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OZEL EGITIM SINIFLARINDA UYGULANAN PROGRAMIN IHMAL EDIiLEN VE EKSTRA
PROGRAM BAGLAMINDA INCELENMESI

Siimeyye KOC! Recep KACDi2  Cumali BOZOGLU?

Makale Bilgisi Ozet
Bu ¢alismanin amaci devlet okullarindaki 6zel egitim siniflarinda uygulanan 6gretim programimin ihmal
Anahtar Kelimeler edilen ve ekstra program tiirleri baglaminda incelemektir. Arastirmada amaca bagli olarak nitel aragtirma

yaklagiminda durum calismasi modeli kullanilmistir. Calisma grubu olarak Gaziantep ilinde gorev yapan
4 Ozel egitim Ogretmeni belirlenmistir. Veriler smuf gozlemi, 0gretmen goriismeleri ve ddkuman
incelemeleri ile elde edilmistir. Yiiriitiilen ¢alismada verilerin ayrintili ¢ziimlenmesi gerektiginden icerik
analizi kullanilmigtir. Gozlem ve goriisme notlar1 paralel olarak incelenmistir, benzer durumlar
kodlanarak temalar altinda bulgularda sunulmustur. Ozel egitim smnuflari, devlet okullarinda birlestirilmis
Ekstra Program smif uygulamast ile olusturulmustur ve biinyesinde bulunduklar: okullarin resmi egitim programlarini
kullanmaktadir. Resmi programda yer alan ders ve hedefleri takip etmekte, smif defterlerine resmi
programda yer alan kazanimlar yazilmaktadir. Ozel egitim smiflarmin biinyesinde bulunduklari okullarin
egitim programlarimi kullanmalar1 &zellikle ihmal edilen programin olusmasini saglamaktadir.Ozel egitim

Ozel Egitim
Ozel Egitim Smifi
Egitim Programi

ihmal Edilen Program

smiflarinda 6gretmenlerin, 6gretim programinda yer alan tiim dersleri sinif ortamina tagidiklar: fakat

Gonderim Tarihi: 27.09.2023 derslerin tiim kazamimlarinm gerceklestiremedikleri belirlenmistir.Uygulanan programmn smuflarda
Kabul Tarihi: 17.07.2024 farkhilik gostermesi 6gretmen 6zelliklerinden ok etkilenmistir.Devlet okullarindaki 6zel gereksinimli
Yayin Tarihi: 30.12.2024 ogrencilerin, yetersizlik alan ve derecelerinin birbirinden farkli olmasi uygulanan ve ekstra programi

sekillendirmektedir.Siklikla 6grenci gelisim alanlarindaki eksiklikler ihmal edilen programin olugmasina
yol agmugtir.

AN EXAMINATION OF THE NEGLECTED AND SUPPLEMENTARY ASPECTS OF THE
CURRICULUM IMPLEMENTED IN SPECIAL EDUCATION CLASSES

Article Info Abstract

The purpose of this study is to examine the curriculum implemented in special education classes in public

Keywords schools in the context of neglected and extra program types. Depending on the purpose of the research, a
Special education case study model was used in the qualitative research approach. 4 special education teachers working in
Special Education Class Gaziantep were determined as the study group. Data was obtained through classroom observation, teacher
Educational program interviews and document reviews. Since the data needed to be analyzed in detail in the study, content
Neglected Program analysis was used. Observation and interview notes were examined in parallel, similar situations were

Extra Program coded and the findings were presented under themes. Special education classes were created with the
combined classroom application in public schools and use the official education programs of the schools
in which they are located. The lessons and objectives in the official program are followed, and the
achievements in the official program are written in the class notebooks. The fact that special education

classes use the educational programs of the schools in which they are located ensures the creation of the

neglected program. It has been determined that teachers in special education classes carry all the lessons
Received: 27.09.2023 in the curriculum to the classroom environment, but they cannot realize all the achievements of the lessons.
Accepted: 17.07.2024 The difference in the applied program in the classes is greatly affected by the characteristics of the teachers.
The differences in the areas and degrees of disability of students with disabilities shape the applied and
extra program.

Published: 30.12.2024

APA’ya gore alintilama: Kog, S., Kagdi, R. ve Bozoglu, C. (2024). Ozel egitim simflarinda uygulanan programin ihmal edilen ve ekstra program

baglaminda incelenmesi. Uluslararast Dil, Egitim ve Sosyal Bilimlerde Giincel Yaklagimlar Dergisi (CALESS), 6(2), 50-73.

Cited as APA: Kog, S., Kagdi, R., & Bozoglu, C. (2024). An examination of the neglected and supplementary aspects of the curriculum implemented

in special education classes. International Journal of Current Approaches in Language, Education and Social Sciences (CALESS), 6(2), 50-73.

1

2

3

Milli Egitim Bakanligs, Tiirkiye, smyy koc@hotmail.com

Milli Egitim Bakanligs, Tiirkiye, aurecepkacdi@gmail.com

Milli Egitim Bakanligs, Tiirkiye, Cumalibozoglu@gmail.com


mailto:smyy_koc@hotmail.com
mailto:aurecepkacdi@gmail.com
mailto:Cumalibozoglu@gmail.com
https://orcid.org/my-orcid?orcid=0000-0002-8007-5883
https://orcid.org/my-orcid?orcid=0000-0001-9539-2964
https://orcid.org/my-orcid?orcid=0000-0002-7383-7384

International Journal of Current A i e, Education and Social Sciences
S., Kog, R., Kacdi ve C. Bozoglu CALESS 2024, 6(2), 50-73

EXTENDED ABSTRACT

Introduction

Educational programs designed to address students' individual needs and societal demands form the
cornerstone of a successful learning process. These programs present a structure comprising objectives,
content, process, and evaluation elements, with formal, hidden, supplementary, and neglected program
types serving as critical factors that shape the quality of education. Programs implemented in the field
of special education are particularly noteworthy, as they incorporate planning tailored to individual
differences and involve unique dynamics during their development and evaluation processes. In
Turkey's special education practices, while framework programs prepared by the Ministry of National
Education (MoNE) serve as the foundation, Individualized Education Programs (IEPs) are implemented
for each student. However, it has been observed that insufficient research has been conducted on the

reflections of neglected and supplementary program types in the context of special education.

Method

This qualitative case study examines neglected and extra program types in special education classes at
state schools. Focusing on program implementation, teacher competencies, and their impact, the study
involves four special education teachers from middle schools in Gaziantep (2022-2023), selected
through purposeful criterion sampling. Data were collected via observations, semi-structured
interviews, and document analysis, ensuring triangulation and a comprehensive understanding of the

programs and their implications. Anonymity was maintained using codes (S1-54).
Findings

The study found that certain curriculum elements in special education classes were neglected due to
students’ cognitive, motor, and socio-economic limitations, as well as teachers’ attitudes or professional
constraints. While neglecting challenging content saved time and reduced student stress, it hindered
holistic development and program effectiveness. Extra programs, such as museum visits and traffic
safety activities, enhanced student motivation, school attachment, and social awareness. However,
challenges like high costs, inconsistent implementation, and limited participation affected their
sustainability. Teachers highlighted the value of these activities in fostering communication and

identifying student strengths but noted logistical and economic barriers.
Results and Discussion

This study highlighted neglected and extra program types in special education classes, identifying
student limitations, resource constraints, and teacher challenges as key factors. While neglecting
advanced content saved time and reduced student frustration, it hindered holistic development and
program effectiveness. Extra programs, such as cultural and social activities, enhanced engagement and
integration but faced challenges like financial constraints and inconsistent implementation. The findings
emphasize the need for flexible, inclusive programming tailored to student needs. Enhancing teacher
training, program literacy, and institutional support is essential to addressing these challenges and

ensuring effective implementation of special education programs.
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1. Giris

Bireyin egitimden verim alabilmesi icin, planli hazirlanmis egitim programinin
olmasi, bu programin etkili 6gretim faaliyetleri ile sunulmasi ve siire¢ boyunca
uygulamalarin izlenerek stirekli gelistirilmesi gerekmektedir (Ozcelik, 2010). Program
gelistirme, icinde bir¢ok seyi barindiran dongtisel bir ifadedir (Yiiksel, 2019). Milli
egitimin belirledigi genel hedefler ve okullarin 6zel hedeflerini gergeklestirmek,
uygun arag, gereg, yontem ve tekniklerle egitim faaliyetlerinin yiiriitiilmesi igin
organize edilen koordinasyon ¢alismalariin tiimii program gelistirmenin kapsamina
girmektedir (Varig, 1988). Program gelistirilirken belirli bir sira izlenmektedir. Ik
olarak yapilan ihtiyag¢ analizleri programin iskeletini olusturmaktadir. Tasarim ise,
programin felsefesini insa etmektedir (Demirel, 2005; Demirel, 2011). Programin hangi
unsurlardan olusacagl tasarim siireci ile belirlenmektedir (Yakar, 2016). Program
tasarimi, hedeflerin saptanmasin, igerigin belirlenmesini, uygulanacak faaliyetleri ve
Ol¢me-degerlendirme islemlerini belirlemektedir (Saylor, Alexander ve Lewis, 1981).
Belirlenen egitim felsefesi ve egitim psikolojisi cercevesinde ihtiyaglar ve konu
igeriklerine gore hedefler belirlenmektedir (Doganay, 2008). Hedeflenen kazanimlarin
kazandirilmasi igin konu ve {initelerin diizenlenmesi ise icerik olarak ifade
edilmektedir (Sonmez, 2004). Bireysel farkliliklara gore igeriklerin esneklik
gostermesinin yami sira hedef-igerik uyumunun mutlaka olmasi gerekmektedir
(Doganay, 2008). Hedeflenen davranislarin 6grencinin kazanmasi i¢in tiim etmenlerin
dikkate alinarak diizenlenmesine egitim durumlari denmektedir (S6nmez, 2004).
Egitim durumlari, Ogrenci Ozellikleri, Ogretmen beceri ve niteliklerinden
etkilenmektedir. Degerlendirme, siire¢ esnasinda Ogrencilerin neyi ne kadar
ogrendigi, eksikliklerinin neler oldugunu, uygulanan programin ne derece etkili
oldugunu tespit etmek amagcl yapilmaktadir (Dogan, 1997, Marsh ve Willis, 2007).
Bakildiginda egitim durumlar: ile 6lgme degerlendirme i¢ ige ve birbirini etkileyen
dinamiklerdir. Degerlendirme sayesinde 6grenme 6gretme siireglerinin uygunlugu,

degistirilmesi ve gelistirilmesi gereken yonleri tespit edilmektedir (Oliva, 2009).

Programin bir sistem iginde degerlendirilmesi amaciyla bir¢cok model 6nerilmektedir
(Yiiksel ve Saglam, 2014; Usun, 2012). Worthem, Sanders ve Fiztpatrick (2004),
yonetim, miisteri, uzmanlik ve katilimc yonelimli degerlendirme yaklasimindan
bahsederken, Oliva (2009), kapsaml1 ve sinirli modeller olarak iki sekilde ele almistir.
Baslica degerlendirme yaklasimlarini ise Posner (2004), bes baslik altinda incelemistir.
Bunlar geleneksel, deneysel, davranis¢i, disiplinler yapist ve yapilandirmac
yaklasimlardir. Geleneksel yaklasim, 6grencilerin belirlenen temel bilgi ve becerileri

kazanip kazanmadigini temel degerlendirme sorulari ile Olgmektedir. Deneysel
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yaklasim, programin 0grenci tizerindeki igsel etkisi incelerken, diger taraftan siireg
sonundaki iirtinleri degerlendirmektedir. Davranissal yaklasim, hedeflerin davranisa
ve performansa yansimasmin Olciitler kullanarak degerlendirmesini yapmaktadir.
Disiplinlerin yapilandirilmas: yaklasimi, elde edilen bilgilerin yapilandirilip farkl
durumlarda wuyarlanmasimi tespit etmektedir. Bilissel yaklasim, o6grencilerin
degerlendirme asamasinda diistinme becerilerinin ve problem ¢6zme yeteneklerinin
nasil oldugunu gozlemlemektedir. Tiim bu yaklagimlar program degerlendirmenin

oldukga genis bir yelpazeye sahip oldugu goriilmektedir (Posner, 2004).

Ogrenme siirecini diizenleme olarak tanimlanan egitim programlari, igerisinde belli
ogeleri barindirmaktadir. Taba’'ya (1962) gore egitim programi ogeleri hedef, icerik,
ogrenme-Ogretme siireci ve degerlendirmeyken, Oliver’a (1977) gore ¢alisma, yasanti,
hizmet ve Ortiik programdir. Eisner ve Haris ise resmi, Ortitk ve ihmal edilen
programlar seklinde programi oOgelere ayirirken, Posner bunlara ek olarak
uygulamadaki ve ekstra programlari eklemistir (Konca, 2008). Resmi program,
hedefleri, konulari, ders igerikleri, plan ve kilavuzu kagit {izerinde yazili olan
programdir (Armagan Erbil ve Dogan, 2019). Ogretmenler yazili olan resmi programa
gore derslerini planlamaktadir (Konca, 2008). Uygulanan programda ise, resmi
programdan farkli olarak oOgretmenin kendi bilgi, beceri ve tutumunu siirece
yansimaktadir (Ceylan, 2021). Ogrenci kuliipleri, drama calismalari, konferanslar,
ogrenci etkinlikleri gibi resmi programda yer almayan fakat planlanmis sosyal, sportif,
kiiltiirel ve tiim sanatsal faaliyetler ekstra program kapsaminda yer almaktadir
(Civelek, 2014). Farkinda olmadan ya da isteyerek oOgretilmeyen, anlatilmayan,
gormezden gelinen konular ise ihmal edilen program igerigini olusturmaktadir
(Assemi & Sheikhzade, 2013). Ortiik program igerigi, tasarlanmamis, informal
bicimde, sozlii sozsiiz iletisim seklinde gerceklesen tiim gizil 6grenmelerden
olugsmaktadir. Ogretim uygulamalar1 sirasinda yasanan farkliliklar, program tiirlerini
meydana getirmektedir. Yazili olan programin amaglari ile 6gretmen uygulamalar1 ve
ogrenci algilamalar1 6rtiismemektedir. Bu durum egitim programinin 6geleri arasinda
farkliliklara sebep olmakta ve beklenen egitim ¢iktilarini degistirmektedir. Farklilasma
hedeflere ulasmay1 engelleyecegi gibi olumlu sonuglarda dogurmaktadir (Aslan ve
Giirlen, 2019). Basarili bir programdan beklenti ise planlanan ve uygulanan arasindaki

farki en aza indirgemektir.

Egitim programinin basarisi, o programi uygulayan 6gretmenin yetenek ve becerisine
de baghdir (Ari, 2010). Egitim programi uygulayicilar: olan 6gretmenlerin, program
gelistirme ve degerlendirme siirecinde Onemli sorumluluklar1 bulunmaktadir.

Ozellikle ihtiya¢ analizleri sirasinda konu secimi ve siralamasmin yapilmasinda
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Ogretmen goriislerine basvurmanin onemi siklikla vurgulanmaktadir (Ari, 2014).
Ogretmenler siirekli 6grenci gdzleminde bulunduklari igin degisen bireysel ve
toplumsal ihtiyaglarin neler oldugunu, nasil c¢oziimler iiretilmesi gerektigini
bilmektedir (Armagan Erbil ve Dogan, 2019). Resmi programin okunup anlasilmasi,
amaca ve degiskenlere gore planlanip uygulanmasi Ogretmenin program
okuryazarligina baghdir. Bir 6gretmenin program okuryazar seviyesinin yiiksek
olmasi, belirlenen ihtiyaglara cevap vermeyi ve degiskenlere hazirlikli olmay1
beraberinde getirmektedir (Ariav, 1991).

Toplumda meydana gelen degisimler, egitimi ve tiim dgelerini etkilemektedir (Ozkan,
2016). Bu degisimlere egitim araciligi ile adaptasyon saglanacagindan egitim
programlar1 da stirekli kendini yenileyip, gelisime uyum saglamakta ve ihtiyaclara
cevap vermektedir (Aslan ve Giirlen, 2019). Egitim programlarinda hedef, igerik, siireg
ve degerlendirme alanlarinda uzmanlik gerektiren bir kademe de 6zel egitim olarak
kabul edilmektedir. Ozel egitim, bireysel farklilhklar1 dikkate alarak, aile destegi ve
ogretmen tecriibesiyle istenilen hedefe ulasmak icin profesyonelce, planli calismay
gerekli kilmaktadir. Bu noktada rehber niteligi tagsiyan egitim programina ihtiyac
duyulmaktadir. Ozel egitim programlarinin genel amaci, dzel gereksinime sahip olan
cocuklarin beceri ve yeterliliklerini gelistirmektir (Birkan, 2002). Farkli kademe ve
yetersizlik alanlarina gore hazirlanmis egitim programlari, 6grencinin sosyal, zihinsel
gelisimini artirmakta ve davranis problemlerini aza indirgemektedir. Ulkemizde 2021
tarihi itibariyle Milli Egitim Bakanlifi (MEB) ve 6zel kurumlara bagh 15 6zel egitim
programi uygulanmaktadir. Her program ayr1 ayri program gelistirme asamalarina
gore tasarlanmistir. Egitimde firsat esitliginin savunuldugu tlkelerde yetersizligi
bulunan bireylerin, her tiirlii ihtiyaglarimin kargilanabilmesi icin 0Ozel egitim
gerekmektedir (Avcioglu, 2012). Bakanlik tarafindan hazirlanan 06zel egitim
programlar1 gerceve niteligi tasidigindan, her ozel egitim Ogrencisine ait
Bireysellestirilmis Egitim Programlar1 (BEP) hazirlanmaktadir. 1997 yilinda
yaymlanan Ozel Egitim Hakkinda Kanun Hiikmiinde Kararname ile “Ozel egitim
gerektiren bireyler icin bireysellestirilmis egitim plan1 gelistirilmesi ve egitim
programlarinin bireysellestirilerek uygulanmas: esastir.” (Madde 4) ifadesi ile BEP
hazirlamas: ve uygulanilmasi yasal zorunluluk kapsamina alinmistir. Resmi olarak
hazirlanan 6zel egitim programlari, aile goriisii almarak Ogretmenler tarafindan

bireysel ihtiyaclara gore yeniden planlanip, uygulamaya hazir hale getirilmektedir.

Ozel egitim kendi iginde ¢ok fazla dinamige sahip bir alan oldugu igin program
uygulamalar1 sirasinda farkliliklar elbette ki goriilmektedir. Ozel egitim

programlarinda, Ogretmen beceri yetenek ve tutumundan, 6grencinin bireysel
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farklilhiklarindan kaynaklanan degisimler, farkli program tiirlerinin meydana
gelmesine zemin hazirlamaktadir. Posner'mn (1995) egitim programinda yer alan
program tiirleri, egitim siirecinde kabul gormekte ve alan yazinda yer bulmaktadir
(Orhan ve Evran Acar, 2018; Castello, 2001; Yiiksel, 2002; Trace; 2007, Akbulut, 2011;
Toksoz, 2013; Balat, 2014). Ancak iilkemizde 6zel egitim smiflarinda uygulanan egitim
programlarinin ihmal edilen ve ekstra program baglaminda incelenmesine
rastlanilmamustir. Literatiir tarandiginda MEB’ e bagli devlet okullarindaki 6zel egitim
smiflari (Ozdamar, 2016; Tirpan, 2018; Irem, 2018; Konakoglu, 2021) hakkinda ayr1

arastirmalar mevcuttur.

Ozel egitim siniflarinda uygulanan programlarin ihmal edilen ve ekstra program
tirlerine olan yansimalarin, farklilasmadaki kaynaklarin, hedef, siireg, egitim
ciktilarindaki olumlu ve olumsuz taraflarin tespit edilmesi gerekmektedir. Alan
yazinda oOzel egitim programlarmin ihmal edilen ve ekstra program tiirleri
baglaminda incelenen bir c¢alismaya rastlanilmamistir. Bu durum arastirmact

tarafindan literatiirde eksik olarak tespit edilip arastirilmasina karar verilmistir.

Bu ¢alismanin amaci, devlet okullarindaki 6zel egitim siniflarinda uygulanan egitim
programlarini ihmal edilen ve ekstra program tiirleri baglaminda incelemektir.
Program gelistirme asamalarina uygun olarak yapilan incelemeler sonucu, uygulanan
program tiirleri arasi farkliliklar: ortaya koymak hedeflenmektedir. Dolayis ile bu
calisma, yapilacak diger calismalara temel olusturmas: icin egitim uygulamalarinda

onemli bir yere sahip olan 6zel egitim destek programinin;

1. Ihmal edilen (gecersiz) programin &zellikleri ve ihmal edilme nedenleri
nelerdir?

2. Thmal Edilen (gegersiz) programin avantaj ve dezavantajlari nelerdir?

3. Uygulanan ekstra programlar nelerdir/nasil gerceklestirilmektedir?

4. Upygulanan ekstra programin avantaj ve dezavantajlar1 nelerdir?
2. Yontem
2.1. Arastirmanin Modeli

Arastirmanin amaci, ¢alisma grubu, ortami, verilerin toplanmasi ve analiz sekli
arastirma yontem ve desenini belirlemektedir (Yildirrm ve Simsek, 2008). Bu
arastirmanin amaci, devlet 6zel egitim uygulama smiflarinda uygulanan 6zel egitim
programinin ihmal edilen ve ekstra program tiirleri baglaminda incelemektir. Bu
nedenle kendi yasam c¢ercevesinde gergeklesen olguyu c¢ok yonlii ve sistematik

incelemek amaciyla nitel arastirma yaklasiminda durum c¢alismast modeli
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kullanilmistir (Yildirim ve $Simsek, 2013). Nitel arastirmalar, psikolojik Ol¢iimler
yapmaktan ya da sayisal veriler vermekten ziyade, arastirilan durumu derinlemesine
inceleyip analiz etmektedir (Biyiikoztiirk, Kilic Cakmak, Akgiin, Karadeniz ve
Demirel, 2009). Calismada, Ozel egitim Ogretmenlerinin egitim programi
uygulamalarindaki alan yeterliliklerini, uygulama farkliliklarinin 6grenme siirecine,
ogrenci kazanimlarina ve programin verimliligine etkisi derinlemesine incelendigi igin
durum c¢alismasi deseni kullanmilmistir. Durum c¢alismas: karsilasilan bir olguyu
etkenleri ile beraber ele alarak sorgulama stirecidir (Yin, 2009). Yani ortami, etnik ve
sosyal gruplari, programlari, topluluklari ve sistemleri inceleyip c¢oziimleyerek
yorumlamaktadir (McMillan, 2004).

2.2. Calisma Grubu

Bu calismanin ¢alisma grubunu, 2022-2023 egitim 6gretim yilinda Gaziantep Sahinbey
ve Sehitkamil ilgelerinde devlet okulu ortaokul kademesinde goérev yapan 4 6zel
egitim Ogretmeni ve siniflar1 olusturulmustur. Calismada katihlmcilar amagh
ornekleme yonteminden Olgiit Oornekleme yontemine gore belirlenmistir. Amag
dogrultusunda tiim ayrintilara dikkat ederek derinlemesine arastirma yapabilmek icin
amagh Ornekleme yontemi tercih edilmektedir (Patton, 2018). Olciit 6rnekleme
yonteminin amaci ise arastirma i¢in belirlenen hedeflerin gerceklestirilmesi i¢in hedefe
uygun Olgiitleri kargilayan veri kaynaklarmndan bilgi elde etmektir (Yildirim ve
Simsek, 2016). Bu calismada katilimcilarin, 6zel egitim siniflar1 ile 6zel egitim ve
rehabilitasyon merkezlerinde zihinsel yetersizlie sahip Ogrencilere Ozel egitim
vermeleri Ol¢lit olarak belirlenmistir. Etik kurallara uygun bir ¢alisma yiiriitmek
amaciyla katilimcr 6gretmenlerin adlar gizli tutularak kodlama yapilmistir. Buna gore
ozel egitim siniflarinda gorev yapan 6gretmenler S1, 52, S3, 54 seklinde kodlanmustr.
Calisma grubunda yer alan Ogretmenlerin demografik o6zellikleri Tablo 1.de yer

almaktadair.

Tablo 1. Katilimcr Ogretmenlerin Demografik Ozellikleri

Kod Cinsiyet Yas Kidem Egitim Durumu Kurum
S1 Kadin 21-25 1-5 yil Lisans Devlet
S2 Erkek 31-36 11-15 y1l Yiiksek Lisans Devlet
S3 Kadin 26-30 6-10 yil Lisans Devlet
$4 Erkek 26-30 1-5 yil Lisans Devlet

Tablo 1. incelendiginde katilimcilarin cinsiyet dagilimi kadin(f:2), erkek(f:2)
seklindedir. 21-25 ve 31-36 yas aralifinda birer 6gretmen var iken, 26-30 yas araliginda
2 6gretmen bulunmaktadir. Ogretmenlerin kidemleri, 1-5 y1l(f:2), 6-10 y1l(f:1), 11-15
yil(f:1) iken egitim durumlari lisans(f:3), ytiksek lisans(f:1) seklinde degismektedir.
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2.3. Veri Toplama Aracglar1

Durum c¢alismalarinda, ¢esitli veri toplama araglarinin kullanilmasina 6zen
gosterilmektedir. Ciinkii birden fazla veri toplama arac ile elde edilen veriler
karsilastirilarak dogru bulgular elde edilmeye ¢alisiimaktadir (LeCompte ve Schelsul,
2010). Ozel egitim smniflarinda uygulanan egitim programlarinin ihmal edilen ve
ekstra program modeline gore incelenmesi amaglanan calismada birden fazla veri
toplama aract kullamilmistir. Bunlar; gozlem, goriisme (yar1 yapilandirilmis ve

dokiiman analizidir.
Gozlem

Arastirmada, arastirmact tarafindan gelistirilen yapilandirilmis gozlem formu
kullanilmigtir. Gozlem formu ile farkli program tiirlerinin 6gretim stirecinde nasil
meydana geldigini, program Ogeleri arasindaki benzerlik ve farkliliklar1 ortaya
cikarilmistir. Nitel arastirma yontemlerinde en sik kullanilan veri toplama araci olan
gozlem, verileri dogrudan elde etmemize olanak saglamaktadir. Cilinkii gozlem
sirasinda meydana gelen her durum bire bir kaydedilip, yorumlanmaktadir
(Bliytikoztiirk ve dig., 2018). Bu teknigin en 6nemli yonii ise dogal ortamlarinda

gozlenenlerin davranislarinin izlenmesidir (Karasar, 2007).

Arastirmada kullanilan gozlem formu otuz maddeden olusmaktadir. Maddeler resmi,
uygulanan, ihmal edilen, ekstra program tiirlerini ortaya koyacak nitelikte ana
temalardan olusmaktadir. Calisma grubu olarak belirlenen dort 6zel egitim 6gretmeni
ve sinifi ayr1 hari her biri 40 dakika olan 20 ders saati gozlenmistir. Gozlem Gaziantep
ili Sahinbey ilcesinde bulunan iki devlet okulu biinyesinde bulunan 06zel egitim
smiflarinin - gozlemi, 2022-2023 6gretim yili Ekim ve Kasim aylar1 igerinde
gerceklesmistir. Gozlem her bir madde igin ‘evet, ‘hayir’ ve ‘nedeni’ seklinde

katilimar tarafindan not alinarak gerceklesmistir.
Goriisme

Iki kisi arasinda gerceklesen, arastirma amacina yonelik bilgisi olan kisilerden bilgi
elde edilen nitel arastirma veri toplama araglarindan birdir (Biiytikoztiirk ve dig.,
2018). Katilimcilarin sorulan sorulara verdikleri cevaplar1 arastirmaci ¢oziimleyerek
bir mantik dizini olusturmaktadir (Glesne, 2012). Ozellikle katilimcilarm konu ile ilgili,
bilgilerinin, tecriibelerinin, algilarinin, tutum ve disiincelerinin anlasilmasi
noktasinda etkili bir veri toplama aracidir (Merriam, 2018; Patton, 2018; Yildirim ve
Simsek, 2018). Arastirmada yari yapilandirilmis gortisme teknigi kullanilmistir.

Gorlisme formu arastirmaci tarafindan olusturulan 10 sorudan olusmaktadir. Sorular
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literatiir taramasi sonrasinda Gaziantep Universitesi Egitim Programi ve Ogretimi
alaninda uzman 6gretim tiyesinin goriisleri aliarak hazirlanmistir. Uzman gortisiine
bagli kalinarak sorular {izerinde ekleme ve ¢ikarmalar yapilarak son hali katilimcilara
sunulmustur. Sorular ¢alismanin amacina uygun olarak program tiirlerinin meydana
gelis nedenleri ve Orneklerini belirlemeye yoneliktir. Gerekli arastirma izinleri
alindiktan sonra dort 6gretmen ile yer ve randevu saati belirlenerek 2022 yil1 Kasim
ay1 igerisinde 40 dakika siiren goriismeler gergeklestirilmistir. Gortismeye
baslanmadan once katillmcilara goniillii olduklarma ve gizlilik ilkesine bagh
kalmacagma dair bilgilendirme onam formu imzalatilmigtir. Katilimalarin
demografik Ozelliklerinin belirlenmesi ile baslayan goriismede sorular sirasi takip

edilerek sorulmus, gerekli yerlerde katilimci ve arastirmaci eklemeler yapmuistir.
Dokiiman Analizi

Nitel arastirmalarda ¢alismanin gegerlilik ve giivenirliligini saglamlastirmak i¢in konu
ile ilgili yazili ve gorsel dokiimanlarin incelenmesidir (Glesne, 2012). Dokiimanlar
hazir bilgi kaynag1 olarak goriilmekte ve nitel ¢alismalarda sik¢a kullanilmaktadir
(Meriam, 2018). Calismada dokiiman olarak 21.04.2021 tarihinde MEB tarafindan
onaylanan destek egitim programu (zihinsel yetersizligi olan bireyler icin) ile 2018
tarihinde 652 yazili MEB’in Tegkilat ve Gorevleri Hakkinda Kanun Hiikmiinde
Kararnamesi c¢ercevesinde olusturulan kurulun karariyla giincellemesi yapilan

19.01.2018 tarihli ortaokul 6gretim programi incelenmistir.
2.4. Verilerin Analizi

Uzerinde ¢alisilan konu hakkinda elde edilen verileri anlamak ve neyi ifade ettiklerini
saptamak icin nitel veri analizi gergeklestirilmektedir (Celik, Baykal ve Memur, 2020).
Veri analizinde amag, fark edilmeyeni fark etmek, goriiniir kilmak ve bu sayede alana
katki saglamaktir (Ozdemir, 2010). Her calismaci kendi yontemleri ile 6zgiin olarak
calisma verilerini analiz edebilmektedir (Cetin, 2017). Fakat nitel ¢alismalarda siklikla
betimsel ve igerik analizi kullanilmaktadir. Veri ¢oziimlemelerinin ytizeysel oldugu
calismalarda betimsel analiz kullanilirken, analiz sonrasinda verileri daha anlasilir
kilmak adma cgesitli temalara ihtiya¢ duyulmas1 durumlarinda igerik analizi tercih
edilmektedir.

Yiriitilen calismada, verilerin ayrintili incelenerek ¢oziimlenmesi gerektiginden
icerik analizi kullanilmistir. Elde edilen veriler, kirk sayfa gézlem notu ve on sayfa
yazili hale getirilmis goriisme dokiimanindan olusmaktadir. Gozlem ve goriisme
notlar1 paralel olarak incelenerek benzer durumlar kodlanip, temalar altinda

toplanmustir. Arastirmada arastirmaci program gelistirme uzmanu ile beraber iki kere

58



International Journal of Current Approaches in Language, Education and Social Sciences

S., Kog, R., Kacdi ve C. Bozoglu CALESS 2024, 6(2), 50-73

veri setlerini kodlamis, aradaki uyum ise Miles ve Huberman'in (1994) formiilii
[Giivenirlik = (Goriis birligi/Goriis birligi+Gortis ayriligy) x 100] kullanilarak
hesaplanmistir. Aradaki uyum .85 olarak saptanmistir. Kodlayicilar arasindaki
uyumun .70"ten fazla olmasi yapilan kodlamalarin giivenirliliginin tutarlilik agisindan
yeterli oldugu kanisina varilmistir (Akay ve Ultanir, 2010). Tiim diizeltme, ekleme ve
cikarmalar yapildiktan sonra verilerin son hali bulgularda yer alan tablolar ile sunumu

gerceklestirilmistir.
3. Bulgular

Ozel egitim siniflarinda ihmal edilen program dgeleri ve nedenlerine iliskin bulgular

Tablo 2."de sunulmustur.

Tablo 2. Ozel Egitim Siniflarmda Ihmal Edilen Program Ogeleri ve Nedenleri

Thmal Edilen Program
Icerik ve Hedefleri Neden
Matematik o . . .
5'ten 100’e beser ritmik sayar. Bilissel becerilerdeki yetersizlik
Tiirkce

Farkl tiirdeki metinleri okuduktan =~ Metin ayirt etme becerilerinin yeterli

sonra bilgi birimleri ile ilgili sorular: olmamasi
yanitlar.
Sosyal Bilimler
Diinya tizerindeki gesitli tilkeleri Sinifta haritalarin bulunmamasi
tanir.

Okul i¢indeki sosyal kuliipleri bilir. Okulda sosyal kuliiplerin islevsel
olmamasi

Teknolojik tirtinlerin neden gelistigini  Ust diizey diistinme becerilerinin

fark eder. gelismemis olmasi
Miizik
Miizik aleti calar. El kas koordinasyonunun zay:f

olmasi
Bilissel diizeylerine uygun olmamasi
Ifade edici dilin istenen seviye
olmamasi

Basit miizik aletlerini tasarlar.
Basit tekerlemeleri soyler.

Teknoloji Tasarim
Ulkemizdeki ve diinyadaki teknolojik
gelismeleri karsilastirir.
Tasarim planlamasi yapar.

Ileri diizey 0grenme stratejilerini
kullanamamalar1
Ust diizey biligsel becerilerinin
, gelismemis olmasi
Ince motor becerilerin yeteri kadar
gelismis olmamasi

Tasarim ¢izimleri yapar.

Bilisim Teknolojiler
Bilgisayar sistemini bilir.
Bilgisayar aglarini bilir.
Problem ¢6zme kavramlarini ve
yaklasimlarini bilir.

Din Kiiltiirii ve ahlak Bilgisi

~ Okulda bilisim sinifinin olmamast
Ogretmenin konuya hakim olmamasi
Biligsel diizeye uygun olmamasi

Dua okur ve ezberler.
Abdest ve namazin farzlarin bilir.
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Hac ibadetini bilir. Giinliik hayata aktariminin
- olamamast
Kurban ibadetini bilir. Ogretmenin tutum ve diistinceleri
Resim
Guaj ve akrilik boyalar: tanir. Ailelerin ekonomik diizeylerinin
, disiik olmasi
Belirlenmis figiirleri makasla keser. Ince motor becerilerin yeteri kadar
- gelismis olmamasi
Camurla sekil yapma Ogretmenin temizlik konusunda

hassas olmasi

Fen Bilimleri

Gezegen maketlerini yapar. Bilissel diizeylerine uygun olmamasi
Mikroskopla canlilar1 siniflar. Aracg gereg eksikligi
Elektrik devrelerini ve elemanlarini Giinliik hayatta 6grencilerin
tanir. kendilerini tehlikeye atma olasilig1
Beden Egitimi

Spor dallarina 6zgii taktikleri bilir. Anlama ve kavrama beceri

B diizeylerine uygun olmamasi

Ornek sporculari tanr. Ogretmenin hedefi gerekli

gormemesi

Tablo 2. incelendiginde yapilan dokiiman incelemesi, gozlem ve Ogretmen
goriismeleri sonucunda, 6zel egitim siniflarinda resmi programda yer alan tim
derslerden ihmal edilen hedeflere rastlanmaktadir. Tabloda verilen icerik ve hedefler
dokuman incelemesi sonucunda elde edilmistir. Dokiiman incelemesi sonucunda tim
hedef ve bagl olarak icerikler gozlenmeye baslanmistir. Ders esnasinda ihmal edilen
hedef ve igerikler gozlem teknigi ile elde edilmis olup ihmal nedenleri 6gretmen
goriismeleri ile netlestirilmeye calisilmistir. Ihmal edilen hedef ve iceriklerin neden
kaynaklandig1 tabloda sade bir dille ifade edilmistir. Sif gozlemi ve 6gremen
gortisleri dogrultusunda, bazi 6grenci Ozellikleri (bilissel diizeyin yeterli olmamasi,
diisiik sosyoekonomik diizey, motor becerilerindeki gerilik) ve bir takim 6gretmen
ozellikleri (politik goriis, tutumlar, mesleki yetersizlik), hedeflerin ihmal edilme
nedenlerini yansitmaktadir. hmal edilen igerik ve hedefler ile ilgili S1, “Genel egitim
simiflarinda uygulanan programin aynisi 6zel egitim smniflarinda da uygulamamiz
bazi icerik ve hedefleri ihmal etmemize neden olmaktadir. Zihinsel beceriler olarak
akranlarinda geri olan Ogrencilere bazi hedefler agir gelmektedir. Daha basit
kazanimlar1 gerceklestirmeden digerlerine ge¢memiz ¢ocuklarin 6grenmeye karsi 6n
yargili olmalarina ve okula karst mesafeli olmasina neden oluyor. Bazen de okuldan
kaynakli materyal eksikliginden ders isleyemiyoruz. Ozel egitim de somutlagtirma
¢ok onemli. Teorik anlatimlar havada kaliyor ve 6grenci 6ziimsemiyor. Kafa karisiklig
yasatmamak adma bu kazanimlari athiyoruz.”, S3 ise “Ozel egitime uymayan
tamamen mevcut politikayr yansitan igerikler ve kazanimlarmni siifimda
uygulamiyorum. Daha oncelikli ihtiyaglarimiz var ¢iinkii. Oz bakim becerilerini ya da

kendini koruma giidiisii tam gelismemis c¢ocuklar var. Onlar1 giinliikk yasamda
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tehlikeye sokabilecek, yanlis anlayarak hayatlarna yanlis yansitacaklarini
distindiigiim kazanimlar1 6gretmemeye ¢alistyorum.” goriisiinii belirtmigtir. Farkl
veri toplama araglar1 ile gerceklestirilen arastirma sonucunda resmi Ogretim
programinda yer alan hedef ve igeriklerin ders gozlemlerinde ihmal edildigi
gozlenmistir. Bu durum resmi program ile uygulanan program arasinda farkliliklar:

beraberinde getirmistir.

Genel egitim okullar1 6zel egitim siniflarinda (5,6,7 ve 8. smif) ihmal edilen 6gretim
programlarinin belirlenen avantaj ve dezavantajlarmin neler oldugu Tablo 3.de yer

almaktadair.

Tablo 3. Ozel Egitim Siniflarinda Ihmal Edilen Programin Avantaj ve Dezavantajlar:

Ihmal Edilen Program
Avantaj Dezavantaj
Zaman kaybin1 onlemesi Ogrenci gelisim alanlarinin geri
kalmasi
Ogrencinin kendini yetersiz Ogretmenin kisisel diigtincelerini
hissetmesini engellemesi egitime yansitmasi
Kurum, 6gretmen ve 0grenci Egitim programinin etkililigi
eksiklikleri tespit edilmesi yitirmesi

Tablo 3. incelendiginde, gozlem ve 6gretmen goriismeleri sonucunda ihmal edilen
program tiir{iniin avantaj ve dezavantajlar1 siralanmaktadir. hmal edilen programin
avantajlar1 su sekildedir: Zaman kaybinin 6nlenmesi, 6grencinin kavrama becerisinin
ustiinde olan kazanimlarin programdan ¢ikartilarak diger kazanimlarin pekismesi
saglanmaktadir. Ogrencinin kendini yetersiz hissetmesini engellemesi; {ist diizey
bilissel beceri gerektiren igerik ve kazanimlarm 6grenciye sunulmasi, akademik olarak
zorlanmalara ve psikolojik yipranmalara sebep olmaktadir. Kurum, 6grenci ve
ogretmenin eksikliklerini tespit etmesi; ihmal edilen program o6gelerinin ayrmtili
olarak incelenmesi, ihmal nedenlerini ve sonuglarin ortaya ¢ikaracag icin geri doniit
niteligi tastmaktadir. Ihmal edilen programin avantajlarinin yaninda dezavantajlarina
da rastlanmistir. Ogrenci gelisim alanlarinin geri kalmasi, ihmal edilen igerik ve
hedeflerin bazen Ogrencinin topluma uyumunu ve kendini gerceklestirmesini
engellemektedir. Ogretmenin kisisel diisiincelerini egitime yansitmasi; tutum,
diisiince, ideolojik ve politik goriisiinden dolay1 kasith ihmal edilen 6geler, 6grenciyi
akademik, sosyal, kiiltiirel ve psikolojik anlamda olumsuz etkilemektedir. Egitim
programinin etkililigini yitirmesi; ihmal edilen hedeflerin daha anlasilir ve basit
diizeyde oOgrenciye sunulmamasi, Ogretmenin etkili program okuryazari

olmadigindan kaynaklanmak da ve egitim programinin genel hedeflerine ulasmasin
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engellemektedir. Avantaj ve dezavantajlar ile ilgili 6gretmenlerin alman goriislerinde
ise S2; “Yogun bir program hem bizi hem de 6grencileri strese sokmaktadir. Ozellikle
ogrenme hizlari cak yavas oldugu igin 6grencilerin hedef ¢cikarimi zaman kazanmamiz
acisindan ¢ok iyi oluyor.” ve S4; “Aslinda ihmal diye bir seyin olmamas1 gerekiyor.
Programi giizel inceler, o6grenci ihtiyaglar1 tam tespit eder ve onlar: iyi tanrsak,
kazanimlar1 sadelestirerek uygulayabiliriz. Ciinkii her bir kazanimin birden fazla
faydasi var. Bazen siire¢ icinde beklemedigimiz hedefleri gerceklestirebiliyor
ogrenciler. [hmal edilen kazanimlarin olmasi, Ogretmen olarak bizim yetersiz

oldugumuzu da gosterir aslinda.” yer vermektedir.

