YAYIN iLKELERI
GENEL iLKELER

Tesam Akademi Dergisi Ocak ve Temmuz aylarinda olmak iizere yilda 2
kez yayimlanmaktadir.

Dergide ekonomi, siyaset bilimi ve kamu y6netimi, dis politika, hukuk ve
sosyal bilimler alaninda orijinal arastirmalar yayimlanir.

Dergiye gonderilen yazilar baska bir yerde yayimlanmamis ya da
yayimlanmak iizere gonderilmemis olmalidir. Yazilar yayimlanmak tizere
kabul edildiginde Tesam Akademi Dergisi biitiin yayin haklarina sahip
olacaktir.

Dergimize yazilarin1 gobnderen yazarlarimiz unvanlarini, goérev yaptiklari
kurumlari, haberlesme adresleri ile telefon numaralarini ve e-posta
adreslerini bildirmelidir.

Dergiye verilecek yazilar; Yaymn Kurulunca denetlendikten sonra
hakemlere gonderilecektir. Hakemlerden gelecek raporlar dogrultusunda
yazinin basilmasina, rapor cercevesinde diizeltilmesine ya da yazinin
reddine Kkarar verilecek ve durum yazara bildirilecektir. Yazarin
rapora itirazi durumunda yazi, yeni bir hakeme gonderilebilecektir.
Yayimlanmayan yazilar yazara geri gonderilmeyecektir.

Yazardan diizeltme istenmesi durumunda, diizeltmenin en ge¢ 15 giin
icerisinde yapilarak Yayin Kurulu’'na ulastirilmasi gerekmektedir.

Tesam Akademi Dergisi'nin yazi dili Tiirkce ve Ingilizce’dir. Yazilarin
yaninda, 150 -180 kelime arasinda Tiirkge ve Ingilizce 6zetler de yazinin
basina eklenerek gonderilmelidir. Ayni sekilde, yazinin baghiginin Tiirkge
ve Ingilizce olarak yaziya eklenmesi, ayrica yine Tiirkce ve Ingilizce
olarak 4-5 kelime arasinda olacak anahtar sézciigliin belirtilmesi
gerekmektedir. Makalenin en az 750 (yedi yuz elli) kelime olacak sekilde
genisletilmis 6zeti, kaynakca boliimiinden sonra yer almalidir. Bu boliim
Tiirkce makalelerde Ingilizce, ingilizce makalelerde ise Tiirk¢e olmalidir.

Hem metin i¢cinde hem de kaynakcada Amerikan Psikologlar Birligi
tarafindan yayimlanan Publication Manual of American Psychological
Association (APA) (7. baski) adli kitapta belirtilen yazim kurallar
uygulanmahdir. (Ornekler icin http://www.nmu.edu/library/APASTYLE.
HTM web adresine basvurulabilir) (Dergimiz APA 7 sitilini kullanmaya
2026 yilindan itibaren yayinlanan sayilarinda kullanmaya baslamistir).
Bu kurallara uygun olmayan makaleler yazarlarina diizeltme i¢in geri



gonderilir.

Tesam Akademi Dergisi'ne gonderilen yazilarin yazim bakimindan son
denetimleri yapilmis oldugu, yazarin tesamakademi@gmail.com.tr
adresine gondermis oldugu makaleleri son hali ile basima verdigi kabul
edilecektir. Yazi teslim edildikten sonra baski diizeltmeleri i¢in ayrica
yazara gonderilmeyecektir Bu nedenle yazim yanlislarinin, olaganin
lizerinde olmasi yazinin geri ¢evrilmesi i¢in yeterlidir.

Dergide yayinlanan eserin yazarina telif licreti 6ddenmemektedir.

TESAM ve Tesam Akademi Dergisi hakkinda ayrintili bilgi icin www.
tesam.org.tr ve www.tesamakademi.com adresini ziyaret edebilirsiniz...

GENEL BiCiM OZELLIKLERi

Yazi Tipi
Biitiin metinde 12 punto Times New Roman yaz1 karakteri kullanilir.
Tablo ve sekillerin nasil hazirlanacagina dair ilgili béliime bakiniz.

Sayfa Yapisi

» A4 boyutlarindaki kagida ist, alt, sag ve sol bosluk 2,5 cm (0.98
in¢) birakilarak, iki yana dayaly, satir sonu tirelemesiz sekilde olmalidir.

¢ Calismalar tek siitun olarak hazirlanmahdir.

e Paragraflarda ve basliklarda girinti ve ¢ikinti olmamalidir.

Paragraf Yapisi

Paragraf sekmesinde girintiler boliimiinde;
e Once ve sonra alani 0,6 nk
e satir aralig1 1,5 olmahdir.

CALISMA BOLUMLERI

Bashk

Makale baslhig, biiytiik harfli, bold ve sayfaya ortali olmalidir. Calismdaha
once sunulmussa, bir projeden veya tezden liretilmisse vs. giris bashiginin
sonuna () dipnotu konularak agiklama yapilmalidir.

Yazar isimleri

Yazar isimleri italik olmalidir. Yazarin/yazarlarin tam adlari, unvanlari,
calistiklar1 kurumlar ve elektronik posta bilgileri belirtilmelidir.

0z

0z 150 -180 kelime arasinda olmalidir. Ozde atif kullanilmamaldir.



Anahtar Kelimeler
4-5 kelime arasinda olmalidir.

Ana Metin
Nicel ve nitel ¢alismalar Giris, Yontem, Bulgular ve Tartisma boéltimlerini
icermelidir.

Derleme tiirti calismalar problemi ortaya koymali, ilgili literatiirii
yetkin bir bicimde analiz etmeli, literatiirdeki eksiklikler, bosluklar ve
celiskilerin iizerinde durmali ve ¢6zlim i¢gin atilmasi gereken adimlardan
bahsetmelidir.

Diger calismalarda konunun tiiriine gore degisiklik yapilabilir, fakat
bunun okuyucunun metinden faydalanmasini gii¢lestirecek detayda alt
boliimler seklinde olmamasina 6zen gosterilmelidir.

Kaynakca

Hem metin icinde hem de kaynakcada Amerikan Psikologlar Birligi
tarafindan yayimlanan Publication Manual of American Psychological
Association (APA) (7. baski) adli kitapta belirtilen yazim kurallari
uygulanmalidir (Dergimiz APA 7 sitilini kullanmaya 2026 yilindan
itibaren yayinlanan sayilarinda kullanmaya baslamistir).

Summary

Makalenin en az 750 (yedi yiiz elli) kelime olacak sekilde genisletilmis
0zeti, kaynakca boliimiinden sonra yer almalidir. Bu bo6liim Tiirkce
makalelerde Ingilizce, Ingilizce makalelerde ise Tiirkce olmalidir.

TABLO, SEKIL VE EKLER

Tablo ve Sekiller
Tablo, sekil, resim, grafik vb. unsurlar metin igerisinde yer almahdir.
Calismanin sonunda ayrica verilmemelidir.

Tablo ve sekillerde genel sablonun disinda 10 punto Cambria yazi
karakteri kullanilir.

Kaynak kismi ise tablonun altinda olup, 9 punto Cambria ve standart
yaz1 karakteri kullanilir.

Paragraf sekmesinde girintiler bolimiinde;
e Once ve sonra alani 0 nk,
e satir araligi tek olmalidir.

Bagliklar sola dayali, bold ve rakam ile siralanarak yazilmal. (“Tablo 1”



veya “Sekil 5” gibi...)

Tablo ve sekiller sola dayali olmali ve metin kaydirma 6zelligi kapal
olmaldir.

Ekler
Her bir ek ayr1 sayfalarda, kaynakcadan sonra verilmelidir.

Basliklar1 11 punto Cambria, bold ve sola dayali yazilmahdir. (“EK 1”
gibi...)

BASLIK SISTEMI

Baslik Olusturma
Her diizeydeki bashigi olusturan kelimelerin ilk harfi biiyiik yazilmalidir
(ve, ile, de, mi gibi ekler her zaman kii¢lik harfle yazilmalidir.)

Tablo ve sekil basliklar1 da bu kurala gore diizenlenmelidir.

Temel Bashiklar
Calismanin bashig biiylik harflerle ortali ve bold yazilmalhdir.

Birinci Diizey Bashk
Sola dayali ve bold yazilmalidir. Kendinden 6nceki paragraftan bir satir
bosluk ile ayrilmahdir.

ikinci Diizey Bashk
Sola dayali bold ve italik yazilmalidir. Kendinden dnceki paragraftan satir
boslugu ile ayrilmalidir.

Uciincii Diizey Baghk

Sola dayal, bold ve italik yazilmalidir. Sonuna iist liste iki nokta konmal
ve paragraf bashigin hizasindan devam etmelidir. Kendinden onceki
paragraftan satir boslugu ile ayrilmalidir.

Dordiincii Diizey Bashk

Sola dayali ve italik yazilmalidir. Sonuna st iste iki nokta konmal
ve paragraf bashigin hizasindan devam etmelidir. Kendinden onceki
paragraftan satir boslugu ile ayrilmamalidir.

Bes diizeyden daha fazla baslik olusturulmasi énerilmemektedir.

Tablo ve Sekil Bashklari
Tablo ve Sekil ifadeleri (Tablo 1, Sekil 1 gibi) bold kullanilmalidir,
basliklar ise italik yazilmalidir.
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APA Yontemi

APA (American Psychological Association), tiim diinyada pek c¢ok farkl
disiplindeki yazar tarafindan o6zli, giiclii ve ikna edici bilimsel iletisim ic¢in
kullanilan bir atif yontemidir. En ¢ok sosyal bilimler alaninda kullanilir. 7
Numarali son stirtimii, 2019 Ekim ayinda yayinlanmistir.

APA, metin icinde kaynaklara atif yapmak icin yazar-tarih sistemini kullanir. Bu
yontemde arastirmada yararlanilan her bir kaynagin iki parcasi1 vardir: Metin
icindeki atif ve ona iliskin kaynakea girdisi. Bu dogrultuda okuyucu, (1) yazarin
soyadi, (2) yayin yili ve (3) gerektigi durumlarda sayfa numarasi bilgisi ile
kaynakc¢adaki ilgili girdiye yonlendirilir (Bkz. Sekil 1).

Yayin Yili

(Tunal, 2002, 5.43)
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Yazar(lcir)m Soyadi say{;a(lar)

Tunaly, I. (2002). Sanat ontolojisi (5.bs.). inkilap Kitabevi.
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Kaynakga girdisi

Sekil 1 Metin i¢indeki atif ve ona karsilik gelen kaynakea girdisi.

Dogrudan Alint1 ve Parafraz (Dolayl1 Alint1)
Dogrudan Alint1

Dogrudan alint1 ya da kisaca “alint1”, bir baska kaynaktaki ifadenin oldugu gibi
aktarilmasidir. Bu ifadenin bir kelime, bir ibare, bir ciimle ya da birka¢ climle
olmasi mumkindiir. Boylesi bir alintidaki en 6nemli nokta, alintinin tirnak
isaretleri icinde gosterilmesidir (Bkz. Sekil 2).



“Belling, modern Turk heykel sanatini birinci derecede
belirleyen isim olmustur” (Gtiner, 2014, s.155).

Eco (2019), tez yaziminda yapilan bu yanlisa, “Proust
degilsiniz. Cok uzun ctimleler kurmayin” (s.222) diye
isaret eder.

