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Oz

Ingilizce dilindeki kapsayici siniflar, her 6grenciye adil egitim deneyimleri
saglamak i¢in uyarlanabilir 6gretim metodolojileri gerektiren benzersiz
o0grenme tercihlerine sahip gesitli 6grencileri tesvik eder. Bu makale, kapsayici
Ingilizce dil stmiflarinda mevcut olan gesitli 6grenme stillerine hitap etmek icin
tasarlanmis uyarlanabilir 6gretim stratejileri alanini arastirmaktadir. Egitim ve
dil 6gretimi alanindaki cagdas arastirmalar1 sentezleyen bu calisma, farkl
0grenme yontemlerini kabul etmenin ve bunlara hitap etmenin 6neminin altini
cizmektedir. Ogretmenlerin, her bir dgrencinin gereksinimlerini etkili bir
sekilde karsilayan her seyi kapsayan bir 6grenme atmosferini tesvik etmek i¢in
kullanabilecekleri belirli 6gretim uygulamalarini ve yaklasimlarini tanimlar ve
detaylandirir. Kapsayic1 Ingilizce dil smiflarmin  gesitli manzarasinda,
egitimciler, her biri benzersiz 6grenme tercihleri ve ihtiyaclari olan zengin bir
ogrenci dokusuyla karsilagirlar. Bu dinamik c¢esitlilik, d6grenciler arasindaki
bireysel farkliliklar1 sadece kabul etmekle kalmay1p ayni zamanda kucaklayan,
herkes icin esitlik¢i ve zenginlestirici bir egitim deneyimi saglayan esnek
ogretim metodolojileri kullanmanin gerekliliginin altin1 ¢izmektedir. Bu
arastirma, kapsayici Ingilizce dil ortamlarma niifuz eden gesitli 6grenme
stillerini karsilamak icin 6zel olarak uyarlanmis uyarlanabilir &gretim
stratejilerinin niiansh alanini aragtirmaktadir. Hem egitim hem de dil 6gretimi
alanindaki en son arastirmalardan elde edilen bilgileri bir araya getiren bu
¢alisma, sinifta var olan gesitli 6grenme yontemlerini yalnizca tanimanin degil,
ayn1 zamanda aktif olarak barindirmanin ¢ok 6nemli 6nemine 151k tutmaktadar.
Her 6grencinin egitim yolculugunda kendini degerli ve desteklenmis hissettigi
kapsayict bir Ogrenme ortami yaratmada egitimcilerin kritik roliinii
vurgulamaktadir. Makale, her 6grencinin ihtiyaglarinin hassasiyet ve etkinlikle
karsilandigr uyumlu ve kapsayicit bir 6grenme atmosferi gelistirmek igin
ogretmenlerin ustalikla yararlanabilecegi somut ve pratik Ogretim
uygulamalar1 ve yaklagimlarindan olusan bir repertuar1 agiklamaktadir. Bu
Ozel stratejilerin uygulanmas: yoluyla Ogretmenler, egitim deneyimini
biiyiitebilir ve oOgrencileri uyumlu ve destekleyici bir egitim ortaminda
gelismeleri i¢in giiclendirebilir.

Anahtar Kelimeler: Ingilizce Dil Ogrenme stilleri, Ogrenme i¢in Evrensel
Tasarim (UDL), Sinif Yonetimi, Degerlendirme, Cok Modlu Ogretim,
Kisisellestirilmis Ogrenme
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Abstract

Inclusive classrooms in the English language promote a diverse range of
learners with unique learning preferences, requiring adaptable teaching
methodologies to provide fair educational experiences for every student. This
paper delves into the realm of adaptive teaching strategies designed to cater
to the various learning styles present in inclusive English language
classrooms. By synthesizing contemporary research in education and
language instruction, this study underscores the significance of
acknowledging and catering to diverse learning modalities. It identifies and
elaborates on specific instructional practices and approaches that teachers can
utilize to foster an all-encompassing learning atmosphere that meets the
requirements of each learner effectively. In the diverse landscape of inclusive
English language classrooms, educators encounter a rich tapestry of students,
each with unique learning preferences and needs. This dynamic variety
underscores the essentiality of employing flexible teaching methodologies
that not only acknowledge but also embrace the individual differences among
learners, ensuring an equitable and enriching educational experience for all.
This research delves into the nuanced domain of adaptive teaching strategies
specifically tailored to accommodate the diverse learning styles that permeate
inclusive English language environments. By amalgamating insights from
cutting-edge research in both education and language instruction, this study
shines a spotlight on the pivotal importance of not just recognizing but
actively accommodating the diverse learning modalities that exist within the
classroom. It emphasizes the critical role of educators in creating an inclusive
learning environment where every student feels valued and supported in their
educational journey. The paper elucidates a repertoire of concrete and
practical instructional practices and approaches that teachers can adeptly
leverage to cultivate a cohesive and inclusive learning atmosphere where the
needs of each learner are met with precision and efficacy. Through the
implementation of these tailored strategies, teachers can magnify the
educational experience and empower students to flourish in a harmonious and
supportive educational setting.

Keywords: English Language Learning styles, Universal Design for
Learning (UDL), Classroom Management, Assessment, Multimodal
Instruction, Personalized Learning
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1. Introduction

Inclusive education is a pedagogical philosophy and approach aimed at ensuring that all learners, regardless
of their abilities, backgrounds, or differences, have equal access to education and opportunities for learning. It
goes beyond mere integration or inclusion of students with disabilities or special needs and encompasses the
broader goal of creating environments where diversity is celebrated, respected, and accommodated.

(Lasagabaster, 2011). In the context of English language teaching, inclusive education takes on a critical
role as it strives to provide every student with equitable access to high-quality language instruction, regardless of
their characteristics or learning styles. Learning styles refer to the various preferences and approaches individuals
use to process, absorb, and retain information (Puspitasari & Hanayanti, 2023). These styles encompass a wide
range of modalities, including visual, auditory, kinesthetic, tactile, and even preferences for group or individual
learning, structured or unstructured environments, and more. Moreover, recognizing and accommodating these
diverse learning preferences is essential in fostering an inclusive learning environment where every student can
thrive and reach their full potential (Arora et al; Balci, 2017). Besides, visual learners prefer to learn through visual
aids such as diagrams, charts, and images. They benefit from seeing information presented in a visual format,
which helps them grasp concepts more effectively. Auditory learners, on the other hand, learn best through
listening and verbal instruction (Alnujaidi, 2018). They excel in environments where information is presented
verbally, such as lectures or discussions. Kinesthetic learners thrive in hands-on, experiential learning
environments where they can engage with materials through physical movement and manipulation. On the other
hand, tactile learners have a preference for touching and interacting with objects to enhance their learning
experience. In addition to these modalities, learners may also have preferences for group or individual learning,
structured or unstructured environments, and other factors that influence their learning experience (Basri &
Rahayu, 2022). Some students may prefer collaborative learning activities, while others may thrive in independent
study settings. Similarly, some learners may benefit from structured, well-organized lessons, while others may
prefer more flexible, open-ended approaches.

In general, recognizing and accommodating these diverse learning preferences is essential in creating an
inclusive learning environment where every student feels valued, supported, and engaged. And failure to
acknowledge and address these differences can lead to students feeling marginalized, disengaged, or left behind.
Therefore, educators must adopt adaptive teaching techniques that cater to the varied learning preferences of their
students, ensuring that every learner has equitable access to quality language instruction and opportunities for
success. Inclusive education in English language teaching is not just about teaching language skills; it's about
empowering students to become confident, competent communicators who can navigate the complexities of our
diverse world with empathy, understanding, and respect. The purpose of this paper is to delve into the realm of
adaptive teaching techniques specifically tailored to address the varied learning styles present in inclusive English
language classrooms. By exploring effective strategies for accommodating diverse learning preferences, educators
can better meet the needs of all learners and ensure that every student has the opportunity to succeed in their
language learning journey.

2. Understanding Learning Styles

Learning styles are individual preferences and approaches to information processing, categorized into
visual, auditory, kinesthetic, and tactile modalities. Visual learners prefer visual aids, auditory learners prefer

listening and verbal instruction, kinesthetic learners prefer hands-on environments, and tactile learners prefer
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touching and interacting with objects (Basri & Rahayu, 2022). The VARK model categorizes learners into four
groups based on their preferred learning mode, suggesting dominant preferences influence information reception
and retention.

Another influential theory is Howard Gardner's theory of multiple intelligences, which proposes that
intelligence is not a singular entity but rather a collection of distinct modalities or "intelligence." Gardner identifies
various intelligences, including linguistic, logical-mathematical, spatial, musical, bodily-kin esthetic,
interpersonal, intrapersonal, and naturalistic intelligence (Fr. Baiju Thomas, 2022). According to this theory,
individuals may excel in different areas and learn best through activities that engage their dominant intelligence.
Recognizing and accommodating individual differences in learning preferences is crucial in education, including
English language teaching. Each student possesses unique strengths, challenges, and ways of learning. By
acknowledging and addressing these differences, educators can create inclusive learning environments where all
students feel valued and supported. Failure to recognize diverse learning styles can lead to disengagement,
frustration, and limited academic success for certain students. Therefore, educators must adopt adaptive teaching
techniques that cater to the varied learning preferences of their students, ensuring equitable learning opportunities
for all.

3. Adaptive Teaching Strategies

3.1 Differentiated Instruction

Differentiated instruction is an approach to teaching and learning that recognizes and responds to the
diverse needs of students in the classroom. It acknowledges that students have different abilities, interests, and
learning styles, and seeks to tailor instruction to meet each student at their level. In the context of inclusive
classrooms, which comprise students with varied backgrounds, abilities, and learning preferences, particularly
benefit from differentiated instruction as it ensures that every learner has equitable access to the curriculum and
opportunities for success (Aprillasis & sugiarti, 2023).

3.2. Explanation of Differentiated Instruction and its Relevance to Inclusive Classrooms

Differentiated instruction involves proactively planning and implementing a variety of instructional
strategies, materials, and assessments to accommodate the diverse needs of learners (Joy, 2023). It recognizes that
one-size-fits-all approaches to teaching are ineffective and unfair, as they fail to address the individual strengths,
challenges, and interests of students. In an inclusive classroom, where students may have diverse learning styles,
abilities, and backgrounds, differentiated instruction becomes even more critical in ensuring that all learners can
engage with and master the content. It recognizes that students may require different levels of support, challenge,
or scaffolding to succeed academically. It emphasizes flexibility, responsiveness, and personalization in teaching,
allowing educators to adapt their instruction to meet the needs of individual students or groups of students. By
differentiating instruction, teachers can create a learning environment where every student feels valued, supported,
and motivated to learn.

3.3. Strategies for Differentiating Instruction Based on Learning Styles

There are some strategies for differentiating instruction based on learning styles and needs (Kruk &
Zawodniak, 2018; Hadi, 2018; Lethaby & Mayne, 2020). Such as

Flexible Grouping: Instead of keeping students in fixed ability groups, teachers can use flexible grouping

strategies to form groups based on student's interests, learning styles, or readiness levels. For example, visual

I; \I E E Turkish Academic Research Review 2025, 10/1 4



Adaptive Teaching Techniques for Varied Learning Styles in Inclusive English Language Settings

learners may benefit from working together on a project that involves creating visual representations of concepts,
while auditory learners may prefer engaging in discussions or debates.

Tiered Assignments: Tiered assignments involve creating different versions of an assignment or task that
vary in complexity, allowing students to choose the level that best matches their readiness or learning style (Shin,
2020). For instance, in an English language classroom, a writing assignment could have multiple tiers, with visual
learners creating a comic strip, auditory learners recording a podcast, and kinesthetic learners performing a skit.

Varied Instructional Materials: Providing a variety of instructional materials that cater to different learning
styles can help ensure that all students can access the content. For example, teachers can use multimedia resources,
such as videos, audio recordings, and interactive websites, to accommodate auditory and visual learners. Hands-
on manipulatives or tactile materials can support kinesthetic and tactile learners in understanding abstract concepts.

Learning Stations: Setting up learning stations or centers around the classroom allows students to engage
in different activities or tasks that appeal to their individual learning preferences. Each station can be designed to
target a specific learning style or skill, allowing students to self-select activities that align with their strengths and
interests.

Personalized Learning Paths: Offering students choice and autonomy in how they approach learning can
increase engagement and motivation. Teachers can design personalized learning paths or menus that allow students
to select activities or assignments based on their interests, learning styles, or readiness levels. This empowers
students to take ownership of their learning and pursue topics that are meaningful to them.

Incorporating these strategies into instruction enables teachers to create a more inclusive learning
environment where every student can access the curriculum, engage with the content, and demonstrate their
understanding in meaningful ways. By differentiating instruction based on learning styles, educators can maximize
the potential for student success and foster a culture of equity, diversity, and inclusion in the classroom.

3.2 Multimodal Instruction

Multimodal instruction involves incorporating a variety of sensory modalities, including visual, auditory,
and kinesthetic, to deliver content in the classroom. This approach recognizes that students have different learning
preferences and strengths, and by presenting information in multiple formats, educators can better engage learners
and enhance understanding (Pourhosein Gilakjani, 2011; Mohammed, 2017).

3.2.1. Incorporating multimedia resources, such as videos, audio recordings, and interactive
materials

Multimedia resources that can be incorporated into teaching and learning, such as videos, audio recordings,
and interactive materials (Puspitasari & Hanayanti, 2023):

Videos: Utilizing educational videos and multimedia presentations can provide visual and auditory learners
with dynamic, engaging content that reinforces key concepts and facilitates understanding. Videos can feature
animations, real-life examples, and demonstrations to appeal to different learning styles and enhance
comprehension.

Audio recordings: Using audio recordings of lectures, discussions, readings, or presentations can
accommodate auditory learners who benefit from hearing information presented verbally. Additionally, audio
recordings can provide students with opportunities for repeated listening and review, supporting comprehension

and retention.
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Interactive materials: Incorporating interactive materials such as simulations, virtual reality experiences,
online quizzes, and multimedia presentations can engage students in active learning and promote exploration and
discovery. Interactive materials allow students to interact with the content in meaningful ways, catering to diverse
learning preferences and fostering deeper understanding. By integrating multimodal instruction into the classroom,
educators can create a dynamic learning environment that caters to the diverse needs and preferences of students,
enhancing engagement, comprehension, and retention of content.

3.3 Universal Design for Learning (UDL)

Universal Design for Learning (UDL) is a framework for designing instructional materials, activities, and
assessments that accommodate the diverse needs of all learners. UDL is based on the premise that variability is
inherent in the learner population, and therefore, educational environments should be flexible and inclusive to
support the diverse range of learners (Siti Aisah Ginting, 2017).

3.3.1. Principles of UDL and its application in English language teaching

Multiple means of representation: UDL encourages educators to present information in multiple formats to
accommodate diverse learning styles and preferences. This may include providing text-based materials, visual
aids, audio recordings, videos, and interactive simulations. By offering multiple means of representation, educators
can ensure that all students have access to the content and can comprehend it in ways that align with their strengths.

Multiple means of expression: UDL emphasizes providing students with various options for demonstrating
their understanding and mastery of content. This may involve offering different modes of expression, such as
written assignments, oral presentations, multimedia projects, or hands-on demonstrations. By allowing students to
choose how they express themselves, educators can support diverse learning preferences and foster creativity and
self-expression.

Multiple means of engagement: UDL encourages educators to design learning experiences that are
motivating, relevant, and accessible to all students. This may involve incorporating student interests, providing
choice and autonomy, and offering opportunities for collaboration and interaction. By engaging students in
meaningful and personalized learning experiences, educators can increase motivation, promote active
participation, and enhance learning outcomes.

By applying the principles of UDL in English language teaching, educators can create inclusive learning
environments that cater to the diverse needs and preferences of all learners. By providing multiple means of
representation, expression, and engagement, educators can ensure that every student has equitable access to the
curriculum and opportunities for success. UDL promotes a culture of accessibility, flexibility, and inclusivity in
education, empowering all learners to reach their full potential.

3.4. Personalized Learning

Personalized learning is an instructional approach that emphasizes tailoring instruction and learning
experiences to meet the individual needs, interests, strengths, and preferences of each student. This student-
centered approach recognizes that learners are unique individuals with diverse backgrounds, abilities, and learning
styles, and aims to provide them with opportunities for choice, autonomy, and ownership of their learning (Sun-
Young Kim, 2012).

3.4.1. Tailoring instruction and learning experiences to individual student interests, strengths, and

preferences
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Some of the tailoring instruction and learning experiences to individuals based on student's interests,
strengths, and preferences (Zhou, 2011; Tenca et al., 2023)

Student interests: Personalized learning involves incorporating student interests into the curriculum and
instructional activities to make learning more relevant and engaging. By allowing students to pursue topics or
themes that align with their interests, educators can increase motivation and foster a deeper connection to the
content.

Student strengths: Personalized learning capitalizes on students' strengths and talents, leveraging their
existing knowledge, skills, and abilities to support their learning and academic growth. Educators can provide
opportunities for students to demonstrate their strengths through various modes of expression, such as written
assignments, artistic projects, or multimedia presentations.

Student preferences: Personalized learning honors students' preferences for how they learn best, whether
it's through visual, auditory, kinesthetic, or other modalities. Educators can offer flexible learning pathways and
instructional approaches that accommodate diverse learning styles and preferences, allowing students to engage
with the content in ways that resonate with them.

3.4.2. Using learner profiles and ongoing assessment to inform instructional decisions
Learner profiles and ongoing assessment to inform instructional decisions (Z 118/, 2014; Jle6enesa H. M.

& Opanmysosa K. C., 2021).

Learner profiles: Personalized learning begins with gathering information about each student's background,
interests, strengths, and learning preferences to create learner profiles. These profiles provide educators with
valuable insights into how to best support each student's individual needs and guide instructional decision-making.

Ongoing assessment: Personalized learning involves ongoing assessment and feedback to monitor student
progress, identify areas of strength and growth, and adjust instruction accordingly. Formative assessments, such
as quizzes, discussions, and observations, provide educators with real-time data on student learning, allowing them
to tailor instruction to meet students where they are.

Data-driven instruction: Personalized learning relies on data-driven decision-making, using assessment
data to inform instructional strategies, interventions, and adaptations. By analyzing student performance data,
educators can identify patterns, trends, and areas for improvement, guiding their instructional planning and
implementation.

By implementing personalized learning strategies, educators can create learning environments that are
responsive to the individual needs and preferences of each student. Personalized learning promotes student
engagement, motivation, and achievement, empowering learners to take ownership of their learning and pursue
their academic goals with confidence and enthusiasm.

4. Implementation in the English Language Classroom

Incorporating adaptive teaching techniques into English language instruction requires careful planning,
thoughtful consideration of student needs, and a commitment to fostering an inclusive learning environment. Here
are practical examples, case studies, and considerations for implementing adaptive teaching strategies in the
English language classroom:

4.1. Practical Examples of Adaptive Teaching Techniques

4.1.1. Differentiated Instruction

I; \I E E Tiirk Akademik Arastirmalar Dergisi 2025, 10/1 7



V Devaki

For instance, in a mixed-ability English language class, the teacher assigns tiered reading assignments based
on students' reading levels. Advanced readers receive a challenging text with complex vocabulary and themes
while struggling readers receive a simplified version with additional support materials. Another instance can be
during a grammar lesson, the teacher uses flexible grouping to accommodate different learning styles. Visual
learners work on grammar exercises with visual aids, auditory learners participate in a grammar discussion, and
kinesthetic learners engage in hands-on grammar activities.

4.1.2. Multimodal Instruction

When teaching vocabulary, the teacher incorporates multimedia resources such as videos, audio recordings,
and interactive vocabulary games to appeal to diverse learning preferences. For a writing assignment, students
have the option to express their ideas through written essays, oral presentations, or multimedia projects, allowing
them to choose the mode of expression that aligns with their strengths.

4.1.3. Universal Design for Learning (UDL)

To accommodate diverse learning preferences, the teacher provides multiple means of representation by
presenting content through various formats, including visual aids, auditory explanations, and hands-on activities.
For an English language assessment, the teacher offers students multiple means of expression, allowing them to
demonstrate their understanding through written essays, oral presentations, or digital projects.

4.2. Considerations for Lesson Planning, Classroom Management, and Assessment

Educators should consider lesson planning, classroom management, and assessment to create an inclusive
learning environment. Lesson planning should include identifying learning objectives, selecting instructional
strategies, creating flexible activities, and incorporating student choice. Classroom management should establish
clear expectations, foster a culture of respect, and use proactive strategies. Assessment should use various tools,
provide timely feedback, and consider individual learning styles. This approach ensures all students succeed and
thrive in their language learning journey.

5. Benefits and Challenges:

Adaptive teaching techniques in inclusive English language settings offer various potential benefits for
educators and students. However, it also presents common challenges that educators must navigate to ensure
effective implementation. Here, we explore the benefits, challenges, and strategies for overcoming them, supported
by research findings:

5.1. Potential Benefits of Adaptive Teaching Techniques

Adaptive teaching techniques enhance student engagement by catering to diverse learning styles and
preferences. They provide personalized experiences, multimedia resources, and interactive environments, leading
to improved learning outcomes. These techniques promote equity and inclusion, ensuring all students have access
to high-quality instruction ((Zhou, 2011; Maryati & Sari, 2021). Moreover, they enhance teacher effectiveness by
requiring flexibility, creativity, and responsiveness to student needs. By continuously assessing student progress,

educators can better meet their students' needs and facilitate meaningful learning.
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Figure 1 Benefits of Adaptive Teaching Techniques

5.2. Common Challenges and Strategies for Overcoming Them

Time Constraints: One common challenge educators face is finding the time to plan and implement adaptive
teaching techniques effectively. To overcome this challenge, educators can prioritize the most impactful strategies,
collaborate with colleagues to share resources and ideas, and integrate adaptive teaching techniques into existing
lesson plans and curriculum frameworks.

Resource Limitations: Limited access to resources, such as technology, materials, and professional
development, can hinder the implementation of adaptive teaching techniques. Educators can overcome this
challenge by seeking out free or low-cost resources, leveraging available technology and multimedia tools, and
advocating for additional support and resources from school administrators and stakeholders.

Resistance to Change: Implementing adaptive teaching techniques may encounter resistance from
educators, students, or parents who are accustomed to traditional teaching methods. To address this challenge,
educators can provide professional development and training opportunities to build capacity and confidence in
using adaptive teaching techniques (Tenca et al., 2023). Additionally, they can communicate the benefits of these
approaches to stakeholders and involve them in the decision-making process.

5.3. Research Findings Supporting Effectiveness

Numerous studies have demonstrated the effectiveness of adaptive teaching techniques in improving
student outcomes and fostering inclusive learning environments. Research has shown that differentiated
instruction, personalized learning, and universal learning design (UDL) can lead to increased student engagement,
academic achievement, and positive attitudes toward learning (Siti Aisah Ginting, 2017). Additionally, studies
have highlighted the importance of ongoing assessment and feedback in informing instructional decisions and
supporting student growth. By addressing common challenges and leveraging research-supported strategies,
educators can effectively implement adaptive teaching techniques in inclusive English language settings,
ultimately creating learning environments where all students have the opportunity to succeed and thrive.

6. Conclusion

The importance of adaptive teaching techniques for catering to varied learning styles in inclusive English
language classrooms cannot be overstated. These techniques play a crucial role in creating equitable and inclusive
learning environments where all students, regardless of their backgrounds, abilities, or differences, have the
opportunity to succeed and thrive. By recognizing and accommodating diverse learning preferences, educators can
ensure that every student receives high-quality instruction that meets their individual needs. Furthermore, adaptive
teaching techniques enable educators to address the diverse range of learning styles present in inclusive

classrooms, including visual, auditory, kinesthetic, and tactile preferences, as well as variations in group or
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individual learning, structured or unstructured environments, and more. By incorporating strategies such as
differentiated instruction, multimodal instruction, universal design for learning (UDL), and personalized learning,
educators can create dynamic and engaging learning experiences that cater to the unique strengths, interests, and
preferences of each student.

Educators must embrace inclusive practices and continually refine their teaching methods to meet the needs
of all learners. As the demographics of classrooms become increasingly diverse, educators need to adopt a mindset
of flexibility, openness, and responsiveness to student needs. By fostering a culture of inclusion, respect, and
collaboration, educators can create learning environments where every student feels valued, supported, and
empowered to reach their full potential. But still moving forward, there is a need for further research in the field
of adaptive teaching and inclusive education to continue advancing our understanding of effective instructional
practices and strategies. Future research could explore the long-term impact of adaptive teaching techniques on
student outcomes, investigate the effectiveness of specific approaches in different cultural and linguistic contexts,
and identify innovative ways to address common challenges faced by educators in implementing inclusive
practices. On the whole, adaptive teaching techniques are essential for catering to varied learning styles in inclusive
English language classrooms. Educators must embrace inclusive practices, refine their teaching methods, and
engage in ongoing research to ensure that all learners have the opportunity to succeed in their language-learning
journey. By working collaboratively and continuously striving for improvement, educators can create inclusive
learning environments that empower students to thrive academically, socially, and emotionally.
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Abstract

This study sheds light on how English as a foreign language (EFL) teachers
implement linguistic and paralinguistic features in the classroom. It also
investigates students’ preferences and awareness related to the
aforementioned characteristics. This investigation used a mixed-methods
research approach, collecting data from teachers via observation grids and
interviews, and from students via questionnaires. Fairclough’s approach to
Critical Discourse Analysis (CDA) was employed to draw findings about the
use of modality, personal pronouns (PPs), teacher talking time (TTT), and
teachers’ body language (TBL). The study reveals that the teachers in the
Department of English Language and Literature at the University of Batna 2
had varying approaches to using modal verbs and PPs. Additionally, they
tended to establish a casual rapport with their students by dropping formality
in their speeches on alternate occasions. Furthermore, they asserted their
authority through their body language and the amount of time they spent
speaking. Over 50% of students, accordingly, were aware of their teachers’
authority display in the classroom and generally preferred formal and polite
communication. This emphasised that it is crucial to consider students’
viewpoints in this area of endeavour as education is not only about teachers
and how they provide material, but also about students who reflect any
teaching style, method, or technique. Additional investigation is required in
the domain of classroom discourse as well as teachers’ use of linguistic and
paralinguistic features and their relationship with power and authority to
achieve more precise outcomes in the field of English as a foreign language.

Keywords: Critical Discourse Analysis, Critical Classroom Discourse
Analysis, Classroom Discourse, EFL, Language Teaching, Language
Learning.
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1. Introduction

Language is a medium for communicating ideas and emotions through voice, body language, sign language,
and certain writing and speaking styles. It fulfils both transactional and interactive purposes. The first premise
describes how people communicate with one another and maintain social relationships through language.
Conversely, the latter is concerned with sending a particular message or set of information.

Discourse designates a deliberate and regulated social action. It focuses on the interaction between
communicators and addresses the written and spoken forms of language (Fairclough, 2010, p.3). Thus, being a
patient, a doctor, a student, or a teacher in any field is all discourses (Gee, 2014). However, discourse analysis
(DA) is the investigation of the language of communication in a particular context from both semantic and lexico-
grammatical standpoints (Pennycook, 1994). That is, DA is the study of the language used in communication
within a certain context, focusing on both the structure of words and grammar and the inferred meaning conveyed.
DA originated in Applied Linguistics (AL), a synthesis of many methods for analyzing language usage, including
text linguistics, conversation analysis, and spoken ethnography.

Critical discourse analysis (CDA) is constructed of series of modals and the aim of each is to investigate
everyday discourse by delving more profound than its surface level and examining how that “deep” level reveals
social power (Van Dijk, 1997). The term “critical” has more to do with “critique” and less to do with “criticism,”
and that is to give a comprehensive understanding of the social context and the reasoning influencing the
discourse’s creation.

Education may intersect with critical discourse and CDA, giving birth to new concepts such as classroom
interaction analysis and classroom critical discourse analysis (CCDA). The second was supported by
Kumaravadivelu (1999), demonstrating that as equal to other discourses, classroom discourse is socially built,
politically motivated, and historically determined.

In that sense, Coulthard and Widdowson were among the first pioneers to funnel DA’s overall applicability
to language teaching. Furthermore, in 1977, Sinclair and Coulthard (as cited in Dailey, 2010) emphasised the
classroom as a formal domain governed by intelligible rules.

Teachers in the classroom assume control of the lessons’ flow, while learners only interact if they are asked
to or invited to speak. Hence, the term power is extended beyond the prototypical view of a social status hierarchy;
it manifests speech and daily actions (Kumaravadivelu, 1999). Eventually, education is one of the domains that
uncommonly harness the power of speech. This study investigates English as a foreign language (EFL) teachers’
speech during their lectures to explore how it relates to English language teaching. It analyses their grammatical
aspects and word choice, in which modal structures and personal pronouns (PPs) are taken into account. It also
investigates non-linguistic features such as teacher talking time (TTT) and teachers’ body language (TBL). This
study was grounded on the central research questions:

- How do EFL teachers at the Department of English and Literature at Batna 2 University implement
linguistic features in their classrooms?

- What are the implementations of the paralinguistic features of EFL teachers at the Department of English
Language and Literature at Batna 2 University in their classrooms?

- What are students’ preferences for their teachers’ linguistic and paralinguistic features?
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2. Literature Review

This section charts fundamental studies that explore the profound conceptualisation of critical classroom
discourse analysis (CCDA), with a particular focus on the linguistic and paralinguistic features to be investigated,
as well as Fairclough’s CDA model. Through a comprehensive review of seminal works in the field, this section
aims to provide a perceptive understanding of how CCDA is shaped and how teachers’ authority fosters both
linguistic and paralinguistic features.

2.1. From Discourse to Critical Classroom Discourse Analysis

Discourse is an instance of cultural and social practices. Language users converse in turn to perform social
behaviours and communicate with others (Van Dijk, 1997). It is then a bi-directional exchange of written or spoken
forms of language among or between interlocutors.

Discourse, however, is connected to co-text and context. According to Tamersit and Mouas (2024), a phrase
or section of a text’s surrounding words - referred to as co-text - provides context and aids in understanding its
meaning. Contrarily, context refers to all the non-textual information that a speaker or reader may get from their
comprehension of the physical domain, the genre, the circumstance, and general knowledge.

According to Rogers (2011), DA is constructing meaning derived from context. As Pennycook (1994)
stated, DA is the study of language use in a given situation from a semantic and lexico-grammatical perspective.
DA is non-critical as it just describes written or spoken language.

CDA is described as the investigation of linguistic and semiotic components of social concerns and
activities when it first started (Van Dijk, 2011). A surface linguistic analysis is inadequate in CDA; a social critical
analysis is necessary to raise the analysis. Wodak (1999) emphasised that the term “critical” does not mirror the
negative side of societies; conversely, it indicates how contradictions in discourse are broken down into transparent
ones. CDA is, in fact, subjective by nature (Van Dijk, 1997). This subjectivity ensures that no two studies within
the CDA spectrum are identical. Instead of being viewed as a flaw, this characteristic has been embraced as a
milestone that distinguishes CDA as a unique and valuable approach in social studies.

Language in use is a broad definition of discourse, and language in use within a specific context is discourse
analysis. Keeping the context specific to the classroom, speech in it might refer to the interactions between students
and instructors during class, the teachers’ speech when presenting lessons, or both together (Rymes, 2016).
Integrating social context in DA helped classroom analysts to consider classroom linguistic events as a mini-
society (Kumaravadivelu, 1999).

A central task of CDA is to state the relationship between discourse and social power. Although it is
assumed that instructors and students work together to facilitate communication in the classroom, in reality,
teachers control the conversation when it comes to students’ behaviour and language use. Peters (1966) articulated
the concept rather well when he said that a teacher might be both an authority and in authority. Hence, As
Kumaravadivelu (1999, p.472) asserts, the foundations of CCDA are of utmost importance to the understanding
of language education and DA:

- Classroom discourse is socially constructed, historically determined, and politically motivated; that is,
these milieus impact the lives of teachers and learners in the classroom setting.

- Teachers cannot detach the sociocultural reality in and outside the classroom, nor can they do it with

their learners’ sociocultural necessities and wants.
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2.2. Teachers’ Authority

While there is a hierarchy of power in schools, unlike in jails, social authority is not determined by duty or
reward. Its goal is to disseminate knowledge that society values. In its core meaning, it is impossible to separate
the idea of a rule-governed lifestyle from the concept of authority. Authorities use speech, instructions, and
gestures (Peters, 1966). In its modern sense, authority is social and not individual (Frye, 2024), indicating that
teachers are given any form of authority only if what is being carried out by them is generally socially appropriate.
On the other hand, what is called specialty authority or the subject being taught has great importance regarding
the concept of “authority.”

2.2.1. Modality

2

Semantics and pragmatics are related to the term “modality,” which is usually studied about spoken
language. According to Zhao et al. (2021), a modality is a tool that speakers employ to express their opinions or
attitudes about the legitimacy of their communication partners or the subject matter they are discussing. For Azar
(2002, pp. 152-200), he explained the semantics or illocutionary act of modals as follows:

- The modal “will” is limited to willingness and plans, while the use of “going fo” is limited to prior plans.
Both modals cross paths at the prediction point.

- Should, Ought to, and Had better: The first two have a similar meaning regarding advisability. The last
one is stronger than the former one and gives a sense of threat or warning about negative consequences.

- Can: It is related to the individual’s physical ability, more frequently with his/her five senses, the odds of
occurrence, and permission in informal contexts; it is substituted with “may” in formal contexts.

2.2.2. Teacher Talking Time

The term “Teacher Talking Time” (TTT) describes how much time educators spend in the classroom. In
longitudinal research, Bellack (1963) discovered that teachers account for 64% of classroom discussion. He
replicated the study after 51 years and discovered that teachers account for nearly three times as much speech time
as their students.

2.2.3. Personal Pronouns

As per Bramley (2001), the speaker uses the pronoun “I” to address themselves; it is an individualised
approach to demonstrating empathy. According to Hékansson (2012), the usage of “I” expresses the feeling of
place and time of “now” and “here”. He also emphasised that the word “we” denotes collective identification.
Thus, when a speaker uses it, they typically include the listeners and instill a sense of “team spirit” in them. “You”
is an “indefinite” or a “generic” personal pronoun (Wales, 1996). Generic “you” discusses conventional wisdom
vis-a-vis a real-life encounter.

2.2.4. Teachers’ Body Language

According to Kirch (1979), inappropriate body language manifests both low phonological proficiency and
foreign accents. Thus, one should anticipate unfavorable outcomes if a teacher disregards the role that body
language plays in easing the path to accomplishing one’s academic objectives.

2.3. Fairclough’s CDA Model

Fairclough (1995) explained his CDA model stating that the model encompasses, text, interaction, and

context. Later on, he developed the three discourse dimensions and renamed them text, discursive practice, and
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social practice (Fairclough, 2013, p. 97). That is, the model consists of three-dimensional conceptions, each one
of them is considered a method of discourse analysis.

Hence, Fairclough (2013) built his framework on three dimensions:

- Text which is the form of discourse that will be accounted,

- Discourse practice that is the process by which the form is produced, and

- Social practice which governs these processes (P. 97).

Each of which has its kind of analysis:

- Description or text analysis,

- Interpretation of the link between discourse and interaction, and

- Explanation of the relation between interaction and social context (Fairclough, 2013, p.97).

2.5. Research Gap

Language instructors are unable to separate between their students’ linguistic and social needs and goals
and claims (Kumaravadivelu, 1999, pp. 472—473). For this reason, having enough knowledge is crucial for teachers
to be able to pay close attention to, to evaluate, and to assess the conversations that take place in the classroom.
Thanks to this, they can differentiate between theoretical ideas and real-world applications in the classroom as
well as between themselves and their students as knowledge providers and recipients in the field of education.

The power demonstrated in the classroom through language was less valued in earlier research on the
connection between teachers and students in the field of English as a foreign language (Handayani, 2018;
Siumarlata, 2017). As a result, this study could be among the first of its kind. To the best of our knowledge,
nevertheless, no prior research of this kind has been carried out at Batna 2 University’s Department of English
Language and Literature. This assumption was verified by checking both the University Central Library and the
Department’s library. In addition, previous studies on CCDA (Kumaravadivelu, 1999; Lee & Lee, 2019) have not
utilised Fairclough’s model, providing this study with the necessary arsenal to examine and explore pedagogical
settings from social practices perspective.

In order to substantiate the necessity for further research, a preliminary questionnaire was administered to
investigate the viewpoints of EFL students regarding the authority of their teachers in the classroom, as well as
any challenges they encountered in managing it. An online questionnaire (questionnaire 1) was administered
among 46 students at the Department of English Language and Literature Batna 2 University. The results are the
following:

Table 1 The Problems Students Encounter with Their Teachers’ Linguistic and Paralinguistic

Features

Prevents you from | Prevents you from Both
participating understanding

Does your teacher’s vocabulary prevent you 47,8% 34,8% 17,4%

from understanding or participating in the

classroom?

Does your teachers’ body language prevent 65,2% 26,1% 8,7%

you from understanding or participating in

the classroom?

Does your teachers’ talking time (the time 52,2% 26,1% 21,7%

they take during class) prevent you from
understanding or participating?
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Table 1 shows that most students needed help dealing with their instructors’ authority in the classroom,
which hindered them from engaging, comprehending, or doing both. Consequently, the answers to the
questionnaire supported the notion that instructors’ discourse power matters in the classroom. Research must be

done to better grasp the actual world in the classroom.

Due to the ongoing scholarly debate in the literature regarding the relation between teachers’ authority in
the classroom and their linguistic and nonlinguistic choices, the present study may well contribute to the literature
by revealing a non-investigated angle of the whole matter. Further, using CDA to investigate EFL classrooms may
enable teachers to do their own speeches’ CDA, and the study also may assist students in enhancing their language
critical skills by utilizing CDA to analyse linguistic structures and elements that convey the speaker’s authority

and intention.