Ozel egitim smiflarinda uygulanan ekstra program &gelerinden hedef ve egitim

durumlarma iligskin bulgulara Tablo 4.’de yer verilmektedir.

Tablo 4. Ozel Egitim Sniflarmnda Ekstra Program Hedef ve Egitim Durumlar:

Ekstra Program

Hedefler Egitim Durumlari
Atatiirk’ii tanir, milli miicadele Milli miicadele miizesi gezisi
bilincini kazanar. ,

Afet egitimi konusunda bilgilidir. Itfaiye gezisi

Yardimlasmanin 6nemini bilir. Kardes okula kitap hediyesi.

Trafik kurallarmi bilir. Emniyet is birligi ile yaya gecidi
kontrol etkinligi
Aile ici iletisimde etkilidir. Haftalik aile katilim1 (yaratici drama
etkinlikleri)
Saglikli yasamin farkindadir. Yerli mali etkinlikleri.

Tablo 4. incelendigi zaman Ozel egitim simiflarinda uygulanan ekstra program
Ogelerine iliskin hedefler ve onlar1 gerceklestirmek igin tercih edilen egitim durumlar:
ifade edilmektedir. Yapilan gozlem siirecinde resmi programa yansitilan ekstra
hedeflerin belirli giin ve haftalar gizelgesine gore belirlendigi tespit edilmistir. Ogrenci
ogrenme stratejileri, 6gretmen yeterlilikleri ve okul imkanlar1 goz oniine alinarak,
ekstra hedefleri gerceklestirmek icin uygun 6grenme-0gretme faaliyetleri secilmistir.
Atatiirk’ti tanima ve milli miicadele bilincini gerceklestirme ve afet egitimi konusunda
bilinglenme hedefini gergeklestirmek icin somutlastirmanin faydali olacag:
diisiiniilerek gezi planlamalar1 yapilmistir. Ogrencilerin yardimlagsma ve insan
iligkilerini artirmak i¢in kardes okul uygulamasina sinif dahil edilmistir. Farkli kurum
ve kuruluslar ile iletisime gecerek hem topluma uyum saglanmis, hem de trafik
kurallarina iliskin bilgilendirilmede bulunulmustur. Yerli mali haftasi ile hem
ogrencilerin sosyal gelisimleri desteklenmis ve beslenme aliskanliklar: igin temel
atilmistir. Diizenli olarak uygulanan ekstra faaliyet ise aile katiimi oldugu
gozlenmistir. Ortak aile ihtiyaclarina yonelik okulda aile katilimli yaratict drama

etkinlikleri yapilmistir. Ekstra programa iliskin 6gretmenlerden S1, “Sene basinda
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MEB’in yayinladig: belirli giin ve haftalar listesi ile uyumlu olacak sekilde ekstra
faaliyetler ekliyorum. O tarihlerde 6grencilerin hoslarina gidebilecek ve onlar igin
faydali olabilecek etkinlikler planliyorum. 10 Kasim haftasi, somut olarak 6grenmeyi
gerceklestirme ve milli duygularini artirmak i¢in miize gezisi yaptik. Velimizin biri
itfaiye personeli onun destegi ile afet egitimi konusunu itfaiye merkezinde isledik.
Emniyeti ile ortaklasa projede 6zel egitim sinifinin da yer almasini isteyerek ¢ocuklarin
toplumsal konularda bilingli olmasmi planladim.” derken S2, “Ekstra yapilan
programlarin  Ogrencileri olumlu etkiledigini = diisiinmekteyim. Beslenme
aligkanliklarinin diizensiz ve zararli oldugunu fark etigim zaman yerli mali haftasi ile
hem eglendik hem 6grendik. Okulumuzun kardes okul olarak belirledigi okula simf
olarak kitap yardiminda bulunmamiz 6grencilerimi ¢ok mutlu etti ve iletisimleri
kuvvetlendirdi. Ozellikle 6zel egitim degismez pargasi olan aileler ile siirekli
etkilesimde olmak benim calisma prensibim. Ogrenci ve aile ihtiyaglarina yénelik grup
grup her hafta olan aile katilimli etkinliklerim oluyor. Bu etkinliklerin farkl: gelisim
alanlarina, aile i¢ci uyuma, velilerin 6zel egitime olan olumsuz bakis agilarinin

degismesine miitkemmel katkis1 oluyor.” seklinde goriis belirtmektedir.

Genel egitim okullar1 6zel egitim simiflarinda (5,6,7 ve 8. sinif) ekstra Ogretim
programlarinin belirlenen avantaj ve dezavantajlarinin neler oldugu tablo 5.’te yer

almaktadar.

Tablo 5. Ozel Egitim Sumiflarinda Uygulanan Ekstra Programin Avantaj ve Dezavantajlart

Ekstra Program

Avantaj Dezavantaj
Ogrenci motivasyonunu artirmasi Okula maliyetli olmasi
B Okulu sevdirmesi Tam katilimin saglanamamasi
Ogrencilerin toplumsal konulara Aileleri ekonomik olarak etkilemesi
kars1 bilinclenmesi
Etkili iletisim kurmada yardimci Stirekli ve devamliliginin olmamasi
olmasi

Ogrenci yetenek ve ilgilerinin
tespitinde etkili olmasi

Tablo 5.” e bakildiginda 6zel egitim siniflarinda uygulanan ekstra programin avantaj
ve dezavantajlari sirlanmistir. Ekstra programin avantajlar su sekilde tespit edilmistir:
Ogrenci motivasyonunu artirmast, farkli ve dgrenci ilgisine yonelik etkinlikler 6grenci
katilmin1 ve ogrenme istegini artirmaktadir. Okulu sevdirmesi, belirli araliklarda
yapilan ekstra uygulamalar 6grencinin okula bagliligimni artirmaktadir. Ogrencinin
toplumsal konulara karg: bilinglenmesi, 6zel egitim ayn1 zamanda 6grencinin topluma
uyumunu sagladig icin etkinlik planlamalarinda toplumsal konularin islenmesi
faydali olmaktadir. Etkili iletisim kurmada yardimct olmasy; toplu etkinlikler, grup

hareketleri is birligi icinde calismay1 desteklemekte ve akran zorbaliinin oniine
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gecmektedir. Ogrenci yetenek ve ilgilerin tespitinde etkili olmass; yiiriitiilen faaliyetler
sirasinda Ogrencilerin aktif olma ve Ogrenmedeki istekleri, 6grencinin 0grenme
stratejisini  belirlemektedir. Gozlemler sonucu birtakim dezavantajlara da
rastlanmistir: Okula maliyetli olmasi, gezi etkinliklerinde okulun ulasimi saglamasi
mali olarak zorlamaktadir. Tam katilimin saglanamamasi; okul dist etkinlikler, saglik,
ailevi sorunlar, ekonomik sebepler gibi nedenlerden dolay1 tiim Ogrenciler
katilamamaktadir. Aileleri ekonomik olarak etkilemesi; ders dis1 ya da okul disinda
ylritiilecek etkinlikler icin yol masrafini, malzeme ticretini 6deyemeyen veliler yer
almaktadir. Siirekli ve devamliligin olmamasi, ekstra faaliyetler deneme yanilma yolu
ile gerceklestirildigi icin tekrarin olmamas: 6grencide kazanimlarin havada kalmas:
neden olmaktadir. Uygulanan ekstra programa iliskin 6gretmen goriisleri ise su
sekildedir: S3; “Farkli ve Ozellikle smif ve okul disi yapilan faaliyetler 6grenciyi
heyecanlandirmakta ve ogrenmeye daha acik hale gelmektedir. O sirada vermek
istediginiz her seyi daha rah at verebiliyorsunuz. Ogrencinin okula bagliliginin ve
motivasyonunun arttigini goriiyorsunuz. Fakat bazen gesitli sebeplerden kaynakli tam
katilm saglanmadigi zaman, katilmayan oOgrencilerin geri ve eksik kaldigini
goriiyorsunuz.”, S4; “Ev ve okul disinda 6grencilerin birey olarak vakit gecirmeleri,
topluma uyumlarini hizlandirmaktadir. Kurallarin neler oldugunu bilerek hareket
etmeleri 6z gilivenlerini artirmaktadir. Yiiritiilen faaliyetler eglencenin disinda
ogrenci gelisim alanlarina hizmet ettigi i¢in simf i¢i 6grenmeleri hizlandirmaktadar.
Elde imkansizliklar nedeniyle etkinliklerde smirlamalara gidebiliyoruz. Somut
ogrenmelere onem verdigim icin okul disinda gezi, tiyatro gibi etkinliklerde ulasim
sitkinti oldugu ya da malzeme istedigim zaman ailelerin ekonomik problemleri

faaliyetleri engellemekte ya da beni degisiklik yapmaya zorlamaktadir.”
4. Sonug, Tartisma ve Oneriler

Bu boliimde 6zel egitim siniflarinda uygulanan egitim programlarmin ihmal edilen ve
ekstra program tiirlerine gore incelenmesi sonucu elde edilen sonuglar, literatiir

cercevesinde tartigilarak onerilerde bulunulmustur.

Ogrenci dzelliklerinin gesitlilik gdsterdigi siniflarda farkli program tiirlerine rastlamak
miimkiindiir. Karacaoglu (2011), 6gretim programlarmin esneklik 6zelligi nedeniyle
program 6gelerinde 6grenci ihtiyag ve ilgilerine gore degisiklik yapilabileceginin olasi
oldugunu ileri siirmektedir. Ozellikle okul veya kurumlarin 6zel egitime vermis
olduklar1 destek derecesi program tiirlerinin olusmasinda etkili olmaktadir. Unal,

Taskaya ve Ozdemir (2016)iin yuriitmiis oldugu calismada sinif ortaminda farkh
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program tiirlerinin olusmasini, 6gretmenin gorev yaptig1 kurumlarin, okul ikliminin

ve mesleki yeterlilik ile donaniminin farkli olmasi ile bagdastirilmistir.

Ozel egitim smuflar;, devlet okullarinda birlestirilmis smif uygulamas: ile
olusturulmustur ve biinyesinde bulunduklar1 okullarin resmi egitim programlarin
kullanmaktadir. Ogretmenler resmi programda yer alan ders ve hedefleri takip
etmekte, sinif defterlerine resmi programda yer alan kazanimlar yazilmaktadir. Ozel
egitim smiflarinin  biinyesinde bulunduklar1 okullarin egitim programlarini
kullanmalar1 6zellikle ihmal edilen programin olusmasin saglamaktadir. Palavon ve
Gogen (2017) gcalismasinda bu durumu, birlestirilmis 6zel egitim siniflarinda birden
fazla programin kullanilmasinin, programin yetismeyecegi ve tek kademeli siniflarda
uygulanan Ogretim programinin 6zel egitim siniflarinda uygulanmasmin dogru

olmayacag1 sonuglari ile desteklemektedir.

Ozel egitim simiflarinda dgretmenlerin, 6gretim programinda yer alan tiim dersleri
sinif ortamina tasidiklar: fakat derslerin tiim kazanimlarini gergeklestiremedikleri
belirlenmistir. Derslerde basit diizey kazanimlarin gerceklestirilecegi bir program
uygulanmaktadir. Ozellikle hedefleri gergeklestirmek icin somutlagtirmanin oldugu,
basamak basamak ilerlenen, 6grencinin yasayarak ogrenebilecegi 0grenme-6gretme
siirecleri uygulanmistir. Bu durum, 6grencilerin daha hizli ve kalici 6grenmelerini
saglamistir. Fleming (1970), yakindan uzaga, basitten karmasiga, somuttan soyuta

gore hazirlanan 6gretim programinin bagariy: artirdigina calismasinda deginmistir.

Uygulanan programin smiflarda farklilik gostermesi 6gretmen oOzelliklerinden ¢ok
etkilenmistir. Ogretmenlerin 6zel egitimi nemsememesi, mesleki donanim eksikligi,
ogretim programini aktarmakta yasadiklar1 sorunlar ve 6grenci 6zelliklerine strateji
belirlememeleri ihmal edilen hedef ve igerikleri meydana getirmistir. Ayrica anlik
olarak uygulanan programda biitiinsellik goriilmemistir. Bortan (2012), calismasinda
ogretmenlerin 6zel egitim ve program uygulamalar1 konusunda yeterli donanima
sahip olmadiklari, destek hizmet i¢i egitimlere ihtiya¢ duyduklarin ileri stirmiistiir.
Benzer bir arastirma ise Artan ve Uyanik Batal (2003) yapmustir. Arastirmada 6zel
egitime ve uygulamalarma yonelik 6gretmenlerin kendilerini yetersiz hissederek
egitime ihtiya¢ duyduklari belirtilmistir. Uygulanan programin, 6gretmen elinde sekil
almasi 6zgiin, dinamik, dikkat c¢ekici ve giidiileyici bir programi beraberinde
getirebilmektedir. Bu sekilde program dontitlerinin elde edilmesi, 6gretmenin mesleki
dinamikligini ateslemektedir. Okul ve kurumlarda, sene basinda 6grenci ihtiyaglars,
ogretmen yeterlilikleri ve kurum kiltiirine gore resmi programla uyumlu

uygulanacak program hazirlanmak istense de ileri diizey bilissel becerilerin aktif
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kullanilacag icerik ve hedeflerin yerine, basit diizey becerilerin aktif hale gelecegi bir
program hazirlanmistir. Oz bakim ve sosyal becerilerin 6zel egitimde daha gerekli
oldugunun diisiiniilmesi, uygulanacak destek egitim programlarmin bu temelde
olusturulmasina sebep olmustur. Erden (1998) ise 6grencilerin 6z bakim becerilerini

ne kadar iyi kullanabiliyorsa 6zel egitimin o kadar etkili oldugu sonucuna varmaistir.

Devlet okullarindaki 6zel gereksinimli 6grencilerin, yetersizlik alan ve derecelerinin
birbirinden farkli olmasi uygulanan ve ekstra programi sekillendirmektedir. Ozel
egitim siniflarinda ekstra programda yer alan egitim durumlarinin belirli giin ve
haftalar cizelgesine gore sekillendigi tespit edilmistir. Farkli kurumlar ve aile is birligi
ile yuriitiilen ekstra programin, 6grencilerin kiiltiirel ve sosyal anlamda gelismelerine,
topluma uyum saglamalarina etkili olmaktadir. Balkan Kiyic1 ve Atabek Yigit (2010)
calismalarinda, ders dis1 etkinliklerin 6grencilerin birebir deneyim kazanmalarina ve
sosyalleserek eglenmelerine firsat sundugu sonucuna ulasmislardir. Fakat gozlem
boyunca ekstra programda yer alan faaliyetlerin planlanmasi, okula maliyet olarak
ylik oldugu ve okul idaresinin desteginin alinamadig1 goriilmiistiir. Bu durum ekstra

uygulamalarin devamlilik gostermesini engellemektedir.

Ozel egitim smiflarinda ihmal edilen program &gelerine rastlanmigtir. Thmal edilen
hedef ve igeriklerin kasitli olarak gormezden gelinmesinin nedenleri belirlenmistir.
Siklikla 6grenci gelisim alanlarindaki eksiklikler ihmal edilen programin olugsmasima
yol agmustir. Ust diizey bilissel becerilerden yoksun &grenciler, bilginin analiz ve
sentez asamalarini gergeklestirmekte zorlanmaktadir. Ogretmenler ise bu sebepten
otlirii seviyelerinden yukarida yer alan igerik ve hedeflerini programda ¢ikartmistir.
Ayni zamanda okuldaki materyal ve donanim eksiklikleri, ekonomik nedenler ve
ogretmen goriisleri ihmal edilen programin nedenleri arasinda tespit edilmistir. Kaya
ve Ok (2016) bu sonucu, 0gretmenlerin planladiklar: programi ne derece uygulayip
uygulamadiklarina dair yiriitmiis olduklar1 ¢alismada, okullardaki alt yapi ve
teknolojik donamim eksikliklerinden kaynakli faaliyetleri yerine getiremedikleri

sonucuyla desteklemektedir.

.....

ise kendini yetersiz hissetmedigi elde edilen sonuglar arasindadir. Aynm1 zamanda
ihmal edilen programin nedenlerinin ortaya konmasi, kurum ve Ogretmen
eksikliklerinin ortaya konmas: agisindan etkili olmaktadir. Bunun disinda 6grencinin
gelisim alanlarinin geri kalmasi, 6gretmen diisiincelerinin egitime yansimasi ihmal

edilen programin olumsuz tarafina dikkat cekmektedir.
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Ozel egitim Ogretmenlerinin ekstra programada siire¢ icinde ©6nem vermeye
calistiklar1 belirlenmistir. Geziler, sanat faaliyetleri, halk oyunlar1 gibi 6grencilerin
tiretken olarak sosyallesebilecekleri etkinlikler ekstra programda yer almaktadir.
Bedensel, zihinsel, sosyal ve psikolojik gelisim alanlarina hizmet etmesi planlanan
programin, o0grenci ve velilerden alman geri doniitler ile 6gretmenler tarafindan
gelistirilek olumlu gelisimlerin devaminin saglanacag: belirtilmistir. Pektas (2016)
calismasinda, 6zel egitim programlarinin 6grencideki davranis problemlerini azalttigs,
sosyal beceri ve iletisim yetilerinin kuvvetlendigi kanisina varmigtir. Okula maliteyli
olmasi ve ailelerin ¢cogunun 6zel egitimde bu tarz etkinliklerinin gereksiz oldugunu
diistinmesi gibi durumlara ekstra program uygulanirken karsilasilmaktadir. Argon ve
Kiyia (2012) tarafindan yirtitiilen bir ¢alismada ise dgrencilerin okul etkinliklerine
katilmamasinin ailevi nedenlerinin olabilecegini ileri stirmiistiir. Bu nedenler arasinda

diisiik ekonomik diizey ve ilgisizlik siralanmugtir.

Ozel egitim siniflarinda farkli 6gretim program tiirlerinin ortaya ¢ikmasi 8gretmenin,
program okuryazarlifina sahip olmamasi, birlestirilmis siniflara yonelik tecriibesiz
olmalar1 ve 6n yargi ile tutumlarimn etkili oldugu gériilmektedir. Oziidogru (2016),
O0gretmenlerin egitim programlarina dair inceleme, anlama ve uygulama yetilerinden
uzak oldugu, 6gretim programlarmin degerlendirilmesine yonelik yaptig1 calisma
sonuglar1 ile desteklenmektedir. Coskun ve Aydin (2015)'in, birlestirilmis simf
uygulamasinda 6gretmenlerin karsilastiklar1 sorunlar1 belirlemeye yonelik durum
calismasinda da benzer sonuglara ulagilmistir. Calismada 0gretmenlerin farkl smif
kademesinde yer alan Ogrencilerin ayni siufta olmasini, amaglarin
gerceklestirilmesini ya da zamanmin etkili kullanilmasinmi engelledigi ileri

strtilmektedir.
Arastirma sonuglar gergevesinde, sunulan oneriler su sekildedir:

e Kurum yoneticileri ve 6gretmenlerin program okuryazarhiklarmi gelistirmek
icin MEB program gelistirme uzamlarindan destek alinarak hizmet i¢i egitimler
planlanabilir.

e MEB tarafindan, yetersizlik tiir ve derecesine bagli olarak 6zel egitim siniflarina
ayr1 egitim programi hazirlanabilir.

¢ Resmi destek egitim programlarmin igerik ve hedef bakimindan
sadelestirilmesi yapilarak, coklu yetersizlik gosteren Ogrencilere yonelik
uygulama alanlar1 agilabilir.

e Uygulanan egitim programlarmin ogrenci ihtiyaglar1 dikkate alinarak ve ilgi

cekici olacak sekilde planlanabilir. Bu nedenden dolay1 6gretmenlerin lisans
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egitiminde, Ogrenci ihtiyaglar1 ile Ogrenme siireclerini uyumlu hale
getirebilecekleri ders igerikleri artirilabilir.

o Ozel egitim siniflarinda uygulanan programin akademik hedeflerinin yani sira
sosyal becerilerini artiracak sekilde olusturulmasi, 6grenci gelisim 6zelliklerini
olumlu etkileyebilir.

e Thmal edilen program boyutlar1 tespit edilerek, okul, kurum eksiklikleri
giderilebilir.

e Ozel egitimde ekstra program ve etkinliklerinin 6nemini belirtecek veli
goriismeleri yapilik 68rencilerin gelisim alanlar1 desteklenebilir.

e (Calismanin, kapsami ve 6rneklem sayisinin artirilarak yapilmasi 6zel egitim
programlarinin islevsel olup olmadig1, 6gretmenlerin programi amaca ve 6zel
egitim igerigine uygun bir sekilde uygulayip uygulamadig: belirlenebilir.

e Devlet okullarindaki kurum amirlerinin 6zel egitime 6nem vererek 6zel egitim
ogretmenlerini denetimlerini artirmalari, O6gretmenlerin resmi programa

uyumlu bir sekilde siire¢ planlamasina katk: saglayabilir.
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Keywords Writing academically is substantially important for transmitting reliable knowledge to
readers, and the abstract represents a fundamental section in revealing the basic content of
the study. Verbs, known as “’processes’’ in Functional Grammar, are also essential in
academic writing in general and abstracts in specific. Therefore, this study aims to analyse
the rhetorical structural moves and ‘’processes’’ used in each move. The qualitative
SFL approach was employed, and the data were selected from the Scientific Journal Ranking
website; eighty research articles were chosen purposively following two theories in
analysing the data, namely IPMPC by Hyland (2000) and SFL by Halliday (1985). The
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1. Introduction

According to Saboori and Hashemi (2013), members of each academic community
adhere to particular rhetorical genres that are unique to each academic genre and are
mostly represented by research articles (RA). Hyland (2000) asserts that research
articles have two main purposes: first, they disseminate knowledge to the members of
the academic community, and second, they persuade readers to believe claims and
statements. Thus, the abstract, which is a significant part of a research article (RA), has
grown in popularity among academics and has attracted the interest of several studies
(AlKhasawneh, 2017; Behnam & Golpour, 2014; Candarli, 2012).

In addition, according to Gholipour and Saeedi (2019), the abstract serves multiple

purposes, such as sharing information with others, convincing certain readers in a
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community, and persuading editors to accept rather than reject submitted papers
(Lores, 2004). Furthermore, Candarli (2012) argues that abstracts are important parts
of research articles since readers will possibly read them first and decide either to read
the whole research article based on the content of the abstract or stop reading it. As a
result, producing pertinent research articles from specific domains for the global
discourse community requires the ability to write an effective abstract. Another factor
is that a high percentage of manuscripts submitted to scholarly publications are
rejected because of their weak abstracts. For this reason, creating a strong abstract is
crucial but difficult at the same time (Jalalian, 2012). However, AlKhasawneh (2012)
noted that the majority of non-native English speakers appear to be unfamiliar with
the common conventions of academic writing. Consequently, a need arises to assist
non-native English speakers in learning academic writing patterns and conventions by
teaching them how to read and write research abstracts. In light of this discussion, this

study intends to address two primary research objectives:

1. To explore the rhetorical moves of abstracts in articles of disciplines in the hard and

soft domains.

2. To identify the kinds of processes ‘verbs” employed in both hard and soft domain

abstracts.

Numerous studies have examined linguistic traits and rhetorical features of distinct
academic genres produced in different languages by writers with different cultural
backgrounds (AlKhasawneh, 2017; Hyland, 1999, 2005, Jomaa & Bidin, 2016, 2017,
2019a, 2019b; Swales, 1990, 2014). This analysis reveals the influence of cultural factors,
characteristics of a particular discourse community, and traits of a nation's intellectual
tradition on both the macrostructure and rhetorical organization of a genre (Duszak,
1997; Yakhontova, 2006). The significant role of both research articles (RA) and
conference abstracts has attracted the interest of many studies. In their study,
Melander et al. (1997) found that the size and field of the discourse community

influence the rhetorical and linguistic features of abstracts.

According to Lorés (2004), the majority of abstracts adhere to the IMRD format: IPMPC
(Introduction) (Purpose) (Method) (Product) (Conclusion) (Hyland, 2000). Other
abstracts follow CARS (Create a Research Space) structure, whereas other abstracts
follow both models. In another study, Samraj (2005) illustrated explicit discipline- and
genre-dependent effects on the rhetorical structure of these texts in two genres (RA
abstracts and introductions) across two disciplines. Additionally, Povolna (2016)

examined the rhetorical structure employed in writing conference abstracts (CA) to
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recognize cross-cultural differences between native English speakers and Slavonic-
language speakers, including the Czech Republic, Ukraine, Poland, and Slovakia. In

writing CA, her research uncovered cross-cultural differences.

Writers in the soft domain have a unique way of engaging their audience (Hyland,
2001; Jomaa & Alia, 2019). Psychology, sociology, linguistics, and political sciences are
examples of the soft domain. The hard domain, on the other hand, includes disciplines
like physics, chemistry, and biology. Differences in knowledge production between
the hard and soft domains exist (Hyland, 2005). More specifically, authors of the soft
domain tend to be more subjective compared with those of the hard domain. As a
result, the hard domain has an impersonal voice, whereas the soft domain has a
personalized stance (Hyalnd, 2005; Martin, 2003).

In analysing academic genres, researchers usually depend on varied theories, such as
Functional Grammar (FG), Systemic Functional Linguistics (SFL), ESP (English for
Specific Purposes), Discourse Analysis (DA), and Critical Discourse Analysis (CDA)
(Jomaa, 2019). According to Swales (1990), ESP is where a genre analysis originally
emerged, and earlier research has shown that several factors have influenced the genre
analysis. According to Swales (1990), a genre is a class of communication events that
all have a similar set of communicative objectives. According to this definition, a genre
is grouped according to its intended audience. A genre, according to Swales and Feak
(2009), is a category of texts or speech that is organized to achieve a certain set of
communicative objectives. The most major similarities between texts of the same genre
and the most significant differences between them are these communicative goals,
which are reflected in various structural patterns. The explanation of the rhetorical

structures used by the genre movement is crucial to the genre analysis.

As for Systemic Functional Linguistics (SFL) (Halliday, 1985), it has gained popularity
since the 1950s because of its impact on the process of evaluating, analysing, and
writing texts. The main focus of SFL is on using language to create or develop
knowledge (Garcia Montes, 2014). To illustrate, if words do not address specific
cultural or contextual challenges, people will not succeed in having a discourse.
Because of this, a language is referred to as a dynamic tool for humans to transmit
meaning, yet this meaning cannot be achieved from the simple act of speaking words,
whereby the context plays a significant role in this comprehension. As a result, there
is a rule that states, "Anyone cannot comprehend the concept of what someone says or
writes unless you know something about the context in which it is embedded" (Martin,
1984). This presumption is crucial because it raises important issues regarding how

educators contribute to a student’s learning. To comprehend how language reaches its
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communicative objectives, students must experience it in a variety of cultural and
contextual settings. Students must also be taught that every situation entails a variety
of language possibilities depending on the context and goals of the discourse. In this
regard, SFL examines language more specifically in terms of field, tenor, and mode
(Halliday, 1985; Halliday & Matthiessen, 2014). The phrase "field" always refers to the
conversational subject. What individuals are doing and what is happening in the text
are two questions it answers. According to Martin (1984), some examples of disciplines
are farming, tennis, opera, linguistics, gastronomy, and architectural design. Tenor, on
the other hand, refers to the relationships and social standing of the main characters.
It focuses on examining where people fit into the world in terms of knowledge, studies,

careers, and a variety of other things.

Tenor, according to Halliday and Hasan (1989), is the character of the contributors,
their statuses, roles, and the kinds of role interactions that occur among them. It relates
to the idea of a communication channel in terms of mode. It is possible to converse
orally and in writing. Nowadays, people can access a variety of platforms, such as
social media, websites, Skype, email, phones, cell phones, movies, and more. The
function of the language in a context and what the participants hope a language will
accomplish for them are referred to as the symbolic organization of the discourse
according to Halliday and Hasan (1989). Figure 1 depicts the transitivity system for
"field" developed by Halliday in 1985.

Processes
I T T | T 1
Material Mental Verbal Behavioural ‘ Relational Existential
| |
I T 1 1
Intensive Circumstantial Possessive Causative

Figure 1. Transitivity system (Halliday, 1985)

In a study, Tseng (2011) examined verb tenses and abstract moves. In most linguistic
journal abstracts, four-model moves were used. Additionally, several verb tenses were
employed. Similarly, Anakib (2020) explored the verb tenses and move structure
utilized in composing abstracts. The information was derived from an analysis of ten
(10) students” theses using Swales' taxonomy. The results demonstrated that the

student writers employed a four-move framework. According to Tullu (2019), certain
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journals adhere to the standard format (IMRAD) for the study structure, which
consists of an introduction, a purpose, a methodology, a set of results, and a
conclusion. On the other hand, some journals put limits on the number of the
vocabulary used; therefore, authors include only the basic moves (a purpose, a

method, and results).

Al- Khasawneh (2017) also examined 20 abstracts from applied linguistics papers that
were produced by native and non-native English speakers. International journals were
chosen for the data selection. To better understand the variations between native and
non-native writers in the structure of abstracts, the study followed Hyland's (2000)
taxonomy of the genre analysis. The results demonstrated that both native and non-
native writers employed the purpose, method, and conclusion (PMC) rhetorical
framework. As for the processes ‘verbs” used, varied studies have focused on using
them in several academic genres. For instance, Jomaa and Bidin (2019b) analysed
processes in the citations of 20 Ph.D. theses by EFL Arab postgraduates. The findings
showed varied uses that reflected the random use and students’ unawareness of the
implicit evaluation of such verbs (Jomaa & Bidin, 2019c). Reviewing these studies
reveals that authors did not adhere to the rhetorical framework of writing the abstracts
or the use of processes in their research articles and theses; rather, they employed these
processes randomly. Therefore, the purpose of this study is to first analyze the abstract
moves and then identify the different verbs "processes' that are used in each abstract

move.
2. Methodology
2.1 Research Design

Data were carefully chosen from journals listed on the Scientific Journal Ranking
which were published during the period from 2010 to 2020. Eighty research articles
were separated into two groups of 40 research articles for each domain: soft and hard
domains, which made up the overall data. To achieve its goals, this qualitative study
used a genre analysis of verb 'processes' and abstract moves following two linguistic
theories: Systemic Functional Linguistics (Halliday, 1985) and IPMPC (Hyland, 2000).

Hyland’s (2000) taxonomy is predicated on five significant structure movements, as
seen in Figure 2. These elements are central since they can be viewed in the ESP frame.
The study's background and some general details are covered in the introduction
move, whilst the precise purpose is revealed in the second move, namely the purpose
move. A broad range of research techniques and elements, including participants,

surveys, hypotheses, data used in the research, etc., are included in the methodological
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move. Fourth, the research's results are explained in the findings move. The conclusion
also suggests further information, such as comments, recommendations, and a

complete revision of the findings, and it is usually included in the final move.

The Systemic Functional Linguistics is also discussed in the conceptual framework.
Figure 2 depicts the six "process” verbs in the SFL. The different verb categories can be
categorized as follows: material verbs are verbs with activities and a dynamic process
inherent in them. Verbal verbs imply speaking nature and include verbs like (reveal,
demonstrate, illustrate, arque, explain, etc.). Mental verbs are related to abstract actions
(thinking, imagining, dreaming). Between the mental and material verbs are certain
categories, including the behavioral verbs (observe and notice). When employed as
main verbs, relational verbs are used. The existential verbs are limited to (there is/are).

The conceptual framework employed in this study is explained in Figure 2 below.

Hyland's (2000) model Halliday 5(51985) Transitivity
ystem

= Introduction ’ —_— Material

- Purpose ’ - Verbal

_' Method ] _' Mental

[ | Results ] ] Behavioral

| Canclusion ’ - Existential ’
] Relational ’

Figure 2. Conceptual framework
2.2 Population (Sampling)

In this study, a qualitative research approach was mainly used in analysing the data.
A purposeful sampling was followed in choosing 80 research articles that belong to
the two domains: hard and soft domains. These articles were published in open-access
Scopus-indexed journals. In the soft domain, disciplines of applied linguistics,
business, management, and social sciences are included, whereas the hard domain
includes disciplines of biology, chemistry, computer sciences, and engineering. 10
abstracts of ten research articles that belong to eight disciplines were analysed: forty

abstracts are from the hard domain, and the other forty (40) abstracts are from the soft
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domain. All articles were downloaded from the Scientific Journal Ranking which were
published during the period from 2010 to 2020.

2.3 Data Collection

The data analysed were chosen from articles of journals that were listed on the
Scientific Journal Ranking. The researchers started by searching for articles in the soft
and hard domains. The second step was to select articles released between 2010 and
2020. The researchers' final stage involved creating tables to address the study's

research objectives:

- To identify the moves employed in composing abstracts in articles of the soft

and hard domains.

- To examine the different verb types utilised in the abstract moves in articles of

the soft domain and the hard one.

The data were purposefully collected for the current investigation. The data were
chosen from articles published during the period from 2010 to 2020, and were
classified into two groups; each group has four fields. The soft domain makes up the

tirst group, whereas the hard domain makes up the second one.

Table 3. Data of journals in the soft domain

Disciplines NO

AL. Applied Linguistics abstracts 10 abstracts
BU. Business Study abstracts 10 abstracts
MA. Management abstracts 10 abstracts
SS. Social Sciences abstracts 10 abstracts

Table 4. Data of journals in the hard domain

Disciplines NO

BI. Biology abstracts 10 abstracts
CH. Chemistry abstracts 10 abstracts
CO. Computer abstracts 10 abstracts
EN. Engineering abstracts 10 abstracts

2.4 Data Analysis Technique

The researchers developed a clear understanding and a thorough classification of
verbs “processes’” and rhetorical moves utilised in composing abstracts. The process of

analysing the data is described as follows:
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1- Choosing journals from the Scientific Journal Ranking list that were published

during the period from 2010 to 2020 in the soft and hard domains.

2. Examining the abstracts selected and listing the verbs “processes” and rhetorical

moves employed.

3- Identifying rhetorical moves employed in composing abstracts following Hyland’s
(2000) model.

4- Using Halliday's (1985) Transitivity System to categorise all verbs “processes” in the

abstracts.

To code and document the examples extracted from the articles analysed, Table 5

represents the symbols used for coding the examples.

Table 5. Coding of data

Coding

A.L. for Applied Linguistics
B.U. for Business Studies
MA. for Management

SS. for Social Sciences

BIO. for Biology

CH. for Chemistry

CO. for Computer

EN. for Engineering

3. Findings
3.1 Rhetorical Moves in Abstracts

This section includes two parts. The first part addresses the first research objective and
presents an analysis of the rhetorical moves used in writing the abstracts in 80 abstracts
that belong to two domains (hard and soft). In this part, the researchers discuss how
they used Hyland’s (2000) model to analyze the abstracts of research articles in the soft
domain represented by Applied Linguistics, Business, Management, and Social
sciences. The number and percentage of rhetorical moves used in the abstracts are
displayed in tables to show similarities and differences and make generalisations of

the findings within the study itself.
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Table 6. Introduction rhetorical move in the abstracts of the soft domain

NO  Discipline Frequency Percentage
1 AL 10 40%

2 BU 0 0

3 MA 8 32%

4 SS 7 28%

Based on Table 6, the current study revealed that writers in Applied Linguistics used
the introduction move in the soft domain with a percentage of 40% compared with
other disciplines. It is the highest percentage that was used most frequently when
writing abstracts. This finding highlights that the introduction move is a crucial one
when writing abstracts. In contrast, in other abstracts, the authors did not include the
introduction move and started directly with the purpose of the study. In the
management discipline, the writers utilised the introductory move with 32%, and 28%
in the social sciences. The absence of using the first move in writing abstracts may
reveal writers’ lack of guidelines on how to write abstracts or the limited number of

words imposed by the journal instructions.

'Child peer interaction in English as a foreign language (EFL) settings has recently received
increasing attention with respect to age, instruction type, and first language (L1) use, but
longitudinal studies remain scarce, and the effects of proficiency pairing and language choice

on meaning negotiation strategies are still rather unexplored (P.4/ AL)."

Table 7. Purpose move in abstracts of the soft domain

NO  Discipline Frequency Percentage
1 AL 10 25 %
2 BU 10 25 %
3 MA 10 25 %
4 SS 10 25 %

According to Table 7, all articles were written using the Purpose move because it is
one of the crucial moves utilised while writing articles with empirical findings. This
shows that these authors are aware of the significance of this rhetorical move;

therefore, all abstracts included it.
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"To address these calls, we conducted a mixed-methods study that examined mobile application
users’ coping strategies after highly negative incidents”. (P.6/ MA)"

Thirdly, Table 8. shows the use of the Method move in writing the abstracts (AL, BU,
MA, and SS) and includes the number and percentage of the Method move.

Table 8. Method move in abstracts of the soft domain

NO  Discipline Frequency Percentage
1 AL 10 25 %
2 BU 10 25 %
3 MA 10 25 %
4 SS 10 25 %

Similar to the purpose move, the Method move was used in all abstracts of the articles
as evident in Table 8. This shows the high importance of these two moves as well as
the familiarity of the authors in these disciplines with the significance of including

these moves in writing the abstracts.

"The participants were 61 fourth-grade students in the United States, comprising 24
monolingual English-speaking (ME) students and 37 English-as-a-second-language (L2)
students; each group was also divided into strong and emergent readers in English.
Participants were asked to read aloud paragraphs containing words unfamiliar to them in two
different contextual conditions (i.e., explicit and implicit conditions), to guess the unfamiliar

word meanings, and to tell a teacher how they arrived at the inferred meanings (P.7/ AL)"

The Results move is also one of the most significant moves in writing the abstracts.

Table 9. shows the use of the Results move in the soft domain.

Table 9. Results move in abstracts of the soft domain

NO  Discipline Frequency Percentage
1 AL 10 25 %
2 BU 10 25 %
3 MA 10 25 %
4 SS 10 25 %

The percentages of using the results move are similar to the results of both the Purpose
and Method moves. According to Table 9, the authors used the Results move in all 40

articles of the soft domain, with 100%. This result also emphasises that the results move
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is another essential element of writing abstracts for research articles with empirical

tindings.

"The findings show the necessity of best practices diffused between different types of e-services
and present an opportunity to widely spread research findings between different e-service
sectors (P.1/SS)".

The final rhetorical move that is usually followed in writing the abstract is the
conclusion move. However, the abstracts in the 40 articles in the soft domain did not
employ the Conclusion move. The writers' unfamiliarity with academic writing or the

vocabulary limit in each abstract may be the reason for excluding this move.

In this subsection, the rhetorical moves used in writing the abstracts of 40 articles of
the hard domain were analysed including (Biology, Chemistry, Computer, and
Engineering). A variation exists in using this move. Table 10 includes the frequency
and percentage of the Introduction move used in writing the abstracts in articles that

belong to the hard domain.

Table 10 Introduction move in abstracts of the hard domain

NO  Discipline Frequency Percentage
1 BIO 10 30.30 %
2 CH 10 30.30 %
3 CcO 8 24.25 %
4 EN 5 15.15 %

Table 10 shows varied uses in employing the introduction move in the abstracts of the
hard domain. Both abstracts of Biology and Chemistry included the introduction
move, whereas abstracts of Computer and Engineering had lower percentages. Not all
abstracts in these latter disciplines included the Introduction move. This could reveal
three possible reasons. First, authors in these fields are not familiar with the rhetorical
moves used in the academic writing of the abstracts. Second, the length of the abstract
and the number of words allowed in writing the abstract could impose deleting
unnecessary elements. Third, authors may find that including such a move is not

important and it is better to start with the Purpose move.

'"Drug stability is closely related to drug safety and needs to be considered in the process of drug
production, package and storage. (P.4/ CH)."

The next move that was analysed was the Purpose move. The frequency and
percentages of the purpose move in Biology, Chemistry, Computer Science, and

Engineering are shown in Table 11.
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Table 11. Purpose move in abstracts of the hard domain

NO  Discipline Frequency Percentage
1 BIO 10 27.2%

2 CH 9 24.32 %

3 CcO 10 27.2%

4 EN 8 21.64 %

According to the results in Table 11, the Purpose move was utilized in almost all
abstracts of the hard domain excluding one abstract in Chemistry and two abstracts in
Engineering. Though the Purpose Move is essential in writing abstracts, a few
abstracts did not include this move. This might reveal the authors” unfamiliarity with

the rhetorical strategies.

