. Therefore, education
policies should provide a guiding framework that supports
the use of artificial intelligence in education while also
considering the potential challenges and ethical issues of
these technologies. In this context, education policies
should encourage applied training programs that will
enable teachers to use artificial intelligence technologies
effectively and ethically. Practical guides should be
prepared on how to use ChatGPT most efficiently in
classroom applications and concrete strategies should be
provided to teachers to integrate these tools into the
curriculum. At the same time, special support mechanisms
should be created for disadvantaged students in order to
eliminate inequalities in access to these technologies.
Establishing  ethical
monitoring the applicability of these standards are also
vital to ensure that technology is used safely and
responsibly in education. Finally, the long-term effects of
ChatGPT need to be examined and these findings
integrated into education policies, and the integration of
this technology into the education system requires a
continuous evaluation process and policy adjustments
should be made in light of the findings.

standards and continuously
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Bu arastirma, Tiirkiye'de lisansiistii programlarin akreditasyon faaliyeti olmadig1 icin,
lisansiistii 0gretmen yetistirme programlarina yonelik uluslararasilasma ve is birligi
standart alami kalite giivence standartlarinin gelistirmesi amaglanmistir. Nitel arastirma
yontemini temel alan bu calismada, arastirma verilerinin toplanmasinda dokiiman analizi
ve Delphi teknigi kullanilmistir. Dokiiman analizi kullarularak 12 iilkeden 23 akreditasyon
kurulusunun lisans ve lisansiistii standartlar1 incelenmistir. Elde edilen veriler igerik analizi
yontemiyle analiz edilmistir. Bu incelemeler sonucunda Tiirkiye'deki lisansiistii 6gretmen
yetistirme programlari i¢in lisanstistii akreditasyon standartlar1 gelistirilmistir. Arastirmaya
toplam 47 katilma katildi. 19 akademisyen, 6 arastirma gorevlisi, 12 doktora 6grencisi.
Calismaya 10 yiiksek lisans 6grencisi katilmigtir. Hazirlanan standartlar Delphi teknigi ile
arastirma katilimcilarinin degerlendirmesine sunulmus ve onlardan gelen geri bildirimler
dogrultusunda standartlar revize edilmistir. Uluslararasilasma ve isbirligi standart alani
kapsaminda 10 alt standart, alt standartlara bagli 15 gosterge ve 51 kanit belirlenmistir.
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1. Giris

19. ylizyllda wuluslararast kuruluslar ve {iniversiteler
tarafindan dinamik ve etkin bir bilgi toplumu ve ekonomisi
olusturma amaciyla akreditasyon ve standart gelistirme
calismalari baglamistir. Bu ¢calismalar, paydaslar tarafindan
kabul edilen belirli standartlara dayali kalite giivence
sistemi gelistiren yapilanmalar1 ve kuruluslar1 ortaya
¢ikarmustir. Kalite giivence sistemi, bir kurum veya
programin standartlar araciligiyla yetkili bir akreditasyon
kurulusu
belgelendirildigi bir siiregtir (Yiiksekogretim Kurulu
[YOK], 2010). Akreditasyon ve standartlar kalite giivence
sisteminde ©6n plana ¢ikan iki
Akreditasyon, egitimdeki kalite ve standartlarin, kurum
disindan bagimsiz kuruluglarca denetlenmesi sonucu
sertifikalandirilmasidir (Kilfoil, 2007). Akreditasyon; yetki,
yeterlik ve giivenirligin onaylandig sertifikali bir kalite
gilivence sistemi ve siirecidir (Herdman ve Sepit, 2010).
Akredite olmak bagimsiz ve yetkili akreditasyon kurulusu
tarafindan, onaylanmis kalite standartlarina uygun ve belli

tarafindan kalitesinin onaylanarak

onemli kavramdir.

zamanlarda yapilan degerlendirmeler sonucunda bir {iriin
veya hizmetin kalitesinin asgari standartlar1 karsiladigina
dair sertifikasyonun alindig1 bir siirectir (Adelman, 1994).

Standartlar ulagilan  basarmin O0grenme
kazanimlarmin Ol¢limiinde uzmanlarin degerlendirme

veya

stirecine rehberlik eden temel ilkeler olarak tanimlanabilir
(The Joint Committee on Standards for Educational
1981).
kazanimlari, 6grencilerin yetkinlik diizeyleri, personelin
arastirma konusundaki kazamimlari, hizmet standartlar:
(6gretme standartlar1 ve 6grenme kaynaklar1 standardi) ve
yonetimsel standartlar ile iligkilidir. Ogretmen egitiminde
standartlasmanin
programlardan mezun olacak adaylarin, kazanmis olmasi
hedeflenen o&grenme iiriinlerinin niteliginin 6nceden
belirlenmesini saglamaktir (Entwistle, 2005). Kalite ve
verimliligi yiikseltme amaci standart kavramina énemli bir

Evaluation, Standartlar Ogrencilerin akademik

temel amaci Ogretmen yetistiren

misyon yiiklemistir. Bu nedenle standartlar, kesin kanitlar
dogrultusunda kullanilacak iiriin ve hizmetlerin kalitesini
gelistirmeyi amaciyla hazirlanmaktadir (Sachs, 2003).
Standartlar; akademik standartlar, yetkinlik standartlari,
hizmet standartlar1 ve Orgiitsel standartlar olarak dort
grupta ele alinmaktadir (Harvey, 2002).

Program veya kurumun standartlar1 ne diizeyde
karsilandig1 gostergeler ve kanitlar araciligiyla tespit
edilmektedir. Gosterge, bir seyi belirtmeye yarayan isaret;
kanit ise bir seyin dogrulugu veya gercekligi hakkinda
kanaat belge veya argiimandir. Performans
gostergeleri, kalitenin objektif bir sekilde Olgiilmesini ve
karsilastirllmasint sagladigindan, hiikimetler, isverenler,
profesyonel kurumlar, 6grenciler ve sponsorlari igin biiyiik
onem tasimaktadir. Performans gostergeleri, kurumsal
davranigi tegvik ederek kalitenin artmasina katki
saglamaktadir. Performans gostergelerinin temsil ettikleri
diistiniilen seyi gercek anlamda temsil ettiklerinin tespit

edilmesi gecerlik  ve

verici

igin guvenirlik  analizleri

yapilmaktadir (Kis, 2005, ss. 18-19; Yorke, 1998). Egitimde
kalitenin kaniti; 6gretim tiyeleri tarafindan yapilan smav ve
verilen ddevler, 6grenci portfolyosu, dis smavlarda veya
lisans smavlarinda gosterilen performans: vb. gibi gesitli
sekillerde gerceklesebilir. Kartlar, 6grencilerin edindikleri
bilgi veya becerinin dogrudan O&lciilmesini igermelidir
(Ewell, 2001). ogrenme kazanimlari, 6grencilerin bir dizi
yliksekdgrenim deneyimi sonucunda kazandiklar1 bilgi,
beceri ve yeteneklerdir (Eaton, 2003; Ewell, 2001). Ogrenme
kazanimlarma &grencilerin ulasmadaki basarisi bir kalite
gostergesidir (Schuck vd., 2008). Bu nedenle, 6grenme
yliksekogretimin kalbi
nitelendirilmektedir. Akredite igin  dgrenme
kazanimlariyla kurumsal misyon, hedefler ve etkinlik
ifadeleri uyum
gerekmektedir. Bu agidan ele alindiginda akreditasyon
stireci, bir yiiksekogretim kurumunun hedeflenen 6grenme
kazanimlar1 ve ile ulagilan 6grenme kazanimlar: arasindaki
iliskinin tekrar gozden gegirilmesi olarak adlandirilabilir
(Volkwein, 2010; Waite, 2004).

kazanimlar1 olarak

olmak
kanitlanmasi

arasinda oldugunun

Universiteleri ~ Ulusal ~ Birliginin  (National
State Universities) 1906 yilindaki
yliksekogretim  kurumlari

Eyalet
Association  of
toplantisinda ortak
standartlarin olusturulmasi fikrinin 6ne siirtilmesi ile
akreditasyon konusu giindeme gelmistir (Hernes ve
Martin, 2005). Yiiksekogretim kurumlari arasindaki
farkhliklara iliskin sOylemler daha da eski
dayanmaktadir. Bu farkliliklara ¢oziim olarak XIX. yiizyilin
son ceyreginde ileri gelen yiiksekdgretim kurumlarmin
temsilcileri yerel
birliklerin olusturulmasi gerektigini belirtmislerdir. Bu
konuda ilk birlik 1885 yilinda kurulan New England
Bolgesi Kolej ve Okullar Birligi (New England Association
of Colleges and Schools)'dir. Son birlik ise 1924 yilinda Bat1
Kolej ve Okullar Birligi (Western Association of Schools
and Colleges) adiyla kurulmustur. Kurulan bu birlikler, ilk
olarak yiiksekdgretim kurumlarina uygun nitelikte 6grenci

icin

tarihe

yaptiklar1 toplantilar sonucunda

yetistiren liseleri belirlemislerdir. Liselere yonelik ilk liste
1913 yilinda Kuzey Birligi (North Central Association)
Daha
da degerlendirmeye ve
egitim  verenleri

tarafindan  yayimlanmustir. sonraki
yliksekogretim kurumlarin
standartlarma uygun
baslamiglardir. Yiiksekdgretim kurumlarma yonelik ilk
liste 1919 yilinda Giiney Birligi (Southem Association)
tarafindan yayimlanmigtir (Williams ve O'Connor, 1994, ss.

246-247).

asamada

belirlemeye

1996 yilinda Amerika'min Gelecegi ve Ogretim Ulusal
Komisyonu (National Commission on Teaching and
America’s Future [NCTAF]) tarafindan hazirlanan, “What
Matters Most: Teaching For
(Amerika'nin Gelecegi i¢in En Onemli olan @gretim)
baglikli raporda &gretmen yetistiren
akreditasyonu, performansa dayali lisans egitimi verme,
yetismis) Ogretmenlerin
ogretmenlik meslegi icin gelistirilebilecek {i¢ kademeli bir
kalite giivence sistemini ongormektedir (NCTAF, 1996).

America’s Future”
kurumlarin

basarili (iyi sertifikasyonu,
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Amerikan Ogretmen Egitimi Kolejleri Birligi (American
Association of Colleges for Teacher Education) dahil olmak
tizere cesitli meslek kuruluslarimin egitim fakiilteleri ulusal
akreditasyon kurulusunu olusturmak icin 1954 yilinda, bir
araya gelmeleri ile egitim fakiiltelerinin akreditasyonu
glindeme gelmistir. Amerikan Tip Birligi (American
Medical Association) yerel akreditasyon kuruluslarindan
once ilk uzmanlik akreditasyonunu gerceklestirdigi ve bu
uygulamanin akreditasyon siirecinin kalite gelistirme araci
olarak kullanilmasinin ilk 6rnegi oldugu bilinmektedir
(Glidden, 1983). Bu uygulama egitim kuruluslarmin kalite
kaygisindan ¢ok, bir meslek kurulusunun kalite
konusundaki endisesine yonelik bir
gerceklestirilmistir (Kells, 1988, ss. 12-13).

onlem olarak

Tiirkiye’de 1997’ de Milli Egitimi Gelistirme Projesi (NEDP)
ile mesleki gelisimi arttirma amaciyla fakiiltelerin yeniden
yapilandirilmas1 ve egitim fakiiltelerinin akreditasyonu
i¢in pilot ¢alismalar yapilmasi hedeflendi (Grossman vd.,
2010). Tirkiye’de iiniversitelerin isleyisi, gereksinimleri,
akademik personel tesviki,
lisansiistii egitim, Ogretmen yetistirme programlarinin
yapismnin  belirlenmesinden  1982’de YOK
sorumludur (Grossman vd., 2010). Ulusal standartlar ve
akreditasyon i¢in 1997-1998'de YOK bir fizibilite calismasi
yapmustir  (British Council, 1998). YOK biinyesinde
yiiksekogretim kurumlarina miifettis ziyaretleri sistemi
bulunmaktadir. YOK tarafindan gonderilen miifettiglerin
amaci degerlendirme yapmak degildir. Onlarin gérevi hem
tiniversite hem fakiilteler iginde Ogretim veya arastirma
yapmak, iiniversite yoneticileriyle ¢alismak ve kural ve
diizenlemelere uyulmasii saglamaktir. Ogretim {iyeleri
yiiksek lisans, doktora egitimleri sonrasinda genelde aym
kurumda kalma egilimindedirler. Bu nedenle {iniversiteler
arasinda standartlar ve uygulama deneyimi ile 6gretim
elemani hareketliligi eksikligi vardir. NEDP &gretmen
egitimi projesi ile egitim fakiiltelerinin akredite edilmesi
amaciyla kidemli akademisyenlerini 1998'de ABD ve

universite standartlar,

kurulan

Ingiltere’ye, 0gretmen egitimi kurslari/programlari igin
kriterler, Ogretmen egitimi igin
akreditasyon, akreditasyonla ilgili taraflar, akreditasyon ve
sertifikasyon iligki,
siirdiiriilmesi: kalite giivencesi,

ulusal kurslar:

arasindaki ulusal standartlarin
izleme ve denetim
alanlarinda arastirma yapmast igin goénderdi. Biri ABD'den
(National Council for Accreditation of Teacher Education
—NCATE) digeri Birlesik Krallik’tan olmak {izere 2
akreditasyon atandi. 13
akademisyenden olusan Akreditasyon Calisma Grubu
Tiirkiye genelindeki egitim fakiilteleri standartlar {izerine
bir kitap ve arasinda yapilan goriismelerin ardindan

akreditasyon taslagi hazirlanmistir (Grossman vd., 2010).

uluslararasi uzmani

Onerilen  sistemin pilot 1999  yilinda
yapimistir. 6 fakiilteye 6z degerlendirme raporlarmin
sunulmasindan sonra ziyaretler yapilmistir. 15 program
incelendikten sonra 43 fakiiltenin temsilcilerinin katilimi ile
1999’da bir konferans yapilmistir. Bu konferansta ziyaret
siireci bulgular1 ve materyaller paylagilmistir. Calismalar

uygulamasi

kitaba doniistiiriilerek o yil yaymlanmistir (Brittingham
vd., 1999). 43 fakiilteden 433 katilimar ile 9 tane egitim
kursu diizenlenistir. Otuz alt1 kidemli 6gretmen egitimcisi
degerlendirici egitilmistir.  YOK
uygulanmaya hazir olan siiregte 6gretmen egitimi igin 40
ulusal standart yer aliyordu. 36 egitimli degerlendirici, 366
program baskanma egitim verdi. NEDP hizmet Oncesi
egitim projesinin sonunda uygulanan egitim reformu
(Grossman vd., 2007) ve ulusal egitim fakiilteleri sistemi
yeniden yapilandirildi (Grossman ve Sands, 2008), ayni

olarak tarafindan

zamanda bir akreditasyon sistemi de olusturulmustur.

2012 yilmin Ocak ayinda Egitim Fakiilteleri Dekanlar
Konseyi (EFDEK) egitim fakiiltelerinin akreditasyonu igin
bir calisma baslatmis ve Atatiirk Egitim Fakiiltesinde
Egitim Fakiilteleri Degerlendirme ve Akreditasyon
Derneginin  (EPDAD) kurulmast igin  ¢alismalar
baslatilmistir. 15-16 Eyliil 2012 tarihinde EFDEK tarafindan
gerceklestirilen Egitim Fakiiltelerinde Yeniden Yapilanma
ve Akreditasyon On Calisma Toplantis'nda EPDAD egitim
fakiiltesi dekanlarina ve temsilcilerine tanitilmis ve toplant:
sonucunda EPDAD, EFDEK tarafindan taninmistur.

Kalite giivence sisteminde evrensel standartlara uygunluk
ve uluslararasilasma gecen giin  Onem
Yiiksekogretime boyut
kazandirarak kiiresel rekabet giiciinii arttirmaya yonelik
gelistirilen standartlar bir¢ok iilkede yiiksekdgretimde
yeniden yapilanma, uluslararasilasma siirecini giindeme
getirmistir. Gliniimiizde uluslararasilasma, yiiksekogretim
kurumlarinin amag, iglev ve sunumlarina uluslararas: bir
boyut kazandiran ¢ok perspektifli bir siire¢ olarak kabul
edilmektedir. Uluslararas: kuruluslarmn, yiiksekogretimin
veya tiniversitelerin kiiresellesmenin gerekliliklerini yerine
getirebilmek  ve
gelistirdikleri politikalar ve stratejiler “yiiksekogretimde
uluslararasilasma” kavrami cercevesinde
gerceklesmektedir (Altbach vd., 2009; van der Wende,
2001).
“ekonominin, toplumsal hayatin ve isgiicii piyasalarinin
kiiresellesmesinin ~ getirdigi meydan okumalara ve
gerekliliklere karsi yiiksekogretimin yanit verebilirligini
arttirmak adina gergeklestirilen sistematik ve stirekli
caligmalar” olarak tamimlanmaktadir (van der Wende,

stireci her

kazanmaktadir. uluslararasi

etkilerini ~ dengeleyebilmek

icin

Yiiksekogretimde uluslararasilasma kavrami

1997, s. 19). Uluslararasilasmaya iliskin ulusal politikalar
hiikiimetler, {iniversiteler, kamu kuruluslari, sivil toplum
kuruluslar1 ve 6zel sektorii kapsayacak sekilde formiile
edilmektedir. Bu alanda genel geger bir politika, recete veya
standart bulunmamakta, uluslararasilasma siireci her
iilkenin kosullarina gore sekillenmektedir
(Organisation ~ for ~ Economic  Co-operation and
Development [OECD], 2006, ss. 71-77). Yiiksekogretimde
uluslararasilasma politikalar;; karsihikli anlayis, kalifiye
isgiicli gocli (skilled migration), gelir iiretme (revenue
generation) ve kapasite kurma (capacity building) olmak
tizere dort farkli yaklasimdan yola  gikilarak
olusturulmaktadir (Knight ve de Wit, 1995; OECD, 2012;
OECD ve World Bank, 2007).