Sekil 2 Dogrudan alint1 daima tirnak isaretleri icindedir.

Alintilanan 6zgiin ifadenin icinde c¢ift tirnak isaretleri varsa, alintida bunlar
tek tirnak isaretine déntistr (Sekil 3).

“Geleneksel iktisatg¢ilar diinyaya, zaman zaman ‘at
gozlikleri’ile bakarlar” (Boratav, 2000,s.123).

Sekil 3 Dogrudan alintida tek tirnak isareti kullanima.

Bir kaynagin ardisik sayfalari iginde yer alan bir bilgiye/goriise atif yapili-
yorsa, “s.” yerine “ss.” kisaltmasi kullanilmali ve ilgili sayfalar arasina tire
isareti konmalidir; 6rnegin (Marmara, 1998, ss. 199-201).

Bir kaynagin ardisik olmayan sayfalarinda yer alan bilgiye/goriise atif
yapiliyorsa, yine “ss.” kisaltmasi kullanilmali ve ilgili sayfalar arasinda virgiil
isareti yer almalidir; 6rnegin (Marmara, 1998, ss.18, 25).

Romen rakamlariyla numaralandirilmis sayfalarda “s.” kisaltmasi

kullanilmaz; 6rnegin (Demir, ix).
Blok Alinti

Blok alintilar, 40 kelimeyi asan dogrudan alintilar i¢in kullanilir. Blok

alintilar daima yeni bir satirdan baslar ve ana metinden ayirt edilecek

sekilde soldan girintili olarak yazilir (Bu girintinin ne kadar olacag: ve diger

bicimsel detaylar, ilgili derginin/enstitiiniin kurallarina gore degisiklik

gosterebilir).

Blok alintida tirnak isareti kullanilmaz.

Eger blok alintinin icinde baska alintilar varsa, bunlar tirnak isareti icinde

gosterilir.

Blok alintida da, tipki kisa alintilarda oldugu gibi, kaynak iki sekilde

gosterilebilir:

a. Kaynak, blok alintinin son noktalama isaretinden sonra parantez icinde
gosterilir.



b. Kaynak ana metin icinde belirtilir ve sayfa numarasi blok alintinin
sonuna birakilir.
Her iki durumda da parantezden sonra nokta isareti yer almaz.

Blok Alint1 Ornekleri

1964-69 yillan arasinda Akademi seramik subesinde/bdliimiinde okuyan Yahsi Baraz
da Sadi Diren’in katkisina sdyle vurgu yapar:

O zamanlar bir yokluk s6z konusu. Bizim Akademi’deki seramik atdlyesinde
ikisi bozuk, biri de arada sirada ¢alisan ii¢ firin vardi. Biz de orada liifer
kizartirdik. Dogru diiriist higbir ¢alisma yapmadik. Derhal piserdi, o nedenle
cok da isitamazdik. Sadece arastirma ve form caligmalari yapmistik. Cok
zayifti zaten egitim. Seramik atdlyesiyse tam bir felaket durumdaydi om
zamanlar. Bizden sonraki déonem daha sansli oldu, ¢linkii Sadi Diren oray1
yiikseltti. (Baraz, 2014, ss.164-165)

60’larin basinda boliimiin 6grencisi olan Gilingor Giiner (2008) bu durumu,

Hakki izet hocamiz, 6zel ilgisi nedeniyle cinilerin iizerlerindeki firca
dekorlu desenlerin ne kadar muhtesem oldugundan, ¢ini bilinyesinin
icinde % 90’a varan oranda silis (quarz =SiO2 ) bulundugu i¢in bizim
cinilerimizin ‘silisli seramikler’ grubuna girdiginden s6z ederdi. Ancak ne
¢ini biinyesi ile bicimlendirme, ne de ¢ini deseni uygulamasi yaptik. Sanki
yabanci bir tilkenin seramikleri konusuluyor gibiydi...(s.112)

sozleriyle anlatir.

Dolayh Alinti/Parafaraz

Parafraz, baskasina ait bir goriisiin kendi yazim tarzinizla (iislubunuzla)
yeniden ifade edilmesidir. Bir baska deyisle parafraz, ddiin¢g alinan bir
gorisi kendi ifadelerimizle okuyucuya aktarmaktir.

Parafraz, bilginin sizin i¢in kayda deger yerine odaklanmaniza, boylelikle bir
ya da birka¢ kaynaktaki bilgiyi 6zetlemenize ve/ya da sentezlemenize ve
kendi yazim tarzinizi kullanmaniza olanak saglar.

Parafraz yaparken de yazar ve tarih belirterek kaynaga atif yapilmasi
gereklidir.

Parafraz bir kaynaktaki belirli ciimleler/pasajlar yerine o kaynagin icine
yayllmis bir bilgiye/goriise iliskinse referansinizda sayfa numarasina yer
vermenize gerek yoktur. Parafraz kaynagin belirli bir yerinden yapiliyorsa
ilgili sayfanin ya da sayfalarin numaralari da gésterilmelidir.

1977 yilinda bir metinde Almanya’da yasayan bir grup Tiirk sanatgi i¢in
“Tiirkiyeli” s6zline yer verilmesi, bu durumun erken tarihli bir 6rnegidir
(Ozpinar, 2016, s.118).



e Metinde 6ne ¢ikarmak amaciyla atif yapilan yazarin soyadiyla beraber adina
da yer vermek mimkuindiir:
Ceren Ozpmarin (2016) arastirmasina gore 1977 yilinda bir metinde
Almanya’da yasayan bir grup Tirk sanatgi icin “Tirkiyeli” séziine yer
verilmesi, bu durumun erken tarihli bir 6rnegidir (s.118).

Kaynakc¢a Diizeni

Kaynakg¢a (Referans Listesi) arastirma metninin sonunda yer alir ve okuyucuya
arastirmada atif yapilan kaynaklara erisim imkani saglar. Atif yapilan her bir
kaynak kaynak¢ada yer almalidir, ayni sekilde kaynakg¢adaki her bir girdiye
metinde atif yapilmis olmaldir.

e Arastirmada tek bir kaynakc¢a bulunur ve kaynak tiiriine gore (gorseller
kaynakgasi, internet kaynaklari vb. gibi) bir siniflandirma yapilmaz.

e Kaynakga girdilerine numara verilmez.

e Her bir kaynak “asili girinti”nin? kullanildig1 yeni bir satirdan baslar.

e Kaynakga, yazar soyadina gore alfabetik sirada diizenlenir.

e Kaynak¢ada Once yazarin soy ismi yazilir, ardindan yazarin ilk ismini
olusturan kelime(ler)in ilk harf(ler)i gelir:

[zzettin Onder & Onder, 1.
Ahmet Hamdi Tanpinar = Tanpinar, A. H.
Zeynep Yasa Yaman-> Yasa Yaman, Z.

e Rakamla baslayan kaynaklarin alfabetik siralamadaki yerini, bu rakamin
okunus bicimi belirler. Ornegin 100 Soruda Tiirkiye Sanat Tarihi adh kitap
“Y” harfine gore (“Yiiz soruda...”) alfabetik listeye eklenir.

e APA’nin 7. Siirimiine gore yayinevinin yer (kent/eyalet) bilgisinin verilmesi
gerekli degildir.

Akinc, T. (2017). Selanik. Istanbul: Belge Yayinlar1. X
Akinci, T. (2017). Selanik. Belge Yayinlari. v/

e Kaynaklar (makale/kitap, tez, web sayfasi, rapor vd.) normal climle
diizeninde yazilir. Buna gore kaynagin sadece ilk harfi ve varsa 6zel isimlerin
ilk harfleri biiytk yazilir.

Artun, A. (2015). Cagdas—Sanatin—Orgiitlenmesi:—Estetik—Modernizmin
Tasfiyesi. (3.bs.). Iletisim Yayinlari. X
Artun, A. (2015). Cagdas sanatin érgiitlenmesi: Estetik modernizmin tasfiyesi.

(3.bs.). Iletisim Yayinlar1. v/

1 [kinci satir girintisi olarak da bilinen asili girinti, ilk satir1 daha gériiniir yapacak sekilde ikinci
satirdan itibaren ice (saga) dogru girinti olusturmaktir. APA yodnteminin Onerdigi girinti
derinligi 1.27 cm.dir.
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e Eger bir yazarin ayni yayin yilina sahip birden fazla yayinina atif yapiliyorsa,
bunlar yayin yili sonuna eklenen harflerle (a, b, ¢ gibi) birbirlerinden
ayrilmalidir.

Ozsezgin (1990a) tarafindan isaret edildigi gibi...

(Ozsezgin, 1990b).

Ozsezgin, K. (1990a). 1989’u 1990’a baglarken. Milliyet Sanat, (231), 49-51.
Ozsezgin, K. (1990b). "Hoca"nin izinde. Milliyet Sanat, (234), 46-49.

e Soy isimleri ayni olan yazarlar i¢in, kaynaklarin yayin tarihi farkli olsa bile,
metin i¢indeki her atifta yazarlarin isimlerinin ilk harfleri de gosterilir:

(D. Yavuz, 2008)
(E. Yavuz, 2017).

Yavuz, D. (2008). Mimarlik-sanat birlikteliginde 1950-70 araligl. Mimarlik,
(344). http://www.mimarlikdergisi.com

Yavuz, E. (2017). Toplumla yeni bir uzlasi alami tasarlama: Tiirkiye'de
mimarhigin  sanatla kurdugu diyalog (1). Mimarlik, (394).
http://www.mimarlikdergisi.com

Noktalama Isaretleri

e Nokta, virgiil ve noktal virgiil daima parantezli atiftan sonra yer alir (Bkz.
Sekil 4).

Postmodernin giindeme gelisi elbette modernin krizine isaret eder
ve bu krizle “.. .beraber her tiirlii disiplinde yaklasim degisiklikleri
bas gostermistir” (Akay, 2013,s.47).

Ozgiin cimledeki  Bir bosluk birakip Parantezi kapatip
noktay1 harig tutun. parantez agin. ciimlenizi noktaile bitirin.

Sekil 4 Nokta parantezli atiftan sonra yer almalidir.

e Soru isareti ve iinlem isareti alintilanan 6zgiin ifadenin bir parcasiysa tirnak
isaretinden once, degilse parantezli atiftan sonra ya da climlenin sonunda
yer alir (Bkz. Sekil 5).



Yazar da ayni nokta iizerinde durur: “Eskiden devletin
halka verdigi hizmetler, olanaklar artik piyasa giiclerine
teslim edilmedi mi?” (Boratav,2000,s.32).

Tersine konunun 6z, yazarin “Bazen zamanin daha hizh
gecmesini isteriz, bazen de yavaslamasini veya
durmasin1” (Halbwachs, 2017, s.89) ifadesinde mi
gizlidir?

Sekil 5 Soru isaretinin konumu.

Kesme isareti ya da apostrof, Tlirkcede baslica olarak 6zel isimlerden sonra
gelen ekleri ayirmada kullanilan bir noktalama isaretidir. Ozellikle
anlatimsal tarzdaki atiflarda bu isareti sik sik kullanmak gerekir. En sik
yapilan yanlislar ve dogru kullanimlar, asagida érneklenmistir.