3. Methodology
3.1. Research Design

In this investigation, a mixed method research was adopted. According to Cresswell (2018), mixed method
research is the systematic amalgamation of both qualitative and quantitative research, and that data are collected,
analysed separately, and then merged at the interpretation level. Accordingly, in this mixed method study, the
quantitative data obtained from the questionnaires and the observation will examine the preferences of EFL
students regarding their teachers’ linguistic and paralinguistic features, and how EFL teachers implement linguistic
features in their classrooms. On the other hand, the qualitative data, which encompasses the interviews, aims to
explore the EFL teachers’ exact implementations of paralinguistic features in the classrooms. The reason for
collecting both quantitative and qualitative data is to unveil a comprehensive contextual understanding and cross-

verify results through data-driven conclusions. Hence, the objective of this study was achieved by the following:

- Employing both qualitative and quantitative methodologies, and
- Gathering data via various methods: Observation, interview and questionnaire.

3.2. Participants

The sample that was of interest in this study included only the teachers who acknowledged to take part in
the interview and observation process. The number of participants were 13 in the interviews (nine females and
four males) and were 15 in the observation. It is worth noting that this study is not concerned with the participants’
gender or age. The participant teachers were selected through a convenience sampling technique. Teachers’
teaching experience was taken into account in attempt to make a linkage between experience and the
implementation of linguistic features. At this juncture, it is worth noting that the participant teachers in both
interviews and observations were the same, but two refused to take the interviews after the end of their lectures
due to their limited time and responsibilities. That concluded the discussion of the sample of the first two questions.
The third question’s sample was 37 students of the same department (27 Master (MA) and 10 Bachelor (BA)

students). Their selection was based on a simple random sampling.
3.3. Procedures

This study administered an online questionnaire to EFL students at the Department of English Language

and Literature at Batna 2 University. The aim was to investigate the students’ perspectives on how their instructors
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use linguistic and paralinguistic features in the classroom setting and to determine whether the students interpret
these elements as pejorative or positive while also assessing their level of awareness on the matter. The
observations were carried out at the department by attending the lectures. The interviews were held face-to-face
with the teachers in their offices after the end of their lectures, were recorded with the participants’ consent, and
later transcribed. To ensure a complete return rate, both the interview and observations were carried out the same

days with the same teachers (from 30/04 to 13/05/ 2024).
3.4. Data Collection Tools

To answer the first question of the study, EFL teachers (n=13) were interviewed. To answer the second
question, the researchers aimed for a non-participation observational process. That is, the researchers were
observing the flow of the lectures presented by the teachers without interfering. The observation grid was
accompanied by field notes. As it was mentioned before, in the research gap, there was a pilot questionnaire
referred to as “questionnaire 1” which was used to justify the need for the research based on the students in the

department; the last question was answered through another students’ questionnaire (questionnaire 2).

The researchers employed semi-structured interviews, also known as guided interviews, to gather data in
the present study. The interviews were conducted using a predetermined set of questions; however, the respondents
were encouraged to provide more detailed explanations in response to their replies. The seven interview questions
were organised in alignment with the research topics in the study to facilitate the verification and elaboration of
the informants’ responses in the interview. Once the questions were prepared, they were thoroughly tested and

amended with the approval of the two specialised professors in the department.

For ethical reasons, an overt observation was conducted without informing the participating teachers about
the specific examined aspects. This was done to ensure that the study captured the situation’s natural interactions
and human dynamics. The researchers observed the teachers’ lectures without intervening, and concurrently

recorded them after having their consent.

Researchers designed the students’ questionnaire with a total of nine questions, divided into four sections.
The first section gathers background information of the students, exploring their personal and educational details.
The second section focuses on students’ preferences of the linguistic features used by their teachers. The third
section addresses the preferences of students’ paralinguistic features deployed by their teachers in the classroom.

The fourth section, tackled students’ awareness of their teachers’ linguistic and paralinguistic features.
3.4.1. Validation and Reliability of Data Collection Tools

A standard method was set to determine whether there were any ambiguities in the phrasing of the
questionnaire, observation, and interview that might deter respondents from returning a full-scale answer.
Therefore, two professors were requested to evaluate the content of all instrument versions, commenting on the
intelligibility and accuracy of the items. At first, the teachers commented on the interview tructure, stating that in
a semi-structured one, the questions should encompass some form of openness. In the observation grid, they
emphasised that “fieldnotes™ are crucial for accurate results. Concerning the two questionnaires, the teachers

insisted on elaborating the aims behind each question to avoid subjecting the respondents to any ambiguity. Hence,
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the final forms of the data collection instruments were chosen after considering the orientation provided by the

teachers.

In conducting both the interviews and observations, the researchers informed the respondents about the
purpose of the research and the overall topic under investigation. We also explained that the interview and lectures
would be recorded for accuracy and analysis purposes. After informing them, we asked for their consent to record
the lecture and the conversation. While the majority of the participants agreed, two of them initially expressed
reluctance and requested not to be recorded. Their concerns were respected and addressed before attending the
lectures for observation or tackling the interview. This approach ensured transparency and built rapport with the

interviewees, thus fostering an honest exchange of information.

Since the students’ questionnaire allows only for qualitative close-ended responses, which in turn work for
the objectives of the study, a reliability analysis was conducted to investigate the internal consistency of the
questionnaire using Kuder Richarson-20 (KR-20). As it is conventionally known, KR-20 and Cronbach’s Alpha
are twin coefficients; however, KR-20 is deployed for dichotomously scored items (Tan, 2009). That is, KR-20
coefficient applies to any scale of items regardless of the response scale. In this study, reliability analysis of the
students’ questionnaire, yielded a KR-20 coefficient of 0.81. This result indicates a high level of internal

consistency, affirming the instrument’s suitability for use.
4. Data Analysis

This data analysis section is divided into two main sections. The first discusses the data analysis of
interviews, observations, and students’ questionnaire 2. The second describes how the analysed data were further

analysed using Fairclough’s CDA model to give meaning and deepen the interpretation of the data.
4.1. Data Analysis of The Interviews

After finishing data collection from the interviews, the researchers set to revise the answers through the
records. Then, the answers were examined using content analysis, that is, capturing the repetitive keywords that
the majority of respondents appeared to use in their responses, though the answers that differed were kept as they
were. Afterwards, the answers were orgnised into an Excel spreadsheet to facilitate systematic analysis.
Subsequently, the researchers coded the answers. Using Excel’s functions, we efficiently calculated the frequency

of occurrence of specific terms and sentences.
4.2. Data Analysis of The Observation

The researchers categorised the recorded observations into practical sessions, oral expression sessions, and
sessions for other subjects. We then reviewed the records to estimate the teachers’ talking time in each category.
Although the latter procedure was carried out manually, it is important to remember that the TTT calculation was
reviewed several times, and the researchers even took into account the seconds. Subsequently, the percentage (PC)
of each category was calculated using the rule of three, or in more scientific terms, the proportionality rule. The
rule of three is a mathematical method used to find an unknown value in a proportion when three values are known,

based on the principle that the ratios of two sets of numbers are equal (Lial, Hornsby, & McGinnis, 2013). That
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is, it is a mathematical rule that allows for solving a problem by having three numbers: a, b, c, such that % = i ,
then x = 2X€.
a
In practical deployment, the rule of three is often used to calculate percentages or to scale quantities
proportionally. For instance, if the total talking time of teachers in oral expression sessions is 27,15 minutes in the

overall 150-minute, the PC of teacher talking time can be calculated as:

TTTX100 __ 27,15X100

PC of oral expression sessions = - - — = =18,1%
Total time of oral expression sessions 150

At this juncture, it is worth mentioning that the PC of two remaining categories were calculated using the

same method.

As previously stated, the investigators who attended the lectures divided the TBL into two categories: sit
and explain most of the time, stand or move and explain most of the time. It was calculated using the rule of three
with a distinct conceptualisation because most professors were forthright about their body language, particularly
during oral expression sessions where they almost assumed the role of the audience. An overall estimate of whether
a given teacher is primarily standing and explaining or not was made because the calculations were not very
accurate, despite the investigators’ best efforts to record the timing of how much teachers stood up or sat down in

the field notes of the observation. In TBL, the rule was used as follows:

total teachers x 100
number of teachers who stand or move

PC of sitting teachers =

At this point, it is worth noting that the PC of the standing or moving teachers were calculated using the

same method.
4.3. Data Analysis of The Students Questionnaire 2

The data was collected using an online questionnaire designed and distributed through Google Forms. Once
the participants completed the questionnaire, Google Forms automatically calculated the percentages and statistical
data for each response. This feature allowed for effective data processing, ensuring accuracy and minimizing
human error. The results from Google Forms were then exported and further analysed in accordance with the

study’s objectives.
4.4. Data Analysis Through Fairclough’s CDA Model

The data obtained from the teachers’ interviews and observations, and students’ questionnaire, were further
analysed using Fairclough’s CDA model. The teachers’ interviews explored their implementation of modals and
personal pronouns in the classroom and their intent behind each choice. The classroom observations focused on
teachers’ body language and talking time vis a vis students’ talking time, while the students’ questionnaire aimed
to capture the students’ perceptions of authority and discourse. The three components of the model, which are text,
discourse practice, and social practice, were subtly integrated into the interpretation and explanation of findings

and results.
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S. Findings

The presentation of findings in this section follows the same order as the questions that are intended to be

answered. The data is present in a tabular form.
5.1. Findings of Research Question 1
The findings from the teacher interviews are displayed in the table below.

Table 4.1: EFL Teachers’ Implementations of Modal Verbs and Personal Pronouns

Teachers’ Background Information Female Male
9 4
Teachers’ Awareness of Their Verbal Power in the Classroom 100% aware
Teaching Experience (TE) TE > 10Years TE < 10Years
8 Teachers 5
Teachers

The Most Used Model Verbs

Should Had better | Both Can May Both Will Going To | Both

46,1% 7,8% 46,1% | 46,1% 15,4%  38,5%  30,8% 30,8% 38,4%
Teachers’ Implementations of Modal Verbs

Should Obligation, Necessity, Familiarity, Formality, A must, Instructing, Assertion, Attract attention
of students, To highlight importance, and Advice and guidance.

Had better To give choice to students, Threatening, To infer responsibility expected from students, and
To stress the importance of certain information.

Can Spontaneous, Friendly, Harsh, To give choice, Breaks the ice of formality, Tendency to
American accent, Possibility and ability, Requests, and Encouragement.

May To assert formality, Give permission, To highlight authority, Possibility, Make polite requests,
Give choices to students.

Will To give the choice to students, To express formality, Reflects the need of immediate response,
To make requests, and For long term plans.

Going to To assert something, During explanation or to give examples, In the process of doing
something, To cheer the atmosphere, and For short term plans.

The Most Used PPs
“I” “You” “We” “You & We” “I & YOll & We”
7,7% 15,4% 23% 30,77% 23%

Teachers’ Implementations of PPs
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I To break the formality, share personal anecdotes, and provide relatable examples, and making
the learning experience more engaging and enjoyable for the students.

You To establish a personal connection with each student and instilling a sense of individual
responsibility in their learning journey.

We To create a sense of unity and partnership with their students and fostering a collaborative
learning environment.

After reviewing the taped and completed interviews, it was discovered that there was no connection
between the instructors’ linguistic preferences for modality or PPs and their gender. Further, all 13 teachers who
participated in the interview responded affirmatively that they know their verbal power in the classroom. Educators
purposefully use particular word choices to accomplish their goals while speaking with students. Additionally, the
TEs of the participants varied, ranging from one year to twenty-one years. However, the investigators divided the
TE years into two categories: TE < 10 years and TE > 10 years. The researchers’ extensive examination of the
records established the foundation for this categorisation. The researchers then confirmed that many teachers with
fewer than ten years of TE had difficulty differentiating between how each pair of modals was implemented.

It is clear from the table that in each pair of the modals should or had better, can or may, will or going to,
either one of the two modals was selected in each pair primarily, or both were employed alternately. Additionally,
“should” is used 46.1% of the time, but “had better” is used 7.8%. This implies that “should” is more often used
than “had better,” either by itself or in combination with it, but “had better” is never selected first. This implies
that “should” could stand out or be more evident than the word “had better” in a classroom context. While “will”
and “going to” are equally important, the word “can” is more conspicuous or evident than “may.” Teachers’
comments about applying the above linguistic elements were examined, along with the frequency of usage of
modals and PPs. It is noteworthy that the repeated replies were left out at this point.

As it is highlighted above, and with the assistance of the interview responses,7,7% of teachers leaned to
use “I”, while 15,4% and 23% respectively used “you” and “we”. On the other hand, 30,77% of the participant
teachers deliberately used (you / we) while presenting the lecture or addressing the students, and 23% reported
that they use amalgamation of the three PPs. It is worth noting at this end that, despite the different statistics and
frequency of usage, all the teachers provided the same answers when asked, “Why do you use these PPs?”:

- Teachers reported that they use “we” not just as a pronoun but as a tool to create a sense of unity and
partnership with their students, fostering a collaborative learning environment.

- They used “you” not as a generic pronoun but as a means to establish a personal connection with each
student, instilling a sense of individual responsibility in their learning journey.

- They use “I” not to assert their authority but to break the formality, share personal anecdotes, and provide
relatable examples, making the learning experience more engaging and enjoyable for the students.

5.2. Findings of Research Question 2

The following table presents the results of the instructors’ observations.

Table 4.2: Teachers’ Implementations of Their Talking Time and Body Language

Teacher Talking Time

Practice Sessions 47,2%
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Oral Expression Sessions 18,1%
Other Subjects Sessions 84,7%
Teachers’ Body Language

Total of teachers who sit and explain 47%

Total of teachers who stand/ Move and explain 53%

It is evident from the above table that 84.7% of teachers demonstrate dominance during speaking time in
the classroom while instructing students in subjects other than their own. In practice sessions, teachers accounted
for 46.2% of the speaking time, whereas in oral expression sessions, they made for 18.1% of the speaking time.
According to this, there is more teacher talking time than student talking time in the EFL courses in the Department
of English Language and Literature. The higher PC of “other subjects” can be attributed to the concept of “subject
power” discussed in the literature. It implies that certain subjects may need to be more familiar to the students,
leading to limited engagement where the students mostly ask questions and make informed guesses in response.
The “practice sessions” ratio is seen as a 50/50 partnership. The PC of the “oral expression sessions” may be
ascribed to the students’ role as leaders during their group presentations and discussions of ideas.

As for TBL, 53% of educators explain when standing or moving, whereas 47% explain while sitting. Since
there is little difference between the two percentages, they may be regarded as equal. This is a blatant example of
how instructors, whether seated or standing, may use body language to convey their paralinguistic impact on the
classroom.

5.3. Findings of Research Question 3

The table below presents the results of the students’ questionnaire 2.

Table 4.3: Students’ Preferences and Awareness of Their Teachers’ Linguistic and Paralinguistic Authority

in the Classroom

Level of Education MA BA
73% 27%

Advanced 37% 0%
Level in English Intermediate 59,2% 90%
Beginner 3,8% 10%

Students’ Preferences of Linguistic Features

Which of the following forms do you prefer your teacher to use?

Modals

You SHOULD do your homework. 45,9%
You HAD BETTER do your homework. 54,1%
You CAN go back to your seat. 37,8%
You MAY go back to your seat. 62,2%
You WILL have a test next week. 37,8%
You are GOING TO have a test next week. 62,2%
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Personal Pronouns

Today I am going to explain... 0%
Today YOU are going to learn... 10,8%
Today WE are going to study... 89,2%

Students Preferences of Paralinguistic Features

Do you prefer your teacher to: (Body Language)
Sit and explain? 10,8%
Stand and move while explaining? 89,2%
Do you prefer that your teachers’ talking time

Dominant/maximised (they explain/talk more, and 24,3%
you interact less)?

Minimised (they explain while you interact 75,7%
altogether)?

Students’ Awareness of Their Teachers’ Authority and Power in the Classroom

Were you aware that the previous linguistic and Yes No Partly Aware
paralinguistic features are part of your teachers’ power
manifestations in the classroom? 45,1% 16,2% 29,7%

Based on the self-reports provided by the subjects, the overall academic year-level ratio is comprised of
27% BA students and 73% MA students. The number of responding MA students was around three times more
than that of responding BA students.

As can be seen in Table 4.3, 90% of the BA students said that their level of English proficiency is
intermediate, while 12% of them mentioned that it was beginner. In contrast, 37%, 59.2%, and 3.8% of MA
students stated that their proficiency is advanced, intermediate, and beginner, respectively.

Moving to the students’ linguistic preferences, Table 4.3 above shows that when asked to complete their
homework, students preferred that their teachers use the modal “had better” (54,1%) over the modal “should”
(45,9%). Further, out of all the students, 62.2% chose the modal “may,” and 37.8% chose the modal “can”. When
the question was asked, students were put in a formal context. Hence, it is clear from the table mentioned above
that 62.2% of the students would want to be addressed professionally and to have politeness features included in
similar situations. This suggests that most of the students were aware of the anticipated standards of formality in
the classroom. Subsequently, 62.2% of the participants chose the modal “going to,” while 37.8% favoured “will.”
Students were put in a priority context where they had to select the option with a higher sense of primary
significance out of the two options. Consequently, their preference for the modal “going to” highlights the fact
that the modal is stronger and denotes a higher priority than “will.” Following modality, comes PPs preferences.
89.2% of the respondents claimed they preferred that their professors use the pronoun “we,” 10.8% said they liked
the pronoun “you”, and none said they preferred the pronoun “I.” The personal pronoun “we” is preferred by a
large majority of students, suggesting that they value the sense of inclusion that “we” provides more than the

authoritative “I” or the “you” that puts the onus of responsibility on them.

|; \I E E Tiirk Akademik Arastirmalar Dergisi 2025, 10/1 25



Hind Tamersit — Samia Mouas

Concerning the students’ preferences for paralinguistic features, 89.2% of the students preferred that their
teachers should stand and move around when explaining. However, only 10.8% of the students preferred it when
their professors took a seat and talked. This phenomenon suggests that the degree of interaction exhibited by the
teacher directly correlates with the degree of student involvement with the explanation. Following that, in terms
of TTT, 24.3% of the students preferred maximising their TTT, while 75.7% of the students preferred minimising
it. This highlights the fact that the majority of pupils would rather be active learners than passive ones. The latter
idea can be explained by considering their consciousness and the type of education they are pursuing. As EFL
learners, the more they participate in classroom interactions, the more beneficial it is for them.

Lastly, regarding the students’ awareness of their teachers’ authority and power in the classroom, 54.1% of
the students were cognizant that the linguistic and paralinguistic features they were being queried about were
manifestations of their professors’ authority in the classroom. Meanwhile, 29.7% of the students were just partially
aware, and 16.2% were completely unaware of this connection. This indicates that over 50% of the students possess
an understanding of the classroom discourse happening around them. Furthermore, they are not just aware of it
but also view it from a critical standpoint.

6. Discussion

Regarding research question 1, the information obtained from the interviews was crucial to comprehend
how modal verbs are used and which ones EFL instructors more frequently employ at Batna 2 University’s
Department of English Language and Literature. According to the literature, the majority’s choice of “had better”
may be a gauge that students view the modal “had better” as less assertive than “should” or, conversely, that they
prefer an implied, threatening way of asking to be forced to complete their schoolwork. However, as can be seen
from the above presentation of the results from the interviews, the participating teachers use the modal “had better”
to give students the freedom of choice by “advising them,” rather than just threatening them, as the modal “should”
is thought to be more assertive. This contrasts with what has been mentioned in the literature (Azar, 2002).
Furthermore, teachers reduce and balance the authority between them and their students by using the word “can,”
even if they are aware that it is informal. An example of this would be “encouraging them.” Teachers deem the
modals “will” and “going to” as semantically equivalent, but “going to” is more assertive and used for plans that
are for the future, whereas “will” is less assertive and used for immediate results. To conclude, even though the
participant teachers of the study were aware of the degree of formality of each modal, they chose to integrate the
less formal ones into their lessons to incorporate the “humanistic side” of the classroom, that is, to imply rather
than to assert their power. Furthermore, PPs previously seen as derogatory - like “I”’- were given new meanings in
this study, where they were seen as a welcoming way to break the ice between students and teachers. It is important
to note that prior to this study, no previous relationship was found between the presentation of the linguistic
features previously described and CCDA. Therefore, this is the first attempt to study these traits in this specific
framework.

Making a distinction between the paralinguistic features teachers employed and their implementations
required careful consideration of the data acquired from the observations. Research question 2 is interested in how
teachers convey their authority in the classroom through their body language and talking time. It is worth noting
that prior to this study, the presentation of the previously mentioned non-linguistic traits had not been linked to

CCDA. Consequently, this is the first effort to investigate these traits in this particular setting. Overall, it is clear
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from the findings of the observation grid and field notes above that teachers establish control over the sessions’
duration and through their body language.

In order to respond to research question 3, the information acquired from the second questionnaire was
essential. The latter sought to ascertain the students’ preferences for the linguistic and paralinguistic elements
under investigation. As a result of the analysis and interpretation in the previous section, it is then concluded that
in terms of linguistic features, students prefer to be addressed formally by their teachers using the modal “may”
instead of “can.” They also prefer to be given freedom rather than forced to do anything, as evidenced by their
preference for the modal “had better.” On the other hand, students prefer “going to” when their teachers deliver
news or information, suggesting that they lean towards assertiveness. Moreover, students tend to utilise the
personal pronoun “we” while using the PPs, which indicates that they want to be included in the classroom as a
single group. In summary, the EFL students at the Department of English Language and Literature are primarily
conscious of - or at least somewhat conscious of - the authority and power of their teachers.

7. Conclusion

This study aimed to investigate EFL teachers’ linguistic and non-linguistic authority manifestations in the
classroom and EFL students’ preferences for the aforementioned features. Hence, it is of significant consequence
for pedagogical practices and teachers and students’ interaction in the classroom.

The tripartite relationship between language, power, and instruction, in conjunction with the global
significance of English as an international language, has accelerated the need to re-evaluate the CCDA idea in
light of its use. This led to the admission that the traditional method of CDA was inadequate. By exploring how
teachers implement linguistic and paralinguistic aspects in EFL classrooms at the Department of English Language
and Literature at the University of Batna 2, the objective of this study was to remedy this gap partially. Further,
the research investigated the students’ preferences about these considerations through the second questionnaire.
Far from stifling originality, the findings of this study from the interviews and the observations unveiled an in-
depth semantic understanding of modal verbs and PPs and revealed how TTT and TBL mirror teachers’ authority
and how EFL students’ preferences of the linguistic and paralinguistic teachers give a fundamental idea of how an
EFL classroom should be from their perspectives.

It has been detected that teachers perceived modal verbs and PPs in a variety of ways throughout their
interactions with students, some of which directly contradicted the conclusions of the literature study. Additionally,
teachers establish authority and impact in their subject matter by using their body language and dominant speaking
time. Furthermore, students prefer polite forms of modality to be addressed with, and they are also more oriented
towards interactive body language and less talking time from their teachers.

These findings suggest that modal verbs can be understood differently by different people. Students’
orientation toward politeness is a key indicator of their discourse awareness. Besides, non-linguistic features
displayed by teachers in the classroom reflect their authority and power.

7.1. Recommendations for Further Research

Like most studies, this research is subject to some limitations that must be acknowledged, particularly when
considering its implications or extending it to different contexts or settings. Firstly, the study was confined to a
two-week period, which may have constrained the quantity and depth of data collected. Additionally, the tools and
frameworks employed for analyzing the observation data are by no means exhaustive, leaving room for further

exploration in future research.
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Another limitation of this study relates to the diverse and inherently subjective nature of Critical Discourse
Analysis (CDA). CDA spans multiple disciplines, including politics, sociology, psychology, and education,
making it a broad and multifaceted field. To maintain focus and depth, this study specifically narrowed its scope
to education. It is important to note that discourse is a complex system that extends beyond language alone, shaping
and facilitating communication across multiple dimensions. Given this complexity, there is no single method for
analysing speech across diverse linguistic contexts, nor is it possible to achieve entirely objective results or
interpretations. Despite these challenges, the researchers made every effort to remain impartial and rigorous in
their analysis.

This study opens up numerous avenues for further research, building on its foundational findings. While
the sample size of fifteen teachers and thirty-seven students was sufficient for statistical analysis, the study did not
explore gender disparities or the personal characteristics of participants, which could provide valuable insights in
future investigations. Additionally, this research did not examine teachers’ competencies or strategies for
classroom management, an area that holds significant potential for deeper exploration. Addressing these aspects
in future studies could offer a more comprehensive understanding of the dynamics at play and further enrich the
field.

Furthermore, expanding this research to include participants from various academic levels could yield new
and valuable insights. Replicating this study with larger sample sizes and diverse academic groups would likely
produce more reliable findings. In fact, plans are underway to conduct a more comprehensive examination within
the department mentioned earlier, which promises to deepen our understanding and provide a stronger foundation

for future work.

To further enhance the reliability and validity of the findings, it is recommended to adopt more precise and
comprehensive data collection tools. Advanced technologies and innovative methodologies, such as adaptive data
collection techniques, will help ensure more representative and accurate results. This approach will strengthen the
study’s outcomes and foster deeper insights, paving the way for more impactful and actionable conclusions.

7.2.  Research Implications

This research contributes to the body of knowledge on intercultural instruction and learning in the EFL
context. It may present a novel idea that merits further investigation and provides a valuable foundation for
understanding how CCDA might be included in EFL classes and how it can advance students’ language
proficiency.

- Firstly, in the setting of an EFL classroom, new interpretations and applications were added to the sense
of modal verbs and PPs. While many academics and researchers have debated the topic, they have yet to investigate
modality or PPs in EFL classrooms.

- Secondly, the study revealed how paralinguistic elements can mirror educators’ power within the
classroom. Numerous academics have focused their attention on non-linguistic aspects. This study, however,
elevated it to a new level by incorporating teachers’ talking times and particular body language. This opens up a
new avenue and provides fresh knowledge on the matter.

- Thirdly, the study considered the students’ preferences regarding the linguistic and non-linguistic
elements employed by their teachers to give readers - teachers or researchers - a general understanding of how an

EFL class is intended to function from the students’ point of view.
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Appendices

Appendix A

Students’ Questionnaire 1

(Pilot Study for the Whole Population)
Dear students,

This questionnaire is part of the study, the primary concern of which is to identify your perceptions about
your teachers’ linguistic and para-linguistic (non-linguistic) powers in the classroom. Hence, you are kindly asked

to answer the following questionnaire.
Notel: information captured are purely for scientific research purposes.

1. Does your teacher's vocabulary prevent you from understanding or participating in the classroom?

Prevents me from participating

Prevents me from understanding

Both

2. Does your teacher’s body language prevent you from understanding or participating in the classroom?

Prevents me from participating

Prevents me from understanding

Both

3. Does your teacher's talking time (the time they take during class) prevent you from understanding or

participating?

Prevents me from participating
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Prevents me from understanding

|:| Both

Thank You!

Appendix B

Students’ Questionnaire 2

(To answer the third question of the study)
Dear EFL students,

You are kindly asked to answer this questionnaire that aims at taking your perspectives and preferences as
well as knowing your awareness of your teachers’ linguistic and paralinguistic (non-linguistic) features utilised in

the classroom.
Notel: the questionnaire has 4 sections and they are all short and fun.
Note2: information captured are purely for scientific research purposes.
Note3: This will not be made public.
Section one: Background information

1. Are you a:

Bachelor’s student

Master’s student

2. How would you rate your English language level?

Advanced

Intermediate

Beginner

Section two: linguistic features

3. Which of the following forms do you prefer your teacher to use? Focus on Should and Had better

You should do your homework.

|:| You had better do your homework.

4. Which of the following forms do you prefer your teacher to use? Focus on Can and May

You can go back to your seat

You may go back to your seat
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5. Which of the following forms do you prefer your teacher to use? Focus on Will and Going to.

You will have a test next week.

You are going to have a test next week.

6. Which personal pronoun do you prefer your teacher to use when explaining the lesson? Focus on (I, You,
We)

Today I am going to explain

Today you are going to learn

Today we are going to study

Section three: paralinguistic features

7. Do you prefer your teacher to:

Sit and explain?

Stand and move while explaining?

8. Do you prefer that your teachers’ talking time:

Dominant/Maximised (THEY EXPLAIN/TALK MORE and YOU INTERACT LESS)?

Minimised (THEY explain while YOU interact altogether)?

Section four: students’ awareness

9. Were you aware that the previous Linguistic and Paralinguistic features are part of your teachers' power

manifestations in the classroom?

Yes

No

Not completely aware

Thank You!

Appendix C

Teachers’ Observation
- Date:

- Setting:

- Session timing:

- Session span:
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TTT: Teacher Talking Time / STT: Students Talking Time

TTT > STT TTT<STT TTT=STT

TBL: Teacher’s Body Language

The teacher is sitting most of the time The teacher is dynamic most of the time

NB: The lectures were recorded and the TTT was analysed accordingly.

¢ Field Notes:

Appendix D
Teachers’ Interview

This interview aims at exploring the implementation of certain linguistic features used by teachers while explaining

their lessons and addressing their students.
Section One: Background Information

1. Gender:

Female

Male

2. Years of teaching experience: .....

3. Are you Aware of your verbal power and word choice in the classroom?

Yes

No

Section Two: Modality

4. Do you usually use Should or Had better or Both? And why (what do you target or infer when you use
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8. Do you usually use will or going to or Both? And why (what do you target or infer when you use

Section Three: Personal Pronouns

9. Which Personal pronoun do you use the most when presenting the lecture?

You

We

- Amalgamation of: ...................

Thank You!
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Program degerlendirmesi, daha etkili programlar tasarlamak ve hélihazirda var olanlari
iyilestirmek igin Onemli bir siiregtir. Program degerlendirme ¢aligmalarmm bulgular:
sayesinde, aragtirmacilar ve egitim kurumlarinin paydaslari, programin amacina hizmet edip
etmedigini, 6gretimin etkili olup olmadigini kontrol edebilir ve programin ogrencilere olan
etkileri hakkinda sonuglar ¢ikarabilirler. Bu bulgularin sonucunda, programin giiglii ve zayif
yonleri belirlenir. Bellon ve Handler’in Program Degerlendirme Modeli, ele alinan egitim
programlari igin teorik bir ¢ergeve saglayan bir modeldir. Model, degerlendirme igin veri
toplamak amaciyla cesitli kaynaklarin kullanilmasini onerir ve 6grencileri egitim programinin
merkezine yerlestirir. Ayrica, model mevcut kaynaklarmn ve ogrencilerin ihtiyaglarimnin
degerlendirilmesini tavsiye eder. Bu modeli diger modellerden ayiran 6zellik, program
gelistirme ve program degerlendirmeyi bir arada ele almasidir. Bu nedenle, aslinda diger
modellere kiyasla daha avantajlidir. Ancak, avantajlarma ragmen, nadiren faydalanilan bir
model olarak kalmistir. Bu modelin smirli uygulanmasmin olasi nedenlerini anlamak
amaciyla, mevcut c¢aliyma, bu alandaki alan yazim inceleyerek, Bellon ve Handler’in
Degerlendirme Modeli’nin zaman i¢inde program degerlendirme c¢aligmalarinda nasil
kullamldigini sistematik bir sekilde raporlamaktadir. Bu nedenle, mevcut galisma, modelin
yaymmlandig: yildan itibaren Bellon ve Handler’in Degerlendirme Modeli ile yapilan program
degerlendirme ¢aligmalarini analiz eden bir alan yazintaramasi sunmaktadir. Bu galigmalar,
dort Yiiksek Lisans tezi, dort Doktora tezi ve {i¢ aragtirma makalesinden olugmaktadir. Alan
yazin taramast sonucunda elde edilen bulgular incelendiginde gériismiistiir ki bu modelin
yardimiyla yapilan cahismalarin genellikle ingilizce 6gretim programim ele almaktadir.
Caligmalarm ¢ogunlugu Tiirkiye baglaminda yiiriitiilmiistiir. Bu ¢aligmalar hem 6grencilerden
hem de 6gretmenlerden alan nicel ve nitel veriler kullanilarak yuriitilmiistir. Caligmalarin
cogunlugu vaka caligmalaridir. Anketler, gériismeler, sinif gézlemleri ve smav belgelerinin
incelenmesi en yaygin kullanilan veri toplama yontemleridir. Arastirmacilar tarafindan
toplanan nitel veriler, belge analizi yontemiyle analiz edilirken, nicel veriler betimsel
istatistikler elde edilerek analiz edilmistir. Bu program degerlendirme galigmalarinin sundugu
bazi yaygin sorunlar etkilesimli ogretim materyallerinin eksikligi ve ders igerigi ile
uyusmayan verimsiz 6lgme ve degerlendirme araglar1 olarak 6zetlenebilir. Model, program
gelistirme ve program degerlendirmeyi bir arada ele aldig1 i¢in, bu teorik gergeve iginde
gergeklestirilen tiim galigmalar, programlari iyilestirmek adina ¢6ziimler de sunmaktadir. Bu
¢oziim Onerilerinden bazilari ders amaglarinin gozden gegirilmesi ve ogrencilerin ilgi
alanlarina hitap eden ders materyallerinin okulun materyal birimi tarafindan hazirlanmasidir.
Ayrica, daha once de belirtildigi gibi, bu arastirma, modelin diger degerlendirme modellerine
kiyasla nadiren kullanilmasinin olast nedenlerini modelin ayirt edici 6zelliklerini agiklayarak
incelemektedir. Model, degerlendirmeden gok gelistirmeyi 6nceliklendirmektedir. Bu da onu
paydaslarin bilgi ihtiyaglarini karsilamay1 hedefleyen, diger program gelistirme modellerinden
farkli kilmaktadir. Program degerlendirme ¢aligmalari gogunlukla egitim kurumlarini
paydaslari tarafindan talep edilmesi bu modelin kullanilma ihtimalini diistirmektedir. Bir diger
etken ise bu modelde yapilan galismalarin sadece Ingilizce 6gretimine odaklanmig olmast bu
nedenle de diger dersler igin degerlendirme siirecini yiiriitmeye 151k tutacak caligmalar
olmamasidir. Alan yazindaki bu eksiklik modelin yaygin kullanilmasini olumsuz
etkilemektedir. Bu nedenle bu arastirmanim bulgularina dayanarak, bu modelin Ingilizce dil
Ogretimi disindaki gesitli disiplinlerde daha fazla degerlendirilmesi Onerilmektedir. Bu
yaklasim, modelin cesitli ¢aliyma alanlarindaki uygulanabilirligini kesfetmeye olanak
taniyacak ve faydaliligini kapsaml bir sekilde anlamay1 saglayacaktir. Ayrica modelin baska
disiplinlerde de kullanilmasi bu alanlardaki egitim programlarinin iyilestirilmesine de katkida
bulunacaktir. Son olarak modelin ¢ogunlukla Tiirkiye baglaminda kullamildigi tespit
edilmistir. Bu nedenle modelin baska baglamlardaki kullanimini ve bu kullanimini etkilerini
gormek amaciyla baska baglamlarda da kullanilmasi ve sonuglarinin bildirilmesi bu alandaki
alan yazina katkida bulunacaktir.
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Abstract

Curriculum evaluation is a crucial process for designing more effective programs and
for bettering the already existing ones. Thanks to the findings of the program evaluation
studies, researchers and stakeholders of educational institutions can assess if the
program serves its aims, whether the instruction is effective, and they can have
conclusions drawn on the impacts of the program on the learners. As a result of these
findings, the strengths and weaknesses of the program are determined. Bellon and
Handler model of curriculum evaluation is a model which provides a theoretical
framework for the evaluation of educational programs. The model proposes the use of
a variety of sources to collect data for the evaluation and places the learners in the
center of the curriculum. Besides, the model recommends the evaluation of the existing
sources as well as the needs of the students. What makes this model distinctive from
the other models is its involvement of program development as well as program
evaluation. Thus, in fact, it has several advantages compared to the other models.
However, despite its advantages, the model has been rarely utilized. To provide an
understanding of the possible reasons for the limited application of this model, the
present study explores the existing body of research and systematically reports the
ways in which Bellon and Handler’s Evaluation Model has been employed in
curriculum evaluation studies over time. Therefore, the present study presents an
exploratory literature review analyzing the curriculum evaluation studies conducted
with Bellon and Handler’s Evaluation Model since 1982, the year the model was
published. These studies consisted of four master’s theses, four Ph.D. theses, and three
research articles. The findings of the study indicate that studies conducted with the help
of this model usually deal with English language teaching programs. They were mostly
carried out in the context of Turkey. They make use of both quantitative and qualitative
data from both students and teachers. The majority of the studies are case studies.
Questionnaires, interviews, classroom observations, exam documents are the most
employed data collection methods. The qualitative data collected by the researchers
were analyzed via document analysis while the quantitative data were analyzed by
obtaining descriptive statistics. Some common problems reported as a result of the
evaluation were the lack of interactive teaching materials and inefficient assessment
tools which do not align with the objectives of the class content. Since the model deals
with program development as well as program evaluation, all the studies which were
carried out within this theoretical framework offer solutions to improve the programs.
Some of these solutions are revisiting the course materials and preparation of course
materials appealing to the interests of the learner profiles. Additionally, as mentioned
earlier, this research explores the potential factors contributing to the infrequent
utilization of the model in comparison to other evaluation frameworks by elucidating
its distinct characteristics. The model prioritizes enhancement over assessment, and
this makes it diverge from other models aiming to fulfill stakeholders' informational
requirements. Because program evaluation is frequently initiated by the stakeholders
of educational institutions, the models prioritizing the informational needs of the
stakeholders are preferred over this model which prioritizes improving the curricula.
Another factor contributing the infrequent use of this model is the lack of guiding
studies in the literature using this model to evaluate educational programs other than
English language teaching. Based on the findings of this investigation, it is
recommended to conduct further evaluations employing this model across diverse
disciplines beyond English language teaching. This approach would facilitate an
exploration of the model's applicability in various fields of study and yield a
comprehensive understanding of its utility. Finally, the results of the study showed that
the majority of the publications were sampled in the context of Turkey. For this reason,
carrying out studies in a range of contexts can contribute to literature by shedding light
into the use of the model in diverse contexts.