"To fulfil the semi-active control of the MR gel in the mechanical application, a highly effective
model needs to be proposed to predict the nonlinear hysteresis behaviour of MR gel accurately
(P.2/ EN)"

The Method move is also one of the important moves in academic writing of the
abstracts of theses, research articles, and conference papers. Like the results related to
the Purpose move, approximately all abstracts of the articles in the hard domain
included the Method move excluding only two abstracts: one in Biology and the other
one in Computer. Table 12 shows the frequency and percentage of the Method move

in the abstracts of the hard domain.

Table 12. Method move in abstracts of the hard domain

NO  Discipline Frequency Percentage
1 BIO 9 24.32%

2 CH 10 27.2%

3 CO 8 21.64%

4 EN 10 27.2%

"Here, we demonstrate how to use the R-INLA package for R to analyses N-mixture models,
and compare the performance of R-INLA to two other common approaches: JAGS (via the run

jags package for R), which uses Markov chain Monte Carlo and allows Bayesian inference, and
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the unmarked package for R, which uses maximum likelihood and allows frequentist inference
(P.5/ CO)".

One of the fundamental steps in the academic writing of abstracts (thesis, research,
and article) is the Results move. The number and percentage of the Results move in

abstracts are displayed in Table 13 below.

Table 13 Results move in abstracts of the hard domain

NO  Discipline Frequency Percentage
1 BIO 3 9.37%

2 CH 9 28.13%

3 CcO 10 31.25%

4 EN 10 31.25%

As evident in Table 13, though the Results move represents an essential part of writing
abstracts, some abstracts lacked it, especially in the Biology discipline, but abstracts in
Computer and Engineering included the results move, and only one abstract in the
Chemistry discipline did not include this move. This shows that authors of some
disciplines either lack the necessary guidelines for writing abstracts or are not aware

of the basic moves that should be included in the abstracts.

'‘Our analyses revealed that the top nine hits might serve as potential anti- SARS-CoV-2 lead
molecules for further optimization and drug development process to combat COVID-19 (P.10/
CH)H

In this section, the researcher explains the Conclusion move in the hard domain
(Biology, Chemistry, Computer, and Engineering) which had the lowest percentage
because of the limitation of vocabulary or the writers may not be familiar with
academic writing and the basic moves that should be included. Table 14 shows the
number and percentage of the Conclusion move in the abstracts of the articles

classified under the hard domain.

Table 14. Conclusion move in abstracts of the hard domain

NO  Discipline Frequency Percentage
1 BIO 6 100 %

2 CH 0 0 %

3 CO 0 0 %

4 EN 0 0 %
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"Dispensable genes usually belong to young and recently expanded gene families enriched in
survival functions, which might be the key to explain the resilience and invasiveness of this
species (P.7/ BIO)"

The findings indicate that the introduction move is utilized frequently in the hard
domain more than the soft domain. Although the soft domain used the Purpose move
more frequently than the hard domain, there were not many distinctions between the
two domains. Additionally, the soft domain used the Methods move at a higher rate
than the hard domain. Similarly, the findings showed that the use of the Result move
in the soft domain is more than the hard domain. In contrast, the analysis reveals that
writers in the hard domain employ the Conclusion move more frequently than writers
in the soft domain. These variations in using rhetorical moves can reveal several issues,
such as limitations on the number of words in each abstract, lacking enough guidelines

on writing the abstract genre, and trying to include only the basic rhetorical moves.
3.2 Using Processes “Verbs” in the Rhetorical Moves

The second part of the results presents an analysis of the use of processes ‘verbs’ in the

abstract moves in 80 articles of the hard and soft domains.

The verbs utilised in writing the abstracts using Halliday's (1985) model were
examined in this study. The data were qualitatively analysed and quantified to make
generalisations within the findings of the study. Based on the findings displayed in
Table 15, Applied Linguistics authors tended to prefer using material processes more
than other types of processes. More specifically, the current study revealed that 10
abstracts were written using material processes with a percentage of 29.31%. The
researchers also observed that the writers predominately used material processes in

the abstract's introductory move.

Table 15 Material processes in abstracts of the soft domain

NO  Discipline Frequency Percentage
1 AL 90 29.31%
2 BU 72 23.45%
3 MA 71 23.12%
4 SS 74 24.12%

"The other 33 articles use GTM to develop models and rich descriptions of new  phenomena
as their theoretical contribution. (P.10/ MA)"
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"The data of 365 questionnaires were analyzed using the Spearman correlation to determine

the relationship between the model components. (P.1/ SS)”
Mental processes

Mental processes were also employed to describe thinking, experiencing, and
perceiving realisations. Table 16 displays the Mental processes used in writing the

abstracts in the soft domain.

Table 16 Mental verbs ‘processes’ in Abstracts of the soft domain

NO  Discipline Frequency Percentage
1 AL 4 25 %

2 BU 5 31.25%

3 MA 4 25%

4 SS 3 18.75%

It was found that the writers of articles in the soft domain used Mental processes in

the abstract, but the percentage was low.

'they perceive that the assessment system is not arbitrary, i.e., that this HR practice is being
applied consistently (P.2/ BU)"

The highest percentage was used in Business articles with 31.25%, whereas the lowest

percentage was found in social sciences, which was 18.75% in this field.
Verbal processes

According to the results shown in Table 17, it was found that the writers in the soft
domain used verbal processes, with 27.38 % in the abstracts of Applied Linguistics.

This result is considered the highest percentage in the soft domain.

"The study shows that teachers with a higher formal qualification tend to assess their L2

proficiency higher and claim to use the L2 more often in the primary EFL classroom. (P. 9/ AL)"

In Management, the writers used verbal processes with 25.9% in writing their abstracts
more, which is considered more than Business articles. However, the differences

between them are small.

"we demonstrate the multilevel and recursive nature of digitally-driven growth in physical
product platforms.(P. 5/ MA) "
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The findings in Table 17 explain the numbers and percentage of verbal processes used

in writing the abstracts of the soft domain.

Table 17. Verbal verbs ‘processes” in abstracts of the soft domain

NO  Discipline Frequency Percentage
1 AL 27 27.38%

2 BU 22 23.68%

3 MA 25 25.9%

4 SS 20 22.9%

Behavioural processes

Based on the findings, the writers in the soft domain did not use Behavioural
processes. The possible effect of the common use of behavioral processes is that all
chosen articles are based on scientific experiments and numbers, so there was no need

to use behavioral processes.
Relational processes

Relational processes include several subcategories. Table 18 clarifies the percentage
and number of Relational processes in the abstracts (AL, BU, MA, and SS).

Table 18. Relational verbs ‘processes’ in abstracts of the soft domain

NO  Discipline Frequency Percentage
1 AL 19 40%
2 BU 17 30%
3 MA 6 10%
4 SS 11 20%

In Applied linguistics, the writers used relational processes with 40% in writing the

abstracts in general.
"Research into the potential of collaborative writing is relatively new (P 6/ AL)"

In this example, the writer used an intensive process that includes the verb to be (is,

am, are).

"The analysis included conversational adjustments, self-and other-repetition and positive and
negative feedback in the learners’ L1 and second language (L2) (P.4/ AL/)"
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In this example, the writer used possessive processes.

In Business studies, based on the findings in Table 20, the writers used relational

processes with 30% in writing abstracts.

"Awvailable slack has a consistent and positive effect on economic profitability in the short term”
(P.9/ BU).

In this example, the researcher found that the writer used possessive processes (has).
Existential processes

Existential processes are usually associated with a specific structure, namely: there is,
there are, there was, there were. Only a few examples of existential processes were

used in the abstracts of articles in the hard and soft domains.
Table 19 shows the number and percentage of existential processes in the abstracts.

Table 19 Existential verbs ‘processes’ in abstracts of the soft domain

NO  Discipline Frequency Percentage
1 AL 1 20%

2 BU 3 50%

3 MA 0 0%

4 SS 2 30%

In Table 19, the researchers found that the writers of the soft domain rarely used
Existential processes representing only 20% of processes in writing abstracts of 10

articles in Applied linguistics.

"In contrast, there is the danger of teachers overusing the L1 and thus disadvantaging their
learners by providing less L2 input and fewer learning opportunities (Turnbull, 2001) (P.9/
AL)H

In the following subsection, the researchers describe the hard domain using the
Transitivity System under Systemic Functional Linguistics (SFL) theory. Each
discipline (Biology, Chemistry, Computer, and Engineering) has 10 articles, with a
total of 40 articles. The frequency and percentage of material processes utilised to write
abstracts in the hard domain (BO, CH, CO, and EN) are shown in Table 20.
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Table 20 Material processes in abstracts of the hard domain

NO  Discipline Frequency Percentage
1 BIO 63 24.10%

2 CH 71 29%

3 CcO 68 26.76%

4 EN 55 20.14%

Material processes

Based on the analysis of the data, it was found that the writers used Material processes
in a high percentage in writing their abstracts. The writers used the Material processes
in writing abstracts in 10 articles of Biology with 24.10%. Though it is high, it is the
lowest percentage used in the hard domain. On the other hand, the writers used the
Material processes in Chemistry with the highest percentage reaching 29%. Using
Material processes with a high percentage could be attributed to the dependence of
hard domains on experiments and tests; therefore, for such disciplines, research

procedures are highly significant to achieve accurate results.

"We investigated the feature map inside deep neural networks (DNNs) by tracking the
transport map (P.1/ CO). The last section explains the material processes in

Engineering."
Mental processes

Unlike Material processes, Mental processes occupied a low number of uses in writing

abstracts of articles in the hard domain.

Table 21 Mental verbs ‘processes” in abstracts of the hard domain

NO  Discipline Frequency Percentage
1 BIO 0 0

2 CH 0 0

3 CO 1 50 %

4 EN 1 50 %

"We expect that further investigations on these questions lead to the development of an
interpretable and principled alternatives to DNNs " (P.2/ CO).
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Disciplines of the hard domain are based on facts rather than beliefs; consequently,
using Verbal processes like ‘think’, ‘believe’, and ‘feel” are not usually used. Authors
who write their research articles usually follow the writing style of other previous
studies in their own research area. That is, when such verbs are not found in previous

related studies, other researchers will not employ them in their writing.
Verbal processes

Verbal processes are associated with statements, arguments, assertions, and reporting.
Some of these processes were analysed in a different way following Hyland’s (1999)
taxonomy of reporting verbs. To illustrate, some verbs were classified as ‘finding’
verbs like ‘show’ and ‘find’. However, in the current study, Halliday’s (1985)
Transitivity System was used, whereby these verbs can accept ‘that clause’; therefore,
they were classified as Verbal processes. This may justify the high use of such verbs
compared with the low percentage of the mental processes. Table 22 lists the frequency
and percentage of Verbal processes used, whereby Biology articles had the highest
percentage 36.76%.

Table 22 Verbal verbs ‘processes’ in abstracts of the hard domain

NO  Discipline Frequency Percentage
1 BIO 25 36.76%
2 CH 10 14.72%
3 CcO 14 20.58%
4 EN 19 27.94%

"We show that differential editing sites between epithelial and mesenchymal phenotypes

function by requlating mRNA abundance of their respective genes." (P.1/ BIO)

"The results showed that the degradation kinetics of epalrestat followed first-order reaction
kinetics." (P.4/ CH)

Behavioural processes

The researchers illustrated that the percentage of Behavioral processes was low based
on the data explored and analysed. It was only used once in an abstract of the
Computer engineering. In contrast, in the abstracts of Biology, Chemistry, and

Engineering, writers did not utilize Behavioral processes “’verbs”.
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Table 23 Behavioural verbs ‘processes’ in abstracts of the hard domain

NO  Discipline Frequency Percentage
1 BIO 0 0%

2 CH 0 0 %

3 CcO 1 100%

4 EN 0 0%

"we observe a favorable trade-off of objective function evaluation, classification performance,

and complexity of the nonparametric regress or extracted by the proposed method" (P.3/ CO).
Relational processes

In Table 24, it was found that some Relational processes reached 23.65% in Biology, as
evidenced by the examples displayed. More specifically, Intensive processes had a

higher percentage among Relational processes.

'‘One of the most unusual sources of phylogenetically restricted genes is the molecular

domestication of transposable elements into a host genome as functional genes (P.2/ BIO)"

"The Mediterranean mussel Mytilus galloprovincialis is an ecologically and economically
relevant edible marine bivalve, highly invasive and resilient to biotic and abiotic stressors

causing recurrent massive mortalities in other bivalves (P.7/ BIO)"

Table 24 Relational verbs ‘processes’ in abstracts of the hard domain

NO  Discipline Frequency Percentage
1 BIO 13 23.65%

2 CH 14 25.45%

3 CcO 11 20%

4 EN 17 30.90%

The highest percentage of the use of Relational processes existed in the abstracts of the
Engineering articles, followed by Chemistry. In such fields, there is no room for
arguments; research is based mainly on facts, and this justifies the frequent use of
relational processes. The authors of computer abstracts employed relational processes
with 20%, whereby the relational process had the largest percentage of the Intensive

processes.
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"The calibration curve was A % 1.6 105C-1.3 103 (r % 0.999) with the liner range of 0.5-24
ug/mL, the intra-day and inter-day precision was less than 2.0%, as was the repeatability (P.4/
CH)"

"One important feature is that zenplot and its auxiliary functions in zenplots distinguish
layout from plotting which allows one to freely choose and create one- and two-dimensional

plot functions; predefined functions are exported for all graphical systems (P.7/ CO)"
Existential processes

Existential processes are another type classified under the Transitivity System of SFL
theory (Halliday, 1985). Table 25 includes the number and percentage used in writing

abstracts of the hard domain: Biology, Chemistry, Computer, and Engineering.

Table 25. Existential verbs ‘processes’ in abstracts of the hard domain

NO  Discipline Frequency Percentage
1 BIO 1 20%

2 CH 2 40%

3 CcO 2 40%

4 EN 0 0%

Based on the results in Table 25, it seems that Existential processes were either never
used in Engineering abstracts or were used only once in Biology abstracts, or twice in
Chemistry and Computer abstracts. The low use of such processes may reveal authors’
awareness that such structures are less used since other stronger linguistics structures

are available and can be used instead of this simple structure.

"There is still a need to develop a cost-effective, reliable and quick labeling method for insulin
(P.5/CH/)."

"Unfortunately, for many queueing networks there is no clear way to proceed with parameter
inference from data (P. 7/ CO)."

The current study illustrates the distinctions and similarities between the soft and hard
domains in these two tables in terms of using the Transitivity System. Both domains
share a common characteristic represented by the high use of Material processes,
followed by Verbal processes, and Relational processes in the third rank. In contrast,
only one Behavioral process was used in the hard domain articles. Using the Material
processes in the hard domain more than other processes seems to be in line with the
norms and standards of writing in the hard domain. That is, disciplines of the hard

domain depend on facts, so they emphasise more on employing research verbs and
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procedures. On the other hand, disciplines in the soft domain depend more on
arguments and the strengths of persuading and convincing. Consequently, Verbal

processes rather than Material ones should be used more.
4. Discussion

This study is based on analysing the abstracts of 80 research articles that belong to two
domains: hard and soft domains. Two theories were employed in the abstract analysis:
ESP and SFL. The first one is based mainly on analysing the rhetorical moves used in
writing the abstracts following Hyland’s (2000) model with its five elements:
Introduction, Purpose, Method, Results, and Conclusion Moves. The second theory,
SFL by Halliday (1985), was utilised to analyse the Transitivity System in the rhetorical

moves.

The research findings revealed that most authors only used four structure moves —as
opposed to five—when producing research abstracts. Introduction, Purpose, Methods,
and Result are the main structural components of research abstracts. These results
demonstrate that the authors' writing of the abstracts diverges from Hyland’s (2000)
model. In contrast, the findings showed that some authors adopted Hyland’s (2000)
model. According to some earlier research, professional writers tend to be more
selective when making decisions to better promote their works. To be more
informative about the content and structure of their articles, student authors, in
contrast, often incorporate all the structural elements (Ren & Li, 2011, Tseng, 2011,
Anakib, 2020). Some earlier studies (Ren & Li, 2011; Tseng, 2011; Anakib, 2020) have
also examined verb tenses and discovered that the writers used the present tense in
the Introduction, the Purpose, and the Conclusion moves, whereas they used the past
tense in the Methodology and Findings moves. That is, the authors employed three
moves instead of five according to certain earlier studies (Ren & Li, 2011, Tseng, 2011,
Anakib, 2020). More specifically, the Introduction, Purpose, and Results moves are the
three moves that were used. However, there are parallels with earlier research
(AlKhasawneh, 2017; Darabad, 2016; Behnam & Golpour, 2014), which illustrated that
abstracts contain four moves rather than five. In other words, for some authors, the
Introduction move is optional, whereas the other four moves are required in applied
linguistics. In contrast, in this study, it was revealed that the Introduction move was
used with 62.5% in the soft domain and 82.5% in the hard domain.

In addition, this study examined the use of processes ‘verbs’ utilised in 80 article
abstracts. 475 processes in the soft domain and 388 in the hard domain were used,

including 6 processes with varied frequencies and percentages. The Material processes
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occupied the first rank followed by Verbal processes in both domains. On the one
hand, the use of Material processes with a high percentage in the hard domain seems
to be in line with the norms of academic writing which emphasises more on research
verbs and procedures. On the other hand, Material processes contrast with the results

of writing in the soft domain (Jomaa & Bidin, 2016).
5. Conclusion

Although numerous studies have been conducted on the same research issue, each
study attempted to fill a different need. Consequently, this study differs from earlier
studies in three important ways. The researchers depended on data from one of the
best websites that hosts lots of academic journals indexed in Scopus (Scientific Journal
Ranking). Second, this study utilised two theories to analyze the data, namely
Hyland’s (2000) model and Halliday’s (1985) Transitvity System. The Transitivity
System that belongs to the latter theory is comprehensive when compared with other
taxonomies (Francis, Hunston & Manning, 1996; Hyland, 1999; Thomas & Hawes,
1994; Thompson & Yiyun, 1991) since it presents an explanation of all verbs “processes’
used. The third point is analysing 80 abstracts derived from (80 articles) in eight
disciplines. However, this study was based on analysing qualitatively texts in contexts.
Therefore, conducting more studies on analysing the abstracts considering other
linguistic features and exploring the context of such studies would enrich the body of
literature related to rhetorical moves and the Transitivity system. Future research can
also compare postgraduates’ research with expert authors” writing as well as explore

the challenges faced by them when writing academically.
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Extended Abstract

Introduction

Language is a social entity, a living phenomenon with certain rules and boundaries. In a globalized
world, since not every nation has the opportunity to communicate in its mother tongue, widely accepted
common languages can be used. Language learning requires multiple skills and the development of
these skills separately requires the creation of appropriate learning environments. Listening involves
the ability of language learners to identify sounds, notice changes in meaning by paying attention to
stress and intonation, and perceive communication accurately. Reading is the process of understanding,
analyzing, thinking and making judgments about texts written in accordance with certain rules. Writing
is a metacognitive language activity that involves the learner's ability to process and strategically
coordinate information. Speaking is the verbal expression of thoughts and feelings. These four skills,
although seemingly independent, are used together in daily life and form a whole. In Turkish schools,
the teaching and development of speaking skills in foreign language teaching is often neglected.
Although the importance of speaking skill is recognized, there are difficulties in the process of learning

and developing it.

Studies on the factors affecting foreign language speaking skills show that the importance of this skill
is increasing and research in this field is increasing. In Turkey, the first compulsory English curriculum
at the primary school level was introduced with the 1997 curriculum. In Turkey, English is taught to
students from an early age. Although speaking skill plays a key role in learning English, the literature
shows that many factors such as vocabulary, grammar, teacher influence, classroom environment and
affective environment affect English speaking. The purpose of this study is to examine the various
factors affecting the English speaking skills of fifth grade middle school students from the perspectives

of teachers, academics, students and parents.

Method

This research is a multiple case study based on qualitative approach. Within the scope of the study, one
public and one private school were selected in accordance with maximum diversity. A total of 32
participants, four teachers, eight fifth-grade students, and four parents, were included in the study on
a voluntary basis, with equal numbers from both schools. Semi-structured parallel interview forms
consisting of open-ended questions and various probes developed by the researchers were applied to
all stakeholders. Content analysis was used to analyze the interview data. The English curriculum was

subjected to descriptive analysis.
Findings

Teachers' evaluations indicate that the English curriculum is generally appropriate for students at the
fifth grade level, but it also has limitations in different respects. In addition to the official curriculum,
teachers working in an institutional private school make use of different sources of more intensive
support in foreign language education. According to the teachers, the curriculum has a sufficient
acquisition structure for fifth grade English education. The 2018 curriculum focuses on 'Listening' and
'Speaking' skills in a simpler and clearer way. There are more comprehensive activities in the curriculum
and activities that focus on speaking skills. Teachers find the lesson hours insufficient. There is no time

for activities in addition to the class hours provided in the curriculum. However, teachers working in
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private schools are able to devote more class and activity time to English as they provide more

comprehensive instruction in addition to the official curriculum.

As a result of the 2013 and 2018 English curricula as documents, it is seen that most of the objectives are
similar, but they have been simplified in terms of the way they are expressed. The 2018 curriculum is
generally a more understandable text for teachers. Writing skill is not included in the 2018 curriculum.
Compared to the 2013 curriculum, the 2018 curriculum has a more student-centered and activity-based
approach and focuses on students' listening and speaking skills. Students report that they are exposed
to some level of English language in English class and are generally encouraged to speak. However,
despite the emphasis on speaking skills in the curriculum, there are affective barriers and the inability
to create appropriate speaking environments to develop this skill. All participants emphasized that
teachers, as the implementers of the curriculum, have a direct impact on English language teaching and
students' speaking skills. One of the important findings of the study is that providing an ideal language
learning environment can contribute to the development of English speaking skills. Students demanded
English speaking clubs and stated that a more effective language learning environment could be
provided with more visuals on the school walls. However, since students focus on grammar, they are
afraid of making mistakes in speaking, lack self-confidence and have difficulties. According to language
education academics, one of the most important elements in foreign language learning is to ensure and
maintain students' motivation. Teachers, while emphasizing individual differences in the same issue,
stated that students' interest and attitudes towards English lessons directly affect their language

learning and speaking skills.
Results and Discussion

The study concluded that learning English is actually the ability to use English effectively. It is important
to conclude that the most important factor affecting communication skills is the teacher. In this context,
teachers' professional competencies in language teaching can be considered important. As a result, it
was concluded that curriculum, teacher, materials, instructional, extracurricular activities, individual
differences and ability and various implicit factors have an impact on language learning and speaking.
The research show that there are differences in language learning between private and public schools
due to many factors, especially offering a variety of opportunities. Although a common curriculum is
implemented in all schools, it is concluded that private school students can reach their language
learning goals more easily due to the use of much more intensive and different materials. In this respect,
it can be said that language learning is affected by socio-economic factors. As a result of the study, it
was seen that fifth-grade English preparation was effective. Language skills can be taught effectively
when a comfortable, friendly, engaging and motivating environment that focuses only on language
skills is provided. From this point of view, it can be said that one of the important results of the research
is the peer bullying that students experience in the environment while communicating in a foreign

language. This situation also decreases students' motivation and attendance.
1. Giris

Dil yasayan ve toplumsal bir varlik olarak belli kurallar1 ve smirlar1 olan dinamik bir
fenomendir (Hocaoglu, 2015). Birey dil sayesinde isteklerini ve arzularmi ifade
edebilir, fikirlerini paylasabilir ve karsiliklh anlasma saglayabilir (Iseri, 1996).

Kiiresellesen diinyada, herkesin kendi ana diliyle iletisim kurmasi her zaman
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miimkiin olmadigindan, ortak bir dilin kullanim1 yayginlasmistir (Akdeniz, 2018). Kog
(1992) ana dilin oncelikle aileden ve cevreden, ardindan da ulusal kaynaklardan
ogrenilen bir dil oldugunu belirtmektedir. Dil 6grenme stirecinde birey, 6nce isitsel
olarak gevresindeki konusmalari algilar, bir birikim kazandiktan sonra konusmaya
baslar. Sonrasinda okuma ve yazma becerilerini gelistirir ve bu siirecte iiretim
asamasina geger. Bu siire¢, dil 6grenmenin gesitli becerileri gerektirdigini ve bu
becerilerin gelisiminin birbirinden bagimsiz olmadigini gostermektedir. Egitim
ortamlarinda ve smiflarda bu dort temel beceri birbiriyle entegre bir sekilde
kullanilmaktadir (Demirel, 2012). Giiniimiizde yabanci dil 6grenme amacina gore bu
becerilerin kullanim siklig1 degisiklik gosterebilir; ancak higbir beceri digerinden
tistiin degildir, sadece kullanim oranlar1 farklilik gosterir (Demirel, 2012). Bu dort
beceri, birbirinden bagimsiz goriinse de giinliik yasamda biitiinsel bir yapiya sahiptir
(Dogan, 2008).

Dinleme becerisi dil 6grenenlerin sesleri tanima, vurgu ve tonlamalara dikkat ederek
anlam degisikliklerini fark etme ve iletisimi dogru anlama yetenegini icerir (Bergil,
2010; Demirel, 2012). Farkli etkinlikler araciligiyla bu beceriyi gelistirmek
miumkiindiir. Ur (1992), dinleme becerisini gelistiren etkinlikler arasinda 0zetleme,
sorular1 yanitlama, not alma, hikaye anlatma, sarki dinleme, yorumlama, problem
¢ozme, dogru/yanls ifadeleri belirleme, hatalar1 bulma, bosluk doldurma ve tanimlari
siralama gibi aktivitelerden bahsetmektedir. Okuma belirli kurallara uygun yazilmis
metinleri anlama, analiz etme, diisiinme ve yargiya varma siirecidir. Okuma stirecinde
yazilar zihinsel kavramlara doniistiiriilerek yapilandirilir ve bu nedenle okuma
becerisinin zihinsel gelisim tizerinde 6nemli bir etkisi vardir (Deger & Fidan, 2004;
Goger, 2007). Okudugunu anlamak, metnin altindaki mesaji kavramak demektir
(Sallabag, 2008). Bu nedenle okuma ve anlama, birbirini tamamlayan ayrilmaz bir
biitiindiir. Okuma olmadan anlama miimkiin olmadig: gibi, anlamadan okuma da
sadece metni seslendirmekten ibarettir (Yilmaz, 2008). Yazma becerisi 6grenenin
bilgiyi isleme ve stratejik sekilde koordine etme yeteneklerini igeren tistbilissel bir dil
etkinligidir. Bergil (2010), yazmanin mekanik bir siire¢ olmadigini, aksine anlama,
diistinme, gelistirme ve tiretme eylemlerini icerdigini belirtmektedir. Konusma ise

duygularin ve diisiincelerin sozlii olarak ifade edilmesidir (Ozbay, 2005).

Dil 6grenenlerin en 6nemli hedeflerinden biri, 6grendikleri dili anlagilir bir sekilde
sOzlii olarak ifade etmektir (Demirel, 2012). Dil 6grenme siireci pek ¢ok degiskene
bagli olup, bireysel olarak tistesinden gelinmesi zordur (Brown, 2007). Yabanc dil
konusma becerisinin egitim ortamlarinda gelistirilmesi dil egitiminin temel amaclar

arasinda yer alir, ancak sinif ortaminda olumsuz etkilendigi de gozlemlenmektedir.
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Bu durum ezberlenmis kaliplarin disina ¢ikilmadan yapilan konusmalarda kendini
gosterir. Dersin ilerleyen kisimlarinda ise genellikle ana dilde iletisim tercih edilir ve
bu durum yabanc dilde sadece sinirli becerilerin gelistirilmesine odaklanir. Yabanci
dil 6gretiminde basarili uygulamalar, temel ilkelerin ve yontemlerin 6grencilerin
bulundugu ortamlarda sunulmasma baghdir. Bu ilkeler, egitim bilimcilerin
arastirmalar1 sonucunda elde edilen bulgulara dayanmaktadir. Sinf igi etkilesim bu
ilkeler dogrultusunda planlanip uygulandiginda, yabanci dil 6grenimi daha etkili hale
gelir (Ustiindag, 1998).

Aragtirmalar, dil egitiminde konusma becerisinin diger becerilere gore yetersiz
kaldigin1 gostermektedir (Barin, 1997; Esin, 2012; Kondal, 2009). Yabanc dilde etkili
iletisim kurabilmek icin dilbilgisi ve sozciik bilgisinin yan1 sira konusma becerisi de
gereklidir. Konusma becerisi, dil 6grenme basarisinin onemli bir gostergesi olup,
biliylik onem tasir (Richards, 2008). Ur'a (1996) gore, bir yabanci dili konusabilmek, o
dilde iletisimsel yetkinlige sahip olmay: ifade eder. Nunan (2002) ise yabanci dil
ogreniminde basarili olmanin anahtarinin, konusma becerisini gelistirmek ve bu dilde
diyalog kurabilmek oldugunu belirtmektedir. Ancak, dil egitiminin tarihine
bakildiginda, konusma becerisine yeterince Onem verilmedigi goriilmektedir.
Geleneksel yontemlerin dilbilgisi Ogretimine fazlaca odaklandigi ve konusma

becerisini ihmal ettigi bilinmektedir (Nunan, 1987).

Tiirkiye'deki okullarda yabana dil 6gretiminde konugsma becerisi genellikle goz ard:
edilmektedir. Konusma becerisinin onemi bilinse de, konusmayi O6grenme ve
gelistirme siirecinde zorluklar yasanmaktadir (Merzifonluoglu, 2014). Ingilizce Tiirk
okullarinda ¢ok biiyiik bir yogunlukla 6gretilen dildir ve yabanc dil deyince akla
genellikle Tiirkiye’de Ingilizce gelmektedir. Tiirkiye'deki Ingilizce egitiminde bu
derslerinin standart formiller ve dilbilgisi kurallariyla oOgretilmesi, konusma
becerisinin gelisimi a¢isindan bir sorun olarak karsimiza ¢ikmaktadir (Gokmen, 2014).
Ingilizce 6grenenler 6rgiin egitim siirecinde bu dile yeterince maruz kalamamaktadir.
Ayrca, dil 6grenmede basarili olmanin diger unsurlari arasinda Ogretmenler,
materyaller, 6gretim teknikleri ve diger faktorler yer almaktadir (Moeller & Catalano,
2015).

Yapay zeka uygulamalarinin yabanc dil konusma becerilerini kolaylastirict etkisini
derinden hissettigimiz cagimizda Ingilizce konusma becerisininin 6nemini
vurgulayan ve bunu etkileyen faktorler {izerine bir ¢ok arastirma (Altin & Saracaoglu,
2019; Balemir, 2009; Bozok, 2018; Elsharkawy, 2019; Gardner & Maclntyre, 1993;
Horwitz, Horwitz & Cope, 1986; Ozkan, 2019) bulunmaktadir. Bu arastirmalara gore,

yabana dil 6greniminde dilbilgisi ve sozciik bilgisinin yan sira duyussal faktorler de
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konusma becerisini etkilemektedir. Konusma becerisinin gelisimi dilbilgisi ve sozctik
bilgisinin yan1 sira 6zgiiven, motivasyon ve kayg gibi psikolojik faktorlere de baghdir
(Haidara, 2016). Ayrica, 6gretilen dil materyallerinin giinliik yasamda kullanilabilir
olmasi, 6grencilerin katilimini tesvik etmesi ve bireysel farkliliklara uyum saglamasi
da onemlidir (Demirel, 2012). Nozad (2017) isteksizlik, Ozgiiven eksikligi ve
motivasyon yetersizliginin konusma becerisi 6gretiminde 6nemli zorluklar yarattigin
belirtmistir. Merzifonluoglu (2014), 1ngilizce konusma zorluklarimin dilbilgisi
eksikligi, sozciik yetersizligi, telaffuz problemleri, siuif ortami, 6gretmen faktorleri ve
anlama eksikligi gibi etkenlere dayandigini ve bu faktorlerin 6grenci kaygisin
artirdigini bildirmektedir. Hocaoglu (2015), dilbilgisi odakli egitimin ve 6grencilerin
sinif diginda 1ngilizceyle yeterince karsilasmamasimin konusma becerisini olumsuz
etkiledigini vurgulamaktadir. Karagol (2015) ve Ozkan (2019), 6zellikle yabanci biriyle
yapilan smavlarda dgrenci kaygisinin arttigini tespit etmistir. Ozdemir (2009), ders
sirasinda sik sik diizeltilmenin, 6grencilerin ana dil kullaniminin, kalabalik siniflarin
ve konusma dersinin ayr1 bir ders olarak islenmemesinin olumsuz etkilerini
vurgulamaktadir. Giiney (2010) ve Yilmaz (2019), ingilizce konusma zorluklarinin dil
yeterligi eksikligi, ders igerigi yogunlugu ve materyal eksikligine dayandigini
belirtmigtir. Korkmaz’a (2019) gore ise Ozgliven eksikligi, sosyal etkilesimden
kaginma, dil yeterliligi eksiklikleri, Ogretmenler tarafindan sik sik hatalarin
diizeltilmesi, olumsuz geri bildirimler ve kaygimmn konusma becerisini olumsuz
etkilemektedir. Alanyazindaki pek ¢ok arastirma gostermektedir ki konusma becerisi

bilissel oldugu kadar duyussal faktorlerle de yakindan iligkilidir.

Yabana dil egitiminide hazirbulunuslugun erken ¢ocukluk donemlerinde yani kiigiik
yaslarda uygun olacag1 bilinmektedir. Tiirkiye'de Ingilizce 6gretim programy, ilkokul
seviyesinde zorunlu olarak ilk kez 1997 yilinda uygulanmaya baglanmistir (Tebligler
Dergisi, 1997). 2005-2006 egitim-0gretim yilindan itibaren 0grenci merkezli ve siireg
odakli yapilandirmaci yaklasima gore gilincellenen programlarda dilin islevselligi
vurgulanmis ve 6grencilerin yabanci dilde iletisim kurma becerilerinin gelistirilmesi
hedeflenmistir. 2013 yilinda, 4+4+4 modeline gecilerek dil 6gretiminin erken yaslarda
baslamas: gerektigi yine vurgulanmis ve ders saatlerinde diizenlemeler yapilmistir
(MEB, 2013). 2018'de yapilan giincellemeyle, ilkokulda iki saat, ortaokulun ilk iki
yilinda iig saat ve sonraki yillarda dort saat Ingilizce dersi verilmesi 6nerilmistir (MEB,
2018). Yenilenen 6gretim programlari, Avrupa Birligi standartlarma uygun olarak
hazirlanmis ve ortaokul diizeyindeki Ingilizce egitim programi, Avrupa Dilleri
Ogretimi Ortak Cergeve Programi'na (CEFR) uygun hale getirilmistir. Bu sayede,

program Avrupa Dil Pasaportu ile uyumlu hale gelmistir ve bu pasaport 6grencilerin
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yabanct  dil yeterliklerini belgeleyerek iletisim becerilerini  gelistirmeyi

amagclamaktadir (Kiroglu, 2008).

Grotildiigii tizere, Tiirkiye’de Ingilizce egitimi erken yaslardan itibaren &grencilere
verilmeye devam edilmektedir. Bununla birlikte, Ingilizce 6gretiminde konusma
becerisinin 6gretmen, sinif ortami ve duygusal faktorler yaninda program dis1 bir¢ok

degiskenden etkilendigi gercegi g6z ard1 edilmektedir.

Genelde 6gretim programi okuryazarhigiyla ilgili pek ¢ok arastirmanm (Akyildiz,
2020; Aslan, & Giirlen, 2019; Bolat, 2017; Yilmaz, & Kahramanoglu, 2021) yer aldig:
alanyazin yaminda, deneyimler sozciik bilgisi, dil bilgisi odakli ingilizce egitimine
devam edildigini isaret eetmektedir. Program okuryazarligi 6gretmenlere programin
felsefi yaklagimini kavrama, psikolojik bakis acgisim1 6grenci ve toplumsal baglamda
analiz edip yorumlama, kazanimlara uygun 6grenme-o6gretme deneyimleri olusturma
ve Olgme-degerlendirme siireclerini uygulama firsati sunmaktadir (Yilmaz &
Kahramanoglu, 2021). Egitim sisteminin felsefesine bakilmaksizin, geleneksel
yaklasimlarla yapilmaya devam edilen yabanci dil 6gretimi, dgrencilerin konusma
becerisi gelisimini sinirlandirmaktadir. Yabana dil egitimi, matematik veya kimya
derslerinden farkli olarak, alt diizey bilisssel becerilerin yaminda, iletisim gibi
uygulama becerilerini de artirmaya odaklanmalidir. Tiirkiye’de uzun yillardir devam
eden Ingilizce egitimi deneyimleri, Ogrencilerin konusma becerisini etkileyen
faktorleri yakindan anlamak ve bu 6nemli beceriyi 6gretim programlarinda oncelikli
hale getirmek icin bir firsat sunmaktadir. Bu ¢alismanin amaci, ortaokul besinci sinif
ogrencilerinin Ingilizce konusma becerilerini etkileyen cesitli faktorlerin, 6gretmen,
akademisyen, 0grenci ve veli bakis agisindan incelenmesidir. Arastirmada bu genel
amaca yonelik olarak “0gretmenlere, akademisyenlere, 68rencilere ve velilere gore, dzel
okullar ve devlet okullarinda 6grencilerin Ingilizce konusma becerisi 6gretim programindan ve
program digi faktorlerden nasil etkilenmektedir?” seklinde belirlenen arastirma sorusuna

biitiinciil yanit aranmagtir.
2. Yontem

Nitel bir yaklasimla gerceklestirilen bu arastirma devlet ve 6zel okulu olmak tizere iki
tarkli baglamda benzer degiskenlerin karsilastirildigr ‘coklu durum c¢alismasi’dir
(Yildirim & Simsek, 2018; Yin, 2011). Calismada ele alinan durum Ingilizce konusma
becerisidir ve bu beceri cesitli boyutlara dayali olarak farkli paydaslarin gortisleri

1s5181nda incelenmistir.

Calisma Grubu
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Aragtirma amacina uygun olarak, Ingilizce konusma becerisini etkileyen faktorleri
tespit etmek amaciyla maksimum cesitlilik (Patton, 1990) ilkesi benimsenmis ve Ege
bolgesinde bulunan bir ilgede yer alan bir devlet okulu ile bir 6zel okul segilmistir.
Calisma grubu, 2020-2021 egitim-6gretim yilinda bu iki okulda egitim alan 6grenciler,
bu oOgrencilerin velileri ve okullardaki Ogretmenlerden olusmustur. Arastirma
kapsamina, her iki okuldan da esit sayida katilimci dahil edilmistir. Goniilliiliik
esasina dayanarak, her iki okuldan dorder 6gretmen, sekizer besinci sinif 6grencisi ve
dorder veli olmak iizere toplam 32 kisi arastirmaya katilmistir. Sosyo-ekonomik
cesitliligi saglamak amaciyla, Milas'ta farkli kesimlerden 6grencilerin kayith oldugu
bolgedeki en koklii devlet okullarindan birisi secilmistir. Ozel okul olarak ise benzer
sosyo-ekonomik cesitlilige sahip bir okul belirlenmistir. Etik ilkeler dogrultusunda,
katilmcilarin gizliligi korunmus ve okullar, 6grenciler, 0gretmenler ve veliler igin
kodlamalar yapilmistir. Devlet okulundaki ogretmenler 'Dvl, Dv2, Dv3, Dv4'
kisaltmalar1 ile, 6zel okul Ogretmenleri ise 'Oz1, 0z2, Oz3, Oz4' kisaltmalar: ile

kodlanmistir. Ogretmenlerle ilgili ayrintih bilgiler Tablo 1'de sunulmustur.

Tablo 1. Ogretmenlere Ait Kisisel Bilgiler

Kod Cinsiyet Hizmet y1l1 Yas
Dv1 Kadin 18 40
Dv2 Erkek 17 38
Dv3 Erkek 13 35
Dv4 Kadin 16 38
Oz1 Kadin 9 31
Oz2 Kadin 13 36
0Oz3 Kadin 10 33
Oz4 Kadin 6 34

Devlet okulunda egitim alan 6grenciler 'DvOc, 6zel okulda egitim goren dgrenciler ise
'0OzOc olarak kodlanmustir. Benzer sekilde, devlet okulunda cocugu olan veliler 'VDV/,
6zel okulda gocugu olan veliler ise 'VOz' olarak kodlanmustir. Goriigmeler, tiim
katilimailarin goniillii olarak ses kayitlarinin alinmasi suretiyle gerceklestirilmistir.
Arastirmada yer alan Ogretmenler, dort devlet okulundan ve dort 6zel okuldan
secilmis olup, toplamda sekiz Ogretmen arasinda alti kadm ve iki erkek
bulunmaktaydi. Ogretmenlerin tamami lisans mezunu olup, yag araligi 31-40'tir.
Devlet okulu oOgretmenlerinin hizmet stiresi 13-18 yil arasinda, ©zel okul

ogretmenlerinin hizmet siiresi ise 6-13 y1l arasinda degisiklik gostermektedir.

