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Amacg ve Kapsam

IAU Arapca Arastirmalan Dergisi, Egitim Fakiltesi Arap Dili EGitimi Anabilim Dali tarafindan
uluslararasi hakemli yayin ilkeleri cercevesinde yayin yapan bilimsel bir dergidir.

Dergide Arap dili egitimi, edebiyati, belagati, kilt(ir(i, sanati, felsefesi, edebiyat tarihi ve Arapg¢a
miitercim-terciimanhk alanlarinda hazirlanmis nitelikli arastirmalar, incelemeler, kitap tanitimi
ve dederlendirmeleri yayimlanmaktadir.

Derginin yayin dili Tiirkce, Arapga, Farsca ve Ingilizce olup dergi, Haziran ve Aralik aylarinda
olmak lizere yilda iki defa yayimlanir. Dergide yayimlanan yazilarin ve kullanilan kaynaklarin
sorumlulugu yazarlara aittir.

Aim and Scope

IAU Journal of Arabic Studies is a scientific publication published by the Faculty of Education,
Department of Arabic Language Education, within the framework of international peer-
reviewed publication principles.

The journal publishes qualified research and reviews, book promotions and evaluations in the
fields of Arabic language education, literature, rhetoric, culture, art, philosophy, history of
literature and Arabic translation and interpreting.

The publication languages of the journal are Turkish, Arabic, Persian and English and the journal
is published twice a year, in June and December. Responsibility for the articles published in the
journal and the sources used belongs to the authors.
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Editorden;
Sayin okuyucularimiz ve akademisyen dostlarimiz,

Yogun bir ¢alisma stirecinin ardindan Aydin Arap¢a Arastirmalari
Dergimizin Haziran 2024 sayimizi sizlere sunmaktan biiyiik mutluluk
duyuyoruz.

Bu sayimizda, Arap¢a dilbilgisi, sozdizimi, edebiyati ve dil
ogretimi gibi konularda olmak tizere bes arastirma makalesini siz degerli
okuyucularimiza sunariz. Bu makaleler Tiirkce, Arapga ve Ingilizce
dillerinde sunulmugstur.

Dergimize degerli calismalarint génderen arastirmacilara, hakem
geri bildirimlerine ilgiyle yaklasip ¢alismalarint en iyi sekilde sunma
volunda  gosterdikleri  gayretlerinden  dolayr  tesekkiir  ederiz.
Arastirmacilarimizin isimleri ve c¢alismalarmin baghklari, igindekiler
kisminda zikredilmistir.

Ayrica, makalelerin degerlendirilmesinde biiyiik emek harcayan,
eksiklikleri gidermek ve degerlendirme stirecini dergi ekibiyle takip ederek
calismalart en iyi hale getirmek i¢in ozveri ortaya koyan hakemlerimize
yvonlendirmeleri ve onerilerinden dolayr minnettarligimizi ifade ediyoruz.

Son olarak, basta Miitevelli Heyet Baskanimiz Sayin Prof. Dr.
Mustafa Aydin Bey olmak tizere derginin yayimlanmasinda emegi gegen
siz degerli akademisyen dostlaruimiza ve biiyiik bir titizlikle derginin
okuyucuyla bulusmasint saglayan editor ekibimize tesekkiir ederiz.

Dr. Ogr. Uyesi Mohamad ALKHALAF
AYAD Editorii
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Arastirma Makalesi

A Story-Based Approach to Teach Foreign Languages:
The Case of English”

Badr GLIOUINE™
Said ZAIDOUNE™

ABSTRACT

This study scrutinizes the effectiveness and feasibility of a story-
based language teaching in Moroccan EFL classrooms. In doing so, a
quasi-experimental mixed method was adopted and sample of 80 common
core students were randomly selected and put into experimental and
control groups. The experimental group was exposed to story-based
lessons whose source of input was stories while the control group was
exposed to lessons from the ministry EFL textbook. To assess the impact
of this approach, a student questionnaire and a classroom observation were
also used. The results revealed that the experimental group performed
better in proficiency tests than the control group. A statistically significant
difference between the experimental and the control group was observed.
A positive change in motivation to learn the language was also noticed
during classroom observations. The results also showed a positive
difference in grammar scores concerning the structure taught via stories.
Therefore, the findings in general, proved that the use of story-based
language teaching can boost the students’ grammar knowledge along with
the students' eagerness to read more stories. Some students even started
using some vocabulary items and chunks in their production be it speaking
or writing.
Keywords: Story-Based Language Teaching, TEFL, Applied Linguistics,
Motivation and Retention

* Makale Gelis Tarihi / Received:26.06.2024 / Makale Kabul Tarihi / Accepted:17.07.2024
* Prof., Hassan Il University of Casablanca, Morocco. badrgliouine@gmail.com

“* Prof. Dr., Hassan Il University of Casablanca, School of Arts and Humanities,
Morrocco. zaidoune44@yahoo.uk
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Yabanci Dil Ogretiminde Hikédye Tabanli Bir Yaklasim: Ingilizce Ornegi

Yabanc Dil Ogretiminde Hikaye Tabanh Bir
Yaklasim: Ingilizce Ornegi

0z

Bu ¢alisma, Fas'ta yabanci dil olarak Ingilizceyi 6grenen siniflarda
hikdye tabanli dil Ogretiminin etkinligini ve uygulanabilirligini
incelemektedir. Caligsma sirasinda yar1 deneysel karma yontem benimsenip
80 temel seviye 0grencisi rastgele segilerek deney ve kontrol gruplarina
ayrilmistir. Deney grubu, bilgi kaynagi olarak hik&yelerden alinan derslere
maruz kalirken kontrol grubu bakanhigin Ingilizce dgretim kitabindan
alman derslere maruz kalmistir. Bu yaklasimin etkisini degerlendirmek
icin 6grenci anketi ve smif gozlemi de kullanilmistir. Sonuglar, deney
grubunun vyeterlilik testlerinde kontrol grubundan daha iyi performans
gosterdigini ortaya koymaktadir. Deney grubu ile kontrol grubu arasinda
istatistiksel olarak anlamli bir fark gozlemlenmistir. Simif goézlemleri
sirasinda dil 6grenme motivasyonunda olumlu bir degisim de fark
edilmistir. Sonuglar ayrica hikdyeler araciligiyla 6gretilen yapi ile ilgili dil
bilgisi puanlarinda olumlu bir fark oldugunu gostermistir. Dolayisiyla
genel olarak bulgular, hikaye tabanli dil 6gretiminin 6grencilerin dil bilgisi
kapasitesi ve daha fazla hikdye okuma istegini artirabilecegini
kanitlamistir. Baz1 6grenciler konugma veya yazma pratigi esnasinda bazi
kelime ve ifade kaliplarin1 kullanmaya baslamislardir.
Anahtar Kelimeler: Uygulamali Dil Bilimi, Motivasyon ve Bilgi
Korunumu, Hikaye Tabanli Dil Ogretimi, TEFL.
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Yabanci Dil Ogretiminde Hikédye Tabanli Bir Yaklasim: Ingilizce Ornegi

1. Introduction

Thanks to recent findings in applied linguistics, we know that
learners differ in terms of their learning styles and cognitive abilities.
Having this idea in mind, as Moroccan EFL teachers, we are constantly
looking for ways and activities that help us cater to these styles and
abilities to achieve an effective teaching/learning process. In addition, we
face many problems with our students. For instance, teachers claim that
their students lack the confidence to speak the language comfortably in
classrooms, lack motivation to learn, and have inadequate speaking
practices. Other teachers cannot deny the fact that they have difficulties in
making lessons more fun and their teaching styles more effective. Besides,
they find it difficult to encourage the shy student to participate in class and
to take risks. All these claims can be seen clearly during the correction of
baccalaureate exams as we witness students’ inabilities to perform well in
some easy tasks such as completing a paragraph, English tenses and even
some comprehension tasks. There has been much interest recently in the
aim of overcoming these problems to make the teaching/learning process
an effective, enjoyable, and effortless experience that leads to the lesson
expected objectives, and in some cases, it even leads to unexpected
outcomes. Accordingly, this research is an attempt to show that a story-
based language teaching can be an effective solution for all these problems
especially nowadays with high school students who have retention
problems because they easily get bored with the traditional teaching styles.
Moreover, the research attempts to reject the claim that “language stories
are not appropriate for adults.” Another important purpose of this research
is to investigate the feasibility of story-based language teaching in
Moroccan high schools. Various conceptual and empirical research has
revealed that short stories are effective learning tools teachers can use to
boost English as a foreign language (EFL) learning performance.
According to Lee, fairy tales have been commonly used as reading
materials in EFL classrooms and they are a great vehicle for enhancing
foreign language development.! Furthermore, fairy tales offer a valuable

! Lee, "Fairy Tales in EFL Classrooms," Journal of Language Teaching, 2020, 45.

| a
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moral lesson that can be used as an alternative to character learning for
young learners.? Additionally, the use of fairy tales in EFL classes can
assist children in developing a hobby for reading and getting exposed to
different reading cultures.® Before designing this story-based textbook, the
researcher investigated the Moroccan EFL context so as to be more
practical and the textbook will stand on solid ground and have an added
value, not just be repetitive. That’s why a quantitative study was conducted
to collect up-to-date data and see whether stories are already used or not
in Moroccan EFL classes. By doing this, the researcher also shed light on
the benefits and challenges stories have according to these teachers.
Furthermore, the study demonstrated some of the most challenging
obstacles behind not using stories in Moroccan EFL classrooms.

In my main thesis, | claim that a story-based language teaching
textbook will be much more useful than the existing ones in that it will
enhance learners’ retention and motivation and hence improve their
language proficiency level. | mean, the study is about the importance of
stories in EFL classrooms, unlike earlier work in the literature which
focuses mainly on using stories to teach some skills or components
(grammar, vocabulary, and culture). Here the focus is exclusively on
stories as the source of all the input learners will be exposed to. To put it
differently, some famous stories from different cultures will be the starting
point to teach all language skills and components.

a. Background

I would like to begin by explaining how my interest in using
bedtime stories as a source of input developed. From my humble years of
experience as an EFL teacher, | noticed that reading is not given much
importance in our EFL textbooks. F. Dubin claimed that language teachers
have turned away from the reading skill because of its apparent association
with the “old-fashioned” grammar-translation method and the talk about

2 Parsons, “Moral Lessons in Fairy Tales,” Educational Research Review, 2021, 112.
% Simon, “Reading Cultures and Hobbies,” Reading in a Foreign Language, 2022, 78

Aydin Arapga Arastirmalari Dergisi (AYAD) Cilt 6 Sayi 1—- Haziran 2024 (1-30) 5
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communicative competence which fills the air.* According to Dubin, too
little attention is devoted to reading in language pedagogy.® For me,
although the grammar-translation method was much criticized for its
teacher-centeredness and focus on grammar and written language, no one
can deny that it has exposed learners to extensive reading that allowed
them for sure to become good at languages. My story-based approach will
be, let’s say, a compromise of both the grammar-translation method and
communicative language teaching. In other words, this approach will focus
on reading stories to teach language skills and components in a learner-
centered and communicative way. To explain my vision, | may take from
Martin Luther King’s famous speech, and I say:

“I have a dream that one day foreign language teaching will be as
enjoyable and educative as reading a bedtime story. I hold this claim to be
self-evident that reading is the right key to the language proficiency door.”

b. Statement of the Problem

Thanks to research in applied linguistics, we know more about
students’ different learning styles and cognitive abilities. Consequently,
foreign language teachers have become obliged to find new methods and
activities that help them meet the different needs of students in order to
improve the teaching /learning practices and thus get fruitful education
with good results. What makes the problem worse is that 21 century
students have become difficult to motivate in the class using the traditional
methods and textbooks, especially these days which have witnessed a
breakthrough in information and communication technology.
Accordingly, curriculum developers need to keep up with such advances
and provide lessons and materials that meet 21% century students’ needs,
skills and preferences. Additionally, EFL teachers in Moroccan high
schools face many problems with their students. For instance, some
teachers claim that their students lack confidence to speak the language
comfortably in classrooms, lack motivation to learn and have inadequate

4 F. Dubin, "Reading in EFL Pedagogy," Journal of Applied Linguistics, 1992, 56.
% 1bid.

|6
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speaking practice. Other teachers cannot deny the fact that they have
difficulties in making lessons more fun and their teaching styles more
effective. Besides, other teachers find it difficult to encourage the shy
student to participate in class and to take risks; as a result, they just give
up and let them on their own. All in all, Teachers are nowadays trying to
overcome these problems so that the teaching/learning process would be
an effective, enjoyable and effortless experience.

c. Purpose

Accordingly, this research is an attempt to show that the key
solution to those problems is a textbook based on fairy tales and supported
by a Moodle platform in Moroccan foreign language classes. Therefore,
students will no longer get bored in the class feel demotivated to learn.
Moreover, the research attempts at rejecting the faulty claim that says
“language stories are not appropriate for adults, they are just a waste of
time.” Another important purpose of this research is to investigate the
feasibility of this story-based EFL textbook in Moroccan high schools.

d. Rationale
The rationale behind doing this research is threefold:

1-To contribute to the literature since there is not much written on
this topic in Morocco

2-To provide teachers who want to use language stories in their
teaching methods with valuable resource and experience about the
feasibility of this idea

3-To make the foreign language teaching/learning enterprise more
enjoyable and motivating for teachers and learners respectively

e. Research Objectives

The main goal of this study is to show that believing in the
effectiveness of language stories is what Moroccan EFL teachers are in
need of especially nowadays with high school students who easily get
bored with the traditional teaching styles. Moreover, this research is meant

Aydin Arapga Arastirmalari Dergisi (AYAD) Cilt 6 Sayi 1—- Haziran 2024 (1-30) 7 |
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to find out the frequency and effectiveness of using stories in the Moroccan
context. In other words, this research is meant to show whether Moroccan
EFL teachers use stories or not and to shed light on their attitudes towards
both foreign language textbooks based on stories and supported by a
Moodle platform.

The specific objectives were as follows:

a-To reject the faulty claim that says “language stories are not
appropriate for adults”

c-To investigate the feasibility of story-based EFL textbooks in
Moroccan high schools.

f. Research Questions

1-To what extent do learners who are taught using the story-based
approach reach a language proficiency level higher than students who
aren’t?

2-What is the effect of this story-based electronic textbook on
students’ retention?

3- What are learners’ attitudes towards learning English using a
story-based approach?

g. Research Hypothesis

1- a story-based EFL textbook is an effective learning tool teachers
can use to boost foreign language proficiency

2- learners get bored easily with books and traditional ways of
teaching. So, a story-based textbook will break this boredom and increase
retention.

3-Students have positive attitudes towards learning English using
story-based language teaching

h. Organization of the research paper

As far as the organization of the study is concerned, besides the
present general introduction, the next chapter will discuss the literature
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related to the topic of research, chapter 2 will report the methodology
followed in the investigation of the topic, chapter 3 will report and discuss
the results obtained and the study will end with a general conclusion.

2. Literature review
a. Definition of bedtime stories

No one can deny the benefits of bedtime stories, but before we go
into more details about this, let’s first define what we mean by bedtime
stories. There are so many definitions of bedtime stories. Here are some:

According to Wikipedia: "A bedtime story is a traditional form of
storytelling, where a story is told to a child at bedtime to prepare the child
for sleep. The bedtime story has long been considered 'a definite institution
in many families'. Reading bedtime stories yields multiple benefits for
parents and children alike. The fixed routine of a bedtime story before
sleeping can improve the child's brain development, language mastery, and
logical thinking skills. The storyteller-listener relationship creates an
emotional bond between the parent and the child."® Due to "the strength of
the imitative instinct" of a child, the parent and the stories that they tell act
as a model for the child to follow.” According to this definition, it seems
that bedtime stories have been for ages a well-established practice, they
have many benefits such as brain development, language mastery, and
logical thinking skills. They can even strengthen our relationships, be they
parent-child or teacher-student. According to this definition, bedtime
stories help a lot in language teaching. First, they improve brain
development. Well, no one would deny how this development will help in
language teaching since the brain is an essential and key element in
language learning. In addition, it is stated clearly in the definition that
bedtime stories help in mastering and learning the language effectively.
Along with developing critical thinking skills, bedtime stories strengthen
the teacher-student relationship, and thus there will be a stress-free

& Wikipedia, s.v. "Bedtime story," last modified 2011,
https://en.wikipedia.org/wiki/Bedtime_story.
7 Patti, "The Importance of Bedtime Stories," Journal of Parenting 25, no. 3 (2011): 45.
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atmosphere during the sessions. This will surely be conducive to learning
since the learners’ affective filter will be lowered and learning will then
take place. During the sessions, learners will be engaged in purposeful and
fun activities that lead to successful and effective communication without
fear or stress. All the mentioned benefits are related to the concern of this
study, more benefits will be discussed thoroughly in the coming sections.

b. Benefits of stories

Most of what has been done in applied linguistics literature
emphasized the fact that the language teaching/learning experience has
been a very demanding task for both the teacher and the learner; this gives
rise in some cases to frustration and tension in the classroom. Because of
that, teachers and other specialists have been for decades concerned mainly
with how they can lessen this atmosphere of anxiety and inhibition and
make learning as joyful and enthusiastic as possible. This constant effort
results in the use of stories in language classes as a means to entertain and
educate at the same time. Giving students a chance to practice language
skills and structure in a less stressful atmosphere, stories are also effective
activities that highly motivate students and enable them to use the language
in a natural and real-life context. Pedagogically speaking, Gudmundsdottir
notes that pedagogical content can be thought of as narrative text, and
teaching as essentially the exercise of textual interpretation.® In short,
stories are widely employed as a powerful medium of teaching and
learning. But how do stories foster learning? Neuhauser answered this
question by claiming that stories are effective as educational tools because
they are believable, rememberable, and entertaining.® There are other
reasons behind using stories. According to Duff and Maley, the use of
literature in the classroom offers the following advantages: it offers a wide
range of styles, vocabulary, etc.; it deals with matters that concern children

8 Sigrun Gudmundsdottir, “The Narrative Nature of Pedagogical Content Knowledge,” in
Reform in Teacher Education: A Study of School-Based Programs, ed. Sandra
Hollingsworth and Hugh Sockett (Falmer Press, 1995), 205.

® Peg Neuhauser, Corporate Legends and Lore: The Power of Storytelling as a
Management Tool (McGraw-Hill, 1993), 10.
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and are related to their personal experiences; it is open to multiple
interpretations and opinions, bringing about genuine interaction and
participation in the classroom.°

Martinez sheds light on four main reasons for using stories in
language teaching. According to Martinez, stories: can be one more tool
to reach the curriculum goals; can be used to arouse interest and increase
motivation among students who are learning a second language; are one of
the best ways for children to not only learn the language but also learn
content, cultural aspects, and how to solve everyday problems; and help
students acquire and develop individual reading tastes, skills, and
creativity.'

No one can deny the fact that language learning is a difficult task,
which makes learners unable to maintain their attention and effort for long
periods of time and thus they lose interest and motivation to learn. In such
cases, stories are of great help for many reasons. Firstly, stories encourage
and motivate the students so that effective learning takes place. Secondly,
stories help teachers meaningfully contextualize the language being taught
by making it possible for the learners to experience language rather than
just study it. Thirdly, unlike mechanical drills, stories engage learners
emotionally and even cognitively by identifying themselves with the
characters and solving the problems respectively, and thus learners
experience the meaning of language. Finally, thanks to stories, learners are
provided with intense and meaningful context for the target language.
Therefore, they must be regarded as central to learning. Parkinson and
Reid Thomas state that literature should be used in language classes
because it provides cultural enrichment, linguistic model, mental training,
extension of linguistic competence, authenticity, memorability, and they
are rhythmic resources and motivating convenient material that are open
to interpretation.’? Along with this, using stories as the main source of

10 Alan Duff and Alan Maley, Literature (Oxford University Press, 1990), 56.

11 Ana Martinez, “Using Stories to Teach English,” Teaching English 40, no. 4 (2007):22.
12 Brian Parkinson and Helen Reid Thomas, Teaching Literature in a Second Language
(Edinburgh: Edinburgh University Press, 2000), 45.
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input in language classes has gained approval by many foreign language
teachers and thus we can talk about the emergence of a new language
teaching method notably the story-based language teaching method.
According to Khatib and Seyyedrezaei, this method is a humanistic
literature-based language teaching method that aims at promoting the
learners’ personal, cultural, and linguistic awareness.'® The main purpose
of this new method is to help learners to learn language by enjoying and
using language for communication through using stories as the materials
in a friendly atmosphere. It develops the learners’ communicative
competence and critical thinking. This method also aims at cultivating all
language skills cooperatively.

c. Stories and language components

As far as grammar and vocabulary are concerned, stories offer a
meaningful context for the new structure or vocabulary item and thus
learners are engaged in meaningful learning rather than rote learning as
explained by Ausubel. That is to say, stories present grammar, vocabulary,
and formulaic speech within a meaningful and structured context that
supports comprehension of the narrative world and the content the story is
related to.}* For instance, many learners find grammar challenging and
really hard to retain. This is so for many reasons such as some teachers
focus more on form than meaning. That is to say, students learn the form
without becoming aware of the use of such forms in their daily life.
Moreover, some textbooks present the forms in an uncontextualized way
using unauthentic language. In doing so, learners easily get bored when it
is a grammar lesson. So, the solution is to use stories as a source of the
target structures because only they offer the learners rich contexts for

13 Mohammad Ali Khatib and Seyyedrezaei Seyyedrezaei, “A Story-Based Language
Teaching Method: Promoting the Learners’ Personal, Cultural, and Linguistic
Awareness,” Procedia - Social and Behavioral Sciences 70 (2013): 20-25.