Keywords: Educational Sciences, Curriculum Evaluation, Bellon and Handler’s
Evaluation Model, Program Evaluation, Review of Literature
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Introduction

Curriculum is a field which is defined as lacking clear-cut or definite boundaries (Oliva, 1997). Therefore,
scholars have provided a variety of definitions of curriculum considering their philosophies and how they see or
describe education. Despite the lack of agreement on the definition of the curriculum and its boundaries, studies
published in the field of education so far agree on the notion that available curriculum should be reevaluated,
revised and updated (Ornstein & Hunkins, 2004; Zajda, 2024). Curriculum evaluation though being a relatively
newer discipline as well as being portrayed as a trans-discipline is now acknowledged as an indispensable part of
program development stages (Fitzpatrick et al, 2004). Many researchers working in this area (e.g. White, 1971)
validated curriculum evaluation and recognized it as an element of curriculum development process. In a widely
accepted definition of curriculum evaluation, Scriven (1967) indicates that evaluation is basically appraising the
worth or merit of something. Fitzpatrick et al. (2004), however, state that evaluation is the act of assessing the

value of something.

Considering a range of definitions of curriculum evaluation as well as educational philosophies and
expectations from the outcomes of evaluation, there are various curriculum evaluation models offered by various
scholars. The curriculum evaluation model created by Bellon and Handler (1982) can be identified as one of the
key curriculum evaluation models in the literature. However, the number of curriculum studies conducted with the
help of this model is quite limited compared to more widely recognized models, such as Tyler’s (1949) objective-
based model, Stufflebeam’s (1971) CIPP model, and Scriven’s (1991) goal-free evaluation model. This lack of
application raises important questions regarding the model’s visibility, adaptability, and perceived effectiveness
in educational evaluation. Given the limited number of studies employing this model, it is essential to
systematically examine its use in the literature to better understand its potential contributions to curriculum
evaluation. Therefore, an exploratory review of literature is necessary to reveal the studies carried out with this
model in literature which provides the opportunity to see the patterns in these studies and make inferences on why
the model has been underused. Thus, a deeper analysis of how this model has been applied—or why it has been
overlooked—can reveal significant insights for educators and researchers. By mapping the existing research
landscape, this review aims to assess the extent to which the model has been implemented, in what contexts, and
with what outcomes. Furthermore, by synthesizing available studies, this review aims to establish a conceptual
framework for future research on the model’s use in curriculum evaluation. Without a comprehensive synthesis,
researchers lack a clear foundation for understanding how the model has been operationalized in different
educational contexts. For this reason, an exploratory review serves as a starting point for further empirical and
theoretical investigations, providing a roadmap for future research directions (Onwuegbuzie & Frels, 2015). The
present study addresses these needs in research and offers a comprehensive report of the studies conducted with
this model. Additionally, this study takes a holistic approach by integrating diverse sources, including master’s
theses, doctoral dissertations, and journal articles. Given that exploratory reviews allow for the inclusion of varied
research perspectives, this study presents a broad yet detailed picture of how the model has been employed in
curriculum evaluation efforts. Such an approach ensures that both academic and applied perspectives are

considered, making the findings relevant to both researchers and practitioners.

Finally, this review has direct implications for educational policy and practice. In an era where curriculum
evaluation plays a critical role in shaping educational quality, policymakers and educators require diverse

evaluation tools that align with different educational philosophies and institutional needs. By systematically
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reviewing the limited body of research on the Bellon and Handler model (1982), this study can provide evidence-
based insights that inform curriculum development strategies, teacher training programs, and institutional
evaluation practices. Understanding these trends can inform future curriculum evaluation practices, particularly in

contexts where adaptive, feedback-driven models are preferred over static, summative approaches.

Given these considerations, the present exploratory literature review is necessary to fill in a niche in
research, as it seeks to bridge the gap between theoretical knowledge and practical application of the Bellon and
Handler model in curriculum evaluation model providing a comprehensive understanding of the model’s role,
limitations, and potential for broader adoption in educational research and practice. With such rationale in mind,

the following research questions were asked:

1. What are the research methods (research design, data sources, and data collection tools) of

evaluation studies that have been conducted using the curriculum evaluation model by Bellon and Handler (1982)?

2. What are the purposes and results of evaluation studies that have been conducted using the

curriculum evaluation model by Bellon and Handler (1982)?

1. Theoretical Background on Curriculum Evaluation and Classification of the Models

Gredler (1996) informs that the term curriculum evaluation has originally been defined by Tyler (1949)
as a fundamental stage for curriculum development for detecting the extent to which the curriculum had reached

its pre-determined goals or diagnosing strengths and weaknesses in the Eight Year study in 1932.

Although the studies of curriculum evaluation are shaped around the definitions above, there are different
approaches following different steps so as to conduct the evaluation. Once the literature on curriculum evaluation
is taken into consideration, it is concluded that there are various models, and they have been classified according
to different perspectives. Two of these classifications have been done by Gredler (1996) and Fitzpatrick et al.
(2004). While Gredler (1996) created two broad categories namely the utilitarian-oriented approach and pluralist
approach, Fitzpatrick et al. (2004) collected the evaluation models under 5 categories considering the aim of
evaluation. These categories can be defined as objectives-oriented evaluation approach, management-oriented
evaluation approach, consumer-oriented evaluation approach, and expertise-oriented evaluation approach, and
participant-oriented evaluation approach. On the other hand, the model of Bellon and Handler (1982) used in this
study does not belong to the categories mentioned above as it focuses on the use of evaluation for curriculum
design purposes. For this reason, it stands apart from these categorizations and takes place in literature as a different

model.
1.1. Bellon and Handler’s Curriculum Evaluation Model

Bellon and Handler (1982) suggest an evaluation model that integrates curriculum and development
processes, and they state that curriculum development activities should be conducted by taking the evaluation
information into consideration. Otherwise, the development activities would not achieve satisfactory results. Thus,
in their framework, evaluation information should help the evaluator to navigate the curriculum development

process.

According to Mutlu and Simsek (2018) there are several underlying assumptions for Bellon and Handler’s
model that should be noted in interpreting and analyzing the design they present. First, the main goal of curriculum

design and evaluation is to enrich educational programs to enable learners to have fruitful learning opportunities.
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Steps to be taken to reshape the curriculum need to be assessed in terms of their likely effect on student learning.
By particularly focusing on student learning opportunities, development and evaluation can be carried out. Second,
program improvement activities reach the optimum level when personnel at all levels show dedication to realizing
pre-set goals. Program improvement efforts are more likely to be accomplished when all appropriate personnel are
actively involved in steps to achieve priority goals. Third, curriculum workers want their educational programs to
be well planned and effective. Teachers, administrators and other curriculum workers should share a desire to be
professionally competent. To achieve the conditions that motivate optimum performance, it is essential to enable
people to work within the context of a well-organized, effectively functioning program. Therefore, school system
personnel should be provided with clear information about the curriculum improvement process so that they can
feel committed to curriculum development and evaluation process. The last assumption of the model is about the
necessity of a well-planned, ongoing systematic process for curriculum improvement attempts. According to this
assumption, a systematic approach that provides room for feedback and amendment is crucial. A systematic
ongoing process ensures that the programs remain sensitive to the needs of students and communities as they keep
changing.

Based on the assumptions mentioned above, development and evaluation need to proceed simultaneously.
The activities should be purposeful, well organized, and adapted to local conditions and the results should be
clearly communicated to all appropriate groups, along with plans for acting on major recommendations. The
principal elements of this framework are the four areas of focus which include the status descriptions, the analysis

activities, and the cumulative improvement components (Bellon & Handler, 1982; Mutlu & Simsek, 2018).
1.2. The Four Focus Areas of Bellon and Handler’s Model

The four focus areas, namely goals, organization, operations, and outcomes, are considered as the main
dimensions of any curriculum by Bellon and Handler (1982). The first area, educational goals are general
statements of purpose which give direction to the curriculum. They deal with the desired outcomes and
expectations of the program. Bellon & Handler (1982) underline that program goals should be based on clearly

1dentified learner needs.

The second area of focus stated by Bellon and Handler (1982) is organization. In the framework of this
model, organization refers to a review and analysis of several factors playing a role in the way the program is
operated effectively. These factors include the specific programs which are put forward, the resources to be used,
the ways in which processes like interacting and planning are managed, and the structure or arrangement of the

school or district.

The operations area is about day-to-day functioning of programs. The implementation process of the
curriculum is studied so as to assess how well general educational goals are being translated into course or unit
goals and then specific learning objectives during the instruction. At this stage, assessing the effectiveness of the
instruction is an essential concern and assessment of instruction provides insights on how effective the instruction
is. For this reason, a study of program operations helps teachers improve effective strategies to enhance student

learning (Aktag & Giindogdu, 2020).

The final area of focus is the outcomes of the program in Bellon and Handler’s Model. At this stage,
attention should be given to the unintended as well as intended program results to see the effects of the curricula

on student learning, motivation or attitudes. How the outcomes affect other programs, or influence teachers and
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students should also be carefully considered. (Bellon & Handler, 1982; Mutlu & Simsek, 2018)

All in all, these four focus areas provide a theoretical framework for the curriculum evaluators to consider
while assessing the worth and merits of the curriculum providing them also a ground to merge curriculum

development and assessment (Mutlu, 2020).
1.3. Stages of Bellon and Handler Model

Bellon and Handler Model provides a neat organization of the curriculum evaluation through the stages
they suggested in the model. Status description is the first step of this process, and it refers to the initial assessments
including gathering information about program goals, organization, operations, and outcomes. Conducting a status
study can involve a combination of document analyses and interviews or surveys. Curriculum guides, accreditation
reports, Board of Education minutes, faculty handbooks, and course syllabi could be utilized for document
analysis. Interviews and surveys can also be conducted considering the needs of the context. Obtaining information
from different viewpoints like representative teachers, administrators, other staff members, parents, and students

is advisable (Bellon & Handler, 1982).

According to Bellon and Handler (1982) status description should be short and straightforward. as
additional descriptive information should be generated in later phases of the improvement process. Data obtained
for status study may suggest possible recommendations for improving the program and this information should
not be acted on until analysis activities are completed. The areas that need to be focused on and the ones that
require less attention should be identified Thus, status descriptions often lead to more efficient use of the resources

available for curriculum improvement (Mutlu & Simsek, 2018).

After the current status has been determined, program evaluation efforts should be directed to analyze the
effectiveness of the program. Curriculum goals, organizations, operations, and outcomes are considered and
evaluated to judge what steps can be taken to better the educational program. Status study information is utilized,
and additional data are gathered if needed. Observations, interviews, questionnaires, tests, and attitude scales are

among the most common data collection tools to collect needed information (Bellon & Handler, 1982).

When judgments about the effectiveness of the program are made, discrepancies or mismatches that may
be available between current and expected program functions can be revealed (Bellon & Handler, 1982). These
mismatches can be used to make decisions on program improvement which is one of the aspects of Bellon and
Handler model making it different from the other models (Yel ,2009). Bellon and Handler (1982) also underscore
that appropriate criteria or standards must be considered in decision making activities in this process such as
professional association guidelines, research reports, and needs assessments. When carried out well, this phase

leads to recommendations for improvement that will have a positive impact on the local situation and the students.

The curriculum evaluation process, as outlined by Bellon and Handler (1982), involves an ongoing
interaction between status studies and analysis activities, facilitating a systematic approach to program
improvement. The process is inherently iterative, where insights gained from analysis contribute to refining the
evaluator’s understanding of the current program. This dynamic interaction allows evaluators to make informed
modifications in key areas without needing to wait for the completion of all analytical phases before implementing

necessary changes (Bellon & Handler, 1982).

A structured approach to curriculum improvement is achieved through four key components that guide

recommendations and action plans. Each phase of analysis contributes to a clearer vision of the desired curriculum.
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For example, goal analysis may confirm that existing objectives remain relevant or indicate the need for revision
to align with evolving educational needs. These refined goals serve as benchmarks for subsequent phases,
particularly in organizational analysis, which examines the alignment between program structures and the newly
established objectives. Notably, some aspects of organizational analysis can commence before the finalization of
goals, but the process remains incomplete until the agreed-upon objectives are fully integrated into the program’s

framework (Bellon & Handler, 1982; Mutlu & Simsek, 2018).

The model’s cumulative improvement approach emphasizes a gradual, success-oriented change strategy.
The operations and outcomes components build upon prior analytical findings, allowing for continuous refinement
and necessary adjustments at each stage. This systematic approach ensures that individual components are
examined both independently and in conjunction with one another, reinforcing the effectiveness of the evaluation
process. Additionally, open communication and continuous feedback among all major components are essential
for fostering coherence and responsiveness throughout the curriculum improvement process. By maintaining an
ongoing exchange of information, evaluators can enhance the functionality of each program element (Bellon &

Handler, 1982; Yel, 2009).

A crucial aspect of this model is the role of staff development in sustaining curriculum improvements.
Once areas for enhancement are identified, targeted professional development opportunities can be provided to
educators and administrators. Follow-up activities further support the effective implementation of curriculum
modifications, ensuring that instructional practices evolve in alignment with program objectives. These
professional development initiatives do not only address localized needs but also contribute to a unified and

purpose-driven curriculum framework (Bellon & Handler, 1982).

Overall, it can be concluded that the Bellona and Handler model of curriculum evaluation provides several
advantages for program evaluators and curriculum developers. However, its application remains limited in the

literature, which forms the foundation for the present research.
2.  Method

This study employs an exploratory literature review approach to systematically collect, analyze, and
synthesize prior research on curriculum evaluation studies using the Bellon and Handler Model. According to
Onwuegbuzie and Frels (2015), exploratory literature reviews are particularly useful in fields where research is
sparse or fragmented, as they enable researchers to map existing studies, identify patterns, and highlight gaps for
future inquiry. Exploratory reviews allow for a more flexible and iterative approach to analyzing literature from
multiple contexts, perspectives, and methodological orientations, which fits into the objectives of the present study.
Given the limited number of studies utilizing the Bellon and Handler Model (1982) in curriculum evaluation, an
exploratory review was deemed appropriate to assess the extent of existing research, synthesize key findings, and

identify areas for further study.
2.1. Data Collection and Inclusion Criteria

To ensure comprehensive coverage, data were collected from five major academic databases: ERIC, Web
of Science, YOK Tez, EBSCOhost, and Google Scholar. The search spanned studies published between 1982 and
2025, utilizing the keywords “Bellon and Handler Model” and “Curriculum Evaluation”. Only full-text, open-
access publications were included in the review to ensure accessibility and transparency. Given the exploratory

nature of this study, peer-reviewed journal articles, doctoral dissertations, and master’s theses were included, while
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conference proceedings and non-peer-reviewed sources were excluded to maintain academic rigor.
2.2. Data Analysis

A total of 11 studies met the inclusion criteria, comprising four master’s theses, four doctoral
dissertations, and three journal articles. To analyze these sources systematically, thematic analysis method was
employed (Braun & Clarke, 2006). Given that the primary objective of this review was to examine how the Bellon
and Handler Model (1982) has been applied in curriculum evaluation, deductive thematic analysis method was
utilized, meaning that the coding framework was developed based on predefined research questions rather than
emerging inductively from the data (Braun & Clarke, 2006). This approach ensured that the identified themes were
directly aligned with the study's objectives and contributed to a structured synthesis of findings across the reviewed
literature. The researchers collaborated on the search process to find the relevant articles and after that a blind
coding process was carried out. Once the coding process was completed, the researchers got together to discuss
the codes and make final amendments. During the process, it was seen that the codes that the two researchers gave
to the articles and their content mostly matched. Only a few minor changes were made to the wording of the codes.
Once this process was completed, the research findings section was written by classifying and synthesizing the
research via the codes. Thus, by integrating exploratory literature review methodologies with deductive thematic
analysis, the present study provided a systematic approach to understanding the limited body of research on the
Bellon and Handler Model (1982), while also laying the groundwork for future investigations in curriculum

evaluation.

In conducting our exploratory literature review using thematic analysis, we made concerted efforts to
control several potential threats to the validity of our findings. These threats were systematically addressed to
ensure the credibility and rigor of our analysis. To address the selection bias, we ensured that the studies included
in our review were selected through a comprehensive search strategy. A definite set of inclusion and exclusion
criteria were defined, and our selection process was kept transparent. This approach minimized the risk of omitting
relevant studies and ensured a broad representation of the literature. To mitigate the impact of publication bias,
the researchers made efforts to include not only peer-reviewed articles but also grey literature, such as reports and
dissertations. This broader selection helped reduce the over-representation of published studies with significant
findings. Besides, to minimize researcher bias, certain steps were taken by using a consistent and systematic coding
process throughout the thematic analysis. Multiple coders were created to enhance objectivity. Additionally, we
reflected on our own preconceptions and ensured transparency in how conclusions were drawn. Also, to address
confirmation bias, during the thematic analysis process, we remained open to findings that might contradict our
initial expectations. We documented our decision-making process throughout the review process to prevent any
undue influences from prior beliefs. Finally, to address interpretation and homogeneity bias, we followed a clear
and consistent coding procedure and we actively sought to include studies with diverse methodologies, theoretical
frameworks, and contexts. This effort aimed to capture a wide range of perspectives and avoid an overly narrow

focus that could limit the breadth of our findings (Patton, 2002; Silverman & Marvasti, 2008).

3. Research Findings
In this section, the findings of the research are presented for each research question. Evaluation studies

are chronologically presented.

I; \I E E Turkish Academic Research Review 2025, 10/1 42



Bridging Theory and Practice: Exploring Bellon and Handler’s Curriculum Evaluation Model and its Use in Literature

3.1. Evaluation Studies that have been Conducted Using Bellon and Handler’s Curriculum
Evaluation Model (1982)

The studies carried out within the framework of the curriculum evaluation model by Bellon and Handler

(1982) are summarized in Table 1.

Table 1

The Evaluation Studies Using the Curriculum Evaluation Model by Bellon and Handler (1952)

Publicati .
feant Title Authors Year  Purpose
on No
1 An Application and an Analysis of the Impact James 1987 PhD
of the Bellon and Handler Curriculum Gilbert Dissertati
Evaluation Framework to the English as a Ward on
Foreign Language Program at the Huffco
Indonesia Intensive English Language Program
in Balikpapan
2 Systematic Language Program Development Ayse 1989 Master’s
and Evaluation in Turkey. Yumuk Thesis
3 Evaluating the English Language Curriculum at Hikmet 1999 PhD
a Private School in Ankara: A Case Study Esin Dissertati
Erdem on
4 Evaluating the Language Improvement Courses Fatos 2005 PhD
in the Undergraduate ELT Curriculum at Erozan Dissertati
Eastern Mediterranean University: A Case on
Study
5 An investigation of the effectiveness of the Tansu 2005 Master’s
theme-based curriculum in the 2003-2004 Topcu Thesis
academic year at the Department of Basic
English at METU.
6 Evaluation of the Effectiveness of English Arzu Yel 2009 Master’s
Courses in Sivas Anatolian High Schools Thesis
7 An evaluation of the Language Improvement Ahmad 2012 PhD.
Component in the Pre-service ELT Program at Al- Dissertati
a College of Education in Kuwait: A Case Nwaiem on
Study.
8 A Program Evaluation Study of the Main Giil¢in 2018 Research
Course at a Preparatory Program: A Case Study Mutlu Article
9 An Extensive Evaluation Study of the English Canay 2020 Research
Preparatory Curriculum of a Foreign Language Karc1 Article
School Aktas,
Kerim
Giindogdu
10 Evaluation of English as a Foreign Language Serpil 2020 Research
Program in Turkey Tekir Article
11 Evaluation Of An English Preparatory Program Zeynep 2022 Master’s
Using Bellon And Handler Model Ucgkaya Thesis

As shown in Table 1, 11 studies have been obtained within the time range from 1982 to 2025 in the aforementioned

databases. Four of these publications are Ph.D. dissertation studies, four of these publications are masters’ theses,
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and three of these publications are published as research articles. All these studies have utilized Bellon and Handler
Evaluation Model to evaluate English Language Teaching Programs or courses provided by English Language
Teaching departments. Nearly all (n=9) of the studies have evaluated English Language Teaching Programs at a
Higher Education Institution. Two studies carried out by Erdem (1999) and Yel (2009) have evaluated English
Language Teaching Curriculum/courses at a K-12 school. Additionally, nearly all (nine) of the studies have been

carried out in Turkey. Only one study carried out by Al-Nwaiem (2012) has been carried out in Exeter, England.

The contexts of the studies are Turkey, Kuwait, Indonesia and Northern Cyprus.

There are various methods used in evaluation studies that have been conducted using the curriculum

evaluation model by Bellon and Handler (1982) and these are summarized in Table 2.

Table 2
The Research Design of Evaluation Studies Utilizing the Bellon and Handler’s Curriculum Evaluation Model
(1982)
Publication Design Data Sources Data Collection Tools
No
1 Case study Instructors, Administrative staff, Program-related Interviews, Document
documents Analysis
2 A proposal for  Instructors, Administrative staff, Students, committee  Interviews, Document
a case study members and the secretary at the Preparatory School,  Analysis, Survey
the members of the Board of Trustees, the Ministry of
Labor and National Employment Agency
3 Case study Teachers, Students, School principals, One top Questionnaires, Interviews,
management member Classroom observations,
Examination documents
4 Case study Instructors, Students Questionnaires, Interviews,
Classroom observations,
Document analysis
5 Case study Instructors, Former students Questionnaires, Interviews,
Focus group interviews
6 Descriptive Teachers, Students Questionnaires
study
7 Case study Instructors, Students Questionnaires, Interviews,
Diaries, Document analysis
8 Case study Instructors, Students Questionnaires, Interviews,
Observations
9 Case study Instructors, Students Questionnaire, Interviews,
Class Observations,
Document Analysis
10 Case study Instructors, Students Questionnaire, Interviews,
Observations, Document
analysis
11 Case study Instructors, Students Questionnaire, Interviews,

Observations, Document
Analysis

When the designs of the studies are examined, it is observed that most of the studies (n=9) have been

carried out as case studies. The design of one of the studies carried out by Yumuk (1989) is a proposal for a case
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study, and one of the studies is a descriptive one (Yel, 2009). In terms of data sources, teachers and instructors,
being the implementers of the curriculum, constitute the main data sources of all studies. Although students are
involved in most studies (n=9), two studies carried out by Ward (1987), and Topgu (2005) have not included
students as data sources. Instead, Ward (1987) has included administrative staff and program related documents
as data sources, and Topcu (2005) have collected data from former students. In the study carried out by Yumuk
(1989), administrative staff, committee members and the secretary at the Preparatory School, the members of the
Board of Trustees, the Ministry of Labor and National Employment Agency constituted other data sources. Erdem

(1999) included school principals and one top management member to the data sources of the study.

Majority of the studies (n=8) have utilized questionnaires and interviews as data collection tools. Ward
(1987) and Uckaya (2022) collected the data for the study by document analysis in addition to interviews.
Similarly, Yumuk (1989) have utilized document analysis and survey beside interviews. Erdem (1999) utilized
questionnaires, interviews, and classroom observations to collect data. Topgu (2005) included questionnaires,
individual and focus group interviews to the data collection tools. He also carried out a document analysis of
examination documents. Erozan (2005) conducted questionnaires, interviews, and classroom observations to
collect data. She carried out a document analysis of course policy sheets, course materials, and assessment tools,
too. Yel (2009) has only conducted questionnaires to collect data for the study. Different from other data collection
tools, Al-Nwaiem (2012) utilized diaries to collect data along with questionnaires, interviews, and document
analysis of relevant written documents. Mutlu (2018) has also conducted classroom observations in addition to
questionnaires and interviews. Karci et al. (2020) and Tekir (2020) have utilized classroom observations and

document analysis to collect data along with questionnaires and interviews, too.

3.2. The Purposes and Results of Evaluation Studies that have been Conducted Using Bellon and
Handler’s Curriculum Evaluation Model

One of the early studies with this model was conducted by Ward (1987) to provide English as Foreign
Language program administrators with an efficient, effective, systematic, and comprehensive guide to curriculum
evaluation. The researcher detected some problems related to the program such as some difficulties in
implementation, lack of enough sources to reinforce the class content and problems faced by instructors while
covering the speaking objectives. Then the researcher asked for suggestions from the participants with the help

of informal meetings and reported the suggestions that came up in these meetings in the study.

Yumuk (1989) also conducted one of the early studies with this model. However, rather than conducting
an evaluation, the author created a proposal for a comprehensive evaluation with the relevant model. At the first
phase of her study, she stated that some questions such as how to start planning an effective program, which steps
to follow, and which factors to consider while developing and evaluating language programs are still unclear in
the educational context of Turkey which has been an inspiration for the research study she proposed. With the
emphasis of evaluating curriculum so as to improve the program, the staff, the administrative personnel and the
program goals, she underlines the appropriacy of Bellon and Handler model into her context which is Bilkent
English preparatory school. She conducts a fact-finding study in her proposal which refers to status description in
the model. At this point, there is a different perspective suggested by the researcher which suggests that based on
the findings of this stage, the stakeholders make a vital decision that is either to evaluate the existing program or
to develop a new program. This is a distinctive suggestion as this decision is taken based on the results of the

evaluation in many other curriculum evaluation models. In addition, this study proposed a wider range of people
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from different groups to interview with a range from faculty secretary to freshman students. What is more, it
proposes an analysis of budgetary side of the program. Thus, it provides a comprehensive guideline with Bellon

and Handler framework for those who want to conduct an evaluation.

The study carried out by Erdem (1999) explores the English Language curriculum at the Middle East
Technical University Development Foundation Ankara School, utilizing an adapted version of the Bellon and
Handler curriculum evaluation model as well. The results of this study indicated that the current traditional teacher-
centered set up of the ELT curriculum needs to be stored with the student-centered one; mechanisms and
opportunities for in-service training service should be offered, and an on-going curriculum evaluation system needs

to be installed.

Another investigation has scrutinized the language enhancement courses within the undergraduate
curriculum of the Department of English Language Teaching (ELT) at Eastern Mediterranean University. The
study primarily examined the current state of these courses across five key dimensions: objectives, content and
materials, delivery, assessment, and coherence among courses. It also explored the perspectives of both instructors
and students regarding these aspects. The findings generally indicated that the language enhancement courses were
perceived as effective across the evaluation model used in the study. However, both students and instructors
proposed adjustments to enhance effectiveness and better align with student needs and expectations (Erozan,

2005).

As another example of studies conducted within the framework of Bellon and Handler Model, Topcu
(2005) explored the implementation of the theme-based curriculum used in a preparatory school at a state
university in the 2003-2004 academic years. The results of the study were quite striking as they reflected a serious
discrepancy between the perceptions of teachers and students. Teachers, particularly those teaching the
intermediate group were found to have very negative attitudes towards the program. The researcher suggested that
the implementation and quality of the materials and lack of communication between teachers and administrators
are very likely to be the reasons for this discontent. In terms of objectives, reading was the skill most successfully
attained and reading materials were reported as the most useful ones. However, interestingly, students found
handouts much more useful than books which signaled an inappropriate choice of course book for the curriculum.
In addition, writing was reported to be the most problematic area in the program and writing objectives were
reported to be mostly unfulfilled. What is more, due to time constraints, teachers were observed to be more active
in class and pair/group work were considered ineffective by the teachers for the attainment of objectives. Thus,
with the help of these findings of the evaluation, Topgu (2005) made suggestions to improve the program under

scrutiny particularly in terms of writing objectives and course content.

In the study carried out by Yel (2009), English language courses for 9%, 10", 11%, and 12 grades in
Anatolian high schools in Sivas have been evaluated with an eclectic approach of curriculum evaluation. In other
words, two evaluation models suggested by Bellon and Handler (1982) and Brown (1995) have structured the
evaluation model of this study. The results of this study have shown that the courses were not effective enough to
reach the goals and objectives of the program. According to the students’ and teachers’ opinions, the course content
and materials were not efficient to attract students’ interest, and materials were inadequate to enhance student-
centered activities and a communicative environment. Besides, the teaching and learning processes were not

varied, and the assessment procedures were not parallel with the objectives of the courses.

Al-Nwaiem (2012) conducted an assessment study as part of his Ph.D. dissertation, examining the Basic
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Language Skills Component (BLSC) within the ELT pre-service program at a College of Education in Kuwait.
Employing an adapted version of Bellon and Handler’s evaluation model, the study identified several shortcomings
within the college's physical environment, such as aging buildings, a shortage of classrooms, and inadequate
learning resources and facilities, including the library. Additionally, it highlighted the need for revisions to the
BLSC's goals and objectives. Students expressed dissatisfaction with certain aspects of the BLSC curriculum,
citing topics perceived as dull and outdated textbooks. A traditional, teacher-centered approach to teaching
methods was identified as another area requiring improvement. Furthermore, students indicated a preference for
alternative assessment philosophies over traditional methods. Mutlu (2018) conducted a study utilizing this model
to assess the English as a Foreign Language (EFL) preparatory course, referred to as Main Course (MC), at a state
university. The findings indicated that Main Course generally achieved effectiveness across four key dimensions:
aims and objectives, course content and materials, course delivery, and student assessment and outcomes, as
reported by both instructors and students. Both qualitative and quantitative data were employed to identify gaps
between the current and desired state of the course across these aspects, largely corroborating with each other.
However, inconsistencies emerged between the perceptions of teachers and students, particularly regarding course
content and assessment. Karci et al. (2020) conducted a study assessing the English preparatory curriculum at
Aydin Adnan Menderes University School of Foreign Languages using the Bellon and Handler model. The
research revealed the absence of r philosophy of education or objectives within the English preparatory curriculum.
Despite students displaying positive motivation toward learning English, they struggled to attain the intended
proficiency level. Additionally, all participants highlighted the ineffectiveness of the skills courses' instruction.

The researchers also noted communication challenges between the administration and other stakeholders.

Tekir (2020) utilized the Bellon and Handler Model in a study focusing on the English as a Foreign
Language (EFL) program within an English preparatory program at a state university in Turkey, established for
over 15 years. The objective of the research was to assess whether the current program adequately caters to the
diverse needs, language proficiency levels, and preparedness of learners, influenced in part by modifications to
the high school program by the Ministry of National Education. Moreover, the study highlighted a significant
number of students failing the English proficiency exam post-program completion, prompting the researcher to
identify areas requiring improvement within the program. The results of the study showed that the program mostly
achieved its objectives related to grammar, vocabulary, critical thinking, listening and reading, but both groups of
participants were not sure about the attainment of listening and speaking objectives. Both parties expressed that
there is incongruence between the first and the second semester in terms of listening skills and speaking skills
related objectives were not attained. As a part of the findings of the evaluation study, the instructor participants
recommended systematic teaching of speaking skills and allocation of particular class hours to improve speaking
skill only. They underscored that this can be achieved by utilizing from a particular course book or from
worksheets created by the program coordinators or material unit. When it comes to course conduct, both student
and teacher participants provided positive feedback on the instruction. The evaluation indicated a student-centered
approach. Some strengths of the instruction included use of a reasoning approach by the teachers, strategy training
as well as the opportunities to speak English that the students provided with and use of various tactics such as

various prompting, stimulation, questioning, illustrating, recitation, keeping all students active.

The latest curriculum evaluation study with Bellon and Handler model was carried out by Uckaya (2022).

The researcher utilized the course evaluation questionnaire developed by Tekir (2020) along with the data obtained
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from document analysis, course evaluation interviews and classroom observations. In this mixed method study,
the curriculum was evaluated in accordance with course aims and objectives, course content and materials,
instruction and formative assessment to find out what amendments are needed in the addressed curriculum. The
results of the study indicated that the course objectives of listening and speaking courses did not serve the students’
needs and the assessment tools were not compatible with the course objectives. The instruction is mostly teacher
centered. Several suggestions were made to make the instruction more student centered, such as the integration of
collaborative activities, and use of authentic materials which could serve the needs of the students better. Also,
assessment components were suggested being revised to match the assessment practices with the objectives of the

curriculum.

In line with the results of the study mentioned above, several suggestions have been made by the
researcher to improve the curriculum. These suggestions can be summarized as a change in reading, listening and
speaking objectives, more training to the teachers on the use of portfolio assessment, some changes in the
objectives of the first and second semester and a change in the course book preference and the alignment of the
first and second semester programs. As a reasonable suggestion for future studies, the researcher advised to

include the perceptions of the administrators to the future studies.

To conclude, the research findings highlight the diverse applications of Bellon and Handler’s Curriculum
Evaluation Model across different educational contexts, primarily focusing on English Language Teaching (ELT)
programs. The evaluation studies reveal a wide range of issues within ELT programs, such as discrepancies
between curriculum objectives and student needs, the necessity for curriculum alignment, and the need for
improved assessment methods. Across the studies, common suggestions for improvement include a shift towards
more student-centered approaches, enhancements in the alignment of objectives and materials, and more effective
use of formative assessments. Furthermore, the research indicates that while the Bellon and Handler model has led
to actionable recommendations, the model has been scarcely used. The possible reasons for this scarcity are
discussed in the discussion and conclusion chapter.

4. Discussion and Conclusion

As stated before, the number of curriculum evaluation studies conducted with Bellon and Handler Model
is relatively low compared to the other models. Taking the elements and design of the model as well as the studies
carried out with this model into consideration, a couple of probable causes for this issue have been established by

the researchers.

First of all, the model suggested by Bellon and Handler (1982) is not a pure evaluation model. It merges
curriculum evaluation and curriculum development. To elaborate, the four focus areas of the model namely goals,
organization, operations, and outcomes are analyzed, and the data are gathered on these dimensions with only one
aim in mind which is to determine the incongruence between anticipated and observed outcomes of the program
so as to make necessary amendments in the curriculum for providing improved learning opportunities to the
learners. Thus, this evaluation model can be labeled as an improvement focused one which was also stated by
Mutlu and Simsek (2018). On the other hand, many other curriculum evaluation models are employed as a
framework to conduct curriculum evaluation so that a vital decision can be made about the program which is either
continuing with the current program or terminating it. As this decision is a crucial one for various stakeholders,
models with such an approach are more likely to be preferred. A similar argument can be made about Ornstein

and Hunkins’ (2004) classification and Bellon and Handler model. To elaborate, Ornstein and Hunkins (2004)
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classify curriculum and evaluation models as Technical and Humanistic models. Technical models are more
technical, and they are based on collecting data on student performance and comparing data against objectives. On
the other hand, Humanistic approaches focus on more human interactions than outcomes, more quality than
quantity and more “why” than “what”. When we consider Bellon and Handler model we can say that the model
has some components from both of these approaches. For this reason, it is extensively comprehensive. It does not
just focus on one aspect or one method. Besides, the evaluation does not end when the results are obtained within
the framework of the model. It reaches a conclusion only when necessary, adjustments for curriculum development
have been suggested. For this reason, conducting a curriculum evaluation with this model is likely to demand

more time and effort than the other models which might lead to a scarcity in its preference.

In addition, again owing to its one and only focus on curriculum development, Bellon and Handler Model
does take part in any of the widely accepted classifications such as the classification of by Gredler (1996) and
Fitzpatrick et al. (2004). In her classification, Gredler (1996) takes decision makers and stakeholders into account
and categorizes the evaluation models in accordance with whom they serve. However, the Bellon and Handler
model has not been designed to serve any stakeholders or decision makers. As curriculum evaluation is often
conducted with a demand or need posed by stakeholders this model is very likely to be discarded. Similarly, the
model is not a part of the classification of Fitzpatrick et al. (2004) as this classification has been made depending
on the purpose of the evaluation. The model of Bellon and Handler subsumes some of the categories of Fiztpatrick
et al. (2004) namely objectives-oriented evaluation approach, expertise-oriented evaluation approach and
participant-oriented evaluation approach. However, the model does not purely concentrate on any of these
categories. For this reason, it is relatively more difficult and time consuming to conduct a study with this model
rather than any other model focusing on one aspect only such as objectives or participants. As curriculum
evaluation is a process that requires staff and budget, it might seem more reasonable to curriculum evaluators and

stakeholders to use a more cost-effective model rather than Bellon and Handler model.

Thanks to the review of literature conducted within this study, it has been seen that Bellon and Handler
model of curriculum development and evaluation has been less utilized than the many other models of program
evaluation and the majority of studies have been conducted in the context of Turkey which focuses on English
language programs. On the other hand, although the number of studies utilizing this framework is limited, it is
appropriate to say that the studies were quite comprehensive and the majority of them included both qualitative
and quantitative data. Moreover, it has been revealed that all the studies collected data from both students and
teachers. Thus, perspectives of both of these parties have been included in the studies. Also, some of the studies
went a step further and included the perspectives of management and administrative personnel into the study which

is likely to provide a much broader perspective to the evaluation.

The striking results and discrepancies in the results have been highlighted in all the studies. Based on the
discrepancies between teachers’ and students’ reflections on the program, and the intended and realized outcomes
of the program, various suggestions to improve the programs have been made in the studies. These suggestions
did not only focus on the program and its materials, but they also focused on the effectiveness of the instruction.
To illustrate, Yel (2009) underscored that the results indicate that teachers are not well-informed about the goals
and objectives and the approaches of English language teaching program even though they are identified in the
curriculum. For this reason, the activities and methods teachers use in the classrooms are not helpful in achieving

the goals and objectives. Similarly, Al-Nwaiem (2012) pointed out that students are dissatisfied with the pre-

I; \I E E Tiirk Akademik Arastirmalar Dergisi 2025, 10/1 49



Liitfiye Seda Aydan — Hiirriyet Saridemir

service ELT program particularly with monotonous, unchallenging and out-of-date textbooks and they are critical
about teacher-centered, traditional instruction and examinations depending on rote-learned materials. As all the
studies evaluated English language teaching curricula, it has enabled researchers to find out common problematic
sides of the curricula under scrutiny. To illustrate, attainment of speaking objectives has been found problematic
in many studies such as Al- Topgu (2005), Al-Nwaiem (2012), Mutlu (2018), Uckaya (2022) and Yel (2009) and
suggestions to address this problem have been made. On the other hand, it is also possible to state that all four
skills, namely reading, writing, speaking and listening as well as grammar and vocabulary have been addressed in
the studies and numerous suggestions have been made to improve these components of the curricula. Some of
these suggestions include providing a variety of tasks and activities (discussions, role-plays, debates, projects etc.)
to the students which will provide opportunities for them to be more active in the classroom, incorporating reading
strategies or strategic reading to the classroom content, and arranging more opportunities for students to exemplify

the use of different grammar structures in various contexts.