Ogrencilerin kimlikleri gizli tutulmus ve kodlama yontemi ile tanimlanmislardir.
Gortismeler, devlet ve 0©zel okullardan sekizer besinci smif Ogrencisi ile

gerceklestirilmistir. Devlet okulunda egitim alan 6grencilerin besi kiz, tigli erkek; 6zel
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okulda ise besi erkek, tigii kizdir. On alt1 6grencinin 14'ii 11 yasinda, diger ikisi ise 10
ve 12 yaslarindadir. Veli kimlikleri de benzer sekilde gizlenmis ve kodlarla ifade
edilmistir. Gortisiilen velilerin dordii devlet okulunda, dordii 6zel okulda ¢ocugu
olanlardan secilmistir. Velilerin ikisi erkek, altis1 ise kadindir. ikiser veli memur,
Oogretmen ve bankaci, birer veli ise hemsire ve muhasebecidir. Tiim veliler lisans
mezunudur. Arastirma kapsaminda, bir devlet tiniversitesinin Yabanci Diller Egitimi
Bolimiinde  gorevli iki  akademisyenle de  goOriismeler  yapilmustir.
Akademisyenlerden biri 34 yasinda (Akd1) ve 13 y1l, digeri ise 55 yasinda (Akd2) olup
34 yillik deneyime sahiptir.

Veri Toplama Araglar1 ve Verilerin Toplanmasi

Ingilizce konusma becerisini etkileyen 6gretim programi ve digsal faktorlerin
belirlenmesi amaciyla, alanyazinda yer alan c¢alismalar ve kuramsal bilgiler
dogrultusunda arastirmacilar tarafindan yari yapilandirilmis bir goriisme formu
hazirlanmistir. Bu formlar paydaslardan ortak veri toplanmasini kolaylastirmak adina
benzer igerige sahip sorulardan olusturulmaya calisiimistir (Cepni, 2012; Metin, 2015).
Boylece 6gretmenler, 6grenciler, veliler ve uzmanlar i¢in dort paralel goriisme formu
hazirlanmigtir. Goriisme formu dgrencilerin Ingilizce konusma becerilerini etkileyen
pedagojik, psikolojik ve program dis1 faktorleri kapsayacak sekilde arastirma
sorusuna cevap aramak {izere belirlenmistir. Formda yer alan sorular hem ogretim
programindaki uygulamalar1 hem de 6grencilerin dil 6grenme siirecindeki kisisel

deneyimlerini kesfetmeye yonelik olarak yapilandirilmistir.

Hazirlanan ilk taslak, Egitim Programlar1 ve Ogretim alanindan bir uzman tarafindan
incelenmis ve sorularin kapsami, dilin anlagilabilirligi ve igerigi hakkinda doniit
alinmistir. Oneriler dogrultusunda bazi sorular yeniden diizenlenmis ve sorularin
kapsami genigletilmistir. Yar1 yapilandirilmis form, 6gretmenler, 68renciler, veliler ve
uzmanlar i¢in dort paralel goriisme formu seklinde tasarlanmistir. Her paydas grubu
icin benzer temalarda sorular olusturulmus, ancak bu gruplarin rolleri ve deneyimleri
gbz oniinde bulundurularak sorular zellestirilmistir. Ornegin, 6gretmenlere sorulan
sorular O0grencilerin ders igindeki konusma firsatlar1 ve 6gretim programinin dil
becerilerine katkisi tizerine yogunlagirken, 6grencilere yoneltilen sorular dil 6grenme

siirecindeki kisisel deneyimlerine ve karsilastiklari zorluklara odaklanmaistir.

Goriisme sorularinin anlasilabilirligini ve goriisme siiresini test etmek amaciyla iki
ogretmen, bir veli ve bir 6grenci ile birer pilot uygulama gerceklestirilmistir. Pilot
calisma sonucunda, sorularin genel olarak anlagilirhgi test edilmistir. Ogrenci
versiyonunda yer alan sorulardan birinde kiiciik bir revizyon yapilmis ve sorunun

daha acik hale getirilmesi saglanmistir. Pilot uygulamanin tiim goriismelerde sorun
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yasanmamasini sagladigindan, yarar sagladigi soylenebilir. Goriismeler gontllilik
esasmna dayali olarak, yiiz ylize ya da g¢evrimi¢i platformlar {izerinden
gerceklestirilmistir. Onay alinarak kaydedilen ses kayitlar1 daha sonra yazili ortama
aktarilmistir. Toplanan verilerin gizliligi saglanmis ve goriismeler boyunca etik

kurallara uyulmustur.
Verilerin Analizi

Calismadan elde edilen veriler icerik analizine tabi tutulmustur (Yildirim & Simsek,
2018). Bilgisayar ortamina aktarilan goriisme kayitlar1 kodlanmis ve bu kodlardan
cesitli kategorilere ve ana temalara ulagilmistir. Ogretmenlerin, programin genel
isleyisi, amaglar, kazanimlar, icerik, program ici ve dis1 etkinliklere yonelik kendi
deneyimlerini yansitan goriislerine yonelik kodlarin olusturulmasinda ve temalarin
belirlenmesinde nitel arastirma konusunda deneyimli iki Ogretmenden yardim
alinmistir. Ulagilan benzer kodlar tartisilarak bir veri seti olusturulmustur (Miles &
Huberman, 1994, akt. Baltaci, 2017).

2018 Ingilizce dersi 6gretim programi dokiiman analizi yoluyla betimsel olarak ayrica
incelenmigtir. Bu analiz goriismelerden elde edilen verileri desteklemis ve ogretim
programinin dil konusma becerilerini ne Olglide destekledigini tespit icin gesitlilik
saglamistir (Yildirim & Simsek, 2018). Elde edilen bu veriler diger bulgularla bilgilerle

birlikte degerlendirildiginden, daha giivenilir sonuglara ulasildig1 sdylenebilir.
Gegerlik ve Giivenirlik

Arastirmada gecerligi artirmak amaciyla goriisme formu olusturulurken ilgili
alanyazin taranmis ve konuyla ilgili kavramsal gergeve olusturulmustur. Hazirlanan
gortisme formlarinin gecgerligini saglamak amaciyla alan uzmana bagvurulmus; pilot
goriismeler sirasinda sorularin anlasilabilirligi kontrol amaciyla iki 0gretmen, iki
ogrenci ve bir veli ile 6n gortisme yapilmistir. Gortismelerde katiimalardan riza
onamlar1 alinmistir. Arastirmanin dis gegerligi detayli ve kalin tanimlamalar yapilarak
saglanmaya calisilmistir. Cesitli kaynaklardan elde edilen veriler karsilastirmali
olarak sunulmustur. Dis gilivenirligi artirmak adina, arastirma siireci ayrintili bir
sekilde aciklanmis ve elde edilen ham veriler, baskalarinin incelemesine olanak

taniyacak sekilde hem elektronik hem de basili olarak saklanmaistir.
3. Bulgular

Ortaokul Ogrencilerinin yabanci dil konusmalarini etkileyen resmi program ve
program dist faktorler hakkinda Ogretmen, akademisyen, Ogrenci ve velilerin
gortislerine bagvurulmustur. Yapilan igerik analizleri sonucunda farkli paydaslardan

elde edilen ortak veya ortak olmayan yedi farkli tema Tablo 2’de verilmistir.
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Tablo 2. Paydagslardan elde edilen ortak ve bagimsiz temalar

Temalar Ogretmen  Akademisyen Ogrenci Veli

1. Ogretim Progranmi Kaynakl Faktorler X X

2. Ogretmen Kaynakh Faktorler X X

3. Yontem, Teknik ve Materyal Kaynakl1 Faktorler X X

4. Dile Maruz Kalmaya Dayali1 Faktorler X

5. Etkili Dil Ogrenme Ortami ve Ders Dist Etkinliklere X X
Dayal1 Faktorler

6. Bireysel Farklhiliklara ve Dil Ogrenme Farkindaligina X X X X
Dayal1 Faktorler

7. Ortiik Faktorler X X X

Ingilizce Ogretim Programi Kaynakl1 Faktorler

Bu c¢alismada, Ingilizce Ogretim programi {izerine paydas goriislerine
bagvurulmasinin yanminda 2013 ve 2018 Ingilizce 6gretim programlari betimsel olarak
incelenmis ve farkli kriterler agisindan karsilastirilmistir. 2018 yilinda yapilan
giincellemeyle, 2-8. siniflar arasindaki Ingilizce dgretim programinda kapsaml
degisiklikler yapildigr goriilmektedir (MEB, 2018). Bu glincellemeler, programin
teorik cergevesini yeniden sekillendirmis ve “degerler egitimi” kapsaminda yeniden
ele alinmasini hedeflemistir. Ancak, bu degerlerin nasil ve nerede kullanilacagina dair
detaylar verilmemis ve bu durum 6gretmenlerin inisiyatifine birakilmistir. Ayrica,
temel dil becerilerinin tema bazinda degerlendirilmesi ve test ile degerlendirme gibi
alt kategorilerde genislemeler yapilmistir. 2028 programinda, her sinif diizeyine 6zel
olarak dil becerilerinin ve farkindaligin artirilmasi, igerige ait odev ve etkinliklerin
cogaltilmasi ve dilin kullanimu ile kurallarina iliskin genel giincellemeler yapilmustr.
Dilin islevsel boyutu i¢in yeni bir boliim olusturularak, “dilin islevleri” ve “dilin
kullanim1” olarak adlandirilmistir. “Ogrenme ciktilar1 ve kazamimlar” tamamen
bagimsiz bir boliim olarak programa dahil edilmigtir. 2013 programinda bulunan
“sozciik Ogretimi” boliimii, 2018 programinda “dilin islevleri ve dilin kullanimi1”
boliimiine tasmmustir. Onerilen metinler ve etkinlikler boliimiinde glincellemeler
yapilarak, bu bolim “Onerilen metin, 6dev ve gorevler” olarak yeniden
adlandirilmistir.  Egitimde teknolojinin entegrasyonu dikkate almarak, dil
becerilerinin gelisimine katki saglayacak web giinliikleri ve bloglar programa dahil
edilmistir. Ayrica, 5. sinif 6gretim programinda bazi tinitelerin yerlerinde degisiklikler
yapilmustir.

2013 ve 2018 programlar1 karsilastirildiginda, kazanimlarin biiyiik oranda ayni kaldig:
ancak gilincel programda daha sade bir dille ifade edildigi goriilmektedir. Bu
sadelestirme, Ogretmenler icin daha anlasilabilir bir metin sunmustur. 2018
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programinda  “yazma  becerisi”  bashgna  yer  verilmemis,  ancak
“assignments/6devler” boliimiinde yazma aktiviteleri yer almistir. Genel olarak 2018
programinin, énceki programa kiyasla 6grencilerin dinleme ve konusma becerilerine
odaklanmasi1 bakimindan daha 6grenci merkezli ve etkinlik temelli bir yaklasima
sahip olugu sdylenebilir. Ingilizce programmin yabanci dil kullanimi agisindan
degerlendirilmesi, 6gretmenlerin benimsemis oldugu yaklagimin bu stireci dogrudan
etkiledigini ortaya koymaktadir. Programda konusma becerilerine 6nem verilmesine
ragmen, sinif igcinde bu beceriyi gelistirmeye yonelik yeterli 6zenin gosterilmedigi
gozlemlenmistir. Uygun konusma ortamlarmin olusturulamamas: ve konusma
becerisinin gercek hayata aktarilamamasi, bu becerinin gelisimi oniindeki onemli
engellerdendir. Ayrica, dil bilgisi 0gretimine fazla agirlik verilmesi, 6grencilerin
konugsma sirasinda hata yapmaktan korkmalarma ve bu nedenle akran
baskisi/zorbalig1 gibi duyussal faktorlerin énemli rol oynamasina neden olmaktadir.
Bu faktorler, Ingilizce dgretim programimmin dgrencileri yabanci dil kullanimina
hazirlama siirecinde karsilasilan zorluklar1 ve iyilestirme alanlarini net bir sekilde
vurgulamaktadr.

Ogretmenler tarafindan yapilan degerlendirmeler, 1ngilizce ogretim
programinin beginci smif ogrencileri igin genel olarak uygun oldugunu, ancak bazi
smirliliklar igerdigini ortaya koymaktadir. Akademisyenlerin de ortak goriisti,
program igeriginin genel olarak islevsel oldugu yoniindedir. Ogretmenler dilin bir
iletisim araci olarak kullanilmasinin 6nemine inanmakta ve bu nedenle programda yer
alan konusma etkinliklerini etkili bulmaktadir. Ayrica, programda dil 6grenme
siirecindeki dort temel beceri (okuma, yazma, dinleme ve konusma) birbirleriyle
iligkilendirilmis durumdadir. Programin etkin bir sekilde uygulanmasi halinde
ogrencilere onemli faydalar saglayacag1 diistiniilmektedir. Resmi programa ek olarak,
ozel okul oOgretmenleri Milli Egitim Bakanligi resmi programina paralel olarak
ogretmenlere destek saglayan ek program(lar) kullandiklarmi belirtmislerdir. Bu
nedenlerle, Ingilizce &gretim programi genel anlamda yeterli bulunmaktadir.
Ogretmenlerin bu konudaki goriislerinden bazilarina asagida yer verilmistir:

Aslinda her, ben 5, 6, 7, 8, ortaokul diizeyinde tiim sumiflara giriyorum. Her simf diizeyinde
aslinda yeterli. Yani soyle ders kitab: olarak kazanim olarak sunu konusabilir bunu yapabilir
diye bize verilen programda bunun mutlaka bir yeri var.(Dv1)

Su anda ortaokul diizeyine baktigumiz zaman, programin yeterli oldugunu ama kitaplarin
maalesef yetersiz oldugunu ifade etmem gerekiyor. Kitaplarda ¢ok, daha ¢ok okuma sozciik, ne
kadar da olsa tabi dilbilgisi, dinleme becerileri daha agirlikli olmakta. Bunun yaminda ‘speaking’
(konusma) etkinlikleri ok az diizeyde kalmaktadir. Ama programda yeterince kazanim vardir.
Programda yeterince ele alinmigtir. Yer verilmistir konusma ama kitaplarda maalesef az yer
almaktadir. (Dv2)

Bence yeterli, ciinkii soyle ki Ingilizce programimiz yogun bir program. Yani simdi 63retmenlik
becerileri de ¢ok 6nemli burada ama program bize her seyi veriyor ashinda. Bu da bizim icin ¢ok
1yi degil, ¢iinkii her sey hazir dniimiize geldigi icin ekstra bir sey yapmaya gerek duymuyoruz.
Dedigim gibi programi birebir uyguladigimizda zaten her sey yerine oturuyor. (Oz1)

111



International Journal of Current A e, Education and Social Sciences
K. Giindogdu ve D. Tosun CALESS 2024, 6 (2), 100-129

Evet, yani egitim programyla ilgili kendi okulumuzda biraz daha iyi oldugunu diisiiniiyorum
konusma faktorii konusunda. Aslinda evet isledigimiz kitap ve takip ettigimiz program evet
konusmaya yonelik boliimler bol bol var. Giizel bir program takip ediyoruz. Bence yeterince yer
verilmis oldugunu diisiiniiyorum ben. (DvOc4)

ingilizce egitimi alaninda uzman olan iki akademisyen, Milli Egitim Bakanhig:
tarafindan tanitilan 2018 6gretim programini incelediklerini ve programin besinci sinif
1ngilizce egitimi igin yeterli kazanimlar sundugunu belirtmislerdir. Bu kazanimlarin
ogrencileri Avrupa Dilleri Ortak Cerceve Programinda yer alan Al seviyesine
rahatlikla ulastirabilecegi goriisiindedirler. Asagida bu gorilislerden Onemli
goriilenlere yer verilmistir:

Su var, besinci simif program olarak baktigimda, hani bu isin aslinda mutfaginda biraz once
soyledigim gibi gretmenlerimiz. Ogretmenlerimiz bunu uygulayan ve uygulayicilar
programin ne kadar ¢alisip ¢alismadiini bilen bir numaral kisiler onlar. Kesinlikle onlarin
goriisleri ¢cok deerli. Ben distan bir uzman olarak bakti$imda, inceledigimde, besinci sinif
programi bizden ¢ok bir sey istemiyor aslinda, Al seviyesinde, baslangi¢ seviyesinde Al
becerilerini devam ettirmemizi istiyor. Bu anlamda programin hedefleri ve iinitelerin igerigine
baktigimda aslinda  birbirleriyle wyumlu yani konular kazanimlar veya becerilerin
kazandirilmast etkinlikleri hepsi birbiriyle uyumlu, temalar uyumlu sey yapms. Al seviyesinde
konusma becerilerini kazandirabilecek bir program oldugunu sahsen diisiiniiyorum. (Akd1)

Aslinda programlar gayet giizel hazirlantyor. Programa baktiginiz zaman programlar gercekten
miikemmel. Artik sizin simifta yapabileceSiniz her aktiviteye kadar diisiiniilmiis her konu. Ama
tabi bu gercek hayata nasil yansiyor, sinifa nasil yansiyor. (Akd2)

Bu calismada, programdaki degisikliklerin Ingilizce konusma becerisine yeterli
diizeyde Onem verdigi goriilmektedir. Programdaki bazi iinitelerin yerleri
degistirilmis ve konularin 8gretim siralamasi daha istikrarli hale getirilmistir. ileri
diizeyde Ogrenilebilecek bazi dil bilgisi konular: ilk tiniteden ¢ikarilmis ve iinite
sadelestirilmistir. Diger tiniteler de kapsamli bir sadelestirmeye tabi tutulmustur.
Besinci simif diizeyine daha uygun hale getirilen 2018 programi, kazanimlar1 daha
anlasilir sekilde sunmaktadir ve 6gretmenler icin daha agik bir yapidadir. Sonug
olarak, 2018 egitim programi, dinleme ve konusma becerileri iizerine daha sade ve
anlasilir bir sekilde odaklanmaktadir. Programda konusma becerilerine agirlik veren
etkinlikler bulunmaktadir.

Calismaya katilan paydaslar, 6gretmenlerin ders saatlerinin yetersiz oldugunu
ve ekstra derslerin mevcut galismaya katki saglayabilecegini belirtmislerdir. Egitim-
ogretim programinin sundugu ders saatlerine ek olarak yapilan etkinliklerin, Milli
Egitim Bakanhigimin sundugu ders saatlerinin etkinligini artirabilecegi
vurgulanmistir. Bu hususlara iliskin bazi1 6gretmen ifadeleri asagida verilmistir:

Ama su an icin programi yetistirme ¢abasinin igerisinde maalesef yeterli vakti ayiramiyoruz.
Bence ekstra bir ders olarak olabilir. (Dv1)

Tabi bunun igin yeterince ders sayistmn, materyalin oldugunu diisiinerek, varsayarak
soyliiyoruz olanak derken. Bunlar1 zaman, tabi zamanda ¢ok fazla zaman imkdnumz kisith
oldugu icin, gérememekteyiz. (Dv2)
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Ozel okulda galisan 6gretmenler, resmi programa ek olarak daha kapsamli bir
ogretim uyguladiklarmi ve ders saatlerinin resmi programa kiyasla daha fazla
oldugunu belirtmislerdir. Bu durum asagidaki ifadelerden anlasilmaktadir:

Speaking’i (konusma) gercek hayatta kullanabilsin diye iste video ddevleri veriyoruz. Devlet
okulunda olsaydim su anda bana ok fazla bir sey katmayacakt: ¢iinkii program belli, cocuklarin
gordiigii ders saatleriyle alakali, yani Ingilizceye bakis acist belli. (Oz1)

11 saatlik Ingilizce dersimizin yaklasik 6-7 saatini de konusma iizerine yapryoruz ve bunun da
dgrencilerden aldigim doniitler kadartyla yeterli oldugunu diisiiniiyorum. (Oz4)

Akademisyenler, ders saatlerinin yetersizligine ve mevcut siirenin Ingilizce
Ogretimi icin yeterli olmadigima dikkat ¢ekmislerdir. Dil 6gretiminin okul disinda
desteklenmesi gerektigi de vurgulanmustir. Bu durum asagidaki ifadelerle dile
getirilmigtir:

Konugsma becerisi ile ilk tamismam aslinda iiniversite yillarinda oldu. Bunlar aslinda ¢ok az

sayida olan derslerdi. (Akd1)

Evet, hicbir zaman iki saat, bes saat yeterli degil konusmaya. Tabi ki yeterli degil. (Akd2)

Ama iiniversite seviyesine bakti§imizda temel sorunlar yani her zaman oldugu gibi simf
icindeki zamamn yetersizligi, iste Ogretmenlerin is yiikii, 063rencilerin isteksizligi,
ogretmenlerin 6grenciyi motive etmelerindeki sitkintilar: sey oluyor. (Akd1)

Simif icerisindeki iki saatle ii¢ saatle olmaz bu. Mutlaka disaridan ekstra materyallerle
desteklenmeli ¢iinkii cok giizel imkdnlar var. (Akd2)

Bunun yani sira ders icinde ve ders disinda yapilacak aktiviteler, ders saatleri her zaman sikiyet
edilen seylerdir. Bunu yiiz saate de ¢ikarsak yine yetersiz kalacaktir. (Akd1)

Ogretmen Kaynakl1 Faktorler

Ingilizce dgretim programinin etkinligini belirledikten sonra, arastirmaya katilan
ogretmenler ve akademisyenler, bu programi uygulayan égretmenlerin Ingilizce dil
egitimi ve ogrencilerin konusma becerilerinin gelisimi tizerinde 6nemli bir etkiye
sahip oldugunu belirtmislerdir. Veli ve 6grencilerin goriislerine gore, 6gretmenlerin
dersleri eglenceli ve motive edici bir sekilde sunmalari, 6grencilerin Ingilizce konusma
becerilerini kazanmalar1 agisindan kritik bir rol oynamaktadir. Ogretmenlerin, sinif
icinde giivenli ve motive edici bir ortam olusturmalari, dgrencilerin Ingilizce konusma
becerilerini gelistirmeleri i¢in hayati 6nem tasimaktadir. Ayrica, 6gretmenlerin sadece
ders icinde degil, ders disinda da 6grencilere rehberlik etmeleri gerektigi, bu sayede
ogrencilerin Ingilizceyi daha rahat bir sekilde konusabilecek seviyeye ulasabilecekleri
sonucuna varilmistir. Bu konulara yonelik iki farkli okuldan 6gretmen goriisleri
asagida verilmistir:
Ogretmenlerin  yonlendirmesiyle calisiyorduk. Ama ben lisede okurken bizim ‘native
speaker’tmiz vardi, ‘native’ dgretmenimiz vardi. Genel bir sohbet havasini eger 63retmen
yaratmazsa ¢ocuk zaten o sohbet havasimi olusturabilece§ini kendisi bilmiyor. Okulda
ogreniyorsa bu cocuk tabi ki 6gretmen ¢ok etkili. (Dv1)
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Bizim tavsiyelerimiz dogrultusunda kitap okuyan ve filmleri daha cok Ingilizce izleyip altyazili
izlemeyi seven Ogrencilerimiz biraz daha gelistirebildiler ve konugabiliyorlar. Ogretmenin
dgrenciye bu dersi ne kadar Ingilizce anlatabildigi ve Ingilizce cocugun, égrencilerin dersi,
Ingilizce anlatilan dersi anlayabildigi de etkileyen ikinci faktordiir. (Dv2)

Onlar1  cesaretlendirmeye, vyiireklendirmeye calistyorum. Bunun da ise yaradigim
diigiiniiyorum. Bircok sikilgan 6grencinin, igine kapanik 6grencinin bunu ¢ok astigini, kendine
ozgiivenlerinin geldigini diisiiniiyorum. (Dv3)

Ogretmenlerin ¢ocuklara yaklasimi ¢ok onemli. Cocugun o dersi sevmemesinin en onemli
sebeplerinden biri 6gretmen oluyor. Ogretmenlik becerileri burada cok énemli. (Oz1)

Ogrenci, bildigini ifade etmekten cekiniyor, bu yiizden onu cesaretlendirmemiz gerekiyor.
Ogrenci, 6gretmeni severse dersi de sever. (Oz3)

Ogretmenler kiiciik yas gruplarinda cocuklara dersi sevdiriyorsa, cocuklar da 5grenim siirecine
daha aktif katiliyorlar. Ama eger cocuk, 6gretmenini sevmiyorsa, kendini tamamen kapatiyor.
Ogretmen etkisi kiiciik yas gruplarinda cok biiyiik. Ogretmenini seven cocuk, elinden gelenin
en iyisini yapmaya ¢alistyor. (Oz4)
Velilerle yapilan goriismeler sonucunda, Ogretmenlerin ders igeriklerini ve
yontemlerini nasil islediklerinin, Ogrencilerin ingilizce dersine ve konusma
becerilerine 6nemli Olglide etkisi oldugu tespit edilmistir. Ayrica, 6gretmenlerin
ogrencilerle ders i¢inde ve disinda stirekli ingilizce olarak etkilesimde bulunmalarinin,
konusma becerisinin gelisimi i¢in son derece dnemli oldugu asagidaki ifadelerde de
vurgulanmagtir.

Bir kere 0gretmen kesin... Bu iki faktore de cok onem veriyorum. Yani 63retmen ve cocuk.
(VDv4)

Iki farkl: Ingilizce 6§retmeni giriyor. Cok etkili ve aktifler diye diisiiniiyorum. (VOz1)

Ogretmen faktorii de cok etkili. Lisedeyken felsefe dersini cok severdim ciinkii 6gretmenime
hayrandim. Onun anlatim tarzini, durusunu gok beeniyordum ve bu yiizden felsefe derslerini
can kulagwyla dinlerdim. Ogretmen ve arkadas faktoriiniin cok snemli oldugunu diisiiniiyorum.
(VOz2)

Ingilizce 63retmeni ve dersleri cok etkili. (VOz3)
Ogretmenin konusmast, cocuk icin daha fazla pratik yapma firsati saglar. (VOz4)

Ogrencilerle yapilan goriismelerde, Ogrencilerin dersi sevme konusunda
ogretmenlerinden etkilendikleri, Ingilizce dersini 6gretmenlerinin tutumundan dolay1
sevdikleri ifade edilmistir. Ayrica, 6grenciler, 6gretmenin dersi isleme tarzmmin ve
ogrencilere yaklagimimmn, ingilizce dersini takip etme becerilerini gelistirdigini ve
konusma yeteneklerini sergilerken daha rahat hissetmelerine yardimc oldugunu
belirtmislerdir. Bu hususara yonelik bazi 6grenci gortisleri asagida verilmistir:

Ogretmen kotii olabilir. Bizim 6gretmenimiz kotii degil ama bazi 6gretmenler kotii olabilir ve
bu durumda 6grenci o dersi sevmiyor olabilir. (DvOc1)

Ogretmenler daha cok yazma yerine konusma iizerine diisebilirlerdi. (DvOc2)

Ogretmenimiz dersleri giizel isliyor. (DvOc3)
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Bagka bir dil o6grenmek hosuma gidiyor ve bunda 6gretmenimin katkist var. Cok eglenceli bir
dgretmen oldugu icin yeni bir dil 6grenmek hosuma gidiyor. (DvOc8)

Tiim Ggretmenlerimi cok sevdigim icin derslerimden de keyif aliyorum. (OzOc5)

Bu sene Ingilizcem gelismeye basladi. Diger arkadaslarim da Ingilizce derslerimizin fazla olmast
ve Ogretmenimizin hepimizle ayri ayri ilgilenmesi sayesinde Ingilizcelerini gelistirdiler.
(OzOc7)
Akademisyenlerle yapilan goriismelerde ise, Ogretim programini uygulayan
ogretmenlerin 0grencileri derslere motive etme konusunda en 6nemli faktor oldugu
vurgulanmigtir. Ayrica, Ogretmenlerin derslere hazirlikli olarak gelmelerinin
ogrencilere Onemli katkilar saglayacag: diistiniilmiistiir. Akademisyenlerin dikkat
ceken goriislerinden bazilar1 asagidadir:

Ogretmenlerin 63renciyi motive etmelerindeki sikintilar etkili oluyor. Program bize izin veriyor
ama asil uygulayicilar bu isin mutfaginda, onlar ¢ok énemli. (Akd1)

Ogretmenler son derece dnemli. Ozellikle Ingilizce dgretmenleri dgrencileri tesvik etmeli.
Ogretmenlere biiyiik sorumluluk diisiiyor ve aksamdan mutlaka derslere hazirlanmalar:
gerekiyor. (Akd2)

Egitim Durumlar1 Kaynakl1 Faktorler

Arastirma, ogretmenlerin smaf ici etkinliklerde kullandiklar1 yontem ve tekniklerin,
ogrencilerin konusma becerilerinin gelisimi tizerinde dogrudan etkili oldugunu ve bu
yontemlerin grencileri konusmaya tesvik ettigini gostermistir. Ogretmenlerin
derslerde Ingilizceyi aktif bir sekilde kullanmalar1 ve 6grencilerin bu dile siirekli
maruz kalmasi, onlarin Ingilizce konusma becerilerini gelistirmede &nemli bir rol
oynamaktadir. Yapilan goriismelere gore, Ingilizce 6gretim programinin genel olarak
yeterli bir altyap1 sundugu, ancak bu programin nasil uygulandiginin 6grencilerin dil
ogrenimi {izerinde belirleyici oldugu ortaya g¢ikmistir. Ogretmenler, zaman zaman
geleneksel dil bilgisi ¢eviri metodunu kullanmis olsalar da, bu yontemi miimkiin
oldugunca sirli tutmaya 6zen gostermiglerdir. Bunun yerine, derslerde gorsel ve
isitsel materyaller kullanarak, Ogrencilerin konusma becerilerini gelistirmeyi
amacglamiglardir. Bu bulgular, programm saglam bir temel sundugunu ve
ogretmenlerin yetkinlikleri ile ders isleme yontemlerinin, 6grencilerin Ingilizce
konusma becerilerini destekledigini ortaya koymaktadir. Bu tema kapsaminda
ogretmenlere ait baz1 dikkat cekici ifadeler asagida verilmistir:

Ben, gorselleri kullanarak 6grencileri konusturmay: seviyorum. Gorseller iizerinden konusma
etkinlikleri yaparak, 6grencilerin yaratic fikirler iiretmesini tesvik ediyorum. (Dv1)

Ogrencilerin seviyelerine uygun etkinlikler yapiyorum. Soru-cevapla baslayarak, cesitli
konugsma etkinlikleri diizenliyorum. Yilsonlarinda ise sinif i¢i tartisma ve miinazara etkinlikleri
yapmaktayim. (Dv2)

Ingilizce hikdye kitaplarim kullanarak, 6grencileri Ingilizce hikdyeler okumaya tesvik ettim.
(Dv4)
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Ogrencilerimizde klasik 6grenme yontemlerine bir aliskanlik var. Genellikle dilbilgisine ve
ezbercilige dayali bir egitim modeline alismis durumdalar. (Oz2)

LGS'ye yonelik ¢alismalardan dolayi, 0grencileri daha ok soru ¢dzmeye ve dilbilgisine
yonlendiriyoruz. Ancak yurt disinda bu gocuklar ok giizel bir sekilde dili 6grenebilirler. (Dv4)

Oyun ve gorsel materyaller kullanarak, 6grencilerin konugma becerilerini gelistirmeye calistim.
Beden dili ve objeler gibi farklr araglari kullanarak 6grencilerin konugma becerilerini artirmayi
hedefledim. (0z2)

Ingilizce sozciikleri hatirlatmak icin Tiirkce-Ingilizce hikdyelestirme metodunu kullandim. Bu
yontem, programimiza tam olarak uygun olmasa da, O0grenciler icin ¢ok faydali oldugunu
diisiiniiyorum. (Oz3)

Arastirmada, Ogrencilerle yapilan goriismeler sonucunda Ogretmenlerin, smif igi
etkilesimlerde Ingilizceyi etkin bir sekilde kullanmaya ozen gosterdikleri ve
ogrencileri konusmaya tesvik edecek aktiviteleri derslerde uyguladiklar: goriilmiistiir.
Bu durum, dgrencilerin Ingilizce derslerinde belirli bir diizeyde Ingilizceye maruz
kaldiklarini gdstermektedir. Ogrencilerden elde edilen dikkat gekici ifadeler asagida
sunulmustur:

Ogretmenimiz simifta Ingilizce konusuyor. (DvOcl)

Bir keresinde saat yapmistik ve bu sayede saatleri daha kalict bir sekilde 6§renmistik. (DvOc7)
Diyalog calismast yapiyoruz. Ogretmen iki kisiyi seciyor ve diyaloglart okuyoruz. (DvOc5)
Ogretmenimiz iki kisiyi seciyor ve konusma pratigi yapmamizi sagliyor. (DvOc6)
Ogretmenimiz sinifta Ingilizce konusuyor, bazen Tiirkce kariswyor. (DvOc7)

Ogretmen, konuyu anlatirken slayt gosteriyor, video izletiyor ve ardindan sorular soruyor.
(DvOc8)

Kitap calismalarimin disinda, konusma etkinlikleri de yapryoruz. Ogretmenimiz bize oyunlar
oynatyor. (OzOc1)

Bazi derslerimizde sadece konusma etkinlikleri yapiyoruz. (0zOc2)
Ingilizce konusma etkinlikleri diizenleniyor. (DvOc3)

Genellikle yazi ¢alismalar: yapryoruz, ama bazi derslerimiz tamamen konugsma iizerine oluyor.
(0zOc4)

Ingilizce derslerimizde konusma etkinlikleri yapwyoruz ve konusma pratigi yaparken de
etkinlikler diizenliyoruz. (DvOc5)

Bir konugma dersimiz var. Bu derste genellikle etkinlikler yapiyor ve oyunlar oynuyoruz. Bazen
de Ingilizce bulmacalar ¢coziiyoruz. (OzOc6)

Bu ifadelerden elde edilen bulgular 6gretmenlerin ve kullanilan y&ntemlerin,
ogrencilerin Ingilizce konusma becerilerini gelistirmede ne kadar énemli oldugunu ve
etkin ders materyallerinin 6grencilerin dil becerilerini nasil olumlu yonde etkiledigini
agikca gostermektedir.
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Dile Maruz Kalmaya Dayal1 Faktorler

Bu arastirmada, ingilizce konusma ve Ogrenme siirecini etkileyen program disi
faktorler incelenmistir. Katihmcilar, okul ve simnif atmosferi, yazili olmayan kurallar,
cevresel etmenler ve 6grencilerin sosyo-ekonomik cevrelerinin, 6grencilerin Ingilizce
konusma becerileri {izerinde oOnemli bir etkisi olabilecegini vurgulamislardir.
Ogretmenler, 6grencilerin gevresel etkilerin yani sira, okulda ve smnifta mevcut olan
yazisiz kurallarin da Ingilizce konusma becerilerini gelistirmede rol oynadigim
belirtmislerdir. Ayrica, sosyo-ekonomik gevrenin, 6grencilere ingilizce diline maruz
kalma agisindan gesitli firsatlar sundugunu ifade etmiglerdir. Ogretmenlerin bu
konuya bagli olarak dile getirdigi onemli hususlar asagida verilmistir:

Biraz Ingilizce konusmak, aileler arasinda prestij olarak goriiliiyor. (Dv1)

Bazi 6grencilerimiz, lise egitimlerine devam ederken veya yurt disma ciktiklarmda Ingilizce
konugabildiklerini ve zorluk yagamadiklarini belirtiyorlar. Bu, ekonomik ve sosyo-ekonomik
faktorlerle ilgili bir durum. (Dv2)

Kisilik, cevre, dgretmen ve aile gibi faktirler, 6grencilerin Ingilizce 53renme siirecinde temel
etkenlerdir. (Dv3)

Ailenin sosyo-ekonomik yapist ¢ok etkili. Kurumsal bir okulda ¢alisti§imiz igin, 6grencilerimiz
genellikle biirokrat veya bakan cocuklaridir ve yurt disina gitme imkdnlart vardir. Ailede
Ingilizce bilen bireyler olmas, cocuklarin evde bu dili konusmalarin: desteklemektedir. (Oz1)

Eger dgretmen bir sohbet ortami yaratmazsa, cocuklar bu ortami kendi baglarina olusturamaz.
(Dvl)

Swiflar arasinda akademik farkhiliklar bulunuyor. Bazi ogrenciler, daha basarili simiflarda
olduklar: icin daha fazla caba gosteriyor, ancak diger stmiflarda bu caba azalmaktadir. (Oz1)

Ogrenciler, konusma pratigi yapmak yerine sinavlara yonelik calismalara daha fazla zaman
aywrwyorlar. Bu nedenle Ingilizce konusmaya yonelik yeterli zamanlar: kalmiyor. (DvOc4)

Tatile giden G§renciler, oradan Ingilizce konusmalarim kaydedip bana gonderiyorlar veya evde
kardesleriyle Ingilizce konusuyorlar. (Oz4)

Aragtirmada, ev ortami ve aile iiyelerinin, 6grencilerin Ingilizce konusma becerilerini
tesvik edebilecegi vurgulanmistir. Bu, Ogrencilerin yasadig1 ¢evrenin ve arkadas
cevresinin de dile maruz kalmalarinda onemli bir rol oynadigimi gostermektedir.
Velilerin bu konuda dile getirdigi hususlar asagida verilmistir:

Yasanilan sehir, aile veya semt Ingilizce konusma becerisini etkileyebilir. Biz kendi aramizda
konusuyoruz, ama baskalartyla Ingilizce konusma sansimiz yok. (VDv1)

Cevremizde turist olmadiindan dolay:, turistlerle daha fazla diyalog kurma sansimiz yok. Bu,
Ingilizce konusma becerimizi kisitliyor. (VDv2)

Anne-baba, arkadaglar ve cevre, 03rencilerin dil 6grenme siireglerini etkiler. (VDv3)
Ceviri uygqulamalar: kullanarak cocuklarla Ingilizce konusma pratigi yapiyoruz. (VDv4)

Aile olarak Ingilizce bilmiyoruz, bu nedenle cocugumuzun dil gelisimini olumsuz etkiliyor
olabiliriz. (VOz1)
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Arkadas cevresi, Ingilizce dgreniminde cok etkili. Cocuk, en yakin arkadagmn ilgilendigi
konulara yoneliyor. Bu nedenle, Ingilizce konusan arkadaslart olmasi dil gelisimini
destekleyebilir. (VOz2)

Tiirkiye'de cocuklarin Ingilizce konusabilece$i bir ortam yok. Bu, sadece okulla sinirl kalwyor.
Eger Ingiliz bir komsumuz veya arkadasimiz olsaydi, cocuklarvmiz dili daha ileri diizeyde
dgrenebilirdi. (VOz4)

Ozetle, 6grencilerin yasadig ailenin yabanai dile karsi tutumu, ailenin gelir diizeyi ve
yasadiklari cevre, 6grencilerin yabanci dil konusma becerilerini etkileyebilir. Ozellikle,
ylksek gelir diizeyine sahip ailelerin c¢ocuklarina yurt disi deneyimi sunmalari,
ogrencilerin yabanci dil konusma becerilerini gelistirir ve bu dili giinliik iletisim arac1
olarak kullanmalarina olanak tanir.