Oznel
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Uluslararasilagsma kavrami, yliksekogretimdeki
reformlarin ve degisimin hem gerekgesi hem de katalizorii
haline gelmistir.
akademisyenlerle

universiteler bu

Uluslararasilasmanin  dgrenciler ve
bulustugu
slirecin  en

nihai  birimler olan

onemli aktorlerini
olusturmaktadir. Universiteler ulusal otoriteleri asarak
dogrudan wuluslararast kuruluslar ile iliski kurmakta,
kiiresel piyasasinda
bulunmakta, diinyanin farkli bolgelerindeki iiniversitelerle
hem rekabet etmekte hem de isbirli§ine gitmektedir.
Uluslararast
tniversiteler i¢in en Onemli hedef haline gelmekte,
uluslararasilasma
O0zdeslesmektedir. Diger yandan kamu kaynaklarinin
azaldig1 bir donemde uluslararas1 6grenciler {iniversiteler

yiiksekogretim girisimlerde

tiniversite siralamalarinda yer almak,

prestij ve markalagsma ile

i¢in 6énemli bir finans kaynag1 yaratabilmektedir (Knight,
1997).

Diinya genelinde ABD, 1ngi1tere, Avustralya vb. pek ¢ok
gelismis tlke kendi yiiksekdgretimde uluslararasilasma
politikalari ile yiiksekdgretim sistemlerini diinyanin farkli
bolgelerine hem nitelikli is giicii saglamak hem de kendi
refah
yapilandirmaktadirlar. Bu durum farklh iilkeler ve
yiiksekogretim kurumlar: rekabet
gelistirmektedir. 1ngiltere basta olmak {izere gesitli Avrupa
tilkeleri ve ABD’de lisansiistii 6grenim goérmek amaciyla
gelen yabanci 6grenciler iilkenin geleceginde bilginin ve
bilimin gelismesinde bir kaynak olarak goriilmektedir
(Cerna, 2014).

iilkelerinin seviyelerini artirabilme amaciyla

arasinda ortamini

Uluslararasilagma ve Is Birligi standart alan1 konusunda
diinyada faaliyet goOsteren akreditasyon kuruluslari
incelendiginde Estonya’da (eski adi EKKA simdi HAKA)
related initiatives, partners boliimleri bulunmaktadir.
Partners boliimiinde bagh kuruluslara yer verilmektedir.
Ermenistan ANQA’da
internationalizatinon (uluslararasilasma) adiyla bir alan
olup bu alanda membership, cooperation alt basliklar;

akreditasyon kurulusu

hakkimizda (about us) kisminda partners; student
béliimiinde cooperation with student bagliklar1 ad1 altinda

alt alanlar bulunmaktadir.

Alman akreditasyon kalite kuruluglarindan FIBAA ve
ZEVA'nin The European Quality Assurance Register for
Higher Education (EQAR) ve Central and Eastern
European Network of Quality Assurance Agencies in
Higher Education (CEENQA) gibi ortak uluslararas: is
birligi yaptiklar1 kuruluslar bulunmaktadir. FIBAA aym
zaman European Network for Quality Assurance in Higher
Education (ENQA), The International Network for Quality
Assurance Agencies in Higher Education (INQAAHE)
iiyesi olmakla birlikte Hollanda, Polonya, Kazakistan,
Rusya, Almanya, Kibris, Ukrayna, Avusturya ve Isvigre
tarafindan taninirliga sahiptir.

Kazak akreditasyon kuruluslarindan IQAA ve ECAQA’'nin
ortak is birlikleri arasinda ENQA, CEENQA, INQAAHE ve
Asya Pasifik Kalite Ag1 (APQN) bulunmaktadir. IOAA

ajanst FIBAA, HAKA, ANQA kurumlar ile de is birligi
igindedir. ECAQA akreditasyon kurulusu da ANQA ile
birlikte Rusya, Hindistan ve Avrupa’da bulunan cesitli
kuruluslar ile is birligi yapmaktadir.

ANQA (Ermenistan), HAKA (eski adi EKKA) ve HAC
(Macaristan) kurumlarinin ortak is birligi yaptig
kuruluglar ENQA, CEENQA ve EQARdir. ANQA
akreditasyon kalite kurulusu Ukrayna, Belarus, 1talya,
Almanya, Avusturya ve Kazakistan tilkeleri ile anlasmalar1
ve calismalar1 mevcuttur. Doktora programina yonelik
akreditasyon gerceklestiren kalite giivence kuruluslar
(ANQA, IQAA, ECAQA, FIBA, ZEVA, HAC, HAKA),
EQAR, ENQA, INQAAHE, CEENQA, APQN, The
European University Association (EUA), Council for
Higher Education Accreditation (CIQG) gibi uluslararasi
kuruluslarla is birligi icerisindedir. Ayrica bu akreditasyon
kuruluslarinin kendi aralarinda ikili anlasmalar yapmis
olduklar1 gbzlenmistir. Buna ek olarak bu akreditasyon
kurumlari The Quality Assurance System in the
Netherlands (NVAO/Hollanda), Rusya (NAA), Polonya
(PKA), WUS/AUSTRIA, Hindistan (NAAC) gibi cesitli
iilkelerle de is birligi yapmaktadirlar. CEENQA ({iyesi
akreditasyon kuruluslarindan doktora programma yonelik
akreditasyon faaliyeti gergeklestiren ANQA, HAKA,
ZEVA ve IQAA kurumlarmin web sayfalarinda projeler,
ECAQA’da uluslararast projeler adli bir bolim yer
almaktadir. Bu boliimlerde kalite kuruluslar:t ulusal ve
uluslararasi is birlikleri ile
gerceklestirmekte olduklar1 projeler, baslama ve bitis
tarihleri, projelerin amaglari, hangi kurum, kurulus ya da
iilkeler ile birlikte yaptiklar: vb. bilgileri ayrintili bir sekilde
agiklamislardir. Bu durum bu kuruluslarin akreditasyonun
onemli konularindan olan paydaslar ile is birligi ve siirekli
gelisimin ulusal ve uluslararas1 boyutta siirdiiriilmesi
agisindan 6nemlidir (Elgigegi ve Oztiirk, 2022).

gerceklestirdikleri  ve

Lisansiistii egitim ise yiiksekogretim kurumlarmda
uluslararasilasma faaliyetlerinde o6nemli bir misyona
sahiptir. Enstitiiler tarafindan koordine edilen lisansiistii
egitim, yiiksek doktora programlarini
kapsamaktadir. Yiiksekdgretimde 6zellikle
egitimde, egitimin niteligini artirmak ve kalite giivencesini
saglamak amaciyla bagimsiz akreditasyon kuruluslari

lisans ve
lisanstistii

faaliyete ge¢mistir.

Tiirkiye’de  yiiksekogretim kurumlarinda lisansiistii
programlara yonelik akreditasyon faaliyetleri heniiz
yapilmamaktadir. Diinya genelinde gelismis iilkelerde
uluslararasilasma ve akreditasyon siireglerine verilen
onem her gegen giin artmaktadir. Bu nedenle Tiirkiye'de
bu alanda heniiz bir ¢alisma yapilmamis olmas: ciddi bir
eksiklik olarak karsimiza ¢ikmaktadir. Literatiirdeki
eksikligi gidermeyi hedefleyen bu calismada, Tiirkiye’'de
lisansiistii ~ programlarin  akreditasyon faaliyetlerine
onciiliik etmesi amaciyla “Uluslararasilasma ve is Birligi
Standart Alan1 Lisansiistii Programlar1 Akreditasyon
Standart-Gosterge ve Kanitlar1” gelistirilmistir. Calismada
asagidaki arastirma sorularina cevap aranmusgtir:
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1. Ogretim iiyesi, arastirma gorevlisi, 6gretmen ve
lisansiistli 6grencilerin degerlendirmelerine gore
Tiirkiye’de
programlarmin akreditasyonunda kullanilacak
Uluslararasilasma ve Is Birligi standart alaru alt
standartlari neler olmalidir?

Ogretmen  egitimi  lisansiistii

2. Ogretim iiyesi, arastirma gorevlisi, 6gretmen ve
lisansiistii 6grencilerin degerlendirmelerine gore
Tiirkiye'de  Ogretmen  egitimi
programlarinin  akreditasyonunda kullanilacak

lisanstistii

Uluslararasilasma ve Is Birligi standartlar alaninin
gostergeleri neler olmalidir?

3. Ogretim iiyesi, aragtirma gorevlisi, gretmen ve
lisansiistii 6grencilerin degerlendirmelerine gore
Tiirkiye’de
programlarinin  akreditasyonunda kullanilacak
Uluslararasilasma ve Is Birligi standart alaninin
kanitlar1 neler almalidir?

Ogretmen  egitimi  lisansiistii

2. Yontem
2.1.Desen

Calismada hem nitel hem de nicel arastirma yontemleri
kullanilmistir. Nitel arastirma, sosyal yasam ve insan
sorunlariyla ilgili problemlerin kendine 6zgii yontemlerle
yorumlanmasini saglar (Creswell, 1998). Nitel arastirmada
genellikle tiimevarimsal bir yaklasim benimsenir; gézlem,
goriisme ve belgeler veri toplama araglari olarak kullanilir
ve arastirma konusuyla ilgili kavramlari, anlamlar1 ve
iligkileri yorumlamay1 amaclar (Merriam, 1998). Genellikle
gevre, siiregler ve algilara iliskin {ig tiir veri toplanir. Diger
yandan, nicel arastirma, olgu veya olaylar1 nesnellestirerek
gozlemlenebilir, dlciilebilir, genellenebilir ve sayisal olarak
ifade edilebilir bir sekilde sunan bir ¢alisma tiiriidiir. Bu
arastirma yontemi, gergekligi yapilandirir ve sonuglara
iligkin tahminlerde bulunmay1 saglar. Arastirmaci, olaylara
ve olgulara nesnel bir sekilde yaklasir.

Bu aragtirma, dokiiman analizi ve Delphi teknigi
kullanilarak gerceklestirilmistir. Dokiiman analizi, nitel
veri toplama tekniklerinden biridir. Nicel bir veri toplama
araci olarak 5 dereceli Likert olgegi kullamilmistir. Bu
calismada, 12 {iilkeden 23 akreditasyon kurulusunun
akreditasyon siiregleriyle ilgili belgeler Tiirkceye cevrilmis
ve nitel bir arastirma tasarimi cergevesinde analiz
edilmistir. Bu analizler sonucunda Tiirkiye’de lisansiistii
akreditasyon faaliyetlerinin baslatilabilmesi igin lisansiistii
programlara yonelik standartlar, gostergeler ve kanitlar
gelistirilmistir. Hazirlanan standartlar, Delphi teknigi
kullanilarak 47 uzmana sunulmus ve ilk Delphi turu,
dogrulama ve ikinci Delphi turu sonucunda standartlar

tizerinde fikir birligi saglanmistir. Son olarak, standartlara

iliskin gostergeler ve kanitlar hazirlanmis ve yedi uzman
tarafindan onaylanmustir.

2.2.Calisma Grubu

Arastirma katilmcilarinin  se¢iminde tesadiifi olmayan
ornekleme olan amach
ornekleme

tiirlerinden  biri ornekleme

kullanilmigtir.  Bu tlirtinde
aragtirmanin amaglar1 dogrultusunda katilimcilar: seger
(Miles ve Huberman, 1994; Patton, 2005). Arastirmanin
katilimcilarini  Egitim  Yiiksekokullarinda akademisyen
olarak gorev yapan ogretim iiyeleri, Tiirkiye'deki lisans
Ogretmen akredite eden
Ogretmen Egitimi Programlarmi Degerlendirme ve
Akreditasyon (EPDAD)
degerlendiricileri, derecesine
Ogretmenler

arastirmaci,

yetistirme programlarini
Dernegi'nin
doktora
olusturmaktadir.

akreditasyon
devam eden
Ogretmen  egitimi
programlar: ve lisansiistii 6grenciler. 47 katiimcinin 18'i
kadin, 29'u erkek. Katilimcilarin cinsiyetleri ve calisma

pozisyonlari Tablo 1'de gosterilmektedir.
Tablo 1.

Katilimcilarin Cinsiyetleri

Katilimcilar Kadin Erkek
Akademisyen 6 13
Aragtirma gorevlisi 1 5
Ogretmen 4 8
Lisanstistii 6grenci 7 3

Arastirmanin I Delphi turunda, 19 Ogretim {iyesi,
lisansiistii 6gretmen yetistirme programlarinda 6grenim
goren 12 Ogretmen, 6 arastirma gorevlisi ve 10 yiiksek
lisans
katiimais1 ¢alismaya katilmistir. Delphi onay turuna 16
Ogretim tiiyesi, 10 Ogretmen, 5 arastirma gorevlisi ve 8
yliksek lisans 6grencisi olmak iizere toplam 38 arastirma
katilimais katildi. Aragtirmaya 15 6gretim iiyesi, 8 doktora
Ogrencisi Ogretmen olmak {izere toplam 33 katilima
katilmistir. Ogretmen yetistirme programlarindan lisans, 4
aragtirma gorevlisi ve 7 yiiksek lisans dgrencisi, II. Delphi
turu 47 katilmcadan 16 katilimeinin gorevi
bulunmaktadir. Katilimailarin biiyiik cogunlugu egitim ve
is amacli olarak yurt dismna ¢ikmistir. Toplam 10
katilimcinin (7 6gretim tiyesi, 2 6gretmen ve 1 yiiksek lisans
ogrencisi) yurt dis1 deneyimi bulunmaktadir. Katilimecinin
yurt dist Tablo 2'de
gosterilmektedir.

Ogrencisi olmak {izere toplam 47 arastirma

idari

deneyimine iliskin bilgiler
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Tablo 2.

Delphi Turlarina Katilan Katilimcilarin Yurt Disi Deneyimlerine Gore Dagilimi

No Cinsiyet  Unvan Ulke Amac Siiresi

1 E Prof. Dr. ABD Egitim / Yiiksek Lisans ve Doktora 7 yil
Kolombiya Egitim / Yiiksek Lisans 4 y1l

2 E Prof. Dr.
ABD Egitim / Doktora 1yl

3 K Prof. Dr. Kosova Egitim / Dogent olarak gitmis 1yl

4 E Prof. Dr. Ingiltere Egitim 1yl

5 E Prof. Dr. Ingiltere Egitim 1yl

6 E Dog. Dr. ABD Egitim / Dr. Ogr. Uyesi olarak gitmis 1y

7 E Dog. Dr. ABD Egitim 1yl

8 E Ogretmen  Fransa Is / Egitim 2y
Bosna Hersek - Karadag -

9 E Ogretmen g rhistan - Makedonya - Kiiltiirel Gezi 1 hafta
Romanya

10 K Ogrenci ispanya ERASMUS degisim programlari 6 ay

Not. E: Erkek, K: Kadin

2.3.0slem

Bu calismada, literatiirde yer alan 23 akreditasyon
ilgili  belgelerin  dokiiman
incelenmesinin ardindan, Tiirkiye'de
lisansiistii 6gretmen egitimi programlarinin akreditasyon
siireclerinde kullanilmak iizere standartlar, gostergeler ve
kanitlar hazirlanmistir. Tiirkiye’de ve diinyada faaliyet
gosteren mevcut akreditasyon kurumlar1 Tablo 3’te
sunulmustur. Geligtirilen standartlar, Delphi teknigiyle
akreditasyon siireglerine katilan uzmanlara ve katilimcilara
gonderilmis, geri bildirimler alinmig ve standartlar bu geri
bildirimlere dayanarak son sekline kavusturulmustur.
Calismada toplamda {i¢ tur gergeklestirilmistir: 1. Delphi
turu, onaylama turu ve 2. Delphi turu. Uluslararasilasma
ve Is Birligi standardi, 8 standart alanindan biridir.
Uluslararasilagma ve Ts Birligi standards, 2. Delphi turuyla
katilimcilara gonderilmis ve bu konuda fikir birligi
saglanmuistir.

kurumunun ve analizi

yontemiyle

Delphi turlar1 sonucunda, c¢alismaya katilan uzmanlar
arasinda fikir birligi saglanmistir. Standartlara uygun
olarak gelistirilen gostergeler ve kanitlar, akreditasyon
stireclerinde  aktif alan 7 wuzmanin goriisiine
sunulmustur. Arastirma katilimcilarindan elde edilen geri
bildirimler dogrultusunda gostergeler ve kanitlar son
haline getirilmistir.

rol

2.3.1.Etik bildirim

Bu calismada Bilimsel
Arastirma ve Yayin Etigi Yonergesi" kapsaminda belirtilen
tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan
"Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler”
bashg hicbiri
gergeklestirilmemistir. Arastirma, Marmara Universitesi
Egitim Bilimleri Enstitiisiiniin 26 Subat 2021 tarih ve 2021-

2-79 sayil1 onayi ile gerceklestirilmistir.