When it comes to assessment practices, it has been interesting to see that many studies revealed
inconstancies between teaching and testing and highlighted this point, which has been highlighted as one of the
major aims of curriculum evaluation. Some of these studies are Mutlu (2018), Karci et al., (2020) and Topgu
(2005). In order to address this issue, a common suggestion has been made by the researchers, which is employing
product-oriented evaluation, but also process-oriented evaluation should be included in the curriculum. That is,
incorporating alternative assessment into curriculum has been recommended by the researchers, but Topgu (2005).
put forward a warning on this issue and stated that standard procedures and practices among instructors or teachers
should be ensured while employing alternative assessment methods. Otherwise, the methods do not serve their

aims, and it creates frustration among students.

Another significant pattern which has been observed by the researchers within the studies is the inclusion
of suggestions to benefit from technology as the date of the study becomes more recent. To elaborate, Mutlu (2018)
and Karci et al., (2020) are relatively newer studies and they both advocate the inclusion of more technology into
curriculum as an answer to the problems revealed as a result of evaluation. Some of these suggestions are providing
language labs, smart boards, a self-access center for students and the use of interactive software during the

instruction.

On a final note, it is important to discuss the limited use of the Bellon and Handler (1982) model compared
to other widely recognized models in the field, such as Tyler’s (1949) objective-based model, Stufflebeam’s (1971)
CIPP model, and Scriven’s (1991) goal-free evaluation model. Mutlu and Simsek (2018) highlight that, despite its
structured and comprehensive approach, the Bellon and Handler model has not been extensively utilized in
empirical curriculum evaluation studies and the limited adoption of this model raises questions about its

accessibility, applicability, and perceived advantages over other well-established frameworks.

One potential reason for the underutilization of the Bellon and Handler model could be its complex and
multi-dimensional structure, which requires evaluators to engage in an ongoing interplay between status
descriptions, analysis activities, and four key components of curriculum improvement. Unlike Tyler’s
straightforward, goal-oriented approach or Stufflebeam’s decision-making model, Bellon and Handler’s
framework demands continuous feedback loops and adjustments throughout the evaluation process. This
complexity may discourage researchers and practitioners from selecting it, particularly in large-scale evaluations

where a more linear and standardized approach is preferred. Additionally, the model’s emphasis on immediate and
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iterative modifications rather than summative conclusions might make it less appealing for policymakers,

stakeholders or institutions that require clear, outcome-based evaluation reports.

Another factor contributing to the model’s lower prevalence could be its limited use in curriculum
evaluation literature, empirical validation and a lack of standardized instruments for its implementation. Unlike
the CIPP model, which has been widely referenced, tested, and adapted in different contexts, the Bellon and
Handler model has received comparatively less theoretical and empirical attention. As a result, fewer researchers
may be aware of its potential applications or may find it challenging to operationalize in diverse educational

settings.

Thus, it can be concluded that the number of the studies with Bellon and Handler model is scarce, they
were mostly carried out in the context of Turkey, and they are all on English language teaching programs. Besides,
all the studies conducted with the model focus on the evaluation of curriculum for face-to-face instruction.
However, as stated by Tekin (2022), there is a need to conduct more research on online education and evaluate
curriculum for online instruction as the world has moved into a direction of online instruction after the COVID-
19 pandemic. For this reason, there is a need to conduct more studies using this framework in other subjects than
English and in contexts other than Turkey as also stated by Mutlu and Simsek (2018). As the model enables the
researcher to evaluate the program from various aspects, conducting evaluations with this model in different
subjects can be illuminating to develop productive educational programs because despite its underrepresentation
in curriculum evaluation research, the Bellon and Handler model presents unique advantages, particularly in its
ability to accommodate dynamic and evolving educational contexts. Its focus on continuous improvement, iterative
feedback, and flexible implementation aligns with contemporary views on adaptive and responsive curriculum
evaluation. Future research could explore ways to refine and modernize the model, potentially increasing its

relevance in the field.
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Bu arastirma, okul 6ncesi donem g¢ocuklarinin goziinden ebeveynlerinin dijital teknoloji
kullanimina y6nelik alg1 ve goriislerini incelemeyi amaglayan nitel bir ¢aliymadir. Calismada,
bireylerin belirli bir fenomeni nasil algiladiklarini derinlemesine anlamayi saglayan
fenomenolojik desen kullanilmgtir. Arastirmanin katilimeilarini, 15”1 kiz ve 12’si erkek olmak
tizere toplam 27 g¢ocuk olusturmustur. Calijma grubundaki c¢ocuklarin yaslart 48-72 ay
arasinda degismektedir. Bu kapsamda, 48-60 ay arasinda 9, 61-72 ay arasinda ise 18 gocuk
aragtirmaya dahil edilmistir. Katilmeilara ulagsmak i¢in kartopu 6rnekleme yontemi tercih
edilmistir. Aragtirmanin verileri, ebeveynlerin dijital teknoloji kullanimina yo6nelik sorulardan
olusan yar1 yapilandirilmis gorisme formu araciligiyla toplanmistir. Goriisme formunun
kapsam gegerliligini saglamak igin iki okul Oncesi egitimi uzmanindan goriis alinmis ve
uzmanlarmn onerileri dogrultusunda gerekli diizenlemeler yapilmustir. Dil agisindan bir uzman
tarafindan degerlendirilen form, ti¢ ¢ocukla yapilan pilot uygulamanin ardindan son halini
almistir. Goriigmeler yiiz yiize gergeklestirilmis, goriisme oncesinde ¢ocuklardan sozlii onam,
ebeveynlerinden ise yazili onam almmistir. Goriismeler sirasinda ses kayd: alinarak veriler
kayit altina alinmis ve analiz siireci i¢in yazili metinlere doniistiiriilmiistiir. Elde edilen veriler
icerik analizi yontemiyle ¢oziimlenmistir. Arastirma bulgulari, ebeveynlerin dijital teknoloji
kullaniminin  gocuklarin  algilarmi, duygularini  ve davranislarini  etkileyebildigini
gostermektedir. Ebeveynlerin dijital teknolojilerle uzun siire mesgul olmalari, gocuklar
tarafindan genellikle ihmal algisi, yalmzlik, kiskanglik ve 6fke gibi duygusal tepkilerle
karsilanmigtir.  Ayrica, ebeveynlerin yogun teknoloji kullanimi, aile i¢i etkilesimlerin
azalmasina, yiiz yiize iletisim kalitesinin diismesine ve ebeveynlerin ¢ocuklarin davranigsal
ipuglarina duyarsizlasmasina yol agabilir. Bulgular, ebeveynlerin dijital davranislarinin
¢ocuklarm medya aligkanliklarini nasil sekillendirdigini acik bir sekilde ortaya koymustur.
Bazi ¢ocuklarin ebeveynlerini taklit ederek benzer davranislar sergilemeleri, sosyal 6grenme
kuramin1 destekler niteliktedir. Elde edilen bulgular, ebeveynlerin dijital teknoloji
kullaniminin ¢ocuklarin sosyal, duygusal ve biligsel gelisimleri tizerindeki olumsuz etkilerini
gozler Oniine sermistir. Cocuklar, ebeveynlerinin dijital teknolojilerle gegirdigi zamanin
artmastyla yalmzlik, ihmal edilmislik ve giivensizlik duygularini sik¢a ifade etmislerdir.
Bunun yani sira, ¢ocuklarin aile i¢i etkilesimler sirasinda ebeveynlerinin cihazlara
odaklandigini gozlemlemelerinin, ¢ocuklarin ebeveynleriyle olan iletisimlerinde kopukluk
yasamasina neden oldugu ifade edilmistir. Bu baglamda, yemek saatlerinde, oyun oynarken
ya da yatmadan 6nce ebeveynlerin dijital teknolojilerle ilgilenmeleri, ¢ocuklarin dikkat gekme
¢abalarini artiran bir faktor olarak degerlendirilmektedir. Olumsuz etkilerin yan: sira, bazi
cocuklar ebeveynleriyle birlikte dijital teknolojileri egitici amaglarla kullanmanm olumlu
sonuglarindan bahsetmislerdir. Cocuklar, ebeveynleriyle birlikte dijital teknolojilerde egitici
uygulamalar veya yaratici etkinliklerle vakit gegirmenin keyifli oldugunu belirtmislerdir.
Ancak bu tiir olumlu etkilerin ortaya ¢ikabilmesi i¢in ebeveynlerin dijital teknoloji kullanimini
bilingli bir sekilde yonetmeleri gerekmektedir. Ebeveynlerin, dijital teknoloji kullanimina
smurlar koyarak ¢ocuklariyla kaliteli zaman gegirmeleri, ¢ocuklarin sosyal ve duygusal
gelisimlerini desteklemek agisindan kritik 6neme sahiptir. Bu kapsamda, yemek saatleri,
yatma zamani ve oyun gibi aile i¢i 6zel anlarda dijital cihazlardan uzak durmak, ¢ocuklarin
duygusal ihtiyaglarinin karsilanmasinda etkili olabilir. Bununla birlikte, ebeveynlerin dijital
teknoloji kullaniminin gocuklar tizerindeki etkileri konusunda bilinglenmesi igin egitim
programlari diizenlenmeli ve bu programlarda ebeveynlere, ¢ocuklara rol model olma, ekran
siirelerini kontrol etme ve cihazlari bilingli bir sekilde kullanma konularinda rehberlik
edilmelidir. Sonug olarak, bu arastirma ebeveynlerin dijital teknoloji kullanim aliskanliklarini
cocuklarm bakis acisiyla ortaya koymus ve bu goriislerden hareketle ¢ocuklarin sosyal,
duygusal ve biligsel gelisimleri agisindan 6nemli sonuglar dogurabilecegini gostermistir. Elde
edilen bulgular, ebeveynlerin dijital teknolojilerle olan iliskilerini bilingli bir sekilde
yonetmelerinin, ¢ocuklarin saglikli bir sekilde gelismesi ve aile i¢i baglarin giiglenmesi
agisindan kritik bir 6nem tasidigini vurgulamaktadir.

Anahtar Kelimeler: Okul oncesi egitim, Okul 6ncesi donem, Ebeveyn-¢ocuk etkilesimi,
Teknoferans, Dijital teknoloji kullanimi

e-ISSN: 2602-2923 Est.: 2016

Pub.: Mehmet Sahin



The Use of Digital Technology by Parents from the Perspective of Children

Research Article

History

Recieved: 18.12.2024
Accepted: 05.02.2025

Date Published: 20.03.2025

Plagiarism Checks
This article has been reviewed by at least two
referees and scanned via a plagiarism software.

Peer-Review
Single anonnymized-One internal (Editorial
Board). Double anonymized-Two extarnal.

Copyright & License

Authors publishing with the journal retain the
copyright to their work licensed under the CC
BY-NC 4.0.

Ethical Statement

It is declared that scientific and ethical principles
have been followed while carrying out and
writing this study and that all the sources used
have been properly cited. Emine Ela Simsek

Complaints

turkisharr@gmail.com

Conflicts of Interest
The author(s) has no conflict of interest to
declare.

Grant Support
The author(s) acknowledge that they received no
external funding in support of this research.

Published

Published by Mehmet SAHIN Since 2016-
Akdeniz University, Faculty of Theology,
Antalya, 07058 Tiirkiye

Cite as

Simsek, E. E. (2025). The Use of Digital
Technology by Parents from the Perspective of
Children. Turkish Academic Research Review,
10/1, 54-69,
https://doi.org/10.30622/tarr.1603562

Abstract

This study is a qualitative research project aimed at examining preschool children's
perceptions and views of their parents' use of digital technology. The study employs a
phenomenological design, allowing an in-depth understanding of how individuals
perceive a specific phenomenon. The research participants comprised a total of 27
children, 15 of whom were girls and 12 boys. The ages of the children in the study
group ranged from 48 to 72 months. Specifically, nine children aged 48-60 months and
18 children aged 61-72 months were included in the study. A snowball sampling
method was used to recruit participants. Data were collected through a semi-structured
interview consisting of questions about parents' use of digital technology. To ensure
content validity, the interview form was reviewed by two experts in early childhood
education, and necessary revisions were made based on their suggestions. A language
expert also reviewed the form and finalized it after a pilot study involving three
children. The interviews were conducted face-to-face; verbal consent was obtained
from the children, and written consent was obtained from their parents before the
interviews. During the interviews, audio recordings were taken to document the data,
which were later transcribed into written texts for analysis. The collected data were
analysed using the content analysis method. The study's findings indicate that parents'
use of digital technology can influence children's perceptions, emotions, and
behaviours. Children often perceived their parents' prolonged engagement with digital
technology as neglect, which evoked emotional responses such as loneliness, jealousy,
and anger. Furthermore, excessive parental use of digital technology was found to
reduce family interactions, lower the quality of face-to-face communication, and
desensitize parents to their children's behavioural cues. The findings also revealed how
parental digital behaviours shape children's media habits. Some children imitate their
parents' behaviours, which supports the social learning theory. The study highlights the
negative effects of parents' use of digital technology on children's social, emotional,
and cognitive development. Children frequently expressed feelings of loneliness,
neglect, and insecurity as their parents spent more time on digital devices. Additionally,
children observed that their parents' focus on devices during family interactions led to
communication breakdowns. For example, parental engagement with digital
technology during mealtimes, playtime, or bedtime was identified as a factor that
increased children's attempts to gain attention. In addition to the negative effects, some
children mentioned the positive outcomes of using digital technology with their parents
for educational purposes. They noted that spending time with parents on educational
apps or creative activities on digital devices was enjoyable. However, for such positive
effects to emerge, it is critical for parents to manage their use of digital technology
consciously. Setting boundaries on digital technology use and spending quality time
with children is essential for supporting their social and emotional development. In this
context, avoiding using digital devices during family moments such as mealtimes,
bedtime, and playtime can effectively meet children's emotional needs. Furthermore,
educational programs should be organized to raise parents' awareness of the effects of
digital technology use on children. These programs should guide parents to be role
models for their children, control screen time, and consciously use devices. In
conclusion, this study sheds light on parents' digital technology usage habits from
children's perspective. It demonstrates that these habits can significantly affect
children's social, emotional, and cognitive development. The findings underscore the
importance of parents consciously managing their relationship with digital technology
to support their children's healthy development and strengthen family bonds.

Keywords: Preschool education, Preschool
Technoference, Digital technology usage

period, Parent-child interaction,
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Introduction

In today's rapidly advancing world, the pervasive influence of digital technologies in our daily lives is a
pressing concern. The COVID-19 pandemic has further accelerated this digitalization, triggering a profound social
interaction and relationship shift. This transformation has impacted not only individuals' personal lives but also their
family dynamics. In particular, understanding how parents' use of digital technologies affects parent-child interactions
and relates to children's social, emotional, and cognitive development has become a vital area of research. The
literature provides substantial evidence suggesting that parents' focus on digital technologies may negatively affect
the quality of parent-child interactions (Anderson & Hanson, 2017; Fay-Stammbach et al., 2014; Zimmer-Gembeck
etal., 2017).

Smartphones, tablets, and other digital technologies frequently occupy parents' daily routines, significantly
influencing their interactions with their children (Radesky et al., 2016a). Parents' dependency on digital technologies
for work or social life shapes children's observations and perceptions of these environments. Moreover, parents'
attachment to mobile devices raises concerns about children's social and emotional development (Hinkley &
McCann, 2018). Studies reveal that children are affected by observing their parents' technology use (Radesky, 2016b).
While parental use of technology as an educational tool can positively influence children's learning processes,
excessive use may lead to adverse effects (Griffith, 2023). Research indicates that parents' excessive interest in mobile
devices reduces their levels of attention and sensitivity, which in turn affects children's behaviour. For instance, a
study by Radesky et al. (2014) observed that parents' use of phones during mealtimes reduced verbal and non-verbal
communication with their children, leading to increased attention-seeking behaviours among children. Such situations
may result in behavioural issues in children, including anger, restlessness, and even withdrawal (McDaniel &
Radesky, 2018a). Similarly, Stupica (2016) found that parents' engagement with devices during their children's sports
activities negatively impacted children's performance. When children's attempts to gain their parents' attention are
ignored, their emotional and physical development can be hindered.

The effects of parents' use of technology on children are often discussed within the concept of "technoference."
Technoference, defined as technological interference, refers to interruptions or disruptions in individuals' daily lives,
especially in their social relationships, caused by using technological devices (e.g., smartphones, tablets, televisions)
(McDaniel, 2015; McDaniel & Coyne, 2016a). This term is particularly examined in the context of parent-child
relationships, romantic partnerships, and general social interactions. This term, introduced into the literature by
McDaniel and Radesky (2018a), refers to how technology interferes with parent-child interactions. Research shows
that when parents turn to technological devices, they frequently overlook their children's attention-seeking
behaviours, which can lead to behavioural problems in children (McDaniel & Coyne, 2016a). For example, McDaniel
and Radesky (2018b) found that distracting use of digital technologies can result in children developing internalizing
problems (e.g., anxiety, withdrawal) and externalizing issues (e.g., tantrums, emotional reactivity). This increase in
parental distraction negatively impacts children's social-emotional skills (Lauricella et al., 2009).

Parents' constant engagement with social media or work-related tasks reduces face-to-face communication
with their children. Consequently, children may not receive adequate attention and support from their parents
(Hinkley & McCann, 2018), potentially leading to feelings of loneliness (Kildare & Middlemiss, 2017). Using digital
technologies, parents may also become desensitized to their children's emotional needs (McDaniel & Coyne, 2016a).
This desensitization can negatively impact children's abilities to express themselves and form social connections

(Radesky et al., 2016a). Specifically, leaving children alone while parents are preoccupied with their devices can

I; \I E E Turkish Academic Research Review 2025, 10/1 56



The Use of Digital Technology by Parents from the Perspective of Children

result in children being exposed to excessive screen time, which may lead to long-term health and developmental
issues (Haughton et al., 2015; Radesky & Christakis, 2016). Steiner-Adair and Barker (2014) found that children
often feel lonely, sad, and angry when their parents are occupied with devices. Such emotional responses can cause
attachment issues and a lack of trust in parent-child relationships. Furthermore, considering that children tend to
model their parents' behaviour (Jago et al., 2012; Lauricella et al., 2015), it is evident that parental media habits may
have long-term effects on children.

Parents' engagement with digital technologies directly influences children's screen time, which can pose
significant developmental risks (American Academy of Pediatrics, 2016). For instance, children who observe their
parents' television-watching habits are likelier to engage in excessive television viewing (Xu et al., 2015). Parents '
excessive and unconscious use of digital technologies increases the likelihood of children adopting similar habits,
putting their development at risk. Excessive screen use among children is associated with negative outcomes, such
as attention deficits, reduced social skills, and behavioural problems (American Academy of Pediatrics, 2016).

The impact of parents' use of digital technologies on children's language development has also been a
significant area of research. Studies indicate that background television disrupts parent-child communication and
reduces the number of words spoken (Napier, 2014; Anderson & Hanson, 2017). An experimental study by Reed et
al. (2017) revealed that parents distracted by phone calls were less likely to teach their children new words, limiting
their vocabulary acquisition.

The effects of technology on children's development should be considered not only at the individual level but
also at the societal level. Parents' use of technology influences family dynamics, children's social interactions, and
overall quality of life (Lauricella et al., 2014). Children learn from observing their parents' technological habits and
integrate these behaviours into their own lives (Bandura, 1978). Parents' use of technology plays a crucial role in
shaping their children's future media habits and social interactions, and it has broader implications for society as a
whole. How individuals consume media influences their socialization patterns and social cohesion within
communities. Additionally, it can contribute to increased risks of cyberbullying, online fraud, and privacy violations.
In this context, the way people engage with media has significant consequences for social interactions and community
integration, as well as for digital security and ethical behaviour in online environments. It is essential to recognize
that building a healthy society depends on raising well-adjusted children in all aspects of their lives, and responsible
use of technology is a vital part of this process.

The reasons behind parents' use of digital technologies and the consequences of this use within the family
have also been extensively examined in the literature. Semi-structured interviews reveal that parents use devices to
cope with stress, relax with entertainment apps, or take a break from challenging parenting situations (Radesky et al.,
2016b). The effects of digital technologies on family life are not always negative. Some studies suggest that these
technologies can positively affect parents' emotional regulation, social support-seeking behaviours, and parenting
skills (McDaniel, 2020; Radesky et al., 2016a; Torres et al., 2021). Wolfers (2021) found that parents use digital
technologies to seek parenting advice, connect with other parents, or manage stress. This type of technology use can
support mindful parenting practices and enable parents to demonstrate greater empathy, understanding, and
compassion toward their children. However, despite the psychological benefits, parents acknowledge that devices
can harm interactions with their children (Hiniker et al., 2015; McDaniel & Coyne, 2016b). The distracting potential
of digital technologies makes it challenging to balance these positive effects. A study by Moser et al. (2016) revealed

that while some parents attempt to limit their use of digital technologies around their children, they often struggle to
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maintain this practice. Additionally, children's reactions to their parents' device use are noteworthy. According to
Oduor et al. (2016), some children criticize their parents' use of digital technologies and desire more family-focused
time. Such conflicts further complicate parents' efforts to manage their use of technology. Although there is a growing
body of literature on the impact of parents' technology use on child development, this relationship's dynamics and
underlying mechanisms remain incompletely understood (Hiniker et al., 2015; Jago et al., 2012; Lauricella et al.,
2015). In this context, the present research aims to explore children's perspectives on their parents' use of technology.

Method

1. Research Design

This study was conducted using the phenomenological design, one of the qualitative research methods. The
phenomenological design aims to deeply understand individuals' experiences, perceptions, and interpretations of a
specific phenomenon (Creswell & Poth, 2016). Within this framework, preschool children's perspectives regarding
their parents' use of technology were examined in the context of their own experiences and perceptions.

2. Research Group

The study was conducted with voluntarily participating preschool children in Antalya. The snowball sampling
method was used to reach the 27 preschool children in the study group. Due to their developmental characteristics,
preschool children cannot participate directly in research studies. Therefore, communicating with their parents,
teachers, or caregivers is often necessary to reach them. The snowball sampling method used in this study enabled
the identification of other potential participants through parents and teachers, thereby facilitating the formation of a
broader participant pool to examine children's perceptions of their parents' use of technology. Table 1 presents
descriptive information about the children in the study group.

Table 1: Descriptive information about the children

Demographic Information N
Girl 15
Gender
Boy 12
48-60 months 9
Age
61-72 months 18
Yes 22
The situation of going to kindergarten
No 5
Total 27

The ages of the children in the study group range from 48 to 72 months. Nine children aged between 48 and
60 months participated in the study, while 18 children aged between 61 and 72 months were included. Additionally,
15 of the participating children were girls, and 12 were boys. Moreover, 22 children are enrolled in kindergarten,
whereas five are not.

3. Data Collection Tool and Process

The data for the study were collected through a semi-structured interview form developed by the researcher.
After obtaining the ethical approval document, the researcher began the data collection process by contacting

preschool children. Using the snowball sampling method, the researcher formed the study group by reaching new
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participants through each child interviewed. During this process, the researcher also received support from the
parents. The semi-structured interviews were conducted face-to-face.

Prior to commencing the interviews, the researcher obtained verbal consent from the children, respecting their
autonomy and right to participate. The children were informed that they had the power to terminate the interview at
any time, further reinforcing the researcher's commitment to ethical conduct. Additionally, written consent forms
were obtained from the parents, and permission was sought to make audio recordings. The parents were assured that
these audio recordings would be used solely for the purposes of the research, demonstrating the researcher's
transparency and respect for the participants' privacy.

The interviews with the children, which lasted an average of 8-12 minutes, were conducted at times suitable
for the children and their parents in their chosen environment. This consideration for the children's comfort and
convenience is a testament to the researcher's empathy and dedication to the study. To prevent data loss, the researcher
took written notes during the interviews, ensuring that every detail was captured. Detailed information regarding the
data collection tool is provided under the "Semi-Structured Interview Form".

3.1. Semi-Structured Interview Form

In the study, a semi-structured interview form was used to determine the views of children's parents on
technology use. A semi-structured interview is a flexible data collection technique that allows for both the use of pre-
determined questions and the inclusion of additional questions during the interview process (Merriam, 2015). The
eight questions included in the semi-structured interview form were developed based on a review of the literature and
expert opinions. Care was taken to ensure that the questions fully reflected the scope of the research topic.

To ensure the content validity of the questions included in the interview form, the form was evaluated by two
experts in the field of early childhood education. Following the experts' evaluations, the question "How do you feel
when your mother or father uses their phone/tablet/computer?" was added to the interview form. After achieving
content validity, the form was reviewed by a language expert to assess its clarity in terms of language. Based on this
expert's feedback, modifications were made to clarify the meaning of specific questions.

Finally, a pilot study was conducted with three children to test the functionality of the questions, and the final
version of the semi-structured interview form was prepared. Examples of some of the questions included in the
interview form are as follows:

o What do you do when your mother or father uses their phone/tablet/computer?

o Does your mother's or father's use of a phone/tablet/computer affect you? How does it affect you? Can you
provide an example?

4. Data Analysis

The audio recordings obtained during the study were first transcribed into written text. To prevent any
confusion during the analysis and reporting processes and to ensure the confidentiality of the children's personal
information, participants were assigned codes ranging from C1 to C27. This approach allowed the themes presented
in the findings section to be supported by the children's views, enhancing the study's validity. The data were analysed
using the content analysis method. Content analysis is a research technique that derives systematic, objective,
replicable, and valid conclusions from identified data within a text (Barcus, 1959; Stone et al., 1966; Krippendorff,
1980). In qualitative research, the researcher adopts an approach to reveal relationships within the data and identify
patterns. Accordingly, categories that could be coded, sub-themes belonging to these categories, and themes

associated with these sub-themes were identified (Patton, 2018). In the present study, five themes were identified:
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"Perspectives on parental digital technology use habits", "Parental digital technology use and communication",
"Parental digital technology use and emotional reactions", "Parental digital technology use and indirect effects",
and "Parental digital technology use and parenting roles".

4.1. Validity and Reliability

In qualitative research, validity and reliability are addressed in various dimensions to ensure the accuracy and
trustworthiness of the findings. This study evaluated validity and reliability through the dimensions of credibility,
transferability, consistency, and confirmability (Guba & Lincoln, 1982). The study's credibility was enhanced by
supporting the findings with direct quotes, a practice that ensures transparency and integrity. Additionally, detailed
reporting was adopted to support the study's transferability. Sub-themes and themes were clearly defined, and
children's views were presented in detail under each theme. This approach allows other researchers to replicate the
study in different contexts, further demonstrating the study's transparency.

Consistency was ensured by independently constructing and comparing the codes, categories, sub-themes,
and themes derived from the interview data by both the researcher and a field expert. This collaborative approach
ensures that multiple perspectives are considered, making the audience feel included in the study's findings. Any
discrepancies in the coding process were discussed until a consensus was reached. Finally, confirmability was
achieved by securely storing the recordings, allowing the data to be revisited for accuracy checks when necessary.
The evaluations conducted by an expert also facilitated the verification of the study's findings.

Results

This section presents the findings obtained from the analysis of the research data. The data derived from the
analysis were categorized under the themes of " Perspectives on parental digital technology use habits", "Parental
digital technology use and communication", "Parental digital technology use and emotional reactions", "Parental
digital technology use and indirect effects", and "Parental digital technology use and parenting roles". The findings
are presented with tables, explanations, and excerpts from participants' responses. The findings under the
"Perspectives on Parental Digital Technology Use Habits" theme are included in Table 2, with the most frequently
repeated codes provided as examples.

Table 2: Findings on perspectives on parental digital technology use habits

Sub-Theme Category f
Long-term usage 17
Usage Duration Perceived neglect due to duration 12
Short-term usage 10
Constant usage 16
Usage Frequency Intermittent usage 7
Uninterrupted usage 4
Phone usage 26
Television usage 23
Type of Usage
Tablet usage 13
Computer usage 7
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Usage during shared time 17

Usage during meal times 15
Time of Usage

Morning usage 7

Night-time usage 5

Work-related usage 14

Entertainment-related usage 11
Purpose of Usage

Shopping-related usage 9

Communication-related usage 5

When Table 2 is examined, it is observed that children’s perspectives on their parents’ digital technology use
habits are categorized under the sub-themes of “usage duration”, “usage frequency”, “type of usage”, “time of usage”,
and “purpose of usage”. Accordingly, children highlighted their parents’ long-term (f=17) and constant (f=16)
technology use. In terms of the type of usage, phone usage (f=26) and television usage (f=23) were frequently
mentioned, while it was emphasized that technology use often occurred during shared time (f=17) or meal times
(f=15). Additionally, children stated that their parents primarily used technology for work-related purposes (f=14)
and entertainment (f=11). Some example statements under the theme of children’s perspectives on their parents’
digital technology use habits are as follows:

“My dad is always looking at his phone; it feels like he never talks to me.” (C5)

“My mom is constantly on her phone.” (C3)

“My dad is always watching the news.” (C11)

“My mom pays attention to her phone while in the kitchen or at the table.” (C8)

“My dad is always working on his computer for his job.” (C14)

Table 3: Findings related to the theme of parental digital technology use and communication

Sub-Theme Category f
Reduction in communication time 23
Impact on Parent-Child Decrease in face-to-face communication 17

Communication Quality

Deterioration in communication quality 9
Discovery of shared interests 7
Disruption of family time 19
Decrease in shared activities 13
I t Famil . .
mpact -~ on MY Increase in conflicts 7
Communication
Communication breakdown 4
Joint use of digital technologies 3
Child's Efforts to Gain Parental Behavioural reactions 16
Attention Creative attempts to gain attention 9
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Physical intervention 8
Using similar technology 5
Verbal requests for attention 5
Silence to attract attention 2

According to Table 3, the theme of parental digital technology use and communication is divided into three
sub-themes: “impact on parent-child communication quality”, “impact on family interaction”, and “child’s efforts to
gain parental attention”. Children reported that parental technology use reduces parent-child communication time
(f=23) and deteriorates the quality of face-to-face communication (f=17). Additionally, children highlighted negative
effects such as the disruption of family time (f=19) and increased conflicts (f=7) due to parental technology use.
Lastly, within the scope of children’s efforts to gain attention, behavioural reactions (f=16) and creative attempts to
gain attention (f=9) emerged as prominent categories. Some example statements under the theme of parental digital

technology use and communication are as follows:
“My mom looks at her phone even while talking to me.” (C7)
“My mom gets furious at my dad because he is always on his phone.” (C19)
“While my dad was looking at his tablet, I drew a picture for him, but he did not notice.” (C5)

Table 4: Findings related to the theme of parental digital technology use and emotional reactions

Sub-Theme Category f
Anger and frustration 16
Feeling of loneliness 13
Sense of neglect 10
Insecurity 7
Emotions
Feeling of guilt 5
Disappointment 4
Sense of self-confidence 3
Jealousy 2
Silence or withdrawal 19
Emotional Reactions Confrontation with the parent or complaints 5
Developing independence 3
Expectation of attention and care 19
Seeking love and affection 15
Emotional Needs
Need for approval and support 10
Desire to build a connection 5
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Need for safety and protection 3

Desire for equal sharing 1

According to Table 4, the sub-themes under the theme of parental digital technology use and emotional
reactions are identified as “emotions”, “emotional reactions”, and “emotional needs”. Children expressed
experiencing anger and frustration (f=16), feeling of loneliness (f=13), and a sense of neglect (f=10) in response to
their parents’ use of digital technology. Silence or withdrawal (f=19) was the most frequently observed response
among emotional reactions. Additionally, children emphasized their expectations for attention (f=19) and love (f=15)
from their parents. Some example statements under the theme of parental digital technology use and emotional

reactions are as follows:
“My dad loves his phone more than me.” (C9)
“When my mom did not pay attention to me, I played alone.” (C15)
“My dad spends too much time on his tablet; he should spend some time with me instead.” (C22)

Table 5: Findings related to the theme of parental digital technology use and indirect effects

Sub-Theme Category f
Increase in screen time 15
Negative health habits 10

Impact on the .. .

Child's Habits Positive technology habits 9
Development of technology addiction 7
Attention and concentration problems 5
Usage guided by parental direction 11

Chilld's Normalization of technology 9

Attitude

Toward Perceiving technology as a source of entertainment 8

Technology ) }

Use Negative attitude toward technology 6
Viewing technology as a tool for education and learning 4
Constant screen usage 11

Child's Modelling positive technology behaviours 9

Imitation  of

Parental Exploring social media 9

Technology ] o

Use Turning to games and applications 7
Focusing on digital technologies 5
Technology use during meal times 18

Impact on S .

Daily Routines Effects on family interactions 16
Neglect of routines 15
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Entertainment and relaxation through technology 9

Disruption of sleep patterns 4

When Table 5 is examined, it is observed that the theme of parental digital technology use and its indirect
effects includes four sub-themes: “impact on the child’s habits”, “child’s attitude toward technology use”, “child’s
imitation of parental technology use”, and “impact on daily routines”. It has been determined that children’s habits
change due to their parents’ digital technology use. Accordingly, an increase in screen time (f=15) and the
development of negative health habits (f=10) were identified among children. Additionally, children were found to
tend to normalize technology (f=9) and perceive it as a source of entertainment (f=8). Within the sub-theme of the
impact of technology use on daily routines, effects such as technology use during meal times (f=18) and a decrease

in family interactions (f=16) were highlighted. Some example statements under the theme of parental digital

technology use and its indirect effects are as follows:
“I use learning apps with my mom.” (C13)
“My dad always plays games on his phone, so I like games too.” (C20)
“When my dad looks at his phone, I want a phone too.” (C9)
“My mom and dad watch TV while eating, so I watch cartoons on my tablet.” (C10)

Table 6: Findings related to the theme of parental digital technology use and parental roles

Sub-Theme Category f
Perception of the parent as being preoccupied 21
Perception of an inattentive parent 19
Child’s Perception of Lack of love and compassion 17
Parenting Perception of insufficient support 14
Perception of a harsh or impatient parent 8
Perception of a sharing and engaging parent 6
Modelling technology addiction 17
Negative technology behaviours 13
ﬁ;zr;;’s Role as a Modelling social media use and sharing 9
Positive technology behaviours 7
Demonstrating digital balance 3
Neglect of parental responsibilities 18
Contflict Between Child  Postponement of the child’s responsibilities 12
and Parental
Responsibilities The conflict between duties and attention 9
Role reversal 7
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Disruptions in the parent’s time management 5

According to Table 6, the theme of parental digital technology use and parental roles includes the sub-themes
of “child’s perception of parenting”, “parent’s role as a model”, and “conflict between child and parental
responsibilities”. Children reported that during their parents’ use of technology, they often perceived their parents as
preoccupied (f=21) and inattentive (f=19). Furthermore, it was identified that parental technology use led to role-
modelling behaviours such as modelling technology addiction (f=17) and negative technology behaviours (f=13).
Lastly, children noticed issues such as neglect of parental responsibilities (f=18) and disruptions in time management
(f=5) caused by their parents’ technology use. Some example statements under the theme of parental digital
technology use and parental roles are as follows:

“My mom does not hold me like she used to because she is always on her phone.” (C6)

“I want to play the same game my dad plays.” (C20)

“My mom is always on the phone, so I take care of my younger sibling.” (C17)

Discussion, Conclusion and Recommendations

This study examined children's perspectives on their parents' use of digital technology under five main themes.
The findings reveal that parents' prolonged engagement with digital technologies can cause significant disruptions in
children's social, emotional, and behavioural development. This aligns with findings in the literature highlighting the
adverse effects of technological interruptions in parent-child interactions, referred to as "technoference" (McDaniel
& Radesky, 2018a). The current study emphasizes that parents' constant interaction with screens can lead children to
feel neglected and develop feelings of anger and frustration. This is consistent with Steiner-Adair and Barker's (2014)
findings, which showed that children develop negative emotions such as loneliness and anger toward their parents'
technology use.

The frequency and context of parents' digital technology use directly influence the quality of parent-child
communication. Turkle (2011) highlighted this issue, noting that constant interaction with screens weakens parent-
child bonds. The current study's findings also indicate that children perceive their parents as distancing themselves
from face-to-face communication and dividing family time. This observation aligns with Radesky et al.'s (2014)
findings, which showed that parents' use of mobile devices during meals reduces parent-child interactions and
increases children's attempts to gain attention. Furthermore, the literature frequently emphasizes that technological
interruptions decrease parental sensitivity to children and delay responses to children's behavioural cues (Blackman,
2015; Kushlev, 2015). In this study, children's attention-seeking attempts were found to vary, including physical
intervention, creative displays of interest, or retreating into silence. This indicates that children struggle to express
their emotional needs and resort to indirect strategies to meet them (Hiniker et al., 2015; Rideout & Robb, 2018).
Additionally, parents' intense engagement with digital technologies can cause children to experience attention and
concentration problems.

The findings also highlight the indirect effects of parents' digital technology use on children. Imitating parents'
behaviours leads children to increase their screen time and develop technology addiction tendencies, supporting
Bandura's (1977) social learning theory. The literature indicates that children directly model their parents' media
habits and adopt these behaviours (Xu et al., 2015). Existing research has also examined the relationship between
parental mobile device usage and attitudes toward technology and how these factors influence children's media habits

(Cingel & Kremar, 2013; Lauricella et al., 2015; Pila et al., 2021). For instance, Pila et al. (2021) found that parents'
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attitudes toward technology, their own use of mobile media, and other family-level factors are associated with
children's overall mobile media usage and engagement with science and math media.

The study also revealed that parents' engagement with digital technologies negatively affects children's
perceptions of parental roles. Consistent with the literature, as parents spend more time on digital devices, children
perceive this negatively and develop emotional responses (Livingstone & Blum-Ross, 2020). Indeed, parents' use of
technology can disrupt children's daily routines and upset the balance of parent-child relationships (Coyne et al.,
2017). In the current study, children perceived their parents as inattentive, unaffectionate, and neglecting their
responsibilities, significantly weakening the parent-child bond. These findings align with Bowlby's (1982) attachment
theory, which emphasizes that emotional unavailability in parents can lead to attachment issues in children. Similarly,
Lauricella et al. (2015) found that parents' excessive technology use could undermine children's sense of trust in their
parents, a finding consistent with the present study. Moreover, children's negative perceptions of their parents' roles
can increase emotional reactions such as loneliness, jealousy, and anger, leading to trust issues (Sroufe, 2005).

Finally, the positive aspects of parents' digital technology use should not be overlooked. In this study, some
children mentioned the positive effects of using digital technologies for educational purposes with their parents. This
finding supports Radesky and Christakis's (2016) conclusion that digital technologies can enhance parent-child
interactions when used appropriately. However, for such positive effects to emerge, parents must consciously manage
their digital technology use.