14 Glazer, Susan Mandel, and Anne W. Burke. An Integrated Approach to Early Literacy:
Literature to Language. Allyn and Bacon, 1994; Jennings, Jean. "The Power of Stories in
the ESL Classroom." TESOL Quarterly 25, no. 4 (1991): 681-684; Koisawalia, R. "The
Role of Stories in Language Teaching." Language Learning Journal 32, no. 1 (2005): 32-
37.
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introducing the target structures and keeping students motivated with the
story events and characters. This solution goes hand in hand with the goals
of ACTFL. According to this framework, grammar should be addressed
within meaningful communicative contexts as one element of language
proficiency. Instead of focusing on grammar rules and diagramming
sentences, teachers should guide students towards an understanding of
how grammar functions. Students learn how to use the form rather than
memorized conjugations that may not be applicable across contexts.™

d. Stories and language skills

In terms of language skills, we can say that stories will allow
learners to practice the skills in an integrative way. For instance, in a
reading lesson, students will be engaged in a pre-reading task in which
they are asked to check their familiarity with the story via whole class
discussion using pictures. Then in while reading tasks, learners will answer
different comprehension questions. Finally, in post-reading tasks, students
will express their attitudes towards different elements of the story, namely
events, characters, and ending. So, there will be whole class discussion
which will result in more interactions. Then at home, students may write
summaries or different endings of the story. Sell criticizes standard foreign
language textbooks for abnormal and non-authentic language. She also
mentions that textbook topics are inappropriate to the foreign language
learners. They rarely address the real issues that learners face in real-life.
Textbooks are full of fiction and unreal materials. Besides, as McKay
argues, literary texts can be ideal for all the four language skills.®

e. Stories and culture

Stories Stories can be an efficient means to foster learners’
intercultural competence. 1 mean, only by reading stories and discussing

15 American Council on the Teaching of Foreign Languages (ACTFL). Standards for
Foreign Language Learning in the 21st Century. 3rd ed. Alexandria, VA: ACTFL, 2006.
16 Jennifer Sell, "Critique of Foreign Language Textbooks," Language Learning Journal
34, no. 3 (2005): 56; Sandra McKay, "Literature as Content for ESL/EFL," in Teaching
English as a Second or Foreign Language, 3rd ed., edited by Marianne Celce-Murcia
(Heinle & Heinle, 2001), 319-332.
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their morals and messages that learners can develop some values and
manners such as openness, awareness, tolerance, and acceptance towards
other ways of understanding life. In this sense, learners can gain sensitive
attitudes towards others which will make them better prepared for future
exchanges with foreigners and hence avoid possible misunderstanding and
culture shocks. In reading comprehension tasks, literary texts can stimulate
interest and closer reading of the texts, as well as integrating the four skills
during reading practice. Literature also provides learners with hefty
valuable cultural information. As Sell mentions, “Teaching literature
provides learners with a truly cultural competence, equipping them with
culturally-apposite pragmatic and socio-psychological components around
which to build effective identities which will enable their socialization in
the target culture and enhance the effectiveness with which they participate
in that culture.”’’ Regarding appropriateness for classroom discussion,
literary texts are often rich and have multiple layers of meaning, and can
be effectively mined for discussions.!® Furthermore, Murdoch states that
“short stories can, if selected and exploited appropriately, provide quality
text content which will greatly enhance ELT courses for learners at
intermediate levels of proficiency.”'® Erkaya also believes that reading
literary texts can lead learners to be critical thinkers. Arigol believes that
short stories can have the following pedagogical advantages: making the
students’ reading task easier because they are simple and short; giving
learners a better view of other cultures; requiring more attention and
analysis; presenting a fictional and interesting world; helping students to
be more creative and raising the critical thinking skills; raising cultural
awareness; reducing students' anxiety and helping them feel more relaxed;
and providing multicultural contexts because of its universal language.?

17 Jennifer Sell, Why Teach Literature in Language Classes (Cambridge: Cambridge
University Press, 2001), 45.

18 Meiling Chiang, "Multiple Interpretations in Literary Texts," Journal of Language and
Literature 29, no. 2 (2007): 120.

19 George Murdoch, "Exploiting Short Stories in the Language Classroom," Language
Learning Journal 26, no. 3 (2002): 9.

20 Ozgecan Baskent Erkaya, "Benefits of Using Short Stories in the EFL Context," Asian
EFL Journal 8, no. 1 (2005): 38-39.
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f. Stories and communication

Stories can be a good opportunity for learners to express
themselves and interact with each other, especially after reading the story.
We all remember how we were hooked by the stories we read to the extent
that we identified ourselves with the characters and we expressed our
attitudes, be they positive or negative. In fact, stories used to provoke us
to react, discuss, and sometimes critically analyze the stories’ events,
characters, and ending. That’s why stories can be a good incentive to
pushing learners to participate more in the classroom and interact with
their teachers and peers. According to Verdugo, stories also enhance
children’s interaction and communication not only with their teacher but
also with their peers. Reading or listening to a story related to a specific
content can make children react to it verbally or non-verbally. This enables
them to construct knowledge and express ideas, even with the very limited
language they may have.?

g. Story based Language Teaching

Using stories in language classes has gained a general consensus;
no one can deny the fact that stories can be a great source of contextualized
input because they can offer a valuable way of contextualizing and
introducing new language, making it comprehensible and memorable.??
Thanks to the many benefits stories can offer to teachers and learners in
language classes, we opted for a story-based approach in carrying out this
project. That is to say, stories will be the main source of input, be it
language components or skills. So, every unit in this project will be based
on a story and this latter will be the starting point for most of the target
structures or skills. The coming sections will give more details about this
story-based approach, reasons behind adopting it along with some benefits
and practical tips while using stories in language classes.

21 Dolores Verdugo, Enhancing Communication Through Stories (Madrid: Pearson,
2015), 78.

22 Barbara Wasik and Mary Alice Bond, "Interactive Book Reading and Language
Development," Journal of Educational Psychology 93, no. 2 (2001): 243-250; Andrew
Wright, Stories for Classroom and Assembly (Scholastic, 2000).
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Learning is undoubtedly a process of meaning making. I mean,
learners try to make sense of all the input they are exposed to. Similarly,
narrative is a fundamental structure of human meaning making.?® The
events and actions of one's life are understood and experienced as fitting
into narrative episodes or stories. Rossiter states that narrative is deeply
appealing and richly satisfying to the human soul, with an allure that
transcends cultures, centuries, ideologies, and academic disciplines.?
Pedagogically speaking, Gudmundsdottir notes that pedagogical content
can be thought of as narrative text, and teaching as essentially the exercise
of textual interpretation.® In short, stories are widely employed as a
powerful medium of teaching and learning. But how do stories foster
learning? Neuhauser answered this question by claiming that stories are
effective as educational tools because they are believable, rememberable,
and entertaining.?®

There has been recently important progress and innovation in
language teaching methods so as to make the teaching/learning enterprise
a more effective and effortless experience for teachers and learners
respectively. Along with this, using stories as the main source of input in
language classes has gained approval by many foreign language teachers
and thus we can talk about the emergence of a new language teaching
method, notably the story-based language teaching method. According to
Khatib and Seyyedrezaei, this method is a humanistic literature-based
language teaching method that aims to promote the learners' personal,

2 Jerome Bruner, Actual Minds, Possible Worlds (Harvard University Press, 1986);
Jerome Bruner, Making Stories: Law, Literature, Life (Harvard University Press, 2002);
Donald Polkinghorne, Narrative Knowing and the Human Sciences (State University of
New York Press, 1988); Donald Polkinghorne, "Narrative Configuration in Qualitative
Analysis," International Journal of Qualitative Studies in Education, 1996.

24 Marsha Rossiter, Narrative and Stories in Adult Teaching and Learning, ERIC Digest,
2002, 119.

% Sigrun Gudmundsdottir, “The Narrative Nature of Pedagogical Content Knowledge,”
in Reform in Teacher Education: A Study of School-Based Programs, ed. Sandra
Hollingsworth and Hugh Sockett (Falmer Press, 1995), 205.

% peg Neuhauser, Corporate Legends and Lore: The Power of Storytelling as a
Management Tool (McGraw-Hill, 1993), 10.
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cultural, and linguistic awareness.?” The main purpose of this new method
is to help learners to learn language by enjoying and using language for
communication through using stories as the materials in a friendly
atmosphere. It develops the learners’ communicative competence and
critical thinking. This method also aims at cultivating all language skills
cooperatively.

Here are some characteristics of story-based language teaching:

« The primary function of language is interaction and
communication.

« It is based on humanism and cooperative learning.

« Personal, cultural, and linguistic awareness should be
developed.

« Stories are used as learning and teaching materials.

e Linguistics, sociolinguistic, and communicative
competence are emphasized.

« All four language skills receive attention and are
practiced integratively.

e The student’s native language should be avoided in the
classroom but can be used to talk about the procedure and cultural
points.

o All of the class activities should be done in a stress-free
friendly environment.

« VVocabulary is taught in the context of the short story.
o Grammar is taught based on focus on form.

« All types of interaction: Teacher-student, student-
teacher, and student-student interaction exist.

27 Mohammad Ali Khatib and Seyyedrezaei Seyyedrezaei, “A Story-Based Language
Teaching Method: Promoting the Learners’ Personal, Cultural, and Linguistic
Awareness,” Procedia - Social and Behavioral Sciences 70 (2013): 20-25.
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« One of the main purposes of this method is to help
learners to be critical thinkers.

3. Methodology
a. The design

This study employed a quasi-experimental mixed-method design
to ensure a comprehensive evaluation. In doing so, 80 common core
students were randomly assigned to either the experimental group, which
received story-based lessons, or the control group, which continued with
the traditional textbook curriculum. That is to say, the first group was the
control group in which the students taught English with a ministry
textbook with lessons that did not include stories. Upon some research on
textbooks used in Moroccan high schools, it was found that the analyzed
course books did not include any stories; they only included artificial
reading passages composed for specific purposes of the lessons. The
course books investigated are: “Outlook™ and “Visa to the World” by
Moroccan Ministry of Education, none included story-based language
teaching lessons. The second group was the experimental group in which
the students were taught English in a new way, with lessons whose source
of input was stories and fairy tales. Data were collected through pre-test
and post-test scores to measure language proficiency changes, student
questionnaires to gather perceptions and feedback, and an observation grid
to assess classroom dynamics and teaching practices.

b. The participants’ characteristics

The participants are students at a public school where the
researcher works. They are his common core students with a total number
of 80 students. These students study English as a foreign language three
hours a week. All of the students are at the age of 14 or 15. They have A2
proficiency in English, and their purpose in learning English is to pass the
Baccalaureate national exam that is applied by the Ministry of Education
in Morocco at the end of the third year in high schools. The students are
placed randomly by Massar in their classes.
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¢. The instruments

The quantitative component involved administering a standardized
language proficiency test both before and after the intervention. The pre-
test served as a baseline measure of the students' language abilities, while
the post-test evaluated any changes following the teaching intervention.
The qualitative component consisted of students’ questionnaires designed
to shed light on their subjective experiences and perceptions of the story-
based lessons. These questionnaires included both closed-ended and open-
ended questions to gather comprehensive feedback. Additionally, an
observation grid was used to systematically document classroom
interactions, teaching strategies, and student behaviors during the lessons.
This triangulation of data sources aimed to provide a strong understanding
of the impact of the story-based teaching method.

To ensure the reliability and validity of the findings, several
measures were taken. Validity was ensured by using a standardized
language proficiency test that had been previously validated in similar
contexts. For the qualitative data, inter-rater reliability was established by
having multiple researchers independently code and analyze the responses
to ensure consistency in the interpretation of the data. Any discrepancies
were resolved through discussion to reach a consensus.

d. Results

The quantitative analysis of test scores revealed that the
experimental group showed a significant improvement in their scores, with
a pre-test mean of 6.80 and a post-test mean of 10.18. This improvement
was statistically significant, as indicated by a paired t-test (t = -14.16, p <
0.001). In contrast, the control group, with a pre-test mean of 7.96 and a
post-test mean of 7.47, did not show a significant improvement, supported
by a paired t-test (t = 1.07, p = 0.29). An independent t-test further
confirmed that the experimental group's post-test scores were significantly
higher than those of the control group (t = 4.07, p < 0.001). These
quantitative results demonstrate that the story-based teaching method
effectively improved students' language proficiency.
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The qualitative analysis of student questionnaires supported these
findings. The majority of students in the experimental group found the
story-based lessons more engaging compared to traditional textbook
lessons. Many students found the stories very interesting, and most
students understood the stories most of the time. Additionally, students
reported improvements in speaking, listening, reading, and writing skills.
However, some students found difficulties in long stories and some
expressions were challenging. They suggested more guided practice,
shorter stories, and additional hints to address these challenges. This
qualitative analysis aligns with the quantitative findings, showing that
students found the story-based approach engaging and beneficial for
improving language skills, but also highlighting areas for potential
improvement.

Data from the observation grid provided further insights into the
effectiveness of the story-based approach. The teacher effectively used
teaching materials, including textbooks, boards, and other resources.
Engagement strategies, such as activating students' prior knowledge and
using prediction strategies, were successfully implemented. Classroom
management was effective, with a good variety of interactions and
balanced teacher-student talk time. Feedback and error correction were
timely and constructive. The lesson objectives were clearly stated, and
there were smooth transitions between lesson stages. Activities promoted
learner autonomy and creativity. However, the observation grid also
highlighted the need for more guided practice and additional activities,
such as jumbled story exercises and communication assessment tasks.
These observations confirm that the story-based lessons were well-planned
and effectively executed, but also identify areas for further enhancement.

e. Triangulation

The triangulation of data from the classroom observation grid, test
scores, and student questionnaires provides a comprehensive evaluation of
the story-based teaching method. First, there is consistency across data
sources. | mean, the high engagement and effective skill development
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observed in the classroom are supported by the significant improvements
in test scores and positive feedback from students. This consistency across
data sources reinforces the validity of the findings. Second, findings also
shed light on some challenges to be addressed. That is to say, the
challenges noted in the observation grid and questionnaires, such as initial
difficulties and story length, align with the need for more guided practice
and tailored story content. These findings highlight areas for improvement
in order to further enhance the effectiveness of the story-based language
teaching. Third, as a holistic approach, the triangulated data demonstrate
that the story-based teaching method had a holistic impact on students. In
other words, it does not only improve language proficiency but also
enhances student engagement and motivation, contributing to a more
dynamic and effective learning environment. To conclude, the deep
analysis confirms the effectiveness and feasibility of the story-based
language teaching method in Moroccan EFL classrooms. By integrating
quantitative and qualitative data, the study provides well-established
evidence that this approach enhances language proficiency and student
engagement. Addressing the identified will further optimize the method,
making it a valuable strategy for foreign language teachers.

f. Discussion

The integration of quantitative, qualitative, and observational data
provides a comprehensive understanding of the strengths and areas for
improvement in the story-based language teaching approach. The story-
based method effectively engages students and enhances their interest in
learning, leading to improved language proficiency. This conclusion is
supported by the significant improvement in test scores for the
experimental group, high levels of engagement and interest reported by
students, and the effective use of engaging teaching strategies and
materials observed in the classroom.

The story-based method also effectively improves various
language skills. Students reported improvements in speaking, listening,
reading, and writing skills, and these self-reports are supported by the
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observed effective classroom management and well-structured activities.
This multi-faceted improvement underscores the method's potential as a
comprehensive teaching strategy.

Addressing the challenges identified by students and observations
will further enhance the effectiveness of the story-based approach. The
lack of significant improvement in the control group highlights the need
for effective teaching methods. Students identified challenges with long
stories and difficult expressions, suggesting more guided practice and
varied activities. Observational data also recommended more guided
practice and diverse activities. Addressing these challenges will enhance
the effectiveness of the story-based approach. Specific recommendations
include incorporating more guided practice, adjusting story length and
complexity, and diversifying activities to support learning.

The findings of this study align with existing literature on the
benefits of narrative-based learning. Stories are known to provide a
meaningful context for language use, making abstract language concepts
more concrete and relatable. The narrative structure aids memory
retention, as students can relate new vocabulary and grammar rules within
the storyline. Moreover, stories often involve repetition of key language
structures, which reinforces learning through exposure in different
contexts. This study adds to the literature evidence supporting the
pedagogical value of stories, particularly in engaging students and
improving their language skills in an EFL context.

g. Implications for Practice

To further enhance the effectiveness of the story-based language
teaching method, it is recommended to incorporate more structured
practice sessions to reinforce learning and help students internalize new
language structures. Activities like guided exercises, group work, and
discussions can provide additional support. Using a variety of engaging
activities can cater to different learning styles and maintain student
interest. Examples include jumbled story exercises, peer communication
tasks, and interactive games. Selecting or adapting stories to appropriate
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lengths and difficulty levels can ensure that they are engaging and
comprehensible for all students, helping prevent students from feeling
overwhelmed or bored by long or complex stories. Encouraging students
to create their own stories, which can be used as learning materials, fosters
creativity, ownership of learning, and deeper engagement with the
language. Incorporating visual aids such as illustrations, storyboards, and
multimedia presentations can enhance comprehension and engagement,
helping clarify difficult concepts and making stories more accessible.
Implementing continuous assessment methods to monitor student progress
and adjust teaching strategies accordingly can include formative
assessments, regular feedback sessions, and self-assessment tools.

Teachers implementing story-based approaches should also
consider the cultural relevance of the stories used. Culturally relevant
stories can increase students' interest, making the learning experience more
meaningful. Additionally, professional development programs can equip
teachers with strategies to effectively integrate stories into their teaching
practices. Such programs can provide training on selecting appropriate
stories, designing complementary activities, and assessing student
progress in a narrative-based learning environment.

Incorporating culturally relevant stories can make the learning
experience more meaningful and engaging for students. Stories that reflect
the students’ own cultural backgrounds or that introduce them to new
cultures can broaden their perspectives and foster a deeper understanding
of the world and thus boost their cultural competence. This approach not
only supports language acquisition but also promotes cultural awareness
and empathy, which are essential components of good and effective
education.

Professional development programs for teachers can focus on the
practical aspects of implementing story-based teaching methods.
Workshops and training sessions can provide teachers with experience in
selecting, adapting, and using stories in the classroom. These programs can
also offer strategies for managing classroom dynamics, providing effective
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feedback, and fostering an inclusive and supportive learning environment.
By equipping teachers with the necessary skills and knowledge, these
programs can ensure the successful implementation of story-based
language teaching.

h. Implications for Future Research

Future research could explore the long-term effects of story-based
language teaching on language proficiency and student engagement.
Longitudinal studies that track students' progress over several years can
provide valuable insights into the sustained impact of this teaching
method. Additionally, studies could investigate the effectiveness of this
approach in different educational contexts and with diverse student
populations. For example, research could examine how story-based
teaching impacts students in rural versus urban settings or how it affects
learners with different levels of language proficiency.

Comparative studies between story-based teaching and other
innovative methods, such as project-based learning or gamified learning
environments, could also provide valuable insights. These studies can help
identify the relative strengths and weaknesses of different pedagogical
approaches and guide educators in selecting the most effective methods
for their students.

Another promising area for future research is the integration of
technology in story-based language teaching. Digital storytelling tools,
interactive storybooks, and multimedia resources can enrich the learning
experience and provide additional avenues for student engagement.
Studies could explore how these technological tools impact student
motivation, engagement, and learning outcomes in EFL settings. Research
could also examine the potential of virtual reality and augmented reality
technologies to create immersive storytelling experiences that enhance
language learning.
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I. Practical Applications

Educators can apply the findings of this study by incorporating
story-based lessons into their EFL curricula. Developing resources and
materials, such as storybooks and multimedia content, can support this
integration. Collaboration among educators to share best practices and
strategies can further enhance the effectiveness of story-based teaching.
Administrators and policymakers should recognize the value of this
approach and provide the necessary support for its implementation. This
support can include funding for professional development, resources for
classroom use, and time for teachers to plan and implement story-based
lessons.

By fostering a collaborative community of educators, schools can
create an environment that encourages the sharing of successful strategies
and innovative practices. Teachers can collaborate on creating and
adapting stories, designing complementary activities, and assessing
student progress. This collaborative approach can lead to the development
of a rich repository of resources that can be shared and used across
different classrooms and schools.

Administrators and policymakers play a crucial role in supporting
the implementation of story-based language teaching. By providing
funding for professional development and resources, they can ensure that
teachers have the tools and training they need to succeed. Additionally, by
recognizing and promoting the value of innovative teaching methods, they
can create an educational environment that encourages experimentation
and continuous improvement.

4. Conclusion

The story-based language teaching method has proven to be
effective and engaging for students, significantly improving their language
skills. By addressing the challenges identified and incorporating the
recommended enhancements, this approach can be further optimized to
enhance its effectiveness and feasibility in EFL classrooms. The
integration of quantitative, qualitative, and observational data provides a
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comprehensive understanding of the method's impact, underscoring its
potential as a powerful tool for language education.

The story-based language teaching method leverages the natural
human affinity for narratives to foster a more engaging and effective
learning environment. By contextualizing language within stories, this
approach makes abstract language concepts more tangible and memorable.
The significant improvements in language proficiency observed in this
study highlight the method's efficacy. Furthermore, the positive feedback
from students regarding their engagement and interest suggests that story-
based teaching can motivate learners, which is crucial for sustaining their
effort and enthusiasm over the long term.

To ensure the continued success and scalability of story-based
language teaching, it is essential to address the identified challenges.
Providing more guided practice can help reinforce language structures and
ensure that all students, regardless of their initial proficiency levels, can
benefit from the lessons. Adjusting the length and complexity of the stories
to match the students' proficiency levels can prevent cognitive overload
and maintain engagement. Additionally, incorporating diverse activities
that cater to different learning styles can enhance the overall learning
experience and effectiveness of the method.