Etkili Dil Ogrenme Ortam1 ve Ders Dis1 Etkinliklere Dayal1 Faktorler

Arastirma stirecinde elde edilen 6nemli bulgulardan biri, ideal bir dil 6grenme
ortaminin  saglanmasinin  Ingilizce konusma becerisinin gelisimine katkida
bulunabilecegi sonucudur. Ogrencinin Ingilizce diline dogrudan maruz kaldig
ortamlarin konusma becerilerinin gelisiminde oldukga etkili oldugu belirtilmistir.
Egitim Ogretim programinin bu kosullar1 saglayamamasi, konusma becerisinin
ogretimini olumsuz etkilemektedir. Ogretmenler, 6grencilerin dili en iyi sekilde
Ogrenebilecegi ortamin, dile en ¢ok maruz kaldiklar1 ortam oldugunu ifade
etmiglerdir. Bu nedenle, sinif icinde ve disinda dinleme ve konusma becerilerini
vurgulayan aktivitelerin dil Ogrenmeye Onemli katkilar saglayabilecegi
diisiintilmektedir. Aktivitelerin giincel konulara bagh ve hayata aktarilabilir olmasi,
konusma becerisinin gelisimine katki saglamaktadir. Aksi durumda, konusma
becerisinin yeterli diizeyde gelistirilemeyecegi vurgulanmistir. Konuyla ilgili bazi
dikkat cekici 6gretmen goriisleri asagidadir:

Baslarken birinci donem hep diyorum ki evet Tiirkce de cevap verebilirsiniz. Ama ikinci
donemden itibaren Ingilizce konusmak zorunda kuralina baslyoruz. Dvl

Hepsini toplariz birer hafta turla gezdiririz. Yani en yakin suradan Malta’dan baslariz soyle
Yunan adalarimdan yurt disi, Avrupa iilkeleri, iste sonradan Avrupa iilkesi olmusg iilkeler,
onlardan baglayarak yani biitcemizi de cok asmadan gezdirir ve gercek insanlarla zorunda olarak
konusmalarini saglarsak zaten hepsinin, bir hafta 10 giin bunu sagladiimiz siirece boyle bir
stkintimiz olmayacak zaten. Dv1

Festivalde gorevli oldugum zaman yurtdisindan gelen misafirlerimizle bizim 0grencilerimi
kaynastirmaya calistik, bu festivali bir firsat olarak gosterdim 6grencilere. Genelde yabanci
dgrencilerle kendi Ogrencilerimiz Ingilizce konusmaya, tesvik ettim. Aralarmda Ingilizce
konusturmaya calistim. Gelen dgrenciler de Ingiliz olmadigindan, onlarin da yabanc dili
Ingilizce, bizimkilerin de yabanc: dili Ingilizce oldugu icin bu sekilde kaynastirip daha sonra
bunlar1 mektup arkadas, e-posta arkadas: veya sosyal medya arkadas: olarak ekleyerek daha ¢ok
Ingilizce yazismalarini telkin ettim onlara. Dv2

Cocuklary alip da mesela bir, tarihi bir sey anlatiyorsam ben orada, tarihle alakali sozciikler,
(historical), mesela tarih, belli bir siirii sozciikler tabi ki. Alirdim burada mesela tarihi bir yere
gotiiriirdiim. Iste orada onunla alakali (speaking) yapardim. Daha fazla gelistirirdim cocugu,
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daha fazla katkist olurdu zaten biliyorsunuz yaparak, gorerek 0grenmenin ne kadar etkili
oldugunu. Oz1

‘Listening’ (dinleme) ve speaking’e (konusma) agirlik vererek 0grencilerime Oncelikle bu
beceriyi kazandirirdim. Bunu kazandirdiktan sonra ‘reading’ (okuma) ve ‘writing” (yazma)
kendiliginden geliyor ciinkii 6grenci duydugunu, gordiigiinii ve isittigini konusabiliyor, ayn
zamanda yazabiliyor. Oz3

Bence akigina birakilmalr ya. Cok sikistirmayacaksin programu. Dil sonucta. Yani anadilimizde
nasil ogreniyoruz. Gelisigiizel, dogaclama. Evet yani bu da keske oyle olsa. Su an mesela
dersimde ¢ocuklar alip ¢ok rahat disar gikarmaliyim. Sonucta okul, disiplin ve ders. Dersimiz
Ingilizce degil bugiin Ingilizce 53renecegiz diyebilmeliyiz. Oz4

Konugma becerisindeki en temel zorluk konusulacak gergek bir ortamin olmamasi. Dv1

Ogrencilerle yapilan goriismelerde, Ingilizce konusma becerilerini gelistirmek icin
sinif iginde Ingilizce kullaniminin en iist diizeyde olmast beklentisine sahip olduklari
belirlenmistir. Ogrenciler bu sekilde yabanci dile maruz kalarak ideal bir 6grenme
ortaminda konusma becerilerini gelistirebileceklerine inanmaktadirlar. Ogrencilerin
bu konuda sarf ettikleri baz1 goriisler asagidaki gibidir:

fngilizce derslerinde sadece fngilizce konugsmak isterdim. Bu sekilde dil becerisi daha ¢ok gelisir.
DvOc2

Ingilizce ile ilgili kuliipler yapilirsa katilirim. DvOc6
Bir ders boyunca tiim dakikalar Ingilizce konusulabilirdi. DvOc8

Yani bence o okulda, bir tane konusma kuliibii olsun isterdim. Teneffiislerde mesela en azindan
bir kural olmali. En azindan bir teneffiiste sadece Ingilizce konusma olabilir diye diisiiniiyorum.
0zOc1

Oncelikle bir tane, simftaki, yani herkesin Ingilizce konusmas: gerekiyor ki Ingilizcemiz
gelisebilsin. OzOc4

Bulgular &grencilerin biiyiik gogunlugunun Ingilizce konusma kuliipleri talep ettigini
ve okul duvarlarinda daha fazla poster ve gorsel bulunmasiyla daha iyi bir Ingilizce
ogrenme ortam1 saglanabilecegini gostermektedir. Akademisyenlerle yapilan
goriismelerde ise, yabanci dil 6grenme ortaminda en onemli unsurlardan birinin
ogrencilerin motivasyonunu artirmak oldugu sonucuna varilmigtir. Motivasyonun
saglanabildigi bir Ogrenme ortaminin Ogrencilerin konusma becerilerini
gelistirebilecegi diisiintilmektedir. Ayrica, 6grencilerin medya araglarini kullanarak
Ingilizceye maruz kalabilecekleri ve bireysellestirilmis programlarla konusma
becerilerinin gelistirilebilecegi ifade edilmistir. Konuya iliskin akademisyen gortisleri
asagida verilmistir:

Ogrencinin bir kere motive olmast lazim. [Igisi alakast istekli olmast lazim. Bunu 63retmen de

kazandirabilir 6grenci de kazandirabilir, olusturdugumuzu ortamlarla bile kazanabilir. Bu
isteklilik seviyesiyle birlikte ise baglarsak daha isimiz kolay olacaktir. Akd1

Kesinlikle daha once de agikladim, biraz dnceki soruda da benzer bir sey vard:. Evet. Ozel bir
yol izlenmeli. Sadece sinifa baglantili olmali. Mutlaka extensive (uzatilmig) olarak sinif dist
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olarak da desteklenmeli. Her 0grencinin kendi ihtiyacina gore bir program uygulanmalr diye
diigiiniiyorum. Burada da belirtiim sey, kisa videolarla bu desteklenmeli diye diisiiniiyorum.
Ozel bir program yapilmali, zellikle konusma becerileri icin. Ogrenci temelli olmalr. Akd2

Yine ilkogretim 5. Sinif 6grencileri biraz daha sey ama iste yine sosyal medyada da kanallarina
iste fngilizceyi kullanmak, fngilizce ile etkilesime gegmek icin kontrollii bir sekilde
degerlendirilebilir. Uygun dinleme materyallerine ulasabilecekleri podcast (yayin yapan)
sitelerine yonlendirilebilir. Arkadas gruplart olusturulabilir, ders disinda ‘speaking club’
(konusma kuliibii) gibi aktiviteler bu 0gretmen yardumiyla veya 63rencilerin ailesi veya
cocuklarin kendilerinin olusturabilecekleri gruplar olusturabilir. Akd1

Bireysel Farkliliklara ve Dil Ogrenme Farkindaligina Dayal1 Faktorler

Ogretmenler, dgrencilerin Ingilizce dersine yoénelik ilgi ve tutumlarinin dil 6grenme
ve konugma becerilerini dogrudan etkiledigini ifade etmislerdir. Ogrencilerin
1ngilizceye olan ilgileri, okulda verilen gorevler disinda da ingilizce calisma ve diline
maruz kalma egiliminde olduklarini ortaya koymustur. Bu konuya iliskin bazi
ogretmen goriisleri asagidaki gibidir:

Soyle, tabi ki her cocuga hitap edemiyoruz. Ama kisisel ilgili olan cocuklarda kesinlikle

konugabildiklerini goriiyorsunuz ve zaten siz fark etmeden cocuk bir sekilde yabanci dille
ugrasmaya bagliyor ve yol aliyor. Dv1

Simdi ben bu soruyu dil simifi okuttugum simfi diisiinerek cevapliyorum. Evet Ingilizce
konusmaya meraklilar. Konusmak icin ellerinden geleni yapryorlar. Dv4

Bazt 6grencilerin bu konuda algilar daha acik. Bir yetenekleri var. Iigi de gerekiyor. Yani kimi
ogrencinin ilgisi yok. Dile karst ilgisi yok iste. Daha ¢cok sayisala, sozele. Bu sekilde dagilabiliyor
yani. Hem yetenek meselesi oldugunu diisiiniiyorum hem de ilgi gerekiyor diye diisiiniiyorum.
Oz2

Ama bu faktorler bence once bireysel, 0grencinin ilgi alaka ve yetenegi, 2. olarak 6gretmen, 3.
olarak da akran. Oz3

Veliler, 6grencilerin Ingilizce dersine karsi ilgisi ve tutumuyla ilgili olarak belirli
noktalara dikkat cekmislerdir. Ogrencilerin ders disinda da ingilizce calismaya zaman
ayirmalar1 onemlidir. Bu konuya iliskin bazi veli ifadeleri asagida verilmistir:

Yani ekstra calismalar yapwyor. Ogretmenin verdigi kitaplar diginda o 6devleri tabletten olsun,
internetten aragtiriyor. VDv2

Yabanc: dili seviyor Ingilizceyi ozellikle seviyor. Ogrenmeyi ister. VDv3

lyi diizeyde, istekli. Ders olarak hani belli dersler on plana cikar ya. Ingilizce de bizim 6n plana
cikan derslerden. VDv4

Simdi Ingilizceyi cok seviyor. Almanca dersi de var. Herhalde dersin sayisi az oldugu icin
Almancaya cok istekli degil acikcast. Ama Ingilizcede yeni sozciikler falan 6grenmek onu cok
heyecanlandiriyor. Mesela yeni bir sey 0grendiginde, zaman falan 6greniyorlar, di’li gegmis
zaman falan. Onlar1 hemen gelir bana anlatir anne biz bunu 68rendik, bu sozciikyi 6grendik,
bak bu bu demekmis falan diye sey yapar. Hatta bazen tutturuyor Ingilizce konugalim beraber
diye ama iste. VOz1
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Ingilizceyi seviyor. Ingilizce sarkilar dinliyor sadece. Yani ders calisirken falan Ingilizce
dinliyor. VOz3

Ortiik Faktérler

Ogretmenlerle yapilan goriismeler sonucunda, 6zellikle Ingilizce dersi sirasinda
ogrencilerin konugsma konusunda ozgiiven eksikligi yasadig1 ve zorlandig: tespit
edilmigtir. Ogrencilerin &zgiiven eksikliginin en 6nemli nedenlerinden birinin,
Ingilizce konusurken hata yapmaktan ve akranlari tarafindan elestirilmekten
korkmalar1 oldugu belirlenmistir. Dilbilgisi agirlikli 6gretim yapilmasinin 6grencilerin
akici konusmak yerine dil bilgisi yapilarina daha fazla dikkat ederek konusmaya
calismalarina neden oldugu vurgulanmistir. Bu konuya iliskin bazi 6gretmen
gortisleri asagidaki gibidir:

Hata yaparak konusmali. Yani konusmasindan dolayr yanlislarindan dolay: daha dogrusu,

yargilanmayacag garantisini vermek gerekiyor. Dv1

Genel olarak 6grencilerimiz konusmaya, Ingilizce konusmaya ashnda cogu anlamda 6zgiiven
eksikliginden, cekingenlikten yapamamakla birlikte ashinda iyi 0grenseler kendilerini yeterli
hissetseler yapabileceklerini diisiiniiyorum. Dv2

Hatta cocuklarimiza hata yaparak, hata yapmadan korkmadan Ingilizce konustuklarin,
konugabildiklerini hele ki iistlerindeki, ne diyeyim size, hata yapma korkusunu iistlerinden
attiktan sonra ¢ok rahat konugabildiklerini diisiiniiyorum. Dv3

Birgok 6grencimiz aslinda igine kapanik ve bu konuda etrafimizdaki arkadaslarimiz bize giiler
mi, hocam bize bir sey soyler mi, doniit nasil olur. Her zaman bunun problemini yasiyorlar.
Dv4

Ogretmeni severse dersi de seviyor ciinkii ve d§rencinin ailesel ve akransal dedigimiz, iste
akranlarimin dalga gececekler mi, yanlhs séylersem giilecekler mi tarzinda (diisiiniiyor). Oz3

Akranlarinin kendileriyle dalga gecmesinden korktuklar: icin, sézciikleri yanhs telaffuz ettikleri
icin ve onlara giilmelerinden korktuklari icin ilk basta konugsma taraftar: degillerdi. Dv4

Oncelikle 6grencinin cekingenligi oluyor bu konudaki karsilastigumiz ilk sorun. Ogrenci
bildigini soylemekten cekiniyor ve bunun icin 6grenciyi cesaretlendirmemiz gerekiyor. Oz3

Ozgiiven ve cekingenlik. “Yanhs mi konusuyorum’ bizde de oluyor. Béyle dogru dil bilgisii
kullanmaya calistyoruz. Oz4

Ozel okul ve devlet okulu 6gretmenleri, dgrencilerin ders igerisinde konusabilmeleri
igin motive edilmeleri gerektigi goriisiine sahiptir. Ogrencilerin konusma amaciyla
derse katilimda ¢ekingenlik ve utangaglik sergiledikleri, 6zgiiven eksikligi yasayan
ogrencilerin bu beceriyi sergilemekte zorlandig1 vurgulanmistir. Bu konuya iligkin
bazi 6grenci goriisleri asagida verilmistir:

Yani arkadaglarindan belki utanabilir. Ya da 6gretmen yanls yapti§inda kizmaz ama tekrar
soyle deyince bazen utanabilir. DvOc3

Bazi 6grenciler utangag! Bizim sinifta bazi kekeleyen 6grenciler var mesela. Onlar konugmakta
utaniyor biraz. DvOc8
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Tk Ingilizce dersi ise bir heyecan vardir. Utangaclik vardir tabi. Ama hani, belki dili donmiiyor
olabilir. Konusurken takilabilir. OzOcl

Bence utanma. En cok o etkiliyor. OzOc2

Bence utanma. En cok o etkiliyor. Bir arkadasim vards, o da utantyordu ve Ingilizce derslerine
cok katilim saglamyordu. OzOc8

Akademisyenlerden elde edilen bulgulara gore, 6grencilerin 6zgiiven eksikliginin
ge¢mis yasantilarindaki olumsuz deneyimlerden kaynaklandigr sdylenebilir.
Elestiriye maruz kalan 6grenciler, konusma becerisi sergilemekte zorlanmaktadir. Bu
konuya iligskin baz1 akademisyenlerin goriisleri asagidaki gibidir:

Gegmig yasantilarinda getirmis olduklari olumsuz yasantilar var iste arkadaslarinin giilmeleri
veya telaffuz hatalar1. Bu tip seyleri kirmak epey zaman aliyor. Endise faktorii dedigimiz gibi.
Kim ne der, 6gretmen ne der, 6grenci ne der gibi faktorler de 6grencinin konusma becerisini
etkileyecektir. Akd1

Bizdeki hata yapma, en 6nemli seylerden birisi. Yoksa iste arkadaslarim alay eder mi (durumu).
En nemli problemin ben Ingilizceyi konusamam, motivasyon eksikligi, bir de soyle hani
beklenti su, birisi [ngilizce 6§renmeye basladiginda sanki sakir sakir sanki konferans verecekmis
gibi bir alg1 olusuyor her zaman. Akd2

4. Sonug, Tartisma ve Oneriler

Bu arastirmanin temel amaci, 6zel okullarda ve devlet okullarinda besinci sinif
ogrencilerinin Ingilizce konusma becerisini etkileyen faktorleri farkli paydaslarin
bakis agisindan incelemektir. Bulgular Ingilizce 6grenmenin aslinda Ingilizceyi etkili
bir sekilde kullanabilme becerisi olduguna isaret ekmektedir. Cocuklarin giinliik
hayatta Ingilizceyi nadiren kullandiklar1 ve bunun genellikle okul ortaminda
gerceklestigi belirlenmistir. Ozel ve devlet okulu katilimcilar1 arasinda bazi goriis
farkliliklar1 oldugu da ortaya konmustur. Velilerin goriiglerine gore, dil 6grenmenin
temel amaci giinliik yasamda yabanc: dilin kullanilabilirligi ve yabancilarla rahatca
iletisim kurabilme becerisidir. Ozellikle devlet okullarinda &grencilerin dil
ogreniminde daha az prati§e maruz kaldig1 goz oniinde bulunduruldugunda,

velilerin bu konudaki farkindalig1 6nemli bir bulgu olarak 6ne ¢ikmaktadir.

Ogretmenler ise, dgrencilerin Ingilizceyi etkili bicimde &grenip kullanabilmelerinin
anahtarinin  Ingilizceyi kullanabilecekleri ortamlarin olusturulmasi oldugunu
vurgulamaktadir. Bulgular 6gretmenler ve velilerin Ingilizce konusmanin dnemini
farkinda oldugunu ve ‘Ingilizce biliyorum’ demenin Ingilizce dilini etkin bir sekilde
kullanabilme anlamina geldigini vurgulamaktadir. Ozellikle 6zel okul velileri,
ogrencilerden somut bir Ingilizce performansi beklemekte ve bu beceriyi giinliik
yasamda sergilemelerini istemektedirler. Tiirkiye'de bireyler genel olarak Ingilizce
konusmanin 6nemli olduigunu diisiinmekte, ancak bu dilin kalic1 ve etkili bir sekilde

ogrenilebilecegi konusunda kesin bir goriis birligi bulunmamaktadir. Devlet okulu
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ogretmenleri genellikle Ingilizce dilini Ogretmeye ¢aba gostermekte, ancak
ogrencilerin konusma becerilerine daha az &nem verilmektedir. Ozel okul
ogretmenleri ise, 6grencilerin ingilizceyi ders disinda da kullanabilme yeteneklerine
daha fazla énem vermekte ve bu da 6zel okul 6grencilerinin daha iyi Ingilizce

konusma becerilerine sahip olabileceklerini gostermektedir.

Calisma kapsamindaki okullarda ortak Ingilizce 8gretim programinin uygulandig
aciktir. Ozel okullarda ise resmi programin yani sira farkl etkinlik programlar:
ogrencilere sunulmakta ve bu programlar dort temel beceriyi dengeli bir sekilde
sunmaktadir. Ogretmen ve velilerden elde edilen verilere dayanarak, her iki okul
tiirtindeki 6gretim programlarinin genel olarak “yeterli’ oldugu, ancak 6zel okullarda
uygulanan ek programlarin dgrencilere daha iyi Ingilizce konusma firsati sundugu
sonucuna ulasilmistir. Ayrica, ders saatlerinin yetersiz oldugu ve daha fazla ders saati
gerektigi vurgulanms, devlet okullarinda dil bilgisi ve yazma becerilerine daha fazla
zaman ayrildigi, ancak konusma etkinliklerine yeterli zaman ayrilmadigi belirtilmistir.
Ozel okullarda haftalik ders programinda daha fazla ingilizce saati bulunmaktadir.
Benzer calismalarda, program kazanimlarinin besinci simif seviyesine uygun oldugu
ve Ogrenci gereksinimlerini karsiladig1 vurgulanmistir (Cetin, 2018; Alabas, 2019).
Ancak, Tiirkiye'deki Ingilizce egitiminde karsilagilan zorluklar da ortaya konmustur,
ornegin yogun programlar, kalabalik smiflar, farkli dil seviyelerine sahip 6grencilerin

ayni smifta olmas: ve malzeme eksikligi gibi faktorler (Hocaoglu, 2015).

Besinci smif Ingilizce dgretim programi katilimcilarda elde edilen bulgulara gore
yeterli goriinse de, Ingilizce iletisimsel becerilerini istendik sekilde karsilamadig1
sdylenebilir. Ozel okulda uygulanan Ingilizce programlarinin &grenci seviyesine
uygun etkinliklerle okuma, yazma, dinleme ve konusma becerilerinin dengeli ve
ekstra programlarla desteklenmesinden dolayi, daha etkili Ingilizce konusma
becerileri gelistirdigi sonucuna varilmistir. Devlet okulunda ise resmi programin
ogrencilerin beklentilerini karsilamada yetersiz kaldig1 ve bu nedenle 6zel okullarda
ekstra programlarla Ingilizce dgretiminin gerceklestirildigi soyylenebilir. Bu durum,
ozel okullarda Ingilizce konusma becerilerinin daha etkili ve dzgiivenli bir sekilde

gelistirilebildigini ortaya koymaktadair.

Ogretmenlerin derslere yaklasimi, tutumu ve ders isleyis bicimlerinin 6grencilerin
dersi sevmesi tizerinde belirleyici oldugu arastirmanin énemli sonuglar1 arasindadr.
Nozad'in (2017) ¢alismasinda, iyi bir 6gretmen olmanin, 6grencilerin basarisini anlama
kapasitesine sahip olmak oldugu belirtilmistir. Ogretmenlerin, 6grencilerin dil
ogrenme siireclerini takip etmeleri gerektigi ve smif i¢inde olumlu bir atmosfer

yaratmanin, Ogrencilerin Ingilizce dilini 6grenme ve kullanma konusundaki
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istekliligini artirabilecegi vurgulanmustir. Veliler de benzer sekilde 6gretmenin siuf
iginde rahat bir ortam olusturmasi ve &grencilere Ingilizce dersini sevdirmesinin,
1ngilizce konusma becerilerini etkiledigini belirtmislerdir. Basoz ve Erten (2019), Tiirk
ogretmenlerin 6grencilerin hatalarmi diizeltme egiliminde oldugunu ve bu durumun
ogrencilerin sinif ici Ingilizce konusmaya daha gekingen yaklagmalarina neden
oldugunu belirtmiglerdir. Ayrica, 6grencilerin ogretmenlerini sevdiklerinde simf
icinde daha aktif olduklarini ve derslerde hata yapmaktan daha az korktuklarin ifade

eden Merzifonluoglu (2014) da benzer bir sonuca ulasmaistir.

Ozel okul 6gretmenlerinin, devlet okulundaki 6gretmenlere gore daha fazla Ingilizce
dilini kullanmaya egilimli oldugu sonucuna varilmistir. Ogretmenlerin simufta
Ingilizce konusarak ve dersi hedef dilde dgreterek dgrencileri daha fazla dile maruz
kildiklar1 ve konusma agisindan bir rol modeli olduklar1 goriilmiistiir. Ozel okullarin
ogretmenlerine daha fazla olanak ve materyaller sunmasi, mesleki yeterliklerini daha
iyi gelistirebilmeleri i¢in sik sik gelisim egitimleri diizenlenmesi, nicelik ve nitelik
agisindan yeterli 6gretim materyalleri saglanmasi konusma becerisini de dogrudan
etkilemektedir.

Arastirma sonuglaria gore, Ingilizce konusma pratigi iizerinde 6nemli bir etkiye
sahip olan faktorlerden biri, smif icindeki ‘akran zorbaligy’ dir. Paydaslar, 6grencilerin
sinif iginde Ingilizce konusma isteksizligini etkileyen bu faktdre dikkat ¢ekmislerdir.
Ogrencilerin, arkadaglari tarafindan alay edileceklerini diisiinerek Ingilizce
konusmaktan kagindiklar1 sik¢a goriilmektedir (Basoz ve Erten, 2019). Bu bulgular,
sinif i¢i Ingilizce konusma pratiginin, &grenciler arasindaki iligkiler ve sosyal
dinamikler agisindan 6onemli bir role sahip oldugu sonucuna isaret etmektedir. Kogeri
(2019), galismasinda ortadgretim dgrencilerinin Ingilizce konugma motivasyonlarini
olumsuz etkileyen bir faktor olarak hata yapmaktan duyduklar1 korkuyu isaret
etmektedir. Yine Nozad (2017) 6gretmenlerin 6grenci 0zglivenini artirmak ve derse
aktif katilimlarim1 saglamak icin daha fazla konusma firsati yaratmas: gerektigi
vurgulamaktadir. Yabanci dil 6gretmenleri, 6grencilerin sozel hatalarin1 dengeli bir
sekilde diizelterek bu siirece katkida bulunabilir (Senel, 2012 akt. Ozdemir, 2009).
Arastirmaci perspektifinden bakildiginda, 6grencilerin hata yaptiklarinda akranlar:
tarafindan maruz kaldiklar1 ‘s6zel zorbalik’, dil 6grenme siirecini olumsuz yonde
etkiledigi sdylenebilir. Ozel okullarda daha az 6grenci mevcudu ve daha etkili sinif
yonetimi, grencilerin daha rahat bir ortamda Ingilizce grenme ve konusma firsati

bulmalarma olanak taniyabilir.

Cameron (2001), ¢ocuklarin yetiskinlerin dil 6grenimini engelleyen faktorlerden

etkilenmediklerini, utanma duygularmin diisiik oldugunu ve yeni bir dilde
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konusurken ¢ekingenlik yasamadiklarini belirtmektedir. Bununla birlikte, ¢ocuklarin
akranlariyla iligskilerinde hassasiyet gosterebilecekleri ve iletisimde baz1 zorluklar
yasayabilecekleri ifade edilmektedir (Brown, 2001). Ogretmenlerin, bu potansiyel
engellerle basa ¢gikmak icin geng 6grencilere destek olmasi gerekir. Ozel okullardaki
ortamlar, Ogrencilerin yabanci dil 6grenme siirecinde daha rahat ve giivende
hissetmelerini saglayarak, 6zgiivenlerini artirabilir ve dil konusundaki tutumlarin
olumlu yonde etkileyebilir. Ogretmenlerin etkili sinif yonetimi becerileri, 6grenciler
arasindaki etkilesimi artirabilir ve negatif atmosferi azaltabilir. Ozellikle beginci sinif
diizeyinde, 6grencilerin psikolojik gelisimini goz oniinde bulundurarak genelde dil

ogretimine, 6zelde ise konusma becerisine yonelik stratejiler gelistirilebilir.

Goriildigi tizere, dil 6grenme siirecinde karsilagilan diger bir zorluk ise, ‘6grencinin
kendine giiven eksikligi’dir. Ozellikle devlet okullarindaki &grencilerin &zgiiven
eksikligi nedeniyle Ingilizce konugsmaktan gekindikleri belirlenmistir. Bu durumun bir
nedeni, Ingilizce ders saatlerinin yetersizligi ve sinif ici Ingilizce konusma pratigi
firsatlarinin  sinirli olmasi olabilir. Devlet okulu velileri, 6grencilerin ingilizce
konusma becerilerini gelistirmeleri igin ders saatlerinin artirilmas: gerektigini
savunmaktadir. Ayrica, Ingilizce &gretiminin okul disindaki etkinliklerle
desteklenmesi ve 0grencilerin dil becerilerini daha etkili bir sekilde gelistirebilmeleri
icin firsatlar yaratilmas: gerektigi ifade edilmistir. Bu baglamda, devlet okullarinda
Ingilizce dil egitimi igin ek programlarn olusturulmasi ve &grencilerin dil

maruziyetini artiracak etkinliklerin diizenlenmesi onerilmektedir.

Arastirma bulgulars, Ingilizce konusma becerilerinin gelistirilmesi stirecinde
ogretmenlerin, velilerin ve 6grencilerin katkilarinin énemli oldugunu gostermektedir.
Ogretmenlerin dil 6gretimindeki yaklagimlari, ders materyalleri ve smf ici
uygulamalari, 6grencilerin dil 6grenme stirecini dogrudan etkileyen faktorler arasinda
yer almaktadir. Ogrencilerin dil dgrenme motivasyonunu artirmak ve sinif ici
konusma pratigini tesvik etmek igin 6gretmenlerin olumlu bir 6grenme ortami
yaratmalar1 gerekmektedir. Ayrica, velilerin ¢ocuklarina dil 6grenme stirecinde destek
olmalari ve ev ortaminda Ingilizce kullanimin1 tegvik etmeleri onemlidir. Ogrencilerin
dil 6grenme siirecinde kendilerini giivende hissetmeleri ve 6zgilivenlerini artirmalari,

basarili bir dil 6grenme deneyimi igin kritik 6neme sahiptir.

Sonug olarak, arastirma bulgulari, 1ngilizce konusma becerilerinin gelistirilmesi
siirecinde Ogretmenlerin, velilerin ve Ogrencilerin katkilarinin 6nemli oldugunu
ortaya koymaktadir. Devlet okullarinda ders saatlerinin yetersizligi ve smif ici
Ingilizce konusma pratigi firsatlarinin smurli olmasi, dgrencilerin dil becerilerini

olumsuz yonde etkileyen faktorler arasinda yer almaktadir. Ozel okullarda ise, ek
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programlar ve etkinlikler araciligiyla 8grencilerin ingilizce konusma becerilerini daha
etkili bir sekilde gelistirebildikleri goriilmektedir. Ogretmenlerin dil 6gretimindeki
yaklasimlar1 ve sinf i¢i uygulamalari, 6grencilerin dil 6grenme siirecini dogrudan
etkileyen faktorler arasinda yer almakta ve 6grencilerin dil 6grenme motivasyonunu
artirmak igin olumlu bir 6grenme ortami yaratmalar: gerekmektedir. Ayrica, velilerin
cocuklarina dil 6grenme siirecinde destek olmalari ve ev ortaminda Ingilizce
kullanimini tesvik etmeleri 6nemlidir. Ogrencilerin dil 6grenme siirecinde kendilerini
giivende hissetmeleri ve 6zgiivenlerini artirmalari, basaril1 bir dil 6grenme deneyimi
igin kritik dneme sahiptir. Bu baglamda, Ingilizce dil egitiminin kalitesini artirmak ve
ogrencilerin dil becerilerini gelistirmek icin Ogretmenlerin mesleki gelisimlerine
yatirim yapilmasi ve Ogrencilere daha fazla konusma pratigi firsatlar1 sunulmasi

Onerilebilir.
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6. VE 7. SINIF TURKCE DERS KITAPLARININ METIN TURU ACISINDAN
INCELENMESI!

Murat CIVAN2  Mevliit GULMEZ?

Makale Bilgisi Ozet

Calismada 2018-2019 egitim-6gretim yilinda 6 ve 7. sinuf Tiirkge ders kitaplarindaki metin
tlrleri incelenmistir. Ders kitaplar1 Ogretim programlarmin uygulanmasinda en temel

Anahtar Kelimeler

Ttirkge Ders Kitaplart kaynaklardir. Bu baglamda kitaplar i¢inde yer alan metinler ve bu metinlerin tiirleri 6nem
Tiirkge Egitimi arz etmektedir. Calismada dokiiman analizi yontemi kullanilmistir. Farkli yayinevlerine ait
Tema 6. ve 7. siuf ders kitaplarinda okuma metinlerinin tiirleri belirlenmis ve bu tiirler aym siruf
Metin Tiirleri diizeyinde farkli yaymevleri arasinda karsilastirilmistir. Farkli yaymevlerine ait ders
Ders Kitaplari kitaplarindaki tiirler 2018 Tiirkge Dersi Ogretim Programrnda yer alan tiirler ile

karsilagtirilmigtir.  Incelenen ders kitaplarindaki okuma metinleri bes farkh Tiirkce
Goénderim Tarihi: 03.11.2024  Ogretmeninin de incelemesine sunulmus ve ortaya ¢ikan metin tiirleri belirlenmistir.
Kabul Tarihi: 26.12.2024 Calismada 6. siniflarda MEB ve Eksen yayinlarina ait ders kitapla.rl ile 7. siniflarda MEB ve
Yayin Tarihi: 30.12.2024 Dersde?tek yaymlarma ait ders leaplarl .mc.e?emeye ahnmlgtlr. I.nceleme SOI’llv;lCunda ayni

smif diizeyinde farkli yaymnevlerinde birbirinden farkli tiirlerin kullanildigi sonucuna
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Introduction

An educational process begins with the aim of creating desired changes in an
individual's behavior. Education plays an active role in the transmission of general
norms that exist in society from generation to generation, while also providing the
necessary knowledge, skills, and developmental levels, allowing individuals to reach
a certain accumulation and become independent in life (Sisman, 2006: 6).

It is clear that there is a continuous change in all areas of life, including education
(Erdem, Giin, Sengiil, and Simsek, 2015: 460). In this phase of development and change
in education, the most effective material source on individuals is textbooks. Textbooks
are also the most commonly used resources in the teaching of Turkish lessons (Bas,
2003: 257-266; Uzuner, Aktas, and Albayrak, 2010: 721-733; Kirbas, Orhan, and Topal,
2012: 2225-2235; Bulut and Orhan, 2012: 297-311). Almost all Turkish teaching
programs have been shaped around the teaching of the Turkish language.

Textbooks are written resources that generally organize all subjects in a systematic
way and support students in learning according to their own cognitive levels, created
in accordance with the educational programs of countries (Cakir, 1997: 7). According
to Giines (2002: 5), textbooks are a resource that has been adapted to be in line with the
curriculum, prepared for students at every level, made learning as easy as possible for
children, and the topics are arranged from easy to difficult.

Especially in recent times, it has been observed that children's vocabulary is gradually
decreasing, and they are struggling to express their problems. Perhaps the most
significant reason for this is that the words in the prepared textbooks have been
compiled without paying attention to this issue (Karakus, 2005: 233). In recent years,
with the introduction of environments such as social media, online games, and live
streaming platforms into our lives, a significant number of foreign words have entered
our language, causing some words in our language to be replaced by these words
(Simsek and Direkci, 2019; Simsek, 2023). In this way, our language has started to
slowly lose its words. There is a much greater need for textbooks that are in line with
Turkish programs and that will make our children love their native language and
enable them to use the language comfortably during the periods when their language
begins to form and develop (Kolag, 2003: 107; Koparan and Bigakli, 2023). Likewise,
when selecting texts in textbooks, it is important to choose texts that are appropriate
for the theme they are part of. Care should also be taken regarding this matter when
determining the genres of texts. Indeed, a text that is not chosen appropriately for its
theme will not ensure adequate learning in children. A text that is not chosen according
to its genre will also pose a problem for students in terms of grasping text genres.

It is very valuable in this context for children to understand the text in the best way
and to grasp the genre of text it was written in. Because having mastery of text genres
in both the understanding and narration processes facilitates writing literary texts and
ensures the best development of language awareness.

With this study, it is possible to have knowledge about the genres of texts within the
themes found in the Turkish textbooks belonging to the 6th-grade MEB and Eksen
publications and the 7th-grade MEB and Dersdestek publications. It has been
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determined how much the literary genres in the 2018 Turkish Course Curriculum are
represented in these textbooks. The genres of texts included in books from different
publishers used in 6th and 7th grades were examined, comparisons were made, these
were compared with the genres in the Turkish Course Curriculum, and the results
were tabulated.

Research on Text Genres

When examining the research conducted on this topic, it has been observed that many
studies have been carried out in the form of theses and articles. It has been determined
that these studies cover a variety of topics, such as the distribution of themes and text
genres in Turkish textbooks, the suitability of text genre distribution according to the
curricula, and the textual features of the texts.

Bas (2003) examined the distribution of text genres in 6th-grade Turkish textbooks in
his study titled "An Examination of Text Genres in 6th Grade Turkish Textbooks." As
a result of this research, it was stated that the texts and their genres selected are
appropriate for the cognitive and social development levels of 6th-grade children.
However, despite a greater emphasis on fictional literary genres, there are insufficient
genres available for children who are capable of understanding literary genres that
provide information in terms of cognitive and social development. Kolag (2009): In his
study titled “Evaluation of Texts in Primary School Turkish Textbooks in Terms of
Genre”, he conducted an examination on how the genres of texts in Turkish textbooks
from 1st to 8th grades are distributed. Since the genres of texts in Turkish textbooks
are classified as specified in Turkish curriculum (1-5; 6-8), he conducted the research
accordingly. He mentioned that when selecting texts to be included in primary school
Turkish textbooks, attention should be paid to whether they reflect the characteristics
of their genres and that the texts that best reflect their genres should be included. Sulak
(2009): In his study titled “Evaluation of the Structures of Texts in 1-5th Grade Turkish
Textbooks in Terms of Genre”, he determined the genres of texts in textbooks and
examined the structure of these texts. As a result of the study aimed at this purpose,
he mentioned the imbalance in the distribution of texts according to their genres and
stated that there should be a balanced distribution. Solak and Yayli (2009) conducted
a study in their study titled “Analysis of Primary School Second Level Turkish
Textbooks in Terms of Genres” on the text genres and frequencies in the books of four
different publishing houses, the extent to which the genres that should be given
according to the new program are given place and how many different genres are
given place in the books. The studies concluded that there is an imbalance in the
numerical distribution of text genres. Uriindii (2011), in the study titled "Examination
of Themes and Text Genres in Turkish Textbooks for Grades 6-8," analyzed the
distribution of themes, sub-themes, and text genres across different grade levels in
Turkish textbooks. The research focused on how themes and text genres were
distributed according to the Turkish Education Program. Uriindii emphasized the
need for greater care in selecting texts and their genres, advocating for the inclusion of
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clearer and more specific text genres such as novels, stories, essays, and articles,
instead of relying solely on narrative and informative texts.

Pilav and Oguz (2013), in their study titled "A Research on the Text Genres in Turkish
Textbooks," examined the genres, proportions, and frequency of texts included in
Turkish textbooks for grades 7 and 8 prepared by the Ministry of National Education
(MEB). They focused on the inclusion of mandatory text genres, themes, and the extent
to which reading and listening texts were integrated. The study highlighted the need
to diversify text genres to foster reading habits among students.

Sahin and Bayramoglu (2016), in their work "An Evaluation of the 2015 Turkish
Curriculum in Terms of Text Genres and Theme Selection," analyzed the text genres
and themes selected for grades 1-8 in the Turkish Education Program. They compared
the 2015 program with previous curricula and emphasized the importance of
specifying which text genres should be taught at each grade level in the 2015 Turkish
Program. Temizytirek and Delican (2016): In their study titled “Analysis of Texts in
Primary School Turkish Textbooks in Terms of Genre and Theme”, they conducted a
study on the distribution of texts in primary school Turkish textbooks according to
themes and genres and the themes contained in the texts. As a result of the study, it
was seen that approximately 50% of primary school textbooks were narrative, 30%
were informative and 20% were poetry. They observed that narrative texts were given
more in lower grades and informative texts were given more in upper grades. Aytan
and Giines (2017): In their study titled “An Evaluation of the Themes and Genres of
Texts in 5th Grade Turkish Textbooks Prepared According to the 2017 Turkish
Curriculum”, they aimed to determine how the text genres in 5th grade Turkish
textbooks were distributed and how the themes were distributed. As a result of this
study, they stated that the ratios in the distribution of text genres would change
depending on the situation, but this ratio should be distributed as balanced as possible.

Education, Textbook, Text and Text Genres

Textbooks are the most important resource that is a tool for achieving the objectives of
educational programs in a country. While textbooks are the most widely used material,
there are also many cases where they are used as the sole source of material under
certain conditions. The books should contain information that appeals to both the
intellectual and emotional worlds of the child. At the same time, textbooks have an
extremely important place in acquiring language skills. In Turkish lessons, they have
a very important share in understanding the characteristics of that language, and this
is achieved through the texts placed in those books (Cegen and Ciftgi, 2003; cited in
Payza, 2015: 9). Again, according to Demirel (2010), textbooks that will be created in
tull compliance with the rules of Turkish will contribute greatly to the effective and
proper use of the Turkish language. The most fundamental aspect of learning Turkish

depends first on the textbook and then on the characteristics of the texts placed in this
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textbook (Caligkan, 2010; cited in Kemiksiz, 2018: 945-967). Texts are structures in
which all information, knowledge, emotions and thoughts are placed according to
very different narrative and spelling features. According to Giinay (2003: 35), a text is
expressed as a whole structure formed by language elements with a beginning and an
end. In other words, a text is the whole of the meaningful structure formed with all the
features of the formal, narrative and spelling rules of a piece of writing (TDK, 1994:
524). Erkul (2007: 96) defined the text as a complex whole of meaning that is not
composed of sentences but is encrypted only with them and is created in depth. This
placement process is planned in a logical order, not in a ranking (Giines, 2013: 606).
Giirel, Temizyiirek and Sahbaz (2007) emphasize that texts should be selected that
contribute to the development of children's spiritual world, color their world and also
include ethical rules adopted by society, in addition to having universal qualities,
Aytas (2001: 162-163) emphasized that texts should be created in a way that will
develop children's mother tongue awareness and facilitate language development, as
well as arouse the desire to learn in students, and Oz (2012) emphasized that texts
should provide important examples from Turkish and world literature and thus
encounter many writers and poets, which in turn allows children's emotional and
inLiterary genres, in general, are writings that are diversified by looking at the content,
form and technical features of the written works (Kavcar, Oguzkan, Aksoy, 2007). It is
impossible to make literary genres fixed. While new genres emerge according to the
conditions of the period, genres that do not appeal to the present day gradually
disappear. More precisely, they fall into disuse. Many writers have classified literary

genres in different ways.

Cemiloglu (2004) divided text genres into three groups as emotion-, thought- and
event-based genres based on the three learning areas in educational sciences - affective,
cognitive and kinesthetic areas. In another classification of literary genres, Aytas (2006:
261-276) Poetry; lyric, didactic, pastoral, dramatic, epic poetry. Theater; tragedy,
comedy, drama. Narrative genres; novel, story, tale, legend. Thought genres; He made
the classification as article, interview, essay, letter, aphorism, travel writing, memaoir,
interview. Again, another classification by Aytas (2006): Main genres (epic, tale, folk
tales, fable, story, novel). Representation genres (theatrical works). Thought genres
(article, conversation, anecdote, essay). Auxiliary genres (biography, memoir, travel
writing, letter, speech, aphorism etc.).tellectual accumulations to reach wider cultures.
Karasoy, Yavuz, Direkci and Kayasandik (2016: 345-393) classified the genres of
written compositions as event writings, opinion writings, research and review
writings, letter-genre writings and verse writings. Agca (2001: 109-223)'s classification

is as follows: "Oral narrative genres, oral-anonymous verse genres, written narrative
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genres with a certain owner, genres where ideas, feelings, dreams and fantasies are
intensively processed, genres written in verse." According to Aktas and Giindiiz (2013:

243-353), the genres are: Form writings, didactic texts and literary genres.