This study highlights the effects of parents' digital technology use on children's perceptions, emotions, and
behaviours, demonstrating how these effects can influence children's social, emotional, and cognitive development.
The findings show that children perceive prolonged parental engagement with digital technologies as neglect and
elicit emotional responses such as loneliness, jealousy, and anger. Furthermore, decreases in family interactions,
reduced quality of face-to-face communication, and parental insensitivity to children's behavioural cues weaken the
parent-child bond. On the other hand, children's imitation of their parent's behaviours, leading to increased screen
time and the risk of developing technology addiction, clearly illustrates how parental digital habits shape children's
media behaviours. In this context, parents' conscious management of technology use is critical to supporting their
children's social and emotional development.

The findings underscore the importance of parents limiting their digital technology use and spending quality
time with their children. Avoiding digital technologies during special moments, such as mealtimes, bedtime, and
playtime, can enhance family interactions and help meet children's emotional needs. Additionally, implementing
practices like family digital detox periods—designated times free from digital technology—can strengthen parent-
child bonds. Educational programs should be organized to raise parents' awareness of the effects of their technology
use on children. These programs should guide parents on setting boundaries for digital technology use, serving as
role models, and using devices consciously. However, limiting this use and controlling screen time is essential to
protect children from health and developmental issues related to excessive screen exposure. Parents can also
positively shape their children's relationship with technology by using digital technologies for educational
applications and creative activities.

The present study has several limitations and offers suggestions for improvement in future research. First, the
study was conducted with only 27 preschool children. The limited number of participants and their selection from a
specific geographical region (Antalya) restrict the generalizability of the findings. Future studies could include a more

extensive and diverse sample from different geographical areas and socioeconomic groups to enhance external
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validity. Additionally, the study focused solely on children's perceptions of their parents' digital technology use,
excluding their parents' perspectives. Incorporating both children's and parents' views in future research could allow
for a more comprehensive examination of the phenomenon. Furthermore, the study was conducted with children aged
48-72 months. This age range includes significant differences in cognitive and emotional development, which may
result in findings that are not homogeneous across all age groups. Future research could focus on narrower age ranges
or compare different age groups to better address developmental variations. Moreover, employing mixed-method
approaches that combine qualitative and quantitative data could provide deeper and more generalizable insights into
the effects of parental digital technology use on children.
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Yapay Zeka (YZ), modern ¢agin en doniistiiricti teknolojik gelismelerinden biri olarak
ortaya ¢cikmistir ve egitim de dahil olmak tizere gesitli sektorler iizerinde derin bir etki
sunmaktadir. YZ'nin egitime entegrasyonu, kapsamli bir arastirma gerektiren karmasik bir
firsatlar, zorluklar ve riskler etkilesimi sunmaktadir. Bu calisma, YZ'nin egitim
baglamindaki roliinii incelemek i¢in bibliyometrik, kavramsal ve hermeneutik analizleri
kullanan karma bir yontem yaklasimi benimsemektedir. Bibliyometrik analiz, Scopus veri
tabanindan “Yapay Zeka” VEYA “YZ” VE “Egitim” anahtar kelimeleri kullanilarak alinan
8.288 belgeyi analiz etmek i¢in araglar kullanarak arastirma egilimlerini niceliksel ve gorsel
olarak haritalandirmaktadir. Son yirmi yilda bu alan, diinya c¢apinda 28.740 yazarin
katkilartyla katlanarak biiytimiistiir. Haritalama, ChatGPT, sanal gergeklik, biiyiik veri ve
veri madenciligi gibi teknolojilerin yan1 sira makine 6grenimi, derin 6grenme, egitim
mithendisligi ve bilgisayar destekli 6gretim gibi yapay zeka uygulamalarinin temel
alanlarmi vurgulamaktadir. Kavramsal analiz, posthiimanizm, transhiimanizm gibi kritik
fikirleri ve bunlarin egitimde YZ ile kesisimini incelemektedir. Bu paradigmalar, insani
gelisim ve toplumsal ilerleme i¢in bir arag olarak geleneksel rollerine meydan okuyarak
egitimi yeniden sekillendirmektedir. YZ'nin kisisellestirilmis Ogrenme deneyimlerini
kolaylastirmadaki rolii, verimliligi ve uyarlanabilirli§i artirma potansiyelinin altini
¢izmektedir. Bununla birlikte, daha genis egitim hedefleriyle uyumu konusunda acil sorulari
da giindeme getirmektedir. Bilgi aktarimimin 6tesinde, egitim karakter gelisimini, elestirel
diisiinmeyi ve sosyal beceri alanlarini tesvik eder ve yapay zeka teknolojilerine asir1 giiven
nedeniyle potansiyel olarak zayiflar. Hermeneutik yontem, felsefi metinlerin ve literatiiriin
daha derinlemesine yorumlanmasini saglayarak YZ'nin egitime entegre edilmesinin etik ve
toplumsal sonuglarmi vurgulamaktadir. Insan yeteneklerinin teknolojik ilerlemelerle
birlestirilmesini savunan posthiimanizm ve transhiimanizm, egitimin temel degerlerine
varolussal zorluklar getirmektedir. ChatGPT gibi araglar giiglii olmakla birlikte, akademik
biitiinliigii ve kritik beceri gelisimini agindirma riski tasiyor. Ornegin, smav problemlerini
¢ozmek veya karmasik sorgulari yanitlamak i¢in yapay zekaya gilivenmek, egitimin temel
bilesenleri olan ¢aba ve entelektiiel gelisim ilkelerini zayiflatir. Arastirma, egitimde YZ'nin
iki uglu dogasinin altin1 giziyor. Bir yandan, uyarlanabilir ve verimli 6grenme sistemlerini
miimkiin kiliyor. Ote yandan, geleneksel egitim uygulamalarini bozarak etik ikilemleri ve
insan merkezli 6grenmenin gelecegi hakkinda sorulari giindeme getiriyor. Felsefi bakis
agilari, teknolojik entegrasyonu temel akademik degerlerin korunmasrtyla dengeleyen bir
egitim sistemini savunarak bu aksakliklarin istesinden gelmek i¢in ¢ok 6nemlidir. Bu,
yapay zeka uygulamalarini gevreleyen etik hususlarin, 6zellikle de posthiimanist ve
transhiimanist ideolojilerin yan iiriinleri olan ChatGPT gibi araglarin potansiyel kotiye
kullaniminin ele alinmasini igerir. Doniistiiriicii bir siire¢ olarak egitim, YZ'yi sorumlu bir
sekilde entegre edecek sekilde evrim gegirmeli ve insanin entelektiiel ¢abalarmin yerini
almak yerine onlar1 tamamlamasmi saglamalidir. Bu, YZ teknolojilerinin istenmeyen
sonuglarin1 hafifletmek i¢in egitim sistemlerinin yeniden yapilandirilmasii gerektirir.
Egitimin amacina yonelik felsefi sorgulama, hizla gelisen dijital bir ortamda bilginin nasil
edinildigini ve becerilerin nasil gelistirildigini vurgulayarak hedeflerinin yeniden
diizenlenmesine rehberlik etmelidir. Egitim kurumlari, YZ'nin etik ve pratik sonuglari
konusunda farkindalik yaratarak, elestirel diisiince ve etik karar verme yetenegine sahip ¢ok
yonlii bireylerin yetistirilmesindeki rollerini geri kazanabilirler. Sonug olarak, bu ¢alisma,
YZ'yi egitime entegre etmek i¢in dengeli bir yaklasima duyulan ihtiyaci vurgulamaktadir.
Teknolojik gelismeler inovasyon igin benzeri gorilmemis firsatlar sunarken, egitimin
oziindeki insani degerleri golgede birakmamalidir. Egitim sektoril, posthiimanizm ve
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Abstract

Artificial Intelligence (AI) has emerged as one of the most transformative
technological developments of the modern era, offering a profound impact on
various sectors, including education. The integration of Al into education
presents a complex interplay of opportunities, challenges, and risks that require
comprehensive exploration. This study adopts a mixed-methods approach,
utilizing bibliometric, conceptual, and hermeneutic analyses to examine the role
of Al in educational contexts. Bibliometric analysis quantitatively and visually
maps research trends, employing tools to analyze 8,288 documents retrieved
from the Scopus database using the keywords "Artificial Intelligence" OR "AI"
AND "Education." Over the past two decades, the field has seen exponential
growth, with contributions from 28,740 authors worldwide. The mapping
highlights key areas of Al application, such as machine learning, deep learning,
educational engineering, and computer-aided instruction, alongside
technologies like ChatGPT, virtual reality, big data, and data mining.
Conceptual analysis dissects critical ideas such as posthumanism,
transhumanism, and their intersection with Al in education. These paradigms
are reshaping education by challenging its traditional roles as a vehicle for
human development and societal progress. Al's role in facilitating personalized
learning experiences underscores its potential for enhancing efficiency and
adaptability. However, it also raises pressing questions about its alignment with
broader educational objectives. Beyond knowledge transfer, education fosters
character development, critical thinking, and social skills areas potentially
undermined by overreliance on Al technologies. The hermeneutic method
provides a deeper interpretation of philosophical texts and literature,
emphasizing the ethical and societal implications of integrating Al into
education. Posthumanism and transhumanism, which advocate for merging
human capabilities with technological advancements, pose existential
challenges to education's foundational values. Tools like ChatGPT, while
powerful, risk eroding academic integrity and critical skill development. For
instance, reliance on Al for solving exam problems or answering complex
queries undermines the principles of effort and intellectual growth, essential
components of education. The research underscores the dual-edged nature of Al
in education. On one hand, it enables adaptive and efficient learning systems.
On the other hand, it disrupts traditional educational practices, raising ethical
dilemmas and questions about the future of human-centric learning.
Philosophical perspectives are crucial in navigating these disruptions,
advocating for an education system that balances technological integration with
the preservation of core academic values. This involves addressing the ethical
considerations surrounding Al applications, particularly the potential misuse of
tools like ChatGPT, which are byproducts of posthumanist and transhumanist
ideologies. Education, as a transformative process, must evolve to integrate Al
responsibly, ensuring that it complements rather than replaces human
intellectual efforts. This requires reconstructing educational systems to mitigate
the unintended consequences of Al technologies. Philosophical inquiry into the
purpose of education must guide the realignment of its goals, emphasizing how
knowledge is acquired and skills are nurtured in a rapidly evolving digital
landscape. By fostering awareness of the ethical and practical implications of
Al, educational institutions can reclaim their role in cultivating well-rounded
individuals capable of critical thought and ethical decision-making. In
conclusion, this study highlights the need for a balanced approach to integrating
Al into education. While technological advancements offer unprecedented
opportunities for innovation, they must not overshadow the humanistic values at
the core of education. By addressing the challenges posed by posthumanism and
transhumanism, the educational sector can harness Al's potential while
safeguarding its mission to develop responsible, ethical, and capable individuals
for the 21st century.

Keywords: Philosophy, Education, Posthumanism, Transhumanism, Artificial
Intelligence
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Introduction

The rapid advancement of technology in the digital era has significantly influenced various aspects of
human life. One of the most dominant technological developments today is Artificial Intelligence (AI) (Coombs
et al., 2021). Al is becoming more widespread and continually evolving, but its reliability continues to be a
topic of debate (Firdaus et al., 2024). The profound growth and application of Al appear to challenge human
cognitive capacity, creating new opportunities while simultaneously presenting risks and challenges to human
existence (Neubauer, 2021). This is because Al has the potential to shift paradigms and reshape cultural norms
across multiple sectors, including education.

The implementation of Al in the education sector is both an opportunity and a dual-edged challenge.
Al offers promising advantages in areas such as learning processes, evaluation, educational management
systems, and policymaking. However, it also raises pedagogical concerns, challenges the educational
framework, and poses risks to literacy, character education, and ethics, particularly with regard to data privacy
(Saputra et al., 2023). While the potential benefits of Al are considerable, its long-term implications, especially
in the context of posthumanism and transhumanism, remain a source of concern (Neubauer, 2021).

Posthumanism and transhumanism are two philosophical paradigms that emerged as responses to the
modern Western Enlightenment's humanist ideals (Cole-Turner, 2022). Posthumanism primarily deconstructs
the notion of humans as the central axis of all existence, proposing that humanity is neither fixed nor inherently
exceptional in the broader context of the world (Nath & Manna, 2023). In contrast, transhumanism advocates
the use of technology to enhance human cognitive and physical capacities (Guerreiro et al., 2022).

The rapid evolution of Al often raises philosophical and ethical questions about its impact on humanity,
particularly in the field of education (Ghio, 2024). Posthumanism challenges traditional perspectives on human
existence, suggesting that technology has the potential to alter human identity and subjectivity. Transhumanism,
on the other hand, supports leveraging Al and advanced technologies to augment human abilities (Merzlyakov,
2022).

Al's impact on human systems is profound, improving efficiency and productivity (Kooli, 2023).
However, it also disrupts human self-awareness and understanding of the environment. The lines between
human and machine identities and subjectivities are becoming increasingly blurred. Al's ability to respond to
complex inquiries and execute commands akin to human actions has created a scenario where human identity
in the age of technological advancement is difficult to define. Furthermore, the essence of humanity is gradually
eroded as machines replace physical and cognitive human skills.

Ethical dilemmas also emerge from the development of Al It fundamentally alters human conditions,
replacing human roles with technology. The superior capabilities of Al make it challenging for humans to
enhance their own skills, thereby widening the gap between humans and machines. While Al provides
unprecedented convenience, it does not align with the essential development of human skills that should

accompany such technological growth.
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The philosophy of educational science, as a branch of philosophy, explores the objectives, processes,
and values within education (Buchanan et al., 2021). The integration of Al into education introduces new
challenges in structuring learning processes dominated by Al. Moreover, it transforms the roles of teachers and
students, as Al influences how students acquire information, often leading to the erosion of their identity and
ethical grounding (Crawford et al., 2023).
The philosophy of educational science is crucial in analyzing the ethical, epistemological, and
ontological implications of posthumanism and transhumanism concerning Al. It not only seeks to understand
the development of Al but also aims to construct a framework for navigating the social and cultural changes
induced by technological advancements.
The complexity and multidimensional nature of Al require critical analysis and profound reflection on
its impact on human behavior and societal patterns. The perspectives of posthumanism and transhumanism, as
interpreted through the lens of educational philosophy, can provide deeper insights into Al's influence on
humanity and the environment. Consequently, the construction of educational philosophy is expected to prepare
society to address the opportunities and challenges posed by Al ensuring its development maximizes benefits
while implementing preventive measures against potential risks and adverse effects.
Research Questions

1. What are the trends and developments in Al research within the field of education on an international
scale?

2. How does philosophy construct the utilization of Al in education?

3. How do posthumanism and transhumanism provide new paradigms in the context of education?

4. What are the ethical implications of integrating Al into educational systems, particularly regarding
students' identity, consciousness, and boundaries?

Method

This study employs a mixed-method approach involving both quantitative and qualitative analyses to
examine the literature on posthumanism, transhumanism, and Artificial Intelligence (AI). The quantitative
approach in this study utilizes bibliometric analysis. Bibliometric analysis is a research method that employs
statistical techniques to describe publication trends and analyze relationships between articles (Ninkov et al.,
2022). Meanwhile, the qualitative approach employs conceptual and hermeneutic analysis. Conceptual analysis
is a technique used to provide a clear understanding of phenomena such as categorization, changes in meaning,
communication, and linguistic comprehension (Laurence & Margolis, 2003). Hermeneutic analysis, on the
other hand, aims to reveal the complex layers of meaning to understand what is said or done by humans and
seeks to clarify the meaning of an object of study (Myers, 2004).

Bibliometric Analysis

The purpose of using bibliometric analysis in this study is to quantitatively and visually explore Al
research in the educational system using bibliometric tools. This study utilizes the VOSviewer (Visualization
of Similarities) software for bibliometric analysis. VOSviewer aims to identify groups and patterns within data
to provide insights into their impact and influence on a research field or publication (Kirby, 2023). VOSviewer

is highly supportive of bibliometric analysis in visualizing and identifying clusters, patterns, and research trends.
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The bibliometric analysis in this study uses articles sourced from the Scopus database over the last 20
years, from 2004 to 2023. The sample search includes article titles, abstracts, and keywords using the terms
"Artificial Intelligence" OR "AI" AND "Education." This study is limited to samples from journal articles,
eliminating document types such as conference papers, reviews, notes, editorials, book chapters, short surveys,
letters, conference reviews, books, and errata. The research query used is: TITLE-ABS-KEY (“Artificial
Intelligence” OR “AI” AND “Education”) AND PUBYEAR > 2003 AND PUBYEAR <2024 AND (LIMIT-
TO (DOCTYPE, “ar”)).

The selection and exclusion of articles in this study are based on specific criteria to ensure relevance,
quality, and depth of analysis that aligns with the research focus. The chosen articles are publications from peer-
reviewed journals, as this type of publication guarantees higher research quality and validity through a rigorous
peer-review process. While often presenting useful information, conference papers and book chapters are
excluded for several reasons. Conference papers typically have a more limited scope and less in-depth
discussion than journal articles, making them less likely to provide comprehensive analysis. Similarly, although
academically valuable, book chapters are often more general and may not adhere to the same rigorous
methodology standards as journal articles. The exclusion of these publication types ensures that the literature
analyzed is the most relevant and reliable for supporting the research questions and methodologies employed.

Conceptual Analysis

Conceptual analysis is a method that involves breaking down complex ideas and examining their
constituent parts. This approach focuses on analyzing concepts related to a specific topic or research domain.
The method aims to understand key concepts such as posthumanism, transhumanism, and artificial intelligence
(Al) in education. Furthermore, this method seeks to identify how these concepts are integrated and applied in
educational theory and practice.

Hermeneutic Analysis

The hermeneutic method is used to interpret the meaning of philosophical texts and literature related
to posthumanism, transhumanism, and Al in the context of education. The researcher attempts to create a
hermeneutic circle to understand the meaning of the text as fully as possible by using both holistic and partial
understandings. The holistic understanding determines the meaning of individual parts, and this understanding
forms the circle as a whole. The functional meaning of each word in the overall sentence and the meaning of
each word in the sentence determine the meaning of each sentence (Retnowati, 2013).

The three methods employed in this research, bibliometric analysis, conceptual analysis, and
hermeneutic analysis, function in a complementary manner to provide a comprehensive understanding of the
topic under discussion. Bibliometric analysis offers a quantitative depiction of the existing research trends and
patterns, forming the foundation for conceptual analysis to identify and delineate the fundamental components
of relevant concepts. In turn, hermeneutic analysis offers a deeper understanding of the philosophical meanings
embedded within the texts and concepts, allowing for a more profound and contextual interpretation. These
three methods work synergistically to present a more holistic and in-depth view of the research topic, bridging
quantitative perspectives with more philosophically grounded qualitative insights.

Results And Discussion

Trends and Research on Al in the Field of Education
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The research findings identified a total of 8,288 documents related to artificial intelligence in education
from the Scopus database over the past 20 years. The growth of research in this field, spanning from 2004 to
2023, shows a significant increase in the number of articles published in Scopus. The progression in the volume

of published articles is illustrated in Figure 1.
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Figure 1. Publication trends over the past two decades

Research trends in Al within the field of education have experienced rapid growth and have become a
focal point of global academic inquiry. A particularly significant surge occurred after 2020. During this period,
research was largely driven by the COVID-19 pandemic, which necessitated a paradigm shift in educational
methodologies, including the integration of AI. However, the current advancements in Al extend beyond teaching
methods and have evolved into sophisticated search engines surpassing human cognitive capabilities.
Consequently, Al research in education has emerged as a global trend and remains an actively explored topic of

interest among international researchers, as illustrated in Figure 2.
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Figure 2. Researcher Maps
Between 2004 and 2023, a total of 28,740 authors conducted research and published findings on Al in

education. Some authors published their research multiple times rather than just once. When the dataset was
filtered to include only authors with a minimum of five published documents, 107 entries met the threshold. Based

on the analysis, the top 10 authors with the highest number of publications are presented in Table 1.
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Table 1. Top 10 Authors Published Document

Author Document Citation
Hwang, gwo-jen 13 529
Villegas-ch, William 11 211
Chiu, Thomas k.f 10 280
Zhang, wei 10 137
Buchwald, dedra 10 120
Winkler-schwartz, alexander 9 500
Del maestro, Rolando f 9 443
Gasevic, dragan 9 318
Ogata, Hiroaki 9 226
Ledwos, nicole 8 497

Based on the threshold analysis, when compared to the total number of documents retrieved, it indicates
that research on this topic is not limited to a small group of individuals. Instead, it has been widely studied by
numerous researchers, demonstrating significant interest in Al research within the field of education. This
widespread interest contributes to the continuous growth of research trends, making it a prominent topic of
discussion today. These researchers come from various countries around the world. A map illustrating the global
contributions by country, filtered to include those with a minimum of 10 published documents and yielding 79

thresholds, is presented in the figure 3.
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Figure 3. Mapping Contribution of Countries

The results of the country contribution map indicate that the larger the representation, the greater the
number of publications produced. The top five countries, ranked based on the number of published documents and

citations received, are presented in Table 2.

Table 2. Rank of Countries by Documents and Citations
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Rank  Country by Document Document Rank  Country by Citation Citation
1 United States 2158 1 United States 69565
2 China 1555 2 China 23268
3 United Kingdom 657 3 United Kingdom 20480
4 Spain 370 4 Germany 11510
5 India 357 5 Australia 10634

The result is essential to analyze researchers' focus on Al in the field of education. Examining
research topics provides valuable insights into current trending areas of study. From the 8,288 articles
published in Scopus, a total of 38,850 keywords were identified. These keywords are analyzed based on their
occurrence frequency within the research. A keyword occurrence map, filtered to include a minimum of 50

occurrences across documents and resulting in 284 thresholds, is presented in Figure 4.
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Figure 4. Mapping Occurrence of All Keywords
The research mapping results indicate that the integration of Al in education is primarily
concentrated on areas such as machine learning, learning systems, engineering education, and deep learning.
Meanwhile, the application of Al is focused on aspects like learning algorithms, ChatGPT, computer-aided
instruction, big data, virtual reality, and data mining, all of which demonstrate high levels of occurrence.
These research topics necessitate a comprehensive analysis of their potential impacts on both teachers and
students. The role of educational philosophy is essential in shaping the application of Al to ensure that

educational systems and learning processes do not adversely affect future generations.

Philosophical Construction of Al Utilization in Education

Al is defined as a technology capable of performing tasks in a manner similar to how humans utilize
their cognitive abilities (Pedro et al., 2019). This positions Al as having significant potential to transform
how learning is delivered and received. Al consists of several core components, including machine learning,

adaptive algorithms, and recommendation systems (Essa & Human-Hendricks, 2023). However, it is
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essential to recognize that education is not solely about transferring knowledge but also involves character
development, social skills, and critical thinking.

The presence of Al in education supports personalized learning, but this should align with
educational goals, which include developing knowledge, skills, and values (Kooli, 2023). The primary focus
of Al in education is on leveraging technology to enhance efficiency and personalization (Chien & Hwang,
2023; Zhang & Aslan, 2021). However, this raises concerns about the potential for dehumanization in
educational processes and diminished social interaction. Therefore, a philosophical construction of Al in
education is needed, analyzed from ontological, epistemological, and axiological perspectives.

Ontology, as a branch of philosophy, discusses the nature of existence and reality (Munn, 2008). Al
in education represents a digital entity capable of interacting with humans by providing feedback tailored to
user needs (Kuhail et al., 2022). In the field of education, Al creates an interdependent relationship between
humans, including teachers and students, and machines. This enables Al to make learning more personal and
adaptive; however, over time, the role of humans risks being diminished by the presence of Al

Epistemology explores the nature and scope of knowledge. From an epistemological perspective, Al
is used to collect, analyze, and disseminate knowledge. In the global education system, Al can process student
data to identify learning patterns, strengths, and weaknesses (Murtaza et al., 2022). However, within the
scope of epistemology, questions arise about whether the knowledge provided by Al is equivalent to that
gained through human experience and interaction. Consequently, the validity and accuracy of Al are still
under question.

Al can be used to make decisions regarding learning strategies and interventions (Pellitier et al.,
2022; Murtaza et al., 2022). However, the current issue lies in determining the extent to which Al can be
trusted to make complex and ethical educational decisions. This is due to Al’s reliance on algorithmic biases
and available data, without considering various external factors that might influence decision-making.

Axiology, the branch of philosophy studying ethics and aesthetics, examines the value Al brings to
education. Al provides benefits such as increased efficiency, personalization, and accessibility to support
education. However, from an axiological perspective, it is necessary to consider whether these benefits align
with the broader educational goals of fostering students’ character development. The risks of Al include
potential dehumanization and reduced social interaction among students, which require ethical deliberation.

A philosophical approach to constructing Al’s role in education is essential for implementing its
benefits and addressing its potential impacts on education. While Al holds great potential for enhancing
efficiency, significant challenges remain, particularly in addressing social and character development issues.
Therefore, the effective consideration of Al must be accompanied by responsibility and a balance between
technology and student interaction in the learning process. Education serves as a platform to shape future
generations.

While Al can enhance learning efficiency, attention must be given to reducing student social
interaction. An effective approach is integrating Al technology within collaborative learning, where students
continue interacting with one another, even using Al-based tools. Al can provide tasks that can be solved
through group discussions, where Al serves as a source of information or an aid, while social interaction

among students remains an integral part of the learning process.
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The Paradigms of Posthumanism and Transhumanism in Education

The paradigms of posthumanism and transhumanism offer radical and transformative perspectives
on the future of humanity, particularly in the context of education (Baelo-Allue & Calvo-Pascual, 2021).
These paradigms dissolve boundaries between humans and technology, fundamentally altering various
aspects of human life, including education, which serves as a primary sector for personal development. These
perspectives necessitate thorough analysis to determine the trajectory of future education. Therefore,
considerations from ontological, epistemological, and axiological perspectives are crucial to shaping
education in an era of technological integration.

Posthumanism asserts that humans are neither fixed nor inherently exceptional entities in the world
(Nath & Manna, 2023). It emphasizes the interconnectedness between humans, technology, and the
environment, challenging classical humanism, which places humanity at the center of all things.
Posthumanism promotes a more inclusive and dynamic view of human existence, integrating human identity
with technological advancements.

In education, a posthumanist approach advocates for holistic learning, where technology is not
merely a tool but an integral component of the learning process (Barik, 2023). Epistemologically,
posthumanism has redefined the way knowledge is acquired, viewing it as distributed and diverse rather than
exclusively human-derived. In this paradigm, Al and other forms of artificial intelligence are recognized as
legitimate sources of knowledge.

Conversely, transhumanism focuses on leveraging technology to enhance human cognitive and
physical capacities (Guerreiro et al., 2022). Within the realm of education, transhumanist perspectives
prioritize not only knowledge transfer but also the development of human potential through technological
means. Epistemologically, transhumanism in education positions technology as a catalyst for accelerating
the learning process by improving access to information.

From an axiological perspective, transhumanist education must address the ethical implications of
technology use. Ensuring that technology is equitably accessible and not misused is essential. As
technological advancements surpass human cognitive capabilities, care must be taken to prevent humanity
from being dominated by technology rather than guided by it.

Both posthumanism and transhumanism present unique opportunities and challenges in education.
Posthumanism emphasizes the importance of interconnected and diverse learning processes, requiring
significant changes in educational structures and methods. Meanwhile, transhumanism offers immense
potential to enhance human skills through technology but faces challenges related to ethics and social
interactions.

Ethical Implications of Al in Educational Systems

A new era in education has begun with the advent of artificial intelligence (Al), which enables
students to access information effortlessly. However, this system also presents challenges and limitations,
particularly in ethical concerns (Kooli, 2023). One of the key ethical challenges in education is that Al or
chatbots could potentially replace human roles and expertise. Students may rely on Al tools like ChatGPT to
substitute teachers for support (Pesonan, 2021).
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Advancements in Al and natural language processing (NLP) technologies within education have led
to significant transformations in programs such as chatbots, enabling them to handle more complex tasks and
interact in ways that mimic human communication (Kooli, 2023). The use of Al, particularly ChatGPT, in
the education sector has raised concerns about the accuracy of the content it provides (Grassini, 2023).

The use of ChatGPT in education poses challenges regarding its reliability and accuracy (Sallam,
2023). This is because ChatGPT cannot evaluate the quality or biases of the sources it retrieves to provide
relevant information (Pavlik, 2023). Although ChatGPT's sources are often deemed unreliable and require
further reasoning, a study conducted by Kooli (2023) found that ChatGPT successfully answered multiple-
choice questions from a university assessment with perfection. Consequently, using ChatGPT or similar Al
tools to answer questions may constitute a violation of educational principles, conflicting with the goals of
education.

Relying on ChatGPT, chatbots, or other Al technologies to solve exam problems undermines the
foundational principles of learning and academic integrity (Kooli, 2023). Therefore, the ethical use of Al in
the era of advanced chatbots has become a significant concern in education. Such Al usage could compromise
the quality of student skills and impede the development of essential abilities for the current Education 5.0
era.

The skills targeted in Education 5.0, such as critical thinking, creativity, reasoning, and the
application of concepts to real-life situations, risk being undermined by the proliferation of Al chatbots. This
is because the academic use of chatbots negatively impacts the reliability of assessments. The reliability of
the evaluation process, which should reflect consistency and stability in learning outcomes, is compromised
by Al chatbots, resulting in outcomes that fail to represent students’ true competencies.

The use of Al chatbots poses significant risks to the reliability and validity of assessments when they
are misused during examinations (Kooli, 2023). Al chatbots can provide immediate answers to questions
posed by students, fostering academic dishonesty and undermining skill development. Additionally, their use
can create inequities between students with access to Al tools and those without, leading to further
imbalances in educational opportunities.

Implementing Al in education is crucial for educators to harness this technology responsibly,
ensuring that its use focuses on efficiency and the development of students' character. Educators can employ
Al to tailor instructional materials to students' individual learning needs while ensuring that students remain
engaged in profound social interactions. This approach can mitigate the tendency of Al to replace human
roles in education, ensuring that technology complements rather than replaces a more holistic educational
process. Educators must ensure that the use of Al in education is not merely about providing quick answers,
as this is vital for preserving students' critical thinking skills. Consequently, the presence of Al should not
diminish students' motivation to ask questions, analyze, and critically evaluate the information provided by
Al. Furthermore, educators need to create opportunities for students to engage in discussions and
collaborative group work, which fosters social skills and enhances their ability to collaborate in real-world

contexts.
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Philosophical Construction of Educational Science in Relation to Posthumanism and
Transhumanism in Artificial Intelligence

Posthumanism and transhumanism are complementary perspectives shaping the future of education.
Posthumanism encourages interconnectedness, inclusivity, and balance within the educational domain. This
is supported by transhumanist views, which advocate for technological transitions in education to surpass
human limitations. Thus, a critical evaluation and strategic use of technology in education must be
undertaken, ensuring that its potential in the current era, particularly in technology, is harnessed while
preserving ethical values and social interactions.

The integration of posthumanist and transhumanist perspectives suggests that education will advance
significantly, yet this progress will also amplify the challenges tied to education's core objectives. Ethical
considerations and academic values become increasingly difficult to uphold with the presence of ChatGPT,
a product of both posthumanist and transhumanist ideologies. ChatGPT provides students with ease in
answering questions and interacting as if it were human. As the next generation leans toward simplified
access to solutions, ChatGPT will likely remain a preferred alternative for students.

Machines demonstrate superior performance and innovation, often outpacing humans in data
analysis and expertise. However, they lack the nuanced understanding and contextual awareness that humans
possess. Therefore, while technological advancements driven by posthumanism and transhumanism are
indispensable in the current era, it is crucial to remain cautious about their limitations, particularly in ethical
contexts.

The philosophical construction of education must address the increasing dependence on Al chatbots
like ChatGPT, because the foundation of philosophy can establish ethics and sustainability (Nurziana &
Firdaus, 2025). Education must reconstruct systems disrupted by the significant advancements of
posthumanism and transhumanism. Philosophical perspectives should realign the purpose of education,
emphasizing how knowledge is acquired and skills are developed. Educational values can be reclaimed by
fostering awareness of the impacts and potential drawbacks associated with these technologies.
CONCLUSION

Research trends in Al within the educational field have experienced rapid growth, becoming a focal
point of global academic attention. The advancements of Al today extend beyond learning methodologies,
evolving into search engines that surpass human cognitive capabilities. Philosophical approaches to Al in
education are critical for applying its benefits while addressing its broader impacts. While Al holds immense
potential to enhance efficiency, it also presents numerous challenges, particularly in addressing social issues
and character formation.

Posthumanist and transhumanist perspectives herald significant educational advancements but risk
undermining essential skills such as critical thinking, creativity, reasoning, and the application of concepts in
real-world scenarios, particularly with the rise of Al chatbots. Education must reconstruct its systems, realign
its objectives, and refine how knowledge is acquired. This approach ensures that the values of education are
preserved and that its benefits are understood alongside its limitations.
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Oz

Sosyal bilimlerin 15181nda sekillenen iletisim alani, disiplinlerarasi bir gegise sahip olsa da
kendi sinirlari olan bir bilim olarak kabul edilmektedir. Tarihsel siire¢ iginde iletigim bilimi
farkli konu basliklari etrafinda gelismis olup giiniimiizde teknolojik gelismelere bagli olarak
farkli arastirmalarla yapilanmaya devam etmektedir. Bu arastirmalarda farkl arastirma
yontemlerinin kullanilmas1 arastirmacilarin da farkli kutuplarda yer almasina neden
olmustur. Tletisim alaninda yapilan arastirmalarda nesnel olanin gegerli oldugunu savunan
arastirmacilar nicel arastirmayi oncelerken, insan dogasinin temelinde iletisimi ele alan
arastirmacilar nitel aragtirma yontemini kullanmaya baslamistir. Bu kutuplasmaya ek olarak
her iki yontemin de arastirma konusu 6zelinde entegre olmasini savunan arastirmacilar da
mevcuttur. Yapilan aragtirmalarda nitel arastirmanin o6zellikle kullanilmasinm nedeni
iletisimsel siire¢lerde insan davranislarinin, insana dair biitiin olgularin detayli agiklanmasi
ihtiyacidir. Nitel arastirmalar, insan ve insana dair olaylarin ve olgularn altinda yatan
nedenlere odaklanmaktadir. Post-pozitivizm ekseninde sekillenen nitel arastirma yontemi
insanin kendi gercekliginin temeline iner. Nitel arastirmalar, insan davranisini ve bu
davranis etrafinda gelisen olaylar1 derinlemesine anlamayi, tanimlamay: ve detayli bir
sekilde agiklamay1 amaglar. Iletisim alaminda yapilan arastirmalar gozlemlendiginde nitel
arastirma siirecinin asamalarinin tam olarak anlagilmadigi gorilmiistiir. Bu dogrultuda da
yanlis adimlarin uygulandig1 veya arastirma siirecinin eksik asamalarinin oldugu dikkat
¢ekmistir. Bu makalede ise Oncelikle nitel arastirmaya dair biitiin siirecler literatiir
dogrultusunda agiklanmistir. Nitel arastirmanin temel felsefesi, arastirma probleminin ve
arastirma sorusunun nasil yazilmasi gerektigi, arastirma desenleri, drnekleme yontemleri,
veri toplama araglari, veri analiz yontemleri, gegerlik ve giivenirligin nasil saglanabilecegi
aciklanmaya c¢alisilmistir. Bu ¢alismanin kapsami iletisim alanindaki arastirmalar oldugu
icin iletisim alaninda yazilan lisansiistii tezler (yiiksek lisans ve doktora) incelenmek
istenmistir. Arastirmada problem olarak goriilen konu, Tirkiye’de iletisim alaninda
universite Ogrencilerinin hazirlamis olduklar1 tezlerde, nitel arastirma siirecindeki
metodolojik sorunlardir. Arastirmanin amaci, Uiniversite 6grencileri tarafindan hazirlanan
tezlerde nitel arastirma siirecinde ortaya ¢ikan metodolojik sorunlar belirlemektir. Diger bir
deyisle nitel arastirma siirecine arastirmacilarin uyup uymadiklari, eksiklikleri ya da fazla
yer verdikleri konular iizerinde durulmustur. Gergeklestirilen hatalara yonelik ¢oziimlerin
neler olabilecegi tartigilmistir. S6z konusu arastirmanin durum g¢alismasi deseni i¢inde yer
aldig1 goriilmiistiir. Tek bir web sitesine (ortam) yiiklenmis yiiksek lisans ve doktora tezleri
lizerinde inceleme yapilmistir. Dolayisiyla biitiinciil tek durum deseninde arastirma
gerceklestirilmistir. Bu kapsamda Tiirkiye’de ulusal nitelik tasiyan tez merkezinden 6lgiit
ornekleme baglaminda ve dokiiman analizi veri toplama teknigine gore 26 tez belirlenmistir.
Incelemeye alian tezler sadece yontem agisindan degerlendirilmis olup literatiir taramast,
akademik dil kullanim1 vb. etmenler analize dahil edilmemistir. Bu dogrultuda belirlenen
tezler betimsel igerik analizine tabi tutulmustur. Betimsel igerik analizinde Onceden
belirlenen temalar ise nitel arastirma siirecinin asamalaridir. Arastirmanm smirlilig
kapsaminda gecerlik ve giivenirlik kriterleri saglanmaya c¢alisilmistir. Elde edilen
sonuglarda ise 6zellikle arastirmacilarin arastirma problemi ve arastirma sorusu arasindaki
farki algilayamadigi, arastirma desenini tam olarak tanimlayamadig: goriilmiistiir. Bunun
yaninda oOrneklem ozelinde incelenen calismalarda gegerlik ve giivenirlik kriterlerini
saglama konusunda arastirmacilarin sorunlar yasadigi tespit edilmistir. Elde edilen sonuglar,
gelecekte iletisim alaninda ¢alisma yapacak arastirmacilara, 6grencilere ve akademisyenlere
nitel arastirma siirecinde dikkat etmeleri gereken noktalari gostermektedir. Arastirmada
tizerinde durulan sorunlarin nitel arastirmanmn kalitesini disiirdiigii gozlemlenmistir.
Dolayistyla makalenin sonu¢ bolimiinde arastirmacilara nitel aragtirmanin kalitesini
artirmaya yonelik onerilerde bulunulmustur. Bu 6nerilerin ileride iletisim alaninda yapilacak
nitel arastirma temelli ve ayn1 zamanda karma yontem arastirma gelenegini kullanacak
calismalara metodolojik anlamda katki saglayacag: diistiniilmektedir.