The findings of this study also have significant implications for
teacher training and professional development. Educators need to be
equipped with the skills and knowledge to effectively implement story-
based teaching strategies. Professional development programs should
focus on helping teachers select appropriate stories, design complementary
activities, and assess student progress. Moreover, fostering a community
of practice among educators can facilitate the sharing of best practices and
successful strategies, further enhancing the implementation of story-based
teaching.

Future research should continue to explore the potential of story-
based language teaching in various contexts and with different student
populations. Longitudinal studies could provide insights into the long-term
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effects of this approach on language proficiency and student engagement.
Comparative studies with other innovative teaching methods, such as
project-based learning or gamified learning environments, could also offer
valuable perspectives on the relative efficacy of different pedagogical
approaches.

The integration of technology in story-based language teaching is
another promising area for future research. Digital storytelling tools,
interactive storybooks, and multimedia resources can enrich the learning
experience and provide additional avenues for student engagement.
Investigating the impact of these technological tools on student
motivation, engagement, and learning outcomes can help educators
harness the full potential of technology in language education.

In practical terms, schools and educators can apply the findings of
this study by integrating story-based lessons into their EFL curricula.
Developing resources and materials, such as storybooks and multimedia
content, can support this integration. Collaboration among educators to
share best practices and strategies can further enhance the effectiveness of
story-based teaching. Administrators and policymakers should recognize
the value of this approach and provide the necessary support for its
implementation. This support can include funding for professional
development, resources for classroom use, and time for teachers to plan
and implement story-based lessons.

In conclusion, the story-based language teaching method offers a
promising alternative to traditional textbook methods. By fostering a love
for stories and encouraging active participation, this approach can
transform EFL classrooms, making language learning an enjoyable and
rewarding journey. The significant improvements in language proficiency
and the positive feedback from students underscore the method's potential
as an effective and engaging teaching strategy. By addressing the
identified challenges and incorporating the recommended enhancements,
educators can further optimize this approach to enhance its effectiveness
and feasibility in various educational contexts.
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Arastirma Makalesi

Arapca Ogretiminde Gramerin Yeri ve Bu Konuda
Yapilan Kolaylastirma Calismalar1”

) Ahmet ALTUN™
0oz

Dil, iki temel unsurdan olusmaktadir: Biri kelime digeri de
gramerdir. Dil egitiminin dnemli bir anahtar1 olan gramer, tarihsel siire¢
icerisinde ¢esitli asamalardan gegmistir. Onceleri harf ve kelimeler, okuma
ve yazma faaliyeti olarak ele alinmis, ardindan kurallar butlini olarak
ortaya ¢ikmis ve kapsamli bir bilim dali olmustur. Sarf ve nahiv demek
olan Arap¢a Gramer, kisaca Arapgayi, ses (sarf), climle (nahiv) ve anlam
(semantik) yapilar1 bakimindan inceleyip bunlarla ilgili kurallar1 tespit
eden bir bilim dali olarak tarif edilir. Kelime yapisini inceleyen sarf ile
climle yapisini inceleyen nahiv, Arap¢a gramerinin birbirinden ayrilmaz
iki temel unsuru olmustur. Ses ile anlam da nahvin bir parcasi
sayllmaktadir. Nahiv, sadece kelimenin son harekesini belirleme ile
yetinmemektedir. Temel ve yan ciimle yapisi, kelimelerin ciimledeki
terkipleri ve olusan anlamlarini da kapsamaktadir. Ancak daha sonra nahiv
dallanip budaklanmistir. ince ve gereksiz detaylarla felsefi tartismalarla
zorlasmistir. Bu da 6grencilere agir gelmeye ve iginden ¢ikilmaz bir hal
almaya baglamistir. Gittikge genisleyen gramer konulari, Arapca 6grenme
asama ve c¢abasinda olanlar i¢in karmasik ve zor bir hal alinca baz1 dil
bilimcileri harekete ge¢mislerdir. Hicri II. yy’in sonunda baglayan ve XX.
yy’a kadar olan grameri toparlamaya, Ozetlemeye, kolaylastirmaya
yoneldikleri ve bu baglamda birtakim ¢alismalar yaptiklar1 goriilmektedir.
Nahvi kolaylastirma hareketi iki sekilde olmustur. Birincisi, hacimli nahiv
kitaplar1 yerine ozet, kisa, 6zl eserlerin telifi; ikincisi ise teorik olarak
islah caligmalar1 yoniinde gerceklesmistir. Biz bu ¢alismamizda, tarihi
slire¢ igerisinde Arap gramerinin olusumu, gelisimi ve Arapga 6gretiminde
kolaylastirma hareketini ele almaya ¢alistik.
Anahtar kelimeler: Arap¢a, Gramer, Sarf, Nahiv, Kolaylastirma,
Yaklasim.
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The Place of Grammar in Arabic Teaching and
Facilitation Studies on This Topic

ABSTRACT

Language consists of two basic elements: One is vocabulary and
the other is grammar. Grammar, which is an important key to language
education, has gone through various stages throughout the historical
process. At first, it was considered as an activity of reading and writing
letters and words, but then it emerged as a set of rules and became a
comprehensive branch of science. Arabic Grammar, which means sarf and
nahiv, is briefly described as a branch of science that examines the Arabic
language in terms of sound (sarf), sentence (nahiv) and meaning
(semantic) structures and determines the rules related to these.
Consumption, which examines the word structure, and nahiv, which
examines the sentence structure, have become two inseparable basic
elements of Arabic grammar. Sound and meaning are also considered a
part of the nahvin. Syntax was not content with only determining the last
movement of the word, it also included the main and subordinate sentence
structure, the composition of words in the sentence and the resulting
meanings. However, later on, the syntax became branched and knotty, and
became difficult with fine and unnecessary details and philosophical
discussions, which started to become burdensome for the students and
became inextricable. When the ever-expanding grammatical issues
became inextricable for those who were at the stage and effort of learning
Arabic, some linguists took action and started to write about the Hijri I1.
Starting at the end of the century and ending in the 20th century. It is seen
that they tended to collect, summarize and simplify the grammar up to the
11th century and carried out some studies in this context. The Nahvi
facilitation movement took two forms. Firstly, the compilation of concise,
concise works instead of voluminous grammar books; The second was
carried out theoretically in the direction of reformation studies. In this
study, we tried to discuss the formation and development of Arabic
grammar in the historical process and the movement to facilitate Arabic
teaching.
Key words: Arabic, Grammar, Syntax, Grammar, Facilitation, Approach
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Arap Dilinde Ik Gramer Cahsmalar

Dilin iki temel unsurdan olustugu bilinmektedir. Biri kelime digeri
de gramerdir. Dil egitiminin 6nemli bir anahtar1 olan dil bilgisi, tarihsel
siireg igerisinde ¢esitli asamalardan ge¢mistir. Onceleri harf ve kelimeleri
okuma ve yazma faaliyeti olarak ele alinmis ardindan kurallar biitiinii
olarak ortaya ¢ikmistir.

Araplarin sarf (tasrif, ¢ekim), nahiv (s6z dizimi), kavaid (kaideler,
kurallar) terimleriyle ifade ettikleri gramere Tirkge’de ‘Dil Bilgisi’
denilmektedir. Dil bilgisi ve gramer birbirinin yerine kullanilan iki
terimdir.

Arap gramerinin (nahiv) ortaya cikisi Islam'in ilk dénemlerine
rastlamaktadir. Ciinkii Araplar, Cahiliye doneminde herhangi bir kurala
ithtiya¢ duymadan fitratlarinin geregi olarak konusurlardi. Gramer kurallar1
konusmalarinda dogal olarak mevcuttu.

Arap grameri ile ilgili ilk ¢alismalar, Kur’an’in dogru anlasilmasi
ve her tiirlii bozulmaya kars1 koruma amacina yonelik baslamistir.! Bu
baglamda ilk tesebbiis, EbU'l-Esved ed-Dueli (6. 69/688) tarafindan
yapilmistir. O ilk olarak Kur’an’in harekelenmesi islevini yerine
getirmistir. Ancak bu yeterli goriilmemistir. Boylece dil kurallar sistemi
kurma zarureti ortaya ¢ikmustir. Ali b. Ebi Talib’in (6. 40/661) ilk nahiv
kurallarii olusturmasi igin Ebil'l-Esved ed-Dieli'ye talimat vermesiyle?
ilk dil c¢alismalar1 baslamis ve kurallar belirlenmistir. Bu kurallarin
olustugu bilim dalina da nahiv ad1 verilmistir.

Hazirlik dénemleri bir tarafa birakilacak olursa, Nahiv konusunda
eser yazmis olan ilk dilci, biiyiik bir ihtimalle Abdullah b. Ebi Ishak tir. (5.
127/745). Bu konularda kaleme alinmus olan klasik eserlerde ondan ve Isi
b. Omer es-Sekafi (6. 149/766)’den alintilar yapilmustir. Bu alanda kaleme
alinmis ve isimleri tespit edilebilen en eski iki eserin yazari da Isa b. Omer
es-Sekafi’dir. Bunlardan hemen sonraki dénemde yasamis olan bir dil

! Dogan, Yusuf, “ilk Dil Calismalari ve Nahvin Dogusu” Dinbilimleri Akademik
Arastirma Dergisi, 2008, c. 8. sy:3, s. 184
2 Durmus, Ismail, "Nahiv" md, DIA, y. 2006, c. 32, s. 300-336
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dahisi olan Halil b. Ahmed el-Ferahidi, Arap dil bilgisine en az yiiz yillik
bir merhale kazandirmistir. Halil, hem Arap dili hem de gramer
caligmalarina yon veren bir dilci olarak kabul edilmektedir. Talebesi
Sibeveyh, (6. 180/ 796) Arap gramerini en ince ayrintilarina kadar ele
aldigs {inlii eseri ‘el- Kitab’mnda Isa b. Omer’in ve hocast Halil b. Ahmed
(6. 170/787)’in eserlerinin muhtevasint bir bakima esas alarak kendi
bilgileriyle harmanlamis ve bu inlii eserini genis bir sekilde kaleme
almistir.®

Daha sonra Basra ve Kife schirlerinde daha ¢ok gramer
malzemelerinin toplanmasi amaciyla yogun dil ve edebiyat calismalari
yapilmistir. Bunun sonucunda Basra ve Klfe sehirlerinin adlarini tagiyan
dil ekolleri dogmustur. Basralilarin ileri gelenleri arasinda Ebi'l-Esved'in
ogrencisi Halil b. Ahmed, Sibeveyh; Kife ekollinde ise er-Ruasi (0.
190/806), el- Kisar (6. 189/805) ve el-Ferra (6. 207/ 822) gibi nahivciler
yer almiglardir. Daha sonra bu iki ekol, Bagdat'ta ez-Zeccaci (0. 337/949),
Ebd Ali el-Farisi (6. 377/987), ibn Cinni (6. 392/1001) gibi alimler
tarafindan uzlastirilmaya ¢alistimistir. Béylece Bagdat ekolii dogmustur.*

Hicri III. asrin sonlarina dogru ise Endiiliis dil ekoll kuruldu.
Kurulan Endiiliis dil mektebinin goriisleri, bu mektebe mensup alimlerin
miistakil goriisleri olmayip 6nceki alimlerin gorislerinin hiilasalar1 veya
serhlerinden olusmaktadir. Sibeveyh’in el-Kitéb, Zeccéaci’nin el-Clmel
fi'n-nahv ve Halil b. Ahmed’in Kitabu ’l- ‘Ayn gibi eserlerine buyuk oranda
doguda serh ve ta’likler yazmislardir. Ancak Hicri VI. asirda Endiiliis’te
dogu nahvinden bagimsiz olan nahivciler de yetigmistir. es-Seybani (0.
298/1007), Eb( Ali el-Kali, (6. 356/967), Ibn Mada (6. 592/1196), ibn
Malik (6. 672/1273) ve Eb( Hayyéan (6. 745/1344) Endulus dil mektebine
mensup alimlerden bazilaridir. Endiiliisliiler gibi Misir ekolu da Basra ve
Kife dilcilerinin yolunu takip edip onlarin ¢aligmalarini kaynak edinerek
bazen onlarin goriiglerine yeni gorligler ilave ederek yeni tasniflerle

3 Yildirim, Nimet, “Gramer Tarihine Genel Bir Bakis”,
https://nyildirim.wordpress.com/2008/02/17/gramer-tarihine-genel-bir-bakis/Subat
2008, erigim 29.09. 2015

4 Cetin, a.g.md., s. 297
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konular1 tekrar ele almis, hiilasa veya serh etmislerdir. en-Nehhas (0.
328/940), ibn Hacib (6. 646/1249), Ibn Hisam (6. 761/1360), el-Ezheri (6.
905/1499) ve es-Suydti (6. 911/1505) bu ekolin en o6nemli
temsilcilerinden bazilaridir.

Biitiin nahiv ekollerinin temel kaynagi olan Sibeveyh’in ‘el-
Kitdb 1, kendi donemine kadar yapilan ¢alismalar1 bir araya toplamistir.
Sibeveyh, kendisinden dnce yasayan ve goriis belirten birgok nahivciden
nakiller yapmis ancak isimleri hakkinda herhangi bir bilgi vermemistir.
Sibeveyh, Arap gramerini en ince ayrintilarina kadar tespit ettigi ‘el-
Kitab'ini, Halil bin Ahmed’den ve bir dereceye kadar da baskalarindan
aldig1 bilgilerle genisletmistir. Bu eser zamanina kadar yazilan nahve dair
kitaplarin en biiyiigii ve giiniimiize kadar ulasabilenlerin en eskisidir.®

Sibeveyh’in ‘el-Kitab’indan daha mitkemmelinin yazilamayacagi
kanaatine varan alimler ii¢ asir boyunca serh, ihtisar, elestiri, savunma,
ikmal vb. calismalarimi onun {iizerinde yogunlastirmislardir. Meydana
getirilen telif eserlerde de onun esasina ve konularina ilaveler yapilmamis
sadece bigim, sunum ve iislip yoniinden yenilikler getirilmistir. ibn
Cinni’nin eserleriyle gramer konular1 tamamlandigindan dolay1 V. (m.
XI.) yy. bagindan itibaren arastirma ve caligmalar ciddi bir durgunluk
devresine girmistir. Ancak ayni1 yiizyillda medrese egitiminin baslamasiyla
gramer ¢aligmalar1 mecra ve yontem degistirmis, kemalini bulmus gramer
mirasinin ders programlarinda yerini almasiyla esnekliklerin atilip kesin
olan kurallarin birakildig1 anlasilir bir sunum ve sematik izahlarla cazibesi
arttirilmig, 6zIi metinler halinde ders kitaplar1 ve el kitaplari siirecine
girilmistir’

Kadim dilciler, nahvi genis manasiyla gramer karsilig1 olarak
anlamislardir. Giiniimiize ulasan en eski nahiv ¢alismasi olan Sibeveyh’in
‘el-Kitab "1 bunun 6rnegini teskil eder. Bu eserde nahiv ve sarftan bagka
imale, idgam gibi fonetik meseleler, kiraat ve lehge farklari, hatta bazi

5 Sirin. M. Musa, Nahiv Ilmi ve Ekolleri, Y. Lisans Tezi, MU. Sosyal Bilimle Enst.
Istanbul 2013. s. 192

® fbn Nedim, el-Fihrist, Beyrut 1994, s. 74

" Durmus, a.g.md. s.303
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edebi ve belagi anlatimlar i¢ i¢edir. Bu anlayis sonraki yiizyillarda
Miberred’in (0. 285/899) el-Muktedab’1, Zemahseri’nin (6. 538/1144) el-
Mufassal’s, ve ibn Malik’in (6. 672/1274) el-Elfiyye’si gibi eserlerde
devam ettirilmistir. ibnu’s-Serrac (6. 316/929) ve ibn Usfir el-Isbili (6.
669/1270) gibi dilciler nahvi, ‘Ilmii’l-‘Arabiyye ile es anlamli kabul
ederek alanini daha da genisletmis; nahiv, sarf, liigat, aruz, kafiye, istikak,
siir yazma us(li, ingd, meani, beyan, hat gibi dilin biitiin y0nlerini
kapsayan bir ilim seklinde algilamislardr.®

Sarf meseleleri, nahiv ilminin kurulusundan itibaren bu ilmin
konular1 arasinda karisik bir sekilde incelenmistir. Sibeveyh gibi kadim
dilciler, sarfi nahvin bir ciizii olarak gormiislerdir. Nitekim Sibeveyh’e ait
‘el-Kitab’n ikinci yarisinin ¢ogunu sarfla ilgili bahisler teskil eder. Bu
yontem daha sonra yazilan el-Muktedab, el-Usil, el-Mufassal, el-Elfiyye,
gibi nahve dair kitaplarda yanki bulmus, bunlarm son kisimlarinda sarf
konularina yer verilmistir. Mazini (6. 249/864), ‘el-Kitab’da bulunan sarf
bahislerinden  yararlanarak  Kitabii't-Tasrif’ini  yazmustir.  Eserin
zamanimiza ulasan en eski sarf kitab1 olmas1 sebebiyle Mazini sarf ilminin
kurucusu kabul edilmistir.°

Daha sonra miistakil sarf ve nahiv kitaplar1 telif etme donemleri
baslamustir. Nahivde; Ibn Serrac’in el-Usil fi 'n-Nahv, Zemahseri’nin el-
Mufassal Ibn Hacib (6. 646/1249), el-Kafiye; Ibn Malik, el-Elfiyye; Ibn
Hisam (6. 761/1360), Evdehu’l Mesalik ve Mugni’l Lebib gibi eserler en
onemli kitaplar arasinda yer almaktadir.

Sarfta da el-Mézini tarafindan telif edilen ilk sarf kitab1 olan et-
Tasrif kitabinin serhi olan Ibn Cinni’nin (6. 392/1002) el-Munsif, ibn
Hacib’in es-Safiye, ez-Zencani (6. 1257/1842)’nin ‘Izzi adl1 eserleri en
onemli sarf kitaplarindan sayilmaktadir. Boylece Arapca sarf, nahiv, liigat
vb. ilimler, Kur’an’t dogru anlamak igin ortaya g¢ikmistir. Clinki
Kur’an’dan once sarf ve nahvin yazili kurallar1 yoktu. Sarf ve nahiv

8 Durmus, a.g.md. s.301
% Kilig, Hulusi, ‘Sarf’ mad. DIA, y. 2009, c.36, s.136-137
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kurallar1, 6nce Kur’an sonra hadis, Arap siiri, hitdbe, emsal ve nesirler esas
alinarak ortaya konulmustur.

2. Arap Gramerini Kolaylastirma Hareketleri

Sarf ve nahiv demek olan Arapca gramer, kisaca Arapgay1, Ses
(fonetik), sekil (morfoloji/sarf), cumle (sentaks/nahiv) ve anlam
(semantik) yapilar1 bakimindan inceleyip bunlarla ilgili kurallar1 tespit
eden bir bilim dali olarak tarif edilir. Kelime yapisini inceleyen sarf ile
climle yapisini inceleyen nahiv, Arapga gramerinin birbirinden ayrilmayan
iki temel unsuru olmustur. Ses ile anlam da nahvin bir parcasi
sayllmaktadir. Nahiv, sadece kelimenin son harekesini belirleme ile
yetinmeyip temel ve yan ctimle yapisi ve kelimelerin ctimledeki terkipleri
ve olusan anlamlarin1 da kapsadi. Ancak daha sonra nahiv dallanip
budaklandi, ince ve gereksiz detaylar ve tartismalarla zorlasti, bu da
ogrencilere agir gelmeye basladi.®®

Hz. Ali ve Ebi’1-Esved ed-Diieli ile temelleri atilan Arapga gramer
caligmalari, zamanla gelismis mantiki kiyas ve illet yorumlarimin da
gramere girmesiyle daha karmasik bir hal almis ve felsefi nazariyelere
dayali tartismalar ve bunun sonucunda dil ekolleri ortaya g¢ikmuistir.
Zamanla gelisen gramer ¢alismalarmin sonucu olarak pek ¢ok hacimli
gramer kitaplari telif edilmistir.

Gittikge genisleyen gramer konulari, miibtediler icin icinden
c¢ikilmaz bir hal alinca bazi alimlerin harekete gectigi ve grameri
toparlamaya, Ozetlemeye, kolaylastirmaya yonelik birtakim g¢aligmalar
yaptiklar1 goriilmektedir. Hicri II. yy’in sonunda baslayan ve XX. yy’a
kadar olan grameri kolaylagtirma adina yapilan c¢alismalar1 sOyle
Ozetleyebiliriz:

Nahvi kolaylastirma hareketinin iki sekilde oldugu goriilmiistiir.
Birincisi, hacimli nahiv kitaplar1 yerine 6zet, kisa 6zlii eserlerin telifi;
ikincisi ise teorik olarak islah ¢alismalaridir. Bu ¢aligmalarin ilki, hacimli

10 fbrahim, Abdulalim, el-Miveccih el-fenni limiiderris el-liigati’l ‘Arabiyye, Kahire
1973, s. 207
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nahiv kitaplarin1 ihtisar (6zet) etme olarak kendisini gostermistir.
Muhtasar eserlerin ilki, el-Halef el-Ahmer'in(6. 180/797) el-Mukaddime
fi’n-nahv, Ahfes el-Evsat (6. 215/831)’1n el-Evsat fi’n-nahv vb. eserler
olmustur. Bunlardan baska Ali b. Hamza el-Kisai (6. 209/825)’nin el-
Muhtasar fi'n-nahvi, Ebi Ca’fer en-Nehhas’in (6. 338/950) et-Tiiffdha,
Zeccaci (8. 337/949) nin el-Ciimel i** gibi eserler sayilabilir.