All these classifications actually differed according to the thought and research
structures of the writers. However, although there are some differences in general
terms, almost all of them meet at similar points. Cegen and Ciftci (2007: 39-49) argued
that every genre should be included as much as possible so that children can better
comprehend them. Solak and Yayl1 (2009: 444-453) argued that the important thing is
not to use a wide variety of genres in books, but to present the given genre in the best
way possible. In the study conducted by Yagmur (2009: 53-64), it was mentioned that
despite the creation of much more advanced textbooks, there was little genre diversity

and problems in the texts providing the desired skill level.

Genre usage should be different according to age. Since the concrete development
phase is at the forefront in first-grade children, more emphasis should be given to
event-based genres, while opinion writings should be given more to second-grade
children. Especially, the frequent use of works in the story and tale genres in the first
grade is important in terms of children perceiving events and being able to pay
attention to them. In the light of the information on text genres and classifications, the
information and classification on text genres in the newly created 2018 Turkish Course
(Grades 1-8) Curriculum has been carried out as follows (MEB, 2018: 16-17).

Table 1. Distribution of Text Genres in the 2018 Turkish Course Curriculum According to

Grade Levels

Genres 1 2 3 4 5 6 7 8

Informative Texts

Memoir
+ + + + + + +
Biographies, Autobiographies N N
Blog + + +
Petition
+ + +
Ephemera and brochures (mixed-content texts
such as lists, diagrams, tables, graphs, sketches,
maps, posters, etc.). + + + + + + +
E-mail
+ + + + + +
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Diary

News Text, Advertisement

+ + + + + + +
Postcard
+ + +
Guides (user manuals, specifications,
) ) + + + + + + +
instructions, etc.).
Travel writing
+ + +
Article / Anecdote / Interview / Essay
+ + + +
Letter
+ + + +
Aphorisms (proverbs, idioms, wall writings,
slogans, etc.). + + + +
Aphorisms (maxims, proverbs, idioms,
aphorisms, wall writings, mottos, slogans, etc.). + + + +
Social Media Messages
+ + + + +
Narrative Texts
Comics
+ + + + + + + +
Fable
+ + + + + + + +
Story
+ + + + + + + +
Cartoon
+ + + + + + + +
Tale / Legend/ Epic
+ + + + + + + +
Humorous Anecdote
+ + + + + + + +
Novel
+ + + + +
Theater
+ + + + + + + +
Poetry
Folk Song / Lullaby
+ + + +
Folk
Song/ Folk song + + + + + + + +
Poem
+ + + + + + + +
T twist ingle / Riddl
ongue twister / Jingle / Riddle . . . .

According to the 2018 Turkish Language Curriculum, the genres that should be

introduced in the achievements according to the classes in the second stage are:
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In the 5th grade; story, fable, tale, news text.

In the 6th grade; memoir, letter, theater, travel writing.

In the 7th grade; interview, biography, autobiography, diary.

In the 8th grade; opinion column, article, essay, novel, epic. However, it has also been
stated that detailed information should not be given for all classes regarding these
genres (MEB, 2018: 37-50).

Considering all these classifications, it would be more up-to-date and useful to define
the genres under the main headings of ‘informative, narrative, poetry” in the light of
the recently published Turkish Language Curriculum.

When examining studies on text types, attention has been drawn to how the
distribution of types and themes is structured in textbooks, and what should be
considered when distributing text types. In this study, the types of texts in the Turkish
textbooks for 6th and 7th grades from the 2018-2019 academic years were examined,
differences in type distribution were analyzed, and it was determined whether the
texts reflected the characteristics of their types. Five different Turkish teachers were
asked to identify the text types, and the distribution of these text types according to
the Turkish Language Teaching Program was examined. In doing so, the following
questions were addressed:
1. What is the distribution of text types in Turkish textbooks from different publishers
used at the same grade level?
2. Do the texts in Turkish textbooks reflect the characteristics of their types?
3. According to Turkish teachers, what types do the texts in the examined textbooks
belong to?

4. What is the distribution of text types in the textbooks according to the text types
specified in the Turkish Language Teaching Program?

Method

In this section of the research, the research model, data collection sources, how the data

was collected and analyzed were emphasized.

Research Model

The document analysis method was used in the research. Document analysis is the
process of collecting existing records and documents related to the study to be
conducted, coding them according to certain rules and systems, and examining them.
Document analysis is also defined as documentary observation or documentary
scanning (Cepni, 2009: 76). In this study, the genres of texts in the 6th and 7th grade
Turkish textbooks in the 2018-2019 academic year were determined and the document

analysis method was used.
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Data Collection

Text genres were tried to be explained in the theoretical framework section. In 2018,
the Turkish Course Curriculum was changed and a new program was created for
themes and text genres. The principles determined in this program constituted the
criteria of the research. In accordance with the theoretical framework created, the texts
in the 6th and 7th grade textbooks accepted as Turkish textbooks by TTKB were
examined.

The reading texts in the textbooks examined were evaluated and their genres were
specified. In the 6th grade Eksen publications, the genre of each text was given at the
beginning of the text. The text genres of other publishing houses were determined by
looking at which authors, which books and magazines, and which sources the texts
were taken from and the content of the texts. The text genres in the textbooks belonging
to different publishing houses were compared with each other. Findings were created
for texts that did not reflect the characteristics of their genres and whose genres could
not be determined correctly. Similarly, the genres in the textbooks were evaluated in

terms of the genres that should be included in the Turkish Course Curriculum.

Data Collection Sources

The study used the 6th grade MEB and Eksen Publications and 7th grade MEB (Ed:
Nurcihan DEMIRER) and Dersdestek Publications Turkish textbooks, which were
decided to be used in the 2018-2019 academic year with the curriculum program.
There are a total of 8 themes in each publishing house's book. Each theme includes 3
reading, 1 listening-watching, and 1 free reading text. The reading texts in the themes
were included in the research. A total of 24 texts were examined in each book and their
genres were determined. A total of 96 texts were examined in 4 books.

The 96 texts in the four books were read to 5 different Turkish teachers and their
answers about the genres of the texts were received and the genres of the texts they

found different were tabulated.

Data Analysis

The genres of reading texts in 6th grade MEB and Eksen publications and 7th grade
MEB and Dersdestek publications were determined and compared with publications
at the same grade level. It was examined whether the texts in 6th and 7th grade
textbooks reflected the characteristics of their genres. The texts in the textbooks
belonging to 4 publishing houses were read to 5 different Turkish teachers and their
answers about the genres of the texts were obtained. Then, a consensus was reached

based on the principle of consensus/difference of opinion and a definitive judgment
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was reached about the genres of the texts. The distribution of text genres in the

publishing houses was examined according to the 2018 Turkish Course Curriculum.

Findings and Comments

The distribution of text genres in 6th grade MEB and Eksen publications and 7th grade
MEB and Dersdestek publications was examined. While making the distribution, the
text genres were grouped as informative, narrative and poetry texts as included in the
Turkish Course Curriculum.

Table 2. Distribution of Text Genres in 6th Grade Textbooks Prepared by MEB and Eksen
Publishing Houses

MEB Eksen

Genres Publications Publications
f f
Memoir 2 0
Biography 0 0
Autobiography 1 0
Blog 0 0
Petition 0 0
Brochure 1 0
E-mail 0 0
Diary 0 0
Informative Texts News Text 0 0
Postcard 0 0
Travel writing 1 1
Article 7 4
Anecdote 0 0
Interview 1 2
Essay 0 0
Letter 0 1
Conference Paper 1 0
Comics 0 1
Fable 0 2
Story 5 4
Fairy Tale 0 1
Narrative Texts Legend 0 0
Epic 0 0
Humorous Anecdote 0 1
Novel 0 0
Theatre 1 2
Poetry Texts Poem 4 5
Total 24 24

In 6th grade MEB publications, the number of informative texts is more than twice the
number of narrative texts. The number of poetry texts is less than the ratios of
informative and narrative texts. It is noticeable that the distribution of genres in MEB
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publications is not very balanced. In 6th grade Eksen publications, the number of
narrative texts is more than the number of informative texts. The number of poetry
texts is less than informative and narrative texts. While it is noticeable that the ratios
of informative text genres are used more in MEB publications than in Eksen
publications, it is seen that Eksen publications are used more in narrative texts than in
MEB publications.

There is no significant difference in the texts included in the poetry genre. While MEB
publications include memoirs, brochures and notices, Eksen publications do not
include texts related to these genres. Eksen publications include letter, fable, tale and
humorous anecdote genres, while MEB publications do not include texts related to
these genres. Some genres are used in a way that is not the same in these two
publishing houses. Therefore, there will be a difference in terms of recognizing the
genres among the students using these books. Again, some genres are included only
once. Students encountering some genres once throughout the year may cause
problems in terms of comprehending the genres. This situation also does not give
students the opportunity to compare text genres (Cegen and Ciftci, 2007: 39-49).
Although there are differences in the number of narrative and informative text genres
in both publishing houses, it has been observed that children in schools using both
publishing houses encounter almost the same number of different genres within a
year.

Table 3. Distribution of Text Genres in 7th Grade Textbooks Prepared by MEEB and Dersdestek
Publishing Houses

MEB Dersdestek

Genres Publications Publishing
f f
Memoir 2 0
Biography 1 1
Autobiography 0 0
Blog 0 0
Petition 0 0
Brochure 0 1
E-mail 0 0
Diary 1 0
Informative Texts News Text 0 1
Postcard 0 0
Travel writing 1 1
Article 3 1
Anecdote 0 0
Interview 2 3
Essay 1 1
Letter 0 0
Conference Paper 0 0
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Comics 1 0
Fable 1 0
Story 2 8
Fairy Tale 0 1

Narrative Texts Legend 0 0
Epic 0 0
Humorous Anecdote 1 0
Novel 1 0
Theatre 2 0
Science Fiction 1 0

Poetry Texts Poem 4 6
Total 24 24

The ratio of narrative texts to MEB publications is less than informative texts. In
Dersdestek publications, narrative texts and informative texts are used at the same
rate. In both publications, no sample texts were given for informative texts such as
autobiography, blog, petition, letter, e-mail, postcard, anecdote, and conference paper,
and no sample texts were given for narrative texts such as legend and epic. While MEB
publications gave examples of memoir, diary, comic book, humorous anecdote, novel,
theater, and science fiction text genres, these genres were not included in Dersdestek
publications. While Dersdestek publications included brochure, fairy tale, and news
text genres, these genres were not used in MEB publications. Including so many
different genres in different publishing houses in the same year may cause children of
the same age group to recognize different genres and not be aware of some genres at
all. Another striking point in the table is that there is a very serious difference in the
story genre. While there are 2 text genres in MEB publications, there are 8 in
Dersdestek publications. In other words, it is 4 times more. While children taking
lessons from one publishing house learn different genres of narrative texts, children
taking lessons from another publishing house always focus on the same genre. In
general, it is striking that texts in the genres of story, interview and poetry are handled
more heavily.

One of the most important points to be emphasized in Turkish textbooks is that the
texts given in the book reflect the characteristics of the genre. Because children grasp
the characteristics of that genre in the light of what is given in that text. When they are
going to write about that genre themselves, they create texts by accepting the texts they
have learned as examples. If the genre of the texts is not given correctly, it will be a
problem for children to learn that genre. In the light of this problem statement, the
findings that some of the text genres were not determined correctly in two different
publishing houses in the 6th and 7th grades are as follows
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MEB 6th Grade Textbook

Table 4. Texts Thought Not to Reflect the Characteristics of the Genre in MEB Publications
6th Grade Textbook

Texts Genre Specified in the Type Determined as a
Book Result of Examination

Bu da Benim Oykiim Story Memoir- Interview

Aziz Sancar Autobiography Comics

Insanlar Zamani Eskiden Nasil Olgerdi? Article Interview

Teknoloji Bagimlilig1 Article Brochure

Su Kirliligi Article Opinion Column-Brochure

Tarhananin Oykiisii Article Informative Text

Bisiklet Zamani Article Informative Text

Yemek, igmek ve Sindirmek Article Story-Memoir

When the texts in the MEB Publications 6th grade textbook were examined, it was
determined that 8 texts did not fully reflect the characteristics of the genre and were
more suitable for another text genre. It is particularly striking that 6 texts determined
as articles reflect the characteristics of another genre.

Eksen 6th Grade Textbook

Table 5. Texts in the Eksen Publications 6th Grade Textbook That Are Thought Not to Reflect

the Characteristics of Their Genre

Texts Genre Specified in the Type Determined as a
Book Result of Examination

KaynatilmisTohum Story Story

Bos Bir Kiimes, Birka¢ Dolu Kalp Story Memoir

Atatiirk Orman Ciftligi Story Memoir

Teknolojik Bayram Kutlamalar1 Interview Memoir

In the 6th grade Eksen publications, the genre of 4 texts does not reflect the
characteristics of the genre they are given. It has been determined that the genres

determined as stories in particular reflect the characteristics of the memoir genre more.
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MEB 7th Grade Textbook

Table 6. Texts Considered Not to Reflect the Characteristics of Their Genre in the MEB
Publications 7th Grade Textbook

Genre Specified in Type Determined as a Result of
Texts o
the Book Examination
Arilarmn flhami Fable Story
Ordular! flk Hedefiniz Memoir Story
Insanlarla Geginme Sanati Interview Essay
2100’deki Yasamdan Bir Giin Science Fiction Diary -Story-Novel
Okumak Deyince Interview Essay
Okumak Ayricaliktir, Herkes .
Essay Interview
Okuyamaz
Lavanta Kokulu Koy Travel writing Article
Moena Tiirk Koyt Article Legend- Travel writing

It has been determined that the 8 text genres in the 7th grade MEB publications do not
reflect the characteristics of the genre they are given. It has been determined that the
texts reflect different text genre characteristics in both informative and narrative text
genres.

Dersdestek 7th Grade Textbook

Table 7. Texts Considered Not to Reflect the Characteristics of the Genre in Dersdestek
Publications 7th Grade Textbook

Texts Genre Specified in the Type Determined as a
Book Result of Examination

Yer Cekimsiz Yagam Interview Article

Ulkem'’in Renkli Haritas1 Story Travel writing

Sorumluluklarimiz Essay Interview

Yeterli ve Dengeli Beslenme Brochure Article

Geleneksel El Sanatlar1 Carsisi Travel writing Article

Bulusa Dogru Interview Article

Medya Yalnizca Televizyon ve Interview Article

Gazeteden Ibaret Degildir
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It was determined that 7 text genres in 7th grade Dersdestek publications did not
reflect the characteristics of the genre they were written in. It was determined that
there was no clarity in the text genres, especially among the interview and article

genres.

The evaluation of the genres of the texts in 6th grade MEB and Eksen publications and
7th grade MEB and Dersdestek publications was made by 5 different teachers. The

answers given by the teachers regarding the genres of the texts are as follows.

Table 8. Table Including the Responses of Turkish Teachers Regarding the Genre to Which the
Texts in MEB and Eksen Publications 6th Grade Textbooks Belong

By Class texts Genres A Ogrt. B Ogrt. C Ogprt. D Ogrt. E Ogrt.
6th Grade MEB
1.Bu da Beni
OyEﬁrz e Story Memoir Story Interview  Story Interview
2.Aziz Sancar Autobiography Comics  Autobiography Comics Autobiography  Autobiography
3.Insanlar Zamani
Eskiden Nasil Article Essay Article . Article Essay
- ) Interview
Olgerlerdi?
. ereus ) Opinion . Opinion . )
4.Su Kirliligi Article Article Article Article
Column Column

5.Yemek, igmek , , , ,

. e@e fmek ve Article Story Article Memoir Memoir Story
Sindirmek
6.Dostluga Dair Interview  Essay Essay Interview Interview Essay
6th grade Eksen
1.Kaynatilmis
Tohum Story Story Story Story Story Story
2.Bos Bir Kiimes, . . .
Birli)ig Il)rolirlzzlsp Story Memoir Story Memoir  Story Memoir
3.Teknolojik
Bayram Interview  Memoir Memoir Story Memoir Memoir
Kutlamalar1

In the 6th grade MEB publications, 5 different teachers who participated in the
research determined different genres for a total of 6 texts. In addition to the genres
determined for 6 different texts, 9 different genre answers emerged. In the 6th grade
Eksen publications, 5 different teachers who participated in the research determined
different genres for a total of 3 texts. In addition to the genres determined for 3 different
texts, 4 different genre answers emerged. The fact that the genre of a text was different
even for 5 different teachers constitutes one of the striking aspects of the study.

144



International Journal of Current Approaches in Languag
Examination of 6th and 7th grade Turkish textbooks in terms of theme and literary genres

e, Education and Social Sciences

CALESS 2024, 6 (2), 130-154

Table 9. Table Including the Responses of Turkish Teachers Regarding the Genre to Which

the Texts in the 7th Grade Textbooks of MEB and Dersdestek Publications Belong

By Class texts Genres A Ogrt. B Ogrt. C Ogrt. D Ogrt. E Ogrt.
7th grade MEB
1.Arilarm iThami Fable Story Story Story Fable Fable
2.0rdular ilk Hedefiniz ~ Memoir Story Memoir Story Memoir Story
1 larl i
3-Insanlarla Geginme Interview Essay Interview  Essay Interview  Essay
Sanat1
4.2100’deki Yasamdan Science
Bir Giin Fiction Novel Novel Novel Story Story
5.0kumak Deyince Interview Essay Interview Essay Essay Interview
.Okumak A likt
I?IZ*klérsngkuy};nr;:zl 1t Essay Interview  Essay Interview Interview Essay
Travel Travel Travel .
7 .Lavanta Kokulu Koy ra}v'e Article rave Article rave Interview
writing writing writing
Travel Travel
8.Moena Tiirk Koyt Article Article Article re?v‘e Article ra}\{e
writing writing
7th grade Dersdestek
1.Yer Cekimsiz Yasam Interview Essay Essay Essay Interview Interview
2.Ulkem’in Renkli Travel Travel Travel
. Story e Story . Story L
Haritas: writing writing writing
3.Sorumluluklarimiz Essay Interview Interview Interview Interview Essay
4 Yeterli li
eterli ve Dengeli Brochure  Article Brochure Article Brochure  Brochure
Beslenme
5.Geleneksel El Sanatlar1 Tra'v'el Article Tra}v'el Article Tre}V‘el Article
Carsist writing writing writing
6.Bulusa Dogru Interview  Article Interview  Article Article Interview
7.Medya Yalnizca
Televi
clevizyon ve Interview Brochure Interview Brochure Essay Essay
Gazeteden Ibaret
Degildir

5 different teachers who participated in the research in 7th grade MEB publications
determined different genres for a total of 8 texts. In addition to the genres determined
for 8 different texts, 9 different genre answers emerged. 5 different teachers who
participated in the research in 7th grade Dersdestek publications determined different
genres for a total of 7 texts. In addition to the genres determined for 7 different texts, 8
different genre answers emerged. When the 4 publishing houses examined were
examined, 5 different teachers gave a total of 30 different genre answers for 24 texts.

The total number of texts examined was 96. The emergence of different genre answers
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for 24 texts out of a total of 96 texts showed that an average of 25% different answers

were given.

The fact that 24 out of 96 texts had different answers indicates that there are serious
problems in determining the genre. When the aim is to teach genre, using texts that
cannot give the exact genre not only does not teach genre, but also causes confusion in
children. Uriindii (2011: 96) stated that textbooks have some problems in determining
the text genres correctly, especially the essay-interview-article genres are sometimes
mixed up, and that not determining the text genres correctly can have negative results
in the writing education process. The findings also led to the conclusion that many text
genres are not given in a way that clearly expresses their genres. The distribution of
text genres in 6th grade MEB and Eksen publications and 7th grade MEB and
Dersdestek publications according to the genres determined in the 2018 Turkish
Course Education Program was examined. It was determined that 25 different genres
can be included in 6th grade textbooks according to the 2018 Turkish Course Education
Program. Of these, 14 are informative text genres, 10 are narrative text genres, and 1 is

a poetry genre. The distribution is as follows.

Table 10. Distribution of Genres Used in MEB and Eksen Publications 6th Grade Textbook

According to Genres Determined in the Turkish Course Curriculum

6th Grade 6th Grade

Genres That Should Be Included in 6th Grade Textbooks
MEB Eksen

INFORMATIVE TEXTS

Memoir 2 -
Blog - -
Ephemera and brochures (mixed-content texts such as lists,
diagrams, tables, graphs, sketches, maps, posters, etc.). -
E-mail - -
News Text, Advertisement - -
Guides (user manuals, specifications, instructions, etc.). - -
Travel writing 1
Article 7 4
Interview 2
Anecdote - -
Essay - -
Letter - 1
Aphorisms (maxims, proverbs, idioms, aphorisms, wall writings,

mottos, slogans, etc.).

Social Media Messages - -
NARRATIVE TEXT

Comics - 1
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Fable - 2
Story 5
Cartoon - -
Story - 1
Legend - -
Epic - -
Humorous Anecdote - 1
Novel - -
Theatre 1 2
Poetry
Poem 4 5
Total 22 24

In MEB publications, an example text is given for the ‘Conference Paper” genre, which
is not included in the Turkish Course Curriculum at all. In addition, there is an
example text in the 6th grade MEB publications for the autobiography genre, which is
not included in the 6th grade. The texts other than this are compatible with the Turkish
Course Curriculum. All of the genres included in the 6th grade Eksen publications are
genres included in the Turkish Course Curriculum. It is seen that the distribution in
both informative and narrative texts is more in Eksen publications.

In the 2018 Turkish Course Curriculum, “memoir, letter, theater and travel writing”
are given as new genres to be introduced for the 6th grades (MEB, 2018: 42). While
MEB publications include memoir, travel writing and theater genres, the letter genre
is not included. In Eksen publications, however, there are travel writing, letter and
theater genres, but the memoir genre is not included. It was seen that a genre that
should be introduced was not introduced in either publishing house.

According to the 2018 Turkish Language Curriculum, it has been determined that 29
different genres can be included in 7th grade textbooks. 18 of these are informative
texts, 10 are narrative texts and 1 is a poetry text. The distribution is as follows.

Table 11. Distribution of Genres Used in the 7th Grade Coursebook of MEB and Dersdestek
Publications According to Genres Determined in the Turkish Course Curriculum

) 7th grade 7th grade
Genres That Should Be Included in 7th Grade Textbooks
MEB Dersdestek

Informative Texts

Memoir 2 -
Biographies 1 1
Autobiography - -

Blog - -
Petition - -
Ephemera and Brochures (mixed-content texts such as lists, 1

diagrams, tables, graphs, sketches, maps, posters, etc.). -
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E-mail - -
Diary 1 -
News Text, Advertisement - 1

Guides (user manuals, specifications, instructions, etc.). - -

Travel writing 1 1
Article 3 1
Anecdote - -
Interview 2 3
Essay 1 1
Letter - -

Aphorisms (maxims, proverbs, idioms, aphorisms, wall
writings, mottos, slogans, etc.).

Social Media Messages - -

Narrative text
Comics 1

Fable 1 -
Story 2

Cartoon - -
Story - 1
Legend - -
Epic - -
Humorous Anecdote
Novel

Theatre

N = =
1

Poetry
Poem 4 6
TOTAL 23 24

The 7th grade MEB publications included the Science Fiction genre, which was not
included in the 2018 Turkish Course Curriculum. While some genres that should
have been included were not, the fact that this genre was also included was a striking
aspect of this publishing house. The 19 genres that should have been included in the
Turkish Course Curriculum were not included in the 7th grade Dersdestek
publications. However, no genre that was not included in the Turkish Course
Curriculum was used in the book.

In the 2018 Turkish Course Curriculum, “interview, biography, autobiography and
diary” were given as the new genres to be introduced for 7th grades (MEB, 2018: 46).
While the interview, biography and diary genres were included in MEB publications,
the autobiography genre was not included. In Derstestek publications, the interview
and biography genres were included, but the autobiography and diary genres were

not included. In other words, 1 new genre that needed to be introduced in MEB
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publications and 2 new genres that needed to be introduced in Dersdestek publications

were not included at all.

Conclusion, Discussion and Suggestions

As a result of examining the distribution of text genres in Turkish textbooks of different
publishing houses at the same grade level in the research, it was seen that the number
of different genres that children in the 6th grade will learn in a year is 10 in MEB
publications and 11 in Eksen publications. This shows that the numbers are very close
to each other. It was also determined that some genres are not included at all in both
publishing houses. While children taking lessons in MEB publications in the 7th grade
encounter 14 different text genres in a year, children taking lessons with Dersdestek
publications see 9 different genres. It is concluded that some children taking lessons
from two different publishing houses have the chance to learn or reinforce fewer
genres, while the other has the chance to recognize more genres. Again, it was
determined that some genres are not included at all in the 7th grade as in the 6th grade.
A balance should be provided between the distribution of texts in primary school
Turkish textbooks according to their genres (Sulak, 2009: 63). It is seen that some
genres are constantly repeated in publications at both grade levels. It has been
concluded that some genres are not given any place at all. It has been concluded that
children who take lessons from publishing houses that constantly repeat similar
genres learn the same genres very well, but pass by some genres without even
knowing them.

The study examined whether the texts reflected the characteristics of their genres. It
was concluded that the genres of 8 texts in the 6th grade MEB publications could not
be determined correctly. It has been concluded that especially the texts given in the
article genre are generally more suitable for other genres. Considering that the articles
were scientific texts, it was seen that the texts were created without paying much
attention to this. In Eksen publications, it was concluded that the genres of 4 texts were
given incorrectly. It was determined that the texts in the story and memoir genres were
not fully clear. It was observed that 7 text genres were determined incorrectly in the
7th grade MEB publications, which were memaoirs. It was concluded that the texts were
given without clearly specifying which genre they belonged to, especially because the
interview and essay genres were very close to each other. It was concluded that the
genres of 7 texts were given incorrectly in Dersdestek publications. Again, it was seen
that the texts were not selected correctly in determining the article genre. The
confusion of thought-based text genres with each other is due to the lack of attention

to language and style; because these genres are distinguished from each other by
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language and style features (Uriindii, 2011: 97). Including texts whose genres are either
given incorrectly or are not fully clear will result in an unsuccessful education-training
process in terms of genre teaching.

The research includes the responses of Turkish teachers regarding the genres of the
texts in the books. In the 6th grade publications, different responses were received
from the teachers for 9 texts. Especially in the texts given as article and story genres,
the fact that 5 different teachers determined the text genre differently led to the
conclusion that there was a problem in the genres of the texts when selecting them.
Another striking situation is that a text given as a tale was accepted as a story by all
teachers. It was concluded that not much attention was paid when creating the text
genre. When the 7th grade publications were examined, the teachers gave different
responses for 15 texts. Here, it was determined that different views were dominant in
terms of interview, essay, travel writing, and article genres. The fact that contradictions
constantly arise on similar genres reveals the need to be more careful when selecting
texts for these genres. An incorrectly given genre may cause problems in the student's
ability to distinguish genres (Uriindii, 2011: 99). The research is about the distribution
of text genres in the textbooks according to the text genres determined in the Turkish
Course Curriculum. As a result of the examination, it was stated that approximately
25 different genres could be included in the program for the 6th grade. However, it
was observed that the books examined did not include even half of this number of
genres. Although this is positive for a better understanding of a genre, it is thought
that this situation will prevent children from recognizing different genres. In the 2018
Turkish Language Curriculum, “memoir, letter, theater and travel writing” are the
new genres that need to be introduced for the 6th grade. Of these genres, the letter
genre was not included in the MEB publications. However, the memoir genre was not
included in Eksen publications. This result revealed that children in that age group
were deprived of a genre that they needed to learn. Another striking result was that
the “Memorandum Text and Autobiography” genre, which was included in the MEB
publications, was included in the 6th grade MEB book, although it was not included
in the 6th grade of the Turkish Language Curriculum. While it was stated that a total
of 29 different genres could be included in the 7th grade publishing houses, it was seen
that no genres were included even half of this number. In the 2018 Turkish Language
Curriculum, the genres that are given as “interview, biography, autobiography and
diary” for the 7th grades are the genres that need to be introduced. The autobiography
genre is not included in the MEB publications. However, the autobiography and diary
genres are not included in Dersdestek publications. In the light of these results, it has

been concluded that the students who study in these publishing houses have
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completed the year without learning some of the genres that they were supposed to
learn in that academic year.

Suggestions

When distributing the genres in Turkish textbooks, each publishing house should not
make a distribution according to its own. Instead, expert commissions on the subject
should be established throughout the country. These commissions should determine
the genres suitable for each grade level. When distributing the text genres, publishing
houses should either distribute the same genres or genres very close to each other
according to the criteria determined by the commissions. In this way, children of the
same age group can learn the same genres. The distribution of text genres should be
made in a balanced way at the narrative, informative and poetic levels. It is extremely
important that the texts reflect the characteristics of the genre when creating texts.
When texts are read, they should not have characteristics similar to more than one
genre. Texts that reflect the characteristics of the genre for which they are written
should be included, without causing confusion both at the level of educators and for
children. Particularly, including a text so occasional that it creates confusion between
informative text genres and narrative text genres will cause that genre to never be
understood at a child level. When texts are created, it is necessary to indicate which
genre the text is for, either openly or secretly in preparation questions or activities.
Especially after the removal of teacher guide books, some publishing houses do not
contain any information about which text is which genre. Some texts have been tried
to be given their genres based on activities related to their genres. However, there is
no information about the genre in some texts. It will be very difficult for teachers to
determine the genre of the texts correctly and to make students comprehend them
correctly. As in the 6th grade Eksen publications, it would be correct to specify the
genre of the text processed at the beginning of the text in other publishing houses. At
least 4 different genres that need to be introduced for each grade level are specified in
the 2018 Turkish Curriculum. At least one sample text for these genres must definitely
be included in the textbook. Students should not finish the academic year without
getting to know that genre. It is striking that the genres of texts are mixed up a lot
among the essay, interview, travel writing, story, memoir, and article genres. It would

be correct to choose the texts more carefully when creating texts for these genres.
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1. Introduction

Individuals tend to make meaning of their actions’ reasons most of the time. English
students are no exception in this case due to trying to understand why they are
successful or unsuccessful at learning English. Many language students consider
language learning as a struggle because perceived failures are a common component
of the learning process (Horwitz, 2001). Lessons should provide learners with
consistency and unity, meaning and purpose, clear language-learning goals, a
beginning and an end, and active participation (Cameron, 2001) so that they can feel
motivated to continue learning. People, nevertheless, attribute unlimited number of
reasons for their failures, and these views impact them; therefore, they play an
important part in learning English. A key aspect of contributions might be that
students' ideas and how they understand past behaviors and actions clearly influence

their current and future behavior (Dornyei, 2001).
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Since first coined by Heider (1958), attribution theory has been attracting a lot of
interest both in the fields of psychology and education. Attribution theory relates to
how people's reasons, justifications, and excuses for their own success and failure
influence their motivation (Woolfolk et al., 2003). However, according to Weiner
(2010), it is all about how individuals interpret events, how they assign success or
tailure to various factors, and how they connect causes to outcomes. Because language
learning failure is so common across the world, attributional processes are assumed to

play a key influence in language learning motivation (Williams et al., 2001).

The constructivist paradigm, which stresses the social factor in knowledge generation,
meaning construction, and attribution building, was employed in this study. The
current research was more clearly framed within the theoretical framework of
attribution theory, a social cognitive account of motivation pioneered by Weiner
(2001), aiding in explaining or justifying people's educational accomplishments or

failures.

According to psychologists, students use attribution to learn about themselves and to
bring order to chaotic surroundings (Graham, 1994). Weiner (2010), on the other hand,
defines it as individuals’ subjective reasoning and justifications about why they
struggled or excelled at an activity, assessment, or engagement. The most important
elements determining an individual's tenacity, expectation of future success,
motivation, and, as a result, academic achievement could be accepted as their
attributions (Brophy, 2004).

Learners” academic success may be increased in schools through supportive and caring
connections (McNeely & Falci, 2004). Blackwell et al. (2007) claim that when faced with
failures, students with learning goals and positive effort attitudes are more likely to
make less ability-based, helpless attributions and are less prone to attribute a potential
failure to a lack of skill and are more likely to claim they would put in more effort or
adjust their plan in the event of a failure. In line with attribution theory, humans have
a desire to make sense of their surroundings, and making sense of their surroundings

has a practical benefit by increasing their odds of surviving (Perry et al., 1993).

The objective behind attribution theory is to explore for answers and formulate
hypotheses about what causes one's success or failure. Weiner's (2001) attribution
theory was utilized in this study to explain how students make meaning of their failure
in the language classroom, as well as how specific attributions influence academic
development. To explain achievement-related outcomes, Weiner's theory relies on
four important attributions which are ability, effort, task difficulty, and luck. Multiple

causative aspects - locus of control, stability, and controllability - are present in each
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of these attributions. The locus denotes whether the cause of a result is external or
internal. Controllability refers to whether or not the individual has influence over the

reasons, while stability refers to the perceived durability of the causes.

Building on the notion that attributional factors like perceived teacher support and
exam performance shape students' views on success and failure, Williams and Burden
(1999) explored specific attributions related to learning a foreign language. Their study
examined how students perceived success and failure, particularly focusing on the
external factors like teacher influence and exam performance. The findings indicated
that as students grew older, their attributions for success and failure diversified, often
leaning toward external influences. This supports the role of attributional factors
highlighted in the literature, showing how external perceptions affect motivation and

learning persistence over time.

Expanding on attribution theory's emphasis on internal versus external causes of
success and failure, Gobel and Mori (2007) investigated Japanese students” attributions
in both oral and reading classes. They administered a questionnaire to 233 Japanese
freshman university students, focusing on attributions such as aptitude, effort,
assignment difficulty, and luck. Findings demonstrated significant relationships
between exam results and attributions to ability, task difficulty, and personal interests,
with failure often attributed to internal factors while success leaned toward external
factors. These results reinforce the importance of how students’” internal and external

attributions can influence their motivation in different language learning contexts.

To further examine how demographic factors influence attributions in language
learning, Peacock (2009) explored the relationship between students” attributions and
their English proficiency, gender, and academic discipline among Hong Kong
university students. By examining how 505 students attributed success or failure in
English to 26 common attributions, Peacock’s study highlighted differences in
attribution patterns by proficiency, gender, and academic specialty. This study adds
to the literature by illustrating how attributional perspectives differ across various
demographic categories, suggesting that these personal factors significantly shape

motivation and persistence in language learning.

Building on attribution theory’s implications for learning motivation and persistence,
Thepsiri and Pojanapunya (2010) examined the influence of English proficiency on
students” success and failure attributions. Their study involved 356 freshman
engineering and science students in Thailand, analyzing factors contributing to their
success or failure in learning English. Results indicated that high-performing students

attributed their success to effort, teacher influence, classroom atmosphere, and
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preparation, while low-performing students attributed failure to a lack of aptitude and
improper methods. This aligns with prior findings that personal beliefs about internal

and external factors can drive learning outcomes and motivation levels.

Extending the cross-cultural examination of attributional influences in language
learning, Gobel et al. (2011) conducted a comparative study of students” attributions
across three Asian cultures. Involving 355 Thai, 350 Japanese, and 298 Malaysian
university students, this study explored students” attributions for success and failure
in different language learning tasks. Results revealed a notable lack of autonomy bias
across all three cultures, suggesting an idiographic bias in how students perceive their
learning efforts. These findings support previous research emphasizing cultural
factors in attribution theory, highlighting similarities and differences in how Asian

students perceive success and failure.

Focusing on young learners’ internal and external attributions in foreign language
learning, Sahinkarakas (2011) investigated how English learners attributed their
success and failure to specific causes. Analyzing self-assessment papers from 52 young
learners, the study found that listening to the teacher and completing homework were
prominent success factors, while failures were attributed to unstable, internal factors.
This supports the role of self-perception and internal control in students” motivation
to improve, emphasizing the need for teachers to be mindful of these attributions in

shaping students' learning experiences.

Exploring how English learners’ attributions affect their academic performance,
Hashemi and Zahibi (2011) conducted a study among 96 English students in Iran,
linking their attributions to language proficiency. The study demonstrated that
students who attributed success to effort tended to have higher proficiency scores,
while those who attributed failure to task difficulty had lower scores. These findings
highlight how internal and external factors, especially effort and perceived task
difficulty, can significantly impact language competence, reinforcing attribution

theory’s emphasis on internal control and persistence in language learning.

Addressing adult learners’ perspectives on attributions for success and failure,
Taskiran and Aydin (2018) examined the dimensions of locus of causality, stability,
and controllability among English learners and teachers. Using a questionnaire, the
study found that effort, teaching, motivation, and involvement were the most
frequently cited attributions by both students and teachers, with controllable and
unstable factors predominating. This finding aligns with attribution theory,

highlighting how both students and teachers tend to attribute outcomes to factors
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within their influence, thus fostering motivation and persistence in the learning

process.

Expanding attribution theory’s application to task-specific contexts, Soriano-Ferrer
and Alonso-Blanco (2020) investigated the attributions of success and failure among
A1l and B2 level students in language schools. Findings revealed that Al students
attributed success to internal but uncontrollable factors such as effort and strategy,
while B2 students attributed it to ability, grades, and preparation. This study
underscores the impact of attributional perspectives on learning outcomes across
proficiency levels, supporting the broader literature’s emphasis on how internal and

external attributions shape students” motivation and achievement.

Studies over the past two decades have provided important information on English
students” motivation in learning English. However, attributions, which are perceived
causes of success and failure that arise from self-questioning, have received
remarkably little attention in the literature. This study may be considered unique in
the literature as it is the only qualitative study examining students’ attributions for
failure using both written interview forms and oral interviews, specifically without

influencing participants' responses through scales or directed questions.
2. Method
2.1. Design and Aim

Following a qualitative approach, this study utilized a case study design, and as a
single case, the school of foreign languages of a public university in Tiirkiye was
chosen. The research context has a considerable number of students having to repeat
every term and/or year, and because of the inadequate number of English instructors
and facility problems, it might be considered a critical issue within the institution.
Every year, a huge number of university students, initially classified into A1, A2, and
B1 levels, in accordance with the Common European Framework of Reference for
Languages, learn English in this institution following a well-established English
curriculum. In the second term, it is not uncommon for some students to have to repeat

what they learned in the first term.

The aim of this study was to investigate failure attributions of the repeat level students
learning English at the school of foreign languages of a public university in Tiirkiye. It
also aimed at providing some suggestions made by the participants for the practices
of the institution and its prospective English preparatory students. In order to achieve

this, the researcher tried to answer the following research questions:
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1. What do the repeat level English preparatory school students attribute their failure
to?

2. What are the suggestions made by the repeat level English preparatory school

students for prospective students in order for them not to fail?
2.2, Setting

This study was carried out in the 2021-2022 academic year spring term at the school of
foreign languages of a public university in Tiirkiye. The university with 16 faculties,
15 institutes, four vocational schools, two colleges, one conservatory, and 98 research
and application centers, continues to contribute to societal progress and universal
ideals in the fields of science, technology, and art. At the school of foreign languages,
each year, about 3000 students are taught in preparatory programs, the majority of
which is in English. Its goal is to provide qualified education programs to all Turkish
and international students at the university, allowing them to gain the foreign
language knowledge and skills they may need to effectively manage their academic
studies, express themselves, and exchange information in a variety of settings where
the relevant language is used as a means of communication. There are two types of
preparatory programs namely compulsory, and optional. The English preparatory
program is compulsory for students enrolled in programs whose medium of
instruction is 30% or 100% in English (except for the faculty of medicine students), yet
it is optional for those enrolled in programs whose medium of instruction is 100% in
Turkish.

At this school of foreign languages, students are first expected to take a placement test,
and those having 65 and above are required to take an English proficiency exam in
September of each academic year. The students having to attend the English
preparatory school lessons are allocated to Al, A2, and B1 level classes after taking the
placement test. Al students learn English 19 hours per week, while A2 and B1 students
have 17 hours per week. Al and A2 level students reach Bl level, whereas B1 level
students are necessitated to reach B2 level in the second term. Due to the COVID19
pandemic, students had three days of face-to-face education, and one-day of online
education in the spring term of the 2021-2022 academic year. Throughout the year,
students are assessed by progress tests, and level achievement tests, as well as writing
and speaking portfolios, presentations, extensive reading practices, and online
assignment software. Except for the level achievement test, all the exams were online
in the fall term of the 2021-2022 academic year. In the spring term of the same academic

year, all of the exams were conducted face-to-face. The English preparatory school
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program uses course books and other extra materials to help students improve their

four skills in English in addition to their grammar, vocabulary, and pronunciation.

In order to successfully complete the fall term level of the preparatory program,
students must fulfill the attendance requirement and have a passing score of at least
65. At all levels, exams measuring different language skills and areas are administered
each semester, as well as presentations, portfolio studies and similar practices within
the scope of process assessment. Instructors’ evaluation of students is also included in
the process evaluation. An end-of-level exam is held in the last week of each semester.
If failed at the level achievement test at the end of the first term, in the second term,

students have to repeat what they have learned in the first term.