Anahtar Kelimeler: letisim, Sosyal Bilimler, Nitel Arastirma, Gegerlik, Giivenirlik.
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Abstract

The field of communication, which has been shaped in the light of social
sciences, is considered a science with its own boundaries, although it has an
interdisciplinary transition. Historically, communication science has developed
around different topics and continues to be structured with different researches
depending on technological developments today. The use of varied research
methods in these studies has caused researchers to be at different poles. While
researchers who argue that the objective is valid in researches conducted in the
field of communication prioritize quantitative research, researchers who address
communication as the basis of human nature have started to use qualitative
research method. In addition to this polarization, there are researchers who
advocate that both methods should be integrated in the specific research subject.
The reason why qualitative research is used in the conducted studies is the need
for detailed explanation of human behaviors and humans in communication
processes. The qualitative research method, which is shaped on the axis of post-
positivism, goes to the basis of the person's own reality. Qualitative researches
aim to deeply understand, define and explain human behavior and the events that
develop around this behavior. It has been observed that the stages of the
qualitative research process are not fully understood in researches conducted in
the field of communication. In this context, it was aimed to examine the
postgraduate theses written in the field of communication. The aim of the
research is to identify the methodological problems in the qualitative research
process in theses prepared by university students in the field of communication
in Turkey. In other words, the research is set to examine how the qualitative
research method is applied in the theses prepared by university students and the
mistakes made. It was seen that the research in question is included in the case
study design. An examination was made on master's and doctoral theses
uploaded to a single website. Therefore, a holistic single case design research
was carried out. In this context, 26 theses were selected from the national thesis
center in Turkey using criterion sampling, according to the document analysis
data collection technique. The selected theses were subjected to descriptive
content analysis. Within the scope of the limitation of the research, validity and
reliability criterias were tried to be provided. In the results obtained, it was
determined that the researchers especially had problems in the research problem,
research question, research design and validity-reliability. It was observed that
these problems reduced the quality of the qualitative research. These results
show students and academics who will study in the field of communication in
the future the points they should pay attention to in the qualitative research
process. Therefore, in the conclusion section of the article, suggestions were
made to researchers to increase the quality of qualitative research. It is thought
that these suggestions will contribute methodologically to future studies in the
field of communication that are based on qualitative research and also use the
mixed method research tradition.

Keywords: Communication, Social Sciences, Qualitative Research, Validity,
Reliability.
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Introduction

In communication sciences, which progress on the basis of social sciences, research is increasing in
light of the technological developments. When we look at the research from a historical perspective, it is striking
that quantitative research is predominantly used. Indeed, over time, there has been a need for detailed
explanations of human behavior and all human-related phenomena. At this point, the qualitative research
method has begun to be used by researchers and has paved the way for discussions on the method.

The qualitative research method, shaped on the axis of post-positivism, goes to the basis of the person's
own reality. Qualitative research aims to deeply understand, define and explain human behavior and the events
that develop around this behavior in detail (Ari, Armutlu, Tosunoglu & Toy, 2009). A qualitative research
begins with determining the problem about the determined subject of the research. Then, a theoretical
framework is created for the subject. Research question or questions are written according to the theoretical
framework. One or more of the purposeful sampling methods are selected in the context of the subject and
problem in question. Data collection tools are created in this direction. The obtained data are examined
according to the data analysis methods. The validity and reliability criteria of the research are provided and
explained in detail. The limitations of the research, if any, are explained. The analytical generalizations that
exist in the context of the subject, theory or method are defined. Finally, the contribution to the field and theory
studied is clearly conveyed (Yildinm & Simsek, 2011). The explained stages of qualitative research are
sometimes ignored by researchers. It is especially seen that researchers cannot provide objectivity in qualitative
research. In addition, it is noteworthy that they cannot provide and explain the validity and reliability criteria
(Borman, LeCompte & Goetz, 1986; Mays & Pope, 1995; Myers, 2000; Sandelowski, 1986).

The problems experienced in the qualitative research process necessitate further examination of how
qualitative research processes are carried out in research. In this way, the quality of qualitative research can be
discussed. By making the problems experienced in research visible, researchers can be given suggestions for
the future. Therefore, it is anticipated that this article will make an important contribution to increasing the
quality in qualitative research.

1. Understanding the Qualitative Research Tradition

Qualitative research is a type of research that examines human relations and the nature of various
activities or contents in these relations (Fraenkel & Wallen, 2006). “Research in which qualitative data
collection techniques such as observation, interview and document analysis are used and a qualitative process
is followed to present perceptions and events in a realistic and holistic manner in a natural environment”
(Yidirim & Simsek, 2011: 39) is qualitative research. Developments in the field of social sciences, especially
in communication sciences, have paved the way for the use of qualitative research methods in the historical
process. In the studies conducted, it was realized that important details about the subject could not be revealed,
especially when working on large samples in a quantitative perspective. Qualitative research began to take shape
in the post-positivist understanding as opposed to the quantitative research tradition based on positivism.

The positivist paradigm does not care about information that has not been drawn with clear boundaries.
In its objectivity perspective, it is understood that information that cannot be measured cannot be scientific
information (Sargut, 2002: 125). The post-positivist paradigm defines systems as variables whose boundaries

cannot be known in advance. This paradigm explains that measurements cannot always be made and that there
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cannot be definite results. The idea that the future is not clear, is uncertain and that this is a result of nature
prevails (Neuman, 2003: 91; Yildirim & Simsek, 2011: 32). While objectivity is important in positivism, in
post-positivism, each individual is seen as important and creates his/her own reality. Therefore, subjectivity is
seen as important. Therefore, in the logic of qualitative research, humans and all activities related to humans
are seen as a whole and are intended to be understood. In this research approach, humans are intended to be
examined in their own natural environment. Thus, the subject being investigated is interpreted according to the
person being examined’s own opinion.

The main purpose of the qualitative research approach is to seek answers to questions such as how the
researched subject is realized, how it is formed, the reasons underlying its formation, how the activities are
prepared, etc. (Biiyiikoztiirk et al., 2016: 244). In line with the definitions made, the characteristics of qualitative
research are listed as follows (Fraenkel & Wallen, 2006; McMillan, 2000):

° The research is conducted in the natural environment of the individuals/groups in the sample.

o The researcher performs the data collection process directly from the source.

o Detailed descriptions that will enrich the research are included.

e The process is focused on. An examination is made on why and how the behaviors of the individuals
in the sample occur.

e Inductive data analysis is performed. In this way, important generalizations can be reached.

o The researcher's perspective is also important in qualitative research. He/she can participate in the
research process directly or indirectly.

Patterns are an important guide when designing qualitative research. These patterns shape the
researcher's roadmap. These patterns do not remain fixed and may vary depending on the process of the
research.

2. Problem Identification and Research Question Preparation in Qualitative Research

In a qualitative study, the research problem may arise as a result of the researcher's curiosity or may be
a solution to a problem that he/she sees as problematic (Sandelowski, 1986). The researcher needs to review
the literature to clearly determine the problem. Thus, it creates the theoretical basis for the problem (Creswell,
2002). When determining the problem of the study, the researcher also needs to consider his/her own
competencies. These competencies can be listed as the ability to review the literature, the difficulty of solving
the problem, and financial resources. It should be noted that the research problem should not be confused with
the research question or the questions included in the data collection tool. For example, "difficulties experienced
by a first-year university student” is a problem statement sentence. The researcher or research groups may want
to investigate the difficulties experienced by a first-year university student.

The research question is created to explain the determined problem in more detail. According to Simsek
and Yildirim (2011), the theoretical basis of the researched topic is created with the research question/questions.
Or, as the literature review is conducted, the research questions may change, decrease or increase. Preparing a
research question and literature review is an interactive process. Research questions may consist of open-ended
questions as well as closed-ended questions. Open-ended questions are questions that require personal
interpretation. They are questions that do not have any answer options (Ural & Kilig, 2013: 55). Open-ended

questions are selected when there is no source or theoretical basis on the topic. For example; “What is the
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corporate communication structure of brand X?” is an open-ended question. This main question may also
include sub-questions. For example; “What is the quality of corporate communication between the human
resources and accounting departments of brand X?”” can also be asked as a sub-question. Closed-ended questions
have a conceptual structure or a theoretical basis. For example; “How do you think the corporate culture of
brand X affects the structure of corporate communication?” is also a closed-ended question.

3. Guide to Qualitative Research: Research Designs

In order for a research to be consistent, a strategy or roadmap is needed. In other words, a guide is
needed that explains how all stages should proceed. The research design also serves as a guide at this point.
Under this heading, the characteristics of six research designs frequently used in qualitative research are briefly
mentioned. At the same time, a sample topic is evaluated through six designs.

The first qualitative research design is ethnographic research, also known as cultural analysis. First of
all, it is necessary to mention the meaning of the word ethnography. “Ethno” means human. “Grai”” means to
define. Therefore, the word ethnography means to define human. Ethnographic research is a research design
that establishes a relationship with a group in order to define and describe their cultural structure, behavioral
patterns, and experiences. Since close relationships with the group must be established, the data collection
process begins with observation and continues with interviews and documents regarding the group’s culture
(Biiytlikoztiirk et al., 2016: 19). The theoretical basis of this research design is based on the anthropology
tradition (Patton, 2015). The reporting process is in the form of defining behaviors, data analysis process, and
interpreting the results (Lerum, 2001). In short, ethnographic research attempts to define the culture under study
from the perspective of individuals or groups within that culture. It conveys this perspective by giving direct
quotes in the language specific to the culture being studied (Yildinm & Simsek, 2011). For example, let's say
the research topic is purchasing behavior on social media-consumer behavior. Let's determine a research
question and participants to be included in the sample in the context of the ethnographic research design. The
research question according to this design is: What are the cultural factors that affect the consumption behavior
of consumers living in the Eastern Anatolia region of Turkey on social media? According to the research
question, the participants of the study can be consumers living in the specified region and using social media
(there can be 20 or 30 people). Employees or managers of businesses with social media can be included in the
sample.

The second design to be explained is phenomenological research. This research design focuses on
situations that people are aware of but do not have a deep understanding of (Cropley, 2002). The aim of
phenomenological research is explained as “discovering the meaning of individuals’ experiences of a certain
phenomenon” (Creswell, 2007). Its conceptual philosophy is existentialism. This design focuses on how people
interpret and give meaning to their lives (Wade & Tavris, 1990). Interview method is usually used as the data
collection tool. Interviews are conducted to reveal people’s experiences and meanings of the existing
phenomenon (Biiytikoztiirk et al., 2016: 21). Within the scope of purposeful sampling methods, people who
have experience about the phenomenon being researched and are willing to provide data should be selected
(Padilla-Diaz, 2015). Based on the example given in the previous design, a sample research question for

phenomenological research could be: What does shopping on social media mean for women living in the
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Eastern Anatolian region of Turkey? The participants of the research may be 5 or 6 female consumers living in
that region.

Theory generation design is defined as “a form of theory development based on systematically
collected and analyzed data” (Yildirnm & Simsek, 2011). The most basic form of data collection to reveal
themes for the theory to be created is interviewing (Hesse-Biber & Johnson, 2015). Continuous comparative
analysis is performed during the data analysis process (Yildirim & Simsek, 2011). During the reporting phase,
the coding done in the analysis and the themes reached are clearly explained. The model and visuals created for
the theory should be clearly included in the study. When the example given topic is addressed according to the
theory generation design, the research question is: What concepts and processes can explain the purchasing and
decision-making status of female consumers living in the Eastern Anatolia region of Turkey via social media?
Participants can consist of 20 or 30 female consumers living in that region, experts in the field of social media
marketing (5 or 6 people), and academicians who are experts in sociology and psychology (15 or 20 people).

One of the most frequently used designs in qualitative research is the case study design. A case study
is aresearch design that studies a current issue or event holistically within its own boundaries/reality and focuses
on multiple data sets (Yildirim & Simsgek, 2011). The purpose of a case study is to see the details of the situation,
to put forward possible explanations regarding the situation and to evaluate a situation (Gall, Borg & Gall,
1996). As stated, multiple data sets are examined in case studies. Therefore, it is recommended to use all of the
observation-interview-focus group-document techniques in data collection (Yin, 2009). There are four types of
case study designs: holistic single case design, nested single case, holistic multiple case design and nested
multiple case design (Yin, 2009: 39; Simsek & Yildirim, 2011: 290-292). In the holistic single case design,
research is conducted on a single unit of analysis. Like a company, a factory or a school. In the nested single
case design, there is only one case. However, this case may contain sub-units or layers. For example, a business
is divided into departments. As can be understood, the holistic multiple case design is also selected when
multiple cases need to be addressed and examined holistically. An example of a holistic multiple case can be
given for studying the reputation perception of markets as private markets and state-owned markets. The nested
multiple case design also focuses on more than one case, as in the holistic multiple case design. However,
multiple cases are also divided into sub-layers within themselves and examined. Thus, multiple cases can be
compared with each other. An example can be given for dividing private markets and state-owned markets into
departments/sections within themselves regarding the reputation perception of markets. When we consider the
sample subject given in the previous designs in general according to the case study design, the research question
is: What kind of socialization process does an 18-year-old young person who has just subscribed to a shopping
account on social media experience? The participants of the research can be an 18-year-old person who has just
subscribed, his/her family and friends.

Another qualitative research design is the action research design. In this design, individuals take action
to demand change in their own jobs or professions and conduct a systematic research (Costello, 2007). Any
person in any profession, who is considered an expert in this field, can use this research design in their research.
The aim of the design is to research the problems that people encounter in any application in their profession,
to produce solutions and to increase the quality of the application (Biiyiikoztiirk et al., 2016: 266). In general,

action research is seen as a strong design used to encourage the transformation of the social structure (Norton,
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2009). For example, a social media expert experiences some communication problems both with customers and
with the use of the application while managing the social media accounts of the institution he works for. At this
point, the research question in the context of the action research design could be: How can the communication
problems and conflicts experienced by the social media expert with the institution he works for and the social
media account be resolved? In line with the research question, participants can be people who purchase products
via social media accounts (this could be 10 or 15 people), other people working on the institution's social media
account and senior managers of the institution. Data can also be collected from the participants with a survey.
Ferrance (2000) also states that surveys and tests can also be used in this research design.

Finally, the narrative research design focuses on and analyzes people's experiences of an event or
behavior, their lived stories. The researcher tries to reveal the meaning that the person attributes to the
experience (Gay, Mills & Airasian, 2009). The narrative research design is a design used in different disciplines
(anthropology, psychology, education, history, etc.) (Creswell, 2007). In general, data collection tools in
narrative research can be field notes, storytelling, diaries, interviews, letters, biographical texts and
autobiographical texts (Gay, Mills & Airasian, 2009). If the sample topic given under the title is investigated in
the narrative research design, the research question could be: What is the success story of a person who has
shopped on social media for many years and then set up and managed his/her own social media account? The
participant becomes the manager of the social media account.

The researcher who determines the design he/she will use in his/her research also begins to shape the
people he/she will reach in his/her mind. The important thing is to reach these people using the right sampling
method.

4. What are the Sampling Methods in Qualitative Research?

In a qualitative study, the sample determined should explain the relevant topic correctly. It should be
aimed at solving the problem of the topic. A sample that will contribute to the research questions and the
literature should be selected (Baltaci, 2018). There should be prior knowledge about the field to be researched
(Yidirim & Simsek, 2011). In order to select the right sample, the researcher should also consider factors such
as material, moral and time.

In qualitative research, the sample is selected purposefully. Because the sample of the research needs
to provide a lot of in-depth information about the topic being researched (Biiyiikoztiirk et al., 2016: 249). In
qualitative research, “the researcher tries to understand natural and social events or phenomena in the context
of selected situations and to discover and explain the relationships between them” (Biiytikoztiirk et al., 2016:
90). Purposive sampling methods frequently used in qualitative research can be listed as outlier case, maximum
diversity, similar, typical case, quota, critical case, snowball, criterion and easily accessible case (Patton, 2015).
The listed sampling methods can be explained as follows: Outlier case if there are situations that appear to be
outliers in a research problem, this sampling method can be preferred. Outlier cases can be clearly defined and
solutions to the research problem can be discussed. Maximum diversity if the purpose of a research is to discuss
diversity or if the sample needs to reflect diversity, this method is preferred. Analogous case this sampling
method, attention is paid to the selection of similar groups from the research universe. Therefore, the changes
within the selected groups are minimized. Typical case if a non-extraordinary, typical, normal or mediocre event

is desired to be shown, discussed or resolved in the research, this method can be preferred. Quota method is
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similar to the stratified sampling method, which is one of the probability sampling methods. However, in quota
sampling, the ratio of the stratum in the universe is not considered when selecting people from the sample. A
representative quota is set. The researcher has a role in the process of selecting people up to the determined
quota. Critical case If the research topic indicates a critical situation, this method can be preferred. The idea in
this method is that the existing critical situation is likely to occur in another similar area. For example, if the
price of a product is cheap in one store, it may also be cheap in another store. Snowball the researcher reaches
the first person in the research universe in line with the research problem and purpose. Other people or groups
that will be included in the sample can be reached in line with the information received from this person. This
process continues like a snowball growing until the desired sample size is reached. Criteria the researcher
determines some criteria in advance by considering the research problem. For example, whether people use
social media, shop online or are university graduates. In line with the determined criteria, people, objects or
events are reached in the context of the desired number. Easily accessible situation sampling method is a
sampling method in which the researcher can choose people or situations that are close to him/her and that
he/she can easily reach (Patton, 2015).

5. Data Collection Tools in Qualitative Research

After determining the universe and sample of the research, the researcher should determine the data
collection tools. In a qualitative research, the data collection phase is a process that requires continuity.
Individuals, groups or situations must be observed continuously. In this way, in-depth and rich data can be
reached. Interviews are conducted with people according to the selected sample. Documents, records,
documents, in short, various sources related to the subject being researched are examined (Fraenkel & Wallen,
2006; McMillan, 2000). In this article, interviews, observations and document reviews, which are frequently
used in qualitative research, are also mentioned.

“Interview is the process of asking questions prepared in accordance with the purpose of the research
to the person/people whose opinion is needed and getting answers” (Ural & Kilig, 2013: 63). The reason for
using interview as a data collection tool in a qualitative research is to determine the perspectives of the people
in the sample on the subject. The experiences, perceptions, images and ideas of the people on the subject are
reached with the interview (Bengtsson, 2016). The interview technique used as a data collection tool is divided
into different classifications in a qualitative research. Interviews can be classified as structured, unstructured,
semi-structured, ethnographic interviews, focus group interviews (Bilyiikoztiirk et al., 2016: 155).

In a qualitative study, observation data collection technique is the witnessing process that the researcher
carries out to reach concrete evidence in order to explain the research topic (Ural & Kilig, 2013: 64).
Observation technique is classified in different ways in the context of the differentiation of space and the role
of the researcher. In the context of the differentiation of space, observation is divided into two as natural
observation and controlled observation. In the context of the role of the researcher, the process of participatory
observation and non-participatory observation takes place (Erkus, 2005).

Another data collection technique is document analysis. Creswell (2002) calls document analysis the
scanning of written documents that include the research topic and all kinds of information related to the research
problem. The information obtained as a result of the scanning should create integrity. Document analysis also

includes literature review. At the same time, it ensures that the data obtained from other data collection tools
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(interviews and observations) in the research conducted are systematic with document documents (Baxter &
Jack, 2008). In document analysis, in addition to written records, visual (photographs), auditory (sound
recordings) and audio-visual (video) materials can also be analyzed within the scope of the research.

6. Data Analysis Methods in Qualitative Research

It is seen that descriptive analysis and content analysis are generally performed on the data collected in
qualitative research. In a qualitative research, descriptive analysis facilitates the interpretation of the data
obtained by the data collection tools by organizing them. In this analysis method, some themes are determined
in advance and the data obtained are interpreted or classified within the framework of these themes. In the
descriptive analysis method consisting of four stages (Yildirim & Simsek, 2011: 224):

e First, a boundary is drawn for analysis in light of the concepts highlighted in the research, the problem
of the research, the research questions and the data collected.

o The next stage is to read and organize the obtained data according to the thematic boundary drawn.

o In the third stage, the read and organized data are defined by making direct quotes.

o In the last stage, the defined data are explained in the context of the subject, associated with certain
concepts and semantic inferences are made.

Content analysis is actually a thematic coding method. It focuses on frequently repeated topics in the
obtained data. The stages of content analysis can be listed as follows (Bengtsson, 2016; Merriam & Grenier,
2019):

e The coding process is performed on the obtained data.

o The codes are examined and combined to create categories. Sometimes the theme can be reached
directly from the codes. The categories also complement each other semantically to create themes.

o All codes, categories and themes are checked and organized.

e Finally, all findings are read, defined and interpreted to complete the content analysis process.

7. How to Ensure Validity and Reliability in Qualitative Research?

Researchers should also know that they need to present their findings to the reader in a valid and reliable
way while performing data analysis, because readers are curious about the accuracy and consistency of the
research while focusing on the research topic, method and findings.

In a qualitative study, validity refers to the impartiality of the researcher and the accuracy of the data.
The criteria for the validity of a study can be expressed as follows (Denzin & Lincoln, 2008):

o The problem of the research should be examined as a whole.

o All the characteristics of the subject being researched should be focused on.

e When collecting data from the research sample, back-confirmations should be taken to obtain in-
depth data.

e Subjecting the data to expert control is also a factor that increases validity.

In addition to the validity criteria listed, it is recommended that more than one researcher be involved
in the data collection process of qualitative research instead of a single researcher. In this way, comparisons can
be made on the subject by different researchers. In this case, it can minimize the reflection of the researchers'

biases.
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The validity approach is addressed in two ways. The first is the internal validity approach. Internal
validity can be defined as the ability of the qualitative research process followed by the researcher in the context
of the research topic to reveal the reality of the subject. In fact, the fact that the researcher's interpretations of
the situation he/she observes reflect the truth, the findings are meaningful and consistent within themselves, and
the findings are presented with evidence (participant views, photographs, documents, etc.) increases internal
validity (Morse, 2016; Silverman, 2016). The second validity approach is external validity. External validity
refers to the generalizability of the results obtained from qualitative research. The idea of generalization in
qualitative research is that the result of the research encounters similar results when there is a similar situation
or phenomenon in a different study (Baltaci, 2018; Teddlie & Yu, 2007). In fact, qualitative research is not
conducted for the purpose of generalization. The generalization mentioned here is analytical generalizations. In
other words, they are generalizations made at a smaller level.

Reliability, on the other hand, indicates that the research results can be seen again in other studies.
Indeed, when it comes to the field of social sciences, reliability can be seen as a problem. Because human
behavior is not clear. Sometimes it can be inconsistent and variable (Karatag, 2015: 77-78). According to Baxter
and Jack (2008), the following criteria must be met in order to ensure reliability in a qualitative study:

o The research must have continuity over time.

e There must be agreement between researchers (scoring must be consistent).

e Internal consistency must be achieved.

As can be seen, one of the criteria for ensuring the reliability of a qualitative study is that there should
be internal reliability. Internal reliability is related to whether other researchers obtain the same results using
the same data on the topic being researched. In a qualitative study, the use of descriptive analysis, the presence
of more than one researcher, the support of data obtained from observation with data obtained from interviews,
and the theoretical infrastructure explained in depth are the factors that provide internal reliability (Yildirim &
Simsek, 2011: 263). External reliability is provided by presenting all data obtained from the study to the reader
in a transparent manner, and by clearly explaining the sample and the sources accessed (Connelly, 2016). As a
result, the researcher must present all stages in the research he/she constructs, from the literature to the sample,
from data collection tools to data analysis and findings, in a clear and transparent manner.

8. Method

The problem of this research is the methodological problems in the qualitative research process in the
theses prepared by university students in the field of communication in Turkey.

The purpose of the research is to determine the methodological problems that arise in the qualitative
research process in the theses prepared by university students. In other words, the deficiencies in the research
stages or the topics they over-emphasize are emphasized. The possible solutions to the problems that arise are
discussed. In line with the problem and purpose of the research, the research question (RQ):

RQ: How are the steps of the qualitative research process reflected in the ~ theses of university
students in the field of communication in Turkey?

It can be said that the research in question is included in the case study design. As stated, this type of
design is defined as "the in-depth examination of one or more events, environments, programs, social groups

or other interconnected systems" (McMillan, 2000). In this study, an examination is made on master's and
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doctoral theses uploaded to a single website (environment). Therefore, it can be said that the research was
carried out in a holistic single case design.

8.1. Sample

For the research, it was deemed appropriate to use the criterion sample, which is one of the purposeful
sampling methods. The determined criteria are that the theses to be examined should be in Turkey, in the field of
communication, and should cover master's or doctoral theses. At the same time, theses were examined only from a
methodological perspective. In this direction, from the theses included in the Thesis Center of the Turkish Council of
Higher Education, only the theses that were in the communication index and used the qualitative research method
were examined.

8.2. Data Collection Tool and Process

In this article, within the framework of document analysis, theses (documents) uploaded to the
specified thesis center were scanned. As a result of scanning the master's and doctoral theses in the
communication field of the thesis center (website), 7400 records were found. In fact, only 2000 of these records
are displayed. Within the scope of the research, the theses on the first 4 pages of the thesis center's website were
examined. One of the reasons for examining the theses on the first 4 pages of the research is that the research
was structured by a single author. Reducing the number of theses allows the author to make more detailed
analysis. In addition, although the research was developed within the framework of qualitative research, it was
aimed to save time. There are a total of 120 theses on the first 4 pages of the website. 26 of these 120 theses
used only the qualitative research method. While 21 of these 26 theses were master's theses, 5 were doctoral
theses (Thesis Center of the Turkish Council of Higher Education, 2024). The examined theses were accessed
between 01.10.2024 - 05.10.2024. It should be noted that the examined theses were between 2010 and 2024.

8.3. Analysis of Data

The 26 theses examined within the scope of the research were examined within the framework of descriptive
analysis. As explained, themes can be determined in advance in this analysis method. The themes determined within
the scope of this study are the stages of the qualitative research process. According to Yildirim and Simsek (2011),
the stages of qualitative research are:

e Problem definition,

o Theoretical framework,

e Research question(s)

e Sample description,

e Data collection tool,

e Data analysis and interpretation

e Limitations of results or analytical generalizations

o Contribution of the research to the field or theory

The theme of ensuring validity and reliability has also been added to the qualitative studies mentioned in
this article. The theoretical framework has been specified in the coding table as a research design. Limitations of the
results and analytical generalizations have also been included in the coding table as limitations and generalizations.
All specified themes are a limit for conducting the analysis. In the next stage, theses were examined according to the

determined themes. The examined theses were arranged and defined chronologically by making tables. In the last
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stage within the framework of descriptive analysis, the definitions made were explained under the title of results and
suggestions in the context of the subject.
8.4. Explanations Regarding Validity and Reliability of the Research
This article was structured by a single author/researcher. Therefore, ensuring validity and reliability is an
important point at this point. In order to ensure validity, the themes in the coding table and the analysis made for these
themes were checked by a person who is an expert in qualitative research. This can also be seen as an important step
in ensuring internal validity. Explaining each stage of the research process clearly is also important in terms of
ensuring external validity. On the other hand, obtaining expert opinion helps to reduce the problem of internal
reliability. Providing complete information about the theses examined, making the coding in the context of the
literature, and providing necessary information about the data collection process and data analysis process will help
other researchers to repeat the research in this article. In this case, it is an important step towards external reliability.
8.5. Limitations of the Study
The limitations seen in this study; the research was conducted by a single author, the limitations brought by
the research design, the sampling of a single website and the subject being investigated only in the communication
discipline constitute the framework of the study.
9. Findings
The analysis performed are tabulated on the next page. Under the title of ‘Results and Recommendations’,

the findings are evaluated and suggestions are presented to researchers.
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Conclusion and Recommendations

This article examines how qualitative research method are used in postgraduate theses in the field of

communication in Turkey. The aim of the study is to determine whether university students apply the qualitative

research process correctly and the common mistakes. The findings show researchers, students and academics who

will conduct future studies in the field of communication the points they should pay attention to in the qualitative
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research process. At the same time, suggestions are also presented for what can be done to minimize the problems
experienced in this study.

As stated in this article, 26 out of 120 postgraduate theses are structured only within the framework of
qualitative research. Therefore, it can be concluded that quantitative research and mixed method research are more
prevalent in the field of communication. It is thought that this is due to the fact that the qualitative research process
requires more detail, takes a long time, and the problems experienced are in depth.

In general, it is stated in the literature that the problems that arise in qualitative research are due to reasons
such as the study not being objective, not being generalizable, and not being able to fully ensure validity and reliability
(Borman, LeCompte & Goetz, 1986; Mays & Pope, 1995; Myers, 2000; Sandelowski, 1986). Similarly, it is
noteworthy that the necessary explanations regarding validity and reliability are not made in the theses examined in
this article. Although the validity and reliability processes are correctly conveyed in some studies, it is seen that these
two concepts are generally not included.

Qualitative research requires working with relatively smaller samples. Therefore, this is seen as a limitation
and paves the way for discussion of the problem of generalizability (Myers, 2000; Sharts-Hopko, 2002; Yin, 1994).
The aim of qualitative research is not to generalize the results obtained. However, analytical generalizations can be
reached (Yildirim & Simsek, 2011). In the articles examined, it is also noted that the limitations of the authors are the
sample, data collection tool, geography of residence, and the specific boundaries of the subject. In addition, it was
determined that analytical generalizations could not be reached in most of the theses examined, except for a few.
However, it can be said that the theses contribute to the field in the context of the subject studied.

Other problems that stand out in the 26 theses whose qualitative research processes were examined within
the scope of this article can be listed as follows:

® Most studies did not have a problem statement written and the research problem was not presented under
a separate heading. The problem statements that were written were mixed with the research question.

The problem of a qualitative study is written to express a situation that provides a solution to the topic being
studied. Research questions are questions that detail the problem and are based on theoretical foundations
(Sandelowski, 1986; Yildirim & Simsek, 2011).

o]n the examined theses, research designs were generally explained. However, it was observed that some
theses could not fully explain the research design. Namely, it is noteworthy that although the study is in a certain type
of design, the researcher did not define that design.

The research design is a guide for the researcher and shows how the process should proceed correctly. This
is why most studies encounter problems in the qualitative research process.

o On the other hand, it is seen that the research question is written in the research of most theses. However,
these questions are sometimes mixed with the problem statement or mixed with the questions to be included in the
data collection tool.

The research question is the detailed version of the research problem, while the questions in the data
collection tool are the detailed version of the research questions. The research problem, research question and the
questions in the data collection tool should not be confused with each other. The relevant headings in the literature
transfer section of the article explain these topics.

o[t was also noted that in some theses the sampling method was not explained or left incomplete. Similarly,

it was observed that the data collection tools were also explained incompletely. It was noted that semi-structured
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interviews were frequently used in most studies.

The sampling method should be appropriate for the subject being studied. The writings on the subject should
be aimed at solving the problem, providing correct answers to the research questions and contributing to the literature
(Baltaci, 2018). At the same time, the sampling method that will meet the needs of the research design should be
selected. Failure to fully explain the data collection tool also raises the issue of validity and reliability. At the same
time, it is recommended to use other data collection tools in addition to semi-structured interviews in studies. In this
way, in-depth and rich data can be accessed (Fraenkel & Wallen, 2006).

o [f we go back to the theses examined, it was seen that the data analysis process was not fully explained in
most studies. It was noted that some studies did not have a full name (such as descriptive or content analysis). If the
reader is knowledgeable, he/she can understand which data analysis method was used in the study.

Therefore, the stages of the data analysis process in research should be explained in detail. They should be
included under a separate heading.

In general, the problems mentioned have emerged within the scope of the theses examined. However, it is
still thought that this article will be beneficial for researchers who will work in the field of communication on how
the qualitative research process should be structured. In order to prevent the problems listed in this article from
occurring in future research, it is recommended that researchers first receive training in qualitative research. In
addition, Pyett (2003) recommends that researchers have a checklist. Thanks to the checklist, the researcher will
remind himself of all the stages of qualitative research. He will be able to see the existing deficiencies (Barbour,
2001). Of course, as seen in this article, all the stages of a research should be conveyed completely and in full detail.
When appropriate, it should be conveyed with a critical perspective (Whittemore et al., 2001).

In conclusion, based on the findings obtained within the scope of the article, researchers, students and
academics who will work in the field of communication should:

o They should pay attention to the difference between the research problem, research question(s) and data
collection tool questions.

o Care should be taken in the selection of the research design in the context of the subject and the selection
of the sample and data collection tool accordingly.

e Validity and reliability must be stated. Not only the literature should be cited, but also what the researcher
did to ensure validity and reliability should be stated.

o The data analysis process should be explained in more detail.

o [ the research has limitations, its generalization in the analytical context, its contribution to the field-theory

or method should be clearly explained.
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Oz

Bu c¢alisma, teknoloji uygunluk teorisi (technology affordance theory ) ve uyaran-
organizma-tepki (stimulus-organism-response theory) (SOR) teorisini benimsemektedir.
Teknoloji uygunluk teorisi, bir teknolojinin kullanicilarina belirli eylemleri gergeklestirme
firsatlar1 sundugunu savunmaktadir. Bu teori, kullanicilarin tasarimin sundugu imkanlar
nasil fark ettikleri ve bu imkanlari nasil kullandiklari iizerine odaklanir. Ote yandan,
uyaran-organizma-tepki teorisi, gevresel uyaranlarin birey lizerinde nasil bir etki yaratarak,
organizmanin (bireyin) bu uyaranlara nasil tepki verdigini agiklar. Dis diinyadaki bir
uyaran (Ornegin bir reklam, iirin tasarimi veya web sitesi arayiizii) bir organizma (birey)
tizerinde bir etki yaratmaktadir. Bu etki, belirli bir tepkiye yol agmaktadir (6rnegin, satin
alma karari, duygu durumu degisikligi, olumlu ya da olumsuz diisiinceler vb.). Bu model,
insanlarin gevresel faktorlere nasil tepki verdigini anlamaya yonelik psikolojik ve
davranissal bir ¢ergeve sunmaktadir. Bu teoriler 15181nda, ¢alisma teknoloji 6z yeterliligi ve
sosyal varligin metaverse baglanma ve metaverse tabanl sanal platformlari kullanmaya
devam etme niyeti iizerindeki etkilerini incelemektedir. Calisma, nicel aragtirma
yontemine dayanarak tasarlanmistir. Arastirma tasarimi dijital oyunlarm metaverse
diinyasina en yakin deneyimi sundugu ve geng tiiketiciler dijital oyunlara gii¢lii bir ilgi
gostermesi nedeniyle dijital oyunlar lizerine kurgulanmistir. Metaverse'teki dijital oyunlar
universite 6grencilerine gosterilmis ve calismaya katilmak isteyen katilimeilar bu dijital
oyunlar1 deneyimlemistir. Arastirma verileri anket yoluyla 387 tniversite 6grencisinden
toplanmistir. Degiskenler arasindaki iliskiler, Kismi En Kiiciik Kareler Yapisal Esitlik
Modellemesi (PLS-SEM) teknigi kullanilarak analiz edilmistir. Arastirma sonuglarina
gore, katilimcilarin teknoloji 6z yeterliligi, sosyal varlik ve metaverse baglilig: iizerinde
anlamli bir etkisi oldugu goriilmiistiir. Sosyal varlik, metaverse'e baglanma ve devam etme
niyeti lizerinde de etkili olmaktadir. Ayrica, metaverse'e baglanmanin, metaverse tabanli
sanal platformlar1 kullanmaya devam etme niyetini etkiledigi belirlenmistir. Arastirma
ayrica, metaverse baglanma ve sosyal varligm, teknoloji 6z yeterliligi ile devam etme
niyeti arasindaki iliskide aracilik rolii oynadigini ortaya koymustur. Sosyal varligin da,
teknoloji 6z yeterliligi ile devam etme niyeti arasindaki iliskide aracilik etkisi yaptig: tespit
edilmistir. Bu arastirma, tiiketicilerin metaverse tabanli teknolojik 6z yeterlilik, sosyal
varlik, baglanma ve metaverse devam etme niyetine dair hem teorik hem de pratik
icgoriiler sunmaktadir. Teorik olarak, sanal ortamlarin toplumdaki artan rolinii goz 6niinde
bulundurarak, ¢alisma metaverse katilimini anlamak ve gelecegi sekillendirmek igin
degerli bir gerceve sunar. Ayrica, sanal diinya ile gercek diinya arasindaki baglantinin
incelenmesi, devam etme niyeti lizerine yeni yaklagimlarin gelistirilmesi ve sanal
ortamlarda sosyal etkilesimin derinlemesine anlasilmasi acisindan da katki sagladig:
diisiintilmektedir. Pratik agidan ise, metaverse gibi yeni teknolojilerin ozellikle geng
tilketiciler arasinda nasil kullanildigini anlamak, teknoloji kabulii ve kullanici davranislari
tizerine onemli veriler saglar. Bu tiir arastirmalar, teknoloji 6z yeterliligi ve sosyal varligin
kullanic1 deneyimi tizerindeki etkilerini ortaya koyarak, metaverse platformlarmm daha
etkili bir sekilde tasarlanmasina katkida bulunabilir. Sosyal varlik ve teknoloji algilarmin,
kullanicilarin metaverse'e olan baglarini gii¢lendirebilecegi ve platformlar: daha uzun siire
kullanma niyetini etkileyebilecegi anlagilmaktadir. Bu bulgular, pazarlama stratejileri ve
kullanicilara yonelik tutundurma yéntemleri i¢in degerli bilgiler sunmaktadir. Teknoloji 6z
yeterliligi ve sosyal varlik algisinin, bireylerin metaverse deneyimlerine olan baglanmalar1
ve sirekli kullanim niyetleri iizerindeki etkisini incelemek, hem psikolojik hem de
teknolojik faktorlerin kullanici davraniglart tizerindeki roliinii derinlemesine anlamaya
yardimer olabilir. Sonu¢ olarak, bu ¢alisma, metaverse platformlarin1 gelistiren
isletmelerin kullanici odakl stratejiler gelistirmelerine katk: saglayabilir.