Sibeveyh’in cagdas1 Halef el-Ahmer, Mukaddime fi n-nahv’inin
girisinde hacimli eserlerin gramerin temel konularin1 vermekten
uzaklastigl, yeni baglayanlar icin elverisli olmadigi ve bu eksikligi
gidermek amaciyla ana konular1 kapsayan bu kitab1 yazdigini belirtir.

Cahiz (0. 255/869) de nahvin sikiciligindan ve bu sebeple
ogrencilerin gramer konularina ilgisizliginden yakinmis, daha sade ve
anlagilir gramerin geregini vurgulamistir.

Ebl Nehhas (6. 338/950) ise, et-Tiiffdha’smin girisinde pratik
degeri olmayan ta‘lil, tevil ve takdirlerden uzak durulmasini onermistir.

Endiiliis’te nahvi kolaylastirmaya yénelik ilk c¢alismalar, Ibn
Hazm’la (6. 456/1064) baslamis, Ibn Mada (6. 592/1196) ve ibn Riisd (6.
595/1198)’le devam etmistir. Ik defa kiilli, sistemli ve metotlu bigimde
kars1 ¢ikis, Kurtubali ibn Mada ile gerceklesmistir. Ibn Mada, yazdig er-
Red ‘ale’n-niihdt’inda nahivcilerin dil 6grenimini zorlastirdigini, amil-
mamul, amel-irab, illet-kiyas, ihtimal, tevil ve takdir teorilerinin
birakilmasini, ikinci ve tigiincii derecedeki illetlerin, pratik degeri olmayan
konularla gereksiz sarf terimlerinin ¢ikarilmasini dnermistir.*2

Endiiliis ekoliiniin yenilikgi taraftar1 alimleri Ibn Hazm, Ibn Mada
gibi Ibn Riisd de nahvin bu derece zorlastirildigini gériince problemi
¢dzmeye ydnelmistir. ibn Riisd nahvi kolaylastirmaya yonelik bir proje
ortaya koymustur. Ibn Riisd, teklif ettigi bu projede, nahiv konularini
tekrar ele almig; tedrici bir metotla nahvi 6gretmek amaciyla killi kaideler

11 Dogan, Yusuf, “Arap Gramerinde ilk Yenilikgilik Hareketleri ve Etkileri”, Dinbilimleri
Akademik Arastirma

Dergisi, 2008, c. VIII, sy. 3, s. 188-189
12 Durmus, Nahiv md. DIA, y. 2006, c. 32. S. 304-305
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ortaya koyma gerekliligi iizerinde durmustur. Ona gore asil problem,
yazilan nahiv eserlerinin islubundan ve ogretim tekniklerinin
zorluklarindan kaynaklanmaktadir. Ibn Riisd “Oncelikli olarak Kkilli
kaideleri 6greterek ise baglanmali ve bilinenden bilinmeyene giden tedrici
bir metot uygulanmasi gerekir. Ciinkii bu ilme ilk defa baslayanlarin bu
kiilli kaideleri ezberlemeleri ve &grenmeleri daha kolay olacaktir™?
demektedir.

Ibn Hazm, Ibn Mada ve Ibn Riisd gibi alimlerin goriisleri
yasadiklar1 asirda ¢ok ragbet gormemistir. Ancak ¢cagdas donemle birlikte
ileri siirdiikleri goriisler degerli bulunmustur. Cagdas dénemde Ibn
Mada’dan en fazla etkilenen gramercilerden biri Mustafa Ibrahim’dir. O,
yazdigt IThydu’n-nahv'm girisinde Ibn Mada’nin  nahivden &mil
nazariyesini atmanin gerekliligini, Arapcayr Ogrenmeye yani dildeki
anlamlar1 6grenmege engel teskil ettigini, aslinda i‘rap alametlerinin
amilin degil, konusani kendi sesleri oldugunu belirtir.14

Ibn Mada’dan etkilenen dilcilerden birisi de Sevki Dayfdir, ilk
defa Ibn Mada’nin er-Red ‘ale’n-niihat’m1 nesreden (Kahire 1947) Sevki
Dayf, ondan esinlenerek en-Nahvii’l-cedid’i yazmustir. Sevki Dayf ile
diger bazi dilciler kaleme aldiklar1 eserlerde fonksiyonel grameri 6nermis,
dili hatadan koruma islevi géren konularin disindakilerin terkedilmesini
istemistir. Sevki Dayf’in, Ibrahim Mustafa gibi nahvin mutlak anlamda
tasfiye edilmesi biciminde bir tesebbiiste bulunmadigi, aksine 6nerdigi
yenilikleri Stbeveyh, el-Ahfes ve es-Sekkaki (6. 626/1229) gibi
nahivcilerin goriislerinden deliller getirerek savundugu belirtilmektedir. ™

Ibn Mada’nin gériislerini  benimseyenler oldugu gibi onun
fikirlerine karst ¢ikanlar da olmustur. Arap Dil Kurumu 1956 yilinda
Sam’da yapti1 toplantida Misir’dakinin tam tersine Ibn Mada’nmn
goriiglerini dikkate almamistir. Benzer sekilde Irak Dil Kurumu da
belagata me‘aninin eklenmesiyle Kur’an’in merkeze alindigi eski klasik

13 Dogan, Y. a.gm.s. 190

14 Dogan. Y. a.y..

15 Aslan, M. Nafi, Abduh er-Racihi ve et-Tatbikun-nahvi Adl1 Eseri, Y. Lisans Tezi, Dicle
Universitesi, Sosyal Bilimler Ens., Diyarbakir 2011, s. 22
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sistemi Onermis ve nahivde yenilige yonelik ¢aligmalara olumlu katkida
bulunmamustir.*®

Nahivde  yenilik¢ilik  hareketlerine  6nemli  katkilarda
bulunanlardan birisi de Emin el-HGIT (6. 1966)’dir. Arapcanin yeni
nesillere dgretilemedigi hatta bir 6grenci liseyi bitirinceye kadar on iki y1l
fasih Arapgayr 6grenmek i¢cin okudugunu, fakat 6grenemedigi tespitinde
bulunur. el-Hali, Arapgadaki zorlugun i’raptan ve Kkonularinin
genisliginden kaynaklandigini sdyler. el-Hili’nin nahve getirmek istedigi
yeniligin, hem nahiv konularinda ihtisara gitmek hem de yeni kurallar i¢in
igtihat kapisin1 agmak oldugu s6ylenebilir’” denilmistir.

Biitiin bu goriislere karst orta yolu takip edenler; nahvi, mutlaka
ogrenilmesi gereken bir ilim olarak gorenlerin yaninda Ahmed Hiiseyin
ez-Zeyyat (6. 1968) gibi sadece Ogretim tekniklerinin 1slahinin
gerekliligini ifade edenler de olmustur. Zeyyéat, Arap¢anin hayat, akil ve
psikoloji ile irtibat1 hesaba katilmadan sadece kelime ve miicerret nahiv
kurallarinin  6gretimi ile siirdiriildigiinii  belirterek bunun 1slahinin
ogretim teknikleri bakimmdan gerekli oldugunu ileri siirer.!® Cagdas
donemde yapilan bu tartigmalar sonunda modern metotlarla dil 6gretmeyi
amaclayan kitaplar yazilmaya baslanmaistir.

Modern metotlarla yazilmis ilk nahiv calismalar1 ise Ezher
‘ulemasindan Rifa’a et-Tahtavi’nin (6. 1873) et-Tuhfetu’[-mektebiyye fi
takribi’l-lugati’l- ‘Arabiyye  adli  eserinde  goriilmektedir. el-
Acurrumiyye’ye benzeyen bu eserinde et-Tahtavi, metin ve serh
yonteminden farkli bir yontem olarak Fransizcayr 6rnek alip nahvin
konularini, metin ve serh olmaksizin basit ve kolay tabirler iceren sekilde
kitab1 yazmis ve kitapta bir ilk olmak iizere agiklamali tablolar halinde
sunmaya calismis, uygulamali 6rneklere yer vermistir.!® Bunlardan bir

16 Dayf, Teysirii’n nahvi’t —ta‘limi, Kayire, 1966, s. 46-47

" Dogan, Y. a.g.m. s. 209

18 Belhabib, Rasid, “Mecalatu’l-bahs fi’t-turdsi’n-nahvi ve evleviyyatiha”,
http://www.alfaseeh.net/vb/archive/index.php/t-8959.html, erigim 08.07.2015

19 Misri, Yahya, “ed-Da’va ile’t -tecdid”,

http://www.alwarag.net/Core/dg/dg_honorable_comments?recid=82043&sort=u.adminr

ating&order
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digeri de Hifni Nasif (6. 1919)’in arkadaslar1 ile birlikte yazdigi, lise
Ogrencilerine yonelik igerigine belagat konulari eklenmis Kavdidu’l-
liigat’il- ‘Arabiyye adli basitlestirilmis nahiv kitabidir. Bu tesebbiislerin
arasinda Ali el-Carim ve Mustafa Emin’in yazdiklar1 en-Nahvu 'I-vadih fi
kavaidi’l-lugati’l- ‘Arabiyye adli kitaplari da yer alir. Onlar bu kitaplarinda
nahvi daha fazla kolaylastirmay1 ve basitlestirmeyi amaglamislar; ancak
amilleri reddetmemisler, aksine kitaba uygun bir sekilde yerlestirmisler,
bir bakima eski klasik sistemle modern sistemi bir araya getirmeye
calismislardir.?

Ayrica Muhammed Hayr el-Hulvani’nin en-Nahvu’[-muyesser,
Ahmed el-Hasimi’nin el-Kavd idu’l-esdsiyye  [i’l-lugdti’l- ‘Arabiyye,
Ahmed Muhtar Omer ve arkadaslarinin yazdigi en-Nahvu’l-esasi gibi
eserler, cagdas donemde yazilmig grameri kolaylastirma hedefine dontik
eserler olarak dikkat cekmektedir.?

“Arap nahvini Bati’da yazilan gramer kitaplarim1 6rnek alarak
yenileme gayretleri XX. yy’da Ali Abdiilvahid, ibrahim Enis, Temmam
Hassan, Abdurrahman Eyytib, Mahmud Si‘ran, Taha Abdiilhamid Taha ve
Kemal Bigr gibi Avrupa’da oOgrenim gormiis dilciler tarafindan

stirdiiriilmiistiir.”??

Yukarda belirtildigi gibi, Kur’an-1 Kerim’i dogru okumak
maksadiyla Eb(’l Esved ed-Diieli ile temeli atilan gramer ¢alismalari, daha
sonra Arap olamayan milletlerin Islam’a girip Araplara karismasi
neticesinde, onlarin Arap dilinde yaptig1 dil hatalarina karsi, orijinal
Arapgay1 korumaya yonelik devam etmistir. Bu alanda yazilan Kitaplar
zamanla ¢ogalmis ve biiyiikk hacimli kitaplar telif edilmistir. Kiyas ve
felsefi nazariyelerin gramere girmesiyle tartismalar baslamis ve dil
ekolleri kurulmustur. Yeni calismalarla gramer alanlar1 gelismis ve
faraziyelere dayali kavranmasi zor detaylara girilmistir. Bu durum, sorun
haline gelen gramerle ilgili tartigmalara ve sorunun ¢dziimiine yonelik

2 Dogan, Yusuf, “Ilk Dil Calismalar1 ve Nahvin Dogusu” Dinbilimleri Akademik
Aragtirma Dergisi, 2008, c. 8. sy:3, s. 184

2L Arslan, a.g.e. s. 24

22 Durmus, a.g.md. s. 305
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caligmalara sevk etmistir. Bu alanda ifrat ve tefritlere girildigi sOylenebilir.
Kimi dil bilimciler, klasik nahivden taviz vermezken kimi de gramerin
tamamen kaldirilmasindan yana fikirlerle ¢aligsmalar stirmiglerdir. Bu
tartismalarin neticesinde, nahvi kolaylastirma, 1slah etme, pratikte yer
almayan detaylar1 atma yoniinde ¢agdas yontemlere dayali uygulamali
gramer kitaplar1 ortaya ¢ikmistir. Bu ¢alismalar, biitiin Arap {ilkelerinde
ortak yiiriitilmedigi i¢in genel kabule mazhar olmadigi goriilmektedir. Bu
konudaki ¢alismalar siirdiiriilmektedir.

Her ne kadar baglangicta gramer kurallarinin ortaya ¢ikis sebepleri,
Kur’an’1 dogru okumak ve dili hatalardan koruma arac1 olarak ¢ikmissa da
zamanla bu ara¢ amaca doniligmiis ve gramer 6gretimi Arapca dgretiminin
yerini almis ve giinlimiize kadar 6gretilmesi siirdiiriilmistiir.

Gramerin  miistakil ders olarak  okutulmasi, miistakil
degerlendirilmesi, simif ortaminda derslerin kuru ve sikici ge¢mesi,
detaylara girilmesi, bilimsel yontemlerin dikkate alinmamasi, Arap
aragtirmacilar tarafindan da ifade edilmektedir, “Gramer dersinde biiyUk
sorun var, bunun en agik gostergesi ¢cogu 6grencinin i¢inde bulundugu
durumdur. Ogrenci, lise son sinifa kadar gramer derslerini alir, kurallart
ezberler, climle i’rablarinmi giizel bir sekilde yapar; ancak konusma, okuma
ve yazmada bu basariy1 gosteremedigi gortlmektedir. Kendi kendine
Arapca 6grenmeye kalkisamamaktadir. Bu da gramer 6gretiminde bir
sorun oldugunu ortaya koymaktadir. Bunun sebebi de i‘rab ve kural
ezberlemeye dayali, fonksiyonel olmayan gramer 6gretim ydntemidir
denilebilir. Tbn Haldun, gramerdeki sorunu soyle dzetlemektedir: “Bu
kurallar, 6gretim aracidir. Ancak bunu amacin disina ¢ektiler, kuru bir ilim

haline getirdiler ve meyvesini uzaklastirdilar.”?3

3 Cabir, Serif Muhammed, “Miiskilatii tedrisi'n nahvi’l ‘Arabi ve ‘ilacuha”,
http://www.alukah.net/literature language/0/46327/#ixzz3fMAon200, erigim 14.07.2015
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Giiniimiizde Gramer Ogretim Yaklasimlari

Arap grameri Ogretimiyle ilgili ¢agdas yeni yaklagimlar, nazari
gramer degil, fonksiyonel gramer Ogretiminin zaruri oldugu gorisi
benimsenmektedir.

Er-Racihi; genelde yabanci dil 6zelde Arapca 6gretim programini,
iletisimde dili ve kalemi hatalardan koruyacak olan fonksiyonel gramer

ogretimi ile ilgili yaklasim ve uygulanacak esaslar1 s0yle siralamaktadir:
24

1. Amag: Ogretilmesi istenen gramerin, amaci agik bir sekilde
bilinmeli ve temel dil becerileriyle i¢ i¢ce olmalidir. Gramer 6gretiminde
amag, Ogrenciye bagimsiz gramer kurallarimi ezberletmek degil,
ogrencinin, dili dogru anlama ve anlatmasini, dilden zevk almasini
saglamaktir.

2. Biitiinliik: Gramer miistakil konular seklinde degil, dil
biitlinliigiiniin bir parcasi ve dilin diger becerileriyle baglantili bir sekilde
tanzim edilerek verilmelidir.

3. Ogrenci Diizeyi: Gramer konulari, dil ve muhteva bakimindan
Ogrencinin seviyesine uygun ve ihtiyaglaria cevap verecek sekilde olmali.
Ozellikle gramer programi, detaylardan uzak, keyfiyet ve kemiyet
bakimindan basit, kolay ve 6grenci seviyesine uygun olmalidir.

4. Alistirma ve Uygulama: Pratikte kullanmak {izere sozlii ve yazili
alisirma tekrarlariyla gramer kurallari, Ogrencide aligkanlik haline
getirilmelidir. Ev 6devleriyle gramer kurallar1 pekistirilmelidir. Hedef
dille ana dil arasinda karsilagtirma yapilarak, her iki dilde benzer ve farkli
yonler tespit edilmelidir. Alistirmalarin ¢ok, kolay ve giinliik hayatla ilgili
orneklerden secilmesine dikkat edilmelidir. Sonunda 6grenci 6rneklerden
kural cikarma becerisine sahip olmalidir. Arap siiri ve Araplar icin
hazirlanmis 6rneklerden kaginilmalidir.

24 er Racihi, Iibrahim Nasir, en Nahvu’l vazifi ve keyfiyyetii’l-ifadeti minhi fi ta‘limi’l
lugati’l ‘Arabiyye li-gayri’n natikine biha, Yiiksek Lisans Tezi, Islam Universitesi,
Medine 1434. s. 4.
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5. Fayda: Ogretilecek gramer hayatla irtibatli ve ger¢ek hayatin bir
parcast olmalidir ki 6grenci, siniftaki ¢alismalarin, hayatin bir pargast
oldugunu anlasin. Aksi takdirde gramer, 6grenciye zor gelecek ve ondan
nefret eder hale gelecektir.

6. Gereklilik/zaruriyet: Gramer, Ogrenciye ihtiyaci kadar ve
ithtiyacina uygun bir sekilde yerinde ve zamaninda verilmelidir. Gramer
programini hazirlayanlar, zaruri olmayan, faydasiz, nadir ve ihtilafh
konulardan ka¢inmalidir.

7. Tedricilik: Gramer O6gretiminde, kolaydan zora, basitten
karmasiga, somuttan soyuta, azdan coga olmak iizere bir yoOntem
uygulanmalidir. Ibn Haldun, “Ogrenciye ilim telkin edilirken, az az ve
parca parca olursa faydali olur” demistir. En-Naka da, “Once dgrenciye
konunun ¢ekirdegi verilmeli, sonra genisletilmelidir” der.

Dil egitiminin 6énemli unsurlarindan biri olan dil bilgisi, dilin ses,
bi¢im, ciimle ve metin yapisini inceleyen, anlam ve gorevlerini ortaya
koyan genis bir alan olmustur. Bu siirecte ¢esitli tiirleri ortaya ¢ikmistir.
Bunlardan bilim ve okul dil bilgisi egitim alaninda kullanilmaktadir. Okul
dil bilgisinin gelisimi ¢cok sayida bilim adaminin ¢alismasiyla yaklasik bir
ylizyildan fazla siirmiistiir. Boylece yeni bir dil bilgisi ortaya ¢ikmis ve bu
dil bilgisinde egitim alanindaki ¢ok sayida bilimsel yaklasim, yontem ve
kuraldan yararlanilmistir. Yeni dil bilgisinin igerigi dil bilim uzmanlari
tarafindan degil, dil egitimi uzmanlar1 ve egitimciler tarafindan
belirlenmistir. Egitim siirecinde ise geleneksel, biligsel, yapilandiric1 gibi
cesitli yaklasim ve ydntemlerden yararlanilmistir.?

% Giines Firdevs, Dilbilgisi Ogretiminde Yeni Yaklasimlar, 2013, Dil ve Edebiyat
Egitimi Dergisi, 2(7), 71-92.
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Yapilandiric1 Yaklasim:

1980°1i yillardan glinimiize kadar uygulanan yapilandirici
yaklagimla birlikte dil 6gretimi 6nemli 6l¢iide degismis ve yeni bir nitelik
kazanmustir. Temsilcileri Jean Piaget, Vygotsky ve Bruner’dir.?8

Gilinlimiizde yapilandirici yaklasimla dil bilgisi 6gretilmektedir. Bu
yaklagimda yeni dil bilgisi, tiimevarim modeli ve sezdirme yoOntemi
kullanilmaktadir. Sezdirme yonteminde dilin soyut kurallarim
ezberlemeye degil, 6grencinin dil ve zihinsel becerilerini gelistirmeye
agirhik verilmektedir. Dil kurallarii sozli bilgiler gibi aktarma yerine
bilimsel bilgiler gibi deneysel etkinliklerle kesfetme iizerinde
durulmaktadir. Ogrencilerin dilin mantigim ve isleyisini kesfetmeleri,
ogrendiklerini  okuma ve yazma c¢aligmalarinda kullanmalar
ongoriilmektedir. Sezdirme yonteminde Ogrencilerle birlikte dil olay1
gozlenmekte, gozlemlerden kurallar olusturulmakta, alistirmalar
yapilmakta,  Ogrenilenler  zihinde yapilandirilarak  uygulamaya
aktarilmaktadir. Somuttan soyuta, 6zelden genele, degisimden kurala
dogru ilerlenmektedir. Ulkemizde de benzer yaklasimla dil bilgisi
ogretilmektedir. Dil bilgisi, 2005 Tiirkce Ogretim Programinda ayr1 bir
ders olarak degil, Tiirkge dersinin 6grenme alanlari i¢inde verilmekte, dil
bilgisi  kural ve ilkelerinin  sezdirilerek  Ogretilmesi  yolu
benimsenmektedir.?’

Ayni yoOntemin, bir yabanci dil olan Arapca gramerde de
uygulanmasi, gramerin kolayca anlasilip kullanilmasini saglayacaktir. Bu
yontemle okutulacak ilgili metinlerde yeri geldikce gramer kurallarinmi
sezdirmek ve pratie aktarmak bu konudaki basariyr beraberinde
getirecektir.