YANLIS DOGRU
Tansug (2008)’a gore. X Tansug’a (2008) gore v/
Tansug (2008)’un X Tansug’un (2008) v

Tansug (2008)'un da ifade ettigi gibi Tansug’'un (2008) da ifade ettigi
X gibiv’

Rakamlar, italikler, Tirnak Isaretleri

Genel kural olarak 10 ve daha biyiik sayilar rakamla, dokuz ve daha kiiglik
sayilar yazili olarak gosterilir. Zaman, yas, mesafe, oranlar ve ytlizdelerse
cimlenin basina gelmedikleri miiddet¢e, her zaman rakam olarak yazilir
(Ornegin 20. yiizy1l, 1970’li yillar, 23 Nisan 1923)

Italikler ve tirnak isaretleri, ilgili kelime ve/ya da ibarelere dikkat cekmek
icin kullanilir. italikler, 6nemli terimlere ya da ibarelere dikkat cekmek igin
ve kaynakcadaki kitap, dergi adi ve web sayfasi (web sitesi degil)
girdilerinde kullanilir. Kitap, dergi adlarinin metin igindeki gosterimi de
italik harflerle yapilir:

Istanbul’'un bes yil siiren isgalini bilmeden Cumhuriyetin degerini
anlayamayiz. Akinci’'nin Isgal: Istanbul’da Yabanc Giicler adh kitabini degerli
kilan yanlardan biri de budur.

Metinde kitap boliimlerinin ya da makalelerin adlar1 gececekse, bunlar
tirnak icinde gosterilir:

APA 7 kilavuzunun “Yazma Tarzlar1 ve Gramer” bashkli dordiincii bélimi
pek ¢ok kullanisgh bilgi icerir.



e Metin icinde bir kaynaga deginiyorsaniz, kaynagin adinin her bir kelimesinin
ilk harfini biiyiik yazmalisiniz (Kaynakg¢adaki gosterim farkhidir).
Cibran’in Kirtk Kanatlar'da ustalikla ortaya koydugu gibi...
Demirkol’'un “Osmanli Basininda Garip Bir ‘Namus Davas1”” adli makalesinde
tartisildig gibi...



KAYNAK TURLERINE GORE ATIF VE KAYNAKCA GIRDISIi
ORNEKLERI

Orneklerin gosteriminde asagidaki kisaltmalar kullanilmistir:

Yazar Yazarin soyadi

A. Yazarin adinin ilk harfi
Editor Editoriin soyadi

E. Editoriin adinin ilk harfi
KITAP

Tek yazarh kitap

Metin-i¢i | (Yazar, Yayin Yili, s.#).
Formati

Ornek (Ozpinar, 2016, 5.34)

Kaynak¢a | Yazar, A. (Yayin Yili). Kitabin adi: Alt basligi. Yayincl.

Formati

Ornek1 | .
(XEZ 6) Ozpinar, C. (2016). Tiirkiye'de sanat tarihi yazimi (1970-2010): Sanat

tarihi anlatilart iizerine elegtirel bir inceleme. Istanbul: Tarih
Vakfi Yurt Yayinlar.

Ornek 2 | .
(XEZ 7) Ozpinar, C. (2016). Tiirkiye'de sanat tarihi yazimi (1970-2010): Sanat

tarihi anlatilari iizerine elestirel bir inceleme. Tarih Vakfi Yurt
Yayinlari.

iki yazarh kitap

Metin-i¢i | (Yazar ve Yazar, Yayin Yili, s.#).
Formati

Ornek (Arslan ve Karakus, 2012, 5.133).

Kaynakea | Yazar, A. ve Yazar, A. (Yayin Yil). Kitabin adi: Alt basligi. Yayincl.
Formati

Ornek1 | Arslan, Y. ve Karakus, 0. K. (2012). Yitik sehrin romani Hamusan:
Ahmet Mecbur Efendi. Cankiri Valiligi Kiiltir ve Turizm Il
Mudurligu.

3-20 Yazarh Kitap

Metin-ici | (Yazar vd., Yayin Y1y, s.#).
Formati

Metin icinde sadece ilk yazarin soy ismi belirtilir ve diger yazarlar i¢in
Acgiklama

vd. kisaltmasi kullanilir.




(Meydan vd., 2011, s.24).

Ornek
Meydan vd.'nin (2011, s.24) calismasi1 gostermektedir ki...
Kaynakca | Yazar, A., Yazar, A. ve Yazar, A. (Yayin Yili). Kitabin adi: Alt bashgi.
Formati Yayincl.
Ag¢iklama | Kaynakea girdisinde tiim yazarlar yer alir.
Ornek1 | Meydan, F., Cemil, A. ve Yilmaz, D. (2011). Modernlesme ve endiistriyel

tiretim. Tedarik Yayinlari.

Yazar Olarak Kurum/Organizasyon

Metin-i¢i | (Yazar, Yayin Yili, s.#).

Formati
Kaynaga ilk kez atif yapiliyorken...
(Tirk Seramik Dernegi [TSB], 2014, s.13).

Ornekler | Turk Seramik Dernegi’'nin [TSB] (2014, s.13) ortaya koydugu gibi...
Sonraki atiflarda koéseli parantez icinde verdigimiz kisaltma kullanilir:
(TSB, 2014, s.46).
TSB'nin (2014, s.47) ifade ettigi gibi...

Kaynak¢a | Yazar, A. (Yayin Yil1). Kitabin adi: Alt basligi. Yayincl.

Formati

Ornek Turk Seramik Dernegi. (2014). Seramik kdseler. Tiirk Seramik Dernegi

Yayinlar1.

Yazarn ve Editori Olan Kitap

Metin-i¢ci | (Yazar, Orijinal Yayin Yili/Yayin Yili, s.#).

Formati

Ornek “Mutluluk i¢in duydugum en iyi recete, iyi bir gelirdir” (Austen,
1814/2005, s. 195).

Kaynakea | Yazar, A. (Yayn Yil). Kitabin adi: Alt basligi (E. Editor, Ed.). Yayincl.

Formati

Ornek Austen, ]. (2005). Mansfield Park (]J. Wiltshire, Ed.). Cambridge

University Press. (Orijinal eserin yayin tarihi 1814)

Yazari Bilinmeyen Kitap

Metin-i¢ci | (Kitabin adi, Yayin Yili, s.#).

Formati

Ag¢iklama | Yazar yerine kitap adi kullanilir. Metin i¢inde kitabin adindan birkag
kelime, eger kisaysa adin tamami italik harflerle yazilir.

Brnek (Yemek ve ulusal kimlik sézltigii, 2009, s.13)
Ya da kisaltarak
(Yemek ve ulusal, 2009, s.13)

Kaynakea | Kitabin adi. (Yaym Yil). Yayincl.

Formati

Ornek Yemek ve ulusal kimlik sozlIiigii. (2009). Mahi Yayinevi.




Ceviri Kitap

Metin-i¢i | (Yazarin Soyadi, Orijinal Yayin Yili/Yayin Yili, s.#).
Formati
Ornek (Pacteau, 1994/2005, s.23)
Kaynakca | Yazar, A. (Yaym Yih). Kitabin adi. (Cevirmenin Adinin Ilk Harfi,
Formati | Cevirmenin Soyad, Cev.). Yayinc. (Orijinal eserin yayin tarihi #).
Ornek Pacteau, F. (2005). Giizellik semptomu. (B. Erol, Cev.). Ayrinti
Yayinlari. (Orijinal eserin yayin tarihi 1994).
Cok Ciltli Kitap
(Yazar, Yayin Yili, s.#).
Metin-ici
Forman |yada
(Editor, Yayin Yily, s.#).
(Fiske vd., 2010, s.144).
Ornekler | (Travis vd., 2018, 5.104).
(Haris vd., 2012).
Atif, cok ciltli eser icindeki tek bir cilde yapiliyorsa...:
Kaynakca | Yazar, A. (Yayin Yil). Kitabin adi (Cilt #). Yayinci.
Formati yada
Editor, E. (Ed.). (Yayin Yil1). Kitabin adi (Cilt #). Yayinc.
Fiske, S.T., Gilbert, D.T. ve Lindzey, G. (2010). Handbook of social
Ornek psychology (5. bs, Cilt 1). John Wiley & Sons.
https://doi.org/10.1002/9780470561119
Atif, cok ciltli eser icindeki kendi baslhigina sahip tek bir cilde
yapiliyorsa...:
Egi’;il:fa Yazar, A. (Yayin Yih). Kitabin adi: Cilt #. Cildin ad1. Yayincu.
ya da
Editor, E. (Yayin Yili). Kitabin adi: Cilt #. Cildin adi. Yayinci.
Travis, C.B. ve White, ]JW. (Ed.). (2018). APA handbook of the
" psychology of women: Cilt 1. History, theory, and battlegrounds.
Ornek . . s
American Psychological Association.
https://doi.org/10.1037/0000059-000
Atif, cok ciltli eserin tamamina yapiliyorsa...:
Kaynakca | Yazar, A. (Yayin Yili). Kitabin adi (Cilt # - #). Yaynci.
Formati ya da
Editor, E. (Ed.). (Yayin Yil1). Kitabin adi (Cilt # - #). Yayinci.
Ornek Harris, K. R., Graham, S. ve Urdan T. (Ed.). (2012). APA educational
psychology handbook (Cilt 1-3). American Psychological

10



Association.

E-Kitap
Ag¢iklama | APA’nin 7.siiriimiine gore e-kitaba iliskin platform, aygit ya da format
gibi bilgiler vermeye (6rnegin [Kindle strimii] gibi) gerek yoktur.
Kaynakg¢ada varsa DOI ya da URL (e-kitap firmasinin ana sayfasinin
web adresi) belirtilir.
yoertrl;;,lcfl (Yazar, Yayin Yili, s.#)
(Clark ve Phelan, 2020, s.311).
Ornekler (Lenarz ve Wriggers, 2014).
Kaynakg¢a .
SR Yazar, A. (Yayin Yili). Kitabin adi. Yayinci. DOl ya da URL
Clark, M. ve Phelan, J. (2020). Debating rhetorical narratology: On the
synthetic, mimetic, and thematic aspects of narrative. Ohio
University Press. https://doi.org/10.26818/9780814214282
Ornekler | L€narz,  T. ve Wriggers, P. (2014). Biomedical Technology.

http://www.eblib.com

Eger bir doi ya da url yoksa:

Cialdini, R. B. (2009). Influence: The psychology of persuasion. Harper
Collins E-books.

Yayin Tarihi Olmayan Kitap

Ag¢iklama | Yayin tarihi yerine “tarih yok” anlaminda t.y. kisaltmasi yazilir.
Metin-ici
Forrlna‘lc(l;l (Yazar, ty., s.#)
Ornek (Giirsan, ty., s.67).
Kaynakg¢a ;
o Yazar, A. (t.y.). Kitabin adi. Yaynci.
Ornekler | Gursan, C. (t.y.). Sivas'in meydanlari. Goksel Yayinevi.
Baski/Edisyon
Basim bilgisi (3.bs., revize edilmis/gozden gecirilmis baski gibi), kitap
Agiklama | adindan hemen sonra parantez icinde verilir. Ik baskilarin

belirtilmesine (yani 1.bs.) gerek yoktur.
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Kaynakc¢a .
i Yazar, A. (t.y.). Kitabin adi (# bs.). Yayinc.

Gursan, C. (1998). Sivas'in meydanlari (3.bs.). Koyulhisar Yayinevi.

Harris, L. A. (2001). Canadian copyright law (Goz. ge¢. 3.bs.). McGraw
Hill Ryerson.