Anahtar kelimeler: Teknolojik 6z yeterlilik, sosyal varlik, metaverse'e baglanma,
metaverse'e devam etme niyeti
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Abstract

This study adopts the technology affordance theory and stimulus-organism-response
theory (SOR). Technology affordance theory argues that technology offers users
opportunities to perform specific actions. This theory focuses on how users realize the
opportunities provided by the design and how they use them. On the other hand,
stimulus-organism-response theory explains how environmental stimuli affect the
individual and how the organism (individual) responds to these stimuli. A stimulus in the
external world (e.g. an advertisement, product design, or website interface) affects an
organism (individual). This effect leads to a specific reaction (e.g. a purchase decision,
mood change, positive or negative thoughts, etc.). This model provides a psychological
and behavioral framework to understand how people respond to environmental factors.
In light of these theories, the study examines the effects of technology self-efficacy and
social presence on metaverse attachment and intention to continue using metaverse-
based virtual platforms. The study was designed based on the quantitative research
method. The research design was based on digital games because digital games offer the
closest experience to the metaverse world, and young consumers show a strong interest
in them. Digital games in the metaverse were shown to university students and
participants who wanted to participate in the study experienced these digital games. The
research data were collected from 387 university students through a survey. The
relationships between the variables were analyzed using the Partial Least Squares
Structural Equation Modeling (PLS-SEM) technique. According to the research results,
the participants significantly affected their technology self-efficacy, social presence and
metaverse attachment. Social presence also affects attachment to the metaverse and
continuation intention. In addition, it was determined that attachment to the metaverse
affects the intention to continue using metaverse-based virtual platforms. The research
also revealed that metaverse attachment and social presence mediate the relationship
between technology self-efficacy and continuation intention. It was also found that social
presence mediates the relationship between technology self-efficacy and continuation
intention. This research provides theoretical and practical insights into consumers’
metaverse-based technological self-efficacy, social presence, attachment, and metaverse
continuance intention. Theoretically, considering the increasing role of virtual
environments in society, the study provides a valuable framework for understanding
metaverse participation and shaping the future. In addition, it is thought that examining
the connection between the virtual world and the real world contributes to the
development of new approaches to continuance intention and an in-depth understanding
of social interaction in virtual environments. In practical terms, understanding how new
technologies such as the metaverse are used, especially among young consumers,
provides important data on technology acceptance and user behavior. Such studies can
contribute to the more effective design of metaverse platforms by revealing the effects of
technological self-efficacy and social presence on user experience. It is understood that
social presence and technology perceptions can strengthen users’ attachments to the
metaverse and affect their intention to use the platforms for extended periods. These
findings provide valuable information for users' marketing strategies and promotional
methods. Examining the impact of technology self-efficacy and social presence
perception on individuals' commitment to metaverse experiences and continuous usage
intentions can help deeply understand the role of psychological and technological factors
on user behavior. As a result, this study can contribute to developing user-centered
strategies by businesses developing metaverse platforms.

Keywords: Technological self-efficacy, social presence, attachment to the metaverse,
intention to continue to metaverse
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Introduction

Virtual-based platforms have been critical in individuals' lives in recent years. The Metaverse, which
emphasizes interpersonal relationships and offers users an experience using advanced technology and refers to
the virtual environment, is a pioneering platform that provides users with a parallel virtual life (Khan et al.,
2022: 339).

With the proliferation of Metaverse, technologies such as virtual reality enrich the experience by
making users feel more engaged and connected. Metaverse's integration offers users an immersive digital
environment in which to interact with the real world. Metaverse brings users together through virtual reality
headsets or avatars, merging digital and physical space (Payal et al.,2024: 4).

The Metaverse is conceived in science fiction as a digital environment where technologies such as
online gaming platforms, augmented reality, and virtual reality come together. Metaverse is still under
development. Although it is in the early stages of implementation, it has the potential to revolutionize the way
businesses interact with customers through the virtual and real world (Jung et al.2024: 1).

With its emergence as a digital platform for user interaction, creation, and commerce, the Metaverse has
generated considerable interest among practitioners. This community of connected virtual worlds offers
immersive environments for users to explore, interact, and create content (Gil-Cordero et al.,2023: 124). Today,
businesses create branded virtual locations, events, and experiences within the Metaverse to engage customers
further (Dwivedi et al.,2024: 2). Consumers have slowly started to embrace the inclusion of more immersive and
experiential content, such as virtual reality and augmented reality. These new-age technologies are creating
opportunities by accelerating digital transformations in various fields. These platforms are used for a variety of
purposes, including work, education, and social interaction. Users are actively involved and experiencing these
platforms, not just as spectators (Yoon and Nam, 2024: 1).

The amount of time that younger generations spend on social platforms highlights the importance of
understanding their digital behaviors and preferences. Participants have integrated technology into their daily
lives and use social media platforms for communication, entertainment, information, education, and social
interaction. This significant amount of time spent on social media reflects the central role of social media in their
lives. It demonstrates their strong dependence on digital platforms for various activities (Oh et al.,2023: 1). This
study on participants intention to continue metaverse is examined within the framework of technology
appropriateness theory, which explains human-computer interaction and Stimulus-organism-response theory,
which explains that the response of individuals is affected by the stimulus.

Technology Affordance Theory

The concept of affordance was developed by Gibson in 1977 and 1979. It was created and popularized
by Norman (1988) with human-computer interaction. The theory is designed to design the utility of an object and
the way this utility is transferred to the user. Norman (1998) developed the theory by stating that individuals
understand and approach technology differently. Technology appropriateness refers to what an individual with a
specific purpose can do with a technology. The usefulness of technology as perceived by users depends on their
particular characteristics, purposes, and contexts. Mobile applications propose values to the service provider
customer. The customer decides whether or not the proposed values are helpful. The value of a technology is
shaped by how users perceive it and how they use it to achieve their goals rather than being intrinsic to the

physical object. Therefore, the technology appropriateness theory suggests that the use of mobile apps depends
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on users' perceived appropriateness of the app functions and their context-based interactions with the app (Vo-
Thanh et al.,2021: 2).

Stimulus-Organism-Response Theory

The Stimulus-Organism-Response (SOR) theory was proposed by Mehrabian and Russell (1974). The
theory suggests that consumers' response is influenced by the internal set-up of the organism to a stimulus. The
theory has been developed in different studies over the years. Bitner (1992) expanded the SOR framework by
including the concept of cognition in the theory. Kim and Lennon (2014) further extended the framework to
include reputation/websites, emotion/cognition internal mechanism, and purchase intention as a response.
Loureiro et al.(2020) and Ying et al.(2021) advocated for extending the SOR model in imaging by integrating
additional features of usability with disruptive technologies such as virtual reality and metaverse. In this context,
inspired by existing literature, a SOR framework was developed and tested to investigate consumer behavior
patterns in the metaverse (Sun and Guo, 2024: 2).

The term 'stimulus' of SOR theory refers to elements that trigger a person's situational details. In the
study, technological self-efficacy and social presence are treated as concepts that adapt to internal mechanisms.
'Organism' describes all internal structures and equipment related to external stimuli, such as perceptions and
emotions. In our study, metaverse attachment is the organism. The response element of the SOR shows how a
person's behavior depends on internal mechanisms and structures. In this study, the response element is
continuance intention (Zhang and Wang, 2023:415).

Research Background and Gaps

The rising presence of metaverse creates a new area of interest for consumer research. Digital platforms
with large user bases are distinguishing themselves by offering consumers a variety of virtual experiences and
exciting social activities. Younger participants, spend significant time on social and online platforms. Similarly,
using virtual spaces and platforms is becoming one of young consumers' most engaging metaverse activities.
Participants represent the largest consumer segment of metaverse and stand out as the group that spends the most
on technological innovations (statista.com).

When the studies in the literature in the field of metaverse and marketing are examined, Bozkurt et al.
(2023), Fokides (2023) on scale development, Liu and Park (2023) on social presence, attitude, and intention,
Anwar et al.,(2024) technological self-efficacy metaverse, Yoon and Nam, (2024) metaverse, social presence,
and place attachment, behavioral intention in tourism marketing, Sun and Guo, (2024) social presence intention
to rejoin, Lee et al.,2024 social identity and social presence intention to use, Mehrotra et al.,(2024) metaverse
retailer consumer experience concepts. However, it is seen that research examining the effect of new virtual
platforms on the change of consumer attitudes among young participants should be developed (Celikkol, 2022;
Berber, 2023; Kim et al.,2023; Oh et al.,2023; Liu and Park, 2023; Oleksy et al.,2023; Ghali et al.,2024; Yoon
and Nam, 2024; Dwivedi et al.,2024). Therefore, although it is seen that interest in marketing and metaverse
research has increased in recent years, there is a need for more detailed studies in this field.

In the studies, suggestions were made to fill the theoretical and practitioner research gaps in the field of
metaverse and marketing. In the suggestions made for future studies in the studies conducted in the literature;
Celikkol, 2022; Berber, 2023; Sadamali Jayawardena et al..2023; Kim et al.,2023; Oh et al.,2023; Liu and Park,
(2023); Balakrishnan et al.,2024, more research is needed to improve our understanding of how we should use

this new platform and to develop positive social relationships and benefit from these relationships. Regarding
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this point of view, Er¢in Yurcu (2023) stated, metaverse is a subject of research for marketing practitioners and
theorists as it is a new platform that is interactive, fast, highly accessible, and interesting. Ghali et al.(2024)
stated that the number of studies examining the psychological consequences of metaverse-based social
interactions among consumers is relatively low, and more research should be conducted in different cultural
contexts/backgrounds. Yoon and Nam (2024), while examining the relationship between metaverse experience
and travel decisions, stated that there is a need for studies that address the variables of place attachment,
behavioral intention, and usage intention and that participants from different nationalities and cultural
backgrounds are needed. Dwivedi et al.(2024) stated that future studies in the field of metaverse should include
multi-factor designs. Lee et al.(2024) stated that it would be meaningful to determine the relationship between
the social elements of the platform and its presence in future research. Giiler and Zeren (2024) stated that
metaverse, just like e-commerce or mobile commerce, is a research plane that contains dozens of different
research questions that need to be investigated in the future, Sun and Guo (2024) stated that other studies should
be conducted by focusing on various areas in future studies where current research focuses on metaverse
concerts.

Research Aims and Value

The purpose of this study is to examine the effect of consumers' technological self-efficacy and social
assets on metaverse attachment and intention to continue in the metaverse.

e It aims to contribute to the field of marketing and metaverse literature by determining the
metaverse uses and results of the technology competencies of consumers who experience metaverse platforms.

e It aims to gain insight into how consumers interact with metaverse platforms and the consequences
of this interaction.

e It aims to uncover the motivations that drive their participation in the metaverse.

This research contributes comprehensively to both theory and practice.

The theoretical study using SOR theory will allow us to examine the effects of young consumers'
technology self-efficacy towards the metaverse and social presence in the metaverse on metaverse attachment.
Second, the relationship between social presence and metaverse engagement on continuance intention is
explored. Thirdly, the research enables us to investigate the continuance intentions of metaverse attachment. The
findings of this research may contribute to the understanding of consumer behavior in the virtual world in
marketing fields. It will contribute to the emerging literature on how customers use metaverse technologies for
their benefit. For practitioners, the findings of this research emphasize that social presence and connectedness in
the metaverse are essential for understanding consumer behavior. By providing a framework for future studies,
the research enhances our understanding of the role of metaverse technologies across different contexts.

Literature Review

Self-Efficacy: self-efficacy, in essence, is the belief in one's ability to perform tasks and achieve
specific goals. It influences various aspects of behavior, including motivation, emotions, thoughts, and actions. It
is defined as individuals' confidence in managing social interactions effectively (Oh, 2023: 2).

Positivity is closely linked to self-efficacy, which is associated with perseverance, attachment,
satisfaction, and engagement. Mobile self-efficacy is defined as the judgment of one's ability to engage in
activities such as editing files, transferring data, using e-mail, surfing the Internet, searching for information,

understanding information about mobile devices, and using specific mobile services through a mobile device
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(Kaynar and Marangoz, 2023: 290). Especially in the field of technology, having a strong sense of self-efficacy
related to a particular technology often leads to a greater willingness to take risks and try new things. Individuals
with high levels of technology self-efficacy are confident in their skills and abilities to overcome technology-
related challenges. Therefore, researchers hypothesize that participants' engagement in activities will have a
positive correlation with their perceived technology self-efficacy (Lo et al.,2024: 21).

Social Presence: with the increase in web-based technologies, the concept of social presence has
become a frequently used concept (Yoo and Nam, 2024: 2). Social presence is a key element that distinguishes
between virtual space and the Metaverse. The term 'social presence' is used to describe the psychological
sensation of being present within a computer-mediated system (Chen, 2023: 20). Social presence plays a vital
role in influencing users' emotions, behaviors, and attitudes in the context of consumer behavior. Research
shows that virtual characters play an essential role in social interactions and are a critical factor in increasing
social presence, as they significantly influence people's emotional reactions in virtual environments (Ghali et
al.,2024:3).

Due to the enhanced sense of social presence, virtual spaces in the Metaverse can offer users unique
communication opportunities. Social presence becomes more salient in the context of virtual activities. The
concept of social presence is an important variable that plays a role in user/consumer engagement in the virtual
social environment (Yung et al., 2022: 2).

Attachment to Metaverse; Attachment to the metaverse has been identified as an antecedent or
mediating factor in consumers' behavioral intentions (Kim and Bae, 2023: 5).

Loyalty is considered an essential construct for understanding customer-brand relationships in
marketing. Developing loyalty has a significant impact on the success of marketing service-brand relationships.
In addition, attachment is also effective in creating lasting customer relationships (Lee et al.,2024: 2613).

The cognitive, emotional, and behavioral investment made by the consumer in the virtual environment
is considered a critical tool to increase users' loyalty and satisfaction. The interaction of consumers with the
virtual reality ecosystem represents a crucial strategy to increase loyalty and satisfaction. Consumer engagement
is enhanced through engagement that allows one to interact with customers in a virtual world more inclusively
and creatively (Pal and Arpnikanondt, 2024: 2).

Attachment to virtual places is a concept that emerged from the metaverse and is considered to be
necessary. Virtual spaces can provide the same experiences that cause individuals to connect to real places and
perceive them as meaningful. This is a key factor that transforms an indifferent place into a place. Virtual places,
like physical places, can foster a strong sense of place identity and attachment. Virtual environments designed to
meet specific user needs, such as socializing, entertainment, or work, can foster this kind of addiction, making
them an integral part of users' lives (Oleksy et al.,2023: 2). Individuals consciously and intentionally spend time
in virtual spaces, creating attachment.

Intention to Continue to Use of Metaverse-based Virtual Platforms

Consumers with a proactive curiosity and predisposition to innovative buying experiences initially
intend to research and use metaverse virtual stores. Consumers' digital curiosity and predisposition are essential
for using metaverse-based virtual stores (Dwivedi et al., 2024: 5). Once consumers start using virtual platforms,

these attitudes lead to long-term behavior. Determining to continue using virtual stores based on the metaverse
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implies an attachment. For businesses and platform developers in the metaverse space, it is essential to create
positive first impressions to ensure user intent continues (Chakraborty et al.,2024: 4).

Hypotheses

Technological self-efficacy, social presence on attachment to the metaverse

Due to the differences in consumers' technology competencies, their technology adoption behaviors
may also differ. It has been stated that consumers with high levels of technological self-efficacy are more likely
to perceive and use mobile (Kaynar and Marangoz, 2023: 291).

Social presence is referred to as a sense of being with someone else and is an important driver of user
engagement in a virtual social environment. Without a social presence, other users are only perceived as
artificial. Social presence influences the perception of virtual actors as vividly simulated and generates positive
emotions toward the metaverse (Oh et al.,2023: 2).

Waheed Khan (2022) examined the effect of openness to experience new technologies on the intention
to use the metaverse, Anwar et al.(2024) examined the relationship between technological self-efficacy and
digital technology, Yoon and Nam (2024) examined the effect of social presence and place attachment on
behavioral intention and intention to use, Zarouali (2024) examined the impact of psychological perceptions
(social presence) on behavioral intention. Based on the existing literature, hypotheses Hl and H2 were
formulated.

H1: Technological self-efficacy affects social presence.

HI1A: Attachment to metaverse has a mediating effect in the relationship between technological self-
efficacy and intention to continue metaverse.

H1B: Social presence and attachment have a mediating effect on the relationship between technological
self-efficacy and intention continuation metaverse.

H1C: Social presence has a mediating effect on the relationship between technological self-efficacy and
intention continuation metaverse.

H1D: Social presence has a mediating effect on the relationship between technological self-efficacy and
attachment to a metaverse

H2: Technological self-efficacy affects attachment metaverse.

Social presence on attachment to the metaverse, intention to continuation;

Traditional place attachment is negatively related to real-world migration but positively related to
willingness to migrate in the metaverse. This is because virtual migration is possible while remaining in one's
physical location. People who are more willing to explore different options to discover the possibilities of the
metaverse, including using the metaverse in general, express that metaverse connectedness creates a greater
willingness to participate (Oleksy et al.,2023: 4).

In the context of online social interaction environments, a substantial body of existing research has
emphasized the role of interaction on users' behaviors or attitudes. The capacity for rich interaction enables users
to disseminate and exchange their sentiments, dispositions, perceptions, and experiences with others. It can be
reasonably deduced that the more interaction occurs, the greater the likelihood of social presence among group
members. Moreover, the stronger the perception of social presence, the greater the likelihood of group members
forming interpersonal relationships. It can, therefore, be posited that the concept of social presence, as facilitated

by the metaverse, will increase the possibility of participation (Lee et al.,2024:2616). Studies; Liu and Park,
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(2023) on the effect of social presence on attitude and intention within the framework of the technology
acceptance model, Kim et al.,(2023) the effect of social presence on avatar use, Zhang and Wang, (2023) the
impact of social presence and interaction on image development and intention to visit, Oleksy et al.,(2023) the
effect of attachment on willingness to participate in Metaverse, Oh et al.,(2023) examined the interaction of
social presence in metaverse, Lee et al.(2024) examined the effect of social identity and social presence on
intention to use, Sun and Guo, (2024) examined the effect of social presence on intention to rejoin and the
mediating impact of emotional involvement on the effect of ease of use and usefulness on intention to rejoin.
Based on the studies conducted in the literature, hypotheses H3 and H4 were formed.

H3: Social presence affects the attachment metaverse.

H3A: Attachment has a mediating effect on the relationship between social presence and intention
continuation metaverse.

H4: Social presence affects continuation intention metaverse.

Attachment to metaverse on intention to continuation

The extant research on virtual environments indicates that social presence can enhance online
engagement and influence loyalty intentions. The presence of a real person in virtual reality content facilitates
the development of a robust psychological bond through several mechanisms (Balakrishnan et al.,2024:5).

In contrast, virtual reality applications and content with more social presence can be more personal and
interactive, making it easier for users to get up to speed with the information provided by marketing systems.
The perception of virtual reality applications by a real individual can help users feel more confident about virtual
reality information or content, thus increasing their attitudes and attachment toward marketing activities. Higher
levels of social presence are therefore key elements of the metaverse environment that need to be present to
encourage higher levels of repeat visits for consumers.

Bousba and Arya, (2022) the effect of engagement on satisfaction; Kim et al.,(2023) aim to examine the
impact of actual and persona self congruence on luxury brand loyalty and the effects of luxury brand loyalty on
attitudes towards luxury brands and purchase intention of Metaverse users. Shin et al. (2024) examined the
impact of experience on intention to use, Kaynar and Marangoz (2023) examined the relationship between self-
efficacy and online purchasing, Jo et al.(2023) examined the effect of perceived benefit on intention to continue
using, Dwivedi et al.(2024) examined the impact of experience on intention to continue, Balakrishnan et
al.(2024) examined the effect of metaverse experience on intention to continue. Based on the studies conducted
in the literature, HS hypotheses were formed.

HS5: Attachment affects the intention to continue metaverse.

Methodology

Research Model

Figure 1 below illustrates the research framework of the current study. This study proposes that
technological self-efficacy and social presence shape Metaverse attachment and Metaverse continuance
intention. It is also hypothesized that social presence will influence the intention to continue using the metaverse.

The study suggests that attachment to the metaverse will affect continuance intention.
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Figure 1. Research Model

Research Design

The research was designed quantitatively. Digital games in the metaverse were shown to university
students. Participants interested in the study and wanted to participate experienced the metaverse digital games.

This study was deemed ethically appropriate by our University's Social and Human Sciences Scientific
Research and Publication Ethics Committee at its session dated 27.05.2024 and numbered .290122.

Sampling and Data Collection

Digital games are said to offer the closest experience to the metaverse world (Berber, 2023: 606). It is a
digital environment combining gaming, social interaction, and user-generated content. The Game Metaverse
concept has emerged recently (Kog, 2023: 33). The platforms integrate gaming, social interaction, and user-
generated content. In these virtual worlds, players can create, play, and monetize their games, fostering a vibrant
ecosystem. Businesses can engage customers in various ways, including in-game advertising, branded products,
and immersive gaming experiences. These methods allow firms to capitalize on the large user base of players in
the Metaverse (Rane et al.,2023: 8).

Younger consumers show a strong interest in digital games. For example, a survey of 5,521 metaverse
users playing Minecraft, Fortnite, and Roblox found that they were mainly under 20 (Zhou, 2022). In addition,
Zepeto, which has around 15-20 million monthly active users, is primarily popular among users aged 13-21
(Davies and Song, 2022). Therefore, this study uses digital games such as Roblox, Minecraft, Sandbox, Zepeto,
Fortnite, and Meta Horizon as the metaverse. While the study's population consists of 1650 undergraduate and
18 graduate students at a university in Turkey. The sample size used in this study was deemed adequate
according to the recommendations of Hair et al. (2022) and Kock and Hadaya (2018). The complexity of the
structural model does not significantly affect the sample size requirements for the PLS-SEM method. So, The
low minimum sample size requirement is a significant reason for the widespread preference for PLS-SEM across
various disciplines (Ghasemy et al., 2020). Kock and Hadaya (2018) presented a calculation method with
different expected path coefficient levels to determine the minimum sample size for 1%, 5%, and 10%
significance levels in the PLS-path model. The present study determined that 209 observations were necessary
to ensure significance at the 5% level under the assumption that the minimum (Hair et al., 2022; Kock and
Hadaya, 2018). 387 participants were included in the study. Data were collected through questionnaires.
Participation in the surveys was voluntary. As a data collection method, a stratified sampling method based on
probability was used. A certain number of students from different departments and classes were included in the

study at the university where the study was conducted.
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Measures

Among the scale expressions used within the scope of the study, technology self-efficacy was adapted
from Lo et al. (2024), metaverse attachment was adapted from Ghali et al. (2024), social presence was adapted
from Boo and Suh (2024); Ghali et al. (2024) and continuance intention was adapted from Balakrishnan et al.
(2024). Each item was measured on a 5-point scale. Scoring ranged from 5 - strongly disagree to 1 - strongly
agree.

Data Analysis and Results

Descriptive Statistics

According to Table 1, the participants are undergraduate and graduate students. Participants are aged
between 18 and 28 years old and have a Roblox, Minecraft, Sandbox, or Zepeto account. On average,
participants spend about 1 to 5 hours every day.

Table 1: Demographic Information

Frequency Percent

Female 220 56,8
Gender Male 167 43,2
Age 18-28 years old 387 100,0
Graduate 369 95,3
Education Postgraduate 18 4,7
Less than 1 hour 67 17,3
1 to 5 hours 232 59,9
between 5-10 hours 73 18,9
Hours spent in the metaverse 10 hours and over 15 3.9
Roblox 279 72,1
Minecraft 46 11,9
Sandbox 19 4,9
Zepeto 24 6,2
Most used metaverse Other 19 4,9
Total 387 100,0

No identifiable information was collected to protect the privacy of individuals. Participants' information
is summarized in the table 1.

Validity and Reliability

The confirmatory analysis results conducted within the scope of the research are presented in Table 2.
In confirmatory factor analysis, factor loadings should be 0.70 and above (Hair et al., 2019). The factor loadings
of the variables are 0.70 and above. One expression from the dimensions of social presence, attachment to
metaverse, and continuance intention was removed from the analysis because its factor loading was below 0.70.
Cronbach states that the alpha should be 0.70 and above (Nunnally and Bernstein, 1994). Cronbach alpha (a) is
0.70 and above. Composite Reliability (CR) and Rho_ A values are expected to be 0.70 and above, and Average
Variance Extracted (AVE) values are expected to be 0.50 and above (Fornell and Larcker, 1981; Hair et al.,
2022; Nunnally and Bernstein 1994). (CR) and Rho_A values are 0.70 and above, and (AVE) values are 0.50
and above (Hair et al.2017). When Table 2 is examined, it is revealed that all values meet the validity and

reliability criteria.
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Table 2: Measurement Scale's Psychometric Properties

Factor Items Loadings Cronbach's alpha (rho_a) (rtho ¢) (AVE)

VARO00011 0,811
VARO00012 0,912
VARO00013 0,788
VARO00014 0,762 0,839 0,858 0,891 0,673

Techological self-efficacy

VARO00015 0,815
VARO00016 0,839
VARO00017 0,808
VARO00019 0,719 0,810 0,835 0,874 0,635

Social Presence

VAR00020 0,836
Attachment _metaverse VARO00021 0,926

VAR00022 0,821 0,826 0,832 0,897 0,744
. o VARO00031 0,954
Intention _continuation
VARO00033 0,960 0,908 0,911 0,956 0,916

In the study, AVE and Henseler et al. (2015) HTMT values are examined within the scope of
discriminant validity. When Table 3 is examined, it is seen that the HTMT is less than 0.90 and meets the
desired criteria. (Henseler et al.,2016; Hair et al.,2017; Sarstedt et al.,2020).

Table 3: Heterotrait-monotrait ratio (HTMT) — Matrix

Attachment Intention Social Technological self-
metaverse continuation Presence efficacy
Attachment _metaverse
Intention continuation 0,750
Social Presence 0,823 0,670
Technological self-efficacy 0,612 0,471 0,600

When Table 4 is examined, it is seen that variables other than service provider continuance intention
and social presence meet the condition that the relationship between the two constructs is less than 1 and the
square root of the explained variance value is greater than the highest correlation value between the dimensions
(Hair et al.,2014; Iacobucci et al.,1995). The measurement model has discriminant validity.

Table 4: Fornell-Larcker Criterion

Attachment Intention Social Technological self-
metaverse _continuation  Presence efficacy

Attachment metaverse 0,863

Intention continuation 0,652 0,957

Social Presence 0,680 0,588 0,797

Technological self-

efficacy 0,521 0,434 0,537 0,820
Structural Model

Table 5 displays the modeled relationships, path coefficients, p-values, VIF, f-square, and t-statistics.
Upon analyzing Table 5, H5 (B =0.469, T = 7.120, p < 0.01) confirmed that attachment to metaverse positively
affects continuance intention. H3 (B = 0.469, T = 13.965, p < 0.01) confirmed that social presence positively

|; \I E? Tiirk Akademik Arastirmalar Dergisi 2025, 10/1 117



Fatma Demirag

affects attachment to metaverse. H4 (B = 0.269, T = 4.787, p < 0.01) confirmed that social presence positively
influences continuance intention. H2 ( = 0.219, T = 5.650, p < 0.01) confirmed that technological self-efficacy
positively affects metaverse attachment. H1 (§ = 0.537, T = 12.477, p < 0.01) confirmed that technological self-
efficacy positively impacts social presence. Furthermore, the explanatory power of these factors is evident when
evaluated according to their descriptive power (R?) values. When R? ratios are examined, social presence and
technological self-efficacy explain 0.496 of the metaverse attachment rate. 0.464 of the intention to continue in
the metaverse is explained by attachment to the metaverse. Similarly, the concept of technological self-efficacy

explains 0.288 of the social presence.

Table S: Path Analysis

B VIF 12 T P Result
HS5: Attachment metaverse -> Intention continuation 0,469 1,859 0,220 7,120 0,000 Supported
H3: Social Presence -> Attachment metaverse 0,469 1,405 0,446 13,965 0,000 Supported
H4: Social Presence -> Intention continuation 0,269 1,859 0,073 4,787 0,000 Supported

H2:  Technological self-efficacy ->  Attachment

metaverse 0,219 1,405 0,068 5,650 0,000 Supported

H1: Technological self-efficacy -> Social Presence 0,537 1,000 0,405 12,477 0,000 Supported

In the study, the Bootstrap Method was utilized to test the mediating relationships. The bootstrap
method is essential for testing mediating relationships because it calculates confidence intervals and effect sizes
more accurately. The bootstrapping of 5,000 subsamples is a well-established statistical technique that ensures
the robustness of results and the accuracy of confidence intervals and significance tests. This method is
frequently employed in hypothesis testing, especially in complex models such as PLS-SEM, where the
conventional assumptions about data distributions may be violated (Hayes, 2013; Preacher and Hayes, 2008;

Hair et al., 2014).

To establish a mediating relationship, it is necessary to follow a path from the independent variable to
the mediator and from the mediator to the dependent variable. In this study, the mediation hypotheses were
constructed as HIA, HIB, HIC, H1D, and H3A. According to Table 6; = 0.302 f = 0.145, B = 0.263, § =
0.103, B =0.141 p<0.01).

Table 6: Mediating Effects

Specifi
Indirect effect results ¢ T LLCI ULCI P values Result
indirect
effects
HID: Technological self-efficacy -> Supporte
Social ~_Presence -> Attachment 0,302 0,034 8,969 0,239 0,37 0,000 d
metaverse
HIC: Technological self-efficacy -> Supporte
Social ~ Presence  ->  Intention 0,145 0,034 4,218 0,084 0,217 0,000 d
continuation
H3A: Social _Preseqce > At.tachr.nent 0263 0042 6322 0,184 0,348 0,000 Supporte
metaverse -> Intention continuation d
HI1A: Technological self-efficacy -> Supporte
Attachment _metaverse -> Intention 0,103 0,026 3,969 0,055 0,159 0,000 d
continuation
HI1B: Technological self-efficacy -> Supporte
Social _Presence -> Attachment 0,141 0,026 5,473 0,094 0,198 0,000 d

metaverse -> Intention continuation
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Conclusion and Discussion

The metaverse development is expected to become a crucial marketing tool to drive change by
advancing the virtualization of our everyday lives. This study contributes to the growing metaverse and
marketing research.

When the study results were analyzed, the H1 hypothesis was supported. Technological self-efficacy
metaverse positively affects social presence. The mediating effects of social presence and attachment to the
metaverse were confirmed. The H2 hypothesis is supported. Technological self-efficacy positively affects
metaverse attachment. The study's results are similar to those of the studies conducted in the literature. In the
studies, Anwar et al.(2024) concluded that technological self-efficacy affects digital technology, Kim et al.
(2023) concluded that social presence affects avatar use, Waheed Khan (2022) concluded that openness to
experience new technologies affects the intention to use metaverse.

Additionally, in the literature (Bandura, 1997; Venkatesh et al., 2003), it is suggested that individuals'
confidence and competence in technologies play a decisive role in their decisions to adopt and use these
technologies. The results show that new-generation technologies, such as metaverse platforms, are essential in
determining the extent to which users can connect to these technologies. It is expected that individuals with high
technological self-efficacy will tend to be more willing and successful in connecting to the metaverse, which is
consistent with the findings of the research.

Hypotheses H1A, HIB, HIC, and H1D, in which mediating relationships were examined, were also
confirmed. Yoon and Nam (2024), in their study investigating metaverse experience and travel decisions, found
that social presence and platform engagement have an impact on behavioral intention and intention to use, Sun
and Guo (2024) found that social presence has an impact on intention to rejoin and emotional involvement
mediate the effect of ease of use and usefulness on intention to rejoin, Kim et al.,(2023) The impact of actual and
persona self congruence of metaverse users on luxury brand loyalty and the effect of luxury brand loyalty on
attitudes towards luxury brands and purchase intention, Safitri et al.,(2024) SMEs' marketing strategies in virtual
worlds as metaverse user experience, customer loyalty, and brand awareness. Based on this result, it is seen that
metaverse applications of businesses towards the consumer segment with high technological self-efficacy can
improve their behaviors, such as brand, product, firm loyalty, etc. Firms can implement such activities for groups
with high technological self-efficacy. Determining the motivations of consumers with different regional/cultural
and demographic characteristics towards the virtual world, which is thought to affect businesses in the future, is
considered as a difference provided by this research.

Hypothesis H3 and H3A are supported. Social presence has a positive effect on metaverse attachment.
Hypothesis H4 is supported. Social presence attachment in the metaverse has a positive effect on the intention to
continue with the metaverse. Social presence has an impact on metaverse attachment and continuance intention.
The study's results are similar to those of the studies conducted in the literature. Similar to the results of the
studies, Liu and Park (2023) found that social presence has an effect on attitude and intention within the
framework of the technology acceptance model, Zhang and Wang (2023) found that social presence and
interaction affect image development and intention to visit, Oh et al.(2023) found that social presence in
metaverse supports interaction in metaverse. Lee et al.(2024) concluded that social identity and social presence

impact the intention to use. Social presence is a factor that enables individuals to feel a sense of community and
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belonging by interacting with other users in the virtual world. The findings of this study show that social
presence affects metaverse connectivity and shapes continuation intention. In virtual environments, people meet
the need for not only personal experience but also acceptance and interaction within the community. In this
context, a more substantial social presence on metaverse platforms can increase users' commitment to the
platform and their desire to continue there. In addition, users’ experiences with social interaction significantly
shape their intent to remain on a platform. The sense of social presence can enhance users’ commitment to the
platform and extend their use duration as the interaction level increases. This finding indicates that social
experiences in the metaverse boost individuals' time on the platform and their interactions within it. On
platforms that emphasize social interactions, such as the metaverse, users’ perception of social interaction can
elevate their long-term usage decisions and loyalty.

Hypothesis H5 is supported. Attachment to metaverse positively affects the intention to continue
metaverse. The results of the study are similar to the results of the studies conducted in the literature. Similar to
the results of the research, Bousba and Arya (2022) found that participation affects satisfaction, Balakrishnan et
al.(2024) found that metaverse experience affects intention to continue, Dwivedi et al.(2024) found that
experience affects intention to continue, Oleksy et al.(2023) found that attachment affects intention to use
metaverse, Jet al. al,(2023) found that perceived benefit affects intention to continue using, Mehrotra et al.(2024)
found that virtual engagement affects metaverse retailer consumer experience, Shin et al.(2024) found that
experience affects intention to use. Attachment refers to how much a customer is connected to a platform and
lives there. Attachment and intention to continue metaverse are directly linked to the quality and sustainability of
the experience they have on the platform. This finding suggests that the process by which users connect to the
metaverse shapes their long-term usage intention, which will strengthen their loyalty to the platform.

The theories discussed in the study support the results obtained in the research. According to technology
affordance theory, the opportunities offered by technology, combined with the user's competence and context,
lead to certain behaviors. The theory provides a suitable framework for understanding metaverse use.
Technological self-efficacy and social presence affect the way users perceive the opportunities offered by the
metaverse, allowing them to connect to the metaverse and continue to use these platforms. Stimulus-Organism-
Response (S-O-R) Theory, on the other hand, causes a stimulus (S) to affect an individual's internal state or
cognitive-emotional organism (O) and lead to a reaction (R). It provides a strong framework for understanding
why users connect to these platforms and continue to use them in the context of the metaverse. Technological
self-efficacy and social presence act as stimuli (S) that enable users to have positive experiences in the
metaverse. These stimuli affect users' decisions to continue to use metaverse platforms (R) through metaverse
attachment (O), causing the process to work holistically.

Since today’s marketing activities require continuity, this continuity is also important in the metaverse
world. In order to compete effectively in the metaverse world, it is necessary to determine the variables that
affect continuation intention. This research reveals that the concepts of technological self-efficacy and social
presence play a critical role in understanding and strengthening user engagement on metaverse platforms. Social
interaction experiences have a significant impact on the time individuals spend on the platform and their
engagement with the platform. These findings suggest the integration of social and technological factors to
optimize the user experience of digital platforms such as the metaverse.

Theoretical, Managerial, and Economic Implications
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This research contributes to marketing-oriented metaverse studies in several ways. The study develops
and tests a framework to explain consumers' continuance intentions by bringing together concepts such as
metaverse technological self-efficacy, social presence, and metaverse attachment within the framework of SOR
theory and technology affordance theory. First, it was observed that technological self-efficacy and social
presence in the metaverse of consumer users have a positive impact on engagement. This research makes several
contributions to understanding the determination of users' behavior from a metaverse and marketing perspective.
It extends existing research on consumer behavior in the context of the metaverse. The findings show how
technological self-efficacy and social presence of sites can adopt metaverse virtual technologies to promote
metaverse engagement and, consequently, continuation intentions. Further work could be done to identify the
context and conditions under which a consumer's continuance intentions are reinforced by technological self-
efficacy, social presence, and metaverse attachment. The results are theoretically essential and contribute to the
expansion of existing research.

This study identifies several managerial implications for the metaverse and marketing. It reveals that the
game-based metaverse helps customers develop a social presence and attachment to the metaverse, influencing
their intentions to stay. The study results show that users can more easily switch to metaverse virtual
environments. It is seen that building metaverse platforms that give practitioners a sense of social presence will
make it easier to attract consumers to virtual platforms. Therefore, practitioners need to determine what kind of
social presence they create in the metaverse due to the positive effect of social presence on metaverse
engagement and intention to continue. It is recommended that potential users connect to the metaverse more
easily. Practitioners should recognize the importance of customer/brand relationships and intentions to continue
and strive to foster these relationships. However, they should also consider the importance of interacting with the
metaverse. Therefore, by engaging with the customer through the metaverse and encouraging their participation,
they can increase brand loyalty and continuance intentions. This is an effective way to enrich the customer
experience and build a strong relationship between the customer and the brand by fully utilizing the potential of
the metaverse. This effort can provide a competitive advantage and increase customer loyalty across a variety of
industries.