"Yiiksekogretim  Kurumlari

altinda belirtilen eylemlerin

2.4.Veri Toplama Araclart
2.4.1.Dokiiman incelemesi teknigi ve Delphi teknigi

Bu calismanin yiiriitiilmesinde dokiiman incelemesi ve
Delphi teknigi kullanilmistir. Dokiiman incelemesi teknigi,
hedeflenen olgu ve olaylar hakkinda bilgi iceren ilgili yazili
materyallerin yapilmasidir. Bu  teknik,
dokiimanlara ulasilmasi, dokiimanlarin orijinalliginin
kontrol edilmesi, dokiimanlardan O&rneklem secilmesi,
analiz biriminin saptanmasi, kategorilerin gelistirilmesi,
sayisallagstirma ve verilerin kullanilmas: asamalarmndan
olusmaktadir (Creswell, 1998). Delphi teknigi, belli bir
konu hakkinda uzlasma saglanmasinda birtakim yararlarin
oldugu alanlarda ve ortak bir zeminde uzlasan bireylerin
6znel degerlendirmelerinden yararlanilarak problemlerin
¢oziimii ve heniiz ortaya ¢ikmamis olaylar1 incelemek
amaciyla kullanilmaktadir. Bu teknik, uzmanlari bir araya
getirerek zaman ve kaynak smirliliklarmi ortadan
kaldirmak amaciyla da kullanilmaktadir (Vernon, 2009).

analizinin
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Tablo 3.

Dokiiman Incelemesi Yapilan Akreditasyon Kuruluslar:

Kurum Adi Ulke
New England Commission of Higher Education (NECHE) ABD
Accreditation Certification and Quality Assurance Institute (ACQUIN) Almanya
Foundation for International Business Administration Accreditation (FIBAA) Almanya
Central Evaluation and Accreditation Agency (ZEVA) Almanya
Saksonya Almanya

The Center for Professional Public Accreditation of Study Programs and Carrier Development-Agency of Employers Rusya
and Students in the sphere of Agriculture (ARSA)

Estonian Quality Agency for Higher and Vocational Education (EKKA) Estonya
Quality Agency for Higher Education (AIKA) Letonya
Hungarian Accreditation Committee (HAC) Macaristan
Independent Agency for Quality Assurance in Education (IQAA) Kazakistan
The Eurasian Centre for Accreditation and Quality Assurance in Higher Education and Health care (ECAQA) Kazakistan
Romanian Agency for Quality Assurance in Higher Education (ARACIS) Romanya
Medical Education Programs Evaluation and Accreditation Association (TEPDAD) Tiirkiye

The Association for Evaluation and Accreditation of Programs in Faculties of Science, Arts, Arts and Science, Letter  Tiirkiye
and History-Geography (FEDEK)

fletisim Aragtirmalar Dernegi (ILAD) Tiirkiye
Association for Evaluation and Accreditation of Nursing Education Programs (HEPDAK) Tiirkiye
Association for Evaluation and Accreditation of Teacher Education Programs (EPDAD) Tiirkiye
Miihendislik Egitim Programlari Degerlendirme ve Akreditasyon Dernegi (MUDEK) Tiirkiye
Saglik Bilimleri Egitim Programlar1 Degerlendirme ve Akreditasyon Dernegi (SABAK) Tiirkiye
Higher Education Planning, Evaluation, Accreditation and Coordination Council (YODAK) Kuzey Kibris
Agency for Development of Higher Education and Quality Assurance (HEA) Bosna-
Hersek
Higher Education Accreditation Agency of Republika Srpska (HEAARS) Bosna-
Hersek
National Center for Professional Education Quality Assurance, Foundation (ANQA) Ermenistan

Tiirkiye, Kazakistan, Kuzey Kibris, Bosna-Hersek, Rusya,
Romanya, Estonya, Letonya, Ermenistan ve Macaristan
akreditasyon kurulusunun belgeleri karsilastirmali ele
alinmugtr.

Tablo 3'te goriilecegi izere, 13 iilkeden 23 akreditasyon
kurulusunun tiiziikleri, yonetmelikleri, standartlari, lisans
ve lisansiistii standartlari, yonetim yapilari, uygulama
siireglerine yonelik belgeleri incelenmistir. ABD, Almanya,
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2.5.Veri Analizi

Verilerin ¢oziimlenmesinde betimsel analiz
Betimsel tekniginde
oncesinde arastirmaci tarafindan olusturulan ¢ergeve
dogrultusunda elde edilen veriler sistematik bir sekilde
betimlenir ve yorumlanir. Bu analiz tekniginin amaci,
ulasilan verileri yorumlayarak sekilde
okuyucuya sunmaktir. Delphi teknigi ile elde edilen
¢ozlimlenmesinde  ise
kullanilmistir. Delphi ¢alismasinda, i¢ tutarliigi tespit

teknigi

kullanilmigtir. analiz calisma

sistemli bir

verilerin istatiksel ~ analiz
etmek icin Cronbach’s Alpha katsayisi, katilimci cevaplari
arasindaki tutarli1 belirlemek i¢in Degerlendiriciler Arasi
Korelasyon Katsayist hesaplanir (von der Gracht, 2012).
Cronbach Alpha degerleri 0.90 {iizerinde oldugunda
glvenirligin miikemmel oldugunu gosterir (Tavakol ve
Dennick, 2011). Calismada, I ve II. Delphi turlarmin
glivenirlik analizinde, i¢ tutarlihigi belirlemek igin ise
Cronbach’s Alpha katsayist ve Grup Igi Korelasyon
Katsayisina bagli olarak Degerlendiriciler Arasi Giivenirlik
Katsayis1 hesaplanmustir. I. Delphi Turu Cronbach’s Alpha
katsayis1 0.93, Grup Ici Korelasyon katsayis1 0.92, II. Delphi
Turu Cronbach’s Alpha katsayis1 0.99, Grup ici Korelasyon
katsayist 0.99 olarak tespit edilmistir. I ve II. Delphi
turlarinda katilimcilardan elde edilen verilere iligkin
glivenirlik analizi sonuglar1 Tablo 4’te verilmistir.

Tablo 4.

Ive II. Delphi Turlar: Giivenirlik Analizi Sonuclar:

Turlar Cronbach’s Alpha  Grup ici Korelasyon
L. Delphi Turu 0.93 0.92
II. Delphi Turu 0.99 0.99

Elde edilen Cronbach Alpha degerleri 0.90 iizerinde ise
milkemmel giivenirligi gostermektedir (Tavakol ve
Dennick, 2011). Tablo 5te hem birinci hem de ikinci turda
elde edilen Cronbach Alpha degerleri 0.90 degerinin
tizerinde oldugu igin giivenirlik diizeyi mitkemmel olarak
elde edilmistir.

3. Bulgular

Dokiiman incelemesi sonucu olusturulan standartlar,
Delphi teknigi ile akademisyen, arastirma gorevlisi,
Ogretmen ve
sunulmus ve onlardan alman geri bildirimlerin analizi
sonucu standart, gosterge ve kanitlar gelistirilmistir. Bu
kisimda ogretmen egitimi programlarinda kullanilmak
iizere ‘Uluslararasilasma ve Is Birligi’ standart alami
kapsaminda hazirlanan alt standart, gosterge ve kanitlar
sunulmustur. Bu standart alan1 bu ¢alismada gelistirilmis
olup, Tiirkiye’deki akreditasyon kuruluslarmin herhangi
birinin standart alani igerisinde yer almamaktadir.

lisansiistli  6grencilerin  incelemesine

3.1.Uluslararast ve Is Birligi Standardy icin Alt
Standartlar

Gahismada, ‘Uluslararasilasma ve Is Birligi’ standart
iliskin I Delphi
hazirlanmagtir. Alt standartlar Tablo 5'te gosterilmistir.

alanina turunda 9 alt standart

I. Delphi turunda katilimcilara gonderilen standart
alanlarinda yer alan alt standartlarin yiizde ve frekans
degerleri Tablo 6’da gosterilmistir.

Tablo 6 incelendiginde bu alanda yer alan alt standart
maddelerinde
katilmiyorum cevabinin verildigi madde sayisinin az
oldugu gozlenmistir.

kararsizim, katilmiyorum/kesinlikle

Uluslararasilasma ve Is Birligi standart alamina iliskin
istatistiksel bulgular Tablo 7’de gosterilmektedir.

Tablo 7'de Uluslararasilagma ve Is Birligi standart alaninda
yer alan alt standartlara iliskin ¢eyrek, medyan, ¢eyrek
deger, ceyrekler arasi1 genislik, ortalama ve standart sapma
degerleri verilmistir. Ceyrekler arasi genislik degerinin
1.2’nin altinda olmas1 uzmanlar arasinda ilgili madde igin
goriis birligi oldugunu gostermektedir. Tabloda yer alan
tiim maddelere iligkin ¢eyrekler aras1 genislik degerleri 1.2
degerinin altinda oldugu ic¢in uzmanlar arasinda goriis
birligi oldugu sonucuna varilmistir. Ceyrekler arasi
genislik degeri 1 olan bazi standartlar uzmanlardan gelen
goriisler dogrultusunda gosterge veya kanitlara alinmustir.

L. Delphi turunda katilimcilara gonderilen Ogretmenlik
Egitimi Programlar: akreditasyon
standartlarinda katilimc1 geri doniisleri sonrasinda
standartlarda yapilan degisiklikler (diizeltme, ¢ikarma,
ekleme, yer degistirme, aym: kalmasi vb.) Tablo 8'de
gosterilmistir.

Lisansiistii

Tablo 8 incelendiginde Uluslararasilasma ve Is Birligi
standart alaninda 4 alt standart ayni kalmus, 5 alt standartta
ifade degisikligi yapilmistir. Doktora tezi kapsaminda
gergeklestirilmis ¢alismada 6gretim elemanlar: adli ikinci
standart alaninda 2.10. numarasi ile yer alan alt standart
Uluslararasilasma ve Is Birligi standart alanina alinmistir.
Bu standart alaninda ¢ikarilmasi istenen bir alt standartta
olmamistir. 47 uzmanin uluslararasilasma ve is birligi
standart alaninda yer alan tiim alt standartlar i¢in goriis
birligi saglanmustir.
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Tablo 5.

Uluslararasilasma ve Is Birligi Standart Alam Alt Standartlar:

Standart No  Standartlar

5.1. Lisansiistii 6gretim programlarinin ulusal ve uluslararasi akademisyenler arasinda is birligini tesvik edecek bir
yaptya sahip olmasi

5.2. Lisansiistii 6gretim programlarimn uluslararasi 6grenci hareketliligine olanak taniyan bir yapida olmast

5.3. Fakdilte/enstitii/boliimiin ulusal ve uluslararas: akademik egitim politikalarini gelistirici calismalar1 desteklemesi

54. Lisansiistii 6gretim programlarimin uluslararasilasmast igin yeterli mali kaynaklara sahip olmast

5.5. Enstitiide, 6gretim elemanlar1 ve lisansiistii 6grenciler arasinda uluslararasilasma konusunda yeterli is birliginin
olmasi

5.6. Lisansiistii 6gretim programlarmin ulusal (YOK lisansiistii programlarindaki yeri) /uluslararasi egitimdeki yeri ve
lisanstistii mezunlarin: kiiresel ¢apta istihdam edebilme durumu

57. Lisansiistii 6grencilerin veya mezunlarin ulusal ve uluslararasi bilimsel entegrasyonun mevcut olmasi

5.8. Lisansiistii 6grencilerin ve 6gretim elemanlarinin uluslararas: yeterliklere ulagsmis olmasi

5.9. Lisansiistii programlarda gorev yapan 6gretim elemanlarinin ulusal ve uluslararasi diizeyde dgrencilerle birlikte
TUBITAK vb. projeler gergeklestirme diizeyi

Tablo 6.

I. Delphi Turunda Katilimcilarin Standartlara Katilim Diizeyleri

Standart No

Kesinlikle

Kesinlikle Katiliyorum (5) ~ Katiliyorum (4)  Kararsizim (3) Katilmiyorum (2) Katilmiyorum (1)

5.1.

5.2.

5.3.

54.

5.5.

5.6.

5.7.

5.8.

59.

37; %79 10; %21 0; %0 0; %0 0; %0
37; %79 10; %21 0; %0 0; %0 0; %0
39; %83 8; %17 0; %0 0; %0 0; %0
34; %72 10; %21 2; %4 1; %2 0; %0
35; %74 12; %26 0; %0 0; %0 0; %0
27; %57 13; %28 5; %11 0; %0 2; %4
26; %55 16; %34 3; %6 0; %0 2; %4
38; %81 4; %9 3; %6 1; %2 1; %2
39; %83 8; W17 0; %0 0; %0 0; %0
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Tablo 7.

L. Delphi Turu Katilimer Yamtlarina Iliskin Istatistiksel Bulgular

Standart No Ceyrek Medyan Ceyrek deger Ceyrekler aras1 genislik Ortalama Standart Sapma
5.1. 5 5 5 0 478 0.41
5.2. 5 5 0 478 0.41
53. 5 5 5 0 4.83 0.38
5.4. 4 5 5 1 4.63 0.67
5.5. 45 5 5 0.5 474 0.44
5.6. 4 5 5 1 4.34 0.98
5.7. 4 5 5 1 4.36 0.94
5.8. 5 5 5 0 4.63 0.87
59. 5 5 5 0 4.83 0.38
Tablo 8.

I Delphi Turu Sonucunda Uluslararasilasma ve Is Birligi Standart Alaminda Degisiklik Yapilan Alt Standartlar

Standart No ifade Degisikligi Ayni kalan Cikarilan Eklenen
5.1. X

5.2. X

5.3. X

54. X

5.5. X

5.6. X

5.7. X

5.8. X

59. X

5.10. X

I. Delphi turu sonucunda ifade degisikligi ile ekleme 10 alt standart gonderilmistir. Alt standartlar 5.1.-5.10
yapilan alt standartlar onay turuna gonderilmistir. Onay  arasinda numaralandirilmigtir ve sonuglar Tablo 9'da
turunda katiimcilardan herhangi bir degisiklik veya  gosterilmistir.

ekleme talebi gelmemistir. II. Delphi turunda katilimcilara
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Tablo 9.

1. Delphi ve Onay Turlari Sonrasinda Revize Edilen ve II. Delphi Turunda Katilimcilara Gonderilen Uluslararasilasma ve Is Birligi
Standart Alamina Ait Alt Standartlar

Alt Standart No

Standart

5.1.

5.2.

5.3.

54.

5.5.

5.6.

5.7.

5.8.

5.9.

5.10.

Uluslararasilasma ve Is Birligi: Uluslararasilasma, kurumun aragtirma stratejisi ve lisansiistii adaylarinin
bireysel ihtiyaglari ile uyumludur.

Lisansiistii programlarinin ulusal ve uluslararas: akademisyenler arasinda is birligini tesvik edecek bir yapida
olmasi

Lisansiistii programlarimn uluslararasi 6grenci hareketliligine olanak tamiyan bir yapida olmasi

Fakiilte/enstitii/ana bilim dalimin ulusal ve uluslararas: lisansiistii egitim politikalarim gelistirici ¢alismalari
desteklemesi

Lisansiistii programlarinin uluslararasilasmasi i¢in yeterli mali kaynaklara sahip olmasi (6grenci ve 6gretim
elemam hareketliligi (ERASMUS DEGISIM PROGRAMLAR], Tiirkiye Bilimsel ve Teknik Arastirma Kurumu
(TUBITAK), Uluslararas: Kredi Hareketliligi (KA107) vb.))

Lisansiistii programlarinda 6gretim iiyeleri ve 6grenciler arasinda uluslararasilasma konusunda yeterli is
birliginin olmasi

Lisansiistii programlarimin ulusal ve uluslararasi diizeyde lisansiistii mezunlarimni kiiresel ¢apta isttihdam
edebilecek donanima sahip oldugunu gosteren diizenlemelerin mevcut olmasi (Tiirkiye'de lisansiistii
programlarindan mezun olan bir adayin ya da akademisyenin uluslararasi alanda is bulabilme olanag1, farkl
ulkelerde calisabilecek kadar donanimli olma durumu)

Lisansiistii programlarindaki 6grencilerin veya mezunlarin ulusal ve uluslararas: bilimsel calismalara ve
projelere katilmasi -entegrasyonun mevcut olmasi (uluslararasi kongrelere katilim, farkli iilkelerden 6grencilerle
ag kurabilme ve birlikte ¢alisabilme yetenegi vs.)