Genel olarak yabanci dillerde gramer Ogretimi ile ilgili
yaklagimlar1 inceledigimizde, ifrat, tefrit ve vasat olmak iizere li¢ farkli

% Salman, Berna, & Aydin, 1. Seckin, “Yapilandirmaci Yaklasima Gére Dil Bilgisi
Ogretimine Yonelik Ogretmen Goriisleri”, Electronic Turkish Studies, 2018, 13/27,
s.1270

2" Giines Firdevs, a.g.m. s. 70
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yaklasim gormekteyiz. Gramer 6gretimi ile ilgili olarak s6z konusu ii¢
yaklagim bahsedilebilir:

1. Gramer Ogretimini Gerekli Gorenler

Gramer (Dil bilgisi) 6gretimini gerekli gorenler ve ileri surdikleri
gerekeeler kisaca soyledir:

“Ogretmen egitmeni Penny Ur (1998), dil bilgisi kurallariyla ilgili
derin bir bilgi olmadan yabanci dilde uzmanlagsmanin olmayacagini kabul
eder. Tom Hutchinson (1987), saglam bir dil bilgisine sahip olan
ogrencilerin yabanci dili iretici olarak kullanabileceklerini sdyler. Swan,
(2002), hedef dilde iyi bir dil bilgisi bilgi ve birikimine sahip olan
ogrencilerin, gii¢lii iletisim becerilerine sahip olacaklarini ileri siirer. Cook
(2001), “dil bilgisi, dilin diger alanlarina gére ¢ok daha kolay 6grenilir. Dil
bilgisi 6greniminin konusma becerisi edinimi iizerinde ¢ok biiyiik etkisi
vardir” der. Ellis (2002), dil bilgisi 6grenenlerin biligsel yeteneklerinin
daha iyi gelistigini kabul eder. Thornbury (1999), dil bilgisi, dil
ogrenenlere siirsiz dil bilimsel iiretim imkani1 saglayan bir gesit climle
kurma makinesidir. Dil bilgisi bilmeyen ogrencilerin dil bilimsel
becerileri, bilenlere gore daha kisa siirede kaybolur goriisiindedir. R.
Hodson (1992), dil bilgisi bilme, 6grencide dilsel 6zsaygi ve iletisim
Ozgiiveni olusturur. Dil bilgisi O6grencinin basarisini artirir ve hizh
ogrenmeye yardimei olur. Dil bilgisi yanhs dil kullanim problemlerini
anlamay1 ve ¢6zmeyi saglar gibi nedenlerle zorunlu goriir.

Yabanci dil 6gretiminde gramer 6gretiminin gerekli oldugunu ileri
stirenlerin ortak gerekceleri su sekilde 6zetlenebilir:

- Dil bilgisi climle dretim makinesidir. Bir dil tim cumleleri
ezberlenerek 6grenilemez. Dil bilgisine hakimiyet, sonsuz sayida climle
iiretebilme potansiyeli kazandirir.

- Dil bilgisi iletisim hatalarin1 diizeltir. En basit sozlii iletigim,
kelime veya kelime gruplar1 bir araya getirilerek kurulan dil sistemiyle
saglanir. Sozlii ve yazil iletisimde hatalar1 diizeltme gorevini dil bilgisi
yuklenir.
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- Dil bilgisi dili sabitler. Dogal yol ve bilgilerle dil bilgisi yeterliligi
sasirtict bir hizla kazanilir. Ancak kulaktan duyma bilgilerle dil 6grenimi
belli bir noktadan sonra duraklar. Bu engel sadece yeterli dil bilgisiyle
asilir ve gelisimi saglanir.

- Dil bilgisi 6n izleme yapar. Dil bilgisi bilgileri, 6grenimin sonraki
asamalarini kolaylastirir.

- Dil bilgisi tartigma aracidir. Her dil belirsiz korkutucu, mechul bir
kiitle gibi goriinse de smirli dil bilgisi kuraliyla tiim sistem kolayca
denetim altina alinir ve kurallar manzumesine dontistr.

- Dil bilgisi konugma kuralidir. Dil bilgisi 6grenimi, sistemin
kurallarimin &grenim-6gretimle edinimidir. Iletisimsel olarak dil 6gretimi
miimkiin olmayan, motivesi eksik, kalabalik smiflarda dil bilgisi
kurallarinin 6gretimi, diizen ve disiplini saglama aracidir.

- Dil bilgisi 6grenci beklentisidir. Her 6grencinin yabanci dil
ogretiminden ilk beklentisi dil bilgisini 6grenmektir. Bu karsilanmazsa
Ogretim c¢abalar1 bos hevesler ve 6grenim basarisiz olur.

“Gliniimiizde dil bilgisi bireyin dili iy1 anlamasi, iletisim kurmasi,
zihinsel becerilerini gelistirmesi amaciyla 6gretilmektedir. Dil bilgisi
sadece bir iletisim arac1 degil ayn1 zamanda dili tanima ve 6grenmenin
konusu olmaktadir. Ciinkii dil bilgisi bir dili dogru kullanmak ve

gelistirmek icin gereklidir.” 2

2. Dil bilgisi Ogretimini Gereksiz Gorenler

Grameri tamamen devre dis1 birakmayr sdylememekle beraber
gramer Ogretimini gereksiz gorenler, dilin gramerle 6grenilmeyecegi,
gramer Ogrenmenin bir zaman kayb1 oldugunu bilingli gramer 6gretiminin
bilingalt1 dil edinim becerisini zayiflattigi, iletisimi yavaslattigi goriistini
ileri siirmekteler. Gramer, ¢ocuklarda oldugu gibi dil edinim ile birlikte dil

28 Dogan, Candemir, Yabanci Dil Ogretim Yaklasimi ve Yéntemleri, Istanbul 2012, s.
72-73
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edinim merkezinin olusturdugu tabii bir melekedir. O da dinleme ve
okumayla gerceklesmektedir, yaklasimini kabul ederler.

Krachen; “Yapilan arastirmalar (Smith, 2008, s. 5), dil bilgisi
kurallarmin bilingli olarak 6gretimi iizerine yogunlasan metotlarin etkili
olmadiklarini gostermistir. 35 yildan beri siiregelen arastirmalar, kisileri
ikinci dilin grameri hakkinda (ister hata diizeltme ister a¢iklama yoluyla
olsun) ilgilendirmenin kalic1 bir etki yaptigina dair kayda deger bir delil
ortaya koyamamistir” demektedir.

Krachen’in bu gorislerini, askeri liselerimizde yapilan aragtirmalar
da desteklemektedir. Hazirlik sinifi boyunca 500 saat dinleme ve 3000-
4000 sayfa arasi okuma yapan, konusma, yazma ve gramere minimum
agirlik veren askeri lise 6grencileri gramer agirlikli normal miifredati takip
eden Ogrencilerden daha basarili olmuslardir. Edinim yolunu takip eden
ogrencilerin sadece dinleme ve okuma becerilerinde degil, konusma,
yazma hatta gramer alaninda da daha stiin hale geldikleri goriilmistiir.
Edinim ve ogrenim gruplart arasindaki ‘Basar1 yizdesi farki® soyle
olmustur: Okuma %40, dinleme %25, yazma %30, konusma %16, gramer
%18. 2°

3. Gramer Ogretiminde Orta Yol

Gramer egitimini gerekli goren dil bilimciler arasinda, gramerin
kime, ne zaman, ne kadar ve nasil verilecegi konusunda farkli yaklasimlar
vardir. Cagdas dil bilimciler, dil bilgisinin ¢ocuklar i¢in bir sey ifade
etmedigini, lise ve ergenlik donemindeki 6grencilere biraz, liniversiteliler
icin biraz daha fazla gerekli oldugunu ve bunun, dili bilimsel olarak
incelemesinde 6nemli derecede yararli oldugunu belirtirler. Grameri, dilin
ogrenme araci oOlarak kabul eden ¢agdas dil bilimciler, iletisimi
kolaylastiracak islevsel/fonksiyonel gramer ogretiminin ezberlenecek
kurallar1 olmadigi, iletisimde uygulamali bir program oldugunu
benimserler. Dil bilgisinin, 6grencilerin dil ve zihinsel becerilerini

2 Ellidokuzoglu, Hasanbey, “Yabanct Dil Ogreniminde Temel Prensipler”,
http://naturalway.awardspace.com/articles/article001tr.htm. Erisim, 11.07.2023
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gelistirmek amaciyla dgretilmesinin gerekli oldugunu ifade eden Giines,*
su goriisleri de ileri sirmektedir:

- Dil bilgisi konulari, dil egitimi uzman ve egitimcileri tarafindan
belirlenir ve agiklanir.

- Ogrencinin ihtiyacina uygun, dil becerilerini gelistirici tanimlar
ve kurallar ele alinir. Dilin kullanimina agirlik verilirken, giinliik dildeki
metinlere de yer verilir.

- Dilin mantiginm kesfetmeye oncelik verilir.

- Gunluk dildeki dil bilgisi olaylari iizerinde durulur.

- Az kullanilan dil olaylar1 basit diizeyde verilerek islek ve
kullanisgl dil bilgisi 6gretilir.

- Ilkokuldan itibaren dil bilgisi icerigi asamali ve dengeli olarak

verilir. Temel icerik ciimle ve metindir.

- Butln dil bilgisi terimlerini kullanmak yerine 20 kadar terim
yeterli gorulir.

Gramer 6gretiminde orta yolu benimseyenlerin izledikleri yol ve
yontem ise su sekildedir:

- Gozlem yapma, sezdirme, kesfetme, kural agiklama, alistirma
yapma, uygulamaya aktarma sirasi izlenir. Bunun icin de 6zelden genele,
somuttan soyuta, degisimden kurala, tiimevarim ve tiimdengelim
yontemleri kullanilir.

Burada gramer Ogretiminde sekilden ziyade dil mantigi, dilin
kurallarin1 degil dilin kendisini 6ne ¢ikarmaktadir. Amag, Ogretimin
merkezinde olan dgrenciye uygun gramer kurallarini 6gretmektir.

Gilinlimiizde, yabanci dil 6gretiminde, iletisim de amaglandigindan
dolay1 dogru iletisimi saglayacak fonksiyonel gramer 6gretiminin gerekli

%0 Giines, Firdevs, “Dilbilgisi Ogretiminde Yeni Yaklasimlar”, Dil ve Edebiyat Egitimi
Dergisi, 2013, y11 2, sy. 7,s. 172
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oldugu agiktir. Onun icin dili ve kalemi hatadan koruyacak olan
fonksiyonel gramer 6gretiminin zarurl oldugu gortilmektedir.

Tiirkler icin Gramer Ogretimine Yénelik Yapilan Bazi Genel
Oneriler

Ahmet Cevat Emre’nin (1923), Turklerin  gramerdeki
problemlerini giderecek iyi bir dil bilgisi 6gretiminin nasil olmasi gerektigi
konusunda ileri siirdiigii asagidaki &nerilerin® Arapca gramer &gretimi
icin de gecerli oldugunu soyleyebiliriz:

* Dil bilgisi 6gretiminin amaci iyi bilinmelidir. Gramer, sadece dili
ogretmek icin birer aractir. Araci amag yerine koymak dil bilgisi 6gretimi
icin yanlis bir baslangi¢ olacaktir.

 Konular siniflara gére kademeli olarak islenmelidir.

* Dil bilgisi 6gretiminde konularin siralanist 6nemlidir. Dil bilgisi
ogretimine climleden baslanmalidir. Dil, kelimelerden degil ciimlelerden
varliginmi alir. Konu siralamali, bilinenden bilinmeyene, somuttan soyuta
ilkesine gore yapilmalidir.

« [k ve orta dgretimde gerekli konular dgretilmelidir. Detaylara
girilmemelidir.

« Dil bilgisi 6gretiminde 6rneklerin secimi énemlidir. Ornekler,
giincel ve 6grenci ihtiyaglarina cevap verecek nitelikte olmalidir.

* Dilin inceliklerini, giizelliklerini ve zenginliklerini yansitan edebi
eserlerle yapilan bir dil bilgisi O6gretimi, bir taraftan dil kurallarmi
yansitirken diger taraftan da edebi zevk, estetik duygusu ve dil bilinci
kazanimini dolayl olarak destekleyecektir

* Dil bilgisi terimleri anlagilir olmalidir. Terimlerin Tirkce
karsiliklar1 verilmelidir.

81 Karahan, Leyla, “Ahmet Cevat Emre'nin Dilbilgisi Ogretimiyle ilgili Goriisleri”,
Mehmet Ozmen Armagani, Cukurova Universitesi, Adana 2014, s. 207-212
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* Gramer 6gretiminde hareket noktast anlam olmalidir. Anlamdan
hareket etmek, pedagojiye de uygundur. Duygu ve diisiincelerin nasil ve
kac tlrli ifade olacagi ve bulunacak cesitli ifadeler arasindaki anlam
farklar1 aragtirilmali; bunlarin en uygununu se¢gmek i¢in karsilastirmalar
yapilmalidir. Dil bilgisi 6gretiminde belirlenecek yontemler bu zihni
hareketlere yardime1 olmalidir. Anlami temel alan bir dil bilgisi 6gretimi,
cocuklarin dimagini stirekli uyanik tutacaktir. Boyle bir 6gretimle zihinler
aragtirmaya yoneltilecektir.

* Gramer  kurallari, misallerden c¢ikarilmahdir.  ‘Takrir’
yonteminden kaginmali; bulucu, sezici, meraki harekete gecirecek 6grenci
merkezli bir gramer dgretimi esas alinmalidir. 2

Basta gramer olmak {izere, Arapg¢a Ogrenim/dgretiminde en
onemli konulardan biri, siiphesiz ki uygulanacak yOntemin
belirlenmesidir. Yontemde en 6nemli problem ise, Tiirk¢ce karsilastirmali
Arapca Ogretimine yer verilmemesidir diyebiliriz. Karsilagtirmali dil
Ogretimi olmayinca Tiirklere Arapga, Araplara oOgretildigi gibi
ogretilmektedir. Bu da Arapcanin ana dil gibi 6gretilmesi anlamina gelir.
Halbuki ikinci bir dil 6gretimi ancak ana dil esas alinarak daha iyi anlasilir.
Bu da iki dil mantigimi karsilastirma imkanini verir ve hedef dilin daha
kolay anlasilmasina yardimci olur. Gramer 6gretimi alaninda siiregelen
arastirmalar yapilmaktadir. Arastirmacilar bu konuda son noktay1 heniiz
koymus degiller. Klasik gramer temelli 6gretim yontemlerine tepki olarak
XX. yy.’daileri siiriilen yeni yontemler de giintimiizde elestirilmis, gramer
ogretiminin zaruri oldugu tespiti yapilmistir. Bu yiizden 6grenilen yabanct
dilde ileri diizeye cikabilmede gramer bilgisinin kaginilmaz oldugu dile
getirilmistir. Ancak gramer igerikli 6gretimde, kelimelerin ve climlelerin
baglamdan koparilmadan verilmesinin daha uygun oldugu ifade
edilmektedir. Yabanci bir dil olarak Arapca gramerin dgretilmesinde de
bunun gegerli ve gerekli oldugu sdylenebilir.

%2 Karahan, Leyla a.g.m.
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Sonug

Gramer, yabanci bir dili 6grenmeyi kolaylastirmak ve hatadan
korumak i¢in o dilin yapist ve isleyisi hakkinda bilgi veren kurallar
zinciridir. Gramer bilgisi, trafik isaretleri gibidir. Hedefe ulasmada bir
aragtir. Bu araglar1 ihmal etmek, yanlis yollara girmeye ve hedefe gec
ulagmaya sebep olabilmektedir. Onun i¢in konusmada ve yazmada
gramerin temel kurallarina uymak onemlidir. Ancak bu 6nemi fazla
abartmamak gerekir. Ciinkii dil gramerden degil, gramer dilden 6grenilir.
Gramer ancak bir aractir, amag degildir. Gramer dil diizeninin korunmasini
saglar ve bilingsiz bir sekilde kazanilan dil duygusunu bilingli dil bilgisi
haline getirir.

Arapca gramer Ogretiminde fonksiyonel gramerin esas alinmasi,
amacin belirlenmesi, konularin iyi tespiti ve siralanmasi, 6rneklerin 6zel
secimi, bilimsel yontem ve tekniklerin iyi belirlemesi halinde Arapca
gramer Ogretiminin daha kolay olacagi ve basarinin artacagia siliphe
yoktur.

Gramer 0gretimi basta ilk, orta ve lise ¢agindaki 6grencilere olmak
uzere ilk duzey veya birinci kurda ¢ok zaruri haller veya sorulara cevap
disinda verilmemelidir. Ogrenciye nce altyap: olusturacak sekilde yeterli
sayida kelime Ogretiminden sonra, dolayli olarak once iki kelimeden
olusan ve gramer kurallarim1 iceren gilnliik hayatta kullanilan veya
ogrencinin ilgi alanma giren ciimlelerle ise baslanmalidir. Ogrenci,
ogrendigi ve asina oldugu ciimlelerde isim ve sifat tamlamalarini, isim ve
fiil cumlelerini, fail ve meful kelimelerin telaffuzlarimi bir gocugun ana
dilini 6grenirken gramer kurallarina uygun konusmasi gibi farkina
varmadan bilingaltinda 6grenmelidir. Yani gramer kurallar1 6nce farkina
varmadan edinilmeli sonra 6grenim ve 6gretim yapilmalidir. Daha sonraki
diizeylerde, fonksiyonel gramer uygulamali olarak verilebilir. Universite
diizeyinde ise gramer konular1 6dev olarak verilir ve ddevler siifta hoca
tarafindan kontrol ve tashih edilir. Varsa iki dil arasindaki ilging
farkliliklar belirtilir.
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Gramer ogretiminde, Tiirklere dzel 6rnekler segilmelidir. Ornek
ciimle secimi ¢ok 6nemlidir. Ozellikle Tiirk dgrenciler i¢in rnek ciimle
Tiirk 6gretmenler tarafindan secilmelidir. Gramer kitaplar1 hazirlanirken
ayn1 durum séz konusudur. Ornek ciimle seciminde veya alistirmaya konu
olacak ciimlelerde, Tiirkceye gecen ve Ogrencinin bildigi veya ibadet
esnasinda okudugu kisa ayet, hadis, terim ve tabirlerin tercih edilmesi,
Arapca gramer Ogrenim ve Ogretiminin daha kolay ve hizli olmasim
saglayacaktir. Ciinkii 68rencinin bildigi kelime ve climlelerle Arapcaya
baslamasi onu motive edecek ve dzgiiven saglayacaktir.

Cumle icinde belli bir gorev icin kelime sonundaki harekelerin
degisme olay1 olan i’rab, Tiirk 6grencileri mesgul etmektedir. Arapgaya
has olan i’rab; dogru konugma, anlama ve yazmada etkili oldugu i¢cin nem
arz etmektedir. Eskiden Arapga bilgisi, i’rab bilgisiyle oOlciiliirdii.
Tiirkcede olmayan i’rab konusu, Arapg¢a Ogrenen Tiirk Ogrencilerin
zorlandiklar1 bir konu olmustur. Bunu 6nlemek i¢in 6nce i’rab konusu ve
kurallarina girmeden iki kelimelik basit, kolay isim tamlamasi, sifat
tamlamasi ve kisa isim ve fiil ciimlelerle egitim ve 6gretime baslanmalidir.
I’rab kurallarina uygun olarak telaffuz edilecek olan 6rnek ciimleler,
zamanla ve tedrici olarak 3, 4 ve daha fazla kelimelik, i’rab kurallarini
iceren alistirma climleleriyle takviye edilerek ilerleme saglanir.
Clmlelerin  6zellikle  bilinen  kelimelerden  secilmesine  6zen
gosterilmelidir. Boylece 6grenci; cumlede mibteda, haber, fail ve meful
konumundaki kelimeleri dogru telaffuz edecek ve karmasik 1’rab kurallar
tariflerine girmeden dolayli olarak i’raba uygun olarak kelimeleri telaffuz
edebilecektir. Daha sonraki agamalarda yerlesen basit i'rab sekillerinin
sebepleri asamal1 olarak dgretilerek i'rab becerisi gelistirilebilir.
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Tefsir ve Edebiyat Kitaplarindaki Cin Tasviri

oz

Bu arastirma, Arap-islam kiiltiiriinde cin tasvirini ve bu tasvirin
tasidigi sembolik anlamlar1 incelemeyi amaglamaktadir. Arastirmada,
"cin" kelimesinin dil bilimsel anlami incelenmistir. Bu kelimenin birkag
tanim1 oldugu ve bunlarin en {inliistiniin "dogaiistii yaratik" anlamina
geldigi belirtilmistir. Cin; kot bir ruh, dogaiistii bir yaratik veya bizi
cevreleyen ve hissetmedigimiz gizli giiclerin bir sembolii olarak
tanimlanabilir. Arastirma, dil bilimsel anlami aciklifa kavusturduktan
sonra, eski medeniyetlerde cin kavramina iligkin bir girise gegmektedir.
Ardindan Kur'an yorumlarinda cin tasvirini incelemektedir. Cin kavrama,
Kur'an yorumlarinda kotiililk, bozulma, fikir ve seytani giiglerle
iliskilendirilmistir. Arastirma, Kur'an yorumlarinda yer alan dort cin
hikdyesine yer vermistir. Bu hikayelerin en 6nemlileri, Suleyman
Peygamber'in Belkis'm tahtin1 getirmesi ic¢in ¢agirdig1 cin ve Iblis'in
Israilogullari'ndan bir kula musallat oldugu ve onu kendisine secde etmeye
ikna ettigi hikdyedir. Arastirma daha sonra edebiyatta cin tasvirini inceler.
Bu béliimde, tefsir kitaplarinda yer alan cin tasvirine benzer bir tasvirin;
halk hikayelerinde, Binbir Gece Masallari'nda, siir ve edebiyatta ortaya
ciktig1 belirtilmistir. Arastirma, Binbir Gece Masallari'ndaki "Avct"
hikayesinde ve "Sehrazat ve Cin" gibi halk hikayelerindeki cin tasvirini ele
almistir. Arastirma, cin tasvirinin tefsir kitaplarinda yer alan anlatilardan
etkilendigini ve bu tasvirlerin ¢esitli anlamlar tagidigini ancak bunlarin
hepsinin cinlerin dogaiistii giiclere sahip, kotli ve korkutucu yaratiklar
oldugu fikrine dayandigin1 belirtmektedir. Cinlerin  gocuklara
saldirabilecegi ve 6zellikle kiz ¢ocuklarini kagirabilecegi de belirtilir.
Anahtar Kelimeler; Kur'an-i Kerim, Tefsir, Arap Siiri, Elf Leyle ve Leyle,
Mitoloji, Cin.
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The Image of The Goblin Between Quran Tafseers and
Literature

ABSTRACT
This study aims to examine the image of jinn in Arab and Islamic
cultures and the symbolic meanings it carries.