Since the metaverse is a rapidly growing digital marketplace, such research can help platform operators
make strategic decisions to gain an economic competitive advantage. Increasing social interactions and
improving users’ technological skills allow platforms to achieve financial gains by ensuring user loyalty and
long-term user engagement. In addition, users spending more time in the metaverse and interacting more with
the platform can positively affect the platforms’ revenue model. Various sources of income can be created from
an economic perspective, such as advertising revenues, subscription systems, and content creation opportunities.
Economic growth can be achieved as users’ interest in metaverse experiences increases.

Limitations of the study and future research opportunities

This research has some limitations that can be suggested for future studies. First, the current research
focuses on games in the metaverse. However, other platforms within the metaverse and different experience
periods have not yet been examined. Therefore, it is recommended that our research be expanded to include
various platforms and experience periods in future studies. Second, the study was conducted in only one
country. It was conducted on a specific group (participants studying at a university). No comparison was made

by considering the departments or branches at the university. This situation limits the generalizability of the
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findings to the general population. Because individuals with different demographic characteristics may have
different metaverse experiences, further research in various cultural contexts is recommended, and the model
should be tested in other countries where virtualization is increasing. Third, the research used technological self-
efficacy, social presence, attachment, and continuation intentions. As a result, future studies should utilize other
factors, such as attitude/experience towards the metaverse. Fourth, digital platforms like the metaverse are
constantly evolving and changing environments. The research was conducted at a specific point in time.
However, participants’ continuation intentions and attachment behaviors may change over time. The fact that the
research is based on a cross-sectional design may prevent observation of changes that will occur in the long

term. Therefore, longitudinal studies are recommended in future studies.
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Oz

Bu calisma, genis capta uluslararasi tanmirliga sahip olmayan de facto
devletlerdeki demokratik uygulamalari, Kuzey Kibris Tiirk Cumhuriyeti (KKTC)
ornegi iizerinden incelemektedir. De facto devletler, sinirli diplomatik statiilerine
ragmen siyasi kurumlarini olusturmakta ve yonetim sistemlerini insa etmektedir.
KKTC, tarihi gelisimi, egemenlik tartismalar1 ve Tiirkiye ile olan 6zel iliskileri
nedeniyle bu baglamda dikkat ¢ekici bir ornek teskil etmektedir. Arastirma,
demokrasi kavramimi KKTC’nin kurumsal yapisi, se¢im sistemi, vatandas katilimi
ve dig etkenlerin rolii lizerinden degerlendirmektedir. Caligmada, demokratik
normlarin ne dl¢iide korundugu veya zorluklarla karsi karsiya oldugu analiz
edilmistir. KKTC’nin yari-baskanlik ve parlamenter sistem unsurlarini igeren
hibrit yonetim modeli, ¢aligmanin temel inceleme alanlarindan biridir. Anayasal
gergeve, yasama-yiriitme-yargr arasindaki giic dengesi ve demokratik hesap
verebilirlik mekanizmalar1 detayli bir sekilde ele alinmustir. Ozellikle yiiriitme
organinin giicii ve yarginin bagimsizligi, demokratiklesme siireci agisindan kritik
unsurlar olarak degerlendirilmistir. Se¢im siirecleri ve sec¢im sistemindeki
reformlar, KKTC'deki siyasi temsiliyet agisindan biiyilkk 6nem tagimaktadir.
Orantili temsil esasina dayalt D’Hondt sistemi, parti dinamikleri ve segmen
davranislar1 iizerindeki etkileri baglaminda analiz edilmistir. Genel olarak
secimlerin demokratik ilkelere uygun sekilde gerceklestirildigi goriilse de diisiik
secim katilimi ve dis miidahale iddialar siyasi 6zerklik konusunda endiseler
yaratmaktadir. Vatandas katilimi ve siyasi kurumlara duyulan giiven, demokratik
yonetigimin siirdiiriilebilirligi agisindan belirleyici unsurlardir. Arastirma, segmen
davranislari, sivil toplum katilimi ve siyasi aktivizm gibi konulara odaklanarak
KKTC halkinin demokrasiye bakis acisini degerlendirmistir. Bulgular, 6zellikle
geng secmenler arasinda se¢ime katilim oranlarinin diistiigiinii ve siyasi sisteme
duyulan giivenin azaldigimn1 gostermektedir. Bununla birlikte, sivil toplum
kuruluslarinin seffaflik ve hesap verebilirlik konusunda 6nemli bir rol oynadig1
tespit edilmistir. KKTC’nin Tiirkiye’ye olan ekonomik ve siyasi bagimliligi,
demokratik yonetisim agisindan en Onemli meydan okumalar arasinda yer
almaktadir. Tirkiye’nin sagladigi ekonomik destek ve siyasi niifuzu, yerel
yonetim kararlar1 ve se¢im siiregleri iizerinde etkili olabilmektedir. Bu durum,
KKTC’nin demokratik siireglerinde bagimsizlik ve dis miidahale konularinda
cesitli tartigmalara yol agmaktadir. Calisma, bu bagimliligin KKTC’nin
demokratik gelisimi iizerindeki uzun vadeli etkilerini degerlendirmekte ve
uluslararas1 mesruiyet arayislarini tartismaktadir. Bu arastirma, KKTC 6zelinde
demokrasi ile de facto devlet statiisii arasindaki iliskiyi ele alarak, uluslararasi
siyaset ve yonetisim literatiiriine katki saglamaktadir. Taninmayan devletlerin
demokratik uygulamalar siirdiirme ¢abalarin1 ve karsilagtiklar1 engelleri ortaya
koyarak, demokratiklesme siireclerine dair daha genis bir bakis agis1 sunmaktadir.
KKTC’nin yasadigr deneyimler, taninmamis devletlerin yonetim yapilar1 ve
demokratik reformlar1 konusunda 6nemli dersler igermektedir.

Anahtar Kelimeler: De facto devletler, demokrasi, KKTC, yonetigim,
egemenlik, siyasi katilim.
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Abstract

This paper examines the intricate dynamics of democratic practices within de
facto states, with a specific focus on the Turkish Republic of Northern Cyprus
(TRNC). De facto states, which operate without widespread international
recognition, face unique challenges and opportunities in establishing and
maintaining democratic governance. Through an in-depth exploration of
TRNC’s political landscape, including its historical evolution, institutional
framework, electoral mechanisms, and citizen participation, this study aims to
illuminate the complexities of democracy in contexts marked by contested
sovereignty. Drawing on a multidisciplinary approach, the research utilizes
primary sources, scholarly literature, and comparative analyses to assess the
adherence to democratic norms in the TRNC. Key factors such as sovereignty
disputes, external influences, and socio-political dynamics are scrutinized to
understand how this shapes the democratic processes within the TRNC. Special
attention is given to the role of core institutions, including parliament and
judiciary, in steering the state’s democratic trajectory. This study also highlights
critical issues related to minority rights, civil liberties, and political pluralism,
all of which are essential to the functioning of democracy. The study further
explores the perceptions of TRNC citizens regarding democracy, offering
insights into their levels of political engagement, trust in institutions, and
aspirations for the future. By delving into the lived experiences of citizens, the
research sheds light on the broader societal implications of democratic
governance in the TRNC. It evaluates how public sentiment is influenced by
external pressures, such as the significant role played by Tiirkiye in the TRNC’s
political and economic spheres, and internal factors, including electoral reforms
and governance challenges. The TRNC's democratic framework is analyzed
within the context of its hybrid government system, which combines elements
of parliamentary and semi-presidential models. The paper details the
constitutional and institutional structures that underpin the TRNC’s political
system, including the distribution of powers among the executive, legislative,
and judicial branches. These structures are critical in understanding the
democratic resilience and adaptability of a state operating under international
ambiguity. This research also considers the broader implications of de facto
statethood on democratic practices, contributing to ongoing discussions in
international relations and political science. It addresses the ways in which de
facto states like the TRNC strive to demonstrate democratic legitimacy to bolster
claims of sovereignty, often adopting reforms to align with international
democratic standards. By providing a comprehensive case study of the TRNC,
the paper offers valuable insights into the intersection of governance,
sovereignty, and democracy. It underscores the challenges faced by de facto
states in fostering democratic norms while navigating the constraints imposed
by limited recognition and external dependencies. Ultimately, this study
contributes to a nuanced understanding of how democracy can be practiced and
sustained in contexts where statehood itself is contested, offering lessons for
broader applications in international governance and conflict resolution.

Keywords: Political Science, De facto states, Democracy, Turkish Republic of
Northern Cyprus (TRNC), Governance, Sovereignty, International recognition
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Introduction

The exploration of democratic practices in de facto states, entities with limited or no international
recognition, is critical for understanding governance and sovereignty in contested regions. This paper focuses on
the Turkish Republic of Northern Cyprus (TRNC), a de facto state that declared independence in 1983 following
a complex history of conflict and political strife. Despite its legal recognition, the TRNC has established its own
political institutions and democratic processes, making it a compelling case study for examining the dynamics of
democracy under such unique conditions.

TRNC'’s journey from its historical roots to its current political state provides a rich backdrop for this
study. The island of Cyprus, conquered by the Ottoman Empire in 1571, came under British colonial rule in the
late nineteenth century. Independence was gained in 1960, but intercommunal violence soon disrupted the power-
sharing republic. The 1974 Greek military-backed coup aimed at achieving Enosis (union with Greece) prompted
Tiirkiye to intervene militarily, leading to the island's division. In 1975, the Turkish Federated State of Cyprus
(TFSC) was established as a transitional administration. This later led to the unilateral declaration of independence
in 1983, forming the Turkish Republic of Northern Cyprus (TRNC), which remains recognized only by Tiirkiye.

This paper delves into the TRNC's government system, which exhibits characteristics of both
parliamentary and semi-presidential systems. It explores the roles and powers of the president, the assembly, and
the judiciary, as well as the administrative structure. Despite its contested status, the TRNC integrates democratic
principles into its governance model. Electoral processes and democratic challenges are examined to provide
insights into how elections are conducted and the obstacles to achieving a fully democratic system. The study
reviews the evolution of the TRNC's election system, including significant changes and their implications for
political representation and voter engagement.

The methodology involves comprehensive analysis using primary sources, scholarly literature, and
comparative studies. This multi-faceted approach allows for a thorough examination of the TRNC's political
landscape, assessing both institutional structures and citizen perspectives.

This research aims to uncover the complexities of democratic practices in the TRNC, evaluate the
effectiveness of its political institutions, and understand citizen engagement and perceptions of democracy. These
objectives contribute to a deeper understanding of how de facto states navigate the challenges of limited
recognition while striving to uphold democratic norms.

The significance of studying the TRNC lies in its potential to inform broader discussions on governance
and statehood in de facto states. The findings offer valuable insights into the resilience and adaptability of
democratic practices under conditions of international ambiguity. Additionally, the research sheds light on the
implications of external influences, such as Tiirkiye's role in the TRNC, on the sovereignty and democratic
development of such states.

In conclusion, this paper provides a detailed exploration of democratic governance in the TRNC,
contributing to the broader field of international relations and political science. By examining the institutional and
electoral aspects of the TRNC alongside citizen perspectives, the study presents a comprehensive overview of the
challenges and prospects for democracy in de facto states.

Institutional Framework

The TRNC, declared on November 15, 1983, continues to exist as a state that has not yet gained broad

international recognition. There is no clear consensus on what the government system of the TRNC is. The former
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Speaker of the TRNC Assembly, Ismail Bozkurt, described the political structure of the TRNC as a "pure
parliamentary system where the President is directly elected by the people" (Bozkurt, 2013). However, a report
prepared by the Economic Policy Research Foundation of Tiirkiye (TEPAV) states that the TRNC is governed by
a semi-presidential system (TEPAV, 2013). A similar view was expressed in the 2011 book by Tufan Erhiirman,
who would later serve as the Prime Minister of the TRNC (Erhiirman, 2011).

According to Article 4 of the TRNC Constitution, "The legislative power belongs to the Assembly of the
Republic on behalf of the people of the Turkish Republic of Northern Cyprus." The Assembly of the Republic
consists of 50 members, elected for five-year terms. The fourth part of the TRNC Constitution is titled "Executive"
(KKTC, 1985). This section regulates the duties and powers of the President and the Council of Ministers. The
fact that the executive branch has two heads, namely the President and the Council of Ministers, shows parallels
with the semi-presidential system of the TRNC's government system (Ustabulut, 2020). The President of the
TRNC is elected by the people for a five-year term, and the election is held in two rounds. If no candidate achieves
an absolute majority in the first round, the two candidates with the most votes compete in the second round, and
the candidate with the most votes is elected President (KKTC, 1985). The method of electing the President alone
is not sufficient to determine the government system, as the President can also be elected by the people in
parliamentary systems. Therefore, it is necessary to examine the powers and duties of the President to determine
the government system of the TRNC.

Article 102 of the TRNC Constitution regulates the powers and duties of the President. The President, as
the head of state, represents the unity and integrity of both the state and society. His duties are ensuring the regular
conduct of the constitution and public affairs. Article 101 of the Constitution states that the Presidency and party
leadership cannot be combined in the same person, indicating that a partisan presidency is not allowed (KKTC,
1985). Additionally, there is no restriction on how many times a person can be elected President. This allows a
person to be elected President multiple times, strengthening the President's position (TEPAV, 2013). Although the
President does not have political responsibility, he can be charged with "treason" and, in such a case, can be
removed from office by the Assembly of the Republic. The President also has the authority to dissolve the
Assembly of the Republic in situations where the Council of Ministers cannot be formed (Ustabulut, 2020). This
authority is an important element that strengthens the President's position within the executive branch and supports
the argument that the TRNC's government system is a semi-presidential system (Erhiirman, 2011).

A semi-presidential system is characterized by the strong powers and influence of the President within
the executive branch. These powers held by the President indicate that the system implemented in the TRNC is
different from a classical parliamentary system. Article 146 of the Constitution gives the President the authority
to refer a law to the Constitutional Court for an opinion, further reinforcing the President's active role within the
executive branch (KKTC, 1985). In the TRNC, the President also holds the role of negotiator in resolving the
Cyprus conflict and carries out the task of managing foreign relations. These two duties of the President do not
stem from the Constitution but from conventions, which position the President in a very strong role (TEPAV,
2013).

The legislative body is responsible for making laws, approving the budget, and overseeing the executive
branch (KKTC, 1985). These responsibilities are fundamental elements of a democratic system. The relationships
between the legislative and executive branches in the TRNC indicate that the government system is semi-

presidential. The legislative body's authority to oversee the executive emerges as a necessity of a democratic
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governance approach. The judiciary in TRNC is independent, the highest judicial authority is the Supreme Court
(Dolunay & Kasap, 2020). The Supreme Court has the authority to make decisions in cases inconsistent with the
Constitution. The Supreme Court functions as the Constitutional Court, the Court of Cassation, the Council of
State, and, if necessary, the High Court. Additionally, it handles criminal cases and other legal disputes.

The administrative structure of the TRNC is divided into six districts: Lefkosa, Gazimagusa, Girne,
Giizelyurt, iskele, and Lefke (Kyris, 2013). Each district is headed by a governor appointed by the central
government. Public services are organized by ministries responsible for various sectors such as education, health,
transportation, and finance, and are overseen by the Council of Ministers. The political landscape of the TRNC
includes several parties such as the National Unity Party (Ulusal Birlik Partisi - UBP), the Republican Turkish
Party (Cumbhuriyet¢i Tiirk Partisi - CTP), the Democratic Party (Demokrat Parti - DP), and the People's Party
(Halkin Partisi - HP) (Ulusoy, 2016). These parties represent a broad ideological spectrum and provide an
environment where different political views compete. The UBP advocates for strong ties with Tiirkiye and a two-
state solution, while the CTP supports reunification and a bi-zonal, bi-communal federation. The DP occupies the
center-right, and the HP emphasizes good governance and anti-corruption (Ozgiir et al., 2017).

The lack of international recognition of the TRNC hinders the establishment of extensive diplomatic
relations (Isachenko, 2008). This situation creates challenges for economic development and international
legitimacy. The TRNC maintains its representation internationally through representative offices in various
countries, but these offices do not have the status of official embassies or consulates. These limitations restrict the
TRNC's access to international trade and aid, making economic independence difficult. The political and economic
dependence of the TRNC on Tiirkiye plays a significant role in shaping internal policies and decisions (Tosun et
al., 2020). This dependence can sometimes bring the autonomy of democratic processes into question. Tiirkiye's
influence can be decisive in the TRNC's internal and external policies, which can limit the strength of the country's
democratic institutions and practices. While judicial independence is generally maintained, concerns about
political interference occasionally arise. This situation poses a significant challenge to the democratic development
and economic sustainability of the TRNC.

In conclusion, the government system of the TRNC includes elements similar to both parliamentary and
semi-presidential systems. The strong powers and influence of the President within the executive branch led to the
characterization of the TRNC's government system as a semi-presidential system. However, the relationships
between the legislative and executive branches and the legislative oversight of the executive demonstrate that the
TRNC has a democratic governance approach. The challenges regarding international recognition and economic
independence can affect the development of democratic processes and institutions.

Electoral Processes and Democratic Challenges

The TRNC's election system, based on the 1976 Election and Referendum Law, uses proportional
representation with the d'Hondt method and a 5% threshold for parliamentary representation (Bozkurt, 2013).
Recent changes have introduced more flexible voting options, allowing voters to cast ballots for individual
candidates or mixed-party preferences. Elections in the TRNC are held in a way that each voter fills a large number
of seats determined by population size (Erhiirman, 2011). This means that parties will elect MPs based on their
vote share. A total of 50 deputies are elected across the country, and these deputies come from six different regions:

Nicosia is represented by 16 deputies, Famagusta 13, Kyrenia 10, Guzelyurt 4, Lefke 2 and Iskele 5 deputies

I; \I E E Tiirk Akademik Arastirmalar Dergisi 2025, 10/1 131



Ramazan Safa

(Bozkurt, 2013). While the D'Hondt method allocates the number of MPs according to the party's vote share, it
generally directs voters to vote for a party or ideology.

Significant changes were made to the electoral system in 2017. With the new regulations, voters can cast
their votes in different ways (Bozkurt, 2013). Voters can vote for only one party by using a sealed ballot. They
can also vote for specific candidates in addition to stamping their party seal with seal plus preference. The mixed
voting system allows voters to vote for candidates of different parties (Raftery et al., 2021). While this regulation
provides more flexibility to voters, the complexity of preference and mixed voting procedures has been criticized.
With the new system, TRNC has become a single electoral district. This means that all voters can vote for all
candidates, and voters can choose not only among candidates in their district but also candidates across the country
(Duba, 2022). However, this system also has some difficulties and criticisms. Voters may not know the candidates
in all regions and therefore may have difficulty in expressing their preferences. The single-region system has
partially reduced regionalism; However, preferential voting remains complex.

The 2013, 2018 and 2022 general elections in TRNC allowed an in-depth understanding of the political
and social dynamics of the island. Like every parliamentary election held in the TRNC, the general elections held
on July 28, 2013 were held according to the 5% election threshold and the D'Hondt system throughout the country.
Before the election, the Supreme Electoral Board (YSK) decided to elect 16 deputies from Nicosia district, 13
from Famagusta, 10 from Kyrenia, 6 from Giizelyurt, and 5 from Iskele to the Republic Assembly consisting of
50 deputies. In this way, second thresholds or constituency thresholds ranging between 6.25% and 20% were
applied, depending on the number of deputies to be elected from the districts (Supreme Electoral Council of the
Turkish Republic of Northern Cyprus, n.d.). Five parties participated in the election: United Cyprus Party (BKP),
Republican Turkish Party United Forces (CTP/BG), Democratic Party National Forces (DP/UG), Communal
Democracy Party (TDP) and National Unity Party (UBP). Additionally, seven independent candidates competed.
The turnout rate in the elections was 69.4%. The district with the highest participation rate was Giizelyurt with
75.8%, followed by Iskele with 75.3%, Famagusta with 69.7% and Kyrenia with 66.9%. The district with the
lowest participation is Nicosia with 66.3%. According to the election results, CTP emerged as the first party in the
election, winning 21 out of a total of 50 deputies with a vote rate of 38.3% across the country. UBP won 14
deputies with 27.3% of the votes, DP/UG won 12 deputies with 23.1% of the votes, and TDP won 3 deputies with
7.1% of the votes. BKP, on the other hand, could not enter the Parliament with 4.5% of the votes. For the first time
in history, CTP came first in all districts, with 41.7% in Nicosia; 36.1% in Famagusta; 37.4% in Kyrenia; 37.6%
in Gilizelyurt; and in Iskele, it had 32.2% of the votes. UBP was the second party in all districts except Iskele
(Supreme Electoral Council of the Turkish Republic of Northern Cyprus, n.d.). Since no party could obtain the
majority to form a government alone in the early general elections, a CTP/BG and DP/UG Coalition Government
was established (Kibris Postasi, 2013). During this period, the congress fights within the UBP were punished by
the public, and a shift in votes to other right-wing parties was observed. This emphasizes the political
consciousness of the TRNC people and their influence on the elections.

The 2018 general elections marked an important moment in the democratic process in the TRNC. In these
elections, important issues such as the participation of various political parties and the formation of a coalition
government came to the fore. Voter turnout in the 2018 elections was 66.1%, indicating a high level of participation
in the political process (Supreme Electoral Council of the Turkish Republic of Northern Cyprus, n.d.). TRNC is

divided into certain electoral districts for its Parliament consisting of 50 deputies. The distribution of MPs in the
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2018 elections was as follows: Nicosia 16, Famagusta 13, Kyrenia 10, Iskele 5, Giizelyurt 4 and Lefke 2 MPs. A
total of eight parties participated in the elections, and six of them passed the 5% threshold and were entitled to
enter the Parliament. The National Unity Party (UBP) became the first party by winning 21 deputies with 35.5%
of the votes, followed by the Republican Turkish Party (CTP) with 12 deputies with 20.9% of the votes, the
People's Party (HP) with 9 deputies and 17.0% of the votes. Communal Democracy Party (TDP) followed with 3
deputies with 8.4% of the votes. The Democratic Party (DP) and the Rebirth Party (YDP) also managed to gain 2
seats each (Supreme Electoral Council of the Turkish Republic of Northern Cyprus, n.d.). Since no party could
secure a majority on its own, coalition negotiations were held after the election. Since UBP, which received the
most support, could not find a partner that would give it a majority in the parliament, a 4-party coalition
government was established with the cooperation of CTP, HP, DP and TDP (Altiner, 2018). This situation revealed
the necessity of a multi-party structure and political compromise in TRNC. The existence of a multi-party structure
in the Parliament reflects the diversity of TRNC policies and the inclusiveness of decision-making processes.
Election results play an important role in addressing economic and social issues affecting developments in the
region and in managing relations with Tiirkiye. The 2018 general elections were an important indicator of
competitive multi-party politics and coalition governments in the TRNC. These elections reflect various factors
and social dynamics that shape the democratic structure and political processes of the TRNC.

The January 23, 2022 elections in TRNC were a turning point that pointed to important changes in the
political landscape in the country. The center-right UBP emerged as the first party in the elections with 39.6% of
the votes and 24 deputies (Supreme Electoral Council of the Turkish Republic of Northern Cyprus, n.d.). After the
election, UBP leader Faiz Sucuoglu stated that they aimed to establish a strong executive government with the
support of the people (Bianet, 2022). The centre-left CTP ranked second, winning 18 seats with 31.9% of the
votes. After the election, CTP leader Tufan Erhiirman gave the message that they would make a harsh opposition
(Kanli, 2022). Among other parties, HP was able to win only 3 seats with a lower than expected vote rate (6.6%)
and suffered a major defeat. YDP, on the other hand, gained 2 seats with 6.4% of the votes. Social Democracy
Party (TDP), Socialist Liberation Party (TKP) and Independence Path (BY) could not pass the election threshold
and enter the Parliament. The January 23, 2022 elections in TRNC were significantly influenced by the Covid-19
pandemic, which led to a low voter turnout of 58%. Concerns about Covid-19 transmission and voting restrictions
likely contributed to this reduced participation (Kanli, 2022). Moreover, widespread pre-election boycott calls by
parties and non-governmental organizations further dampened voter engagement, reflecting widespread discontent
with the electoral process (Kanli, 2022). These factors notably impacted the election outcomes, highlighting a
pronounced polarization between the right bloc, represented by UBP, and the left bloc, represented by CTP. This
polarization underscores the evolving political landscape in TRNC.

The various dynamics and developments presented by the 2013, 2018 and 2022 general elections in
TRNC in terms of democratic principles allow an in-depth understanding of the political and social structure of
the island. The 2013 elections can be considered a significant political turning point in TRNC. These elections
increased competition among political parties and reinforced democratic legitimacy with the high election
participation rate. CTP's emergence as the first party in all districts and the subsequent establishment of the
CTP/BG and DP/UG coalition demonstrated an important example of political compromise. The 2018 elections
showed that multi-party politics in TRNC has deepened, and coalition governments have gained importance.

UBP's emergence as the first party with 35.5% of the votes, but the failure of its efforts to form a government
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alone and the formation of a four-party coalition is a result of political compromise and diversity. These elections
emphasized the democratic maturity and polyphonic political structure of the TRNC. The 2022 elections have
shown the effects of political polarization and low voter participation in the TRNC. These elections, which took
place with a 58% participation rate due to pandemic conditions and boycott calls, ensured that UBP emerged as
the first party with 39.6% of the votes and CTP remained in second place with 31.9% of the votes. These elections
clarified the political dynamics between the right and left blocs. Each election period represents important
milestones in the democratic development of the island.

The 2020 Presidential election caused controversy in the political arena with the claim that it was an
election that moved away from democratic principles. The winner of the elections was Ersin Tatar, the candidate
of the National Unity Party (UBP), who received 51.69% of the valid votes and took office as the fifth President
of the TRNC. Independent candidate Mustafa Akinci completed the election with 48.31% of the votes. The
participation rate in the election was 67.29%. The 2020 Presidential election process and results have aroused
various repercussions in the country and international platforms. However, various claims have been made about
the victory of Ersin Tatar, who was openly supported by Ankara throughout the election process. Many groups
claimed that Tiirkiye intervened in the elections, and a report was prepared by the opposition group on these
allegations. The report claimed that Ankara took various steps to support Tatar and made efforts to gain an
advantage over Akinci. The report details various events related to Tiirkiye's interventions in the Turkish Republic
of Northern Cyprus since 2019: Turkish Foreign Minister Mevliit Cavusoglu held public meetings in rural areas
such as Karpaz without informing the then President Mustafa Akinci (September 9, 2019), Turkish President
Recep Tayyip Erdogan invited Ersin Tatar and Kudret Ozersay to Tiirkiye. There are important events such as
holding a meeting closed to the press (January 10, 2020), Cavusoglu using harsh expressions against Akinci and
clearly stating the candidate he supports (February 11, 2020) (Yiicel et. al., 2021). In addition, Turkish Vice
President Fuat Oktay and UBP candidate Ersin Tatar held a meeting in Maras under the name of 'Closed Maras
Initiative' and Akinct was not invited to this meeting (February 15, 2020) (Yiicel et. al., 2021). These developments
attracted the attention of international observers and led to discussions about the impartiality and transparency of
the election process.

Citizen Participation and Political Engagement

The political participation levels of TRNC citizens are measured by various indicators. One of the most
obvious indicators of political participation is the participation rate in elections (Pebriyenni et al., 2020). The
election participation rate, which was 93.6% in 1985, dropped to 66.1% in 2018. In the 2022 general elections,
this rate dropped to the lowest level in history with 58% (Supreme Electoral Council of the Turkish Republic of
Northern Cyprus, n.d.). This decline may indicate a decrease in citizens' interest in politics or a weakening of their
trust in the political system. In general, political participation in the TRNC was initially high and decreased over
time. As participation rate in elections has decreased since 1993, and it can be said that this situation is directly
related to the trust of Turkish Cypriots in politics.

Table 1: Voter turnout rates in the TRNC

[ \I E E Turkish Academic Research Review 2025, 10/1 134



Democracy Practices in De Facto States: A TRNC Perspective

100,0%
95,0% 93,2% 93,6%
90,0% 87.4% 88,1%
86,0%
85,0%
81,7%
80,0%
75,0%
69,4%
70,0%
66,1%
65,0%
60,0%
55,0%
50,0%
1985 1990 1993 1998 2003 2009 2013 2018

While democracy is generally viewed positively, there are mixed feelings about trust in political
institutions in TRNC. It can be said that some citizens have doubts about the effectiveness of political parties and
state institutions (Kanol & Kopriilii, 2017). It is seen that in periods when the participation rate in elections is high,
the efforts of political parties and candidates to appeal to the public are effective, but this interest decreases over
time. It can be said that interest in politics among the young population is low. Young people's participation in
politics is of critical importance for the sustainability and future of democracy (Weiss, 2020). Research conducted
in TRNC shows that there has been a significant decrease in the political participation levels of young people over
the years. Evre's study, conducted in 2007 and 2016 on two different cohort groups aged 15 and 18, revealed that
there was a significant decrease in the political participation levels and some forms of participation of young
people. A significant decrease has been observed in forms of participation, especially the intention to vote and
carrying the symbol of a political party (Evre, 2020). The findings obtained in the study also reveal that young
people's voting intentions differ according to age and gender variables. It has been determined that 18-year-old
youth have higher voting intentions compared to 15-year-old youth (Evre, 2020). This shows that the participation
rates in elections probably will keep decreasing.

There are various factors affecting citizen participation in TRNC. These factors include education level,
economic situation, social environment, and political awareness. It can be said that individuals with higher
education levels are more interested in political participation (Henn & Foard, 2013). Education makes it easier for
individuals to understand and participate in political processes. Individuals who are economically better off are
more likely to participate politically. Citizens experiencing economic difficulties generally show less interest in
politics (Weiss, 2020). Social factors such as family, friends, and work environments can directly influence
individuals' political participation (Henn & Foard, 2013). Individuals in environments where political discussions
are intense may be more active. Individuals with a high level of political awareness generally play a more active
role in political participation. This awareness requires knowledge about political events and processes. Making
political institutions more transparent and accountable will increase citizens' trust.

It can be argued that Tiirkiye's political and economic influence on the TRNC may negatively affect

voting behavior and that concerns about independence and local political will may increase among voters (Ulusoy,
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2016). Tiirkiye's political and economic influence in TRNC is decisive in shaping local policies (Tosun et al.,
2020). Tiirkiye's political and economic influence in the TRNC may be decisive in shaping local policies. TRNC's
political leaders and parties can adjust their policies in line with Tiirkiye's interests to gain and maintain Tiirkiye's
support. This situation increases voters' concerns about Tiirkiye's direct intervention in TRNC domestic politics,
which undermines voters' trust in the political process.

As aresult, political participation in the TRNC has decreased over the years, reflecting a decline in public
trust and interest in politics. This trend is influenced by various factors, such as socio-economic conditions and
broad political relations with Tiirkiye. Increasing transparency, accountability, and effectiveness in governance
can regain citizens' trust and increase political participation.

Challenges to Democratic Governance

In recent years, scholarly research has increasingly focused on the internal dynamics of unrecognized
states. A key area of interest is how non-recognition affects the quality of democracy in these states. A consensus
among scholars suggests that non-recognition does not necessarily obstruct democratization; some argue it might
even promote it. For instance, Caspersen (2012) and Kolste and Blakkisrud (2012) posit that non-recognition can
act as a catalyst for democratization. Political elites in unrecognized states often strive to adhere to international
democratic standards to gain recognition, thereby demonstrating their state's worthiness to the global community.
Voller (2015) highlights that the international community can leverage the recognition aspirations of these de facto
states to enhance democratic practices through intense interaction. Similarly, MacQueen (2015) underscores that
the necessity for political elites to resolve internal conflicts and establish political authority within their claimed
territories fosters democratization. Beachain (2012) observes that in Abkhazia, the threat of reintegration with the
parent state has encouraged a culture of compromise among political elites and ethnic minorities. Likewise, Kolste
and Blakkisrud (2012) argue that political reforms in de facto states are often driven by the need to consolidate
popular support against potential reintegration threats.

Conversely, other scholars contend that non-recognition can impede democratization. Protsyk (2012)
notes that in Transnistria, the threat of absorption by the parent state causes political elites to cling to power, with
little evidence that democratization leads to recognition. MacQueen (2015) articulates the problem of new states
emerging from conflict in environments dominated by ethno-nationalism, resulting in exclusionary, extreme
nationalist policies, a powerful executive with military influence, and a lack of both domestic and international
accountability. Kolste (2006) further argues that the absence of membership in international organizations
exacerbates the lack of transparency and accountability. Kanol (2015) highlights that the isolation of de facto states
forces them to rely on patron states for economic and military resources, which in turn demand political influence,
thereby limiting the autonomy of elected elites.

The TRNC's dependence on Tiirkiye is evident in both economic and military realms. Economically, the
TRNC has faced significant challenges due to its non-recognition by the international community. Initially,
Turkish Cypriots managed to trade using stamps from the Republic of Cyprus (RoC). However, after switching to
TRNC stamps, international restrictions were imposed. In 1994, the European Court of Justice banned trade with
the TRNC, forcing Turkish Cypriot products to be exported through Tiirkiye, further isolating the TRNC
economically (Gokgekus, 2009). The Green Line Regulation in 2004 permitted limited trade with the RoC, but the

lack of a comprehensive solution to the Cyprus problem has severely restricted substantial economic development.
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Consequently, the TRNC is excluded from the European Union's single market, significantly hampering its
economic growth and limiting foreign direct investment primarily to Turkish companies (Gokgekus, 2009).

Tourism, a critical sector for many economies, has also been adversely affected by non-recognition. The
TRNC cannot attract direct flights, stunting its tourism industry. Additionally, the inability to join international
tourism organizations further restricts the TRNC's potential for tourism development, compounding its economic
isolation (Gokgekus, 2009). To sustain its economy, the TRNC relies heavily on financial aid from Tiirkiye.
Between 2005 and 2014, Tiirkiye provided approximately $2.71 billion in aid, essential for meeting financial
obligations, including paying salaries and pensions for civil servants. This financial dependency underscores the
TRNC's vulnerability and lack of economic autonomy (Hiirriyet, 2015).

Tiirkiye's intervention led to the stationing of Turkish troops in Northern Cyprus, a presence that
continues to this day (Dodd, 2010). The declaration of the TRNC in 1983 was perceived by Greek Cypriots as a
secessionist move threatening the existence and sovereignty of the RoC. For Turkish Cypriots, however, Tiirkiye's
military presence is seen as necessary for their security against potential threats from the RoC. This ongoing
military presence underscores the TRNC's dependence on Tiirkiye for defense capabilities, as the TRNC lacks the
resources to independently ensure its own security (Ker-Lindsay, 2014).

Despite its dependence on Tiirkiye, the TRNC demonstrates unique democratic practices as a non-
recognized state (Kanol & Kopriilii, 2017). Civil society and political actors in the TRNC have actively pushed
for greater transparency and accountability. One prominent example is the initiative 'Toparlaniyoruz,' led by
Kudret Ozersay, which challenged politicians to uphold the rule of law and expose corruption (Haber Kibris,
2012). This initiative reflects the proactive engagement of civil society in promoting democratic norms.

The TRNC has undertaken significant political reforms to enhance its democratic framework. Notable
legal reforms include the shift towards a single-district electoral system designed to promote meritocracy,
measures to restrict MPs from party-hopping, and enhancements to good governance practices (Yeni Diizen,
2013). These reforms aim to create a more stable and accountable political environment. However, the path to
democratization in the TRNC faces several challenges. Economic dependency on Tiirkiye is a significant obstacle.
The financial protocol with Tiirkiye mandated neoliberal reforms, which faced strong opposition from labor
unions, indicating the TRNC's lack of economic independence (Kibris Postasi, 2012). Additionally, the influence
of Tiirkiye's ruling AKP party and its Sunni Islamist policies has clashed with the TRNC's secular traditions,
leading to increased religious institutions and mandatory religious courses in schools, sparking public debate and
opposition from leftist parties and trade unions (Dayioglu, 2012). Further complicating the TRNC's
democratization efforts is the Drinking Water Supply Project with Tiirkiye, which has caused political friction
over resource management. Disputes over privatization versus local control have highlighted the tensions between
Turkish influence and TRNC autonomy (Giindem Kibris, 2016).

Conclusion

This study provides a comprehensive analysis of the democratic practices within the TRNC, a de facto
state with unique political and social dynamics due to its lack of widespread international recognition. By
examining various facets of TRNC’s political landscape, including its historical context, institutional framework,
electoral processes, and the role of civil society, the paper sheds light on the complexities of democracy in such a

unique geopolitical setting.
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The TRNC’s historical backdrop has significantly influenced its institutional framework, which blends
elements of parliamentary and semi-presidential systems. The strong executive powers of the President, juxtaposed
with legislative oversight, reflect a hybrid governance model that attempts to balance authority and democratic
accountability.

The electoral system of the TRNC has evolved to enhance democratic representation. Utilizing a
proportional representation system based on the d'Hondt method, the TRNC aims to ensure a fair distribution of
seats among political parties. Recent reforms have introduced more flexibility for voters, allowing for both party
and individual candidate preferences. However, the complexity of these voting procedures has faced criticism, and
voter turnout has fluctuated, reflecting varying degrees of public engagement and trust in the political process.

Civil society in the TRNC plays a crucial role in promoting democratic norms and accountability.
Initiatives like 'Toparlaniyoruz' demonstrate the proactive engagement of citizens and non-governmental
organizations in advocating for transparency and anti-corruption measures. These efforts underscore the dynamic
participation of civil society in shaping political discourse and holding public officials accountable.

The TRNC's economic and political dependence on Tiirkiye presents significant challenges to its
democratic development. The financial protocols and external influence from Tiirkiye, particularly in areas of
economic policy and religious education, have at times conflicted with the TRNC's secular traditions and
aspirations for greater autonomy. These dependencies complicate the TRNC’s efforts to establish a robust and
independent democratic governance system.

In conclusion, while the TRNC faces unique challenges due to its de facto status and dependencies, its
ongoing efforts in electoral reforms, civil society engagement, and institutional development highlight its
commitment to democratic principles. Lastly, seeking broader international engagement and recognition, even if
limited, can help the TRNC ac