Lisansiistii programlarindaki 6grencilerin ve 6gretim iiyelerinin Teacher Education Accreditation Council-
National Council for Accreditation of Teacher Education (TEAC-NCATE) tarafindan belirlenmis olan
uluslararas1 6gretmenlik meslegi yeterliklerine ulagmis olmasi

Lisansiistii programlarinda gorev yapan 6gretim iiyelerinin ulusal ve uluslararasi diizeyde 6grencilerle birlikte
projeler gergeklestirmesi

Lisanstistii programlarimin kalitesine olumlu katk: yapacag: diistiniilen yerli/yabanct 6gretim {iyelerinin belirli
zaman araliklarinda enstitiiniin lisanstistii programlarda gérevlendirilmesine imkan saglanmasi

II. Delphi Turu Uluslararasilasma ve s Birligi standart
alanina ait alt standartlarin yiizde ve frekans degerleri
Tablo 10’da gosterilmektedir.

Uluslararasilasma ve Is Birligi standart alanina iliskin
istatistiksel bulgular Tablo 11’de gosterilmistir.

Tablo 11’de Uluslararasilasma ve Is Birligi standart
alaninda yer alan alt standartlara iliskin ¢eyrek, medyan,
ceyrek deger, ceyrekler arasi genislik, ortalama ve standart
sapma degerleri verilmistir.

Ceyrekler arasi genislik degerinin 1.2'nin altinda olmasi
uzmanlar arasinda ilgili madde igin goriis birligi oldugunu
gostermektedir. Tablo 11’de yer alan tiim maddelere iliskin
ceyrekler arasi genislik degerleri 1.2 degerinin altinda
oldugu igin uzmanlar arasinda goriis birligi oldugu
sonucuna varilmistir.
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Tablo 10.

II. Delphi Turunda Katilimcilarin Standartlara Katilim Diizeyleri

Kesinlikle

Standart No Kesinlikle Katiliyorum (5)  Katiliyorum (4)  Kararsizim (3) Katilmiyorum (2)
Katilmiyorum (1)

5.1. 37; %97 1; %3 0; %0 0; %0 0; %0
5.2. 31; %82 6; %16 1; %3 0; %0 0; %0
5.3. 36; %95 2; %5 0; %0 0; %0 0; %0
54. 38; %100 0; %0 0; %0 0; %0 0; %0
5.5. 36; %95 1; %3 0; %0 1; %3 0; %0
5.6. 37; %97 1; %3 0; %0 0; %0 0; %0
5.7. 37; %97 1; %3 0; %0 0; %0 0; %0
5.8. 31; %82 7; %18 0; %0 0; %0 0; %0
5.9. 29; %76 9; %24 0; %0 0; %0 0; %0
5.10. 37; %97 1; %3 0; %0 0; %0 0; %0
Tablo 11.

1L Delphi Turu Katthmer Yamitlarina Iliskin Istatistiksel Bulgular

Standart No Ceyrek Medyan  Ceyrek deger Ceyrekler aras1 genislik Ortalama Standart Sapma
5.1. 5 5 5 0 497 0.16

5.2. 5 5 5 0 478 0.47

5.3. 5 5 5 0 494 0.22

54. 5 5 5 0 5 0

5.5. 5 5 5 0 4.89 0.50

5.6. 5 5 5 0 497 0.16

5.7. 5 5 5 0 497 0.16

5.8. 5 5 5 0 4.81 0.39

59. 5 5 5 0 476 0.43

5.10. 5 5 5 0 497 0.16
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3.2.Uluslararasilasma ve Is Birligi Standardinin Alt
Standartlari i¢in Hazirlanan Gostergeler

Uluslararasilasma ve Is Birligi standardinin 10 alt

5.5., 5.6., 5.8., 5.9. numaral alt standartlarin her biri igin 2
gosterge, 5.1-2. numarali alt standart igin 3 gosterge
hazirlanmistir. 5.1. ve 5.2.

no’lu alt standartlarin

standardina yonelik 15 gosterge hazirlanmistir. Bu
gostergeler Tablo 12’de sunulmustur.

Uluslararasilasma ve Is Birligi standart alanmin 10 alt
standardi i¢in toplam 15 gosterge hazirlanmustir. 5.3, 5.4.  alt
ve 5.10. numarali alt standartlarin her biri igin 1 gosterge;

Tablo 12.

gostergeleri amaglar1 benzer olmas: agisindan (iiniversite
ve enstitiiniin uluslararasi faaliyetleri tesvik etmesi, is
birligi vb.) gosterge tekrarma diisiilmemesi icin ortak
hazirlanmustir. Uluslararasilasma ve Is Birligi standardinin
standartlarina hazirlanan

iligkin gostergelerin

dagilimlar: Tablo 13'te verilmistir.

Uluslararasilasma ve Is Birligi Standardmin Alt Standartlarina Iliskin Gastergeler

Gosterge Gosterge

No

51-2.2.1. Universite ve enstitiinin ERASMUS degisim programlar/FARABI/TUBITAK/KA107 vb. koordinatorleri, dgretim
iiyeleri ve dgrenciler arasinda ulusal ve uluslararasi is birliginin varlig

5.1-2.2.2. Universite ve enstitiiniin ERASMUS degisim programlarl/FARABi/TUBiTAK/KAl07 vb. koordinatorlerinin ulusal ve
uluslararas1 6grenci hareketliligi konusunda yonetsel diizenlemeleri gerceklestirmis olmalar1

51-2.2.3. Anlagmali kurumlarla gergeklestirilecek degisim programlarina katilacak ogretim iiyeleri ve dgrenciler i¢in uygun
ortamin saglanmasi

53.2.1. Idari birimler ile 6gretim {iyelerinin ulusal ve uluslararasi egitim politikalarini gelistirici calismalar yiiriitmesi

54.2.1. Lisansiistii programlariin uluslararasilasmasi ve 6grenci-ogretim iiyesi hareketliligini tesvik edilmesi i¢in gerekli mali
biitgenin ayrilmis olmast

5.5.2.1. Lisansiistii programlarinda gorevli ogretim iiyeleri ve 0grenciler arasinda uluslararasilasma konusunda yeterli is
birliginin saglanmasi amactyla dénem bas1 ve dénem arasinda her iki gruba bilgilendirici egitimler/seminerler verilmesi

5522. Lisansiistii programlarda gorevli dgretim {iyeleri ve 6grencilerinin uluslararasilasmaya yonelik yapilacak is birligi
kapsamindaki etkinliklere iliskin ilke ve yontemlerin farkinda olmasi ve is birligi iginde galismast

5.6.2.1. Lisansiistii programlarda gorevli 6gretim tiyeleri ve programlardan mezun olacak &grencilerin uluslararasi/kiiresel
diinyada is bulabilecek donanima sahip olmast

5.6.2.2. Lisansiistii programlarda gorevli 6gretim tiyeleri ve programlardan mezun olacak &grencilerin uluslararasi/kiiresel
diinyada is imkanina sahip olabilme derecesi/yiizdesi

57.2.1. Lisansiistii programlarindaki dgrencilerin veya mezunlarin ulusal ve uluslararas: bilimsel entegrasyonu saglamak
amaciyla bilgilendirici egitimler/seminerler verilmesi

5.8.2.1. Lisansiistii programlarindaki 6grencilerin ders dénemi ve tez déneminde yaptiklar1 bilimsel faaliyetler sonucunda
yiiksekogretim kurumlarinda akademisyen olabilecek yeterlige ulasmalar:

5.8.2.2. Lisansiistii programlarindaki 6grencilerin 6gretmenlik meslegi yeterlikleri ile birlikte akademik ve mesleki yeterliklere
ulagmus olmalar:

59.2.1. Lisansiistii programlarinda gorevli 6gretim iiyelerinin ve 6grencilerin proje egitimi almalar:

59.2.2. Lisansiistii programlarinda gorevli 6gretim iiyelerinin ulusal ve uluslararasi diizeyde meslektaslar1 veya dgrencileriyle
birlikte projeler gergeklestirmeleri ve yiiriitiilen bu projelerin béliimiin web sayfasinda yer almasi

5.10.2.1. Lisanstistii programlarin kalitesine olumlu katk: yapacag: diisiiniilen yerli/yabanci 6gretim {iyelerinin periyodik olarak

enstitiiniin lisansiistii programlara davet edilmesi ve programda goérevlendirilmesi
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Tablo 13.

Uluslararasilasma ve Is Birligi Standardinin Alt Standartlarma Iliskin Gosterge Sayilar

Gosterge Sayis1

Alt Standart No Alt Gosterge No Toplam

1 gostergesi olan alt standartlar

2 gostergesi olan alt standartlar

3 gostergesi olan alt standartlar

53.,54.,5.7,5.10. 53.2.1. 4
54.2.1.
5.7.2.1.

5.10.2.1.

55.,56.,58.,59. 55.21.,55.22. 4
5.6.2.1,5.6.2.2.
5.8.2.1.,5822.

5921.,,5922.

5.1., 5.2. (ortak) 5.1-21,....,5.1-23. 1

3.3.Uluslararastlasma ve Is Birligi Standardinin Alt

Uluslararasilasma  ve s Birligi standardinin  alt

Standartlar I¢in Hazirlanan Kanitlar

Bir program veya kurumun akreditasyon siireci

kapsaminda asgari standartlar1 karsiladiginin en 6nemli
gostergesi kamitlardir. Uluslararasilasma ve Is Birligi
standart alanmnin 10 alt standardina iliskin toplam 51 kanit
karnutlar ~ Tablo 14'te

hazirlanmigtir.  Hazirlanan

standartlarinin gostergelerine bagl olarak hazirlanan kanit
sayilar1 Tablo 15'te gosterilmistir.

Uluslararasilagsma ve s Birligi standardinin 10 alt standard:
i¢in toplam 51 kanit hazirlanmustir. Iki kanut ile en az kanutt
olan iki alt standart 5.5., 5.6. iken 12 kanitla en fazla kaniti
bulunan alt standart 5.4.’tiir. Birinci ve ikinci standart

gosterilmistir.

Tablo 14.

alanlarmin kanitlar1 kanit tekrarma diismemek icin ortak
hazirlanmigtir. 5.1-2.3.1. seklinde kodlanmustur.

Uluslararasilasma ve Is Birligi Standart Alani Kanitlar:

Kanit Numarasi

Kanit

5.1-2.3.1.

5.1-2.3.2.

5.1-2.3.3.

51-2.3.4.

5.1-2.3.5.

5.1-2.3.6.

Lisansiistii programlarinin bagli oldugu {iniversite ve enstitiinim ERASMUS /FARABI/TUBITAK/KA107 gibi
degisim programlari ile ulusal ve uluslararasi akademisyenler arasinda is birligini tesvik eden prosediir ve
mekanizmalara sahip oldugunu gosteren belgeler (Uluslararasi kurum ve kuruluslarla yazismalar, ikili
anlagmalar vb.)

Lisanstistii programlarinin bagh oldugu iiniversite ve enstitinin ERASMUS /FARABI/TUBITAK/KA107 gibi
degisim programlari ile ulusal ve uluslararast 6grenci hareketliligine olanak sagladigini gosteren belgeler (ikili

anlasmalar, protokoller vb.)

Lisansiistii programlarda gorevli Ogretim iiyelerinin ve &grencilerinin ulusal ve wuluslararast degisim
programlarina etkin bir sekilde katilmalarini saglayacak mekanizmalarin varligina iliskin belgeler

Son 5 yilda degisim programlarindan yararlanan lisansiistii programlardaki 6gretim {iyesi ve 6grenci sayisi

Lisansiistii programlarda son 5 yilda gerceklesen Ogretim {iyesi ve Ogrenci hareketliliginin yasandig
tilkelerin/tiniversitelerin listesi

Lisansiistii programlarina degisim programlari araciligiyla gelen 6grencilerin ve 6gretim {iyelerinin hangi iilke ve
yiiksekdgretim kurumlarindan geldigini gosteren belgeler
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5.1-23.7.

5.1-2.3.8.

5.1-2.3.9.

5.1-2.3.10.

53.3.1.

53.3.2.

5.3.3.3.

53.34.

53.3.5.

5.3.3.6.

53.3.7.

53.3.8.

5.3.3.9.

54.3.1.

54.3.2.

5.4.3.3.

5.4.3.4.

5.4.3.5.

5.4.3.6.

54.3.7.

5.4.3.8.

54.39.

Lisansiistii programlarindaki anlasmali kurumlarla gerceklestirilecek degisim programlarina katilacak 6gretim
iiyeleri ve 6grencilere saglanan desteklerin icerigine iligkin belgeler

Lisansiistii programlarinda uluslararasi 6gretim iyesi ve 6grenci hareketliligini tesvik etmek i¢in gerceklestirilen
danismanlik, hizmet-igi egitim, seminer ve konferanslar1 gosteren liste

Lisansiistii programlarimin bagli oldugu enstitiiniin ERASMUS degisim programlari/FARABI/TUBITAK/KA107
vb. koordinatorleri ile goriismeler

Lisansiistii programlarda gorev yapan 6gretim {iyeleri ve 6grenciler ile goriismeler

Fakdiilte/enstitii/ana bilim dalimin ulusal ve uluslararas: lisanstistii egitim politikalarini gelistirici ¢alismalar:
desteklendigine dair belgeler

Ulusal, bolgesel ve uluslararasi arastirma ve proje listeleri

Lisansiistii programlarda gerceklestirilen egitimdeki son degisiklikleri gosteren yillik raporlar ve diger
dokiimanlar

Fakdiilte/enstitii/ana bilim dalinda uluslararas: kongre, egitim, calistay ve seminerlere katilan 6gretim iiyelerinin
isimlerini gosteren liste

Fakiilte/enstitii/ana bilim dalinda uluslararasi kongrelere katilan Ogretim iiyelerinin  gittikleri
kongre/egitim/calistay/seminer vb. bilimsel etkinliklerin ads, igerigi ve hangi iilkede gerceklestigine iliskin etkinlik

listesi

Uluslararas: etkinliklere katilan dgretim {iyelerine iiniversite, enstitii veya ana bilim dali tarafindan saglanan
desteklerin igerigini gosteren belgeler (Yol-konaklama masrafi vb.)

Lisansiistii programlarda gorevli 6gretim {iyeleri ile goriismeler
Lisansiistii programlarimin bagli oldugu enstitii ve ana bilim dali yonetimiyle ile goriismeler
Rektorliik birimleri ile goriismeler

Lisansiistii programlarinin uluslararasilasmasini saglamak igin yeterli mali kaynaklarin ayrildigini gosteren biitce
ayrilmasi

Lisansiistii programlar1 ERASMUS degisim programlari, TUBITAK, KA107, BABKO vb. degisim programlar ve
proje destek oranlar1

Lisansiistii programlart ERASMUS degisim programlari, TUBITAK, KA107, BABKO vb. herhangi bir degisim
programi ve projeden yaralanan 6gretim tiyelerinin sayisi

Lisansiistii programlart ERASMUS degisim programlari, TUBITAK, KA107, BABKO vb. herhangi bir degisim
programi ve projede gorev alan 6grenci sayist

Lisanstistii programlarda yurt dist 6grenci/6gretim tiyesi hareketliliginde 6gretim {iyeleri ve Ogrencilerine
arastirma projeleri igin ne kadar destek verilecegini gosteren belgeler

Donem basinda enstitil, fakiilte, ana bilim dal1 veya rektorliik tarafindan lisanstistii programlarindaki 6gretim
iiyelerine ve 6grencilerine yurt dis1 8grenci-6gretim iiyesi hareketliligi ve arastirma projesi destegi konusunda

bilgilendirici egitim veya seminer verildigini gosteren belgeler (Resmi yazi, seminer/egitim fotograf gorselleri vb.)

Lisansiistii programlarmin bagh oldugu iiniversite/enstitiiniin doner sermaye, sirket veya diger arac
diizenlemelere iliskin belgeler

Lisansiistii programlarimn bagli oldugu enstitiiniin gelir kaynaklarini ve saglanan gelirleri gosteren dokiimanlar

Lisansiistii programlarimn bagli oldugu enstitii gelirlerinin dagilimini ve kullanimirm gosteren dokiimanlar
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5.4.3.10.

54.3.11.

5.4.3.12.

5.5.3.1.

5.5.3.2.

5.6.2.1.

5.6.3.2.

5.7.3.1.

5.7.3.2.

57.3.3.

5.7.34.

57.3.5.

5.8.3.1.

5.8.3.2.

5.8.3.3.

5.9.3.1.

5.9.3.2.

59.33.

59.34.

5.9.3.5.

Lisansiistii programlarda gorevli 6gretim elemanlar1 ve 6grencilerle goriismeler
Lisansiistii programlarinin bagli oldugu enstitii, ana bilim dali ve proje koordinasyon birimleri ile goriismeler
Rektorliik birimleri ile gériismeler

Lisansiistli programlarindaki 6gretim tiyeleri ve 6grencilerin uluslararasilasmaya yonelik yapilan is birligi
etkinliklerine katilim oran1

Lisansiistli programlarindaki ogretim {iyeleri ve 6grencileri tarafindan uluslararasilasmaya yonelik yapilan
etkinlikler listesi

Lisansiistii programlarda goérevli 6gretim {iyelerinin ve mezun olan &grencilerin uluslararasi/kiiresel diinyada is
bulabilecek donanima sahip olma diizeyleri (Alamina iliskin uluslararasi standartlar1 karsilama diizeyi: alan
bilgisi, pedagojik bilgisi, akademik bilgisi (uluslararas: yayin yapabilme potansiyeli), yabanc dil bilgisi, iletisim
bilgisi, ag kurabilme becerisi vb.)