The study begins by exploring the linguistic meanings of the word
"Jinn". It states that the word has several definitions, and that the most
famous of these is "a miraculous jinni”. The jinn can be defined as an evil
spirit, a supernatural creature, or a symbol of the hidden forces that
surround us and we do not feel.

After clarifying the linguistic meaning, the study goes on to
introduce the concept of jinn in ancient civilizations. It then examines the
image of jinn in Interpretations of the Holy Quran. The concept of jinn has
been associated with evil, corruption, ideas, and demonic forces in Quranic
exegesis. The study tells four jinn stories that appear in interpretations of
the Holy Quran. The most important of these stories are the story of the
jinn that Solomon the Prophet asked to bring the throne of Bilgis. In
addition to the story of the devil who possessed a worshiper from the
Children of Israel and convinced him to bow down to him.

The study then examines the image of jinn in literature. In this
section, it is stated that an image similar to the image of jinn found in
interpretation books appears in folk tales, the Thousand and One Nights,
and poetry and literature. The study deals with the image of the jinn in the
story of (The Hunter) in the Thousand and One Nights and in folk tales
such as "Shahrazad and the Jinn."

The study states that the image of the jinn has been influenced by
the narratives found in interpretation books and that these images carry
various meanings, but that all of them are based on the idea that jinn are
creatures with supernatural powers, evil and scary. It is also stated that Jinn
can attack children and kidnap little girls.

Keywords: Goblin, Interpretations of the Holy Quran, Elfi Lile and Lile,
Arabic Poetry, Mythology.
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Arapganmin Evrensel Bir Dil Olmasinda Kur’an-1 Kerim’in Rolii

Arapc¢anin Evrensel Bir Dil Olmasinda Kur’an-1 Kerim’in

Rolu

0z

Kur’an-1 Kerim, Allah Teala tarafindan indirilen bir kitaptir. Bu
nedenle Allah onu koruyacagmi vadetmis ve sdyle buyurmustur:
“Stiphesiz Zikr’i (yani Kur’an’1) biz indirdik ve onu biz koruyacagiz.”
Kur’an Arap diliyle indirildigine gore Cenab-1 Hakk'in vaadinin
gerceklesmesi icin Arap dilinin de korunmasi gerekir. Zaten tarih de
Kur'an-1 Kerim'in Arapga’y1r degisip-doniismelere karsi korudugunu,
kaybolup gitmesini engelleyerek ileriye tasidigini ve kullanilmasini
saglayarak gelistirdigini, boylece karsilastigi (dilsel) problemleri ve
zorluklar1 astigini ispat etmektedir. Diller tarihinde arastirma yapan kisi,
zaman i¢inde hiikiim siiren bir¢ok dilin yok olup tiikendigini ve yerlerini
baska dillerin aldigin1 hatta baz1 lehgelerin de onlarin yerini aldigini
gorecektir. Diinyanin 6nde gelen iiniversiteleri ve bilimsel kurumlari
tarafindan yapilan aragtirmalarin ¢ogu, giiniimiizde yasayan bir¢ok dilin
akibetinin yok olmaya mahkiim oldugunu ve yasayan diinya dilleri
arasinda varhigini siirdiirecek ve bu dilleri etkisi altina alacak dilin Arapca
oldugunu kanmtlamistir. Devamliliginin  birinci  sebebi  Kur'an'in
vahyedildigi giinkii haliyle gliniimiize ulasmasidir. Bu nedenlerin yaninda
bilgi devrimi ve hizli teknolojik gelismenin yani sira ekonomik ya da
kiiresel gii¢ tizerindeki ¢atisma ve bu ¢atismalardan kaynaklanan pek ¢ok
nedenin de etkili oldugu sdylenebilir. Bu arastirmada bahsi gecen biitlin
konular detayl olarak ele alinacaktir.
Anahtar Kelimeler: Kur’an-1 Kerim, Arap Dili, Dilsel Catisma, Dilsel
Yok Olusg, Dilsel Gelisim.
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The Holy Qur’an And Its Role In The Universality of The
Arabic Language

ABSTRACT

The Holy Qur’an is a book revealed from God Almighty, and he
took care of its preservation. He said, “Indeed, We have revealed the
Remembrance, and indeed, We will preserve it.” And it was revealed in
the Arabic language, and by it this language was preserved. History has
proven that the Holy Qur’an preserved the Arabic language from
fluctuations, preserved it from extinction, and developed it in the future
Workers She has overcome adversity and overcome crises. It is noted that
many of the leading languages in history have disappeared and become
extinct, and have been replaced by other languages, and even some of their
dialects have been replaced. Many studies carried out by major universities
and scientific institutions in the world have proven that the fate of many
living languages today is to disappear and be lost, while the Arabic
language is among the languages that preserve themselves. The most
important reason for the continuation of this language is that the Qur’an
remains alive as it was revealed on the day it was revealed. There are other
reasons, including economic ones or stemming from conflict and conflict
over global power, in addition to the information revolution and rapid
technological development to the end of those reasons. In this research
study, all of this will be discussed in detail.

Keywords: The Holy Qur’an, the Arabic language, linguistic conflict,
linguistic extinction, linguistic development.
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Karsihkl Ogretim Stratejisinin Kullanimi ve Okudugunu
Anlama Becerilerinin Gelistirilmesindeki Rolii:
fleri Seviye Modeli

0z

Arastirma, iler1 diizeydeki 6grencilerin okudugunu anlama
becerilerini  gelistirmek  icin  karsihikli  0gretim  stratejilerinin
kullanilmasimin etkinligini incelemektedir. Bu strateji, 6gretmenler ve
ogrenciler arasindaki aktif etkilesime dort adimda odaklanir: tahmin etme,
soru sorma, aciklama ve 6zetleme. Amag, metinleri anlama ve analiz etme
becerilerini ve elestirel diisiinme becerilerini gelistirmektir. Arastirma,
uygun metinlerin se¢ilmesini, 68rencilerin strateji konusunda egitilmesini,
siiflarda uygulanmasini, anketler ve testler gibi ¢esitli degerlendirme
araglart kullanarak 0©grenci ilerlemesinin izlenmesini icermektedir.
Stratejinin; okudugunu anlama becerilerini iyilestirmesi, Ogrenci
katilimini artirmasi ve is birligi ve takim ¢alismasi becerilerini gelistirmesi
beklenmektedir. Arastirma,  karsihkli  &gretim  kullaniminin
genisletilmesini ve etkili bir uygulama saglamak icin 6gretmenlere siirekli
egitim verilmesini 6nermektedir.
Anahtar Kelimeler: Aktif Ogrenme, Karsilikli Ogretim Stratejisi,
Okudugunu Anlama Becerileri, Dil Egitimi
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Muhammed HAMIDO, Mustafa KADAD

The Implementation of Reciprocal Teaching Strategy and
Its Role in Developing Reading Comprehension Skills:
"The Advanced Level as a Model"'

ABSTRACT

The research investigates the effectiveness of employing reciprocal
teaching strategies to enhance advanced-level students’ reading
comprehension skills. This strategy focuses on active interaction between
teachers and students through four steps: predicting, questioning,
clarifying, and summarizing. The goal is to improve text comprehension
and analysis and to develop critical thinking skills. The study involves
selecting appropriate texts, training students on the strategy, applying it in
classrooms, and monitoring student progress using various assessment
tools such as questionnaires and tests. The strategy is expected to improve
reading comprehension, increase student engagement, and foster
collaboration and teamwork skills. The study recommends expanding the
use of reciprocal teaching and providing continuous teacher training to
ensure effective implementation.

Keywords: Active Learning, Reciprocal Teaching Strategy, Reading
Comprehension Skills, Language Teaching.

Aydin Arapga Arastirmalari Dergisi (AYAD) Cilt 6 Sayi 1—- Haziran 2024 (121-160) 123



Karsilikli Ogretim Stratejisinin Kullammi ve Okudugunu Anlama Becerilerinin
Gelistirilmesindeki Rolii: lleri Seviye Modeli

alsdly 31,8l DSy plosa¥l 1 o i) Sllge 33s e aalll 05y

S Lo sl o 3 alaa) Sl sl al gl e gl e
Ay ol 1S,

B a)las i S }\J.;u Lo (,.L'..lb cakeli (,Lu Llos » bel,dllg

g Al 52l wgb ol e s ally Sl Gemdl O3)lalls

s 3 L Ll e ki 3y i A (s 3 il b sl

o Al am of LIS Lan o 5SE (osadl Lam pltseal Sy LS
raladl 32 AL Sl g o0 O K6 5503 osas O LS calledl sl 43y

ol 3 5t ) Gy SN g, f B e

£ ean g il g Sl e (3 IR (Sptns e o) 3]
3 by Bl Bl bt 148 el e Sl Vil s
i)y () (35U olially Ll LU e oLVl 58759 (a U rux Cablgs
oo il Besal) mj*usj Baadl) olblad) 48]0 (alally G WL 52
LI ) ] plsiial ony gl €5l (e
ol ASiw .1

Gl A el Gorms (3 Canzy 35 (3 I AL A s

bt e (2 BB (I plosa¥l s bty (bl 2541 2l sekaze

| 124



Muhammed HAMIDO, Mustafa KADAD

bl 3 ol 91,5 093 o eladlly =80 (bl ezl ey ¢ LA el Syl
@ JW ol il oSy randly Al e JJareld 0,0 Ly cielad)
3Y ) gl e 2y

o8 Sl Bad (3 Ll gyl Alin] Lo gs Ao (oo Lo N
Oy Al

el 5)lgs o2 Cpadadll SN (et (3 Rl e Y] 2ol e Lo 2
Eond! Al 2

Y el gad ) Eoudl ey

b Shles et (3 doldl ) Bmdlin] (b Bdels s Lo A

Oy Al

Gl A 5ylen o2 Cpabadll Sl rnd (3 Aol i) Bl oo Lo 2
‘ol Alaal 3

V) OlaaY) 3ad ) Gl an

el Shles a3 Joll o)) Bl plisial i 1
) iy b U S

CS PPV, oy I e [ W P AR S )

el Blen 54 opededl

Aydin Arapga Arastirmalari Dergisi (AYAD) Cilt 6 Sayi 1—- Haziran 2024 (121-160) 125 |



Karsilikli Ogretim Stratejisinin Kullammi ve Okudugunu Anlama Becerilerinin
Gelistirilmesindeki Rolii: lleri Seviye Modeli

a5V LU 3 o 8T 5

S perietiy A el Shles veud 25 omedazel) 2l 1
(Dlegast] o vgie skl alell 4Ly (Bl IO e el s (3 ESLEL
33L59 s,k Gl sgagsy pslag) B30 Lo 1)U (3 Cpedadl ai ST LS
Gl B

el 8 e ) gy Il s et sty 2
¢ Lol ) Bl 2l at Ll plisaaal UM a Wiy (b AU
Ehand s Gk 435873 80Lbly 3L Yly mdl o Leb oal) s ity
oy ol

o Al ol 1 028 1l eeians ald Al 3
oS8y A gl Shles Bro 3 peed 3 Lol )l Sl
SIS il iy bl 33 Blen meald Lz (3 Aol i) o Blaza V)
Y] oda eaS yabaold Dsl slasl
1 JU ) aggde 1

T I W PE P A UV PO O P\ W P L BV IS

— 5l ) sl de ) Sl i Bk J15oY1 05bolay et (gl Cpladl

126



Muhammed HAMIDO, Mustafa KADAD

eg Al B b s (asddly — ol jpadlly — measdlly — Jilaly
) Sl ods oy ailas Loy axdle b o el s (3 (Sl
w2 O W) e BmgliaY) ods (b 1(Predicting) 33t (1.1
A sk I Y il of G5 wain e by v f Loy p
oda 2> of ASTE gl ¢5), 8 oW1 (3 S aniany £y pLel Bits 3y (s
o ke b 2 bl Slglall Loy g1l o i 4T LS colisE)
oo L SE e o3 4l g L ) BLoYL Sl Mg\w@&ﬁ
Mealy a dlly ) bl OF Sy Jan L 50 s plasat s
el e JST t em pt Le 38 Bake iy A a0 (3 mitadl
140y uﬂ-J‘
Miag caladl) el 3l 13 o9 il o Slolil o Sy e 28 LT
9 Al e e e W (paasl) gl L AL S by e fon
&) Slghall jam sledial SV o o9 ill a8 ead a )l t g 58 65T 0
oly o9l 53U 0 (5l e it L2 poalie of 33l of SLalS Glan 055 5
LUV ale ed Lo 3 aled) CJLT e s Lay (Wl (S

AT L n pdodl oT L Jes o o) (3 sl dizll

110100 20130 1o qagodly 2l elin Jis . 0lee. flly bl (2013) SLabe des caletzds 140

sy ol sl s Oles. hall e el (2007) 055 Ty e s slas (ke T
255.:

Aydin Arapga Arastirmalari Dergisi (AYAD) Cilt 6 Sayi 1—- Haziran 2024 (121-160) 127 |



Karsilikli Ogretim Stratejisinin Kullammi ve Okudugunu Anlama Becerilerinin
Gelistirilmesindeki Rolii: lleri Seviye Modeli

o b a3 akad gl Lo lsdn OF e adll asley 3T JJaall Sy
Y cldelll 5

Ao i)l pglially Lo Olgiall 5ol 5

(dg O)) sl BlazaN) ®

U@Js o SIS gty g alen YL wlesa V) @

(oY A 3 Jad) ax, Bsl3

AN 35 S e oY) i sl

Y 8,2l e 5 V) dlad) 5ol

20V aplsly (Jaladly o LAl alasLe

sda o o sty LS a8k T il s OF W e gy
LS olsts 38y SlasL)

pLel 20 il s Aol Y oda 1 (Summarizing) pasuldl (2.1
Slaglall oSS Sy Ualy e Al 501 3 )l JSGY) st 1))
gt UM dlpsly das J3s e (el (3 Al

Balely sg il IS Lol b an g dleadl ] dmslzaYl oda et

o oy Sl e 55 el V) e Begat s e 52T 80 4]

104 99up 1b . 0ks Cg)};s\} f.:wU Jj\} P15 (2008) .L}Jb’.ﬂ\ rl:.ﬂ\ NN Wagx a3law 142

| 128



Muhammed HAMIDO, Mustafa KADAD

Slashell e 2SN 3 (5) ) )l Bead 3 s U il bl 2 ) ISGY)
I szl s o bl b S Unly alsWls tadl o a2l

o IS s Al el S s Of el o Of el e
HEpES

ESRRCH R IS SEN ;ﬁﬁz&\ Sl alusal Lo 4 ST =
o9 A gd e

OF by AU ¢agid ol 2l ST clgon (asleld Ball 34 pud
S ) 22N e 1508 15 q)ﬁiﬂ\

slasl o Jgud) jolas mdg Wby (adlasls 0423 A o

L laglell

Ayl b Slegkall U @

5y S Sleglall 20

(aSy B el (ze 3l (ope) e plginal lgal alazal

Al o 2l bl of gl wlsdlazs L 55T

A 2l & ded ) il

51 ol gl Sal 1o 8,80 ggladl olad) (2005) (05Ty Loy Aot (53l

Aydin Arapga Arastirmalari Dergisi (AYAD) Cilt 6 Sayi 1—- Haziran 2024 (121-160) 129



Karsilikli Ogretim Stratejisinin Kullammi ve Okudugunu Anlama Becerilerinin
Gelistirilmesindeki Rolii: lleri Seviye Modeli

A O SA RESIVE BT

A oLl s e Y1 Jpd ey of ) Se LS

Lol ganall L sl Ty 13 setll L

(1) ¢y s
2l Jgad s o aslsl e Los cpdin g 1980 O e sy &

Sleslall Butsines) Jsid s fo 0 i Lois) (ol alas (S ¢
(Jg] 0 spee 1S3 B39l

BS A —pdie Opar Y A sl Il SO sy &
sl

Soalll alate j6 Gags Aasles dlia n @

JSLad Loy SLel ko g &) dmaall Bl Loy ol ) ol L @
a5 ol Leg Sagebe olb g

?@@\Wﬁw@a@\%jgobjw\y.

edly el Gl cbgl s L3 aSKa¥) L Jladl eyl lomsilin] L(2014) L0lite Olie ilawas 1

| 130




Muhammed HAMIDO, Mustafa KADAD

I e e el ST Lol szl g Sloshall e 2 @

Jodl Jorll o e 3)len O 06 oy e 055 O L ey

S o2 1 5b 50 Bl B3Le] ey conedmied) Bl B i) 2 b

i BT 3 A dl) a3 i) 8T sy . Lt el S

oY i Lo sl 1l g gavsall raladl b e W) lise
35 olb Al S ey eg Al (3 g )Y

A14 o Tl sy 2l maldl s 06 JUBY) s 31 (2013) 3pes oy dos i) a1

Aydin Arapga Arastirmalari Dergisi (AYAD) Cilt 6 Sayi 1—- Haziran 2024 (121-160) 131



Karsilikli Ogretim Stratejisinin Kullamimi ve Okudugunu Anlama Becerilerinin
Gelistirilmesindeki Rolii: Ileri Seviye Modeli

86 Ja b e aleul (5l Wg Ltz :(Questioning) Jiwad! 3.1
192 055 Of Loy (e il 5ol actadl Sleglall 280 da s L4 304
S e Al Sbsad) s el 2l Ol S T LS (oVils

eV pp degag Wy s o del of el e (g Lay 3.2
W sl (2 clgs 1Y) Al F (2l @ sl G 24l Jom st
02 01 ey 226l Sloglall o Bl (3 45)ge Aoy ceg bl 33U LS e

RERW (L@_é.:.‘.a’ﬂ\ u\;:? o A gest N & @)M s of NS e
Copl [ 83l [ € e ) Lges c:;a.ﬁ\ 3 3l dmbudl Sleghall Jg el 26l 3
L}L& ji Sleslall Gy OB J o et i}qﬁj L;J:‘—T Q\;:T Al OB (S /
o i o [ 07 Ja [ $05 o [0t Jo [ S0aST/ 3U) Lenay il
147 (S sk

o il syl A Jpm Al e Uany el § a3 ey
BASy (el Oy) Sloslall sl 348 sy pie Sy S w3
L Yy (e Sy Lzl

Slelbl o padl )@l pei :(Visualization) zadl s 41
e a2 (3 cnSl g aaaddl 8ypall oy V5 g0 e Bl (ool s aa

JaW ) ledes Joi gy o Lo a4l 31005 (s 9,8l 0gh Ba 3 Lol rl**“ aes (2016) . s 2l agla 146
27 Lo Y amaldt il s . gl dilong
252, 5 bos il s Oles Wil Gyl (3 3 Slasizn) (2001). e et idae 14

| 132



Muhammed HAMIDO, Mustafa KADAD

D (3 deasand) LUV e e gl gleal) Ak gl e deliy L (3
o9 AN

Bt (Cmn gasn Js OLdYI T Loie il 4l 21al) oy OF (o Laay

N\

gl a3l et (g A2 calie 1] 2lisd) Slpndly LS 0,27 483 a3
debes @ Sleba Y A i Aoy OV LSy Sl Lgtns
o sl bty LUV 5Ll o 2ol IR oda plel Cidsn OF ()W)
i) ods B0 Wil ol ay caegh 3 stsley (5 Lis sl s 3500
V@ ol TR b Bt s el 8 Y1 ) fosdl 3 i lee a8
148-Wj5t} Qw‘é

b L A lall ods aslaseral wis r\,ﬂl\ oy

ﬁﬂ-w)jl)-é- V-I-ﬂil\cc«@ u

é».cjj ¥ HRES ffT 0)32 ) J”'Tu‘ ciwbj Lf.a_: T.L@;— (,Ln:l\ Jig =

Sl oty S i) 2l peall a3 St (Ll Ly, @
Al Sleghald

A21. o 15 el s ol bl oyl (2009) L daas e (soliall 148

Aydin Arapga Arastirmalari Dergisi (AYAD) Cilt 6 Sayi 1—- Haziran 2024 (121-160) 133



Karsilikli Ogretim Stratejisinin Kullammi ve Okudugunu Anlama Becerilerinin
Gelistirilmesindeki Rolii: lleri Seviye Modeli

Loy ARl 8l JLamanY (B iy il (Jad) iy,
gt

S B a8 il gy 3 e bl o gl Ll s

Ol pinads c(,i:.ﬂ‘ RO VETE RIS gl e ol oy
49 ity Laad) e Thm (651 (tlgn oy 3t

o o2 o 3 W Jada L ke (Clarifying) zwesd! 5.1
Ma OB (ot of valdl) o Slollaall o clger ad Bsanall bl i S5
S ashdl 3olel L) Sbgmaall sds Lo Clal abadl dmdl gy ) agarg s Y)
Sdeled) Clb ol ez

Ble o6 48 Lo st a5 3l Sl Y1 il Y 0ds 392l OF (o
Aol & USGT oT ol s o ol o Lol elg 69 811 ol Slaglald 145 3
o e 3 LYl LY alasent e oS 56 OlasT e )W
Slsmall oda e Claal Lemyls ol asbadl) 515 o lislis Blaaly (el

150 |,

P e o

SSTIN e lesl e sleaza G g SLdS Gl ®

17,00 1 b ey il il L0les . aladl (el ((2007) . s g ey ¥

A3 1 iy 1 Al el sl el ol 3 Al Llissy s ol (2014). s b (g 10

134



Muhammed HAMIDO, Mustafa KADAD

(o st Bl eyl

Aalgdnal of 4y T Sllally Lt £ wad

ey SLISI (UM e (340 Ly BilazaY)

.L}\A\ o el (,.?;xl\ f‘m‘

jfam\gibcbjglqw\ae-}:{ &:wﬁwéﬁj
Ol axdllan ol cagdl) & gno J2E 150l 12 0SS0 ) Sl 5T oalil
s> i @y xSl (a5l o Lgie Lans ) Bl el Y1 ke
el sl plisial 145 (eedl) Flse s BaS
coallally (ally eI o e gast 4 Lol gl Al ] dins

LS gy ) A o] £63L09 el L2

el o 3 Bgps LU gpeel] 2 ) Sl odss O

At )l Dol s iy dacl) 25l adgsl) Tt o e (2 Yy

IS Sy G2l b e SR a8l i of c sl B
LSS S ]

85: ol Sl sl dadlly o) Slemlin] L (p1999) b aiadl ds s P!