Regarding the number of repeat level students at the research context, in the 2019-2020
academic year, there were 91 repeat level students out of 1820 students (5%), in the
2020-2021, they were 75 out of 2052 (3.65%), and in the 2021-2022 academic year, the
number of repeat level students was 156 out of 2019 students (7.73%). There was a
decrease in the 2020-2021 academic year (N=75, 3.65%) compared to the 2019-2020
academic year (N=91, 5%). The reason behind this might be related to the fact that in
the first term of the latter there was face-to-face education. However, in the former, the
lessons and the exams were fully online, therefore, students may have passed the
English preparatory program more easily, as online assessments could have been less
rigorous or allowed for more flexibility compared to in-person exams. Additionally,
students might have experienced less anxiety and a more comfortable environment in
online settings, which may have positively influenced their performance.
Nevertheless, in the 2021-2020 academic year, there was a dramatic increase (N=156,
7.73%) because in that academic year there was hybrid education (three days face-to-
face, one day online), the online exam procedures were more controlled, and the level

achievement test at the end of the fall term was carried out face-to-face.
2.3. Participants

There were two groups of participants in the study: the ones completing the survey
(N=39) and those who were also interviewed (N=5). The interview participants were
the ones who completed the survey and volunteered to take part in the interviews. The
participants comprised of English preparatory students (N=39) who had to repeat what
they had learned in the previous term in the spring term again as they failed to pass

the level achievement test they had taken at the end of the fall term.
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Table 1. The demographic information of the participants.

High

Age n % n % Departments n %
School
18 11 282  Anatolian 27  69.22  healthcare management 3 7.71
19 11  28.2  science 4 10.26  information management 3 7.71
. political  science and
20 11  28.2  vocational 4 10.26 . . . 3 7.71
public administration
Anatolian
21 3 7.6 ] i 5.13 business administration =~ 2 5.13
imam hatip
open .. . .
22 1 2.6 ) 5.13 civil engineering 2 5.13
education
23 1 2.6 geomatics engineering 2 5.13
24 1 2.6 nuclear engineering 2 5.13
physics engineering 2 5.13
sociology 2 513
tourism and hospitality
2 5.13
management
Turkish folklore 2 5.13
archeology 1 2.56
chemical engineering 1 2.56
economics 1 2.56
environmental
. . 1 2.56
engineering
family and consumer
) 1 2.56
sciences
graphics 1 2.56
history 1 2.56
hydrogeolo
yarogeology 1 256
engineering
mathematics 1 2.56
mechanical engineering 1 2.56
medicine 1 2.56
mining engineering 1 2.56
nursing 1 2.56
social work 1 2.56
Total 39 100 39 100 39 100

Concerning the participants’” gender, slightly less than half of them were female (1=18,
46.2%), but slightly more than half of the participants were male (n=21, 53.8%). The
English preparatory program of the majority of the participants was compulsory (1n=23,
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59%), whereas it was optional for the others (n=16, 41%). With regards to medium of
instruction in departments, the majority of the participants were the students of the
departments with 100% English (n=16, 41%) and 100% Turkish (n=16, 41%), yet it was
30% English for the minority of them (n=7, 18%).

2.4. Tools
2.4.1. Failure Attribution Survey

The researcher developed a survey consisting of two parts. In the first part of the
survey, the participants needed to fill in their demographic information such as
gender, age, high school type, department, medium of instruction in department, and
type of preparatory school (compulsory or optional). In the second part, there was a
written interview form where in one of the columns the participants were only asked
to write what they thought were the reasons for their failure in English. Then, in the
other column, they wrote some explanations for the reasons they had provided. The
survey was prepared in Turkish so that the participants could fill in the survey without

any misunderstanding.

Two experts’ opinions were taken before finalizing the survey and in accordance with
their feedback and recommendations, necessary modifications and changes were
made. Before the actual data collection, the survey was piloted with five repeat level
students who were excluded from the actual data collection process. Their feedback

was also taken into consideration while finalizing the latest version of the survey.
2.4.2. Semi-structured Interviews

The researcher also developed a set of semi-structured interview questions by
reviewing the studies conducted on English students’ failure attributions. In total,
there were five semi-structured interview questions followed by some follow-up
questions when needed. The two experts” opinions were taken again for the interview
questions, and the questions were also piloted with the same five students who
participated in the piloting of the survey, followed by making the alterations needed.
The questions in the final version were about how successful the participants
considered themselves in learning English, whether it was a sign of failure for them to
be at the repeat level, what they thought could be the reasons for their failure, what
could be done to reduce failure, and whether there was anything they would like to
add. The interviews were also carried out in Turkish in order that the participants
could feel less stressed and explain themselves better. Answering the semi-structured

interview questions, the participants were shown the categories reached in the
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qualitative data obtained from the second part of the survey, the written interview

form, and asked to comment on them.
2.5. Data Collection Procedure and Data Analysis

After taking the experts’ opinions and piloting both tools and making the necessary
changes, the researcher applied for the research ethics committee approval. Once they
got the approval from the research ethics committee, in addition to participant
consents, official approval from the administration of the school of foreign languages
was obtained prior to data collection. There were two repeat classes where 52 students
were studying. 39 of them agreed to take part in the study, and the ones who wanted

to be included in the interviews filled in the necessary parts in the consent form.

When the researcher finished analyzing the qualitative data gathered from the written
interview form, they contacted the participants who wished to be interviewed.
Initially, there were nine participants; however, once they were asked whether they
still wanted to be a part of the interview process, only five of them agreed to do so.

The participants were interviewed on a video conferencing software individually.

The researcher made use of NVIVO software to analyze the qualitative data gathered
from the written interview form in the survey, and the semi-structured interviews.
Utilizing content analysis, codes, categories, and themes were generated in accordance
with the framework developed by Miles and Huberman (1994). Another researcher
also analyzed the data to increase the validity of the data analysis. In order that the
frequencies of the codes and categories in the content analysis could be reached,
tallying was employed. They were presented based on how many times they were
mentioned in all of the data. Since both sets of the qualitative data were in Turkish,
before reporting them, the researcher translated them into English, and an expert
translated them back into Turkish so as to ensure the validity and reliability of the
data. Moreover, while giving quotes from the interview participants, they were
assigned English pseudo-names. To enhance the internal validation and dependability
of the research, an intercoder agreement procedure was implemented. Within this
procedural framework, an additional researcher assumed the role of the second coder
and meticulously analyzed 20% of the data. This process involved the utilization of the
same content analysis framework, ensuring a rigorous and systematic approach to

data analysis.
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3. Findings and Discussion
3.1. Repeat Level English Students’ Failure Attributions

When the participants were asked what the reasons for their failure in English were,
they mentioned a plethora of reasons which were external (f~=44) and internal (f=49).
The total frequency of external attributions was slightly less than the internal ones;
nonetheless, it is necessary to highlight that the one that was mentioned the most was
under the theme of internal attributions. The overall findings related to this are

presented in the table below.

Table 2. Participants’ failure attributions.

Themes External Internal
f f
lessons 11 not studying enough 19
homework 10 attitudes towards English 12
. instructor 9  study habits 11
Categories _ T
absenteeism 6 inability to adapt 7
exams 4
family 4

The external attributions were lessons (f~11), homework (f~10), instructor (f=9),
absenteeism (f=6), exams (f~4), and family (f~4). Lessons were the most repeated
external attribution reported by the participants. It was indicated that they could not
pay attention to the lessons, and the lessons were boring. This finding contradicts with
Taskiran and Aydin’s (2018) findings. In their study, it was reported that lessons were
associated with success attribution. The reason behind this might be because of the
intense curriculum of the English preparatory program (Bayram & Canaran, 2019). The
repeat level students not only suffered from an intense English program but also dealt
with the same program again, hence, they may have experienced more burnout,
resulted in increased failure in English (Liu & Zhong, 2022; Najimi et al., 2013).
However, one of the interview participants disagreed with this finding.

“I have no problem with the lessons. You know, my communication with my teachers and my
exchange with them are very good. I do not have a very good English at the moment, but I think
I have improved myself by listening to and participating in the lessons.” [Katy, female, 19,
optional English preparatory student]

Homework was the second most repeated external attribution found in the study. The
participants noted that a lot of unnecessary homework was given during the term,

they did not do most of the homework, and they got low scores for using translation
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websites. They also stated that they did not like doing homework and being forced to
do anything. Nonetheless, Blackwell et al. (2007) argue in their study that homework
was associated with success in language learning. Being assigned too much homework
could be accepted as a reason for this finding (Amiryousefi, 2016). The workload of the
repeat level students was as much as the ones continuing learning English in new
levels, yet their motivation might have been affected negatively (Cooper et al., 2006;
Yue, 2012) since the contents of homework were similar to the previous term.
Accordingly, the rationale behind repeating the term but not the year could be

reconsidered.

“We had two reading assignments. Reading book project assignments. I do not know why but
they seem a little difficult to me.” [Will, male, 20, compulsory English preparatory
student]

Some participants also attributed their failure to the English instructors from the
previous term. They indicated that their face-to-face teacher in the first semester was
not constructive because she would humiliate them by not correcting their mistakes
and tell them not to speak English like a “caveman”. In addition, they mentioned that
they did not attend the classes because they did not like their teacher. This is in contrast
with Peacock’s (2009) findings as in the study it was seen that teachers affected
students’ success positively. This might be due to some English instructors” decreased
motivation to teach English (Tsutsumi, 2014). Over the years, English instructors
whose students attributed their failure to them could have lost their drive to work
effectively (Prawat et al., 1983). In accordance with this, there may be a need for in-

service training for the English instructors working at the institution.

“In the first semester, our teacher had a slightly different concept. For example, she used to get
angry with us in unexpected times when nothing happened. There was no reason. We certainly
could not ask questions. When you asked a question about the present tense, she was saying ‘I
taught you this” and reacting badly. Therefore, we were not able to talk to her, and it totally
took a toll on my self-confidence. In the first semester, I thought that I would not be able to
learn English, and I even started looking for an English course. I said, I wonder if it would have
been more beneficial for me if I had gone to an English course.” [Michael, male, 24,

compulsory English preparatory student]

As an external attribution, the participants also attributed their failure to their
absenteeism. They indicated that they missed too many subjects because they did not
attend most of the lessons, and they used too much of their right of absenteeism in the
tirst term which caused them not to be able to catch up with their friends. Similarly,

McNeely and Falci (2004) indicate that students missing too many class days are more
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inclined to quit school and exhibit behavioral problems. Absenteeism, therefore, might
be accepted as one of the most critical causes of failure, which should be monitored by
teachers (Gottfried, 2014).

“Absenteeism is a very valid attribution. Absolutely because everything is interconnected. I
think it is hard to catch if you miss the end of the rope.” [Will, male, 20, compulsory English
preparatory student]

The participants’ next external attribution was related to exams. It was noted that they
felt ready for the exams, but it was not like what they thought at the time of exam.
Likewise, Perry et al. (1993) argue that exams can both help and hinder achievement;
therefore, the classroom environment, which includes tests, may cause students to
believe that grades are meaningless, leading to them being associated with failure. The
most common reasons given by students for their exam results include lack of effort
and incorrect strategy use, lack of desire and interest, absenteeism and health-related
issues, and lack of aptitude (Williams et al., 2001). Students who have negative
perceptions or dysfunctional attributional styles tend to attribute more to their exam
scores (Weiner, 2001). This could be regarded understandable due to the fact that they
may question their performance more and come up with more justifications for why

they performed poorly (Imran et al., 2023).

“We take too many exams. We had exams almost every week or every two weeks. You know,
they were not very difficult exams, but they were not easy either. They were preparing them at
a medium level, but we were taking a lot of exams. I was so tired of constantly taking exams.”

[Simone, male, 18, optional English preparatory student]

The last external attribution the participants reported was family. Some of them stated
that due to some family issues in the first term, they could not come to school, and
they could not study; therefore, they failed. However, no interview participants
attributed their failure to their family or family-related issues. This can be supported
by the study of Gobel et al. (2011). They found that family related issues may have an
impact on students’ failure attributions. The social environment in which success and
tailure occur is easily influenced by the performance of other stakeholders such as

instructors, peers, and parents (Swiderska, 2015; Weiner, 2001).

The internal attributions reported by the participants were not studying enough (~19),
attitudes towards English (f~12), study habits (f=11), and inability to adapt (=7). Not
studying enough was the most repeated category in overall findings. The participants
in this study stated that they did not want to study, and they thought that it was

enough to study just before the exam. It is known that the variation in effort put forth
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for English lessons, rather than inequalities in English competency, was the cause of
some students' high and other students' low grades in English classes (Libed, 2022).
This is consistent with how observers like language instructors would evaluate
students” classroom behavior as observers of an activity or behavior are more inclined
to evaluate the exerted effort than the talent (Weiner & Kukla, 1970).

“There is nothing that can be done for a student who does not study enough, that student will

fail in any way.” [Michael, male, 24, compulsory English preparatory student]

Attitudes towards English were the second most reported internal attribution.
Therefore, the participants indicated that they had problems with English and did not
want to study. It did not matter Turkish or English, they had never liked language
lessons, so they could not become successful. Disliking English is a significant
attribution in addition to others including ignorance, psychological and mental
problems, health issues, and lack of aptitude (Bodur & Arikan, 2017; Giimdis, 2014).

“I do not like English for a long time either. My English grades were always low. I did not
receive a very good English education in high school. Of course, not liking to learn English also
has an effect on me. I wanted to learn, it was optional, yes, I came, but you know, it is not a
lesson that I do something very fondly.” [Katy, female, 19, optional English preparatory
student]

They also mentioned that they always believed that they could not learn English, and
their belief that they could not learn was the reason they failed (Matthew, 2003). The
tindings of this study are in accordance with the findings of the study by Gobel and
Mori (2007), who reported that internal attributions such as interest were prominent

in their findings.

“I am speaking for optional preparatory students. If you have a negative attitude towards
English, why do you want to take preparatory education? Is it for having fun?” [Simone,

male, 18, optional English preparatory student]

The participants also attributed their failure to their study habits as an internal
attribution. They noted that they did not revise the lessons as much as necessary;
therefore, they quickly forgot (Arnold, 2017), and after school, they should have
revised the lessons, but they did not have much time. Tse (2000) also indicates that one

potential cause of failure is found to be a lack of revision.

“When you do not revise it, you forget, and then other subjects come along. Not revising is an
important reason. You know the situation; language is an ungrateful thing. You know, it does

not improve when you do not revise it. When you do not show interest, you forget it right away.
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You need to revise; you need to take your time.” [Elanor, female, 18, optional English

preparatory student]

Moreoever, the participants believed that because they had not studied effectively in
the first term, they were a repeat level student. These findings are consistent with what
Thepsiri and Pojanapunya (2010) found in their study. In the study, they indicated that
failure attributions included a lack of talent, an ineffective learning technique, a lack
of preparation, and a lack of effort. On the other hand, higher levels of performance
and perseverance are found in English students ascribing their success to having a
high degree of ability and studying effectively (Graham, 2004; Hartwig & Dunlosky,
2012).

“When you do not study effectively, maybe you do not know how to study, and it is a waste of
time.” [Will, male, 20, compulsory English preparatory student]

Inability to adapt was the last internal attribution highlighted by the participants. It
was argued that they were in the process of adaptation because they came to the
university from another city and they missed their families a lot. Therefore, they could
not adapt at first, and because it was their first year, they could not adapt, and they
usually went to their hometown. This finding is in line with what Hashemi and Zabihi
(2011) reported in their study asserting adaptation problems concerning failure
attributions. The issue of not adapting influences the success of English students to a
great extent (Meng et al., 2018) because if a learner has any kind of adaptation problem,
he/she is likely to fail more (Martin et al., 2013). English students experiencing this
should be reminded that they may benefit from the aid provided by the psychological

counseling and guidance unit.

“Actually, this is a huge factor because on the one hand, you are trying to get used to
everything. For example, I came from a very different place and am in a very different place
now. I do not know anyone around me. While getting used to these, it can sometimes be very
difficult to focus on the lessons and keep up with them all at the same time.” [Elanor, female,

18, optional English preparatory student]
3.2. Repeat Level English Students’” Suggestions for Prospective Students

The semi-structured interviews with five participants, the ones completing the survey
and volunteering to participate in the interviews, revealed five categories, which were
more increased commitment to improve English proficiency (f=3), instructors” role
(f=2), learning more vocabulary (=1), less homework (f=1), medium of communication

(1), medium of instruction (f=1), and more exposure to English (=1).
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Table 3. Participants’ suggestions.

Theme Suggestions f

more increased commitment to improve English proficiency
instructors’ role
learning vocabulary
Categories less homework
medium of communication

medium of instruction

— =) ) R =) N W

more exposure to English

The participants indicated that prospective English preparatory students should study
more. They stated that the more they study, the more successful they will be. The
students may have thought that the English preparatory program was difficult and
demanded a lot of preparation to succeed. They might have also believed that the
course load was rigorous, which would have suggested that extra study time was
required (Gracia & Jenkins, 2002). Sahinkarakas’ (2011) findings support the findings

of this study as studying more was something leading students to success.

“Definitely study hard. If you keep it tight from start to finish, you will surely succeed. But if
you say: ‘I will study for vocabulary one day and not repeat it on the second day’, you will
forget it anyway. Study at least two hours a day from day one. It is also important to study
regularly every day until the proficiency exam.” [Michael, male, 24, compulsory English

preparatory student]

Another suggestion made by the participants was related to instructors. One of them
noted that learning English or learning anything depended a lot on the teacher (Song,
2006). For example, he was a science student, but his social teachers were all good
people, and particularly history teachers, so he loved history and had an interest in
history. Moreover, he was more interested in English compared to the previous term
thanks to his current instructor. This is in accordance with Williams and Burden’s
(1999) study indicating that students had a tendency to attribute their failure to their
teachers.

“If your teacher is good and if you want, you can definitely be successful in English.” [Will,
male, 20, compulsory English preparatory student]

The participants highlighted the importance of learning vocabulary, as well. They
reported that if they had begun from the beginning, they would have paid more
attention to learning vocabulary. The participants may have understood the

importance of terminology in clear communication. A strong vocabulary is essential
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for communicating ideas and understanding others, which may be why they place
such a strong focus on it (Afzal, 2019). Learning vocabulary was also associated with
being successful in English in Soriano-Ferrer and Alonso-Blanco’s (2020) findings. In
addition, the participants mentioned that the amount of homework given in the first
term should have been decreased. This finding is consistent with the results of Cooper
et al.’s (1998) study. It is possible that the participants went through a transitional
period during the first term and needed some time to become used to the new
academic setting, and the perceived overabundance of coursework hampered their
adjustment by causing stress. Regarding the use of English as a medium of
communication, and instruction, the participants stated that with Al level students,
Turkish should have been used when needed. The participants' recommendation to
educate Al level pupils in Turkish raises legitimate questions concerning
understanding and the learning process (Altun, 2009; Cummins, 2014). To make sure
that the students' long-term English language acquisition goals are not jeopardized, a

careful and balanced approach is important.

“I think communication with the teacher should be in Turkish to some extent. If your teacher
does not communicate with you in Turkish at all, this is a much more difficult situation. In the
lessons, you already have difficulties in understanding the subjects in English, if you cannot
understand in English, for example, you may have a harder time understanding grammar

subjects.” [Simone, male, 18, optional English preparatory student]

The last suggestion was being more exposed to English outside the classroom. This
can be supported with Cameron’s (2001) words claiming that exposure to English was
considered to increase success in language learning. English preparatory students
should be interested in English outside of the classroom (Ali, 2019). They should not
be content with just the lessons because it will not be enough. They need to listen to
songs, watch movies and read books in English. The more English exposure they have,

the better English learners they will be.
4. Conclusion and Suggestions

The purpose of this single case study was to investigate the failure attributions of
repeat level students learning English at the school of foreign languages of a public
university in Tiirkiye. It also aimed to provide some comments from the participants
for the institution's procedures and future English preparatory students. The
qualitative data was obtained first through a survey including a written interview
form, and then from semi-structured individual interviews. The participants’ external
failure attributions were concerned with lessons, homework, instructors, absenteeism,

exams, and family, while their internal attributions were concerned with not studying
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enough, attitudes towards English, study habits, and inability to adapt. The
suggestions made by the participants were related to more increased commitment to
improve English proficiency, instructors’ role, learning vocabulary, less homework,

medium of communication, medium of instruction, and more exposure to English.

In order to decrease the reasons for failure, students may be provided with a thorough
orientation program at the school of foreign languages (Robinson, 1996). Moreover,
curriculum and test development unit might need to reconsider their current practices
(Abrams et al., 2003). English instructors working at the school of foreign languages
may be given in-service training programs on a regular basis focusing on learner
psychology, as well (Pawlak, 2011). Last but not least, successful students finishing the
English preparatory program may be invited to give motivational speeches to students

attending the program (Aldaihani et al., 2015).

In future studies, teachers’, curriculum and test developers’, and administrators’
opinions could also be taken. Other universities” schools of foreign languages’ students
might be investigated, and different data collection tools such as focus group
interviews, observations, and participant and researcher reflections may be utilized to

enrich data resulting in more in-depth analysis and results.
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Introduction

The 21st century continues to be a transformative era, profoundly influencing change
and driving progress across numerous fields. Education, in particular, stands as one
of the most significantly affected areas by these dynamic trends. It is a continuous
process, characterized by perpetual renewal and the capacity to integrate new
knowledge and developments. The technological advancements of this century are
unfolding with remarkable speed and intensity, prompting a wave of
transformations and new demands across various disciplines. This has necessitated
the evolution of the human profile to align with contemporary understandings. As
Beers (2011) highlights, the current century marks the advent of the digital age,

distinguished by an unprecedented surge in information density due to rapid
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technological progress (Saykili, 2019). Indeed, technology has revolutionized
operational methodologies, exerting its influence globally across all domains
(Pattnayak et al., 2024). In light of technological advancements, it is essential for
individuals to augment their skills to remain relevant in modern times.
Consequently, staying informed about the evolving capabilities required in the 21st

century is of paramount importance (Chu et al., 2021).

The global transformations and students' efforts to adapt to these changes
significantly drive the demand for 21st-century skills, as noted by Marzano and
Heflebower (2012). In this era, often called the age of information and technology,
individuals must adeptly navigate rapid advancements to become proficient citizens,
adeptly utilizing media and technological resources (Gonzdlez-Pérez & Ramirez-
Montoya, 2022; Partnership for 21st Century Skills, 2015).Possessing essential 21st-
century skills is imperative for individuals today. These skills encompass the specific
talents necessary for effective learning and adaptation in the modern world
(Hamarat, 2019). They represent a comprehensive strategy applicable to lifelong
learning, extending beyond traditional educational settings. Individuals equipped
with these skills demonstrate critical and creative thinking, effective communication,
analytical and synthesizing abilities, productivity, leadership, responsibility,
entrepreneurship, and social awareness (Ra et al., 2019; Kurudayioglu & Soysal,
2019).In the 21st century, characterized by universal communication, streamlined
transportation, and cultural diversity, these skills are crucial for success in both
educational and business contexts (Buasuwan et al., 2022; Suto, 2013). The
framework provided by the Partnership for 21st Century Skills (P21) continues to
serve as a foundational guide for global educational strategies, ensuring learners are

prepared to meet contemporary challenges (Larson & Miller, 2011).

In the rapidly evolving educational landscape of this century, it is imperative to
equip students with a broad set of competencies that extend beyond traditional
academic knowledge. The integration of 21st-century skills, such as technological
proficiency, critical thinking, problem-solving, effective communication,
collaboration, creativity, and innovation, is essential for fostering holistic
development and preparing learners for the complexities of modern life and work
environments. The National Education Association (2015) also supports the
integration of 21st century abilities in English as foreign language (EFL hereafter)
classes and emphasizes the crucial role of EFL teachers in incorporating these
skillsets into their lessons. Therefore, this study aims to explore the application and

significance of these skills in the context of EFL teaching in Turkey.Within this
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framework, 21st century skills such as communication, collaboration, critical

thinking, and creativity will be explained regarding EFL.
EFL and 21st Century skills

In the rapidly evolving educational landscape, mastering 21st-century learning skills
has become indispensable for teachers and students alike. These skills, encompassing
critical thinking, creativity, collaboration, and communication, are crucial for success
in today's global society. Specifically, in EFL teaching, integrating these competencies
can significantly enhance learning experiences and outcomes. Taylor (2009) asserted
that traditional teaching and learning techniques, which predominantly emphasize
mastery of core subjects, must be replaced. He argued for an innovative approach
integrating the essential skills of the new era: critical thinking, creativity,
collaboration, and communication (the 4Cs), along with career and life skills, and
digital literacy. To better grasp these essential skills, numerous seminars,
conferences, professional development activities, and training programs have been
organized, attracting educators, teacher trainers, and researchers (Nurhidayat et al.,
2024). Furthermore, various frameworks have been developed to facilitate the
implementation of 21st-century skills. One study highlights that these frameworks
provide a scaffolded approach guiding both learners and teachers in understanding
fundamental concepts and instructing them on the appropriate application of these
skills (Ambrose et al., 2010).It is required of innovative teachers in the 21st century to
provide learning opportunities and acknowledge the significance of combining 21st-
century innovation with learning skills (Pardede, 2020). Educators must create
learning environments and curricula that seamlessly integrate these abilities into core
courses. Globalization has simplified communication, especially while learning
English, making it essential for students to acquire 21st-century learning and
innovation skills (Shadiev & Wang, 2022). Moreover, professional development
activities ensure the quality of students' learning processes, acting as a vital guide for
teachers (Marcelo, 2009). By engaging in ongoing professional development, teachers
can deepen their understanding of 21st-century skills and effectively integrate these
competencies into their educational methods. The primary goals of educators should
be to educate and enhance 21st-century abilities so students can participate in the
global community. These broad concepts guided the current study's exploration of
how EFL teachers perceive 21st-century talents and how they recognize and apply
these skill sets in their educational contexts.

Understanding the 4Cs—critical thinking, creativity, collaboration, and
communication—is crucial within this research context due to their profound impact
on educational outcomes and global readiness. These skills serve as the foundation of
a comprehensive educational framework that equips students to navigate the
complexities of modern life and work environments (Feliks et al., 2023). As
globalization and technological advancements continue to reshape industries, the
ability to think critically and creatively is invaluable for adapting to new challenges
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and innovating solutions (Chu et al., 2017). In the realm of EFL teaching, integrating
the 4Cs fosters a dynamic and interactive learning atmosphere, enhancing both
linguistic proficiency and global competencies (Pardede, 2020). Moreover, these skills
promote lifelong learning by encouraging curiosity, open-mindedness, and proactive
engagement, which are essential in an era of rapid change (Rusdin & Ali, 2019).
Aligning with educational standards that prioritize holistic student development, the
4Cs enable educators to design curricula that not only meet academic requirements
but also prepare students socially and emotionally for future success (Voogt &
Roblin, 2010). Thus, this research underscores the necessity of the 4Cs in crafting an
educational experience that is both effective and transformative, particularly within
EFL contexts.

The 4Cs

As per the guidelines of the Partnership for 21st Century Learning (2011a), the 4Cs
encompass vital learning and innovation proficiencies essential for students. These
4Cs, namely communication, collaboration, critical thinking, and creativity, serve as
versatile competencies that individuals can seamlessly apply across various
assignments and professional roles. Highlighting the significance of these skills, the
National Education Association (2015) underscored the imperative of fully
embedding the 4Cs into educational practices to cultivate well-prepared citizens and
workforce members equipped to thrive in the dynamic landscape of the 21st century.

Recent studies further substantiate the necessity of integrating the 4Cs into
educational frameworks. Kembara and Rozak (2019) demonstrate that research-
based learning significantly enhances students’ 4C skills by promoting active
engagement with learning materials, thus fostering communication, collaboration,
critical thinking, and creativity. Similarly, Thornhill-Miller et al. (2023) propose a
dynamic interactionist model, termed "Crea-Critical-Collab-ication,” which
effectively addresses the pedagogical challenges associated with teaching these skills,
advocating for a balanced and structured approach. Furthermore, Landon (2019)
evaluates students' perceptions of 21st-century learning, noting a significant gap in
the practical application of the 4Cs despite their recognized importance beyond high
school. This study emphasizes the need for effective training and integration of these
skills into educational practices to ensure their full realization.

Collectively, these studies reinforce the critical role of the 4Cs in shaping educational
practices that prepare students to meet the demands of an evolving global landscape,
thus aligning with the foundational principles set forth by the Partnership for 21st
Century Learning and the National Education Association. To fully understand the
importance of the 4Cs in English language education, it is essential to delve into each
component individually. By examining communication, collaboration, critical
thinking, and creativity within the context of English teaching, we can better
appreciate how each skill contributes uniquely to a student's language acquisition
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and overall linguistic competence. This detailed exploration underscores why these
competencies are indispensable in preparing learners to navigate and excel in the
complexities of English as a global language. Each of these skills plays a distinct role
in shaping well-rounded communicators who are equipped to address the challenges
and opportunities of engaging with diverse cultures and perspectives in the 21st
century.

Communication

As language serves primarily as a vehicle for communication, the primary aim of
language instruction is to empower learners to effectively engage in communication.
English as a Foreign Language classroom have long been recognized as highly
conducive environments for bolstering students' communication proficiencies. The
emergence of Communicative Language Teaching in the 1970s, which has since
become a dominant approach in language education, was a direct response to this
imperative (Richards & Rodgers, 2001). Consequently, EFL educators are expected to
seamlessly integrate communication skills into their language instruction, given the
intrinsic link between language acquisition and effective communication. However,
communication in the realm of 21st-century skills encompasses a more intricate
dimension compared to its counterpart in the 20th century. As asserted by Miller
(1996), communication remains the cornerstone of societal cohesion, bridging
nations, corporations, scientific fields, and families, with certain facets remaining
unchanged. Nevertheless, the widespread adoption of innovative technologies such
as video conferencing, multimedia, and internet platforms has profoundly reshaped
communication dynamics in the 21st century. While the essence of communication
still revolves around sharing thoughts and ideas through oral, written, and
interpersonal channels, the pervasive use of technology has rendered contemporary
communication inseparable from information and communication technology
emphasizing this evolution, the Partnership for 21st Century Learning (2011b)
underscores that communication proficiency in the modern era entails adeptness in
digital, interpersonal, written, and oral communication to interpret meaning,
encompassing knowledge, values, attitudes, and intentions for various purposes
such as informing, instructing, motivating, and persuading, across diverse contexts
and environments, including multilingual and multicultural settings, utilizing a
plethora of media and technologies. Therefore, alongside nurturing conventional oral
and written communication skills in English, EFL instructors must also foster their
students' competence in ICT-mediated communication, necessitating the integration
of ICT tools within the learning process. Beckett (2023) also discusses the
development of 2Ist-century skills in language education, emphasizing the
importance of equipping learners with language and interpersonal skills that are
crucial for effective communication in today's globalized world.
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Collobration

In broad terms, collaboration denotes the collective effort towards achieving a shared
objective, a skillset increasingly valued in education due to the prevalent shift
towards team-oriented work environments in organizations and businesses (Dede,
2009). Unlike the solitary nature of many tasks in the 20th century, the demands of
the 21st century necessitate collaborative endeavors for success. Effective teamwork
hinges on collaboration skills, which amalgamate participants' skills, knowledge, and
attitudes (Foster-Fishman et al., 2001).

Collaborative learning has gained widespread acceptance as an instructional
approach, involving students working in groups to tackle tasks, solve problems, or
undertake projects (Harmer, 2007). Group work fosters regular interaction among
learners, offering opportunities for mutual learning, aligning with the sociocultural
perspective that views learning as a social process occurring through interaction
within contextualized settings (Ortega, 2009). Nonetheless, several studies have
noted that while students acknowledge the benefits of group work such as idea
enrichment, enhanced achievements, improved precision, and increased social
engagement, some exhibit reluctance to actively engage, while others tend to remain
passive, allowing their peers to shoulder the workload (Storch, 2005; Othman &
Murad, 2015). Recognizing the growing significance of collaboration in both
educational settings and the professional sphere, its essence extends beyond mere
cooperation among students to encompass purposeful engagement. In every
collaborative endeavor, students should be guided to actively participate by
committing to adhere to group work guidelines and striving towards the attainment
of the collective objective. Effective collaboration entails each member taking
ownership of their role to prevent the group from descending into inefficiency. In the
context of a globally interconnected 21st-century world, collaboration entails
students engaging in authentic and purpose-driven cooperative learning experiences,
collectively generating new knowledge (Sharratt & Planche, 2016). Evans (2020) also
reviews the conceptualization and assessment of 21st-century skills, including
collaboration, highlighting its significance in developing deeper learning
competencies.

Critical Thinking

The concept of critical thinking traces its roots back to approximately 2,500 years ago
when Socrates introduced the practice of questioning, later known as the Socratic
Method, as a means to enhance the quality of human reasoning skills. This notion
experienced a resurgence in the 17th century through the works of Descartes and
was further refined and popularized by Dewey, emerging as a prominent element in
Western educational curricula since the mid-20th century (Pardede, 2019b).Critical
thinking is indispensable for every student as it fosters active and proficient lifelong
learning, facilitates comprehension, enables the evaluation of diverse perspectives,
enhances problem-solving skills, leading to empowerment, empowers individuals to
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take ownership of their thought processes.Itcultivates the ability to establish
appropriate criteria and standards for analyzing their thinking (Elder & Paul, 1994;
Lai, 2009). According to Pardede (2019, p. 169), EFL students particularly benefit
from developing critical thinking skills as it enables them "to passionately and
responsibly take, apply and control their thinking skills (question, analyze, criticize,
reflect, and synthesize). They develop proper principles and standards to evaluate
their thinking, and willingly judge, accept, or reject new ideas, concepts, and
viewpoints". In the EFL context, Gandimathi and Zarei (2018) discovered that
integrating critical thinking enhances students’ proficiency in the English language.

The realm of literature offers a multitude of methodologies and tactics aimed at
incorporating critical thinking into the realm of English as a Foreign Language
education. Klynhout (2018) advocates for the utilization of stimulating inquiries, such
as "Why do you believe...?", "How can you validate...?", and "What evidence
supports...?" to foster critical thinking throughout the educational journey.
Consequently, queries necessitating a singular correct response or a binary Yes or No
answer should be sidestepped. These thought-provoking interrogations enable
students to demonstrate their comprehension while nurturing analytical and
interpretative faculties. Equipping students with the skill to pose pertinent questions
is pivotal for refining their capacity to assess narratives, construct arguments,
compose critical essays, and actively engage in classroom discourse. Additionally,
facilitating group collaboration to deliberate or debate various topics, tackle real-
world challenges, critique written works or visual aids, or undertake project-based
learning initiatives serves as a catalyst for enhancing students' critical thinking
prowess. In the pursuit of these endeavors, students concurrently refine their holistic
language competencies, encompassing research, textual analysis, information
synthesis, note-taking, idea exchange, attentive listening, and persuasive
communication, thereby fostering a dynamic learning environment. Rezaei et al.
(2011) propose the incorporation of media analysis, debate platforms, problem-
solving endeavors, and self-evaluation mechanisms as further strategies to fortify
critical thinking skills within the EFL domain. Akatsuka (2020) examines the
promotion of critical thinking skills in an online EFL environment, suggesting
approaches to enhance students' critical thinking in writing and tackling higher-
order thinking questions.

Creativity

Creativity encompasses the outcomes, procedures, or exchanges that yield fresh
ideas, concepts, and artifacts, whereas creative thinking pertains to the cognitive
abilities that empower an individual to conceive original or innovative ideas,
thoughts, and creations. Therefore, creative thinking constitutes a foundational
component of creativity, as creativity is forged through a combination of creative
thinking skills, motivation, and expertise (Amabile, 1998). In the 21st-century
landscape characterized by global competition and increasing automation of tasks,
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possessing a creative mindset and innovative prowess are vital for both personal and
professional success. The fundamental elements of creativity —novelty, effectiveness,
and ethics—align seamlessly with learning, particularly within the constructivist
framework. According to this theory, which views learning as a process of
constructing understanding and knowledge through experiential learning and
reflection, creative thinking and learning are inherently intertwined. Both processes
involve active engagement and production of knowledge. Just as a creative thinker
generates novel ideas, a student adopting a constructivist approach acts as an active
creator of knowledge, engaging in inquiry, exploration, and evaluation throughout
the learning journey. In essence, creative thinking and learning complement each
other, mutually reinforcing the process of knowledge acquisition and generation.
Cropley (2001) identified three barriers hindering teachers from integrating creativity
into their teaching practices. Firstly, many teachers perceive creativity as an
enigmatic concept beyond their grasp, mistakenly equating it solely with artistic
endeavors such as creating masterpieces akin to those of Shakespeare, Mozart, or
Edison. This misconception undermines educators' efforts to foster creativity, as it
fails to recognize that creativity permeates various aspects of language use, including
speaking and writing, which involve rearranging and recombining existing language
elements in novel ways. For instance, foreign language learners exhibit creativity
when they manipulate sounds to form meaningful words, construct sentence
patterns, or experiment with spelling and pronunciation rules (Oxford University
Press ELT, 2013). Secondly, the notion that creativity is an innate trait exclusive to a
select few individuals perpetuates the belief in elitism, inhibiting efforts to foster
creativity among all learners, including language learners. Contrary to this belief,
creativity thrives in conducive environments, enabling individuals to create new
associations, playful combinations, and fresh meanings through language use (Maley
& Bolitho, 2015). Finally; there exists a fear that nurturing creativity may impose
undue pressure on children, leading them to become casualties of adults' zeal for
creativity. However, creativity is an innate quality inherent in every individual,
albeit to varying degrees, and can be nurtured and developed rather than enforced
(Maley & Bolitho, 2015). Tiimen Akyildiz and Celik (2020) explore how Turkish EFL
teachers perceive creativity and their creative teaching practices. They highlight the
need for teachers to embrace creative processes to enhance students' creative
thinking abilities in the field of EFL. Celik and Tiimen Akyildiz (2021) also examine
EFL teachers' attitudes towards creativity in EFL classes. They identify constraints to
creativity and suggest the need for targeted training to improve creative practices.

While a substantial body of research has explored 21st-century skills and their
integration in education, particularly in relation to EFL contexts, there remain critical
gaps in understanding how these skills are specifically enacted within Turkish EFL
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classrooms. Existing studies often generalize the 4Cs across educational fields
without focusing on the unique challenges and opportunities that arise within EFL
instruction in Turkey’s diverse educational settings, including the differences
between public and private institutions. Furthermore, there is limited exploration of
how EFL teachers' perceptions and practices around creativity, critical thinking,
communication, and collaboration are shaped by local educational policies, resource
availability, and professional development opportunities. This study addresses these
gaps by investigating how Turkish EFL teachers perceive and implement 21st-
century skills within their teaching practices, aiming to provide a nuanced
understanding of the factors that enhance or hinder the integration of these
competencies in the language classroom.

Purpose of the Study and Research Questions

This study aims to gain a comprehensive understanding of how Turkish EFL
teachers in private schools integrate critical 21st-century skills—namely technology,
critical thinking, communication, collaboration, creativity, and innovation —within
their teaching practices and the subsequent impact on language learning outcomes.
By examining these competencies in the context of EFL education, the research seeks
to provide valuable insights for educators both in Turkey and globally, addressing
the evolving demands of language education in the modern era.

In this context, the main research question of the study has been formulated as
follows: "How do Turkish EFL teachers incorporate 21st-century skills into their
teaching practices, and what are their perceptions of the impact of these skills on
language learning?" To address this main research question, four interview
questions were developed, each pairing related 21st-century skills to reflect their
complementary roles in language education effectively:

1. In what ways do Turkish EFL teachers integrate technology and digital
competence into their teaching practices, and what impact does this
integration have on student achievement?
This question aims to understand the essential role of technology in modern
education by examining teachers' use of technology to enhance language
acquisition and create interactive learning environments. It seeks to reveal the
effects of technology on students' digital competence and overall learning
success.

2. What methods and strategies do Turkish EFL teachers use to foster critical
thinking and problem-solving skills, and how do they perceive the role of
these skills in supporting language learning?
Critical thinking and problem-solving are foundational skills for developing
analytical and evaluative capacities in students. Critical thinking enables
learners to question, analyze, and interpret language and meaning, while
problem-solving allows them to apply these insights to real-life scenarios. In
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EFL contexts, fostering both skills together enhances students' ability to
understand and respond thoughtfully to language challenges, promoting
deeper cognitive engagement and practical language use.

3. What activities and projects do Turkish EFL teachers implement to develop
effective communication and collaboration skills among students?
Communication and collaboration are essential for interactive and cooperative
learning, particularly in language education. While communication focuses on
expressing ideas clearly and effectively, collaboration emphasizes the
importance of teamwork and shared learning. When paired, these skills
encourage students to engage in meaningful language practice, negotiate
meaning, and build intercultural understanding within group settings,
reflecting real-world applications of language.

4. How do Turkish EFL teachers encourage creativity and innovation in
language learning, and what impact do these practices have on students'
ability to generate original ideas?
Creativity and innovation are vital in motivating students to engage with
language dynamically, fostering imaginative and flexible thinking. Creativity
encourages original thinking and expressive use of language, while
innovation emphasizes the development of novel solutions and ideas.
Together, these skills enable students to adapt language use to diverse
contexts, fostering flexible and imaginative approaches to communication.

Methodology

This study employs a qualitative research methodology to explore the integration of
21st-century skills in EFL teaching among teachers in private schools in Malatya
province. Qualitative research is particularly well-suited for this investigation
because it allows for an in-depth understanding of teachers' experiences,
perspectives, and practices, which are essential for comprehensively addressing the
research questions.