Ornekler Eger kitabin bir cilt numarasi da varsa parantez icinde o6nce cilt
numarasi ardindan baski bilgisi (Cilt 4, 3.bs. gibi) verilir:

Fiske, S. T., Gilbert, D. T. ve Lindzey, G. (2010). Handbook of social
psychology  (Cilt 1, 5bs.). John Wiley & Sons.
https://doi.org/10.1002/9780470561119

KITAP BOLUMU

Editorli Kitapta Boliim

Metin-i¢i | (Yazar, Yayin Yili, s.#).
Formati
Kaynake¢a | Yazar, A. (Yayin Yili). Bolimin adi. E. Editor (Ed.), Kitabin adi icinde
Formati (ss. # - #). Yayinevi.

(Alicavusoglu, 2009, s.22).

Alicavusoglu, E. (2009). Sunus: Bauhaus gelenegi ve giinlimiiz
Ornek sanatina yansimalari. A. Artun ve E. Alicavusoglu (Ed.),

Bauhaus: Modernlesmenin tasarimi: Tiirkiye'de mimarlik, sanat,
tasarim egitimi ve Bauhaus iginde (ss. 21-34). Iletisim
Yayinlari.

Editorli Kitapta Ceviri Boliim

Eﬁf:lil:f ? Yazar, A. (Yaymn Yih). Boliimiin adi. (Cevirmenin Adinin ilk Harfi.
Soyadi, Cev.) E. Editor (Ed.), Kitabin adi iginde (b6limiin sayfa
araligi). Yayinevi.

(Markov, 2009, s.156).

Ornek Markov, V. (2009). Rus fiitiirizmi. (S. Hilav, Cev.). E. Batur (Ed.),
Modernizmin sertiveni (8.bs.) icinde (ss. 153-160). Alkim
Yayinevi.

Onsoz

K k ..

Fsg;ztlga Yazar, A. (Yayin Yili). Onsoz. A., Yazar, Kitabin adi iginde (ss. #-#).

12



Yayinevi.

(Georgy, 2001, ix).

Ornek —
e Gregory, W. D. (2001). Onsoz. ]. C. Cusick ve K. F. DeVries, The basic
guide to young adult ministry iginde (ss. ix-x). Orbis Books.
AKADEMIK MAKALE

Tek Yazarli Akademik Makale

Metin-i¢ci | (Yazar, Yayin Yili, s.#).
Formati
Ornek (Yalgin Beldan, 2019, s.93)
Yalcin Beldan’in (2019, s.94) ifade ettigi gibi....
Kaynakca | Yazar, A. (Yaymn Yili). Makale bashgl. Dergi Adi, Cilt No (Say1), sayfa
Formatr | @raligl. DOl'ya da URL.
Cilt numarasinin da italik yazildigina dikkat edilmelidir.
Ornek Yal¢in Beldan, N. (2019). Louvre’a bakan kadinlar: Erken modern

donemde amatér olarak kadin sanatginin portresi. IDA:
International Design and Art Journal 1(1), 89-98.
http://www.idajournal.com/index.php/ida/article/view/20/
8.

2 Yazarlh Akademik Makale

Metin-i¢i | (Yazar ve Yazar, Yayin Yili, s.#).

Formati

Ornek (Inan Ocak ve Tanyeli, 2019, 5.223)

Kaynakca | Yazar, A. ve Yazar, A. (Yayin Yil). Makale bashgi. Dergi Adi, Cilt No
Formatt (Sayn), sayfa araligi. DOI ya da URL.

Ornek inan Ocak, Z. ve Tanyeli, G. (2019). Amasya Bimarhanesi’nin

tamamlanamayan tackapisi. METU JFA, 36(2), 221-246. DOI:
10.4305/METU.JFA.2019.2.4

3-20 Yazarhh Akademik Makale

Metin-ici

Formati

(Yazar vd., Yayin Yili, s.#).
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(Varinlioglu vd., 2019, s.25)

Ornek
Varinlioglu vd. (2019) tarafindan kaleme alinan makalede....
Kaynakca | Yazar, A., Yazar, A, Yazar, A. ve Yazar, A. (Yaymn Yili). Makale baslig.
Formati Dergi Ad, Cilt No (Say1), sayfa araligl. DOI ya da URL.
Ornek Varinlioglu, G., Alankus G., Aslankan, A. ve Mura, G. (2019). Oyun

tabanli 6grenme ile dijital mirasin yayginlastirilmasi. METU
JFA, 36(1), 23-40. DOI: 10.4305/METU.JFA.2018.2.9

20’den Fazla Yazarli Akademik Makale

Metin-i¢i | (Yazar vd., Yayin Yili, s.#).

Formati

Ornek (Kalnay vd., 1996, s.469).

Kaynakca | Yazar, A, Yazar, A, Yazar, A. Yazar, A, ...Yazar, A. (Yayin Yil1). Makale

Formati bashig1. Dergi Adl, Cilt No (Say), sayfa araligl. DOl ya da URL.

Aciklama ilk 19 yazar listelenir, ardindan “ii¢ nokta” (...) isareti konur ve son
yazarin adi verilir.

Ornek Kalnay, E., Kanamitsu, M., Kistler, R., Collins, W., Deaven, D., Gandin, L.,

Iredell, M., Sha, S., White, G., Woollen, J., Zhu, Y., Chelliah, M,,
Ebisuzaki, W., Higgins, W., Janowiak, ]., Mo, K. C., Ropepelewski,
C., Wang, J., Leetmaa, A, ... Joesph, D. (1996). The NCEP/NCAR 40-
year reanalysis project. Bulletin of the American Meteorological
Society, 77(3), 437-471. https://doi.org/fg6rf9

MAGAZIN (AKADEMIK OLMAYAN DERGI) MAKALESI

Metin-i¢i (Yazar, Yayin Yily, s.#).
Formati
Ornek (Edgu, 1992, 5.78)
Edgii (1992, s.78), ressam Mustafa Pilevneli’'nin eserlerini ele alir ve
onun sanat ve zanaati bulusturan yaklasimina vurgu yapar.
(“Eczacibasi Karo Seramik”, 1993, s5.20)
(Gupta, 2019, s.6)
(Kutner, 2003, s. 26)
Kutner (2003, s.26) tarafindan isaret edildigi gibi....
Kaynakca | Yazar, A. (Yayin Yili, Giin Ay). Magazinin Adi, Cilt (Say1), sayfa araligl.
Formati URL.
DOI numarasi harig¢, akademik makale ile ayni formattadir.
Aciklama
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Eger bir makale ardisik sayfalar yerine magazinin farkl sayfalarina
dagilmis haldeyse, bu sayfalarin tamami aralarina virgiil konularak
gosterilir. Ornegin magazinin 3. sayfasindaki girisin ardindan 24, 25
ve 26. sayfalarda devam eden makale 3, 24-26 seklinde gosterilir.

Edgii, F. (1992). Zenaatla sanatin bulustugu yapitlar: Mustafa

Ornek
Pilevneli. Yapi, (124), 76-82.
Eczacibasi karo seramik kapasitesini arttirdi. (1993). Yapi, (140), 20.
Gupta, S. (2019, 23 Kasim). Health care algorithm is racially biased.
Science News, 196(9), 6.
Bir magazinin kendi web sitesi lizerinden eristiginiz makale i¢in
magazinin ana sayfasinin URL adresini belirtmeniz yeterlidir:
Kuttner, R. (2003, 8 Eylul). The great American pension-fund
robbery. Business Week, 24-26.
http://www.businessweek.com/
Ayda bir ya da iki ayda bir yayinlanan magazinler i¢cin (Yayin Yil,
Ay) ya da (Yayin Yili, Ay/Ay) formatlarini kullanin:
Appell, D. (2009, Agustos). Stumbling over data. Scientific American,
301(2), 19-20.
Fouts, R. (2009, Temmuz/Agustos). Oh, yes you can!: Smoke firing in
an electric kiln. Pottery Making Illustrated, 29-32.
http://users.skynet.be /russel.fouts/Files/OhYesYouCanPMI]
AO09Ir.pdf.
TEZ
A Veri Tabanindan Erisilen Tez
K k
ayhaiesa Yazar, A. (Y1l). Tezin basligi (yayin/tez numarasi-varsa) [Yiksek
Format lisans/Doktora tezi, Kurum]. Veri Tabani.
Ornekl A
rneer Demir, M. (2018). Kars dasiklik gelenegi icerisinde Karsh Asik Arif
Ciftci'nin yeri (Tez No. 528923) [Ylksek lisans tezi, Cankiri
Karatekin Universitesi, Sosyal Bilimler Enstitiisii]. YOK Ulusal
Tez Merkezi.
Leigh, J. (2010). Self-determined mindfulness and attachment style in
college students (Yayin No. 305210119) [Doktora tezi, Indiana
State Universitesi]. ProQuest Dissertations and Theses Global.
B Web sitesinden erisilen tez
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Kaynake¢a | Yazar, A. (Y1l). Tez adi [Doktora/Yiiksek lisans tezi, Kurum]. Arsiv ad1.
Formati http://Www.xXXxxX
Ornek Axford, ].C. (2007). What constitutes success in Pacific Island
community conserved areas? [Doktora tezi, Queensland
Universitesi]. uQ eSpace.
http://espace.library.uq.edu.au/view/UQ:158747
C Yayinlanmamis Tez
“Yayinlanmak” ile kastedilen, tezin dijital ortamlar dahil bir sekilde
okuyucularin erisimine agilmasidir. Artik tezler biiyiik 6l¢tide dijital
ortama aktarildigindan “yayinlanmamis” tezler ¢ok nadirdir. Boylesi
tezler soyle gosterilir:
Kaynakga Yazar, A. (Y1l). Tezin adi [Yayinlanmamis doktora/ytiksek lisans tezi].
Kurum Adu.
Formati

SEMPOZYUM/KONFERANS BIiLDIRISI

Agiklama | Bir konferans/sempozyum bildirisi cogu zaman editorli bir Kitap
olarak basilir.(A) Bildiriler kimi zaman da akademik bir derginin 6zel
sayist icinde toplanirlar. (B) Kaynakca girdisi bu ayrima gore
olusturulmalidir. Eger bir tereddiit varsa, ISBN ve ISSN bilgileri bize
yol gosterecektir: Bir kitabin ISBN numarasit (kodu) varken, bir
derginin ISSN numarasi vardir.

A Kitap Formatinda  Matbu/Dijital Olarak Yayimnlanmis
sempozyum/konferans bildirisi

Kaynakeca | Yazar, A. A. (Yayin Yih). Bildiri bashgi. A. Editor (Ed.), Bildiriler

o kitabinin adi iginde (sayfa araligl). Yayinci. varsa DOI ya da

URL.

Metin-i¢ci | (Yazar, Yayin Yili, s.#).

Formati
(Yanardag, 2010, s.227)

Ornek Yanardag, S. C. (2010). Sanat tarihi arastirmalarinda yontem analizi.

P. Ferhat ve S. Caglar (Ed.), Sanat ve diistin sempozyumu iginde
(s. 225-247). Kirikkale Universitesi Yayinlari.

B Dergi Formatinda  Matbu/Dijital Olarak Yaymlanms
sempozyum/konferans bildirisi

Kaynakea | Yazar, A. (Yayin Yili). Bildiri bashgi: Alt baslik. Dergi Adi, cilt numarasi

e (say1 numarasi), bildirinin yer aldigi sayfa aralig.

https://doi.org/xx.xxx/xxxx

Ornek

(Chaudhuri ve Biswas, 2017, s.13).