Aydin Arapga Arastirmalari Dergisi (AYAD) Cilt 6 Sayi 1—- Haziran 2024 (121-160) 135



Karsilikli Ogretim Stratejisinin Kullammi ve Okudugunu Anlama Becerilerinin
Gelistirilmesindeki Rolii: lleri Seviye Modeli

el ey gl S anad) desiW) 3 OO e dizal 5,0

Syt 552 3 Lehidaly LIS CaeSS ol can ) 00l gy (U3 e aSTH)
Bl Je b IS

s Slel x| 2 it Sl O ezl M) STy of S
aigidy S el o) s

tk b olalladly tosllly e ods e

oo pany Ol ssex e @

ALl ol 3 ) 2ok Ml (il ) bl s dlolya ®

152.(,‘“{*:5\ G Wss lyalad LS NLU o4 o v:"‘l‘ s Jilas =

adseol dily gl of OMall e 1) clges asltsiznl YL sdas ™
Y OV (3 Ll ey

ALl 2 ol ) ®

e Dlegast eyl W

ool 16 Gt Al oS alen Y 2o wilileny LA el Slsine ((2001) Comy et () b 192
Ay 3o all Bkl dmad L L) sl 3 ally Bsl Al Al AL Al tiasud) Bl LY Ay pla)

A33 o apd ST e s sl 32

| 136



Muhammed HAMIDO, Mustafa KADAD

L) Laseh sk Slegast ) ldl @

o Lede Jazis @) Y Sledlie ) e omslie] S pdsians
Sl g sb) adlng il (sl 5551 o sl el on ) 2 3 Lol
L ol ¥ ¥ Sl ods OF STIL oy cangd e & poias s
okl s Ty

U VS ] @ﬂ\ S ISy ol el

Lo ngd 3o dor eS0T gaosll il (sl L))

ogd 3 F ooy pasll A5 @AYl Jay I @

il 4 alay U I

8 aalad Jaez) Lozl g S0 553 12 Y ) LUl
(90 823l gl e panshl gl 3) ¢ sladl

£l s el 3 il appalll el g sl sl LI m

153. [

ol Yly Al oy Ll 2l w5 (p2000) (ol sg02 B sty AT el 1

A86-167 o xtadly askally 24l 25y aadad) a2l s by )

Aydin Arapga Arastirmalari Dergisi (AYAD) Cilt 6 Sayi 1—- Haziran 2024 (121-160) 137



Karsilikli Ogretim Stratejisinin Kullammi ve Okudugunu Anlama Becerilerinin
Gelistirilmesindeki Rolii: lleri Seviye Modeli

AU gyt i) O 158 OF mdatend BBLd) eI 28 055 29

on (3 Tl T 2Taall 0 s ¢ g0 Bpmin] oy o) im0
oSXazd Galadly wolll £ ¢ Dl alel Slamgl oY) amdd (3 i gl )
e i e 390 SV angll o e dll ol in Y das e oDkl

ROV U R WHTIUR- PRSI
sl all LT (39 ashall L apogy Lo ranl oSy 0K ol 230
Sloslal) Ly il LI C3jlas Lot . langliw ¥ 14d (529 ol Ladasg

Al Y el o g ol 2603 Bt

G Ologadtl S G sl rf*ﬂb Ao gastl ST gy ggladl rux

e gamall bt ] L] bl )l Apmlin] ol o 5T oL

S o By Al (ogadl mred had BT LSy sl J s 5 8ly B2l
o Bpao of o

s Mo (3:) il Tg VT gat dme By bk U

Al 2 ) ) () OF ams ¢lgines das (AU i) s b LSy (el

& el AL 5T 0 39m OF ) ey e b omsliin] b el

Lol il e 8 Sl i Y1 S peny 1SSag (s [RY

138



Muhammed HAMIDO, Mustafa KADAD

sk U B 30y 19 Al gl 3L gyl Al o) B .3
Ll :39.5;5]-\ aall J}? Jﬂ Y by cdﬂ L L;)lﬂ\ .\.3..\; 1.3
Bleg cadgls |3 googll oo Aaludl wloshas Joo gly )13 Y 1)) 2last 321,20
ASLAle Jlce jT cc.'pﬁj By 4le S;\J,Ej\ < .)afug Leisg (as ij.g ol Reye]

LS 0B (3 oo, Lis W5y bons T

ASEN @13he (5 L Flk Al 1 S Jgm g 2.3
Wl g Sl (Ll et Ly (IS o dnliny Ladasd) Dl
ixdodl Y5 e %L..U Lan & S ol b rl:ul* febies St
T LS @l oSSl s omdlly Saall Lemrlit ) sl (e jglay Ll
) S Sl s s I e pokot

Slles Jall g oy 350 o )ls 1 S Rhrews aldseanl 3.3
B il Slga o agrly b o il Lasl &) lshdl of S

OF opdadl Lo il o £ o QMY olailly Sadasnd) 4.3
3yl Laate VJ,J\ iz Lasdl 055 b 3l apsd) Ao )30 lpmnay

DI Llas pEY el laall gty sl slsly w35l gllol)

J}@.AJ,- dal lomglin] u;}“j 5;5}.]\ r:l:u' ((2006) LJ-U‘ e sz C@:&nﬁi-ﬂ (S RPN (ol 154
210-209 5 . g0 S s 5,8l g gz

Aydin Arapga Arastirmalari Dergisi (AYAD) Cilt 6 Sayi 1—- Haziran 2024 (121-160) 139 |



Karsilikli Ogretim Stratejisinin Kullammi ve Okudugunu Anlama Becerilerinin
Gelistirilmesindeki Rolii: lleri Seviye Modeli

5 sl xS Slilas s Galaall liilae Jp aalebl a5
A (,J.vu blga 3 s OF S8 &) Sl YU

& L;\,;J\ widly Lold) epdl ddlin) Gn ALY Bl ods g
L) &) Bl Ol (0 dogast o Lol epptild s i) Ll Y1 058
35k ddie adee WY gn 0edll OF lzel e ceg il o Aol ST (3 L8
Pk L Al ods g ilelss

BT LS s, g gug wgs o dold L5l gl gl OF
s Dlaslany Ojlas n 68 Lo e50 3 sl sl (e OOl wsles
.@.;ajl\

g AN gyl Sy L B el Lapis (3 Al ST

(Bl Al Slaglall oy Slaslie 2S5 e radai oo @
B ade i les b o2 e adall w3 Leeas Bals)

3l b 3d) P 0 Bel A £adgn o Jelidll 3 ()l o
agerly &) OISl Lol gl VgLl s dosez 2l N e ol (BY

e Al a3 gty gl U] axdad By (s aegy el 3l 3

140



Muhammed HAMIDO, Mustafa KADAD

¢Sl 1 Lk agagiy 3ol al ST (3 0,8 lkan) (W)l 31 ®
LA wedlly mslia ) e C skl WA e ash e AN 2 1gd)
I e mg)y blas (s i dles wioy
t 3! ! At § olall y93.4

Sl ekl 65570 Yoy debadl Akeall amglly el oy (el 22
Ly ol gl gm0 AU PP T PRI T RPN
leally ol e cosilly MLV it Sy ¢ aall (3 50,20 LS 1y 15
dyos) oo 32l O3S 568 (Dol g Bilos i o 241 3 87 0
Y L s e ple (S 0gss miahy L] s LT ) s

ol Bl fomny e ®

Olgaally 5421 pailly sl LS day 3y dagel) dgad) ®

RCWEEREIUE TN NI PO

Y e Cpadad) any lay A 1l SELu) 231

oaladll s a5y 3 g ®

Oles A adea Bligiy e 29 l) 165 Slondlin] (p2010) Olad b (U ase 12

1711700 5t is

Aydin Arapga Arastirmalar Dergisi (AYAD) Cilt 6 Sayi 1 Haziran 2024 (121-160) 141



Karsilikli Ogretim Stratejisinin Kullammi ve Okudugunu Anlama Becerilerinin
Gelistirilmesindeki Rolii: lleri Seviye Modeli

S sl 5ylsY)

- Cedrial) peglad) CSls anas (3 A8LL

G| 3. o2 degaz |5 j B> Oleia) 0005 @0l Ale - b

E

o) Osrlit s g (3 nedaned) ppad) g

sl e Condly (U8 feall 39 J (3 Olesest) fae (3 =)
B glad) DL i putal o el o131 L Oglad) s F Bl galse s
nedad) oy Aoz )

el LUl gy Al sl et dardé S fas) @

ey ooV Cysaar s Spaladl) pll dmedll LY 20 ®
1505 1 2y
IO g Al sl 8 il 53 .5

e Y oade ety et e 3 T Ts el
o Opedal) Sz g 50Uy LYy aemsdl e Wb bl s iy ol

Al aleoly oS3l bl 10salailly Osalall L(11994) (ol Gpas ol (e Wl 12O

86up uL:QJ Z\ﬁjxh Sl

142



Muhammed HAMIDO, Mustafa KADAD

sdn (3 Opadeidl s a5k g J19a¥1 2l ay sl aall e gl sl
P el

bl e ) a2Vl LIl e 3 AL

k) el ) B 2l Loy @

i olad Lads ogls L ol ®

g Y L el zile ®

Feosl o sl Slaslas ki L) e 5yud) @

L a LIS sl e gl

Aoy Lgaarg SULINy leoglall o Ce )i

oo i) Sleghall clis) ®

o Rl Ak Uy Llin V) e Ll 5L o2 sV ey

sl bl Laall ) 3 Lelid)
Cidsll i s Olemg algwYly cp Y1 ddslany Jgd) J4
e

g}i«’ Lo )bfi\ W ﬁij o psiy e Dol )l dsses cLasl o s2s IS

Aydin Arapga Arastirmalari Dergisi (AYAD) Cilt 6 Sayi 1—- Haziran 2024 (121-160) 143



Karsilikli Ogretim Stratejisinin Kullammi ve Okudugunu Anlama Becerilerinin
Gelistirilmesindeki Rolii: lleri Seviye Modeli

&_§L" Mj C;L«faﬁs)“ @j}w g, 43.9}«5.&\ JA,C« 4oyl 4;5,:2)) :42_},\\ [
.JA.«J\ Oun 3ad L;'; (..3.3&\..”4) c(..d?u;-l Lgg casiledl

) LT cgzaling Lol )l Asgest olsT domSle axilogy 1L @

Aegad slasl |3 e gadlo o5 g el Ty SO jasils axigy 1 jasll) @

LS(WLAQJ“L;:JUUFJLJJ}M@J\ M\rpw\ }.Mn. "Wjj:w | =
.Z—G}Q;.‘ JJ e 3.15;2“ C)b‘}i“ L}M{J cvi;:.“ t}w)ﬁ .19\.:.3)‘}“ ol3 J.A.;-\j QLJQ\ JM.

3 54 Ll Lolas \siimy Iyl 13] cLiae W) olsl izl axilog tamezl) ®
Asgast] Coua

1,45 of Aol dage ) Al mikiz (LT of supas 1S TSN
N

Al Stane Ld Tl of i dgomy sy Ul 1Y) I

p s p AL oy o B o U i Sleglall Lans

al) 2ol cagll dho I3 Laan o] e ) 1Y) es ®
.u@\@woﬁoiﬁw

SMedadl) piyy clgde StE Jany o SOV 2y (sl imsll @
oo Jm ol Y el 393, gl Jols LS el cliasl ol gl

Al e o L Lol Jl STy Bl o ) el

el sge2 (383,00 Oblis s

144



Muhammed HAMIDO, Mustafa KADAD

L3,y oy (..G.MQ Ay r.ﬁUaLi.Sj Lzl olasle B TRTNUENUINCE
B b s oYL las Al s ol cAslanld plall bl a 1gaiye
el

S5l S 3 el AL aeladl fos Lo (sl el Y1 g5
DTy by Aol a5 5slely
tdald) ey W\j{...a}f uﬁ.:.la.’l CJ}C .6

JULYI &gt c01ge £9,Al 1gs 1yl

a1 (g gl 233 90 @ jawsdl il

S

245 T 502 0 EST5 Lol 3 B 555 T JUBYI 5580 50
SV pakied 5 A8 Sl B 3 el ootk 03 01k,

s

AN 1L OY Skl 638 3 el LM jakg sl Skl SR

Gelear Y Sl 2es 3 plad) o) il plasend 2dels . (p2003) (f Ll 2idal (02 157
SR SN E T Gt PRV VP I TE TRUCITA I SRV IRV I BRI I NP NCQES N VPN

24 .

Aydin Arapga Arastirmalar Dergisi (AYAD) Cilt 6 Sayi 1 Haziran 2024 (121-160) 145



Karsilikli Ogretim Stratejisinin Kullammi ve Okudugunu Anlama Becerilerinin
Gelistirilmesindeki Rolii: lleri Seviye Modeli

_o %z -

Jib TG0 5B 2o 5,231 lpitdl 3 S35 G 5K
el el A Bl 5 G S ol 85055 b 3 B350

,oJ

Y1 ol 48 LG G 5

Jlm et O30 gw\ 8] vy JaE) 35U A cgs) dx

3 Jg;i!\ Y et £ 280 E 2ae 5,80 Aol fand 8T 1
Jﬁﬁgubuuﬁc Gl BIBY pai) O oph 3 5885 858
G el Balb 558 A8 i Gl 3 Bl R I TR N
gl ol o i 05 505 el Loyt o Sl Ko J3lsE g
by 8 e B JBY g opb o osal Wi 2T a5
B 5255 @t R ol G i 2 Gl 0 ;f/ 5 8% (Gisd)
i Sacch SERA LA 28 b Sl 2e e s Bl S

O/T e

o e il 5 Gs gt @ aee it mle I8 538260 Sl 22 by
3 IV a3 AW bl 8 (gl 0ds 3 558 YUY k)
AL & s, (olalEs Gl OsleZs G R Sl 8,05 aned) Cre
FUERIEAN FOAENVRS WPt US A H o e F AL Sy e
(o) e e B33 122 02))

E N SIS I LC R RIS ESCREEN i 1LSA

o QLY OALE S G 35 o A8 o sl 08 BV AT fpay

| 146



Muhammed HAMIDO, Mustafa KADAD

Bl R U5 Sds T A () 3 e aelsly (2
2 Osdlie 35 Ak e Raltd gl 1 05 JuM e a@g‘ it

3AaLES L}t— A 3 °\j c\.@.w JL&'}!\ \j_ala;-j sz.a.f\ ?1995 fLﬁ UJJJQ.,U

Z
3

axsdl JEEY) b A rs;jw bt 155 (o83 3\:\};5 okl JU
Jﬁ Gt SIS (e 287 X 1) B

A3 Rl Oy (I éw&,ﬁ O o5 748 rpglass Joi 6. T
U3l Fesg 251 o o B i 1T, L JUbSY aslitad (3 Bty B85 5T
Jub %MU;MQJJL;;JJ; 58T Gy ot Caad 3 1 2,0 JUb Y
A & sl gl LR oy A et 3 0,028 50
101 oyl 1 B8 iy gl 00 @By 1l Y Slaal)

e B 513 S0 T 1

5l g 58 palsnny 2

A bl e dh GV sut 3

LYYy 13l s oy 4

e ) (el SO e 021 3 s Lo 238 .5

oo i 3 3 LTl s al) sy L6

sl aglyr e azilyy JUBY Lyt g3o3e o5 sis pm T

Aydin Arapga Arastirmalar Dergisi (AYAD) Cilt 6 Sayi 1 Haziran 2024 (121-160) 147 |



Karsilikli Ogretim Stratejisinin Kullammi ve Okudugunu Anlama Becerilerinin
Gelistirilmesindeki Rolii: Ileri Seviye Modeli

Akl il e ailyy JEBYI gt g aoge o LS om 8
r‘*‘j‘ 3 Oslad) 28T 8,0, .9
el 1Yo
S & JUbYI alasat Olal L el 1
Cog ) @ JUbY o alSens > Ll L 2

Lalad) Pilgll 156

ALY G e gl G bl o

YRR R [RCRNIEIN IR
LI el Bl 4l el oy 1ol L

Js1s 1Y) ¥ ity clegat OO ] eyl VJ;"U oy 2
159 Loy iegost) 4y U Joedly Assasdl WU Jall sud o cisgasd)
RSV

sty e 3513 Lol e oW1 5,4 53 Jall asy 1 el a0é 3

148



Muhammed HAMIDO, Mustafa KADAD

HagY) Ogladt 339 LN eyl Silel ] dediny M) a5l Ly
gl |
Le sl ol gl o e gest g Oslyldy ol Ol O T2
Vil e degag ol s e G5 any cOleglan el s el
a3l L) psdy Sl JULY plasezal e el 130 11

...... oo oF 2l @l sl e alr Yl Ayl s e U3y

laslall BUS 135 e Lde (S anl) Al wblo el 31
& st JIGVL Ly, 2487 (Ul 28 Bdley al dnll)

tJilwdl 2

3 AL Abg M e o Ao get oy & ¢yl e oY1 8 A4 I TR

Aydin Arapga Arastirmalari Dergisi (AYAD) Cilt 6 Sayi 1—- Haziran 2024 (121-160) 149 |



Karsilikli Ogretim Stratejisinin Kullammi ve Okudugunu Anlama Becerilerinin
Gelistirilmesindeki Rolii: lleri Seviye Modeli

Teadal 3

Baggdll e Lol of dmall Sl jan megd (3381 e moodl on

s
N
by

Clalies Lo "g.)jﬁ” LS e

1t 2 afy 2ol e JUEBY OALYE 15 ald) s sae L @
?”;;)j;\ L}

¢ Jsib £ S e s @

Plao o aofis) Lo Jo (255 095 dill 3,280 aladl aal) LI 52
O RPN UG (RN PPN R PV RS SN U YU -+ B PR NRPE PO

n "

ettt P9
Zud-y?'hu\ 4

51 LS Gl g ald) aal) et ) 8 S dony L) pgi
Ly ) S ) el i e s L

o) e s 2Ll 22 SOL 21 5,840 3ol Ay I iz %

C}«p}l‘ C)‘Jb 5;&5 L} :UEJLMJ‘

150



Muhammed HAMIDO, Mustafa KADAD

3@?\ C)L\gJJ&jb S :ﬁ,jj&“ 5
rlaza iy ggdl)

(X) les of (V) oo 8301 32 (1

z

u"fu" Lé Z/j;'.}ﬂ L% ‘)[ 2 Jﬁ“;‘ Jw'}“
LW oA @ b UjﬂL‘ Lk G 955 —

4

Seed 8T szl 200 01 4 QALY 2 sl sy L -

3

"l sk B 8 5 il 0 -
U Bl feaial) AT o 3 23 il -
Al By f3 (2

QUL 2asied ol 3 Jodh 08
A G Jeall -
e ¢ gleal-
gwjfé/JJ/ Y £ 23 —
L) sl -

B8 a8 Saal B il 2B 53,00 b oledl Ak -0

L) (5 Oaladls AEN Saf -

Aydin Arapga Arastirmalar Dergisi (AYAD) Cilt 6 Sayi 1 Haziran 2024 (121-160) 151



Karsilikli Ogretim Stratejisinin Kullammi ve Okudugunu Anlama Becerilerinin
Gelistirilmesindeki Rolii: lleri Seviye Modeli

oSy tosladY) SR a2 -
JJL,J\ Sl 2k -
ool ooliasY) S s
A ot 3 0 ¢
J Gk (2 A6 -

g)‘nﬂ? L}jélf Q;Lz-}gb’a -

—\
|

ol o 38
Jab ke -

o JUBY o 3 Skt 2l s
.3)52-\ L;/ E\fj@\ _
Sl A o) -
Codad) s & Sl -

s BN L gl JUEY) sAsLes -

®

QBN A s L S5 —a
AN - LA -

e - A g L0 A0 -

152



Muhammed HAMIDO, Mustafa KADAD

L2 S § 83gr bl i I Y = put (3

Y Olyyd) faddg STy ils il ol —o

LB e () 3430 3 GE8  (1) 25430 3 Ul G5 o (1

- “
aruliea>ts
z

Lo Sl JUE!