Qualitative research is characterized by its focus on exploring phenomena in their
natural settings, providing rich, detailed insights into participants' lived experiences
(Creswell, 2013). This approach is ideal for investigating complex, context-dependent
issues such as the implementation of 21st-century skills in language teaching. This
study seeks to comprehensively understand teachers' behaviors, beliefs, and
challenges by utilizing qualitative approaches, as these aspects may not be
adequately captured through quantitative measures alone. (Merriam & Tisdell, 2016).
The primary data collection method for this study is semi-structured interviews. This
technique was chosen because it offers flexibility, allowing researchers to probe
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deeper into specific areas of interest while maintaining a consistent structure across
interviews (Kvale, 2007).

Participants

The study involved nine English as a Foreign Language (EFL) teachers currently
working at private schools in Malatya province, Turkey. These teachers were
purposefully selected to provide diverse perspectives on the integration and
significance of 21st-century skills in language teaching within a private educational
context. Purposeful sampling, rather than randomization, was used to ensure that
participants represented a range of demographics and experiences relevant to the
study’s focus. Private schools were specifically chosen due to their greater emphasis
on foreign language instruction compared to public schools, their advanced
technological resources, and the need for teachers to remain up-to-date to meet high
student expectations. This setting provides a unique environment where the
integration of 21st-century skills in language teaching can be more thoroughly
explored.

The participants included six female and three male English language teachers, with
ages ranging from 25 to 60 for females and 27 to 30 for males, representing a
balanced mix of gender, age, and professional experience. This demographic
composition was chosen to provide a balanced representation across different age
groups and genders, offering a comprehensive understanding of the current practices
and attitudes toward 21st-century skills in EFL teaching within private schools in
Malatya. In particular, the variation in age among female participants adds depth, as
it represents a range of teaching experiences and perspectives on the evolution of
language teaching methodologies over time.

Trustworthiness of the Study

Ensuring the trustworthiness of qualitative research is essential for establishing the
credibility, transferability, dependability, and confirmability of the findings (Lincoln
& Guba, 1985). This study employs several strategies to enhance the trustworthiness
of the research process and outcomes.

1. Credibility

Credibility refers to the confidence in the truth of the data and the interpretations
made. To enhance credibility, the researcher engaged with participants over an
extended period to build rapport and gain a deep understanding of their teaching
practices and experiences, which allowed for the collection of detailed and
contextually rich data. Data triangulation was also achieved by gathering
information from multiple sources, including interviews with nine teachers, to
corroborate findings and ensure a comprehensive understanding of the research
questions (Patton, 2015). After transcribing the interviews, participants were invited
to review the transcripts to verify the accuracy of their statements and provide any
additional insights or clarifications, ensuring that the findings accurately reflected
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their perspectives. Additionally, both authors independently reviewed and cross-
checked the coding to enhance the rigor and reliability of the interpretations.

2. Transferability

Transferability refers to the extent to which findings can be applied to other contexts.
To support transferability, the study provided detailed descriptions of the research
context, participants, and findings, enabling readers to evaluate the applicability of
the results to their own settings (Geertz, 1973). While the study offers a rich,
contextualized account of teachers' experiences, its transferability is somewhat
limited, as it reflects the perspectives of private school teachers. The rationale for
selecting this specific group has been explained, and thus the findings may be most
applicable to similar educational contexts, particularly those where private
institutions or enhanced technological resources play a significant role in language
instruction.

3. Dependability

Dependability involves ensuring that the research process is consistent and
repeatable. To enhance dependability, the research design, data collection methods,
and analysis procedures were reviewed by colleagues with expertise in qualitative
research and language education. This peer review process provided constructive
teedback, allowing the researchers to refine and strengthen the methodological rigor
of the study (Morse et al., 2002). Additionally, a comprehensive audit trail was
maintained, documenting all stages of the research process, including data collection,
analysis, and interpretation. This detailed documentation enhances transparency and
provides a basis for the potential replication of the study (Lincoln & Guba, 1985).

4. Confirmability

Confirmability refers to the extent to which the findings are shaped by the
participants rather than by researcher bias or interests. To enhance confirmability, a
transparent account of the research process and decision-making was provided,
documenting each stage of the study in detail. This thorough documentation enables
an independent assessment of the study’s objectivity and minimizes the influence of
personal bias. Through these strategies, the study strives to ensure the
trustworthiness of the findings, offering a credible, transferable, dependable, and
confirmable account of the integration of 21st-century skills in EFL teaching among
Turkish teachers in private schools.

Data Collection and Analysis

Data for this study were collected through one-on-one interviews with each of the
nine participating EFL teachers. Each interview lasted a minimum of 40 minutes,
allowing for an in-depth exploration of the teachers' perspectives on integrating 21st-
century skills into their teaching practices. During the interviews, audio recordings
were made to ensure accuracy in capturing the participants' responses. To enable the
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teachers to express themselves more fully and comfortably, the interviews were
conducted in Turkish. The recorded data were subsequently translated into English
for analysis, ensuring that the content accurately reflected the participants' original
meanings while making it accessible for broader research purposes. The data were
transcribed and analyzed using thematic analysis, following Braun and Clarke’s
(2006) framework for identifying, analyzing, and reporting patterns within
qualitative data. This approach enabled a structured examination of teachers'
experiences and perspectives, allowing themes to emerge that reflect the integration
and impact of 2lst-century skills in EFL teaching. The analysis began with a
familiarization phase, in which the researcher immersed themselves in the data by
reading and re-reading the transcripts to gain a comprehensive understanding of the
content. This initial phase helped in identifying early ideas and recurrent concepts
relevant to the research questions. The next step involved coding meaningful data
segments with descriptive labels, capturing key insights across the dataset. Codes
such as “technology integration,” “
challenges” were applied systematically. To maintain participant privacy, identifiers
like IMT27 and 3FT29 were used, where, for example, “1MT27” represents the first
male teacher who is 27 years old. This coding system preserved anonymity while
allowing distinct references to participants' responses.

critical thinking activities,” and “collaborative

Following the coding process, the researcher grouped related codes into preliminary
themes. For instance, codes related to “technology tools,” “digital resources,” and
“online platforms” were combined to form the theme of Technology Integration,
while codes such as “critical thinking exercises” and “problem-solving tasks”
clustered under Critical Thinking and Problem Solving. This step of identifying
themes allowed broader patterns to emerge within the data, capturing the study’s
focus on 21st-century skills in language teaching.

To ensure clarity and coherence, the themes were reviewed and refined in an
iterative process. This involved re-examining the coded data extracts to verify that
each theme accurately represented the data, sometimes merging or modifying
themes to improve consistency. Each theme was then carefully defined and assigned
a descriptive name that conveyed its central idea concisely. Names like Technology
Integration in Language Teaching, Promoting Critical Thinking and Problem
Solving, Encouraging Collaboration and Communication, and Fostering Creativity
and Innovation were chosen to reflect the study’s focus and communicate the
essence of each theme.

Finally, the themes were organized into a cohesive narrative illustrating how Turkish
EFL teachers incorporate 21st-century skills into their teaching practices and their
perceptions of the impact of these skills on language learning. Following Braun and
Clarke’s (2006) recommendation, representative quotes were included to exemplify
each theme, providing rich, contextualized insights into teachers' experiences and
perspectives. This thematic analysis framework ensured a robust and transparent
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approach to data analysis, enhancing the credibility and depth of the study’s
tindings.

Findings and Results

Question 1: How do Turkish EFL teachers integrate technology into classroom and

extracurricular activities, and what are their perceptions of the impact of technology on
student achievement?

The analysis of the interview data revealed three main categories: integration of
technology in classroom activities, integration of technology in extracurricular
activities, and perceptions of technology's impact on student success, as detailed in
Table 1.

Tablel: Categories and Codes for Technology Integration in EFL Teaching

General Category Code Frequency
Classroom Activities Interactive whiteboard 9
Digital learning platforms 6
Online assesment 4
Extracurricular Activities Online research and 7
projects
Digital submission and 4
feedback
Collaborative tools 3
Achievement Positive impact 7
Challenges 3
Total 43

Within the first category Participant 1FT25 shared her experiences with using
interactive whiteboards in her classroom: "Integrating the interactive whiteboard into my
teaching has revolutionized how I conduct my lessons. I use it daily to display lesson content,
play educational videos, and conduct interactive exercises. For instance, during a lesson on
vocabulary, I can instantly pull up images, videos, and even quizzes that the students can
participate in right from their seats. This has made my lessons more dynamic and engaging,
and I've noticed that students are much more attentive and involved. They love coming up to
the board to participate in activities, and I feel this hands-on approach significantly enhances
their learning experience. The interactive whiteboard also allows me to save and revisit
previous lessons, which is incredibly useful for reviewing material and ensuring continuity in
learning. It's not just a tool for displaying information; it's a platform for interactive and
immersive learning experiences." Participant 2MT29 provided an in-depth reflection on
the use of digital learning platforms in his teaching: "Using digital learning platforms
like Google Classroom has transformed my approach to teaching. These platforms allow me to
organize lessons, share resources, and communicate with students more effectively. I've also
noticed that students who might be shy in a traditional classroom setting feel more
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comfortable participating in online discussions. Overall, digital learning platforms have made
my teaching more organized, interactive, and responsive to students’ needs."Participant
4FT33 elaborated on her wuse of online assessments in her teaching
practice:"Implementing online assessments through tools like Kahoot and Quizizz has
greatly enhanced my ability to gauge student understanding in a fun and interactive way.
These platforms allow me to create quizzes that students can take in real-time, providing
immediate feedback not only to them but also to me. For example, during a grammar lesson, I
can set up a quiz to check their grasp of the material right away. The instant results help me
identify which areas need more attention and which students might be struggling. The
competitive element of these quizzes keeps students engaged and motivated to do their best.
Moreover, online assessments are very convenient for tracking progress over time. I can easily
compare results from different quizzes to monitor improvement and adjust my teaching
strategies accordingly. The students also appreciate the variety and break from traditional
paper-based tests. Overall, online assessments have made the evaluation process more
dynamic, informative, and enjoyable for everyone involved."

In the first category, the integration of digital tools such as interactive whiteboards,
digital learning platforms, and online assessment tools emerged as transformative
elements in the participants' teaching practices. The use of interactive whiteboards
has enhanced lesson delivery by making content more accessible and engaging,
allowing students to interact directly with the material and increasing attentiveness
in class. Digital platforms have also played a pivotal role, not only streamlining
lesson organization and resource sharing but also fostering a more inclusive
environment where all students, including those who might feel shy in traditional
settings, can actively participate. Additionally, online assessment tools like Kahoot
and Quizizz have enriched the evaluation process by providing immediate feedback
and making assessments interactive and enjoyable. These digital tools collectively
contribute to a more dynamic, responsive, and motivating learning environment,
supporting both instructional effectiveness and student engagement.

Regarding the second category, Participant 3MT30 reflected on his use of online
research and projects: "Given that many of my students have lower-than-average English
proficiency, I've found that online research and projects can be a highly effective way to boost
their language skills while making learning more engaging. I usually start with simple,
quided research tasks to build their confidence. For example, I assign topics related to their
interests, such as popular culture or technology, and provide a list of reliable websites and
resources in simpler English.” Participant 5FT35 shared her experiences with using
digital submissions and feedback: "With many of my students struggling with English
proficiency, digital submissions and feedback have become invaluable tools in my teaching. By
allowing students to submit their assignments online, I can provide more timely and detailed
feedback than traditional methods permit. For instance, I use platforms like Google
Classroom, where students can upload their work and I can annotate directly on their
documents. This makes it easier for them to understand my comments and corrections. To
accommodate their language levels, I often provide feedback in both English and Turkish. This
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bilingual approach helps them grasp what they need to improve without feeling lost. I also
include multimedia feedback, such as audio comments, to explain complex points more
clearly. This method has been particularly effective because students can hear the correct
pronunciation and intonation, which is something written feedback alone cannot provide.”
Participant 3FT29 shared her insights on using collaborative tools: "Given the
challenges my students face with English proficiency, using collaborative tools has been
incredibly beneficial in creating a supportive and interactive learning environment. Tools like
Google Docs and Padlet allow students to work together on assignments and projects in real-
time, even outside the classroom. This collaboration helps them learn from each other and feel
less isolated in their struggles with the language. For example, I often assign group projects
where students must write short essays or create presentations. Using Google Docs, they can
contribute to the document simultaneously, see each other’s edits, and discuss changes. This
not only improves their writing skills but also encourages peer learning. More proficient
students often help their peers understand difficult concepts, which reinforces their own
knowledge and boosts the confidence of those who are struggling. I also use Padlet for
brainstorming sessions and group discussions. Students post their ideas and respond to each
other’s posts in a less formal, more engaging way.”

In the second category, participants highlighted the use of online research, digital
submissions, and collaborative tools as effective strategies for supporting students
with varying levels of English proficiency. Assigning guided online research tasks
tailored to students' interests, such as popular culture or technology, has been shown
to build confidence and enhance language skills in an engaging way. Digital
submission platforms have also facilitated timely, bilingual feedback, enabling
students to understand corrections more clearly through direct annotations and
multimedia feedback like audio comments. Collaborative tools, such as Google Docs
and Padlet, have fostered a supportive learning environment, where students can
work on group projects in real-time and engage in peer learning. These tools allow
students to learn from each other, improve writing skills, and feel more connected,
thereby enhancing both language proficiency and confidence.

Regarding the last category participant 1FT25 shared her observations on the positive
impact of technology on student achievement:"Despite my students’ initial struggles
with English, I've noticed a significant positive impact on their achievement due to the
integration of technology in our lessons. For instance, using interactive tools like language
learning apps and online quizzes has made the learning process more engaging and accessible
for them. These tools provide immediate feedback, which helps students quickly understand
their mistakes and learn the correct usage. One of the most notable improvements has been in
their vocabulary and reading comprehension. Apps like Quizlet allow students to practice
vocabulary in a fun and interactive way, which keeps them motivated and encourages regular
practice. I've seen students who were initially hesitant to participate become more confident
and proactive in their learning. ”“Participant 6FT60 discussed the challenges and
concerns related to integrating technology in her teaching: "”As a teacher who has been
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in the field for many years, integrating technology into my classes has been quite challenging.
I often find it difficult to keep up with the rapid changes in technology and the new tools that
are constantly being introduced. While I see the benefits, the learning curve can be steep,
especially for someone my age. One of my main concerns is the technical issues that
frequently arise. For instance, there have been several instances where the interactive
whiteboard malfunctioned or the internet connection was unstable, disrupting the flow of the
lesson. This not only frustrates me but also affects the students’ learning experience.
Additionally, I worry about my students getting distracted by non-educational content when
they use devices like tablets or laptops in class. Ensuring that they stay focused on the lesson
can be quite challenging. Moreover, not all my students have equal access to technology at
home, which creates a disparity in their learning opportunities. Despite these challenges, I am
committed to incorporating technology because I understand its potential to enhance
learning. However, 1 believe more support and training for teachers, especially those of us
who are less tech-savvy, is essential to effectively integrate these tools into our teaching
practices.”

In the final category, participants discussed both the positive impacts and challenges
of integrating technology into EFL teaching. Teachers observed significant
improvements in students' vocabulary and reading comprehension, noting that tools
like language apps and online quizzes provided immediate feedback and motivated
students to engage actively with learning material. However, some teachers
expressed challenges, particularly in keeping pace with technological advancements
and managing technical issues during lessons. Concerns were also raised about
student focus and equitable access to technology, as not all students have equal
resources at home. Despite these challenges, teachers remain committed to using
technology, emphasizing the need for additional support and training to optimize its
integration.

Question 2: What methods and strategies do Turkish EFL teachers use to develop their
students’ critical thinking and problem-solving skills, and how do they perceive the
importance of these skills in foreign language learning?

The analysis of the interview data revealed two main categories: methods for
developing critical thinking skills, and methods for developing problem-solving
skills as detailed in Table 2.

Table 2: Categories and Codes for Developing Critical Thinking and Problem-Solving Skills
in EFL Teaching

Category Code Frequency
Methods  for  Critical Socratic questioning 6
Thinking Skills Debate and argumentation 3
Project-based learning 2
Problem Solving Skills Collaborative learning 5
Case studies 4
Total 20
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The first category, Methods for Developing Critical Thinking Skills, encompasses
various strategies that Turkish EFL teachers employ to enhance their students' ability
to think critically. These methods aim to foster deeper understanding and analytical
skills, which are crucial for language learning and overall cognitive development.
Participant 2FT28 shared her approach to using Socratic questioning with her
students: “Using Socratic questioning has effectively developed my students’ critical
thinking skills, even with limited English proficiency. I start with simple questions, like "Why
do you think the character is sad?’ to encourage them to think beyond the text. Though their
answers are basic, this method gradually builds their confidence and willingness to
participate in discussions.” Participant 1FT25 described her use of debate and
argumentation techniques with her students:" “Introducing debate to my A2 students
has been a rewarding challenge. Starting with simple topics like "Which is better: summer or
winter?’ allows them to form basic arquments. I support them with sentence starters and
vocabulary lists, building their confidence and teaching them to respect different viewpoints.
Ower time, this approach has improved their speaking skills and ability to construct coherent
arguments, making them more active participants in class.”

Participant 3MT30 explained his approach to using project-based learning with his
students: “Implementing project-based learning with my A2 students has been effective for
developing critical thinking skills. Starting with manageable projects like creating a poster
about their favorite animal, I used templates and bilingual resources to guide them. Working
in small groups, they discussed and presented their findings, which not only improved their
language skills but also taught them collaboration and decision-making. This hands-on
approach keeps them engaged, boosts their confidence, and fosters a positive attitude toward
learning English.”

The first category includes various strategies that Turkish EFL teachers use to foster
students' analytical abilities, crucial for both language learning and broader cognitive
growth. Techniques like Socratic questioning, debate, and project-based learning are
adapted to meet students' language proficiency levels. For example, teachers start
with simple, guided questions and topics to encourage students to think beyond the
text and form basic arguments. Project-based learning allows students to engage in
manageable projects, such as creating posters on familiar topics, which fosters
collaboration and decision-making in small groups. These approaches not only boost
students’ confidence in expressing ideas in English but also create a dynamic,
interactive classroom environment where critical thinking and language skills
develop in tandem.

The Methods for Developing Problem-Solving Skills category includes various
techniques that Turkish EFL teachers employ to enhance their students' ability to
identify, analyze, and solve problems. These methods are designed to cultivate
practical problem-solving abilities, which are essential for effective language use and
everyday communication. Participant 5FT35 shared her experiences with using
collaborative learning to develop problem-solving skills her students: “Collaborative
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learning has greatly helped my students develop problem-solving skills. I organize group
activities, like planning a trip to an English-speaking country, where they negotiate solutions
and use class vocabulary. This improves their language skills, teaches them to listen and share
responsibilities, and boosts their confidence in teamwork. Despite starting with basic
language, their collaboration skills in English grow significantly."

Participant 2MT29 described his use of case studies to develop problem-solving skills
with his students:"Using case studies with my A2 students has effectively enhanced their
problem-solving skills. I select simple, relatable scenarios, like a lost pet story, and guide them
through vocabulary and concepts. In small groups, they discuss solutions to the problem,
supported by guiding questions such as "What happened?’ and "What can the characters do to
solve the problem?’ This approach helps them think critically, articulate ideas, and work
collaboratively in realistic contexts, building their confidence and natural use of English.”

The second category encompasses various strategies that Turkish EFL teachers use to
enhance students' practical problem-solving abilities in realistic contexts. Techniques
like collaborative learning and case studies encourage students to work together,
discuss ideas, and find solutions using English. Through group activities, such as
planning trips or analyzing simple case studies, students practice essential language
skills while learning to negotiate, share responsibilities, and listen to different
perspectives. These methods help students build confidence in expressing their
thoughts and solving problems, fostering both language proficiency and teamwork
skills.

Question 3: What activities and projects do Turkish EFL teachers implement to develop their
students’ effective communication and collaboration skills, and how do they evaluate the
contributions of these skills to the language learning process?

The analysis of the interview data revealed three main categories: activities for
developing communication skills, activities for developing collaboration skills, and
evaluation of communication and collaboration skills, as detailed in Table 3.

Table 3: Categories and Codes for Developing Communication and Collaboration Skills in
EFL Teaching

Category Code Frequency

Communication Skills Role playing 7
Presentations 4

Collaboration Skills Group projects 5
Cooperative learning 4
activities

Evaluation of Both Student Engagement 5
Language proficiency 3
improvement

Total 28
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The first category, Activities for Developing Communication Skills, includes various
strategies that Turkish EFL teachers use to enhance their students' speaking and
listening abilities through interactive and engaging activities. Participant 1FT25
shared her approach to using role-playing to develop communication skills: "Role-
playing has been incredibly effective in helping my A2 level students improve their
communication skills. I often create simple, everyday scenarios, such as ordering food in a
restaurant or asking for directions, and assign roles to each student. This method encourages
them to practice speaking in a context that feels real and relevant. For example, one activity
involved students taking turns being a customer and a waiter in a café. They used basic
phrases and vocabulary we had practiced, and I provided them with key sentences to help
quide their interactions. The students were initially nervous, but they quickly became more
confident and started to have fun with it. By acting out these situations, they not only
practiced their English but also learned to think on their feet and respond to their partners.
It's amazing to see how much more comfortable they become with speaking English through
these role-playing exercises."

Participant 3MT30 described his use of presentations to develop communication
skills: "Using presentations to develop my students’ communication skills has been
successful. I assign simple topics like 'My Favorite Hobby, allowing students to prepare
short presentations with basic vocabulary. One shy student presented about her pet cat, using
pictures and simple sentences, and the class responded with support and questions.
Presentations improve students’ speaking skills and help them organize thoughts and express
themselves clearly in English.”

This category highlights strategies that Turkish EFL teachers use to improve
students' speaking and listening abilities through interactive activities. Techniques
like role-playing and presentations provide real-life contexts where students can
practice basic English phrases and vocabulary. In role-playing exercises, students act
out everyday scenarios, such as ordering food, which builds their confidence and
ability to respond spontaneously. Similarly, presentations on accessible topics allow
students to express their interests and practice clear, organized communication.
These methods create a supportive environment, encouraging students to engage
actively and become more comfortable with spoken English.

The second category, Activities for Developing Collaboration Skills, includes two
strategies that Turkish EFL teachers use to enhance their students' ability to work
together effectively through cooperative and interactive activities. Participant 1MT27
shared his experiences with using group projects to develop collaboration skills:
"Group projects have greatly benefited my students’ collaboration skills. Tasks like creating
posters or short skits require them to work together, such as when researching festivals to
present to the class. In groups, they support each other, divide tasks, and assist with
vocabulary, which improves their English and teaches them effective cooperation and
communication.”
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Participant 2FT28 explained her use of cooperative learning activities to develop
collaboration skills: “Cooperative learning activities have been effective in fostering
collaboration among my students. I frequently use the jigsaw technique, where each student
researches an aspect of a topic, like ‘Countries and Cultures,” and then teaches their findings
to peers, ensuring everyone contributes. Another activity, Think-Pair-Share, allows students
to reflect individually, discuss with a partner, and then share with the class, creating a
supportive environment for all, including quieter students.”

The second category includes strategies that Turkish EFL teachers use to promote
teamwork and cooperative learning among students. Group projects, such as
creating posters or researching festivals, allow students to divide tasks, support each
other with language, and practice effective communication as they work towards a
shared goal. Additionally, cooperative learning techniques like the jigsaw activity
and Think-Pair-Share foster collaboration by giving each student a role in teaching or
discussing content with peers. These activities not only enhance English proficiency
but also build students' ability to work collaboratively in a supportive, interactive
setting.

Regarding the third category, Participant 4FT33 shared her observations on the
impact of communication and collaboration activities on student engagement: "I have
noticed a remarkable increase in student engagement and participation when incorporating
communication and collaboration activities into my lessons. For example, when we use role-
playing and group projects, even my A2 level students, who are typically shy and hesitant to
speak in English, become more animated and involved.” Participant 5SFT35 discussed the
positive impact of communication and collaboration activities on students' language
proficiency: "Integrating communication and collaboration activities has significantly
improved my students’ language proficiency. Group discussions, debates, and collaborative
projects provide meaningful practice for speaking and listening. For example, in a project on
"Local Traditions,” students gathered information, organized findings, and presented
together, helping them expand vocabulary, improve pronunciation, and build stronger
sentence structures.”

The third category, Impact of Communication and Collaboration Activities,
highlights the positive effects of these strategies on student engagement and
language proficiency. Teachers observed that incorporating role-playing, group
projects, and discussions increased student participation, even among shy learners.
Activities like group presentations also provided students with opportunities to
practice speaking and listening in meaningful contexts, enhancing their vocabulary,
pronunciation, and sentence structure through collaborative effort and peer learning.

Question 4: What teaching techniques do Turkish EFL teachers use to encourage creativity
and innovation, and how do they support students in generating original and innovative
ideas?
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The analysis of the interview data revealed three main categories: teaching
techniques for encouraging creativity, strategies for supporting innovative thinking,
and evaluation of creativity and innovation, as detailed in Table 4.

Table 4: Categories and Codes for Encouraging Creativity and Innovation in EFL Teaching

Category Code Frequency
Encouraging Creativity Creative writing activities 4
Multimedia projects 3
Drama and role-play 2
Supporting Innovative Problem-based learning 3
Thinking Encouraging curiosity 2
Evaluation of Creativity Assessing creativity and 3
and Innovation innovation
Total 17

The first category, Teaching Techniques for Encouraging Creativity, encompasses
various strategies that Turkish EFL teachers use to foster creative expression and
original thinking in their students. These techniques aim to inspire students to
explore their creativity through different mediums and activities. Participant 6FT60
shared her approach to using creative writing to encourage creativity: “Creative
writing activities have been an effective way to inspire my A2 students to think outside the
box and express themselves in English. I use simple, open-ended prompts like 'Imagine you
find a mysterious object in your backyard.” One memorable assignment was writing a story
about their favorite superhero, which excited them and led to impressive, varied stories. This
process improved their writing skills and boosted their confidence in using English
creatively.”

Participant 2MT29 (described his use of multimedia projects to encourage creativity:
"Multimedia projects have been an effective way to stimulate creativity among my students.
One memorable project involved creating a short video about their daily routines, where they
used smartphones to record clips, add narration, and include background music and subtitles.
This allowed them to be creative with both language and visuals. Despite their basic English
level, they conveyed their messages effectively, and their engagement was much higher than
with traditional assignments.”

Participant 3FM shared her experiences with using drama and role-play to encourage
creativity: "Drama and role-play activities have been highly effective in sparking creativity
among my students. I often assign short skits, like a restaurant scene with roles such as
waiter, customer, and manager. This helps them practice speaking and listening while using
their imagination to create characters and scenarios. Despite limited language skills, they
produce creative dialogues and add humor and expressions, making performances memorable.
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These exercises have boosted their confidence in speaking English and encouraged them to use
the language in imaginative ways.”

The first category outlines methods Turkish EFL teachers use to inspire creative
expression and original thinking in their students. Strategies such as creative writing,
multimedia projects, and drama activities enable students to use English in
imaginative ways. Through prompts for storytelling, video projects on daily routines,
and role-playing skits, students practice language skills while expressing their
creativity. These activities not only improve writing, speaking, and listening abilities
but also boost confidence, allowing students to engage actively and enjoy using
English in diverse, creative formats.

The second category, Strategies for Supporting Innovative Thinking, includes various
approaches that Turkish EFL teachers use to nurture students' ability to generate
original ideas and think critically, encouraging exploration and problem-solving in
the language learning process.

Participant 3FT29 described her approach to using problem-based learning to
support innovative thinking: “Problem-based learning has effectively encouraged
innovative thinking among my students. I present real-world problems, like planning an
environmentally friendly school event, that are simple enough for their language level but
complex enough to stimulate critical thinking. Working in groups, students research,
brainstorm, and justify their ideas using visual aids and basic phrases. This activity enhances
their problem-solving skills, fosters creative thinking, and promotes collaboration.”

Participant 3FT29 shared her experiences with encouraging curiosity and exploration
to support innovative thinking: "Encouraging curiosity and exploration has been
fundamental in helping my students develop innovative thinking skills. I often use open-
ended questions and exploratory assignments to stimulate their interest and imagination. For
instance, I might ask questions like "What would you do if you could travel to any place in the
world?” or "How would you design a perfect school?” These questions prompt students to
think deeply and explore ideas beyond their usual scope. They were free to use various
resources, including videos, articles, and interviews, which made the research process exciting
and engaging.”

This category highlights approaches used by Turkish EFL teachers to foster students'
ability to generate original ideas and engage in problem-solving. Techniques like
problem-based learning and encouraging curiosity through exploratory questions
help students think critically and creatively. Through real-world scenarios, such as
planning eco-friendly events or envisioning ideal schools, students practice language
skills while developing innovative solutions. These activities enhance problem-
solving abilities, encourage exploration, and create an engaging learning
environment where students can express their ideas with confidence.
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The third category, Evaluation of Creativity and Innovation, focuses on the methods
and criteria Turkish EFL teachers use to assess and measure students' creative and
innovative efforts, as well as the impact of these activities on their overall learning
and development. Participant 3MT30 shared his approach to assessing
creativity:"Assessing creativity in my A2 level students involves using specific rubrics and
encouraging peer review. For example, when students create stories or multimedia projects, 1
evaluate their work based on originality, effort, and how effectively they use English. I look for
unique ideas, creative problem-solving, and the ability to express themselves clearly, even if
their language is still developing. To make the assessment process more engaging, I also
involve the students in peer review sessions. They share their work with classmates and give
each other feedback using simple, quided criteria. This not only helps them learn to evaluate
creative work but also gives them a chance to see different perspectives and ideas.”

The Evaluation of Creativity and Innovation category explores the methods and
criteria Turkish EFL teachers use to assess students’ creative and innovative efforts.
Teachers employ specific rubrics focused on originality, effort, and clarity of
expression, even at basic language proficiency levels. Additionally, peer review
sessions allow students to give and receive feedback based on guided criteria,
fostering a collaborative environment where students learn to appreciate diverse
ideas and perspectives. This approach not only evaluates creativity but also
encourages students to reflect on their own and others' work, enhancing their overall
learning experience.

Discussion and Conclusion

The 2Ist century continues to have a substantial influence on the ongoing
development and change in a variety of fields, with education being one of the most
affected areas. Education is a continuous process that necessitates the capacity to
adapt to new information and developments and is constantly renewed. The rapidity
and intensity of technological advancements in this century have resulted in the
emergence of new requirements and modifications in a variety of fields. This requires
the modification of the intended human profile to be consistent with current
perspectives. The digital era and a substantial increase in information density as a
result of accelerated technological advancements are the defining characteristics of
this century (Beers, 2011). Technology has revolutionized working methods, affecting
all domains and disciplines on a global scale. This is evident. As a result, it is
essential for individuals to improve their skills in order to reflect the contemporary
era. It is essential to remain informed about the changes and advancements in the
skills necessary for the 21st century (Lemke, 2003). The findings from the interviews
provide valuable insights into how Turkish EFL teachers integrate technology, foster
critical thinking and problem-solving skills, develop communication and
collaboration skills, and encourage creativity and innovation in their classrooms. This
discussion will examine the implications of these findings in the context of EFL
teaching, highlight challenges, and suggest potential areas for future research.
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To begin with, the positive results observed in this study can be attributed to several
factors unique to the participants' working environments. Notably, the participants
are employed at foreign language-intensive private schools in the province where the
study was conducted, where there is a strong institutional emphasis on English
language acquisition and the implementation of contemporary educational trends.
This study’s focus on private school teachers in this specific context provides a
unique insight, as these schools differ significantly from public institutions in terms
of resources, technological access, and the overall language-learning environment.
These schools are often better equipped with technological resources and provide
more professional development opportunities compared to public schools. As a
result, teachers in these institutions are more adept at integrating technology into
their teaching practices and utilizing innovative methods to enhance student
engagement and learning outcomes. The local context of the province, with growing
educational investments in private institutions, shapes these findings, suggesting
that private EFL environments here may be more receptive to integrating 21st-
century skills compared to areas with fewer educational resources. The findings of
this study regarding the enhanced integration of technology and adoption of
innovative teaching methods in resource-rich private school environments align with
existing literature. Private schools, with their superior access to technological
resources, are demonstrated to more effectively implement digital tools to facilitate
innovative educational practices, thereby enhancing student engagement and
learning outcomes (Granié¢, 2022). Additionally, these institutions offer more
extensive professional development opportunities, enabling educators to adopt new
pedagogical strategies that contribute to improved educational results, a contrast to
the often restricted opportunities found in public schools (Chamorro & Rey, 2013).
Moreover, the role of local contexts and cultural factors is significant in shaping
educational practices. In particular regions, a strong emphasis on community
support and collaboration enhances the effectiveness of group-based learning
strategies in EFL instruction, aligning with the observed cultural tendencies toward
collaborative learning in Turkish educational settings (Tuzlukova & Prabhukanth,
2018).

Additionally, these teachers are highly dedicated to improving their students'
English language proficiency. This dedication is reflected in their willingness to
adopt and experiment with new teaching strategies, such as interactive whiteboards,
digital learning platforms, and project-based learning, which are aligned with the
latest trends in education. The supportive and resource-rich environment of these
private schools, coupled with the teachers' commitment to professional growth and
student success, significantly contributes to the positive impacts on student
achievement, engagement, and overall language development. This context-specific
finding contrasts with other research, where resource limitations in public schools
often restrict teachers' ability to adopt such innovative approaches. Thus, this study
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uniquely highlights how local factors in private schools facilitate the adoption of
advanced EFL strategies.

The integration of technology in both classroom and extracurricular activities has
been a significant factor in enhancing student engagement and learning outcomes.
Teachers frequently use tools such as interactive whiteboards, digital learning
platforms, and online assessments to create more dynamic and interactive lessons.
These tools help organize lessons, share resources, facilitate student participation,
and provide immediate feedback, making the learning process more engaging and
effective. This is supported by several studies that highlight how digital tools and
immediate feedback significantly enhance student engagement (Fischer & Yang,
2022; Ingrid, 2019). However, challenges remain, particularly for older teachers who
face difficulties in keeping up with technological advancements and managing
technical issues. In the province where this study took place, as in other parts of
Turkey, the digital divide is evident, with some students lacking equal access to
technology at home. Beckett (2023) also discusses the development of 21st-century
skills in language education, emphasizing the importance of equipping learners with
language and interpersonal skills that are crucial for effective communication in
today's globalized world. The current study reveals the particular impact of this
divide on private school EFL teachers, who often adapt their methods to ensure that
all students, regardless of access, can benefit from technology-driven lessons. Despite
these obstacles, the positive impact of technology on student achievement
underscores the need for ongoing support and training for teachers to effectively
integrate these tools into their teaching practices. However, it is crucial to note that
the benefits of technology integration are not guaranteed without proper training
and support for teachers, as some studies argue that inadequate professional
development can lead to superficial integration and limited educational outcomes
(Chamorro & Rey, 2013). Alowayyid (2023) identifies a gap in the practice of critical
21st-century skills notably in areas of information and media technology, suggesting
the need for enhanced training and educational strategies to bridge this gap.
Alzahrani and Nor (2022) also underscore the critical role of professional
development programs in equipping EFL teachers with the necessary tools to
effectively foster 21st-century skills among learners, highlighting a positive
correlation between teacher development and student skill acquisition.

The use of methods such as Socratic questioning, debate and argumentation, and
project-based learning has proven effective in developing students' critical thinking
skills. These methods encourage students to think beyond the text, form and defend
arguments, and engage in in-depth research projects. These activities not only
improve language skills but also foster essential cognitive abilities, preparing
students for real-world challenges and promoting lifelong learning. This is supported
by research that highlights the effectiveness of these approaches in enhancing critical
thinking and cognitive skills (Rezaei & Derakhshan, 2011; Cosgun & Atay, 2021).
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Akatsuka (2020) further examines the promotion of critical thinking skills in an
online EFL environment, suggesting approaches to enhance students' critical
thinking in writing and addressing higher-order thinking questions. In this study,
the unique combination of private school support and local factors, such as access to
training, enables teachers to implement these strategies more effectively, setting this
study apart from similar research conducted in less resource-rich environments.

For problem-solving skills, collaborative learning and case studies are highlighted as
effective strategies. Group activities teach students to listen, share responsibilities,
and reach a consensus, while case studies provide practical, relatable scenarios for
students to analyze and solve. These methods cultivate practical problem-solving
abilities, essential for effective language use and everyday communication. The
emphasis on collaborative learning in this local context reflects a cultural tendency
toward community and group support, which may make Turkish students
particularly receptive to such strategies.

Activities such as role-playing, presentations, group projects, and cooperative
learning activities are key to enhancing communication and collaboration skills.
Role-playing helps students practice speaking in realistic contexts, boosting their
confidence and comfort with the language. Presentations improve students' ability to
organize their thoughts and express themselves clearly. Group projects and
cooperative learning activities foster teamwork and peer learning. These activities
encourage students to support each other, share knowledge, and develop a sense of
community, which is crucial for effective language learning. This is supported by
research indicating that such interactive and collaborative methods significantly
enhance communication skills and language proficiency (Fischer & Yang, 2022). The
positive impact of these activities on student engagement and language proficiency
highlights their importance in the EFL classroom. However, it is important to
acknowledge that the effectiveness of these activities can be limited by factors such as
large class sizes and insufficient teacher training, which may hinder the ability to
effectively implement these strategies (Raba, 2017).

Teaching techniques such as creative writing, multimedia projects, and drama and
role-play are effective in fostering creativity and innovation. Creative writing
prompts inspire students to use their imagination and express their ideas in English.
Multimedia projects stimulate creativity, allowing students to use visual and
storytelling techniques. Drama and role-play engage students in imaginative
scenarios, enhancing their ability to think creatively and use the language in dynamic
ways. These findings are supported by research indicating that creative pedagogical
approaches significantly enhance students' creative thinking and language skills
(Ferrari, Cachia, & Punie, 2009; Haim & Aschauer, 2024). This study’s findings on
creative techniques are particularly significant in the context of Turkish education,
where traditional methods often dominate. In parallel, Tiimen Akyildiz and Celik
(2020) underscore the importance of creativity in EFL teaching, suggesting that
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teachers who actively engage in creative processes can greatly enhance students'
ability to think creatively. Their further research (Celik & Tiimen Akyildiz, 2021)
identifies specific constraints to creativity in EFL contexts, recommending specialized
training to help teachers develop effective creative practices despite these limitations.
Private school environments in the study’s province are enabling teachers to explore
and apply creative strategies that may be less feasible in public school settings, thus
contributing to the originality of this study.

Supporting innovative thinking through problem-based learning and encouraging
curiosity further enhances students' ability to generate original ideas and think
critically. Assessing creativity and innovation involves evaluating the originality and
practicality of students' ideas, fostering an environment where creativity is valued
and nurtured. This is supported by research indicating that problem-based learning
environments significantly contribute to the development of creative thinking and
critical analysis skills (Sawyer, 2015). This study stands out by demonstrating how
private school teachers in the province where the study was conducted adapt
assessment techniques to foster creativity in ways that align with both educational
goals and local expectations, bridging the gap between innovative thinking and
traditional academic success.

The integration of technology, development of critical thinking and problem-solving
skills, enhancement of communication and collaboration abilities, and
encouragement of creativity and innovation are crucial components of effective EFL
teaching. The findings from this study highlight the diverse methods and strategies
used by Turkish EFL teachers to achieve these goals, despite the challenges they face.
Additionally, the balance between fostering creativity and adhering to traditional
curricula can pose difficulties, as rigid educational structures may hinder innovative
approaches (Sawyer, 2015).

The positive impact of these approaches on student engagement, language
proficiency, and overall learning outcomes underscores their importance. However,
ongoing support and training for teachers, addressing the digital divide, and
providing resources for innovative teaching methods are essential for maximizing
their effectiveness. This study contributes a unique perspective by showing how
these strategies can be successfully implemented in private schools in the specific
province, suggesting that similar environments could replicate these successes by
addressing local challenges and leveraging available resources.

This study's limitations primarily stem from its focus on private schools in Malatya
province, Turkey, which may restrict the generalizability of the findings to other
educational settings, particularly public schools or those in regions with fewer
resources. Additionally, the sample size is limited to nine EFL teachers, which, while
sufficient for qualitative analysis, might not capture the full diversity of perspectives
among Turkish EFL educators. Furthermore, challenges such as the digital divide
and varying levels of technological proficiency among teachers also emerged,
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impacting the consistency of technology integration across different classrooms.
These factors suggest that the findings should be applied with caution to broader
EFL contexts where resources and institutional support may differ substantially.
Future research should aim to address these limitations by exploring a wider range
of educational settings and teacher backgrounds, allowing for a more comprehensive
understanding of 21st-century skill integration in EFL classrooms.

Future research should consider expanding the scope to include public school
teachers, allowing for a comparative analysis of the integration of 21st-century skills
across different educational contexts. Additionally, longitudinal studies could
provide valuable insights into the long-term impact of these teaching strategies on
student achievement and language proficiency. Another area for future exploration
involves examining specific support mechanisms for teachers, such as targeted
professional development programs, that would aid them in effectively
incorporating technology and fostering critical and creative thinking within the EFL
classroom. By addressing these areas, future studies could further validate and build
upon the findings of this research, offering more comprehensive guidance on
preparing students for the demands of the 21st century.
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