Chaudhuri, S. ve Biswas, A. (2017). External terms-of-trade and labor
market imperfections in developing countries: Theory and

16



evidence. Proceedings of the Academy of Economics and Economic
Education, 20 (1), 11-16. https://search-proquest-
com.elibrary.jcu.edu.au/docview/19286121807accountid=1628

Cevrimi Erisilen Sempozyum/Konferans Bildirisi/Poster
Sunumu

Aciklama

A ve B durumlarindan farkli olarak, ¢evrimici yayinlanmakla beraber
bir kitap/dergi formatinda olmayan sunumlar i¢in asagidaki sablon
kullanilir.

Kaynakc¢a
Formati

Yazar, A. (Yil, Gun Ay). Bildiri bashgi: Alt bashk [Bildiri/Poster
sunumu/Konferans oturumu].Sempozyum/Konferans Adj, Yer.
DOl ya da URL

Ornek

(Mangalaraj ve Du Plessis, 2014).

Mangalaraj, D. A. ve Du Plessis, A. ]. (2014, 24-25 Subat). Competitive
advantage in the 21st century: What are the human resource
functions and activities [Bildiri sunumu]. World Business &
Economics Research Conference, Auckland, New Zealand.
https://unitec.researchbank.ac.nz/handle/10652 /2999

Ornek

(Balakrishnan, 2006)

Balakrishnan, R. (2006, 25-26 Mart). Why aren't we using 3d user
interfaces, and will we ever? [Bildiri sunumu]. IEEE Symposium

on 3D User Interfaces, Alexandria, VA.
https://doi.org/10.1109/VR.2006.148

Ornek

(Snoswell, 2016)

Snoswell, C. (2016, 31 Ekim - 3 Kasim). Models of care for store-and-
forward teledermatology in Australia [Poster sunumu]. 7th
International Conference on Successes and Failures in Telehealth,
Auckland, New Zealand.
https://www.aths.org.au/event/successes-and-failures-in-
telehealth-2016/

Ornek

(Peters, 2019).

Peters, [. (2019, 24-26 Eylil). What is quality in open
science? [Konferans oturumu]. Open Access Scholarly Publishers
Association Annual Conference, Kopenhag,
Danimarka. https://oaspavideos.org/conference/videos-2019

KISISEL ILETISIM

Kaynakgada kisisel iletisim yer almaz. Metinde parantez icinde iletisim kurulan
sahsin adi, “kisisel iletisim” ibaresi ve iletisimin gerceklestigi tarih yazilir. E-
postalar, metin mesajlari, dogrudan mesajlar, kisisel soylesiler... kisisel iletisime

girer.

(A. Soyad, kisisel iletisim, tarih).
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(E. Onur, kisisel iletisim, 4 Ocak, 2001).

Ya da

B. D. Kaya grafik tasarimindaki son egilimlerin daha insana déniik bir hal
aldigini da ekler (kisisel iletisim, 17 Mart, 2018).

Gazete

Basil1 Gazete

Metin-ici
Foerrlrr:a,l;l (Yazar, Yayin Yil1).
Not Atif yapilan sayfa ya da sayfalar kaynakca girdisinde yer alir ve
metindeki referansta gosterilmez.
Kaynakca | Yazar, A. (Y1, Giin Ay). Makale bashgi: Alt bashk. Gazetenin Adi,
Formati yazinin yer aldig1 sayfa(lar).
Gazetenin adindan sonra sayfa(lar) belirtilirken “s.” ya da “ss.”
Not
kisaltmalar1 kullanilmaz.
(Alicavusoglu, 1996).
Ornek 1 Alicavusoglu, E. (1996, 26 Kasim). Renkler benim imzamdir.
Cumhuriyet, 14.
(Asik, 1996).
Ornek 2

Asik, M. (1996, 10 Nisan). Acik Pencere. Milliyet, 17.

Cevrimici Gazete

SE—
Foerrl:aifl (Yazar, Yayin Yih).

Yazar, A. A. (Y1l Giin Ay). Makale baghg:: Alt baghk. Gazetenin Adi. URL
EEL e adresi
Formati .

(Kéroglu, 2020).
Ornek 1

Koroglu, C. (2020, 25 Aralik). Sanatin ruhsatini nereden alacagiz?
Birgiin. https://www.birgun.net/haber/sanatin-ruhsatini-
nereden-alacagiz-327909
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Yazari Bilinmeyen Gazete Makalesi

gloertri;l:tfi (“Haber/Makale Bashg1”, Yayin Yil).

Not Haber/makale basligi uygun sekilde kisaltilabilir. Ayrica tirnak
icindeki bashigin her kelimesi biiyti harf ile baglamalidir.

Kaynak¢a | Haber/Makale bashgi. (Yil, Gin Ay). Makale bashgi: Alt bashk.

Formati Gazetenin Adi. URL adresi.

Not Kaynak¢a girdisinde haber/makale basligi ciimle diizenine gore
yazilir ve sadece ilk kelime ve 6zel isimler biiyiik harfle baslar.
(“Festivale Ozel”, 2020).

Ornek 1

Festivale 06zel Veniis heykelleri. (2020, 16 Eylil) Yurt.
https://www.yurtgazetesi.com.tr/kultur-sanat/festivale-ozel-
venus-heykelleri-h161838.html

Ansiklopedi/So6zlitk Maddesi

Basili Ansiklopedi/Sézliik icinde Yazari Bilinen Madde

Metin-ici | (Yazar, Yayin Yili, s.#).

Formati

Ornek (Tanyeli, 1997, 5.1234).

Kaynakca | Soyad, A. A. (Yayin Yil). Madde bashgi. Editoriin Adimin ik Harfi,

Soyadi1 (Ed.). Ansiklopedi/Sézliik adi (#. bs., #. Cilt, ss.# - #) icinde.

Formati

Yayincl.

Aciklama | Bir sozlik ya da ansiklopedi girdisinin gosterimi, editorlii bir

kitaptaki boliimiin gosterimine ¢ok benzerdir.

Ornek Tanyeli, U. (1997). Anadolu’da Selcuklu mimarlig1 ve sanati. A. Gevilli,
D. Hasol ve B. Ozer (Ed.). Eczacibasi sanat ansiklopedisi (1. Cilt,
ss. 1233-1240) icinde. Yap1-Endiistri Merkezi Yayinlari.

Sl Eger girdinin (maddenin) bir yazari yoksa, sozliik/ansiklopedi

editorinti/editorlerini yazar olarak verin:

Ornek (Hughes, Michell ve Ransom, 1992, s.114).

Hughes, ]. M., Michell P. A. ve Ransom, W. S. (Ed.). (1992). Zucchini.
The Australian concise Oxford dictionary (2. Bs., ss.113-115)
icinde. Oxford University Press.
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Cevrimici Ansiklopedi/Sozliik icinde Yazar: Bilinen Madde

(Soyad, Yayin Yili, para.#).

Metin-ici
Formati
Kaynakea Soyad, A. A. (Yaymn Yili). Madde bashgl. Editériin Adinin ilk Harfi,
. . Soyadi (Ed.). Ansiklopedi/Sézliik adi iginde. Yayinci. Erisim Giin
ormat
Ay, Y11, URL ya da DOI
(Guizeldere, 2005, para.2)
Glizeldere, G. (2005). Zombies. L. Nadel (Ed.), Encyclopedia of
Ornek cognitive science i¢inde. John Wiley & Sons. Erisim 21 Nisan, 2018,
https://search.credoreference.com/content/entry/wileycs/zomb
ies
Aciklama Baz1 ¢evrimici ansiklopediler/sézliikler, basilmis yayinin daha sonra
dijitallestirilmesiyle olusturulmustur. Boylesi durumlarda orijinal-
basili yayinin yayin yilina da parantez iginde yer veriniz.
Bowman, S. ve Johnson, S. (2007). Age stratification and the elderly. K.
Christensen ve D. Levinson (Ed.), Encyclopedia of community:
Brnck From the village to the virtual world i¢ginde. SAGE Publications.
rne

https://doi.org/10.4135/9781412952583.n7 (Ozgiin eser
2003’te yaymlanmistir)

Yazari Bilinmeyen Ansiklopedi/So6zliik Maddesi

Bir yazarin/editorin bulunmadigl durumlarda sézliigii/ansiklopediyi

Aciklama
yayinlayan organizasyonu (kurum, kurulus, firma gibi) kolektif yazar
olarak kullanin.
ormek1 | (Oxford University Press, t.y., para.1).
Oxford University Press. (ty). Zombie. Oxford English Dictionary
icinde. Oxford University Press. Erisim 4 Ocak, 2020,
https://oed.com/view/Entry/232982
(Merriam-Webster, t.y.,para.3).
8 Merriam-Webster. (t.y.). Plagiarism. Merriam-Webster.com dictionary
rnek 2 . . .y :
icinde. Erisim 18 Ocak, 2020, https://www.merriam-
webster.com/dictionary/plagiarism
Sl Bir yazarin/editoriin bulunmadigl durumlarda yazar olarak “madde
bashg1” da kullanilabilir.
Ornek (“Photonics”, t.y.).

Photonics. (t.y.). The Columbia Encyclopedia (6. bs.) icinde. Columbia
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University Press. Erisim 29 Mart, 2018,
http://www.encyclopedia.com/doc/1E1-photonics.html

GORUSME (MULAKAT/ROPORTA))

Goriisme, insanlar arasinda gerceklesen bir diyalog ya da bilgi degisimidir.
Kaynak olarak kullanilan goriismeler tli¢ grup altinda toplanabilir: yayinlanmis
goriismeler, kisisel gériismeler ve arastirmaci-katiliml gériismeler.

Yayimnlanmis Goriisme

Yayinlanmis goriismeler bir magazin, bir gazete, kaydedilmis bir radyo yayinini
ya da bir YouTube videosu gibi ¢ok cesitli yerlerde bulunabilir. Yayinlanmis bir
gorismeye atif yapmak icin bu goriismenin yer aldigi mecraya iliskin sablon
kullanilir. Ornegin gériisme bir magazin makalesi olarak yaymlanmigsa buna
iliskin diizen tekrarlanir. Yazar konumunda goérismecinin adinin yer almasi
yeterlidir; bir bagka ifadeyle goriistilen kisinin kaynakg¢a girdisinde (dolayisiyla
atifta) “yazar” konumunda yer almasi gerekmez. Arzu edilirse ya da gerekli
goruliirse gorusiilen kisiye metindeki anlatida deginilebilir.

(Bustillos, 2013).
Ornek 1

(Magazin Bustillos, M. (2013, 19 Mart). On video games and stroytelling: An
makalesi) interview  with Tom  Bissell =~ The New  Yorker.
http://www.newyorker.com/books/page-turner/on-video-
games-and storytelling-an-interview-with-tom-bissell

“Sinemanin enerjisi’nden s6z eden Andrew’un (Glirata, 2019,
s.103)...
Ornek 2 Giirata’ya (2019, s.119) gore “.........

(Akademik Girata, A. (2019). Dudley Andrew ile sdylesi: Sinemanin enerjisine
makale) inancimi hi¢ yitirmeyecegim. Sinecine: Sinema Arastirmalari
Dergisi, 3 (2), 101-121. https://dergipark.org.tr
/tr/pub/sinecine/issue/44746 /556241

(Kutuda Sanat Var, 2019).