Lisansiistii programlarda gorevli 6gretim iiyelerinin ve mezun olan 6grencilerin uluslararasi/kiiresel diinya da is
imkanina sahip olabilme dereceleri/yiizdeleri

Lisansiistii programlarindaki dgrencilerin veya mezunlarin ulusal ve uluslararasi bilimsel entegrasyonu igin
ogrencilere bilgilendirici egitimler/seminerler verildigine dair belgeler (Resmi yazi, fotograflar, cagrili
konusmacilar listesi vb.)

Lisansiistii programlardaki 6grencilerin katildiklar1 uluslararasi kongre veya etkinlik listesi
Lisansiistii program Ogrencilerinin uluslararas1 paydaslarla ortak calismalar yiiriittiigiine iliskin belgeler
(Fotograflar, farkli iilke ve 6grencileri ile bir araya gelerek alinan egitimler, yapilan etkinlikler, ortaya ¢ikan

iirlinler, gorseller)

Lisansiistii program 6grencilerinin alanlarindaki diger lisansiistii 6grencilerle ortak ag kurabilme veya mevcut
olan dgrenci topluluklarina katilim oranlar:

Lisansiistii program 6grencilerinin veya mezunlariin ulusal ve uluslararas: bilimsel entegrasyonunun mevcut
oldugunu gosteren dokiimanlarin bulunmasi

Lisansiistii program dgrencilerinin ve gretim {iyelerinin TEAC-NCATE tarafindan belirlenmis olan uluslararasi
ogretmenlik meslegi yeterliklerini karsilama diizeyini gosteren performans 6lgekleri

Lisansiistii program Ogrencilerinin ders donemi, tez dénemi ve sonrasi akademik hayatta yaptiklar1 bilimsel
faaliyetler sonucunda yiiksekogretim kurumlarinda akademisyen olarak gorev yapacak yeterlige ulastiklarin

gosteren Ogretim iiyeleri ve danisman gozlem ve degerlendirme raporlar:

Lisansiistii program dgrencilerinin 6gretmenlik meslegi yeterlikleri ile birlikte akademik ve mesleki yeterliliklere
ulasmus olduklarini gosteren belgeler (Biitiinlesik ¢alismalar/projeler yiiriitme ve bunda basarili olma durumlari
vb.)

Lisansiistii programlarda gorevli 6gretim iiyelerinin ve 6grencilerinin proje egitimi aldiklarina dair sertifikalar
vb. belgeler

Lisansiistii programlarda tamamlanmis veya yiiriitiilmekte olan uluslararas: projeleri ve aragtirmalar1 gosteren
liste

Lisansiistii programlarda tamamlanmis veya yiiriitiilmekte olan ulusal projeleri ve aragtirmalar1 gosteren liste

Lisansiistii programlarda gorevli 0gretim {iyelerinin ulusal ve uluslararasi diizeyde Ogrencilerle birlikte
gergeklestirdikleri veya yiiriitiiciisii olduklar: projelerin ilgili boliimiin web sayfasinda yer aldigmna dair belgeler

Lisansiistii programlarda gorev yapan 6gretim {iyeleri ve 6grencilerle goriismeler
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5.10.3.1. Lisansiistii programlarinin kalitesine olumlu katki yapacag: diistiniilen yerli/yabanci 6gretim {iyelerinin belirli
zaman araliklarinda enstitiiniin lisansiistii programlarinda gorevlendirilmesine imkan taniyan diizenlemeleri
gosteren belgeler (Yonetmelik, davet mektuplar1 vb.)

5.10.3.2. Lisansiistli programlarmin kalitesine olumlu katki yapacagi diistiniilen yerli/yabanct 6gretim {iyelerinin
periyodik olarak enstitiiniin lisanstiistii programlarinda gorevlendirildigini gosteren dgretim tiyesi listesi

59.3.3. Lisansiistli programlarinda gorevlendirilen yerli/yabanci 6gretim {iyelerinin hangi iilke ve yiiksekdgretim
kurumlarindan geldiklerini gosteren belgeler

Tablo 15.

Uluslararasilasma ve Is Birligi Standardmin Alt Standartlarina Iliskin Kanit Sayilar

Kanit Sayis1 Alt Standart No Toplam
2 kaniti olan alt standartlar 5.5., 5.6. 2
3 kanit1 olan alt standartlar 5.8., 5.10. 2
5 kanit1 olan alt standartlar 5.7.,5.9. 2
9 kanit1 olan alt standartlar 5.3. 1
10 kanit1 olan alt standartlar 5.1-2. (iki standardin kanitlar1 ortak) 1
12 kanut1 olan alt standartlar 54. 1

4. Tartisma

Tiirkiye’de 6gretmenlik egitim programlar: basta olmak
tizere Tip, Veterinerlik, Saghk, Hahiyat, Fen Edebiyat vb.
hi¢bir alanda lisansiistii programlarin akreditasyon
faaliyeti gerceklestirilmemektedir. programlari
akreditasyon faaliyeti yiiriiten Association for Evaluation

Lisans

and Accreditation of Teacher Education Programs
(EPDAD); Fen-Edebiyat, Dil ve Tarih-Cografya Fakiilteleri
Ogretim Programlari Degerlendirme ve Akreditasyon
Dernegi (FEDEK); Medical Education Programs Evaluation
and Accreditation Association (TEPDAD); Association for
Evaluation and Accreditation of Nursing Education
Programs (HEPDAK); Miihendislik Egitim Programlar
Degerlendirme ve Akreditasyon Dernegi (MUDEK); Saglik
Bilimleri  Egitim  Programlar1  Degerlendirme ve
Akreditasyon Dernegi (SABAK) vb. hicbir akreditasyon
kurumunda ise “Uluslararasilasma ve Is Birligi” standart
mevcut degildir. Bu c¢alismadaki standartlar,
yurtdisinda  aktif faaliyet gosteren akreditasyon
ajanslarinin standartlar1 incelendikten sonra gelistirilmis,
Delphi teknigi ile akademisyen, arastirma gorevlisi,
Ogretmen ve lisansiistii 6grencilerinin degerlendirmelerine
sunulmus ve onlardan gelen doniitlere gore standartlara
son sekli verilmistir. Calisma sonucunda,
‘Uluslararasilasma ve Is Birligi’ standard:i icin 10 alt

alan1

standart, 15 gosterge ve 51 kanit hazirlanmistir. Foundation
for International Business Administration Accreditation
(FIBAA/Almanya), Estonian Quality Agency for Higher
and Vocational Education (HAKA eski adi EKKA/Estonya),
National Center for Professional Education Quality
Assurance, Foundation (ANQA/Ermenistan), Hungarian
Accreditation Committee (HAC/Macaristan), Independent
Agency for Quality Assurance in  Education
(IQAA/Kazakistan)  vb. benzeri
akreditasyon
kuruluslarda standart alaninin yani sira
internationalization, partners, membership, cooperation,
cooperation with student basliklar1 ad: altinda alt alanlar
bulunmaktadir.

kuruluslarda ise
Ayrica bu
initiatives,

standart alam1i mevcuttur.

Alman akreditasyon kalite kuruluslarindan FIBAA (aymn
zamanda ENQA, INQAAHE iiyesi) ve ZEVA, EQAR ve
CEENQA; Kazak akreditasyon kuruluslarindan IQAA ve
ECAQA, ENQA, CEENQA, INQAAHE ve APQN; ANQA,
HAC ve HAKA, ENQA, CEENQA ve EQAR gibi
uluslararas1 akreditasyon kuruluglart ile is birligi
yapmaktadir. Ayrica FIBAA; Hollanda, Polonya,
Kazakistan, Rusya, Almanya, Kibris, Ukrayna, Avusturya
ve Isvigre tarafindan tanmirhga sahiptir.
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Rusya’da kurulan Kazak akreditasyon ajanst IOAA,
FIBAA, EKKA, ANQA ile ve Kazak akreditasyon
kurulugslarindan ECAQA, ANQA, Rusya, Hindistan ve
Avrupa’da bulunan gesitli kuruluslar ile is birligi
icerisindedir.

ANQA, HAKA ve HAC akreditasyon kurumlarmnin
Ukrayna, Belarus, italya, Almanya, Avusturya ve
Kazakistan {ilkeleri ile anlagmalar1 ve c¢alismalar:
mevcuttur. ANQA, IQAA, ECAQA, FIBA, ZEVA, HAC,
HAKA gibi lisansiistii diizeyde doktora programi
akreditasyonu gerceklestiren kurumlar ENQA, EQAR,
INQAAHE, CEENQA, APQN, EUA, EQAL, CIQG, ASIIN
gibi uluslararas: kuruluslarla is birligi icerisindedir. Ayrica
bu akreditasyon kuruluslarinin kendi aralarinda ikili
bulunmaktadir. Doktora programi
akreditasyonu yapan kurumlar, NAA-Rusya,
NVAO/Hollanda, PKA-Polonya, WUS/AUSTRIA, NAAC
(Hindistan) gibi cesitli {ilkelerle de is birligi
igerisindedirler. Almanya (ZEVA), Ermenistan (ANQA),
Estonya (HAKA) ve Kazakistan (ECAQA/ IQAA) kalite
glivence kuruluslarinin web sayfalarinda projeler ya da
uluslararasi projeler adli boliimler bulunmaktadir. Bu
boliimlerde kalite kuruluslari ulusal ve uluslararas: is
birlikleri ile gerceklestirdikleri ve gergeklestirmekte
olduklar1 projeler, bagslama ve bitis tarihleri, projelerin
amaglari, hangi kurum, kurulus ya da {ilkeler ile birlikte
yaptiklar1 vb. bilgileri ayrintili bir sekilde agiklamislardar.
Bu durum bu kuruluslarin akreditasyonun o6nemli
konularindan olan paydaslar ile is birligi ve stirekli
gelisimin ulusal ve uluslararasi boyutta siirdiiriilmesi
acisindan 6nemlidir.

anlagsmalar1

Calisma, lisansiistii programlarin ulusal/uluslararasi
akademisyenler arasinda is birligini tesvik edecek bir
yapiya sahiptir. Ayrica ulusal ve uluslararasi lisansiistii
egitim politikalarin1 gelistirici ¢alismalarin desteklemesi,
ogrenci hareketliligine olanak tanimasi,

mezunlarini capta istihdam
edebilecek donanima sahip olmasi, Ogrencilerin veya
mezunlarin ulusal ve uluslararasi bilimsel entegrasyonun
mevcut olmasi, uluslararasi projeler yapilmasi, yabanci
Ogretim tiyelerinin belirli zaman araliklarinda enstitiiniin
lisansiistii programlarinda gorevlendirilmesine iliskin

uluslararasi

programlarin kiiresel

konular ele alinmistir. Bu amaglara hizmet etmesi amaciyla
standartlar ve bu standartlarin ne derecede karsilandigmi
gosteren oOlgiitlere yonelik kanitlar olusturulmustur.

Aragtirma kapsaminda “Uluslararasilasma ve is Birligi”
standart alani icin I Delphi turunda 9 alt standart
olusturulmus ve katilimcilara gonderilmistir. Bu tur
sonucunda 4 alt standartta degisiklik yapilmamustir. 5 alt
standartta ifade degisikligi yapilarak bir yeni alt standart
eklenmistir. Katilimci doniigleri sonrasinda revize edilen 10
alt standart Delphi onay turunda
goriislerine sunulmustur. Delphi onay turunda degisiklik
talebinde Arastirmaci
dokiiman incelemesi sonucunda hazirlanan gosterge ve
kanitlar ise 7 uzmanin goriisiine sunulmustur. Uzman

tekrar katilima

bulunulmamustir. tarafindan

goriisleri sonucunda revize islemleri yapilarak gosterge ve
kanitlar son halini almigtir. Sonug olarak 10 alt standart, 15
gosterge ve 51 kanit hazirlanmasgtir.

1. Uluslararasi is birliginin artirilmas: amaciyla Tiirkiye’de

lisansiistii programlara yonelik akreditasyon
faaliyetlerinin baglatilmasi 6nerilmektedir.
2. Tirkiye’de lisansiistii programlari akreditasyon

faaliyetinin baglamas1 amaciyla bu alanda faaliyet gosteren
ZEVA, HAKA, HAC, ANQA, IQAA, ECAQA gibi
uluslararasi birligi ~ yapilmasi

Onerilmektedir.

kuruluslarla is

3. Tirkiye’de miihendislik, tip, hemsirelik, veterinerlik,
ilahiyat, egitim fakiiltesi vb. her alanda akreditasyon
faaliyeti yiriiten tek bir akreditasyon kurulusu vardir.
Mevcut durum akreditasyonun belli kisi ve kurumlar
tarafindan  tekellesmesini  saglamistir. ~ Uluslararasi
platformda oldugu gibi akreditasyon faaliyetinin
Tiirkiye’de tekelcilikten ¢ikmasi amaciyla girisimlerde
bulunulmalidir.

4. Ogretmenlik programlarmin bagli oldugu enstitiiler
basta olmak {izere her alanda uluslararasi is birliklerinin
artirilmasi amaciyla ¢alismalar (ikili anlagsmalar, 6grenci ve
Ogretim eleman
kongrelere

hareketliligine yonelik protokoller,

uluslararasi katidlim  tegvikleri ~ vb.)

ylritilmelidir.
5. Tirkiye'de yer
bazilarimin

alan akreditasyon kuruluslarinin
uluslararasi  akreditasyon ajanslari ile
eslestirilmesine yonelik ¢alismalar olmasma karsilik Tiirk
akreditasyon kurumlar disindan bir bolge
akreditasyon kurulusu tarafindan akredite edilmemistir.
Tiirkiye’de mevcut olan her akreditasyon kurulusunun
bolgesel veya uluslararasi akreditasyon ajanslari tarafindan
akreditasyon siireclerinin gerekleri ne derece karsiladig:
konusunda akredite edilmeleri 6nerilmektedir.

yurt

6. Lisans ve lisansiistii program akreditasyonu yapan
kurumlarm “Uluslararasilasma ve Is Birligi” standart
alanina vermeleri

standartlar1  igerisinde  yer

Onerilmektedir.

7. Uluslararasilagma ve Is Birligi standart alan1 kapsaminda
yliksekogretim kurumlarmin uluslararas: faaliyetlerini ve
is birliklerini artiric1 calismalar (ikili anlasmalar, 6grenci ve
Ogretim elemani hareketliligine yonelik protokoller vb.)
gergeklestirmeleri 6nerilmektedir.

8. Uluslararasilasma ve Is Birligi standart alaninin etkin bir
sekilde kullanilabilmesi i¢in yiiksekogretim kurumlar: ve
Ogretim  elemanlarma
onerilmektedir.

egitim, seminer verilmesi
9. Uluslararasilagma ve Is Birligi standart alan1 kapsaminda
Ogretim elemanlarmin yurtdisinda diizenlenen
kongre/sempozyum veya c¢aligstaylara katilimi tesvik
edilmelidir.
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10. Uluslararasilasma ve Is Birligi standart alam
kapsaminda 6gretim elemanlarmn farkli {ilkelerde yer
alan meslektaslari ile birlikte yayin ve proje yapmalarmin
alt yapis1 hazirlanmalidar.

11. Uluslararas1 yaym ve proje sayisinin artirilmasi igin
yliksekogretim kurumlar1 veya akreditasyon kuruluslari
tarafindan farkl tilkelerle is birligi anlasmalar: yapilabilir.

12. Uluslararast ogrenci ve akademisyen hareketliligi
faaliyetlerinin desteklenmesi ve artirilmasma yonelik
calismalar yapilmalidir.

Yazar Notu : Bu arastirma birinci yazarin
doktora tezinden tiretilmistir.

Yazar Katkilar : Birinci yazar %80 oraninda
ikinci yazar %20 oraninda katki saglamistir. Birinci yazar
konu bulma, literatiir taramasi, veri toplama, veri analizi ve
makaleyi yazma siireclerini yiiriitmiistiir. Ikinci yazarda
son kontrolleri ve Ingilizce gevirileri yapmustir.

Finansman ¢ Caligmanizda finansal bir
destek alinmamustir.