Aydin Arapga Arastirmalari Dergisi (AYAD) Cilt 6 Sayi 1—- Haziran 2024 (121-160) 153



Karsilikli Ogretim Stratejisinin Kullammi ve Okudugunu Anlama Becerilerinin
Gelistirilmesindeki Rolii: lleri Seviye Modeli

e 1801 G e (2

8 108

trad ——

! p2l3
Az A

wé@%dwgcﬁww\ﬂ\dfjw\wy(3

-l - Lk — G J)w—gzii oS

:‘}}i\ gfr,\jj\

Bty Bnddl LayBTy JULYI g e 4 Slons legoge (S
ke LelanVly

154



Muhammed HAMIDO, Mustafa KADAD

sy Pl d) codl oy :gw\

LU gtdl) IS g0 O gl ) OO 23 gl et ]
S Dl r 058z Beg bl 2y opadl g 3 Wgmle Lot 04l
VL I U+ RV [ WL P W

o Ml 58 Lol gyt Sy 1) S oyl sk 2
ce2sly e b e b g abss¥I IS e ebdly (il S
- 5ely

Jeladl (gsrn 8345 (3 Aol V) ol g asilally Jeladl asy; .3
3 OsSidgy Jle iy olaladly GV 0glalay e (Ol oy aS5LEL,
Lol S el adee

155 OF e OOl Al ol s s 1ol ol a2 4
d 635 i) 1o o pmatins 2557 0 Yoty el s (3 e S

QNPSUING WP WY RU pUeer:

Aydin Arapga Arastirmalar Dergisi (AYAD) Cilt 6 Sayi 1 Haziran 2024 (121-160) 155



Karsilikli Ogretim Stratejisinin Kullammi ve Okudugunu Anlama Becerilerinin
Gelistirilmesindeki Rolii: lleri Seviye Modeli

ool Shlen skt (3 oLl egpd) Aoy tgslad) ol 5505 .5
ool @5y £ e Jolidl 248 gakan o (OO Osladly Lot
) o

Joe Gage hles Ol i 1mesdly Jasld) Slles 20 6
esl Sy opad) el 29,0 s gly clashell ey 2l

DLl e (3 ksl 2oz el 1 olazaNly 35T (et 7
Jasl Sty wlaslall STy el s 02,085 O 55T s e

O e oall Lol el ot kel (3 ASEN i 8
S el Shlen preat) sl L el Bboe 3 Calizs 1555
eI Wvpti]

gl b Shlen 2ot 3 B ) Sl i il
s Oleos €8 S8

w35 Cpalaal) fmaiina Bl Sgs by ot tpedall 5
Sl ods Jazs OF ot ik bl [upddl) ol Sy ogd 0
ket SLasdl e foladl] Sy Ahes alze

(padd) oo plen faid 2oL Aot mgs it i mY) s 2
g Akl OOl Sl bl Al (3 deley & 5dly crngdly alzn Y - b

156



Muhammed HAMIDO, Mustafa KADAD

Al ALl Oglad) e xomis B Bty s 1Rl Al ad 3

eealy 2 SSL asjleal kil OLYL Ol ais OF gt LoDl oy

Lo Olgtung dogite poas JLisl (£ llegie o5 f\baﬁe\ A

B3daze DL
o o ke Dot 3 Ml o 1 plad] Jod) s S
o i) ey aladl el pes (3 U3 by SO Uy Ll el
oadly feladl I
Belyg Bateme daxl) LN €A Cpodall Lo g than )l AdM) g .6
B S elas Y Cady Blen et o eadeley L Gglsl o DIl
ochal) g3Vl a5l Sl plasizal (K6 il ls Sl as 7
Groatl sl ) ozl oo ¢ D3L eyt Sl ) dekSy o) 03

ke lid) ity

w6 Shles (3 Ml i i) yygs Sladi el jetns il L8
Olenad) ol »‘, 53 QT ug,q. u)'w—é' él CL:; éj\ RN _L“;.Lé‘“-j ;)JS—U
ia)) Lsllly 3padl) ool Las V)

Aydin Arapga Arastirmalar Dergisi (AYAD) Cilt 6 Sayi 1 Haziran 2024 (121-160) 157



Karsilikli Ogretim Stratejisinin Kullammi ve Okudugunu Anlama Becerilerinin
Gelistirilmesindeki Rolii: lleri Seviye Modeli

erly ptall

Sl s 5l galadl o (2005) 09 5T5 Loy daz cgsland 1
3l (g

el eyl Sl L(p1999) L b ae s 2
LA S s sl

Al o s Olee s el L(2013) Lol saz caleld 3

g ccg)jﬂ\j
asbbll ol obee Lgsladl el (2007) L s a4
B P

oo A S (2007) 1055 Ty w )l e sles (Joked D
cdly ol sl s Oles L il

sy 2l g ls L ggladl et (2008) Lol sgr dolan 6
db olke

ol Bmgliin] plsanl 2dels (p2003) L Flal aikl (gpezdt 7
@ g S daslr (3 Al ST OUL ) delaa Y Ol ds 3 glad

e bl A 68saal n i) Al oL s

158



Muhammed HAMIDO, Mustafa KADAD

sl g Ao 3 Lol (,L*J\ ilels (2016) ¢ e 2l sl .8
cnlands ) Ao SN S Sledas a5 dgary e oY1 A 513
L) aaldl de

~eb Ul 10galadly 05alal). (1994) (ol Gpas o (e Wils 9
S dg Al 3 o lesly wgSkes

ml,\u" (62006) .J,,U\ Sle ez chﬁcxﬂ.ﬂ\ (S NUN| (Aol .10
LA S s Al e e jeged Adl2 Slonslin] oYl 563

Ut 2l e (r2006) JulS” spe (&1 sty an (el 11
askally aall 2oyl ddadl g Rl AL LU Sl i Yl AN
L

Gl 150k L Jladl Ly ad) ((2009) | ilas cuie (sl (12
AL

Lgones] £9,30 e Ol L(p2010) Olas ale (U ae 13
Gl 15 L0l L il B,

S0l UYLy 3k (2013) ez s i ) 14

i)l eyl (2 apad) Slaglize ) (2001) e vt has 15
s ) s L0l

Aydin Arapga Arastirmalari Dergisi (AYAD) Cilt 6 Sayi 1—- Haziran 2024 (121-160) 159 |



Karsilikli Ogretim Stratejisinin Kullammi ve Okudugunu Anlama Becerilerinin
Gelistirilmesindeki Rolii: lleri Seviye Modeli

2 hlgny LA el Dbz ((2001) Loy ez il fas .16
ekhd Al 1ol Bl Sl Ags pladl el 16 el ARl ST aleY
O Anelr 5l B ally 86l Al 3 el dmed) L bl sual) L3Rl Be) A Al
BRI ENCG

Aedl Gepd) Slamilzel (2014) ol Ol (ibws 17
dly asldall L gl s L,y

wdas (3 Bwlol Lliady 20 Slald) (2014) | Je s (s 18

ALy 10 Al medll el 56,4

160



Yayin ilkeleri

Aydin Arapca Arastirmalan Dergisi'nde (AYAD), istanbul Aydin
Universitesi Egitim Fakiiltesi Arapca Ogretmenligi Bélimii tarafindan
Haziran ve Aralik aylarinda olmak Gzere yilda iki defa, basili ve elektronik
olarak yayimlanan uluslararasi hakemli bir dergidir.

Aydin Arapca Arastirmalari Dergisi'nde (AYAD), 6zgun olmak sarti
ile Arap dili, edebiyati, egitimi, belagati, kultirl, sanati, felsefesi,
edebiyat tarihi ve Arapca ceviri alanlari ile ilgili arastirma, inceleme,
tenkit ve degerlendirme yazilari kamuoyuna duyurulmak amaciyla
yayimlanir.

Aydin Arapca Arastirmalari Dergisi'ne (AYAD), gonderilecek
yazilarda oncelikle alanina katki saglayan, 6zglin nitelikte “arastirma
makalesi” veya daha 6nce yayimlanmis calismalar degerlendiren, bu
konuda yeni ve dikkate deger gorusler ortaya koyan “derleme makalesi”
olmasi sarti aranir. Ayricailgili alanlarda yayimlanan bilimsel kitaplara ait
makale formatindaki “degerlendirme” yazilan ile “kitap elestirileri” de
derginin yayin kapsami icindedir. Yayin Kurulu'nun karari ile alaninda
katkisi oldugu dusiinilen yabanc dilden 6zgin makalelerin Turkge,
Arapca, ingilizce veya Farsca cevirilerine de derginin (cte birini
gec¢memek kaydi ile yer verilebilir. “Ceviri makalelerin” yayimlanabilmesi
icin ceviri metin ile birlikte 6zgiin makalenin yazarindan ya da hak
sahibinden alinacak izin yazisinin da gonderilmesi zorunludur. Yazilarin
Aydin Arapca Arastirmalari Dergisi’nde yayimlanabilmesi icin daha 6nce
baska bir yerde yayimlanmamis veya yayimlanmak Uzere kabul
edilmemis olmasi gerekir.

Bilimsel bir toplantida sunulmus ancak basilmamis bildirilerden
uretilmis makaleler, bu durumun dipnotta acikca belirtilmesi kosuluyla
kabul edilebilir.



GENEL KURALLAR

1. Dergide yayimlanan yazi ve makalelerde kullanilacak dil Tirkge,
Arapca, ingilizce ve Farscadir.

2. Cahsmayi destekleyen bir kurum varsa, makale bashginin son
kelimesi UGizerine (*) konularak, ayni sayfada dipnot olarak destek veren
kurum bilgileri belirtilmelidir.

3. Gonderilen yazilar kaynakga ve ekler dahil 3.000 kelimeden az
olmamali ve 10.000 kelimeyi asmamalidir.

4, Makaleler Chicago sistemine gore dizenlenmelidir. Detayh
bilgi icin kilavuzu inceleyebilirsiniz:
https://dergipark.org.tr/tr/download/journal-file/23095.

Latfen dipnotta verilen referanslarin kaynak¢ada olmasina 6zen gosteriniz.

5. Dergimiz icin editor kurulunca belirlenen intihal orani Ust
sinir yiizde 15tir. intihal tespit programindaki filtreleme secenekleri su
sekilde ayarlanir:

- Kaynakga harig (Bibliography excluded)

- Alintilar hari¢ (Quotes excluded)

- 5 kelimeden daha az ortusme iceren metin kisimlan harig (Limit match
size to 5 words)

- Program menusinde bulunan diger filtreleme secenekleri
raporlamaya dahil edilmez.

Yazim Kurallar
« Sayfa Diizeni

Ust 3 cm, alt 2 cm, ic kenar 2,5 cm, dis kenar 2 cm bosluk birakilacak
sekilde tim metin alani 170 mm X 240 mm seklinde olmalidir.

e Yazi Tuiru

Tirkce ve ingilizce metinlerde Times New Roman yaz karakteri
kullanilmaldir. Turkce “Oz”, ingilizce “Abstract” béliimleri ve ana metin


https://dergipark.org.tr/tr/download/journal-file/23095

12 punto, dipnot bélimu ise 10 punto olmali; metin, 6zet ve dipnotlar
iki yone yasli olarak hizalanmalidir. Ana metinde girinti degeri ilk satir
1,25, paragraf aralik degeri sonra 6 nk, satir araligi degeri 1,15 olmahdir.

Arapca ve Farsca metinler Traditinol Arabic yazi karakterinde ve 16
punto olmalidir. Dipnot bolimu ise 12 punto olmali; metin, 6zet ve
dipnotlar iki yone yash olarak hizalanmalidir. Ana metinde girinti degeri
ilk satir 1,25, paragraf aralik degeri sonra 6 nk, satir araligi degeri 1,15
olmalidir.

« Bashklar
Makale ana baslik ve alt baslklardan olusacak sekilde diizenlenmelidir.
e Ana Bashk

Turkce ve ingilizce baghklar Times New Roman karakterinde, buytik
harfler kullanilarak, kalin, 14 punto seklinde olmalidir. Yazar ismi,
basliktan sonra bir satir bosluk biraktiktan sonra saga yash sekilde
yazilmali ve yazar ismi kicuk, soyadi blyik olacak sekilde 12 punto
olarak yazilmalidir. Yazar bilgileri yazar adindan sonra eklenecek yildiz
isareti ile dipnotta verilmelidir.

Arapca ve Farsca baslklar Traditional Arabic karakterinde, kalin ve 18
punto seklinde olmalidir. Yazar ismi, bashktan sonra bir satir bosluk
biraktiktan sonra sola yasl sekilde ve 16 punto olarak yazilmalidir. Yazar
bilgileri yazar adindan sonra eklenecek yildiz isareti ile dipnotta
verilmelidir.

« Oz

150 kelimeyi gecmemeli ve “OZ” bashig kalin, 12 punto olmali, ézet
metni 12 punto olarak tim metin Times New Roman yazi stilinde iki yana
yasl ve tek paragraf seklinde Microsoft Word formatinda yazilmahdir.
Anahtar kelimeler bashgi 12 punto ve bold yazilmali, anahtar kelimeler

ise 12 punto ve italik olmalidir. Makaleye uygun en az bes en fazla yedi
anahtar kelime yazilmali ve bu kelimelerin ilk harfleri biyik diger



harfleri kiiciik olacak sekilde yazilmaldir. “OZ"de makalenin konusu,
arastirma yontemi ve sonucuylailgili kisa bilgiler verilmelidir.

Makalenin ilk sayfasinda, yazildig dildeki OZ bélim yer alir.
e Abstract

Abstract basligi 12 punto ve bold olmalidir. ingilizce dzet kismi 150
kelimeyi gegmemeli, 12 punto ve iki yana yash olmalidir. Keywords
basligi 12 punto ve bold yazilmali, anahtar kelimeler ise 12 punto ve
italik olmaldir. Makaleye uygun en az ti¢ en fazla bes anahtar kelimenin
ilk harfleri blylk diger harfleri kiicik olacak sekilde yazilmalidir.
“Abstract” bolimiinde makalenin konusu, arastirma yodntemi ve
sonucuylailgili kisa bilgiler verilmelidir.

e Boliimler

Makalenin icerigine gore olusturulan bdlim alt basliklar (GIRIS,
KAVRAMSAL  CERCEVE, LITERATUR  TARAMASI,  ARASTIRMA
METODOLOJISI, BULGULAR, SONUC, ...gibi) hepsi biiyiik harf olacak
bicimde, 12 punto ve kalin (bold) olmalidir ve numaralandirma
kullanilmadan yazilmaldir.

e Ana Metin

Alt basliklar 12 punto, kalin ve blyuk harf kullanilarak yazilmali ve metin
kismi 12 punto, Times New roman yaz stilinde Microsoft Word
formatinda olmalidir. Makaleler tek sttun, iki yana yasli olacak sekilde ve
girinti degeri ilk satir 1,25, paragraf aralik degeri sonra 6 nk, satir aralig
1,15 olmahdir. ilk bélimiin alt bashgi anahtar kelimelerden sonra bir
satir bosluk birakarak baslamali ve bunu takip eden metin
paragraflarinda bosluk olmamalidir. Makale uzunlugu sekiller ve figtrler
ile birlikte 25 sayfayl gecmemelidir.



« Tablo, Sekil, Grafik ve Resimler

Metinde kullanilan tablo, sekil, grafik ve resimler yazar(lar) tarafindan
0zgun olarak olusturulmamis ise “kaynak” gosterilerek metin icinde
kullanilabilir. Tablo, sekil, grafik ve resimler metin kismina uyacak sekilde
yerlestirilmeli ve basliklari 11 punto ve ortalanarak yazilmalidir. Metin
icinde kullanilan tablo ve grafikler Tablo 1., Tablo 2./ Grafik 1., Grafik 2. ...
vb gibi siralanmalidir. Tablo numaralari ve basliklar tablodan 6nce olacak
sekilde yazilmahdir. Sekil, grafik ve resimlerin numaralari ve basliklari
kendinden (sekil, grafik ve resim) sonra altta olacak sekilde Sekil 1., Sekil
2./Resim 1.,Resim 2. ... vb gibi siralanarak yazilmalidir. Tablo, sekil, grafik
ve resim basliklarinda kullanilan kelimelerin ilk harfleri blyik digerleri
kiicuk olacak sekilde olusturulmaldir.

e Sonug

Baslik kalin ve 12 punto, metin kismi da 12 punto Times New Roman yazi
stilinde yazilmalidir.

o Kaynakga

Kaynakca bashgi, 12 punto ve kalin yazilmalidir. Bibliyografik kimlikler
yazilirken girinti degeri asili 1,25; paragraf araligi sonra 6 nk, satir araligi
1,5 satir olmalidir.

« Makalede referans ve kaynakga gosterimi

Makaleler Chicago sistemine gore duzenlenmelidir. Detayh bilgi icin
kilavuzu inceleyebilirsiniz:
https://dergipark.org.tr/tr/download/journal-file/23095

Kolaylik saglamasi agisindan Microsoft Word'te yer alan Bagsvrular
kismini ya da Zotero programini kullanmanizi 6neririz.


https://dergipark.org.tr/tr/download/journal-file/23095

1. KiTAP
a) Tek Yazarl:
Talip Ozdes, Maturidi'nin Tefsir Anlayisi (istanbul: insan Yay., 2003), 15.
Kaynakcada:
Ozdes, Talip. Maturidi'nin Tefsir Anlayisi. istanbul: insan Yayinlari, 2003.
b) iki Yazarh:

Bekir Topaloglu ve ilyas Celebi, Kelam Terimleri SozItgu (Istanbul: ISAM Yay.,
2010), 57.

Kaynakcada:

Topaloglu, Bekir ve ilyas Celebi. Kelam Terimleri S6zI(ig. istanbul: ISAM
Yayinlari, 2010.

e) Kitap Boliimii veya Diger Kisimlar:

Hisam ibrahim Mahmud, “Mukaddime,” Telhisu’l-edille li-kava ‘idi't-
tevhid icinde, thk. Hisam ibrahim Mahmud (Kahire: Daru’s-Selam,
1431/2010), 1: 14.

Kaynakcada:

Mahmud, Hisam ibrahim.“Mukaddime”. Telhisu'l-edille li-kava ‘idi't-
tevhid icinde, thk. Hisam ibrahim Mahmud, 1: 5-44. Kahire: Daru’s-
Selam, 1431/2010

2. MAKALE

* Dipnotta -mevcutsa- danisilan spesifik sayfa numarali belirtilmelidir.
Kaynakgada makalenin butinlinln sayfa araligi belirtiimelidir.

a) Basili:

Adem Ciftci, “Islam Ceza Hukukunda Suca Tesebbiisten Vazgecme”,
Cumbhuriyet Universitesi ilahiyat Fakiiltesi Dergisi 19, sy. 1 (Haziran
2015): 23.



Kaynakcada:

Ciftci, Adem.“islam Ceza Hukukunda Suca Tesebbiisten Vazgecme”.
Cumbhuriyet Universitesi ilahiyat Fakiiltesi Dergisi 19, sy. 1 (Haziran
2015): 23-46.

b) Online:

Ramazan Altintas, “Naslar Karsisinda Aklin Degerse Durumu’, Kelam
Arastirmalari Dergisi 1, sy. 1(2003): 411, erisim 22 Subat 2016,
http://dergipark.ulakbim.gov.tr/kader/article/view/1076000016.

Kaynakcada:

Altintas, Ramazan.“Naslar Karsisinda Aklin Degerse Durumu”. Kelam
Arastirmalari Dergisi 1, sy. 1 (2003): 11-20. Erisim 22 Subat 2016.
http://dergipark.ulakbim.gov.tr/kader/article/view/1076000016.

3. ANSIKLOPEDIi "MADDESI"

Omer Faruk Akun, “Ali Mustafa Efendi’, Turkiye Diyanet Vakfi islam
Ansiklopedisi, c. 2 (Ankara: TDV Yay., 1989), 416.

Kaynakcada:

Akun, Omer Faruk. “Ali Mustafa Efendi”. Tiirkiye Diyanet Vakfi islam
Ansiklopedisi. 2: 416-417. Ankara: TDV Yayinlari, 1989.

4.TEZ

Abdullah Demir, “Ebu ishak Zahid es-Saffar'in Kelam Yontemi” (Doktora
tezi, Cumhuriyet Universitesi, 2014), 122.

Kaynakcada:

Akyiiz, ismail.“Turkiye'de Muhafazakar Yardim Kuruluslari”. Yiiksek
Lisans tezi, Sakarya Universitesi, 2008.


http://dergipark.ulakbim.gov.tr/kader/article/view/1076000016

5. YAYIMLANMAMI$ KONFERANS

Mustafa Akdag ve Hidayet Tok, “Geleneksel Ogretim ile Power Point
Destekli Ogretimin Ogrenci Erisisine Etkisi” (XIIl. Ulusal Egitim Bilimleri
Kurultayinda Sunulan Bildiri, inénii Universitesi Egitim Fakdiltesi,
Malatya, Temmuz 06-09, 2004).

Kaynakcada:

Akdag, Mustafa ve Hidayet Tok.“Geleneksel Ogretim ile Power Point
Destekli Ogretimin Ogrenci Erisisine Etkisi” XlIl. Ulusal Egitim Bilimleri
Kurultayinda Sunulan Bildiri, inénii Universitesi Egitim Fakdiltesi,
Malatya, Temmuz 06-09, 2004.

8.WEB SAYFASI

“Google Gizlilik Politikas!”, son glincelleme 19 AJustos, 2015,
https://www.google.com/intl/tr_tr/policies/privacy/.

Kaynakcada:

Google.“Google Gizlilik Politikasi”. Son glincelleme 19 Adustos, 2015.
https://www.google.com/intl/tr_tr/policies/privacy/.

iletisim Bilgileri
Aydin Arapca Dergisi Yayin Koordinatorligu
istanbul Aydin Universitesi Egitim Fakdiltesi Arapca Ogretmenligi BoIim(
Besyol Mahallesi, inénii Caddesi, NO: 38 Sefakdy, Kiiclikcekmece/istanbul
Tel: (212) 4441 428


https://www.google.com/intl/tr_tr/policies/privacy/
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