Ornek 3 Kutuda Sanat Var. (2019,31 Agustos). Yaratici bir séylesi - Emel Uliis.
(Web 10 Mart 2021’de erisildi.
Sayfasi) https://kutudasanatvar.com/blogs/kutublog/yaratici-bir-
soylesi-emel-ulus

Kisisel Goriisme

“Kisisel iletisim” bashgina bakiniz.
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Arastirma Katilimcilariyla Goériisme

Arastirmanizin bir pargasi olarak goriistiigiiniiz katilimcilardan yapilan alintilar,
yayinlanmis goriismelerden yapilan alintilardan farkhidir. Arastirma
katilimcilarindan alint1 yaparken, olagan alint1 kurallarini uygulayin: Metinde 40
kelimeden az olan alintilar1 metinde tirnak isaretli icinde, 40 kelimeyi asan
alintilar1 da “blok alint1” olarak gosterin. Arastirma katilimcilarindan yapilan
alintilar 6zglin arastirmanizin bir parcasi oldugundan, bunlara ne kaynakcada
yer verilir ne de “kisisel iletisim” sablonu uygulanir. Bunun yerine alintilarin
arastirma katilimcilardan yapildig1 metinde gosterilir.

Arastirma katilimcilarindan alint1 yaparken, siz ve katihmcilariniz arasindaki
mahremiyete ve/ya da anonimlige iliskin etik anlasmalara bagh kalin.
Katilimcinin, verdigi bilgilerin raporunuzda yer alip almayacagi konusundaki
rizasin1 Ozellikle g6z oniinde bulundurun. Bazi durumlarda katilimcilar igin
mahlas kullanmaniz ya da katilimcinin kimligine isaret edecek bilgileri harig¢
tutmaniz gerekebilir.

Katilima “Julia”, Kaliforniya’dan 32 yasinda bir kadin, yeni bir anne olarak
deneyimini “yasamimin ayni anda hem en zor hem en iyi dénemi” olarak
ifade ediyor. Ebeveyn olmanin baslangicim “keyifli”, “garip” ve “yogun”
olarak tanimlayan pek ¢ok diger katiimci da onunla ayni goriiste. Julia ve
diger katilimcilarla kendi evlerinde gorusiildii.

WEB ICERIKLERI

Yazari Bilinen Web Icerigi

Metin-ici  Parantezli atif: (Yazar, Yayin Yili)
Formati  ApJat) tarzinda atif: Yazar (Yayin Yih)

Kaynakca Yazar, A. (Yayin Yili, Ay1 Giinii). Web sayfasinin basligi. Web sitesinin
Formati Adu. https://www.adressss.com/

(Kaki, 2020)
Kaki (2020)...

Ornek Kaki, B. (2020, 17 Eylil). Essiz bir sanat formu olarak giincel sanatta

minyatiir. Artful Living.
https://www.artfulliving.com.tr/sanat/essiz-bir-sanat-formu-
olarak-guncel-sanatta-minyatur-i-21917

Kolektif Yazarli Web Icerigi

Metin-ici  Parantezli atif: (Kolektif Yazar, Yayin Yili)
Formati - ApJat) tarzinda atif: Kolektif Yazar (Yayin Yih)

Kaynakca Kolektif Yazar. (Yaymn Yili, Ayr Giinii). Web sayfasinin bashgi. Web
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Formati

Ornek

sitesinin Ad1. https://www.adressss.com/
(Centers for Disease Control and Prevention [CFDCP], 2018)
Centers for Disease Control and Prevention [CFDCP] (2018)...

Ayni kaynaga yapilan sonraki gondermelerde (CFDCP, 2018) ya da CFDCP
(2018) seklindeki gosterim yeterli olacaktir.

Centers for Disease Control and Prevention. (2018, 22 Agustos).

Preventing HPV-associated cancers.
https://www.cdc.gov/cancer/hpv/basic_info/prevention.htm
/

Bu ornekte web sayfasinin baslifindan sonra web sitesi adina yer
verilmemistir ¢ilinkili yazar ve web sitesi ad1 aynidir (Centers for Disease...).

Yazari Bilinmeyen Web Icerigi

Metin-ici
Formati

Kaynakg¢a
Formati

Not

Ornek 1

Ornek 2

Ornek 3

Ornek 4

Parantezli atif: (Web Sayfasinin Basligi, Yayin Yili)
Anlati tarzinda atif: Web Sayfasinin Basligi (Yayin Yili)

Web sayfasinin basligi (Yayin Yili, Ay1 Giinii). Web Sitesinin Adi. Erisim
Gln Ay, Yil, https://www.adressss.com/

1. Bir yazar tespit edilemediginden Web sayfasinin bashg italik
karakteri korunarak yazar konumuna getirilmistir. Kaynakga
girdisinde yazar italik yazildigindan metin icindeki gosterimde de
italik yazilmalidir.

2. Metindeki gosterimde baslik uygun bicimde kisaltilabilir.

3. Web sayfasinin bashg kaynakca girdisinde climle diizenine uygun
yaziliyorken, metinde her kelimenin ilk harfi biiyiik olmalidir.

(Coronavirus: Tesla, 2020)
Coronavirus: Tesla (2020)...

Coronavirus: Tesla donates hundreds of ventilators to New York. (2020,
27 Mart). BBC News. https://www.bbc.com/news/technology-
52071314

(Dijital Sanatin Aykir1 Yiizii, 2016).
Dijital Sanatin Aykiri Yiizii (2016).

Dijital sanatin aykiri yiizii. (2016). Brandlife. Erisim 9 Ocak, 2021,
http://www.brandlifemag.com/dijital-sanatin-aykiri-yuzu/

(Trump Impeachment, 2019)
Trump Impeachment (2019)...

Trump impeachment: US House ready for historic vote. (2019, 18
Aralik). BBC News. https://www.bbc.com/news/world-us-
canada-50834324

(Neurology, t.y.)
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Neurology (t.y.)...

Neurology. (ty.). Wikipedia. Erisim 8  Agustos, 2007,
http://en.wikipedia.org/wiki/Neurology

Cevrimigi Power Point Sunusu

Metin-ici | (Yazar, Yayin Y1li, slayt #).

Formati ) ApA  PowerPoint sunularindan yapilan dogrudan alintilara iliskin
spesifik bir kural belirlememistir. Boylesi durumlarda slayt numarasini
kullanmak makul bir yontemdir.

Egi’;ilga Yazar, A. (Yayin Yil1). Sunum basligi: Alt baslik [PowerPoint sunusu].Web

sitesinin ad1. URL

Ornek (Kunka, t.y., slayt 5)

Kunka (t.y., slayt 5)

Kunka, J. L. (ty).Conquering the comma [PowerPoint sunusu]. Purdue

University Writing Lab Website.
https://owl.english.purdue.edu/workshops/pp/index.html#present
ations

Web Giinltigti (Blog) Génderisi

Kaynakgca girdisinde web giinliiglintin (blog’'un) ismi italik yazilir.

Metin-i¢i | (Yazar, Yayin Yil).

Formati

Eﬁﬁﬁfa Yazar, A. [Gerektiginde ekran ismi]. (Tarih). Génderi bashgl. Web

Guinliigi Adi. http:/ /www.XXxXX
Ornek (Ouellette, 2019) ya da Ouellette, 2019
Ouellette, J. (2019, 15 Kasim). Physicists capture first footage of quantum

knots unraveling in superfluid. Ars Technica.
https://arstechnica.com/science/2019/11/study-you-can-tie-a-
quantum-knot-in-a-superfluid-but-it-will-soon-untie-itself/

SOSYAL MEDYA

Eger okuyucunun sosyal medya iceriginden yaptiginiz alintiya erisimi gizlilik

ayarlar1 ya da kisith erisim gibi nedenlerle mimkiin degilse, icerige “kisisel

iletisim” olarak atif yapilmaldir.

Facebook, Tumbler, LinkedIn ve benzeri formattaki sosyal medya icerikleri

Metin-ici
Formati

Parantezli atif: (Yazar, Yil)
Anlati tarzinda atif: Yazar (Yil)
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Kaynakca Yazar, A. (Yil, Giin Ay). Gonderi ya da bashgin en cok ilk 20 kelimesi.
Flouii [Video/Durum giincellemesi/Bilgilendirme gorseli
(Infografik)]. Sosyal Medya Servisi. URL.

(National Institute of Mental Health, 2018)
National Institute of Mental Health (2018)

Ornek National Institute of Mental Health. (2018, November 28). Suicide
affects all ages, genders, races, and ethnicities. Check out these 5

Action  Steps  for Helping Someone in  Emotional
Pain [Infografik]. Facebook. http://bit.ly/321Qstq

Instagram’da Paylasilan Fotograf ya da Video

Metin-ici  Parantezli atif: (Yazar, Y1l)
Formati  Ap|at) tarzinda atif: Yazar (Y1il)

Kaynak¢a Yazar, A.[@kullanici adi] (Yil, Glin Ay). Génderi ya da basligin en ¢ok
Plamumztil ilk 20 kelimesi. [Video/Durum giincellemesi/Bilgilendirme
gorseli (Infografik)]. Sosyal Medya Servisi. URL.

(Zeitz MOCAA, 2018)

Zeitz MOCAA (2018)...

Ornek Zeitz MOCAA [@zeitzmocaa]. (2018, 26 Kasim).Grade 6 Ilearners
from Parkfields Primary School in Hanover Park visited the
museum  for a tour and workshop hosted
by [Fotograflar]. Instagram.
https://www.instagram.com/p/BqpHpjFBs3b/

Tweet

Metin-i¢i  Parantezli atif: (Yazar, Y1l)
Formati - ApJat) tarzinda atif: Yazar (Y1)

Kaynakca Yazar, A.[@kullanic1 adi] (Yil, Giin Ay). Gonderi ya da basligin en ¢ok
Formati ilk 20 kelimesi. [Tweet]. Sosyal Medya Servisi. URL.

(White, 2018)
White (2018)

Ornek White, B. [@BettyMWhite]. (2018, June 21). I treasure every minute
we spent together #koko [Gorsel eklenmis] [Tweet]. Twitter.
https://twitter.com/BettyMWhite /status/100995189284622
7456
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IKINCIL KAYNAKLAR

Asagidaki ornekte T. Boran 2015 tarihli bir makalesinde A. Ozuyar’dan alinti
yapmaktadir:

Bu karar, sinematografin Istanbul’a ve saraya girmesini kolaylastirmistir
(Ozuyar, 2007,s.11).

Bu ifadeyle Boranin makalesinde karsilastiysak ve bu bilgiyi kendi
arastirmamizda kullanmak istiyorsak bunu su yollarla yapabiliriz:

1)

(Ozuyar, 2007, s.11’e atif yapan Boran, 2015, 5.258)
(Ozuyar, 2007, s.11’den alintilayan Boran, 2015, s.258)
2)

Ozuyar’a (2007, s.11) gore bu karar, sinematografin istanbul’a ve saraya
girmesini kolaylastirmistir (aktaran Boran, 2015, s.258).

Kaynakcada sadece eldeki/dogrudan incelenen kaynak (Boran) yer alir:

Yazarin Soyadi, Adin ilk Harfi. (Yayin Yil). Makale bashg. Dergi Adi, Cilt No
(Say), sayfa araligi. DOI ya da URL.