Cikar Catismasi : Calismada bir ¢ikar ¢atismasi
bulunmamaktadir.
Veri Erisilebilirligi : Verilerin aragtirmaci

tarafindan saklanmaktadir. Verilere arastirmacidan erigim
saglanabilir.
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1. Introduction

Research studies on accreditation and standard
development started by
organizations and universities in order to create a dynamic
and effective information society and economy in the 19th
century. These studies have revealed structures and
organizations that develop a quality assurance system
based on certain standards accepted by stakeholders.
Quality assurance system is a process in which quality of
an institution or program is documented by approving an
authorized accreditation institution through standards
(Council of Higher Education [CHE], 2010). Accreditation

and standards are two important concepts that come to the

have been international

fore in the quality assurance system. Accreditation is the
certification of quality and standards in education as a
result of inspection by independent organizations outside
the institution (Kilfoil, 2007). Accreditation is a certified
quality assurance system and process in which authority,
competence and reliability are approved (Herdman &
Sepit, 2010). Being accredited is a process by which
certification is obtained by an independent and authorized
accreditation institution. To get certified, the quality of a
product or service is expected to meet the minimum
standards as a result of evaluations made in accordance
with approved quality
(Adelman, 1994).

standards at certain times

Standards can be defined as the basic principles that guide
evaluation process of experts in the measurement of
achievement or learning outcomes (The Joint Committee on
Standards for Educational Evaluation, 1981). Standards are
related to students' academic achievements, students'
levels of competence, staff's achievements in research,
service standards (teaching standards and learning
resources standard) and administrative standards. The
main purpose of standardization in teacher education is to
predetermine the quality of learning products that are
aimed to be acquired by candidates who will graduate from
teacher training programs (Entwistle, 2005). Increasing the
quality and efficiency is the ultimate main aim for the
concept of standard. For this reason, standards are
prepared with the aim of improving quality of products
and services to be used in line with conclusive evidence

(Sachs, 2003). Standards are categorized into four groups as
academic standards, competence standards,
standards and organizational standards (Harvey, 2002).

service

The extent to which standards of the program or institution
are met is determined through indicators and evidence.
Indicator is a sign used to indicate something; and evidence
is a convincing document or argument about the truth or
reality of something. Performance indicators are of great
importance for governments, employers, professional
organizations, students, and their sponsors since they
enable quality to be measured and compared in an
objective way. Performance indicators contribute to quality
by encouraging corporate behavior. Validity and reliability
analyses are performed to determine whether performance
indicators truly represent what they are thought to
represent (Kis, 2005, pp. 18-19; Yorke, 1998). Evidence of
quality in education can take place in a variety of ways,
such as exams and assignments given by faculty members,
student external  or
undergraduate examinations, etc. Evidence should include
direct measurement of students' acquired knowledge or
skill (Ewell, 2001). Learning outcomes are the knowledge,
skills and abilities that students acquire as a result of a
series of higher education experiences (Eaton, 2003; Ewell,
2001). The success of students in achieving learning
outcomes is an indicator of quality (Schuck et al., 2008).
Therefore, learning outcomes can be characterized as the
heart of higher education. To be accredited, it is necessary
to prove that there is harmony between learning outcomes
and organizational mission, goals, and effectiveness
statements. From this point of view, accreditation process
can be called a review of the relationship between targeted
learning outcomes of a higher education institution and its
achieved learning outcomes (Volkwein, 2010; Waite, 2004).

portfolio,  performance in

The issue of accreditation came to the fore with the idea of
establishing common standards for higher education
institutions at the meeting of the National Association of
State Universities in 1906 (Hernes & Martin, 2005).
Expressions on the differences between higher education
institutions date back to even more ancient history. As a
solution to these differences, representatives of leading
higher education institutions stated that local unions
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should be formed as a result of their meetings in the last
quarter of the 19th century. The first association in this
regard was the New England Association of Colleges and
Schools, which was established in 1885. The last union was
established in 1924 as the Western Association of Schools
and Colleges. These unions, which were established, firstly
determined the high schools that train students with
suitable qualifications for higher education institutions.
The first list for high schools was published by the North
Central Association in 1913. At the next stage, they started
to evaluate higher education institutions and to identify
those who provide education in accordance with their
standards. The first list of higher education institutions was
published by the Southern Association in 1919 (Williams &
O'Connor, 1994, pp. 246-247).

In the report titled “What Matters Most: Teaching for
America's Future” prepared by the National Commission
on Teaching and America's Future (NCTAF) in 1996,
accreditation of teacher training institutions, performance-
based undergraduate education, and certification of
successful (well-trained) teachers envisage a three-stage
quality assurance system to be developed for teaching
profession (NCTAF, 1996). Accreditation of education
faculties came to the fore when various professional
organizations, including the American Association of
Colleges for Teacher Education, came together in 1954 to
establish national accreditation body for education
faculties. It is known that the American Medical
Association performed the first specialty accreditation
before local accreditation institutions and this practice is
the first example using accreditation process as a quality
improvement tool (Glidden, 1983). This practice was
carried out as a precaution for the quality concern of a
professional organization rather than the quality concern of
educational institutions (Kells, 1988, pp. 12-13).

In Tiirkiye, it was aimed to carry out pilot studies for
restructuring of faculties and accreditation of education
faculties in order to increase professional development,
with the National Education Development Project (NEDP)
in 1990 (Grossman et al., 2010). CHE, which was established
in 1981, is responsible for determining functioning of
universities in Tiirkiye, their requirements, academic staff
incentives, university standards, graduate education, and
structure of teacher training programs (Grossman et al.,
2010). HEC conducted a feasibility study for national
standards and accreditation in 1997-1998 (British Council,
1998). There is a system of inspector visits to higher
education institutions within the body of HEC. The
purpose of inspectors sent by HEC is not to make an
evaluation. Their job is to teach or research both within a
university and within faculties, work with university
administrators, and ensure that rules and regulations are
followed. Faculty members generally tend to stay in the
same institution after their master's and doctorate
education. Therefore, there is a lack of faculty mobility
between universities with standards and practice

experience. With the NEDP teacher education project,
senior academics were sent to the USA and England in 1998
to accredit education faculties, in order to make research in
the area of national criteria for teacher education
courses/programs, accreditation for teacher education
parties associated with accreditation, the
relationship between accreditation and certification,
national standards, quality assurance,
monitoring, inspection.  Two
accreditation experts were appointed, one from the USA
(National Council for Accreditation of Teacher Education
[NCATE]) and the other from the UK. The Accreditation
Working Group, consisting of 13 academicians, prepared a
book on standards of education faculties throughout
Tiirkiye and accreditation draft was prepared after
meetings between them (Grossman et al., 2010).

courses,

maintaining

and international

The pilot application of the proposed system was made in
1999. After submission of self-evaluation reports to 6
faculties, visits were made. After examining 15 programs, a
conference was held in 1999 with the participation of
representatives of 43 faculties. At this conference, the
findings and materials of the visit process were shared. The
studies were converted into a book and published that year
(Brittingham et al., 1999). 9 training courses were organized
with 433 participants from 43 faculties. Thirty-six senior
teacher educators were trained as evaluators. The process,
which was ready to be implemented by HEC, included 40
national standards for teacher education. 36 trained
evaluators trained 366 program heads. The education
reform applied at the end of the NEDP pre-service
education project (Grossman et al., 2007) and the national
education faculties system restructured (Grossman &
Sands, 2008), and an accreditation system was also
established.

In January 2012, Education Faculties Deans Council (EFDC)
started to develop the standards for the accreditation of
After that, the
Evaluation and Accreditation of Teacher Education
Programs (EPDAD) was founded in Atatiirk Education
Faculty. EFEAA was
representatives of education faculties at the Restructuring
and Accreditation Preliminary Study Meeting in Education
Faculties held by EFDC on September 15-16, 2012, and
EPDAD was recognized by EFDC as a result of the meeting.

education faculties. Association for

introduced to deans and

Compliance with universal standards and
internationalization process have gained importance day
by day in quality assurance system. Standards developed
to increase global by adding an
international dimension to higher education have brought
the process of restructuring and internationalization in
higher education to the agenda in many countries. Today,
internationalization is accepted as a multi-perspective

process that adds an international dimension to aims,

competitiveness

functions and presentations of higher education
institutions. Policies and strategies developed by
international  organizations, higher education, or
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universities in order to fulfill the requirements of
globalization and to balance its effects are realized within
the framework of the concept of "internationalization in
higher education" (Altbach et al., 2009; van der Wende,
2001). The concept of internationalization in higher
education is defined as “systematic and continuous studies
carried out in order to increase the responsiveness of higher
education to challenges and requirements brought by the
globalization of economy, social life and labor markets”
(van der Wende, 1997, p. 19). National policies regarding
internationalization =~ are  formulated to
governments, universities, public institutions,
governmental organizations and private sector. There is no
generally accepted policy, prescription or standard in this
field, and internationalization process is shaped according

include
non-

to the subjective conditions of each country (Organisation
for Economic Co-operation and Development [OECD],
2006, pp. 71-77). Internationalization policies in higher
education are based on four different approaches: mutual
understanding, skilled migration, revenue generation and
capacity building (Knight & de Wit, 1995; OECD, 2012;
OECD & World Bank, 2007).

The concept of internationalization has become both
rationale and catalyst for reform and change in higher
education. Universities, which are final units where
internationalization meets with students and academics,
constitute the most important actors of this process.
Universities establish direct relations with international
organizations by going beyond national authorities, take
initiatives in the global higher education market, compete,
and cooperate with universities in different parts of the
world. Taking place in international university rankings
becomes the most important goal for universities, and
internationalization is identified with prestige and
branding. On the other hand, in a period when public
resources are decreasing, international students can create
an important source of finance for universities (Knight,
1997).

Many developed countries around the world, such as the
USA, England and Australia, are structuring their higher
education with  their policies of
internationalization in higher education in order to provide

systems

qualified workforce to different parts of the world and to
increase the welfare level of their own countries. This
situation improves the competitive environment between
different countries and higher education institutions.
Foreign students who come to various European countries
and the USA, especially the UK, for graduate education are
seen as a source for the development of knowledge and
science in the future of the country (Cerna, 2014).

When accreditation organizations operating in the world in
the field of Internationalization and Cooperation standard
field are examined, there are related initiatives and partners
sections in Estonia (formerly EKKA, now HAKA). Affiliates
are included in Partners section. There is a field called
internationalization in the Armenian accreditation

organization ANQA, and the sub-titles of membership and
cooperation in this field; partners in the about us section; In
the student section, there are sub-areas under the headings
of cooperation with student.

FIBAA and ZEVA, which are among the German
accreditation quality institutions, have joint international
cooperation organizations such as The European Quality
Assurance Register for Higher Education (EQAR) and the
Central and Eastern European Network of Quality
Assurance Agencies in Higher Education (CEENQA).
FIBAA is also a member of the European Network for
Quality Assurance in Higher Education (ENQA) and The
International Network for Quality Assurance Agencies in
Higher Education (INQAAHE), and has recognition by the
Netherlands, Poland, Kazakhstan, Russia,
Cyprus, Ukraine, Austria and Switzerland.

Germany,

Among the joint collaborations of Kazakh accreditation
organizations IQAA and ECAQA are ENQA, CEENQA,
INQAAHE and the Asia Pacific Quality Network (APQN).
The IOAA agency also cooperates with FIBAA, HAKA,
ANQA institutions. The ECAQA accreditation body also
cooperates with various organizations in Russia, India and
Europe together with ANQA.

The organizations that ANQA (Armenia), HAKA (formerly
EKKA) and HAC (Hungary) cooperate with are ENQA,
CEENQA and EQAR. ANQA accreditation quality body
has agreements and studies with the countries of Ukraine,
Belarus, Italy, Germany, Austria and Kazakhstan. Quality
assurance organizations accrediting doctorate programs
(ANQA, IQAA, ECAQA, FIBA, ZEVA, HAC, HAKA),
EQAR, ENQA, INQAAHE, CEENQA, APQN), cooperates
with international organizations such as The European
University Association (EUA), Council for Higher
Education Accreditation (CIQG). It was also observed that
these accreditation bodies have made bilateral agreements
among themselves. In addition, these accreditation
institutions cooperate with various countries such as The
Quality Assurance System in the Netherlands
(NVAO/Netherlands), Russia (NAA), Poland (PKA),
WUS/AUSTRIA, India (NAAC). ANQA, HAKA, ZEVA
and IQAA institutions, which carry out accreditation
activities for doctoral programs from CEENQA member
accreditation institutions, have a section called projects and
ECAQA has international projects section. In these sections,
quality organizations were explained in detail the projects
they have realized and are carrying out with national and
international collaborations, their start and end dates, the
aims of the projects, the institutions, organizations or
countries they have done together. This situation is
important in terms of cooperation with stakeholders, which
is one of the important issues of accreditation of these
institutions and maintain of continuous development on a
national and international scale (Elgicegi & Oztiirk, 2022).

Graduate education, on the other hand, has an important

mission in internationalization activities in higher
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education institutions. It includes graduate education,
master's and doctorate programs coordinated by institutes.
In higher education, especially in graduate education,
independent accreditation institutions have started to
operate in order to increase the quality of education and to
provide quality assurance.

Accreditation activities for graduate programs in higher
education institutions in Tiirkiye has not yet carried out.
The given to
accreditation processes in developed countries around the
world has increased day by day. For this reason, the fact
that no study has been carried out in this field in Tiirkiye is
a serious shortcoming. In this study, which aims to fill the
gap in the literature, "Internationalization and Cooperation
Standard Area Graduate Accreditation
Standard-Indicator and Evidence" was developed in order
to lead the accreditation activities of graduate programs in

importance internationalization and

Programs

Tiirkiye. Answers to the following research questions were
sought in the study:

1. What should be sub-standards of the
Internationalization and Cooperation standard
field to be used in the accreditation of graduate
teacher education programs in Tiirkiye according
to faculty members, research assistants, teachers
and graduate students?

2. What should be the
Internationalization and Cooperation standards

indicators of the

field to be used in the accreditation of graduate
teacher education programs in Tiirkiye according
to faculty members, research assistants, teachers
and graduate students?

3. What should be the evidence of the
Internationalization and Cooperation standard
field to be used in the accreditation of graduate
teacher education programs in Tiirkiye according
to faculty members, research assistants, teachers
and graduate students?

In this study, sub-standards, indicators and evidence for
the standard field of ‘Internationalization and Cooperation’
are presented to be used in the accreditation of graduate
teacher education programs.

2. Method
2.1.Design

Both qualitative and quantitative research methods were
used in the study. Qualitative research allows for the
interpretation of problems related to social life and human
issues through its unique methods (Creswell, 1998). In
qualitative research, an inductive approach is often used,
with observation, interviews, and documents serving as
data collection tools, aiming to interpret concepts,
meanings, and relationships related to the research topic
(Merriam, 1998). Typically, three types of data are collected
in qualitative research: data related to the environment,

processes, and perceptions. On the other hand, quantitative
research is a type of study that objectifies phenomena or
events, presenting them in a way that is observable,
measurable, generalizable, and expressible in numerical
terms. This research method constructs reality and allows
for predictions regarding the results. The researcher
approaches events and phenomena with an objective
attitude.

This research was conducted by using document analysis
and Delphi technique. Document analysis is one of the
qualitative data collection techniques. A Likert scale with 5
points was used as one of the quantitative data collection
tools. In this study, the documents related to the
accreditation processes of 23 accreditation bodies from 12
countries were translated into Turkish and analyzed within
the framework of a qualitative research design. As a result
of these analyses, standards, indicators, and evidence for
were developed to
postgraduate accreditation activities in Turkey. The
prepared standards were presented to 47 experts for their

postgraduate programs initiate

opinions using the Delphi technique. After the first Delphi
round, confirmation, and the second Delphi round,
consensus was reached on the standards. Finally, the
indicators and evidence for the standards were prepared
and approved by seven experts.

2.2.Participants

Purposeful sampling, one of non-random sampling types,
was used to select the study participants. In this type of
sampling, the researcher selects the participants in
accordance with the purposes of the study (Miles &
Huberman, 1994; Patton, 2005). The study participants
consist of faculty members who work as academicians in
higher education institutions, accreditation evaluators of
Association for Evaluation and Accreditation of Teacher
Programs (EPDAD)  which
undergraduate teacher education programs in Tiirkiye,
teachers who pursue degree in Ph.D. programs in teacher

Education accredits

education and graduate students. Out of 47 people, 18
participants are women and 29 participants are men. The
gender of the participants is shown in Table 1.

Table 1.

The Participants’ Gender

Participants Female Male
Faculty members 6 13
Research assistants 1 5
Teachers 4 8
Graduate students 7 3

In the I. Delphi round of the study, a total of 47 people,
including 19 faculty members, 12 teachers who pursue
degree in graduate teacher education programs, 6 research
assistants and 10 graduate students, participated in the
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study. A total of 38 people, including 16 faculty members,
10 teachers, 5 research assistants and 8 graduate students,
participated in the Delphi approval round. A total of 33
people, including 15 faculty members, 8 teachers pursuing
Ph.D. degree in teacher education programs, 4 research
assistants and 7 graduate students, participated in the II.
Delphi tour. Out of 47 participants, 16 participants have an

Table 2.

The Participants with Overseas Experience

administrative duty. The majority of the participants have
been abroad for educational and business purposes. A total
of 10 participants (7 faculty members, 2 teachers and 1
graduate students) have overseas experience. Information
about the overseas experience of the participant is shown
in Table 2.