Boran, T. (2015). Erken Cumhuriyet Dénemi’'nde tasrada sinema seyri: Cankiri
ornegi. lletisim Kuram ve Arastirma Dergisi, (41), 257-276.
https://iletisimdergisi.hacibayram.edu.tr/index.php/IKAD/article /view/
186
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TESAM ACADEMY BROADCASTING STANDARDS
THE GENERAL PRINCIPLES

Turkish Journal of Tesam Academy is published 2 times a year, in January
and July.

Original researches in the fields of social sciences, , political science and
public administration, foreign policy, law, economy are published in the
journal.

Articles sent to the journal should be not published elsewhere or
submitted for publication. When articles are accepted for publication,
Tesam Academy Journal is going to have all broadcasting rights

Our Authors submitting their articles to the journal, must report their
appellation, institutions where they work, communication addresses,
e-mail addresses and phone numbers.

Articles which will be given to the journal, will be sent to the referee after
checked by the Editorial Board. According to reports sent by referee, it
will be decided whether or not the article will be published or corrected
as per the report or refused. And the author will be informed about the
decision.In case of any objection of the author to the report,the article can
be sent to a new referee. Unpublished articles won’t be sent back to the
author.

If the correction is requested from the author, the correction should be
made at the latest within 15 days, should be sent to the Editorial Board.

Tesam Academy Journal is written in Turkish and English. In addition to
the articles, Turkish and English abstracts of approximately 150-180
words should be sent at the end of the article. Likewise, the title of the
article in Turkish and English should be included in the text, and five to
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COMPARISON OF STUDENT EVALUATIONS OF TEACHING 1

professional

Comparison of Student Evaluations of Teaching With Online and Paper-Based Administration ~—<®€——— .
title page, 2.3

Claudia J. Stanny" and James E. Arruda®
1 Center for University Teaching, Learning, and Assessment, University of West Florida

2 Department of Psychology, University of West Florida

Author Note
Data collection and preliminary analysis were sponsored by the Office of the Provost and the
Student Assessment of Instruction Task Force. Portions of these findings were presented as a poster at
the 2016 National Institute on the Teaching of Psychology, St. Pete Beach, Florida, United States. We
have no conflicts of interest to disclose.
Correspondence concerning this article should be addressed to Claudia J. Stanny, Center for
University Teaching, Learning, and Assessment, University of West Florida, Building 53, 11000 University

Parkway, Pensacola, FL 32514, United States. Email: cstanny@institution.edu

COMPARISON OF STUDENT EVALUATIONS OF TEACHING 2

abstract, 2.9, ———» Abstract
section labels, 2.28

When institutions admini: student eval of hi

(SETs) online, response rates are lower

relative to paper-based administration. We analyzed average SET scores from 364 courses taught during
the fall term in 3 consecutive years to determine whether administering SET forms online for all courses
in the 3rd year changed the response rate or the average SET score. To control for instructor
characteristics, we based the data analysis on courses for which the same instructor taught the course in
each of three successive fall terms. Response rates for face-to-face classes declined when SET
administration occurred only online. Although average SET scores were reliably lower in Year 3 than in
the previous 2 years, the magnitude of this change was minimal (0.11 on a five-item Likert-like scale).
We discuss practical implications of these findings for interpretation of SETs and the role of SETs in the
keywords, 2.10 evaluation of teaching quality.
Keywords: college teaching, student evaluations of teaching, online administration, response

rate, assessment
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running head, 2.8

title, 2.4, Table 2.1

COMPARISON OF STUDENT EVALUATIONS OF TEACHING

Comparison of Student Evaluations of Teaching With Online and Paper-Based Administration
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Student ratings and evaluations of instruction have a long history as sources of information parenthetical citation

of a work with one
author, 8.17

parenthetical citation

about teaching quality (Berk, 2013). Student evaluations of teaching (SETs) often play a significant role in
<

high-stakes decisions about hiring, promotion, tenure, and teaching awards. As a result, researchers

have examined the psychometric properties of SETs and the possible impact of variables such as race,

gender, age, course difficulty, and grading practices on average student ratings (Griffin et al., 2014; €——— of mU|t|p|e works, 8.12
I

Nulty, 2008; Spooren et al., 2013). They have also examined how decision makers evaluate SET scores
parenthetical citation
(Boysen, 2015a, 2015b; B‘gysen etal., 2014; Dewar, 2011). In the last 20 years, considerable attention for works with the

same author and
same date, 8.19

has been directed toward the consequences of administering SETs online (Morrison, 2011; Stowell et al.,

2012) because low response rates may have implications for how decision makers should interpret SETs.

Online Administration of Student i < Level 2 heading in the L
A introduction, 2.27,
Table 2.3, Figure 2.4
devote more
integrity of t COMPARISON OF STUDENT EVALUATIONS OF TEACHING 4
answers and students do not write comments on paper-based forms), or an instructor might remain present during
Because elec SET administration (Avery et al., 2006).
comments (s| In-class, paper-based administration creates social expectations that might motivate students to
and verbatin complete SETs. In contrast, students who are concerned about confidentiality or do not understand how
following ter instructors and institutions use SET findings to improve teaching might ignore requests to complete an
Desg online SET (Dommeyer et al., 2002). Instructors in turn worry that low response rates will reduce the
concerns abg validity of the findings if students who do not complete an SET differ in significant ways from students
not confiden who do (Stowell et al., 2012). For example, students who do not attend class regularly often miss class
(Dommeyer ¢ the day that SETs are administered. However, all students (including nonattending students) can
administratic complete the forms when they are administered online. Faculty also fear that SET findings based on a
low-response sample will be dominated by students in extreme categories (e.g., students with grudges,
students with extremely favorable attitudes), who may be particularly motivated to complete online
SETs, and therefore that SET findings will inadequately represent the voice of average students (Reiner
& Arnold, 2010).

Level 2 heading inthe [ Effects of Format on Response Rates and Student Evaluation Scores
introduction, 2.27,
Table 2.3, Figure 2.4

The potential for biased SET findings associated with low response rates has been examined in

j the published literature. In findings that run contrary to faculty fears that online SETs might be

dominated by low-performing studsnts, Avery et al. (2006) found that students with higher grade-point

narrative citation, 8.11;
paraphrasing 8.23 averages (GPAs) were more likely to complete online evaluations. leeme, Jaquettetal. (2017)
, O.

reported that students who had positive experiences in their classes (including receiving the grade they
expected to earn) were more likely to submit course evaluations.

Institutions can expect lower response rates when they administer SETs online (Avery et al.,
2006; Dommeyer et al., 2002; Morrison, 2011; Nulty, 2008; Reiner & Arnold, 2010; Stowell et al., 2012;

Venette et al., 2010). However, most researchers have found that the mean SET rating does not change
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COMPARISON OF STUDENT EVALUATIONS OF TEACHING 5

significantly when they compare SETs administered on paper with those completed online. These

parenthetical citation of
mUItiple works, 8.12 findings have been replicated in multiple settings using a variety of researcitt (Avery etal., 2006;

narrative citation used
to paraphrase methods
from two studies, 8.23 ——3» appeared in Nowell et al. (2010) and Morrison (2011), who examined a sample of 29 business courses.

Dommeyer et al., 2004; Morrison, 2011; Stowell et al., 2012; Venette et al., 2010).

Exceptions to this pattern of minimal or nonsignificant differences in average SET scores

long paraphrase, 8.24

Both studies reported lower average scores when SETs were administered online. However, they also
f' found that SET scores for individual items varied more within an instructor when SETs were

administered online versus on paper. Students who completed SETs on paper tended to record the same
response for all questions, whereas students who completed the forms online tended to respond
differently to different questions. Both research groups argued that scores obtained online might not be
directly comparable to scores obtained through paper-based forms. They advised that institutions
administer SETs entirely online or entirely on paper to ensure consistent, comparable evaluations

across faculty.

Each university presents a unique environment and culture that could influence how seriously
students take SETs and how they respond to decisions to administer SETs online. Although a few large-
scale studies of the impact of online administration exist (Reiner & Arnold, 2010; Risquez et al., 2015), a
local replication answers questions about characteristics unique to that institution and generates

evidence about the generalizability of existing findings.

Level 2 heading in the
introduction, 2.27,
Table 2.3, Figure 2.4

——»  Purpose of the Present Study

In the present study we examined patterns of responses for online and paper-based SET scores

at a midsized, regional, comprehensive university in the United States. We posed two questions: First,
does the response rate or the average SET score change when an institution administers SET forms
online instead of on paper? Second, what is the minimal response rate required to produce stable

average SET scores for an instructor? Whereas much earlier research relied on small samples often
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limited to a single academic department, we gathered SET data on a large sample of courses (N = 364)
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that included instructors from all colleges and all course levels over 3 years. We controlled for individual
differences in instructors by limiting the sample to courses taught by the same instructor in all 3 years.
The university offers nearly 30% of course sections online in any given term, and these courses have
always administered online SETs. This allowed us to examine the combined effects of changing the
method of delivery for SETs (paper-based to online) for traditional classes and changing from a mixed

method of administering SETs (paper for traditional classes and online for online classes in the first 2

years of data gathered) to uniform use of online forms for all classes in the final year of data collection.

Level 1 heading after
the introduction, 2.27,
Table 2.3, Figure 2.5

Method <&

Sample

Response rates and evaluation ratings were re archived course evaluation data. The ,

archive of SET data did not include information about personal characteristics of the instructor (gender,

Level 2 heading, 2.27,

age, or years of teaching experience), and students were not provided with any systematic incentive to Table 2.3, Figure 2.5

complete the paper or online versions of the SET. We extracted data on response rates and evaluation |

ratings for 3

(2012, 2013, COMPARISON OF STUDENT EVALUATIONS OF TEACHING 7

The

beginning undergraduate level (1st- and 2nd-year students), 205 courses (56%) at the advanced
instructors (

undergraduate level (3rd- and 4th-year students), and 52 courses (14%) at the graduate level.

Level 2 heading, 2.27,

f——— Instrument
Table 2.3, Figure 2.5

The course evaluation instrument was a set of 18 items developed by the state university
provided dat:

system. The first eight items were designed to measure the quality of the instructor, concluding with a
courses, and

global rating of instructor quality (Item 8: “Overall assessment of instructor”). The remaining items
face-to-face

asked students to evaluate components of the course, concluding with a global rating of course

organization (ltem 18: “Overall, | would rate the course organization”). No formal data on the

psychometric properties of the items are available, although all items have obvious face validity.

— italics used for anchors mﬂm‘mﬁﬂmﬁ,ﬂspum (0), fair (1), good (2), very good (3), or

of a scale, 6.22

excellent (4) in response to each item. Evaluation ratings were subsequently calculated for each course
and instructor. A median rating was computed when an instructor taught more than one section of a
course during a term.

The institution limited our access to SET data for the 3 years of data requested. We obtained

scores for Item 8 (“Overall assessment of instructor”) for all 3 years but could obtain scores for Item 18

(“Overall, | would rate the course organization”) only for Year 3. We computed the correlation between
en dash used in a
numerical range, 6.6

statistics presented preceding items (Item 8 for Items 1-7 and Item 18 for Items 9-17), were strongly relaig, 1(362) =.92.
in text, 6.43
[

Level 2 heading, 2.27,
Table 2.3, Figure 2.5 [ Design

scores on Item 8 and Item 18 (from course data recorded in the 3rd year only) to estimate the internal

valuation instrument. These two items, which serve as composite summaries of

Feistauer and Richter (2016) also reported strong correlations between global items in a large analysis of

SET responses.