Time Spent
Titl P
Number Gender itle Country urpose Abroad
1 M Prof. Dr. USA Education / Master's and Doctorate 7 years
Colombia Education / Master's 4 years
2 M Prof. Dr.
USA Education / Doctorate 1 year
3 F Prof. Dr. Kosovo Education / Attended as Associate 1 year
Professor
4 M Prof. Dr. England Education 1 year
5 M Prof. Dr. England Education 1 year
6 M Asso.Dr.  USA Education / Attended as Assistant 1 year
Professor
7 M Asso.Dr.  USA Education 1 year
8 M Teacher France Work / Education 2 years
9 M Teacher Bosnia and Herzegovina - Cultural Trip 1 week
Montenegro - Serbia -
Macedonia - Romania
10 F Student Spain Erasmus Exchange Programs 6 months

Note. M: Male, F: Female

2.3.Procedure

In this study, after examining 23 accreditation institutions
and related documents in the literature via document
analysis, standards, indicators and evidence were prepared
for the use of graduate teacher education programs in
accreditation Tiirkiye.  The
accreditation institutions operating in Tiirkiye and in the
world are shown in Table 3. Developed standards were sent
to experts who took part in the accreditation processes with
the Delphi technique, and their feedbacks were received,
and standards were finalized based on the feedback. In the
study, a total of 3 tours, I. Delphi round, approval round

activities in current

and II. Delphi tour were made. The Internationalization
and Cooperation standard area is one of the 8 standard
obtained by
Internationalization and Cooperation standard area to the
participants with II. Delphi tour.

areas. A consensus was sending

As a result of Delphi tours, a consensus was reached among
the experts participating in the study. Indicators and
evidence developed based on standards were submitted to
the opinions of 7 experts who took an active role in
accreditation processes. As a result, indicators and
evidence were finalized via the feedbacks obtained from
the research participants.
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Table 3.

Accreditation Institutions Examined via Document Analysis

Name of the Institutions Country
New England Commission of Higher Education (NECHE) USA
Accreditation Certification and Quality Assurance Institute (ACQUIN) Germany
Foundation for International Business Administration Accreditation (FIBAA) Germany
Central Evaluation and Accreditation Agency (ZEVA) Germany
Saxony Germany
The Center for Professional Public Accreditation of Study Programs and Carrier Development-Agency of Employers .
and Students in the sphere of Agriculture (ARSA) Russia
Estonian Quality Agency for Higher and Vocational Education (EKKA) Estonia
Quality Agency for Higher Education (AIKA) Latvia
Hungarian Accreditation Committee (HAC) Hungary
Independent Agency for Quality Assurance in Education (IQAA) Kazakhstan
The Eurasian Centre for Accreditation and Quality Assurance in Higher Education and Health Care (ECAQA) Kazakhstan
Romanian Agency for Quality Assurance in Higher Education (ARACIS) Romania
Medical Education Programs Evaluation and Accreditation Association (TEPDAD) Tiirkiye
Science., Li.terature, Sci?nce - Literature, Language and History - Geography Faculties Curriculum Evaluation and Tiirkiye
Accreditation Association (FEDEK)
Communication Research Association (ILAD) Tiirkiye
Association for Evaluation and Accreditation of Nursing Education Programs (HEPDAK) Tiirkiye
Association for Evaluation and Accreditation of Teacher Education Programs (EPDAD) Tiirkiye
Association of Evaluation and Accreditation of Engineering Programs (MUDEK) Tirkiye
Association of Evaluation and Accreditation of Health Sciences Programs (SABAK) Tiirkiye
Higher Education Planning, Evaluation, Accreditation and Coordination Council (YODAK) g;;is
Agency for Development of Higher Education and Quality Assurance (HEA) Bosnia anfl
Herzegovina
Higher Education Accreditation Agency of Republika Srpska (HEAARS) gzsrrzﬁeagzr;?na
National Center for Professional Education Quality Assurance, Foundation (ANQA) Armenia

As can be seen in Table 3, regulations, standards,
undergraduate and graduate standards, management
structures, and application processes of 23 accreditation
institutions from 13 countries were examined. The
documents of the accreditation body of the USA, Germany,
Kazakhstan, Northern  Cyprus, Bosnia-
Herzegovina, Russia, Romania, Estonia, Latvia, Armenia
and Hungary were discussed comparatively.

Tiirkiye,

2.3.1.Ethical disclosure

In this study, all the rules specified within the scope of
"Higher Education Institutions Scientific Research and
Publication Ethics Directive" have been complied with.
None of the actions mentioned under the title of "Actions
Contrary to Scientific Research and Publication Ethics",
which is the second part of the directive, were taken. The
study was conducted with the approval of the Marmara
University Institute of Educational Sciences, dated
February 26, 2021, and numbered 2021-2-79.
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2.4.Measures

2.4.1.Document review technique and Delphi
technique

Document review and Delphi technique were used to
collect research data. The document analysis technique was
employed to about
accreditation. This technique consists of the stages of
reaching documents, checking the originality of
documents, selecting a sample from documents,
determining the analysis unit, developing categories,
digitizing and using the data (Creswell, 1998). The Delphi
technique was used to reach consensus on the issues related
to the research topic, to analyze expected problems and to
solve problems by making use of the subjective evaluations
of individuals who agree on a common ground. This

analyze written documents

technique is also used to eliminate time and resource
limitations by bringing experts together (Vernon, 2009).

2.5.Data Analysis

Descriptive data analysis technique was used to analyze the
data. In the descriptive analysis technique, the data
obtained for the study is systematically described and
interpreted. The purpose of this analysis technique is to
interpret obtained data and present it to reader in a
systematic way. Statistical analysis was used to analyze the
data obtained with the Delphi technique. In the Delphi
study, Cronbach's Alpha coefficient is calculated to
determine internal consistency, and Inter-rater Correlation
Coefficient is calculated to determine the consistency
between participant answers (von der Gracht, 2012). When
Cronbach Alpha values are above 0.90, it indicates excellent
reliability (Tavakol & Dennick, 2011). In the study, Inter-
rater Confidence Coefficient was calculated based on the
Cronbach's  Alpha
Correlation Coefficient to determine internal consistency in
the reliability analysis of I. and II. Delphi rounds. I. Delphi
Round Cronbach's Alpha coefficient was 0.93, and Intra-
Group Correlation coefficient was 0.92, II. Delphi Round

coefficient and the Intra-Group

Cronbach's Alpha coefficient was 0.99, and the Intra-Group
Correlation coefficient was 0.99. The results of reliability
analysis of the data obtained from the participants in the I
and II. Delphi tours are given in Table 4. If the obtained
Cronbach Alpha values are above 0.90, it shows excellent
reliability (Tavakol & Dennick, 2011).

Table 5.

Internationalization and Cooperation Standard Field Sub-Standards

Table 4.

I and II. Delphi Tours Reliability Analysis Results

Cronbach’s .
Tours Alpha Intra-Group Correlation
L. Delphi Tour 0.93 0.92
IL. Delphi Tour ~ 0.99 0.99

In Table 4, since the Cronbach Alpha values obtained in
both the first and second rounds were above the value of
0.90, the reliability level was obtained as excellent.

3. Results

The standards prepared as a result of document analysis
were submitted to the evaluation of academicians, research
assistants, teachers and graduate students with the Delphi
technique, and standards, indicators and evidence were
developed as a result of the analysis of the feedback
received from them. In this section, sub-standards,
indicators and evidence prepared within the scope of the
'Internationalization and Cooperation' standard area for
graduate teacher education programs are presented. This
standard area has not been included in the standard area of
any of the accreditation institutions in Tiirkiye yet.

3.1.Sub-Standards of the Internationalization and
Cooperation Standard

In the study, 9 sub-standards were prepared in the I. Delphi
round regarding the standard field of 'Internationalization
and Cooperation'. Sub-standards are shown in Table 5.

The percentage and frequency values of the sub-standards
in the standard fields sent to the participants in the I. Delphi
tour are shown in Table 6. When Table 6 is examined, it was
observed that the number of items in which the answer is
undecided, disagree/strongly disagree is low in the sub-
standard items in this field.
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Standard Number  Standards

5.1. Having a structure that encourages cooperation between national and international academics in graduate
education programs

5.2. Having a structure that allows for international student mobility in graduate education programs

5.3. Supporting the faculty/institute/department's efforts to develop national and international academic education
policies

54. Having sufficient financial resources for the internationalization of graduate education programs

5.5. Adequate cooperation in internationalization between the faculty and graduate students at the institute.

5.6. The place of graduate education programs in national (place at HEC graduate programs) / international
education and their ability to employ graduates globally

5.7. Availability of national and international scientific integration of graduate students or graduates

5.8. Having achieved international qualifications of graduate students and lecturers

5.9. The level of realization of projects such as TUBITAK with students at national and international level of faculty
members working in graduate programs

Table 6.

Level of Participation in the Standards of Participants in the 1. Delphi Round

Standard Number Strongly agree (5) Agree (4) Undecided (3) Disagree (2) Strongly disagree (1)
5.1. 37;79% 10; 21% 0; 0% 0; 0% 0; 0%
5.2. 37;79% 10; 21% 0; 0% 0; 0% 0; 0%
5.3. 39; 83% 8, 17% 0; 0% 0; 0% 0; 0%
54. 34; 72% 10; 21% 2; 4% 1;2% 0; 0%
5.5. 35; 74% 12;26% 0; 0% 0; 0% 0; 0%
5.6. 27;57% 13; 28% 5, 11% 0; 0% 2;4%
5.7. 26; 55% 16; 34% 3; 6% 0; 0% 2;4%
5.8. 38; 81% 4; 9% 3; 6% 1;2% 1;,2%
59. 39; 83% 8, 17% 0; 0% 0; 0% 0; 0%

Statistical findings regarding the Internationalization and
Cooperation standard field are shown in Table 7.

In Table 7, quarter, median, quartile value, interquartile
range, mean and standard deviation values for the sub-
standards in the Internationalization and Cooperation
standard field are given. The fact that the interquartile
range value is below 1.2 indicates that there is a consensus

among the experts for the relevant item. As the interquartile
range values for all the items in the table were below 1.2, it
was concluded that there was a consensus among experts.
Some standards with an interquartile range of 1 were taken
as indicators or evidence in line with the opinions of
experts.
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Table 7.

Statistical Findings on Participant Responses from the 1. Delphi Round

Standard Number Quarter Median Quartile Value Interquartile Range Mean ]S)t:‘r,liiz:ir:n
5.1. 5 5 5 0 4.78 041
5.2. 5 5 5 0 4.78 041
5.3. 5 5 5 0 4.83 0.38
54. 4 5 5 1 4.63 0.67
5.5. 4.5 5 5 0.5 4.74 0.44
5.6. 4 5 5 1 4.34 0.98
5.7. 4 5 5 1 4.36 0.94
5.8. 5 5 5 0 4.63 0.87
5.9. 5 5 5 0 4.83 0.38

Table 8 shows changes (correction, removal, addition,
replacement, remain same, etc.) made in the accreditation
standards of Graduate Teacher Education Programs sent to
participants in the L. Delphi tour after participant feedbacks.

When Table 8 is examined, 4 sub-standards in the field of
Internationalization and Cooperation standard remained the
same, and expression change was performed in 5 sub-

Table 8.

standards. In the study carried out within the scope of
doctoral thesis, the sub-standard with 2.10. number was
included in the Internationalization and Cooperation
standard field. There was also no sub-standard required to
be removed in this standard field. A consensus was reached
for all sub-standards in the
cooperation standard field of 47 experts.

internationalization and

Sub-Standards Modified in the Standard Field of Internationalization and Cooperation as a result of the I. Delphi Round

Standard Number Expression Change Remain Same Removed Added
5.1. X

5.2. X

5.3. X

54. X

5.5. X

5.6. X

5.7. X

5.8. X

59. X

5.10. X
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As a result of the I. Delphi round, the sub-standards that
were added with expression change were sent to the
approval round. No change or addition requests were
received from participants in the approval round. Ten sub-

standards were sent to participants in the II. Delphi tour.
Sub-standards were numbered from 5.1 to 5.10 and results
are shown in Table 9.

Table 9.

Sub-Standards revised after 1. Delphi and approval rounds and sent to participants in the II. Delphi Tour belong to internationalization
and cooperation standard field

Sub-Standard Number

Standard

Internationalization and Collaboration: Internationalization is aligned with institution's research strategy

Graduate programs should be in a structure that encourages cooperation between national and

international graduate education policies of

Having sufficient financial resources for the internationalization of graduate programs (student and
teaching staff mobility (ERASMUS EXCHANGE PROGRAMS, Scientific and Technical Research Council of

Sufficient cooperation between faculty members and students on internationalization in graduate programs
Presence of regulations showing that graduate programs are equipped to employ national and international

graduates globally (the possibility of a candidate or academician who graduated from graduate programs

Participation of students or graduates in graduate programs in national and international scientific studies
and projects - availability of integration (participation in international congresses, ability to network and

Students and faculty members in graduate programs have reached the international teaching profession
qualifications determined by the Teacher Education Accreditation Council- National Council for

Faculty members working in graduate programs carry out projects with students at national and

5.1.
and individual needs of graduate candidates.
5.2.
international academicians.
5.3. Graduate programs should have a structure that allows international student mobility
54. Supporting studies that develop national and
faculty/institute/department
5.5.
Tiirkiye (TUBITAK), International Credit Mobility (KA107) etc.))
5.6.
5.7.
in Tiirkiye to find a job in the international arena, to be equipped to work in different countries)
5.8.
work together with students from different countries, etc.)
Accreditation of Teacher Education (TEAC-NCATE).
5.9.
international level.
5.10.

Ensuring that local/foreign faculty members, who are thought to contribute positively to the quality of
graduate programs, are assigned to graduate programs of the institute at certain intervals.

The percentage and frequency values of the sub-standards
of the II. Delphi Round
Cooperation standard field are shown in Table 10.

Internationalization and

Statistical results related to the Internationalization and
Cooperation standard field are shown in Table 11.

In Table 11, quarter, median, quartile value, interquartile
range, mean and standard deviation values for the sub-
standards in the Internationalization and Cooperation
standard field are given. The fact that the interquartile
range value is below 1.2 indicates that there is a consensus
among experts for the relevant item. As the interquartile
range values for all the items in Table 11 were below 1.2, it
was concluded that there was a consensus among experts.
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Table 10.

Level of Participation in the Standards of Participants in the II. Delphi Tour

Standard Number Strongly agree (5) Agree (4) Undecided (3) Disagree (2) Strongly disagree (1)
5.1. 37;97% 1; 3% 0; 0% 0; 0% 0; 0%
5.2. 31; 82% 6; 16% 1; 3% 0; 0% 0; 0%
5.3. 36; 95% 2; 5% 0; 0% 0; 0% 0; 0%
5.4. 38; 100% 0; 0% 0; 0% 0; 0% 0; 0%
5.5. 36; 95% 1;3% 0; 0% 1;3% 0; 0%
5.6. 37;97% 1;3% 0; 0% 0; 0% 0; 0%
5.7. 37;,97% 1;3% 0; 0% 0; 0% 0; 0%
5.8. 31; 82% 7;18% 0; 0% 0; 0% 0; 0%
5.9. 29; 76% 9; 24% 0; 0% 0; 0% 0; 0%
5.10. 37;,97% 1;3% 0; 0% 0; 0% 0; 0%
Table 11.

Statistical findings on II. Delphi Tour Participant Responses

Standard Number Quarter Median Quartile Value Interquartile Range Mean ]S)t:‘r;ii:ir:n
5.1. 5 5 5 0 497 0.16

5.2. 5 5 5 0 4.78 0.47

5.3. 5 5 5 0 494 0.22

54. 5 5 5 0 5 0

5.5. 5 5 5 0 4.89 0.50

5.6. 5 5 5 0 497 0.16

5.7. 5 5 5 0 497 0.16

5.8. 5 5 5 0 481 0.39

5.9. 5 5 5 0 4.76 0.43

5.10. 5 5 5 0 497 0.16
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3.2.Indicators Prepared of the Sub-standards of the
Internationalization and Cooperation Standard

15 indicators were prepared for 10 sub-standards of the
'Internationalization and Cooperation' standard. These
indicators are presented in Table 12.

A total of 15 indicators were prepared for the 10 sub-
standards of the 'Internationalization and Cooperation'
standard area. One indicator was prepared for each of sub-

indicators for each of sub-standards numbered with 5.5,
5.6., 5.8, 5.9. and three indicators for substandard
numbered 5.1-2. The indicators of the sub-standards
numbered with 5.1. and 5.2. were prepared jointly in order
not to repeat the indicator in terms of having similar
purposes (university and institute encourage international
activities, cooperation, etc.). The distribution of the
indicators sub-standards of the
'Internationalization and Cooperation' standard is given in
Table 13.

prepared for the

standards numbered with 5.3, 5.4. and 5.10,; two

Table 12.

Indicators for Sub-Standards of the Internationalization and Cooperation Standard

Indicator Number

Indicator

Presence of national and international cooperation between university and institute's ERASMUS EXCHANGE

5.1-2.2.1.
PROGRAMS/FARABI/TUBITAK/KA107 etc. coordinators, faculty members and students

5.1-22.2. Coordinators of University and institute's ERASMUS EXCHANGE PROGRAMS/FARABI/TUBITAK/KA107 etc. have
carried out administrative arrangements on national and international student mobility

51-2.2.3. Providing a suitable environment for faculty members and students who will participate in exchange programs with
contracted institutions

53.2.1. Administrative units and faculty members carry out studies to develop national and international education policies.

54.2.1. Allocating necessary financial budget to promote internationalization of graduate programs and student-faculty
mobility

55.2.1. Providing informative trainings/seminars to both groups at the beginning of the semester and between semesters in
order to ensure adequate cooperation on internationalization between faculty members and students working in
graduate programs.

5522, Faculty members and students working in graduate programs are aware of the principles and methods related to
activities within the scope of internationalization and work in cooperation.

5.6.2.1. Faculty members working in graduate programs and students who will graduate from programs should be equipped
to find employment in the international/global world.

5.6.2.2. Degree/percentage of faculty members working in graduate programs and students who will graduate from programs
to have job opportunities in the international/global world

5.7.2.1. Providing informative trainings/seminars in order to ensure national and international scientific integration of students
or graduates in graduate programs

5.8.2.1. As a result of scientific activities of students in graduate programs during course period and thesis period, they reach
the competence to be an academician in higher education institutions.

5.82.2. Students in graduate programs should have achieved academic and professional qualifications along with their
teaching profession qualifications.

59.2.1. Project training of faculty members and students in graduate programs

5922 Faculty members working in graduate programs carry out projects with their colleagues or students at national and
international level, and these projects are included in the web page of the department.

5.10.2.1.

Periodically inviting local/foreign faculty members, who are thought to contribute positively to the quality of graduate
programs, to graduate programs of the institute and assigning them to the program.
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Table 13.

Number of indicators regarding the sub-standards of the internationalization and cooperation standard

Indicator Number

Substandard Number

Sub Indicator Number Total

Sub-standards having 1 indicator

Sub-standards having 2 indicators

Sub-standards having 3 indicators

53.,54.,5.7,5.10.

55.,5.6.,58,5.9.

5.1, 5.2. (partner)

53.2.1. 4
54.2.1.
5.7.2.1.

5.10.2.1.

55.21.,55.22. 4
5.6.2.1,5.6.2.2.
5.8.2.1.,5822.

5921.,,5922.

5.1-2.1.,.5.1-2.3. 1

3.3.Evidence Prepared of Sub-standards
Internationalization and Cooperation Standard

of the

Evidence is the most important indicator that a program or
institution meets minimum standards within the scope of
the accreditation process. A total of 51 proofs were
prepared for the 10 sub-standards of the
'Internationalization and Cooperation' standard field. The
evidence prepared is shown in Table 14.

The number of evidence prepared depending on the
indicators of the sub-standards of the 'Internationalization
and Cooperation' standard is shown in Table 15.

A total of 51 proofs were prepared for the 10 sub-standards
of the 'Internationalization and Cooperation' standard. Two
sub-standards with two proofs and the least evidence were
5.5., 5.6. while the sub-standard with the most evidence
with 12 proofs was 5.4. Evidence of the first and second

Table 14.

standard areas was prepared jointly to avoid duplication of
evidence and was coded as 5.1-2.3.1.

Standard field evidence for internationalization and cooperation

Evidence Number

Evidence

Documents showing that university and institute to which graduate programs are affiliated have procedures
and mechanisms that encourage cooperation between exchange programs such as ERASMUS / FARABI /
TUBITAK / KA107 and national and international academics (correspondence with international institutions

Documents showing that university and institute to which graduate programs are affiliated with exchange
programs such as ERASMUS / FARABI / TUBITAK / KA107 (Bilateral agreements, protocols, etc.)

Documents regarding the existence of mechanisms that will enable faculty members and students in graduate
programs to participate effectively in national and international exchange programs.

Number of faculty members and students in graduate programs benefiting from exchange programs in the last

List of countries/universities where faculty and student mobility in graduate programs have taken place in the

5.1-2.3.1.
and organizations, bilateral agreements, etc.)
5.1-2.3.2.
5.1-2.3.3.
5.1-2.34.
5 years
5.1-2.3.5.
last 5 years
5.1-2.3.6.

Documents showing from which country and higher education institutions students and faculty members who
come to graduate programs through exchange programs come from.
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5.1-23.7.

5.1-2.3.8.

5.1-2.3.9.

5.1-2.3.10.

53.3.1.

53.3.2.

5.3.3.3.

53.34.

53.3.5.

5.3.3.6.

53.3.7.

53.3.8.

5.3.3.9.

54.3.1.

54.3.2.

5.4.3.3.

5.4.3.4.

5.4.3.5.

5.4.3.6.

54.3.7.

5.4.3.8.

54.39.

Documents regarding the content of the support provided to faculty members and students who will participate
in exchange programs with contracted institutions in the graduate programs.

List showing consultancy, in-service training, seminars and conferences held to promote international faculty
members and student mobility in graduate programs

Interviews of institute, which the graduate programs are affiliated, with coordinators of ERASMUS exchange
programs / FARABI / TUBITAK / KA107 etc.

Interviews with faculty members and students working in graduate programs

Documents that support studies of faculty/institute/department to develop national and international graduate
education policies

National, regional and international research and project lists
Annual reports and other documents showing recent changes in education in graduate programs

List showing the names of faculty members who attended international congresses, trainings, workshops and
seminars in the faculty/institute/major science branch

The name, content and event list of scientific events such as congresses/trainings/workshops/seminars that
faculty members attending international congresses went in the faculty/institute/major science branch and in

which country they took place

Documents showing the content of the support provided by university, institute or department to faculty
members participating in international events (road-accommodation expenses, etc.)

Interviews with faculty members in graduate programs
Meetings with management of institute and department to which graduate programs are affiliated
Meetings with rectorate units

Budget allocation showing that sufficient financial resources are allocated to ensure internationalization of
graduate programs

Graduate programs ERASMUS exchange programs, TUBITAK, KA107, BABKO etc. exchange programs and
project support rates

Graduate programs ERASMUS exchange programs, TUBITAK, KA107, BABKO etc., and number of faculty
members benefiting from any exchange program and project

Graduate programs ERASMUS exchange programs, TUBITAK, KA107, BABKO etc., and number of students
involved in any exchange program and project

Documents showing how much support will be given to faculty members and students for research projects in
international student / faculty mobility in graduate programs

Documents showing that informative training or seminars were provided by institute, faculty, department or
rectorate at the beginning of the semester to faculty members and students in graduate programs on foreign
student-faculty member mobility and research project support (Official writing, seminar/educational
photographic images, etc.)

Documents regarding the revolving fund, company or other intermediary arrangements of university/institute
to which the graduate programs are affiliated

Documents showing income sources and incomes provided of institute to which graduate programs are
affiliated

Documents showing distribution and use of incomes of institutes to which graduate programs are affiliated.
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5.4.3.10.

54.3.11.

5.4.3.12.

5.5.3.1.

5.5.3.1.

5.6.3.1.

5.6.3.2.

5.7.3.1.

5.7.3.2.

57.3.3.

5.7.34.

57.35.

5.8.3.1.

5.8.3.2.

5.8.3.3.

5.9.3.1.

5.9.3.2.

5.9.3.3.

59.34.

5.9.3.5.

5.10.3.1.

Interviews with faculty members and students in graduate programs
Meetings with institute, department and project coordination units to which graduate programs are affiliated
Meetings with rectorate units

Participation rate of faculty members and students in graduate programs in cooperation activities for
internationalization

List of activities for internationalization by faculty members and students in graduate programs

Level of being equipped to find a job in the international/global world (level of meeting international standards
in the field: field knowledge, pedagogical knowledge, academic knowledge (potential to publish
internationally), foreign language knowledge, contact knowledge, networking) ability, etc.)

Degrees/percentages of faculty members and graduates working in graduate programs to have job
opportunities in the international/global world

Documents showing that informative trainings/seminars are given to students for the national and international
scientific integration of students or graduates in graduate programs (Official text, photographs, invited speakers
list, etc.)

List of international congresses or events attended by students in graduate programs

Documents showing that graduate program students carry out joint studies with international stakeholders
(Photos, trainings received by meeting with students from different countries, events, products, visuals)

The rate at which graduate program students can network with other graduate students in their field or
participate in existing student societies

Finding documents showing that there is national and international scientific integration of graduate program
students or graduates

Performance scales showing the level of meeting international teaching profession qualifications of graduate
program students and faculty members determined by TEAC-NCATE

Observation and evaluation reports of faculty members and advisors showing that graduate program students
have achieved competence to work as an academician in higher education institutions as a result of their
scientific activities during the course period, thesis period and after academic life.

Documents showing that graduate program students have achieved academic and professional qualifications
along with their teaching profession qualifications (conducting integrated studies/projects and being successful

in this, etc.)

Documents such as certificates that faculty members and students in graduate programs have received project
training.

List showing international projects and research completed or ongoing in graduate programs

List showing national projects and research completed or ongoing in graduate programs

Documents showing that the projects that faculty members in graduate programs have carried out with
students at national and international level or are the directors of are available on the web page of relevant
department.

Interviews with faculty members and students working in graduate programs

Documents (Regulations, invitation letters, etc.) showing that is thought to contribute positively to t quality of

graduate programs and that allows local/foreign faculty members to be assigned to graduate programs of
institute at certain intervals.
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5.10.3.2. The list of faculty members showing that local/foreign faculty members who are thought to contribute positively
to the quality of graduate programs are periodically assigned to graduate programs of institute.
59.3.3. Documents showing from which country and higher education institutions local/foreign faculty members
assigned to graduate programs come from
Table 15.

Numbers of Evidence on Sub-Standards of the Internationalization and Cooperation Standard

Evidence Number Sub-standard Number Total
Sub-standards having 2 evidences 5.5,5.6. 2
Sub-standards having 3 evidences 5.8.,5.10. 2
Sub-standards having 5 evidences 5.7.,5.9. 2
Sub-standards having 9 evidences 5.3. 1
Sub-standards having 10 evidences 5.1-2. 1
Sub-standards having 12 evidences 54. 1

4. Discussion

In Tiirkiye, no accreditation activities are carried out for
graduate programs in any field of studies such as Medicine,
Veterinary Medicine, Health, Theology, Science and
Literature etc. This is the case for the teacher education
programs too. There is no
Cooperation” standard area in any accreditation institution
such as Association for Evaluation and Accreditation of
Teacher Education Programs (EPDAD), Association for the
Evaluation and Accreditation of Education Programs of the
Faculties of Science and Literature, Language and History-
Geography (FEDEK), Medical Education Programs
Evaluation and Accreditation Association (TEPDAD),
Association for Evaluation and Accreditation of Nursing
Education Programs (HEPDAK), Engineering Education
Programs Evaluation and Accreditation Association
(MUDEK), and Health Sciences Education Programs
Evaluation and Accreditation Association (FEDAK). which
carry out accreditation activities for undergraduate
programs. The standards in this study were developed
after examining the standards of actively operating
accreditation agencies abroad, presented to evaluation of
academicians, research assistants, teachers and graduate
students with the Delphi technique, and standards were
finalized according to their feedback. As a result of the
study, 10 sub-standards, 15 indicators and 51 proofs were
prepared for the 'Internationalization and Cooperation’
standard. Institutions such as Foundation for International
Business Administration Accreditation (FIBAA/Germany),

"Internationalization and

Estonian Quality Agency for Higher and Vocational
Education (HAKA formerly EKKA/Estonia), National
Center for Professional Education Quality Assurance,
Foundation (ANQA/Armenia), Hungarian Accreditation
Committee (HAC/ Hungary), the Independent Agency for
Quality Assurance in Education (IQAA/Kazakhstan) etc.
have a similar accreditation standard field. In addition to
the standard area in these institutions, there are sub-areas
under the titles of initiatives, internationalization, partners,
membership, cooperation, cooperation with student.

FIBAA (also a member of ENQA, INQAAHE) and ZEVA,
EQAR and CEENQA from the German accreditation
quality institutions, and IQAA and ECAQA, ENQA,
CEENQA, INQAAHE and APQN from the Kazakh
accreditation institutions cooperate with international
accreditation institutions such as ANQA, HAC and HAKA,
ENQA, CEENQA and EQAR. FIBAA is also recognized by
Netherlands, Poland, Kazakhstan, Russia,
Cyprus, Ukraine, Austria and Switzerland. Kazakh
accreditation agency IOAA founded in Russia cooperates
with FIBAA, EKKA, ANQA, and ECAQA from Kazakh
accreditation organizations cooperate with ANQA and
various organizations in Russia, India and Europe.

Germany,

ANQA, HAKA and HAC accreditation institutions have
agreements and studies with Ukraine, Belarus, Italy,
Germany, Austria and Kazakhstan. Institutions accrediting
graduate doctoral programs such as ANQA, IQAA,
ECAQA, FIBA, ZEVA, HAC, HAKA cooperate with
international organizations such as ENQA, EQAR,
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INQAAHE, CEENQA, APON, EUA, EQAL, CIQG, ASIIN.
In addition, these accreditation institutions have bilateral
agreements among themselves. Institutions accrediting
doctoral programs are also in cooperation with various
countries such as NAA-Russia, NVAO/Netherlands, PKA-
Poland, WUS/AUSTRIA, NAAC (India). There are sections
called projects or international projects on the web pages of
quality assurance organizations in Germany (ZEVA),
Armenia (ANQA), Estonia (HAKA) and Kazakhstan
(ECAQA/IQAA). In these sections, quality organizations
explained in detail the projects they have realized and are
carrying out with national and international collaborations,
their start and end dates, the aims of the projects, the
institutions, organizations or countries they have done
together. This is important in terms of cooperation with
stakeholders, which is one of the important issues of
accreditation of these institutions, and maintaining
continuous development at the national and international
level.

The study has a structure that will encourage cooperation
between national/international academics of graduate
programs. In addition, issues related to supporting studies
that develop national and international graduate education
policies, allowing mobility,
equipping programs to employ their graduates globally,
having students or graduates national and international
scientific integration, carrying out international projects,
assigning foreign faculty members in graduate programs of

international student

institute at certain intervals were discussed. In order to
serve these purposes, standards and evidence for criteria
showing the extent to which these standards are met were
established.

Within the scope of the research, 9 sub-standards were
created and sent to the participants in the I. Delphi round
for the "Internationalization and Cooperation" standard
field. As a result of this tour, no changes were made in the
4 sub-standards. A new sub-standard was added by
changing the expression in 5 sub-standards. After the
participant returns, 10
presented to t participant's comments in the Delphi
approval round. No changes were requested in the Delphi
approval round. Indicators and evidence prepared by the

revised sub-standards were

researcher as a result of the document analysis were
presented to the opinion of 7 experts. As a result of expert
opinions, revisions were made, and the indicators and
evidence took their final form. As a result, 10 sub-
standards, 15 indicators and 51 proofs were prepared.

1. It is recommended to initiate accreditation activities for
graduate programs in Tiirkiye in order to increase
international cooperation,

2. It is recommended to cooperate with international
organizations such as ZEVA, HAKA, HAC, ANQA, IQAA,
ECAQA operating in this field in order to start
accreditation activities for graduate programs in Tiirkiye.

3. There is only one accreditation institution in Tiirkiye that
carries out accreditation activities in every field such as
engineering, medicine, nursing, veterinary medicine,
theology, and education faculties etc. New accreditation
organizations began to be established. A separate
accreditation body was established for the psychological
counseling and guidance department. But there is still
monopolization in Turkey. The capabilities of the
competitive environment in the same field among
accreditation countries. The current situation has ensured
that accreditation is monopolized by certain individuals
and institutions. As in the international platform, attempts
should be made to prevent accreditation activity from
monopoly in Tiirkiye.

4. Studies (bilateral agreements, protocols for student and
teaching staff mobility, incentives for participation in
international congresses, etc.) should be carried out in
order to increase international cooperation in all fields,
especially with institutes to which teaching programs are
affiliated.

5. Although there are studies to match some of
accreditation institutions in Tiirkiye with international
accreditation agencies, Turkish accreditation institutions
have not been accredited by a regional accreditation
institution from abroad. It is recommended that every
accreditation institution existing in Tiirkiye be accredited
by regional or international accreditation agencies on the
extent to which accreditation processes meet requirements.

6. It is recommended that institutions accrediting
undergraduate and graduate programs include the
"Internationalization and Cooperation" standard field in

their standards.

7. Within the scope of the Internationalization and
Cooperation standard field, it is recommended that higher
education institutions carry out studies to increase their
international cooperation  (bilateral
agreements, protocols for student and lecturer mobility,
etc.).

activities and

8. In order to use the Internationalization and Cooperation
standard field effectively, it is recommended to give
training and seminars to higher education institutions and
faculty members.

9. Within the scope of the Internationalization and
Cooperation standard field, participation of faculty
members in congresses/symposiums or workshops held
abroad should be encouraged.

10. Within the scope of the Internationalization and
Cooperation standard field, infrastructure for faculty
members to make publications and projects with their
colleagues in different countries should be prepared.

11. In order to increase the number of international
publications and projects, cooperation agreements can be



B. Elgigegi and K. Yilmaz Ahi Evran University Journal of Kirsehir Education Faculty Volume 25, Issue 3, 2024

made with different countries by higher education
institutions or accreditation institutions.

12. Studies should be carried out to support and increase
international student and academic mobility activities.
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