This study took advantage of a natural experiment created when the university decided to

administer all course evaluations online. We requested SET data for the fall semesters for 2 years
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preceding the change, when students completed paper-based SET forms for face-to-face courses and
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online SET forms for online courses, and data for the fall semester of the implementation year, when
students completed online SET forms for all courses. We used a 2 x 3 x 3 factorial design in which course
delivery method (face to face and online) and course level (beginning undergraduate, advanced
undergraduate, and graduate) were between-subjects factors and evaluation year (Year 1: 2012, Year 2:
2013, and Year 3: 2014) was a repeated-measures factor. The dependent measures were the response
rate (measured as a percentage of class enrollment) and the rating for Item 8 (“Overall assessment of
instructor”),

Data analysis was limited to scores on Item 8 because the institution agreed to release data on

dinYear3

this one item only. Data for scores on Item 18 were made available for SET forms
to address questions about variation in responses across items. The strong correlation between scores
on ltem 8 and scores on Item 18 suggested that Item 8 could be used as a surrogate for all the items.
These two items were of particular interest because faculty, department chairs, and review committees

frequently rely on these two items as stand-alone indicators of teaching quality for annual evaluations

and tenure and promotion reviews.

Level 1 heading, 2.27,
Table 2.3, Figure 2.5 P> Results

I P Response Rates

Level 2 heading, 2.27, Response rates are presented in Table 1. The findings indicate that response rates for face-to-
Table 2.3, Figure 2.5

face courses were igher than for online courses, but only when face-to-face course evaluations

were administered in the classroom. In the Year 3 administration, when all course evaluations were
table called out in
text 7.5: table administered online, response rates for face-to-face courses declined (M = 47.18%, SD = 20.11), but
0 195
numbers, 7.10 were still slightly higher than for online courses (M = 41.60%, SD = 18.23). These findings produced a
Ily significant interaction b course delivery method and evaluation year, F(1.78, 716) =

statistics presented in
text, 6.43
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101.34, MSE = 210.61, p < .001.1 The strength of the overall interaction effect was . . Simple main-
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effects tests revealed statistically significant differences in the re; Se rates for face-to-face courses
and online courses for each of the 3 observation years.” The greatest differences occurred during Year 1

(p <.001) and Year 2 (p < .001), when evaluations were administered on paper in the classroom for all

face-to-face courses and online for all online courses. Although the difference in response rate between

face-to-face and online courses during the Year 3 administration was statistically reliable (when both

face-to-to-face and online courses were evaluated with online surveys), the effect was small (n,* = .02).
Thus, there was minimal difference in response rate between face-to-face and online courses when

evaluations were administered online for all courses. No other factors or interactions included in the

analysis were statistically reliable. Level 2 heading, 2.27,
Table 2.3, Figure 2.
Evaluation Ratings /‘ able 2.3, gure 2.5

The same 2 x 3 x 3 analysis of variance model was used to evaluate mean SET ratings. This |
analysis produced two statistically significant main effects. The first main effect involved evaluation referrmg to a previous
footnote, 2.13
year, F(1.86, 716) = 3.44, MSE = 0.18, p =.03 (n,” = .01; see Footnote 1). Evaluation ratings associated

with the Year 3 administration (M = 3.26, SD = 0.60) were significantly lower than the evaluation ratings

associated with both the Year 1 (M = 3.35, SD = 0.53) and Year 2 (M = 3.38, SD = 0.54) administrations.
Thus, all courses received lower SET scores in Year 3, regardless of course delivery method and course

level. However, the size of this effect was small (the largest difference in mean rating was 0.11 on a five-

item scale). .
footnote in page
footer, 2.13
10
1 A Greenhouse—Geisser adjustment of the degrees of freedom was performed in anticipation of a 1, MSE =
sphericity assumption violation.
2 A test of the homogeneity of variance assumption revealed no statistically significant difference in nificantly
response rate variance between the two delivery modes for the 1st, 2nd, and 3rd years.
rand

| Stability of Ratings

ﬁgure called out in The scatterplot presented,in Figure 1 illustrates the relation between SET scores and response
text, 7.5; figure

numbers, 7.24 rate. Although the correlation between SET scores and response rate was small and not statistically

‘ significant, r(362) = .07, visual inspection of the plot of SET scores suggests that SET ratings became less

variable as response rate increased. We conducted Levene’s test to evaluate the variability of SET scores

parenthetlcal Elaoh above and below the 60% response rate, which several researchers have recommended as an
of multiple papers by \
the same author, 8.12 acceptable threshold for response rat€s (Berk, 2012, 2013; Nulty, 2008). The variability of scores above

| and below the 60% threshold was not statistically reliable, F(1, 362) = 1.53, p = .22,

Level 1 heading, 2.27, > Di
Table 2.3, Figure 2.5

Online administration of SETs in this study was associated with lower response rates, yet it is

curious that online courses experienced a 10% increase in response rate when all courses were
evaluated with online forms in Year 3. Online courses had suffered from chronically low response rates
in previous years, when face-to-face classes continued to use paper-based forms. The benefit to
response rates observed for online courses when all SET forms were administered online might be
attributed to increased communications that encouraged students to complete the online course
evaluations. Despite this improvement, response rates for online courses continued to lag behind those

for face-to-face courses. Differences in response rates for face-to-face and online courses might be
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parenthetical citation
of multiple works, 8.12

parenthetical citation
of a work with two
authors, 8.17

percent symbol
repeated in a range,
6.44

Level 2 heading, 2.27,
Table 2.3, Figure 2.5

Level 3 heading, 2.27,
Table 2.3, Figure 2.5

COMPARISON OF STUDENT EVALUATIONS OF TEACHING 11

Although the average SET rating was significantly lower in Year 3 than in the previous 2 years,
the magnitude of the numeric difference was small (differences ranged from 0.08 to 0.11, based on a 0—
4 Likert-like scale). This difference is similar to the differences Risquez et al. (2015) reported for SET
scores after statistically adjusting for the influence of several potential confounding variables. A
substantial literature has discussed the appropriate and inappropriate interpretation of SET ratings
(Berk, 2013; Boysen, 2015a, 2015b; Boysen et al., 2014; Dewar, 2011; Stark & Freishtat, 2014).

Faculty have often raised concerns about the potential variability of SET scores due to low
response rates and thus small sample sizes. However, our analysis indicated that classes with high
response rates produced equally variable SET scores as did classes with low response rates. Reviewers
should take extra care when they interpret SET scores. Decision makers often ignore questions about
whether means derived from small samples accurately represent the population mean (Tversky &
Kahneman, 1971). Reviewers frequently treat all numeric differences as if they were equally meaningful
as measures of true differences and give them credibility even after receiving explicit warnings that
these differences are not meaningful (Boysen, 2015a, 2015b).

Because low response rates produce small sample sizes, we expected that the SET scores based
n smaller class samples (i.e., courses with low response rates) would be more variable than those

based on larger class sampi ourses with high response rates). Although researchers have

recommended that response rates reach the criterion of 60%-80% when SET data will be used for high-
stakes decisions (Berk, 2012, 2013; Nulty, 2008), our findings did not indicate a significant reduction in
SET score variability with higher response rates.
Implications for Practice
Improving SET Response Rates

When decision makers use SET data to make high-stakes decisions (faculty hires, annual

evaluations, tenure, promotions, teaching awards), institutions would be wise to take steps to ensure
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that SETs have acceptable response rates. Researchers have discussed effective strategies to improv: “see also” citation, 8.12
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response rates for SETs (Nulty, 2008; see also Berk, 2013; Dommeyer et al., 2004; Jaquett et al., 2016).
These strategies include offering empirically validated incentives, creating high-quality technical systems
with good human factors characteristics, and promoting an institutional culture that clearly supports the
use of SET data and other information to improve the quality of teaching and learning. Programs and
instructors must discuss why information from SETs is important for decision-making and provide

students with tangible evidence of how SET information guides decisions about curriculum

improvement. The institution should provide students with compelling evidence that the administration

system protects the iality of their resy

Level 3 heading, 2.27,
Table 2.3, Figure 2.5

parenthetical citation

Evaluating SET Scores

In addition to ensuring adequate response rates on SETs, decision makers should demand

multiple sources of evidence about teaching quality (Buller, 2012). High-stakes decisions should never

rely exclusively on numeric data from SETs. Reviewers often treat SET ratings as a surrogate for a of a work with one
author, 8.17

measure of the impact an instructor has on student learning. However, a recent meta-analysis (Uttl et

al., 2017) questioned whether SET scores have any relation to student learning. Reviewers need
evidence in addition to SET ratings to evaluate teaching, such as evidence of the instructor’s disciplinary

content expertise, skill with classroom management, ability to engage learners with lectures or other

activities, impact on student learning, or success with efforts to modify and improve courses and —-parenthetical citation

teaching strategies (Berk, 2013; Stark & Freishtat, 2014). As with other forms of assessment, any one of two works, 8.12

measure may be limited in terms of the quality of information it provides. Therefore, multiple measures

are more informative than any single measure.

A
include su

assignmet COMPARISON OF STUDENT EVALUATIONS OF TEACHING 13

samples of student work. Course syllabi can identify intended learning outcomes; describe instructional

strategies that reflect the rigor of the course (required assignments and grading practices); and provide

other information about course content, design, instructional strategies, and instructor interactions with

students (Palmer et al., 2014; Stanny et al., 2015).

Level 2 heading, 2.27,

———» Conclusion
Table 2.3, Figure 2.5

Psychology has a long history of devising creative strategies to measure thg,“unmeasurable,”

whether the targeted ental process, an attitude, or the quality of teaching (e.g., Webb et

qUOtation marks used al., 1966). In addition, psychologists have documented various heuristics and biases that contribute to
to indicate an ironic

comment, 6.7 the misinterpretation of quantitative data (Gilovich et al., 2002), including SET scores (Boysen, 2015a,

2015b; Boysen et al., 2014). These skills enable psychologists to offer multiple solutions to the challenge
posed by the need to objectively evaluate the quality of teaching and the impact of teaching on student
learning.

Online administration of SET forms presents multiple desirable features, including rapid
feedback to instructors, economy, and support for environmental sustainability. However, institutions
should adopt implementation procedures that do not undermine the usefulness of the data gathered.
Moreover, institutions should be wary of emphasizing procedures that produce high response rates only
to lull faculty into believing that SET data can be the primary (or only) metric used for high-stakes

decisions about the quality of faculty teaching. Instead, decision makers should expect to use multiple

measures to evaluate the quality of faculty teaching.
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Year 3:2014 47.18 20.11 41.60 18.23

table note, 7.14 > Note. Student evaluations of hing (SETs) were administered in two lalities in Years 1and 2:
paper based for face-to-face courses and online for online courses. SETs were administered online for all
courses in Year 3.
COMPARISON OF STUDENT EVALUATIONS OF TEACHING 19
figure number,
7.24 Figure 1

I
figure title, 7.25

v

Scatterplot Depicting the Correlation Between Response Rates and Evaluation Ratings

4

w

Evaluation Rating
~

[

0 20 40 60 80 100
Response Rate

ﬁgure e e Note. Evaluation ratings were made during the 2014 fall academic term.
i

7.28




	Annotated sample professional paper cover letter_pdf.pdf
	professional-annotated



